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ABSTRACT
A STUDY TO ASSESS THE RELEVANCE OF THE ACTIVITIES
AND PROGRAMS OF THE ASIAN INSTITUTE FOR TEACHER

EDUCATORS TO THE DEVELOPMENT OF TEACHER
EDUCATION IN ASIA

By
Greg A. Hastings

Purpose

The purpose of this study was to provide an assess-
ment of the effectiveness and usefulness of the programs
and activities of the Asian Institute for Teacher Educators
(sponsored by Unesco) to the development of primary teacher
education in Asia. This Institute is the first of its kind
in Asia--an institution completely devoted to the education
of primary teacher educators. Its courses comprise every
aspect of this professional task, from organization and
administration of institutions to the teaching-learning
processes to be developed in primary schools as well as in
the institution for training primary school teachers. This
assessment was considered not against the often inapplicable
standards of the West, but against standards of primary

teacher education in Asia yesterday and today.
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Methodology

The field of research was conducted at the Asian
Institute for Teacher Educators, University of The Philip-
pines, Quezon City, Philippines, and the Unesco Regional
Office for Education in Asia, Bangkok, Thailand. Addi-
tional travel to several other Asian countries was neces-
sary in order to conduct personal interviews with former
AITE participants. In order to gather data for this study
the researcher: (1) reviewed all available AITE literature
and documents; (2) participated in the Sixth Institute for
Key Teacher Educators (August 3-November 25, 1970); (3) inter-
viewed the AITE and Unesco staff and directors; (4) conducted
personal interviews with former AITE participants in several
Asian countries; and (5) conducted a mail survey of all
participants not personally contacted.

A survey questionnaire was constructed to provide
information from those AITE participants not interviewed by
the researcher. This survey instrument was designed to
gather information concerning: (1) the knowledge and expe-
riences of the participant prior to the AITE experience;

(2) the impact of the AITE experience on the participant
and; (3) the utilization and application of this new and/or
enriched knowledge. A tabulation of the survey responses
and interviews indicated a total survey return of 40% (102
responses from 255 AITE participants) with representation

from fifteen of the sixteen participating countries.
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Conclusions

This study has shed new light on the effectiveness

and usefulness of the programs and activities of the Asian

Institute for Teacher Educators to the development of

teacher education in Asia. On the basis of the research

findings the following conclusions were formulated.

1.

Most of the AITE trainees believe that they are
accomplishing the primary objectives envisaged

by Unesco, in the areas of (1) developing effective
and workable programs of primary teacher education;
(2) organizing, administering and supervising
institutions for the education of primary school
teachers; (3) promoting and developing pilot pro-
jects or model teacher training programs; and

(4) helping to organize centers for the preparation
of primary teacher educators.

The programs and activities of the Asian Institute
for Teacher Educators are relevant to the develop-
ment of teacher education in Asia. The Institute
does provide an excellent opportunity for profes-
sional growth and development. It provides Asian
educators with an opportunity to: (1) receive
formal instruction in modern educational theories
and practices; (2) meet and discuss with scholars
from other developing countries, problems related
to education; (3) view their own educational system

in comparison with others in Asia; (4) view various
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modern educational developments within the Philip-

pines; and (5) to exchange views and seek advice

from the Unesco experts who are specialists in
various educational fields.

3. Many of the participants felt that because of their
AITE training they are better able to promote and
develop new educational theories and practices.
Generally, it was concluded that most of the parti-

cipants surveyed believe that the training received at the
Asian Institute for Teacher Educators enriched and enhanced
their educational perspectives. Most of these scholars felt
that the training did provide them with several new ideas

and suggested some solutions for certain educational problems.
In addition, almost all of the participants agreed that the
experience did, to some extent, promote and develop inter-
national understanding and cooperation.

The problem of improving primary teacher education
in Asia is an enormous one. The Asian Institute for Teacher
Educators is not the only solution to the problem. What the
Institute does represent is the beginning of a concerted
effort by Asian nations to improve the quality of primary

teacher education in Asia.
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DEDICATION

Our ancients said, "People are the foundation of the
nation. If the foundation is firm, then the nation will
enjoy tranquillity." I apply that to the whole world.
If the foundation is firm, then the world will enjoy
tranquillity. But three-fourths of the world's people
today are underfed, underhoused, underclothed, and
illiterate . . . . Now as long as this continues to be

true, we have a very poor foundation upon which to build
the world.

James Yen

Ref: Tell The People, 1945, p. 11

by Pearl S. Buck
The John Day Co., New York
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CHAPTER 1

INTRODUCTION

Ethos of Education in Asia

The emergence of most Asian countries into inde-
pendent states during the last two decades has been
accompanied by unprecedented social and economic development.
An atmosphere of change is one of the leading character-
istics of modern life in Asia. The habits, customs, and
attitudes of thousands of years are changing. Along with
this transistion is coming a change in ideas, values, and
behavior, in art and literature, in character and moral
affairs, and in political, economic and social methods of
organization of which education is part. The evolution
from a traditional form of 1life to one characterized by
attitudes of critical analysis, pragmatism, and scientific
application involves a profound cultural shift. Education
has to deal with societies which are largely traditional in
character and mores and psychological orientation. At the
same time these societies face the necessity of modernizing
their status, so that education within the region, indeed,

has to face the complex realities of a 20th century world.
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2

The major factor which dominated educational expan-
sion after the end of the Second World War was not economic--
it was the concept of education as a fundamental human right.
This received practical expression in the general formula-
tion of universal compulsory and free primary education as
a global goal. The revolution of rising expectations found
expression in mounting pressures everywhere to attain, as
rapidly as possible, the levels of economic and social well-
being in the already developed countries. In no other
sphere is the upsurge of aspirations so vividly reflected
as in the demand for education.

The 1950's mark the current era of rapidly widening
educational opportunities from the slow growth of education
in the preceding decades. In 1950 there were approximately
50 million students in educational institutions at all
levels in the countries of Asia. 1In 1963 there were about
112 million students, and in 1970 there will be in the
neighborhood of 150 million students. The enrollments in
the developing countries in the region have virtually
tripled in 20 years. The proportion of increase varies
with individual countries, depending upon their stage of
development, from something over 100 per cent to 600 per
cent or more. The obvious aspect of the progress of educa-
tion in Asia during the last two decades has been more and
more pupils and more and more schools. Parallel with this

expansion and underlying much of it, are many significant
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3
developments which add many new dimensions to the educational
effort.

Innovations in education are continually being intro-
duced and adopted by schools. New knowledge is added daily
in all fields, and with these rapid changes, it is essential
for the teacher to grow professionally in order to be able
to cope with the challenge of his profession. It is an
accepted fact that the quality of education imparted depends
to a large extent on the quality of the teacher. The stra-
tegic position which teachers hold in any educational system
requires no apology or defense. Teachers are the most impor-
tant factor in the educational scheme. Good buildings and
libraries are essential, but without good teachers to
utilize them, they are of little value. Good teachers can
often accomplish remarkable results with inferior equipment
and shabby buildings, but no matter how elaborate the build-
ings and how abundant the equipment, if not in the hands of
competent teachers, the educational outcomes will be infe-
rior. Brains instead of bricks determine the worth of
education.

All teachers in every system of schools need expert
help to develop more professional attitudes and higher
levels of teaching proficiency. Educational leaders must
recognize this and must organize so that there is a steady
improvement in the corps as a whole. Because of the nature
of the context of education in the region, it becomes highly

desirable that regional and bilateral cooperation be developed
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4
among the Asian States for the purpose of implementing

modern educational programs.

Need for Regional Cooperation

The concept of regional cooperation has been for
some time at the forefront of Asian thinking. The countries
of the Asian Region have been striving intensively to bring
about over-all economic and social development of their
people and to provide them with a decent standard of living
which would be comparable with that of the advanced nations
of the world.

The case for fostering regional collaboration is
surely irrefutable, whether stated in its broadest context
as one means, through the minds of men, of reducing polit-
ical tensions, or as a professional approach to problems
involving the interchange of data, information, experiences,
ideas, facilities and people, and thus requiring a concen-
tration of resources. It is well to recognize that it is
neither practicable nor desirable to try to cast all
regional cooperation in any simple mould. There is reasonable
ground for various forms of cooperation specifically related
to the region. It is thus not possible to start from a
geographical concept of regionalism, and proceed to fit all
cooperation to it; the varying objectives, resources, and
practical requirements for each sphere of international
action must also determine the nature and number of cooper-

ating countries. Nor can political divisions be set aside



ent

vie

tat

tur
inc
of .
rea
nat
fac
has
cul
the
is

edy
Sug,
ign<
Soc

gen,

int€

—
o o
@



5
entirely, although, where desirable from the socio-economic
viewpoint the machinery set up for collaboration between,
say, three or four countries should be designed as to facili-
tate circumventing such divisions.

More and more the common elements among their cul-
tures and the similarities of their needs and problems are
increasingly beginning to be revealed to the consciousness
of Asian people. The emergence of this new consciousness
means no less than the discovery of a region--not merely
national selves or of exclusive sovereignties, but of the
fact of the inter-relationships among them where a decision
has to be made of the political, the economic life, the
cultural advancement, of the standard of excellence within
the region. In saying this I do not mean to imply that it
is impossible for any of these nations to formulate an
educational system independent of each other. But I mean to
suggest that the terms of enlightenment within Asia cannot
ignore the facts of the culture and life of their several
societies. For enlightenment aspires to a knowledge of the
general, and it is the consciousness of this entity which
is Asia, the awareness of the distinctness and the related-
ness of these societies, that can constitute a general

integration of educational policies.

The Karachi Plan

A meeting of the Representatives of Asian Member

States (namely, Afghanistan, Burma, Cambodia, Ceylon,
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6

Republic of China, India, Indonesia, Iran, Republic of Korea,
Laos, Malaysia, Nepal, Pakistan, Philippines, Singapore,
Thailand, and the Republic of Viet Nam) was convened by
Unesco at Karachi, Pakistan, in December and January 1959-
1960. The Karachi Plan, which was the outcome of this
meeting of representatives from the seventeen member states
of Unesco, proposed that the countries should undertake to
establish throughout the region within a period of twenty
years, free and compulsory education at the primary level
through grade seven. The Karachi Plan was the first attempt
at the regional level to prepare a perspective plan for the
development of primary education by identifying long term
targets, the principal one being universal free and compul-
sory primary education, and the implications in terms of
financial and personnel requirements.

The Karachi Plan embodies national desires to
create the necessary conditions for full democratic growth.
Such schooling provides the true base for the location and
selection of a nation's talent and as such is the foundation
of the educational pyramid. It also provides the literacy
and knowledge necessary for the full exercise of democratic
rights and responsibilities and have been recognized as a
basic right in the Universal Declaration of Human Rights.
In addition such schooling makes a major contribution to
economic growth permitting a more rapid spread of the

understanding and application of science and technology.
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7

It soon became evident that one of the principal
difficulties to be overcome in the pursuit of such an objec-
tive was the lack, almost everywhere, of a sufficient number
of adequately trained teachers to staff schools both exist-
ing and new. While it was recognized that the training of
teachers was primarily the responsibility of each member
state, it was felt that Unesco could help considerably in
the task by establishing an institution in which those
who would be engaged in this work might themselves receive

training in the aims and methods that they ought to follow.
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CHAPTER 11

THE ASIAN INSTITUTE FOR TEACHER EDUCATORS

Background

The Regional Meeting of Representatives of Asian
Member States on primary and compulsory education held at
Karachi, Pakistan, from December 28, 1959, to January 1,
1960, drew up a working plan for the region in the field
of primary education in order to facilitate concerted
action by the Member States and international organizations
like Unesco operating within the region. It proceeded,
further to examine in detail the various problems both
quantitative and qualitative, and identify some of those
which required immediate attention. These documents were
considered by the Regional Conference of National Commissions
for Unesco in Asia, held in Manila from January 18-23, 1960,
in which the details of the plans were revised for facili-
tating action at the regional level in some essential
aspects with a view of stimulating action at the national
level for the ultimate solutions of the problems.

The recommendations formulated at the two confer-
ences were reiterated at the General Conference of Unesco
at its eleventh session in November 1960. One of the

8
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9
recommendations stressed the need: (1) to evolve modern
methods of teaching suited to its environment in each
country, to eliminate wastage and to ensure the maximum
use of existing resources and; (2) to guarantee the devel-
opment of the total personality of the child in harmony
with the national heritage of culture, the demands of the
era of science and technology and the need for better
international understanding through an appreciation of the
cultural values of both East and West, so necessary for
the peace of the world. Another recommendation was for the
training of high-level technical personnel in sufficient
numbers in each country who would be able to draw up a
realistic and balanced over-all plan for educational
development and to implement it in an efficient and speedy
manner. The modus operandi for achieving the first set
of objectives was the establishing of suitable training
centers at the national level so that the training given
would be closely related to the environment of the trainees,
and for the second, imparting training to the personnel
manning such training centers, in special institutions
located within the Asian Region; so that the environment
would be as close as possible to the conditions prevailing,
in the countries of the trainees. Four regional institu-
tions were established to implement this regional educa-
tional program of Unesco; one at Delhi, India, for the
training of educational planners, administrators and super-

visors; one at Bangkok, Thailand, for conducting regional
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10
studies and imparting training in the techniques of educa-
tional research and to act as an educational clearing house;
one at Bandung, Indonesia,1 for the planning and construction
of low-cost school buildings; and one in the Philippines for
the training of primary teacher educators.

In developing cooperative activities among the
countries of the region in the field of education the Asian
Institute for Teacher Educators was established on the cam-
pus of the University of the Philippines at Quezon City,
Philippines, following an agreement between Unesco and the
Government of the Philippines. It is an autonomous insti-
tution and commenced operation in July 1962. During the
first two years AITE was known as the Asian Regional Center
for the Training of Teacher Educators. In 1964 at the 13th
session of the General Conference of Unesco, the name of
the Regional Center was changed to the Asian Institute for
the Training of Teacher Educators.

Classes were started for the first Asian educators
on July 9, 1962. They were to undergo a course of training
on the various phases involved in developing leadership in
teacher education. A curriculum was developed during the
Seminar of Experts held at the University of the Philippines

in May 1962.%2 Before considering curriculum details, the

ITransferred later to Ceylon.

2Regional Conference Report No. 1, Problems in Asian
Teacher Training and a Course for Teacher Educators, A
Report prepared at Manila, May 1962, (MS) Unesco, Bangkok,
Thailand.
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11
meeting sought to establish the tasks that AITE trainees
would be expected to perform upon completion of their
training. These tasks are:

1. To develop effective and workable programs of
primary teacher education.

2. To organize, administer, and supervise national
institutions for the development of primary
teachers.

3. To develop pilot projects or model primary
teacher training institutions.

4. To help organize or improve national centers

for the preparation of primary teacher educa-
tors.

With this criteria in mind, it then became possible
to formulate the principal objectives of the Center, namely,
to prepare trainees for the performance of the tasks outlined
above, and to provide varied opportunities by means of which
the trainees might come to know one another and to understand
the problems confronting educators, particularly primary edu-
cators within the region.

It was because the trainees attending the Institute
were found to have such varying educational backgrounds that
the administration of the Center was constrained to divide
the group into two categories: (1) those taking the core
curriculum as designed for the Center; and (2) those pursuing
the degree curriculum. Those who did not possess the quali-
fications required for the University's Master of Education
Degree were to take only the core curriculum. Those who
possessed the necessary qualifications to pursue a master's

degree in education were subjected to the same rules and
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12

regulations prescribed for regular graduate work in the
University of the Philippines, i.e., they had to make a
minimum grade point average of 2 in each course, pass the
comprehensive examination, and write a thesis.

