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ABSTRACT

A! INVESTIGATION OF THE APPLIED VOW

M81731! STUDIES IN THE PUBLIC INSTITUTIONS

OI" HIGHER EDUCATION IR FLORIDA

By

Durten Hell Perinchief

me Italy nee deeigned to deter-nine the problene of erticnleticn

fer the trenefer etndent in the field of mic within the eyeten cf higher

edncetien in l'leride. m etuly me the deeigned to ascertain the eye-

cii'ic micel ekille needed in the etniy ef epplied voice for successful

trench: te the Junior level ei' e nnivereity free e public den-unity Jun-

ier cellege in the etete.

Inferntien fer the etuly nee gethered free 1) emimtien ef cel-

unity Junior college cetelege mi univereity cetnlege fer the ecedenic

yeer 1972-73. 2) reepeneee te three queetienneiree, end 3) cemepeniwe

end interview with mic deperteent cheirnen end voice inetructienel per-

ecnnel.

The inter-etien fer thie study nee reletive tc perfernence etend-

erdeendnneic cnrriculerofferinge forthefreeheeneuleephelereyeere

cf tandem-date etniy lending to becceleureete degreee in mic. There-

fere, theee nivereitiee efferimg only upper-divider: end grednete level

men were excluded. Interstien wee gleened tron cetelcge of twenty-

eeven cemnity Junior cellesee end free the 5 fear-yen.- univereitiee in *

l'leride. Qneetienneiree were cent to twenty-Ii: cennnnity cellesee en!

the 5 fear-per univereitiee in Fleride.
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Infornotion relotive to course descriptions end course content in

male theory on! spplied voice studies use presented in toblos sccerding

to the typo of institutions. Descriptive dsto with record to groduste

degrees held by voice imtructicnsl personnel were reported. Infernotion

us also proeented rolstive to the frequency with which listed voice lit-

ersturo one used in the universities on). con-unity colleges.

Got-log enninetion revesled thot twenty of the twenty-seven con-

nunity Junior colleges in Florian. hed substontisl offerings in the ores of

spplied voice studies. he consistency nos founi in the numbering of spplied

mic courses where such courses did exist. A sinilor lock of consistency

one found in on ominstion of cot-loss fro- the 5 four-yes: universities.

Gloss instruction in voice use on sppreech employed in eighteen of the

con-unity Junior colleges end in oil 5 of the femur universities. With

the “open door“ policy of the con-unity Junior colleges in nor-ids. little

effort nos node to 'plsce" prospective nusic nsjors in spplied nusic cross.

Eonsver, plscenont eminsticns er euditions in opplied nusic were specified

for trensfer stdento by oil five university est-less.

Bocouse of the plecesent testix conducted in theoretiool studies

by the universities. commity college end university cotslogs were ex-

Ilinod with resend to course content In! descriptions of theoretic“ still-

in offered in the public institutions of higher educstion. Twenty of the

con-unity Junior colleges listed st leost four sequential tens of stniy

in susic theory. All universities in Florida cnpleyed the qusrtor colon-

dsr cysts: on! three of the 5 four-you: universities offered s sequence of

six qnsrtere of mic theory. Hultiple terns of stuiy in sub-cross such so

eor-tninim, sight-singing, om boyhood horsony, either on soporotoly

identified courses or integrotcd into s course entitled 'lusic 'nieery, "
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were the rule rothor thou the exception st the stste universities and the

nsjority of the «annuity Junior colleges.

The first questionnsire revesled that the community junior college

instructors felt e need for sore connunicotion fron the universities with

m to the stsndsrds of Junior level proficiency. The seconl question-

miro showed s brood spectrnn of degrees held, scodenic sud privste voice

mining received, sud s wide rsnge of perforning experiences es singers

en the pnrt of the voice instructionol personnel in Florids. Responses

to the third questionnsire showed s lock of consistency in oppresches to

vocol pedagogy as used by the voice instructions]. personnel. There wss

consistency with reguxl to the use of stsndsni vocal anthologies during

the freshmen sud sophomore yesrs of epplied voice study.

Assguidetoinplenentthetrsnsforpecesssndtosidintho

srticulstion of nusionl skills specificslly for stinents in spplied voice

cross. s ”noter' plsn" for the public institutions of higher educotien in

floridsispropoeedsssconclusiontothisstudy. “misplsnincludes

nodel course descriptions , e cannon sequentisl course lumbering systen,

sodel course outlines, on! recon-sued lists of solo literoturo.
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DESCRIPTION OF ms STUDY ARIA

DITRODIBI'IOI

use public ccnnunity Junior college has emerged in the twmtioth

century as a new and unique institution in Anerica's educational struc-

ture. In earlier years the Junior college reverent nae sail and its

function was unilateral. It sought to provide curricula designed to par-

allel those for the first two years in the larger and established univer-

sitios. m in the acsdeaic world struggled to find a solution to the

pueblo-ofwhethorthejuniorcollegoropresentodthothirteontham

fourteenth years of schooling attached to soccflary education or whether

itwascleorly idontifiedasalinkinthochainofpublichighereduca-

tics}

As population centers have changed and sociological and technolog-

ical needs have been altered, ”education for all“ Ins becoso a national

goal. AccordingtearoportfrcnthoU. S. Dopartnontcffiealth, linea-

tiu, all Ielfaroi ‘

Between 1955 and 1965. the nunber or! high school graduates

increased-cronies” percent: thonusborcfthosogroduates going

tooollegoincreasodllOpercont. Todaynorothenhalfofour

yousgpeeplezntorcollogogyottwontyyoarsagolessthanfipor

“tutored.

lawnewJuniorcellogesefferingdiversifiedprogranstnvoboonorganised

 

Inogor 3. Garrison, “Uniquo Probloss of Junior Colleges,"m

mvas '00 8 (Immo 196700 30-320

2v. s. Departsent of saith. unsaticn, and welfare,W

W,Report froa Higher Iiucotiea li‘ask Force Washington.

D. c.. u. a. Govern-out Printing Office, 1971). p. 1.
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throughout the country. The location of tho consunity Junior colleges

has affonled easy accessibility to local residents at half the cost of

cooperablo university courses and with fewer adnissicu restrictions.3

Between the years 1960-1970 the "cosprohensive' con-unity Junior

colleges with their nulti-faceted functions snerged. ‘nie traditional

college- or university-parallel progress were Joined by occupational and

technical curricula and special courses for adults. The calamity becane

involved in the role and activities of the local college, and the identi-

ty of the conunity Junior college becane sore clearly defined.

iith such phone-enal growth the conuuity Junior college continues

to exporinent with and anplify its opportunities in acadenic or liberal

arts curricula leading to the baccalaureate degrees. At the ease tine,

where it is feasible in terns of enroll-out, equip-out, facilities, and

staff, specialised progress are offered including those of an artistic

naturo. This function is in keeping with one of the defined roles of the

counnity college "as a cultural center and sponsor of the porforning

arts. '1" Along the perforsing arts disciplines is the nusic-naJor bacca-

laureate transfer progran requiring an unbroken line of preparation over

four years of lower- and upper-division concentrated stisiy. As sore and

sore nusic students begin their degree progress in ccmnity Junior col-

logos, efforts are being node to ensure a snooth and equitable articulation

free one institution to another.

3ldsund J. Gleasor. Jr.

Houghton lifflin Coapany, 19683. pp. 53-51»

“Professional Connittoe for Relating Public Secondary and Higher

liucation of the Florida State Board of Education,W

WReport and Guidelinos for Junior-Senior College Articula-

tion of the luck Force in Music (Tallahassee: Departnsnt of Education,

1967). Po 1o

 

(Boston:
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BACEROUND OF THE STUDY

Student transfer fron a lower division to an upper division has

long been a problen of sonusental proportions. For any years a stment

was subject to a university advisory cosnittee or registrar who evaluated

credits at! the description of courses fros the Junior college and

either accepted or rejected their transfer. If rejected, the student

was often required "to take additional courses which included knowledge

already sastered.”5 Much of the cmfusion which arose stesned fron fear-

fear on the part of the senior universities that the historic role and

the acadesio prestige they enjoyed night be diluted and that ease with-

drawal of legislative financial support sight occurs these funds sight

be otherwise directed to the lower-division institutions. me coamnity

colleges, in turn, feared "paternaliss' fron their senior level counter-

parts. These fears of ”paternaliss" still exist in acne institutions and

states.6

In search of flexibility and cospronise, soae agencies have

developed various nechanisns in a nnnber of states over the past decade.

Legislative bodies have sandated the creation of cosnissions, liaison

councils, and task forces to study and to sake reconnendatione concern-

ing the expediting of transfer of credits with equivalence. California,

Florida, and Illinois have eaployed the conference approach developing

agreenents which have sade possible saJor breakthroughs in this area

of concern. New York and Washington have designed agreenents between

 

   

  

5:13“ s. Blocker, Robert a. Plus-er, and Richard c. Richardson,

- ‘ ‘ 9 (Englewood Cliffs, 1'. Ju

 

J. ‘A';‘

  
,§!x- 5.. ‘ V 3-. t , :L ,

Prentice-Hall, Inc.. 1 5 , P. .

6mm. 1». 6h.
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11111va colleges and universities.7 sun other states, such as

Iiscmsin, Iuiians, and Georgia, have unified all publicly supported

institutions of higher education into branch or "satellite" systess with

adsissions am transfer policies under state control.8

The Florida articulation agreenent states:

he baccalaureate degree in all state universities shall be

awarded in recognition of the lower-division (freshIan-sophonore)

conbined with upper-division (Junior-senior) work. The general

education requirement of the baccalaureate degree shall be the

sole responsibility of the institution awarding the Associate in

Arts degree an accordance with the general education agreesent of

1959 O O 0 e

Stillents receiving the Associate in Arts degree will be ad-

nitted to Junior standing within the University systen . . . .

Each university departsent shall list and update the require-

nests foreachprcgranleadingtothebacoalaureatedegreeandshall

publicise these require-eats for use by all other institutions in

th. Int. e e e a

Each state university shall include in its official catalog

of unlergraduate courses a section stating all lower division pre-

requisite requisenents for each upper division specialisation or

user pros!“-

‘lhe Florida agreenent is specific with regard to the transfer of

credits in general education under the Associate in Arts degree. However,

 

7w1111ee llorsoh,

WNew York: Passer Publishers. 1971 . p. 13.

anode-rats]... an. 911.. p- 6"-

9norida Departaent of Mucation, 'Artimlation Agreement Between

the State Universities and Public Junior Colleges of Florida,” Attach-

sent to a letter to Cossunity College Presidents frcs Lee G. Henderson,

Director of Division of Cos-unity Colleges, Depart-ent of Education

(Tallahassee: State of Florida, Depart-ant of Education, mu 1. 1971).

p. 5. (hisecgraphed)

10M" P0 6-
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university lists of requirements and admission policies in specialised

departsents such as nusic have not been widely disseminated. Course

descriptions in catalogs are vague in that they do not clarify course

content, expected student cospetencies, or evaluative criteria. Partic-

ularly unclear are the definitions of levels of proficiency needed to neet

the requirenents for Junior year equivalence in music skills, especially

in nusio theory and applied music. Requirements are so variable fron

institution to institution that the student often finds himself spending

needless energy and tine ”caning up" to none obscure arbitrary levelen

In 1967 a task force in nusic tackled the articulation question and

issued its report to the Florida State Board of Education. In addition

to its state-eats concerning the "place and role of music in the junior

college"12 and the "nusic najor program,"13 the report generally adopts

the degree requirenents for adnission and graduation of the National

Association of Schools of Musics“ The report fails to be specific in

regard to options in course content, defined conpetencies, and literature

to be studied and/or perforned. Course titles are given and credits are

specified while content and literature are described only in the nest

general terns.

In 1970 a new task force was appointed by the Florida College Music

 

11

Flu-1° Educator- Netioml Conference.W.

A Report Prepared by the Connittee On Music in Junior Colleges Hashing-

ton, D. Cu Music Educators National Conference, 1970), p. 27.

12Professional Connittee for Relating Secondary and Higher Education

of the Flerida State Board of Education, 91,, 3133, p. 2.

132m

“ma... pp. 13-32.
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Educators Association to update information and recommendations on artic-

ulation in nusic. The writer of this paper is a somber of the task force

of 1970, serving as consultant in applied nusic. Information from this

present study will be the basis of a report to the Florida College Music

Educators Association.

The broad scope of articulation is largely contingent upon communi-

cation between representatives of community colleges and universities. This

cessunication includes clearly established standards of proficiency in music

skills and such concerns as quality of teaching and Opportunities for per-

fornance in the college and community. Two-way connunication between

representatives of connunity junior colleges and senior universities can

provide inforsation with regard to student success or failure and further

provide sutually derived solutions to inherent articulation prdblens. The

nusic student will be better served at each.level when he is assured that

every inpedinent to his successful transfer has been elininated. The

excerpt below is only one of the examples of concern expressed by senior

university representatives for the plight of susic transfer students:

In nany instances . . . the student transfer lust extend

his college progran in order to finish successfully.15

SThmEMENT OF THE PROBLEM

In light of the foregoing statements, then, the problens under con-

sideration for this study are to describe the transfer difficulties in the

area of nusic within the systen of higher education in the state of Florida

and to present potential solutions to these problems. Answers, therefore,

 

15Letter fron Elwood Keister, Chairman, Voice-Choral, Department of

Music, University of Florida, Gainesville, Florida, May 11, 1973.
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need to be sought to the following questions:

1. What are the overall nusic skills expected of nusic students

transferring to the third-year (Junior) level at the public senior uni-

versities of Florida?

2. What specific nusic skills in the study of applied voice are

accepted as standard upon transfer to the third year (Junior) in the public

senior universities of Florida?

3. that literature is considered standard in the preparation of

applied voice students transferring to the third-year level Junior) of

the public senior universities of Florida?

LIMITATIONS OF THE STUDY

For purposes of this study, the following lisitations have been

“pond!

l. Descriptions and conparisons of curricula, faculties, stu-

dents, and problens related to articulation will be drawn free public

co-nnity Junior colleges and public universities in Florida only.

2. The study of curricular progress will describe and will eval-

uate the lower-division (fresh-an and sophosore) levels only particularly

those studies which apply to the transfer (university-parallel) goals.

3. Only articulation of susic specialisation skills and standards

will be probed.

It. The final reconnendations will be lisited to the transfer

problem of students in applied voice.

5. The reocsnendaticns and "aaster plan" enanating fron this

study will apply specifically to the public conaunity junior colleges

and four-year universities of Florida.

SCOPE OF THE STUDY

Thescopeofthisstudyshallbet

1. To detersine the nature of the nusic program of the public

conunity Junior colleges and senior universities of Florida.

2. Tonakeaconparativeanalysisofthenusicalbackgroundcf

seabers of the applied voice faculties of the public coaaunity Junior

colleges and senior universities of Florida.
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3. Th detersine the weaning and latitude of the junior-year

satriculation standards as prescribed by the public senior universities

or Floridae

ht To detersine if there are consistencies in the nethodology

used in the teaching of applied voice anong voice faculty nesbers in the

public cos-unity junior colleges and senior universities of Florida.

5. Tb'detersine the need for and nature of standard.repertoire

lists for the applied voice courses offered by public con-unity junior

colleges and the lower’divisions of the senior universities of Florida.

6. To detersine the nature of evaluative criteria and nethcds

in the study of applied voice in the public cosnunity junior colleges

and senior universities during the first two years of college.

DESIGN AND METHODOLOGY

This study included a survey of literature which has a relationship

to the broad definition and problens of articulation, articulation in

Florida, articulation in the area of snsic, and articulation specifically

in applied voice studies.

An analysis of catalogs free the public con-unity junior colleges

and universities of Florida was undertaken to provide inforsation relative

to adsissions standards, curricular offerings, proficiency standards, and

swaluative criteria in the susic progress of these public institutions of

higher education.

All state supervisors of nusic have been contacted and requested

to send statewide articulation agree-ants, where they exist, or to indi-

cate these procedures which have been eaployed to expedite the transfer

of susic students free a junior college to a senior institution.

All voice-teaching personnel in the twenty-eight public con-unity

junior colleges and the nine senior universities of Florida have been

requested to supply the following inforsationt

l. PrOblens of articulation between institutions and levels as



observed by these instructors.

2. Course outlines or syllabi for applied voice, including

class voice where existent.

3. Sanple recital progress and lists of evaluative sethods and

criteria for applied voice.

10. A survey/questionnaire listing training and experience of

each faculty nenber in preparation for teaching applied voice.

5. A survey of voice literature and nethodclogy.

liany voice-teaching personnel were interviewed personally in an

effort to elicit observations and opinions in regard to the problena of

teaching voice and preparing students for transfer.

DEFINITIONS OF TERMS USED

For purposes of this shady, the terns used have been linited to the

following definitions:

mmmmW- a nodern conprehensive institution for

post-secondary education which is "distinguished free certain others by:

an open door adnission policy; nonresident students,”16 and a curriculus

which includes progress for transfer of credits pursuant to a baccalaureate

degree, teninal courses for vocational and technical opportunities, and

any other progress the leaders of the con-unity dean necessary and fee-

sible.

Ennis 99min main: college-- a con-unity Junior coll-so do-

riving support for its functions directly free public tax sources.

W- any discussion or agree-ant, fonal or infernal,

designed to expedite sore effectively the transfer of students and their

 

“Rosie Educators National Conference, on. m. . p. 3.
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credits free one educational level to another.

lenggg:- the novenent from one level in the educational struc-

ture to another level. Transfer specifically involves curricula designed

for students who intend to continue college to obtain a bachelor's degree.

grlditgr- educational units convertible fron senester hours in

the con-unity junior colleges of Florida to quarter hours in the senior

universities at a ratio of 2:3.17 The sin is not exact duplication of

course content or title, but recognition upon transfer of course equiv-

alence.18

anlrpl_g§pggtignr- these courses of a "liberal” or general nature

designed to broaden the educational background of all students, transfer

and terninal, regardless of najor field of interest. Included tradition-

ally are hunanities, English and connunications, social sciences, nethe-

natics and natural sciences, and health and physical education. Such

areas are requisites with credits specified in transfer progress achieved

through the Associate in Arts degree.

W-that requisite lit-tins of courses

offered during the first two years in a senior university; the listing

has at least accepted equivalence in the transfer progran of the consu-

nity junior colleges. Ideally, if equivalence criteria are achieved,

4*

17Rillsbereugh and Santa Fe Cesnunity Colleges are exceptions to

thi. .umate

18Glam-1r. an- nitu pp- Sit-55.
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the transferring student will ncve to a four-year institution with only

two additional years of work for attainnent of a bachelor's degree.19

‘up23::djzigigngpnizgxgityr- an institution of higher education

without a loser division, 1. e., offering only upper-division courses

and progress including acne at the graduate level. Florida has been one

of the pioneering states in this phone-anon; Florida now has four such

universities. It is clear that these institutions look to the connunity

junior colleges as the principal source of students.20

Agggngtghilityr- a torn used to describe an evaluative tool in the

neasurenent ef the total effectiveness of an educational institution as

it attenpts to nest its assigned or prescribed objectives. The rani-

ficstions include curricular and instructional efficacy in terns of

realisation of success and establish-ant of neaningful criteria for

affecting student behavior. Every aspect of the prograa is thereby

”acceuntable rei- satisfactory perfonance. . . in the overall schene. ~21

.Annlisd_anaisr- a tern.which "refers prinarily to private lessons

which the student receives for both a principal and/or secondary instru-

nent, or perferning areas, but includes class instruction in piano, voice,

or band and orchestral instrunents."22

 

19m” Po 5’"

”Ion.

21Ervin L. Hurlacher and Eleanor Roberts, "Accountability for Stu-

dent Lear-ins.”W.11.1, No. 6 (March. 1971). 27-28.

22mm: Educators National Conference, 22- git. . p. 19.
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W93, m- class or private instruction for a student

whose prinary career interest is in perfcrning in concert or opera as a

vocalist.

W,M“ class or private instruction for a

student of voice shoes prinary career interest lies in using his voice

as a tool in the classroen, studio, or clinic. In nost situations the

objectives, literature, techniques, and evaluative criteria parallel those

for the applied voice, najor.

mm.m- clue or print- inetmotiu for a

student in voice whose prinary interest lies in porforning principally

on an instrunent or instrunents. The tine required is generally of

shorter duration than that required for the voice najor or principal.

ORDER OF PRESENTATION IN THE STUDY

6mm II-- consists of a review of the literature dealing with

articulation in higher education, articulation in Florida higher education,

and articulation in the area of nusic.

CHAPTER III- contains a description of the procedures enpleyed

and the sanple surveyed in naking this stub.

cram IV- contains an analysis of the results of the correspond-

enco, questionnaires , and surveys applicablo to articulation for transfer

of applied voice students fren public con-unity junior colleges to the

junior level of a baccalaureate degree progran.
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cm V-- contains observations, reconnendations, and conclusions

in regard to articulation for nusic student transfer and includes a ”nas-

tor plan” for voice students in institutions of public higher education

in the state of Florida.



CHAPTER II

REVIEW OF THE LITERATURE

With the rapid growth of the connunity junior college novenent in

Anerica over the past two decades, nuch has been written relative to the

nature of the connunity junior college and the problens of articulation in

the process of serving the transfer student. The review of the literature

totdevelop this chapter has included naterials fron graduate theses and

dissertations, studies fron institutions and societies in higher education,

and erasination of books and periodicals containing relevant infernation.

State and national educational organisations have proved to be an extensive

source of infornation through articulation agreenents, standards and guide-

lines, and task force reconnendations. Volunes of the gnnxngl_gfidflg§g§:gh

mmlisting dissertations in nusic fron 1957 to 1972 were

also eranined.

The infornation has been categorised as; (1) literature on artic-

ulation in higher education, (2) literature on articulation in Florida

higher education, col (3) literature on articulation in nusic in higher

education.

LITERATURE 0N ARTICULATIDN IN HIGHER EDUCATION

mmmof Articulation. Blocker, Plunner, and mom.

oon in their book.MW.focus on the

connunity college as perceived by university personnel.1 Adninistratora

 

1Clyde 3. Blocker, Robert H. Piunner, and Richard 0. Richardson,

0 A ial S (Inglewood Cliffs, R. J.a

huts-OO-ml . Ince g 1 5 . PP. 5 e
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of universities were credited with understanding and appreciating the

necessity for the lower-division institutions though these adninistrators

seened to have little faniliarity with the non-transferable facets of the

connunity colleges. The authors express the belief that the najority of

university leaders place the responsibility for transfer on the university

or senior college canpu. The lower-division schools are often forced into

an educational neld leaving then little roon for flexibility or original

ideas. The cause of this is an attitude on the part of senior university

personnel.

Medsker, through long years of experience in connunity college

stuiies, cautions against the dictating of standards, regulations, afi

progress on the part of the four-year institutions:

. . . planning for the transfer student still presents nany

problene. For one thing, the differences in requirenents aneng

four-year institutions nako it difficult for the two-year college,

particularly the analler institution, to offer a sufficient varie-

ty of courses to nest the needs of transfer students. Reluctance

on the part of sons four-year institutions to accept courses in

the sane field but different free the specific ones which they

require often forces the two-year college into a pattern identical

with the four-year institution . . . . When this happens, the

junior college forfeits its identity and its opportunity to expor-

inont in the dovelopnent of a pregran nest appropriate for it.

Schults refers to this hierarchical relationship between connunity

colleges and four-year institutions as ”pecking order tradition” when he

states :3

Zulu! L. Maker.W

(New York: HcGraw-Hill, l9 0 , p. 53.

3Raynend I. Schults , ”Articulation in Undergraduate Higher mues-

tien: Sone Problens and Sons Recennemlatiens Relating to the Junior Co1~

logo,“ Fron an Address delivered to the Annual Spring Conference of the

Virginia Education Association, Richnend, April, 1969,W

, "- A a... t ' ,ed. H1111“ Ko Ogilvio

.1... a; m... n... York: Appleton-Century Crofts, 1971). p. 611.
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Each educational unit that receives students has dictated

the terns on which it would accept students and inpeses its re-

quirenents and wishes on inconing students. This process Rae

resulted in curriculun being structured fron the top down.

Schults offers the following reconnendatiens for inprevenent of

the situation he has described:

1. Allow transfer credit for courses in which a grade of

Band's

2. The junior and senior colleges within a state should

fern cenpacts or agreenents to govern liberal arts requirenents.

3. Senior colleges should establish oonnon freshnan and

sephesere core requirenents for undergraduate najors and profes-

sional progress.

h. Periodic articulation conferences should be held in?

velving junior college and senior college representatives of vari-

ous najer areas and professional fields. Representatives of these

conferences should be drawn prisarily fren.departnont and division

hmOOO.

Senior colleges which receive substantial nusbers of junior

college transfer students shenld.have special internal arrangesonts

to facilitate the snooth transition of such students.5

mmmmmn. wfilth the broadening-ft»

connunity college into a 'cesprehensivo' institution, articulation has

largely centered around those areas where there can nere readily be seno

cesprenise and general acceptance. The principal area for agreenent lies

in the transferahllity of a core curriculun labelled "general education.”

Considered by sene as the “prise goal of the connunity collego,'6 various

plans fer'articulatien of transfer of general education courses have

 

“mi.

5im. . pp. sin-615.

6Jases J. Zigerell, ”The Consunity College in Search of an Idonti-

tr.”W.11-1. No. 9 (Deco-her. 1970). p. 710.



1?

energed ever the years. In his article on the identity crisis in Anorican

connunity colleges, Zigerell advocates a strong progran in general educa-

tion which is not directly patterned after the universities but which is

innovative, stating, ”If education given is indeed to better all who pass

through the open.deer'and result in a better life for the connunity and

the individual, significant innovation and inprevenent must be effected.'7

Since general education has becone so clearly identified with the

connunity college historically, working agreenents have been achieved in

none states whereby the responsibility for general education has been

virtually abrogated fron the upper'divisiens. Thereby the door has been

left open for connunity college graduates to transfer'directly into najer

areas of specialisation. Such agreenents have not been reached easily as

was the case in California when the proposal was node that the University

of California and the state colleges be required to award autosatic credit

to students for junior college general education courses. Disagreenent

arose when "senior college people saintained that evaluation of junior

college courses and the assigning of credit toward a bachelor's degree are

prerogatives of university and state college faculties who should deternine

their own curriculun and graduation requiruents."8 The junior college

representatives "believed that the right of faculties to set curriculun

should apply equally to junior college faculties."9

 

7hr... x» 712.

BFrederick c. Kintser, ”Articulation Is An Opportunity," mm;

W.XXVII. No. 7 (April. 1967). p- 16-

9m.
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W-Much of +110 0011er

which has arisen between junior- and senior-level personnel has been

precipitated by a lack of clear infernation relative to the potential

junior college transfer stiflents. Beginning in 1960, a definitive nation-

wide sttrly of the transfer student was undertaken by Knoell am Medsker.

The sttnly involves 8500 students fron sore than 300 two-year colleges who

transferred in 1960 to cone #1 fouryear colleges located in a group of

ten states. These 8500 transfer students were ccnpared with 3500 native

students. moon and Hodsker identify variables associated with the

success or lack of success of the transfer stuient following graduation

fron a connunity college acadenic progran pursuant to the baccalaureate

degree. The study accuses sons differences between transfers to the

junior level of an upper division and the native university students.10

One of the principal objectives of the study was to analyse articulation

procedures achieved, forsally and informally, between two-year and four-

year colleges.11

Anong the conclusions reached by the Knocll-Medsker study are the

following:

1. My students, who night not otherwise find it possible for

acadenic, econonic, or fanily reasons to attend a four-year college, a?

able to begin work in a junior college toward a baccalaureate degree.1

1'0me u. Knoell and Leland L. hedskor,W

W-A Study Published for

the Joint Consittee On Juniorani Senior Colleges Washington, D. 0.:

Aserican Council On Mucation, 1965), pp. 4-5.

111m... pp. 5-6.

12m. p. 87.
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2. Greater guidance efforts need to be node in order to ensure that

the junior college transfer student sakes a wise selection of a college

or university to which he will natriculate and that the najer field into

which he will enter is connensurato with his abilities.”

3. There are no national nerns in terms of student perforsanco or

instructional progress.“

it. Grading procedures are natters for statewide articulation.”

5. The good students in a junior college are better served than

these who show deficiencies fren high school and, therefore, should be

pernitted and oven enooiigagod to take sore than two years to cenpleto a

junior college progran

6. Graduates who begin the pursuit of a baccalaureate degree as

frost-en in a university tend to show a higher average ability than their

counterparts who started at a junior college, a fact that raises the in-

plication tint junior colleges night be left with an untenable responsi-

bility for educating university "rejects. "17

7. Junior college transfers nust accept the real possibility that,

at least for the first year after transfer, their grade-point averages will

be below what their native counterparts are achieving.“

8. Counseling needs to be carefully planned and fairly reislered

for transfer students at a university in order to provide equitable serv-

ices which will help to move seno of the trauna suffered by these stu-

dents in a new situation.19

The subject of inter-institutional and statewide articulation is

raised by Kneell and Hedsker in the following conclusions:

 

13%: p. 89.

lung-LO p0 91o

15M! P0 920

16m: Pp. 92-93-

17m. 1» 9n.

18m. p. 95.

19934... pp. 96-97.
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There is no reason why junior college transfer students

should require sore tins and units than native students to cenpleto

their'degree progress, if the two- and four-year colleges work

together on prograns of articulation of their courses and curric-

nlun o o o e

Attrition after transfer, for all causes, in higher than it

ought to be and could probably be reduced through joint efforts on

the part of twe- and four-year colleges . . . .

Present articulation nachinery in nany states and in nany

institutions is inadequate to solve the problens which will be

brought on by an increasing veluno of transfer students . . . .

A sulti-cellege approach at the state level is needed to achieve

good articulation of the two- and four-year prograns and to pre-

serve the individual college's right to experinent and innovate

as well as to protect the student's transfer crodit.21

Reginald Tidwell undertook a sonewhat related study of transfer

students at the University of Alabasa. In addition to indicating that

relativoly few students transfer to the university of Alabasa fron junior

colleges within that state, Tidwell's nest significant finding fron the

study is that "native students earned significantly higher averages than

junior college students during each tern following their transfer to the

University” and achieved sore successfully across the board.22

As a result of the Kneell-Medsker study at Berkoley, the Joint

Consittee on Junier’and Senior Colleges published a set 0f.§nlflllllll_lll.

in 1965.23 The

 

 

“was pp. 99-100.

21m. p. 101.

22Reginald n. Tidwell , ”The Acadenic Perfornanco of Students vhe

Transferred to the University of Alabasa fron Junior Colleges in the State

fren the m1 of 1966 through the Fall of 1968" (unmhlished Ph. D. dis-

sortation, university of Alabasa, 1970), p. 2.

23Joint Consitteeon Junior and Senior Colleges,

u . -- . ~.-.A8uunm

By the Joint Consittee on Junior and Senior Colleges of the Association

of Anerican Colleges, Aserican Association of Junior Colleges, and the

Anerican Association of Collegiate Registrars and Adnissions Officers

(Washington, D. 0.: Anorican Council on Education, 1966).
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guidolinos were designed to be tested against state and local policies

and are concentrated in the areas of adsissions, evaluation of transfer

courses, curriculun planning, student personnel services, and articulation

progress. The associate degree transfer progran is reconnendod as the

guarantee of upperdivision standing. Entrance roquirenents for the

junior level in specialised najors, which include testing and parallel

or equivalent course descriptions, should becone nattors of joint agree-

nents between junior and senior colleges. 2“

WW- As previously nation-d. fer-a1

articulation agreenents principally attached to the associate degree and

its core focus in general education have been adopted. Such agreenents

have been inplenented in California, Florida, and Illinois where there

are rather extensive public connunity college systens.

LI'mRATURE 0N ARTICULATION IN FLORIDA HIGHER .UCATION

In Hersch's study of connunity colleges in seven states, the author

had the following to say regarding articulation in Florida:

Articulation between junior and senior colleges is consider

ed quite good in Florida- and it does seen to be better than that

of other states— possibly because all branches of higher education

are housed in a single state departnent of education, but sore

likely because the legislation creating the connunity college sys- 25

ten is rather sore explicit than that of neat states on this point.

In 1958 the Florida State Dopartnent of Education issued a policy

relative to general education in higher education. The public institu-

tions of higher education were thereby encouraged to establish a general

 

”an“ pp. 9-11.

25Hillian Hersch, c s

WNew York: Passer Publishers. 1971 . p- 62-
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education progran involving “not less than 36 senestor hours of acadenic

crodit"26 toward a baccalaureate degree. Exchange of ideas relative to

general education progras.developnent was likewise encouraged within guide-

lines respecting the autonoay of each institution. Conclusivoly,

Once a student has been certified by such an institution as

having eonplotod satisfactorily its prescribed general education

progran, no other public institution of higher learning in Florida

3.2122312123‘3:23:33: uwmnmr

At the tine that tho above-sentionod policy was fornulatod, there

were only seven public connunity junior colleges in Florida. Just one

year earlier, in 1957, the Florida Con-unity College Council had.revoalod

its 'nastor plan” for the connunity college systes in the state, which,

when.fulfillod, would offer local public connunity college education in

twenty-eight locations within consuting distance of virtually the entire

population of Florida. That ”master plan" was seen to its culnination in

1971.28

Through the nineteen-sixties great changes occurred in tho connu-

nity colleges of Floridan Enrollnents soared and prograns diversified.

