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ABSTRACT
AN INVESTIGATION OF THE APPLIED VOICE
TRANSFER STUDIES IN THE PUBLIC INSTITUTIONS
OF HIGHER EDUCATION IN FLORIDA

By
Burten Hall Perinchief

The study was designed to determins the problems of articulatien
for the transfer student in the field of music within the system of higher
education in Flerida. The stuly was also designed te ascertain the spe-
cific musical skills needed in the study ef applied veice for successful
transfer te the junier level eof a university frem a public ceamunity jun-
lor cellege in the state.

Infersatien for the stuly was gathered from 1) examinmatien ef cem-
mmity junior college catalegs and university ocatalegs fer the acedemic
year 1972-73, 2) respenses to three questiennaires, and 3) correspendence
and interviews with music department chairmen and voice instructienal per-
sonnel.

The infermatien for this study was relative te performance stand-
axds and music curricular offerings futunuMMloMnm
of undexrgraduate stuly leading to baccalaureate degrees in music. There-
fere, these universities effering only upper-divisioen and graduate level
courses were excluded, Infermatien was gleaned from catalogs of twenty-
seven cemmunity juniexr celleges and from the 5 feur-year universities in
Flerida, Questionnaires were sent te twenty-six community celleges and
the 5 feur-year universities in Flerida.
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Infermation relative te course descriptiens and ceurse content in
music theery and applied veice studies was presented in tables accexrding
to the type of institutiens. Descriptive data with regard te graduate
degrees held by veice instructional perseonnel were reperted. Infermatien
was alse presented relative to the frequency with which listed veice 1lit-
erature was used in the universities and cemmunity colleges.

Cataleg examination revealed that tweanty ef the twenty-seven com-
munity junier celleges in Flerida had substantial efferings in the area of
applied veioe studies. Ne consistency was found in the numbering ef applied
music ceurses where such courses did exist. A similar lack of censistency
was feund in an examination ef catalegs from the 5 four-year universities.
Class instructien in veice was an appreach empleyed in eighteen of the
cemmunity junier celleges and in all 5 of the feur-year umiversities, With
the "epen deer” pelicy of the cemmunity junier colleges in Flerida, little
effert was made to "place” prespsctive music majers in applied music areas,
However, placement examinations eor auditiens in applied music were specified
for transfer students by all five university catalegs.

Because e¢f the placement testing cenducted in theeretical studies
by the universities, community cellege and university catalogs wexre ex-
anined with regard to ceurse content and descriptions of theeretiocal stud-
ies offered in the pudlic institutions ef higher educatien. Twenty eof the
commmity junior celleges listed at least feur sequential terms of study
in music theery. All universities in Florida empigyed the quarter calen-
dar system and three of the 5 four—year universities effered a sequence ef
six quarters of music theery. Multiple terms of study in sub-areas such as
ear-training, sight-singing, and keybeard harmony, either as separataly
identified courses or integrated into a ceurse entitled "Music Theery,”
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were the rule rather than the exception at the state universities and the
m jerity of the cemmunity junior celleges.

The first questionnaire revealed that the community junior cellege
instruoters felt a neéd for more communication frem the universities with
regard te the standards ef junior level proficiency. The second question-
naire shewed a broad spectrum of degrees held, academic and private voice
treining received, and a wide range of performing experiences as singers
on the part ef the voioe instructional personnel in Flerida. Respenses
to the thixd questiennaire showed a lack of consistency in appreaches te
vocal pedagogy as used by the voice instructiensl persennel. There was
consistency with regard to the use of standerd vecal antholegies during
the freshman and sophomere years of applied velce study.

As a guide to implement the transfer precess and to aid in the
articulatien of musical skills specifically for students in applied veice
areas, & "master' plan” for the public institutiens eof higher educatien in
Flexida is prepcsed as a conclusion to this study. This plan includes
model ceurse descriptiens, a common sequential course mmbering system,
medel course outlines, and recemmended lists eof scle literature.
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CHAPTER I
DESCRIPTION OF THE STUDY AREA
INTRODUCTION

The public commmity junior college has emerged in the twentieth
oentury as & nev and wnique institution in America's educational struc~
ture., In earlier years the junior college movement was small and its
function was wnilateral, It sought to provide curricula designed to par-
allel theose for the first two years im the larger and established wmiver—
sities, Many in the academic world struggled to find a sclution to the
problem of whether the junior college represented the thirteenth and
fourtesenth years of schooling attached to secondary education or whether
it was clearly identified as a link in the chain of public higher eduwos~
tiu.l

As population ceaters have changed and sociclegiocal and technolog-
104l needs have been altered, "education for all” has become & natiomal
goal, Aocording to a report from the U, S, Departaent of Health, Eduoce~
tien, and Velfare:

Between 1955 and 1965, the mmber of high school greduates
increased more than 85 percent; the mumber of those graduates going

to ocollege increased 110 percent. Today more than half of our

mpooplo!ntcoenm;yottmtymmlmmzspa-
eent entexed,

Nany mew junior celleges offering diversified programs have beem organised

lpoger H, Carriscn, “Unique Problems of Jumior Colleges,” LE.As
Joxzmal, LVI, No, 8 (November, 1967), 30-32.

2y, S. Departaeat of Health, Bducaticn, and Welfare, Repart On
Higher Biucation, Report from Higher Blucation Task Force (Washingtom,
D. C.t U. S, Government Primting Office, 1971), p. 1.
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throughout the country. The location of the community junior colleges
has afforded easy accessibility to local residents at half the cost of
comparable university courses and with fewer admission rutrlouons.a

Between the years 1960-1970 the "comprehensive™ community junior
colleges with their multi-faceted functions emerged. The traditional
oollege~ or wniversity-parallel programs were joined by ocoupational and
techniocal curricula and special courses for adults., The community became
involved in the role and activities of the local college, and the identi-
ty of the community junior college became more clearly defined.

With such phenomenal growth the community junior college ocontimues
to experiment with and amplify its opportunities in academic or liberal
arts curricula leading to the baccalaureate degrees, At the same time,
where it is feasible in terms of enrcllment, equipment, facilities, and
staff, specialised programs are offered including those of an artistic
nature, This function is in keeping with one of the defined roles of the
community college "as a cultural center and sponsor of the performing

b

arts.” Among the performing arts disciplines is the music-major beacce-

laureate transfer program requiring an unbrokem line of preparation over
four years of lower— and upper-division concentrated study., As more and
more music students begin their degree progrems in community junior col-
leges, efforts are being made to ensure a smooth and equitadble artioculation
from one institution to another.

3ldmnd J. Gleaser, Jr.

Houghton Mifflin Company, 19685, PP. 53-54,
“Profulioml Committee for Relating Public Secondary and Higher

Bducation of the Florida State Board of Education, A Report on Articula-
tion in Music, Report and Guidelines for Junior—-Senior College Articula-
t;gn)of the Task Force in Music (Tallahassee: Department of Education,

1967 9 Po 1.

(Bostons



3
BACKGROUND OF THE STUDY

Student transfer from a lower division to an upper division has
long been a problea of monumental proportions. For many years a student
was subject to a university advisory committee or registrar who evaluated
credits and the description of courses from the junior college and
either accepted or rejected their transfer. If rejected, the student
was often required "to take additional courses which included knowledge
alresdy mastered.™ Much of the confusion which arose steamed from fear—
fear on the part of the senior universities that the historic role and
the academic prestige they enjoyed might be diluted and that some with-
drewal of legislative financial support might occur; these funds might
be otherwise directed to the lower-division institutions. The community
colleges, in turn, feared "paternalisa™ from their senior level counter-
parts. These fears of "paternalisa” still exist in some institutions amd
sum.é

In seaxch of flexibility and compromise, some agencies have
developed various mechanisas in a number of states over the past decade.
Legislative bodies have mandated the creation of commissions, liaison
counclils, and task forces to study and to make recommendations concern-
ing the expediting of transfer of credits with equivalence. Califormia,
Florida, and Tllinois have employed the conference approach developing
agreements which have made possible major bdreakthroughs in this area
of concern. New York and Washington have designed agreements between

Se1yde E. Hlocker, Robert H, Plummer, and Richard C. Richardson,
(Englewood Cliffs, N. J.3
Mtic.‘ml. Inc.. 1l 5 o Pe 5.

611!14-. p. 64.
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individusl colleges and universities.’ S5till other states, such as
Wisconsin, Indiana, and Georgia, have unified all pudlicly supported
institutions of higher education into branch or "satellite” systeams with
admnissions and transfer policies under state c:ant'.x-v::l.8
The Florida articulation agreement states;

The baccalaureate degree in all state universities shall be
avarded in recognition of the lower-division (freshman-sophomore)
combined with upper-division (Jjunior-senior) work, The general
education requirement of the baccalaureate degree shall be the
sole responsibility of the institution awarding the Associate in
Arts degree §n accordance with the general education agreement of
1959 e o o o

Students receiving the Associate in Arts degree will be ad-
nitted to junior standing within the University system . . . .

Eqch university departaent shall list and update the require~
ments for each program leading to the baccalaureate degree and shall
publicise these requirements for use by all othsr institutions in
the state . . . .

Each state university shall include in its official ocatalog
of undergreduate courses a section stating all lower division pre-
requisite roquisnents for each upper division specialisation or

ma jor program.

The Florida agreement is specific with regard to the transfer of
credits in genersl education under the Associate in Arts degree, However,

7'1111&- Morsch,
Opexation in Seven Siates (New York: Preeger Publishers, 1971), p. 13.

amoek“ﬁno. on. m‘. P. 64,

Frlorida Department of Biucation, “Artloulation Agreemeat Between
the State Universities and Public Junioxr Colleges of Florida,” Attach-
ment to a letter to Community College Presidents from Lee G, Hendersoa,
Director of Division of Commmity Colleges, Departaent of Education
(Tallahassee: State of Florida, Department of Education, March 1, 1971),

P 50 (W’M)
1°Ib.1|l-. P. 6.
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university lists of requirements and admission policies in specialized
departaents such as music have not been widely disseminated. Course
descriptions in catalogs are vague in that they do not clarify course
content, expected student competencies, or evaluative criteria, Partic-
ularly unclear are the definitions of levels of proficiency needed to meet
the requirements for junior year equivalence in music skills, especilally
in music theory and applied music. Requirements are so variable from
institution to institution that the student often finds himself spending
needless enexrgy and time "coming up” to some obscure arbitrery level.n

In 1967 a task force in music tackled the articulation question and
issued its report to the Florida State Board of Education, In addition
to its statements concerning the "place and role of music in the junior
collogo"lz and the "music ma jor progru."n the report generally adopts
the degree requirements for admission and graduation of the National

Asseciation of Schools of Music,l¥

The report fails to be specific in
regard to options in course content, defined competencies, and literature
to be studied and/or performed, Course titles are given and credits are
specified while content and literature are described only in the most
general terms.

In 1970 a new task force was appointed by the Florida College Music

1

Music Eduoators National Conference, mm’f_cmm'
A Report Prepared by the Committee On Music in Jumior Colleges (Washing-
ton, D. C.s Music Educators National Conference, 1970), p. 27,

12Pz~ofmlom1 Committee for Relating Secondary and Higher Education
of the Flerida State Board of Education, op, git., p. 2.

B
151344,, pp. 13-32.
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Educators Association to update information and recommendations on artic-
ulation in music. The writer of this paper is a member of the task force
of 1970, serving as consultant in applied music, Information from this
present study will be the basis of a report to the Florida College Music
Educators Assoclation,

The broad scope of articulation is largely contingent upon communi-
cation between representatives of community colleges and universities, This
cemmunication includes clearly established standards of proficiency in music
skills and such concerns as quality of teaching and opportunities for per-
formance in the college and community., Two-way communication between
representatives of community Junior colleges and senior universities ocan
provide information with regard to student success or fallure and further
provide mutually derived solutions to inherent articulation problems. The
music student will be better served at each level when he is assured that
every impediment to his successful transfer has been eliminated., The
excerpt below is only one of the examples of concern expressed by senior
university representatives for the plight of music transfer students:

In many instances . . . the student transfer must extend
his college progrem in order to finish successfully.l5

STATEMENT OF THE PROBLEM

In light of the foregoing statements, then, the problems under con-
sideration for this study are to describe the transfer difficulties in the
area of music within the system of higher education in the state ef Florida

and to present potential solutions to these problems, Answers, therefore,

15Lottor from Elwood Kelster, Chairman, Voice-Choral, Department of
Music, University of Florida, Gainesville, Florida, May 11, 1973.
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need to be sought to the following questionss

1. What are the overall music skills expected of music studeats
transferring to the third-year (Jjunior) level at the public senior uni-
versities of Florida?

2. What specific music skills in the study of applied voice are
accepted as standard upon transfer to the third year (junior) in the public
senior universities of Florida?