An Evaluation Commission of Unesco headed by Dr.
Malcolm Adiseshiah submitted a report in 1965.7 According
to the recommendations of the Commission, the nine month's
course was to be continued only up to a time when it could
be transferred from the Institute to the University of the
Philippines. A three to four months course for '"those
responsible for teacher education in Asia" and a two to
three week symposium for the '""highest level personnel” in
teacher education in the Membetr States, were to be held at
the Institute. The Institute was, further, to strengthen
its research activities. Starting from August 1967, it
was proposed that the Institute organize: (1) four-month
courses for the heads of teacher-training programs in the
Ministries of Education in Asian countries, principals of
teacher institutions and those responsible for in-service
training programs; and (2) a three-week symposium each year
for the higher-level personnel in the field of teacher

education in the Member States.

SUnesco's Inter-Asian Programme, Report of the
Evaluation Commission on the Regional Offices, Centers and
Institutes established or assisted by Unesco in Asia,
Unesco, Paris, France, 1965.
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Purpose

The programs of the Asian Institute for Teacher
Educators are designed to provide a forum and focal point
for those responsible for teacher education in Asia. This
includes heads of teacher training programs in Ministries
of Education, principals of teacher training institutions and
those responsible for organizing in-service training pro-
grams. The Institute enables these educators to meet and
exchange ideas, experiences, discuss programs, develop
common standards and draw up plans for the development and
up-grading of teacher education in Asia. To accomplish
this mission AITE:

1. Provides successive training courses at the
postgraduate level in order to prepare staff
for national institutions devoted to the
training of primary school teachers in the
Asian Member States.

2. Undertakes and promotes studies and research
on priority problems in teacher education,
with particular reference to the techniques
of teacher training and teaching methods.

3. Organizes periodically high-level symposiums
to review the substantive aspects of the
Institute's training and/or research programs
in the field.

4., Promotes the development, through the exchange
of information and advice, of a network of
national teacher-education centers, as well
as a scheme of associated teacher training
colleges, teacher training institutions and
services.

In the total scheme of regional cooperation in the

field of teacher education the Asian Institute for Teacher

Educators occupies a vital position because it:
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1. Determines the general policies on the basis of
which training programs will operate.

2. Provides financial and material support in the
implementation of the program.

3. Provides for the exchange of personnel, students,
educators, specialists, etc.

4. Provides for the publication, dissemination and
exchange of professional literature.

5. Provides for inter-country visitation.
6. Provides technical and/or material assistance.
7. Provides scholarships for the training of

personnel, especially for teacher educators,
administrators and supervisors.

Administration and Organization

The general supervision of the Asian Institute for
Teacher Educators is vested in a Steering Committee. This

committee includes a:

Chairman - - - - - - The President of the University
of the Philippines, or his
representative.

Member - - - - - - - The Director-General of Unesco,

or his representative.

Representative of the Department
of Education - Philippines.

Non-voting Member
Non-voting Member - The Director of the Institute.?
The operational direction of the Institute is in the

hands of a director, a deputy director, four Unesco full-time

4As stated in the 1962 Agreement, the members of the
Steering Committee were: (I) The Secretary of Education of
the Philippines; (II) The Director of the Bureau of Public
Schools; (III) The President of the University of the
Philippines; (IV) The Director of the Unesco Regional Office
for Education in Bangkok, representing the Director-General
of Unesco.
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administrative staff provided by the Government of the
Philippines. The organizational structure of the Institute
is as follows:

Director

Deputy Director

International Teaching Staff (Four Unesco Experts)

Colombo Plan Expert

Executive Officer

Administrative Assistant

Documentalist

Librarian

Financial and Material Provision

The salaries of the administrative staff and expend-
itures on provisions of material facilities are paid from
funds provided by the Government of the Philippines as are
the salaries of the Deputy Director, the Executive Officer,
the Administrative Assistant and the Librarian, Unesco
assumes responsibility for meeting the cost of the salary
and allowance for the Director, the Documentalist and the
Bilingual Secretary. In addition Unesco provides four
international experts for the staff. Provision is also made
by Unesco for meeting the cost of honoraria payable to the
administrative staff, part-time lecturers and for certain
Supporting equipment.

The University of the Philippines, as host institu-

tion provides instructional facilities such as classrooms,
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library, offices, and the necessary furniture and office
equipment. The Institute is accommodated for the present
at the College of Education of the University and the fellows
are housed in cottages on the university campus.

The Government of the Philippines also provides the
stipends for its national trainees and cost of internal
travel for the fellowship-holders and staff. The Govern-
ment of Australia, under the Colombo Plan, provides a
research specialist. When a course is conducted bilin-

gually, interpretation and translation services are provided

by Unesco.

The Institute Course

The Asian Institute for Teacher Educators conducted
five training courses between 1962 and 1967. Each training
course was nine months in duration. One hundred twenty-one
educators attended the courses offered by AITE, of whom
seventy-seven were supported by fellowships awarded by
Unesco, fourteen by UNICEF, three by the Asia Foundation and
twenty-seven fellowships from the Government of the Philip-
Pines.

In light of the experience gained over the first
five training courses, starting with the academic year
1967-68, the nine months' course was replaced by high level
short training courses of three and one half months' dura-
tion (three in each biennium). During the first five

trainir1g programs of this type, one hundred twelve educators
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have attended, of whom seventy-nine were sponsored by Unesco
fellowships, ten by UNICEF fellowships, twenty-three from
the Government of the Philippines and two from non-governmen-
tal institutions in Thailand.

The three and one half months' course differs from
the previous nine months' course in at least three signifi-
cant respects. First, it is structured to meet the needs
of "key" personnel in teacher education. Second, it is
organized as a series of seminars and workshops in which the
major emphasis is not so much on lectures but on stimulating
the sharing of experiences, ideas and opinions among the
participants through a variety of methods and procedures.
Third, there are no formal tests or examinations either
during or at the end of the course as are required for
courses leading to a diploma or degree. A considerable
amount of writtén work, by the participants in form of
papers and reports, is expected by the faculty in charge
of the various units that constitute the program. In
addition to these periodic assignments, each participant
is assisted in the preparation of a research outline on an
educational problem in his own country while he is at the
Institute. After completion of the research, a report is
prepared and submitted to the Institute.

While adequate time and attention is devoted to
fundamental principles in the fields of sociology,

psychology, education, and other social sciences, which
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undergird practices in teacher education, a special feature
of the program is its orientation to the problems of pri-
mary teacher training in Asian countries. On account of
these distinguishing features, the present program is
referred to as "institute for key teacher educators"
rather than a '"training'" course.

Apart from the seminars and group discussions, demon-
strations in the techniques of teaching were held in the
Institute and in the Laboratory School at the College of
Education. School visits, visits to teacher-training insti-
tutions and centers for audio-visual instruction, speech
and language training, and evaluation of programs through
mass media, like radio and television, were arranged for
each Institute session. Visits were also made to centers
of educational administration like the Bureau of Public and
Private Schools.

A long one-week study tour in the Philippines 1is
a regular feature of the Institute Course. The educators
not merely visit institutions for training primary teachers
during this tour, but educational institutions at all levels
including universities, research centers, curriculum labo-
ratories, guidance clinics, as well as the barrio schools
widely known for their community oriented educational pro-
grams. As significant as the educational experience was,
important social experiences were gained from these tours.
Invariably there were several receptions by governors,

mayors, school authorities and these occasions engendered
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a greater understanding of the friendliness of the people
of the host country to foreigners, and served greatly in
promoting international understanding.
For a more thorough understanding and appreciation
of the Institute Course the Syllabus for the Fourth Insti-
tute for Key Teacher Educators, January-April, 1969, is

included in this paper as Appendix B.

AITE Research Program

Educational research is of recent origin in most
Asian countries. In the present stage of development of
educational research in Asian countries, it is particularly
useful to undertake cooperative research, within each coun-
try as well as regionally, because it develops coordinated
effort among participating entities, helps by the mutual
exchange of information, avoids unnecessary duplication and
makes it possible to share limited resources of expertise.
Educational leaders are becoming increasingly aware of the
need for educational reforms. Inasmuch as the changes are
as rapid as they are unprecedented, and since resources in
experts and money are limited, educational research must
be largely functional and action-oriented.

In developing a program of research AITE feels
emphasis should be generally on surveys, action research,
pilot studies and experimentation, and analytical and
descriptive studies based on the practical needs of the

member states, although due recognition should be given
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the needs for basic research. Research programs of teacher
education should emphasize not only competence in the con-
tent of the school subjects and technical skills of imparting
the same within the classroom, but it should also develop
observational sensitivity and skills of assessment to enable
teachers to analyze and improve their own professional needs.
There is need for a kind of action studies which will help
the teacher to tackle educational problems in a reasonably
objective and informed manner, to collect relevant facts
and evidence, assess them and arrive at workable solutions.
Such action studies are considered more valuable and meaning-
ful to the teacher than sophisticated fundamental or theo-
retical research. They will be mainly based upon real prob-
lems arising in schools and in the teaching-learning situ-
ation. It is also true to say that it will be too much to
expect research to answer all the problems and to weigh the
pros and cons of evidence in arriving at decisions and imple-
menting them. The approach and method to be used in the
research will be determined by the specific nature of the
problem.

In planning research, AITE considers the need for
cooperative research between individuals, between nations,
and within a country. The Asian Institute for Teacher Edu-
cators plays a very important role in the regular dissemina-
tion of research information. It develops and carries on
a program of publication of research reports and promotes

and organizes inter-institutional research among the regional
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member states. The following policies were developed by
AITE for the systematic organization and encouragement of
research in teacher education in member states:

1. Development and promotion of cooperative
research.

2. Coordination of research carried out at various
levels by various countries.

3. Promotion of the training of research workers.>
The following criteria were developed for determining
priorities among possible topics for educational research:

1. Educational research must have a direct bearing
on contemporary educational problems.

2. Research should develop and utilize common
standards of comparison.

3. The terms used must be precisely defined.
4. Research should be useful and functional.
5. Research should lead to action for improvement.

6. Research should relate to local situations and
conditions.

7. Research should be designed to have value and
importance for the needs of the country.

In line with the Institute's objective ''to undertake
and promote research in the techniques of teacher training
and teaching methods for primary schools," the fellows were
guided and helped in the development of a research project,

the design of which was prepared and submitted to the

SUnesco's Inter-Asian Programme, Report of The
Evaluation Commission on the Regional Offices, Centers and
Institutes established or assisted by Unesco in Asia, 1965,

Oop. cit.
61bid.
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Institute. It was expected that upon their return to their
respective posts, the research would be accomplished accord-
ing to the time-table and the results collected, organized
and interpreted.

Profiting from past experiences of the previous
Institutes, the Fifth Institute for Key Teacher Educators
offered a revised program of research along the following
guidelines: (1) individual research on a topic of special
interest; which was to be finished during the Fellows'
stay at the Institute. This plan was a departure from the
previous Institutes where the Fellows presented their
research outlines and returned to their countries to under-
take the research.

The AITE professors engage in their own research,
after teaching the courses and guiding the scholars in their
research projects, which was their main concern till the
end of the long course. As all but one had only short term
appointments, it was not possible for them to take up any
serious research. Yet the work produced is not inconsider-
able. Some of the research studies made by Dr. E. A. Pires
during this period are:

1. Principles of Organization, Administration and

igngvision for Primary Teacher Educators in

2. A study of the In-Service Training of Primary
School Teachers in Asia.

3. Student Teaching Practices in Primary Teacher
Training Institutions in Asia.
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4. Recruitment and Selection of Candidates for
Primary Teacher Training in Asia.

5. The Teaching of Social Studies_in Primary Teacher
Training Institutions in Asia.

Professor Bass completed a study on Evaluation Pro-
cedures in Certain Primary Training Institutions in Asia
which has been sent to Bangkok for publication. John
Driscoll brought out a '"Teacher's Handbook to Low-Cost
Visual Aids for Asian Schools." Dr. Lebern Miller and
Mr. Owen W. Reid prepared abstracts of research carried
out in the Asian region and Mr. Reid initiated some work
on programmed learning.

The research program of the Institute had a rela-
tively low priority up until 1967, during which time the
stress was mainly laid on the nine month course. With the
reorganization of the course following the recommendations
of the Evaluation Commission, it was felt that there would
be more time left for the staff to do research and the re-
search function of the Institute was increased. However,
the short tenure of most of the members of the staff made
it difficult for any of them to embark upon any solid pro-
gram of research. It was found that the planning of pro-
jects and their acceptance by Unesco and Associate insti-
tutions takes much time, partly due to protocol formalities.
This takes usually a year in the case of most research pro-

jects, if worthwhile results are to be reported, and the

7Unesco, Newsletter, Asian Institute for Teacher
Educators, Vol. 3 No. 3, 1968-69.
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analysis of returns, even if not complicated by the need for
re-validation of data or re-testing of results, may still
require almost a year. Even with regard to survey-type
studies, experience shows that almost a year is the minimum
time necessary for the questionnaire sent out to be returned.

There were many delays in completing the research
work proposed by the scholars. Not the least important
among these, is the fact, that in the case of those students
who had limited experience in research before their AITE
experience encountered unexpected difficulties as the work
progressed. Many of these problems were too complex to be
handled with the knowledge of research acquired at the
Institute during the course of their short training. Such
experiences are most frustrating, especially if there is no
means of getting technical advice and assistance. The lack
of reference material in their country was another frustrat-
ing experience for many of the scholars. Moreover, some of
the scholars, upon their return home, were transferred to
new positions thus creating additional problems. Coupled
with this, was their inability to solve problems which
developed from not getting back questionnaire returns on
time or in analyzing and interpreting them. Often their
original proposals were too optimistic and failed to antici-
pate the many difficulties that would be encountered. This
was due partly to their enthusiasm gained at the Institute

and partly due to their lack of experience and their limited

v
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contact with the supervisors and when the experts who guided

them left the Institute, the research was usually terminated.

AITE Publications

A program of periodical publications is also under-
taken by the Institute. The Newsletter from the Institute
was first published in July, 1966, by the Unesco Regional
Office in Bangkok, both in English and in French. Some of

these carried a Supplement which contained articles on

specific themes related to teacher education, reviews of
books, and reports currently published on specific projects.
A letter from the Director, News of the Institute, News from
Associated Institutions, Alumni News, Abstracts of Studies
and Book Reviews generally formed the contents. From June,
1968, new items were added to it like the annotated bibliog-
raphy and articles on professional material.

The Institute brought out another serial publication

called Educational Exchange Features, in October, 1967. The

publication of a Digest of Educational Research Studies in
Asia had been recommended by Mr. E1 Dib, Program Specialist
for Documentation in the Unesco Regional Office at Bangkok,
with a view to developing Regional Documentation Services.
The Institute agreed to prepare materials on teacher educa-
tion, abstracts on important studies and publications
relating to teacher training, bibliographic materials,
reading lists and short papers prepared on specific topics.

These were sent to the alumni and to the "Associated
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Institutes" founded in the different countries by this time,
for the purpose of cooperating in the Center's research pro-
jects, and to encourage them to start similar documentation
services in their institutions. The first issue of the Edu-

cational Exchange Features contained a digest of research

studies prepared by Dr. Lebern Miller, the Educational
Research Coordinator of the Institute. The second issue,
which came out in February, 1968, was devoted to a review
of in-service training programs for primary school teachers
in Asia, prepared by Mr. Owen W. Reid, the Colombo Plan
Expert on Teacher Education. The third issue was prepared
by Dr. Lebern N. Miller and Mr. Owen W. Reid, as "an up-
dating of reports on current educational research in Asia,"

which was started in Educational Exchange Features No. 1.