In 1968 the administration of the colleges was soved fron under the juris-

diction of the county boards of public instruction and placed in the hands

ef'local boards of trustees by gubernatorial appoint-out. In 1969 a group

called 3. c. o. P. E. (Select Council on Put-Secondary Education) was

 

26Florida State Depart-out of Education, ”Policy Regarding General

Education in Florida Public Higher Education" Tallahassee: Florida

Depart-out of Education, 1958). (Mineographed

271m.

28mm: eon-unity 0011060 email.W
1I.I§::13£;1_Eninrg, A Report to the State Board of Education Tallahassee:

1957 .
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appointed and in 1970 issued a list of thirty-seven reconnendaticns in-

cluding the following. The first reconnendaticn is not relevant to this

stay:

2. (Thea all Associate degree holders be accepted in upper-

divisicn colleges.

3. [That] there be an improved study and follow-up on stu-

dents and their needs.

11., [mg the size of the lower divisions in the four-year

schools be stabilised and new university canpuses be upper and

graduate division only, but that studies be undertaken to deter-

nine the advisability of either elisinating lower division enroll-

nont or expanding such enrollnents indefinitely at four-year

schools.29

With increasing eaphasis being shifted in lower-division education

to the connunity colleges in Florida, such internal critical study and

evaluation of the entire systen of higher education has been undertaken.

This action has coincidentally paralleled the fulfill-out of the 1957

I'nster plan" and has been largely a corollary of the nationwide obsession

with educational accountability.

In 1971, as a result of the reconnendations of the Select Council

to the Florida legislature, all institutions of higher education were nan-

dated to abide by a new statewide articulation agreesent. This agreenont

will be found in its entirety in Appendix A. Initially it reaffins the

1958 policy in regard to general education requiresents. The Associate

in Arts degree serves as the basis for transfer without penalty to the

upper division, the general education require-ents having been satisfied.

Uith regard to najer professional specialisations the agreenent is less

binding:

. . . the deterrination of the najer course requironents for

a baccalaureate degree, including courses in the sajor taken in the

 

29Horsch. an... all... p. 53.
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lower division, shall be the responsibility of the state university

awarding the degree.30

Since earlier studies and statements have already been referred to

in regard to the disadvantages of "handing down" requirenents, the subject

of cooperative agreenents in the area of music will be dealt with under

the next najer heading of this chapter.

The concept of accountability has recently burgeoned in a nunbor

of new ways. In March of 1972, aroused by a published report of the

Chrnegio Cossission in 1971 entitled Lg§§_1133‘_fl9;§_gptign§, the Con-

aissioner of Education of Florida appointed a task force "to explore the

feasibility of a baccalaureate degree program which can be ccnpleted in

three academic years."31 The rationale for such a study centered upon

several prenisesi (1) the need arose for updating education beyond the

traditional four-year degree and the traditional corpus setting, (2) can-

pus unrest in the sixties caused loss of public faith in the educational

structure along with soaring costs, (3) students found it sore expedient

to alternate their work and study priorities, and (a) duplication of

subjectrnatter led to unnecessary costs in tine and noney for students

and taxpayers just by traditionally locking programs into a traditional

tine frane.32

 

301"1cridi Dopartsent of Education, ”Articulation Agreeaent Between

the State universities and Public Junior colleges of Floridan” Attach-cut

to a letter to Community College Presidents fron Lee G. Henderson, Direc-

tor, Division of Connunity Colleges, Department of Education (Tallahassee:

sum of Florida, Departuent of Education, March 1, 1971). (Minecgraphod)
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A najer part of this exploratory study is in the fern of a re-

quest to each of the public universities of Florida for data indicating

the "acceleration sochanisns" employed and for suggested plans or prograns

being fornulated at each institution for future experinentation in accel-

eration designs.33 Several procedures presently in use to seno degree are

”credit by exasination, credit for college work conpleted in high school

(sosotises ealled advanced placonent), year-round attendance, dual enroll-

nent in secondary schools and institutions of higher education, dual en-

roll-eat in connunity colleges and universities, college enrollnent upon

ooaplotion of the eleventh grade (usually called early adnission), adais-

sien of students free secondary school to upperlevel universities, course

work overload, and correspondence study . . . 3'3“

Preblens are recognised and caution is suggested by nonbors of the

task force. It is granted that adjust-outs in funding and staffing of

institutions offering opportunities for accelerated advance-eat will be

necessary and that traditional lines of jurisdiction will need to be re-

defined and perhaps eliainated.” Perhapl the strenth adnonition for

prudence in the use of moderation devices cones in a response free the

University of Florida to the task force:

The University believes that tine shortened degrees are not

for everyone. There was general agreenent aseng faculty, students,

and adninistraters, that sene students need longer, rather than 36

shorter periods of tine in which to cenpleto their degree prograns.

 

332214.... p. 12.

”m. pp. 12-13.

35m... p. 11.

36m... p. 30.
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The novenent toward accelerated degree prograns is gaining nomen-

tua in Florida. The State Departnont of Education has received the report

free the task force and the legislature has acted to expedite its recen-

nendations. Not yet prepared to nandate an across-the-beard.three-year

degree progran, all institutions are nevertheless required to continue

experinentation in this regard. In the noantine, the outlook calls for

a greater effort in inter-institutional articulation in order to assuage

the fears of the unknown and to ultinately serve the student in the

totality of his educational pursuits.37

LITERATURE ON ARTICULATION IN MUSIC

Because of the cenploxities in the design and function of a nusic

najer progran, nany connunity colleges have avoided the creation of such

a specialty, choosing instead to linit their offerings in nusic to these

courses which will serve the general student. Of those which do offer a

nusic najer curriculus, nany are, due to sine and financial considerations,

unable to advance a broad enough progran to once-pass all of these courses

considered parallel to those of the state universities. A report free the

Music Educators Rational Conference sakes the following cautionary stato-

seats concerning the problons of the nusic najer in the connunity college

and the transfer of nusic students to an upper division:

Acceptable nusic-transfer prograns can be developed at the

college level only by a specialised faculty- by those who are

perforners and specialists, rather than generalists. Specialists

are, by virtue of their training, better qualified to teach courses

for the general student. By contrast, the generalist is not only

less able to teach the nonransic najer, but often incapable of

giving the kind of special training necessary for the progress of
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the student in the nusic-transfer progran . . . .38

Confronting junior college nusic educators and nusic-trans-

for students is a wide discrepancy in the policies of senior uni-

versities for evaluating transfer credits . . . . Not all senior

institutions have the ease typggof nusic najer prograns or offer

the seas kind of nusic degree.

It is essential, therefore, that junior colleges dotornine

which prograns and institutions they will attempt to satisfy . .

. . It is even nore inportant that a connon core of nusic courses,

acceptable for transfer among all institutions, be identified by

senior institutions as well as junior colleges. It is also inpor-

ativo that the principle of course equivalency, Esther than exact

parallelisn, be adopted in the transfer progran.

A nnnber of attenpts have been nade to assinilate standard require-

nonts at both the state and national levels and to arrive at seno senblaace

of a nodol progran in nusic for the transfer student free the connunity

junior college. Such.decunents have been.designod to define these skills

and levols of proficiency for the student pursuing a baccalaureate degree.

In an effort to discover the existence of statewide standards or

arailability of statewide articulation agreenents in nusic, this writer

sought such infornation through state supervisors of nusic. All #1 states

with supervisors were contacted and seno response was forthconing fren

a.AcumuonmfiWniufmmirwpmuB.

It should be noted that there is a wide variety of differences

aneng the states in terns of the systonatic organisation of connunity

colleges within then. According to theMWof 1972,

both Indiana and Delaware have two public junior colleges while Rhode

Island and New Hanpshire each have only one. At the other end of the

 

38Music Educators Rntional Conference, o J

A Report Prepared by the Consittee On Music in the Junior Colleges (Wash-

ington, D. 0.: Music Educators National Conference, 1970). p. 28.

39mg... p. 30.
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spectrua, California boasts 94 public connunity colleges; Texas and

Illinois each have #73 New York, #5; and North Carolina has 54. In

Arisona, four of its connunity colleges are part of one county junior

college district; the Ohio connunity colleges are all under the university

systen as they are in Kentucky, Louisiana, Alaska, Hawaii, New Mexico,

West Virginia, Hiscensin, and nest of the connunity colleges in Pennsyl-

vania.u1

These states which include their connunity colleges as part of their

university or senior college systens have the advantage of direct artic-

ulation between the branches. Snall states like Maine report that a need

for such articulation does not exist as nusic is not a part of the lower-

divisien curriculun as a transfer discipline. In the larger and.aore

autonosous systens where local boards and.adninistrativo officers are

responsible for the development of progress, there is a need for inter-

institutional agreenent.

N, A. a, fl,.§1;ndg:1§. The National Association of Schools of Music,

an organisation designed for specialised accreditation of schools er'de-

parhents of nusic, has continued to revise itsW

setting nininun standards for achievenent of various degrees with a najer

in nusic within the accreditation guidelines. Several individual consu-

nity colleges, though not granted neabership in N. A. S. H., and statewide

systens. such as the junior colleges in California, have adopted these

ninisus standards as a pattern for establishnent of nusic progress of a

transfer nature in the lower-division schools.42 The 1959 21:L311_gnd,

 

hlAserican Association of Junior Colleges, A.‘A._1._g._21:.§1131

Washington, D. c.a Anerican Association of Junior Colleges, 1972 , p. 91.

#2
”Resolutions of the California Junior Coll e Music Educators

Mounties."W.LIII. No. 6 Februery. 1967). p. 99.



use.“
V
I
L
.

‘
4

i:

P.



29

mmof N. A. s. 3. appear in Appendix 0.

Although the latest II. A. S. H. standards are outlines in the tra-

ditional subject-oriented nanner, seno efforts have been node to incor-

porate a plan fer a "conprohensive nusicianship" integrated approach to

the developent of nusic skills in higher education. Yet, the sore tra-

ditional curricula continue to prevail based on optional separate courses.

Sash theoretical disciplines as ear-training, sight-singing, harnony, hey-

boerd linear, counterpoint, and orchestration still fill catalog pages

devoted to nusic in colleges fron coast to coast.

I. A. S. I. stainards, in addition to covering theoretical dissi-

plinss, also list nininun levels of achievenent in applied nusic. The

eenrees inelfied unier the nnbrella of applied nusic are diverse in their

inplieatiens all applications. Applied private study, at public expense,

is forbidden by law in California an! class instruction is the only al-

ternative.” Applied assay is virtually non-existent in the connunity

colleges of sons other states.“

mass into-action in piano an! voice has becue connon throughout

the country largely due to the expense of private instruction. Vanna

iooldridge suggests that class instruction in voice has nany psychological

as well as pragnatic advantages in that it stinulates group dynanics and

nabs it possible to reach sore stdents sore econenically. no eantiens

against having none than eight students per class all suggests tint there

are advantages to having a heterogeneity of vocal abilities and nirture

 

”HI-1° ”mur- hum-1 confine”.W

Po 20o ‘

M"Snob states as Pennsylvania offer no applied study at the junior

college level.
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efsoresinthesssoelass.”

W1. The Music Educators National Conference,

the natieml professional organisation of Aneriean nusic educators, drew

the inferutien ad reconnendations contained in its publication, m

W,fron the report of a liaison connittee of the

Aneriean Association of Junior Colleges and the National Association of

Schools of Music. This report represents the nest couplets statenent

published to date specifically devoted to nusic prograns in the connunity

colleges. It contains an analysis of the nature and problens of nusic in

the connunity college an! proposes potential solutions and suggestions on

such wide-ranging topics as teacher workload, adninistratien of nusic pro-

grans, all nininnn nusic-transfer prograns.“

Waves-nt- the tone-ins new to

the inportanee of inter-institutional articulation for the nusic-transfer

students

When adninistrators insist on the ccnpletion of all General

lineatien courses in junior college, the nusic student is prevented

free beginning all the sequential courses in his najer field, which

nustbestartedinthe firsttwoyeareifthe studentistonain-

tain stride with his counterparts in senior institutions. It should

be understood that the General Education requirenent need not be

netinthefirsttwoyears; itcanbeconpletedinthefour-year

Moscow

It is apparent that junior college adninistrators find it

easier to accept an! pronote ”working agreenents“ with senior insti-

tntions, which facilitate the transfer of General Education ”pack-

ages“ ties to be concerned with the transfer problens inherent in

 

“5am: Mcoldridge, Mot Class Voice?” ,mm

mm, lo. 2 (Decenber, 1971 , 20-21.

#6
Music Hunters Rational Conference ,W

PP- 35‘*1 a
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specialised prograns.“8

In an effort to aid in the developnent of adequate nusic-transfer

prograns in the connunity colleges, this M. E. N. C. repert.lists a nedol-

transfer curriculum“9 This outline will be found in Appendix D. In

addition to being a part of the aforonentioned outline and with specific

reference to nusic theory skills, the report states:

It is recon-ended that tests in nusic theory, for the end

of the fresh-an and sophenore years, be developed by junior-

eonior college connittoos. These tests should suggest not only

the areas of knowledge required, but the lovol of accenplishnent

expected.50

The M. I. M. C. report, further, has broad reconnendations concern!

ing the area of applied nusic in addition to nininun lovols of proficiency

for transfer students. Mininon requirenents for applied students in voice

are found in Appendix E. The breed.suggestions are as follow:

A. It is reconnended that junior colleges hire nusic

specialists as part of their'regular staff. Many states pernit

the use of nusic-specialists in junior colleges on a part-tine

m1.oooe

B. The junior college should nake a clear statenent as to

the level of applied nusic being offered; that is, whether the

individual course in college level or pro-college lovol. . . .

C. Applied Music instruction at the pro-college level should

be available to both nusic najors and to non-nusic najors.

D. College lovol courses should be available with a require-

nont that the student nust appear in recital at.loast once each tern.

I. A syllabus for every course in Applied Music should be

prepared and distributed. The syllabus should indicate the lovol

of instruction and should list representative solo repertory along

Ilth “0mm .miu o e e o

 

“m. p. 30.

”my... 2. 19.

50m.” p. 39.
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F. lash student should keep a current written record of

repertory studied. The student should take this card with hin

when he transfers to a senior institution.

G. Within a given course in applied nusic, the standard of

aohiovenent ideally should be the sane for all students. ‘

M. Every nusic najer should take fornal work in piano toward

a stated piano-proficiency level . . . .51

MW- In 1967. a Junior-«n1»: 0011080

articulation task force in nusic sought to study and issue reconnendations

related to problons of articulation of nusic-transfer students between the

lower- and upper-division institutions of Florida. With the provision

tint a "college should develop nusic najer transfer prograns ONLY where

feasible,"52 the task force report proposes the nininun nusic najer progran

an! course of studies found in Appendix F. In addition, the report as-

tablishes the n. A. s. n. 1959 Wilmaas a guide for

setting nininun degree standards (See Appendix C).

In applied nusic, the list of reconnendatiens is largely identical

to that of the M. E. N. C. list given above with the following addendai

lho Task Force reconnends that applied nusic placenont of

transfer students be node after one tern of applied nusic study

at the receiving institution. Students should be assured of credit

while waiting classification.

. . . All nusic najors should participate in at least one

ensenble or rule organisation each tern.

. . . lash junior college offering a university transfer

progran in Music Education should offer basic skills courses in

 

511m... 1:. 38.

52Messional Consittee m Relating Public Secouiary and Higher

lducation of the Florida State Board of Mucation,A

W, Report and Guidelines for Junior-Senior College Artic-

:l’ztien of the Task ll'oroe in Music (Tallahassee: Departnent of niaccticu.
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strings, woedwinds, voice, brass, and percussion.53

In 1971, a now articulation connittee was appointed by the Florida

College Music Mucators Association. An interin report was read to the

F. C. M. I. A. business neoting by Dr. Gale Sperry, connittoe chairnan,

in January, 1972. A copy of that report is in Appendix G. Much of the

infernatien is based upon Dr. Sporry's personal visits to the connunity

college canpuses in Florida and interviews with nusic personnel on those

oanpusos. It should be pointed out particularly that the report reflects

a general acceptance of standards and progran guidelines in a nusic najer

ourriculuufoundinthel967WWaldthe

M. I. M. C.'sW. Also of note is the inferna-

tien tut when asked, the junior college instructors felt that nusic-

najor graduates free their institutions, when transferring to a senior

university, experienced their greatest difficulties in applied nusic and

in theory. ‘lhe sane instructors suggested a need for nore "feedback”

infernatien frcn senior institutions regarding the strengths or weaknesses,

successes or failures of transferring connunity college studentmsh

W1. hrvin Bclford developed an extensive

study of the nusic ourrioulun for the transfer nusic najer in public jun-

ior colleges in 1967. In analyzing the quantity and quality of research

studies in this one area, Bolferd states:

Scholars have not shown a lack of interest for research in

junior college nusic, as nay be evidenced by the fact that the

 

”mu. 1». h.

5"Florida College Music linoators Association, ”Intorin Report of

the Florida College Music Educators Articulation Connittoe," Report to

F. C. M. B. A. Business Meeting, Daytona Beach, Florida, January 13, 1972.

(Mineegraphed).
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public junior college nusic curriculun has been the subject of

several studies. These studies, by their very nature, were can!

plings of the junior college nusic curriculun and included only

brief nention of the transfer nusic curriculun. The two nest

recent studies were conpleted slightly over ten years ago,

and all studies prior to these two are at least twenty years of

age, which indicates these studies are scarcely pertinent to

current junior college nusic curriculun problens. No conprehonsive

study, either state or national, has previously been attenpted with

regard to the public junior co ego nusic curriculun specifically

for the transfor'nusic najor.5

Delfcrd's study seeks to renedy this situation conprehensivoly.

The purpose is ”to investigate the status quo of the junior college curric-

ulun as it relates to the transfer student [end] . . . . to investigate the

problem encountered in transferring."57 The study, covering the acadenic

year l963-6h, includes data free 210 junior colleges which offer transfer

nusic curricula. This study includes such infernatien as length of the

instructional period for the najer applied nusic area, requisites for

adnission to nusic prograns, types of articulation apparatuses between

junior and senior colleges, grading procedures in applied nusic, frequency

of curricular offerings according to size of college, acceptance of spec-

ified courses upon transfer to a senior institution, and particular skills

onpected by senior colleges.

 

ssnelferd specifically nanesi

llisabeth Eileen Scott, "Music Offerings in the Public Junior

Colleges of the united States with lurcllnents of Five Hundred or

Loss')’ (unpublished Master's thesis, Illinois State Non-d University,

1952 .

M. M. Lenort, ”Music Education in the Public Junior College”

(unpublished Ph. D. dissertation, University of Texas, 1953).

56Marvin L. Bdlfbrd, ”An Investigation and Analysis of the Public

Junior College Music Curriculun With Euphasis on the Problens of the

Transfer Music Major” (unpublished Ph. D. dissertation, university of

Iowa, 1967), p. 18.
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Sons of the scat iaportant findings are as follows:

1. Colleges of saall to moderate enrollments offer students more

opportunities for applied major instruction than did larger colleges.58

2. Junior colleges deaand little by way of entrance requirements

to nusic prograns. Sane respondents to the surveys list a need for

musical ability and some require nusic performance tests.59

3. Over 70 percent of the respondents indicate they maintain some

type of articulation with senior college nusic departments; aany respond-

ents have acne fern of follow-up procedure for checking on the progress

of transferees.6o

b. Proficiency examinations administered at given levels in the

applied nusic prog are employed by over 50 percent of the junior col-

lege adainistrators. 1

5. Music aajor transfer courses are accepted at -stats senior

colleges according to over 90 percent of the respondents. 2

6. Colleges in the larger enrollsent groupings tend to enroll

sore students in applied nusic classes; smaller colleges enroll students

acre frequently in private applied nusic lessons.63

7. Slightly acre than 70 percent of the senior college adninistrav

tors responding indicate an entrance examination is adainistered to trans-

ferring junior college nusic najors either in applied nusic, theory, or

piano, or in any cosbination thereof. Otherwise, junior college grades

are the scans of evaluation.64

8. Senior college adainstrators indicate that theory and appli

aajor areas show the greatest weakness along transferring nusic najors. 5

 

58m. p. 118.

59M. P0 1260

“mm. pp. 135-139.

611m... 1» 1&9.

62m.” P- 161-

6311114.. p. 189.

“mm. pp. 308-309.

65M! P0 3110
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9. Over 60 percent of the senior college nusic adninistratcrs

indicate that the average nusic transfer student requires three years 66

beyond the junior college to cosplete baccalaureate degree require-ants.

10. More than 65 percent of the senior college respondents indicate

transfer student deficiency in applied nusic study with the bl e aimed

at lack of private study opportunities in my junior colleges. 7

In the concluding chapter of Belford' a study, the author suggests

the need for further study in the area of applied music including a con-

prehensive ccnparison of the coapetency and repertoire of both junior

college and senior college nusic najors.68

Ray P. Moore conducted a study of the nusic students transferring

free Illinois public junior colleges to Illinois state universities. The

study was designed to discover the realistic nature of such a transfer

procedure. The author conducted interviews eaploying a structured guide

sheet seeking infernatien relative to the nusic curriculun. Although

articulation between junior and senior colleges had iaproved, Moore

concluded that probless continue to exist particularly in terse of the

inconsistency in classification of nusic courses. The study concludes

with a list of staniard concepts in nusic theory which Moore suggests

should be adopted for fresh-an and sophoaore theory courses. 69

George Gordon McLaughlin's study seeks to find if there are any

significant differences beth the acadeaic perforaance of transfers

and native students and to discover if there were any particular areas of

nusic ahdy that were sore difficult for transfer students than for other

students. nusic history and literature were found to pose the greatest

 

“ms 1» 316.

67m. p. 331.

68m. p. 397.

69Bay Pribble Moore, "Existent nusic Curricula In Illinois Public

Junior Colleges and Effect Upon Student Transfer " (unpublished Ph. D.

dissertation, Southern Illinois University, 19663, pp. 109-110.
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degree of difficulty with scaewhat less difficulty reflected in nusic

theory and the applied areas. McLaughlin also finds that achieve-cut in

nusic is consistent with the nusic transfer student's general academic

success.70

A study by J. Albert Kindig was designed to determine the scope

and organisation of applied nusic prograns of two-year colleges during

the 1970-71 acadesic year. The study also sought to detenine the degree

of acceptance by senior colleges of applied nusic credits earned by

students in tee-yearcclleges.71

Kindig sent two pertinent questionnaires, one to 200 nusic de-

partaent heads free public and private two-year colleges and the other

to the adsinistrators of 202 senior colleges. All regions of the united

States are represented in this study. Statistics are available relative

to such its-s as: sizes of nusic faculties, ccaputation of teaching loads,

nodes of reiabursesent for*applied nusic instructors, faculty recitals,

acccspanying opportunities, length and nuaber of lessons weekly, credits

asarded and require-cuts in applied nusic courses, grading procedures in

applied nusic, piano proficiency levels, student perforaances, and trans-

fer probleas in applied nusic.

Of particular relevance to the current study is Kindig'e finding

that 52.85 percent,cf the senior college deans surveyed responded that

the aajcrity of the two-year college transfer students were able to

perfcra at the junior level in applied nusic upon coapleticn of the

transfer.” Kindig qualifies this finding in the following state-est:

7otGecrge Gordon McLaughlin, ”A Study of the Degree of Success of

Junior College Music Students in Meeting university Expectations” (un-

published ld. D. dissertation, University of Kentucky, 1969), p. 2.

71.1. Albert Kindig, "An Investigation and Analysis of Applied Music

in Two-Year Colleges,” (unpublished Ed. D. dissertation, Ball State

university, 1972).

”Tight- n- 901-
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. . . . However, a large 11qu of two-year college transfer

students aajoring in nusic continue to show evidence of a deficiency

in applied nusic performance when entering the senior college.73

The deficiencies Kindig speaks of here are found by those who cos-

prise the 85.37 percent of his senior college respondents who indicate

that auditions are held for transfer students seeking admission to an

7“ Other findings of the Kindigupperdivisicn transfer nusic progran.

sttwiy are as follows:

Few senior colleges have articulation aaterials relating to

specific perforaance criteria or levels of competency in applied

nusic for students interested in transferring to a particular

institution. 75

loch ggivate applied nusic instruction is not individualised

instruction.

Much of the discussion on articulation between two-year

and senior colleges relative to applied nusic has focused on

credit hours earned. However, the quality of perfcrsance cf the

transfer student is of prise ispcrtance . 77

Clifford E. Hansen's 1965 study is largely an historical outline

of the evolution of nusic curricula in Anerican junior colleges and in-

cludes synopses of earlier studies relative to this topic dating back to

1933. Included are findings and reconnendations of other authors which

cover the years free the ties when junior colleges had basically only a

university parallel function to the tins of the esergence of the aulti-

faceted "cs-prehensive" ccamnity college. One of the points that cones

 

”nan. p. 231:.

731219.... p. 199.

75m. p. 235.

76m. p. 236.
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to the fore is that the junior college can function as an "articulation

point between the high school and the professional susic school."78 This

point say be asplified to scan that the junior college may be conceived

as a place of trial and testing for the seriousness and cospetency of the

susic student.

is a conclusion to this study, Hansen seeks, by way of questionnaire,

to detersine curricular offerings, articulation policies and procedures,

and evaluation standards in the music prograns of the public junior col-

leges of California. Hansen concludes:

Indications are that articulation probless between junior

colleges and four-year institutions are ninisal and that placesent

erasinaticns, adherence to standards of the National Association of

Schools of Music, and recognition of the Associate in Arts or Science

degrees have served to define the adequacy of lower-division prep-

aration.

SUMMARY

This chapter has presented an overview of the literature available

dealing with the subject of articulation: articulation in education in

general terse, articulation in higher education in Florida, and articular

tion in the area of suaic in higher education. Many scans of achieving

articulation hays been offered free various sources, each one designed to

aid the transfer student in his sigration free one caspus and its environ-

sent to another. Seas of the sources go back to the tise when the junior

college was not as large nor its probless as cosplex as they are at the

present tise.

 

78Clifford E. Hansen, ”Music Curriculum Developsent in the Two-Year

Public Junior Colleges of California” (unpublished D. H. A. dissertatim,

Boston University, 1965). p. lul.

79.1315.“ PP. 21‘3'21‘40
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Many unclear expectations and unfair comparisons face the music

najer. The requiresents vary fros institution to institution and free

one sub-discipline to another in the area of music. Tise, course content,

perfcrsance proficiency levels, credit equivalencies, and evaluative

criteria are often asbigucus. The review of the literature ccnfirss

these facts.



CHAPTER III

THE DESIGN OF THE STUDY

The sethcds of gathering inforsaticn for this study were the fol-

lowing: (1) survey forss sent to voice instructional personnel of the

public connunity junior colleges and the universities of Florida, (2)

correspondence with susic departsent chairsen and voice faculty senbers

of the public cossunity junior colleges and the universities of Florida,

(3) interviews with.susic department chairmen and voice faculty seabers

of the public connunity junior colleges and the universities of Florida,

and (h) the erasinaticn of cos-unity junior college and university cata-

logs fros the public institutions of Florida.

Correspondence, interviews, and survey forss were designed to seek

answers to the following questions:

1. What are the probless of the susic transfer students in Florida

as perceived by the susic professional personnel?

2. What is expected by the institutions of higher education in

Florida of a student in applied voice in his first two years of college

insofar’as his susic skills are concerned?

3. What sust a student in applied voice achieve in his first two

years in order to effect a cosplete and satisfactory transfer to the junr

ior level in a senior university?

h. Do the public cos-unity junior colleges and the universities

of Florida.olearly cossunicate standards of perfcrsance with respect to

the sseoth transfer of students in applied voice frcs one level to an-

other?

5. wa*dc the applied voice prograns of the connunity junior col-

leges ccnpare with those of the first two years in the senior universities?

6. Is class voice-teaching a cannon approach in the public cos-

sunity junior colleges of Florida?

7. Is there consistency in the techniques and sins of voice-teach-

ing ascng the instructional personnel within the public cos-unity junior

colleges and universities of Florida?

to
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8. lhat types of solo literature do the voice instructors of the

Florida.public connunity junior colleges and universities use in teaching

applied voice?

9. Uhat experience and professional and acadesic credentials do

the applied voice instructors in the public institutions of higher educar

tion is Flerida bring to their studies?

The preceding questions were developed by this writer'fros personal

erperience as a voice instructor in a public connunity junior college and

as a.sesber ef a'task force. The task force was constituted to study the

probless of articulation that crist.asong the institutions of higher educa-

tion in Florida and to sake recossendatious for solutions to these probless.

nany probles areas were discovered as a result of responses to the first

questionnaire and the initial correspondence with voice instructional persons

nel is the public cos-unity junior colleges and senior‘universities in.the

state.

An analysis of the catalogs was undertaken to provide answers to

the following questions:

1. Ihat are the sises of the susic faculties of the public cos-

sunity junior colleges and universities in Florida?

2. De the larger connunity junior colleges in Florida offer'sore

extensive and diversified susic progress than the ssall sad sedius-sised

ones offer?

3. Do the universities of Florida offer'scre diversified progress

in susic than the public cos-unity junior colleges offer?

t. that specific susicianship skills are described for the susic

transfer student as part of the sequential theory courses is the public

cos-unity jaaier colleges of llerida?

5. It there consistency in the nusbering of courses and assignsent

of credit is the susic prograns in the higher’educaticnal institutions of

Plerddai

6. That adsissicn standards are used for students entering a

transfer'susic pregras.in a public cos-unity junior college in Plorida?

7. what are the standards of perforsance and the opportunities

for study is.the areas of applied.voice is the public connunity junior

colleges of Florida?
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8. What standards and procedures are used for adaission and place-

nent of nusic students transferring free the public connunity junior col-

leges to the universities of Florida?

9. What renedial opportunities are available for nusic transfer

students who display nusic-l deficiencies revealed by placenent standards

shes these students transfer to a public university in Florida?

on POPULATION SAMPLE

All correspondence and questionnaires were sent through nusic de-

part-eat chainen, division chainen, or were sent directly to voice in-

structional personnel in the public connunity junior colleges and senior

universities of Florida with the following exceptions:

1. Course outlines and representative recital prograns were not

solicited fron voice faculties at the upper-division universities of

Florida as these universities do not offer freshnsn- or sophonorc-level

curricula, including nusic.

2. Responses to the first questionnaire revealed that in the

1972-73 school year five of the connunity junior colleges either did not

than have nusic transfer students in applied voice areas or were not

offering a curriculun designed for susic transfer students. Three of

these schools were excluded free later correspondence. and two indicated

that they were developing such prograns for the future.

It should be noted that this study relates tom institutions

of higher education only since the articulation agreenents adopted in

Flerids have no direct application to private colleges.

DESIGN 01" THE QUESTIONNAIRES

A brief questionnaire nquesting basic infernatien was sent in the

spring of 1972 to each of the twenty-seven functioning connunity college

caspases in Florida. lhese were the questions subaittedt

1. What are the sense of the voice instructional personnel?

2. Is the position full-tine or part-tins?

3. Are these instructors new to the college?
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I». Is voice the instructor's najer instrunent?

5. Ihat percentage of the instructor's tine is spent in teaching

applied voice?

6. How nany voice- students was each instructor teaching that

Mahler tern?

At the conclusion d the questionnaire the following question was

posed: "What do you feel are the najer problens you encounter in proper-

ing your voice students for transfer to senior institutions specifically

relevant to their advanced applied vocal training?"

A correspofiing, though slightly codified, questionnaire was then

sent to voice faculties of the senior universities functioning at that

tine. ihe principal difference between the questionnaire sent to the

enmity junior colleges and the one sent to the universities was in the

final ecuprehensivo question. The concluding question in the fora sent

to the universities was: “What do you feel are the najer problem you

encounter with transfer students frcs Florida's connunity junior colleges

in applied voice?" Copies of the first two cenpanien questionnaires say

be found in Appendix H.

In ecnductiu this study the decision was node that it would be

sore expedient to devise a group of three or four short questionnaires

rather than one long fora. The rationale was that a long. coupler fen

night sore readily be discarded while the response to nnltiple, sinple

queetiunaires night he better.

Ithe second questionnaire was devised and sailed in the fall of

1972. It, too. was a short questionnaire to elicit infernatien with

regardtethebaokgroullcfeachefthevoieoinstructcrsinthosenicr

universities all connunity junior colleges of Florida. The following

infenatieu was sought:
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1. lhat graduate degrees were earned?

2. ihat was the instructor's acadesic training in voice?

3. What private (non-acadesic) training in voice did the instruc-

tor have?

h. mt vocal perfoning experience did the instructor have?

5. Does the instructor consider hisself a vocal technician. coach.

or both?

AccpyofthissecendsurvoyfornuillhefoundisdppendixI.

lhis fors was prisarily designed to ccnpare backgrmrnds and professional

credentials of the connunity junior college voice personnel with their

counterparts in the universities. not on an individual basis. but in

general tons. It nust also be adsitted that this survey served as a

scans of detersining the serit in the attitude held by sons tint junior

college instructors are acadenically and professionally inferior. ihe

review of the literature reveals that senior college and university por-

sunel often share this attitude.

As a result of the responses to the first questionnaire, a con-

pleteanalysiscfwhichwillhorenderedinChapterIV, thethirdand

final survey fern was the longest and soot cosprehensive. ihe survey

dealt with vocal techniques used. pedagogical sethcds esployed and voice

literature studied in the first two years of higher education in Florida.