3. What literature is considered standaxd in the ?repo.ntion of

applied voice students transferring to the third-year level (junior) of
the public senior universities of Florida?

LIMITATIONS OF THE STUDY

For purposes of this study, the following limitations have been

imposed s

1. Descriptions and comparisons of curricula, faculties, stu-
dents, and problems related to articulation will bde drawn from public
community junior colleges and public universities in Florida omly.

2, The study of curricular progrsas will describe amd will eval-
uate the lower-division (freshman and sophomore) levels oaly particularly
those studies which apply to the transfer (university-parsllel) goals.

3. Only articulation of mmsic specialisation skills and standards
will de probdbed.
&, The final recommendations will be limited to the traasfer

problems of students in applied voice.
5e The recommeniations and "master plan” emanating from this

study will apply specifically to the public community junior colleges
and four-year universities of Florida,

SCOPE OF THE STUDY

The scope of this study shall des

1. To determine the mature of the music programs of the public
community Jjunior colleges and senior universities of Florida.

2. To make a comparative analysis of the musical background of
menbers of the applied voice faculties of the public community junior
colleges and senior universities of Florida.
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3. To determine the meaning and latitude of the junior-year
matriculation standards as prescribed by the public senior universities
of Florida.

5, To determine if there are consistencies in the methodology
used in the teaching of applied voice among voice faculty members in the
public community junior colleges and senior universities of Florida.

5 To determine the need for and nature of standard repertoire
lists for the applied voice courses offered by public community junior
colleges and the lower divisions of the senior universities of Florida.

6. To determine the nature of evaluative criteria and methods

in the study of applied voice in the public community junior colleges
and senior universities during the first two years of college.

DESIGN AND METHODOLOGY

This study included a survey of literature which has a relationship
to the broad definition and problems of articulation, articulation in
Florida, articulation in the area of music, and articulation specifically
in applied volce studies.

An analysis of catalogs from the public community junior colleges
and universities of Florida was undertaken to provide information relative
to admissions standards, curricular offerings, proficlency standards, and
evaluative criteria in the music programs of these public institutions of
higher education,

All state supervisors of music have been contacted and requested
to send statewide articulation agreements, where they exist, or to indi-
cate those procedures which have been eaployed to expedite the transfer
of music students from a junior college to a senior institution.

All voice~teaching personnel in the twenty-eight public community
Junior colleges and the nine senior universities of Florida have been
requested to supply the following information:

1. Problems of articulation between institutions and levels as



observed by these instructors.

2, Course outlines or syllabl for applied voice, including
class voice where existent.

3. Sample recital programs and lists of evaluative methods and
oriteria for applied voice.

L, A survey/questionnaire listing training and experience of
each faculty member in preparation for teeching applied volce.

5. A survey of voice literature and methodology.

Many volice-teaching personnel were interviewed personally in an
effort to elicit observations and opinions in regard to the problems of
teaching voice and preparing students for tramsfer.

DEFINITIONS OF TERMS USED

For purposes of this study, the terms used have been limited to the
fellowing definitions:

Community Junior college-- a modern comprehemsive institutiom for
post-secondary education which is "distinguished from certain others by,
an open door admission policy; nonresident stulontc,"16 and a curriculum
which includes programs for transfer of credits pursuant to a baccalaureate
degree, terminal courses for vocational and technical opportunities, and
any other programs the leaders of the community deem necessary and fea-
sible,

BPablic community Junior gollege-- a community junior college de-
riving support for its functions directly from public tax sources.

Articulation=- any discussion or agreement, formal or informal,
designed to expedite more effectively the transfer of students and their

16!:\510 Educaters National Conference, op. git., p. 3.
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credits from one educational level to another,

Ixansfer=- the movement from one level in the educational struc-
ture to another level. Transfer specifically involves curricula designed
for students who intend to continue college to ebtain a bachelor’'s degree.

Credits-- educational units convertible from semester hours in
the community junier colleges of Flerida to quarter hours in the senior
universities at a ratie of 2.3.17 The aim is not exact duplication of
course contemt or title, but recognition upon transfer of course equiv-

nonco.le

General education-- these courses of a "liberal™ or general nature
designed to breaden the educatiomal background of all students, transfer
and terminal, regardless of major field of interest. Included traditien-
ally are humanities, English and communications, social sciemces, mathe-
matics and natursl sciences, and health and physical education., Such
areas are requisites with credits specified in transfer programs achieved
through the Asseclate in Arts degree.

Iniversity persllel presram-- that requisite listing of courses
offered during the first two years im a senior university; the listing
has at least accepted equivalence in the trensfer program of the commu-
nity junier colleges. Ideally, if equivalence criteria are achieved,

178111 abereugh and Sants Fe Community Colleges are exceptiens to
this statement,

laclumr. op. clt., pp. 54=55.
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11
the transferring student will meve to a four—-year imstitution with only

two additional years of work for attainment of a bachelor’'s dogro&.lg

lppexr-division university-- an institutioen of higher education
witheut a lewer division, 1. e., offering only upper-division courses

and programs including some at the graduate level, Florida has been one
of the ploneering states in this phenomenon; Florida now has four such
universities, It is clear that these institutions look to the community

junier colleges as the principal source of smdenta.zo

Accountability-- a term used to describe an evaluative toel in the
neasurement of the total effectiveness of an educatienal institutiea as
it attempts to meet its assigned or prescribed objectives. The rami-
fications include curricular and instructienal efficacy in terms of
realization of success and establishment of meaningful criteria for
affecting student behavior., Every aspect of the program is thereby
nacoeuntable for satisfactory performance. . . in the overall scheme,"L

Applied music-- a term which "refers primarily to private lessons
which the student receives for beth a principal and/or secondary instru-

ment, or performing areas, but includes class instruction in piane, veoice,

or band and erchestrsl instruments." 2>

lgmoo p. 54

207pad.

a’!rvin L. Hurlacher and Eleaner Roberts, "Accountability fer Stu-
dent Learming,” Jualer College Jourpal, XLI, No. 6 (Mareh, 1971), 27-28.

2ZZyus1c Bducators National Conferemce, gp. git., p. 19.
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Applied velce, major-- class or private instruction for a student
whose primary career interest is in performing im concert or opera as a
veocalist,

Applied veice, principal-- class or private instruction for a
studeat of veice whose primary career interest lies in using his voice

as a toel in the classroea, studio, or clinic. In most situations the
ebjectives, literature, techniques, and evaluative criteria parallel those

for the applied veice, major.

Apnlied voice, secondary-- class or private instructiea for a
student in veice whese primary interest lies in performing principally

on an imstrument or instruments, The time required is generally eof
shorter duratien than that required for the voice major er principal,

ORDER OF PRESENTATION IN THE STUDY

CHAPTER II-~ consists of a review of the litersture dealing with
articulatien in higher education, articulation in Florida higher education,
and articulatien in the area of musioc.

CHAPTER III- contains a description of the procedures empleyed
and the sample surveyed in making this study.

CHAPTER IV-~ centains an analysis of the results of the correspond-
ence, questiennaires, and surveys applicable to articulatiom for transfer
of applied veice students frem public community junior celleges to the
Junier level of a baccalaureate degree program.
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CHAPTER V-~ contains observations, recommendations, and conclusions
in regard to articulation for music student transfer and includes a "mas-
ter plan” for voice students in institutions of public higher education
in the state of Florida.



CHAPTER II
REVIEW OF THE LITERATURE

With the rapid growth of the community junior college movement in
America over the past two decades, much has been written relative to the
nature of the community junior college and the problems of articulation in
the process of serving the transfer student. The review of the literature
to develop this chapter has included materials from graduate theses and
dissertations, studies from institutions and socleties in higher education,
and examination of books and periodicals containing relevant information.
State and national educational organisations have proved to be an extensive
source of information through articulation agreements, standards and guide-
lines, and task force recommendations. Volumes of the Journal of Research
in Music Bducation 1isting dissertations in music from 1957 to 1972 were
also exaained,

The information has been categorized as: (1) litersture on artic-
ulation in higher education, (2) literature on articulation in Florida
higher education, and (3) literature on articulation in music in higher

education,
LITERATURE ON ARTICULATION IN HIGHER EDUCATION

Genersl Problems of Artioulation. Blocker, Flummer, and Richard-

son in their book, Ihe Iwo-Year College: A Social Synthesls, foous on the
community college as perceived by university pu-sonnel.l Administrators

ltiyde B. Flocker, Robert H, Plummer, and Richard C, Richardson,
c A 121 S (Englewood Cliffs, N, J.s
Prentice-Hall, Imc., 1965), pp. Se
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of universities were credited with understanding and appreciating the
necessity fer the lewer-divisien imstitutiens theugh these administraters
seemed te have 1little familiarity with the nen-transferable facets ef the
cemmunity celleges. The authors express the belief that the majority ef
university leaders place the responsibility fer transfer ea the university
oxr senier cellege campus. The lewer-divisien scheels are eften ferced inte
an educatienal meld leaving them little roem fer flexibility er erigimal
ideas., The cause of this is an attitude en the part ef senior university
persennel,

Medsker, threugh leng years ef experience in cemmunity cellege
studies, cautiens against the dictating ef standards, regulatiens, amd
Pregrams on the part ef the feur-year institutiens:

e o o Dlanning fer the transfer studemt still preseats many
preblems, Feor eme thing, the differemces im requirements ameng
four-year institutiens make it difficult fer the twe-year cellege,
particularly the smaller imstitutien, to offer a sufficlient varie-
ty of courses to meet the needs of transfer students. Reluctance
oa the part of seme feur-year institutiens te accept ceurses in
the same field but different frem the specific emes which they
require often forces the two-year cellege inte a patteran idemtical
with the feur-year imstitution . . . . When this happens, the
Junier cellege ferfeits its identity and its eppertunity te exper-
iment in the develepment of a pregrem mest apprepriate fer it.
Schults refers te this hierarchieal relatienship betweea cemmunity

celleges and feur—-year institutions as "pecking exrder traditien” whem he

states 13

ZLeland L. Medsker, gn’.mmmm.mmx
(New Yerks McGrew-Hill, 1960), p. 53.

Raymead E, Schults, "Articulatien in Unlergreduate Higher Educa-
tien: Seme Predlems and Seme Recemmendatiens Relating te the Junier Cel-
lege,” Frem an Address delivered to the Amnnual Spring Cenference ef the
Virginia Educatien Asseciatien, Richmend, April, 1969,

Paravectives On
mmmm?m_gnmmm. ed, William K. Ogilvie
and Max Raines (New Yerk: Appleten-Cemtury Crefts, 1971), p. 611.
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Each educatienal unit that receives students has dictated
the termms on which it would accept students and impeses its re-
quirements and wishes en incoming students. This precess 2“
resulted in curriculum being structured from the top dewn,
Schults effers the fellewing recommendations for imprevement eof
the situatien he has described:

1. Allew transfer credit for courses in which a grade of
D 1s made.

2, The junier and senier colleges within a state sheuld
ferm cempacts er agreements to gevern liberal arts requirements.

3. Senler celleges should establish commen freshman and
sephemere cere requirements fer undergreduate majers and prefes-
sienal pregrems.

4, Periodic articulatien cenferences sheuld be held in-
velving junier cellege and senier cellege representatives of vari-
ous major areas and professienal fields., Representatives of these
ceaferences sheuld be drawn primarily from department and divisien
hm [ ] [ ] L] [ ]

Senier celleges which receive substantial numbers ef jumier

eellege tramsfer students sheuld have special intermal arrangements
to facilitate the smeoth transitioen of such students.5

Genexal Riucatien and Articulatien. With the breadening ef the
conmunity cellege inte a "cemprehensive” institutiem, articulatien has

largely centered areund those areas where there can mere readily be seme
cempremise and general acceptance. The principal area for agreement lies
in the transfersbdility ef a cere curriculum labelled "general educatieam.”
Censidered by seme as the "prime geal of the community colloso,"é varieus
Plans for articulation of transfer eof gemeral educatien ceurses have

"D,
SM'O PP, 61“‘-6150

6Jun J. Zigerell, "The Cemmunity Cellege in Search ef an Identi-

ty,” The Jewrnal ef Higher Educetien, XLI, Ne. 9 (December, 1970), p. 710.
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emexged ever the years, In his article on the identity crisis in American
cemmnity celleges, Zigerell adveocates a strong program in general educa-
tien which is net directly patterned after the universities but which is
innevative, stating, "If educatien given is indeed te bettexr all who pass
threugh the epen deer and result in a better 1life fer the community and
the individual, significant innovation and imprevement must be offoctcd."7

Since general education has beceme se clearly identified with the
ceamunity cellege histerically, working agreements have been achieved in
seme states whereby the responsibility fer gemeral education has beem
virtually abregated frem the upper divisiens. Thereby the deor has been
left opem for cemmnity cellege graduates te transfer directly inte majer
areas of specialiszatien., Such agreements have net been reached easily as
was the case in California when the propesal was made that the University
of Califernia and the state colleges be required to award autematic credit
to students fer jumior college general education courses. Disagreement
arose when "senier college people maintained that evaluation ef jumior
cellege ceurses and the assigning of credit teward a bachelor's degree are
preregatives of university and state cellege faculties whe sheuld determine

their ewn curriculum and graduatien roquimontl."e

The junier cellege
representatives "believed that the right of faculties to set curriculum

should apply equally te junlor cellege facultioa."9

., ». 7N2.