It contained mainly reports from China, India, Indonesia,
Iran, Malaysia, Pakistan and the Philippines. This was
published in June, 1968, and was followed by the fourth and
last of the series, prepared by Mr. Owen W. Reid. Its
theme was '""The Contribution of Elementary Science to the

Development of the Primary Child." Trends in Teacher Edu-

cation was the title of the fifth issue of the serial pub-
lication which had till then gone under the name of Educa-

tional Exchange Features. It carried an article on '"Changing

Trends in the Teaching of Social Studies" by Dr. N. P.

Pillai, Expert in Teacher Education at the Institute, and

was published in December, 1968.
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The professional staff of AITE has devoted much
effort to the translation of the concept of research and
development into some form of reality useful to its program
of training, dissemination, documentation and other ways
for promoting teacher education in the Asian Member coun-
tries of Unesco. One major activity resulting from this
conviction has been the preparation and regular publication

of Trends in Teacher Education. This publication is rooted

in the idea of bringing to the teacher and the teacher-
trainees conventional classroom innovations and research
findings that carry implications toward expanded or adapted

usage with a new challenge.

Professional Meetings

One of the functions outlined for AITE in 1967 was

"to organize periodically high-level symposia to review the

substantive aspects of the Institute's training and/or
research programs and assist in the coordination of programs
in this field." A regional symposium was accordingly organ-

ized on the theme, "In-Service Education for Primary School

Teachers from July 5 to 19, 1967." It was attended among
others by 16 representatives from the Member States. The
report of the Symposium has been published in Bangkok.

In June, 1968, a three-day workshop was held for
the Filipino alumni of the Institute, in collaboration with
the Bureau of Public Schools, on "The Development of Experi-

mental Projects in Primary Teacher Education." Twenty-two

LS
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out of the twenty-nine Filipino alumni participated in the
workshop.

A meeting of the Preparatory Committee for the Re-
gional Meeting on "Curriculum Development in Teacher Educa-
tion" was held at the Institute from December 16 to 20,
1968, at which the draft of a common curriculum for the
training of teachers, prepared by the Institute staff was
reviewed and the plans for the Conference discussed. This
was intended to help the Conference to make its recommenda-
tions on Curriculum Development in the light of the working
papers and the discussions on them.

Special meetings have been convened to review the
AITE training course. These meetings bring together experts
in teacher training from the Asian countries to consider
such pedagogical items as aims and objectives, curriculum,
length of program, and to consider any special problems of
teacher education. Special committees of these experts
draft recommendations for the AITE program regarding future
direction and improvements.

Meetings focusing on contemporary pedagogical sub-
jects are convened by the Asian Institute for Teacher Edu-
cators. The organization of these meetings is authorized
and sponsored by Unesco. These meetings are designed to
make a contribution to stronger and more intensive cooper-
ation for the solution of common problems and the advance-
ment of education in Asia. The professional meetings rep-

resent and may be regarded as a follow-up in the enlargement
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of the area of cooperation within the region. The primary
functions of the professional meetings are:

1. To review teacher training programs in the
countries of the region.

2. To prepare basic principles for the organization
and conduct of teacher training programs.

3. To identify the areas where further research is
needed agd to develop research design for such
studies.

In pursuance of the above function, the Asian Insti-
tute invites experts, in their individual capacities, from
the Member States in Asia, as well as observers from UNICEF,
WCOTP, the Asia Foundation and Unesco sponsored regional

institutes. Experts from Member States provide information

and reports regarding their respective countries.

Assistance to Member States

Assisting Member States in the Region, directly at
their request, in the organization and improvement of
teacher education, and indirectly by placing at the dis-
posal of the Member States the results of studies and
research carried out at the Institute, was one of the
functions envisaged for AITE right from the beginning in
1962. The re-statement of its functions in 1967 puts this
idea in different words. One of the functions of the

Institute is to promote the development and to service,

8Unesco's Inter-Asian Programme, Report of The
Evaluation Commission on the Regional Offices, Centers and
Institutes established or assisted by Unesco in Asia, 1965,

op. cit.
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through exchange of information and advice, a network of

national teacher education centers, as well as a scheme

of associated teacher-training colleges, teacher training

institutions and services.

As early as in 1964 the Institute initiated a scheme

of Associated Institutions

envisaging

1.

9 as an extension of its activities

the following objectives and services:

To enable the Institute to keep in touch with
selected teacher training institutions in the
Asian countries, partly with a view to providing
extension services to them and partly with a
view to improving its own program of training
teacher educators through live contacts with
day-to-day problems that arise in this area.

To enable the Institute to obtain from the
associated institutions current educational
publications, reports and vital statistics
pertaining to their countries as and when
necessary.

To enable the Institute to obtain from the
associated institutions relevant data collected
from their respective countries in respect of
studies undertaken by the Institute.

To promote research and studies by the Institute
and associated institutions.

To provide to the associated institutions exten-
sion services, including expert advice on prob-
lems of primary teacher training referred by
them to the Institute.

To provide to the associated institutions news-
letters, bulletins, reports and other materials
produced by the IniBitute and the Unesco Regional
Office in Bangkok.

9Appendix D, Associated Institutions.

10ynesco's Inter-Asian Programme, Report of the
Evaluation Commission on the Regional Offices, Centers, and
Institutes established or assisted by Unesco in Asia, 1965,

op. cit,
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Twenty-six institutions were selected to begin with,
from the eighteen Member States. Many tools for doing re-
search and for studying and improving evaluation methods were
among the early materials sent to them. Periodic reports of
their work in improving the various phases of teaching and
training and of their research projects were received and
whatever was worth publishing was included in the Newsletters
from 1966. In July, 1967, it was decided to bring in more
institutions under the scheme. A cooperative project called -
the "Future Teacher's Club" was developed by Dr. Pires and
four associated institutions were involved in it. This pro-
ject is now in progress. The present number of the associ-
ated institutions is twenty-eight.

A beginning in providing direct assistance to Member
States in the form of consultative services was made when,
at the request of the Government of Thailand, Dr. Pires was
dispatched to assist in completing the plan and syllabuses
for the establishment of a Faculty of Education at Chieng-
mai University. Other staff members of the Institute also
helped in the preparation of courses.

The staff members of the Institute go on missions
abroad at the request of Unesco, or with the approval of
Unesco in connection with the research projects of the
Institute and the follow-up of the alumni. In the course
of these tours they confer with officials of the Institute's
Associated Institutions, with Principals of training insti-

tutions, with officers in the Ministries of Education and
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the alumni. Practically all the members of the professional
staff in 1967 had gone on such tours of these countries and
were able to gain rich experiences. The sharing of these
experiences with one another becomes a source of further
education, enabling all to see the Asian situation as a

whole, and in comparison with the rest of the world.
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CHAPTER III

REVIEW OF THE LITERATURE

One of the obligations of a Unesco fellowship-holder
is to submit a comprehensive report, in three parts, to
Unesco within four months after the termination of the .
fellowship. The first two parts indicate the fellow's
knowledge of his particular field before the commencement
of the fellowship course of study, and the increase in his
knowledge resulting from his fellowship. These two parts
are submitted immediately upon completion of the fellowship.
The third part indicates what use the fellowship-holder has
been able to make of his increased knowledge.

A standard Report Form is used to enable standard
composition of these reports. The reports are considered
confidential and are designed to enable the Secretariat to
evaluate the usefulness of the Institute and improve its
function.

Dr. Robert K. Stuart, Unesco Expert in Teacher Edu-
cation, who was with the Institute from June 29, 1967, to
May 1, 1969, took up in April 1968 a follow-up study of the

graduates of the Asian Institute for Teacher Educators from

33
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July 1962 to July 1968, as an individual research project.11

As stated in the Outline of the Study prepared by Dr. Stuart,
he thought as the Institute had functioned well beyond the
half-way point of its ten-year sponsorship by Unesco, the
time was opportune for such a study to be undertaken.
According to Dr. Stuart, 126 students had graduated from
the Institute by July 1968, and the graduates represented
many different countries in Asia, and had come to the
Institute with a wide background of experience and training.
One of the purposes of the study was to determine how the
graduates have fared in their professional work since leaving
the Institute. He points out the objectives envisaged for
the AITE graduates at the First Meeting of Experts in Teacher
Education held in May 1962, and wanted to determine to what
extent these objectives are being attained in actual practice.
The study was conducted on the basis of a question-
naire. It was hoped that all the scholars who had passed
through the Institute could be contacted as their addresses
were on the records of the Institute and that a great major-
ity would be willing to cooperate in the study. Copies of
the questionnaire were distributed not only to the scholars
of the Institute, who completed their courses before April
1968 as envisaged in his research outline, but also to those

who attended the course held from August to November 1968,

11Stuart, Robert K., and N. P. Pillai, A Follow-up
Study of the Graduates of the Asian Institute for Teacher
Educators from July 1962 to December 1968.
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thereby extending the scope of the enquiry to a total of 192
scholars as against 126, as originally planned. The number
of questionnaires answered and returned was 53.

An examination of the items included in the question-
naire reveals that very limited information had been sought
from the scholars. The nature of the questions asked did
throw some light on how to reform the training course itself.
Such were the questions asking for the ways in which the
training course had helped the scholars, or which topics or
units were most helpful to them, or the limitations of the
course and the suggestions for improvement. But the ques-
tions asked were few; most questions, being open-ended
questions, were answered meagerly, touching only on very
few aspects, with many aspects on which information would
have been desirable being missing.

The factual information gathered through the ques-
tionnaire was not adequate for the purpose of clearly deter-
mining how the scholars have fared in their professional
work since leaving the Institute, if their professional
competence is to be judged in terms of the objectives of
their professional preparation at AITE, namely, developing
an effective and workable program of primary teacher educa-
tion; organizing, administering, and supervising national
institutions for the education of primary school teachers;
developing pilot projects or model primary teacher training
institutions; and helping to organize and improve national

centers for the preparation of primary teacher educators.
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No direct questions had been asked to find out their views
before and after their training at the Institute on the
different types of organization, curriculum and methods of
teaching and training that they might consider suitable for
their own countries, or on the best way to organize, admin-
ister and supervise national teacher training institutions.
So, too, there were no direct questions to find out if any
one has been engaged in work connected with developing pro-
grams of primary teacher education, organizing, or super-
vising national teacher training institutions, or helping
to organize or improve national centers for training primary
level teacher educators. Information which can be gathered
from questions regarding positions which one has held before
and after the training at the Institute, and the ways in
which and the extent to which the training received at the
Institute has been helpful in the positions held after
leaving it, can give, at best, only some indirect indications
regarding its effectiveness in raising their competence or
in changing their attitudes.

A preliminary study of the returns was made to find
out what useful purpose could be served if the data was
analyzed and interpreted. It was felt that the returns were
fairly, though not adequately, representative of the popula-
tion and contained facts and opinions, which could lead to
some useful conclusions, The Director of the Institute and

the AITE staff therefore decided that the research project
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should be completed by presenting a report on the basis of

the data collected.




CHAPTER IV

RATIONALE FOR THE STUDY

Statement of the Problem

The Asian Institute for Teacher Educators has now
been operational for eight years; well beyond the halfway
point of its ten year sponsorship by Unesco. During these
eight years of operation 260 Asian educators representing
16 different countries in Asia have attended AITE. To this
date there has not been any significant study to correlate
the programs and activities of AITE with the nature and
extent of impact and contributions made to teacher educa-

tion in Asia by participants of AITE.

Purpose of the Study

Periodic assessment is an integral and vital part
of every educational program. The primary purpose of this
study is to provide an assessment of the Asian Institute for
Teacher Educators in terms of correlating the AITE programs
and activities with the nature and extent of impact and
contributions being made to teacher education in Asia by
former participants of AITE. This assessment will be con-

sidered not against the often inapplicable standards of the
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West, but against impact and contributions made to teacher

education in Asia yesterday and today.

Scope and Limitations of the Study

This study will bring within its scope 255 of the
.260 educators from 16 Asian countries who have undergone
training at the Asian Institute for Teacher Educators since
its inception in July 1962. Five fellows who are now de-
ceased will be excluded from the survey.
The criteria to be used in this study for assessing
the AITE programs and activities in terms of their relevance
to the development of teacher education in Asia will be:
1. Attainment by participants of the primary ob-
jectives of AITE as envisaged by Unesco and
the First Meeting of Experts in Teacher Edu-
cation held in Manila, May 1962.

2. The nature and extent of the impact and contri-

butions made to teacher education in Asia by
former AITE participants.

Assumptions

This study is based on the following assumptions:
(1) That accurate data can be realistically and responsibly
gathered, identified and interpreted and (2) that the Asian
Institute for Teacher Educators is affecting objective and
subjective changes in the educational perspectives of the

participants.

Hypotheses

Hypothesis 1: AITE trainees are attaining those

primary objectives as envisaged by Unesco and the First
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Meeting of Experts in Teacher Training held in May 1962.
These objectives are:

1. Developing effective and workable programs of
primary teacher education.

2. Organizing, administering and supervising na-
tional institutions for the education of primary
school teachers.

3. Developing pilot projects or model primary
teacher training institutions.

4. Helping to organize or improve national centers
for the preparation of primary teacher educators.

Hypothesis 2: The programs and activities of the
Asian Institute for Teacher Educators are relevant to the
development of teacher education in Asia.

Sub-Hypotheses 2: The Institute programs and
activities which are relevant to the development of teacher
education in Asia are in the area of:

2.1 International understanding

2.2 Curriculum methodology

2.3 Research methodology

2.4 Organization, Administration and Supervision
methodology

2.5 Evaluation methodology

Hypothesis 3: There is a correlation between AITE
programs and activities and the nature and extent of impact
and contributions made to teacher education in Asia by
former participants of AITE.

Sub-Hypotheses 3: As a result of their AITE experi-

ence, former AITE participants are making quantitative and
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qualitative contributions to the development of teacher
education in Asia by promoting or sponsoring, developing
and undertaking and/or implementing modern educational
theories and practices in the following areas:

3.1 Educational research and publications.

3.2 Curriculum methodology.

3.3 Organization, administration and supervision.

3.4 Evaluation methodology.

3.5 Professional meetings, seminars, symposia and
workshops.

3.6 Educational enrichment and enhancement through:

3.61 Motivation for continued educational
study.

3.62 International understanding.
3.63 Developing positive attitudes toward

modern educational theories and prac-
tices.

Significance of the Study

The need for a follow-up study on the AITE partici-
pants was first pointed out at the Second Regional Meeting
of the Experts in Teacher Training held in Manila in 1963.12
The report states, '""The conducting of a follow-up program
is highly desirable." It is anticipated by the Unesco
experts, who are the consultants for this study, that it
will provide the most comprehensive and up-to-date infor-
mation available concerning the graduates of AITE--informa-

tion which no other source can supply at this time.

12Regional Conference Reports, No. 2.
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Hopefully, this study will correlate the programs
and activities of the Asian Institute with increased quan-
titative and qualitative contributions made to the devel-
opment of teacher education in Asia by former participants
of AITE. This correlation will help validate the primary
objectives and functions of AITE and may be useful to the
administrative and organizational staff of AITE, Unesco and
the Government of the Philippines for determining the future

direction of AITE programs and activities.



CHAPTER V

METHODOLOGY

Description

This study is primarily a survey-analysis. Field
research will be conducted at the Asian Institute for
Teacher Educators, University of the Philippines, Quezon
City, Philippines, and the Unesco Regional Office for Edu-
cation in Bangkok, Thailand. In the process of gathering
data, visitation and interviews with former AITE partici-
pants, additional travel to other Asian countries will be
necessary. The estimated length of stay in Asia for the
purpose of field research will be approximately four months.