The first najer section of this fern asked the respondent to characterise

thescnreecrsmofhisorherapproaehtotheteachingofapplied

voice. 0n the questionnaire nationally and internationally recognised

vcioetoaehersandwritersonthoarterscienceefvecalpodagogywere

enuserated is a checklist followed by the specific question: “Free what

sources did you derive your approach to voice teaching?" nus section

concluded with a searching question as to hes the rosponient character-

isedhiethinkinginenehocssonterssas'registers.' "resonance,“



”phonetics," and ”covered tone.“

The entire first section of the survey was designed to discover

areas of cossonality or consistency in approaches to voice teaching. The

survey questions were intended to ascertain possible eesnon physiological .

aesthetic, acoustical. and nusical objectives in the process of teaching

people to sing. A saster plan for applied voice studies can he developed

nly if there is a list of cases goals which reflect consistency and a

cespatibility of purposes.

Within the first portion of this final questionnaire were two

questions which were only loosely related to those concerned with the

techiealitiea in applied voice. The first requested the title of a

textbook, if used, for applied voice in each school responding: the

second question was “Is Glass Voice offered in your eurriculun at this

tine?"

ihefisaltwopagescfthisquesticnsairewereecsprisedofa

checklist of vocal solo saterials. The respondent was asked to indicate

ifhiserherstnientswereassignedthelietodnaterialsasaregularor

asasupplesentaryparteftheappliedvoicesmiesduringthofreslnan

and scphescre years. The saterials were listed in the following sensor:

1. General anthologies

2. Italian mthelcgies

3. French anthologies

1:. Gernan anthologies

5. hglish anthologies

6. Oratorio anthologies

7. Sacred anthologies

8. Operatic anthologies.
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Anthologies sore chosen for this listing for two reasons. First,

in building a basic library nest students can get sore literature in

ccspcsite fern. Second, the cost of such anthologies is ninisal ccnpared

with single copies of the case saterials. However, space was provided

fortherespondentattheendcfeachseetionofthechecklistforthe

insertion of titles of additimal saterials. anthologies, or single works.

A copy of this final questionnaire will be found in Appendix J.

VALIDIT! OF THE QUESTIONNAIRE

The questionnaires were a result of nany discussions and centre-

versial sessions of the Florida College nusic Elucatcrs Association at

which problems of articulation within the systen of higher education in

Floridawereccnsidered. TheTaskFercerepcrtcf19671onlyservedto

stir this body toward further definition of problens and possible solu-

tions. Since 1967 the connunity junior college mic educators have be-

cone an infinitely stronger force within the organisation: the connunity

junior college nusic educators no longer respond to the dictates fros

their colleagues in the senior universities. With the burgcmisg enroll-

nests in the connunity junior college nusic progress across the state.

any old problens have been resurrected and cospounded. The area of

applied susie, and specifically applied voice. is at the center of the

controversy. The areas for questioning in these survey fans arose fros

the group seetings of the Florida College Music Mucatcrs Association

and fros personal conversations with voice instructors at conmnity junior

 

IProfossional Consittee for Relating Public Secondary and Higher

Hucation cf the Florida State Board of Education,W

WReport and Guidelines for Junior-Senior College Articula-

tggnff the Task Force in Music (Tallahassee: Departsent of Education,

1 7 .



as

college ad university levels. The initial questionnaire sorely served

as a written "pilot” vehicle for soliciting individual ennneration of

the articulation difficulties in the area of applied voice. The later

questionnaires in large seasure virtually grew out of the responses to

the first one. Task force leaders such as Dr. Gale Sperry of Florida

Technological University and Dr. Ward ‘10ch cf Rollins College have

opened the way for discussion of the procedures and infernatien fros this

staly sithin the general seetings of the Florida College nusic flincators

Association.

iho questionnaires are also based on the infernatien found in an

2
earlier study for the Music Educators Rational Conference. The specific

itens refer to the qualifications of nusic educators in the junior «11.5.3

and to the nininun standards for applied voice transfer students.“

Finally. Professor Dorothy M. Morrison. Chainas. Huanities Divi-

sion, Senisole Junior College, offered critical consent during review of

the prelisinary copies of questionnaires. Revisions were subsequently

node in content and fern before final drafts were suhittod for printing.

THE NATURE OF THE CORBBPORDHCI

In addition to the posting of the preceding questionnaires, the

following correspondeuo was conducted:

 

zen-1o unam- mum Mm.W
A Report Prepared by the Consittee on Music in Junior Colleges Hashing-

tcn, D. C.: Music monsters National Conference, 1970).

31114.. pp. 28-29.

“Did..- PPO I"9"500
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l. A letter was sent to voice instructional personnel requesting

a course outline for each course in applied voice for fresh-en ail. sopho-

aore nusic transfer students fros each public connunity Junior college

and each university in Florida which offers such studies. Since each

school is required by the regulations of the Florida Depart-out od’ Edu-

cation in Tallahassee to submit an outline for every course in its cur-

riculun in order to secure approval for course accreditation, such forss

should be readily available fros the voice instructors in the respective

institutions. Such outlines generally include course descriptions, ob-

jectives, activities, credits, literature, and criteria for evaluation.

2. A letter was sent to the department chainan of each or the

state universities requesting representative prograns fros recitals by

freshen or sophoacre voice students and an indication of the audition

require-ants for students transferring into the junior level fros a

connunity Junior college. hen chair-an was also asked to assess, sta-

tistically if possible. the perfornance of connunity junior college susic

transfer students in cespariaen to the perforsauce of native students at

his or her institution.

3. After a reasonable period of tine, follow-up letters were sent

tothesepersonswhohadnotrespondedtotheeriginalquestionnaires.

Copiesofallinportastecrrespom»cearetobefoundinippendix

I.

Till NATURE OF THE NEWS

Interviews relative to this study were conducted between the win-

terefl972andthsspringofl973. Husiodepar'hentchainenfrenthree

of the senior universities were interviewed infernally concerning the

problem of nusic transfer students fros the public con-mity Junior

colleges of Florida. Voice instructional personnel fros two of the uni-

versities and fros eleven of the commity Junior colleges were engaged

in discussions relative to the general topic of voice teaching and the

specific problens of preparing stdents in applied voice for transfer to

upper-divides studies. he interviews were loosely struo‘hred and served

to expand upon the questions found in the first survey fora nentioned

above. Oppertunitieswereprovidedfersuohneetingsatthetiseef

statewide aeetings of the Florida College nusic Educators Association and
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district aootings of the Florida Junior College Conference nusic Activities

Connissien. Additional infernatien was gleaned fros personal telephone

euvorsatiens with college nusic personnel.

CATALOG INFORMATION

Table 1 includes a variety of infernatien with regard to the pub-

lic connunity Junior colleges of Florida. This saterial was gathered

prinarily fros the published catalogs of each of the colleges for the

school year 1972-73. Other sources are duly indicated. A cenpleto list

of the connunity junior colleges will be found in Appendix 1..

Several facts say be noted in ennining Table 1. First. the range

of enrollnents for the school year 1972-73 in the noasure of full-tine

equivalency is free 16,398 students at Mani-Dado Junior College to 160

strients at the brand-new Passe-Hemande Connunity College. Hall: of the

colleges showed slight decreases in enrollnent ever the years since 1968

thcuh the trend statewide has been upward.

Statistics relative to the range of applied nusic fees were un-

available or unlisted for six of the connunity Junior colleges for the

school year 1972-73. One of these, Tallahassee Coasunity College, offer-

ed no private study in applied nusic and along with Santa Fe and Hills-

borough connunity colleges was on the quarter calendar syston at that

tine. The range ed.’ the applied nusic fees statewide was fros no fee to

$90.00 per course. Host schools listing double figures on Table 1 offer-

ed the lower figures for one half-hour lesson weekly and the higher fig-

ures for one hour lesson or two half-hour lessons per week.

Table 1 also lists pertinent infernatien on the personnel, ad-

ainistrative organisation, and curricula in the nusic prograns of the
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connunity junior colleges in Florida during the school year 1972-73. Two

of the catalogs, those of Florida Junior College at Jacksonville an! St.

Petersbnrg Junior College, do not list faculty by specific disciplines

though these colleges are known to have nusic staffs of substantial nun-

bers. Passe-Hernando's initial catalog was unavailable. Music personnel.

where listed, range fros one to twenty-eight. It should be noted that

these figures do not include part-tine or adjunct personnel. Eighteen

catalogs list the nusic area as one part of the hunanities or fine arts

departnent (division) while six have separate nusic depart-ants. Three

do not list the nusic area in any larger organisational structure. Four-

teen schools have a nodal nusic-najer curriwlun outlined in their cats-

logs while the others sinply list and describe all offerings in nusic.

Finally. five of the schools list sone type of independent study or spe-

cial projects in nusic with variable credits for students working to

pursue additional activities within their najer field.

Table 2 presents general enrollnont data and other infernatien

relative to the nature of the nusic areas in the universities of Florida

during the school year 1972-73. Catalogs provided the latter saterial

while the source of tho enroll-out figures is otherwise indicated on

Table 2. A oonplete list of the universities appears also in Appendix M.

Therangeeftheoverell eurollnentfiguresintheuniversitiesis

fron 16,979 to 1,779. It should be noted that the two newest universities,

Florida Intenaticnsl University and the University of North Florida,

opened their doors to charter classes in the fall of 1972. Furthernoro.

these two schools as well a Florida Atlantic university and the Univer-

sity of West Florida are orclusivoly upper-division and graduate univer-

sities. The renainiug onrollnont figures on Table 2 relate to transfer
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student enrollnents in three categories: (1) entering transfer students

fros in-state universities, (2) entering transfer students fron in-state

conunity junior colleges, and (3) entering transfer students fros in-

stato private institutions. It is clear that the overwhelning najority

of transfer students in the state universities of Florida cane fron the

public connunity junior colleges and oonpriso nearly one-seventh of the

total enrollnent at the state universities for the year 1972-73.

qucnation of a general nature with regard to nusic is also con-

. tained in Table 2. Florida International University did not list faculty

personnel in its 1972-73 catalog which was printed the spring before its

opening. The range of the faculty nenbers of the other universities is

free sixty to four nusic personnel. These figures do not reflect the

possible enploynsnt of part-tine or adjunct instructional staff nenbers.

All catalogs do include nodal nusic-najer curricula according to

the various degrees offered. These degrees are included in the infonatitn

in Tgblo 2.

More infernatien of a conprehennve nature as to the courses offer-

ed iu theory and applied nusic in the oununity junior colleges and uni-

versities as well as the transfer requirenonts in those areas at each of

the universities will be emitted in Chapter IV.



CHAPTER IV

ANALYSIS OF THE DATA

nae infernatien in this chapter is presented in the following

order:

1. Gcmnity junior college catalog infernatien

2. University catalog informticn

3. Results of survey ferns and questionnaires

1!. Infernstion fros interviews and correspondence .

CATALM INFORMATION

The infonaticn gathered fros oraninaticn of catalogs or bulletins

fros connunity junior colleges of Florida was divided into two principal

categories: (1) studies in applied voice and (2) theoretical studies.

mess two categories were chosen in light of the proclivity on the part

of university susic departsents for auditions as! erasinaticns in these

areas for transfer placesent of students matriculating fros connunity

junior college background and associate degree prograns. A codification

ofthisinfcrnationisfouni in‘rablos 3, hauls.

University catalogs or bulletins fros the public senior institutions

inneridawereexaninsdwiththscategories innidssspeeifisd hits-

1 all 2 above. This erasinstion of university saterials was ccnpared with

these course descriptions an). enuseratiou of particular skills fool! in

the conunity junior college catalogs. lables 6 through 8 list the dsta

fros the university publications.
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COMMUNITY JUNIOR COLLEGE CATALOG INFORMATION

The data in Table 3 indicate that most of the community junior

colleges in Florida have substantial Offerings in the various types of

study in applied voice. Only two schools of the twenty-eight show no

listing of study in applied voice-- Tallahassee Community College and

Passe-Hernando, a new community college offering programs in 1972 and

whose initial catalog was unavailable. Others. such as Hillsborough.

Santa Fe, and Daytona Beach. offer limited opportunities in this area of

nusical study. The spectrum of offerings in the remainder of the connu-

nity junior colleges is varied in nany ways.

Perhaps the nest varied aspect Of this analysis of applied voice

offerings is the system of nunbcring of courses. Not only is there a

great,divcrsity of prefixes employed, but there appears to be no uni-

fornity in the nunbers thenselves. There is substantial consistency,

however, where course descriptions use nunbers and titles tc»distinguish

between offerings for the applied voice, principal, and applied voice,

secondary. Twenty of the twenty-six colleges which list applied voice

studies grant two sonester hours of credit for applied-principal, and

fifteen of the eighteen schools which list comes specifically described

and titled for secondary study in voice grant one senester hour of credit

for such study. Ten schools do not,distinguish in course descriptions

and titles between principal and secondary study in applied voice.

Eighteen colleges list class instruction in voice as one nethcd

in offering applied studies. Of those eighteen there are differences in

class nunberings but a consistent awarding of one sonester hour of credit

for each course. Tue-thirds of these colleges offering class voice in-

struction list at least two sequential courses in this type of study.
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Some unusual offerings appear among the curricula outlined in

course descriptions found in the community junior college catalogs from

Florida institutions. Two of the community colleges offer a distinctive

type of applied voice stuiy for the applied voice major whose declared

goal is performance as a vocalist. These offerings are separated by de-

scription, nunber, and credits from applied voice, principal and applied

voice, secondary at these schools. Broward Community College grants three

semester hours of credit for weekly lessons of one and one-half hours for

the applied voice major while Florida JUnior College in Jacksonville grants

three semester hours of credit for one one-hour lesson per week in the

performance major area.

Placement tests or auditions in applied studies are nentioned in

eight of the community junior college catalogs. Separately described.

numbered, and credited in eight catalogs. courses are designed for rene-

diation in applied voice deficiencies. Since three of the schocls having

remedial courses are not among these eight specifically listing placement

testing procedures in applied music, the implication is raised that place-

ment mechanisms are employed though not clearly enumerated in the catalogs

from these colleges. Three of the colleges offering remedial applied

nusic courses describe these courses as also being Open to nonenusic ma-

jors with identical course numbers and credit assignment. Such credit

assign-mt is not applicable toward meeting academic degree requirenents

for the music majors. Six of the community junior colleges identify

applied voice courses exclusively for nonrnusic majors.

Limitations implicit in the nature of college catalog infernatien

preclude the drawing of absolute conclusions with validity and personal

assurance. For example, there are often no indications of regular jury
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examinations as one of the standards for evaluation of student applied

voice performance . While only five of the twenty-seven community junior

college catalogs specify that jury examinations are employed in their

nusic progress, the omission say not mean that the other twenty-two col-

leges deliberately exclude jury examinations as a factor in overall eval-

uation. Likewise, only seven of the connunity junior colleges indicate

in their catalog information tint student recitals are among the musical

functions on the local campus. The nature and timing of these recitals

were not specified in any of the catalogs cruised. Two of the catalogs

list a type of repertory class for students in applied music in which

either perfornance or group discussions of literature are held without

academic credit on a weekly basis. All of the courses or requirements

mentioned above appear to be out of the men because of the minority of

catalogs listing same. However, there is little reason to believe that

failure to list such offerings indicates lack of opportunity. Permps

the brevity of course descriptive material may account for such cuissions.1

Finally, Table 3 indicates a relationship of amount of credit and

the length of weekly applied music lessons. Generally one credit is

granted for one half-hour lesson per week and two credits are granted for

one full-hour or two half-hour lessons weekly. In this regard there is

no distinction between study of the principal instrument anl study of the

 

llach connunity junior college in Florida is required by regulations

of the State Board of Education to publish an annual catalog to set forth

standards ani guidelines for stuient admissions and graduation. Said

information constitutes a "contract” with students entering the college

during the year following publication of the catalog. Such students and

college are thereby bouni by this contract. (Chapter 64-8, State Board

of Education Regulations for the Operation of Junior Colleges, September,

1972), p. 73. Because of the breadth of information contained in college

catalogs, it is not always possible to be cospletely specific in all

course descriptive material .
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secondary instrunent. Five community junior colleges in Florida offer

only half-hour’lessonsg three offer only hour lessonsg'two offer lessons

of not only half-hour and hour lengths, but also provide lessons of one

and one-half hours in length. Hillsborough Community College, which is

on the quarter calendar system, grants one quarter hour of credit for a

weekly lesson of forty-five minutes in length. Florida Junior College in

Jacksonville awards two semester hours of credit for one hour weekly lesson

for the applied principal and three credits for one hour weekly lesson

for the applied major. Gulf Coast Community College offers one semester

hour'of credit for one hour weekly lesson for the applied secondary and

two semester hours of credit for a one hour weekly lesson of the applied

principal.

Table 3 deals with the sequential courses in theoretical studies

in the susic progress of the connunity junior colleges. This information

was gathered from the catalogs of the connunity junior colleges of Florida.

Twenty of the community junior colleges list at least four sequential

courses in susic theory under that specific title, but they indicate a

variety of course nunberings and credits. in with the numbering and cred-

it assignment in the area of applied music, the inconsistencies here are

clearly perceptible.2 Ten of the colleges grant three semester hours of

credit for each course in the music theory sequence, one offers two cred-

its for each course, eight grant four credits, and one offers five credits.

 

2For nearly two years the Florida Statewide Cannon Course Designation

and Numbering System Project (SCCD) has been undertaken by the State

Departsent of Education. An interin report is contained in a memorandum

from Hillian Odom, Chairman, SCCD, to Dr. Lee C. Henderson, Director of

Division of Community Colleges, Department of Education (Tallahassee:

State of Florida, Department of Education, October 17. 1973). p. 1

(MI-mph“)
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Hillsborough Cos-unity College offers five quarters of nusic theory with

two quarter hours of credit awarded for each course. Three of the col-

leges limit their theoretical studies to two semesters, while Tallahassee,

Lake City, and Lake-Sumter connunity colleges have no nusic transfer

offerings in nusic theory.

Sight-singing, often combined with ear-training or with keyboard

bar-any or with both, is offered as a titled discipline with separate

accreditation by nine of the connunity junior colleges in Florida, though

there is variation in the number of sequential courses and in the harbor

of credits. Seven of these schools have four courses in the sight-singing

sequence, one offers two semesters, and one offers only one semester.

Seven of these nine colleges grant one semester hour of credit for each

course and two grant two credits per course. Course descriptions in sene

catalogs have revealed that the discipline of sight-singing has been in-

cluded as a conponent of the course entitled "Music Theory" by nine of

the connunity colleges. This serves as an explanation for the greater

number of credits being awarded for music theory in some institutions

where sight-singing, ear-training, or keyboard harmony require laboratory

sessions related to class-oriented theory materials. By eliminating

credit nunbering in columns 5 through 8, Table h indicates where sight-

singing skills are included in the nusic theory course descriptions rather

than being credited and nunbered separately.

For purposes of clarity the following definitions will apply to

the shower-entioned courses:

Sightrsinging- a course designed to develop the ability to sing

at sight fros notation, generally using sclfege syllables or nunbers.

Tonal and nodal saterials comprise the study list for the freshman and

sophosore levels in most schools.
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Ear-training- a course designed to develop the aural sense through

the dictation of intervals, rhythms, melodic patterns, and, in advanced

study, harmonic patterns. Tonal materials are the focus of standard

ear-training courses at the freshman and sophomore levels.

Keyboard harmony- a course designed to develop the abilit to use

the keyboard for the translation of visualized ideas into sounds. Students

are exposed to idiomatic musical materials and materials of a practical

nature for the composer, the teacher, or the performer.

Table h further indicates that seven of the community junior col-

lege catalogs specify that theory placement examinations are administered

to the incoming students.“ Five of these same colleges list courses which T71

are designed for remedial, pro-freshman level music theory and, though

listing semester hours of credit, clearly state that these credits will

not apply to graduation requirements. Polk Community College does not

 mention a theory placement examination in its catalog but does list a 5 j

pro-freshman remedial theory course. Broward and Valencia community col-

leges employ a course entitled ”Fundamentals of Music" for remediation of

theory deficiencies for prospective music majors. This course also serves

as a basic study in the rudiments of music for nonsmusic majors and par-

ticularly for pro-education majors. Ten of the community junior colleges

which offer a course in fundamentals of music for nonrmusic majors award

three credits. This is the only type of theoretical course in music list-

ed in the catalog of Lake-Sumter Conmunity College.

 

  

3Stanley Shunway, .7; 1 _ _

Iowa: Hm. C. Brown Company, 1970 , p. ix.

“The 1967 Task Force in Music report of the Professional Committee

for Relating Public Secondary and Higher Education (Tallahassee: Florida

State Board of Education, 1967) recommended that tests in music theory

be deweloped statewide for the freshman.and sophomore years. It was

further recommended, however, that these tests or any others should not

be used for'admission to junior'level standing in Florida universities.

No such statewide tests have been developed. The general guidelines for

theorOticel study as found in the N. A. S. M. 1959mm

were included in the Task Force report.
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Table 5 separates theoretical studies into their traditional skill

areas as enumerated in the course descriptions found in each of the commu-

nity junior college catalogs. As previously stated, no theoretical stud-

ies are recorded by Tallahassee or Lake City community colleges. The

sole offering in the theoretical vein at Lake-Sumter Community College is

a course in the fundamentals of music which course is non-transferable

for a music major.

The definition of standard theoretical terminology is outlined as

a major objective of the initial term of study in music theory at twenty-

four of the community junior colleges. Course descriptions plainly reveal

that the study of diatonic harmonic concepts is largely concentrated in

the freshman level theory courses at twenty-one of the colleges. Chro-

matic harnonic concepts, when.dealt with at all, are limited mostly to

sophomore level studies as indicated in the catalog information from

seventeen of the community junior colleges.

Ear-training, involving the development of standard aural skills,

is specifically described in the catalogs of twenty-one of the colleges

and is always listed as a segment of the music theory or sight-singing

courses. Elementary sight-singing skills are enumerated as part of the

sequence of theory’disciplines in twenty-one of the colleges while some

listing of advanced sight-singing skills is found in the catalog informa-

tion from eighteen colleges. Keyboard harmony is attached to laboratory

activities in music theory or in sight-singing courses in ten community

college catalogs. Ten others list keyboard harmony as a separate course

under'that title. Fifteen colleges offer more than one course in which

this skill is listed as a study.

 I."-7 I
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Music theoretical studies involve all of the skills which have

already been mentioned. All are designed to contribute to the develop-

ment of the prospective musician. Many of these skills are analytical

in nature, most notably those skills which comprise the studies of harmony

and form. Few of the college catalogs list specific activities in origi-

nal composition. Only six catalogs refer to ”composition” as being a

class activity in the context of any course descriptions in music. Two

community junior colleges list a separate course entitled ”Composition.”

Counterpoint is specified as a course-related skill in the catalog descrip-

tions from five colleges but not as a separately titled course. It may

be assumed that this limitation can be attributed to a highly specialised

style of composition often considered an advanced level skill found in

upper'divisions. The same explanation may be advanced for the limited

junior college instruction in the art of orchestration. Only five commu-

nity junior colleges list orchestration as a phase of the theory program.

The colleges offer training in elementary conducting which is often attach--

ed to the junior level music education curricula in the universities.

UNIVERSITY CATALOG INFORMATION

Table 6 is designed for easy comparison to Table 3 since it has to

do with course offerings in the study of applied voice. As pointed out

in Table 2,5 each of the state universities in Florida grants some type

of baccalaureate degree in the field of music- music education, perform-

ance, theory, composition, history and literature, church music, music

therapy, or a general studies curriculum with a music specialization.

 

5Chapter III, p. 55.
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TABLE 6

UNIVERSITY APPLIED VOICE 3ND!
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Four of these nine universities are limited to upperhdivision and graduate

level studies and are thus largely dependent upon transfer students from

public community junior colleges for their enrollments.6 Because of these

limitations to upper-division offerings as noted in Table 6, there is a

void in applied voice studies at the freshman and sophomore levels at

Florida Atlantic University, Florida International University, the Uni-

versity of North Florida, and the University of Vest Florida.

Lack of uniformity in course numberings is evident in examination

of the offerings in applied voice. The universities, which are all regu-

lated under a quarter calendar and credit system, also show some varia-

tion in the number of credits awarded for each course. The university of

Florida lists all sequential quarters in voice under the identical number

MSG 125. The course carries three credits per term which may be repeated

normally for six quarters. A like policy is maintained at Florida Tech-

nological University using the sequence number MUS 112 for weekly half-

hcur lessons and MUS 212 for a weekly hour lesson. The University of

South Florida numbers its applied voice majors and applied principals MUS

20“, Section 015-021 for three quarter hours of credit per term up to

six quarters, and MUS 207, Section 315-321 for secondary applied voice.

Florida State University uses a 160 series for'the applied principal with

two credits per quarter in the freshman year repeated for up to eight

quarter hours; then it changes to the 260 series during the sophomore

year. The 165 and 265 series are used to distinguish private instruction

on the secondary instrument with two quarter hours of credit per term

repeatable for up to six quarter hours. The 180 and 280 series are used

at Florida State university for private instruction with applied nusic

 

68cc Table 2, Chapter III, p. 55.
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majors, three quarter hours of credit per course, repeatable for up to

twelve quarter hears. Florida Agricultural an! hechanical University

employs distinctive numbers for each term of applied study in voice for

up to six curters with two credits per term for the applied voice, prin-

eipalauomecreditpertenfortheappliedvoice, soocularyerfcrthe

nan-nan. his University of Florida, the University of South norida,

an! Florida Agricultural and lechanicel University clearly permit non-

meeic nsjcde to take instrmction in applied music for academic credit.

Glass instruction in voice is effered for varying amounts of cred-

itateaohcfthejfonr-yoarnmiversities innorida. Bixqurterscf

this instreetien are offered at Florida State University. ihe University

of South llerida lists class instraction as an alternative to private std:

miller the same course numbers as private inetrsotien repeatable for multi-

ple curters.

light of the nine universities specifically mention placement

animations or auditions in applied studies for transfer steients while

all five of the nnivereities having lower divisions indicate some type of

plaeeaent procedures for ill-coming freshen in applied music. Only two

universities, however, Florida State University and Florida Agricultural

and lechanical University, list courses of a remedial nature for music

students entering the freshman year with deficiencies in the major or

pr'inoiplsreascfappliedsteiy. creditsintheseremedialoemesare

not applicable to the degree progran in either institution.

legalarjnryea'aminstioae inallappliednnsicareasarespeeified

on a tern-by-ten basis in the catalogs of times of the five universities

havix lowed-division stdies. This fact does not preside the possibil-

ity tint sash procedures do exist in all intitntions. Recitals of a





8?

broader scope are limited by catalog indications to the junior and senior

years in the universities. is for classes designed for voice stdents in

which repertory or lung—go diction are emphasised thmh group instruc-

tion, two of the universities have such offerings under a sophcncre nun-

berimg sequence, while two others inclde such courses in the upper-divi-

sion curricula.

mu. 7 outlines the offerings in the sequential stdies of a

theoretical nature at the nine state universities in florida ad is de-

signed for comparative reference to Table I}. The upper-division univer-

sities listed do not offer freshdn cr sophomore theory courses. Three

of the four, however, do offer remedial courses in theoretical stdies for

transferring stdents displaying deficiencies. Three of the five state

universities with lower-division progra- in muio also offer specified

courses of a remedial nature for freshman music majors who show deficien-

cies in theoretical stdies as indicated by placement animations. cata-

logs free all nine universities clearly state that theory placement ex-

animtieu are administered to all new and transfer stdeuts in male.

Courses listed in universities as “his Decry“ are somewht more

mhmthtea‘ofmberiuadcreditstmmnctedinthe

ce-unity Junior college catalogs. Since all the universities employ the

quarterealendarsyeten, sixtermscfnusicthecryisthenarmiajefthe

5 four-year schocls. Six quarters of ”Sight-singing“ exist at two of the

5 four-year universities while the third university insides the disci-

pline of sight-singing in its music theory offerings. lhe University of

loath Florida, using a title, musicianship," does not separate theoreti-

eelsub-areasbuteomprehenivelytiesthemtegetherimtethreequarters

of stdy is the lower division. lhe fifth ad sixth quarters of music
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theory ad sight-singing studies are deferred until the Junior ad senior

levels respectively at ficrida State University.

As shown in the earlier Table 5, Table 8 separates theoretical

stdies into traditional skill areas according to course descriptions

gleaned from the varied catalogs. me comparison of the university std-

ies with the same stdies offered in the community Junior colleges shone

nrhedsimilaritiesintermsofwhatistaughtimthefreshanadscphc-

moreyeareofabaccalaureatedegrceprograninmusio. Basieacmenolatnre

or theoretical terminology is largely emphsised in the very firet tens

of stdy. Diatcnic inrnony, analytically ad compesitionally, is a fun-

daaental fresbn-level discipline where it is described as a specific

coarsecbjective. Chromaticharmcnyisaeoncepttreatedinthesopho-

acreyear. Whereear-trainingienamedincoursedescriptions, itis

divided into elementary and advanced levels in the freshen ad sophomore

years respectively. he same is true of courses describing or listing an

emphasis in sight-singing ad keyboard hrmcny.

Florida State University ad the University of South Florida offer

separate courses entitled "Composition“ for umpositicn majors in the

lower-division levels. Such skills as coducting and orchestration ad

such studies as counterpoint are listed in the upper-division levels of

these universities which use distinctive course titles for these areas.

BSUL'I'B OP SURVEY mm AID cussmmms

Wthe first «my ton was

sent to twenty-six of the twenty-seven community Junior colleges func-

tioning in 1972. The twenty-seventh was Seminole Junior College where

the writer Ins employed as the only nusic instructor on a full-time. basis.
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he of the twenty-six indicated tint there were no stdents enrolled in

applied voice study. These two institutions were thus exclded from the

survey results. Seventeen responses representing thirteen connunity Junior

colleges in Florida were received. Two of the colleges were represented by

three neponsu each as these colleges employ three instructors apiece in

the area of applied voice.

Of the seventeen respodcnts to the first survey, fifteen were

employed on a full-time basis ad two were employed prt-time. Sixteen

respodents were returning instructors during the school year 1971-72 while

cuedsservingherfirstyearintheteachingposition. Fifteenrespcn-

dents listed voice as their najer performing instrument, one respcdent

indicated that piano us his major instrument. Another instructor listed

adcuhle majorinpianoad choral nusic. his range «percentagescf

total teaching time spent in instructing applied voice among full-time in-

structers was from less than 3 percent to 75 percent, with an app-cunts

mean of 36 percent. lhe range of the number of applied voice stdents for

eachiutructcrduring the spring termcfl97l wasfrcmoue totwenty-

three with a mean of ten.

lhe responses to the major question inclded on the first survey

may include some subjectivity since each community Junior college instruc-

torwasashedn "Ihatdoyoufcelare themsjerpreblemsyouencounterin

preparing your voice stdents for transfer to senior institutions specif-

ically relevant to their advanced applied vocal trainiig‘r' The responses

arequoted infull indppedixlwithoutanyattempttocategorisecrto

correct them. lanes were csitted to preserve anonymity.

Several themes prevail in the responses:

1. Junior collage instructors in applied voice feel a need for

more infer-tion from the senior universities with regard to expectations
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from transfer stdents in music.

2. Entering freshnen music majors in community Junior colleges

seem to lack basic musicianship skills particularly piano proficiency.

3. Ge-unity Junior college stdents appear to lack time or acti-

vation for essential practice in applied stdies .

h. Community Junior college instructors are concerned with the

lack of facilities for practice ad performance.

5. Community Junior college voice instructors feel a need for

courses or stdies in foreign language diction for their transfer stdents.

6. In addition to weaknesses in musicianship skills, the instruc-

tors feel the applied voice stdents display a lack of preparation before

college in basic vocal skills.

MrA eel-wen In"! to th- rust one

seat to connunity Junior college voice instructors was sent in the spring

of 1972 to voice faculty members at six of the seven senior universities

in openticm at tint time. The outline of this questicudire do vir-

teallyidentical tothefiretsurveywiththoeneeptienofthonajerques-

tion of preparation of voice stdents for transfer. While responses were

received from only three idividuals representing three of the universi-

ties, there is no reason to believe that these responses did not reflect

the attitudes of all seven universities. later correspondence from music

department chairmen showed that there was consistent concern for place-

ment of applied voice transfer stdents.

Senior university voice personnel were asked to reaped to the

question, “What do you find are the major problems you encounter with

transfer students from l'lcrida's annuity/Junior colleges, in applied

voice?" iho responses to this quostioudire are found in Appodix 0.

In spite of the paucity of total responses from the senior insti-

tutiou, some parallels may be drawn to the responses from the community

inaiereolleges. First, thereisnntualceacernastothogeneral
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musicianship skills of the community Junior college music traufer stdents.

Seeed, this lack of general musicianship is often reflected in deficien-

cies in piano perfornanu. Finally, the community Junior college intrac-

tors show a concern for the lack of adequate preparation in foreign lan-

gage diction, ad the senior university applied nusic personnel indi-

onto a concern for the effects from this lack of preparation particulafly

inFrenchadGerdn. Becomnedationsimthesoareaswillbeincldodiu

Gupta: V of this study.