8Frederick C. Kintzer, "Articulatien Is An Oppertunity,” Junier
Collee Jourmal, XXVII, Ne., 7 (April, 1967), p. 16.

Fmaa.



18

Ihe Nptuxe of Jupior Colleze Students. Much of the controversy
which has arisen between junior- and senior-level personnel has been
precipitated by a lack of clear information relative to the potential
junior college transfer students. Beginning in 1960, a definitive nation-
wide study of the transfer student was undertaken by Knoell and Medsker,
The study involves 8500 students from more than 300 two-year colleges who
transferred in 1960 to some 41 four—year colleges located in a group of
ten states. These 8500 transfer students were compared with 3500 native
students. Knoell and Medsker identify variables associated with the
success or leck of success of the transfer student following graduation
from a community college academic program pursuant to the baccalaureate
degree. The study assumes some differences between transfers to the
Junior level of an upper division and the native university s‘l:udentl.lo
One of the principal objectives of the study was to analyse articulation
procedures achieved, formally and informally, between two-year and four—
year collogn.u

Among the conclusions reached by the Knoell-Medsker study are the
following:

1. Many students, who might not otherwise find it possible for

academic, economic, or family reasons to attend a four-year ecollege, 150
able to begin work in a junior college toward a baccalaureate degroo.l

10orothy M. Knoell and Leland L. Medsker, From Jundor to Senier
Collezes A National Study of the Trensfer Student. A Study Published for
the Joint Committee On Junior and Senior Colleges (Washingtom, D. C.:
American Couneil On Education, 1965), pp. 4~5.

Ui, pp. 5-6.
12n4d., ». 87.
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2, Greater guidance efforts need to be made in erder te ensure that
the junier cellege transfer student makes a wise selectien eof a cellege
or university te which he will matriculate and that the majer field inte
which he will enter is commensurate with his abilities,l]

3. Thexe are ne national nerms in terms of student perfermance er
instructienal pregrams.l¥

k, Greding precedures are matters fer statewide articulutlon.ls

5. The goed students in a junier cellege are better served tham
these whe shew deficiencies frem high scheol and, therefere, sheuld be
permitted and even moniguged te take more than twe years te cemplete a

Junier cellege pregranm

6. Graduates whe begin the pursuit ef a baccalaureate degree as
freshmea in a university tend te shew a higher aversge ability than their
counterparts whe started at a junier college, a fact that raises the im-
plicatien that junier celleges might be left with an untenable respensi-
bility for educatinmg university "rejects."l7?

7. Junier cellege transfers must accept the real pessibility that,
at least for the first year after transfer, their grade-peint averages will
be belew what their native counterparts are achieving,l8

8. Ceunseling needs te be carefully planned and fairly rendered
for transfer students at a university in erder te previde equitable serv-
ices which will help te remeve seme of the trauma suffered by these stu-
dents in a mew situatiem.l9

The subject ef inter-institutienal and statewide articulatiea is

raised by Kneell and Medsker in the fellewing cemclusiens:

Lo, ». 89.

%pi., p. 9.

ISM! P. 92,

16034, , pp. 92-93.

7., ». 9.
18p,, ». 95.

1944, , pp. 96-97.
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There is ne reasen why Jjunier cellege transfer students
sheuld require mere time and units than native studentis te cemplete
their degree programs, if the twe~ and feur—year celleges werk
tegethexr en pregrams of articulatien ef their ceurses and curric-
ulum ¢ o o o

Attritien after transfer, for all causes, is higher than it
eught te be and ceuld prebably be reduced thr.ugh Joint efferts en
the part ef twe- and feur-year celleges . . . .<0

Preseat articulation machinery in many states and in many
institutiens is inadequate te selve the problems which will be
breught em by an increasing velume of transfer students , . . .
A multi-cellege appreach at the state level is needed te achieve
geed articulation eof the twe- and feur—year pregrams and te pre-
serve the individual cellege's right te experiment and imnevate
as well as te pretect the student's transfer credit,Zd

Reginald Tidwell underteek a semewhat related study eof transfer

students at the University ef Alabama., In additien te indicating that

relatively few students transfer te the University ef Alabama frem Jumier

celleges within that state, Tidwell's mest significant finding frem the

stuldy is that "mative students earned significantly higher averages than

Junier cellege students during each term fellewing their transfer te the

University” and achieved mere successfully acress the bu.:xl.zz

As & result of the Kneell-Medsker study at Berkeley, the Joint

Cemnittee en Junier and Senier Colleges published a set of Guidelines fexr

in 1965.2° The

2014d., pp. 99-100.

Amad,, p. 100
zznogiuld D, Tidwell, "The Academic Perfermance ef Students Whe

Transferred te the University of Alabama from Junier Celleges in the State
frea the Fall ef 1966 threugh the Fall of 1968" (unpublished Fh, D, dis-
sertatien, University ef Alabems, 1970), p. 2.

23Jeint Committee on Junier and Senior Celleges,

D4 o1 O > 1]

3, A Statement

(SRS 4

X ’ oA . -3 ’ e a-lt 2 J -
By the Joint Cemmittee on Junier and Senier Colleges of the Asseclatien
of American Celleges, American Assoclatien of Junier Celleges, and the
American Assoeciation ef Cellegiate Registrers and Admissiens Officers
(vashingten, D. C.: Americam Ceuncil on Educatien, 1966).
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guidelines were designed te be tested against state and lecal pelicies
and are cencentrated in the areas of admissiens, evaluation ef transfer
ceurses, curriculum planning, studeat personnel services, and articulatien
pregrams. The asseciate degree transfer program is recommended as the
guarantee of upper-division standing. Entrance requirements fer the
junier level in speclalized majors, which include testing and parsallel
or equivalent ceurse descriptions, should become matters eof joint agree-

nents betweeam junier and senier collogos.zu

State Articulatien Azreepents. As previeusly mentioned, fermal
articulatien agreements principally attached te the asseciate degree and

its cexre fecus in general educatien have been adepted., Such agreements
bave beea implemented in Califernia, Flerida, and Illineis where there
are rather extensive public cemmunity cellege systems.

LITERATURE ON ARTICULATION IN FLORIDA HIGHER EDUCATION

In Mersch's study of cemmunity celleges in seven states, the auther
had the fellewing te say regarding articulatien in Flerida:
Articulatien between junier and semier celleges is censider-
ed quite geed in Flerida-- and it dees seem te be better than that
of ether states—— pessibly because all branches ef higher educatiea
are heused in a single state department ef educatien, but mere
likely because the legislatien creating the cemmunity cellege sys-
ten is rather mere explicit than that ef mest states en this peint.
In 1958 the Flerida State Departaent ef Educatien issued a pelicy
relative te genmeral educatien in higher educatien. The public institu-

tiens of higher educatien were thereby enceuraged te establish a gemeral

2Hread,, pp. 9-11.

2541111an Morsch, c S
Operstien ia Seven Stateg (New Yerk: Prasger Publishers, 1971), p. 62.
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educatien pregram invelving "net less than 36 semester heurs ef academic

crcdit"26

tewvand a baccalaureate degree, Exchange ef ideas relative te
general educatien pregram develepment was likewise enceuraged within guide-
lines respecting the autenemy ef each institutien. Cenclusively,
Once a student has been certified by such an institutien as
having cempleted satisfacterily its prescribed general educatien
pregrem, ne ether public institutien ef higher learming in Flerida
Tower diviston sonerel sducatien ceurses in his pregram sl
At the time that the abeve-mentiened pelicy was fermulated, there
were enly seven public cemmunity junier celleges in Flerida. Just eme
year earlier, in 1957, the Flerida Cemmunity Cellege Ceuncil had revealed
its "magter plan” fer the cemmunity cellege system in the state, which,
when fulfilled, weuld effer lecal public cemmunity cellege educatien in
twenty-eight lecatiens within cemmuting distance ef virtually the entire
pepulatien of Flerida, That "master plan” was seen te its culminatiem in
1971.28

Threugh the nineteen-sixties great changes eccurred in the cemmu-
nity celleges of Flerida. Enrellments seared and pregrams diversified.
In 1968 the administratien ef the celleges was meved frem under the juris-
dictien of the ceunty beards of public instructien and placed in the hands
of lecal beards ef trustees by gubermaterial appeintment. In 1969 a greup

oalled S, C, O, P, B, (Select Ceuncil en Pest-Secendary Educatien) was

261 orida State Department ef Educatien, "Pelicy Regarding General
Educatien in Flerida Public Higher Educatien” g'l‘dlahuloea Flerida
Departaent ef Educatien, 1958). (Mimeegraphed

27 bad,

25r) erida Community Cellege Ceuncil, Tue Gommugiir Juey Cellase
W. A Repert te the State Board ef Educatien (Tallahassee:
1957).
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appointed and in 1970 issued a list of thirty-seven recommendations in-
cluding the following. The first recommendation is not relevant to this
studys

2. {mat) a1l Associate degree holders be accepted in upper
division colleges.

3. Elhl.t] there be an improved study and follow-up on stu-
dents and their needs,

4, [That] the size of the lower divisions in the four-year
schools be stabilised and new university campuses be upper and
graduate division only, but that studies be undertaken to detexr-
mine the advisability of either eliminating lower division enroll-
ment or expanding such enrollments indefinitely at four-year
schools. 29
With increasing emphasis being shifted in lower-division education

to the community colleges in Florida, much internal coritical study and
evaluation of the eatire system of higher education has been undertakea.
This action has coincidentally paralleled the fulfillment of the 1957
*master plan” and has been largely a corollary of the nationwide obsession
with educational accountabllity,

In 1971, as & result of the recommendations of the Select Council
to the Florida legislature, all institutions of higher education were man-
dated to abide by a new statewide articulation agreement. This agreement
will be found in its entirety in Appendix A, Initially it reaffirms the
1958 policy in regard to general education requirements. The Associate
in Arts degree serves as the basis for transfer without penalty to the
upper division, the general education requirements having been satisfied.
With regard to major professional specialisations the agreement is leass
binding:

e o o the determination of the major course requirements for
a bacocalaureate degree, including courses in the major takemn in the

29Hmch. op, ¢it., p. 53.
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lower division, shall be the responsibility of the state university
awvarding the degree.3°

Since earlier studies and statements have already been referred to
in regaxd to the disadvantages of "handing down" requirements, the subject
of cooperative agreements in the area of music will be dealt with under
the next major heading of this chapter.

The concept of accountability has recently burgeoned in a number
of new ways, In March of 1972, aroused by a published report of the
Carmegie Commission in 1971 entitled Less Tige, More Options, the Com-
missioner of Education of Florida appointed a task force "to explore the
feasibility of a baccalaureate degree program which can be completed in
thres acadenmic years."jl The rationale for such a study centered upon
several premises: (1) the need arose for updating education beyond the
traditional four-year degree and the traditional campus setting, (2) cam-
pus unrest in the sixtles caused loss of public falth in the educational
structure along with soaring costs, (3) students found it more expedient
to alternate their work and study priorities, and (4) duplication of
subject-matter led to unnecessary costs in time and money for students
and taxpayers just by traditionally locking programs into a treditional
tine freme,>?

30!'10::16.& Department of Education, "Artioculation Agreement Between
the State Universities and Public Junior Colleges of Florida.” Attachment
to a letter to Community College Presidents from Lee G. Henderson, Direc-
tor, Division of Community Colleges, Department of Education (Tallahassee:
State of Florida, Department of Education, March 1, 1971). (Mimeographed)

of ucation
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A majer part of this expleratery study is in the ferm ef a re-
quest te each of the public universities ef Flerida fer data indicating
the "acceleratien mechanisms™ empleyed and fer suggested plans er pregrams
being fermulated at each institutien fer future experimentatien in accel-
eration duigu.” Several precedures presently in use te seme degree are
"eredit by examimatien, credit fer cellege werk cempleted im high scheel
(semetimes ealled advanced placement), year-reund attendance, dual enrell-
ment in seeendary scheels and institutiens ef higher educatien, dual en-
rellment in cemmunity celleges and universities, cellege enrellmeat upen
cempletien of the eleventh grade (usually called early admissien), admis-
sien of students frem secendary scheel te upper-level universities, ceurse
work everlead, and cerrespendence study . . . ."3"'

Preblems are recegnized and cautien is suggested by members of the
task ferce, It is granted that adjustments in funding and staffing ef
ingtitutiens effering eppertunities fer accelerated advancement will de
necessary and that traditiemal lines ef jurisdictien will need te be re-
defined and perhaps eliminated,”> Perhaps the strengest admenitien fer
prudemce in the use eof acceleratien devices cemes in a respease frea the
University of Flerida te the task ferce:

The Univexsity believes that time shertened degrees are net
fer everyene., There was general agreement ameng faculty, students,

and administraters, that seme students need lenger, rether than 36
sherter perieds eof time in which te cemplete their degree pregrams.

