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ABSTRACT

COMMUNITY ORGANIZATION AND CHILD CARE:
AN EXPERIMENT

By

Mary Anne Hering

The purpose of this study was to document ways to
get parents with preschool children to come to a com-
munity child care group meeting, and to identify certain
types of parents who would be more interested than others
in these meetings. A nucleus, or core community child
care group was in existence, and subjects for the study
were identified by means of a child care survey of need.

Two forms of communication manipulated in this
study included personal and impersonal communications to
persuade parents to attend the child care meetings. 1In
addition, it was hypothesized that parents who returned
the child care survey of need, and/or parents who indicated
an interest in participating in their child's care, would
be more likely to attend the child care meeting stipulated
in the communications, than would parents who either did
not respond to the child care survey, or who did not indi-

cate wishing parent involvement in their child's care.



Mary Anne Hering

The empirical results failed to provide
statistical support for any of the three hypothesized
relationships. Results suggested that a personal effect
was not achieved by the personal letter and phone call,
and the outcome criterion, attendance at a community
child care group meeting, should perhaps have been the
last on a continuum of requests to parents to become
involved. Possible reasons why the experimental manipu-
lations failed to produce significant effects were dis-
cussed. Suggestions for future intervention strategies

were also made.
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CHAPTER I

INTRODUCTION

Community Child Care Groups

During World War II, through the U.S. Office of
Civil Defense, thousands of block committees and neigh-
borhood associations were organized to support the war
effort. These groups required citizen participation in
the preparation of various programs, and one of the major
programs was providing day care! for the children of
working mothers (Office of War Information, 1943). With
the end of the war, however, the community groups, along
with the day care programs, were dismantled.

Seeking a community's involvement to solve its
problems and plan for change is a necessity that has

become both compelling and impossibly complex in our time

1Day care refers to any public or privately sponsored pro-
gram, which provides for the care of pre-school or schoolage children
(when not in school) by someone other than adult members of the
child's own family, in whatever setting it takes place, whether in an
institution, Family Day Care arrangement, foster care, Day Care
center, etc. The Day Care programs are expected to be sufficiently
flexible and comprehensive to meet each participating child's unique
physical, intellectual, emotional, and social needs, be appropriate
to his developmental stage, and involve and support the child's
parents or caretaker (Lazar and Rosenberg, 1971).



(Kramer and Specht, 1969). Seeking community involvement
is complex because there appear to be few strict formulas
that go beyond theories when it comes down to actually
organizing a community, i.e., persuading people to become
involved. A strong trend towards community involvement
is apparent in the community in which this present study
was undertaken, and in this study we are concerned with
community involvement in child care.

Community involvement is compelling because each
community is distinct from the next, and the members of a
particular community know their needs and priorities, and
can best deal with them. Like the community child care
groups of the 1940's, the present ones are composed of
parents and interested community persons who work toward
establishing day care. 1In the 1940's, government decree
and the Lanham Act of 1941 (Womanpower, 1941), which pro-
vided federal funding for day care, were some of the
stimuli important in getting people together and forming
community child care groups to provide care for the
children of working mothers. Today's child care groups
are expanding for a number of reasons. For one, the labor
force participation of women has been on the increase
since World War II (Handbook of Women Workers, 1969) and
these women have five million children who are of preschool

age (Lazar and Rosenberg, 1971). Secondly, 16% of these



working mothers represent single parent families (Jencks

and Heyns, 1972). Thirdly, people are applying direct
political pressure for adequate quality day care, seeking

it as a human right for parents and children, rather than

a privilege (Ellis and Patchesky, 1972). Finally, parents
and child care professionals are acknowledging the importance
of quality group care for a child's and parents' develop-
ment (Caldwell, 1972; Edmiston, 1971).

Community and parent involvement is important when
it comes to child care, because all too often: 1) a sort
of "educational imperialism" has been imposed on families
with children in this society; and 2) a class system has
been set up where inequality in the schools now also
refers to preschools. By educational imperialism, the
author means that child care programs are set up where
parents can too easily become an audience to their chil-
dren's education, and not act as facilitators and partners.
Parents have not been consulted about the content of the
child's early education, nor have they been involved in
decision-making roles. Most child care programs perpetu-
ate this role for parents, so parents must be vitally
involved in the inception of their child's program in order
to determine their own roles. By class system I mean that
certain families, namely black, other minority, and poor

families in this society have had choices of Aid to Families



with Dependent Children (AFDC), the Work Incentive
Program (WIN) and the Family Assistance Plan (FAP) when

it comes to selecting their child care arrangements,
whereas other families, namely the middle class, choose

to purchase child care services in the private market and
deduct it from their income tax. Numerous community groups
have spring up around the issue of their children's care
and have demonstrated success in organizing parent groups,
day care centers, play groups without federal guidelines
or financial support. Parents demanding and organizing
child care themselves is certainly one way to work towards
breaking down the class system.

It is this kind of group that is of interest to
this study. For the purpose of this study, this grass-
roots type of organization will be referred to as a com-
munity child care group. A member of a community child
care group in New York City stated: "Like the Seventh
Avenue designers who copy what street people are wearing,
the government must look at these underground centers (day
care centers) to see what's happening, because nobody is
sitting around waiting for them (government) anymore."
(Meade, 1971). Present community child care groups, then,
are working toward day care themselves because no one is
doing it for them; or, what is being provided is neither
satisfactory for the parents or the children (Breitbart,

1971; Hoffman, 1971; Gross and MacEwan, 1971).



Benefits to Parent

These groups, then, are composed of parents who
are exerting control over their own lives and the insti-
tutions that are important to them. In particular, they
wish to maintain control over their child care arrange-
ments. They do not support the "Kentucky Fried Children"
businesses (Featherstone, 1970), the child care franchises
that are more interested in financial profit than in pro-
viding quality child care; nor do they support programs
that are not addressed to their particular community's
needs (Hess, 1971; Harris, 1972).

Hess (1971) delineates five different roles parents
can play in the day care arrangement of their children:
1) as supporters and service givers where parents typically
engage in fund-raising activities, and contribute clerical
services; 2) as learners, where parents attend classes or
meetings on child-rearing; 3) as teachers of their own
children, where the teacher comes to the home with materials
and toys and acts as a role model for the parent; 4) as
teacher aides and volunteers in the classroom; 5) as policy
makers and partners, where parents take part in planning
and operation, and overall evaluation and direction of the
child care program. Parents as policy makers and partners

will be the parent control model characteristic of the



community child care groups with which this study is
concerned:

The rationale for parent participation in decision making is
based on the belief that people will not be committed to
decisions in which they had no involvement. Furthermore,

it is believed that the processes of considering information,
decision making, and implementation are, in themselves, edu-
cational and aid in developing leadership skills. It is also
argued that parents know their own situation best, and hence
must be involved in planning for their children's education.
[Hess, 1971]

Benefits to Child

Besides parents being able to maintain control
over their own lives and the lives of their children, and
besides wofking toward child care facilities that meet
the needs of the adults involved, parent influence and
participation in their children's care can affect children
in a number of beneficial ways. Freeberg and Payne (1967)
reviewed studies that attempted to relate parental influ-
ences directly to some aspect of the child's cognitive
performance. One such study uncovered pertinent aspects
of parental influence through the child's responses to
questions about the home environment, an approach used by
Milner (1951). Children in the study were classed as
"high" and "low" scorers on the Haggerty Reading Examination
and the Language Factors subtest of the California Test of
Mental Maturity. The findings support the general pattern

of subsequent studies with the "high" scorers more likely



to respond to such parent behavior-related items as:
expressed appreciation for the time a parent spent taking
them places and reading to them, possession of several

or a great many storybooks, and the fact that the parents
regularly read to them.