WW'1!»

seced najer questicndire deals with the backgrouds of voice teaching

personnel in the institutions of higher education in Florida. The in-

formation insldes academic training in voice, graduate degrees received,

private stdy in voice, vocal performance experience, ad teaching role

as technician, coach, or both. This questionnaire was sent to all voice

teachers in twenty-six connunity Junior colleges ad to six of the senior

universities operating in the fall of 1972. hasty-three faculty members

respcdod representing 18 connunity Junior colleges ad 3 faculty members

responded representing 2 senior universities. lho small number of re-

sponses from the senior universities say not represent a true basis for

comparison with the community Junior college sampling. However, a pres-

entation of the raw data follows.

Separated h level of current teaching, Table 9 is a synopsis of

the graduate degrees hold by voice instructional personnel. is idicated,

a total of 23 respodents hold 28 degrees ancng the instructors in the

connunity Junior colleges while the three senior university respodents

hold a total of 5 graduate degrees. 111a list incldes a wide variety of

master's degrees ad three types of doctorates. Of particular note is
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the fist that one community junior college voice instructor held a Master

of Music degree, a Master of Sacred Music degree, and an.Educaticndl

Specialist.dogree. A colleague in another community college has been

auarded the degrees of Master of Music, Master of Arts, and Doctor of

Education.

A list of graduate schools is included from the responses to

this questionnaire, some from within the state of Florida and many fren

without. Represented on the list are Miami university, Louisiana State

University, the University of Alabama, northwestern university, Eastman

School of Music, Cincinnati Conservatory, Southern Methodist university,

Florida State University, north Texas State university, Columbia Univer-

sity, Appalachian.State university, the University of Florida, Rollins

College, Louisiana Technological University, Indiana university, Ohio

State University, and the University of Bohemia.

Academic training in voice covers a wide spectrum in terms of

institutions in which such training was received as well as a wide range

in the number of years of study. Collectively twenty-one of the reopens

dents to this questionnaire from the community junior colleges have had

academic training in voice at 25 different colleges or schools of music.

Collectively the three senior university respondents have had academic

training in voice from six different colleges or schools of music.

Private study in voice, apart from training associated with a

formal scholastic institution, also was surveyed by this second major

questionnaire. Sixteen connunity junior college respondents listed a

wide variety of opportunities for private training. A complete record

of the results of this survey will be found in Appendix P. Two of the

three university voice instructors indicated they had had some degree of



W
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privatsveealstely.

Aeompletelistcfvcoalperfernanoeexperienceisalsolongad

diverseadwillbefoud inAppedix P. prerience, throughoutthecoun-

tryadshread,iesbeengainodbyeommunityjuniorcellegeadunivorsity

personnel iurecital, opera, oratorie, churches ad sydgogues, co-unity

concerts, college concerts, theater, ad the broadcast media.

Ifsuchinfermationfreuthissurveycfvoieeteaohingpersonnol

isatallmoaningful,itispornapsbeeauoeofitsbroadthefrespense.

iholistseferperieneosadtypesoftrainingareleuadimpressivo.

Ifthomoasureefwell-preparedinstrncterswerobasedselelyonback-

grcud,itcouldbeeaidthoinstructcrsefthoinotiutiomsefhighsr

education in Florida are musically prepared. Such unslusiou, however,

dynotbesosinplydrewn.

WThe

third, ad finl, questionnaire deals with methods of vocal pedagogy ad

thsnatureefthsvoeal literatureused invoeal stdies imtheeo-inity

junior colleges ad senior universities of Florida. This three-page form

do sent to voice personnel in twenty-six of the annuity junior colleges

ad to the five senior universities offering lower-division applied nusic

studies. A copy of the questionnaire appears in Appodix J. linoteen

responses were received- seventeen from the community junior colleges

ad two from the senior universities.

The first section of the questiendire seeks to ascertain the

soureeerssureescfthoinstructer'stoachingapproachpertainingte

freshuan ad sophosore stdents in applied music. this section opens

with the question “In your approach to the teachin of applied voice

(with freshen ad/er sophomore students), do you subscribe to any of
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thofcllowin 'schcols' efvccalpedagogyerporscnlappreachestotho

teaching of voice?“ A list of prominent voice teachers or writers in the

field of voice stdy is then given along with the so-called 'bel canto,”

ad the respedent is ashod to check these that apply. Response were as

follows

Herbert Uitherspoem- 2

Del canto style- 11

Paul Peterson- 1

Judith Litante- 1

Lisa Rear 1

Hillian Vendrd- b

Seuseftherespodentschoehedmcrethanonseftheabcve. Other

uses that were added were Frank Merge, Chloe Owen, Ralph Appleman, Van

Christy, Ivan Vclikanof, Joseph J. Klein, Betty J. Grins, Hilliau Ross,

ad Weldon Ibitlcek.

‘lhosoesdquosticninthisfinal surveyis, 'l'romwhatsoureodid

you derive your appeach to voice taachin?‘ The eighteen responses to

this question fall into the following categories:

1. Private teachers

2. Academic instruction

3. Authoritative resdius

1%. Workshops ad sonidrs

5. Personal investigation ad experience.

ihoquetedrespemsestcthisseecdquestiondirewillbefcundin

Appedix Q.

Inrespeuetothenextquestiemthsrewasavarietycflistim

oftextbceksfervccalpedagcgy. 'lhoquestiomwas 'Dcycuusea 'textboek'
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cu: 'tcrthooks' with your voice stdents?“ Several vocalise collections

ad anthologies of songs were nased but the nest frequently used saterials

areWtextboolu and anthologies by Dr. Van Christy. A

couplets list of response appeare in Appendix Q.

Ihenashcdnextifclasevoice is included inthe curriculunof

the respedent's inctitution, 10 answered in the affinative ad seven

in the negative vein. This say be ccnpared with the intonation in tables

3 ad 6.

The final question of this survey is ooapmehensive in nature,

“Could you characterise your vocal nethodology in a brief stateaent in-

clding your thinking on 'registers.’ 'monanoe,‘ 'pheutien,‘ ad tone

sedifioatien such as 'oovered tone?" ihirtcen responses to this question

were received ad are presented in full in Appendix Q without any attenpt

to categories or correct the responses.

ills questions shove probing the approach to voice teaching ad the

characterisation of the nethedology were designed to seek consensus. It

isevidentfroathercsponees thatthere isnooonsensusintheapproaches

to teaching voice. Therefore. the "aaster plan” to be included in Obptcr

Vwillnet invelvenethodologyerocptintheaostgeneral tens.

Seas degree of unifonity is reflected in the resin of vocal lit-

erature. i'he final questionnaire inoldes a two-page checklist of titles

of well-known ad widely accepted vocal anthologies in varieus categories.

Respondents were requested to indicate stadard er supplenentary usage of

those items listed ad to add saterials not listed. All saterials were

listed in terns of their usefulness for freshnan ad copheaore students

in applied veice areas.

an. 10 shows the frequency with which specific anthologies of a

genaral dtuiwc ad anthelogies of Italian art com are used. Table 11
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deals with French anthologies; Table 12, Gernan anthologies: table 13.

oratorie ad sacred anthologies. Table 1‘», English folk anthologies and

operatic antholegies.

Two anthelegies m- the Schiner collection,W

W“I!W“50! V5110“

spread use as both stadard ad supplcnentary uterials. Of the foreign

language literature. Italian art songs are the nest widely used. The

SchinerW

mis. the scat often cited In these respodents. Ger-an litera-

ture appears to be used by instructors for students in the lower divisions

with soaewlnt less regularity than the Italian anthologies are used.

French literature is often considered too advanced for frcsmn or sopho-

nerc voice stdents . This fact nay explain its infrequent indication

anong the stadard literature.

Representative works free the great eratories appear to be widely

used as stadard ad supplenentary literature. Operatic literature, also

considered advanced by saw. does not seen to be widely used at this level.

General sacred collections are often eheched as supplenentary saterials

as are the English (folk) anthologies.

Addition). saterials which instructors listed are fond in Appen-

dir Q. These saterials are largely in anthology or collection fern ad

include veealises, art songs. sacred songs, contenporary songs of varieus

classifications. ad popular songs, includix songs fros Broadway nusieals.

The tredinthefresllanadsopheaercycarscfappliednusicinnerida

appears to be toward buildilg a basic library on! vocal literature through

the precurenent of anthologies rather than through individual copies of

various works.
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TABLE 10

GENERAL AND ITALIAH WES

 

'rmr, max-ma m

mmm

REULAR or

STANDARD

USE

SWNTABI

 
w—._V

G. Schirnar

W-

G. Schiner

Wanna-(Spectra)

Sum-Birohaid

Win-(Ton)

Smy-Birehad

Six Volunes-

ilecdsideE Beaten nusic as.

W

G. Schincr

W

mumm- Two Vol-nu-

G. Schiner

(Fuchs)

Interntionl nusic Ce.

TOTAL mm- 19  
13

  



r»_
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TABLE 11

FRENCH ANTHDLOGIIS

 

 

rm, mama. m

mum

REGULAR or

STANDARD

USE

SUFTIEHBNTIRY

USE

 

2

Elagen E-International nusic Conpany

Fur;- mum-(men)

Intentional Music Conpany

Dom-r Sham-(neon)-

International Hneie Conpany

Debassy- ’W<Mfl

Internatioul nusic Genpany

Dom-r Imam-(neon)

International nusic Genpany

Dob-u!- Manila-(neon)

International nusic Goapaw

Doha-r manna-(mos)

Internatieml nusic Coapaw

Chas-loa- mum-(neon)

International nusic Conpany

TOGIL BISPONDIITS-’19    
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TABLE 12

GERHAH ANTFDLOGIES

 

 

 

um, mama, AND REGULAR or SUPREME!

PUEISHER STANDARD USE

USE

‘ ' ' - lo 2

W-G. Sour-or

Schubert-W 5 3

G. Sehirner

Wining-(Golda) 2 1

Ditson seer Publinhers

iolf- W-(Mn)- 1 3

Internatioml Music Coapany

R. Strauss- m(flagen)- 1 2

International Music Coapany

Som- Ma-(K-eon)- 2 3

International nusic Conpany

Sena-tarmm 1 3

G. Schirner

Bchnbcrt- mm- mm Volunes 3 ‘*

(Kagen)- International Nusie Conpany

Lint-W- 3

Ge 30m

Hahn- um- (Inc-n)- 1

International Music Gonpany

Grue-mm- 2 2

G. Sehirner

Hahler- m— Four Volunes- 3

International Music Conpaw

Brthu- m-(Mn)- 1 4

Internatienl Hueic Conpauv    
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TABLE 12W

 

 

 

TITLE, EDITOR, AND REGULAR or SUPPLEMENTARY

PUBLISHER STANDARD USE

USE

firth-I"W- 1 u

Ge 3cm:

Dvorakr - Cycle of 7 Songs 2

(Proctor-Gregg International Music Co.

TOTAL RESPONDENTS‘ 19

   
TABLE 13

ORATORIO AND SACRED ANTHDLOGIES

 

 

 

 

TI'ILE, EDITOR, AND REGULAR or SUPPLEMENTARY

PUBLISHER STANDARD USE

USE

Wharton-(Denyme Volume 5 6

Theodore Presser Co.

Win-(Smoker) 6 3

Four'Volunes- G. Schirner

' 2

WConcordia

WG. Sabin-r 1 3

6 7

Ge “himr

-(Pront) 2W

Galaxy hueio Corporation .     
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h
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TABLE 1“

”ELISE AID OPERATE! WES

 

m, EDImR AND REGULAR or SUPPLEMENTARJ

PUBLISHER STANDARD USE

USE

 

Beoeey ad RawInes

Donia-1- Britun-Wm-

Deesey ad Rawhcs

International nusic Conpany

-(Ksel)

Beosey ad Rawhs

(1cm Adler)

Five Yolunes- G. Schiruer

'ID‘I'AL ”POM- 19

    



"
1
'

.
.
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RESULTS OF THE CORRESPONDENCE

In addition to cover letters attached to all questionnaires two

inportant itens of correspondence were sent. Course syllabi or outlines

regardiu courses in applied veice study were solicited free all voice

instructional personnel in the connunity Junior colleges ad senior uni-

versities of Florida. These docunents were in regard to all courses in

applied veice stdy. Responses were received fros fifteen cennunity Junior

celleges ad free six of the senior universities.7 A synopsis of these

outlines will be found in Appendix R.

iheresponeesrevealalackofunifornityinnanynys. lotall

of the connunity Junior colleges have developed course outlines; sene

respedents lave idioated by infornal letters their requirenents. pro-

cedures, and standard literature used. There appears to be no nore con-

sistensyinanyoftheseareaethanthoreisincoursenunberiuororcd-

its added as fond in Thus 3. Insofar as the literature is concerned,

Italianappearc tobe thestandsrd foreignlanguage forthebeginnin

sixersg if there is a second foreign language studied, Gernan is accepted

in the late sophonore year. The acct ooaprehensive course outline cues

fros Central Florida Gonnunity College.

Course syllabi were received fros the University of Florida ad

Florida State University which detail technical enphases or purposes.

literature used by 157.1. ad mm for evaluation in mm tens.

The outline fros the University of Florida deals with procedures for the

voice najer. The Florida State University syllabus is brohen down into

 

the outlines or syllabi were sought relative to applied voice

freshnanadsephoncreyearsonly. theresponsefrontheUni-

versityeflorthF'loridawasercludedfronthispartefthestdy.
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detailed requirenentc for specific courses for the voice under. the applied

voice. principal ad applied voice, secodsry. as well as the 060 series

of non-credit courses for rcnedial instruction.

The vocal nusic syllabus frcn Florida Agricultural ad lechanieal

University is lengthy ad coaprehensive. In its 12 pages are directions

for pronunciation of Italian souds, vocal exercises. fornatien of basic

vowels, articulation of consonants , devices for establishing resonance .

proper breathing procedures, prescribed nethods for achieving nusical

expression, ad a vocal nusic bibliography.

A seeed letter was sent to nusic depart-ant chairnen of the state

universities requesting eanple recital prograns, adition requirenents

for transferring students ad statistical data, if available, showing the

perfcnancs of connunity Junior college transfer stdents in conparison

to the perfordnce of dtive students. Representatives of four of the

senior universities responded. Sanple recital prograns were sent by each

of the four reepeding institutions.

The following significant excerpts have been taken fros these

letters of response:

. when Junior college students transfer to us we are cancerned

thattheyarewell founded inthebaeicsofsingingadhavea

respectable anount of literature behid then. In the first year

they are with us they should attenpt to reach the advanced voice

level which requires an audition before the full nusic faculty.

lbs following year the stdent will present the senior recital.

lusieal considerations are of course very inportant also. such

as theery, piano, etc.

Ingeneralwcfind Juniorcellege transfers tobslackiu

in cenparieon to our own students trained here. This is especially

true in the area of literature and in general vocal preparation.

Insaninstancesthisneansthestudenttransfernustentedhis

collegepll.'eg:I.-aninordertofinishsuccesei'ully.8

 

8Letter fros Elwood Keister. Ghairnan. Voice-Choral, Departsent of

nusic. University of Florida, Gainesvillc, Florida, by ll. 1973.
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We do not edition stdents transfer-rim to F. T. U. free

a connunity/Junior college, rather, we pernit then to enroll in

our Junier level perfonanoc courses the student noves onnrd at

hisownratcofpregrcseasistneofourstdentswhoarencn-

“One

mobservationstonldaakecencsi-ningtheoenparisonof

four-year stdents as opposed to these who have transferred frca

aeonnunityeollegewouldbcsparceadncn-validbsoanseofu

.hrt mantic‘ uth Fe To Us, MI. W Us Se Fe MIC:

students seened to ccnpare favorably with those of our on who had

startedwithusasfreslnen. Thiswastruebyappreddtelythe

niddle of the Junior year.9

The following observations are presented on the basis of

evaluating voice students transferring free annuity/Junior eel-

leges in Florida:

1. here is a lack of legitinate literature on the fresh-

nan and sophoaore levels to prepare students for upper division

Cmifinifim e e e e

2. A snall percentage of voice najors have adequate prep-

aration in the area of piano (keyboard).

3. Rest stdents have linited or no experience in public

perfenanu as well as stdent recital experience.

15. Sons stdents do not receive proper counseling ad

coaching for entrance eraninations. In nu cases their repertoire

1- 1mm.“

As to audition requireaents for Junier transfer stdents .

acopyofourjuryfonisenclosed. Is wouldlikc ferthe Junior

transfer to present ccnparable saterial. mat is, we would like

to have a list of the repertory previously stdied at the college

level. both at the frestuan ad eophonere levels. Sir nenorised

songs should be ready for the editions , with the etdent selecting

thefirstsengtobcsung.adthefaonltyselectingoneortwe

ether nunbers. Languages other than Inglish should be included.

 

9Letter fros Dr. Gale Sperry, weir-an, Departsent of nusic. Florida

Technological University. Orlando. norida, Ray 16. 1973. Dr. Sperry was

fenerly chairaan of the mic departnent at the University of South Flor-

ida in Tanpa. hence. his reference to "U. S. 1"."

"Letter frca Dr. vmm P. Foster. Mm. Departncnt of mu.

Florida Agricultural ad Ilsehanioal University, Tallahassee, Florida,

I.” 13. 197’s





110

Itisinpcrtanttonote thatourfaculty,asofthisquar-

tor. voted to delay that placcnent edition until the ed of the

first quarter of stdy here, thus. hopefully. elininatin the

great tension . . . . The transfer. upon enrollnent will be

placedintheceurce. . .onaprovisicnalstatus,pcdingthe

official placsnent edition.

Re 1 cenparative perfornance of connunity college transfer

stdents, it is difficult to nahe an categorical statenent. It

is probably true that we feel that these students are not as well

prepared going into their Junior year as our own stdents. But

that is a generalisation. Sons connunity colleges are better

staffed and do a better Job than others. Sons stdents cone to

ueaswellpreparedasonrewn, orsuperiortoseneofourown. .

. . Dcinginthe School ofhusic hercnahesfcraconcentration

e e e ‘ “mu“ d “.1. e e e “Ch 1. ”but mt ‘nn‘u.

in the connnity college . . . . Also. the fact that our stdents

spread their basic stdies courses over four years, leaves nore

reen for nusic concentration than that available to the connunity

0°11". .mutcn

mnmrmn FRO)! INTERVms

Infernation was gathered fren personal intervieus and conversations

with nusic departnent chairnen fren three of the senior universities and

with voice intruetienal personnel fr. two at the universities ad fren

eleven cf the connunity Junior colleges of Florida. Such interviews and

conversations were infernl and served to reflect nuoh of the infonation

gathered in the first eenpanien surveys ad in the correspondence already

included in this chapter.

Voice intructienal personnel fren the connunity Junior colleges

expressed frustration with the quality of facilities for practice ad

pcrfernance, unhappiness with the quality of stdents enterim the censu-

nity Junior colleges as nusic najors, and nest notably, the apparent lack

of connunieatien fren the universities of the expectations for nusic

traufer students. University nusic personnel expressed concern over the

 

1I'Letter fren Welter Janos, Chairnan, Voice Area, School of Music.

Florida State University, Thllahacsee, Florida, Ray 16, 1973.
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lack of consistency in vocal literature anong the transfer stdents ad

the general lack of perferning experiences brought by the transfer stdents

fren the connunity Junior colleges to the senior universities.

SUMMARY

The idornation presented in Chapter Four is based upon naterial

derived fren thc following sources:

1. Conundty Junior college catalogs

2. University catalogs

3. Survey ferns ad questionnaires f

b. Intervieus and correspodence.

Cataleg infernatien was presented frequently in tables in the

following nannera

l. Gen-unity Junior college applied veice studies

2. Gennunity junior college sequential courses in theoretical

Cums

3. Content in theoretical courses in the connunity Junior colleges

4. University applied veice studies

5. University sequential courses in theoretical studies

6. University course content in theoretical stdies.

Three questionnaires provided idornation in these areas:

1 . Problens of articulation for transfer students in the areas of

applied voice as observed by the voice instructional personnel in the

connunity junior colleges ad senior universities of Florida.

2. Aoadcnic ad professional bachgroud of each of the applied

voice instructors fren the connunity Junior colleges and senior univer-

sities of Florida.

3. Approaches to the teaching of applied voice ad survey of

literature used anong the voice instructors in the institutions of public

higher education in Florida.
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Interviews ad correspondence were a source of inforaaticn relative

to the problens of articulation in serving the transfer student. Course

outlines ad syllabi in the areas of applied voice were also received fron

the connunity junior colleges and universities of Florida.



CHAPTER V

SUMMARY 01" FINDINGS , CONCLUSIONS , AND RECOMMENDATIONS

The study was designed to detersine the problens of articulation

for the transfer ctdent in the field of nusic within the systen of higher

education in Florida. 'nne study was also designed to ascertain the spe-

cific nusioal skills needed in the study of applied voice for successful

transfer to the junior level of a university fren a public connunity jun-

ier college in the state.

SUMMARI O? FINDDCS

Intonation for the study nae gathered fron 1) exanination of con-

nunity junior college ad university catalogs, 2) responses to three

questionnaires, ad 3) correspondence and interviews with nusic deparhent

chairnen ad voice instructional personnel. The catalogs eranined were

those published in the spring of 1972 for the acadenic year 1372-73. he

first questionnaires were sent ad were responded to in the spring of

19723 thsscccnd, inthefallof19723 thethird, inthcwintcrandspring

01' 1973.

The infornation for this study was relative to pcrfornance stad-

‘1‘. ad nusic curricular offerings for the freshen ad sophenore years

01? undergraduate stdy leading to the baccalaureate degrees in nusic.

Therefore, these universities offering only upper-division ad graduate

1"“ courses were erclded fren this study. Infernatien was gleaned

f”- cutalcgseftwcnty-sevencon-nityjuniercollegesadfronthes

“Wear universities. Questionnaires were sent to twentrsix connunity

”noses and the 5 four-year universities.

113
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Infonation relative to course descriptions and course content in

theoretical stdies ad applied voice studies was presented in tables

according to the type of institution. Descriptive dots with regard to

graduate degrees held by voice instructional personnel were reported.

Infernation was also presented relative to the frequency with which listed

voice literature was used in the universities and connunity colleges.

Twenty of the twenty-seven connunity junior colleges in Florida

had substantial offerings in the area of applied voice studies. Catalog

infernatien revealed that only two of these institutions had no offerings

in applied voice study. No consistency was found in the nunbering of

applied nusic courses where such courses did exist. Only eighteen of the

connunity junior colleges nado a distinction by description between study

of applied voice as the principal instrunent ad voice as the secondary

instrunent. However, twenty of the twenty-five colleges which offered

voice stdy did award two senester hours (or two quarter hours) of credit

for a weekly lesson of one hour ad one credit for a weekly half-hour

losses. This distinction by length of lessons was often syncuynous with

the classification of principal or secondary study.

Class instruction was one approach used by eighteen of the connu-

nity junior colleges in the area of applied voice. More than one tern of

class instruction was sequentially available in twelve of these colleges.

With the ”open door“ policy of the connunity junior colleges in

Flor-ice. little .ffor‘l’. nas nade to 'place" prospective nusic najors in

‘mid nusic areas. Specialised training for the student najoring in

voice was distinctively offered by only two of the connunity junior col-

“See- Provision of special offerings of a rcnedial nature in applied

"1°. was nade it eight of the connunity junior colleges. Three of these
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eight colleges offer the identical course for non-nusic najors.

Jury erasinaticns and student recitals. often considered tradition-

al procedures in higher education, were seldon listed in the course do-

scriptive saterials found in connunity college catalogs. Such oaissions,

however. say have been results of an oversight or say have been due to the

brevity of the course descriptions.

The offcrilgs in the areas of applied voice at the fresh-an and

sophonore level in the state universities were presented in the tables.

no apparent lack of uniforaity in tons of course nunberings was ccnpa-

rable to the ease lack sung the connunity junior colleges. Distinctive

nusbers were assigned, however, according to whether the applied study was

on the principal or secondary instrusentg three of the 5 four-year uni-

versities enployed a distinguishing nunber or title for applied voice

najer studies. Glass instruction was offered in voice at all 5 of the

four-year universities.

Place-out exaainaticns or auditions in applied susic were specified

for transfer students by all five university catalogs as well as by the

four upper-division institutions. However. only two of the universities

clearly listed rcnedial courses for students displaying deficiencies in

applied susic upon transfer.

Jury eraainations were enunerated as parts of the departnental

procedures in three of the 5 four-year universities. Student recitals

werefonallydeferreduntil the juniorandsenioryearsaccording to

eight of the nine university catalogs.

Transfer nusic students are tested by universities for place-est

in theoretical studies. ‘lberefore. connunity college catalogs were ores-

ined with regard to course content and descriptions of theoretical studies
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in the lower-division schools. Three connunity colleges were found to

have linited offerings in courses of a theoretical nature; three others

III! as theory courses applicable to a nusic transfer progran. Twenty of

the comnity junior colleges listed at least four sequential terns of

study in nusic theory.

lab-areas of theory, such as ear-training, sight-singing, and

keyboard harnom were integrated into a single sequence of courses called

”nusic theory” by nine of the lower-division institution. Sight-singix

he a separately titled discipline at nine other connunity junior colleges.

Hultipletensoftheeesub-areasweretheruleratherthantheenception.

According to the catalog infernatien theory place-est erasintions

were adninistered to in-coning freshen at seven of Florida's connunity

junior colleges. Seven of these colleges listed pro-freshIan level theory

courses forW nusic students showing deficiencies in theory on

placenenttests. ‘l‘woofthe connunityjuniorcollegesusedacoursein

funds-entals of nusic, prinarily designed for non-nusic najors, as a

renedial course in theory for nusic najors.

Fresh-en level theory in the connunity junior colleges was largely

designed to deal with basic nusioal terninology and diatonic haraenic

saterials. Chroaatic saterials were considered in the sophomore year,

if at all. Sight-sinus and ear-training were listed as conconitants of

the fornal theory prograns in twenty-one of the connunity junior college

catalogs. Keyboard harnony was listed as a skills course or related

discipline in twenty of these institutions. A very ssall ninerity of the

catalogs revealed any nention of oonpesitien, counterpoint, orchestration,

or cefincting as skills developed in the theory prograns of the lower-
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division colleges of Florida.

Thereappeared tobegreaterunifonityin thenunbering of theo-

retical courses at the four-year universities than there was in the con-

nunity junior colleges. There was also acre consistency in the assign-

nent ef nunbers by the universities to theoretical studies than in the

assignnent nade to applied nusic stuiies. All universities in Florida

enployedthequartoroalendarsystenandthreeofthesfour-yearnni-

versities offered a sequence of six quarters of nusic theory. These

universities also listed a sequence of six terns of sight-singing skill

dcvelopaent.

According to catalog descriptions of university course content,

fresh-an theory courses generally included the introduction and definition

of basic nusioal teninology and the exploration of diatonic hancnio

saterials. Chronatio saterials, where they were specified, appeared to

be sophesore level concepts. Sight-singing, keyboard hancny, and ear-

training were clearly enunerated as fresh-an and sophonore nusic-najer

skills at each of the four-year universities. Conposition courses for

oespositien najors were available in due lower-division prograns of two

of the universities, but in no university catalog description was there

nention of skill develop-mt in orchestration, counterpoint, or conducting

at the freshen er sephonore levels.

Catalogs fren each of the nine state universities revealed that

theory placenent erasinations were adniuistered to all new stuients

annually. three of the four upper-division universities listed rcnedial

courses in theoretical studies for transferring students with nusic defi-

ciencies. ‘ihe four-year universities saintained 200 level courses for

rcnediation of transfer deficiencies.
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Questionnaires provided a large body of infornation for this study.

he first questionnaires, a paired set, were sent to voice instructional

personnel in the connunity junior colleges and universities of Florida.

In addition to seeking brief background infornation on the individual in-

structor, the questionnaires provided each instructor with an opportunity

to express hinself or herself regarding the mic transfer student's prob-

lens of articulation, particularly those problons in the area of applied

voice study. Seventeen respondents represented thirteen of 26 connunity

junior colleges; three of five universities were represented by three re-

spondents. The coamnity junior college instructors expressed a need for

sore consunication fron the universities with regard to standards of junior

level proficiency. At the sene tine, these lower-division voice instruc-

tors voiced concern with the deficiencies in nusicianship skills, nost

notably in keyboard skills, anong their own in-coning freshnen. Respond-

ents fros lower-division institutions showed serious concern for lack of

tine and notivation for practice, arrl need for foreign language diction

study for transfer students in applied voice.

Though the response fron the senior institutions to the first

questionnaire was ssall, sone parallels say be drawn with the eenpanien

responses fren the connunity junior colleges. Musicianship skill defi-

ciencies were setters of nutual concern. Piano perfonance deficiencies

were a najer part of this concern. Foreign language diction, a problen

expressed by connunity junior college personnel, was likewise listed as

a problen to the university voice personnel.

A second questionnaire was sent to all voice instructional person-

nel in twenty-six of the connunity junior colleges and in sin of the

universities to which it applied. Twenty-three respondents representing
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eighteen of the conmnity colleges indicated that twenty-eight graduate

degrees were held anong then. nurse senior university respondents repre-

senting two senior universities held a total of five graduate degrees.

The variety of degrees and the schools fren which they were received was

extensive. Acadesic training in voice was received by connunity junior

college voice personnel fros twenty-five different colleges or schools

ef nusic. The three university respondents received acadenic training

in voice free six different colleges or schools of nusic. Private study

of a wide variety was recounted by sixteen of the connunity junior college

instructors and by two of the university faculty nenbers. In this second

questionnaire this group of instructors listed a vast array of pedoning

erperienees.

lhe third questionnaire, dealing with vocal pedagogy and solo

literature, elicited seventeen responses fros the connunity junior col-

leges and two responses fren the senior universities. Respondents listed

four individuals when they credited as sources of their approaches to

the teaching of voice. Eleven respondents clained to subscribe to the

'bel canto" style in developing their pedagogical thinking and techniques.

lighteen respondents indicated that the sources of their approaches in-

cluded pivate teachers, acadenic instruction, authoritative readings ,

workshops and «rims, or personal investigation and erperiencm

Thirteen responses were received to a question regarding reactions

to scue ”leaded" technical terns often associated with vocal pedagogy.

lhe responses were largely subjective and no attenpt was node to codify

then. Intheresponsee therewasnoclearcensensuswithregardte

nethedelogy er teruinology in the teaching of voice.

The final quutim also dealt with vocal solo litera'htre an!
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neasured the frequency with which listed anthologies were used on a stand-

ard or a supplenentary basis. Two Schirner general anthologies, [111:

WInd '

were widely used. Italian art songs had nore widespread use than any

 

other group of vocal naterinls in a foreign language. The Sour-norm;

 

greatest standard usage of all the saterials listed. Genan literature,

particularly lieder of Brahu, Schubert, Schunann, and others, was con-

nenly used while French vocal literature appeared to be little used in

the freshnan and sophonore years except on a supplenentary basis. A vari-

ety of sacred vocal anthologies was used with considerable frequency in

the lower-division applied voice courses. According to the respmses to

the questionnaire, operatic anthologies were seldon used.

Course outlines or syllabi were received fren fifteen connunity

junior colleges and free six universities after these institutions had

been solicited by direct correspondence with their voice instructional

personnel. here was no unifernity in the structure and content of these

outlines. Sene were structured to include purposes, procedures, litera-

ture, and criteria for evaluation. Others reflected personal preferences

on the part of the individual instructor with regard to acceptable sounds

and usable literature. Few outlines distinguished requirenents by levels

of proficiency or by classification of voice study as najer, principal,

orsecondary, lhcreappoaredtobeageneralacceptanceofltalianas

the standard foreign literature for the singer.

nusic departnent chairnen or their representatives responded to

correspondence requesting sanple recital prograns, audition requirenents

for transfer students, and statenents concerning the eenparative success
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of transfer nusic students at the universities. Two of the respondents

reflected serious concern over the fate of nusic transfer students in

comparison to the fate of native students. Causes of concern were the

lack of general nusioianship skills, weaknesses in terns of vocal prepa-

ration and the quality of the literature, and.the general lack of ccnpa-

rable unsical experiences including exposure through concerts and recitals.

Two other’respondents were reluctant to generalize with regard.to the

situation of the transfcr student. Nevertheless, there appeared to be

pervasive feeling that transfer students were often deficient and needed

sore tine than the native university students needed to couplets the

baccalaureate degree prograns.

Review of the literature covered the subject of articulation; artic-

ulation in education in general terns, articulation in higher’education

in Florida, and articulation in nusic in higher education. Articulation

agrecnents designed by and for states, including the ones for*Florida,

were onsnined. h. B. N. c. and N. A. S. H. standards were reviewed. Task

force reconnendaticns were read. Iet, course content, accreditation, per-

fernance proficiency levels, and evaluative criteria are anbiguous and,

in sene reconnendations. undefined. Connunication appears to be the

Zlargest.inpedinent to successful articulation for the nusic transfer stu-

«Lent.

CONCLUSIONS

The conclusions presented are based on the review of related litP

ealrhrre and research found in Chapter II, findings of the study, personal

observations, and conversations with other'nusic educators.

1. Several of the snaller connunity junior colleges in Florida

and insane in closest proxinity to the universities have linited or no
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nusic transfer prograns; these small colleges linit nusic curricula to

offerings for the general education sttxicnt.

2. A statewide numbering systen for undergraduate courses has not

yet been inplcnented in Florida. Therefore, the lack of a unifon nun-

bering systen is a potential inpedinent to articulation anong institutions.

3. A variety of credits is awarded for courses in applied nusic

with little effort to coordinate for consistency.