33&11._. p. 12,
”nm. PP. 12-13.
Sid,, p. 11.
3‘S‘Ihjd,.._. P. 30.
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The mevement teward accelerated degree pregrams is gaining memen-
tum in Flerida. The State Department ef Educatien has received the repert
frem the task ferce and the legislature has acted te expedite its recem-~
mendatiens. Net yet prepared te mandate an acress-the-beard three-year
degree pregram, all institutiens are nevertheless required te centinue
experimentatioen in this regard. In the meantime, the eutleek calls fer
a greater offert in inter-institutienal articulatien in exrder te assuage
the fears of the unknewn and te ultimately serve the student in the

tetality of his educatienal purauita.”
LITERATURE ON ARTICULATION IN MUSIC

Because ef the cemplexities in the design and functien ef a music
na jexr pregrem, many cemmunity celleges have aveided the creatiea ef such
a specialty, cheesing instead te limit their efferings in music te these
ceurses which will serve the gemeral student., Of these which de effer a
music majer curriculum, many are, due te size and financial ceasideratieas,
unable te advance a bread emeugh pregram te encempass all ef these ceurses
censidered parallel te these of the state universities. A repert fream the
Music Educaters Natiemal Cenference makes the fellewing cautienary state-
meats cencerning the preblems ef the music majer in the cemmunity cellege
and the transfer of music studemts te an upper divisiens

Acceptable music-transfer pregrams can be develeped at the
cellege level enly by a specialiszed faculty- by these whe are
perfermers and specialists, rather than generalists. Specialists
are, by virtue ef their training, better qualified te teach ceurses
for the general student. By centrast, the generalist is net enly

less able te teach the nen-music majer, but eften incapable eof
giving the kind ef special training necessary fer the pregress ef

”Mu P. W4,
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the student in the music-transfer pregram . . . .38
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Cenfrenting junier cellege music educaters and music-trans-
for students is a wide discrepancy in the pelicies eof senier uni-
versities fer evaluating transfer credits . . . . Net all senler
institutiens have the same typ59of nusic majer pregrams er effer
the same kind of music degree.

0000000000000 0000000000 000000000000 000000000 0000000000000 00000 00000000

It 1s essential, therefere, that junier celleges determine

which pregrams and institutiens they will attempt te satisfy . .

e o It is even mere impertant that a cemmen cere ef music ceurses,

acceptable fer transfer ameng all institutiens, be identified by

senier institutiens as well as junier celleges. It is alse imper-
ative that the principle ef ceurse equivalency, ﬁathcr than exact
parallelism, be adepted in the transfer pregram.

A mumber of attempts have been made te assimilate standard require-
ments at beth the state and natienal levels and te arrive at seme semblance
of a medel pregram in music fer the transfer student frem the ceamumity
Junier cellege. Such decuments have been designed te define these skills
and levels of preficiency fer the student pursuing a baccalaureate degree.

In an effert te discever the existence of statewide standards erxr
availability ef statewide articulatien agreements im music, this writer
seught such infermatien threugh state supervisers ef music. All 41 states
with supexvisers were centacted and seme respense was ferthceaing frem
27. A cemplete resumé will be feund in Appendix B,

It sheuld be neted that there is a wide variety ef differences
ameng the states in terms of the systematic erganizatien ef cemmunity
celleges within them. Accexding te the A, A, J, C, Directexry ef 1972,
beth Indiana and Delaware have twe public junier celleges while Rhede

Island and New Hampshire each have enly ene. At the ether end eof the

Piusic Biucaters Natlenal Cenferemce, Muslc in the Jualer Cellege,
A Repesrt Prepared by the Cemmittee On Music in the Junier Celleges (Wash-
ingten, D, C.: Music BEducaters Natienal Cenfereace, 1970), p. 28,

3bid., p. 30.
mm. p. 3.
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spectrum, Califernia beasts 94 public cemmunity celleges; Texas and
Nlineis each have 47; New Yerk, 45; and Nerth Carelina has 54, In
Arisena, feur of its cemmunity celleges are part ef ene ceunty junier
cellege district; the Ohie cemaunity celleges are all under the university
system as they are in Kentucky, Leuisiana, Alaska, Hawail, New Mexice,
West Virginia, Wiscensin, and mest ef the cemmunity celleges in Pennsyl-
mh.ul

These states which include their cemmunity celleges as part ef their
university er senler cellege systems have the advantage ef direct artic-
ulatien between the branches. Small states like Maine repert that a need
feor such articulatien dees net exist as music is net a part ef the lewer—
divisien curriculum as a transfer discipline., In the larger aad mere
autenemeus systems where lecal beards and administrative efficers are
respensible fer the develepment of pregrams, there is a need for inter—-

ingtitutienal agreement.

N. A, S, M, Stapdaxds. The Natienal Asseciatien ef Scheels eof Music,
an erganisatien designed fer speclalized accreditatien ef scheels er de-

partaents of music, has centinued te revise its Dy-Laws and Rezulatlens
setting minimum standaxrds fer achievement ef varieus degrees with a majer

in music within the accreditatien guidelines., Several individual cemmu-
nity celleges, theugh net granted membership in N. A, S. M., and statewide
systeas, such as the junier celleges in Califernia, have adepted these
minimun standards as a pattern fer establishment of music pregraams ef a

transfer nature in the lewer-divisien schnlo.uz The 1959 By-lsws apd

*1)merican Asseciatien ef Junier Celleges, A,__A._J._Q._angm
(Washingten, D. C.: American Asseciatien ef Junier Celleges, 1972), p. 91.
uz"nnolutions of the Califernia Junier Cellege Music Educaters
Asseciatien,” Muslc Educaters Jeurmal, LIII, Ne. 6 (February, 1967), p. 99.
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Begulations of N. A, S, M, appear in Appendix C,

Althowgh the latest N, A, S, M, standards are ocutlines in the tra-
ditienal sudjeet-oriented manner, some efforts have been made to incor—-
porats a plan for a "comprehensive musicianship” integrated appreach to
the development of music skills in higher education., Yet, the more tra-
ditiomal eurricula contimue to prevail based on optional separate courses.
Swch theeretical disciplines as ear-training, sight-singing, barmony, key=-
board harmony, ceunterpoint, and orchestration still fill catalog pages
deveted to musie in colleges from coast to coast.

N. A, S, N, standards, in addition to covering thecretical disei-
plines, also list minimum levels of achievement in applied music, The
eourses inglwded under the umbrella of applied music are diverse im their
implications and applioations. Applied private study, at publiec expense,
is ferbidden by law in Califormia and class instruction is the ealy al~-
termative.” Applied stuly 1s virtwally mom-existent in the community
oclleges of some other -htu.u

Class imstruction in pianc and voice has become common throughout
the ceuntry largely duwe to the expense of private imstruction. VWarrea
Vooldridge suggests that class instruction in voice has many psycholegical
as well as pregmatic advantages in that it stimulates group dynamies and
mkes it possible to resch more studeats more economically., He eautiens
against having more than eight students per class and suggests that there
are advantages to having a heteregensity of vocal abilities and mixture

“usic Blusaters Netional Conference, Music in the Jualar Callecs,
P. 20,

uSuh states as Pennsylvania effer ne applied study at the jumioer
cellege level,
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of sexes in the same class,

M. E. N, C. Standaxis. The Music Eduoators Fational Conference,
the matiemal professional organisation of American music educators, drew
the infermatien and recommendations contained in its publication, Music

ix the Junior Callege, from the report of a liaison committee of the
Amexrican Association of Junior Colleges and the Kational Association of

Sechools eof Musice, This report represents the most complete statement

published te date specifically devoted to music programs in the community
colleges., It contains an amalysis of the nature and problems of music in
the community oellege and proposes potential solutions and suggestions on

such wide-ranging topics as teacher workloed, adaministration of music pro-

grans, amd minimuan musioc-transfer 1:::.-03110.11."6

Nusic in the Junler College suggests the following with regaxd to
the importamce of inter-imstitutionmal articulation for the music-transfer
students

Vhen administrators insist on the completion of all Genexal
Bducation courses in junior college, the music student is prevented
from beginning all the sequential courses in his major field, which
mast be started in the first two years if the student is to main-
tain stride with his counterparts in senior institutions. It shomld
b understood that the General Education requirement need mot be
mot in the first two years; it can be completed in the four-year

PXOETRR, ¢ ¢ o

It is apparent that junior college administrators finmd it
easier te accept and premote "working agreements™ with senior imsti-
tutions, which facilitate the transfer of General Education “"pack=-
ages” than to be concerned with the tramsfer problems imherent ia

Nuarren Vooldridge, Fot Class Voice?", The NATS Bulletin,
IXVIII, ¥o. 2 (December, 1971), 20-21.
46

Music Bdwcators National Conference, Music 1n the Junior Callege,
PP 35-41,

YD, ». 29.
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speeialised pu:ognu.ue

In an effert to 2id in the develepment of adequate musie-transfer
pregrans in the cemmunity celleges, this M. E, N. C, repert lists a medel-~
transfer urriulu.bg This eutline will be feund im Appemdix D, In
additien te being a part ef the aferemeatiened eutline and with specifiec
referenee teo music theery skills, the repert states:

It is receamended that tests in music theery, fer the end
of the freshman and sephemere years, be develeped by jumier—-
senier cellege cemnittees. These tests sheuld suggest met enly
the areas of kmewledge required, but the level ef acoemplishment

expected,50

The M, E. N. C, repert, further, has bread recemmemdatiens cencern-
ing the area of applied music in additien te minimum levels ef prefieciensy
for tramsfor studeats. Minimwm requirements fer applied studeats in veice
are feund in Appendix E, The bread suggestiens are as fellewm:

A, It is recemmended that junier celleges hire musie
spesialists as part ef their regular staff, Many states permit
the use of music-specialists in jumier celleges em a part~time
basis . . . .

B, The jumier cellege sheuld make a clear statement as te
the level of applied music being effered; that is, whether the
individual ceurse is cellege level er pre-cellege level., . . .

C. Applied Music imstructiem at the pre-eellege level sheuld
be available te beth music majers and te nen-music majers.

D. Cellege level ceurses sheuld be available with a require-
nont that the student must appear in reeital at least ense eash ter.,

E. A syllabus fer every ceurse in Applied Music sheuld bde
prepared amd distributed. The syllabus sheuld imdicate the level
of imstructien and sheuld list representative sele repertery aleag
with technical studies . . . .

“3maa., ». 3.
g, ». 19.
504, p. %.
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F. Eaeh studeant sheuld keep a current written recerd eof
repertery studied, The student sheuld take this card with him
when he tramsfers te a senier imstitutien,

G Within a given ceurse in applied music, the standard ef
achievement ideally shewld be the same fer all studeats,

H, Every music majer sheuld take fermal werk im piame teward
a stated piane-preficiency level . . . Il

1967 Flerids Tagk Ferce Azreement. Im 1967, a junier-senier cellege
articulatien task ferce in music seught te study and issue recemmendatiens
related te preblems of articulatien ef music-transfer studeants betweea the
lewer- and upper-divisien institutiens ef Flerida., VWith the previsiem
that a "eellege sheuld develep music majer transfer pregrams ONLY where
feuihlo,"sz the task ferce repert prepeses the minimum music majer pregraa
and eourse of studies feund in Appendix F. In additien, the repert es-
tablishes the X, A. S, M, 1959 By-Laws and Regulatlens as & guide fer
setting minimun degree standards (See Appendix C).

In applied music, the list ef recemmendatiens is largely identical
te that of the M, E. N, C, 1list given abeve with the fellewing addenda:

The Task Ferce recemmends that applied music placemeat of
transfer students be made aftier ene term of applied music study

at the receiving institutien. Students sheuld be assured ef credit

while waiting classificatien.

¢ o o A1l music majers sheuld participate in at least ene
onsenble or music erganisatiem each tera,

¢ o o Eagh junier eellege eoffering a university transfer
pregrean in Music Educatien sheuld effer basic skills ceurses in

Apid,, p. 3B.