Gray and Klaus' Early Training Project (1970)
and Weikart's Perry Preschool Project (1971) are two
carefully designed nursery school programs, with the
addition of structured language and cognitive development
components as important elements in the programs. Since
the study was concerned with the parents' attitude toward
achievement, particularly in their aspirations for their
children as they related to schooling, the Gray and Klaus
Program incorporated weekly home visits. The Weikart
program included home teaching once a week. Findings of
both programs showed children in the experimental groups
had significantly higher IQ scores and higher initial
achievement results than the controls.

In a comprehensive study of compensatory education
programs, Hawkridge et al. (1968) identified character-
istics of the programs most likely to be associated with
success and failure in producing measured benefits of
cognitive achievement in children. After exhaustive
literature searches, and site visits, eighteen well-designed,

successful programs were compared with twenty-five matching,



unsuccessful programs. Success was defined by significantly
higher scores than matched controls on standardized tests,
or where a control group was lacking, higher scores than
national norms. The findings included recommendations

for establishing sound preschool and elementary programs.
One recommendation was that active parental involvement

was important in influencing the child's cognitive devel-
opment.

Finally, Hess (1969) lists extensive studies of
parental influences on cognitive development and school
achievement of children, ranging from the positive rela-
tionship between high need achievement and academic per-
formance of their children, and the tendency of parents
to value intellectual achievement, to a parent's acceptance
of himself (herself), and his (her) high regard for the
child's competence, being positively related to the child's
performance. In summary, evidence strongly suggests that
direct and indirect parental involvement in the teaching

of their preschool children is beneficial for the children.

Purpose of the Study

Community organizers, community organization theo-
rists, parents, child care workers, child development
experts, and persons interested in the growth of alterna-

tive quality child care arrangements should be interested



in how community child care groups get started. With the
realization of the need for additional quality child
care, and the importance of the parents' role in their
child's care, one should be focusing in on how parents
organize, and explore various strategies for getting
parents involved in their child's day care program.
Difficulty is encountered in studying these groups
(1940's and the present ones) concerned with alternative
child care arrangements and how they attain these arrange-
ments, because they have already reached the "group"
stage. Fairweather (1972) states there are three major
questions a researcher needs to answer if she or he wishes
to implement the beneficial model: 1) how to approach
the target population; 2) how to persuade persons to adopt
new modes of behavior; and 3) how to place the model into
action. This author has approached the target population
by means of a survey (see Appendix B). As far as per-
suading our target population, in this case, how does one
get parents to attend child care meetings, and to remain
involved with the child care group? The problem of stimu-
lating a group of parents toward a greater participation
in their child care arrangements, or attending a meeting
about some issue of concern to them and the care of their
children outside their home has not received sufficient

attention from students of child care and community
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organization. Community child care group organizers
might benefit from the past findings of the persuasion

and behavior change literature.

Review of the Literature

Personal Vs. Impersonal
Communication Attempt

Community-Coordinated-Child-Care, or 4-C, is an
organization established under the Office of Child Develop-
ment, and is constituted to coordinate child care resources
in local communities (Children's Bureau, 1971). In a memo
to local 4-C chapters in this state, the state coordinator
offered some suggestions for organizing parent groups:

There are a lot of ways to get to people. Use public media.
Use gathering places to give out simple, clear information--
speakers or written material, particularly handouts and
simple drawings, or clear, easily-read information. Go to
churches, shops, any place where parents are likely to be and
get the message to them. One community even used the local
garbage collectors to deliver fliers.
Lippitt (1958) speaks of the difficulty encountered in
locating suitable analytical case materials pertaining to
community intervention, indicating there is a conspicuous
split among change agents working at the community level,
between those who act and those who conceptualize. The
4-C coordinator's directives were conceptual, i.e., little
was known concerning the comparative effectiveness of

fliers vs. speakers, etc. Therefore, though the tactic of

using the local community workers, like the garbage
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collectors, may have merit, the types of communications
that prove to be effective organizing tools must be

determined.

Media Effects

Eldersveld and Dodge (1954) used two different
methods of urging citizens to vote favorably on a propo-
sition regarding a general revision of a municipal charter.
They divided 63 citizens who were either opposed to or
undecided about a city charter revision into three groups.
Each subject of the first group was personally visited,
in an attempt to persuade him or her to vote for the
revision; each subject in the second group received four
propaganda mailings in favor of the revision; the third
group was exposed to mass media (newspaper, radio) on the
subject. Seventy-five percent of those who had been
personally contacted voted for the revision; forty-five
percent of the propaganda mailing subjects voted for the
revision; and only nineteen percent of the control group
(mass media) did so.

Gosnell (1927) attempted to stimulate citizens to
register and vote via varying types of get-out-the-vote
propaganda, all of which was sent through the mail. Spe-
cifically, the experiment was directed toward increasing

the number of voters registered and toward securing a
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high turnout at the polls. He found that citizens are
more likely to register and vote if they have received
a personal notification regarding the time and place of
registration, and the candidate and issues to be voted
upon.

Moving out of the political arena to the world
of business (Scott Paper Company), Roens (1961) attempted
to determine the effectiveness of direct mail advertising.
The direct mail phase was divided into the high level
and low frequency direct mail phases (high frequency
direct mail was in two phases: one mailing every two
weeks for three months followed by one mailing each week
for six consecutive weeks; low frequency coverage was one
mailing monthly for six consecutive months). Roens found
the high level direct mail to have generated a better
rate of response than low frequency direct mail, and he
also recorded the results of personal phone calls made as
a follow-up to the returns from magazine advertising and
direct mail. Survey data show sales had been at 25% of
those businesses receiving a follow-up phone call, with
another 50% indicating future purchasing.

Williams (1971) noted in her study of "High Yield
Persuasive Messages" that in the planning and production of

message materials, the experimenter must make many decisions
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which collectively determine the effectiveness of her or
his efforts in constructing the message design.

The choice of the persuasive communication to
persuade lies with the experimenter, according to Rogers
(1971), and who the audience is, i.e., who receives the
communication, should be kept in mind. The effective
results in using a personal communication are documented
in Fairweather (1972), Eldersveld and Dodge (1954), Katz
(1957), Bem (1970), Roens (1961), and Gosnell (1927).
Havelock (1971) further supports the use of a personal
letter when he refers to written communications as "one-
way media transmissions," where the user, or the receiver,
has little or no opportunity to change the nature of the
message. He or she can accept the message or ignore it,
but the receiver cannot alter the essentially one-way

character of the medium.

