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Jerrold Bruce Armour

The purpoee of this study was to test several hypotheses to the effect

that there is no relationship between students‘ expressed satisfactions

with eight areas of their college and classroom life and: (1) students8

achievement; (2) students' gain in a course.

The subjects were 100 students in two beginning Psychology classes,

56 in a business Psychology class, and approximately 550 students in eight

classes of beginning Psychology. All of the classes were taught by the

lecture-discussion method.

The first two groups of subjects were given the I'Student Opinion

Questionaire' purported to measure satisfaction in eight areas considered

important and relevant to college students. From the first group (N : 100),

measures of course gain as well as course achievement were obtained. Only

measures of achievement were obtained from the second group (N Z 56).

Achievement and gain scores were based on results from taking objective-

type tests during the term.

The third group (N : 550) was given a short questionaire containing

three scales found in the 'Student Opinion Questionaire'. Achievement in

this group was based on the score on a standard final test.

Correlations were run between students' satisfaction scores and achieve-

ment scores, and between students' satisfaction scores and gain scores in

the two beginning Psychology classes. Two multiple prediction equations

were calculated; one.for the prediction of course achievement scores from

students’ satisfaction scores, and the other to predict course gain scores

from students' satisfaction scores.
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The relationships found between students' satisfaction scores and

achievement in beginning Psychology were cross validated with the students

in the business Psychology course. The results of the cross validation

supported all the null hypotheses made pertaining to relationships between

student satisfaction and course achievement. It was not possible to predict

classroom achievement in business Psychology using the regression equation

developed for this purpose, from a knowledge of students' satisfaction

scores as measured (supposedly) by the “Student Opinion Questionaire'.

' course gain and students'Relationships were found between student:

satisfaction with the role of a student, satisfaction with the college,

and satisfaction with the work. They should be considered tentative until

they are cross validated.

For the eight beginning Psychology classes, rank order correlations

were obtained between mean claee eatiefscttbn:eoareeinatthetthreerareas

measured and mean class achiefementneeoreee Mean class level of satisfaction

with the teacher was apparently related to mean class achievement. It was

the only one of the three areas of satisfaction examined in this way found

related to achievement. This finding should also be regarded as tentative

until the stability of the relationship is tested.
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STATEMENT O? PROSLEM

This study arose from an interest in job satisfaction and productivity.

dorkers' job satisfaction has long been measured on the arsumption that

the more satisfied workers were the more productive workers. It was ac-

cepted that workers' job satisfaction and productivity were related. In

this study the principal problem was to find: (1) whether there were sig-

nificant relationships between measures of students' satisfaction with

their college and classroom life and measures of students' achievement,

and (2) whether there were significant relationships between measures of

students' satisfaction and measures of their gains in classroom achieve-

ment. A secondary problem was one of eXploring differences, if any, be-

tween the satisfactions of one class and that of another as related to the

level of class achievement.
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HIPOTHESES ‘\

Many investigations in the past have attempted the study of\felation-

ships between satisfaction and achievement. Students“ satisfactidhe in

eight areas of classroom and college life were investigated by use ofxthe

writer's 'Student Opinion Questionaire'. Because of inconsistencies in\\

other studies, it was hypothesized that there were null relationships be-

tween students' satisfactions in the eight areas, and both (1) course

achievement; and (2) gain in a course, as indicated by achievement test

scores.

The major hypothesis is: Students' satisfaction with their college

and classroom life is not related to either achievement or gain in the

classroom.

Secondary hypotheses are: Neither achievement nor gain for students

is related to:

l) The student's satisfaction with the role of a student;

2) The student's satisfaction with the college;

5) The student's satisfaction with the teacher;

4) The student's satisfaction with his class associates;

5) The student's satisfaction with the work;

.6) The student's self satisfaction;

7) The student's satisfaction with the class;

8) The student's satisfaction with his mark and the grading system;

in so far as any of these are measured by the 'Student Opinion Question-

alre'.



BACKGROUND

Satisfaction is considered a general attitude that results from many

specific attitudes (5). Newcomb (14) defined an attitude as ' . . . a

more or less persistent set to respond in a given way to an object or sit-

uation. The concept of attitude relates the individual to any aspect of

his environment which has positive or negative value for him.I When so

conceived, a person's attitudes can be measured.

Previously, studies have dealt with problems closely related to those

considered in this study. Linton (12) would conceive of the role of a

student as including the sum total of the cultural patterns associated with

student status and those occupying the status. It should encompass the

attitudes, values, expectations, and behavior associated with being a

student by society in general. How readily the student accepts the role

and assumes its responsibilities indicates his satisfaction with it. In

considering the occupational or educational ladder, the college student's

position will generally be found at higher levels of status. To generalize

from Super’s findings (22), it is expected that students, as a group, will

be satisfied with what they are doing, and show little variation in their

degree of satisfaction. Neidt and Merrill (1;) indicated a lack of relation-

ship between satisfaction with the student's role and achievement when they

found little correlation between students' attitude toward education and

course achievement.