52pretessionsl Comnittes for Relating Public Secendary and Higher
Education of the Flerida State Beard of Educatien, A
nlatien in Musig, Repert and Guidelines fer Jumier—-Senier Cellege Artioc-
;},zt%n of the Task Feree im Music (Tallahassee: Departaent ef Educatien,
7 s Po 2.
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strings, weedwinds, veice, brass, and po:rmnuion.s3

In 1971, & mew articulatien ecemmittee was appeinted by the Flerida
Cellege Music Educaters Asseciatien. Am interim repert was read te the
F. C. M. E, A, business meeting by Dr. Gale Sperry, eemmittee ehalirman,
in January, 1972. A cepy eof that repert is im Appendix G, Much ef the
infermatien is based upea Dr. Sperry’'s persenal visits te the ecommunity
cellege campuses im Flerida and interviews with music persemnel en these
eampuses. It sheuld be peinted ewt particularly that the repert reflects
a gemeral acceptance of standards and pregram guidelines im a music majer

surriculun as feund im the 1967 Repert On Artigulatien im Musle amd the

M. B. N, C.'s Musig in the Junier Cellege. Alse eof nete is the inferma-
tien that whea asked, the junier eellege imstructers felt that musie-

major gradustes frem their imstitutiemas, whea tramsferring te 2 senier
university, experiemeed their greatest difficulties im applied musiec and
in theery. The same imstructers suggested a2 need fer mere "feedbaek”
infermatieon frem sealer institutiems regarding the strengths er weaknesses,
sueeesses or failures of tramsferring cemmmity eellege -'mdont-.su

Graduate Studies in Musig. Marvin Belferd develeped amn exteasive
study eof the musie surrieulum fer the transfer music majer im public jun-

ier eelleges im 1967, Im amalysing the quantity and quality ef researeh
studies in this same area, Belfexrd states:

Sehelars have met shewa a lack ef interest fer researeh ina
Junier eellege musie, as may be evideaced by the faet that the

3mpad., p. b

Sk Flerida Cellege Musie BEiueaters Asseciatien, "Interim Repert of
the Flerida Cellege Musie Eduecaters Articulatien Cemmittee,” Repert te
F. C. M, E. A, Business Meeting, Daytema Beagh, Flerida, Jamwary 13, 1972.
(Mimeegraphed ).
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public junior ocollege music curriculum has been the subject of

several stulies, These studies, by their very nature, were sam-

plings of the junior college music curriculum and included only

brief mention of the transfer music curriculum. The two most

recent studies were completed slightly over ten years ago,>>

and all studies prior to these two are at least twenty years of

age, which indicates these studies are scarcely pertinent to

current junior college music curriculum problems. No comprehensive

study, either state or national, has previously been attempted with

regard to the public junior co%logo music curriculum specifically

for the transfer music nl.jo:r:.5

Belford's study seeks to remedy this situation comprehensively,
The purpose is "to investigate the status quo of the juniox college curric-
ulun as it relates to the transfer student fand] . . . . to investigate the
problems encountered in tnnsforring."57 The study, covering the acadeaic
year 1963-64, includes data from 210 junior colleges which offer transfer
music curricula, This study includes such information as length of the
instructional period for the major applied music area, requisites for
admission to music programs, types of articulation apparatuses between
Junior and senior colleges, grading procedures in applied music, frequency
of cuxrricular offerings according to size of college, acceptance of spec~
ified courses upon transfer to a senior institution, and particular skills

expected by senior colleges,

55301!010. specifically namess

Klisabeth Eileen Scott, "Music Offerings in the Public Junior
Colleges of the United States With Enrollments of Five Hundred or
Lou')' (unpublished Master's thesis, Illinois State Normal University,
1952).

H. M. Lemert, "Music Education in the Public Junior College*
(unpubtlished Ph. D, dissertation, University of Texas, 1953).

56lhrvin L. Belford, "An Investigation and Analysis of the Public
Junior College Music Curriculum With Emphasis on the Problems of the
Transfer Music Major" (unpublished Fh. D. dissertation, University of
Iowm, 1967), p. 18,

57% P. 1.
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Some of the most important findings are as follows:

1. Colleges of small to moderate enrollments offer students more
opportunities for applied major instruction than did larger colleges,58

2, Junior colleges demand 1ittle by way of entrance requirements
to music programs, Some respondents to the surveys list a need for
musical ability and some require music performance tests,59

3. Over 70 percent of the respondents indicate they maintain some
type of articulation with senior college music departments; many respond-
ents have some form of follow-up procedure for checking on the progress
of transferees.&0

4, Proficiency examinations administered at given levels in the
applied music progrl.zs are employed by over 50 percent of the Junior col-
lege administretors,6l

5. Music major transfer courses are accepted at i.g-suto senior
colleges accoxrding to over 90 percent of the respondents, 2

6. Colleges in the larger enrollment groupings tend to enroll
more students in applied music classes; smaller colleges enroll students
more frequently in private applied music lessons,®3

7. Slightly more than 70 percent of the senior college administra-
tors responding indicate an entrance examination is administered to trens-
ferring junlor college music majors either in applied music, theory, or
plano, or in any combination thereof. Otherwise, junior college gredes
are the means of evaluation,bl

8. Senlor college adminstrators indicate that theory and appli
major areas show the greatest weskness among transferring music majors.®5

58 Ihid,, p. 118,

., p. 126,

0mp1a,, pp. 135-1%.

€l1pad,, p. 149,

GZMM p. 161.
3d., . 189.
641148, pp. 308-309.

65nd., p. 1.
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9. Over 60 percent of the senior college music administrators
indicate that the average music transfer student requires three years
beyond the junior college to complete baccalaureate degree r:oqui.ruon‘ha.66

10, More than 65 percent of the senior college respondents indicate
transfer student deficiency in applied music study with the blame aimed
at lack of private study opportunities in many junior colleges,®7

In the concluding chapter of Belford's study, the author suggests
the need for further study in the area of applied music including a com-
prehensive comparison of the competency and repertoire of both junior
college and senior college music n.jm.68

Ray P. Moore conducted a study of the music students transferring
from Illinois public junior colleges to Illinols state universities, The
study was designed to discover the realistic nature of such a transfer
procedure, The author conducted interviews employing a structured guide
sheet seeking information relative to the music curriculum. Although
articulation between junior and senior colleges had improved, Moore
concluded that problems continue to exist particularly in terms of the
inconsistency in classification of music courses., The study concludes
with a 1ist of standaxrd concepts in music theory which Moore suggests
should be adopted for freshman and sophomore theory courses."’

George Gordon Mcloughlin's study seeks to find if there are any
significant differences between the academic performance of transfers
and native students and to discover if there were any particular areas of
music study that wexre more difficult for transfer students than for other

students., Music history and literature were found to pose the greatest

“Mu P. 36,
$7mad,, ». 37
6811:44... P. 397.
€8sy Pribble Moore, "Existent Music Curricula In Illinois Public

Junior Colleges and Effect Upon Student Transfer,” (unpublished Ph, D,
dissertation, Southern Illinois University, 1966), pp. 109-110.
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degree of difficulty with somewhat less difficulty reflected in music
theory and the applied areas. McLoughlin also finds that achievement in
music is consistent with the music transfer student’'s general academic
luooou.7°

A study by J. Albert Kindig was designed to determine the scope
and organisation of applied music programs of two-year colleges during
the 1970~71 academic year. The study also sought to determine the degree
of acceptance by senior colleges of applied music credits earmed by
students in two-year collegu.n

Kindig sent two pertinent questionnaires, one to 200 music de-
partaent heads from public and private two-year colleges and the other
to the administrators of 202 senior colleges. All regions of the United
States are represented in this study. Statistics are available relative
to such itens as: sizes of music faculties, computation of teaching loads,
nodes of reimbursement for applied music instructors, faculty recitals,
accompanying opportunities, length and number of lessons weekly, credits
awarded and requirements in applied music courses, grading procedures in
applied music, piano proficiency levels, student performances, and trans-
fer problems in applied music.

Of particular relevance to the current study is Kindig's finding
that 52.85 percent of the senior college deans surveyed responded that
the majority of the two-year college transfer students were able to
pexform at the junior level in applied music upon completion of the

tnufor.n Kindig qualifies this finding in the following statement:

70ceorge Gordon McLoughlin, "A Study of the Degree of Success of
Junior College Music Students in Meeting University Expectations" (un-
published Ed., D, dissertation, University of Kentucky, 1969), p. 2.

715, Albert Kindig, "An Investigation and Analysis of Applied Music
Prograas in Two-Year Colleges,” (unpublished Ed. D, dissertation, Ball State
University, 1972).

72Th1:1,, -w 9°°
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e o o« o However, a large number of two-year college transfer
students majoring in music continue to show evidence of a deficiency
in applied music performance when entering the senior college,’3
The deficiencies Kindig speaks of here are found by those who com-
prise the 85.37 percent of his senior college respondents who indicate
that auditions are held for transfer students seeking admission to an

upper~division tremsfer music progru.w*

Other findings of the Kindig
study are as feollows:

Few senior colleges have articulation materials relating to
specific performance criteria or levels of competency in applied
music for students interested in transferring to a particular
institution,.?5

Much %hato aprlied music instruction is not individualised
instruetion,

Much of the discussion on articulation between two-year
and senior colleges relative to applied music has focused on
credit hours earned, However, the quality of performance of the
transfer student is of prime importance.77
Clifford E, Hansen's 1965 study is largely an historical outline

of the evolution of music curricula in American junior colleges and in-
cludes synopses of earlier studies relative to this topic dating back to
1933, Included are findings and recommendations of other authors which
cover the years from the time when junior colleges had basically only a
university parallel function to the time of the emergence of the multi-~

faceted "cemprehensive” community college., One of the points that comes

., p. 23
742214... P. 199.
., p. 235,
7613:&. p. 236,
TTIb4d., p. 236.
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to the fore is that the Junior college can function as an "articulation
point between the high school and the professional music llt:hootl.."78 This
point may be amplified to mean that the junior college may be conceived
as a place of trial and testing for the seriousness and competency of the
msic student.

As a conclusion to this study, Hansen seeks, by way of questionnaire,
te determine curricular offerings, articulation policies and procedures,
and evaluation standards in the music programs of the public junior col-
leges of California, Hansen concludes:

Indications are that articulation problems between junior
colleges and four-year institutions are minimal and that placement
examinations, adherence to standards of the Natiomal Association of
Schools of Music, and recognition of the Associate in Arts or Sclence

degrees have served to define the adequacy of lower-division prep-
aration,

SUMMARY

This chapter has presented an overview of the literature available
dealing with the subject of articulation; articulation in education in
goeneral terms, articulation in higher education in Florida, and articula-
tion in the area of music in higher education. Many means of achieving
articulation have been offered from various sources, each one designed to
ald the transfer student in his migration from one campus and its environ-
ment to another. Some of the sources go back to the time when the junior
college was not as large nor its probtlems as complex as they are at the
present time,

78011¢ferd B, Hansen, "Music Currioulum Development in the Two-Year

Public Junior Colleges of California” (unpublished D, M. A, dissertatiom,
Boston University, 1965), p. 141,

Pvad,, pp. 243-244,
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Many unclear expectations and unfalr comparisons face the music
mjor. The requirements vary from institution to institution and from
ene sub-discipline to another in the area of music. Time, course content,
performance proficiency levels, credit equivalencies, and evaluative

criteria are often ambiguous., The review of the literature confirms
these facts,



CHAPTER III
THE DESIGN OF THE STUDY

The methods of gathering information for this study were the fol-
lowings (1) survey forms sent to voice instructional personnel of the
public eommunity junior colleges and the universities of Florida, (2)
correspondence with music department chairmen and voice faculty members
of the public community junior colleges and the universities of Florida,
(3) interviews with music department chalrmen and voice faculty members
of the public community junior colleges and the universitlies of Florida,
and (4) the examination of community junior college and university ocata-
logs from the public institutions of Florida.

Correspondence, interviews, and survey forms were designed to seek
answers to the followlng questionss

1, What are the problems of the music transfer students in Florida
as psrceived by the music professional personnel?

2. VWhat is expected by the ingtitutions of higher education in
Florida of a student in applied voice in his first two years of college
insofar as his music skills are concerned?

3. What must a student in applied voice achieve in his first two
yoars in order to effect a complete and satisfactory transfer to the jun-
ior level in a senior university?

4, Do the pudblic commumity junior colleges and the universities
of Florida clearly communicate standards of performance with respect to
the spooth transfer of students in applied voice from one level to an-
other?

5. How do the applied voice programs of the community junior col-
leges compare with those of the firat two years in the senior universities?