It is understood that the study will be developed
in consultation with the appropriate Unesco authorities. The
operational aspects of the study, particularly its organiza-
tion, the time-table of operation and the procedure for data
gathering plus the analysis would likewise be planned in
consultation with them. The composite results of the study
will be organized and interpreted at the Asian Institute

and the final results prepared and written.
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Procedures for Obtaining Data

1.

A study of reports and documents made by AITE
staff, directors, and participants. Within
this frame of reference review of all available
and relevant documentation of AITE is necessary.
As much as possible, data will be reviewed from
the origin of the Institute (1962) to its
present status.

Observation of an Institute Course in session.
Visitation and interviews with Asian Educators
participating in the Sixth Institute for Key
Teacher Educators. (August 13-November 25,
1970) These scholars are 23 in number and
represent 13 Asian countries.

Visitation and interviews with AITE staff and

directors including individual and group con-

sultation. This will include a defense of the
research proposal to the AITE staff.

Visitation and interviews with former AITE
participants. In order to gather more detailed
and accurate information, the researcher will
interview a selected sample of AITE partici-
pants. Interviews will be conducted with
participants from:

China (Taiwan) - 3

India - 1

Korea - 1

Malaysia - 3

Nepal - 1

Philippines - 15

Singapore - 2

Thailand - 713

A survey by mail of all participants not visited.
The mail survey will attempt to provide for and
ensure that the hetrogenous character of the

AITE participants is fully represented in the
survey results. This mail survey will include:

13Appendix A.
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Afghanistan - 7

Cambodia - 7

Ceylon - 6
China (Taiwan) - 13
India - 17

Indonesia - 13
Korea - 16
Laos - 7
Malaysia - 12
Nepal - 16
Pakistan - 9
Philippines - 37
Thailand - 26
Viet Nam - 6

6. Visitation and interviews with the Unesco staff
and directors in Bangkok. In order to provide
over-all perspective of AITE's role in the total
scheme of regional cooperation and to gather
specific data regarding AITE, visitation and
interviews will be arranged at the Unesco

Regional Office for Education in Bangkok.

7. Follow-up conference with the AITE administra-

tion and the Unesco staff.
]

The Survey Instrument

For the purpose of gathering data from former AITE
participants the construction of a uniform survey instrument
is necessary.14 This instrument will be designed to identify

the educational perspectives of the scholars prior to their

14pppendix C.
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AITE experience and correlate, subjectively and objectively,

the relevance of the AITE experience with the nature and

extent of impact and contributions made to the development

of teacher education in Asia by these fellows.

The following criteria will be used as the basis

for designing the survey instrument:

1.

The participants' professional background and
experience prior to his AITE experience. This
includes their own teacher training preparation
and the knowledge and skills obtained from pro-
fessional experience.

The impact of the programs and activities pro-
vided by the Asian Institute for Teacher Educa-
tors. This includes:

2.1 The dynamics of modern educational research.

2.2 The dynamics of modern curriculum method-
ology.

2.3 The dynamics of modern organization, ad-
ministration and supervision.

2.4 The dynamics of modern evaluation method-
ology.

2.5 Enrichment and enhancement of educational
perspectives through:

2.51 International understanding
2.52 Motivation for continued study
2.53 English language utilization

2.54 Developing attitudes toward modern
educational theories and practices

The primary objectives of AITE according to the
First Meeting of Experts in Teacher Training
held in May, 1962. These are: (1) developing
effective and workable programs of primary
teacher education; (2) organizing, administer-
ing and supervising national institutions for
the education of primary school teachers;

(3) developing pilot projects or model primary
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teacher training institutions and (4) help to
organize or improve national centers for the
preparation of primary teacher educators.

The quantitative and qualitative impact and
contributions made to teacher education by the
participants after their AITE training.



CHAPTER VI

INTERPRETATION AND ANALYSIS OF
THE RESEARCH FINDINGS

Chapter VI contains an interpretation and analysis
of the research data obtained from: (1) reviewing AITE
literature and documents, (2) observation and participation
in the Sixth Institute for Key Teacher Educators, (3) visi-
tation and interviews with the AITE staff, (4) visitation
and interviews with former AITE participants, (5) visita-
tion and interviews with supervisors of AITE fellows and
(6) a questionnaire which was mailed directly to each

AITE participant not visited.

The Survey Responses

An attempt was made to include all 255 scholars who
had attended the Asian Institute for Teacher Educators. One
hundred and two of these scholars responded to the survey
request. This represents a total response of 40%, which,
under the circumstances, is felt, by the researcher, to be
a most satisfactory return. It is essential to consider
the circumstances of conducting such a survey to fully
understand and appreciate this survey return percentage

48



49
factor. Specific circumstances which affected, or may be
assumed to have affected, the number of returns are:

1. Many participants have changed positions and
locations since their AITE experience and their
new addresses have not been made available to
Unesco.

2. Some of the scholars have a limited comprehen-
sion of the English language and consequently
find questionnaires written in the English
language difficult to answer.

3. The political and social atmosphere in certain
areas, specifically Indo-China and East Pakistan,
made it difficult to conduct educational research.
The researcher was unable to visit these areas
and, furthermore, it is assumed that these con-
ditions had some detrimental effect on the
normal communication processes.

Unesco has experienced some difficulty in obtaining
official data from these scholars. Unesco officials re-
vealed that after several attempts to obtain the official
data required from these scholars as Unesco fellowship-
holders that they had to resort to official channels to
get certain fellows to return their questionnaires. In
some cases it took more than a year before this data was
returned to Unesco by the fellowship-holders.

Tables 1 and 2 represent a tabulation of the survey

responses according to country, number, course and year
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of attendance. Analysis of Table 1 reveals that the responses
are representative of all the countries from which the par-
ticipants are drawn, with the exception of those countries
that comprise Indo-China (Cambodia, Laos and Viet Nam).
Of the twenty-one AITE participants from these nations, only

two responded to the survey for only a 9% return total.

TABLE 1.--A Tabulation of the Survey Responses (N=102)
TOTAL FELLOWS

PARTICI-|OF SIXTH|INTER-| MAIL PER-
COUNTRY PANTS* |INSTITUTE| VIEW |SURVEY|TOTAL|CENTAGE

Afghanistan 8 1 0 1 2 25
Cambodia 7 0 0 1 1 14
Ceylon 6 0 0 2 2 33
China, Rep. of 17 1 3 2 6 35
India 21 3 1 6 10 47
Indonesia 17 4 0 2 6 35
Iran 11 2 0 0 2 18
Korea, Rep. of 18 1 1 5 7 46
Laos 7 0 0 0 0 0
Malaysia 17 2 3 3 8 47
Nepal 18 1 1 1 3 16
Pakistan 10 1 0 3 40
Philippines 55 3 15 14 32 58
Singapore 3 1 2 0 3 100
Thailand 33 2 7 6 15 45
Viet Nam 7 1 0 0 1 14
TOTAL 255 23 33 46 102 40

*Excluding deceased fellows.
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Iran, Afghanistan and Nepal had marginal representa-
tion, (Iran 15%, Afghanistan 25% and Nepal 16%). Ceylon,
China, Indonesia, Korea and Pakistan each had a substantial
number of responses (33% to 40%). India, Malaysia, Singapore,
Thailand and the Philippines had the most significant number
of responses (Singapore 100%, Malaysia 47%, India 47%, Thai-
land 45%, and the Philippines 58%).

It is interesting to note that Dr. Stuart, in his
follow-up study, had little, if any, response from five of
the six countries from which this study had limited or no
response. These countries include Laos, Cambodia, Afghani-
stan, Nepal and Iran.

Table 2 illustrates the balance of survey returns
according to the course and year of attendance. The range
of responses varies from 20% to 48%, with 33.1% being the
mean. The survey returns are representative of each
Institute session. Thirty-five responses were received
from the one hundred twenty-two scholars who attended the
"long-course," for a 29.5% return and forty-three responses
were received from the one hundred fourteen scholars who

attended the "short-course," for a 37.7% return.

The AITE Participants

The Number and Country of
Participants Trained by AITE

Preliminary research disclosed that the Asian Insti-
tute for Teacher Educators conducted five training courses

between 1962 and 1967. Each training course was nine months
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TABLE 2.--A Breakdown of the Survey Responses by Course and
Year of Attendance (N=102)

MAIL TOTAL RESPONSE
RE - INTER- RE - PER-
COURSE YEAR TOTAL SPONSE VIEW SPONSE CENTAGE

1 1962-1963 30 5 2 7 23
2 1963-1964 20 4 1 5 25
3 1964-1965 20 4 5 9 45
4 1965-1966 24 4 2 6 25
5 1966-1967 28 4 5 9 32

1 Sept. -
Dec., 1967 21 5 4 9 43

2 Jan. -
Apr., 1968 17 3 2 5 29

3 Aug. -
Nov., 1968 29 5 5 10 34

4 Jan. -
Apr., 1969 18 4 1 5 27

5 Jan. -
Apr., 1970 29 8 6 14 48

6 Aug. -
Nov., 1970%* 23 - - 23 100
TOTAL 260 46 33 102 40

*Sixth Institute--Personal Visitation and Partici-

pation.

in duration.

In light of the experience gained in the

first five training courses, starting with the academic year

1967-68, the nine-months course was replaced by high level

short training courses of three and one-half months duration

(three in each biennium).
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An analysis of the data in Table 3 shows that one
hundred and twenty-five Asian educators attended the nine-
months training courses offered by the AITE. During the
first six sessions of the three and one-half months course,
one hundred and thirty-five educators were trained. The
largest number of educators who have been trained by AITE
are from the Philippines with Thailand, India, Nepal, Indo-
nesia, Korea, Malaysia and the Republic of China following
with smaller numbers of trainees, in that descending order.
The Philippines and Iran have had more women trained by
the Institute than men, while Afghanistan and Pakistan have
had no female participants. Table 3 illustrates the number,

country and sex of the educators trained by the Institute.
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TABLE 3.--The Number, Country, and Sex of the Asian Educators
Trained by AITE, 1962-1970 (N=260)

LONG SHORT
COUNTRY SEX COURSEL | cOURSEZ SUB-TOTAL TOTAL

Male 5 3 8

Afghanistan Female 8
Male 4 2 6

Cambodia Female 1 1 7
Male 4 2 6

Ceylon Female 1 1 7
Male S 11 16

India Female 1 4 5 21
Male 7 7 14

Indonesia Female 2 3 5 19
Male 2 3 5

Iran Female 4 2 6 11
Male 4 2 6

Laos Female 1 1 7
Male 6 8 14

Malaysia Female 1 2 3 17
Male 7 11 18

Nepal Female 1 1 19
Male 7 3 10

Pakistan Female 10
Male 6 6 12

Philippines Female 23 21 44 56
Male 6 4 10

Rep. of China Female 2 5 7 17
Male 7 10 17

Rep. of Korea Female 1 1 18
Male 2 2

Singapore Female 1 1 3
Male 11 8 19

Thailand Female 4 10 14 33
Male 1 3 4

Viet Nam Female 3 3 7

167 males
TOTAL 125 135 93 females 260

1Nine-months course

2Three-months course
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The Educational Qualifications
of thne Participants

An examination of each fellow's dossier revealed
that the participants in the Asian Institute are graduates
in education and are persons possessing high academic ability
with substantial educational experience. This data is pre-
sented in Table 4.

Examination of Table 4 shows that there are a few
among the candidates who hold a Master's Degree in Arts
or Sciences along with a Master's Degree in Education, while
some have a Master's Degree with additional degrees or
diplomas in Education, and some have only a Master's Degree
in Education. Of those who possess the Bachelor's Degree,
many were earned in subjects other than Education, but some
have acquired a degree, diploma or certificate in Education
as well. Three participants are graduates in law, and it
is not known if they have any qualifications in education.
Some candidates do not possess any degree, but have only a
diploma or certificate in education.

Most of the participants are persons who hold, or
are likely to hold, key positions of responsibility in the
field of primary education; for example, heads of teacher
programs in ministries of education; principals or vice-
principals of teacher training institutions; those respon-
sible for the organization of in-service teacher training,
deans or directors or assistant directors of teachers'

colleges, or equivalent positions in colleges of education

or normal schools or similar posts of comparable responsibility.
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1963
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1964
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1965
1966 15 5 7 0 7 16 4 12 7 8
1966
1967 1S 7 6 0 14 11 3 12 9 7
Sept.
Dec.
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Some consideration must be given to the wide gulf
in the standards of these educators, a consequence of the
levels of study and the subjects studied, and from the
fact that the Institute is operating for the entire region
of Asia. The wide variations in the qualifications of the
scholars is a factor which has to be remembered in assessing
the impact and contributions made to the development of
teacher education in Asia by these fellows.

The problem of the heterogenous nature and character
of the participants' background was discussed at the second
meeting of Asian experts at Manila held in 1963 for reviewing
the program after the first year of its operation. This
problem was discussed but left untouched, as an agreed
solution was found impossible to reach, because of the
different educational levels in the different countries.

The Professional Responsibilities

of the Participants After Their
AITE Training

At the First Meeting of Experts in Teacher Training
held in Manila, May 1962, Unesco envisaged that one of the
primary objectives of the Asian Institute for Teacher Edu-
cators, would be that of training educators to serve in
one of the following educational capacities:

1. Developing effective and workable programs

of primary teacher education.

2. Organizing, administering and supervising na-

. tional institutions for the education of primary

school teachers.



58

3. Developing pilot projects or model primary

teacher training institutions.

4. Helping to organize or improve national centers

for the preparation of primary teacher educators.

Unesco envisaged that upon return from their AITE
training the participants would be placed in positions of
responsibility where they could promote and develop new
and improved educational theories and practices in teacher
training programs at the national level.

To accomplish one of the primary objectives of
this study, it was necessary to determine the professional
responsibilities of the participants after their AITE
training. The participants were asked to identify their
professional tasks. Table 5 represents a tabulation of
responses to this question.

Thirty-eight of the scholars were placed in positions
in their own countries which offered them opportunities for
improving the organization, supervision and administration
of programs in the training of primary school teachers. Twenty-
three of the scholars were in positions where they could
develop effective and workable programs in primary teacher
education. Few were placed in positions to initiate pilot
projects for innovation and reform, but not in positions from
which they could directly help promote the preparation of
primary teacher educators. Only three scholars indicated
involvement in helping to organize or improve national cen-

ters for the preparation of primary teacher educators.
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TABLE 5.--The Professional Responsibilities of the Partici-
pants after Their AITE Training as Interpreted
by the Participants (N=79)

PRIMARY SECONDARY

RESPONSIBILITY RESPONSI- RESPONSI-
BILITY BILITY
Developing effective and workable pro-
grams of primary teacher education 23 16
(instruction)

Organizing, administering and super-

vising national institutions for the 38 11
education of primary school teachers
(administration)

Developing Pilot Projects or Model
Primary Teacher Training Institutions 7 13

Helping to organize or improve national
centers for the preparation of primary 3 19
teacher educators

Indirectly related to education 3 --
Unrelated to education 1 --
No Reply 4 --

TOTAL 79 59

The Institute Course
The programs of the Asian Institute for Teacher
Educators are designed to provide a forum and focal point
for those responsible for teacher education in Asia. The
major activity of AITE is to conduct the training course

as envisaged by the experts in teacher education at the
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first and second meetings held in Manila. The Institute
enables Asian educators to meet and exchange ideas, experi-
ences, discuss programs, develop common standards and draw
up plans for the development and up-grading of teacher
education in Asia.
The Extent to Which the AITE Experiences

Challenged the Educational Belief and
Value Systems of the Participants

One of the general objectives of this training
course is to inform trainees about the problems that con-
front teachers and teacher educators. Question 44 was
designed to determine the extent to which the AITE training
challenges the educational belief and value systems of the
participants. The majority of responses strongly supported
the belief that the AITE experience did challenge the educa-
tional belief and value systems of the trainees. Most of
the personal interviews supported this. Specifically, the
interview with Mrs. Heriberta Caguioa, Superintendent of
Cebu Normal College, and four Cebu staff members who have
attended AITE revealed that they felt that the AITE
training did challenge them.