Student evaluations of teachers were significantly correlated with

teacher evaluations made by fellow teachers and supervisors (2), (25).

However, students did not evaluate instructors in terms of the grades they

received (5)9 (15), (19)-



Johnson and Smith (10) found no relationship between measures of

student democratic gains and achievement gains in classroom situations

designed to foster student interaction. Feidler, Hartman, and Rudin (6)

found less effectiveness among basketball teams conferring status on the

more likable players than among teams which conferred status on the game

oriented players. Attitudes toward associates tend to be independent of

achievement, even when considered in different situations.

Satisfaction with the work may be likened to interest in it. Strong

(21) has pointed out that satisfactions with an activity may only be

indicators of interest, and have no reference to ability or proficiency.

Over short periods of time, he contends, there is probably no correlation

of interest with achievement. Berdie (1) found only a low correlation

between a measure of curriculium satisfaction and the honor point ratio

of engineering students. Freyer (7) found low and contradictory corre-

lations between interests and course grades used as criteria of ability,

and concluded that there was no relationship between them.

Self satisfaction, an indicator of personal adjustment is the atti-

tude a person holds toward himself. Harris (9) found no correlations of

consequence between college grades and scores on measures of inferiority

and extraversion for college students. Cronbach (4) found that the

relationship between grade average and Group Rorshach adjustment rating

was very unstable for students beyond the first year of college.

Class satisfaction indicates the students' perception of the class

meetings as being satisfying, stimulating, and enjoyable. Johnson and

Smith (10) found an insignificant correlation between the way students

evaluated the class for these qualities~and the students' achievement in



the class. Smith (17) found no difference between students' class eval-

uations in two types of classes. he also found inconsistent relationships

between measures of class satisfaction and students' classroom achievement.

Similar results were also found by Smith and Dunbar (18).

Knowledge of the mark being received in the course had no motivating

effect on students' achievement, according to Ross (16). Smith (17) found

no significant relationships between students'attitudes toward an incentive

system of grading and course achievement among student groups being graded

by different methods. Ghiselli and Brown (8) observe that no consistent

relationships have been found in industry between production or output

levels and workers' expressed satisfactions with the wage payment system.

From these studies it is readily seen that no clear-cut relationships

have been found between measures of satisfaction and measures of achieve-

ment. In the present study the writer attempted to consolidate and clarify

the diverse findings by investigating the different relationships in

single groups of subjects.



PROCEDURE

Relationships (if any) between various aspects of student satis-

faction and both: (1) achievement, and (2) gain in achievement were

explored in this study using the devices and procedures described in

this section.

The Questionaire

The different aspects of student satisfaction were measured by using

a 120 item 'Student Opinion Questionaire'. It was composed of eight satis-

faction scales; one to test each hypothesis. Seven of the scales had 16

items; one had eight. The items in each scale were semi-randomly arranged

throughout the questionaire so that they were separated, yet easy to score.

Item arrangement is shown in Figure 1, Appendix B.

Half the statements in each scale were positive; half were negative.

There were five possible responses to each item. Responses were entered

on separate answer sheets,and the response to each item was scored from

one to five; high numbers indicating favorable attitudes (11). (Question-

aire is found in Appendix B.)

Tests of Achievement

The achievement tests used in the validation study with two beginning

Psychology classes were of the objective, multiple-choice type. The

initial and final tests used in the beginning Psychology sections were

equivalent forms of the same test. Each test was ninety items long; com-

posed of three sections, thirty items each. The sections measured vocab-

ulary, facts, and the application of psychological principles. Examples

of each type of item follow:



Vocabulary

Set (1) preparation (2) reaction (5) pathway (4) choice (5) fixation.

Factual

Raising body temperature by electric current is a specific treatment

for (l) psychosomatic illness (2) psychoneurosis (5) brain syphilis (4)

manic-depressive psychosis (5) paranoid schizophrenia.

Application of Psychological Principles

Under which of these conditions will the sex drive of rats be stronger?

(1) Give animal plenty of food and water. (2) Place animal in obstruction

box when young. (5) Deprive animal of food, water, and sex for two days.

(4) Deprive animal of food and water for one day. (5) Keep male and female

together constantly.

The reliabilities of these tests were reported as .45 for the initial

administration and .71 at the end of the course (10). Three quizes given

during the term and the final examination determined the students' achieve-

ment in the course. Achievement was considered the total score obtained

by a student on the three quizes and the final test.

Students' achievement in the business Psychology class, he cross

validation sample, was measured by three objective, multiple-choice tests.

The first was 105 items, the second was sixty itens, and the final was

fifty items. The tests were given during the third and sixth weeks and

at the end of the term. No reliability data was available for these tests,

however the distribution of achievement scores was approximately normal.