6. Is class voice-teaching a common approach in the public com=-
mnity junior colleges of Florida?

7. Is there consistency in the techniques and aims of voice-teach-

ing among the instructional personnel within the public community junior
colleges and universities of Florida?

5
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8. Wmat types of solo literature do the voice instructors of the
Florida public community junicr colleges and universities use in teaching
applied voloe?

9. What experience and professional and acadenic credentials do
the applied velce instructors in the public institutions of highexr educa-
tion i Flerida bring to their studies?

The preceding questions were developed by this writer from personal
experience as a voice instructor in a public community junior college and
as & member of a task foroe, The task force was constituted to study the
problems of articulation that exist among the institutions of higher educa-
tion in Florida and to make recommendations fer solutiens teo these problems.
Many problem areas were discovered as a result of respomses to the first
questiounaire amd the initial correspendence with voice inmstructiomal person-
nel in the public commmity junior eolleges and senior universities in the
state,

An analysis of the catalogs was undertaken to provide answers to
the follAmn questions:

1. What are the sises of the music faculties of the public com~
mmity junier colleges and universities in Florida?

2. De the larger community junicr colleges in Florida offer more
extensive and diversified music programs than the small and medium-sised
ones offer?

3. Do the universities of Florida offer moxre diversified pregrens
in music thar the publie ecommunity junior colleges offer?

&, What specific musicianship skills are described fer the music
transfer student as part of the sequential theory courses in the publies
commmnity Junioxr eolleges of Florida?

5. Is there consistency in the numbering of courses and assignment
of oxredit in the music pregrams in the higher educational imstitutions of
Fexida?

6. What admission standards are used for students entering a
transfer music pregram in & public community junior ceollege in Florida?

7. VWhat are the standards of performance and the opportunities
for study in the areas of applied voice imn the public commmity jumior
occlleges of Florida?
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8, VWhat standaxds and procedures are used for admission anl place-
nent of music students transferring from the public community junior col-
leges to the wmniversities of Florida?
9. What remedial opportunities are available for music transfer

students who display musical deficiencies revealed by placement standards
when these stwdents transfer to a pudlic university in Florida?

THE POPULATION SAMPLED

All correspendence and questionnaires were sent through music de-
partaent chairmen, division chairmen, or were sent directly to voice in-
structional personnel in the public community junior colleges and senior
universities of Florida with the following exceptions:

1, Course outlines and representative recital programs were not
solicited from voice faculties at the upper-division universities of
Florida as these universities do not offer freshman- or sophomore~level
curricula, including musiec.

2. Responses to the first questionnaire revealed that in the
1972=73 school year five of the community junior colleges either did not
then have music transfer stwdents in applied voice areas or were not
offering a cuxrriculum designed for music transfer students. Three of
these schools were excluded from later correspondence, and two imdicated
that they were developing such progrems for the future.

It should be noted that this study relates to puhlic institutions
of higher education only since the articulation agreements adopted in

Flerida have no direct application teo private colleges.

DESIGN OF THE QUESTIONNAIRES

A brief questiomnaire requesting besic information was sent in the
spring of 1972 to each of the twemty-seven functioning community ocellege
canpuses in Flerida, These were the questions submitted:

1, Vhat are the names of the volce instructiemal persomnel ?

2, Is the pesition full-time or part-time?

3. Are these instructors new to the college?
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k, Is volos the instructor's major instrument?

5. What percentage of the instructor's time is speat in teaching
spplied voice?

6. How many voice- students was each instructor teaching that
particular temm?

At the eomclusion of the questionnaire the following question was
poseds "VWhat de you feel are the major problems you encounter in prepax—
ing your voles students for traansfer to senior institutions specifically
relevant to their advanced applied voosl training?®

A eorresponding, though slightly modified, questionnaire was then
sent to voioce faculties of the senior universities functioning at that
time. The principal difference between the questiomnaire seat to the
commnity jumior eelleges and the one sent to the universities was inm the
final eomprehemnsive question. The concluding question in the form seant
to the wniversities was: "What do you feel are the major problems yeu
encounter with transfer stwdeats from Florida's commmmity junior colleges
in applied voice?” Coples of the first two companien questicnnaires may
be found in Appendix H,

In eonducting this study the decision was meade that it would de
nmupdinthdﬂuamdtm‘orfmﬂwtqmumm
rather than ome lomg form. The rationale was that & leng, complex form
night mere readily bde discarded while the respomse to mmltiple, simple
questiomnaires might be better.

The second questicnnaire was devised and mailed im the fall of
1972, 1It, too, was a short gquestiomnaire to elicit informatiom with
rogaxd teo the background of each ef the volee instructors in the semior
universities and commmnity junioxr colleges of Florida, The follewing
infermation was soughts
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1., That graduate degrees were earned?
2, What was the instructor's academic training in voice?

3. What private (nom-scademic) training im voice did the imstruec-
tor have?

k., What vocal performing experience did the instructor have?

5. Dees the instructor consider himself a vocal techmician, eoaeh,
or beth?

A eopy of this second survey form will be found im Appendix I,
This form was primarily designed to compare backgrounds and professional
credentials of the community junior college voice persomnel with their
counterparts in the universities, not on an individual basis, bt in
geneoral torms, It mmst also be admitted that this survey served as a
neans of determining the merit in the attitude held by some that jumior
college imstructors are academically and professiomally inferior. The
review of the literature reveals that senior college and university per-
sonnel eften share this attitude.

As & result of the responses to the first questiomnaire, a com-
plete anmalysis of which will be rendered in Chapter IV, the third and
final survey fexrm was the longest and most comprehensive. The survey
dealt with vecal tecimiques used, pedagogieal methods employed and voice
literature studied in the first two years of higher education in Florida,
The first majexr section of this form asked the respondent to sharscterise
the ssuree oxr sources of his or her approach to the teaching of applied
volee, On the questiomnaire nationally and intermatiemally recognised
voioce teachers and writers on the art er science of vooal pedagogy were
enumerated in a checklist followed by the specific question: "From what
sources did you derive your appreach to voice teaching?" This section
conelwded with a seareching question as to how the respondent charscoter-
ised his thinking in such common terms as “"registers,” "resomance,”



“phonation,” and “covered tome,"

The entire first section of the survey was designed to discover
areas of commomality or coasistency in approaches to voice teaching. The
survey questioms were intended to asoertain possible cemmon physioclogieal,
assthetie, acoustical, and musieal objectives in the process of teaching
pocple to sing. A master plan for applied voice studies can be developed
enly if there is a list of common goals which reflect oconsistensy and a
compatibility of purposes.

Vithin the first portiem of this final questionnaire were twe
questions which were omly loosely related to those concerned with the
tecimicalities in applied voice, The first requested the title of a
textbook, if wused, for applied volece in each school respeading; the
secend question was "Is Class Voiee offered in your eurrioulum at this
tine?"

The fimal two pages of this questiocamaire were eomprised of a
eheeklist of vecal sclo materials. The respondeat was asked to indiecate
if his er her students were assigned the listed materials as a regular or
as a supplementary part of the applied voice studies during the freshman
and sophemore ysars. The materials were listed in the follewing manner:

1, Genexal anthologies

2, Italian antholegies

3. Freach anthologies

&4, German anthologies

5. Emnglish anthologies

é. Oxatorio anthologies

7. Saered anthelogies

8. Opexatic anthologies.
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Anthologies were schosen for this listing for two reasens, First,
in tuilding a basic librery most students can get mere literature in
composite form. Secend, the cost of such anthologies is minimal compared
with single coples of the same materials, However, space was provided
for the respendent at the end of each section of the checklist for the
insertion of titles of additiomal materials, anthologies, or single woxks.
A eopy of this fimal gquestionnaire will de found in Appemdix J,

VALIDITY OF THE QUESTIONNAIRES

The questionnaires were a result of many discussions and eoantro-
versial sessiems of the Florida College Musie Bduocators Asscclation at
which prodlems of articulation within the system of higher educatiom in
Flerida were considered, The Task Ferce report of 1967' only served to
stir this body toward further definition of problems and possible solu-
tioms. Since 1967 the community junior college music educators have be-
comé an infinitely stromger foree within the organisation; the community
Junior cellege music educators no lemger respond to the dictates from
their eoclleagues in the senior universities. With the burgeoning emreoll-
nents in the commmity junier college music programs asross the state,
many old problems have been resurrected and eompounded, The area of
applied musie, and specifieally applied voice, is at the center of the
controversy. The areas for questioning in these survey forms arose from
the group meetings of the Florida College Music Educaters Associatien
and from persomal conversations with voilce instructors at community jJunior

lprafessiomal Committee for Relating Public Secondary amd Higher
Education of the Florida State Board of Educatien, A Report On Articula-
tiop in Musig, Report amd Guidelines for Junior-Senior College Articula-
t;gn)ect the Task Force in Music (Tallahassee: Department of Eduocatiocn,
1967).
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college and university levels, The initial questiennaire merely sexrved
as & written "pilot” vehiecle for soliciting individual enumeration of
the articulation difficulties in the area of applied voice., The later
questiomnaires im large measure virtually grew ocut of the responses to
the first one, Task force leaders such as Dr. Gale Sperry of Florida
Technologiocal University and Dr, Ward Woodbury of Rollins College have
opened the way for discussien of the procedures and information frem this
stuly within the gemeral meetings of the Florida College Music Edueaters
Associatien,

The questiommaires are also based on the informatien found in an

2

earlier study for the Music Educators Natiemal Conference.” The specifiec

itens refer to the qualifications of music educators in the junlar colleges’
and to the minimum standaxrds for applied voice transfex shﬂnts.h
FMnally, Professor Dorothy M. Morrison, Chairman, Humanities Divi-
sien, Semincle Junior College, offered critical comment during review of
the preliminary eopies of guestiemnaires. Revisions were subsequently

nade in content and form before final drafis were subtmitted for printing.
THE NATURE OF THE CORRESPONDENCE

In addition to the posting of the preceding questiommaires, the
following correspondence was conducted:

znnio Bducators Fational Conference, W
A Report Prepared by the Cemmittee on Music in Junior Colleges (Washing-
ton, D, C,s Music Educators National Conference, 1970).

3d., pp. 28-29.
l'J..'h.‘nl... PP, 49-50,
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1. A letter was sent to voice instructional personnel requesting
& eourse outline for each course in applied voice for freshman and sepho~
more music transfer studemts from each public community junior eollege
and each university in Florida which offers such studies., Since each
school is required by the regulations of the Florida Department of Edu-
cation in Tallahassee to submit an outline for every course in its cur—
riculum in oxder to secure approval for course accreditation, such forms
should be readily available from the voice instructors in the respective
institutions, Sueh outlines generally include eourse descriptioms, ob~
Joctives, activities, credits, literature, and criteris for evaluation,

2, A letter was soent to the department chairman of each of the
state mniversities requesting representative programs from recitals by
freshman or sophomore volce students and an indication of the anditiom
requirements for students transferring into the junior level from a
eommunity jumior college. Each chairman was also asked to assess, sta-
tistieally if possible, the perfermance of community junioer college musiec
transfer students in comparisea to the performance of mative studeats at
his or her imstitution.

3. After a reasonable pericd of time, follow-up letters wexre sent
to these persons who had not responded to the origimal questiemnaires.

Copies of all important ecorrespondence are to be found im Appendix
K,

THE NATURE OF THE INTERVIEWS

Intexviews relative to this study were conducted betweea the win-
texr of 1972 and the spring of 1973, Music department chairmea frea three
of the senior universities were interviewed informally ceneerning the
problems of music transfer stulents from the public commmity junier
eclleges of Flexrida., Voice instructiemal persomnel from two of the uni-
versities and from eleven of the commmnity junior colleges were engaged
in discussiens relative te the general topic of voice teaching and the
specific problems of preparing students in applied voice for transfer to
upper-divisien studies. The intexrviews were loosely structured and served
to expand upen the questiens found in the first survey form mentiocned
abeve, Oppertunities were provided fer such meetings at the time of
statewide meetings of the Florida College Music Educators Assocciation and



50
district meetings of the Florida Junior College Confexence Music Activities
Cemmission., Additiomal information was gleaned from persomal telephene

esmversations with college music personnel.
CATALOG INFORMATION

Table 1 includes a variety of information with regard to the pub-
1ic community junier colleges of Florida, This material was gathered
primarily from the published catalogs of each of the colleges for the
school year 1972-73, Other sources are duly indicated. A complete list
of the cemmunity junior colleges will be found im Appemdix L,

Several facts may be noted in examining Table 1. First, the range
of emrollments fer the school year 1972-73 im the measure of full-time
equivalency 1s from 16,398 students at Miami-Dade Junior Cellege to 160
students at the brand-new Pasco~Hernande Community College. Many of the
colleges showed slight decreases in enrollment over the years sinee 1968
though the trend statewide has been upwaxd.