Another participant who supported this belief was
Mrs. Natividad Requel, District Supervisor for Primary Edu-
cation in Quezon City, Philippines. Mr. Panom Kawkamnero,
Chief of the Private School Division, Ministry of Education

in Bangkok, Thailand, also endorsed this belief.



61

The only pattern that can be determined for those
few participants who felt that they were not really challenged
by the AITE experience were those participants who had re-
ceived advanced training, usually in a Western country, prior
to their AITE training. Table 6 presents, in graphic form,
the responses to this question.
TABLE 6.--The Extent to Which the AITE Experience Challenged

the Educational Belief and Value Systems of the

Participants, as Perceived by the
Participants (N=102)

70 -
60 A
50 -

40 A 40 36

30 A

10 - 8

Very Much
Much
Somewhat
Little
None
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The Extent to Which the AITE
Experience Motivated the Partici-
pants for Continued Study

Another general objective of the AITE experience was
to stimulate the participants for continued professional
growth and development. Question 43 was designed to gather
information regarding the extent to which the AITE experience
motivated the participants for continued study. Most of the
respondents indicated that they believed that the AITE experi-
ence did stimulate them for further professional growth and
development.

Several of the personal interviews were conducted
with participants who had been motivated by their AITE
experience. One of the more enthusiastic supporters of
this belief was Milkh Raj Chilana of India. Mr. Chilana
felt that the AITE experience provided him with new educa-
tional perspectives and dimensions. Upon his return to
India Mr. Chilana prepared several publications and headed
several committees concerned with the in-service training
of teachers. Mr. Chilana returned to the AITE in 1970-71
as a Senior Research Assistant. Another participant who
was stimulated by this experience was Mr. G. B. Pradhananga
of Nepal. Two years after completion of his AITE training
Mr. Pradhananga applied for and received a Unesco fellowship
for graduate study at the University of the Philippines.

Mr. Chareonpol Suvanachot, AITE scholar from Thailand, con-
tinued his education by undertaking a doctoral program at

Michigan State University. Many participants revealed
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similar patterns of continued growth and development. Table
7 represents a composite of the responses to this question.
TABLE 7.--The Extent to Which the AITE Experience Motivated

Participants for Continued Educational Study as
Perceived by the Participants (N=102)

80
70 -
60 -
50 - 48

40 -
30 - 27

22

20 A
10 .

O ————1 ——

Very Much
Somewhat
Little

Much
None

The Extent to Which the AITE
Experience Enriched or Enhanced
International Understanding

One of the paramount aims of the Asian Institute for
Teacher Educators is to promote international understanding.
One of the most interesting programs provided by the Insti-
tute was an assembly (held in the early years on Mondays and
later on Fridays) in which the fellows from each country
took turns in presenting an account of the culture and

heritage of their particular country and followed it up
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with slides, films, recorded music, and sometimes songs and
dances. Albums of photographs of prominent leaders and
institutions, landscape and architecture, temples and market
places were placed along side of models, statuettes, curios,
clothing, jewelry--in short anything that was representative
of the country's culture. A "merienda,'" usually with some
of the special dishes popular in the country, was an invari-
able part of this assembly. This experience provided an
opportunity to meet formally and informally with scholars
from other countries. It was in these personal cross-cul-
tural relationships that genuine respect and international
friendship developed.

Three separate questions were asked in order to
determine the impact of the Institute experience in regard
to international understanding. Question 3 was designed
to determine the extent of international understanding
prior to the AITE experience. Question 23 was designed to
determine the impact of the Institute experience on inter-
national understanding. Question 40 was designed to deter-
mine the extent of international understanding after the
AITE experiences. It is apparent from the data in Table 8
that the Institute experience did successfully and effec-
tively provide and develop international understanding.

The international fellowship was for many scholars the

most outstanding feature of the entire experience.
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TABLE 8.--The Extent to Which the AITE Experience Enriched
or Enhanced International Understanding as
Perceived by the Participants (N=102)

Pre~AlTE Extent AITE Impact

Post-AITE Extent

80 A
70
60 A

50 1 46

30 A 29

—
o
o

10

o

IN

Little
Very Much
Somewhat

o
Very Much :Lo

[ Jo

i

Somewhat
None

Little

Much
Much

None

Very Much
Much

Somewhat :]m
Little

None

The Research Unit

The AITE research training program is designed to

enable the trainees to acquire an understanding of the

value of research in the study and solution of problems

confronting teachers and teacher educators; to equip them

with simple techniques of research so that they can solve

such problems or teach others to do so, by the use of ob-

jective and scientific procedures; and to provide guidance

in the undertaking of, and reporting on, a brief investi-

gation or an action research study.
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Questions 6, 7 and 8 were designed to gather infor-
mation from the participants regarding the understanding and
application of the dynamics in educational research prior to
the AITE experience. Questions 26, 27 and 28 asked the par-
ticipants for their opinion on how much impact the unit in
research methodology had upon them. Question N, Part 1,
asked the participants to identify the nature and extent of
their contributions in the area of educational research
after their AITE training. The responses to these questions
are presented in Tables 9, 10 and 11.
TABLE 9.--The Pre-AITE Levels of Understanding and Applica-

tion of the Dynamics in Educational Research
as Perceived by the Participants (N=102)

Skills and Practical
Theories Techniques Application
80 A
70 A
60 -
50 4
40
40 A
54 o> § %533
30-1 28 [y
23 22
20 A 18
13
10 - 11 :
4 4 3
0 [1 5 S e I-_l
et = E-
9 + (®) =} o) -
= « = « = o
= o = =R = S0
T T T
N S 0 P o S S 0 L0 SO - B TS S
v U o8 » g & 0O B L ¢ W 0O g e g
O 38 O -+ O O 3 O '+ O 9 3 O «wF O
=P T 75 B B~ - =2 Az - = o a2z




67

TABLE 10.--The AITE Impact on Research Methodology as Per-
ceived by the Participants (N=102)
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Table 11 shows that many of the AITE alumni are

contributing, in various respects, towards developing a

research approach to education within their own countries.

TABLE 11.--The Nature and Extent of Post-AITE Contributions
in Educational Research as Indicated by the
Participants (N=79)

Promoting or Under- Instruc-

Reading Sponsoring taking tional

Category Research Research Research Capacity
Very Much 14 12 10 2
Much 25 24 13 10
Somewhat 24 26 24 14
Little 5 S 18 28
None (or No p 5% ¢ 12 14 25

response)
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Some specific examples of contributions in educational

research made by former AITE participants are:

Mr. Mohd Nazir Zain, Unesco Fellow from Malaysia of
the Third Institute, has indicated that he has managed
to promote several research projects besides undertaking
his own.

Mr. Peter C. S. Peng, Unesco Fellow, 1966-67, is in
charge of the Summer Institute at the Provincial Taipai
Normal College. Mr. Peng revealed that he has had two
pieces of research published by the Department of Edu-
cation in Taiwan. These publications are entitled:
"Teaching Social Studies in the Elementary School" and
"Curriculum Planning and Evaluation."

Mrs. Heriberta Caguioa, Superintendent of Cebu
Normal College, proudly displayed several issues of The
Teacher, the official publication of Cebu Normal College,
in which the former AITE participants from Cebu have
written several articles.

Mr. Om Prakash Gupta, of the Primary School Teacher
Training Center, Bingunji, Nepal, opened a Research and
Statistics Section in his teacher training institution.

Mr. Yong Yun Choi of Korea indicated that he was

Chief of the Department of Institutional Planning and

Educational Research. In this capacity, Mr. Choi

indicated that he was constantly engaged in some type

of educational research.
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Mr. Mulkh Raj Chilana of India, 1966-67 Fellow, has
contributed profusely to educational journals. Among
his articles are:
a. Three Functions of a Teacher Training Institu-

tion - ''Naya Shikshak," Journal of Education,

Department of Rajasthan, December 1958.
b. "Elementary Teacher Education in the Philippines"

- some significant features, Teacher Education,

Delhi, January 1969.
c. "In-Service Education of Primary Teachers in the

Philippines,'" Progress of Education, Poona,

January 1969.
d. "Book Review on the Up-graded Primary School,"

N.I.E. Journal, Delhi, January 1969.

At the 11th Conference of the Indian Association of
Teacher Educators in October, 1968, he presented a paper
on In-Service Programs for the Vitalization of Elemen-
tary Teacher Education which is being published by the
Association. He is also engaged in a research study on
"Extension Centers,'" besides conducting training courses
for extending the findings of a useful research study of
the National Institute of Education on '""Motivation Devel-
opment for Education Growth."
The comparison of Tables 9 and 10 clearly shows that
the Institute was able to inspire an attitude of research and

impart an awareness of problems of practical importance in
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education, as well as some of the knowledge and skills
needed to carry out research.

This evidence may be taken as proof, at least of
the desire by the scholars, to pursue some research for pro-
fessional growth and development. The course has, at least,
made some of these scholars aware of the need for tackling
problems from a research oriented approach. A beginning has
been made in educational research and the development of it
as part of the expanding educational system seems to demon-
strate recognition by educators of the role that research

can play in developing modern systems of education.

The Curriculum Unit

The AITE curriculum unit is designed to ensure that
the trainees have a clear understanding, not only of what
should go into the curriculum of a primary teacher training
institution, and why it should be there; but be able to
assess existing primary teacher training curricula and
syllabi in the light of sound objectives; and acquire
appropriate techniques and procedures for the continuous
revision of such curricula and syllabi. The participants
will be trained as educators who will have to adjust to the
demands of a fast changing world, appreciating progress and
making use of the advances in contemporary technological
civilization. They will have to be educated to appreciate
the objectives set for education and to strive to realize

them through appropriate teaching-learning experiences.
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They will have to be educated to understand child behavior
and the nature and conditions of learning and devise teaching
techniques which will promote initiative and a spirit of
discovery. Teaching cannot be done without knowing what is
to be taught, when and how to teach it.

Questions 12, 13 and 14 were designed to gather
information from the participants regarding their under-
standing and application of modern curriculum methodology
prior to their AITE training. Questions 29, 30 and 31 asked
the participants for their opinion of the impact of the
training in curriculum methodology. Question N, part 2,
asked the participants to identify the nature and extent of
their contributions in the area of curriculum methodology
after their AITE training.

A comparison of Tables 12 and 13 reveals that the
Institute was able to impart new and enriched knowledge and
understanding in the theories and practices of modern cur-

riculum methodology.
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TABLE 12.--The Pre-AITE Levels of Understanding and Applica-
tion of Modern Curriculum Methodology as
Perceived by the Participants (N=102)
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TABLE 13.--The AITE Impact on Modern Curriculum Methodology
as Perceived by the Participants (N=102)

Skills and Practical

Theories Techniques Application
80
70" 4

62
60 - B 59

51

504 e
40
9 24
10

None
Much
Somewhat
Little
None
Much
Somewhat
Little
None

o

Very Much I
e
s

Very Much I
Rt
i

Very Much IS
fo

Somewhat
Little

Much

The data in Table 14 illustrates the nature and ex-
tent of contributions in the area of modern curriculum
methodology.

TABLE 14.--The Nature and Extent of Post-AITE Contributions

in Modern Curriculum Methodology as Identified
by the Participants (N=79)

Instructional Committee Practical
Category Involvement Involvement Application
Very Much 9 10 9
Much 20 29 28
Somewhat 23 21 23
Little 16 8 7

None 13 11 16
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Some examples of contributions in the area of modern

curriculum methodology are:

Mr. Abdul Qayyum, AITE scholar from West Pakistan,
indicated that he was working with the Pakistan Bureau
of Curriculum Development and that he has promoted and
developed the following undergraduate courses:

1. Two-Year Primary Teacher Certificate in Agri-

culture

2. One-Year Senior Vernacular Program

3. A certified Teachers Program in Home Economics.

Mr. A. P. Nair, of Singapore, told of his partici-
pation on a curriculum committee and with seminars and
groups in the area of curriculum development.

Mr. Vong Khint, Secondary Inspector from Cambodia,
wrote that he had been instrumental in the development
of modern curriculum methodology in the foreign languages.

Mr. Hamidullah, lecturer at the Teachers College in
Kabul, Afghanistan, indicated that he had prepared
lecture notes, demonstration lessons and guide sheets
for his course in the Principles of Education.

Mr. G. B. Pradhananga, Unesco scholar from Nepal,
told of his contribution in the reorganization of his
school's curriculum and his part in developing a curric-
ulum guide.

Mr. King-Mao Tong of the Taiwan Provincial Teachers
College reported that after his AITE training he changed

his way of teaching. In his class in English Reading,
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he utilized the following teaching methods which he

learned from the Institute: panel discussions, debates,

symposia, buzz sessions, and seminars. He also asked

his students to give term papers and reports and to

collect data for their class discussions.

The preceding data may be taken as proof that the

AITE training in curriculum methodology provided the scholars
with the necessary knowledge and understanding in modern
curriculum methodology, which enabled them to promote and

develop new theories and practices in the area of curriculum.

The Unit in Organization, Admini-
stration and Supervision

The unit in organization, administration, and super-
vision of primary teacher training institutions is designed
to acquaint the trainees with the problems related to the
organization, administration, and supervision of primary
teacher training institutions, and to provide the opportu-
nities to exchange views on some of the possible measures
that could be adopted for the solution of these problems,
especially those measures that have met some success in
the countries of the region.

This unit emphasizes that the present-day teacher
is no longer confined within the four walls of the school:
he is involved in many activities in addition to teaching.
In order to perform his duties efficiently in conformity
with the expectations of the school and the community and

to play a creative role within the administrative and
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supervisory set-up, it is essential that he become familiar
with the organization and administration of the school.
Further, every teacher should be aware of national develop-
ment programs, particularly educational plans, and of the
relationship of these plans to the social and economic
needs of the country. Such knowledge should lead him to
(1) an appreciation of the role of his institution in
achieving national objectives; and (2) an active partici-
pation in developing and implementing plans for his school
in conformity with the aims and objectives of the national
and provincial plans.

Questions 15, 16 and 17 asked the participants to
identify their levels of understanding and application in
the dynamics of modern organization, administration and
supervision prior to their AITE experience. Questions 32,
33 and 34 were designed to determine the impact of the AITE
training in this particular area. Question N, Part 3, asked
the participants to identify the nature and extent of their
contributions in modern methods in organization, adminis-
tration and supervision. Tables 15, 16 and 17 illustrate
the responses to this question.

A comparison of Tables 15 and 16 shows that the
Institute training in organization, administration and

supervision had a substantial impact on the AITE scholars.
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TABLE 15.--The Pre-AITE Levels of Understanding and Applica-
tion of Modern Organization, Administration and
Supervision Methodology as Perceived by
the Participants (N=102)

Skills and Practical

Theories Techniques Application
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TABLE 16.--The AITE Impact on Modern Organization, Adminis-
tration and Supervision Methodology as Perceived
by the Participants (N=102)

Skills and Practical
Theories Techniques Application

80 A

60
i 45

40 |

30 - 28
23
20 | 20 19
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-
w
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Somewhat

H
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Very Much
None

Much
Somewhat
Little
None
Very Much:
Much
Little
Much
Somewhat
Little
None

Table 17 illustrates the nature and extent of contri-
butions made in the area of organization, administration and
supervision by the participants.