4. Connunity colleges often offer applied lessons for hour and

half-hour periods but fail to describe in their catalogs studies as being

for the principal or the secondary instrunent.

5. “Open door” policies of the Florida public junior colleges

nake it possible for students with serious nusical deficiencies to enter

nusic-najer prograns. Statewide placenent tests in nusical skill areas,

counseling, and standard procedures are virtually non-existent.

6. Just over half the Florida connunity junior colleges offer

class instruction in applied voice.

7. Pre-freshnan level courses in applied nusic and in theoretical

studies are rarely offered at the connunity junior colleges. universities

are nore inclined to set standards and seek to naintain then through

placenmt testing and rcnedial courses.

8. Course descriptions of nusic offerings in connunity junior

colleges appear to parallel closely these descriptions found in the uni-

versity catalogs particularly in theoretical studies. The sequential

arrangonent of such offerings is clearly ccnparable.

9. Serious nusical study and practice in the Florida conunity

junior, colleges in difficult because the najcrity of the stndents are

connuters. With linited facilities for practice and perfornance provided

on canpuscs. students are forced either: to see]: such facilities elsewhere

or to neglect the practice.

10. Space and staff linitations often threaten to defeat a total

nusic progran. The applied nusic progran is especially threatened because

it is often handled on an individualised basis.

11. Facilities, staff sine, and the nature of the conntmity junior

college stifle the atncsphore of perfornance gernane to resident univer-

sity canpuscs. The prevalence of cultural activities is generally nissing

fros all but the largest connunity colleges.

12. Of those states responding to a request for articulation agree-

nents which include standards in nusic, none submitted an articulation

agreenent which listed any standards in applied nusic. Sons states

attach their connunity colleges to the central university systen with

autonotic transfer of all students to the junior level upon successful

ccnpletion of the first two years.
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13. Cosmnity junior college voice personnel in Florida reflect

a broad and ispressive spectrus of training, degrees, and perforsing

experiences. Though listing voice as their najer instrunent. nest of

these instructors are "generalists" in tons of total teaching responsi-

bilities and spend only a part of their tine in teaching applied voice.

1“. It is clear fros questionnaire responses that vocal sethods

are diverse and cover a wide range of emphases fros "precept” to ”phys-

iology.”

15. The teaching of vocal literature in a foreign language has

at least two built-in problems: a) students often lack preparation in

languages before entering college, and b) few cos-unity junior colleges

offer special courses in foreign language diction for voice students.

16. Junior college faculties often leave to upper-division insti-

tutions the task of spelling out transfer require-ants. A lack of consu-

nication between levels and institutions is a serious obstacle to preparing

students for transfer.

17. Once the connunity junior college student has transferred,

there is little, if any, inter-institutional feedback of infanation with

regard to his successes or his failures.

18. Catalog course descriptions, course syllabi, and representative

progress often fail to distinguish clearly or to enuserate types and levels

of proficiency in applied study of voice.

19. Vocal sole literature lists which are taken into senior insti-

tutions are "uneven," and nany show wide gaps between representative types

and periods.

20. Few community junior colleges sake nention of formal perfoning

experiences such as jury examinations or student recitals for applied susic

stuients.

21. In saterials fros the connunity junior colleges there is often

no nention of evaluative criteria in applied susic studies. Amount of

repertory, lesson attendance, sonorisation and interpretation are seldom

enuereted as pertinent to course evaluaticns.

22. Italian and Oman are considered the two principal foreign

languages during the first two years of applied voice study in the cos-

aunity colleges. French is deliberately deferred, by many, to the junior

1"01 0

23. Operatic and oratorio literature are regarded as largely

suppleeentary for the advanced connunity college voice stuients. Art

song eater-ial is preferred for standard usage by root voice instructors.
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RECOMMENDATIONS FOR ACTION

THE MASTER PLAN

The following reconnendations are based upon the findings and

conclusions derived from this study and fros the review of the related

literature. All recommendations are proposed in an effort to maintain

the roles of the local connunity college as a cultural center, as a

training center for artists, musicians, and teachers, and as an insti-

tution responsible for granting transfer degrees in nany fields. A

resultant saster plan will apply to standards of proficiency, evaluative

criteria, and related literature for fair and equitable transfer of credits

in the studies in applied voice:

1. Ooseunity junior colleges in Florida should offer susic-najer

transfer prograns only where economically and culturally feasible.

2. A consistent and definitive statewide nusbering systen should

b0 developed for all undergraduate courses so that the confusion will no

louse: be an inpedinent to articulation.

3. Course credits should be awarded on a consistent basis state-

wide , with adaptability fren senester hours to quarter hours. ,

h. Oeesunity junior colleges offering nusic transfer curricula

would specify study on the principal instrument and study on the sec-

Mary instrunent by distinctive title, course description, nunber, length

0f weekly lessons, and nusber of credits. Most connunity junior colleges

can 111 afford to offer hour private lessons to non-susic najors or

‘tfldonts on a secondary instrunent.

5. Greater efforts should be ads to place fresh-en in the con-

lllflty junior colleges in theoretical and applied studies according to

”ublished levels of proficiency as seasured by placenent exasinations

“1 lauditions. Careful re-eveluation and counseling should be conducted

"v lcast twice yearly with each susic student.

6. Pre-freshsan level courses in applied nusic and in theoretical

“files should be required by distinctive description and course nusber

in cash of the connunity junior colleges providing a nusic-najer curricu-

lua. One approach to remediation is through a fundasentals of nusic

“use designed for non-susic najors. Regular re-evaluative sessims

Should be held in order to effect the transfer of susic najors into

“Hillard theory courses when the students attain the established level of
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proficiency. Reecdial credits should be non-transferable for the susic

najer.

7. Class instruction in applied voice is an effective approach

for the beginning student and for study in voice as a secondary instru-

nent. Class instruction is econonically sound and its success nay provide

sore tine for private study for applied voice najors and principals.

8. If connunity junior colleges are to assuee a rightful position

as cultural centers for the connunity, facilities for public perforaances

should be provided with adequate seating, stage area, acoustical proper-

ties, lighting, heating, air-conditioning, proper viewing perspective,

aaple storage and dressing areas, and equipaent which is protected and

well-saintained.

9. Space which is well-lighted and ventilated as well as adequate-

ly treated for acoustical qualities should be provided for private and

class instruction in applied susic. In order to saintain a susic-najer

progran, colleges should provide adequate facilities and equipnent for

practice.

10. Cooperative efforts can be aade between cos-unity leaders and

college staffs to provide a vital cultural ateosphere on the seams. If

facilities are available on the canpus, cultural events will be joint

ventures for citizens of the connunity and students at the connunity

junior college.

11. Cos-unity junior colleges should secure the best possible

instructors in all areas. Since susic instructors are often expected

to be ”generalists,” not all areas they teach are equally well served.

In applied susic, for instance, adjunct or part-tine instructors who

are ”specialists" say do better work in applied teaching than the full-

tine "generalist" will who is often forced to spread hisself too thinly.

On the other hand, if a full-tine instructor is a specialist in voice

or with an instrunent and can couplets a full-tine workload with a sub-

stantial nusber of private lessons, then an adjunct faculty aesber say

serve the progran better in the capacity of theory or nusic literature

instructor. In any event, applied lessons should be equated with class

load on a ratiolof 2:3 as suggested in the H. E. N. C.W

W.

12. Articulation conferences anong representatives of susic sub-

areas should be held at least annually. Tine and space for such confer-

ences should be provided et the yearly clinic of the Florida College Music

Educators Association. University and connunity junior college voice

instructional personnel should seat for frank and open discussion of

nutual concerns and should seek resolutions to problens in an ataosphere

of animal respect.

 

1
Music Educators National Conference ,W,

A Report Prepared by the Committee On Music in Junior Colleges washing-

ton, D. C.: Music Educators National Conference, 1970), p. #0.
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13. At.least twice yearly, grade reports and other pertinent

infernatien relative to the success of the nusic transfer'student at the

university should be sent to the nusicndepartment or'division head of the

connunity college from which the student transferred. Such infernatien

should continue until the student has cospleted the baccalaureate degree

require-outs or until he has otherwise left the university.

15. Student recitals and other less formal opportunities for per-

fornance not only should be provided but should be stressed for students

in all applied areas.

15. Efforts should be eade within each institution of higher edu-

cation to re-eranine periodically and upndate course content, catalog

descriptions, textbooks and supplenentary material, and course syllabi.

If revisions are made, such information should be made available to all

eon-unity colleges and universities to saintain open channels of ocean-

nication for purposes of articulation.

The following plan, based on infernatien fros this study, is de-

signed as scandal for applied susic transfer progress throughout the

state of Florida:

gum-

1. Class voice- one or two terns of class instruction in applied

voice for the beginning student, the nonsensic major, or a student who

selects voice as his secondary instrunent. Two hours weekly, one senester

m or Quite

2. Applied voice, najor-- at least four senesters of transferable

credit for private instruction in applied voice for the perforaing najer.

One and one-half hours weekly, three senester hours of credit.

3. Applied voice, principal- at least four sesssters of transfer-

able credit for private instruction in applied voice for the nonrperfors-

ance najer whose principal instrument is voice. The half hours or one

hour weekly, two senester hours of credit.

h. Applied voice, secondary- at.least four senesters of transfer-

ahle credit for private instruction in applied.voice for the student whose

secondary instrunent is voice. One-half hour weekly, one senester hour of

credit.

It is strongly recommended that every effort should be made to
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encourage students to pursue private applied instruction for sore than the

accepted credits for transfer. Applied voice study should not be discon-

tinued during susners and other abbreviated terns. It is also reconnended

that students pursue applied studies through two abbreviated sequential

sunser terns, where such terns exist. Course content truncated into

short terns is hardly equivalent to the content in the ccnparable full

tern.

W“

The proposed model course nunberings below use a hypothetical

prefixr- MUS. The prefix say be adjustable fros institution to institur

tion. A sequential numbering systea is nevertheless desirable statewide

with sons sodifications for adaptation to the quarter calendar systes

in two connunity junior celleges and the nine state universities in

Florida.

MUS OflO- Applied Music, Voice, Pro-Freshman

MUS l#O- Applied Class Voice I

HUS lhl- Applied Class Voice II

MUS 150, 151- Applied Voice, Principal, Fresh-an Level

MUS 250, 251- Applied Voice, Principal, Sophomore Level

HUS 160, 161-- Applied Voice, Secondary, Fresh-an Level

HUS 260, 261-- Applied Voice, Secondary, Sophomore Level

HUS 170, 171- Applied Voice, Major, Freshnan Level

HUS 270, 271-- Applied Voice, Major, Sophosore Level

It is recounended that the number designations above be reserved

exclusively for these types of applied study and that they be soldistin-

guished within a statewide undergraduate course nunbering system.
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Wiles-'2

I. HUS 150, 151, 170, 171

A. Statenent of Purpose— The purpose of these sequential courses

is to establish basic habits of proper vocal production for the voice

asjcr and the voice principal.

3. Objectives

1e Correct ”at”.

2. Control of breath

3. Freedo- end purity in vowel phonetion

It. Resonance of tone

5. Expressive singing of the nusical phrase

6. Basic musicianship

C. Literature- The enphasis during the freshman year should be

in 1) easy Italian art songs, 2) early English songs, 3) easy contenporary

English language songs, and it) easy sacred songs or oratorio arias.

D. Criteria for Evaluation

1. Regularity of attendance

2. Preparation of lesson saterials

3. Isprovenent of technique

1:. Jury erasination once per tern with no fewer than three

songs nenorised from the areas listed above for each tern of study

5. Perforsance ausicianship

II. HUS 250, 251, 270, 271

A. Stateaent of Purpose- The purpose of these sequential courses

is to continue to develop proper habits of vocal production for the voice

njer and the voice principal.

B. Objectives— A continuation of HUS 150, 151, 170, 171

C. Literature- The esphasis during the sophcsors should be

in 1) advamed Italian art songs, 2) easy Gernan lieder, 3 English folk

airs, h) oratorio arias, 5) easy operatic arias, and 6) conteapcrary

lulish language serge. French literature say be introduced for advanced

'W‘It‘e

 

2The course outlines are presented only as acdels all! are based on

course outlines received fros institutions within Florida. These course

outlines say be four! in Appemix R.
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D. Criteria for Evaluation

1 . Regularity of attendance

2. Preparation of lesson materials

‘ 3. Improvement of technique

It. Jury emination once per term with no fewer than four

songs nenorised from the areas listed above for each ten of study

5. Performance musicianship

III. was 160, 161, 260, 261

A. Statement of- Purpose— The purpose of these sequential courses

is to establish and develop proper habits of vocal production for the

student whose secondary instrunent is voice.

B. Objectives

1e Correct pO‘mr.

2. Control of breath

3. Freedom and purity of vowel production

it Resonance of tone

5. hpressive singing of the nusical phrase

6. Basic nusicianship

C. Literature- Separate copies may be suited to the individual

and song collections may be chosen with the following asphasesa 1) early

English airs, 2) contemporary hglish language songs. 3) American folk

songs, a) easy Italian art songs, and 5) sacred songs. Advanced students

may wish to branch out into other literature.

D. Criteria for Evaluation

1. Regularity of attendance

2. Preparation of lesson materials

3. Improve-ant of technique

1}. Perforsance musicianship as observed during studio

erasinaticn at the end of each senester.

IV. HUS 1'40, 1&1“ Purposes, objectives, literature, and criteria for

evaluation should be fundanentally identical to those itess listed for

HUS 160 and 161. Objectives should be general enough to apply adequately

to class instruction. A studio examination at the end of sad: semester

should include performance of at least two nenorised songs. If counseled

to do so at the end of either term of study, advanced students say aove

into private instruction.
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At the conclusion of the sophomore year, the voice major or voice

principal should have at least the following collections or their equiv-

alents as part of his basic vocal library:

 

  

 

An _. . , ,_

W- 2 vols. New York: G. Schiruer, Inc” 1926.

. ‘ New

York: G. Schiner, Inc.

Dvorak, Antonin. W. New York: G. Schimer, Inc.

W. Edited by Frederick Keel. 2 vols. London,

England: Boosey and Hashes, 1909.

W-New York: Go Schin-r.

Inc., 1939.

W. London. England: 130989? and Invites.

1950.

 

m. Neonrk: G. Schiner, Inc., 1951.

i . Compiled by Kurt Adler. 5 vols. New York:

G. samu. 1110.. 1955s

Wiser. Compiled by Lloyd Huntsch. New York:

a. Schiner, Inc.

New York:

 

c. am... Inc. ;

This list of basic repertoire should be re-evaluated regularly as

new collections becone available. Materials should be chosen with the

individual's voice in sind. Range, quality, and level of proficiency

lust receive prinry consideration.

Ivory effort should be nade to provide proper training in foreign

language diction. Joint efforts say be node between voice ani language

faculties to provide a one senester class in Italian, German and French

diction for singers. Where this plan is economically infeasible, directed

indepenient study should be nade available. The following guide nay be
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a useful part of the voice student's functional library:

Jones, Archie N., Smith, M.Irving, and walls, Robert B.

. : - New York:

 

Carl Fischer, Inc.

In order to ensure an ongoing and consistent development of the

singer as a musician, it is imperative that his lower-division studies

in theoretical areas and in keyboard proficiency be sequential each term

the singer is pursuing the music-major transfer progran. His singing

must reflect this overall develOpnent as a musician. The singer's

proficiency at the keyboard must be primarily geared to the student as

a singer, stressing functional accompaniments and reflecting his general

growth as a musician.

RECOMMENDATIONS FOR FURTHER STUDY

In order to secure pertinent information which may be used by

professional music educators and junior college and senior university

administrators, a number of ideas for further research have been developed.

The following items are recommended:

1. A study of teaching theoretical concepts comparing results

achieved by traditional subearea approaches with results achieved by

the integrated comprehensive musicianship approaches.

2. An updated study comparing professional qualifications of

applied music instructional personnel in the community junior colleges

with the qualifications of applied music instructional personnel in

senior universities.

3. An updated study comparing successful degree completion of

transfer students with completion of the native students.

h. A study of transfer problems of community junior college music

students whose major or applied principal study is in keyboard or in an

orchestral instrument.

5. A study of transfer problems relative to theoretical studies

in the community junior colleges.

6. A study comparing standard proficiency levels achieved by

applied class instruction with the levels achieved by private instruction
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for the applied secondary.

7. A study of the frequency with which contemporary literature

is performed on concert or recital programs in higher educational insti-

tUtions e
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ARTICULATION AGREEMENT BETWEEN THE STATE UNIVERSITIES AND

PUBLIC JUNIOR COLIEGES OF FLORIDA

March 1, 1971

During the six-year period from 1963 to 1969, the number of community

college students transferring to upper division study in the State University

System increased from 1,933 to 6,694. In the near future it is likely that

more than half the students enrolled in the upper division of the state unie

versities will have a community college origin. This changing student mix

at the upper division level of state universities has intensified problems

of articulation that remain unsolved.

The Division of Universities and the Division of Community Colleges have

jointly adapted this agreement to (1) recommend specific areas of agreement

between community colleges and state universities ;(2) set forth criteria for

the awarding of the Associate in Arts degree; (3) define.the Associate in Arts

degree as a component of a baccalaureate degree; (4) provide for a'continuous

evaluation and review of programs, policies, procedures, and relationships

affecting transfer of students; and (5) recommend such revisions as are needed

to promote the success and general well—being of the transfer student.

1. The provisions of the general education agreement of 1959 are reaf-

firmed. This agreement provides that:

Each public institution of higher education in Florida, i.e., each

State University and each Community Junior College, is encouraged to

foster and promulgate a program of general education. This basic pro~

gram for students working toward a baccalaureate degree should involve

not fewer than 36 semester hours of academic credit.

The institutions are encouraged to exchange ideas in the development

and improvement of programs of general education. The experience already

gained in the established State Universities and Community Junior Col-

leges will be of value. While the institutions are to work c00peratively

1n the development and improvement of general education programs, each

institution has the continuing responsibility for determining the char-

acter of its own program.
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After a public institution of higher learning in Florida has devel-

oped and published its program of general education, the integrity of

the program will be recognized by the other public institutions in

Florida. Once-a student has been certified by such an institution as

having completed satisfactorily its prescribed general education pro-

gram, no other public institution of higher learning in Florida to

which he may be qualified to transfer will require any further lower

division general education courses in his program.

2. At the core of any agreement between the community colleges and the

State University System designed to establish an efficient orderly

transfer process for community college students is the mutual ac-

ceptance of the nature and purpose of the Associate in Arts degree.

This degree, which is the basic transfer degree of Florida junior

colleges, and which is the primary basis for admission of transfer

students to upper division study in a state university, shall be

awarded upon:

a. Completion of 60 semester hours (90 quarter hours) of academic

work exclusive of occupational courses and basic required phys—

ical education courses;

b. Completion of an approved general education program of not fewer

than 36 semester hours (54 quarter hours);

c. Achievement of a grade point average or not less than 2.0 in all

courses attempted, and in all courses taken at the junior college

awarding the degree, provided that only the final grade received,

in courses repeated by the student shall be used in computing

this average. The grade of "D" will be accepted for transfer

(provided the overall grade average does not drOp below the pre—

scribed 2.0 level), and will count towards the baccalaureate in

the same way as "D" grades obtainzd by students enrolled in the
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lower division of state universities, i.e., credits in courses

transferred with "D" grades will count towards the credits re—

quired for the baccalaureate; however, it is at the discretion

of the department or college of the university offering the

major as to whether courses with "D" grades in the major may

satisfy requirements in the major field.) i

The baccalaureate degree in all state universities shall be awarded

in recognition of lower division (freshman-sophomore) combined with

upper division (junior and senior) work. The general education re-

quirement of the baccalaureate degree shall be the sole reSponsibility

of the institution awarding the Associate in Arts degree in accord-

ance with the general education agreement of 1959. If, for any

reason, a student has not completed an approved general education

program in a junior college prior to his transfer to a state uni—

versity, the general education requirement shall become the reSpon-

sibility of the university. _

Lower division programs in all state institutions enrolling fresh—

men and sophomores may offer introductory courses which permit the

student to explore the principal professional specializations that

can be pursued at the baccalaureate level. These introductory

courses shall be adequate in content to be fully counted toward the

baccalaureate degree for students continuing in such a professional

field of specialization. However, the determination of the major

course requirements for a baccalaureate degree, including courses

in the major taken in the lower division, shall be the responsi-

bility of the state university awarding the degree.



136

5. Students receiving the Associate in Arts degree will be admitted to

junior standing within the University System. The specific univer-

sity that accepts the student will be determined by the preference

of the student, by the program of major concentration, and by space

available within the specific institution. If, because of space or

fiscal limitations, any state university must select from among

qualified junior college graduates, its criteria for selection shall

be reported to the coordinating committee described in item 11.

6.- Other associate degrees and certificates may be awarded by a junior

college for programs which have requirements different from the

Associate in Arts, or a primary objective other than transfer. Ac-

ceptance of course credits for transfers from such degree or cer-

tificate programs will be evaluated by the senior level institution

on the basis of applicability of the courses to the baccalaureate

program in the major field of the student. Each state university '

is encouraged to develop admission policies that will consider all

factors indicating the possibility of success in its upper division

of transfer students who have not earned the Associate in Arts degree.

7. Each university department shall list and update the requirements for

each program leading to the baccalaureate degree and shall publicize

.these requirements for use by all other institutions in the state.

8. Each state university shall include in its official catalog of under-.

graduate courses a section stating all lower division prerequisite

requirements for each upper division specialization or major pro-

gram. The sections of the catalog may also list additional recom—

mended courses but there shall be no ambiguity between statement of

requirements for all students for admission to upper division work

On the one hand, and prerequisites and other requirements for
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admission tota major program on the other. All requirements for

admission to a university, college, or program should be set forth

with precision and clarity. The catalog in effect at the time of

the student's initial enrollment in a community college shall

govern lower division prerequisites, provided that he has had con-

tinuous enrollment as defined in the university catalog.

Each institution shall keep a complete academic record for each

student. The coordinating committee shall develop a standard form

for recording the academic performance and credits of students.

Each transcript shall include all academic work for which a student

is enrolled during each term; the status in each course at the end

of each term, such as superior, average, incomplete, or unsatisfac-

tory; all grades and credits awarded; and a statement explaining

the grading policy of the institution.

Experimental programs in all institutions are encouraged. A junior

college and a university wishing to engage in a joint specific ex-

perimental program which varies from the existing transfer policy

shall report such a program to the coordinating committee prior to

implementation and Shall keep the committee informed of the progress

and outcome of such experimentation. Proposed experimental programs

which would have systemwide implication or would affect transfer to

-more than one institution must be approved by the coordinating com-

mittee prior to implementation. All experimental programs shall be

reported in writing to the coordinating committee including the pur-

pose, design, the participants, the duration, and the results of the

eXperiment. The final report shall be submitted not later than six

months following the termination date of the experiment.
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11. A junior college—university coordinating committee will be estab-

lished to review and evaluate current articulation policies and

formulate additional policies as needed. The coordinating committee

shall be composed of seven members, three of whom shall be appointed

by the Director of the Division of Community Colleges, three by the

Chancellor of the State University System, and one by the Commis-

sioner of Education. This committee shall have a continuous respon-

sibility for junior college-university relationships and shall:

3. Authorize professional committees or task forces consisting of

representatives from both levels of higher education to facilie

=tate articulation in subject areas.

b. Conduct a continuing review of the provisions of this agreement.

c. Review individual cases or appeals from students who have enf

countered difficulties in transferring from a community college

to'a university. Decisions reached by the coordinating committee

will be advisory to the institutions concerned.

d. Make recommendations for the resolution of individual issues

and for policy or procedural changes which would improve junior

. college-university articulation systemwide.

e. Establish the priority to be given research conducted coopera—

tively by the Division of Community Colleges and the Division

of Universities in conjunction with individual institutions.

Such c00perative research will be encouraged and will be con—

ducted in areas such as admissions, grading practices, curriculum

design, and follow-up of transfer students. Systenwid; follvw-”

studies Should be conducted, and results of these studz*s will
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be made available to all institutions at both levels for use in.

evaluating current policies, programs, and procedures.

Review and approve experimental programs as provided in item 10

of this agreement.

Develop procedures to improve community college-state university

articulation by exploring fully specific issues such as academic

record form, general education requirement, unit of credit,

course numbering systems, grading systems, calendars. and credit-

by examination.
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SEMINOLE JUNIOR COLLEGE

SANFORD, FLORIDA 32771 (305) 323.1450

 

Please send me any information which you may have concerning artic-

ulation between the connunity/junior colleges and the senior universities

of your state to expedite the smooth transfer of students in music from the

junior to senior institutions. we, here, in Florida are seeking to reevalu-

ate our agreements as our public higher educational institutions continue

to grow at a rapid rate, and as more and more of our music students are

attending community colleges. We are endeavoring to ever update our

standards and to keep them realistically in line fros school to school,

to better serve our transferring students.

I as specifically interested in agreements in the area of applied

susic (voice), particularly in terms of listed objectives (behavioral

goals) and nininun requirements in vocal literature (repertoire). I as

serving as resource person on a new articulation "task force” under the

aegis of the Florida College Music Educators Association, with eaphasis

in applied voice.

I have been in contact with the supervisor(s) of nusic at the state

level in your stats, and have been referred to you for this infernation.

Perhaps an outline of requirements fros a university serves as a statewide

agreeaeut in your area. Any information you can send as will be deeply

appreciated.

Looking forward to hearing free you, I remain

Sincerely,

Burt H. Perinchief

Instructor of music

bhp/h
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OUT-OF-STATE CORRESPONDENCE

RESUME 0F LETTERS FROM STATE SUPERVISORS OF MUSIC

Alaska- No supervisor.

Alabama- “Association of Alabama Music Administrators" working onm

standards.

Arizona- No response.

Arhnsas- No response.

California- No statewide agreement exists; individual campuses enter into

agreements; screening for placement, not elimination, upon transfer.

Complex system of 90 community campuses.

Colorado- No supervisor.

Connecticut- No response.

Delaware- No response.

Florida- Music task force and Departsent of Education articulation agree-

ments available.

Georgia- I-hs statewide core curriculum with a credit breakdown into 60

qmrter hours in general education and 30 quarter hours in the major

field in the lower divisions; institutional autonomy in the develop-

ment of major areas.

Hawaii- Only the University of Hawaii is a senior university. Placement

tests are given in theory and performance. No agreements exist on

minimum applied requirements. All other credit is accepted at par

value.

Idaho- No response.

Illinois- Attached pamphlet includes current certification requirements

for junior college teaching in Illinois. Work toward Junior college

teaching preparation is needed. The current California certification

is included. Doctoral programs specifically geared to junior col-

lege certification recommemied for state universities.

Inliana- No response.

Iowa- No supervisor.

Kamas- Theory placement test with auditions for performance proficiency.

No rigid requirements.

Kentucky- General education statewide agreement: the community colleges

are part of the university system, so there is an obligation to

accept students with parallel courses.
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Louisiana- All are university-attached schools (no junior colleges, as

such). Junior level has diction courses Italian, French, German,

and English); repertory minimum of twelve songs per semester.

Maine- No statewide junior colleges.

Maryland- No response.

Massachusetts- No response.

Michiganr All transfers are accepted on an equal basis with quotas for

certification.

Minnesota- Autonomous transfer'decisions are wade on competency at each

specific institution.

Mississippi- Need for guidelines noted. Some in theory exist.

Hissouri- No response.

Montana- No response.

Nebraska- No supervisor.

Nevada! No supervisor.

New Hampshire- No statewide junior colleges offering music.

New Jersey- No supervisor.

New Hexico- Only one junior college.

New York- No specific agreement extant.

North Carolina- New agreement available including behavioral goals ( 3

year program the aim).

North Dakota- No supervisor.

Ohio- No statewide agreement (no unior college system as such, being part

of the university system). (Applied music is virtually noneexistent

in the lower-division institutions).

Oklahoma- No response.

Oregon! No extant agreenents.

Pennsylvania- No applied music in community colleges.

Rhode Island- No supervisor.

South Carolina- No response.

South Dakota- No supervisor.
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Tennessee- No response.

Texas- The agreement sets the same requirements for transfer and resident

students (no more, no less).

Utah- No agreements, except general education transfer is automatic with

m A. A. 01' A. S.

Vermont- No supervisor.

Virginia- Articulation not undertaken in the new community college move-

ment here.

Washington? Voice curriculum from Hashington State University enclosed.

There are no Specific articulation.agreements.

West Virginia- No response.

Uisconsin- No statewide policy with respect to articulation.

Wyoming- No supervisor.
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EXCERPTS FROM NASM

BY-LAWS ANquEGULATIONS - 1959

NOTE: These minimum levels are recommended as a guide

for setting minimum standards. The excerpts are

reproduced through the courteSy of the National

Association of Schools of Music. While these

minimum levels in Applied Music are not included

in the latest NASM By-Laws and Regulations, they

may serve as a guide in developing minimum standards.

REQUIREMENTS FOR ADMISSION TO CURRICULA LEADING TO THE BACCALAUREATE.

DEGREES IN MUSIC (e.g., B.M., B.M.E., B.S., A.B., B.F.A.)

A. Admission by High School Diploma.

l.

3.

ACADEMIC SUBJECTS. Graduation from an accredited high school

or its equivalent is required for admission to degree courses.

High School graduation is assumed to imply a minimum of fifteen

units of high school work. It is recommended that three units

be in English, two in foreign languages, one in mathematics, one

in science or history and eight in elective subjects; that five

of the eight electives be in these same fields or in other subjects

of general educational value. The remaining three units may be

in music or other subjects accepted for graduation by the high

school. Any deficiency in high school credits must be made up

during the first year of the degree course.

These recommendations are based on the philosophy that the

student's high school course should be on a broad and sound basis

in general education because in the professional music degree courses

fewer hours are available for such subjects than is the case with

the liberal arts degree.

MUSCIANSHIP. The musical preparation required for admission to

the degree courses, whether or not expressed in terms of units

accepted for high school graduation, Should include a knowledge

of elementary theory sufficient for admission without condition

to the freshman theory course.

APPLIED MUSIC. The entrance requirements in applied music as

adopted by the Association are found under Division IV following:

Admission by Advanced Standing.

Students may be admitted to advanced standing on presentation of a

satisfactory transcript of record of work pursued in an accredited

institution of college grade. The transcript shall Show the information
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required under Section I, A (1) above, and also Show the date and place

of high school graduation.

Membership in the Association carries with it no obligation to accept

without examination, music credits from other member schools.

It is further understood that students who are able to pass examina-

tions in music Showing that they have completed work beyond that of

the entrance requirements, may receive tentative advanced standing in

the subject or subjects in which they pass examinations; provided

that Such study is confirmed by advanced study in residence in the

same field, and that such credits have not already been used to satisfy

_entrance requirements.

NOTE: Attention is called to the fact that music study

during the high school years, even though not used

to satisfy entrance requirements, may be accepted

= by member schools but recorded only for advanced

standing, but not for credit toward the 120 semester

hours required for graduation.

GENERAL REQUIREMENTS FOR GRADUATION FROM CURRICULA LEADING TO

BACCALAUREATE DEGREES IN MUSIC.

No degree Shall be granted by a member school of the Association unless

the student-~established residence; earned in residence in the institu-

tion granting the degree at least 24 semester hours of the last thirty

hours of credit required for the degree; and completed the minimum require-

ments specified below for the Specific degree in question. ‘

A. Residence.

Residence is considered to mean attendance at a school for at least

an academic year consisting of two semesters or three quarters, in which

not fewer than 24 semester or 36 quarter hours of credit have been earned.

A summer session of six consecutive weeks in which not fewer than six

semester hours have been earned is considered as the equiValent of one

half a semester for the purpose of establishing residence.

Minimum residence usually may be attained by attendance upon:

1. One full academic year, or

2. One semester and two six-week summer sessions, or

3. Four six-week summer sessions.

Semester Hours.

1. In class subjects such as harmony, history of music, etc., and

academic subjects, one semester hour of credit shall be given for



1%

one period of recitation (50 minutes) plus two hours of preparation

each week of semester, inclusive of examinations. 'In subjects such

as ear training, sight singing, dictation, ensemble, etc., where

little outside preparation is required, two 50-minute recitation _

periods per week shall be required for one semester hour of credit.

It is recommended that one semester hour credit shall be given for

each three hours per week of practice, plus the necessary individual

instruction, with a maximum of six credits per semester allowed

for the major subject in applied music. It is understood that the

credit is not earned unless the final examination is satisfactorily

passed. Students shall be required to take a minimum of one hour

(60 minutes) individual instruction per week in the major subjects

.in applied music throughout each year of residence.

For a student to earn one semester hour of credit a summer session,

he must attend approximately the same number of class sessions and

make the same amount of preparation as he would be attending a one

hour per week course for one semester during the regular academic

year.' It is usual academic practice to allow a student to earn one

semester hour of credit for each week of the summer session.

SPECIFIC REQUIREMENTS FOR UNDERGRADUATE DEGREES.

NOTE: In all the following course outlines, the work of first two years

or lower division is a standard foundation for all students; it is intended

that the work of the upper division be specialized to suit the individual

needs of each student.

A” Bachelor of Music Degree with an Instrumental Major:

The course shall include the following studies:

1.

2.

APPLIED MUSIC. The study of applied music shall be carried on

during each year of residence. See succeeding pages for compara-

tive levels of advancement for admission and graduation.