Statistics relative to the range of applied music fees were un-
available or unlisted for six of the community junior colleges for the
scheol year 1972-73. Omne of these, Tallahassee Community College, offer—
od no private study in applied music and along with Santa Fe and Hills-
berough community celleges was on the quarter calendar system at that
time. The range of the applied music fees statewide was frem no fee to
$90.00 per course. Nost scheols listing double figures on Tahle 1 offer—
od the lewer figures for one half-hour lesson weekly and the higher fig-
ures for ene heur lesson or two half-hour lessons per week,

Table 1 alse lists pertineat information on the persomnel, ad-
ministrative organisation, and curricula in the music programs of the



*( poudexdoouty)

wCL=2L6T -8004 J0 oTapeqeg eF0TTOD JSTURL STTANS WPIXPTL. ‘HoTIvOMPE Jo Jmempxedeq %ﬁv

*(0L6T ‘X0q0300 ‘seF0TTO) JIoTURL JO WOTIVIIOSSY
weorxewy 1°0 °q ‘werSurysep) ZIFTEIITY D T 'V 'V ‘SeFeTTe) ISTURL JO UOTIVIOOSSY UweTIewy,

*(896T ‘X9q0300 ‘SeF0TTe) IOTUML JO WOT}E[00SSY
wespIewy $°D °q ‘weySwiusep) TITOEITT "D °T °V 'V ‘SeFeTT0p IOTURL JO WeTINTO0NSY WeeTIemy,

*(poqduxBoouty) (CL6T *Axwmmer) .STSATOMY °F °L °d 6T ‘TTeia ‘wotrvonpy Jo juewmxedeq,

° “3

X X gezeg| els | 696

2| 0T | 456
o“a
X - X

]
® W ™M L)

$ 14

~
O
£R

X X

*ce$ | €92y | mgie
-0 $| CSTC| 0TH'e

oJoTT0D zeyums wrodTuD

eSeTToD 43 ywmmwep
PEIOT Texjue)

9o TT0) £3TunmuNe) PIeASIy
eSeTT0) L3 TURENSD DIvASIY

d

F
»

r Humani
ine Arts
as

Music Departaent

Fall-tine Music
Applied Music Fees
Per Semester

1968 F, T,

Enxrellment ©

Musie Major
1972-73 Famber of
197 F. T, E,

in Musiec

j

L
s g |3
£y~ W
HIHEE

Opportunities feor
Independent Study

Enrcllment &

1972'73 F, T, E.

W

edeTT9D
Topunp L3 punmmep

VIVQ WVED0Ed OISAN TVEENED ANV SLIBNTIONNT IOXTIO0 XLINANWOD

T I






52

3

ey sAg IepueTe) JIejTendy

-“ﬁ
*‘ot$ | ToT‘T] 488 ZCT'T| eSeTT0p IOoTunL UOYTEN-ES00T0

g mwm 648 | €96 | 024 eFeTT0) XOoTun[ EPRIOTI YION
.mm“ S089T | #T6ST ) 86€9T eBeTT0D IOTuUnS ©Peg-FWeTH
*0€$ | TGLT| LELT) THk'T eFeT[0p IoTUNL S8 BUE)
e 9 ] 645 ] 049 eFeTT0p £3junuuo) Iequmg-eye]
*GT$| LS8 |l | €84 eSeTT0p A3Tunmwop £37D eye]

00°09¢$ | 82€‘T| 2€6 | ST6 eB0T[0) L3 TUNNUOD ISATY UWeppul

3 90€°T| 4SE | €€6°2 | »x0FeTT0p L3Tunumop YInoXoqsTTTH
S.w.m 42e'T] 802°T| 0021 eJeTTop L3Turumop 3s8€0p JTMH
*6e$| 6T | S92 ) 26€ eFeTT0p L3junuwo) sfe) ePLIOT]

00°05¢$ o TTTAUOSYOR[ 3%

S.nmm 915°C | 006°2| 22H'L e3eTT0p Iojune EPTIOT
‘0

_MM.QN» 066 206 066 eFeTT0p L3 Tunamo) UOSTPRE

0SH*T] 2669 T| TEST | eBeTTOD L3Tunuwo) yowveg euo}seq

for Independent

Study in Music

Music Major

Curriculum in
Full=time Music| ¢« ~
Facul ty

Catalog
1972=73 No. of

Humanities or
Fine Arts
Organized as
Music
Department

Music Under

Opportunities

<]
~ 1 ] e
m.ur Lm Lm _..nm edeTT0D
o 8 .ml mm % Tunp L3 punumop
22858 1235 |5

(penuzzuop)=~T FTAVL



wey8Ag IpueTe) IORIEID,

53

= LLTSO  080LS  6€£269 TVIOL
D0 *0
X X # Po'S ¢$|S00°2 | Lo'T|oEe‘e e3eTT0p £3yunuuo) eFoUSTEA
X o L62'T | 266 9TH'T #»0TeTT0p L3Tunumo) eesseyeITal
Tuﬂ DO *SH$
X X 30N 8.m$ €on'9 | §85°9 | Lon'S eSeTT0op Iofuny Fanqsxeied °*3s
DO *SH$
P62 OH X T Pp0o°S2$ (948 |220°T | 809 eFeT[0) XOTUN[ JXOATH SUYOl °3§
T .mmm 82 e e eSeTT0) XOoTUN[ ®PEIOTI YInog
0
MMN oW X € Ppotoce | TES T |S8E T |289°T e8eTT0D JoTun[ eToUjwWeg
Z NW
T6T NW X 4 e LS 2 | 28T | L68°E »o8eTT0D XoTuUNl o4 BIUeES
: 4 g %.m«w #82°2 | 899°T | 064°T eFe[Top Ly Tunumop JTO4
‘89
X X L Po*€z$ | 0ZTC | Son'E [ STE'C eSeTIT0p XoTuny e[OOesSUe]
vc 091 8o TT0) L3 FUNUWO) OPUBUISH-00SEJ
*09¢
X X 8 po°ozs$ | 9€T'C | 6€0°C | 26TE eFeTT0p Xojun[ Yoweg WTed
-~ (4] Eo
o o
5P L PR 4 B O O F O
3542 |4 $3sly 5l 12,053 % |¥%
o] N )
mmn 23 Bat Mc odplabilcl [of |o ST
Wi Ni o{dt mm. .m.suo .ﬁl Jopunpy L9 pumunio)
RN HEHEB I R YRS
G m «u = Ald AF& — — ~

(ponurgywop )-=T FTAVL



54
cemmunity junior colleges in Florida during the school year 1972-73. Two
of the catalogs, those of Florida Junior College at Jacksonville amd St,
Petersbhurg Junior College, do not 1list faculty by specific disciplines
though these colleges are known to have music staffs of substantial num-
bers. Pasco-Hernando's initial catalog was unavailable., Music personnel,
where listed, range from one to twenty—eight, It should be noted that
these figures do not include part-time or ad junct personnel. Eighteen
catalogs 1list the music area as one part of the humanities or fine arts
departaent (division) while six have separate music departaents. Three
do not 1ist the music area in any larger organiszational structure., Four-
teen schoels have & model music-major curriculum cutlined in their cata-
logs while the others simply list and describe all efferings in musis,
Finally, five of the schools list some type of independent study or spe-
eial projects in music with variable credits for students working to
pursue additiomal activities within their major field.

Table 2 presents general enrcllment data and other imformation
relative to the nature of the music areas in the universities of Flerida
during the school year 1972-73, Catalogs provided the latter material
while the source of the enrollment figures 1s otherwise indicated oa
Table 2. A eemplete list of the universities appears also in Appendix M,

The range of the overall enrcllment figures in the universities is
from 16,979 te 1,779. It should be moted that the two newest universities,
Florida International University and the University of North Florida,
opsned their doers to eharter elasses in the fall of 1972, Furthemmore,
these two schools as well as Florida Atlantie University and the Univer—
sity of VWest Flerida are exclusively upper-division and greduate univer-
sities. The remaining enrcllment figures on Table 2 relate to transfer
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student enrollments in three categories: (1) entering trensfer students
frem in-state universities, (2) entering transfer students from in-state
community humier colleges, and (3) entering transfer students from im-
state private institutions. It is clear that the overwhelming majority
of transfer studentis in the state universities of Florida came from the
public commmnity junior colleges and comprise nearly cne-seventh of the
total emxcllment at the state universities for the year 1972-73,

Information of a general mature with regard to music is alse econ~-
tained in Table 2, Fleorida International University did mot list faculty
persemnel in its 1972-73 catalog which was printed the spring befors its
epening. The range of the faculty members of the other universities is
from sixty to four music personnel. These figures do not reflect the
possible employmsat of part-time or ad junot instructional staff members,

All catalegs do include model music-major curricula according to
the various degrees offered. These degrees are included in the imformatiom
in Table 2,

More information of a comprehensive nature as to the courses offer-
od in theory and applied music in the community junior colleges and uni-
versities as well as ths transfer requirements in these areas at eash of
the universities will be examined in Chapter IV,



CHAPTER IV
ANALYSIS OF THE DATA

The information im this chapter is presented in the following
oxders

l, Communrity junior college catalog information

2. University catalog information

3. Results of survey forms and qQuestionnaires

4, Infermation frem interviews and correspondence.

CATALOG INFORMATION

The information gathered from examination of catalogs exr Btulletins
frea e¢ommunity junior celleges of Florida was divided into two primecipal
categories: (1) studies in applied voice and (2) thecretical studies,
These twe categories were chosen in light of the proclivity on the paxt
of university music departments for auditions and examinmations in these
areas Ter tramsfer placement of stulents matrioculating from cemmmnity
Juniexr cellege beckground and associate degree programs., A eedifieation
of this information is found in Tables 3, & amd 5,

University ecatalogs or bulletins from the public seniox institutions
in Flerida were exanined with the categories in mind as specified in items
1l and 2 above, This examination of university materials was compared with
those course desoriptions and enmumeration of partieular skills found in
the community junior cellege catalegs. Tables 6 through 8 1ist the data
froa the wniversity publiecations.
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COMMUNITY JUNIOR COLLEGE CATALOG INFORMATION

The data in Table 3 indicate that most of the community junior
colleges in Florida have substantial offerings in the varlous types of
study in applied voice. Only two schools of the twenty-eight show no
listing of study in applied voice-- Tallahassee Community College and
Pasco~Hernando, a new community college offering programs in 1972 and
whose initial catalog was unavailable, Others, such as Hillsborough,
Santa Fe, and Daytona Beach, offer limited opportunities in this area of
musical study. The spectrum of offerings in the remainder of the commm-
nity junior colleges is varied in many ways.

Perhaps the most varied aspect of this analysis of applied voice
offerings i1s the system of numbering of courses, Not only is there a
great diversity of prefixes employed, but there appears to be no uni-
formity in the numbers themselves. There is substantlal consistency,
however, where course descriptions use numbers and titles to distinguish
between offerings for the applied voice, principal, and applied voice,
secondary. Twenty of the twenty-six colleges which 1ist applied voice
studies grant two semester hours of credit for applied-prineipal, and
fifteen of the eighteen schools which 1ist courses specifically described
and titled for secondary study in voice grant one semester hour of credit
for such study. Ten schools do not distinguish in course descriptions
and titles between principal and secondary study in applied voics.