TABLE 17.--The Nature and Extent of Post-AITE Contributions

in Modern Methods of Organization, Administration and
Supervision as Perceived by the Participants (N=79)

Instructional Committee Practical
Category Involvement Involvement Application
Very Much 4 9 11
Much 6 Z1 2
Somewhat 26 24 19
Little 25 8 L1

None 20 17 16
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Some specific examples of contributions being made
in the area of organization, administration and supervision
are:

Mrs. Heriberta Caguioa indicated that in her present
job as Superintendent of the Cebu Normal School, she
has many opportunities '"'to stimulate, inspire and en-
courage the faculty and staff to extend the educational
frontiers of the Cebu Normal School." Cebu Normal
School has had a total of eight faculty members who
have attended AITE. In Mrs. Caguioa's opinion the AITE
experience was a most meaningful and worthwhile experi-
ence for all the participants from Cebu.

Mrs. Natividad Raquel, one of the group of Filipinos
who attended the First Nine-Month Course at the Insti-
tute, stated that after her training at the Institute,
she was promoted as District Supervisor of Cubao District,
Quezon City. There are six (6) schools in the district
and Mrs. Raquel stated that her training at the Insti-
tute guided her very much in the performance of her new
duties and responsibilities. Mrs. Raquel mentioned that
one of her achievements as Supervisor was the organi-
zation of a long-range program of in-service education
for the teachers of Cubao District.

Mr. Bernardo Santos, who was a participant in the
first course at the Institute in 1962-63 and is now the

Superintendent of the Northern Luzon College in Laoag

City, wrote about some of the current activities of
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his college. The college 1s organizing a series of
demonstration lessons on the 'process approach" in
social science, English, science and modern mathe-
matics in both the college and the laboratory school.
School officials and teachers have been invited to
these demonstrations in addition to the college faculty.
The college is also planning an in-service training
program emphasizing educational research. Mr. Santos
reported that he had been elected president of the
National Association of Teacher Educators in the
Philippines and in this capacity would be in charge
of the publication of the NATEP Journal. This posi-
tion places him in a very advantageous position to
influence professional opinion.

Mr. A. A. Khan of West Pakistan reported that he
had organized a summer workshop in his college for
in-service training in Guidance and Counseling in
primary schools.

Mr. Jusuf Margadipradja, Indonesian Fellow of the
Fourth Institute, indicated that over the past year
he helped to organize and upgrade the in-service training
of school administrators and the primary school curri-
culum.

Mr. H. R. Chandrasekera, Principal of Mirigama
Teachers' College, Ceylon, reported that he felt that

the AITE training was a valuable experience and that
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he was introducing some of the new theories and prac-
tices learned at the Institute.

Dr. Dr. Aree Sunhachawee, of the Second Three-

Month Institute, told that she was preparing in-service
programs for librarians and science teachers in demon-
stration schools in Thailand. Dr. Aree showed much
enthusiasm for her stay at the Institute. She said

that the Fellowships offered by the Institute did indeed
pave the way for better international understanding.

Mr. Chareonpol Suvanachot, Head of the Supervisors

for Student Teaching at the Ayuthya Teacher Training
College, Thailand, told of organizing an orientation
program for prospective student teachers. He also told
of conducting a training program in the methods of
teaching and audio-visual materials for teachers of his
institution.

It is apparent from the preceding data that the
Institute training in organization, administration and
supervision effectively and successfully influenced the
participants. This data may be taken as proof of quanti-
tative and qualitative contributions made in the area of
organization, administration and supervision by the partic-

ipants.
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Evaluation Methodology

The unit in the principles and methodology of evalu-
ation is designed to ensure that the trainees have an under-
standing and appreciation of the dynamics of evaluation
methodology and to acquaint them with the nature and extent
of modern techniques in evaluation. Included in this unit
are the preparation of classification tests in such subjects
as arithmetic, reading, grammar, and speech, which may be
used to determine who among first year students may need
remedial work, and to classify the other students for more
effective teaching.

In order to determine the effectiveness and useful-
ness of the unit in evaluation methodology, the following
questions were asked. Questions 18, 19 and 20 were asked
to determine the extent of the understanding and application
of modern evaluation methodology prior to the AITE training.
Questions 35, 36 and 37 were designed to determine the
impact of the Institute training in the area of evaluation
methodology. Question N, Part 4, asked the participants to
identify the nature and extent of their contributions in
the area of evaluation methodology. Tables 18 and 19
represent the responses to these questions.

A comparison of Tables 18 and 19 reveals that
there was little, if any, impact by the Institute Course

in the area of evaluation methodology.
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18.--The Pre-AITE Levels of Understanding and Applica-
tion of Modern Methods in Evaluation as Perceived
by the Participants (N=102)
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TABLE 19.--The AITE Impact on Modern Evaluation Methodology
as Perceived by the Participants (N=102)

Skills and Practical
Theories Techniques Application
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Table 20 illustrates the nature and extent of the
contributions in the area of evaluation methodology.
TABLE 20.--The Nature and Extent of Post-AITE Contributions

in Evaluation Methodology as Perceived
by the Participants (N=79)

Instructional Committee Practical

Category Involvement Involvement Application
Very Much 3 4 3
Much 7 14 18
Somewhat 17 26 28
Little 28 15 7

None 24 22 23
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Some examples of AITE participants who are making

contributions in the area of evaluation methodology are:

Mr. Vong Khint, AITE scholar from Cambodia, reported
that he was a member of the Panel of Examiners for
written examinations on Educational Principles and
Methodology.

Dr. Wee Joo Liat, of Singapore, Unesco Fellow from
the Fourth Institute, indicated that she was reviewing
the examination and assessment system at the Singapore
Teachers College.

It is apparent from the preceding data that most

of the AITE scholars are not deeply involved with evaluation
methodology.
The AITE Programs and Activities

That Were the Most Usetul and
Benetficial to the Participants

Question 0 asked the participants to identify the
AITE programs and activities that were the most useful
and beneficial to them. The participants were asked for
two responses to this question. Table 21 is a tabulation
of the responses to this question. An analysis of the
responses to this question clearly indicates that for many
scholars the international fellowship was the most out-
standing feature of the entire experience. With the recent
emphasis on research methodology by the Institute, it was
not surprising to find that the experience in educational

research was highest among the formal programs of instruction.
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TABLE 21.--The AITE Programs and Activities That Were the

Most Useful and Beneficial as Perceived by

the Participants (N=204)%

Responses
International Understanding 60
Research Methodology 35
Teacher Education (General Aspects) 30
Curriculum Methodology 23
Organization, Administration and Supervision
Methodology 13
Field Trips (Visitations) 6
Motivation for Continued Study 3
English Language Usage 3
In-Service Training Aspects 3
Psychology (Child Study) 3
Student Teaching Aspects 2
Evaluation Methodology 2
Community School Concept 1
TOTAL 184
No Reply 20

*The participants were asked for two responses to

this question.
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Dr. Vincera Pangalangan, Head of the Teacher Training
Unit, Ministry of Education, the Philippines, stated in her
interview that as a supervisor of several AITE participants,
she felt strongly that the AITE experience enriched and en-
hanced the educational perspectives and dimensions of these
fellows.

Miss Amalia Deles, Vice-President for Academic
Affairs at Western Visayas State College in the Philippines,
said that she thought that those staff members from Western
Visayas that had received the AITE training displayed a
greater sense of appreciation and understanding in the
theories and practices of modern education.

Mr. Panom Kawkamnero, Chief of the Private School
Sector, Ministry of Education, Thailand, related in his
interview that those AITE participants who were under his
supervision seem to display more professional growth and
development than those educators who had not received the
AITE training.

Mrs. Heriberta Caguioa, Superintendent of Cebu
Normal School, Cebu City, Philippines, was very enthusi-
astic and pleased with the training provided the Cebu
staff members by AITE. She felt this to be the type of
training that engenders dynamic education and produces

educators who can ably cope with their tasks.



CHAPTER VII

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary

In recent years Asian countries have given high
priority to the expansion of facilities for education and
training. They have recognized that all other development--
in industry or agriculture, in politics or defense--depends
on the skilled manpower and the informed citizenry that
only an adequate educational establishment can provide.
They have committed themselves to the attainment of suffi-
ciency in education in the shortest possible time.

The educational programs in the Unesco sponsored
Asian Institute for Teacher Educators represent the multi-
cultural and multi-lingual diversity which is Asia.
Notwithstanding, this diversity and heterogeneity charac-
teristic of the participants and scholars, it is the
fundamental aim of Unesco to promote mutual understanding,
cooperation, unity and peace among Asian people.

This Institute is the first of its kind in Asia--
an institution completely devoted to the education of pri-
mary teacher educators. Its courses comprise every aspect
of this professional task, from organization and adminis-
tration of institutions to the teaching-learning process

88
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to be developed in primary schools as in the institution
for training primary school teachers.

The purpose of this study was to provide an
assessment of the effectiveness and usefulness of the pro-
grams and activities of the Asian Institute for Teacher
Educators to the development of primary teacher education
in Asia. This assessment was considered not against the
often inapplicable standards of the West, but against
standards of primary teacher education in Asia yesterday
and today.

The specific objectives of this study were to
determine:

1. If the AITE trainees were attaining those primary
objectives as envisaged by Unesco and the First

Meeting of Experts in Teacher Training held in

May, 1962. These objectives are in the form of

professional tasks to be performed by the partici-

pants after completion of their AITE training.

These tasks are:

1.1. Developing effective and workable programs
of primary teacher education.

1.2. Organizing, administering and supervising
national institutions for the education of
primary school teachers.

1.2. Developing pilot projects or model primary

teacher training institutions.
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1.4. Helping to organize or improve national cen-
ters for the preparation of primary teacher
educators.

2. If the programs and activities of the Institute
Course are relevant to the development of teacher
education in Asia.

3. If there is a correlation between AITE programs
and activities and the nature and extent of impact
and contributions made to teacher education in Asia
by former participants of AITE. These programs
are in the areas of:

3.1. International Understanding

3.2. Curriculum Methodology

3.3. Research Methodology

3.4. Organization, Administration and Supervision

3.5. Evaluation Methodology.

The field research was conducted at the Asian Insti-
tute for Teacher Educators, University of the Philippines,
Quezon City, Philippines, and The Unesco Regional Office for
Education in Asia, Bangkok, Thailand. Additional travel
to several other Asian countries was necessary in order to
conduct personal interviews with former AITE participants.

In order to gather data for this study, the researcher
(1) reviewed all available AITE literature and documents,
(2) participated in the Sixth Institute for Key Teacher
Educators (August 3-November 25, 1970), (3) interviewed the

AITE and Unesco staff and directors, (4) conducted personal



91
interviews with former AITE participants, and (5) conducted
a mail survey of all AITE participants not personally con-
tacted.

A survey questionnaire was constructed to provide
information from those AITE participants not interviewed by
the researcher. This instrument was designed to gather
information concerning (1) the knowledge and experiences
of the participants prior to the AITE experience, (2) the
impact of the AITE experience on the participants, and
(3) utilization and application of this new and/or enriched
knowledge.

A tabulation of the survey responses indicated a
total survey return of 40% (102 responses from 255 AITE
participants) with representation from fifteen of the

sixteen participating countries.

Conclusion

This study has shed new light on the effectiveness
and usefulness of the programs and activities of the Asian
Institute for Teacher Educators to the development of teacher
education in Asia. On the basis of the research findings the
following conclusions are formulated.

1. Most of the AITE trainees believe that they are
accomplishing the primary objectives envisaged by

Unesco, in the areas of (1) developing effective

and workable programs of primary teacher education;

(2) organizing, administering and supervising insti-

tutions for the education of primary school teachers;
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(3) promoting and developing pilot projects or model
teacher training programs; and (4) helping to organ-
ize centers for the preparation of primary teacher
educators.

However, many of the AITE participants are not
yet in high enough positions within their countries
to greatly influence educational change at the
national level. Most of the scholars are drawn from
teacher training institutions and their impact has
not reached much beyond the walls of these insti-
tutions. What can be achieved can only come with
persistent proposals for improvements put forth
through professional opinion and by bringing forth
pressure on established policies and authorities.

It must be remembered that the number of
trainees from each country is still too small a
force to have any far-reaching effect, let alone
to revolutionize teacher education in any particu-
lar country.

The programs and activities of the Asian Institute
for Teacher Educators are relevant to the develop-
ment of teacher education in Asia. The Institute
does provide an excellent opportunity for profes-
sional growth and development. It provides Asian
educators with an opportunity to: (1) receive
formal instruction in modern educational theories

and practices; (2) meet and discuss with scholars
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from other developing countries, problems related
to education; (3) view their own educational system
in comparison with others in Asia; (4) view various
modern educational developments within the Philip-
pines; and (5) to exchange views and seek advice
from the Unesco experts who are specialists in
various educational fields.
Many of the participants felt that because of their
AITE training they are able to promote and develop
new educational theories and practices. In their
judgment:
3.1. They are influencing teacher education by
promoting and developing the new theories
and practices in curriculum methodology
learned at the Institute.
3.2. A beginning has been made in educational
research. The Institute training was able
to inspire an attitude of research and impart
an awareness of the practical importance, as
well as some of the knowledge and skills
needed for carrying out educational research.
Many of the alumni are contributing towards
developing a research approach to education
within their own country.
3.3. They are influencing the development of teacher
education by promoting and developing new

theories and practices, learned at the
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Institute, in organization, administration
and supervision.

3.4 The AITE experience stimulated many partici-
pants for continued educational growth and
development.

3.5 One of the significant contributions of the
AITE experience was to promote mutual under-
standing and cooperation among educators
within Asia.

Generally, it was concluded that most of the parti-
cipants surveyed believe that the training received at the
Asian Institute for Teacher Educators enriched and enhanced
their educational perspectives. Most of these scholars felt
that the training did provide them with several new ideas
and suggested some solutions for certain educational problems.
In addition, almost all of the participants agreed that the
experience did, to some extent, promote and develop inter-
national understanding and cooperation.

The problem of improving primary teacher education in
Asia is an enormous one. The Asian Institute for Teacher
Educatorsis not the only solution to the problem. What the
Institue does represent is the beginning of a concerted
effort by Asian nations to improve the quality of primary

teacher education in Asia.
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Recommendations

Based on the findings of this study, the following
statements are offered as recommendations for consideration
by the AITE. All of the statements are not necessarily
supported by the objective data of this research, but the
study would be incomplete without their inclusion since they
reflect the judgement of the researcher, based on many per-
sonal conversations in addition to the formal data of the
study.

1. In order to respond to the educational needs of the
region as they can be met by the AITE, a substantial
degree of flexibility in reformulation and conducting
the courses, based upon research and experimentation,
is desirable.

2. An effort should be made to increase, substantially,
the number of teacher educators exposed to the
benefits of the AITE training. AITE should inten-
sify its role in the dissemination of new knowledge
in teacher education.