Measure of Gain

A measure of gain was found for the students in the beginning Psy-

chology classes. One form of the equivalent 90 item tests was administered

at the beginning of the term; the other at the end of the term as the final

test. The score on the final minus the score on the initial test was con-

sidered a measure of students' gain.

Validation Study

The subjects of the validation study were 1C0 students, 52 male and

48 female, in two beginning psychology classes taught by the same instruc-

tor. The classes met four hours a week and were conducted in an informal

lecture-discussion manner. One quarter of the meetings were devoted to

class projects. The students were mostly sophomores, with some juniors

and seniors. The first week of the term, Fall, 1955, the students took the

initial test. During the term they took tne three quizes. The 'Student

Opinion Questionaire' to which the students signed their names, was admin-

istered during the ninth week. The final test was given at the term end.

Students' achievement and gain scores were calculated and the satisfaction

questionaires were scored.

Correlations were found between students' achievement scores and sat-

isfaction scores and between gain scores and satisfaction scores. The

intercorrelations of the eight satisfaction scales were also calculated.

Two multiple correlation coefficients and two multiple regression equations

were calculated. One was to predict achievement scores from satisfaction

scores and the other was to predict gain scores from satisfaction scores.



Cross Valilation Study of Achievement

The relationsnirs between students‘ satisfaction and course achieve-

ment were tested for stability the following term, Winter, 195A. The sub-

jects consisted of fié students, 29 male and 7 female, enrolled in a business

Psychology class taught by a different instructor. The students ranged in

class standing from sophomores to seniors. The class met three one-hour

periods a week and was conducted on an informal lecture-discussion basis.

Two tests were taken by the students during the term. They were given the

'Student Opinion Questionaire' during the ninth week. Names were signed

to the questionaire. The final test was given at the term's end. Satis-

faction scores were found for each student on the eight scales and on the

questionaire as a whole. From a knowledge of satisfaction scores, achieve-

ment scores for the 56 students were predicted using the multiple regression

equation developed for this purpose in the previous study of 100 students

in a beginning Psychology course. Intercorrelations of possible interest

were computed.

Group Study of Achievement

Because of an interest in the possibility of some relationship be-

tween group satisfaction and group achievement, three satisfaction scales

were taken from the original questionaire and administered to eight begin-

ning Psychology classes taught by five different instructors. All instruc-

tors used the lecture~discussion method. There were approximately 550

subjects. About the ninth weekkof the term, group satisfaction with the

teacher, the class, and the work were sampled. Names were omitted from

the questionaires. The average scores of the eight classes on each satis-

faction scale were calculated and ranked. Achievement was measured by
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a 90 item final test taken by all of the students at the end of the term.

Average class achievement was found from the test results. The average

achievement scores were ranked and correlated with the average achievement

scores obtained from the three scales.

It should be noted that there was no cross validation of either b’

relationships between students' satisfaction and course gains or relation-

ships between group satisfaction and group achievement.
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FINDINGS

Validation Study

The results of the first study are shown in Table l. The set of

relationships between students' satisfaction scores and achievement scores

is of primary interest. From the table it can be seen that the null hypo-

thesis regarding students' general satisfaction was accepted as tenable.

The correlation between total satisfaction score and achievement score

was not significantly different from zero. Five of the other eight hypo—

theses pertaining to satisfactions and achievement were accepted as tenable;

the correlations in question being zero. Tentatively rejected were hypo-

theses of no relationship between achievement and satisfaction with the

college, satisfaction with associates, and self satisfaction. Correlations

were found for these three relationships significant at the five percent

level of confidence or better.

A multiple regression equation was derived to predict achievement scores

from a knowledge of satisfaction scores. The WherryeDoolittle method (20)

was used. Four scales were selected by this method as the best predictors

of achievement. The scales picked were measures of satisfaction with

associates, self satisfaction, satisfaction with the college, and satis-

faction with the mark and grading. The beta weights were:

B], : 9-.521

B6 2 'fi17

82 : ‘e185

38 : .157.

The multiple R for predicting achievement score with a knowledge of satis-

faction scores was: Ra Z .495 and RE : .2475.~ R was significantly different
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from zero beyond the one percent level of confidence. The prediction

equation in standard score form was:

x5 2 -.§2lxg + .517x6 -.18§x2 e .157x5.

TABLE 1

STUDENT SATISFACTION SCORES CORRELATED HITH EACH OThER, NITH ACHIEVEMENT

dCORES, AND NITH GAIN SCORES IN TJO BEGINNING PGYCHOLOGY CLASSES (N:100)

(Decimal points omitted)

 

 

Scale 2 5 h 5 6 7 8 9 10 Total

1. Role 18 05 15 29’ 54’ 18 -07 08 hl’ 45“

2. College -- -06 57* -11 15 15 10 ~25' 57' 50

5. Teacher -- -08 25' 25' 72' 17 08 ~01 65'

4. Associates -- 18 15 17 -07 -55’ 01 41'

5. Work -— 1u 7o. 07 08 50‘ 65'

6. Self -- 08 —05 24' 05 42'

7. Class -- 14 05 ll 79'

8. Mark and -- 15 ~05 18

Grading

9. Achievement -- -- O6

10. Gain -— O2

Total_Sca1e -—
 

’ significantly different from zero at the 1% level.-

significantly different from zero at the 5% level.

greater than spurious correlation.

I

I

The correlations between satisfaction scores and gain scores found

in Table 1, show that the null hypotheses were for the most part tenable.

No significant correlations were found between total (general) satisfaction

score and gain score or between scores on five of the eight specific satis-

faction scales and gain. Significant correlations were found between gain //

score and satisfaction with the role of a student, satisfaction with the

college, and satisfaction with the work. The null hypotheses were tentatively

rejected beyond the one percent level of confidence in those three instances.
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Of interest is the multiple regression equation derived for predicting

gain score from a knowledge of satisfaction scores. The Nherry-Doolittle

method was again used, and four satisfaction scales were selected as the

best predictors of gain. The scales were: satisfaction with the role of

a student, satisfaction with the college, satisfaction with the work, and

satisfaction with the class. The beta weights were:

Bl : .245

32 Z .451

35 I .528

37 Z .560.

The multiple R for predicting gain score, knowing satisfaction scores was:

Rg : .667 and RE : .444. The regression equation in standard score form

was: xg : .245x1 +'.451x2 + .528x5 +’.56Ox7.

Cross Validation Study of Achievement

The real test of stability for the relationships found, involved using

the regression equation to predict achievement. The four satisfaction

scale scores previously selected as predictors of achievement were sub-

stituted into the regression equation, and achievement scores were pre-

dicted for students in the cross validation sample. Students' predicted

achievement scores were correlated with their actual achievement scores

in the course. The resulting correlation was nearly zero (rpa: -.0896)

for §6 cases. Comparing this with the original R of .497, showed that

achievement scores were not predicted from satisfaction scores. In as

much as the relationships between students' satisfaction scores and course

achievement scores failed to hold up on cross validation, all null hypotheses p/

with reference to satisfaction and achievement must be accepted as tenable.
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In Table 2 are the intercorrelations between satisfaction and achieve-

ment for the 56 students in the cross validation group.

TABLE 2

STUDENT SATISFACTION scosss CORRELATED 411s EACH crass AND HITH AChIEVE—

MENT scosss IN A BUSINESS PSYCHOLOGY CLASS (N = 56)

(Decimal points omitted)

 

 

Scale 2 5 4 5 6 7 8 9

1. Hole 55’. 18 ~08 50’ 2 52 15 OO

2. College -- 14 11 o; -01 12 ~15 07

5. Teacher —- 24 O4 10 82’ 48’ -25

4. Associates —- 52 27 41' 52 ~26

5. work -— 52 51 oo 18

6. Self -- 19 O 17

7. Class -- 54' -57'

8. Mark and __ -14

Grading

9. Achievement --
 

‘ significantly different from zero at the 1% level.

' significantly different from zero at the 5% level.

Group Study of Achievement

Table 5 shows the results found in the study of group satisfaction

and group achievement. Average class scores on three satisfaction scales,

of interest to the writer, were correlated with average class scores on a

standard final test. The relationships found in eight beginning PsychOIOgy

classes (N, approximately 550 students) were studied.

The classes were taught by five instructors; A,B,C,D, and E. Instruc-

tors A, B, and C each taught two sections. hean class scores of achieve-

ment and satisfaction are found in Table 6, Appendix A. Of the three

measures of class satisfaction, only average satisfaction with the teacher

was significantly related to average class achievement. -It was interesting
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to note that group level of satisfaction vith the teacher was related to

group achievement, whereas individual studentPs satisfaction with the

teacher was not found significantly related to the student's course achieve-

ment. The relationship between class satisfaction with the teacher and

I: "

average class achievement can only be tentatively accep ed as its stability

was not re-examined by means of a cross validation study.

mass 5

AVERAGE CLAéd SATISFACTION scosss CORRELATED 41TH aACH OTHER

AnD HITH AVERAGE CLASS ACHIEVEhENT IN EISHT BEGILKINS PSYCH-

OLOGY CLASSES"

 

 

Scale 1 2 5 4

1. Teacher -- .80’ -.O5 .75'

2. Class -- .54 .17

j. Work -- -.50

a
. Achievement --
 

“ rank order correlations were used.

’ significantly different from zero at the 1% level.

' significantly different from zero at the 5% level.

The significant findings of the studies may be summarized:

l. The relationships between students' satisfaction with areas of

‘their college life and students' course achievement found in the validation

istudy were not found in the cross validation study.

2. Students' achievement scores in a business Psychology class could

Ilcrt be predicted from their satisfaction scores when substituted into a

IDrfiediction equation derived from the relationships between students' sat-

ififaction scores and students' achievement scores in beginning Psychology.

5. The virieue aspecte'of=ttudentiJrsatisfaction; an measured’inrthie

”my wgr’e"not related. to'. students'. Classroom‘echiefement. .
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4. It was tentatively found tnat students' "atisfaction with the role

of a student, satisfaction with the college, and satisfaction with the work

were related to a measure of students' gain in a course.

C.‘

). It was tentatively found that average class satisfaction with the

teacher was significantly related to average class achievement.
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CONCLUDIONS

To the extent that the “Student Opinion Questionaire' measured stud-

ents' satisfaction and the achievement tests measured students' class

achievement, the results of this study indicated that students' satisfaction

with their college and classroom life was not consistently or significantly

related to course achievement. Satisfaction scores could not be used to

predict students' classroom achievement scores. A pattern was found in

which three areas of student satisfaction were significantly related to

course gain. The level of satisfaction with the teacher shown by the

class was found relative to the average achievement of the class. The last

two relationships must be considered tentative for lack of crossuvalidation.
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DISCUSSION

In general, the hypotheses of null relationship between students'

satisfaction with sreas of their college and classroom life and students'

course achievement were accepted as tenable. Eight areas of student sat-

isfaction were studied, and none of them, as measured by the "Student

Opinion Questionsire was found consistently related to mussures of students'

ceurse achievement. This was illustrated by the fact it was not possible

“#1

W

to predict students' achievement in one course using a multiple regression

equation derived from relationships found between achievement and satisfstion

scores of students in another course.

It is possible that factors other than the relationships studied affected

the results. The questionaire used to measure students' satisfaction must

be considered. It was constructed by the writer specifically for use in

this study. To the extent that it measured what it was designed to measure,

the questionaire was valid. However, it is not known whether the question-

site actually measured students' satisfaction in the eight areas it purported

te measure. The questionsire's reliability is also in doubt. Internal con-

sistency estimates of the questionsire's eight scales ranged from .58 to

.88 (See Table 4, Appendix A). These merely estimated the homogeniety of

items in each scale as the students responded to them. Reliability in terms

of accuracy of measurement or consistency was not estimated,

The measures of achievement used should also be considered for their

effect upon the results. Internal consistency estimates of reliability

were available for one set of achievement tests used. However, no
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reliability estimates were available for the other set of achievement

tests; those used in the business Psychology class. Therefore, it can

hardly be said that the accuracy of measuring achievement was known. The

achievement tests supposedly measured students’ knowledge in either begin-

ning or business Psychology. There was no external criterion against which

the tests could be validated. They had to be accepted on their face val-

idity as measures of classroom achievement in the course. Operational

validity of the tests is a matter of speculation.

In light of the measuring insturments that were available, the relation—

ships between measures of students' satisfaction and students' classroom

achievement were not stable. It may be conceived, assuming valid measures,

that relationship patterns of the type studied are transient; relative to

the situation in which they are observed. Students have different back-

grounds, training, and expectations. These differences should be reflected

in students' satisfactions; what satisfies them and to what degree. It

may be that satisfaction is basically personal in nature, and as a result

is not related in any consistent way to classroom achievement; which was

measured in a rather impersonal manner.

The relationship found between average class satisfaction with the

teacher and average class achievement could be interpreted to illustrate

the above Point. §pth class satisfaction with the teacher and class achieve-

ment, as measured, were gross and impersonal in nature. Possibly satis-

faction with the teacher may affect the class's achievement as a unit,

because the class tends to center around the teacher. But the individual

student can be conceived of as being on his own, having personal focal

points of satisfaction which may or may not affect his c1assroom.achieve-

ment. Such speculation is, of course, only tentative because the relation-

ship was not cross validated by subsequent study.
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The relationships that were found between course gain scores and I”

students' satisfaction with the role of a student, satisfaction with the

college, and satisfaction with the work are also tentative, for lack of

cross validetion. However, the relationships, if true, formed a neat

pattern that could have positive implications for predicting students'

improvement in course work. It appesred that students who expressed

satisfaction with the work they were doing, where they were doing it, and

the idea that they were in a position to do that kind of work, tended to

show high gain in the pursuit of the work, although not necessarily high

echievemen}.
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Appendix A

TABLE 4

SPLIT-HALF RELIABILITIES OF THE "STUDENT OPINION

QUESTIONAIRE' SATISFACTION SCALES CORRECTED BY

THE SFEARMAN-BRONN FOREULA

 

 

 

Scale rhh rt

1. .41 .58

2. .71 .85

5. .79 .88

4. .76 .86

5. .76 .86

6. .47 .64

70 e72 .85

8e e55 e71

Total .95 .96

TABLE 5

MEAN SCORES AND STANDARD DEVIATIONS 0F THO STUDENT GROUPS 0N.THE SCALES

OF THE "STUDENT OPINION QUESTIONAIRE'

 

 

Satiefaction Group I Group II

Scale (N:100) (Nt56)

Mn 5.9. Mp 3.0-

1. Ro1e 59.52 7.21 61.42 6.06

2. College 59.76 10.56 56.56 9.52

5. Teacher 49.05 14.46 62.86 15.05

4. Associates 60.84 10.22 . 58.64 8.17

5e Work 60.61} 11e59 66055 7.48

6. Self 55.50 8.96 57.58 8.89

7, Olaee 55.05 11.54 57.56 10.58

8. Mark and 25.85 4.69 24.05 5.29

Grading

Total 419.58 46.90 444.58 44.75
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Appendix B

FIGURE I

ITEM NUMBERS AND KIND OF ITEM IN EACH 01“ THE EIGHT SATISFACTION SCALES

FOUND IN THE “STUDENT OPINION QUESTIONAIRE'

 

 

Attitude Scale; Number of Positive Items; Nevative Items;

Name and Number Items Numbere Numbers

1. ROI. 0f 16 192951952: 5,5,55,54:

Student 61962991992 65, 6hv95294

2. College 16 5969559569 728957058!

65,66’%9% 67968997998

5. Teacher 16 9,10,59,40, 11,12,41,42,

69.70.99.100 71.72.101.102

4. Associates 16 15,14,45144 _ 15,16,45,46,

75.74.105.104 75.76.105.106

5. Work 16 17,18,47,48, 19,20,49,50,

77.75.107.105 79.50.109.110

6. Self 16 ' 21322351252: 2592495525h9

' 81,82,111,112 85, 84,115,114

7. 01333 16 25926955956: 27928957958:

85,86,115,116 87,88,117,118

8. Mark and 8 29,59,89,119 50,60,90,120

Grading

 



FIGURE II

ITEM NUMSERS AND KIND OF ITEM IN EACH 01" THE THREE SCALES USED IN THE

GROUP STUDY. w SATISFACTION AND ACHIEVEIJENT

 

 

Attitude Scale Number of Positive Items; Negative Items;

Name Items Numbers Nambere

Teacher 16 1,7,15,21, 4,10,15,18,

24:50:55,46 25.55.40.45

Clues 16 2,11,14,19, 5,8,16,22,

25.54.55.117 28.31.42.441

Work 16 5,9,17,27, 6,12,20,25,

29.57.41045 52.55.59.43

 



3.0. 8:11:11 Student Opinion Chieetionnaire 11,115.53

W8
‘ Ueing the eeperete allover cheet. earl: the number opposite the fiatenent which most

clearly shove the amount of agreement you have with the etatement:

(1) Strong Disagreement

(2) Slight Disagreement

(3) Undecided. don't know if agree or dieagree

(4) Slight Agreement

(5) Strong agreement - I

36 m that you answer all etatenenta.

0 I l O t t t

1. Being a etudent is Just about the most enjoyable thing I have ever done.

2. The public ehould be encouraged to give more support to college students..

3. I've come to the conclueion that the work of a college etndent is not no

important.

4. The public upecte more free college etudenta than they will get.

5. Michigan State College ie the boot college in the United Stetea for no.

6. The belance in activitiee. etc.. at 11.3.0. ie about all I could ask for.

7. I think that I would like on: other colleges better than Michigan State.

8. Sometimes I feel ea if I'm out of place being at ”All. college.

9. The teacher.“ thie coerce ie Jnet about the beat one I have ever had.

10. I think that meat of the studente £001 the teacher of 1:111. course I. quite able.

11. The teacher of thie couree eeeme a little below par as for on I'm concerned.

12. The teacher of thie couree ocean to have a very difficult time making himself

underatocd.

13. The. etudente in thie couree are about the moat pleeeant I have ever not.

3.1:. The etudente in this clone add to my enjoynent of the course.

15. 1'76 found nothing particularly pleasing about the students I've not use for in

this com-ac.

lé. Halt of the etudent'e in this coerce have ehovn that they have very little to

offer.

17. I get acre-benefit from etudying psychology than I do from most other eubJecte.

18. There he lot of material in paycholog which I would like to underetcnd better.

19. The importance of peyoholog eeene to me a bit overrated.

20. I wvuldn' 1: want to take any more coureee in psychology.

21. I can aluav- find .memm to he ham about-





-2-

22. I eeldon let anything get me wpeet or worried.

23. I know many people who econ to get more out of life than I do.

24. I often feel very anxioue and uncomfortable with myself.

25. I like this paychology claee better than any of my other cloeeee.

g, I an enthueiaetic about the way the psychology cleoeeo are conducted.

27. I only occaeionally feel aatiafied with the meetings of thie class.

32‘ I dielilce thie claee much more than moat people dislike it.

2.2. I feel the grade I on receiving in thie course it fair and dooo no Justice.

30. although the grading oyeton doeen't noaeure knowledge of the work very well. I

etill may receive a good grade.

31. I feel I on really looming only when I'm doing a great amount of work and think.-

ing.

32. I emotinoe feel that being a student does have real odvantogee.

33. I don't feel I've been able to gain much of consequence eince I've been in

college.

34. Studente are given for too may worthleae things to do.

35. 143.0. hae .1th about everything I could want in a echool.

36. I probably would recommend to my friends that they cone to 11.3.0.

3?. 4t tinoe I think that 14.8.0. fella a little below ’pcr' for what I would like.

4 38. I an very dissatisfied with a great new thinge at 14.8.6.

39. I find thie instructor to be very highly stimulating no a teacher.

40., The teacher of thie course is ueuelly able to hold my interest.

' 41. This teacher in oomotimee difficult to pay attention to.

42. If I had known what thie teacher was going to be like, I wouldn't have taken the

00111.39.

43. I like meat of the etudente that I have become acquainted with in thie courae.

44. In general, I think the students in thie claee are a pretty good lot.

46. No one that I've not no for in this close hoe made much of an impreeeion on no.

46.. I don't think I would care to have theeo etudonte no clan-notes: again.

lW. Psychology in one of the neat interesting oubJecte that I have token.

198' P°7°h°1°¢*90'4Mumtmfmmt42%carhaveemotion
not 101*up.

:1 “"'. 3.} . e -‘a‘ '_' h. ;£.r‘:-“''l:.-,} 1":

:_l.\aa' O .. {teas-3 L 5:5..2. .--‘._W‘-::.v Ci-Li“eb"‘~ m..--u‘-t.hl5'.‘.7 .'.."‘"e-'__Z"_- -n. -.
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so.

51.

52.

53 .

54.

55.

57-

580

59.

60.

61.

62. 
63 .

64.

65.

66.

67.

68‘.

69.

.3-

2. me, all of this psychological "mumbO—Jumbo“ seems a bit ridiculous.

I think I get more satisfaction out of life than most people my age.

I would consider myself an unanxious and well adjusted sort of person.

Sometimes I get an awful “low-down” feeling and it leaves me quite unhappy.

I have the feeling that I Just can't do things right.

I can think of no other class for which I would like to exchange this one.

I think I like this class more than most people like it.

I think I would like to change this class for almost any other which was practical.

Very few people could dislike this class more than I dislike it.

The grading in this course seems quite good. and I am fairly well pleased with

the mark I'm receiving.

The method of grading in this course is rather poor. although I'll probably get

the grade I deserve.

The rewards I get from nut studies make it worthwhile to give up other. less pro-

ductive activities.

A student's work is one of those necessary things that I feel has to be lived

through in order to gain other ends. ‘

Sometimes I feel as if 'Im getting sick of "all this silly learning."

I often wish I was not a college student.

I would rather be at 11.3.0. than any other college in the Big 10.

In general. I am satisfied with 14.8.0. and what it offers me.

M.S.0. is a little too much of a "Rah-Rah" school to suit me.

I often wonder why I came to 14.8.0. when there are so many other better colleges

around.

I'm quite satisfied with the teacher of this course.

This instructor is better than many other! I have had.

I think that many in this class feel the instructor is a rather poor one.

The teacher in this course is one of the most unsatisfactory I lave ever had.

I would like to have new of the students in this class as class-mates again.

There are a few students that I've met in this course who I like being with.

I would prefer being in class with a. different type of student.

. I don't want any more association with most of these students.
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7'7.

78.

80.

81 e

82.

83 .

84.

85.

8?.

88.

89.

90.

91.

92.

93 .

94.

95.

96.

97.

98.

99.

100.

101.

102.

103.

4:-

I'm sure that I would like to continue learning about psychology.

I find the study of psychology interesting. regardless of the fact that I may not

get any benefit from such study.

I can't understand how so many people can claim they are interested in psychology.

I can't see where psychology will ever contribute anything of merit to hmanity.

I can get enjoyment out of almost anything I do.

I think I get along in the world as well as. or a little better than the next

fOIIOWe

I'm not very satisfied with myself.

It seems that I always have something worrying me.

I like the lectures and demonstrations in this class much better than most

people like them.

I feel satisfied with the meetings of this class a good deal of the time.

I seldom. if ever. feel satisfied with the meetings of this class.

I would like to change this class at once if I had anything else to which I

could change.

The grading in this course does a pretty good Job of measuring knowledge of the

work. but I'm dissatisfied with the mark I'm getting.

The technique used in this course for setting grades is not very good. and I don't

think I'm getting the mark I deserve.

The work of a student is eventually a great service to mankind.

I feel that I probably have more to gain and little to lose by attending college.

My studies take up much more of my time than I feel they should.

I would rather do almost anything else than be ’a student.

14.8.0. has many advantages that I couldn't find at other schools.

I feel that M.8.0. Just meets the basic requirements of what I want in a school.

Iai.5.0. offers me very few means of seeking my goals.

If I had a chance. I would certainly transfer away from M.S.C.

I would like to get this teacher in another course if I could.

I think this teacher usually does an adequate Job of teaching this course.

I haven't learned much from the teacher of this course.

I doubt if I could find a porrer teacher than the once who teaches this course.

I enJoy being with thetype of student that is taking this class.





1014s I feel that I could get to like some of the students in this course if I tried.

1105. There is something about the students in this class that I Just don't care for.

106.

107.

108.

109.

110.

111.

112.

113.

ll4.

115.

116.

This class contains about the most uninteresting group of students I have ever

8663s

I enJoy reading and talking about psychology.

I have doubts as to whether I should continue taking psychology courses.

.Now that I've had some psychology. I can't see how it ever appealed to me.

Studying Psychology is Just about the biggest waste of time I have encountered.

I'm a rather happy and satisfied person.

Sometimes I have feelings of complete indifference which are hard to overcome.

At times I wish that I were a different person.

I have never felt really happy about anything.

I feel sat isfied with the classmeetings of this course almost all of the time.

If I changed this class. I would like to change to another somewhat similar to it.

117. I dislike these psychology classes.

118.

119.

120.

I hate these psychology classes.

The grades I'm getting in this course may be fair. but I don't like them.

I feel the grading in this course is very unfair. and certainly does not show

what I know about the work.





2-16-54

J. B. A.

Student Opinion Questionnaire

W: Using the separate answer sheet. sark the number opposite the statement

1.

2.

3.

5.

6.

7.

8.

9.

lo.

11.

12.

13.

1h.

15.

16.

17.

18.

19.

20.

21.

22.

O

which most clearly shows the amount of agreement you have with the

statement. according to the following key:

(1) Strong Disagreement.

(2) Slight Disagreement

(3) Undecided. don't know if agree or disagree

(1.) Slight Agreement

(5) Strong Agreement

Be am that you answer all statements.

I find this instructor to be highly stimulating as a teacher.

I can think of no other class for which I would like to exchange this one.

I’sychology is one of the most interestirg subJects that I have taken.

I haven't learned much from the teacher of this course.

I only occasionally feel satisfied with the meetings of this class.

I once thought I was interested in psycholog, but now I have changed my mind.

The teacher in this course is usually able to hold our interest.

I would like to change this class at once if I; had anything to which I could change.

I enJoy reading and talking about psychology.

The teacher of this course seems to have a very difficult time making himself

understood.

I like the lectures the demonstrations in this class much better than most other

people like them.

Now that I've had some psychology. I can't see how it ever appealed te me.

I think that many in this class feel the teacher is a rather poor one.

I like this psychology class better than any of my other classes.

I would like to get this teacher in another course. if I could.

I dislike these psychology classes.

I find the study of psychology interesting. regardless of the fact that I may,

not get any benifit from such study.

The teacher in this course is one of the most unsatisfactory I have ever had.

I feel satisfied with the meetings of this class a good deal of the time.

I can't see where psychology will ever contribute anything of merit to humanity.

I think that most of the students feel the teacher of this course is quite able; "

Very few people could dislike this class more than I dislike it.
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The importance of psychology seems to me a bit overrated.

The teacher of this course is Just about the best one I have ever had.

If I changed this class, I would change to another somewhat similar to it.

an. teacher is sometimes difficult to pay attention to.

I get more benifit from studying psychology than I do from most other subjects.

I dislike this class much more than most people dislike it.

I have few doubts as to whether I should continue taking psychology courses.

I think this teacher usually does an adequate Job of teaching.

I hate these psychology classes.

To me, all of this psychological "mambo—Jumbo” seems a bit ridiculous.

If I had. known what this teacher was going to be like, I wouldn't have taken

the course.

I am enthusiastic about the way the psychology classes are conducted.

I wouldn't want to take any more courses in psychology.

I‘m quite satisfied with the instructor of this course.

Psychology is an interesting subject and may have practical use for me.

I think I like this class more than most people like it.

Studying Psychology is Just about the biggest waste of time I have encountered.

I doubt if I could find a poorer teacher than the one who teaches this course.

There is a lot of material in psychology which I would like to understand better.

I seldom. if ever. feel satisfied with the meetings of this class.

The teacher of this course seems a little below par as far as I'm concerned.

I thing I would like to change this class for almost any other which was practical.

I'm sure that I would like to continue learning about psychology.

is instructor is better than many others that I have had.

I feel satisfied with the class meetings of this course almost all of the time.

I can't understand how so many people can claim they are interested in psychology.
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