Eighteen colleges 1ist class instruction in voice as one method
in offering applied studies, Of those eighteen there are differences in
class numberings but a consistent awarding of one semester hour of credit
for each course, wmm- of these colleges offering class volce in-
struction 1ist at least two sequential courses in this type of study.
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TABLE 3

COMMUNITY JUNIOR § E 5 g § 5
S lag)|EeE 2§
COLLECE 3 5 g g 8
[ o ] Q ) a
7] 2 E 2 E
E| E| ¢ § §
Brevard Commumity | MUS 130-| MUS 230~ MUS 150, MUS 140,
College 11 1) 2: (1) 151,250, 141,20,
251 (2) 20 (1)
Broward Community | MUS 123 wus 181,] mus 161, NUS 141,
College (1) 191,281, 171,261, 151,241,
291 (3)| 2nm (2) 25 (1)
Centrel Florida MUS 10 MUS 161, MUS 261,
Community Coellege |106 (1 162,163, 262 (1)
164 (1
Chipela Junmior MU 161, MU 151,
College 162,261, 152,251,
262 (2) 252 (1)
Daytona Beach MC 105,
Community College 106,205,
206 (1
Edison Community MUS 15 MUS 25 MUS 165,
College 15 (1 254 (1 166,265,
266 (1
Florida Junier ms 130 | mus 11 | Mus 160, wmUS 150, MUS 140,
College at (1) (1) 161,2604 151,250, 141,250,
Jacksonville 260 (3)] 231 (2) 21 (1)
Flerida Keys MUS 130 MUS 154,
Community College (2) 155,254
255012
Gulf Coast MUS 130 | MUS 17 MUS 150, NUS 140,
Community College (1) (1) 15,250, 141,240,
251 (2) 25 (1)
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TAHLE 3--Continued

é

COMMUKITY JUNIOR g 3 E s 3 § g §
8 |5 §|EE| ZE|§ B
s | 3 1REIRE
| g & g g
17+ - - -
Hillsborough MUS 130 | MUS 130 MUS 150
Community College (1) (1) 15(1,2)
Indian River MUS 155,
Community College 156.25§.
256 (1
Lake City MUS 108 MUs 161, | mus 161,
Communi ty College (1) 162,261, | 162,261
262 (2) | 262 (2)
Lake=-Sumter MU 125, | MU 110,
Community College 126,225, | 111,210,
226 (2 21 (2)
Manatee Jumior MUS 261, | Mus 263, MUS 161~ | MUS 161-
College 262 (2) | 268 (2 26 (2) | 268 (2)
Miani-Dede MUS 154 MUS 151, | MUS 156,
Junior College (1) 152,251, | 157 2,36.
252'(2)" | 25701
North Florida bws 130 | wos 1m0 MUS 150, | MUS 140,
Junior College (1) (1) 151,250, | 141,240,
251 (2) (2m (1)
Okal cosa-Walton 1 n72
Junior College 3271 (2) | 3272 (1)
Palm Beach 181 MC 142 XC 133, |MC 130~
Junior Cellege (1) 1) 134,233, |132,230-
2%, (2) |222°Q)




TABLE 3--Contimned

REMEDIAL

e~ N ~
PRE-FRESHMAN N2 mw mﬁ m
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PRIVATE HOUR
CREDITS

PRIVATE HALF-
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(45

1l

1
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FOR NON-MAJORS

12 (1)

MUS 153

(1)

(1)

MUS 130
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TABLE 3—Contimned

COMMUNITY JUNIOR

IDIOA SSVID

IVI0A

HOLVi

‘SDI0A TII'IIIV

TVAIONTEd
‘SDI0A ORIV

I9vVaNoDIs
‘SDIOA QIAIAIV

Pasco~Hernando
Community College

Pe Junior Cell
nsacols Junior Cellese "'(:1%“ 16845 a2l ™
262 (2) 242 (1)
Polk Community College MCA 117 | MCA 115
(2) (1)
Santa Fe Junior College MU 250 MU 191
(3) (1)
Seminole Junior College MC 120 MC 121
(1) (1)
South Florida
Junior College
St. Johns River
Junior Cellege
St. Petersbmrg MC 115 MC 116
Junieor College (1) (1)
Tallahassee
Community College*
Valencia Community College | MC 155 MC 156 ’

(1)

()

#Choral emsembles the only music offerimgs.
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REMEDIAL
PRE-FRESHMAN
LEVEL AFPPLIED
VOICE

122 (1)

e 165
166 (1)

APFLIED
PLACEMENT TEST

X }MC 120

X

PRIVATE HOUR AND
ONE-HALF CREDITS

PRIVATE HOUR
CREDITS

2

2

PRIVATE HALF-
HOUR- CREDITS

1

APFLIED YOICE
FOR NON-MAJORS

MC 165,11
166 (1)

REFERTORY CLASS

0 | MC 120

) |12 ()

(.
o

STUDENT
RECITALS

REGULAR JURY
EXAMINATIONS
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Some unusual offerings appear among the curricula outlined in
course descriptions found in the community junior college catalogs from
Florida institutions, Two of the community colleges offer a distinctive
type of applied voice stuly for the applied voice major whose declared
goal is performance as a vocalist., These offerings are separated by de-
scription, number, and credits from applied voice, principal and applied
voice, secondary at these schools, Broward Community College grants three
senester hours of credit for weekly lessons of one and one-half hours for
the applied voice major while Florida Junior College in Jacksonville grants
three semester hours of credit for one one-hour lesson per week in the
performance ma jor area,

Flacement tests or auditions in applied studies are mentioned in
eight of the community junior college catalogs. Separately described,
numbered, and credited in eight catalogs, courses are designed for reme-
diation in applied voice deficiencies, Since three of the schools having
remedial courses are not among those eight specifically listing placement
testing procedures in applied music, the implication is raised that place-
ment mechanisms are employed though not clearly enumerated in the catalogs
from these colleges, Three of the colleges offering remedial applied
music courses describe these courses as also being open to non-music ma-
Jors with identical course numbers and credit assignment. Such credit
assignment is not applicable toward meeting academic degree requirements
for the music majors. Six of the community junior colleges identify
applied voice courses exclusively for non-music majors,

Limitations implicit in the nature of college catalog information
preclude the drawing of absolute conclusions with validity and personal

assurance. For example, there are often no indications of regular jury
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examinations as one of the standards for evaluation of student applied
voice performance, While only five of the twenty-seven community junior
college catalogs specify that jury examinations are employed in their
music programs, the omission may not mean that the other twenty=two col-
leges deliberately exclude jury examinations as a factor in overall eval-
uation. Likewise, only seven of the community junior colleges indicate
in their catalog information that student recitals are among the musical
functions on the local campus, The mature and timing of these recitals
were not specified in any of the catalogs examined., Two of the catalogs
1list a type of repertory class for students in applied music in whiech
elther performance or group discussions of literature are held without
acadeniec credit on a weekly besis, All of the courses or requirements
mentioned above appear to be out of the norm because of the minority of
catalogs listing same., However, there is little reason to believe that
failure to 1ist such offerings indicates lack of opportunity. Perhaps
the brevity of course descriptive material may account for such o-.hsions.l

Finally, Table 3 indicates a relationship of amount of credit and
the length of weekly applied music lessons, Generally one credit is
granted for one half-hour lesson per week and two credits ars granted for
one full-hour or two half-hour lessons weekly., In this regaxrd there is
no distinction between study of the principal instrument anmd study of the

1zach community junior college in Florida is required by regulations
of the State Board of Education to publish an anmal catalog to set forth
standards and guidelines for student admissions and graduation., Said
information constitutes a "contract™ with students entering the college
during the year following publiecation of the catalog. Such students and
college are thereby bound by this contrect. (Chapter 6A-8, State Board
of Education Regulations for the Operation of Junior Colleges, September,
1972), P. 73. Because of the breadth of information contained in college
catalogs, it is not alwmays possible to be completely specific in all
course descriptive material.
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secondary instrument, Five community junior colleges in Florida offer
only half-hour lessons; thres offer only hour lessons; two offer lessons
of not only half-hour and hour lengths, but also provide lessons of one
and one-half hours in length. Hillsborough Community College, which is
on the quarter calendar system, grants one quarter hour of credit for a
weekly lesson of forty-five minutes in length, Florida Junior College in
Jacksonville awards two semester hours of credit for one hour weekly lesson
for the applied principal and three credits for one hour weekly lesson
for the applied major., Gulf Coast Community College offers one semester
hour of credit for one hour weekly lesson for the applied secondary and
two semester hours of credit for a one hour weekly lesson of the applied
principal,

Table 4 deals with the sequential courses in theoretical studies
in the music progrems of the community junior colleges. This information
was gathered from the catalogs of the community junior colleges of Florida.
Twenty of the community junior colleges list at least four sequential
courses in music theory under that specific title, but they indicate a
variety of course numberings and credits. As with the numbering and cred-
it assignaent in the areea of applied music, the inconsistencies here are
clearly porcoptiblc.z Ten of the colleges grant three semester hours of
credit for each course in the music theory sequence, one offers two cred-

its for each course, eight grant four credits, and one offers five credits.

zror nearly two years the Florida Statewide Common Course Designation
and Numbering System Project (SCCD) has been undertaken by the State
Department of Biucation. An interim report is contained in a memorandum
from William Odom, Chairman, SCCD, to Dr. Lee G, Henderson, Director of
Division of Community Colleges, Department of Education (Tallahassee:
State of Florida, Departaent of Bducation, October 17, 1973), p. 1
(Mimeographed )
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Hillsborough Community College offers five quarters of music theory with
two quarter hours of credit awarded for each course, Three of the col-
leges 1imit their theoretical studies to two semesters, while Tallahasses,
Lake City, and Lake-Sumter community colleges have no music transfer
offerings in music theory.

Sight-singing, often combined with ear-training or with keyboard
bharmony or with both, 1s offered as a titled discipline with separate
accreditation by nine of the community junior colleges in Florida, though
there is variation in the number of sequential courses and in the number
of credits, Seven of these schools have four courses in the sight-singing
sequence, one offers two semesters, and one offers only one semsster,
Seven of these nine colleges greant one semester hour of credit for each
course and two grant two credits per course. Course descriptions in some
catalogs have revealed that the discipline of sight-singing has been in-
cluded as a component of the course entitled "Music Theory" by nine of
the community colleges. This serves as an explanation for the greater
number of credits being awearded for music theory in some institutions
where sight-singing, ear—treaining, or keyboard harmony require laboratory
sessions related to class-oriented theory materials, By eliminating
credit numbering in columns 5 through 8, Table 4 indicates where sight-
singing skills are included in the music theory course descriptions rather
than being credited and numbered separately.

For purposes of clarity the following definitions will apply to
the above-mentioned courses:

Sight-singing-- a course designed to develop the ability to sing
at sight from notation, generally using solfege syllables or numbers.

Tonal and modal materials comprise the study 1list for the freshman amd
sophomore levels in most schools.
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Ear-training=— a course designed to develop the aural sense through
the dictation of intervals, rhythms, melodic patterns, and, in advanced
stuly, harmonic patterns, Tonal materials are the focus of standard
ear-trailning courses at the freshman and sophomore levels,

Keyboard harmony-- a course designed to develop the abllity to use
the keyboard for the translation of visualized ideas into sounds.’ Students
are exposed to idiomatic musical materials and materials of a practical
nature for the composer, the teacher, or the performer,

Table 4 further indicates that seven of the community junior col-
lege catalogs specify that theory placement examinations are administered
to the incomring stndents.u Five of these same colleges 1list courses which
are designed for remedial, pre~freshman level music theory and, though
listing semester hours of credit, clearly state that these credits will
not apply to graduation requirements, Polk Community College does not
mention a theory placement examination in its catalog but does list a
pre~freshman remedial theory course, Broward and Valencia community col-
leges employ a course entitled "Fundamentals of Music™ for remediation of
theory deficiencles for prospective music majors, This course also serves
as a basic stuldy in the rudiments of music for non-music majors and par—
ticularly for pre-education majors. Ten of the community junior colleges
which offer a course in fundamentals of music for non-music majors award

three credits, This is the only type of theoretical course in music list-

ed in the catalog of Lake-Sumter Community College.,

3Sttnloy Shumway, mmm?_wm_hm (Dubuque,
Iowas Wm, C, Brom co!p-ny. 1970 » P ix.

u‘l‘ho 1967 Task Force in Music report of the Professional Committee
for Relating Public Secondary and Higher Education (Tallahassee: Florida
State Board of Education, 1967) recommenied that tests in music theory
be developed statewide for the freshman and sophomore years, It was
further recommended, however, that these tests or any others should not
be used for admission to junior level standing in Florida universities,
No such statewide tests have been developed. The general guidelines for
theoretical study as found in the N, A, S. M. 1959 By-Laws and Regulations
were included in the Task Force report.
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Table 5 separates theoretical studies into their traditional skill

areas as enumerated in the course descriptions found in each of the commu-
nity junior college catalogs. As previously stated, no theoretical stud=-
ies are recorded by Tallahassee or Lake City community colleges., The

sole offering in the theoretical vein at Lake-Sumter Community College is
8 course in the fundamentals of music which course is non-transferable
for a music major.

The definition of standard theoretical terminology is outlined as
& major objective of the initial term of study in music theory at twenty-
four of the community junior colleges. Course descriptions plainly reveal
that the study of diatonic harmonic concepts is largely concentrated in
the freshman level theory courses at twenty-one of the colleges, Chro-
mtic harmonic concepts, when dealt with at all, are limited mostly to
sophomore level studies as indicated in the catalog information from
seventeen of the community junior colleges,

Ear-training, involving the development of standard aural skills,
is specifically described in the catalogs of twenty—one of the colleges
and is alwys listed as a segment of the music theory or sight-singing
courses. EKlementary sight-singing skills are enumerated as part of the
sequence of theory disciplines in twenty-one of the colleges while some
listing of advanced sight-singing skills is found in the catalog informa-
tion from eighteen colleges. Keyboard harmony is attached to laboratory
activities in music theory or in sight-singing courses in ten community
college catalogs., Ten others list keyboard harmony as a separate course
under that title. Fifteen colleges offer more than one course in which
this skill is listed as a study.
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