MUSIC HISTORY AND THEORY COURSES.

a. Lower Division

A composite course in musical theory to include the

equivalent of two years of sight singing and dictation, one

year each of elementary and advanced harmony, keyboard harmony

and an approach to elementary counterpoint (16 to 20 semester

hours). Survey of music literature and history. Recommenda-

tions in these areas have appeared in Bulletin No. 45.

NOTE: Private work in harmony may be credited in accordance

with work done equivalent to the stated class courses, pro-

vided the pupil passes the same examinations as the class.



14?

b. Upper Division.

A minimum of 12 semester hours must be selected from the

upper division.

Form and Analysis (minimum of 4 semester hours).

Counterpoint;

Composition in the smaller forms up to and including the

three-part song forms.

Orchestration.

Conducting.

History of Music.

Literature of the major instrument.

ACADEMIC COURSES. A minimum of eighteen and a maximum of thirty-

six semester hours in subjects of a general cultural value is required.

Such academic courses must in all respects conform in quality of

instruction and in recitation and examination requirements to the

~established standards of accredited institutions of collegiate rank.

Bachelor of Music Degree with Voice as a Major Subject.

The Course shall include the following studies:

1.

2.

APPLIED MUSIC. The study of voice as the major field shall be

carried on during each year of residence. .

See succeeding pages for comparative levels of advancement

required for admission and graduation.

The study of piano at least until the required degree of attain-

ment has been reached. The student should be able to play accompani-

ments of average difficulty.

MUSIC HISTORY AND THEORY COURSES.

a. Lower Division

A composite course in musical theory to include the equiva—

lent of two years of sight-singing and dictation, one year

each of elementary and advanced harmony and an approach to

elementary counterpoint (16 to 20 hours).

Survey of music literature and history.

Recommendations in these areas have appeared in Bulletin No. 45.

b. Upper Division.

A minimum of eight semester hours, not to include conducting,

must be selected from upper division courses.

Form and Analysis (minimum 4 semester hours).

Choral conducting (one year).

Counterpoint.

History of Music.

Whenever a school can offer Specially designed advanced practical

courses in vocal literature such as opera, art song, oratorio,
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madrigal, and motet, it is urged to do so to serve the needs

of its voice majors.

ACADEMIC COURSES. A minimum of 24 and a maximum of 36 semester

hours of academic and cultural courses to include at least 18

semester hours in modern languages, and additional courses in

languages, English, peotry, drama and correlated arts. (Such

academic courses must in all respects conform in quality on

instruction and in recitation and examination requirements to

the established standards of accredited institutions of collegiate

ranks. Entrance credit in languages cannot be counted toward

this total.

C. Bachelor of Music Degree with Composition of Theory as the Major subject.

The course shall include the following studies:

1. APPLIED MUSIC. The student will continue the study of applied‘

music.throughout the four years of his course of study. Whether

or not piano is the major instrument, the student should acquire

thorough practical knowledge of the pianoforte. He will find

it advantageous to spend if possible at least one semester each

in the study of three orchestral instruments to include one

instrument in each section of the orchestra, i.e., strings, wood-

wind, and brass.

MUSIC HISTORY AND THEORY.

a. Lower Division. .

A composite course in musical theory to include the

equivalent of two years of sight singing and dictation,

one year each of elementary and advanced harmony, keyboard

harmony and an approach to elementary counterpoint, with

special emphasis on proficiency in aural training (16 to 20

Hours).

Survey of music literature and history.

Form and Analysis (minimum 4 semester hours).

NOTE: Private work in harmony may be credited

in accordance with work done equivalent to the stated

class courses, provided the pupil passes the same examina_

tions as the class.

b. Upper Division.

A minimum of 16 semester hours from the following:

Counterpoint, canon and fugue.

Orchestration and score reading. -

Compositions in all forms (for composition majors), to include

a. One movement in sonata form for one or more instruments.

b. A fugue in at least five sections showing the usual

contrapuntal devices.

c. Songs or pieces for the instrument in which the candidate

is majoring.
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d. The scoring of a composition for full orchestra.

Pedagogy of Theory (for theory majors).

History of Music.

ACADEMIC COURSES.' A minimum of eighteen and a maximum of thirty-

six semester hours in subjects of a general cultural value are

required. Such academic courses must in all respects conform in

quality of instruction and recitation and examination requirements

to the established standards of accredited institutions of collegi-

ate rank.

D. 'Bachelor of Music Degree with Music History and Literature Major.

The course shall include the following studies:

1. APPLIED MUSIC. The student will continue the study of applied

music throughout the four years of the course for a minimum of

twenty-four semester hours.

HISTORY OF MUSIC AND THEORY.

a. Lower Division.

A composite course in musical theory to include the equivalent_

of two years of sight singing and dictation, one year each of

elementary and advanced harmony, keyboard harmony and an

approach to elementary counterpoint, with special emphasis

on proficiency in aural training (16 to 20 hours).

A survey of Music Literature and History.

For further explanation of work in this area please see .

Bulletin No. 43.

b. Upper Division.

History of Music.

Advanced courses in the history and literature of music

(12 to 15 semester hours).

Counterpoint and Orchestration.

Conducting or Score reading.

ACADEMIC COURSES. A minimum of 40 and a maximum of 50 semester

hours in subjects of general cultural value, to include English

(two years), foreign language (16 to 24 semester hours) with

French and German recommended, history of the visual arts and

theatre, history of western civilization, and electives in

science, mathematics and social science.

Bachelor of Music Degree with Church Music Major.

Although a tentative outline of study leading to this degree was

published in the 1953 edition of this publication, the entire program

is now under study by the Commission on Curricula and a report will be

published at a later date.
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Bachelor of Music with Music Therapy Major.

The course shall include the following studies:

1. APPLIED MUSIC. Work in applied music shall include facility at the

piano (sight playing, improvisation and playing by ear are important),

class work in voice and all instrumental families.

Some knowledge of organ is desirable.

2. HISTORY OF MUSIC AND THEORY. Basic courses in this area as out-

lined above for other degrees but also including conducting,

arranging, recreational music. (A total of 60 semester hours

in l and 2 above).

3. GENERAL ACADEMIC COURSES. To include English, Speech, Biology,

Physiology and the Humanities, 30 semester hours.

4. SOCIAL STUDIES. To include Principles of Sociology, Delinquent

and Normal Behavior, Mental Hygiene and The Family, 8 semester

hours.

5. PSYCHOLOGY. To include General Psychology, Child or Adolescent

Psychology, Abnormal Psychology, Psychology of Music (4 semester

hours), Influence of Music on Behavior (3 to 5 semester hours),

and Clinical Experimental Psychology, a total of 16 semester hours.

6. GENERAL HOSPITAL ORIENTATION. 2 semester hours.

7. GENERAL ELECTIVES. 8 semester hours. -

In addition to the 128 semester hours listed above, a minimum

of six months clincial training through residence internship in

an approved meuropsychiatric hospital with an established music

program is required. Students planning to work with mentally

defective or handicapped children should spend an additional two

months in an appropriate institution.

This curriculum was adopted by the National Association for

Music Thereapy on November 1, 1952 and by this Association on

November 29, 1952.

Bachelor of Music Education Degree. (Also Bachelor of Music in School

Music or Bachelor of Science in Music Education, etc.)

The National Association of Schools of Music in 1942 adopted jointly

with the American Association of Colleges for Teacher Education a

program leading to the above degrees as a desirable pattern for the

preparation of the teachers in the field of music. During 1951 and

1952, further study was given to this curriculum by a joint committee

representing this Association and the Music Educators National Con-

ference. This committee recommended the revision of the existing

program and their suggestions were adopted by NASM at its meeting

of November 28th, 1952. Continuously since that time the curriculum
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in Music Education has been under joint study and revisions have been

made from time to time.

The recommended outline of requirements follows:

1. GENERAL CULTURE. The minimum suggested requirement shall be

33% of the total (120 semester hours) required for an under-

graduate degree.

The purpose of this area of the curriculum is well stated in

the NASM By-Laws and Regulations, 1949, p. 20 -- "This area of

preparation should assist the individual (prospective teacher)

to take his place in a democratic society and a world order; to

gain a cognizance of the scientific contributions to mankind;

to recognize and accept the responsibility of living in a social

relationship; and to evaluate the cultural heritage. He should be

able to use, adequately, the English language and should acquire

the‘ability to recognize and solve problems independently."

The courses in this area include the following, some of which

may be specific institutional or state requirements:

a. Non-music subjects, to include non-music minor if

required.

b. Any psychology course other than Educational Psychology.

c. Music Literature, appreciation and/or history.

d. The basic survey type of course, where required.

(1) Humanities; (2) Social Sciences; (3) Natural

Sciences.

(in some cases subjects listed under a, b, and c

above, are included in certain surveys).

BASIC MUSIC. The minimum suggested requirement shall be 14% of

the total (120 semester hours) required for an undergraduate

degree.

This area includes subjects such as the following in the area

of music theory. These are sometimes taught separately and

sometimes in combination courses which include several subjects.

a. Music Reading.

b. Ear training and Dictation (melodic, harmonic and

rhythmic).

c. Keyboard Harmony.

d. Harmony (part writing).

e. Form and analysis.



3.

152

f. Instrumental and/or vocal arranging.

g. Counterpoint.

h. Composition.

The objective of these courses should be to develop sound

musicianship, with constant emphasis on the usefulness of

this material in the classroom teaching situation. The use

of various mediums of performance in addition to the piano

is encouraged as being beneficial in achieving this objective.

MUSICAL PERFORMANCE. The minimum suggested requirement shall be

33% of the total (120 semester hours) required for an undergraduate

degree.

The following subjects are included in this area:

a. Conducting: It is recommended that the student be

trained to read and conduct from both choral and

instrumental scores of suitable school music materials.

b. Ensemble: It is recommended that insofar as practical,

all music education students regularly participate in

both large and small ensembles.

c. Functional piano facility: It is recommended that

all music education majors be expected to demonstrate

piano facility as follows:

(1) Ability to sight read songs of the type found

in a song book.

(2) Ability to harmonize at sight, improvising

a simple piano accompaniment for songs re-

quiring the use of I, IV, V chords and some

simple modulations; also to transpose the

songs and harmonizations to other keys.

(3) Ability to sight read fairly fluently simple

accompaniments, vocal or instrumental, and

simple piano compositions of the type used _

for school rhythmic activities.

d. Major Performance Area: Each music education student

should have one performance area in which he excels.

It is recommended that the study of the major performance

area be continued until the student is able to demon-

strate satisfactorily performance ability for use in

school and community.

e. Minor Performance Area: It is recommended that every

music education student, in addition to his major
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performance area, have the equivalent of the following

as a minimum requirement:

(1) One year of voice study.

(2) One term or semester of violin.

(3) One term or semester of clarinet.

(4) One term or semester of cornet.

(5) One term or semester of percussion,

emphasizing the fundamentals of the snare drum.

4. PROFESSIONAL EDUCATION. The minimum suggested requirement shall

be 20% of the total (120 semester hours) required for an under-

graduate degree.

This area includes:

a. Music education methods and materials.

b. Observation and student teaching.

c. Professional educational courses aside from music

education.

One of the chief objectives of the course work in this area

should be to prepare music education students to take their

proper place in the total school program. It is also important

that the students become well acquainted through study, demonstra-

tion, observation, and laboratory sessions, with the methods and

materials for teaching instrumental and vocal music in elementary,

junior and senior high schools.

Furthermore, it is important that opportunity be provided for

the student to do practice teaching on both elementary and

secondary levels, and where he is qualified, in both vocal and

instrumental music. '

Bachelor of Arts Degree with Music Major.

A restudy of the requirements for the degree Bachelor of Arts with

a major in music has been undertaken by a special committee and a

report was submitted at the Annual Meeting of the Association in

November, 1956. The report was received by an affirmative vote of

the membership and appears in Bulletin No. 42, January, 1957, copies

of which may be secured from the Secretary. The report includes

sections as follows: The Nature of the Bachelor of Arts Degree,

‘The Bachelor of Arts Music Curriculum, The Elective Courses, Applied

lflusic. The outlines suggested below, and previously approved by the

.Association reflect material of the report.
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GENERAL ACADEMIC REQUIREMENTS

a. Natural Science, laboratory

science, mathematics. . . . . . . . . . .

b. Social Sciences . . . . . . . . . . . . .

History of Western Civilization

recommended; also Aesthetics

and Psychology of Music if

available.

c. General Humanities. . . . . . . . . . . .

To include English, foreign language,

religion, history of art and theater,

music literature and appreciation.

TOTAL 0 O O O O O O C

MUSIC REQUIREMENTS

 

Three areas of concentration in the Bachelor of Arts degree are

recognized, as follows:

a. Music History and Literature.

b. Music Theory.

c. Applied Music.

a. Concentration in Music History and Literature

Basic theory, omitting advanced dictation and

sight Singing . . . . . . . .

History of Music (Upper Division) .

Counterpoint and Orchestration . . . . . . .

Advanced courses in music history

or literature . . . . . . . . . . . . .

These may be given by period, type or

composer, e.g., Symphonic Literature;

18th Century Music Literature; Bach.

Piano (Completion of Sophomore

Bachelor of Music standards). . . . . . . . .

TOTAL . . . . . . .

b. Concentration in Music Theory

Basic Theory, omitting advanced

dictation and Sight Singing . . .

Counterpoint, Orchestration, Form

and Analysis, Composition . . . . . . . .

 

12 - 18 hours

12 - 24 hours

33 - 42 hours

65 - 78 hours

12 hours

4 - 6 hours

4 hours

12 hours

8 hours

40 - 42 hours

12 hours

12 hours
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History of Music (Upper Division); . . . . . . . . . 4 - 6 hours

Piano (Completion of Sophomore

Bachelor of Music standards) . . . . . . . . . . . . 8 hours

Advanced courses in music literature

as above . . l . . . . . . . . . . . . . . . . . . . 4 hours

 

TOTAL . . . . . .40 - 42 hours

Concentration in Applied Music

NOTE: While this degree remains in the outline it

is understood that it is non-professional, is not

.preparation for graduate study, and serves only as

partial preparation for the degree Bachelor of

Music in the same applied field.

Basic Theory, omitting advanced dictation

\and sight Singing . . . . . . . . . . . . . . . . . 12 hours

‘ History of Music (Upper Division). . . . . . . . . . 4 - 6 hours

Form and Analysis . . . . . . . . . . . . . . . . . 4 hours

Advanced Theory or Literature . . . . . . . . . . . 4 hours

Applied Music. . . . . . . . . . . . . . . . . . . . 16 hours

 

TOTAL . . . . . .40 - 42 hours

The following statements concerning the training of teachers

within the framework of the degree Bachelor of arts are quoted

from the report mentioned above appearing in Bulletin No. 42,

Page 12. -

"No one has seriously questioned the suitability of the A.B.

program for the training of teachers for college and private

schools. But Since questions have been raised with respect

to the training of public-school music teachers, the A.B.

Committee wishes to point out the values of the A.B. program

in training such teachers.

The prospective school-music teacher who is interested

in receiving a broad liberal arts education should be

encouraged to take the curriculum for the A.B. degree

in music. Many of his special needs as a future teacher

can be included in this curriculum by a judicious choice of

music electives and free electives.

Over and above the knowledge and skill expected of everyone

receiving the A. B. in music, the prOSpective music teacher

needs greater proficiency in piano and voice, especially in

sight reading; basic familiarity with all orchestral and band

instruments; training in choral and orchestral conducting;

adequate, but not duplicating, courses in music education

methods and materials and in professional education; and

experience in observation and student teaching.
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Beyond this, the A.B. program is ever mindful of the need

of constant emphasis on a critical element in the equipment of

the well-rounded teacher--the acquiring of a discriminating

taste for the best in music. The foundations of good taste

lie in a growing familiarity with the wide variety of the

repertory of music as a whole. ‘

Within the usual one hundred and twenty to one hundred and

thirty semester hours the prospective teacher can go a long

way toward satisfying his special institutional and state ‘

.requirements. Of course, the completion of such work will

require either a heavier than average load during his four

years, one or two summer sessions of additional work, or

a fifth year.

But the combination of a broad general education and an

adequate professional training in any field requires more

than a minimum amount of undergraduate work, and the short and

long-range values of this program justify our highest recom-

mendation."

. MINDMUM LEVELS IN APPLIED MUSIC FOR BACCALAUREATE DEGREES IN MUSIC.

NOTE: For the Bachelor of Music degree the standards of attainment in the

following outline will be assumed to be the basis for graduation. For the

Bachelor of Arts degree where less time can be devoted to the applied study

the completion of standards for the end of the second year will be assumed

to be the basis for graduation. In all the following outlines, the

Commission on Curricula places more stress on the quality of performance

than on the difficulty of works performed. Compositions of exceptional

difficulty Should be attempted only by students of outstanding talent with

adequate technical preparation. It is understood that the works listed

below are not to be construed in any way as outlines of courses of study,

but merely indicate the comparative levels of advancement to be attained

at the various stages of the courses.

A. Piano Requirements.

1. REQUIREMENTS FOR ENTRANCE. To enter the four year degree course

in piano the student should be grounded in reliable technique.

He Should play all major and minor scales in moderately rapid

tempo, also broken chords in octave position in all keys and

should have acquired systematic methods of practice. '

He Should have studied some of the Standard etudes, such as

Czerny, op. 299, Book 1; Heller, op. 45 and 46 (according to

the individual needs of the pupil); Bach, Little Preludes;

a few Bach two-part Inventions and Compositions corresponding

in difficulty to --
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Haydn, Sonata No. 11, G. Major No. 20.

Mozart, Sonata C Major No. 3, F Major No. 13.

Beethoven, Variations on Nel cor Piu, Sonata Op. 49

No. 1, Op. 14, Nos. 1 and 2.

Schubert, Impromptu Op. 142, No. 2, etc.

END OF SECOND YEAR. At the end of the second year the student

Should have acquired a technique sufficient to play scales and

arpeggios in rapid tempo, to play scales in parellel and contrary

motion, in thirds and sixths and in various rhythms. He should

have acquired some octave technique and should have studied

composition of at least the following grades of difficulty:

Bach, some three-part Inventions.

Bach, at least two preludes and fugues from Well

Tempered Clavichord.

Bach, dance forms from French suites and partitas.

Beethoven, sonatas or movements from sonatas such as

I Op. 2, Nos. 1 and 2; Op. 10, Nos. 1 or 2; Op. 26, etc.

Haydn, Sonata E flat, No. 3; Sonata D major.

Mozart, Sonatas Nos. 1, F major, or 16 A major.

Mendelssohn, Songs Without Words -- such as "Spring Song,"etc.

Liszt, transcriptions such as "On Wings of Song," Di Bist

die Ruh."

Schubert, Impromptu B flat.

Chopin, Polonaise C Sharp minor; Valse E minor;

Nocturne Op. 9, No. 2; Nocturne F minor, Op. 55,

No. 1; Nocturne B major, Op. 31, No. 1.

Schumann, Novelette F major, Fantasiestuecke.

Some compositions by standard modern composers of

correSponding difficulty.

The Student Should demonstrate his ability to read at Sight

accompaniments and compositions of moderate difficulty.

END OF FOURTH YEAR. The candidate must have acquired the

principles of tone production and velocity and their applications

to scales, arpegiios, chords, octaves and double notes. He must

have a repertory comprising the principal classics, romantic and

modern compositions which Should include such works as:

Bach, English Suites, Partitas, Toccatas, Well

Tempered Clavichord.

Beethoven, Sonatas Op. 31 and later except Op. 49.

Brahms, Rhapsody in B Minor and shorter works.

Chopin, Ballades, Polonaise, Scherzi, Etudes, Preludes,

Concerti.

Liszt, Rhapsodies and transcriptions.

Mozart, Sonatas, Fantasias and Concerti.
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Schumann, Sonata in G minor, Fasching-Schwank, Concerto.

Compositions by contemporary composers.

Candidates must have had considerable experience in ensemble and

should be capable sight readers.

 

B. Voice Requirements.

1. ENTRANCE REQUIREMENTS. To enter the four year degree course

in voice the student should be able to sing standard songs and

the simpler classics in good English on pitch with correct phras-

ing and musical intelligence. He should also demonstrate his

ability to read simple song at sight and a knowledge of the rudi-

ments of music. Some knowledge of piano is required.

2. END OF THE SECOND YEAR. Atflthe end of the_second year the_student

mshogldghave acquired a knowledge of breath control, tone quality

_p§inciples of enunciation, and pronunciation as applied to Sing-

ing. He should demonstrate his ability toSing major, minor and

-chromat_icscales,arpeggios,.exercises_ for agility, for Sustaining

toneand the clas_sic_vocal embellishments He should demonstrate

 

 

or more of theless exac_tingarias ofooperaWandoratorio.He
—-..— ”W...

should also have acquired use of one language in_addition to

English.

 

 

3. END OF THE FOURTH YEAR. The candidate for graduation should

demonstrate the ability to sing in three foreign languages, a

a knowledge of the general song literature and the ability to give

a creditable recital. '

The repertory for immediate use Should consist of at least four

operatic arias, four oratorio_arias, twenty classic and twenty

standard modern songs.

The candidate should have completed two years of ensemble singing:

he must also have completed sufficient piano study to enable him

to play accompaniments of average difficulty.

 

C. Organ Requirements.

1. REQUIREMENTS FOR ENTRANCE. To enter the four year degree course

in organ the student Should have completed sufficient piano study

to enable him to play some Bach inventions, Mozart sonatas,

easier Beethoven sonatas, compositions by Mendelssohn, Grieg,

Schubert, Schumann, etc.

2. END OF SECOND YEAR. At the end of the second year the student

should have acquired the ability to play the following compositions

or others of similar grade:
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Bach Prelude and Fugue in G minor.

Bach, Selections from the Liturgical Year, Organ Chorales.

Mendelssohn, Sonatas No. 11, IV, V.

Compositions for the organ by contemporary composers.

He should also demonstrate ability in sight reading in the accompani-

ment of the classic oratorios and masses, and in general service

playing, including facility in reading the C clefs.

END OF FOURTH YEAR. The candidate for graduation Should have

acquired ability in transposition at sight, open score reading and

improvisation. He should have a large repertory of organ literature

of all schools, classic and modern, of the degree of difficulty indi-

cated by the following:

Bach, Fantasia and Fugue, G minor, Prelude and

Fugue, B minor, Prelude and Fugue, D major,

Sonatas.

* Franck, Chorales, Piece Heroique.

Liszt, Fantasia on Bach.

Widor, Symphonies No. V to X.

Vierne, Symphonies No. l to 6.

Compositions for organ by contemporary composers,

such as Sowerby, Karg-Elert, Tournemire, Dupre.

D. Violin Requirements.

1. ENTRANCE REQUIREMENTS. To enter the four year degree course

in violin the student should have an elementary knowledge of‘the

pianoforte.

He should have the ability to perform etudeS of the difficulty of

the Kreutzer Etudes, Nos. 1 to 32, and works of the difficulty

of the Viotti Concerto, No. 23, the de Beriot concerti, Nos. 7 and

9, the Tartini G minor sonata and the easier Handel sonatas.

END OF THE SECOND YEAR. At the end of the second year the student

should have acquired the ability to perform works of the difficulty

of the Viotti Concerto No. 22, the Spohr Concerto No. 2 and the

easier Bach sonatas for violin and piano.

The student should also give evidence of his ability to read at

sight compositions of moderate difficulty, and should demonstrate

sufficient ability in ensemble to take part in the performance of

easier string quartets and Symphonic works. He should have acquired

sufficient pianistic ability to play Simple accompaniments.

END OF FOURTH YEAR. The candidate for graduation should Show an

adequate technical grounding inscales, arpeggios, bowing and

phrasing and the ability to perform works of the difficulty of the
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Mendelssohn E minor concerto, the Bruch G minor or Epohr No. 8.

During the four year course the student should have had not less

than two years practical orchestral experience and two years of

ensemble. He should have studied the viola sufficiently to enable

him to play string ensembles.

He should further demonstrate adequate ability in Sight reading and

should be able to sight-read Simple piano accompaniments.

E. Violoncello Requirements.

1. ENTRANCE REQUIREMENTS. To enter the four year degree course in

'cello, the student should be able to play all major and minor

scales in three octaves and an etude by Puport of Merk. He should

also be able to perform one slow and one fast movement of a

classical sonata, such as the one by Corelli in D minor and a fast

movement of the same difficulty as the first movement of the Con-

certo in B minor by Goltermann.

END OF SECOND YEAR. At the end of the second year, the student

should have acquired adequate technique to play all major and

minor scales and arpeggios in four octaves at a rapid tempo as

well as scales in octaves, thirds and sixths in two octaves.

The student should have studied compositions of the same difficulty

as the Sain-Saens Concerto, easier movements from the Bach Suites

for Cello alone and the Sonata in G major by Sammartini.

Knowledge of the ensemble literature including the easier trios and

quartets by Beethoven, Brahms, Haydn, and Mozart should be attained

by the end of the second year. The student must have acquired the

ability to read ensemble and orchestra parts of moderate difficulty

at sight. »

END OF FOURTH YEAR. The candidate for graduation must be able to

play all major and minor scales and arpeggios in four octaves at

a rapid tempo with various bowings. He must be able to play at a

moderate tempo, scales in octaves, thirds and sixths in three

octaves.

The student should have in his repertory, two of the Beethoven, one

of the Brahms sonatas for cello and piano, and American composition,

in large form, a concerto of the difficulty as the Lalo concerto and

a number of pieces such as "At the Fountain" by Davidoff and the

"Spinning Song" by Popper.

The candidate's playing knowledge of the ensemble literature will

include the classics and the moderns. He must not only be able

to play a program very well by memory, but he must be able to
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demonstrate that he has enough ensemble and orchestral experience

to put him in the professional class. ‘

F. Clarinet Requirements.

1. ENTRANCE REQUIREMENTS. To enter the four year degree course in

clarinet the student should have an elementary knowledge of the

pianoforte.

He Should have acquired the fundamentals of good tone production,

breath control and hand position; an elementary knowledge of major

and minor scales and arpeggios; and the ability to perform material

such as contained in the Langenus Clarinet Method, Part I. He

should have studied one or more solo numbers of good musical quality

not too difficult for him to play well.

END OF THE SECOND YEAR. At the end of the second year of the course

the student should have acquired a thorough knowledge of all the

major and minor scales and arpeggios; have studied the etudes of

Rose and the earlier books of Jean-Jean; have acquired the ability

to perform works of the difficulty of the Spohr Concerto No. 1,

the Weber Concerto No. I, and Grand Duo Concertante and the Saint-

Saens Sonata. ~

The student should also give evidence of his ability to read

compositions of moderate difficulty at Sight, and should demonstrate

sufficient ability to take part in performance of easier ensemble

numbers, and hold the second clarinet chair in symphonic works. He

should have acquired sufficient pianistic ability to play simple

accompaniments.

END OF THE FOURTH YEAR. The candidate for graduation Should Show

adequate technique and musicianship for the competent performance

of such works as the Mozart Concerto, the Debussy Rhapsody and the

Weber Concerto No. 2, also a knowledge of such sonatas for clarinet

and piano as those by Brahms, Reger, Mason, Sowerby, Bernstein

and Tuthill.

During the four year course the student should have had at least two

full years of practical orchestral experience, two years of band

and two years of ensemble. He should be competent to hold the first

clarinet chair in symphonic works.

He should further demonstrate adequate ability in Sight reading.

He should be able to sight read Simple piano accompaniments and be

able to transpose fluently parts written for C and A clarinets

on the Bb clarinet.
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G. Trumpet Requirements.

1. ENTRANCE REQUIREMENTS. To enter the four year degree course in

trumpet the student should have an elementary knowledge of the

pianoforte. -

He should have acquired the fundamentals of good tone production

and breath control; and elementary knowledge of all major and minor

scales and arpeggios; and the ability to perform material such as

is contained in the Williams Method, Part II or Lillya, Book II

or the like. He should have studied one or more solo numbers of

good musical quality such as Balay, Petite Piece Concertante, or

Fitzgerald, Modern Suite.

END OF SECOND YEAR. At the end of the second year of course the

student should have acquired a thorough knowledge of all major and

minor scales and arpeggios; have studied such etitudes as may be

found in the Arban Method, Gatti, Part II or Petit; 15 technical

Etudes, as written and also transposed as for C and A trumpets;

have acquired the ability to perform well works of the difficulty

of Balay, Piece de Concours and Ropartz, Andante and Allegro.

The student Should also give evidence of his ability to read

compositions of moderate difficulty at sight, and should demonstrate

sufficient ability to hold second chair in the performance of works

for orchestra and band. He should have acquired sufficient pianistic

ability to play simple accompaniments.

END OF FOURTH YEAR. The candidate for graduation should Show

adequate technique and musicianship for the competant performance

of such works as the Haydn and Giannini concertos, the Fitzgerald

Concerto in A flat, the Vidal Concertino and the sonatas of Hinde-

mith and Sowerby.

During the four year course the student should have had full

four years of orchestral and band experience and be able to trans-

pose and play readily parts written for trumpets in all keys. He

should be competent to hold first chair in orchestra and band, and

be able to read at sight with facility. He should also be able

to read simple piano accompaniments at sight.

‘H. Other Orchestral Instruments.

1. ENTRANCE REQUIREMENTS. The entrance requirements students of

viola, bass, harp, woodwind and brass instruments stipulate the

same degree of knowledge of the pianoforte as in the violin course.

the student Should also have acquired elementary technique of his

instrument.



163

END OF SECOND YEAR. At the end of the second year the student

should have acquired sufficient orchestra routine to fill satis-

factorily a second desk position in symphonic works of lesser

difficulty.

He Should have acquired sufficient pianistic ability to be able to

play simple accompaniments.

END OF FOURTH YEAR. The candidate for graduation should demonstrate

a well-grounded technique and an able control of his instrument.

He should be able to appear successfully as soloist with orchestra

in a concerto or concert piece for his instrument. He should have

acquired a thorough orchestral routine sufficient to enable him to

hold a first desk position in a professional orchestra. He should

also be able to read simple piano music at sight.

The student should have completed during his course, four years of

orchestral training and a minimum of two years' training in the

performance of chamber music.

To provide additional guidance in the selection of literature for

the various orchestral instruments the Association has published

Bulletins Nos. 20 and 31 which may be secured from the Secretary.
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M. E. N. c. MUSIC-TRANSFER MODEL PROGRAMI

Music Theory 12-16 Sen. Hrs.

(Harmony and Sightsinging)

(Students should pass proficiency test in Fundamentals

of Music or satisfactorily complete such a course before being

admitted to these college transfer courses.)

Applied Music 12 Sea. Hrs.

(Students should be informed that transfer of this credit

is subject to audition or ability of performance. Sons junior

colleges, particularly those in California, cannot presently offer

private instruction.)

Music Literature 3 Sen. Hrs.

lusic Organisations 4 Sea. Hrs.

Skills and Techniques Courses 4 Sea. Hrs.

General Education Courses 21-24 See. Hrs.

(Junior colleges should have music students work with

counselors or a member of the nusic faculty in identifying their

electives so that the program would transfer to the senior insti-

tution of the student's choice with the least difficulty.)

 

1
Music Educators National Conference,W,

A Report Prepared by the Coanittee On Music in the Junior Colleges Hash!

ington, D. C.: Music Educators National Conference, 1970), p. 3?.
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SUGGESTED MINIMUM LEVELS

IN APPLIED MUSIC

FOR MUSIC TRANSFER STUDENTS2

 

It should be understood that the works listed in this appendix are

not to be considered course outlines. These titles represent desirable

levels of attainment. Listing concrete examples can be helpful in de-

scribing levels of difficulty. However, it should be remembered that

judgment of musical performance includes much more than consideration of

technical proficiency. Thus, the overall musical quality of a performance

outweighs the consideration of more technical demands suggested by a

particular composition. It is this overall Judgment that will be node of

the transfer student by the receiving institution.

 

Requirements for VOICE PRINCIPALS

The primary aims should be vocal technique, freeing of the voice,

placement, support, and flexibility. These are to be acquired through

preper vocalises. It is impossible to superimpose musical performance

on a poorly produced voice. The repertoire below can serve as a guide-

line, but each student has individual needs.

FIRST YEAR

Semester I (Number of songs at discretion of teacher)

A. (Three)old English, contemporary, or simpler classics in

English, such as:

1. ”Passing By"- Edward Purcell

2. ”My Lovely Celia"- George Monro

3. ”Come Again Sweet Love"- John Dowland

B. (Three) simple early Italian classics, such as:

1. "Selve Voi Che 1e Speranza”- Rosa

2. ”O Cessate di Piagarmi"- A. Scarletti

3. "Caro Mic Ben”- C. Giordani

 

2Music Educators National Conference,W.