3. In order to reduce the wide educational gulf that
exists between these scholars, it is recommended
that each Institute Course be designed to provide
training in a specific area. Some suggested examples
of topics for the training sessions are: (1) edu-
cational planning, (2) school building and construc-
tion, (3) administration and supervision, (4)
curriculum and instruction, (5) student teacher

supervision, (6) educational finamce, (7) instruc-
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tional technology and (8) audio-visual materials.
A course of this type should attract only those
educators who have a specific interest in that
particular topic. This should reduce, somewhat,
the wide gulf that exists among these educators.
Perhaps a course of this type could be of shorter
duration (more concentrated) and permit '"key"
educators, who are not normally avaiable for
longer sessions, to attend.
More generally, AITE programs and activities must
be carefully reviewed for their strengths and weaknesses and
developed towards proven and creative models for future

programs for educational development within Asia.
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vice, College of Edu-
cation, Kathmandu
Senior Instructor, Nil
Supervisor of Student
Teaching, Teachers
Training College,
Kirtipur

Senior Instructor, Pri- Nil
mary School Teachers

Training College,

Pokhara



Asta K. Shres-
tha

Khaga Raj
Sharma

Bala Ram Poud-
yal

Gulab M.
Shrestha

R. Prssad

PAKISTAN

Abdul Gayyum

Azizor Rob

Ata-Ullah Khan

Abdul Matin

Jahir Ali

Mohd. Abdul
Mannan

Jan.,
1969

Jan.,
1970

1962-63

1962-63

1965-66

1965-66

1966-67

1966-67

115

Education Advisor, Jiri,
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mary Teachers Training
Centre, Pokhara

Senior Instructor, Pri-
mary Teachers Training
Division, Ministry of
Education, Birganj

Assistant Professor,
Institute of Education
and Research, Dacca Uni-
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Youth, Quezon City

Mail

Nil

Mail

Sixth ‘
Institute —

Inter-
view

Nil

Inter-

view

Mail

Mail

Inter-
view

Inter-
view



Lazara Julianda

Rebecca Trani

Jeremias Gal-
ixto

Juanita Guer-
Trero

Ruth Narvaez

Daniel Tudtud

Felix Gayon
Victoria Cer-
vantes

Presiosa de

Guzman

Florie Castro

Ignacia Olaso

Magdalena Ramo

Nieves Santiago

1963-64

1963-64

1964-65

1964-65

1964-65

1964-65

1964-65

1965-66

1965-66

1965-66

1965-66

1965-66

1965-66
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Instructor, Bicol
Teachers College,
Daraga, Albay

Instructor, Bukidnon,
Normal School, Bukidnon

Registrar, Northern
Luzon Teachers College,
Laoag City

Teacher Education Spe-
cialist, Teacher Educa-
tion Unit, Department
of Education, Manila

Instructor, Pangasinan
Normal School, Panga-
sinan

Teacher Education Spe-
cialist, Teacher Educa-
tion Unit, Department
of Education, Manila

Instructor, Bukidnon
Normal School, Bukidnon

Instructor, Cebu Normal
School, Cebu

Director, Pangasinan
Laboratory School,
Pangasinan

Instructor, Pangasinan
Normal School, Panga-
sinan

Dean of Instruction,

Zamboanga State College,

Zamboanga City

Supervisor, Student
Teaching, Leyte Normal
School, Tacloban City

Teacher Education Spe-
cialist, Teacher Educa-
tion Unit, Department
of Education, Manila

Nil

Nil

Nil

Nil

Mail

Inter-
view

Nil

Inter-
view

Nil

Nil

Mail

Mail

Deceased



Godofredo Ycaro

Jovencia Cabel
Juanita Calam-
bro

Obdulia Cinco

Lilia Juele

Arsenio Mirabu-
eno

Conchita Misa

Esperanza Sales

Maria Borja

Amalia Deles

Vicenta Panga-
langan

Claro Panesa

1965-66

1966-67

1966-67

1966-67

1966-67

1966-67

1966-67

1966-67

Sept.,
1967

Sept.,
1967

Sept.,
1967

Sept.,
1967
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Instructor, Teacher
Training Bukidnon Nor-
mal School, Malaybalay,
Bukidnon

Instructor, Pangasinan
Normal School, Panga-
sinan

Professor, West Visayas
State College, Iloilo
City

Superintendent, Leyte
Normal School,
Tacloban City

Teacher Education Spe-
cialist, Teacher Educa-
tion Unit, Department
of Education, Manila

Instructor, Bicol
Teachers College,
Locsin, Albay

Instructor, Cebu Normal
College, Cebu City

Instructor, Northern
Luzon Teachers College,
Laoag

Supervisor of Student
Teaching, Bukidnon Normal
School, Bukidnon

Vice-President for Aca-
demic Affairs, West
Visayas State College,
Iloilo City

Head, Teacher Training
Unit, Bureau of Public
School, Department of
Education, Manila

Educational Researcher,
Mabini University,
Iriga City

Nil

Nil

Inter-

view

Nil

Inter-
view

Nil

Inter-
view

Nil

Nil

Inter-
view

Inter-

Mail



Juan Agustin

Amado Alorro

Clara Bernabe

Tecla Revilla

Alberta Pena

Norma Laconico

Priscilla Es-
tolloso

Lourdes Agay

Cesar Callanta

Consolacion
Miguel

Jenny Lind
Dolorico

Jan.,
1968

Jan. ,
1968

Jan.,
1968

Jan.,
1968

Aug. ,
1968

Aug

1968

Aug. ,
1968

Aug. ,
1968

Aug. ,
1968

Aug.,
1968

Aug. ,
1968
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Teacher Education Spe-
cialist, Teacher Educa-
tion Unit, Department
of Education, Manila

Registrar, Professor
Graduate School, Leyte
Normal School, Tacloban
City

Assistant Professor,
Central Luzon Teachers
College, Bayambang,
Pangasinan

Dean of Students, Cebu
Normal College, Cebu

Consultant, In-Charge of
Kindergarten, Instruc-
tion and Curriculum,

Bureau of Private Schools

Manila

Director, Program of
Elem. Teacher Training,
Centro Escolar Univer-
sity, Manila

Dean, College of Educa-
tion, Southern Baptist

College, M'lang, Cota-

bato

Dean for Academic
Affairs, Mindoro Col-
lege, Calapan, Oriental
Mindoro

Teacher Education Spe-
cialist, Teacher Train-
ing Unit, Department

of Education, Manila

Dean of Students,
Northern Luzon Teachers
College, Laoag City

Dean of Students,
Leyte Normal School,
Tacloban City

Nil

Mail

Nil

Inter-
view

Nil

Mail

Nil

Nil

Inter-

view

Mail

Nil




Severiana Gar-
cia

Alfredo Domingo

ELpifania Escano

Julia Gonzales

Rosita Pengson

Ana Segovia

Norma Du

Justita Lola

Petra Tolibas

Azucena Elegado

Nimia Lopez

Patria Lorenzo
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Registrar, Cebu Normal
College, Cebu

Instructor, Northern
Luzon Teachers College,
Laoag City

Instructor, Pangasinan
Normal School, Panga-
sinan

Dean, College of Educa-
tion, Central Philip-
pines Univ., Iloilo City

Director, Student Teach-
ing, College of Educa-
tion, University of the
East, Manila

Head, Elementary Educa-
tion, Mountain View
College, Malaybalay,
Bukidnon

Supervisor, Student
Teaching, Trinity Col-
lege, Quezon City

Curriculum Coordinator,
Bicol Teachers College,
Albay

Researcher, Leyte Normal
School, Tacloban City

Instructor, Central
Luzon Teachers College,
Pangasinan

Director, Laboratory
School, West Visayas
State College, Iloilo
City

Instructor, Bicol
Teachers College,
Legaspi

Inter-
view

Mail

Nil

Nil

Inter-
view

Nil

Inter-
view

Nil

Mail

Sixth

Institute

Sixth

Institute

Sixth

Institute



SINGAPORE

Wee Joo Liat

Arthur P.A.
Nair

Kye Lock Chow

THAILAND

Prakorb Thongma

Rawiwan Thun-
chai

Tinakorn Pree-
chabandhu

Thamanoon Wesha-
wongsa

Phira Karnchana

Sathian Jamsu-
wan

Sinee Tubplang

Chareonpol Su-
vanachot

Kosintr Rung-
sayapun

Jan.,
1969

Jan.,
1969

Aug. ,

1970

1962-63

1962-63

1963-64

1963-64

1964-65

1964-65

1964-65

1964-65

1965-66
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Deputy Registrar,
Singapore Polytechnic
Institute, Singapore

Lecturer, Teachers
Training College,
Singapore

Organizer, In-Service
Training Courses,
Teachers Training Col-
lege, Singapore

Instructor, College of
Education, Prasarnmitr
Bangkok

Instructor, College of
Education, Prasarnmitr
Bangkok (USA-Study)

Government Official,
House of Commons,
Bangkok

Instructor, Udornthani
Teachers College, Udorn

Instructor, Nakornraj-
sima Teachers College,
Nakornrajsima

Instructor, Petchburi
Teachers College,
Petchburi

Instructor, Department
of Teacher Training,
Bangkok

Head, Student Teaching,
Ayuthya Teachers Train-
ing College, Ayuthya

Supervisor, Student
Teaching, Nakornsritha-
maraj Teachers Training

Inter-
view

Inter-
view

Sixth

Institute

Nil

Nil

Nil

Nil

Mail

Mail

Inter-
view

Nil

College, Nakornsrithamaraj



Preecha Sedh-
teetorn

Boonchuay Tam-
tai

Amnuay Topra-
sirt

Pairoh Tandikul

Pratern Mahak-
hanta

Rangsan Watana

Boonlert Srihong

Seela Chayani-
yayodhin

Charoon Milin-
dra

Chitchom Kanja-
nachote

Aree Sunhacha-
wee

Anon Ananda-
rangsri

Panom Kawkam-
nered

1965-66

1965-66

1965-66

1966-67

1966-67

1966-67

Sept.,
1967

Sept.,
1967

Sept.,
1967

Sept.,
1967

Jan.,
1968

Aug.,
1968

Aug. ,
1968
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Head of Education De-
partment, Ubol Teachers
College, Ubol

Supervisor, Student
Teaching, Ubol Teachers
College, Ubol.

Professor, Teacher Edu-
cation, Ayuthya Teachers
College, Ayuthya

Principal, Demonstration
School, College of Edu-
cation, Prasarnmitr

Instructor, College of
Education, Bangsaen,
Cholburi

Instructor, Pibulsongram
Teachers College,
Pitsanuloke

Principal, Uttaradit
Teachers School,
Uttaradit

Head, Elementary Section,

College of Education,
Prasarnmitr

Director, Bansomdiy
Teachers College,
Dhonburi

Director, Pibulsongkram
Teachers Training Col-
lege, Pitsanuloke

Asst. Head of Education
Department, College of
Education, Mahasarakan

Principal of Pibubampen
Demonstration School,
Bangsaen, Cholburi

Chief, Private School
Division, Ministry of
Education, Bangkok

Mail

Nil

Nil

Nil

Nil

Nil

Nil

Nil

Mail

Inter-

view

Nil

Inter-
view
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Krong Paduman-
onda

Kasem Soodhom

Vachri Bhimbaya-
juntr

Pricha Singa-
rotai
La-Or Karun-

yavan

Chaweepong
Rongsong

Somshit Tanasu-
garn

Sr. Mary Robert
Perillat

Sr. Virginia

Marie Langie

Prayao Sakdisri

Boocheun Thong-
yoo

VIETNAM

Vu Ngoc Dai

Aug. ,
1968

Aug. ,
1968

Jan.,
1969

1962-63
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Director, Suan Sunandha
Teachers College,
Bangkok

Director, Pitsanuloke
Teachers College,
Pitsanuloke

Principal, Teachers
Training School,
Chachoengsao

Asst. Director, Yala
Teachers College, Yala

Director, Student
Teaching, College of
Education, Prasarnmitr

Asst. Director, Depart-

ment of Teacher Training

Ministry of Education,
Bangkok

Academic Supervisor,
Suan Sunanta Teachers
College, Bangkok

Principal, Mater Dei
Grade School, Bangkok

Teacher, Mater Dei
Grade School, Bangkok
(USA Study)

Director, Teacher Edu-
cation Dept., Pranakorn
Teachers College,
Bangkok

Educational Supervisor,
Secondary Education
Dept., Ministry of
Education, Bangkok

Asst. Director, Saigon
Normal School, Saigon

Inter-

view

Nil

Nil

Nil

Mail

Inter-
view

Inter-

Inter-
view

Nil

Sixth

Institute

Sixth

Institute

Nil



Nguyen Thuy Lan

Tran Thi Tam

Thi Kim Van Luu

Phan Van Phuc

Dinh Ngoc An

Nguyen Tu Quy

1962-63

1963-64

1965-66

Jan. ,
1968

124

Professor, d'Anglais
Au Lycee, Trung Vuong,
Saigon (USA Study)

Professor of Pedagogy,
Normal School, Saigon

Professor, Saigon Normal
School, Saigon

Superintendent, Pedago-
gical Affairs, Training
and Adult Education,
Ministry of Education,
Saigon

Teacher of Pedagogy,
Pedagogy School, Saigon

Instructor, Saigon
Normal School, Saigon

Nil

Nil

Nil

Nil

Nil

Sixth
Institute




APPENDIX B

COURSE SYLLABUS

FOURTH INSTITUTE FOR KEY TEACHER EDUCATORS

6 - 7 January, 1969

Visits to: The Office of the United Nations Develop-
ment Program; the Unesco National Commission
of the Philippines; embassies; banks,
churches, mosques, temples, post office
and markets.

Call on: President of the University of the Philip-
pines and Secretary of Education.

Visits to: The libraries of the Asian Institute for
Teacher Educators, the College of Education
and the University of the Philippines; the
U.P. Science Education Center, and the U.P.
Health Education Center.

Showing of selected films of Asia.

Meeting with the Asian Institute for
Teacher Educators faculty.

Overview of the program of the three and
one-half month institute.

8 - 17 January
1. Research in and for primary teacher education.

1.1 Survey of research in primary teacher education
in Asian countries.

1.2 Research in primary teacher education in other
countries.

1.3 Responsibilities of teacher educators in the
production and utilization of research.

125
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1.4 Types of research in primary teacher education:
basic research, descriptive research, historical
research, and actlon research.

1.5 Professional laboratory and library experiences.
(To be integrated with the topics for discus-
sion in this unit).

1.51 Preparation of directed study assignments
on a selected topic.

1.52 Opportunities to observe experimental
research projects.

1.53 Making abstracts of research articles
representing different types of research.

1.54 Preparation of research outlines on
selected problems in primary teacher
education to be carried out in the home
country.

1.55 Work in committees to prepare a digest
of Significant findings of recent research
studies in teacher education.

1.56 Visits to research centers.
20 - 31 January
2. Development of primary education in Asia.
2.1 Problems of primary education.

To provide the participants with a common
background for the areas and topics for dis-
cussion during the institute, among others,
the problems listed below, which include those
to which the Report of the Karachi Meeting
draws special attention, will be considered.
These problems will be given more detailed
treatment in the succeeding units.

2.11 Provision of universal compulsory educa-
tion, the duration of the primary course.

2.12 The education of girls and the education
of parents.

2.13 Adequate provision of material facilities:
school building, equipment; improved
textbooks and teaching materials.



2.

2.

.14

.15
.16

.17

.18

19
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Provision for effective administration
and supervision.

The problem of wastage and stagnation.

Ancillary services, school health ser-
vices, school meals, guidance services.

The education of tribal and other minority
groups.

The education of exceptional children:
the gifted, the mentally retarded, the
physically handicapped, etc.

The Status of primary school teachers.

Professional laboratory and library experience.
(To be integrated with the topics for discus-
sion in this unit.)

2.

21

.22

.23

.24

.25

.26

.27

A seminar to consider the progress made
by the Asian Member States in the direc-
tion of achieving compulsory primary
education.

A discussion of case studies bearing on
the problem of providing facilities for
the education of girls.

A review of some of the literature on
school buildings produced by the Asian
Regional Institute for School Building
Research. ‘

A symposium on "Educational Wastage and
Stagnation' based on the report of the
Technical Seminar on Educational Wastage
and School Dropouts held at Bangkok in
September, 1966, and other related
materials.

A panel discussion on "What Can Be Done
to Improve the Supervision of Elementary
Schools?"

A brain trust to evaluate the recommen-
dations of the Special Intergovernmental
Conference on the Status of Teachers.