Similar Interest and Need

Cassell (1971) has indicated some correlates
pertinent to the persuasion function. He maintains that
the state of social isolation, or, the isolation of an
individual from group identification, makes that indi-
vidual vulnerable to attitude change and persuasibility.
But isolation is not the sole factor related to the

success of persuasion. Persons need to have salient
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areas in their lives tapped, and are more likely to join
with others if they have similar interests (Brown, 1965).
Concomitantly, persuading individuals to change tends to
be much more effective where there is greater similarity
between the communicator and the individuals (Cassell,
1971; Rokeach, 1971). Rogers (1971) further emphasizes
the importance of similarity in his discussion concerning
the diffusion of innovations. He indicates that the inno-
vation is compatible with members of the social system in
question, as long as it is perceived as being consistent
with existing values, needs, and past experiences.

As far as the content of the message is concerned,
Lippitt (1958) maintains that comparing ourselves with
others is an impetus toward innovation. Also, value
homophily, or shared values (Katz and Lazarsfeld, 1955;
Rokeach, 1971) are crucial to the subjects seeing them-
selves to be similar to another group.

Presentation of information relevant to the satis-
faction of needs after these needs have been aroused brings
about greater acceptance than an order which presents the
information first and the need-arousal second (Cohen in
Hovland, 1957). Katz and Lazarsfeld (1955) emphasize that
this information should be very specific. Through the
need-arousal section, the area where change is needed can

be identified. Lippitt (1958) states that once this occurs,
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the receivers of the communication can be told what they

can do to improve the situation.

Effects of Prior Commitment

Freedman and Fraser (1966) devised two experiments
to test the principle popularly known as the "foot-in-the-
door" technique, i.e., once a person has been induced to
comply with a small request, he or she is more likely to
comply with a larger demand. In the first experiment,
the basic paradigm involved a performance condition,
where subjects were asked to comply with a small request,
and then perform a larger, related task three days later.
The subjects in the one-contact condition were only asked
to fulfill the large request. Over 50% of the subjects
in the performance condition agreed to the larger request
as opposed to the 25% outcome with the one-contact condition
subjects. Once the subject has taken some action in con-
nection with an area of concern, there is probably a
tendency to become somewhat more concerned with the area.
The question of why and how the initial request produced
a significant compliance effect was explored in their
second experiment. Freedman and Fraser reached essentially
the same conclusions as the first experiment, ruling out
the possibility that either task similarity, and/or

experimenter familiarity, affected the compliance rate.
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In a recent experiment using political campaign posters
by Seligman et al. (1972), the foot-in-the-door effect
was not replicated, since no significant difference in
response was found between the group that complied with
a small request and the group that listened to a pitch,
but was not asked to comply to a small request. They
concluded that an interaction of pitch and request may
not have been necessary to elicit the foot-in-the-door
behavior, that perhaps pitch and request represented two
steps in a continuum from small to large request. 1In
other words, the pitch in the experiment may have been
regarded as a small request of the kind "please listen
to me and do not interrupt me," rather than as a piece of

persuasion.

Conclusion

The studies reported here support the following:
A personal communication is more effective than other
communication methods in moving a population to act on a
particular issue; persons indicating they wish to be
involved will more readily become involved than will sub-
jects who do not indicate an interest in involvement;
finally, persons who have previously complied with a small
request are more likely to fulfill a larger request than
are persons who did not originally comply with a smaller

request.
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Hypotheses

The concerns of this present study are with
parents in a midwestern, urban-university community being
organized into a community child care group. This
research was possible because there was both an organized
community child care group in the community, and additional
parents with preschool children who were not presently

members of this community child care group.

Samgle

New World Community Child Care Group is composed
of approximately ten persons: parents with preschool
children and child care workers interested in parent par-
ticipation and parent control of their child care arrange-
ments. They are looking to expand their group and open up
a parent controlled day care center. The second population
of interest--the subjects for the experiment--are parents
with preschool children who have been located by means of
a child care survey of need (see Appendix B). This parent
population is located in the same community as New World
Community Child Care Group.

Specifically, this study seeks to find out what
method of communication gets parents to a child care
meeting. To do this we looked at and measured the effects

of using different methods of communication to urge parents
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located by the survey to attend New World meetings and
join the existing community child care group. It was
also concerned with the kind of parents who might be
more likely to become involved in this child care com-
munity group.

From the preceding general review of research
concerning communication and persuasion, and foot-in-the-
door tactics, several hypotheses were investigated in

the present experiment. They were:

1) Personal Communication Effect: Parents who receive

a personal communication are more likely to attend the
community child care group meeting than those parents

who receive an impersonal communication (flyer). The
present study resembles that of Eldersveld and Dodge
(1954) in that it examines the efficacy of interpersonal
vs. impersonal communication (personal letter + flyer

+ phone call vs. a flyer). It resembles the Gosnell

study (1927) in that the varying types of communication
are sent out through the mail, i.e., no personal inter-
view. Finally, follow-up personal phone calls, as utilized
in Roens' research (1961), were an adjunct to the personal
letter received by the experimental group. It is expected
that the personal approach will be superior to the
impersonal approach in persuading parents to attend a

community child care group meeting.
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2) Need or Interest Effect: Parents who, according to their

responses on the child care survey of need, have indicated
their desire to be involved with their child's care are
more likely to attend the meeting than are parents who

did not indicate a wish to become involved.

3) Foot-in-the-Door Effect: Parents who answered the child

care survey of need are more likely to attend the meeting
than are parents who did not return the survey. While it
did not provide a true experimental replication of the
foot-in-the-door effect, the present experiment does have

a quasi-experimental test of the foot-in-the-door hypothesis.
In the present experiment, a one-contact condition did

not exist, since persons who did not answer the child

care survey were initially located by their postcard return,
indicating they had preschool children. Hence, they had
already complied with a small request--the postcard.
However, not everyone responded to the second request

(the child care survey), so if the survey is considered

the foot-in-the-door, the experiment does have two groups:
one that complied; and one that did not. However, unlike
the Freedman study, there is no group which was never

approached for the survey.



CHAPTER II

METHOD

Design

The design was a 2 X 2 factorial manipulating
two levels of interest for joining New World Community
Child Care Group and two levels of persuasion method.
Two additional groups were added to test the foot-in-
the-door hypothesis. The basic dependent measure was
the subjects' attendance at the New World Day Care
meeting stipulated in the communications. Persons in
attendance at the meeting were asked to indicate their
name and address on a list that was passed out (see
Appendix E). In this way, subjects from the experiment,

and their conditions, were identified.

Subjects

Included in the experiment were 120 persons,
mothers of preschool children within a midwestern,
university-urban community of 40,000, and not members
of New World Community Child Care Group. Subjects were

located by a child care survey of need undertaken in

20



21

that community prior to the present study. Persons with
preschool children were identified by means of an initial
postcard (see Appendix A). Further information was
obtained if the subjects responded to the subsequent

survey (see Appendix B).