A Report Prepared by the Committee On Music in the Junior Colleges (Hash!

ington, D. C.: Music Educators National Conference, 1970), pp. 49-51.
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Semester II

A. (Three) English songs, such as:

1. ”She Never Told Her Love"- Haydn

2. "If Thou Be Near"- Bach

3. ”Preach Me Not Your Musty Rules"- Arne

B. (Two) contemporary songs, such as:

1. "Sure On This Shining Night”- Barber

2. "The Lilacs"- Rachmaninoff

C. (Two) early Italian classics, such as:

1. ”Se tu m'ami'- Pergolesi

2. ”Amarilli'- Caccini

3. "Vittoria"- Carissimi

SECOND YEAR

Semester I

A. (Two) Handel, Purcell, etc., such as:

1. "Nymphs and Shepherds"- Henry Purcell

2. "Where the Bee Sucks”- Arne

3. ”Care Selve"- Handel

4. "Hear Me Ye Winds and Haves”- Handel

5. "Ah Mic Cor”- thdel

6. ”The Owl is Abroad"- Purcell

B. An oratorio aria, such as:

1. "Tears” from Dghgzghr Hindel

2. ”Come Unto Him" from W- Haulel

3. ”Slumber Beloved" from Chrisilsa_flreia:isr Etch

C.(Tuo) at discretion of teacher, such as: German.1ieder

1. ”Die Lotosblume'- Schumann

2. ”Hidnung”- Frans

Semester II

A. (Three) contemporary songs, such.as:

1. "Old.Anerican Songs” arranged by Copland

2. "Folksong Arrangements” (British Tales)- Britten

3. ”Serenity”- Charles Tree

4. "Silent Noon”- Vaughan Williams

5. "Honey 0'- Michael Head
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B. (flares) German lieder, such as:

1. "Der Riemann“ Schubert

2. "Die Mainacht"- Brahms

3. ”Hidmung'- Scl'msann

C. (One) French song, such as:

1. "Bean Soir”- Debussy /

2. 'Apfis un reve"- Faure

D. (One) aria from opera or oratorio, such as:

1. "M's Prayer" fromW“Douala

Moore

2. "Don Juan's Serenade”- fromW- Mozart

3. "0 M10 Banbino Cam'- froaW-Puccini

At the end of the first year, the student should have acquired

some proficiency in breath control, vocal placement, proper phrasing,

am projection. This is a "building” period where the emphasis is upon

the developulent of good ndinents. Students should be able to perform

”median difficulty" art songs in both English an! Italian.

Attheeuloftheseoondyear, thestudentshouldbeablete

display more poise of perfonanoe than the first year, an! should add

oratorio or operatic arias to his repertoire list. Principles of artic-

ulation as applied to enunciation should be demonstrated in his performance.
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FLORIDA TASK FORCE IN MUSIC- 1967

MODEL MUSIC MAJOR TRANSFER PROGRAM3

THE MUSIC MAJOR (UNIVERSITY TRANSFER) PROGRAM

The Task Force recognized from the outset that the two most critical

problems in music articulation among the colleges and universities in the

State of Florida were:

1. Defining a minimum music major program for the first two

years of college.

2. Defining the levels of performance or acceptable stewards

required within that program.

It was readily acknowledged that the first of these problems was less

difficult than the second.

The following nininun nusic major program and course of studies is

recommended by the Music Task Force for the first two years of college

in a music njor program for Florida colleges:

1. Theory (2 academic years)

sight-singing

keyboard harmony

written an! aural theory

2. Introduction to music history and literature (minimum of one

course) basic introductory or survey course.

3e Ami“. Music:

principal instalment (2 years, 2 half-hour lessons per week)

secondary instrument 2 years, 1 half-hour lesson per week)

piano proficiency (demonstration by emimtion of nininun

community-song or four-part hymn, two-hand skills by

end of Sophomore year).

4. Organisations and ensembles:

required participation in at least one music organisation

during each semester in school.

5. Skills am techniques class course for Music Education najors:

(Not to be confused with upper division "methods" courses,

 

3Professionsl Committee for Relating niblic Seconiary and Higher

Education of the Florida State Board of Education,W

W,Report and Guidelines for Junior-Senior College Artic-

ulation of the Task Force in Music (Mlahassee: Departlmnt of Education,

1967), PP. 2-5e
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students having minimal perfornanee abilities in.any ef the

following instrumental areas may be exempted from that

general classification).

brass winds (1 senester)

percussion (1 semester)

strings (1 semester)

woodwinis (1 semester)

voice (1 semester)

6. Seminars, concerts, and student recitals:

as extensive a program as possible (required attendance

for the music student).
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fN'IaRIM ‘RIRORT "OF 'THE ‘ FCMEA 'ARTIcumu lUi. ' canning

Philip H. Fink, Miami-Dede Junior College (South)

William P. Foster, Florida A. & M. University

Burt H. Perinchief, Seminole Junior College

Gale Sperry, University of South Florida

FCMEA Business Meeting

Forum Room, Daytona Plaza Hotel

4:00 p.m., January 13, 1972

The following two-year institutions were visited personally during the

period, September 21 - November 30, 1971:

Brevard Junior College (Cocoa)

Broward Community College (Ft. Lauderdale)

Central Florida Community College (Ocala)

Gulf Coast Community College (Panama City)

Hillsborough Community College (Tampa)

Miami-Dads Junior College (North)

Miami-Dade Junior College (South)

North Florida Community College (Madison)

Polk Community College (Winter Haven)

St. John's River Community College (Palatka)

St. Petersburg Community College (St. Petersburg)

Santa Fe Community College (Gainesville)

Seminole Junior College (Sanford)

Valencia Community College (Orlando)

In lieu of a personal visit, a long distance telephone conversation was

initiated with Robert G. Whitmore, Head, Department of Music and Humanities,

Pensacola Junior College. ‘

Due to several factors (lack of music transfer program; conflict of date

available for personal visit; etc.) written communication only has been

effected with the following institutions. In some cases a personal visit

will be attempted early in 1972.

Chipola Junior College (Marianna)

Daytona Beach Junior College (Daytona Beach)

Florida Community College (Jacksonville)

Indian River Community College (Ft. Pierce)

.Lake City Community College (Lake City)

Manatee Junior College (Bradenton)

Information obtained from the two-year institutions has been collated,

submitted to the Articulation Committee members for consideration,

revision and approval to be presented here as an interim report to the

FCMEALmembers.
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Five questions were submitted in writing to the music administrator of

each two-year college to provide a focus for discussion during the

personal visit to follow. Although it was not intended that the discus-

sion would cover only these points, it may be of value to include a

compilation of responses received to these questions:

A. Does your curriculum conform to your own beliefs concerning the adequacy

of a freshman-sophomore program for music majors? [If not, what do you

consider an ideal program for theSe two years? '

8 indicated satisfaction with the curriculum in their particular schools.

would praflirife\,ver heursirecnlrra 1ncenéEZI’edueatien. -Requirements

'I— in these three schools included 37, 42, and 44 S.H. in general

education out of 73, 76, and 82 S.H. required for graduation in the

respective institutions.. ' .

3 would require more music theory.‘ In these schools, however, less than

two years of theory is now required for the music major.

1 would add a music history course (freshman level) to be included with

the general education requirements. This is now permitted in most

of the 15 institutions visited.

1 would add conducting. -

1 would add a second semester of music literature.

1 would include 2 years of theory and 1 each of counterpoint and orches-

tration.

Nete: ‘Most of the gelleges visited offera program much like the one

IEEommended in the REPORT ON ARTICULATION IN MUSIC, 1967 (Florida)

aid the MENCgpublicat gon, MUSIC IN THE JUNIOR COLLEGE, 1070:d-J'

*—

'Music Theory (harmony, sight-singing, literature) 16-20 S.H.

 

Applied Music (principal) 12

Music Organizations _ . 4

Skills, Techniques (secondary) 4

36-40 SLH.

Hewever, the two publications above recommended only 21-24 S.H.

in general education courses. All of the Florida colleges visited

require more than this recommended number of credits. As a result,

It is impossible for most students in EJnridn rn cnmnlpte the_§;§ic

Wthgeneraljducation recuiirements met) in four

semester

B. What do you expect your music majors to do upon graduation from.a senior

institution?

 

All of the schools visited indicated the expectation that their students

would become teachers of music without significant exception. Those rare

students who indicate their intention to take degrees in performance are

advised to attend an institution whose objectives are more in keeping with

the students' objectives.

  

 

Parenthetically, it should be noted that the music administrators visited

believe that practically all music graduates, regardless of graduating

institution, will teach music, if they remain in the profession.
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Inwhat areas or courses do your music majors experience the greatest

difficulty when transferring to a senior institution’ "‘

Responses to this question identified the following major areas of

difficulty:

applied‘mysig_

music theorulz _

mus ic theory “(1’1 ”LUV-.5-

keyboard harmony

music organizations

indicated no major difficulty.

indicated no knowledge because of lack of information from the senior

institutions.

u
a
c
~
h
n
h
s
h
§
i
n
1

The last point raises a serious question: How can the two-year institu-

tion better prepare its students for transfer to a senior institution until

the latter provides some means for the former to evaluate the progress of

its students after transfer?

What information do you require 39 gffgct most adequately the transfer of

your music majors to a senior institution? ‘r—

Surprising unanimity was expressed in answer to this question.

- 11 indicated the need for information concerning the content of the courses

required,hy tle seni:r*inse+eeséeao. It was felt that the listing OI

courses in the senior institution catalog does little to eXplain what

the student needs to know if he is to satisfactorily complete the

particular courses.

10 indicated the need ier an individual follow-up report from the senior

 

 

 

 

institutions ‘--" ning those students who transfer from the specific
_ - _|-—-——

two-rear cotll _ .

7 would like 1is report to come_fromithe_musie department of the;
 

 

senior institution; 3 would like to have the permanent record

of each transref'fiffident until his graduation from the senior

institution.

What advice would you most like to transmit to the senior institutions in

Florida?

The comments made are paraphrased below:

1. Compare the JC-rated "A" music students with the senior institution-rated

"A" student. Avoid contrasting the best of the senior institution' 3 music

students with the worst of thewjunior college 5 music students.

2. We need ”feedbackrfrom the four--vear institutions, if we are—to improve

(Eur mus fc programs .g, - I"

3. Registration procedures are much too complicated in the senior institu-

. tions. (2 indicated this concerning one particular university.)

4. The senior institution needs to realize that the junior college student

is only a glorified high school student.



VI. A series of observations may serve at this point as tentative conclusions:

A.

173

5. Let the four_year schools study our program requirements and then tell

us 1n writing if we have a program they will accept.‘ If not, what—:’

would they chanm

6. Thejunior colleges are here to stay and the four-year colleges might

as well learn to live with that fact, rather than to keep trying to

circumvent them, kill them off, or simply ignore them.

7. 7 of those asked this question had no advice to offer the senior institu-

tions.

I

Generally, the physical plants of the junior/community colleges in Florida

are modern, imaginatively planned, and adequate for the music programs

being conducted in them. Many of the facilities in the two-year institutions

are superior to those of thepublic senior institutions.

The acninistratorsinnd faculty members of the music departments in the

junior/community colleges are wellprepared educationally and experientially

for the difficult task of EF3VIUIhg a quaiifEfiVély supEfIGT'EUfiffifififi'ffi?

the music transfer student. Further, there exists a refreshing candor on

the part of the music teacher in comments concerning his own limitations

and those of his institution; there is little pretention on the part of those

who were visited that they have no troubles.‘ I expect that our'continued'

investigation of those in the senior institutions will Show that same common

sense.

 
 

Permanent records of music transth_sfuantq_yholare enrolled at senior

‘institutions should be transmitted at the 9nd of encmunrrpnfii s_1;L5ter

to the junior college music departmentifor use inmself—Qualnatine the:_

etIeCI1veness of thatflparticular college's music curriculum, This may be

more practical for the public institutions of higher learning, but it should

be striven for in all Florida colleges and universities.

This permanent record will also aid the junior college to evaluate the

prOgram of the senioriinstitutiens. It may be that students are presented

with so many problems in transferring_to particular institutions that it is

not practical for the junior college student to transfer there.

A simple form needs to be designed and adopted to be completed by the senior

institution music donartment at the end of_each quarter or_semester cen- “—

germing the musical status of the transfer student. This should include the

'identifiCntion of anv particularstrengths or weaknesses of the student, the

amount and kind of remedial work required of him, the courses for whiEhIhe;—‘

is regIStClCd and his 2rndes in these courses (if the permanent record is not

made available), and the record of his having lef£_the senior institution as

a drop-out or a éisaoato . a.

It mav be necessary to limit these reports on each transfer student to two:

one at the end of his first quarter or semesteriin the senigg institution and

one when he leaves thatinstitution.

Contrary to the view held by some, even some who are teaching in the two-

year institutions, that the junior college student is inferior to the student

who first enrolls at the senior institution, it is a fact that the majority

of students who attend the junior/community collepes do so because oflrheir
g



F.

VII.

A.

g, Wsuperior,
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proximity and consequent inexpensiveness. ‘A visit to the various two-year

institutions will demonstrate the high quality of many of the students in

those colleges.

musical aptitude.

institutions will be superior.

This quality is demonstrable in scholastic as well as

If the quality of the junior college music programs

the students who transfer from these schools to the senior

Final efforts should be made to achieve improved communication among the

various colleges and universities.

his decree from a senior institution,

Because the student ultimately receives

and that institution is held’reinonsibl;

for the stui,nt_qil1uni.o£ attainment7_it_senxnc apparent that that improved

Ebmmunication must start with the senior institutions. At no time was there

an unwill1ngness on the part of the junior/communitycollege personnel to

receive assistance and/or information from the senior institutions. A bit

of respect and appreciation from all concerned to all concerned can work

wonders for the achievement of success in Florida's commitment to the junior

colhage/senior college plan of educating its citizens.

Recommendations for further steps in this project:

Discuss-the findings-to-date with representatives of all interested senior

institutions.

so far:¢

Dr. Walter C. Britt

Coordinator of Undergraduate Counseling

School of Music

The Florida State University

Tallahassee, Florida 32306

Dr. Eugene N. Crabb, Chairman

_ Department of Music

Florida Atlantic University

Boca Raton, Florida 33432

Dr. William P. Foster, Chairman

Department of Music

Florida Agricultural & Mechanical Univ.

Tallahassee, Florida 32307

James P. Hale

Acting Chairman

Department of Music

. university of Florida

Gainesville, Florida 32601

Dr. James Hoffren, Chairman

Division of Music

College of Fine Arts

Jacksonville, Florida

The following have participated whole-heartedly in this study

Sister Marie'Madonna Oliver

Chairman, Music Department

Barry College

11300 N.E. Second Avenue

‘Miami, Florida 33161

Jerald Reynolds, Chairman

Department of Music

University of South Florida

Tampa, Florida 33620

Dr. Joseph Tarpley

Undergraduate Advisor

School of Music

University of Miami

Coral Gables, Florida 33124

Ward Woodbury

Director of Music

Rollins College

Winter Park, Florida 32789

 

Create a source book concisely listing the curricula (535 course content) IKI‘N

each junior/community college along with a corresponding listing for each

senior institution.
J
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C. Continual revision of the source book supervised by an official arm of

the FMLA representing each of the junior and senior institutions in

Florida. '
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SEMINOLE JUNIOR COLLEGE .

SANFORD. FLORIDA 3277‘: (306) 323.1450

 

Dmnu¢fiPmmmm September 22, 1971'.

TO: Florida Junior College Voice Instructor

FROM: Burt H. Perinchief

SUBJECT: , Transfer of Applied voice Students from Junior

Colleges to Senior Institutions

During the F.C.M.E.A. Meeting this past April in Daytona Beach,

a new articulation committee was established to examine the problems

of transfer of our junior community college students to senior uni-

versities within the State of Florida, with Gale Sperry as our com-

mittee chairman. *As a member of this group, my special emphasis is

in the area of applied voice, and I will be seeking to expand the

communications between our various schools and departments and to

better articulate our common and unique problems and interests. we

'hOpe thru this greater articulation that we will know Where we are

going and our students, Who seek to transfer, will be better served.

First, we need to make our problems known to our colleagues in

the Senior institutions, and they, in turn, must let us know What

is expected of our students in order that they may "cut the mustard"

with our guidance and training. Therefore, this is your Opportunity

to put down in black and white how you feel. A separate companion

survey will be sent to voice faculty members at Florida's senior

colleges and universities for them to express their hOpes and aims

in this regard. Perhaps we can find more common areas of agreement

as well as a healthy exchange of ideas which recognize the need for

some degree of autonomy.

This questionnaire will be brief; you are probably swamped

with various surveys from time to time, as I am. As answers come

back here, other questions may be generated, so you may be hearing

from me again as many avenues are explored.

The enclosed envelOpe is for your return convenience. When

all information is collated, c0pies will be sent to eadh school.

Let's hear from you!
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JUNIOR COLLEGE SURVEY

SEMINOLE JUNIOR COLLEGE

SANFORD, FLORIDA 32771 (305) 1323-1460

 

Please supply the following information which is pertinent to the

current study being conducted by the F. C. M. E. A. Articulation Committee:

Nine:

Position:

School:

New or returning to your school?

Major instrument:

Percentage of your time spent teaching applied voice:

Number of voice students this term:

What do you feel are the major problems you encounter in preparing your

voice students for transfer to senior institutions specifically relevant

to their'advnnced applied voice training?
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SENIOR UNIVERSITY SURVEY

SEMINOLE JUNIOR COLLEGE

SANFORD, FLORIDA 32771 (305) 3231450

 

Please supply the following information which is pertinent to the

current study being conducted by the F. G. M. E. A. Articulation Committee:

Name:

Position (Indicate part-time or full-time):

School:

Percentage of your time spent teaching applied voice:

New or returning to your school?

Number of voice students this term:

"but do you find are the major problems you encounter with tnnsfsr students

from Florida's connunity/Junior colleges in applied. voice?



APPENDIX I

PERSONNEL BACKGROUND SURVEY



179

SEMINOLE JUNIOR COLLEGE

SANFORD, FLORIDA 32771 (305)323-1450

 

As we continue to gather data which will be helpful to your F. C.

M. B. A. articulation committee, we would appreciate it greatly if you

would complete the following questionnaire and return it to me as soon

as possible. You have responded magnificently in the past, and it seems

to have helped to have a few brief surveys rather than one or two long

and involved ones. You will recall, I am conducting research in conjunction

with the statewide group in the area of applied voice. We trust that the

results will be both interesting and helpful.

Sincerely,

Burt H. Perinchief

Instructor of Music

 , V._—-—— _ —_--------“----------------”----------------------

Name of Voice Instructor
 

Name of School-

Mailing Address

Graduate Degrees Received (including name of graduate school)
 

 

Academic Training in Voice (please list place and whether voice is your

major instrument)

 

Private Training in Voice (please list amount of private study and place

of same)

...‘

Vocal Perfonnance Experience (include major solo experience and performance

honors)

 

Do you consider yourself a vocal technician, voice coach, or both?
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In your approach to the teaching of applied voice (with freshman and/or

sophomore students), do you subscribe to any of the following "schools” of

voice pedagogy or personal approaches to the teaching of voice? (Please

check those that apply)

Herbert Vitherspoon

Douglas Stanley

Bel canto style

Paul Peterson

Judith Litante

William Henderson

Lisa Roma

Hilliam Vennard

Ralph Morse Brown

other (please specify) . _

1
|
|
|
|
|
|
|
|
|
|

From what sources did yon.derive your approach to voice teaching?

 

Do you use a ”textbook" or "textbooks" with your voice students? (If

so, please specify)

 

IstIass Voice offered in your curriculum at this time?

Could you characterize your vocal methodology in a brief statement

including your thinking on "registers", "resonance",_"phonetion", and

tone modification such as "covered tone"?
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PLEASE USE THE FULL WIIG CODE FOR INDICfiTING ‘JETHER YOK USE ANY OF THE

LISTED MATERIALS WITH YOUR FRESHMAN ANDyOR SOPHUMQRE VOICE STUDENTS IN

BUILDING A REPERTOIRE:

Code: B - Regular or standard usage

§_- Supplementary usage

Blank space will denote non-usage

th ies :

Fifty-Six Songs,You like to Sings G. Schirmer

Eiftv Art Songs from the Mode;p_fi§ rtoi er G. Schirmer

Fifty-Five Art Songs- Compiled and Edited by Spaeth & Thompson; Sunnvair:_

Young Artistst_fiepertoire- Compiled and Edited by John Toms: Sunnynlirsh' ‘

§gyen Centuries of Solo Songe Vols. I-VI- Edited by Voodsid9330$ton Mari. :

A flew Anthology 9f Aneriean Sggg (25 Songs by NativeaAmerisan fifi“?61m“%r

G. Schirmer

0 0

W:

Anthol f ta ian So e t 8t n+1ri s- G. Schirmer

Book I

Book II

__ ta is s of t e at Ce (Fuchs)- International Music Go.

Other (please specify) - __ ___

Anth ie 3

So f Voice a (Kagen)- International Music Co.

Fauré- Ibiz§y_§gng§ Kagen - International Music Company

Debussy- among de mm?- ( en)- International Music Company

Debussy- Ariettes Oubliees Kaggzfi- International Music Company

Debussy- Ezgses Lygigpes (Kagen)- International Music Compamy

Debussy- E§te§ Galggtes (Kagen)- International Music Con;any

Debussy- t as So (Kagen)- International Music Company-

Chausson- Ingnty Sgggs Kagen)- International Music Company

Other (please specify) __I ___

 

WW:

Se ec ed SO -8 b A: S 1415.! B —¢_x_- Wyf a...- Stqu ~:"'

, G. Schirmer

Sghnbgrt- Fixgt Vocal Albpm- G. Schirmer

Cla sic S - Edited by Walter Golds; Ditson/Presser pubfl.

Holf- 1 Five So (Kagen)- International Music Company

B. Strauss- O o s iK3gen)- International Music Company

Schumann- 29 Songs (Kagen)- International Music Company

Schumann- Egca] Albgm- G. Schirmer

Schubert- goo Sgggs Vols. I, II, III (Kagen)- International Music Co.

Liszt- Eyglve Sgngs- G. Schirmer
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ragga: Anthgl (5:71:35; (continued):

Hahn- 32 Sonya (Hagen)- International Music Company

Grieg- Selected Sonrc- G. Schirmer

Mahler-2hSo;*3_Vols. I-IV- International Music Company

Brahms- 2_0S3333(Kagen)- International Music Company

Brahms- 50 Lizlectsd Songs- G. Schirmer

Dvorak- Gym-avSonvs (Cycle of Seven Songs)--(Proctor-Gregg)xlntemational

Music Go.

Other (please specify)_3 -___

 

.Fifty Modern_§nglish Songs - Boosey and Hawkes

Benjamin Britten- E913: F,‘a_A"r*“cc~enc- Beer3 and Hashes

Six_Song3 for Bass by Henry Purcell- International Music Company

Elizabethan Loye Sgpgs- Arranged by Frederick Keele Boosey a Hashes

h 1 vies I

o t i o ire-Edited by Nicholas Douty- Theodore Presser Coo

Soprano

Alto

Tenor

Bass

Anthglggy of Sacred Sogg- Edited by Max:5picker- G. Schirmer

Soprano

_____Alto

Tenor

 

 

 

8 3

J,S , Baegg Sacred Songs from Sghemelli's Gesaggbpgh- Concordia

Gems of S:cred Song- G. Schirmer

.red Snes Yo Like to Sin - G. Schirmer

Bagh 52255 anddAirs (Prout - Galaxy Music Corp.E
2

  

H
i
l
l

 

 

Other 3 _

Ant ies 8

______ tic Anth -Compiled by Kurt Adler (Soprano, Alto, Tenor,

Baritone, Bass)- G. Schirmer

Other;_3
 

m

Please use reverse sides to list any additional materials which you use on

a regular or supplementary basis.
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APPENDIX K

RELATED CORRESPONDENCE

June 1, 1972

In September of this past year I wrote to each of you in regard to my

‘work with the F.C.M.E.A. committee on articulation, under the chairmanship

of Gale Sperry. Many of you were kind enough to respond to a very brief

questionnaire which sought to evoke problems in our transfer system between

the community colleges and the universities of Florida; your responses were

specifically focusing upon the area of applied voice study. The responses

were very broad, for the most part, but some were specific enough to reflect

trends which may lead us to a clearer understanding of where we are and

‘where we might better be.

I am endeavoring to pursue these points more fully, with the ultimate

result being a statewide program in voice (applied) which will encompass

our areas of agreement and still permit our autonomy as technicians and

coaches. It will be helpful to each of us to know generally what our objec-

tives are, how they compare, and what minimum standards (of behavior) are

expected at the junior level in our senior institutions. To be sure, each

of us has standards, but our students will be better served if we and they

know just where our standards lie in a graphic statewide norm. Some of

the junior college student transfers are entering the universities as voice

majors with what the university voice teachers are calling shallow back-

ground in voice literature; 1. e., little or no experience in foreign song

literature.

Let me ask two things more of you at this point. I would like very

much to get off this campus and speak with each of you as individuals, but

this may not be possible (the phone and mail may have to largely suffice).

Therefore, I would appreciate it if you could send me a copy of your

course(s) outlines for applied voice at your present institution. Secondly,

please indicate whether or not you will be teaching there during the next

two to three months. I will make every effort to contact you personally if

you will be available during any of that time.

Thanks so much for your help in this regard. I will be in touch.

Sincerely,

M722?

u t H. Perinchi

nstructor of Music
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SEMINOLE JUNIOR COLLEGE

SANFORD, FLORIDA 32771 (305) 3234450

  
.v§3%v¢l-

I!

In June of this year I last wrote to you in regard to my work with

the F. C. M. E. A. committee on articulation under the able leadership

of Gale Sperry. At that time I requested a copy of your course outline(s)

for applied voice. What we are attempting to do is to gather information

on the objectives in the teaching of applied voice in our community/junior

colleges and make comparative observations with those at the senior insti-

tutions. When all of this information has been collated, then we hope

that it will ultimately be of benefit to all of us as we seek to advise

our students as they prepare to transfer from junior colleges to the

senior universities in Florida.

With the big push being made to interpret objectives in behavioral

terms, we hope that we will be able to find many common goals which will

serve to make clearer articulation and advisement possible. Listsof voice

literature which are used as guidelines or minimum requirements will also

be helpful for our perusal. To be sure, we all have high standards that

we seek to maintain, but our students will be better advised if we know

that our standards are clearly in line with what they will need for smooth

transferal to senior universities.

Many of you were on vacation this summer when I was last in contact

by mail. I trust that each of you had a very wonderful summer. It is my

hope that we will hear from each and every music program in the state,

whether there is a formal voice outline or not. I personally would like

to get to know every music person in higher education in Florida. That

is the only way to establish true articulation. If your school does not

offer applied voice, would you be so kind as to let me know, and I will

bother you no longer. If you have a formal course outline for applied

voice, and/or a representative vocal literature list, please send me a

copy in the enclosed envelope along with the names of those who are teach-

ing voice at your school. If applied voice is offered, but you do not have

formal course outlines, kindly let me know and if you would like informa-

tion on such outlines from our sister schools I will be more than happy to

send this on as it becomes available through this study.

Thanks so much for your help and future interest in this project.

Sincerely,

Burt H. Perinchief

Instructor of Music
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SEMlNOLE JUNIOR COLLEGE

SANFORD, FLORIDA 32771 (308)323-1450

 

Dear Colleague,

The study which I began over a year ago dealing with applied voice

curricula and transferability among the universities and community colleges

of Florida is coming to its conclusion. Most of the voice faculty members

throughout the state have been most helpful in responding to the surveys

and requests which I have sent in connection with this research. What I

hope will ultimately come out of this is a suggested progran which may

serve as a model statewide, offering guidelines which will be both broad

enough to permit individual autonomy in approach and specific enough to

allow our students to know what to anticipate as they seek to transfer

within standards of proficiency from one institution to another. This

study has been undertaken under the aegis of the F. C. M. E. A. Articulation

Committee chaired over the past two years by Gail Sperry.

Earlier communiques to the voice people were in regard to the following:

1. A ”pilot" questionnaire seeking to elicit prdblel areas in

preparation of students in voice at the community colleges

as perceived by the instructors at this level and in our

Florida universities.

2. A request for course outlines and repertoire lists from each

of the higher education institutions in Florida.

3. An inventory of voice instructional personnel in the univer-

sities and community colleges in the state.

If you have not responded to any of the above, I would greatly appreciate

it if you would. The sampling has been.very fine, but I would like to get

100% response in this study.

This final survey deals with pedagogical approaches and.voice literature.

Please fill in the checklist as it applies to you and to your students at

the {zeghg§g_apd_§gphgmgrg levels. Additional comments or lists will be very

helpful. I'm sure you will agree that dissemination of such information will

be invaluable.

Cordially,

Burt H. Perinchief

Instructor of Music



186

SEMINOLE JUNIOR COLLEGE

SANFORD, FLORIDA 32771 (305)323-1450

 

Dear

For the past two years I have been engaged in an in-depth study of

all facets of Applied Voice teaching in the institutions of higher edu-

cation in the State of Florida. This research has been conducted under

the auspices of the recent statewide articulation committee of F. C. M.

E. A., under the chairmanship of Dr. Gail Sperry. This work has now

been nearly completed and we can hope our students may now be better

served as they seek to transfer from one music program to another. Our

aim is to bring together all pertinent information that will ultimately

enable these students to meet proficiency requirements in the senior

colleges and universities as they move from the community/junior colleges

of Florida. In the final analysis, we are aiming to provide a suggested

program which may serve as a model statewide, offering guidelines which

will certainly be broad enough to permit individual autonomy in approach,

and specific enough to allow our students to know what to anticipate as

they seek to transfer.

I should like to request three things of you, trusting I am not

imposing on your time by doing so. First, it would be helpful to have

some sample recital programs from your school/department from a few

representative freshman and/or sophomore voice students. Secondly,

please indicate what the audition requirements are for voice students

transferring to your school into the junior level from a community/

junior college.

The third item may evoke merely some observations, but you may

also have some statistics to provide evidence in the matter. we are

interested in knowing just how the community college students perform

in comparison to the four-year counterparts at the senior institutions.

Do you have any observationawor research information which may draw a

comparison conclusively between those vgigg students who are with you

from the freshman year, and those who come to you by way of community

colleges in Florida?

Thanking you for your time in this endeavor, I remain,

Cordially,

Burt H. Perinchief

Instructor of Music
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UNIVERSITY OF FLORIDA

GAINESVILLE 3260l

EPARTMENT OF MUSIC

may 11, 1973

Br. hurt n. Perinchief

music Department

Seminole Junior College

Sanford, Jflorida 32771

Dhar mr. Perinchief:

Ur. Nculothlin has asked me to reply to your letter of May 7.

snclosed is a list of general guidelines we ernect our voice students

0 follow. In general I believe they do, at times exceeding them and

in some cases not reaching them.

when Junior college students transfer to us we are concerned that they

are well founded in the basics of singing and have a resuectable amount of

literature behind them. In the first year they are with us they should

attempt to reach the advanced voice level which requires an audition

before the full music faculty. *he following year the student will

present the senior recital. Musical considerations are of course very

important also, such as theory, riano etc.

In general we find Junior college transfers to be lacking in

comrarison to our own students trained here. *hlSmlS eSpecially true

in the area of literature and in general vocal preparation. in many

instances this means the student trinsfer must extend his college

rrogram in order to finish successfully.

We join with you most heartily in any endeavor which will allow

us to articulate more closely with the work being done in the uunior

3olleges.

Cordially yours,

../'

,/ ,v // ,r

‘ , 37 f "a "z":

if )5. ”V‘W 14’"

slwood Keister

Chm. voice-choral
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THE FLORIDA STATE UNIVERSITY TALLAHASSEE 32306

 

SchoolofMusic
May 1]., 1973

Mr. Burt H. PerinchieF

Music Department

Seminole Junior College

Sanford, Florida 32771

Dear Mr. PerinchieF:

In reply to your letter to Dean Housewright, dated May

7, 1973, and reFerred to me on May 9, please note the

Following:

1. Re: sample recital programs For Freshmen and sophomore

voice students, these students do not present recitals in

these First two years oF study, so programs are not avail-

able. They do, however, present lists oF repertory at

their end-oF-the-year juries. So I will try to Find some

oF these in the Files, and attach.

2. Re: audition requirements For junior transFer students,

a copy oF our jury Form is enclosed. He would like For

the junior transFer to present comparable material. That

is, we would like to _hav_e a list oF the repertory pre—
'----.._-.._

viouslyStudied_atthe college level, both at the Freshman

and sophomore levels. Six memorized songs shouldjbe ready”
____‘.._'

Fg£_the audition, with themstudent selecting the First song

to he‘sung, and the Faculty selecting one or two other

numbers. Languagesotherth_an English should he included.

It is important to note that our Faculty, as oF this quarter,

voted to delay that placement audition until the end oF

the First quarter oF study here, thus, hopeFully, eliminating

thegreat tension oF auditioning For placement in a strange

place, beFore strange people, and oFten Following a summer

oF little voice activity. The transFer, upon enrollment

will be place in the course that would normally Follow their

previous study, but on a proVISIDnal status, pending the

oFFicial placement audition. ‘““"“““TT '

3. Re: comparative perFormance oF community college transFer

students, it is diFFicult to make any categorical statement.

It is probably true that we Feel that these students are not

as well prepared going into their junior year as our own

students. But that is a generalization. Some community

colleges are better staFFed and do a better job than others.

Some students come to us as well prepared as our own, or

superior to some oF our own, For we too have A and B grade

students. Being in the School oF Music here makes For a
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concentration oF music, a saturation oF music, that we

think is beneFicial to the development oF the music

student, and which is probably not available in the com-

munity college. with BDU music students around, there

is a healthy competitiveness, a chancexo compare with

peers and those above and below in level not as available

to the community college music student. Also, the Fact

that our students spread their basic studies courses

over Four years, leaves more room For music concentration

than that available to the community college student.

with more students around it is possible to establish

somewhat higher standards - most likely. There may be

some research or statistics concerning this matter, but

I don't know oF such.

Your research is concerned with an important matter, and

one which should grow more and more important. I hope

the above inFormation will be helpful to it.