Visits to selected elementary schools and
to the Infrastructure Center.
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3 - 14 February

3.

The curriculum and methods of teaching in primary
education.

3.

3.

3.

1

.2

4

The philosophy, organization and curriculum
of primary education.

3.11 A survey of primary education in Asian
countries: 1its aims, purposes, organi-
zation and curriculum.

3.12 The community school: its aims, purposes,
organization and curriculum.

Developmental needs of primary school children.

New trends in methods of teaching the primary
school subjects.

3.31 Science.

3.32 New Mathematics.
3.33 Language Arts.
3.34 Social Studies.

Audio-visual materials for primary school
teaching.

Professional laboratory and library experiences.
(To be integrated with the topics for discussion
in this unit.)

3.51 Preparation of discussion outlines on the
aims, purposes, organization and curricu-
lum of primary education in Asian coun-
tries.

3.52 A symposium on "The Developmental Needs
of Primary School Children."

3.53 A discussion of selected case studies in
primary education.

3.54 Visits to selected elementary schools in
both urban and rural settings where some
methods and new techniques in various
content areas are being used.



T

- 4.
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17 February - 7 March

4.

Organization, Administration and Supérvision of
Primary Teacher Education Institutions.

4.1

4.2

4.3

4.4

The organization of the national system of
education in the Asian Member States.

The relationship of teacher education insti-
tutions with the other departments or sections
of the national system of education.

The organization, administration and super-
vision of teacher education institutions.

4.31

4.32

The organization of typical teacher

education institutions in the Asian

Member States.

Comparison of the organization, adminis-
tration and supervision of teacher edu-
cation Institutions in the Asian Member
States with those in non-Asian countries,
such as the U.S.A., the U.K., the

U.S.S.R., France, Australia and selected
African and Latin American countries.

(Note: Resource persons will be invited
to participate.)

The function of organization, administration

and supervising applied to teacher education
institutions.

4.41

Organizing, administering and super-
vising teacher education institutions

in order to:

4.411 meet the needs of different types
of primary schools grural and
urban schools; boys' and girls'
schools; co-educational schools;
etc.);

4.412 facilitate recruitment and selec-
tion of candidates for training;

4.413 facilitate curriculum development;

4.414 facilitate curricular and co-cur-
ricular activities including
laboratory, library and workshop
experiences of students in
training;



4.

6
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4.415 facilitate the proper guidance
of students in training;

4.416 facilitate recruitment, employment
and development of the professional
and administrative staff of teacher
education institutions;

4.417 facilitate the procurement, prep-
aration and utilization of
teaching materials and school
equipment;

4.418 provide for the in-service
training of primary school
teachers;

4,419 stimulate and facilitate experi-
mentation and research;

Formulation of statements of principles gov-
erning the effective planning, financing,
organization, administration and supervision
of teacher education institutions.

Professional laboratory and library experi-
ences. (To be integrated with the topics for
discussion in the unit.)

4.61 A visit to the Department of Education,
the Bureau of Public Schools and the
Bureau of Vocational Education.

4.62 A demonstration of the group discussion
techniques in the selection of candidates
for training.

4.63 Preparation of a guide for a structured
interview of candidates for training.

4,64 A panel discussion on "What Constitutes
a Good Student Teaching Program?"

4.65 A brain trust on the in-service training
of primary school teachers, using as a
basis the Report of the Symposium on
this subject held from 5 to 19 July at
the Asian Institute in Quezon City.

4.66 A debate on the proposition: '"Private
institutions should be encouraged to
cooperate with the state in organizing
programs of teacher training."
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4.67 A symposium on the training of primary
educators.

4.68 Selected case studies in the administra-
tion of teacher education institutions.

4.69 Work in committees to formulate state-
ments of principles governing the effec-
tive planning, organization, administra-
tion and supervision of teacher education
institutions.

4.70 Visits to teacher education institutions
in Manila to observe aspects of special
significance in their set-up and in their i
programs, such as curriculum laboratories,
guidance programs, student government,
etc.

10 - 17 March

5. Educational Trip

Tentative plans include visits to the following

centers:

5.1 Pampanga: a primary school in a Negrito
settlement.

5.2 Baguio City: selected schools and teachers
college.

5.3 Urdaneta, Pangasinan: Barrio High Schools and
a community college.

5.4 Bayambang, Pangasinan: Philippines Unesco
National Community Training Center; the UNICEF/
FAO/WHO Applied Nutrition Project.

18 March - 2 April

6. The Curriculum of Primary Teacher Education.

6.1

6.2

Survey and evaluation of primary teacher edu-
cation curricular in Asian countries and
selected countries in Europe, North America,
South America and Africa.

Guiding principles in the preparation of the
primary teacher education curriculum and in
the determination of:

6.21 General education courses.



6.4

6.5

6.22
6.23

6.24

6.25
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Professional education courses.
Special subjects, such as: music edu-
cation, art education, physical educa-

tion, work education, etc.

Practical experiences, including student
teaching.

Co-curricular and civic activities.

The involvement of teacher education institu-
tions in adult education and community devel-

opment.

6.31 Preparing teachers for adult education
work and community development.

6.32 Some methods of teaching illiterates.

6.33 Follow-up programs in adult education.

6.34 Some experiments in adult education.

Special curriculum problems in primary teacher

education.

6.41 The medium of instruction and multilin-
gual teaching situations.

6.42 Building depth in subject matter areas,
science, mathematics, social studies,
language arts, etc.

6.43 The improvement of textbooks, teaching
guides, manuals, and other instructional
materials.

6.44 The education of exceptional children.

6.45 The general education of primary school
teachers.

6.46 Articulation with the secondary school
curriculum.

6.47 Education for International Understanding

Professional laboratory and library experiences.
(To be integrated with the topics for discussion
in this unit.)



3 - 18 April
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A debate on the proposition: '"In the
preparation of primary school teachers,
greater emphasis should be placed on
general education than on professional
training."

Selected case studies in the curriculum
of primary teacher education.

Work in committees to formulate the
guiding principles in the determination
of the primary teacher education curri-
culum.

Organizing an exhibition of textbooks,
and other teacher education materials,
including various materials prepared
by the participants.

Preparation of an annotated bibliography
on one of the problems listed in 6.4
above.

Observation of classes in "Adult and
Fundamental Education'" in a teacher
education institution, including a
literacy class.

Visits to the International Rural Devel-
opment Center and to the Don Bosco School.

7. Methodology and evaluation in primary teacher edu-

cation.

7.1 Survey and discussion of methods used in pri-
mary teacher education.

7.11

Strengths and weaknesses of the following
methods:

7.111 Lecture type: lecture, lecture-
cum-discussion.

7.112 Discussion type: group discus-
sion, class discussion, collo-
quium, panel discussion, seminar,
debate, forum, symposium, case
study, etc.

7.113 Study-assignment: directed study,
textbook assignment, use of 1i-
braries, brain trust.




7.

.2

4

Methods commonly used in primary teacher edu-
cation in Asia.

7.21

7.22

7.23
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7.114 Project type: workshop, project,
field trip, construction and use
of experiences and reserve units,
action research.

7.115 Practical type: demonstration,
demonstration teaching, tutorial,
use of audio-visual materials at
the college level including radio
and television.

7.116 Programmed instruction.

7.117 Others, role playing, team teach-
ing, buzz session, discovery, etc.

Strengths and shortcomings in the present
practices.

Significant developments in the theory
of the teaching-learning process.

Action programs to improve methods of
teaching in primary teacher education
institutions.

Evaluation in primary teacher education.

7.31

7.32

7.33

Purpose of evaluation in primary teacher
education.

Types and uses of evaluation instruments
in primary teacher education.

Construction and adaptation of evalu-
ation instruments, including standardized
tests.

Criteria of good evaluation procedures.

Periodic institutional assessment and
follow-up studies of graduates.

Professional laboratory and library experience.
(To be integrated with the topics for discus-
sion in this unit.)

7.41

A workshop to prepare a brochure on
""Significant Developments in Learning
Theory."
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A panel discussion on '""Factors Affecting
Learning in the College Situation' followed
by discussion in small groups.

A demonstration lesson in the U.P. Ele-
mentary School, going through the stages
of (1) lesson planning; (2) giving the
actual lesson; and (3) post-demonstration
evaluation.

A demonstration of role playing.

Preparation of different types of

evaluative instrument for use in teacher -
education; e.g., an essay type examination; .
a short-answer type test; an objective !
type test; a quiz. |

Visits to teacher education institutions
in Manila to observe college classes
where some of the modern methods and

new techniques in various disciplines
are being used.

Closing Exercise
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'+b“r countrics

To vhat CXucnt did your pre-
vious trzining and experiince
in teacher education provias
you with knowledge and under-
standing in the dyn mics of
nodern educrti ona l rosoﬁr“h?

G, Tnforics of rese arch!

7. °ki]1 \ud L chn:iues of
;“cecar"h° -

8. Prﬁccice in research?
lo wnﬂt exitent did you uti-

agc in educntion=l
icr to your «l%h

9. Reading rescarch publie:s

Ldons?
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knowloedge and understanding in

the dynamics of nmedern cur

Theories of curr1cu1un
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Skill =nd tcchnlgques in
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the dyn:mics of modern organiza
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vision?

15. Thiories?

‘16, €xills end tecchnigques?
17. Frectical-appl atia 2?7

To what extznt did your preoviou:
training 2nd er-r1€r0° in tcazch-
er cducation provide you wiin
knowladge and understanding in
the dy:izmics of cvalustion
metnodolony?
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To vhat extent did 4ITE cnrich
or ¢nhance your:

21. 4bility to uvse the Englich
l=ngvnge in professional
dialoguc?

22. Scnsitivity to education -
outside your own country?
23. Intezrnational vnderstanding?
R
24, attitudes toverd modor cdu- A
cziional thecories and prace.
tices?

25, Exchanging of information =nd
jdess with cducators frow
othzr counftries?

To what extznt did the &1TH ¢x-
pericnce enrich or enhance yvour
knowlodre end vnderstanding in

the dyn“.lcs of ¢duvc=zticonzl
rcseaych?

26, Thcorics of ressarch

27. Skills and technigques ci
rcescerch?

28, Przctice in rescerch?

To what extent did the 4ITH cx-
pericnes enrich 2nd enharnec yous
knowlzdge ond widerstanding in
the dynomics of curricuvlum M-

thodolicgy?
29, Theorics of curriculum?

C. Skills 2nd techinigucs in
curriculumn?

21, Practicn) cxpsrionee and
application?
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42, Do you cxchange informatieon
and idcas with cducators
from other countrics?

43, Did LITE motivate you for
continued cducationzl study?

LY, Did thc AITE expzrience chal-
lenge your cducaticnal valuc
and belief systom?

Ly, are you in a position to pro-
ncte and dovelop modern edu-
cational theories and prac-
tices?

L6, &re ycu encour=zzcd to pro-
mote and dcvelop modern
educationzl thecories and
practices?

L7, é&re you restrictad from pro-

moting and devcloping modarrn
cducational theories 2:x¢
practices?

or engage in cducetilenal rescarch
now?

L8, Reading ress2rch publicz-
tions?

49, Promoting rescarch?

o0, Underteking sesearch?
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tent of your contributicns

N, FPleasc descrite the nature znd ox ‘
cacher cducation since your ity

to Lhe following aspectls of t
experience.

L—lo

Research and/cr publications

Curriculun methodology

Evaluation methodology

« Vihat were 1he two most uszeful contrituticns afforded you
profesnionally Ly the ATIE expericnce?
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Pleasc describo the nature and oxtent of your lnvolvcmunt
in the fdllowing cepacitics since your AITE experience.

- Developing effective and workable programs of primary
teacher education in édsia? :

Organizing, admninistering arnd supervising nationsl ins-
titutions for the cducetion of pzimary teacher education?

Deve 10p1n~ ilet prejects or model primary teacher
training institutions? :

Organizing or improving national centers for the prepara-
tion cof pr 1wary teecher cducsati

Prcrot4nr sncn0011n
ngL ‘uolQIl‘L meetl R
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APPENDIX D

LIST OF ASSOCIATED INSTITUTIONS

ACADEMY FOR TEACHER EDUCATORS
Kabul, Afghanistan

STATE TRAINING COLLEGE FOR TEACHERS
Kanbe, Rangoon, Burma

LE CENTRE DE PREPARATION PEDAGOGIQUE (C.P.P.)
Kampong Kantuot, Province de Kandal
Royaume du Cambodge

GOVERNMENT TRAINING COLLEGE
Katukurunda, Kalutara, Ceylon

GOVERNMENT TRAINING COLLEGE
Maharagama, Ceylon

NATIONAL TAIWAN NORMAL UNIVERSITY
East Ho Ping Road, Sec. I
Taipei, Taiwan

TAIWAN PROVINCIAL TAICHUNG JUNIOR TEACHERS COLLEGE
140 Min-sheng Road
Taichung, Taiwan

TAIWAN PROVINCIAL ELEMENTARY SCHOOL TEACHERS' IN-SERVICE
EDUCATION CENTRE

2 Ta-Kuan Road, Pan-chiao

Taipei Hsien, Taiwan

Department of Teacher Education

National Institute of Education

NATIONAL COUNCIL OF EDUCATIONAL RESEARCH AND TRAINING
(N.C.E.R.T.)

C-12 Green Park Extension

New Delhi-16, India

RESEARCH CENTRE FOR CURRICULUM AND METHODS OF INSTRUC-
TION (P.P.K.N.D.)

Djl. Dr. Tjipto No. 9

Bandung, Indonesia

144



11.

12.

13.

14,

15.

16.

17.

18.

19.

20.

21.

22.

23.
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RESEARCH CENTRE FOR AUDIO-VISUAL AIDS (P.P.A.P.P.)

Bandung, Indonesia

RESEARCH CENTRE FOR SCIENCE AND MATHEMATICS (P.P.I.P.A.P.)

Bandung, Indonesia

INSTITUTE FOR EDUCATIONAL RESEARCH AND STUDIES
P. 0. Box 3071
Teheran, Iran

TOKYO GAKUGEI UNIVERSITY
4-780 Nukuikitamachi Yonechome
Koganei City, Tokyo, Japan

CHIBA UNIVERSITY
1-33 Yayoi Cho
Chibashi, Chiba, Japan

CENTRAL EDUCATION RESEARCH INSTITUTE
8, Yejang-Dong, Choong-ku
Seoul, Korea

SEOUL EDUCATION RESEARCH INSTITUTE
85, Seosomun dong, Seodaemoon-Gu
Seoul, Korea

L'ECOLE SUPERIEURE DE PEDAGOGIE
Dongdok, KM9
Vientiane, Royaume du Laos

DAY TRAINING COLLEGE (MAKTAB PERGURUAN HARIAN)
Jalan Kuantan
Kuala Lumpur, Malaysia

College of Education

DEPARTMENT OF PRIMARY TEACHER TRAINING
Chait Bhawan

Kathmandu, Nepal

Institute of Education and Research
UNIVERSITY OF PUNJAB
Lahore, West Pakistan

Department of Education
UNIVERSITY OF SIND
Hyderabad, West Pakistan

Institute of Education and Research
UNIVERSITY OF DACCA
Dacca, East Pakistan
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27.
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BICOL TEACHERS COLLEGE
Locsin, Albay, Philippines

College of Education
SILLIMAN UNIVERSITY
Dumaguete City, Philippines

TEACHERS' TRAINING COLLEGE
Paterson Road
Singapore 9, Singapore

PRASARNMITR COLLEGE OF EDUCATION
Prasarnmitr Road
Bangkok, Thailand

L'ECOLE NORMALE DE SAIGON
No. 4, Boulevard Thanh-Thai, Cholon
Saigon, Viet-Nam