Need or Interest Variable

Parents who answered the survey were divided into
two categories, designated by the labels "high interest"
and "low interest." Interest was assessed by responses
to the parent control, parent participation dimension
measured by question 17 of the survey. Below, a portion
of Sections III and IV of the survey are presented, in
order to clarify the definition of "interest."

III. BRIEF DESCRIPTIONS OF POSSIBLE KINDS OF CHILD CARE
ARRANGEMENTS:
1. Babysitting . . . .
2, Babysitting Cooperative (Play Group): A coopera-
tive effort among a group of parents to share the
care of their children during the day. Each family
cares for the children in their home on a regular
basis. Usually the parents are not specifically
trained in child care. Minimum expense is for food.
3. Licensed Home Daycare . . . .
4a. Daycare for Infants . . . .

4b. Daycare for Infants and Toddlers . . . .

4c. Daycare for Preschoolers . . . .



5.

made to have an educational play program 4 to 10 hours

22

Daycare Cooperative: Usually implies an effort

daily for preschool children. Because parents use
their time and talent to provide the program, cost
is lower . . . .

6.

7.

Nursery School Program . . . .

Cooperative Nursery School: Half-day educational

program licensed as a group daycare facility. Pro-
gram director required to have at least two years

of college.

assisting teacher within the classroom, donating
snacks, doing housekeeping, and making equipment.

8.
9.

10.

After-School Program . . . .
DrOp-In Center . . . .

Parent-Child Center: A state licensed full-time

child care facility. Program consists of educa-
tional and social activities for parents alone, for
children alone, and parents and children combined . .

11.

Satellite Daycare Homes around Daycare Center. .

Question 16. Would you consider one of the above child
care arrangements if it were available in this community?
(This question called for either a "yes" or "no" response
with some explanation.)

Question 17. If yes, indicate which child care arrange-
ments you would prefer in order of preference from 1-11,
1 being the most preferred arrangement.

1.
* 2.
3.
4.

* 5.
6.
* 7.
8.
9.

¥10.

Babysitting
Babysitting Cooperative
Licensed Home Daycare
Daycare for Infants, or for Infants and Toddlers,
or for Preschoolers
Daycare Cooperative
Nursery School Program
Cooperative Nursery School
After-School Program
Drop-In Center
Parent-Child Center

11. Satellite Daycare Homes around Daycare Center

The cost is generally reduced by parents
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Interest was defined on the basis of subjects' responses
to: 2) Babysitting Cooperative; 5) Daycare Cooperative;

7) Cooperative Nursery School; and 10) Parent-Child Center.
These categories were identified as the parent particip-
tion dimension of the survey. Subjects who assigned a

l, 2, or 3 rating to these categories were classified

"high interest." Subjects who assigned a 4 or above to
these categories were classified "low interest." Forty
subjects fell under the "high interest" heading, and forty

subjects fell under the "low interest" heading.

Persuasion Method

Subjects in both "interest" groups were randomly
assigned to one of two conditions: 1) one-half (1/2) to
the personal communication which consisted of a personal
letter with an enclosed flyer, followed by a phone call
which stressed the information included in the letter;
2) one-half (1/2) to the impersonal communication, which
consisted of only a flyer. The flyer condition served
as the comparison. There were 40 subjects in each of
these two conditions, 20 from the "high interest" group

and 20 from the "low interest" group.

Development of Persuasion Methods

This study was designed to permit the measurement

of the differing impact of two kinds of communication, a



24

personal communication (personal letter, phone call)
and an impersonal one (flyer). A personal letter and a
phone call, rather than a personal interview, were used
because the author was unable to obtain the necessary

administrative agreements to make personal interviews.

Personal Communication Condition

The question of how to achieve a personal effect
in the letter was posed. Consistent use of "you" and
"your" prefixes to the subject's "family" and "child care
needs" was employed: "You and your family, along with a
number of other families, have expressed your child care
needs." Subjects were told they would receive a phone
call if they had any questions: "One of us will be calling
you to see if you might have any questions." Finally,

a sentence of welcome was included: "We hope to see you
at the New World meeting. . . ."

Subjects were told that other families like them-
selves had also indicated their needs in the survey:

"The responses to that survey by you and others. . . ."
This sentence was included to inform subjects that there
existed other families with similar needs in the community.

In the letter, by talking about the child care
survey of need and by stating that the individuals who

constitute New World had failed individually to locate a
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satisfactory child care center that fills the needs of the
child and the parents, a need-arousal dimension was indi-
cated prior to giving information: "All of us . . . have
failed to find a center that addresses itself both to
adult and child needs." The information section comes
next, where the name of the group, New World, and the
date, time, and location of the meeting are indicated

(see Appendix C).

Finally, the subjects are invited to New World
Community Child Care Group meeting, and it is indicated
that child care will be provided at the meeting. This
permitted the receiver to see the legitimacy of the New
World group, i.e., how they are with children (see full
copy of letter in Appendix C).

The content of the letter to be sent to the group who
did not return a child care survey, but returned a postcard
indicating they had preschoolers (see Appendix A), is
essentially the same, except for the beginning. They are
not thanked for returning the survey, but are reminded
that such a survey exists, and that other families indi-
cated they wished to be involved in their child's care:

"As you know, a child care survey of need was sent out
by Community Coordinated Childcare. . . ." (see Appendix C).
A follow-up phone call accompanied each letter

then, for the purpose of strengthening the personal
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manipulation. Although a phone call message cannot be
controlled, it is an additional manipulation distinct
from the impersonal (flyer) condition. The content of
the phone call message (as made by the author) paralleled
the information contained in the personal letter (see
phone call check list, Appendix D). The phone call con-
versation began with a canned opening statement where

the caller told the subject her name and organization
affiliation, and then thanked the subject for filling out
the child care survey. The subjects who did not return
the survey were not thanked. The author then gave a brief
description of the New World Community Child Care Group,
and then asked if the subject had any questions (see
Appendix D). Thereafter, a decision-tree was devised,
i.e., the caller anticipated certain questions that sub-
jects might ask, and responded with prepared statements
(again, refer to phone call format, Appendix D). The
phone conversation concluded with the caller reminding
the subject about the meeting, indicating the time, date,
location, and child care provisions, and thanking the

subject for her cooperation.

Impersonal Communication Condition

The flyer in the comparison condition (impersonal)

was the same communication employed by the New World
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Community Child Care Group in its own publicity campaign,
and thus not written by the author. As used in their

own publicity campaign, persons with New World put up
flyers in laudromats, grocery stores, and other public
places in the community. In the experiment, the flyers
were distributed to subjects in the mail. The format

of the flyer was divided into three sections: 1) an
attention-seeking heading with a picture and a caption--
"Looking for quality child care? . . ."; 2) a five-point
listing of some of the advantages the new day care center
might offer, these touching on parent control, low staff-
to-children ratio, good location, and provisions for
after school care for elementary age children; 3) specifics,
such as time, date, location of the meeting are listed.
In addition, if recipients of the flyer were to have

questions, they could call certain phone numbers listed.

