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a35THACT

Ti:is study proyosed to examine and analyze the opinions of 95
former Michigan State University students who were graduated with a
Master of arts degree in speech between 1941 and 1955,

A questionnaire, sent to each graduate, was so devised as to
consist of 1¢ items divided into eight areas listed below:

1, Summary of sneech background and training prior to
graduate school,

2. Factors determining the selection of Flichigan State
University as the school at which to do graduate speech
work,

3, Xxtra-curricular activities participated in oy graduates
and the number who have received advanced degrees since
completing the iaster of art program.

L, Data relating to the graduates! present and past occu-
rations and the influence their graduate speech training

tas had on their work since they received the degree,

5. Evaluation of the guidance received during their graduate
work,

6. The value of a thesis, the value of a minor area of study,
and specialized versus generalized speech programs,

7. Evaluation of speech courses based upon content,
instruction, and methods,

8. Miscellaneous criticisms, suggestions, or comments regard-
ing the graduate speech program at Michigan State
University,
Seventy, or 73,7 percent, of the questionnaires were returned. The
responses were organized into three nearly equal chronological periods,

and into groups according to whether the graduate was teaching, not

teaching, or had completed a doctorate, The responses were further
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analyzed by areas within the Department: theater, radio and tele-
vision, correction, public address, and speech education,

Findings of this study reveal that the majority of the respondents
came from an undergraduate background which was directly or closely
allied to speech work., The areas of theater, radio and television
have granted the largest number of Master of Arts degrees,

Graduate assistantships, held by 70 percent of the respondents,
were considered to prcvide highly valuable experience, Six of the
respondents have received doctoral degrees and are currently teaching,
Most of the graduates have taught at one time or another and over half
of tliem are engaged in some phase of teaching at the present time,
More respondents hLave taught at the college level than at any other,

The majority of the respondents favored specialized speech train-
ing and minoring in a subject-area outside the Department of Speech,
Generally, graduates indicated satisfaction with the guidance they
received and placed considerable value on the writing of a thesis
which provided them with a wide variety of learninz experiences, Most
of the respondents, also, expressed favorable reactions toward the
courses they took during their graduate study, Nearly all of the
graduates indicated they liked the instructor.

Nearly all of the respondents, regardless of their occupations,
indicated that their speech training on the master's level adequately
prepared them for positions they have lLeld since graduation.

On the whole, this study reveals that the Department of Speech has

been successful in providing its students with the basic knowledge
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and training necessary for progress in a changing society. The
respondents indicated they were gensrally well satisfied with their

speech training at Michigan State University,
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CH.PTER I

InTrCUUCTICH AND SACKGHOULD

Cne of the basic uveliefs upheld by a democratic philosopliy is tlie
rignt to give and receive constructive criticism, We have long held to
the idea that careful, analytical, and honest criticism is a key to
progress, Today, more than ever before, colleges and universities must
continuously study, adaot, and revise their curriculums in order to
serve effectively the needs of their students in a changing society,
The same principle is aprlicavle to the pedazngical practices and
principles of the Master of Arts program of the Department of Speech at
Michigan State University.

This study stems from the conviction that students! opinions, past
and present, need to be systematically gathered from time to time and
studied in connection with efforts directed toward improving an edu-
cational program, This type of stuly is one means of helping to de-
termine these future neads. The writer doss not presume to suggest
that the student always knows what is best for him, The writer does,
Lowever, believe that many sources of information must be used as a
basis for improving educational services, One of tlese sources must
be the student hLimself; without his retrospective views, no study in
this direction would be complete,

This study proposes to examine and analyze thie opinions of speech
graduates on the mastert!s level cencerning selected aspects of their

speech training at :ichizan Statve University from 1941 through 1935,
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It is hoped that the results of this study will serve as a helpful
guide to the Derpartment of Speech and its staff in determining its
future educational program,

The results reported in this study were obtained through the use
of a questionnaire, designed to survey the opinions of all former
Master of arts graduates in speech about their graduate work in speech,
a copy of the questionnaire may be found in 4ppendix B, Questions in
the survey covered selected aspects of the graduate speech program
listed below:

1. Summary of speech background and training prior to graduate
schiool,

2. Factors determining the selection of Michigan State
University as the school at which to do graduate speech
work,

3. Extra-curricular activities participated in by graduates
and the rumver who lLave received advanced degrees since
completing the Master of arts program,

i, Data relating to the graduates! present and past occu-
pations and tie influence their graduate speech training
has lLad on their work since they received the degree,

5. Evaluation of the guidance received during their graduate
work,

6, The value of a thesis, the value of a minor area of study,
and specialized versus generalized speech programs,

7. Bvaluation of speech courses based upon content, instruction,
and methods,

8. Miscellaneous criticisms, suggestions, or comments regarding
the graduate speech program at Michigan State University.

Since 1636, when speech training was first introduced into dAmerica

1
at Harvard College, the form and expansion of that training hLas

Linthony F, Blanks, an Introducteory Study in the History of Teacling of
Publlc Speaking in tle United States, (Unpublished Doctoral Disserta-
tion, nanford Unlver31ty, 1927).
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undergone various modifications, In recent years increasing attention
has been directed to problems of college curriculum and instruction;
books have been written analyzing efforis te adapt instruction to
current educational objectives,2 Several analyses of speech programs
have likewise been reported, hLowsver, only a few of these have been
concerned with programs on the college level, 4 brief report on a few
of the studies will serve to acquaint the reader with the apparent
interest attached to this type of research,

A study was completed at the State University of Iowa in 1942 when
Eugene C, Chenoweth3 conducted by means of a questionnaire an investi-
gation of the training and occupations of 345 University of Iowa
Bachelor of Airts graduates in speech and dramatic arts from 1931 through
19,0, The study attempted to analyze the college curricular and extra-
curricular programs of these graduates; to ascertain their various
occupations; to analyze thoroughly the nature of the teachers' first and
second positions after receiving the first degree; and to interpret
these findings with the view to defininz general college academic and
extra-curricular programs for prospective teachers of specch working
toward the undergraduate degree, Tlhis study revealed that graduates in

speech compare favorably in scholarship with those in other departments

2

Kenneth L. Heaton and G, Kobert Koopman, 4 Collese Curriculum Based On
Functional Needs of Students, (Chicago: University of Chicago Press:—
19L0) .
3

Bugene C, Chenoweth, an Investiration of the Training and Occupations
of Iowa Bachelor Graduates in Speech and Uramatic arts, 1931-19L0,
(Tnpublished Doctoral Dissertation, University of lowa, 19L2).
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in the university. Sixty-five percent of those who returned the
gquestionnaire taught arter leaving college, It was therefore concluded
that the program of this department was chiefly one of teacher training,
Since most of the teaching positions filled by graduates regquired them
to teach subject matter in two or three areas, it was sugzested that a
broad basic training in speech and dramatic art be given prospective
teachers of speech on tlie undergraduate level, Since ninety percent of
the speech teachers were required to include other subjects in their
programs of instruction, it was recommended that future teaclers hLave
at least two minors, preferably tnglish and social studies, Finally,
because in many positions speech teachers must direct extra-class
activities, prospective teachers of speech and dramatic art might
reasonably be expected to participate in a wide variety of extra-
curricular speech activities in college,

Donald Paul McKelvey4 in 1943 completed a doctoral study at the
University of Wisconsin in which lLe undertook to secure general re-
adctions of a group of alumni to aspects of their undergraduate spesech
Yraining, Subjects included 157 specch majors or £7.2 percent of the
total who completed all of their speech training at the University and
w2re awarded 3achelor of Science or Bachelor of Arts degrees between
June 22, 1931 and June 22, 1940. The questionnaire asked for free-

response information regarding what the graduates considered to be the

4

Donald Paul kcKelvey, 4 Survey of the Cpinions of Speech Graduates
Concerning 4spects of Their Undergraduate Specch Training, (Unpublisted
Doctoral Dissertation, University of Wisconsin, 1942).
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"strong" and "weak features" of tiieir undercraduate speech training;
what they had "™liked best and least," and what part of their training
they had found "most and least useful," In addition, they were re-
quested to record on a check-list their impression of certain courses
offered by the department and to supply personal data relative to tleir
family, education, and present status,

This study revealed that the students varied considerably in their
evaluations of their sreech training., Hany of tlie respondents believed
that a university should offer training that is functional and utili-
tarian rather than one that stresses knowledre for its own sake, The
further development of the individual as a well-adjusted social being
appears to hLave been one of the important contributions which the
individuals surveyed believed speech training can make, The field of
theater, in spite of recognized instructional and course weaknesses,
held an enviable place in the minds of many students, The instructor
appeared to be important to the individuals surveyed, not only in terms
of his capacity as a medium for the exchange of information and ideas,
but also in terms of his effectiveness as a personality, The majority
of individuals who ussd their training professionally did so as classroom
teachers.

Another study, somewhat related to the preceding studies, was con-
ducted by James Douglas Young5 at the University of Southern California,

A survey was made of the Speech and Dramatic Arts Department of

5

James D, Young, & Study of the 1946-L7 Curriculum in Speech and
Dramatic irts at Georye Pecperdins College, (Unpublished M, a,
Thesis, University of Southern California, 19L7).
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George Pepperdine Colleze for the 1346-L7 academic year, Tle survey
included an investigation of the history of the department, its edu-
cational objectives, and the space, equipment, and staff available,
Conclusions of this study included a proposal for a revised curriculunm
in speech and dramatic arts at George Pepperdine College, The
recommendations, as made, were accepted by the administration of the
college and the program in its entirety became effective in September,
15L8.

Leslie G, Rude6 recently completed a study in which he undertook
to evaluate the graduate program in speech on the Master of arts level
at Louisiana State University. A questionnaire, sent to all former
students who had received liaster of irts degrees in speech at Louisiam
State University, was designed to discover what the graduates had been
doing since they received their degrees and what their opinions and
criticisms were concerning their graduate requirements, their course
vork, and the philosophy of the Department of Speech, Of the 172
guestionnaires sent to graduates, a final total of 115 were returned,
The results taken from the questionnaire were then tabulated and organ-
ized into four parts: the academic backgrounds of the graduates when
they enrolled in their master's program, the nature of speech training
on a master's level, and graduates! activities since receiving masters!
degrees, and graduates! opinions and criticisms of the program, This

study further included a chaoter on the history and development of the

6
Leslie G, Rude, The Graduate Program on the Master5 Level of the

Department of Speech, Louisiana State University, (Unpuolished i, 4,
Thesis, Louisiana State University, 1953).
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graduate speech program on the masters'! level, The following findings
were reported: the graduates who enrolled in the liaster of arts
program generally had a considerable amcunt of undergraduate speech training;
the Departmernt of Speech lad sousht to give a generalized speech edu-
cation to its graduates; most of the graduates had tauglit speech in
colleges, universities, and high scliools since receiving degrees; the
graduates generally felt they received a generalized, rather than a
highly specialized, sopeech training during their masters? programs; and
on the average, the graduates considered the courses tley took during
the Master of Arts program to be quite useful, In general, they
approved of the graduate speech prosram and felt that the Department had
achieved its purposes,

From a review of the preceding studies it would appear that this
xind of survey is a useful means of helping to determine the develop-
ment of future educational programs in speech,

This study has been divided into five chapters in order to present
the findings in a readily comprehensible form, The following Chapter
presents 8 short history of the Department of Speech including its
beginning, sutsequent growth, and present day philosophy as it relates
to the field of communication arts, Chapter III describes the pro-
cedure and materials used in conducting this survey, Chapter IV
includes an analysis cf the results as taken from the responses received
from the questionnaires, Chapter V presents a summary of results and
concluding comments, The Appendixes include materials pertinent to

this study,
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CHiPTER ITI

GitCWTH aAND PHILOSOPHY CF THZ D&PARTHENT CF SPi«CH

Michigan State University was the first schcol in the nation to
teach agriculture as a science.1 It was also the pioneer Land Grant
College in the United States, The agricultural and scientific studies
did not, however, preclude the cultural aspects of a student!s edu-
cation, From the very first, speech work in the form of forensic
activities was included both within the curriculum and as an extra-
curricular activity,

The four courses in Literature and Rhetoric first offered in 185¢&
were actually the foundation for future Departments of English, lModern
Languages, and Speech, The early literary societies played a decisive
part in the speech activities for the first 75 years of the school's
existence, Debate, oratory, and other forms of forensic activity made
speech a vital element within the student body.

4is the extra-curricular activities developed, so did a speech
curriculum, The interest in oratory and debate on the part of the
student body and the faculty necessitated the development and enlarge-
ment of a speech program within the curriculum. The Department of
English was instrumental in guicding the curricular and extra-curricular

activities in speech for many years, In the years just before and

1
Thomas Hughes, A Study of the Forensic Activities at Michigan State

College from 1857-1937, (Unpublished M.A. Llhesis, Iichigan State
University, 1952). '
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after 1930 the Department of English was referred to as the Department
cf English and Spez=ch, and the broadening of the curriculum continuéd.