Sincerely you s,

UM"
I

walter James

Coordinator 0
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FLORIDA TECHNOLOGICAL UNIVERSITY

BOX 25000 ORLANDO, FLORIDA 32816

 

 

DEPARTMENT OF MUSIC

May 16. 1973

Mr. Burt H. Perinchief

Instructor of Music

Seminole Junior College

Sanford, Florida 32771

Dear Burt:

I am pleased to have the opportunity to respond to your recent

letter concerning Applied Voice Teaching in Florida's Institutions

of higher education. Included with my letter are several repre-

sentative programs for the current academic year.

We do not audition voice students transferring to FTU from a

community/junior college, rather, we permit them to enroll in

our junior level performance course; the student moves onward at

his own rate of progress, as is true of our students who are non-

transfers.

Any observations I would make concerning the comparison of four-

year students as opposed to those who have transferred from a

community college would be sparce and non—valid because of my

short association with FTU; however, the USF transfer students

seemed to compare favorably with those of our own who had started

with us as Freshmen. This was true by approximately the middle of

the Junior year.

Best wishes to you as you complete this important study.

Si y,

ale Sperry

Chairman

GS:db

Enclosures
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camel or m we acumen June 13 , 1973

Mr. Burt H. Perinchief

Instructor of Music

Seminole Junior College

Sanford, Florida 32771

Dear Mr. Perinchief:

This communication comes to acknowledge your letter of May 7, 1973.

I wish to commend you for your efforts to improve the articulation between the

senior collges and universities and the community/junior colleges of Florida

in the area of applied voice.

Enclosed find senior recital hearing program which includes two voice majors

as checked, audition materials and applied voice syllabus. The following

observations are presented on the basis of evaluating voice students trans-

ferring from community/junior colleges of Florida:

1. There is a lack of legitimate literature on the freshman and sophomore

levels to prepare students for upper division applied voice courses of

311, 3l2, 313, 411 and 412.

2. A small percentage of voice majors have adequate preparation in the area

of piano (keyboard).

3. Most students have limited or no experience in public performance as well

as student recital experience.

4. Some students do not receive proper counseling and coaching for entrance

examinations. In many cases their repertoire is limited.

I trust that my reply will be of some assistance to you.

 

i-partment of Music

WPF/js

Enclosures
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LIST OF COMMUNITY COLLEGES CONTACTED

 

Bravard Community College Cocoa, Florida

Broward Community College Fort Lauderdale, Florida

Central Florida Community College Ocala, Florida

Chipola Junior College Marianna, Florida.

Daytona Beach Community College Daytona Beach, Florida

Edison Community College Fort Myers, Florida

Florida Junior College at Jacksonville Jacksonville, Florida

Florida Keys Community College Key West, Florida

Gulf Coast Community College Panama City, Florida

Hills‘oorough Community College Tampa, Florida

Indian River Community College Fort Pierce, Florida

Lake City Community College Lake City, Florida

Lake-Sumter Commmity College Leesburg, Florida

Manatee Junior College Bradenton, Florida

Miami-Dame Junior College Miami, Florida

North Florida Junior College Madison, Florida

Okaloosa-Walton Junior College Nioeville, Florida

Palm Beach Junior College Lake North, Florida

Pensacola Junior College Pensacola, Florida

Polk Community College Winter Haven, Florida

Santa Fe Junior College Gainesville, Florida

Seminole Junior College Sanford, Florida

South Florida Junior College Avon Park, Florida

St. Johns River Junior College Palatka, Florida

St. Petersburg Junior College St. Peters'burg, Florida
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Tallahassee Community College Tallahassee, Florida

Valencia Community College Orlando, Florida

‘
T
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LIST OF UNIVERSITIES INCLUDED IN THE STUDY

university of Florida

Florida State University

University of South Florida

University of Heat Florida

Florida Technological University

Florida Atlantic University

Florida Agricultural and Mechanical university

University of Nerth Florida

Florida International University

Gainesville,

Tallahassee,

Tampa,

Pensacola,

Orlando,

Boca Raton,

Tallahassee,

Jacksonville,

Florida

Florida

Florida

Florida

Flcmdda

Florida

Floriia

Florida

Florida
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RESULTS OF INITIAL COMMUNITY COLLEGE SURVEY

Problems of Transferability As Seen by Community College Instructors:

1. lo voice majors nor special problems.

2. No music transfer program- no problems yet.

3. a. No clear outline of expectations as to what junior college

voice students are expected to do at various universities.

b. Lack of training and coaching (vocal) before coming to

junior college.

c. Not enough time to spend with advanced students.

d. All but advanced students are in a (forced) class situation.

it. a. Lack of relevance of theory to voice musicianship.

b. Too little piano preparation and too little tine for work

and practice in both piano am voice.

e. Irregularity and erratic nature of practice for progress.

5. a. Teaching language at the same time as voice.

b. Need for language diction class.

c. Lack of dedication to practice am lack of practice space.

6. a. Little level proble- dae to gearing to 260, 360 university

parallel.

b. General susic major problems: 1) Transfer of theory ani

ear-training when test is given at universities six months after

courses are given; 2) General education requirements here are not

adequate for smooth transfer.

7. No special problems.

8. a. Lack of background in piano so as to even assist with

vocal exercises.

b. Lack of backgrouni in sight-reading.

c. Lack of regular practice.

9. a. Getting the voice to respond so it will be acceptable at

the junior level.
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b. Little difficulty with the Italian and English, but French

and German are difficult for freshmen and sophomores.

10. a. Difficulty in making student realise high amount of physical

energy and effort to make resonant sound, an in getting stuient to

realize the feel of a sound is more important than hearing souni.

b. French diction.

11. a. Theory (musicianship).

b. Clear concepts of resonance lacking.

c. French and German diction.

12. Too little time with voice due to too many other classes and

related demands.

13. Only one voice student. Unpreparedness and taste of students

are major problems in voice. with the wide variance in talent and

training, the senior institutions should place them where they fit.

14. Lack of information on amount or type of literature students are

expected to have covered: lack of information on the technical skill

levels which might be tied to the level of literature. Need for

more feedback on where the students are weak at the senior univer-

sities (dialogue).

15. a. Lack of information from senior institutions on guidelines

from department policies on freshman ani sophomore voice majors,

freshman music ed. voice majors, sophomore music ed. voice majors

and these variants at the junior and senior levels. Should incluie

techniques, number of recitals per term, exceptions, jury require-

ments for each level, evaluation procedures, repertoire classes,

Owe

b. Voice classes- written guidelines (course outlines), number

of terms, texts, etc.

o. Need for student to know clearly the entrance requirements:

theory, ear-training, literature.

16. Junior colleges accept students at levels of performance lower

than senior institutions. Difficulty is in bringing them to compa-

rable levels by junior year.
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RESULTS OF INITIAL UNIVERSITY SURVEY

Problems of Transferability As Seen by University Personnel:

1. a. Uneven line of literature as seen by repertoire sheets from

junior colleges. Advanced literature in some cases and yet some

early Italian Art songs are unlisted. In general, literature

before the twentieth century is not seen on these lists. A uni-

form literature list would be helpful.

b. Unwillingness on the part of students to accept singing as

work. Often previous study has only been devoted to learning notes,

rhythms, pitches, pronunciations, and too little spent in learning

vocal production, posture, breathing, contrdl, placement, resonance,

etc. Tbo little time in the "how" and too much on "what."

2. a. Weakness in French and German literature.

b. Piano background needs to be stressed.

3. a. Lack of literature and real problems in matching junior

level proficiency.

b. Lack of basic skills.
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RESULTS OF PERSONNEL BACKL‘ROUND SURVEY

WW-

Vocal Performance Experience:

1: Too many to list- everything from "Middle Ages to avant-garde.”

2. Recitalist- opera- symphony soloist.

3. 18 years experience in oratorio, opera in Georgia and Florida

and recital at F. S. U. and Univ. of Florida.

11». Houston Light Opera Company; solo appearances with Birmingham

and Alabama Symphony Orchestras and opera roles in Alabama and

Florida; oratorio experience (solo).

5. With college choirs and church.

6. Opera contract in Prague, Regeusburg, Stuttgart, Stockholm:

debut with La Scala, Lyric in N. Y. C., concertized in Germany,

U. S. A., Canada, Sweden, France, and England.  
7. Church soloists Rochester and Buffalo, N. L: West Palm Beach

and Delray Beach. Operatic performers Buffalo, N. Y. and West Palm

Beach, Orlando, Boca Raton, Ft. Lauderdale, Tallahassee, St. Peters-

burg, and Augusta, Ga.

8. Soloist in US$22.11. Faurg Requiem and several Operas at Shreve-

port Civic Opera.

9. Major roles in opera and musical theater; recital work; aria

competition winner at University of Florida: honors recital at

Harvard: soprano soloist at University of Florida; Fort Lauderdale

Symphony chorus; Jewish Temple (soloist) and oratorio (community)

performance.

10. University of Alabama and F. S. 11.; Gulf Coast Community College

and little theater group.

11. Recitals- oratorio solos; roles in operas and musicals.

12. Community concerts; Broadway musical; 4 years summer stock,

Roxy Theater.

13. Oratorio soloist in Dallas, Texas and Jackson, Miss.

1h. Secondary opera roles at F. S. U.3 oratorio soloist: Charleston,

S. C.

15. 30 years in Cleveland, 0.- member of Cleveland Symphonic Chorus

under Robert Shaw.
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16. Oratorio roles and opera in N. Y. 0., Paris, and Berlin.

17. Recitals, church soloist in N. Y. C.: opera and oratorio.

18. Soloist in college; Ashville, N. C. Symphony and Broward

Symphony.

l9. Mesgiah, gxggtign, small opera parts.

20. Solo concerts in Louisiana, Alabama, Mississippi, Florida,

Iowa, and Illinois; oratorio soloist in Midwest and South.

21. Major roles in oratorio, recitals.

22. Concert, opera, radio, church soloist in N. Y. 0., Midwest,

and South.

Graduate Degrees:

Master of Music- one each from Miami University, the University of

Alabama, Northwestern, Eastman School of Music, Cincinnati Conservatory,

Southern Methodist University, and North Texas State; two from Louisiana

State University; and four from Florida State University.

 

Master of Arts- one each from Appalachian State University and

Eastman School of Music; and four from Columbia university.

Master of Education- one from the University of Florida.

master of the Art of Teaching- one from Rollins College.

Master of Music Education- two from Florida State University.

Master of Sacred Music- one from Southern Medhodist University

Education Specialist- Louisiana Technological University (1).

Doctor of Philosophy- one from Florida State University.

Doctor of Musical Arts- Florida State University (1).

Doctor of Education! one from Indiana University.

Academic Training in Voice:

1. Vestminster, Miami U., Indiana.

2. Jax College of Music, and L. S. U.

3. Florida State (voice certificate, h years, and U. of Fla. 1%

years.

n. University of Alabama.



5.

6.

7.

8.

9.

10.

12.

13.

in.

15.

16.

17.

18.

19.

20.

21.
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Southern Illinois University and Northwestern.

Eastman and F. S. U.

Centenary College and S. M. U.

L. S. U., University of Florida, Harvard.

University of Alabama and Florida State.

Florida State, Univ. of Florida, Stetson, Univ. of Miaai.

Juilliard and Columbia.

North Texas State.

Florida State.

Florida State.

Florid‘ State e

 
Slippery Rock and Allegheny College, Pennsylvania. '

3 years: Cincinnati College of Music; Eastaan (2 years). :

Stetson U. and Rollins College; secondary instrunent.

Lawrence University (Wisconsin) and Columbia University.

F‘unan, Eastman, Inliana University.

Morningside College (Iowa) and F. s. a.

Private Study in Voice:

1.

2.

3.

’4.

5.

6.

10 years ani 20 years personal teaching, research and experience.

3 years private.

’4 years in Houston, Texas.

lane.

2% years with Basile Riaboukla.

10 years: Bravard Music Center: 1.. S. U., Roger Wagner Uorkshbp,

private teachers in Ft. Laudeldale, Gainesville, Jacksonville.

7.

8.

9.

Salzburg, Austria (1 year).

Privately in New York for six years.

Seagle Opera Colony: Ft. Worth, Texas: Vicksburg, Miss.
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10. 2 years, Charleston, S. C.

11. 3 years in Cleveland, Ohio.

12. 2 years with Frank.LaForge in N. Y. C.

13. F. s. U. and Atlanta (l: years).

In. 1 year in.Longview, Texas.

15. 6 years undergraduate and graduate.

16. h years before college: 12 years in N. Y. C.

Vocal technician, coach, or both:

Both- 13 responses.

Technicians b responses.

Coach! 3 responses.

W

Vocal Performance EXperience:

1. Recitals,oratorios, chamber opera, choral singer (professional).

2. Church- orchestral- recitals (10 years).

3. Bass sdloist- Pensacola Oratorio Society- opera rule in Illinois;

Northwestern U. Messiah (soloist).

Graduate degrees:

master of Music- one each from Ohio State University, Eastman

School of Music, and Northwestern University.

Doctor of Education- two from Columbia University.

Academic Training in Voice:

1. Chicago Conservatory, Ohio State, Columbia University.

2. Baldninrwallace Conservatory; East-an; Columbia.

3. Nerthwestern University.

Private Study in Voice:

1. 8 years in Chicago; Columbia U.: New York City.
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2. New York City (1% years).

3. None significant.

Vocal technician, coach, or both:

Both- three responses.
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1. ”Del canto” (when the student can comprehend Italian): Frank

LaForge's breath control technique; for diction, German lieder (if the

student has superior accomplishments).

2. Stanley- NEVER: I received most of my training from Ivan

Velikanof, N. Y., who is the teacher of Teresa Stitch-Randall.

3. Chloe Owen.

h. I do not subscribe to any school of vocal pedagogy: however,

I have digested this list plus many more to try to find truth about

singing.

a. WWWCami

In W:Caesari

c- WAWOM

d- We: P. Lohnan

5. Van Christy- Wins

6. Dr. Van Christy.

 

7. Use parts of Neva, Panofka, Lamperti, and Viaidot.

8. I realy do not feel I follow a.particular ”school.“ I hope I

try to extract value from several and make it mine.

9. Joseph J. Klein.

10. Betty J. Grimm- "The Technical and Artistic Elements of Singing”

11. William Ross, Van Christy, Weldon Vhitlock.

 

1. Fenton PUgh, Cincinnati: Arthur Kraft, Eastman School of Music;

Frank.LaForge, New York.

2. Former studies in college and graduate school, and what I have

read and learned since about voice teaching, and simply trying to figure

out what I do so I can explain it to a student.

3. Other teachers have also been helpful.

a. Inra McDaniel of Miami.

5. Every source- the matter of semantics becomes increasingly

important in communication of vocal truth.
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6. ww-Trusler and Ehret: Win.

Sinsins- Christy:Wm—Sieber-

7. Mainly from my instructors (Anna Mime, Vernon Heston, Charlotte

Reinke, Richard Collins, Heman Gunter) and personal investigation.

8. Private instruction and largely from experience.

9. Use parts of Neva, Panofka, Lamperti, and Viaidot, plus Uhitlook,

Vaccai, and New York City; Van Den Berg, University of Groningen.

10. I was limited mostly to what my voice teacher taught me.

11. Personal experience, comparison between what I was taught and

what I have learned since, by reading vocal pedagogy books and magazine

articles.

12. Working with Mr. Klein.

13. Personal study and accompanying others in lessons at college

level: study with Keister, Sterrett (U. of Fla.), Draper (L. s. U.),

Beardslee (Harvard), workshops in pedagogy and voice lit.

 11+. Private teachers- reading the above books (Witherspoon, Bel

canto, Peterson, Vennard) including Victor Fieldd.

15. Gerald Claxton and Virginia Botkin- (former teachers).

16. Personal experience: classes in vocal diction and pedagogy

at F'. S. U.: participation in Masters Class with vocal teachers and

coaches; reading of various studies by artists and teachers.

17. Private teachers: Ursulfee at Salzburg, Nikolaidi at F. S. U.

1. 105-106 Waning- Christy

161-162Way Christy

2- Wm-Meler and Ehret

Wnsins- Christy

3-W

W-for tnose who cannot sightread.

4.W-'Ifimsler and Ehret

w-Christy

5. Emssive Siming- Vols. I for 161 students.

FMatigng in Singiyg- for 105 beginners
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6- non:W‘as a said. Only-

7. Lehman on English diction. Supplementary reference texts:

the Casell dictionaries.

8.WChrist:

9- mischie- finch

 

1. 25 songs drawn from Schirmer Italian Anthology: reset for

medium high Ill modiun low voices.

2. "No Frenchg' individual songs suiting the voice.

3. Schirmer French Anthology: Brahma and Mosart Anthologies-

mmg assert Arias- International:W

I}. W-MmWRu: mm-

Parnaotti; WM]: Vaughan-Williams: Arias from pertinent operas-

Mozart: Bach arias fer soprano from Cantatas- (ed.) Taylor:W

Allan.
.___,

5.WmSabin-r: Win:

Gun-ten:111W.

6-WW-(«1.) Dell-spicule-

7.WGlenn and Taylor:WGlam

all Taylor:WRicordi publisher: Kalmus editions of Songs

of Schubert, Brahms, etc.

8.WG. Schirmer:W

M" Go Schirmer.

9. Wins: Christi: Wises: consolidated:

W6- Benin-r:WW ,

6- Schinor:WDull-rim:WLan- ‘

wileen:WW6- Sent-or: Winn: Geri

Pinch-r:Wlick Knoll: Vacui-W-

 

 

1- Wan: Vol. I- reunifimW7013 11- hu‘:

- Debussy; ‘ = . (Spicker - Schirmer: 01d

Oliver Ditson Mitionof Brahms Fifty Songs: Old Oliver Ditson Edition of

Hugo Wolf Songs:W(lb books)- Spioher ld.- G. Schirmer.

2. The only religions song I use is when individual students have

specific church solos to perform.
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3.Wfiner-.6. Schiller;W

m: Horthcote- Boosey and flawless.

1». Iniividnal selections under Italian, bench, Conan, English,

sacred, and operatic anthologies.

5- WrinttmmSwfi Your

Ditson:WDitson: When: (Pant-ch)-

Lasson-Gonld. _- M ,

6.W(Sam): (M.-

Ttfloar)- Sm-Bmhml:W 19 Conn-pant: Settinst by

Anerican and English conposere, Ed.- Taylor)- Carl Fischer;m“s

Bong Cycle by Gitanjali:WeVols. I aui II- In.-

La Forge )- Carl Fischer.

.7. WFranco Colo-be:WHuh-1n Hun-«a mm

m; International:WInternational and Durand et Gieg The

Oliver Ditson Songs of Franz Schubert 21.11.:W

Sin-mu: Ditson:WBantook- 011m: Ditson:

WDitson: mm (Somn0)- mm:

Wu:H... Brown Company-

8- Vwoei-W(an voiou)- Sabin-r:W

W

 

1. Registers- attenpte to "equate" registers, working npwani fros

theniddlevoiceandworkirgdmwardfrontheareaahovethehreak. lhe

9319, approach is especially valnaile for the former. Covered tone

which I call ”nixed tone“ technique) 1: very good for the latter.

Resonanoe- My doctoral thesis was a study of resonance‘factors

as revealed by overtones present for each of thefive vowels and the shin.

nae sonni spectograph used in that study shows the concentration (presence

or absence) of overtones (phonenes) for each vowel. Resonance . is captured

(or 'ccaxed") into the tones by hem of brightness (the ”rising pitch

series“) which characterises presence and strength of overtones.

Vowels i, e, and a are preferable for vocalises because they are

the nest “forward" of the series. I don't use the torn "phonetion' pre-

ferring the torn ”focus.” I teachbymmm, for I have four!

tutifIrelyonWinfor-ation itonlyserveetoconfuse the

average student.

2. Sing inm not voice. Each tone anet first be attacked‘where

. ani [are forned. then opened ongh position of the throat. he registers

fortenorsandsopranosarearonnicfl' andf#-g". Baritoneeendeltosare

around a- h-nat' and e-flat-e'. There is seldon nention of such to any

beginners. Voices snst oddest at these points, covering on the e-flat-ff.
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3. Do not use the concept of registers- too confusing for stalent.

Resonance. coupling overtones ani funduental pitch. mention: bringing

vocal sound into being with breath (controlled as activator). Tone sodi-

fication- vowel nodification- yes: tone-no. (Covered tone- arm).

it. 'Ihrongh Italian syllables (Sieber sequence), I try to develop

each voice individually. especially as to resonance. airing the g vowel

into all other vowels. As to developing the concept ofmin

sale voices, I pray for help!

5. Registers- I work first for a free niddle part of the voice

thentrytoaohievea "letgo'as thevoice ascends withoutchangingto

falsett, aml allow the voice to ”fin!” its own registen or chases both

npwardanddownard. Idiscourageadinctapproaohtothesechanes.

Rescmnce-Unleesitisparticularlyaproblen.again1'tryto

achievethisasahy-producteffnetoneproduotdon. Ifeelthatdirect

attenpts to achieve resonance causes tension which restricts resonance.

Phoneting- I mounge (indirectly) the following:

I loose jaw (which requires vigorous support)

2 generally forward tongue

3 loose lips (with upper teeth sooewhat exposed

explosive consonants (beginning and ending) vaulted (in

the back)- hulay vowels

Tour I encourage "heady” tones which I consider neither ”open"

nor ”covered.” Above all, I stress that the tone nust be of the character

which best expresses the text. which differs greatly with the iniividul's

capability to understaul and express it. I an opposed to teachin "a'

tone to all stdents or a 'nethod' to all students.

6. For anothuesscffnllvocal range, top shouldbeworksdfnon

top downward using um. All aethods of voice work for an excellent

teacheranieachteachernybvesnccesebytctallyoppoeitenethods.

7. I strive for one thing- a beautiful tone!!! Whatever that

requires. 'Dechnique is an inportant factor in any voice training. I do not

use any one basic technique. I strive for naturalness and freedon of tone.

I emphasise breathing, support, and diction. It would take nany pages to

write whticcnsideressontial inanygoodvocal training.

8. I believe that free. m singing with a pleasin tone quality

is the first objective. In order to acconplish this, nany vocal problems

have to be corrected in nest voice students. I fini the nest prevalent

problens are: no concept of resonance, ssall ”tisty" voices, no concept

of tone nodifioation to aid interpretation (I as not particularly fad of

”covered tone" concept); lack of breath support; a high degree of tension

eithercausedbyfeerorstrainorboth;andyetItrytotreateaoh

stuientaeanindividualandtrynottoassunethateachonehastheeaae

prohlens, but nany do come to us with such neager vocal training that the

fundanentals are stressed. I generally feel I have accoaplished enough in

twoyeareifIgetthestndenttotheplaoewheretheyoansinghglisham

Italian songs with a nice. free, snooth,m pleasing tonal quality.
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IcnlyueeGersenandFrenohshculd thestuienthave studiedthelanguge

or has a particular affinity for We. It is rather like the football

coachwhosays ”Us nuetgetbacktothebasioe, wenustbrushuponthe

funisaentals.” I feel like I keep saying that often, but nv students seen

to need a good basic foufistion which they cone to us lacking.

9. Inseall threeofthefirstwords, butavoia carefullytheuse

of”oovered tone.”

10. not without denonstrating it. Do lot so know if anyone effec-

tively can.

11. Two nain registers, chest and head. he nain resonative cavity

is the south and throat (feels like high head). Phoneticn takes place in

thelarynxasthebreathandvocdfoldscoordinatetoproducethetone.

Allolosedvowelstendtoopenasoneascendsthesoale. hbeoosesm. *‘I

.1 because in, etc.

12. Iamlyse theirparticularproblensandtrytohelpthenover-

cone then and develop a smooth, effortless production.

 “m 4
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assmé or momma mom com cannons

W

Gulf Coast-

Outline of Class Voice an). Applied Voice. but isW

W- Van Christy (Class Voice). F. s. U. Repertoire list is guideline

for song literature. .

A. Course objectives for Applied Voice

1. Methods of Instruction

2. Teaching Guide (general aids)

3. Course Outline- technic

t. Besis for grading

B. Class Voice- Course Objectives

1e ”1'.th 0f instruction

2. Teaching Aids (general)

3. Course Outline- technic and repertoire

A}. Course requirenents- basis of evaluation

Lake City- lie transfer progran

A. Applied nusic Syllabus, secondary

l. Prerequisites for sequential courses

2. Objectives (general)

B. Applied Music, princim

1. Prerequisites

2. Objectives (general)

Okaleosa-Ualten- lle course outlines

Pensacola-

A. name plans- a) tonic ed. with voice principal, 2 credits;

b) nusic ed. with voice secondary, 1 credit; higher nunbers at three

senester hours for “very select stdents.”

B. Recourseoutlinesassuch. hjerslearnfreaG-Bnnnbereper

ternwithperferaanceintwelangueges etherthanhglishduriig

the two years. A few operatic nunbers say be included.

0. 20-30 works in repertoire finally with foreal recital erpesure

andepportunitiesteperforninoperaazrlnusical ccaedv.

Breweri-

A. Ila-251 series: Voice seceillary with one credit. he textbook.
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Literature selected from II. I. N. O. guidelines plus. Final oxen

inclines scales , arpeggios, technical studies as! representative

ceapesitione in “jury" setting.

B. 161-271 series: Voice principal with two credits. lo textbook.

Literature selected free e. E. N. O. guidelines plus. Jury erase

include scales , arpeggios , technical studies and representative

”1110’s

c. 181-291 series: Voice principal with three credits and three

practice hours daily and one hourly lessen. Guidelines for litera-

ture and evaluation, as above.

South Florida-

lo outline for voice najors. Literature for the single veice najer

included Italian art songs, coloratura ariasWw.

marise and recitatives. Suggests a diction course in Italian,

French, and German.

Mini-Dado South-

A. F'roshean— mininun of at least three songs per senester.

two senesters, at least one song nust be learned free (a) an (o)

and two songs from (b):

a Early English songs- Elisabethan cospeeere, Purcell, etc.

Eb; 17th and 18th century Italian songs

c Banal or Hesart aria or song

B. Sophcaere- at least four songs each senester: 8 for the year.

Duritgtte twosenestersatleast twosongsnustbelearnedfros

either (a) or (b) below, and at least two fros (c) each sonester:

(a) Gen-eh repertoire (in Gonln)- Schubert, weir, hells,

(o) a, b, orceffirstyearvoice pluseaflyFrenoh

;.repertoire. Where there is suitable ability ani progress,

songs fros Spanish, Russian, English, Aneriean, or Scandina-

vian literature say be substituted.

Florida Keys-

Fo syllabus or outline, but:

A. First tern- stress technique over repertoire; however, Italian

art em introduced for vowel production, relationship to tone and

vocal color. With progress in Italian pronunciation, neves into

English song literature. Fiml one requires at least one English
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and one Italian song, according to contact hours.

B. Second tera-

1. Single lesson per week: were extensive Italian art song

literature.

2. Double lessons r week: save to exploration of oratorio

(sacred and secular with continued Italian and English song

literature. If interest is found in ccntenporary literature,

attenpt to introduce sene Britten, John Duke, or easy Barber.

Final eras procedures siailar to first tore.

O. bird ten- nove into centenpcrary literature. Here stress on

oratorio and sacred art song. Second foreign language (French or

Gem) begun with double lesson students.

D. ‘Dorn four- enphaeis on second language (foreign) an! increasing

scope in Italian and English. Aria or air requested on final ones.

These are nininun require-onto. Opera can be put off until junior

1m1o

Daytona Beach-

No specific outline. “reaches “by precept and onaple" iniividually.

Goals are mstery of breath control, developsent of mm, voice

building by noses of resonance, etc. Credit students work in Schirmr's

Italian Anthology, sene Ger-an in Schubert and LaFergo's

perhaps lieder of Schumann, Brahas, ad Wolf; English and Italian, tee.

Indian River-.- No syllabus or outline.

hoot students are conbined into basic piano and voice. Usos vocal-

ises of Sieber-Wseries. Mseries and Van Christy's

volunes used for repertoire choices. SchinerWfor those

with language facility, a helf-desen songs. Spanish my be substituted;

Germn am French are too advanced for seat. Objects to universities

expecting foreign languages, ”when alneet no languages are taught these

days.” ”My singers nust knew what they are singing about!”

Valencia-

Uses standard repertoire outline as suggested by h. B. N. O. in

. Enclosed cenpleto reproduction of ease. In

addition lists requiremnt of one or sore of a list of vocalise end/ea:

exercise books.

Florida Junior College at Jacksonville-

Voice progran is tailored to the Florida State University curriculun.

Repertoire is in Genes, French, and Italian. the final repertoire list is

wade up at the end of the two years in accordance with F. S. U.'s. ‘nio
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veice class progran is strong and beginning froshaen are placed therein.

Four tens of half-hour lessons are nininun roquirenents. Juries are hold

each tern before full faculty with seven selections learned ani nenorised

each tern. Jury faculty chooses flee the list.

Central Florida- Gosplete course descriptions:

A. 105- non-najer or voice mjor with nusical deficiencies

1- Mt- Christ!-W

2. Literature emphasis

3. Technique (practice) enphasie

11. Grading procedure

5. Attendance requironente

B. 106- mm as 105

1 . Text- Christy-W

2. Literature onphasis

3. Technique enphasis

h. Grading procedure

5. Attendance roquirenonts

O. 161- secondary, or voice mjcr with no prior vocal training

1. ’Dext- Christy-W,Vol. I ani Sieber, Vol. I

2o Literature .IM

3. Technique enphaeis

h. Grading procedure

5. Attendance requiremnts

D. 162- ease as 161 with Italian eepheeie

1. Text-WMani Sieber vocalises

2. Literature onphasie

3. Technique onphasis

5. Attendance requiromnts

s. 163- voice najors with training end/er Italian

1. Tut- Winona. Vol- I

2. mass or private emphasis

3. Literature enphasis

b. Technique enphasis

5. Grading procedure inclules jury exan

6. Attendance roquiroaento

1. Class or private enphaeis

2. Literature enplasis

3. Technique enplnsis

h. Grading procedure includes jury exaa

5. Attendance requirenents

G. 261- advanced mjors

1. Private lessons

2. Literature enphasis

3. Technique enphasis
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h. Grading procedure includes jury eras

5. Attendance requireaents

H. 262- sane as 261

1. Private lessons

2. Literature emphasis

3. Technique enphasis

h. Grading procedure

5. Attendance require-outs

St. Petersburg Junior College- Cloarwster Caapus-

Manual for Singers:

A. Acoustical Principles in music

B. The Vocal Instrunent

1o Actuator

2. Vibrator

3. Resonator

C. Expression in Music

D. Basic Music Theory

Wine-i

University of North Floridae

Technic arch sore iapertant than literature: “posture, proper breathe

ing, and 1::g_for singing.” "Urge junior college student to take foreign

foreign languages and learn three or'feur songs in Italian, French, and

We"

university of Florida-

I. Suggested Studio Etiquette and Practice Procedures for Voice

Majors. Includes local sources of nusic.

II. Course Description- Course Requirements

A. First Year-

1. Technique oaphasis

2. Categories of repertoire

3. nenorisation

h. Elective of Language and Dicticn course
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B. Second Year--

1 . Technical enphasis

2. Categories of repertoire

3. Performmo standards

C. Thirdlear-

l . Technical onphasis

2. Categories of repertoire

3. Performnce stanlards

D. Fourth Year-

1 . Technical enplnsis

2. Categories of repertoire

3. Perfermnce stadarde

E. NSC 621- oredit for preparation of literature at the

graduate level

1". Category and Repertoire List-

2. The Classic Italian Period

3. me Classic and Early English Period

1t. he Classic Carson Period

5. The Period of Germn Bonanticisn

6. Operatic Arias and Scenes

7. The Russian School

8e Wt“ m ”we

10. The French School

11. Oratorio

12. The Centeaporary Aneriean Period

Florida State University- Syllabi-

I. V 180- Appliod najer, Voice

A. Purpose

B. Topical outline includes technique and literature enptesis

C. Final oxaninatien criteria- six nenorised songs

II. V 280- Appliod hjor, Voice

A. Purpose

B. Technique an! literature orphasis

6. Final erasinatien after 3 quarters of stdy with 9 none-

rised songs



III. V 060-

A.

B.

IV. V 160-

A.

B.

C.

V. V 260-

v1. v 165,
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Applied Voice , Non-credit

Purpeee- for rcnedial instruction

Technique and literature onphasis- two or nere songs

Applied Voice, Principal

Purpose

Technique and literature eaphasis

Final erasinatien- jury- six nenorised songs

Applied Voice, Principal

Purpose

Technical and literature enptasis

Final exanimtien- six nenorised songs for jury of voice

nusic education faculties

265, 365, etc. Applied Voice, Secondary

Purpese- private study

Technical and literature enphasis

Studio oxanination

Bibliography

1- Chad-trMW!

2. nil-r. Born-tubW

VII. Repertoire Lists for each level provided:

A.

B.

V 160- 180 selection free:

1.W701-. I ”I! II

2. m, Vols. I-III

3.W'03.!- I end 11-

‘h W.Volt. 1 «I! II

5- W.Vol-o 1"“

6.W

7.W

8. Conan lieder collections

9. Inglish language some

V 260- 280 selections free:

1. Advanced Italian literature

2. Advanced Germs lieder

3. French songs of romntic tradition

b. Anerican and British songs

5. Lyric, easier oratorio and opera arias
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