Foot-in-the-Door Comparison

In addition, 40 subjects who returned the postcard
indicating that they had preschbol children, but did not
answer the child care survey of need, served as a foot-
in-the-door control for part of the experiment. This
group was a self-selected one, i.e., they chose not to
return the child care survey, but returned the postcard

and therefore cannot be considered comparable to a one-contact
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condition, as appears in a true foot-in-the-door situation.
Randomly selected from a total group of 80 persons,
20 parents were assigned to the personal persuasion con-

dition and 20 parents to the flyer condition.

Table 1
Frequency Distribution of Original Sample
RESPONDED TO SURVEY

Persuasion Method

Personal Flyer
NO SURVEY
High 20 20 Persuasion Method
Interest Personal Flyer
Variable

Low 20 20 20 20




CHAPTER III

RESULTS

Table 2 is a frequency count of the number of

persons who attended the meeting from the various con-

ditions:
Table 2
Frequency Count of the Outcome
RESPONDED TO SURVEY
Persuasion Method
Personal Flyer
NO SURVEY
High 2 0 Persuasion Method
Interest Personal Flyer
Variable
Low 1 0 1* 0

* Two subjects were not reached by a follow-up phone call,
and were omitted from the sample.

It was originally decided that chi squares would be per-
formed to test the effect of the three independent

variables: 1) Persuasion Method; 2) Interest; 3) Foot-in-

29
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the-Door. Table 3 summarizes the frequency counts for
these three effects. However, due to the small expected
values, the use of x2 tests was ruled out, and exact
probabilities were calculated by using the Fisher's
exact test (Hayes, 1963) for a 2 X 2 contingency table.
None of the hypotheses were supported.

Given the marginals and N, the probability that
the associations obtained in the following tables were
determined by chance were: 1) p (obtained arrangement)
for Personal-Impersonal condition = .285; 2) p (obtained
arrangement) for High-Low Interest condition = .657;

3) p (obtained arrangement) for Foot-in-the-Door vs. No

Foot = .677.



Attended-Did Not Attend Meeting

Yes
Attended Meeting

No

Yes
Attended Meeting

No

Yes

Attended Meeting
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Table 3

Personal Flyer

Persuasion Method

4 0 4
54 60 114
58 60 118

Interest

High Low

2 1 3
38 39 77
40 40 80

Foot-in-  No
Door Foot

3 1 4
77 37 114
80 38 118

p=

.285

= .657

= .677



CHAPTER IV

DISCUSSION

The purpose of this experiment was to persuade
parents with preschool children, who were not presently
members of the existing community child care group in
question, to attend a parent meeting. New World is a
group of parents and child care workers, dissatisfied with
the type of day care offered in this community. They
are interested in parent participation and parent control
of their alternative child care arrangements, i.e., they
with to take part in the planning, operation, and overall
evaluation and direction of their child's care program
(recall "parents as policy-makers and partners" model).

New World people have been working on what they
consider to be a suitable program for a period of two
years, and have negotiated for a building. "Communication
between staff people and parents is lacking in other day
care centers. Lots of times parents feel they have to
undo what was done during the day in the day care center."
(quote from member of New World) The group wishes to

encourage parent participation in policy-making and hiring
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of staff; to disband the traditional hierarchy system
(director and staff) by substituting a rotation of six
full-time staff members in the position of head teacher;
to hold weekly meetings with staff and parents concerning
curriculum and problems that might arise. Hoffman (1971)
seems to sum up the goals indicative of the New World
child care group:
. . . parents want decision-making roles in the programs which
affect their children; they want to help establish the criteria
to be met by the staff; they want to influence or control the
hiring and firing of staff. Parents are particularly concerned
that males, including teenagers and grandparents, be included
on the staff. There is a strong concern to establish continuity
between the home and the center through the parents' involve-
ment in the child's educational activities in the home and at
the center. . . ."

The New World group members themselves have a
history of involvement in community activities, not stopping
with their commitment to a parent controlled day care
center. Given this working group of people who wanted to
actualize a certain kind of child care arrangement, this
study attempted to persuade additional persons (parents

with preschool children) to attend a New World parent

meeting.

Personal Communication Attempt

Bem (1970) has employed the phrase "bubba psychology"
to suggest that the major influence upon people is people.

Katz (1957) supports the efficacy of personal influence
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over mass media. Our data support these statements,
though the findings were not significant.

There does seem to be some evidence that personal
communication is more influential in persuading persons
to come to a parent meeting concerning child care. Of
the 4 persons from the sample of 118 who attended the
community child care group meeting stipulated in this
study, all were from the personal persuasion condition.
In addition, a perusal of the attendance list from that
meeting identifies personal contact as the main source in
persuading people to come. (See Appendix E: Twenty-five
persons were actually in attendance, and indicated, e.qg.,
"personal contact--I know Maggie," as the reason for
knowing about the meeting.)

The design of the communication used in this study
does pose a number of problems and questions. Bowers
(1970) maintains that designing and analyzing experiments
in communication is not a precise endeavor, i.e., all
variations in the dependent variables may or may not be
ascribed to variations in the independent variables.
"Many of the variables that we do not or cannot control
may be functionally related to the variables we define as
dependent." (Bowers, 1970) The time the actual study took
place may have been one such variable we did not control,

since the meeting in question in this study was actually
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called by the New World Community Child Care Group. It
occurred during finals week, and since the parent sample
was drawn from a university community, the time of the
meeting may have been inopportune for some.

It was indicated earlier that the author could not
obtain administrative agreements to make person-to-person
contact with the parents in the sample. This is perhaps
a key factor in explaining the failure of what was termed
the personal persuasion method, for in fact, the letters
probably did not achieve the desired personal effect.
Recipients may have considered the letter comparable to
"junk mail" and discarded it; they may not have discerned
that the letter was addressing itself specifically to
their family's needs, and therefore not considered it to
be a "personal" letter; or in fact, the contents of the
letter may have been irrelevant to their situation. Have-
lock (1971) contends that though written messages are
widely disseminable among a chosen audience, their success
in arousing interest or in precipitating adoption behavior
depends on the high relevance of their information for the
intended receiver. These crucial content factors influence
not only subsequent utilization of the communication by
the receiver, but also his or her very decision to make

the effort to read it in the first place.
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Similar Interest and Need Effect

Our sample of parents was identified by means of
a child care need survey that had been conducted in the
community prior to this study. It was previously dis-
cussed that the way in which New World Community Child
Care Group is not typical of the random parent population
is because of their consistent involvement in community
activities. This study did not successfully match sub-
jects with New World members. The survey itself was not
designed to tap a population similar to New World. Its
original purpose was to determine community need. The
author merely attempted to use some of the questions as
indicators of interest in parent participation in child
care, and hypothesized that subjects who responded posi-
tively to these variables would be more likely to attend
a New World meeting than would subjects who did not.
Isolating a particular group of parents in this way did
not prove to be a very good indicator of who would attend

the parent meeting.