The speech activities in the form of forensics grew with tie
College, At first they provided the students with the only entertain-
ment available, Later the reputation of the college was enlarged
through the activities of its debaters and orators, Student performances
gained national recognition and the competitive urge became satisfied
in ways other than athletics, Flacing high in the winner's bracket was
very important to students in forensics, Students wanted to win more
debates and oratorical contests, and this desire coupled with faculty
cooperation lLelped to develop a speech curr'iculum.2

In 1937 the administration aporoved the formation of a Department
of Speech, Dramatics, and Radio Education, and in the catalogue of
1938-39 the Department published its first curriculum, With 21 courses
available the masters degree program was begun, Doctor Donald Hayworth
became the Lead of the newly formed Department of Speech, Dramatics and
Radio Education with assistant Professors Menchhofer and Nickle, and
Instructors McMonagle, Thompson, Fischer, Van Dusen and Buell, The
curriculum offered Ll courses of which 21 were acceptable for graduate
credit towards a Master of Arts degree, Those courses offered for
advanced degree credit were: Speech Composition, Forms of Public
iddress, Foreign Dialects, Dialects of the United States, Introduction
to Voice Science, Normal and iAbnormal Speech Development, Speech

Correction, Radio Dramatic Production, two terms of kadio Announcing,

2
Ibid,
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three terms of Play Direction, three terms of History of the Theater,
Speech Clinic, Psychology of Speech, and seminars in khetoric, Drama,
and Speech Correction, a clinic was opened for use by the students
and for the training of speech therapists, The Speech Clinic was
available for any student of the college who had difficulty with his
speech (e.g., stuttering, lisping, nasality, or some similar problem).
Diagnosis and remedial training was available free of charge to
regularly enrolled students. No credit was given,3

Although the undergraduate program developed rapidly, no mention
of this growth will appear here, since this study is concernsd with the
expansion of only the graduate program, From the academic year 193£-39
through the present academic year 1955-56, a steady increase took place
in the number of courses offered for graduate credit, A4lso, the
faculty of the Department of Speech steadily grew as the dsmands of the
curriculum changed, Reference to Table I will quickly reveal tle
number of courses offered in the graduate speech program each academic
yvear and the total number of faculty for each year from 1938 to 1955,

The most significant enlargement of the graduate speech program
occurred in the academic year 1950-51 when 1L additional courses were
added to the curriculum, This academic year introduced the first
courses offered for graduate credit in television and the interest and

growth in this area has rapidly increased,

3

College Catalogue of Michigan State Collece of Agriculture and Applied
Science (East Lansing: Michigan State College of agriculture and
Applied Science, 1938-39).
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Ta3LE I

NUMBER OF COURSES (FFiRING GHRADUATE CRiDIT IN THE DaPArRTMENT OF
SPxCH £aCH ACaDEMIC YEaR AND TES TCTAL NUMBER OF
FACULTY FOR ACH YZiR™

Year Total Number of Graduate Total Number of
Courses Offered Speech Faculty
1936-39 2l &
1939-L0 23 8
19L0-L1 28 11
1941-42 29 11
19L2-L3 30 11
1903-Li; 3L 1l
19LL-L5 L1 18
1945-L6 L1 18
1946-4L7 L1 20
19L7-L8 L9 22
1948-L7 cl 25
19L9-50 51 25
1950-51 65 27
1951-52 66 26
1952-53 69 27
1953-5L 69 31
195L-55 70 37
1955-56 69 L2

*College Catalogues of Michigan State University of Agriculture

and 4pplied Science, 1936-1%55,

Since 1951 the number of courses offered for graduate credit seem-
ingly did not increase; actually, however, extensive curriculum revision
and reorganization took place so as to increase the content material
of courses by combining two closely related courses into one, For
example, technigues of playwriting for stage, radio, and television
were combined into a single course in dramatic writing worksthop.
Furthermore, two credit courses were eliminated and certain other
courses were increased in number of credits, Several course numbers

were changed as they appeared in the catalogue and a few courses were



v > “w
s 3
ar o AN
" E
w "

e
MR

it




12

renamed when the content indicated that a more accurate course title
was in order, These changes were made with an aim toward a more
thorough program of graduate studies in speech,

Doctor Donald Hayworth remained as head of the Departiment of Speech
until 1941 when he took a leave of absence to assume a position in the
Cffice of Civilian Defense in Washington D, C, He returned after the
war to serve as a full professor,

L‘pén Hayworth's departure in 1941, Nr, Paul Bagwell was appointed
icting Head of the Department of Speech., Le remained in this capacity

until 1947, when he was appointed Head of the Department of Written
and Spoken English in the Basic College at Michigan State Universi’c.y,4

Doctor Wilson B. Pa.ul5 was appointed as the new Head of the
Department of Speech at Michigan State University in 19L7. He came to
the Michigan State campus from tle University of Denver where le had
served as Coordinator of Basic Communication for the University ard
Director of Puclic Address and Forensics within the Department of
Speech, From Lis appointment in 1947 to the present day, Doctor Paul
has remained as the Head of the Department of Speech, Under his
guidance the graduate program has progressively increased in number of
Courses, number of faculty, and in number of advanced degree candidates,

Dul"ing these years constant efforts were applied towards building a

e ———

4

Personal interview with Professor Paul Bagwell, Head, Department of

Communication Skills, Michigan State University, East Lansing, Michigan,
Dec, 1955,
5

Fersonal interview with Doctor Wilson B, Paul, Head, Department of
Speech, Michigan State University, East Lansing, Michigan, Feb, 1956,
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strong curriculum to fit the needs of its students, and to improve
both the academic quality and the depth of courses,

Until 1955, the Department of Speech was part of the School of
Science and arts, HKowever, in 1955 Michigan State College was
officially renamed Michigan State University under the authority of the
Micligan State Legislature, and effective July 1, 1955, the Department
of Speech was transferred from the Scliool of Science and irts to the
newly created College of Cormunication Arts which also includes the
School of Journalism,

The philosophy of the College of Communication Arts is set forth
in the University Catalogue,

The College of Communication arts is founded upon the principle

that good communication is basic to a democratic society, Each

of us can be most effective as a citizen only when he can
competently read, observe, listen and evaluate, and in turn
transmit his thoughts, attitudes, and feslings to others,

The purposes of the College of Communication Arts are:

1, To insure a broad liberal education for all its students.

2, To give its students a clear understanding of the role of

cormmunications media in society,

3. To educate its students in greater depth in one or more of
the specialized areas within the college,

L. To offer all students in the University the opportunity to
learn and appreciate the principles and techniques of
cormunication,

5. To extend its services to the people of Michigan,

6. To maintain a center for research, and to use the results
of such research for the benefit of society,®

The Department of Speech states its objectives and organization

in the University Catalogue as follows:

13
Catalogue Copy, College of Communication Arts, Michigan State University
(2ast Lansing: January 5, 1956¢).
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Tle curriculum in Sveech is designed to promote the personal,
social, and intellectual growth of the indivicdual through a
thoroush grounding in the principles and techniques of various
disciplines of oral communications, It provides a foundation
for the selection, evaluation, and organization of data, ideas,
and opirions; the processes of presentation; and the under-
standing of the listener'!s role in the speech situation,

It also includes a professional study of the mass media of
rutlic address, radio, television, and theater,

The Speech major may elect to concentrate in any one of five
areas or a combination of these areas,

1, Rhetoric and Public Address: Public Speaking, Discussion
and Debate, History and Criticism,

2. Sveech and hearing Therany: Phonetics, Speech Science,
Speech Patholegy, audiology, Clinical Practices and
Eearing Education,

3. Theater and Interpretation: Acting, Directing, Stage
Design, Technical Production, Dramatic Writing, Children's
Theater, Eistory, ard Interpretation,

i, Radio and Television: Acting, innouncing, Programming,
Writing, Directing, Producing, and Station Cperation.

5. Sveech Education: Teaching of all areas of Speech at
Secondary and College levels,’

The gradvate procram of the Department of Sveech has grown until
today it offers a total of €9 courses,  The Department has granted a
total of 96 master of arts degrees in speech, 4 list and description
of all the graduate courses in speech as they appear in the 1955-56
catalogue may be found in appendix C. A total list of the tlesis
titles of graduates of Michigan State University with Master of irts
degrees in speech may be found in Appendix D,

In keeping with the purposes and philosophy of the College of
Communication Arts, the Department of Speech is continually revising

and reorganizing its curriculum in order to best fit the needs of a

changing society,

7
Ibido, p. 20

—



CHaPTmit III
PhCCuDCURZ AlD MaTERIALS

This study was conducted by means of a questionnaire which was
submitted to all recipients of Master of Arts degrees from the
Department of Speech at Michigan State University, 4 total of 96
persons, 39 women and 57 men, received master's degrees in speech from
the period beginning in 19L1 and ending in September, 1955. Only 95
guestionnaires were distributed since one former graduate is now
deceased,

The questionnaire consisted of 1C items divided into the eight
subject areas listed in the introcductory chapter, ThLis questionnaire
was improved by submitting it to several disinterested persons who
offered helpful suggestions which ultimately led to a more successful
written form, after comments by students and faculty, the question-
naire was submitted to members of the Board of Examiners of liichigan
State University for final evaluation in terms of simplicity and
adaptability of purpose, With a few minor alterations the questionnaire
was approyed, mimeographed and readied for distribution. 4 copy of it
may be found in Appendix B,

A personal letter and‘the guestionnaire were sent directly to each
graduate to explain the purpose of the survey and to solicit his
cooperation in furnishing the data requested. 4 copy of this letter
may be found in 4ippendix i, Also, a stamped, self-addressed envelope

was included to provide for the convenience of the individual and to
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guarantee a higher percentage of returns, Fifteen days after the
original mailing, post cards were sent as a reminder to those indi-
viduals who l:ad not yet responded,

The writer referred to the files of the School of Graduate Studies
and to those of the Cffice of the Registrar for records pertaining to
all graduate courses taken in speech by each of the 95 graduates,

Other sources of information included the University Catalogues from

1936 throuch 1955, and personal interviews with faculty of the Department

cf Speech at Michigan State University, Addresses, for purposes of
mailing, were acquired through the records of the University Alumni

Cffice, The Department of Speech, and the 1955-56 Directory of the

Speech association of imerica,

A total of 70 gquestionnaires was returned, Work sheets were pre-
pared, and data were compiled from tle questionnaires., Answers to each
question appearing in the gquestionnaire were tabulated on separate work
sheets, Several questions which required a yes or no response also
asked for an explanation for the answer given, 41l written comments
were copied verpvatim as they appeared for each question and were recorded
on the work sheet pertaining to that question, Responses to certain
questions were grouped according to teaching graduates, non-teaching
graduates, and those having earned the doctorate., Comparisons were
then made between these groups to discover if important differences
in opinion existed, The results of the tabulations were then illus-
trated through tlie use of Tables and characteristic comments that

were made by the respondents,
\
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Items 17 and 1§ were constructed somewlat differently and the
responses to them were grouped and classified in a way peculiar only
to these two questions, Item 17 of the questionnaire, which offered
cpportunity to present criticisms, sugpestions, or comments regarding
the graduate speech program, was tabulated on a separate master sheet,.
The written responses were copied verbatim and listed, The comments
were then compared for similarity and consistency, HRepresentative
responses are listed in Chapter IV and are identified according to the
general period in which tlLe graduate received his degree and tle
occupation in which he is now envared, !ot all of the responses are
listed since some were repetitious and similar in nature,

Item 1C of the gquestionnaire dealt with an evaluation of the
speech courses taken by graduate students in the Department of Speech,
Respondents were asked to describe on a provided check-list their
reaction to the courses which they had taken, &Each sveech course which
the respondent had taken was listed by name and number at the left-hand
side of the page, 4icross the top of tlie page was a series of descrip-
tive terms which might be applicable to the courses, These terms were
divided into three main categories: content, instruction, and meti:ods,
A fourth category dealt with general reactions, HKespondents were asked
to check in appropriate sguares all terms which best described their
reaction to the courses. Data gathiered by means of the check list for
particular courses were tallied on a master sheet and the responses to
each descriptive term were entered in the appropriate square, Included

were columns showing the total number who took each course and the



nurber that rated each course, These tabulations were then interpreted
according to each speech area within the department, Comparisons were
made according to tie average effectiveness of course content, instruc-
tion, and methods,

In Chapter IV, statements will be quoted when they serve to
illustrate the general attitude concerning a particular question,

A1l responses to the questionnaire were tabulated by the writer
in strict confidence. Several replies referred to specific faculty

memobers by name, but tlose names are eliminated from this report.






CHAPTZER TV
ANALYSIS OF RESULTS

Of the 95 guestionnaires sent to graduates, 70 (73.7 percent) were
returned, The hLighest number of returns were from the graduates of tie
last two years, The lowest percentage of returns were from the
graduates of 1991, Table II shows the number of graduates who received
the Master of Arts degrece and the numter who returned questionnaires
for each year since 1941,

The fact that some graduates responded for each year represented
gives complete coverage of the years the program has been in operation
and provides breadth of opinion represented in the responses,

Of the 96 graduate degrees granted in the Department of Speecli,
L2.7 percent were in the area of theater, 20,8 percent in radio, 15.6
percent in speech correction, 9.L percent in public address, 6.3 percent
in television, and 5.2 percent in speech education., 4 complete break-
down of the number of degrees may be found in Table III. The first
column lists the years master's degrees in speech were awarded, In the
second column are listed the total number of degrees in speech awarded
each year, The number of degrees awarded in each area of soveech for
each year are listed in the remaining columns,

Twenty-five of L1 graduates in theater replied, 15 out of 20 in
radio, 13 out of 15 in speech correction, eight out of nine in public
address, six out of six in television, and three out of five in speech

education, Theater hLad the largest number of graduates, and the
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TasLz IT

NUMBER CF GRADUATES WHC RETURNSD QUESTICNHNAIRE

iumber of Graduates who Numper of Graduates
Year teceived M, 4, Degree Who neplisd
1941 3 2
1942 1 1
1943 1 1
19LL L 2
1945 3 1
1946 L L
1947 6 3
1958 L 3
1949 7 7
1950 12 9
1951 10 L
1952 10 g8
1953 5 3
1954 13 11
1955 13 11
Total 96 70

largest number who failed to reply to the questionnaire, A complete
breakdown of the 70 returned questionnaires showing the number of
replies for each year in each area may be found in Table IV,

Although many graduates concentrated their study in one area of
speech, records reveal that other areas of speech were also studied,
Therefore, a person concentrating in theater was often enrolled in
courses offered in rhetoric, public address, or some other area,

The items in the questionnaire will be listed throughout the
remainder of this chapter, but for purposes of organization they will
not necessarily be treated in the same order as they appeared in the

questionnaire, The form of the gquestion will be retained in this
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TASLE ITI

SUXMARY COF GriaDUATE MASTER OF AXTS DnGhsES IN SPLEECH
37 YTEaR AND 3Y Aliza

Year  Ihumber of Speechi
Degrees  Degrees Speech Public Tele- £du-
awarded Each Year Theater kadio Correction aiddress vision cation

1911 3 1 2

1942 1 1

1943 1 1

154k L 2 1 1

19L5 3 2 1

1945 L 3 1

1547 o I 1 1

19L¢8 L 2 1 1

1949 7 5 1 1

1950 12 5 2 N 1

1951 10 5 3 1 1

1952 10 6 2 2

1953 5 3 1 1

1954 13 5 1 3 3 1

1955 13 & 2 1 2

Total 96 L1 20 15 9 6 5

Percent 100 L2.7 20.8 15.6 9.4 6.3 5.2

chapter as it was on the questionnaire except in a few instances where

readability suggests a simpler form,
What were your undergraduate major and minor?

In Table V the undergraduate major fields of concentration of the
seventy graduates are listed, The major area pursued by the greatest
mimber of graduates (LE) was speech, English was second with a total
of seven, ©Except for speech and inglish, the Table does not reveal

any concentrations in particular fields,
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a3Ld IV

SUMARY OF SeVudlY nelUnNS A2CC.DL.G TO SriuiCH Anmid
1941 TO 1955
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-

Year  Number of Speech
Degrecs  ieturns Speech Public Tele- sdu-
Awarded Each Year Theater Fkadio Correction Address vision cation

1941 2 2

1942 1 1

1543 1 1

15LL 2 2

19L5 1 1

19u5 I 3 1

19L7 3 2 1

1948 3 1 1 1

19L9 7 5 1 1

1950 9 3 2 3 1

1951 L 2 1 1

1952 g L 2 2

1953 3 2 1

1954 11 3 1 3 3 1

1955 11 5 2 1 2

Total 70 25 15 13 g 6 3

Percentage

of Heturns 35.7 21.L 12,6 11.L £.6 .3

TaBLE V

UI'DERGHADUATE MAJCR FIKLDS OF CONCENTRATION OF SEVAENTY GRADUATES

Major

Lumber of Graduates

Speech

English
fducation
liistory
Political Science
Music

lome Economics
Psychology
Advertising
Art

Chemistry

L8

HE RPN NDNDW=D

Total

-3
o
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In Table VI the undergraduate minor fields of concentration of
the 70 graduates are listed, The largest number (23) in any single
area was English, followed by education with ten, and spesch with eight,
Except for education, and speech, the Table indicates that graduates
did not tend to concentrate their study in any one particular field,
English did appesar in several of the combination minors, Speech

app=ared twice as part of a comoination mincr,

T43Le VI

UNDERGRADUATE MINCR FIELDS OF CONCENTRATION COF SEVINTY GRADUATES

Minor Number of Graduates
English 2
Education 1

Speech

Social Science

English and French

Physical education and Social Science
German and Chemistry

lusic

Political Science

History

advertising

English and Education

English and Eistory

English and Social Science
Fsychology, English, Social Science
French and Latin

ftusic and Philosophy

Lconomics

Education and Speech

liistory and Political Science
English Composition and lMusic
English and Speech

agricultural iEconomics and Journalism
German and History

Political Science, French

Speech and German

Latin, Spanish, and cducation

FHEHHEHEHERPRERREREREEFRERERERRFOHEBERELDNDWOOW

Total

]
(@]




Tables V and VI indicate that 59 of the respondents experienced
sveech training either as a major or minor field of study during their
undergraduate years, Eleven received little or no speech training as
undergraduates,

Did you hold a graduate assistantship while at Michigan State

University? «ould you hold an assistantship if you were doing

it over again? swsxplain,

Forty-nine of the 70 respondents held graduate assistantships dur-
ing the course of their speech training, Of this total, only one said
lie would not hold a graduvate assistantship if he were doing it over
again, He expressed his reason for this by saying: ™I would not accept
a graduate assistantship again from the practical point of view of the
amount of additional time it regquires to obtain the degree.," Five
graduates who did not have graduate assistantships during their period
of study responded by stating that they would not accept a graduate
" assistantship if it were offered, keasons stated for this were:
®Cannot carry enough credit to make it pay for compensation offered on
assistantship,” "It takes too long to get degree.," ™Full time is
needed for studies."

Some of the reasons given by the L9 graduates for saying they would
hold an assistantship again were: ™5y holding the assistantship the
Master of Arts candidate is able to be close to faculty and students
alike, and much is gained by seeing both sides of a situation," ™For
reasons of experience gained and for the financial aid." "The respons-

ibility was a good challenge,” ™I believe it gives you a clearer
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ricture of your needs and weaknesses as you are matriculating,”

"] felt the assistantslip was at least of equal value to the course
work pursued." Generally speaking, the primary reasons stated by the
majority of the respondents in favor of graduate assistantships were
those of needed financial assistance and greater experience gained,

“hat factors other than an assistantship determined your

selection of kichizan State University as the school in

which to do your graduate work? 1o what extent were thlese

expectations fulfilled?

This question, consisting of two parts, received 6l replies, Six
failed to answer the question, Table VII shows the major factors other
ihan an assistantship which determined the selection of Michigan State
University as the school in which to do graduate speech work and lists
the extent in which their expectations were fulfilled, Of the 6L
graduates who replied, 29 stated that they attended Michigan State
University because of the Department's facilities, faculty, and repu-
tation, Twenty-one attended because of convenience and location of the
school, Six attended because Michigan State University was recommended
to them; six attended because of the curriculum and facilities offered
in television, and two gave miscellaneous reasons, Almost 69 percent
of the 6L who answered this question stated that their expectations
were fulfilled and 7.8 percent stated they were partially fulfilled,
Cnly L,7 percent felt their expectations were not fulfilled and 18,7
percent failed to answer this portion of the question,

Characteristic reasons listed by graduates for selecting Michigan

State University were: "The outstanding record of the Speech Department,



FACTORS OTHsE TRAN alN

TasLs VII

ASSISTANTSIIP DETEMINING SELECTION OF MICHIGAL
STATE UNIVSRSITY, AV THE EXTENT TO WHICH GRADUATES
EXFECTATIONS W:RE FULFILLED

Number Who Answered Question.....eeeeo... Ol
Kumber Not answering Question,...eeeeeesse.

Percent Who inswered uestion......ec.... 91.1%

Factors Deter- ixpectations mxpectations
mining Selec- sxpectations  Fartially Not lio
tion of M.S.,U, Humber Fulfilled Fulfilled Fulfilled Answer
Facilities,

Faculty and

feputation of 29 27 1 1
the Department

of Speech

Convenience

and Location 21 9 1 1 10
of M,S.U.

hecommended by

Cther College 6 2 1 2 1
or Professional

People

Television

Facilities and 6 S 1

Curriculum

Miscellaneous 2 1 1

Total el Ll 5 3 12
Percent of €L

Answering 100 68.7 7.8 7 18.7
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the variety of courses, and the well trained instructors hLelped in my
selection," MHecommendation of a professor from South Lancaster,
Massachusetts " ®Since my home was lhere, and wife worked for the
college, I worked on my degree at I, S, U, for convenience.," ™Proximity
of East Lansing to city where I was living at the time.," "Curriculum
and facilities available in television,” "The Speech Department had
classes which fitted my needs "

Claracveristic comments listed by graduates as to the extent
expectations were fulfilled were: ™aixpectations were fulfilled in an
excellent manner ," MExpectations were thoroughly and completely ful-
filled," ™"Expectations were fulfilled adequately." ™Expectations were
fully realized, I spent two woncerful years at M, S, U.,"

Reasons listed by graduates for expectations not being fulfilled
weret ™The course work, on the whole, fell below my expectations,”
®*I was disappointed in some of the courses I took," ™Graduate students
could be extended more actual responsibility in productions, in the
T. V. program; but no actual difference in treatment is extended the
graduate in letting Lim get all practical experience possible in di-
rection, which was my major field of interest in drama "

khat extracurricular activities did you participate in as a

graduate student?

Figures concerning participation in extra-curricular activities
may be found in Table VIII, Tie average number of activities per
graduate, found in the bottom row of the Table, was ascertained by
dividing the total number who participated by the number who returned

the questionnaire,
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Mor= people have participated in theater than in any other
activity, Radio is second in numper of participants, 4 total of 16
different extra-curricular activities were listed, Of the 70 persons
who returned the questionnaire, 51,7 percent had participated in at
least one extra-curricular activity, and L2,9 percent participated in
none, On the average, each participated in 0,83 activities as graduate
students, or less than one activity per person, The major comment made
by those who did not participate in extra-curricular activities was that

there was not enough time,

TABLE VIIT

EXTRa~CURRICULaR ACTIVITIES COF SsSVENTY GRADUATES

Number Who Participated in Activities.,....... LO
Number Who Did Not Participate in Activities,, 30
Percent Who Participated in dctivities,....... 57.1l%

Extra-Curricular Number Who Participated
Activities In Bach activity

Theater 19
Radio 13
Television

Speakers Bureau
Forensics

Alpha Epsilon Rho
Orchesis (Dance)
Interpretation

Womens Debate
Graduate Club

State News

Advisor, Fraternity
Music

Band

Towne Girls

Taling Care of Family

R R NDWW

(@s)

Total 5

Average Number of ictivities per Graduate 0.83




shat advanced degrees in addition to the Master of 4Arts

degree in speech do you hold? ‘l.een and where did you

receive these degrecs?

Cf the 70 people who returned the questionnaire, five have received
Doctor of Philosophy degress and one a Doctor of iiducation degree,
Table IX lists the advanced degrees which have been earned by the 70

graduates, the institutions which conferred the degrees, and the number

of the specified degrees given by each school to graduates,

TAi3LE IX

SUMIMARY OF DEGRESS HACEIVED BY SEVELNTY GRADUATES SINCE RECZIVING
THE MasTeER'S DZGREE A1 MICHIGAN STATE UNIVEKRSITY

-

Degree Institution Number of Degrees
Ph.D. Cornell University 1

Ph.D. Il1linois University 1

Ph.D, State University of Iowa 1

Ph,D. Ifichigan State University 1

Ed.D. University of Mississippi 1

Ph.D, Norilhwestern University 1

Total 6

Seven persons stated that they were woriking toward Doctcr of

- Philosophy degrees, Two graduates indicated that they plan to begin
work toward the Doctor of Philosophy degree in the near future,

Table X lists the advanced degrees presently in progress by graduates,
the institution from whliich they expect to receive the degree, and the

number of persons concerned.



30

TisLe X

SUMMARY OF DEGReES IN FrOGRESS 8Y SEVEN GRADUATS SINCE RECLIVING
Tiis IASToH'S DoGRiE AT MICHIGAN STATE UNIVERSITY

umber of Persons

Degree Presently working Toward
seing Pursued Institution Corpletion of Degree
Ph,D, Columbia University 1
Ph,D, University of Michigan 1
Ph,D. rMontclair State Teuachers College 1
Ph.D, Lhorthwestern University 1
Ph.D, CLio State University 1
Ph.D, Stanford University 1
PL.D, Wisconsin University 1
Total 1

List the positions you have held since you received your

Master of Arts degree at Michigan State University,

(A table was provided to list the job description, employer,

location, and dates,)

Thirty-three persons are at tle present time engaged in some phase
of teaching; 19 in colleges, 12 in high schiools, and two in elementary
schools, Six are speech correctionists and nine are homemakers,

Three of the graduates in college teaching are heads of departments of
speech, One graduate is temporarily employed as a mail and information
clerk in a hotel pending induction into the army, Another graduate is
working as a hotel house detective in New York City with the ultimate
objective of becoming a dramatic writer, In Table XI the present

occupations are listed along with the number and percentage of graduates

in each.
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TASLE XI

PRESENT OCCUPATICNS CF SEVENTY GRADUATES WO
RETURNAD QUAESTIONMLAIRES

lhumber of Percent in Each
Occupaticns Graduates Cccupation

High School Teacther 1
Elementary Teacher

Elementary Principal

College Teacher

Head of College Speech Department
Speech Correctionist

Eomemaker

United States army

Captain, U, S, Air Force
Businesswoman

Graduate 4ssistant (Ph,D. Candidate)
Actor

Television Coordinator
Television Program Director
Extension T, V, Specialist
Television liews uriter

Salesman

Hotel House Detective

hotel }Mail and Informaticn Clerk
Teacher of Creative Dance
Businessman

Music Librarian for T, V, Station
President of idvertising 4gency
Consumer Marketinz Specialist

=
-~
.

= RO RO b b e RO R oo e N
rrlLrrrorrrrrru oo EE™

}_.l
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Total

-~
(@]

100,0%

hirty-five respondents have taught in public school systems, and
60 have taught in colleges and universities, Of the 35 graduates wlo
have taught in public schools, 21 have becn employed in Michigan,
Seven have taught in New Jersey, Colorado, irizona, Illinois, Chio,
Louisiana, and California, One is teaching in a high school in Hawaii.
Table XII lists all the public schools in which graduates who returned

the questionnaire Lave taught, The list refers not only to schools



where graduates are currently teaching, but also includes schools at

which graduates have formerly held positions,

T.oLz XIT

PUBLIC SCHOCL SYSTAMS I WHICH GFADUATES HaVE T.AUGHT
SINCE RECEIVING MaSTER'S DiGHED

School System lumber of
Graduates

Holland Junior Eigh School

Adrian Public Schools

Morenci Putlic Schools

Grand Rapids Public Schools

Owosso Public Schools

Flint Central High School

Brighton High Sciiool

Monroe Public Schicol

Grand Ledge High School

St, Ignace High School

Scott Eigh School, East Orange, New Jersey
Yale Public Schools

Plymouth Eigh School

Denver Public Scliools, Denver, Colorado
Phoenix Public Schools, Phoenix, 4rizona
Newark Public Schools, Newark, Ohio

Bay City Public Schools

Lansing Public Schools

Perry School

Chicago Public Schools, Chicago, Illinois
Saginaw Public Schools

Fomulus Public Schools

Bessemer Junior High School

Santa Paula Junior Eigh School, Santa Paula, California
Vermilion Parish School Board, abbeville, Louisiana
IHount Clemens Public Schools

Menominee Public Schools

Michigan School for thie Blind

VYiallace Rider Farrington Hligh School, Hawaii

HFHHEHEHHREHEFEFRORRODWRENMERREHEEEHEFRRBDRR

Total 35

"Unless otherwise designated, schools are in the state of
Michigan,
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Of the 60 graduates who lLave taught in colleges and universities,
12 have been employed by liichigan State University, liowever, only nine
were in the Department of Speech, Three taught in the Department of
Communication Skills, Table XIII lists all the colleges and universities
at which graduates who returned the questionnaire have taught, The list
refers not only to schools where graduates are currently teaching, but
also includes schools at which graduates have formerly held positions,

Please indicate areas you have taught since receiving your

Master of Arts degree, (Table was provided to list

information.)

Twenty-five of the respondents have taughlt speech fundamentals in
colleges and 27 have taught public speaking, Eleven have taught drama
in high school, and nine have taught public speaking, In addition,
nine taught fundamentals and nine were sveech correctionists at the
secondary level, In the elementary grades 13 have worked in the areas
of voice science and sneech correction,

Thirteen of those who have taught indicated that they needed more
training in speech correction, and 12 felt they needed more work in
phonetics and voice science, Of this latter group four were active
speech correctionists, Four said they would spend less time in radio,
while four others indicated they would devote less time to interpretation,
Table XIV shows the complete figures of the number of graduates wthio
have taught sveech in grade school, high school, and college, It also
shows areas in ‘which the students felt they should have had more train-

ing and those in which they would spend less time,



TA3BLE XIII

COLLEGES AND UNIVELSITIES IN WHICH GRADUATES [HAVZ TAUGHT
SINCE RECEIVING iaSTEa'S DhGrms

Institution MNumber of
Graduates

Adrian College, Adrian, nhichigan

Allegheny College, Keadville, Pennsylvania
University of Arkansas, Fayetteville, Arkansas
Baldwin Wallace College, Eerea, Chio

Bay City Junior College, Bay City, Michigan
bemidji State Teachers College, Bemidji, Minnesota
Bethel College, McKenzie, Tennessee _

Brigham Young University, Provo, Utah™

University of Chicago, Chicago, Illinois

Cornell University, Ithaca, New York

Denison University, Granville, Chio

General Motors Institute, Flint, lMichigan

Goshen College, Goshen, Indiana

Grinnell College, Grinnell, Iowa

Hockaday Junior Colleze, Dallas, Texas

Hope College, hope, Hichigan

University of Idaho, FMoscow, Idaho

University of Illinois, Urbana, Illinois

I1linois Wesleyan University, sloomington, Illinois
Iowa State Teachers College, Ames, Iowa

Louisiana Polytechnic Institute, Ruston, Louisiana
University of raine, Orana, Maine

University of haryland, College Park, Maryland
University of Kiani, HMiami, Florida

Michigan State University, tast Lansing, Michligan 1
Ninot State Teachers College, Minot, North Dakota
Norningside College, Sioux City, Iowa

University of Nebraska, Lincoln, unebrasia
University of liorth Carolina, Chapel Hill, North Carolina
North Carclina State College, kaleigh, North Carolina
North Texas State College, Denton, Texas
nvorthwestern University, kvanston, Illinois

Ohio University, Athens, Ohio

Cklahoma College for Women, Chickasha, Oklahoma
San Jose State College, San Jose, California

State Teachers College, Whitewater, Wisconsin
Stephens College, Columbia, Missouri

Syracuse University, Syracuse, New York

Texas College for Women, Denton, Texas

University of Vermont, Surlington, Vermont
Western Michigan College, Kalamazoo, ilichigan
Whitman College, "alla Walla, Washington
University of Wisconsin, lNadison, Wisconsin

HHEHFHHEFHEFWHERERENHEERERRREREEOHEREREERHERRBRODER R e e

(o]

Total L3 é

+ . .
Teaching outside the area of speech,



TasLE XIV
ARZaS OF SFEECH INSTRUCTICM IN WHICH GRADUATES HAVE TAUGHT SIKCE
ACEIVING THE MaSTiR 'S DEGHsSS AND AltedS IN WEICH THzY
WOULD TaKE LESS Ok HCRE TrAINING
area of [lumoer Wno Eave Taught Lumoer %ho Number 'lo
Instruction In the Area Feel They Yould Spend
l'eeded More Less Time
Grade FEigh Training In In Area Than
School School College The 4drea They Did
Fundamentals 3 9 25 3 1
Interpretation 1 7 13 L L
Drama 1 11 16 10 2
radio c 13 6 L
Television 1 6 €
Public Speaking 2 9 27 3 3
Discussion 1 O 13 o 2
Debate ) 10 3 1
Speech Education 1 1 5 L
Phonetics and Voice
Science 2 2 10 12 3
Speech Correction 11 9 8 13 3
Total 22 €6 148 74 23

In view of your exreriences since receiving the laster of

Arts degree, what other courses would have benefitted you

the most?

In view of their experiences since receiving the Master of Arts
degree, respondents generally said courses in the areas of speech
correction, phonetics, voice science, drama, and rhetoric and public
address would have besn most beneficial to them, These comments came
from graduates not only in teaching, but other fields of employment as
well, Thirteen students listed courses outside the area of speech as

ones which would have bencefited +them most, Several of these 13

students are now employed in business,
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If you are not a teacher, has your speech education been

useful in your occupation? ULy or why not?

Some of the comments madz by graduates in reply to this question
weret ®all teachers of speech should take voice scisnce and phonetics."
®"Some courses in television and radio, as well as some courses designed
especially for people interested in professioral theater," ™i course
concerned only with the cerebral palsied child," ™Course work in the
area of the deaf and hard of hearing," ™iadio production, programning,
and direction," Miore work in interpretation, Personally, I feel this
is the foundation for work in radio," ™Possibly more relationship
between speech and sales work,” ™i little more of the historical and
theoretical concept of public speaking as found in rhetoric and public
address.," ™3ome courses in business management, advertising, layout,
and window display.," Miore courses in the field of obsychology "
"Courses in writing for television, film production, and editing,"
mStatistics., Also, better coverage of organic disorders,"

Do you now feel that your graduvate program at Michigan Statz

University adequately prepared you for the positions you have

held since graduation? dxplain,

This question applied to only 27 graduates who answered, Of tlese,
23 stated their speech education has been useful, two said it Lad not
been useful, and two gave qualified answers, Table XV reveals the
breakdown in attitudes to this question,

Characteristic reasons stated for the usefulness of speech train-

ing in non-teaching occupations were: "In the advertising field in
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TADLE XV

ATTITUDES OF TWLTY-SEV.N NCL-TEZACHING GRADUATES TOWALDS USEFULNLSS
OF SPerCH ThaIllILG AT MICIICGAN STATS UnIVenSITY

attitnde oamber Percent

Speech Training is
Useful in lon-Teaching 23 £5.2
Cccupation

Speech Training is wot
Useful in lion-Teaching 2 7.l
Cccupation

Qualified 2 7.4

ew York, which is to a large extent public relations, I found much use
for speech and related fields," "Useful in general discussion, conver-
sation, and ability to loox at a problem in a more thorough manner.”
"In both jobs since leaving M.S.,U,, my speech training has been invalu-
avle, both in sales and in civic duties." ™Speech education of great
value in the army, Due to training in research and ability to express
myself orally as well as in writing, excellent army assignments received.,®
"i lL.ave to use very forceful spesch on numerous occasions in my present
employment; also has given me confidence and poise," "Valuable for my
outside interests in drama groups.," "y comoined background of writing
and speaking with emphasis on broadcasting is perfect for the position
I assumed upon graduation, I've written speeches, written research
papers on various subjects, and am now producing my own T,V, series,"
Those wlio thought speech training was not useful in non-teaching
occupations said: MCasting directors and producers are not interested

in formal education, and ignore it as being theatrical experience,"
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"Tt Las not been useful in my occupation, but has helped me greatly in
my outside activities in interpretative and choral reading."

Table XVI shows that L7 of the respondents replied that their
speéch program adequately prepared them for positions held since
graduation, nine stated it did not adequately prepare them, ten gave a

qualified answer, and four did not answer,.

TABLE XVI

GRADUATZSY ATTITUDsuS TCWARD ADEQUACY OF SPZECH TRAINING IN RELATION
70 POSITIONS hiLD SINCE GHADUATION

Attitude rumber Percent

Graduate Program in Speech

Adequately Prepared Them L7 67.1
for Positions Held Since
Graduation

Graduate Program in Speech

Did Not adequately Prepare 9 12.9
Them for Positions Held

Since Graduation

Aualified Answer 10 1L.3
40 inswer L 5.7
Total 70 100 .0%

Of those graduates now possessing doctoral degrees, four said
their speech training on the master's level adequately prepared them
for positions held since graduation, and two said it was inadequate,
Almost 70 percent of those now teaching said their speech training
had adequately prepared them for positions held since graduation, 11.1

percent said it was inadequate, 16,7 percent gave a qualified answer,
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and one student did not answer, Of those graduates in non-teaching
occupations, 73.7 percent stated their speech training had adeguately
prepared them for positions held since graduation, 7.3 percent stated
it was inadequate, and 11.5 percent gave a gualified answer, Two
people failed to answer, The total responses show that the majority
of the graduates, regardlzss of their occupations, felt their speech
traininz on the master's level lLad ‘adequately prepared them for posi-
tions held since graduation.

Characteristic reasons listed by graduates believing that specch
training had adequately prevared them for positions Leld since gradu-
ation were: ™regardless of what producers think, I feel much of my
knowledge of theater was gained at Michigan State University, I am
also glad to have the theoretical knowledge of dramatic arts.," ™It has
prepared me to become more realistic and tolerant," ®™In so far as I
had absolutely no idea of what sort of job I would take after gradu-
ation, I think the department did as well as it could." From the very
beginning I felt capable and well prepared in my position," ™It has
helped me because I was given freedom to choose a program that fit my
needs," "I received outstanding speech correction teacher training,"
"] feel the past year of graduate studies did prepare me suitably for
a commercial job; however, no single year of special training can be
too complete "

Reasons given for believing that their speech training had not
adeguately prepared them for positions held since graduation were:

"I was completely unprepared in the area of statistics, and my pathology

courses had not acquainted me with the empirically derived information
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in my area, nor the results of scientific experimentation.," ™I do not
feel M,S.U, has an adequate program (specialized) in speech therapy,
Should be a wider and more advanced program in speech patholozy."
®Course offerings were too limited, & student took courses because

they were the only ones available ™ ™o real professional training in
preparation for business life," ™I have drawn on my undergraduate work,
and graduate work done elsewhere, much more," ®It was inadequate in
preparing me for further stuay,"

In view of your experiences would you recommend that ifichigan

State University emphasize a generalized program or a specialized

speech program at the master's level? (Svecialized refers to

emphasis in primarily one area; generalized refers to attention
in several areas,)

Table XVII shows graduates! attitudes toward generalized and
specialized sneech training., The responses indicated that L2 graduates
favored a specialized speech program on the master's level, 70 favored
a generalized program, seven gave a qualified answer, and one did not
answver,

Five of the graduates now possessing Doctor of Philosophy degrees
favored a generalized program, and one favored a specialized program,
Cf those graduates now teaching, 62 percent favored a specialized pro-
gram, 25 percent favored a generalized program, and 13 percent indicated
that it would depend unon the individual's background, Those in non-
teaching occupations were largely in favor of a specialized program,

General comments by the respondents regarding generalized and
specialized speech training were: ™I favor a specialized program if

student lLad a generalized speech program at the undergraduate level,"
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TASLE XVII

GHaDUATESY ATTITUDES TOWARD SPECIALIZAD AND GENERALIZED
SPLCH TRAINING AT THE MaSTmi'S LEVEL

attitude Humnber Percent

Favor a Specialized
Speech Training L2 60,

Favor a Generalized

Sreech Training 20 20,6
Qualified answer 7 10.
No Answer 1 1.L
Total 70 100,0%

"Shiould be left up to the individual, There is value in both," "I don't
truthfully velieve you can get an M, A. in speech without obtaining

both a generalized an& specialized training program," ™It would depend
upon your aims and needs after graduation," ™Depends upon the individual,
4t the graduate level an individual should lLave the right to specialize

if he wants to. But in the speech field, particularly for those going
into teaching, a generalized program would usually be more helpful."

Would you recommend that graduate students minor within the

speech department or in another department? (Minoring within

speech department means a theater major might minor in public

address rather than English or history.)

The attitudes of the respondents towards minoring within the
Department of Speech or in another department outside of speech are
shown in Table XVIII, The replies reveal that L3 graduates favor minor-
ing in another department outside of speech, 15 favor minoring within

the Department, 11 gave a qualified answer, and one did not answer,
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Taple XVIIT

GradUATESY ATTITUDES TCHWARD MINORILNG WITHIN THE DeEPAcTHENT OF
SPLACH Ot IN ANCTHz DaParTMINT

Attitude Number Percent

Favor Minoring in Another

Department Ouiside of Sveech L3 e1.h
Favor Minoring Within the

Department of Speech 15 21,h
Qualified answer 11 15.7
No Answer 1 1.5
Total 70 100.0%

Five of the respondents now possessing Doctor of Philosophy degrees
favor minoring in a department outside of speech, and one said that it
would depend upon the individual's needs, Of those graduates now
teaching, almost‘57 percent favered minoring outside the Department of
Speech, and a few said it should depend upon the student's interests,
Likewise, nearly 7l percent of tlie non-teaching graduates were in favor
of minoring in another department, and 15.,L percent favored minoring
within the Department of Sveech, Three students stated it should be
left to the student's own choice, The total responses show that ¢1.L
percent of the respondents are in favor of minoring in another depart-
ment .,

General comments made by graduates concerning a minor within tle
Department of Speech or in another derartment were: ™y only regret
was that I had to take twelve credits in another department, I felt

the credits were wasted and I would much rather have talken them in
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speech,"” ™It depends entirely upon tie necds and interests of the
student," ™It should be left to the students! own choice," "Perhaps
split minor with six credits in another department and six in speech;
or choice of all speech," "Student should minor in department outside
of speech that is closely related to his area ™

Do you ferl you mizht have been more effectively advised

concerning your selection of courses? Specify liow,

Table XIX summarizes the responses to this question, Forty-seven

believed they were effectively advised in their selection of courses,

17 felt they were not, tlree gave a qualified answer, and three did not

answer,
TA3LE XIX
GHADUATESY ATTITUDES TCHWAnD GUIDANCE IN SZLECTION OF
COURSES CN MaSTER'S LEVEL

Attitude Number Percent
Felt they were
Effectively advised L7 67.1
Felt they were Not
Effectively idvised 17 2L .3
Qualified Answer 3 L3
llo inswer 3 L.3
Total 70 100.0%

Some of the comments listed by graduates concerning guidance in
selection of courses weret ™I am persuaded that there is an element

of luck connected with this business of advising; if in the light of
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future jobs you secure, your course work prepared you adequately to
meet the assionments, you probably will conclude that you had a good
advisor; it can work the other way, too.," ™I took some courses for
which I was not prepared," ™I started an art minor but was later
advised that I couldn't complete it.," ™Iy program was completsly out-
lined at the beginning of the year and never changed," ™I had no
guidance whatsoever in my selection of courses, I think there probaply
nas besn a clungs since that time," ™I did a great deal of research
work in graduate sclool and f=lt this was extremely beneficial, Was
very much pleased at prof's cooperation in suggested projects." "y
program was set up upon my entrance, and has served me well," ™ieced
advice from professor of major interest area, rather than by head of
department who wanted to select courses for you," ™I should Lave taken
Speech 510 earlier in my graduate work than I did; however, the choice
was largely my own," ™On the graduate level a student should basically
plan his own program.," ®Staff personnel more experienced in TV could
have led me more directly toward my goal.,"

Do you feel you received sufficient guidance in selecting

a thesis topic?

Table XX shows how the graduates felt about the guidance they
received in selecting a thesis topic, Fifty-four said they received
sufficient guidance, 11 said they did not receive sufficient guidance,
three gave gqualified answers, and tlree did not answer,

General comments made by graduates concerning guidance in selecting

a thesis topic weret ™I had my mind made up befere I came lere,"
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"heceived too much help," ™Did not receive enough help at the outset."
"ot adequate, I did a thesis tliey wanted to hLave carried out for
Svonsors Magazine, I wanted to do research in educaticnal radio and
was not permitted to write any drama for my thesis project. Writing is

my field " "I appreciated the lLelp I received in selecting a thesis

topic,"
TA3LE XX
GRADUATES! ATTTITUDES TCW.ARD GUIDANCE RICEIVED IN
ScLACTING 4 THasIS TOPIC
Attitude humber Percent

Keceived Sufficient
Guidance el 7.1

Received Insufficient

Guidance 11 15,7
qnalifi=sd inswer 3 L.3
I'o Answer 2 2.9
Total 70 100,0%

Do you feel you received adequate help and guicdance from

your thesis committee?

Fifty-five graduates said they did receive adequate help and guid-
ance, 11 said they did not, one gave a qualified answer and three did
not answer, Table XXI summarizes the responses to this question,

Some of the comments by graduates concerning help and guidance
from thesis committee were: ™I received proper guidance from scme,"

®*T received help, but it was minimal ," ™I received a great deal of help,"
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TasLe XXI

GRaDUATESY ATTITUDES CONCERNITNG ADERUICY CF HeLP AND GUIDANCE
naCrIVAD FROM THASIS COMITTEZ

Attitude Number Percent

heceived Adeguate Felp
and Guidance 55 78.6

Received Inadequate FHelp

and Guidan-e 11 15.7
Qualified Answer 1 1.k
No dnswer 3 L.3
Total 70 100,0%

"lieceived excellent help,” ™In general there was good guidance and
Lhelp, but there should have been more general meeting of whole committee
to strive for some consensus of opinion," "The committee functioned
only at the very last." ®Excellent cooperation from one person,
Practically none from the rest." ®Only in the final stages when thesis

chairman was apoointed,"
Do you feel the writing of a thesis was valuable to you?

Fifty-six respondents said writing the thesis was valuable, ten
said it was not valuable, two gave qualified answers, and two did not
answer, Table XXII summarizes the responses to this question,

Five of the graduates now possessing Doctor of Philosophy degrees
stated that the writing of a thesis was valuable to them, and one gave
a qualified answer, Almost 79 percent of the graduates now teaching

felt the writing of a thesis was valuable, 1&.L precent felt it was not
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'ASLE XXII

GHADUATESY ATTITUDmS TCHARD VALUE OF 4 THESIS

Attitude Number Percent

Writing a Thesis

was Valuable 56 €c.0
Writing a Thesis

vas Not Valuable 10 14,2
Qualified Answer 2 2.9
o Answer 2 2.9
Total 70 100,0%

valuable, and one person gave a qualified answer, One teacher did not
answer the gquestion, Of those graduates in non-teaching occupations,
nearly 81 percent said that the writing of a thesis was valuable, 11,5
percernt said it was not, and one student gave a qualified answer, One
person failed to answer, The total responses indicate that the writing
of a thesis was considered valuable regardless of the graduates! present
employment, Those people who now hold the Doctor of Philosophy degree
seem to feel that the writing of tlesis on the master's level was
excellent training in preparing them for their dissertation,

Characteristic reasons stated in supcort of writing a thesis were:
®Participating in a thesis project helped me to become acquainted with
research technique and experimentation skills,® "It made me more
analytical, I learned procedure and method, My writing is now clearer,
I learned how to prune," ™is the thesis dealt strictly with acting,

it gave me an opportunity to crystalize in my mind my entire philosophy
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of creating a role," "Writing a thesis inielped give me more insight
into problem-solving techniques, an everyday occurrence in life "
®*It taught me self-discipline and organization," ™TlLe thesis I prepared
Las been most helpful in training others as a source for a publication
I have prepared, and in learning more about writing," ™Aiided me in
preparation for the dissertation." ™The effort, time, and self-
discipline involved in research and actual writing of a thesis under
expert critical guidance were a tremendous challenge to me, I consider
it the most valuable educational experience I Lave ever had,"” "y
thesis was primarily concerned with phonetic transcriptions, This
helped train my ears and eyes in identification of phonetic deviations,"
®"xas extremely helpful in later professional work,"

Typical of the reasons stated for not writing a thesis were:
"y thesis was a design-production thesis, The extra writing after
the production contributed nothing." "I moved bones from one grave
yard to another: Ten additional hours of course work would have been
much more valuable," ™I did a grueling piece of work that took two
years of drudgery in interviewing, It was entirely unrelated to my need
and my interest.," ".aterial was wortliless; busy work!®™ ™In relation
to the time and effort spent, I don't feel that the return justified
the effort., If one has a true interest in the research phase of a topic
then a thesis is fine, but not all people have such an interest, I felt
my time and efforts might have been better spent."

Qualified answers toward the value of a thesis were: ™Undecided,

Wrote a play and produced it, This was good training, Explained what
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I did and why--a lot of hogwash!™ ®Let's put it this way; it was
interesting, but I doubt very much if I'11l ever have occasion to use
the sikdills I learned."

Additional comments by graduates relating to the thesis were:
*T do not believe that a thesis should be reguired on the mastert!s
level ™ "I think it would be a very definite mistake to ever discon-
tinue the writing of a thesis as a requirement for a mastert's degree,
Such a gratifying feeling when it's all completed." ™I think the
student should Lave a choice as to whether he wishes to write a thesis
or not, My topic didn't benefit me greatly., I did not find the seminars
very helpful as usually it amounted to seeing a graduate student suffer
through a grilling from professors, I feel it could have been hLandled
so much better as a consultation period, seeking advice and receiving
advice,™ "I would like to say that my M, 4, degree means more to me
than what the M, 4, means to otlers who get theirs by taking a few
extra Lours of courses, rather tkan the thesis and oral exam plan,"
"] believe writing a thesis was my most valuable experience in graduate
school,"

If you have any criticisms, suggestions, or commenis regarding

the graduate program at richigan State University, please write

them on the back of these sheets,

Sixty percent of the 70 graduates replied to this question, Tlese
responses have been grouped into three periods in which students
graduated: 1941 through 1947, 19LE through 1951, and 1952 through 1955,

The first period from 1941-19L7 represents the Department of Speech



under the chairmanship of Doctor Donald kayworth and Professor Paul
Bagwell, The last two periods represent the Department under Doctor
Wilson 3, Paul, The purpose of utilizing the three periods hLas been
to eliminate tlie identity of the respondents,

A large number of critical comments hLave been included for tie
purpose of revealing where weaknesses were believed to exist and to
indicate where improvements might be desirable, These comments, however,
should not be internreted as reflecting the total point of view of the
respondents, but should be considered in conjunction with the responses
to the specific items in the questionnaire, Claracteristic replies
to this question, identified by the period in which the student

graduated and his current employment are included below:
Comments by Graduates 1941-19L7

College Instructor:

Speach training I obtained at M.S.,U. Las been extremely valuable
to me, not only in teaching skill to others, but also in meeting
and dealing with other neovle, Any objection I may have indi-
cated is due primarily to the emphasis I placed on certain
impractical areas, (to me) like radio and drama, I enjoyed
these areas as pastimes, but they have had little relationship
to my work since graduation, Part of the difficulty probably
was caused by the fact I had already taken so many of the
courses as an undergraduate that there was very little left to
do, If I had to do it over again, I think I would put more

time in suvject matter areas like dnglish and American Litera-
ture, Psychology, and riistory. One suggestion I have for your
graduate program is this: require, or at least strongly urge,
speech majors to acguire knowledgse in related subject-matter
areas, Too many speech people have a great deal of skill in
talking, but they have very little to talk about. I feel this
need so strongly that I made a drastic shift in major on the
Ph,D level; I am still not completely satisfied, and I hope to
continue studying in widely divergsnt fields in years to come,
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High School Teacher:

Masters students who may be teaching should certainly know the
fundamentals of good speech thru voice science and plionetics;
they should also have some knowledse of corrective teclinigues,
This is vital background for any English or speech teacher,

Homemaker:

I learred at the first vass at my oral examinations, that my
radio major meant very little toward a degree in speech., The
guestions were almost entirely based on one course, "Voice

and Its Production,"” It would seem to me that a major in
radio and a minor in general speech, or other field needed for
background, could be arranzed, I personally was interested in
radio work, with or without an advanced degree, but had to

become involved in several courses for which I did not lLave the
undergraduate background,

Speech Correctioniste

iy instruction in speech 559 was excellent and I thoroughly
enjoyed the instructor, but I preferred the courses dealing

with things other thran drama, Some of tle courses from which

I derived the most, had an instructor to whom I was indifferent--
neither liked nor disliked, Let us say I respected the instructor,

Collz2ge Instructor:

The program seems to be excellent, I have been so satisfied
with the training I received that I have recommended it to my
students and have sent some to you,

Comments by Graduates 194&-1951

iomemaker:

Sased on the courses I took five years ago, I feel you would
have to greatly increase the quality of your graduate courses;
and decrease the amount of undergraduate courses available to
tle graduate student. liy best training came with a few good
graduate courses plus the thesis, The other courses did not
come up in quality to courses I had as an undergraduate,

Elementary Teacher:

I think the student should have a choice as to whether he wishes
to write a thesis or not, My topic didn't benefit me greatly.
I did not find the Seminars very helpful as usually it amounted



52

to seeing a graduate student suffer through a grilling from
Professors, I feel it could have been handled so much better
as a consultation perind, seeking advice and receiving advice,
It scems to amount to the fact that I felt the well organized
courses were a challenge but felt that I wasted my time uwlere
the instructor only filled up time or sat and dictated notes
(word for word) from his notetook, and we were required to
copy and hand them back in a notebenk, Is this a learning
process?--not according to education standards, (This is a
true experience). OCther courses I checled as hLaving disliked
also seemed to lack objectives and offer no motivation, One
exception was in hadio announcing, I have a special dislike
for opera, but know it is necessary in this field, However,
I still disliked the course because of a previous dislike for
the instructor (personal),

Speech Correctionistt:

M,5.U., 1s extremely fortunate in having people like ,
, , in the speech correction field, They
are very capable and always inspiring. any good I have done in
my teaching is directly attributable to at least one of them,
deserves much for his kindness and hLelpfulness,
Every graduate student should have this considerable man on his
oral exam committee,

Salesmant
Ahy not inaugurate a sales training course in your department?
College Instructor:

snjoyed my work at M,S,U, very much, bBelieve I would favor
more seminars, also think at this level more emphasis should
be placed on the theories of dramatic art form--less emphasis
on practical; the practical should be at the undergraduate
level,

Homemaker:

The Seminar in Speech 510 was extremely helpful, Oral exami-
nation was a gruelling but good experience!

College Instructor:

My chief criticism is that my frontiers of knowledge were not
perceptibly enlarged. I was not stimulated to produce more
than was easy for me to handle, I was not stimulated to attack
certain research in my area, I was fed too many "cook-book-
recipes" without being stimulated to inguire of their source,
or to dispute them,



Lomemakers:

I appreciate very much the Lizh quality of guidance I received
in my thesis project and also in my selection of courses, The
freedom to choose a program to fit my professional needs was
greatly aporeciated, I'd Late to see the graduate program
become "straight-jacketed" by too many specific requirsments,

United States Air rorce:

I believe that it is most important for the graduate student in
radio to get more practical work under professional radio people,
From practical experisnce gained since graduation, I can sce
many weaxmesses in this respect, We worked too much on the large
station theory, not concenirating on small stations where most
peovle are going to have to start.

In the field of radio announcing, I am thoroughly convinced tlat
all instruction should be based on an interpretative approach
because I believe that the reading of commercials and radio
acting are applied interpretation, Had I had more knowledge in
the field of interpretation, I believe I wculd have tried to
write an announcing text book using this approach,

College Instructor:

Find myself ill-prepared to do work in histery and criticism of
public address at Pn,D level because no such courses werec offered
at M,5,U, This is an important area which I1,S,U, neglects, 4ll
students in speech need, at least, to know the traditions and
history of speech and at least a nodding acgquaintance with
classical Rhetoric if they are to consider themselves educated

in our area,

Homemaker:?

An occasional luncheon, or some such activity for graduate speech
students, undergraduate majors, and speech faculty at which tihey
could hear some leader in the field would have bezn helpful when
I was there, liorale wus low among the graduate students, Too
many were putting in time or just trying to get through instead
of working hard, enjoying their work and being glad to be in a
great profession, They needed "in group" feeling, psychological
status,

Speech and hearing Therapist:
anatomy of the head and neck and Physiology could hLave been very

useful and practical--if taught by someone who was speech orien-
tated, It proved to be too much a part from, instead of a part
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of , my training., Otherwise, I feel the graduate program is
an excellent one, expecially in my area, as I noted other
college programs,

Comments by Graduates 1952-1955

Television Coordinator:

Cne thing I appreciated mest about the graduate program was the
excellent cooperation of two out of threes members of my thesis
committee in doing all thiey could in helping me to expedite my
project, Dr, and Dr, both returned
chiapters twenty-four lours after they were submitted and tlis

was a great deal of help, I felt that my advisors were interested
in helping in any way they could; they were not fighting my prog-
ress but always encouraging and assisting, I certainly have no
derogatory comments concerning any phase of the graduate speech
program, My only regret was that I had to take twelve credits in
another department, I felt tne credits were wasted and I would
much rather have taken them in speech,

College Instructor:

Perhans I misunderstood my advisor on the following point;
however, during the writing of my thesis it was never clearly
understood when the material to be changed was that of content
or form, %hen grammatical changes were needed, the point was
never made clear, As a consequence, the context was changed and
the form was still at fault,

College Instructor:

Something that could be stressed in drama at ¥,S.,U, is a basic
set up of a strong work shop theater in the little theater there
where graduates can direct many one acts and experiment in pro-
duction, Of course, the actual production facilities there are
extremely bad, the working set up down stairs is miserable, as is
well known by the staff I am sure, It is very trying to do good
work and my actual experience was made more rewarding by having
the oprortunity to work with a visiting professor wiio was brilliant
in design, color, and theater experience, Mr, “ilbur Dorsett.
There should be established graduate training in TV so that
graduates can work in direction in the studio and not be thrown
in with the undergraduates,

College Instructor:

The graduate committee I had in 1950 I feel, was inadequate,
I did not get the help I should have, Writing the research part
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of the thesis demanded that I change from a creative style of
writing to a more specific style of writing, At first I did

not realize that this was my difficulty, 4Yhe graduate committee
should have given me some Lelp in that regard,

In the graduate schcol there is insufficient training in the
mechanics of thesis writinz, I was told, "just write something
and hand it in," lLelp given to me by my committee in 1955 was
much batter, Pettiness was lacking., Concrete suggestions were
given, flavoring each consultation with a positive, not negative,
aporoach,

Better rapport should be established between student and graduate
committee, Sarcasm is all right in some situations, but hardly
helps when a student is looking for some real help, The Lord and
Masters (or liistresses) of the graduate committee (in my experi-
ence) certainly like to "lord it over" the lowly graduate student.
This, unfortiunately, seems to be the attitude of graduate com-
mittees, I had to put up with this kind of stuff when I was in
the graduate school, and now I've got a chance to be on the other
side.

Television Sales Representative:

More instructors of the calibre of ,

, and who are sympathetic to student
provlems, and who will give of themselves in aiding the graduate
student, would speed the student towards achieving the goal best
suited to him,

College Instructor:

I feel that the graduate program as far as theater is concerned
needs complete revision, In my field, technical theater, there
was no organized plan to guide me through my thesis planning,
Every member of the department had his own ideas as to lLiow the
thesis should be organized as to content, after having spent
six years in the theater department of M.,S.,U, with my work
primarily in technical theater and design, and three sumers in
surmer stock as a designer, I was urged not do a design thlesis,
It took me a whole year and four attempts before I could get a
design thesis approved by the department,

My plans both as an undergraduate and graduate student were di-
rected at work as a designer--technical director in educational
theater at the college level, A4t no time in my work as a
graduate student was I encouraged to pursue this type of work,
although I had done some exceptionally good work for the dapart-
ment in this field, Since M,S,U, had such a turnover in techni-
cal directors (four) while I was there, no one could adeguately
judge my work and give aid to my choice of work in design and
technical theater,
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Television News “riter:

Extra-curricular activities on the masters level in Speech
Department should be encouraged,

iiigh School Teacher:

I believe that too much of the graduate study is directed toward
the ideal teaching situation, not always practical when working
in the field,

Speech Correctionists:

Very outstanding spesch correction teacher training at M.S.U.
however, in speech correction the outstanding deficiency is in
clinical training, Poor supervision; not enough testing for
clinical cases; does not prepare students for severe cases
encountered in public school or clinical work of any kind,

College Instructor:

Departments change over a period of years, so I'm not sure that
my comments are still true or pertinent, My feeling has been
that the general level of instruction was too low for graduate
school, Since I've been working in the field I've discovered
gaps in my background which should have been covered in courses
I took. The reason for tliis seems to me to have been the
general philosophy of the department which tended to think in
undergraduate terms,

The most valuable part was my assistantship which gave me a
chance to do a lot of practical work,

I think another look at what the actual objectives of the
graduate school program are is in order, I don't mean the
educational "double talk" kind of thing.

Perhaps I'm being a bit hard on M,S,U, but there's a lot of
competition today and to hold a job youlve got to be well trained,
I believe more and more that there should be more content and
more work for the graduate student, It may not be fun at the
time, but it pays off later,

Also, until the M,S,U, theater department gets a decent theater
which is theirs and in which they can work all the time, the
department is fighting a losing battle, The situation when I
was there was very poor, For that reason, if no other, I would
not recommend the M,S.,U. graduate school to anyone interested in
theater, The lack of adequate theater facilities is a very
great handicap to the whole program,
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School Instructor:

I have only the highest praise to offer in comment on the
graduate program at x.S.,U, The only sugeestion that I might
offer is that there be more opportunity in the summer session
for the Speech Department, students and staff, to get together
outside the classroom, Speech convocations or luncheon meet-
ings at which able speakers or entertainers appeared would

tend to unify the group and be very stimulating professionally,

Television Program Director:

High

Graduate courses on the whole should be more challenging, The
graduate student should progress along a prescribed course to
an ultimate goal, This goal should be established early in his
particular field with the guidance of his graduate advisor and
comnittee which later becomes his theslis committee, he should
know where he stands at all times i.e., with the objectives of
his field of study clearly outlined so that he knows immediately
when he is not meeting the minimum standards of a graduate stu-
dent, Some graduates have been allowed to complete their thesis
and course work only to find that there was some question as to
their qualifications for an advanced degree, Graduate standards
should be adhered to,

Graduate students in speech should be required to successfully
pass a platform test in public speaking, as well as to present
a dramatic sketch, interpretative reading, speech correction
demonstration, and radio TV demonstration before the graduate
faculty and graduate students in order to be eligible for an
advanced degree,

1 School Teachers

It seemed to me, at the time, that more specialization was needed
for those advanced degree candidates who had had a great deal of
generalization in the speech field. I felt this was especially
true for those of us who had spent several years working

in a field and who came back for greater specialization in that
one area, also, it seemed to me, that the practice of having

the Department head register all graduate students rather than
the area professor was in error for the best program, If a
student could get this help as well, the program was probably
o.k.; but if not, I gquestion whether he got the best schedule,

School Teacher:
I feel that more attention sliould be placed on the problems of

high school dramatic preductions, i.e., limited funds, space,
etc,; choice of dramatic materials for this age level,
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College Instructor:

Before and since I have gone to I,S,U,, I have attended five
other universities, I feel that the primary criticism I would
level at M.S,U, is the instruction., Comparatively, it is
inferior in quantity and quality, I should warn that I took
very few courses in speech at M,S,U, I believe I met four
Prefessors in Speech, This is hardly representative of the
Department,

United States Army:

My orientaticn, as given by Speech 510 was adegquate, but three
weeks work was drawn out over a full quarter, Generally the
instruction was good, but I actually feel that my assistartship
in the scene shor was of more value to my specific objectives
at State, The other courses broadened my general speech
knowledge, but applied less directly to my svecific purposes,

Homemakers

There should be more guidance when you enter graduate school
as to requirements, planning the schedules, meeting instructors,
etc,

mxtension 1T,V, Specialist:

Although I hLave no fault to find with the assistance I got or

the courses I took, it seems that professors wlio work with
graduate students should be given a maximum amount of time for
this, It would allow for more opportunity to do special problems
with more thorough supervision,

Professional Actor:

The course, LL2, icting Problems, was supposed to be advanced
problems in acting, 4s far as I am concerned, it was a waste of
time, 4s I recall, we learned how to (1) take snuff, (2) become
knighted, (3) bow 17th century style, (L) wave a handkerchief,
17th and 1€th century styles, The time would hLave been better
spent studying the theories of acting, i.,e., Stanislavski,
Boleslavsicy, James Lang, etc., A4lso, areas in which each of the
particular students were weak in their acting techniques.
Enjoyed taking the course, but was disappointed, More or less
the same criticisms apply to the 3L2 series. The classes are
much too large, not allowing students to act enough,

I realize the Lesitancy of all the instruction in the Drama
Department to encourage any person to pursue professional theater,
However, the fact remains that some students come to classes with
that desire in mind, and I think that svecial courses should be



.

given to prepare them for what they will meet in New York., Also,

there is much information which will maike their beginning much

easier, certain places for beginners to go, ways to prepare
auditions, what publications to obtain, which best dramatic

classes have the best reputation, etc. 4 bepginning actor needs

all the lelp he can get, and I see no reason why some of that

assistance shouldn't come from his university,

The last portion of this chapter is devoted to data gathered by
means of the check-list devised for recording opinions regarding each
speech course taken by the respondents, Table XXIII shows how many
responses were recorded for each course under each descriptive term,
how many took each course and how many rated each course, In some
instances these data parallel data gathered in the free responses found
in the previous question and in certain other items of the questionnaire,

During the Department's growth several course numbers were changed,
Included in the Table are some course numbers and titles which do not
appear in the current catalogue, Some of the early courses have new
numbers, even though the content Las remained practically the same,

In these instances the writer has listed all the responses under the
new course number, Where courses of several years ago have been com-
bined under a new name and number, the writer has listed responses under
both numbers since content and instruction were changed,

Several speech courses may be repeated for variable credit,
Therefore, although only ten students may have rated a certain course,
there might te fourteen responses to one descriptive term found in the
check list,

The tabulation of these reactions is found in Table XXIII. Each

speech course which the respondents have taken is listed by number and
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name in column one on the left-land side of the page, Column two shows
the total number who took the course, and column three the numver wutio
rated tle course, Across the top of the page are a series of descrip-
tive terms which might be apolicable to the courses, Tlese terms

were grourped under four lLeadings: content, instruction, methods, and
general, Tle remaining columns show the total number of responses
recorded for each course under each descriptive term,

Through examining the courses evaluated in Table XXIII on the
following page, it 1s necessary to keep in mind that these ratings are
opinions which show graduates! atlitudes toward courses that have been
takan since graduate worl in speech was first offercd in 1937. The
purpose of tlie course evaluation cleck sheet was to attempt to acquire
a general picture of graduates! reactions to their courses taken in
terms of course content, course instruction, and course methods, Tle
responses are intended to give an over-all picture of the general
attitudes of graduates towards their course work, The writer is aware
that the validity of these reactions is limited and that it would be
impossible to arrive at any definite or specific conclusions, at the
same time, it is felt that these opirions do warrant interpretation
and that general inferences can be made from the responses, Further-
more, the question arises whether or not the respondents were reacting

objectively and truthfully, The course evaluation check sheet included

the descriptive terms: Liked Instructor or Disliked Instructor, and

Liked Course or Disliked Course, These descriptions were used to lLelp

check on the degree of objectivity aoplied by the graduates, %iile no
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statistical evidence is available, the writesr believes that the
responses to course evaluation, considered as a whole, are reasonably
reliable for several reasons, Leither the University nor thie Department
of Sveech had any control over the answers of these people, There was
nothing to comp2l or force the graduates to complete this portion of
the questicnnaire, hespondents had nothing to lose by telling the
truth, nor anythinz to gain., For the majority of graduates surveyed,
neither their economic nor professional status apnears to be affected
by any agency of the Lniversity, The lLonesty and objectivity of one
graduate is illustrat=d in reference to the course evaluation check
sheet whlien hLe failed to rate one course by explaining: "I was totally
unprepared for the course; consesquently, I cannot be objective."
Graduates who rated courses in the area of theater indicated that

course cont=nt was well above average

e, and that material proved to be

of considerable cultural value, Content material was rated excention-
ally high in terms of occupational value, Kesponses toward course
instruction revsaled a high degree of satisfaction with the majority
rating instruction as superior. Students apneared to enjoy their
instruction since an exceotionally Ligh percentags of the resvmondents
liked the instructors. Courses in theater were generally considered

well organized, and clear as to objectives, Tle majority of the course
objectives were apparently accomplished., The majority of the respondents
rated classroom methods stimulating and indicated they liked their
courses in theater, DMNore graduates took Speech 559, Seminar in Drama,

than any other single course in this area,
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Tliose respondents who rated courses in rhetoric and public address
seemed to feel that course content, on the average, was slightly better
thian adequate, Some graduates felt not enough material was attempted
in certain courses, Tune majority strongly believed that course content
was of cultural and occupational value, A high percentage of the stu-
dents said they liked the instructor, Graduates felt instruction to be
well above average, Although the majority rated instruction superior,
there were enough wio considered instruction poor, or only adequate, to
lower the general rating, Classroom methods were considered stimulat-
ing and a majority of the people liked the courses, although several
graduates felt certain courses were poorly organized, more than twice
as many rated them as well organized., iiore students took Speech 539,
Seminar in Rhetoric, than any other course in the public address area,

The area of speech correction, phonetics, and voice science was
rated by the graduates to be generally above average in terms of course
content, although slightly less than one fourtih of the group felt not
enough material was attampted, This may be partly attributed to the
lack of certain equipment which apoarently limited some courses from
offering as much material as might have been possible Lad equipment been
available, a4 strong majority rated the content as occupationally valu-
able, The majority of tle respondents rated instruction as being
adequate, and practically everyone indicated tley liked the instructor,
It is significant to note that graduates taking courses in this area
are apparently being.very objective since their strong liking for the

instructor as a person does not prevent a low rating of his instructional
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procedures, Courses were generally rated as well organized, and
objectives appeared clear and accomplished,., 4 high percentage of the
graduates liked the courses, but it seemed that more than a few felt
classroom methods could Lave been more stimulating, lore students took
Speech 579, Seminar in Speech Correction and Voice Science, than any
other single course in this area,

Graduates who rated courses in the area of radio felt content
was slightly better than adequate, Several indicated that not enough
material was attempted., The majority rated radio courses as being valu-
able occupationally, Students! attitudes toward instruction was quite
evenly divided, The total responses equalled an adequate rating for
instruction although the graduates were unanimous in indicating tley
liked the instructor. Courses were generally rated exceptionally good
in terms of organization and objectives being clear and accomplished,
Although the majority of the respondents rated classroom methods stimu-
lating, almost as many indicated they were not stimulating. 4 large
percentage indicated they liked the courses in radio, Iore graduates
took Speech 5(5, advanced Radio Dramatic Production, fhan any other
single course in this area,

Those graduates wlio rated courses in the area of television indi-
cated that course content was somewlat above average, although more than
a few felt not enough material was attempted, More than two-thirds of
the group rated the content as valuable occupationally, The majority

of the graduates rated instruction as being adequate, although almost
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as many felt it was superior, and a few considered it poor, Generally,

the instruction was rated somewhat above average, 4Almost everyone
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indicated they liked the instructor, The majority of the respondents
felt that the organization of the courses was good, although nearly

LO percent rated organization as poor., This apparent division in
opinion concerning organization may be partly attributed to the fact
that the television curriculum was still in the pioneering stage when
many graduates were taking these courses, Conseguently, it would seem
likely that in developing the television curriculum a certain amount

of experimentation was necessary and resulted in some organizational
confusion for the graduates, Likewise, the majority of people rated
the objectives clear, although approximately 35 percent felt objectives
were not clear, The majority, however, rated the course objectives as
being accomplished, and indicated that classroom methods were generally
stimulating. All but 12 percent said they liked the courses taken in
television, DMore graduates took Speech 430, Introduction to Television,
than any other single course in this area,

Courses offered in the area of speech education were rated by
graduates as being above average in content material, A small percent-
age indicated that not enough material was attempted in certain courses
and tha£ other courses tended to be too theoretical, The majority of
graduates considered the content material to be of occupational value,
Cpinions of graduates concerning course instruction seem to be somewhat
divided, The majority of people rated instruction as being adequate,
although almost 36 percent considered instruction superior, and close
to 20 percent evaluated instruction as poor., Generally, it would appear
that instruction was above average, hesponses showed that the instructor

was liked by almost everyone, Courses were generally considered to be
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well organized, although approximately 37 percent of the respondents
felt organization was poor, The graduatzss were divided in their
opinions about the clarity of course objectives; a slight majority
thought they were not clear, Only a slight majority felt classroom
methods were stimulating, Most of tlie respondents liked tlieir courses
although almost 30 percent indicated a dislike, This general division
of opinion concerning courses taken in speech education seem to indicate
graduates use a wide variety of criteria in rating the desirability of
such courses, All the major speech areas were represented since at
least one methods course is offered by each, »ore graduates took Speech
500, Teaching College Speech, than any other single course in this

area,

Although relatively limited in the number of courses offered, the
area of interpretation was rated by the graduates as being more than
adequate in course content, Several people felt not enough material was
attempted, but content was generally considered valuable culturally and
occupationally, keactions to instruction ranged from one extreme to
the other, In the main, instruction was considered stimulating and
better than adequate and the majority of the people indicated they liked
the instructor. 4Although approximately one-third of the respondents
indicated they disliked courses taken in interpretation, courses were
considered well organized and the objectives clear and accomplished,
More students took courses in Speech 550, Seminar in Cral Interpretation,

than any other single course in this area,



CHiPTER V
SUMMArY AND CONCLUDING COMMENTS

Of the 95 questionﬁaires sent to graduatés, 70 or 73.7 percent,
were returned, Each year from 1941 to 1955 was represented in these
returned questionnaires, This representation has given added breadth
to the study and has helped in comparing responses and observing any
trends that might have developed over a period of years,

Theater Las had the largest number of Master of Arts graduates
with L2,7 percent of the degrees, This reveals that theater hLas been
by far the most active area of the graduate speech program at Michigan
State University, Two of the respondents in this field hold doctorate
degrees and two are now occupying positions as lLeads of departments of
speech on the college level, Generally, the graduates in theater
expressed a high degree of satisfaction with their graduate speech
training., Their major criticism was that production facilities and
working space were below standards and needed much improvement,

kadio, with 20,8 percent of the graduates, and television with
6.3 percent, are the second largest area to award Master of Arts de-
grees in speech, Since 1952, a year after the television curriculum
was instituted, radio seems to lLave been less active on the graduate
level, The television curriculum may have drawn people away from radio
in anticipation of the growth of a new medium, OCne respondent in this
area now holds the doctorate, Generally, the graduates in radio and

television expressed satisfaction concerning their speech training,
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One comment made by several students suggested that guidance in
selecting courses might receive closer attention if the major professor
were to handle their enrollment each term.

Speech correction has awarded 15,6 percent of the Master of Arts
degrees in speech, One of the respondents in this field holds a Ph, D,
degree, and one is presently the head of a department of speech on the
college level, On the whole, graduates in speech correction expressed
satisfaction concerning their graduate speech training, Free responses
indicated that outstanding speech correction teacher training existed;
however, the main weaknesses seemed to be clinical training and the
lack of necessary equipment in some areas,

kletoric and public address tave awarded 9.4 percent of the Master
of Arts degrees in speech, OCne of these graduates now holds a doctorate,
On the whole, graduates in this area expressed satisfaction with their
speech training. HKesponses were few and no particular pattern emerged
from their comments,

Speech education has awarded the least number of Master of Arts
degrees in speech with a total of 5,2 percent, All three respondents
in thisvarea are now teaching. On the whole, graduates expressed satis-
faction with their speech training, although indications reveal that
a wide variety of criteria are used in evaluating training in this area,
The only comments made in this area were that teacher training in
speech correction was excellent,

The general picture seems to indicate that television is growing

in popularity and that public address and speech education have not
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been particularly active on the masterst level, ThLis does not
necessarily mean that these areas were weak or inadequate in quality,
It does indicate, however, that their popularity was far below that

of theater, radio, and television which together account for 69.8 per-
cent of the graduate degrees granted,

In their undergraduate training, 60 percent of the respondents
majored or minored in speech, English was the major area of under-
graduate study for ten percent of the respondents, Thus, most of the
graduate students came to the program with a speech undergraduate back-
ground or with one closely allied to speech work,

Graduate assistantships were held by 70 percent of the respondents
and only one person indicated he would not accept an assistantship if
he were doing his work again, It appears that an assistantship has
been an important, in some instances no doubt a necessary, aid to the
student in that he gained experience, an added sense of responsibility,
and financial assistance from it, These advantages seem to be appreci-
ated by the graduates, The graduate assistantship also gives added
advantage to the student in his being selected for future employment,
especially to the prospective teacher, The Department of Speech at
Michigan State University appears to have granted the majority of its
Master of Arts graduates assistantships and to have served their inter-
ests well in this respect,

A variety of reasons were given by respondents for selecting
Michigan State University as the school in which to do their graduate
work. Generally, the University's location and the good reputation

of the Department of Speech were the major reasons, Only L.7 percent
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of the respondents said expectations concerning their speech training
were not fulfilled, The major portion of the respondents indicated
their expectations were fulfilled and expressed satisfaction with
their choice of university,

Extra-curricular activities were participated in by 51,7 percent
of the respondents, Theater and radio graduates were more active in
activities than were those in the other areas., Public address, however,
had several graduates who participated in extra-curricular work, Tue
fact that 70 percent of the respondents held assistantships and that
most extra-curricular activities seem primarily designed for under-
graduates, may account for the low percentage of participation,

Six of the respondents have received doctoral degrees since com-
pleting their Master of Arts in speech and seven others are apparently
working towards that goal, 4ll of those holding the doctorate are now
teaching., Most of the respondents have taught at one time or another
since receiving their Master of Arts degrees, More than half of them
are engaged in some phase of teaching at the present time, Most of the
graduates in the teaching profession have taught in colleges, although
a substantial number have also taught in high schools, Business and
industry have claimed several graduates, Television graduates have
generally gone into television fields on a professional basis,

The majority of those graduates now teaching have taught in all
areas of speech with the largest mumber being in fundamentals, public
speaking, and drama, Respondents indicated they needed more training
in speech correction, voice science, and phonetics than in any other

area, These responses came from teachers in all phases of speech and
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do not indicate that correctionists were necessarily lacking in train-
ing or in greater need than others, Generally, it would seem that
speech teachers should not ignore work in the field of correction,
Apparently a better knowledge of this field is valuable to the teaclier
in all areas of speech concentration. According to the respondents,

it seems desirable that more training in drama would be of great assist-
ance to the high-school speech teacher,

All respondents indicated that in view of their experiences since
receiving the Master of Arts degree, certain additional courses would
liave been beneficial to them, Courses in speech correction, phonetics,
voice science, drama, and public address were most frequently cited,

The fact that these additional courses were listed, does not necessarily
mean that graduates were dissatisfied with the courses taken during
their Master of Arts program, However, the listing of additional
courses does indicate that most graduates would have taken these courses
if time and circumstances had permitted, Those graduates in fields
other than teaching expressed a desire for courses outside the area of
speech such as advertising, psychology, or personnel management,

Non-teaching graduates generally considered their speech training
to be useful in their occupations, This view conforms with those of
the great majority of the graduates, regardless of their occupations,
that their speech training on the masters' level adequately prepared
them for positions they have held since gradvation, The Department of
Speech has apparently been successful in supplying its students with
the basic knowledge and techniques necessary for progress in a variety

of positions in business as well as in teaching and related fields,
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Most of the respondents, teaching and non-teaching, were in favor
of specialized training, although the opposite was true of five of the
six graduates holding the doctorate, The experiences of the six
graduates now holding doctorates and teaching at the college level led
them to express a preference for a general background in speech,
Graduates receiving degrees in the areas of public address and speech
education also indicated a preference for generalized training, On the
whole, each graduate seems to favor a program that will fit his indi-
vidual needs,

The majority of graduates, regardless of occupation or advanced
training, favored minoring in an area outside the Department of Speech,
The only exception were public address graduates who slightly favored
a minor in speech, This consistency in favoring an outside minor agrees
with the point of view of the faculty and suggests that the majority of
the graduates feel the need for background in anotler area and that it
is possible to become too narrow with speech alone, This feeling was
especially expressed by those respondents holding doctoral degrees,
However, there seems to be enough favorable reaction to the idea of
minoring within the Department to warrant giving some thought to this
possibility., Suggestions seem to indicate that an optional program
based upon the students! needs should be considered,

The majority of the respondents indicated that they received
sufficient guidance in the selection of courses and the selection of a
thesis topic, Adequate help and guidance from the thesis committee was
also received by most of the graduates, This consistency suggests that

the graduate speech program is generally guiding its students in the
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right direction and apparently has been successful in fulfilling most
of their needs, Graduates receiving degrees in theater, speech cor-
rection, and speech education generally considered their guidance to

be above average, Guidance was considered average by graduates from
the areas of public address, radio and television, A few of the
graduates in each of four areas felt they could have received better
guidance in selection of courses and in selecting a thesis topic. The
comment made most freguently by the respondents was the need for better
guidance in selection of courses. This feeling was expressed by 2L.3
percent of the respondents, The majority of these people were from

the radio and television area, From the responses it appears that
graduates would prefer to have their programs outlined by their major
professor rather than by the Head of the Departiment., Students felt that
the kead of the Department was extremely conscientious but that in some
instances their major professor was in a better position to advise them
on certain courses,

Eighty percent of the respondents said the writing of a thesis was
valuable and offers a wide variety of learning experiences which are
beneficial to the individual regardless of his occupation, Those
graduates possessing doctoral degrees indicated that writing a thesis
was excellenﬁ preparation for advanced study, Theater and speech
correction graduates rated the value of writing a thesis extremely high.
Graduates in speech education, public address, radio and television
were #lso high in praise of this writing experience, However, a few
graduates suggested that the thesis is of little value and should be

eliminated., Eight percent of the graduates opposed the value of writing
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a thesis, 2.9 percent were undecided, and 2,9 percent gave no answer,
ilost of these people are teachers and two are in other occupations,
This group sugegested that a thesis should not be regquired but be made
optional in terms of an individual's purposes and needs, Perlaps their
view warrants some consideration, However, the responses reveal tlrat
for the most part writing a thesis has made a valuable contribution
to the students, and that those planning to enter the teaching pro-
fession, or obtain Doctor of Philosophy degrees should not be without
this writing experience,

The majority of the respordents expressed favorable reactions
toward the courses they took on a graduate level, Course evaluations
in the field of theater generally received a high rating, Almost all
the graduates exoressed a liking for the instructor, HRadio and tele-
vision courses, as well as those in speech correction, seemed to be
rated slightly above average with respondents indicating a strong liking
for their instructor, Public address courses received somewhat divided
ratings, Generally, however, courses were considered to be slightly
above average with the majority indicating a liking for the instructor,
Likewise, courses evaluated in speech education received divided re-
actions with the general rating appearing to be average, The instructor
was liked by the majority of the students, The division of opinion
concerning courses in public address and speech education indicates
graduates use a wide variety of criteria in rating such courses. On
the whole, speech courses on the graduate level appear to be highly
satisfactory and the relationship between the student and his instructer

has been pleasant and satisfactory.
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A Final Word

In reviewlng this study it must be remembered that rapid changes
have taken place within the Department of Speech over the entire period
since its beginning in 1937, New courses, changes in courses, and
changes in personnel are all factors which must be considered, Praise
and blame cannot readily or consistently be attributed to any one
individual,

Consideration must also be given to the fact that the percentage
of returns for each speech area does not necessarily reveal the complete
picture for that group. For example, the 16 graduates in the area of
theater who failed to respond to the questionnaire might have offered
different comments and changed the over-all picture, The same might
be true with radio and television who had five graduates failing to
reply, or with the areas of speech correction and speech education each
with two graduates who did not reply, In the public address area only
one graduate failed to return tlie questionnaire, Ais might be expected,
more variable comments were given in the areas of theater, radio,
television, and speech correction, Public address and speech education,
each with a small number of graduates, received fewer comments,
However, the writer believes each area is represented by enough replies
to give a general piéture of the Department as a whole,

It was made clear in Chapter I that this type of study is con-
sidered one means of helping to determine how to serve effectively the
needs of students in a changing society., The writer does not presume

to suggest that the student knows what is best for lim, The writer
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does, however, believe that many sources of information must be used

as a basis for improving educational services, Cne of these sources
must be the student himself; without his retrospective views, no
research in this direction would be complete, With these ideas in
mind, this study, in general, revealed that respondents approved of

the graduate speech program. Their comments, criticism, and suggestions
indicate their interest in improving the speech education program in

the Master of Arts program of the Department of Speech at Michigan

State University,
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Letter sent to former Master of Arts graduates in
speech from Michigan State University explaining
the questionnaire and to solicit their cooperation
in furnishing the data requested,
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APPANDIX A

Department of Speech
Michigan State University
East Lansing, Michigan

Date

Dear M,S,U, Graduate:

The purpose of tlis correspondence is to ask your assistance in a
project currently being conducted aiming at an evaluation of the
graduate program in speech at Michigan State University, Because we
believe an ever-improving speech program needs careful examination,
we are anxious to include your reactions, With this letter you will
find a questionnaire and a stamped envelope, which we hope you will
complete and return at your earliest convenience,

We stress the fact that your remarks will not be used in connection
with your name and all information on the questionnaires will be tabu-
lated in strict confidence,

If you will fill out the accompanying questionnaire carefully and
critically, you will offer substantial help in the progress of this
study. Your cooperation will be sincerely appreciated by me and by the
department,

Thank you for your help and cooperation and we will be waiting to
hear from you in the near future,

Cordially yours,

Roland E. Kalmbach Jr.

hugo David
Committee Chairman
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APPENUIX B

Questionnaire
Lame: M., 19
Address:t
Present Position
Employer
1, What was your undergraduate major? Minor?

2, Did you hold a graduate assistantship while at M,S,U,? Yes_ No
would you hold an assistantship if you were doing it over again?
Yes No_ Explain

3, What factors other than an assistantship determined your selection
of M,S.,U, as the school in which to do your graduate work?

a, To what extent were these expectations fulfilled at M,S.U.?

L. “hat advanced degrees in addition to the M, A, degree in speech do
you hold?

Wen and where did you receive these degrees?

5. List the positions you have held since you received your M.4, degree

at M,5.U,:

Dates
Job Description Employer Location From To

b3 acaon



6.

10,

11.

&0

What extracurricular activities did you participate in as a
graduate student?

would you recommend that graduate students minor within the speech
department or in anothier department? (Minoring within speech de-
partment means a theater major might minor in public address rather
than English or history) Please check: Speech Other depart-
ment .

Do you feel you might have been more effectively advised concerning
your selection of courses? Yes No Specify how

Do you feel you received sufficient help in selecting a tlesis
topic? Yes No .

Do you feel you received adequate help and guidance from your thesis
committee? Yes Ivo .

Do you feel the writing of a thesis was valuable to you? ies__ No_
Explain

12, Areas you have taught since receiving your M.,i, Check appropriate box,
Check the areas in which Check areas in Check areas you
Areas of you have taught since re- which you feel  would spend
Instruction ceiving the M,A, degree you needed more 1less time than
Grade figh training you did
School  School College
Fundamentals
Interpretation
Drama
Radio
Television

Public Speaking

Discussion

Debate

Speech Education

Flionetics and
Voice Science

Speech Correction

Other:?




13.

1L,

15,

16,

17.

€1

If you are not a teacher, has your speech education been useful in
your occupation? Yes No why or why not?

In view of your experiences would you recommend that M.S.U. empha-
size a generalized speech program or a specialized speech program
at the masters level? Please check below:

a, Specialized program

b. Generalized program

(Specialized refers to emphasis in primarily one area; generalized
refers to attention in several areas.)

Do you now feel thLat your graduate program at M,S,U, adequately
prepared you for the positions you have held since graduation?

JTes o kxplain

In view of your experiences since receiving the M.,A, degree, what
other courses would have benefitted you the most?

If you have any criticisms, suggestions, or comments regarding tle
graduate program at M,S.,U., please write them on the back of these
sheets,
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APFANDIX C

A list of all courses offered for graduate credit in speech as
found in the 1955-56 Michigan State University Catalog follows,

306 ADVANCED PUBLIC SPEAKING, Fall, Winter, Spring. 3(3-0)
Prerequisite: 305, Specialized forms of public address with
emphasis on development of maximum effectiveness in platform
techniques.,

3L0 SCENE DESIGN, Fall, Winter, 3(3-2) Prerequisite: 2L2 for
majors, Design and painting of scenery for stage and tele-
vision productions., No previous training in art required,

371 VOICE AND ITS PRODUCTION, Fall, Winter, Spring. 3(3-0)
Prereguisite: 208 and three additional Speech credits,
Introduction to such portions of anatomy, physiology, and
phiysics as are directly related to production of voice,

372 SPXECH PATHOLOGY. Winter, 3(3-0) Prerequisite: 371,
Basic functional disorders of speech,

373 SP&ECH PATHOLOGY. Spring. 3(3-0) Prerequisite: 372,
Basic organic disorders of speech,

374 (formerly LSL) HEARING CONSzRVATION, Fall, Soring, 3(3-0)
Prerequisite: 371 or approval of Department, Nature, testing,
and rehabilitation of hLearing,

375 (formerly 375a and 375b) APPLIED PHONSTICS, Fall, Wwinter,
Spring. 3(3-0). Prerequisite: 208 and Junior or Senior Class,
The international phonetic alphabet and its application to
speech correction and to adequate pronunciation,

363 (formerly 382b.) RADIO AND TELEVISION ANNQUNCING, Winter,
Spring. L(L-0) Prerequisite: 281, Training in specialized
fields of announcing: news, sports, and special events,
Commercial announcing for television with practice before the
camera,

386 (formerly 385b.) EADIO DRAMATIC DIKECTION AND PRODUCTION,
Fall, Winter, Spring. L(2-L4) Prerequisites 283, 3L2,
Techniques of radio directing and mechanics of production,

LOOh RONOrS COURSE, Fall, Winter, Spring, 1 to 16 credits,
Prerequisitet: approval of Department,
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L1k

L1s

L16

L18

L19

L20

L2l

L30

ch

SP=RCH FOR THE CLASSROOM TREACHER, Fall, Spring, 3(3-0)
Prerequisite: teaching experience, Not open to majors,

(formerly L09) ADVANCHD VOICE AND DICTION, Fall, Winter,
Spring., 3(3-0) Prereguisite: 208 and Junior or Senior Class,
Further study and practice to develop maximum effectiveness in
use of voice,

HIGH SCHOOL FORENSIC WORKSHOP, Summer, 3 to 6 credits.
Prerequisite: approval of Department, Experience in planning
and directing forensic activities for high school students,
Michigan high SchLool Speech Institute will serve as laboratory
situation,

FIGH SCHOOL DRaMATIC “ORKSHOP, Summer, 3 to 6 credits,
Prerequisitet approval of Department, Problems of dramatic
production in the secondary school, Michigan High School
Institute will serve as laboratory situation,

EIGH SCEOCL RADIO WChkXKSHOP, Summer, 3 to 6 credits,
Prerequisite: approval of Department, Planning and producing
radio programs in the secondary school, Michigan High School
Speech Institute will serve as laboratory situation,

ADVANCED GROUP DISCUSSION AND LEaDAi:SHIP, ‘Winter, Spring,
3(2-2) Prerequisite: 212 or Senior Class, Development of
leadership in groun situations, Semantics, group dynamics,
and sociodrama, film forum, and related techniques,

(formerly L29) CONTEMPORikY PUBLIC SPEAKING, Fall., 3(3-0)
Prerequisites 206, 4nalysis of current public speaking in its
social context,

(formerly 32L;) SPEECH COMPOSITION, Winter, 3(3-0)
Prerequisites: 305,

HISTORY OF BRITISH SPE.KING, Spring. 3(3-0) Given in odd-
numbered years, Prereguisite: approval of Department,
Analysis of historic British speaking in its social context,

HISTCRY OF AMERIC.N SPE:KING, Spring., 3(3-0) Given in even-
numbered years, Prerequisite: approval of Department,
Analysis of historic American speaking in its social context,

INTRODUCTION TO TELEVISION, Fall, %inter, Spring. 3(3-2)
Prerequisite: 2L2, 281 for Speech majors. Others, approval
of Department, Orientation to television techniques and pro-
cedures, Basic course for television sequence,



€5

431 TELEVISION STUDIO CPERATIONS, Fall, Winter, Spring, L(2-L)
Prereguisite: L30 and approval of Department, Yorking
knowledge of specific studio positions, Introduction to
artistic possibilities of television,

L4132 TELEVISION CONTHOL ROOM OPERATIONS, Fall, Winter, Spring.
L(2-L) Prerequisite: 263, L31, and approval of Department
for majors, Cthers, approval of Department, Television
control room study and practice with emphasis on position of
floor director, assistant director, audio director and switcher,

433 TELEVISION DIR&CTING. Fall, Winter, Spring. L(3-2)
Prerequisite: 386, 132 and approval of Department, Theory and
practice in television directing,

L3L TAZLEVISION WRITING CONTINUITY., Spring., L(L-0) Prerequisite:
L30 and apnroval of Department, Analysis and practice in writ-
ing commercial continuity for television,

L35 TELEVISION WOrKSHOP, Summer, 1 to 8 credits. Prerequisitet
approval of Department, To give student an understanding of
problems and procedures involved in television studio operations
through participation and workshop activities,

4,36 PHROBLEMS IN TELEVISION PRODUCTION, Fall, Winter, Spring.
L(3-2) Prerequisite:t L33 and annroval of Department, Further
study in the directing of television programs with emplasis on
the problems of the producer,

1,37 TELEVISION PROGHM DEVELOPMENT, Fall, ®inter, Spring, L(3-2)
Prerequisitet L30 or approval of Department, iot open to
students taking U431, L33 sequence, Course for non-specialists
in television who wish to develop television programs and
camera techniques for their particular areas, i,e, home economics,
agriculture, or any other field that might be using television
for programming or public relations,

Lo (formerly LL5) ADVANCED SCENE DESIGN, Spring. 3(3-2)

. Prerequisite: 3LC, 343, or approval of Department., sdaptation
of historical periods and styles of stage design to modern pro-
duction, assigned problems in departmental productions.

L2 ACTING PROBLEMS AND PROJECTS, Winter, Spring, 3(3-2)
Prerequisite: 3L2 or approval of Department, Styles of acting
and research problems, '

Ll (formerly L10 and LL6) STUDIZS IN THEATER PRACTICE, Tinter,
3(2-2) Prerequisite: 343 and 3L5 or approval of Department,
Advanced studies in technical and management problems of theater
production,



LL7

LLE

L51

L55

L56

L57

L59

Lél

Ls5

L67

(formerly LL7a) PLAY DIRECTION, Fall, Winter, L(2-L)
Prerequisite: 3U41 or 3L2 or aporoval of Department. Funda-
mentals of composition, movement, stage business, and
rehearsdal routine, Participation in directing departmental
productions,

(formerly LLTb) PLAY DIRACTION. Spring. L(2-L) Prerequisite:
LL7 or aporoval of Department, Methods of producing period
plays, Directing techniques for experimental dramas, Partici-
pation in directing departmental productions,

(formerly L5la) Dramatic Writing, Fall, Winter, Soring.
L(2-4) May be repeated for a maximum total of 12 credits,
Prerequisite: 242 and 281, or approval of Department. Theory
and techniques of playwriting for stage, radio, and television,
Adapted to meet needs and abilities of individual student,

- AUDIOMETRY, Winter, 3(2-2) Prerequisite: 37L or approval of

Department, Measurement and evaluation of hearing acuity,
Supervised testing of school children,

SPEECH REDING, Spring, 3(3-0) Prereguisite: 37L or approval
of Department, Survey of methods and practice in art of teach-
ing lip reading, )

(formerly LL9a) HISTCKY OF THE THEATZR., Fall, 3(3-0) Juniors
and Seniors, Survey of theater history from beginning to seven-
teenth century,

(formerly LLSb) LISTOKY OF THE THEATZR, #inter, 3(3-0)
Juniors and Seniors, Seventeenth and eighteenth century
theater, including the early American theater,

(formerly LL9c) HISTORY OF THE THEATZR. Spring. 3(3-0)
Juniors and Seniors, Survey of developments in the Zuropean
and American theater in the nineteenth and twentieth centuries,

(formerly Lé6La b) INTERPRETATION OF DRAMATIC LITERATURE, Fall.
3(3-0) May be repeated once for credit, Prerequisite: 363 or
36lL, Study and preparation of literature. advanced coverage

of essential principles of oral interpretation for individual
improvement and for ‘teacher training,

CHILDREN'S THEaTER, Fall, Spring. 3(2-L) May be repeated for
a maximum total of 6 credits, Prerequisite: 2L2 or approval of
Department, Problems in selecting, directing, and staging plays
with both adult and child casts for children's audiences,
Participation in M.S5.C, Children's Theater and Toyshop Theater,

(formerly L68) FOREIGN AND UNITED STiTES DILLECTS, inter,
Sering. L(L-0) Prerequisite: 375, Practice in phonetic
transcriptions and speaking dialects,



L69

L70

L73

LTk

L77

L85

LE6

LE9

193

500

o7

CRE:TIVE DRaMATICS FOR CHILDREN, Fall, