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ABSTRACT

A atudy by Dailey (1952) renmorte that early exnressions
of understand have an adverse effect nmon the acouisition
of understanding of a verson. The nroblem of how to etvdv the
acquisition of clinical understanding then arises, since early
exprescsions of understandine are often essential tn euch
investigation.

The present stvdy sousht to (a) verify te adverse effects
of early exnressions of understanding, and (b) determine to
what extent the effects of reveated exnressions of understsndine
are devendent unon the mode of exnression. The reneated vse
of mersonality setches, check lists, and 0 sorts were commared
for their effects on subsequent understandinge.

The hypothesis that renpeated exnressione of understanding
have an adverse effect on subsequent vnderstanding wss cnn-
firmed when personality sketches, checr lists, and N snrts were
used as the measure of understandine, However, this hynothesis
was not suvported when eleven multivle-choice ouestions, related
svecifieslly to the provided versnnality d=ta, were wsed to
meagure understanding. Thus, the early exvresesions of urder-
standing apoeared to affect primarily a seneral understending
of a person. Yo clear differences were fonnd smane the three

modes of exoression commared, althoush there was some smesestion



that the versonality sketch is the mode which lesst affects

subsequent understanding.
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As early as 1912, Freud (2) commented, "As soon as attention
is deliberstely concentrated in a certain degree, one begins to
select from the material before one; one voint will be fixed in
the mind with varticular clearness and some other consequently
disregarded, and in this selection one's exnectations or one's
inclinations will be followed. This is just what must not be
done, however; if one's expectations are followed in this select-
ion there is the danger of never finding anything but what ie
already known, and if one follows one's inclinations anything
which is to be perceived will most certainly be falsified."

In a slightly different context, these comments find sunport
in the work done by Dailey, (1952). Dailey has shown that an
observer is affected by his own judgment about a verson. Jude-
ments have a rigidifying effect which makes new data harder to
assimilate. Confident observers also tend to mistake their
inferences for facts in ambiguoues situations. Moreover, Dailey
observed a "tendency for understanding to decrease as it is
exoressed", Thus, initial judements anmpear to have an adverse
influence upon the accuracy of subsequent judegments hased on
additional data about the same verson.

Dailey's findings have particularly pertinent implica-
tions for a growing number of exverimental efforts aimed at
studying clinical assessment and theraveutic processes., Such
studies typically seek to measure the development of clinical

understanding by means of repeated judgments, and so the results
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obtained may in part be artifacts of the exmerimental desien.
In other words, if the early judements clinicians are aszed to
make in these studies affect their subsequent understanding,

as Dailey suggests, such judgments distort the very thing being
muasured, namely the clinicians'! understanding.

A few cases in point will serve to illustrate. Meehl (1950)
had theravists evaluate clients by means of the Q-sort technique
after their first, second, fourth, eighth, sixteenth, and twenty-
fourth sessions with their clients in order to measure the growth
of the therapists' understanding. Meehl renorts obtaining a
curve which reached an asymptote around the second or fourth
sessions. In other words, itavpeared that the therapiasts' under-
standing did not increase after the second or fourth sessions, at
least as far as the items in his Q deck were concerned. Such a
curve suggests the rigidifying vhenomenon of judements observed
by Dailey, (1952).

In a study by Kelly and Fiske (1951), a slight increase in
the validity of successive judements was noted as the amount of
material was increased up to a limited amount. After this point
understanding avpeared to decrease with subsequent exvoressions.
Dailey's data (1952) again suseests this could be the simole
result of repeated judgments,

A study by Sines (1959) is exemolary of efforts to measure
the contributions of various sources of diagnostic data to clin-
ical understanding by means of repeated Q sorting. Sines furn-
ished biographical data, MMPI profiles, Rorschach protocols,

and diagnostic interview data to five clinicians who verformed



Q sorts after receiving each tyve of deata. In addition to

noting the ravid stabilization of understending, Sines €ound

that over-all agreement with his criterion grouv of theranists

was dependent upon the order in which the materiale were oresented.
This too, suggests that the clinicians' understanding was being
affected by something extraneous to the information Per se,

Therefore, while such results are only sucsestive in nsture,
it does seem posesible that numerous studies concerned with mess-
uring the develonment of clinical understandine are being con-
founded by the adverse effecte of the reneated judgments of
measurements required by such investisations. The porblem of
how to study the acquisition of clinical understanding then
arises, however, since the earliest exvressions o* understanding
are so essential to such investigatinns. The nresent investisa-
tion sought to cast some light on wave of circumventing or
alleviating the adverse effects of such initial Judementg inorder
that the exverimentalist micsht free himself of thia methodnlng-
ical dilemma,

It seemed ressonable to sunnose the desree of adverse
influence might be related to the mode by which judgments are
expressed since different modes have different "demand character-
istice". Tor examnle, the Q-sort technigue forces the user to
make judgments as to the relative descrintiveness of every state-
ment in the Q deck. A personality sketch, on the other hend,
leaves the writer free to ma%e any sort of inferences he chnoses
to make. The effects of these "demand characteristics" on later

understanding seemed particularly worthy of investigation since
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from Dailey's work (1952) one can infer the influence of early
Judgmentslwould be most severe when earlv inferences are
inaccurate.

Therefore, the present study sought to (a) verify the
adverse effects of reveated judements on subsecuent understsnd-
ing, and (b) determine to what extent such influence is demend-
ent upon the mode used to exvress these esarly judements. The
Q-sort, versonality check list, and the mersonality setch were
used as the modes of exvression,

The "demand characteristics" of the Q sort and nersonsl-
ity sketch have been nointed out slresdy. The vnersonality
check list differs from both these modes of exnression by
demanding a rather "loose"™, dichotomous judement on spnecified
statements. This judement is sald to be "loose" because the
failure to judge a statement as descrintive is seldom tabgn to
iroly the converse when such ratings are evaluated. Thus, the
check list procedure was considered to be less demanding than
the Q-sort procedure while being more restrictive than the

personality sketch,
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METHOD
Subjects and Instructions

One hundred snd five male and female snhiects who were
takine an introductory course in msychnlogy were used. ™he
varticivation of these subjects was obtained by vresentines this
study in their discussion groune as an attemnt to determine how
mich information about a nerson is needed before it is vossible
to understand something absut him. They were told that they
would be given a few statements about a man, and then wou'd be
asked to answer some questions about him, They were told this
process would be remested until they had a chance to use a'l the
personality data. |

The subjects were then read the following gstatement, "Puilqd
an image of this man as you get informstion shout him, rather
than completely reconstructing it from scratch each time new
statements are distributed. To aid you in doine thie try not
to refer baclt to the nrevious informatinn once vov are given
additional informetion. Do not be afraid, however, to chance
your image of this man, as vou en along, 1f you thint wvou are
on the wrong track."

The subjects were randomly assisned to one of five exmeri-
mental groups. Those in the Standard (S) group received the
personality data as an intesrated whole, and studied them with-
out interruption. They were then agked to resnond to eleven
multiple-choice questions, a versonality check 1ist, a N=sort
task, and finally they were asked to write a nersnonalitv setch,

The subjects in the Personality Sketch (PS) egrownp were

agked to write a brief personality sretch after studvine each
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set of versonality data, ie. after the statements of "low immort-
ance", "medium i-mortance", and "high immortance", Tn lilre
manner, the subjects in the Check List (CL) and N enrt (0S) provvs
were asked to express their judements by means of a check list
and Q sort, resvectively, after studvineg each set of nereonality
data. The subjects in the Wait (¥) groun were simmlv asved to
wait while thnee in the PS, CL, and 0OS grouns made their judements
after each set of data wasg nresented. After the mersnnality dats
had been stndied and all judements were commleted, the subiects
in the PS, CL, QS, and W grouns were given eleyen miltivle-choice
questions 2bout the verson under consideration.

A1l the subjects received the merannality data in exactly the
same order. ¥our statements of "low irmortance" were vresented
first. Then, four statements of "medium imnortance" were vresented,
followed by four statements of "high immortance®. This varticulsr
order was used because the adverse effects of early exnressions of
understanding were found to be most profound under such conditions
by Dailey (1952). The subjiects were allowed to stndy the person-
ality data and make their judgments at their individusl wnrk rates,
although they were told before hand that about thirty mimtes
would be given for this taelk, Table 1 summarizea the exnerimental

procedure,
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Yultiple-choice Questions
Forty statements were telen from the cose of Tarnst found

in Murrey's Exnlorations in Personality (5), ™leven of these

statements were randomly selected, and used as the answers tn
eleven, four-alternative, multinle-choice avestions which re-
lated to Earnst's 1ife history and versnnality. The lneation
of the sutobiogranhical statement amons the other three alter-
natives which were commosed by the exverimenter wag deter-
mined randomly for each auestion. Success in selectingz the
autobiograp hical statement from amonz the four alternatives
for each question was used as one indicatinn of a high decree
of understanding.
Meagurement of Persnonality Data for Immortance

From the twenty-nine autobingravhical statements remgininz
after the eleven statements used for the multinle-choice ques-
tions were removed, twelve others were randnmly selected. Thege
were measured for "imvortance" ss follows: (a) three conies of
each statement were orevared, and thirtv-six subjects were re-
cruited from a freshman Fnelish course, (b) each of these subiects
wvas given just one statement as the snle datum he had abnut Tarnst,
(c) the subjects were then presented with the eleven, four-alter-
native, miltiple-choice agnestions, and asred to select the one
statement in each set of answers which was mnst tme of Tarnst,
(4) the number of questions correctlv answered by the three
persons with the same single statement was then totaled. TFach
statement thus received a score referrine to the nmumber of
miltinle-choice questions it immlied, and revresentines the

"importance" of that statement.



The twelve antobingrsnhical etatementa were then arranged
into three grouns nf four statements each to form "low immort-
ance", "m7eium immortance", 2nd "high immnrtance" sets of
versonality data. Thirteen students in an intrednctorv nevchol-
ogy course were then recruited and snlit intn five rsroums.
Three grouns each commosed of two subiecte, raceived iunet one
of the three sets of nersnnality atetemente, while a fanrth
eronp, of twn subiects, was ziven both the "low" and the "med-
fum" sets. The five remaining smbjects made wn the fifth erow
and were given 2ll three seta of verasonality deta., A7) the .
students then resnonded to the eleven miltinle-choice ouestions.
This procedure save further supvort to the relative immortance
of these three sets of veraonality data (see anvendix 12),

Q-sort and Check List Yaterials

One hundred descrintive statemente were collected from
various Q-sort and remort-twne arrays available tn the exneri-
menter. Yo statements using psvcholoszical terminnloesy or words
unlikely to be readily available in the vocabularies of collere
fregshmen were included. Trom this collection thirty-five were
randomly selected and nresented to three iudees who indenend-
ently scored each statement true or false as it smplied to
Earnst. There was unanimous asreement concerning the truth of
thirteen of these statements. These thirteen statements were
then combined with fourteen of the statements considered tn he
false by all three judges to form a N-sort array of twentv-
seven items which were to be snrted intn a P=3-5-7-5-7-2 forced
distribution. The game twenty-seven itemg were =218n orean-

zed to compose the personality chec- 1ist.



RSTTLTS

The above prncedure made it noseible to test the hvnothe-
sis that remeated judements have an adverse effect unnn sub-
sequent understanding using twn Adifferent criteris of nnder-
standing, TWirst, the final vereonality sretches nf oram PS,
the final check lists of groun CL, and the final O snrte of
groun QS were comoared with the versonality sketches, check
lists, and N sorts of the Standard groum,
Personality Sketches

The final personality sketches of eroun PS were randomly
paired with thnese of groun S. These nairs were then submitted
to two judges who indevendently determined which of the sletches
in each »nair best described Farnst. The judees apreed on a
total of seventeen nairs., Thirteen of the sretches judzed to
be superior were written by subjects in the Standard gromm. A
sign test reveals this to be statistically sisnificent at the
.C5 level for a two-tailed test.
Check Lists

Since the items on the checlr 1list were judeed true or
false, in terms of Farnst, at the time of their selectinn, an
"inderstanding score" was derived by suhtractine the numher of
false iteme checked from the mumber n® true iteme checred, The
check 1ist scores of the CL grown were then commared with those
of group S by means of a test. As seen in Table 2, the scores
of eronn S were azain found to be significantly lareer at the

.02 level for a two-tailed test.

-



Table 2
Comparison of the final chec:r list scores

of group CL with those of the Standard group

Group CL Group S

Yo. of items checked 207 221
True items 120 145
False items 87 76
Score 33 69
n 21 69
Mean 1.57 3.29
s2 5.26 4.81
Observed t ratio -2.49"

.significant at the .02 level for a two-tailed test.
Q sorts

In comparing the Q sorts of group QS with those of the
Standard group, only the thirteen items judged true at the
time of their selection were utilized. The seven columns in
the 2-3-5-7-5-3-2- distribution were given scores of -3,-2,-1,
0,1,2,3, and each true statement was given the score of the
column in which it was placed. These thirteen scores were
then summed to yield an index of understanding.

Yhen the Q-sort scores of group OS were compared with those
of group S, br means of a t test, the scores of group S were
found to be significantly larger 2t the .02 level for a two-
tailed test (see Table 3). These results support the general
hypothesis that repeated evaluations have an adverse effect on

subsequent understanding.
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Table 3
Comparison of the final Q-sort scores

of group QS with those of group S

Group QS Group S

Total score 46 103

n 19 21

Mean 2.42 4,90

52 7.48 12,18
Observed t ratio -2.48‘

*
gignificant at the .02 level for a two-tailed test.

Since Dailey's (1952) results revealed a "tendency for under-
standing to decrease as it is expressed", the present data were
next surveyed to see if such a tendency could be found. In the
case of the PS group, the three sketches written by each individ-
ual in the group were randomly arranged, and presented to a Judge
who ranked them according to their descriptiveness of Earnst.

The resulting rank-totals did not reveal a tendency for under-
standing to decrease. An analysis of variance of these ranks
also failed to confirm any positive change in understanding over
the three repeated evaluations. Table 4 shows the similar results
obtained when the first, second, and third check list and Q sorts

were scored for understanding,
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Table 4
Understanding scores of the three repeated

evaluations done by groups PS, CL and QS

Groups Evaluations
1st 2nd 3rd
PS 342 382 482
CL 8 1 33P
QS 47 47 46

Bgcores represent rank-totals

bnot statistically different from 2nd secore at the .10
level.

Thus, the above data did not reveal any tendency for under-
standing to decrease as it is expressed. Rather, understanding
appeared to simply stabilize after the first evaluation.

Next, the eleven multiple-choice questions were scored for
all five groups. The results in Table 5 reveal that when the PS,
CL, QS, and W groups were compared with the Standard group by
means of Dunnett's procedure (7) for comparing all means with a
control, no statistically significant differences were obtained.

Table 5
Comparison of the multiple-choice scores of groupe PS, CL,

and W with the Standard group's by Dunnett's procedure

Groups
PS CL Qs W S
Means 7.19 6.33 6.86 7.14 6.57
s2 1.66 3.63 1.83 1.43 2.26
t ratio® 1.38 -.53 .64 1.27 s

8critical t at .05 level is 2.52
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In fact, all but the CL group actually did better than group S.
Cbviously, the superiority of group S was not verified. This
result is in marked contrast to that found earlier in this
study as well as that found by Dailey (1952) when he used a new
set of multiple-choice questions to measure understanding. An
analysis of variance of multiple-choice scores of the five groups
also failed to produce a significant F at the .05 level (see
Table 6).
Table 6
Analysis of Multiple-choice

scores for the five experimental groups

Scource of Variance Ss TF MS bt

Met hods 11.37 4 2.84
1.31

Experimental 216.19 100 2.16

acritical F at .05 level is 2.46



DISCUSSION

When the final personality sketches, check lists, and Q sorts
of group 0S, CL, and QS, respectively, were compared with those of
group S, it appeared that the reveated judgments made by groups
PS, CL, and QS had an adverse effect on their subsequent under-
standing. Yet, when the eleven multiple-choice questions were
used as the criterion of understanding, groups PS, and QS, as well
as group W, actually had mean scores that were higher than the
Standard group's.

This result suggests a number of possibilities. For example,
the adverse effects of previous Judgments demonstrated by the
comparison between the final personality sketches, check lists,
and Q sorts of groups PS, CL, and QS, respectively, and those of
the Standard group could be the result of response fixation. This
possibility was investigated by selecting the check list responses
and Q sorts of all those subjects whose understanding scores seemed
to remain stable after the first or second judgments. The check
list responses were analyzeéed item by item. Discarded and novel
responses were noted as were responses that were reneated. The

results of this analysis can be found in Table 7.

-14-
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Table 7
Item annalysis of repeated check lists

that yielded relatively stable scores

Discarded Novel Repeated
Subjects Evaluations
Responses  Responses Responses
2nd 7 8 5
$2
3rd 11 9 2
2nd 7 5 8
* 4
3rd 7 7 6
2nd?® 1 3 11
¥ 10
3rd 8 5 6
2nd 3 1 4
t 14
3rd 3 3 2

%the only repeated evaluation where response fixation
seems dominant

In the six instances where the Q-sort scores reflected
little change in understanding from one sort to the next, the
two sorts were correlated to get a rough picture of whether
response fixation had played a magor role. Since only the
statements in the deck that were judged true were utilized in
the scoring of the Q sorts, the correlations included only
these items. As shown in Table 8, two of the six correlations

were significant at the .05 level.
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Table 8
Correlations between Q sorts that

produced relatively stable scores

Subjects Evaluations Correlations
¥ 3 lst-2nd 51"*
% 8 1st-2nd -.15
# 10 lst-2nd .23

2nd-3rd 92
# 18 1st-2nd -.28
2nd-3rd .39
L2

significant at the .C5 level
However, when the Q sorts were further analyzed it was observed
that in one of these sorts only two of the thirteen statements
were identically placed, while in the other sort only three
statements were sorted identically. Hence, it did not seem
plausible that the discrepancy between the final personality
sketches, check lists, and Q sorts of groups PS, CL, and QS,
respectively, and those of the Standard group could be accounted
for in terms of response fixation.

The poesibility exists, of course, that answering the
miltiple-choice questions in advance of the check list, Q sort
and personality sketch tasks had a positive effect on the under-
standing of the subjects in the Standard group which was reflected
in their later performance. This is highly unlikely, however, in
as much as the alternatives to the multiple-choice items allowed

for a wide range of impressions about Earnst, and the content of
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these questions was not closely related to the items on the check
list and in the Q deck. Then too, it should be remembered that
the Standard group did not do very well on the multiple-choice
items. According to Dailey's findings (1952) such wrong responses
should produce anything but a positive affect on subsequent under-
standing.

Still a third possibility exists. The personality sketch,
check list and Q-sort items may require a somewhat broader under-
standing than do the multiple-choice items. It should be recalled
that the "importance" of each personality statement was determined
by the number of correct multiple-choice items it inferred. Thus,
a high score on the multiple-choice items might conceivably demand
a more specific use of each statement in the personality data.
Such specific understanding might best be achieved by studying the
personality in small sets with little interference between sets;
the conditions under which the subjects in the PS and Wait groups
studied the personality data.

The items on the check list and in the Q-sort deck, cn the
other hand, were not specifically related to the statements in
the personality data. Thus, it it is conceivable that these tasks
as well as writing a personality sketch might best be carried out
with a general, integrated understarding of Earnst. Such under-
standing seemingly would best be achieved by studying the person-
ality data as an integrated whole in the manner that the Standard
group studied the personality date.

Thus, it appears that the discremancy between the results
obtained when the final personality sketches, check lists, and

Q sorte were used as the criterion of understanding and the result s
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obtained when the multiple-choice items were used as the cri-
terion of understanding may best be explained by the dbreadth
of understanding these two criteria measure. If this is the
case, it appears that repeated evaluations have their primary,
adverse effect on the more generzl, integrated understanding
of a person.

This interpretation of the reported results is not in con-
flict with those reported by Dailey (1952). Although in Dailey's
study the "importance® of each personality statement was also
determined by the number of other autobiographical statements
it inferred, these specific autobiographical statements were
not used as the final measure of understanding. Thus, Dailey's
criterion of understanding conceiveably measured a general
understanding of Earnst similar to that of the personality sket-
ches, check lists, and Q sorts in the present study.

Unfortunately, tne present data do not furnish any adequate
comparison of the effects of the repeated use of the personality
sketch, check list, or Q sort on this general, integrated under-
standing. Table four, however, shows the developmental course
of understanding for each mode of evaluation used in this study.
Only when the personality sketch was used for repeated Judgments,
did understanding show any consistent tendency to increase with
additional information. Understanding showed considerable
fluctuation when the check list was used. On the other hand,
understanding appeared to stabilize after the first evaluation
when the Q sort was used to express understanding. While such
results need to be interpreted very cautiously indeed, they

suggest the effects of repeated evaluations on general under-
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standing may be most severe when the Q sort is the mode used
to express such evaluation.

Moreover, the multiple-choice date (Table five) suggest
that the r epeated use of the versonality sketch may actually
enhance a more specific understanding of a person; that is
understanding directly related to specific personality data.
This may largely be due to the fact that it is easiest to re-
call the specific data with the repeated use of personality
sketches. |

The present study did not uncover a "tendency for under-
standing to decrease as it is expreseed"; a phenomenon reported
by Dailey, (1952). This difference might possibily be the re-
sult of a slightly different procedure used in the present
study. While the present study employed Dailey's vrocedure in
determining the "importance" of each personality statement, an
additional check was made to insure that the combined statements
or the sets of personality data also varied in “importance".
This additional procedure was thought to be sgignificent since
four statements of "low importance", when combined to form a
set of data, may contain as much information with respect to a
given criterion of understanding as four statements of "high
importance®". For example, both the "low importance" set and the
"high importance" set could lead to the maximum amount of under-
standing as mezsured by a given criterion of understanding. This
is particularly true when the criterion of understanding is com-
posed of a limited number of items.

While in the present study there was some evidence to support
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the notion that each set of personality data was more "import-
and" than the set which preceded it, it is possible that in
Dailey's study (1952) the sets of personality data did not, in
fact, vary to any great extent in terms of "importance®"., What
is suggested, is that understanding is directly related to the
"importance" of the personality data, and inversely related to
the amount of data. As long as additional data brings a gain
in the "importance" of what is known, understanding should tend
to increase. If, however, additional data do not add to the
"importance" of what is known, they only tend to make things
more complex, and thus may bring about a decrease in under-
standing. This formulation is admittedly highly svneculative,

but may serve as a fruitful hypcthesis for subsequent research.



SUR4ARY AND COMNCLUSICIY
Twelve statements were randomly selected from the case

of Earnst found in Murray's Explorations in Personality (5),

and combined to form sets of "low importance", "medium import-
ance", and "high importance" personality data. These sets of
personality data were then presented to five experimental groups
composed of subjects in an introductory psychology class.

Three groups were asked to make evaluations of Earnst
by means of personality sketches, check lists, and Q sorts,
respectively, after receiving each set of personality data. A
fourth grouo did not make such repeated evaluations, but simply
waited while the above groups made their decisions. These four
groups then responded to eleven multiple-choice questions
relating to Earnst's personality and life history. The final
group received the personality data as an integrated whole after
which they responded to the multiple-choice questions as well =as
the check list, Q sort, and personality sketch procedures.

It was found that the personality sketches, check lists, and
Q sorts of those who studied the personality data as an integrated
vhole reflected a more accurate understanding of Earnst than did
the final personality sketches, check lists, or Q sorts of the
first three experimental groups. The superior understanding of
those who studied the personality data as an integrated whole
was not verified, however, when the multiple-choice items were
analyzed for the five experimental groups.

This discrepancy was further analyzed and discussed in
terms of the breadth of the understanding measured by the

5Murray, H. A. Explorations in Personality, New York;
Osford, 1937
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personality sketches, check lists, and Q sorts as opposed to that
measured by the mutliple-choice questions.

In addition, it was suggested that understanding may be dir-
ectly related to the "importance" of the statements in any one
pool of personality data while inversely related to the number
of such statements. This speculation was offered as one possible
account of the "tendency for understanding to decrease as it is
expressed"; a phenomenon reported by Dailey (1952) that was not
found in the present study.

Although further research is certainly needed, it appears
that repeated evaluations have their greatest adverse effects
on the general, integrated understanding of a person. Differences
between the three modes of evaluation were not adequately measured
in terms of such a understanding of Earnst. However, the data
suggest the effects of repeated judgments may be most severe
when the Q@ sort technique is employed to make evaluations. The
data further suggested that the repeated use of the personality
sketch is slightly bétter than either the check list or Q sort
when specific understanding is required. In this case, the re-
neated use of the personality sketch may also be superior to re-
ceiving the data as one integrated whole. This result may largely
reflect the fact that such specific understanding is closely re-

lated to the ability to recall the orginsl personality statements.
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APPENDIX A
The twelve statements about Earnst which were used as the
personality data:
"Low importance® set -
He wants to be a research engineer.

He has some of his father's traits, such as a bad temper,
but they are not as extreme.

He does not particularly like animals.

His dad furnished the limitations and his mother supplied
the ideas in his family.

"Medium importance" set-
He was born and raised on a farm in Wisconsin.
His dad was a harsh sort of man.
He is hardworking.
He was on the honor list in college.
"High importance" set-

As a boy he was attached to his mother who died when he was
fourteen.

He now prefers to work for a large, impersonal organization.
In the first grade he was ashamed of being a coward.
He is somewhat feeble and extremely nervous.
Table a
Scores achieved on multiple-choice items by the

thirteen subjects used to verify the relative
importance of the three sets of personality data.

Low set Medium get High get Low & High sets All
7

5 5 5 9, 9,
5 7 8 10 10, 10,
10
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APPEIDIX B

The twenty-seven statements used for the personality check
list and Q-sort deck:
He handles criticism quite well.
His aspirations typically exceed his performance.
He expresses a reasonable amount of confidence in his abilities.
He has achieved a comfortable separation from his parents.
He is direct and unemotionsal.
He admires his father.
He is markedly depressed by adverse criticism.
His range of expression of feelings is fairly wide.
He tends to blame his mistakes on others.
He is neat and orderly.
He was the youngest child in the family.
As a child he was overly active and energetic.
As a child he had sex play with a neighbor girl.
He is fairly religious.
He had difficulty in grade school with his classmates.
He gambles quite a bit.
He is self-reliant.
He has a definitely established gainful occupation.
He has deep seated feelings of inferiority.
His sexunl needs are intense.
His first three years were relatively untraumatic.
Hie mother was a fairly stable, unexcitable person.
He relied on his father for guidance.
He has been on his own from a fairly early age.
He was generally disinterested in school.
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He dated girls when he was in high school.

He possegs much drive and determination.
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APPENDIX C

The eleven multiple-choice questions relating to Earnst's

personality and life history.

1.

2.

3.

4.

6.

8.

As a child he spent most of his spare time, (a) reading,

(b) playing by himself, (c) playing with the neighbor
children, (d) taking long walks in the woods with a friend.
As a boy he was, (a) often punished by both mother and father,
(b) seldom punished by either parent, (c) punished often

by his father, (d) punished often by his mother.

His work in school was, (a) of little interest to his parents.
(v) encouraged by his mother, (c) encouraged by his father,
(d) encouraged by both parents.

He completed college, (a) with a large personal debt, (b)
with financial help from his parents, (c) with financial
help from friends of the family, (d) by working at odd jobs.

He (a) makes friends easily with everyone, (b) has primarily
older friends, (c) does not make friends readily, (d) has
primarily younger friends.

In conflicts with his brothers, he (a) many times outwitted
them, (b) usually got the short end, (c) would not fight
back, (d) sought support from his mother.

Inorder to gain recognition for himself, he (a) concentrated
on getting good grades in school, (b) became a social wit,
(c) tried out for the college track team, (d) sought the
editorship of the school paper.

He was (a) close to his father, (b) indifferent to his father,

(¢) proud of his father, (4) afraid of his father.
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9. He is (a) unhappy with his work, (b) moderately enthusi-
astic about his work, (c) almost completely preoccupied
with his work, (d) indifferent towards his work.

10. Physically, he is (a) shnort and stocky, (b) tall and slender,
(¢) of medium duild, (d) t=ll and very masculine,

11. When in a new social setting, he (a) makes friends quickly,
(b) Joins civic organizations in order to meet others,
(c) seeks out a few close friends on his own, (d) makes

little attempt to meet others.