Effects of Prior Commitment

The third hypothesis, the foot-in-the-door
hypothesis, was also not supported by the statistical
results. Use of the term "foot-in-the-door" is a mis-

nomer in the case of this experiment. It must be
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remembered that the sample for this study was drawn from

a population of parents with preschool children identified
by a survey undertaken prior to this study. Initially,
then, we did not have an untapped population. For example,
persons who did not return the child care survey were con-
sidered the "no-foot-in-the-door" group when, in fact,
they had complied to a smaller, earlier request. This
group, considered comparable to a one-contact condition

in the present study, had actually been sent a double
postcard, asking if they had preschool children, and they
had returned one section of the postcard. 1In addition,
further survey contact of this group and the group of
parents who returned the child care survey left our sample
far from a pure "foot-in-the-door" situation. Clearly

the group of people who did not respond to the child care
survey were not equivalent to the group who did comply.
The postcard, no-survey group were probably less persuasible
in general than the group who did respond to the survey.
The selection difference between these groups probably
created a bias which would enhance the foot-in-the-door
effect. The fact that even under these biased conditions
the effect did occur questions the generalizability of

this phenomenon.
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Future Research

Personal Communication

Although there is little empirical evidence
concerning effective modes to persuade persons to act
on a particular issue, in this case, to attend a parent
meeting, it might be inferred from the findings of this
study that a personal letter and follow-up phone call
were too weak a manipulation to produce overwhelming
results. This problem, then, and confirmation by earlier
research points to a need for a study where personal,

face-to-face contact with the parents is actually achieved.

High Interest Population

The author looked to studies on parent participation
and community involvement in order to suggest future
research to identify "high interest" parents. The Penn-
sylvania Day Care Study Project (1972) studied the rela-
tionship between day care participation and community
awareness and involvement in rural and urban Pennsylvania.
Instruments were designed to evaluate whether involvement
in day care will increase a person's community activity.
(See Appendix F--Community Impact Questionnaire.) This
study concluded that there is no direct relationship
between day care and community participation. The socio-

economic status of fathers best predicted their participation
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in community activities: fathers with the highest annual
income in the sample, $10,725, had participated in more
community activities, and the participation rates followed
the same order as the mean SES and mean annual incomes of
the fathers in the sample. Education was the best pre-
dictor for mothers and the urban setting was their most
advantageous location for a high level of participation.
In addition, the mean participation scores for mother in
the labor force were slightly higher than the scores of
women outside the labor force. This finding corroborates
a conclusion of the Ruderman study (1968): ". . . working
mothers are appreciably more likely to belong to organi-
zations or clubs, and belong to two or more, than non-
working mothers. . . ." From the Pennsylvania Day Care
Study one might conclude that subjects drawn from a popu-
lation of highly educated, urban, working women might

be more likely to become involved in a community child care
group or attend a parent meeting than would subjects who
did not. Thus, future attempts at stimulating parent
participation would include sampling from such groups.
Finally, although the Pennsylvania Day Care Study found
that day care involvement did not lead to community involve-
ment, the question of whether community involvement is

a predictor of day care involvement remains unanswered

in this study.
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Allen (1968) studied the differences in family
activities and the degree of participation in social
organizations between 119 Head Start families and
114 private preschool parents:

In general, it appears that the Head Start mothers are

highly active in parent-teacher associations, community

action programs, parent groups, mothers' groups, and church

groups. The private preschool mothers seem to be active in

the parent-teachers associations, recreation groups, and

church groups. . . . The private preschool mothers added many

more activities to the structured list, indicating greater

diversification and emphasizing interest in different types

of activity.
From this study, it appears that highly active parents
might be identified on the basis of their present com-
munity involvement. Therefore, in future studies a ques-
tionnaire that asks subjects to identify their associa-
tion with community groups might be helpful in identifying

a possible high interest group for organizing into a com-

munity child care group (see Appendix F).

Effects of Prior Commitment

It has been suggested that to persuade persons
who have complied with a survey to then attend a parent
meeting is an exorbitant expectation.for their compliance.
Freedman and Fraser (1966) started out with a request
that subjects place small ecology-related signs in their
window or sign a petition, and then designated that the

larger request be placing a safe driving sign on their
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front lawn. It is apparent that the larger request in
this study may have been too large. Seligman et al. (1972)
have indicated that perhaps moving slowly up a continuum
of increasingly costly requests might be the most
effective way to achieve compliance. A subsequent study,
then, might first request subjects to display "Give kids

a chance" posters in their windows, or as bumper stickers,
and then gradually move up to requesting they attend a

community meeting around the issue of child care.

In Conclusion

Had the results of this study been stronger, it
would have helped to expand the literature on community
organization and child care: if one was able to identify
a high-activity group, such as New World, in a community,
then was able to identify a larger, less active but highly
interested population in the same community, and then
activate them by getting them to attend parent meetings--
New World, or form their own--then it might be said that
by a couple of steps (personal letter, follow-up phone
call) on the part of the "change agent" or community
organizer, people within a given community might succeed
in getting together to organize around their child care

needs. "Programs must be developed by the communities
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themselves if they are to be responsive to the communities'
needs." (Hess, 1971)

The results of the present study clearly indicate
that a one- or two-contact persuasion effort is not suf-
ficient in organizing parents, nor can potentially active
parents be identified on the basis of interest alone.
Suggestions for future research have been presented. Per-
haps persons involved in this research must also see child
care as a right, and not a privilege, in order to continue
to explore ways to facilitate a community's organizing

around its child care needs.



CHAPTER V

SUMMARY

The purpose of this study was to document ways
to get parents with preschool children to come to a com-
munity child care group meeting, and to identify certain
types of parents who would be more interested than others
in these meetings. A nucleus, or core community child
care group was in existence, and subjects for the study
were identified by means of a child care survey of need.

Two forms of communication manipulated in this
study included personal and impersonal communications to
persuade parents to attend the child care meetings. 1In
addition, it was hypothesized that parents who returned
the child care survey of need, and/or parents who indi-
cated an interest in participating in their child's care,
would be more likely to attend the child care meeting
stipulated in the communications, than would parents who
either did not respond to the child care survey, or who
did not indicate wishing parent involvement in their

child's care.
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The empirical results failed to provide statistical
support for any of the three hypothesized relationships.
Results suggested that a personal effect was not achieved
by the personal letter and phone call, and the outcome
criterion, attendance at a community child care group
meeting, should perhaps have been the last on a continuum
of requests to parents to become involved.

Possible reasons why the experimental manipulations
failed to produce significant effects were discussed.
Suggestions for future intervention strategies were also

made.
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Friends,

If you have a child (or children) under the age of six,
we are asking for your cooperation in returning this
attached post card. In return, we will send you a brief
questionnaire since we are interested in knowing your
child care needs. This survey is sponsored by your
neighborhood council. Thank you.

Sincerely,

Community Coordinated Childcare

Yes, we have a child or children under the age(s) of six
years of age and would like to receive the questionnaire.
Please mail it to:

Address (no name necessary)

Just detach this portion of the card and drop in the mail.
No postage necessary.
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Dear Parents:

This questionnaire has been composed by Community
Coordinated ChildCare, a public group of persons con-
cerned with children and their families. The following
questionnaire has been sent out to locate families with
preschool children, to find out about their existing
child care arrangements, and to evaluate possible changes
and/or improvements which might be made in these child
care arrangements.

With your cooperation, in filling out this questionnaire,
we will be able to assess this community's need, in
relationship to additional quality child care facilities.
Of course, all survey responses are confidential.

We would appreciate your returning the completed question-
naire as quickly as possible. This survey is being
financed by your neighborhood council.

DIRECTIONS:

Record your answer in the space provided after each ques-
tion. Check one response for each question, unless you
are instructed to indicate more than one choice. Both
parents should fill out the questionnaire. If the ques-
tionnaire is not filled out jointly, then one person
should £fill it out and the other person check it for
accuracy. This questionnaire takes approximately ten
minutes to complete.

I. FAMILY COMPOSITION

1. How many parents (legal guardians) are living in the
home?
1. One
2. Two

2. How many children under the age of six are living
in the home?
1. One 3. Three 5. Other
2. Two 4. Four (specify)

II. PRESENT CHILDCARE CONDITIONS

3. Do you make any regular daily arrangements for the
care of your child(ren)?
1. Yes (Skip to question 5.)
2. No
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If no, why are childcare arrangements not used?
1. One parent is home when the other is not.
2. Cannot locate satisfactory arrangements.
3. No need.

4. Other (specify)

If yes, why are childcare arrangements made (check
all that apply)?
1. Both parents work or single parent works.
2. One adult works and other adult wishes to
spend time away from home.
. Parents choose to spend time away from child(ren).
. Parents wish child (ren) to be with other
children.
5. Parents choose educational benefits for their
child (ren).
6. Other (specify)

Is (are) your child(ren) cared for (check all that
apply) :
l. In own home by relative or non-relative?
2. In relative's or non-relative's home?
3. In school or child care center?
(specify)
4. Other (specify)

How many hours per week are your children cared for?
(This means total number of hours for all children.
For example: 2 children X 5 hours each = 10 hours.)
1. Less than 10 hours (specify)

2.
3.
4.
5.

How many days of the week do you use child care?

l-
2.
3.

How much do you presently pay, on the average,
child care per child, per day?

10 to 20 hours.
21-30 hours.
31-40 hours

More than 40 hours (specify)

1l to 2.
3 to 5.
6 to 7.

estimate.)

1.

Service is free, or in exchange for room

and board.
$1-%4.

$5-$6.

$7-810.

More than $10.
Other (specify)

(Give your best




10.

11.

12.

13.

14'

15.

III.
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Are you satisfied with your present child care
arrangements?
1. Yes. (Skip to question 12.)

2. No.

If no, why? (Check all that apply.)
1. Distance too great.
2. Fees too high.

. Type of care child receives is poor.
4. Dissatisfaction with quality of instruction.
5. Inconvenience of child care facility hours.
6. Other (specify)

Have you had difficulties in arranging child care?
1. Yes.
2. No. (Skip to question 14.)

If yes, why? (Check all that apply.)

1. Distance from home too great.

2. Fees too high at most childcare facilities.

3. Inconvenience of child care facility hours.

4. No immediate openings in child care facilities.
5. Child care facilities not provided for children

under 2%.
6. Other (specify)

How long did you look and/or wait for your present
child care arrangements?
l. One week or less.
2. Eight days to four weeks.
3. Five weeks to three months.
. Three to six months.
5. More than six months.

Was it necessary to make temporary arrangements
during the above period of time?

1. Yes.

2. No.

BRIEF DESCRIPTIONS OF POSSIBLE KINDS OF CHILD CARE
ARRANGEMENTS:

Babysitting: Adult in home to oversee the play and
daily routine of one or more infants or young chil-
dren. Generally the adult has neither a license
nor specific formal training. Fees are decided
between the family and sitter according to child's
age, number of children and neighborhood rate.




4a.

4b.

4c.
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Babysitting Cooperative (Play Group): A cooperative
effort among a group of parents to share the care of
their children during the day. Each family cares
for the children in their home on a regular basis.
Usually the parents are not specifically trained in
child care. Minimum expense is for food.

Licensed Home Daycare: State licensed home where

4 to 8 children are cared for daily for 4 to 10 hours
per day. Fees are paid directly to operator who

may or may not be specifically trained.

Daycare for Infants (0-12 months): A facility which
is equipped and staffed to handle the daily care

of approximately 4 to 8 infants. The staff may or
may not have specific formal training. Licensing

is required and the fee is paid directly to a public
or private operator.

Daycare for Infants and Toddlers: As above, with

the age range of the children being birth to 30 months.

Daycare for Preschoolers: State licensed facility
for large group of preschool children (ages 2% to
6). Program coordinator must have at least two
years of college. Care is available 4 to 10 hours,
5 days per week.

Daycare Cooperative: Usually implies an effort

made to have an educational play program 4 to 10
hours daily for preschool children. Because parents
use their time and talent to provide this program,
cost 1is lower. This program is usually licensed

as a licensed home if number of children is less

than 8. Will be licensed as a group daycare facility
if more than 8 children are involved.

Nursery School Program: State licensed half-day

educational program for a group of preschool-aged
children. Program coordinator must be a college

graduate in educationally related area. Tuition

is paid to the operator of the facility.

Cooperative Nursery School: Half-day educational
program licensed as a group daycare facility.
Program director required to have at least two
years of college. The cost is generally reduced
by parents assisting teacher within the classroom,
donating snacks, doing housekeeping, and making
equipment.
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8. After-School Program: Supervised crafts, play,
and/or academic program for school-age children
to go to after they are released from public schools.
Fees are paid to the operator.

9. Drop-In Center: Probably located near neighborhood
schools, caring for children ranging from 2% to 12,
between the hours of 7 a.m. and 10 p.m. Program
director would probably have experience and train-
ing in complete childcare services.

10. Parent-Child Center: A state licensed full-time
child care facility whose program consists of edu-
cational and social activities for parents alone,
for children alone, and for parents and children
combined. Program director probably would have
completed some advanced degree work in a related
field.

11. Satellite Daycare Homes Around Daycare Center:
State licensed homes whose personnel and program
are supervised by a program director of a local
daycare center. Homes would care for no more than
8 children.

IV. POSSIBLE CHILDCARE ARRANGEMENTS:

16. Would you consider one of the above childcare
arrangements if it were available in Hyde Park?
(Check all that apply.)

1. No, would not consider alternate arrangements.
2. No, satisfied with present arrangement.

3. Yes, would consider alternate arrangement

depending on cost.

. Yes, would consider alternate arrangement
depending on location.

. Yes, would consider alternate arrangement
depending on programs and facilities.

6. Other (specify)

———

4
5

If you answered "no" to question 16, go on to question 19.




17.

If
go

18.

19.

20.

21.
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If yes, indicate which childcare arrangements you
would prefer, in order of preference from 1-11,
1 being the most preferred arrangement.
1. Babysitting
2. Babysitting Cooperative
3. Licensed Home Daycare
4. Daycare for Infants or for Infants and Toddlers
or for Preschoolers
5. Daycare Cooperative
6. Nursery School Program
. Cooperative Nursery School
8. After-School Program
9. Drop-In Center
10. Parent-Child Center
11. Satellite Daycare Homes Around Daycare Center

L

you did not indicate a cooperative (i.e., 2, 5, or 7),
on to question 19.

If you answered "yes" to a cooperative arrangement
(2, 5, or 7), how many hours per week would you be
willing to contribute?
1. Less than five.
2, Six to ten.

. Eleven to fifteen.

. Sixteen to twenty.
5. More than twenty.

In the case of an alternative childcare arrangement
to your present arrangement, what is the most you
feel you could pay for childcare for each child per
day?
1. $1-84.
2. $5-%6.
3. §7-s10.

. Over $10.
5. Other (specify)

Do you think the price per family for childcare
arrangements should be determined according to

Do you think the child's family should pay the total
cost for its childcare arrangements?
1. Yes. (Skip to question 23.)

2. No.
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22, Who should pay or help pay to support childcare
costs? (Check all that apply.)

1. Federal Government.
State Government.
County Government.
City Government.
Scholarship.

. Other.

3
4
5
6

V. ANSWER ACCORDING TO YOUR SEX:

Female
23. What is your age?

24. Check the highest level
of education you have had.
1. Grade school
2. Some high school
3. Completed high
school
4. Technical or
business school
5. Some college
6. Completed college
7. Graduate work
(specify)
8. Other (specify)

25. What is your occupation
(specify)?

1. Blue collar worker
2. White collar worker
3. Student
4. Homemaker
5. Unemployed
6. Retired

26. What is your Family Income?

1. Under $5,000.

2. $5,000 to $10,000.
. $10,000 to $15,000.

4, Over $15,000.

Male
What is your age?

Check the highest level
of education you have had.
1. Grade school
2. Some high school
3. Completed high
school
4. Technical or
business school
5. Some college
6. Completed college
7. Graduate work
(specify)
8. Other (specify)

What is your occupation
(specify)?
1l. Blue collar worker
2. White collar worker
3. Student
4. Homemaker

. Unemployed
6. Retired

Please return this questionnaire promptly. No postage is

required.

If you would like a copy of the results of this study, please
check this box [ ] and write your home address below.
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Date

Dear Resident of Hyde Park,

As you know, a child care survey of need was sent out by Community
Coordinated ChildCare. In the survey, many families indicated that
they wished to be involved in some way in their child's care outside
the home.

By starting New World Day Care Center, we are attempting to make
parent participation in, and parent control of our children's day
care activity a reality. We have decided it is time to develop a
child care center that effectively involves parents and staff, and
utilizes their ideas and skills. All of us, either as parents or

as workers in day care centers, or both, have failed to find a center
that addresses itself both to adult and child needs.

If you are interested in having more of a voice in determining your
child's day care program, New World Day Care Center may be the place
for you. As you can tell from the enclosed flyer, we are planning
a meeting for Thursday, May 30, 7:30 p.m., to be held at Shanley
School, 276 Dorchester (near the theatre).

There is room for you at New World. The meeting on Thursday, May 30,
will give you a chance to meet us and compare your ideas on child
care and parent involvement with our thinking so far. (For example,
we have talked about the center being open from 7 a.m. to 6 p.m.;

a l-to~-5 staff-to-children ratio; with an after-school program for
early elementary age children).

One of us will be calling you to see if you might have any questions.

We hope to see you at the New World meeting on Thursday, May 30,
7:30 p.m., at Shanley School.

Sincerely,

P.S. Child Care will be provided at the meeting.
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PHONE CALL FORMAT

"Hello. My name is , and I am a member

of Community Coordinated ChildCare, a local group of
people interested in the child care needs of families in
this community. Thank you for filling out the child care
survey we sent you." (This sentence deleted for the
control group.)

"I am calling to see if you have any questions

about the letter we sent out informing you about New World

Day Care Center, and the parent meetings? I will be happy'

to answer them." Yes No

If "no," then:

Remind subject about the meeting. Indicate:
Time, date, place
Child care provided at the meeting

Thank subject for her cooperation

If "yes," possible questions that might be asked

include:

"Who are these people?" (referring to persons

involved with New World) "New World is a group of parents
with preschool children, and child care workers interested

in parent participation and parent control of their
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alternative child care arrangements, i.e., they wish to
take part in the planning, operation, and overall
direction of their child's care program. Up to the
present, they have been dissatisfied with the child care
centers they have utilized, and they wish to open a center
that will meet their needs." (Response subject to change

and less formality.)

"Are they a business trying to find customers?"

Response will include discussion of New World as a non-
profit group, wishing to locate potential families that
might participate in starting a center. Group at New

World is interested in your ideas about child care, and

your needs for child care, not in your money.

"What do I have to do?" Attend meeting: See

if this group and center are for you and your family.

If you find that you wish to participate, you may parti-
cipate in the readying of the building, in an equipment-
raising drive, or other tasks that might arise before the
center opens. (More specific questions can be dealt with

at the meeting.)

"What is the cost?" Discussion of sliding pay

scale, cooperating in actual work in the center before
and after hours of the program; working with the children;

social services stipends.
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"When will the center open?" As soon as possible.

The opening date is dependent on the success of the parent

meetings, and the amount of work accomplished.

"Where is the center located?" Near Hyde Park

High School, in the old community action agency building.

In anticipation of further questions, attempt to
stay within the framework of the phone call checklist
as much as possible. If subject is very curious, urge

her to attend the New World meeting.

Finally, remind subject about the meeting, indi-
cating: Time, date, location
Child care provided at the meeting

Thank subject for cooperation
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PHONE CALL FOLLOW-UP TO PERSONAL LETTER

CHECKLIST

Identification of speaker
Brief description of Community Coordinated Childcare

Thanks for answering child care survey (Not to be
included in control group.)

Brief description of New World

Do you have any questions?
Meeting: Time, place, date

Child care provided at the meeting

Thank you
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NEW WORLD DAY CARE MEETING

Date:

How did you hear
Address about New World
and this meeting?
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COMMUNITY IMPACT QUESTIONNAIRE

We are interested in how people participate in community
activities. We realize that you are probably quite busy
and it would be impossible to be involved in all the
activities we will mention. So as not to miss something
you might have done, I will mention a whole list of
activities and ask whether you were able to participate

in any of them before or since your involvement in day care.

(Record on chart below)

o] L]

Q Q
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9 | ol o | ©
Activities o o pe e o
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m < >0 — (a]

Serve on a day care advisory board
or a day care parent committee

Work actively with any community
or civic group

Hold an office or serve on a com-
mittee in a community or civic
group

Speak to community leaders about
community problems

Speak to more than one other per-
son in the community about com-
munity problems

Visit community or civic organi-
zations or their meetings to find
out about community problems

Try to inform yourself in other
ways about community problems,
for example, newspaper articles
and TV or radio programs

Belong to one or more organi-
zations that take stands on
community issues and problems

&






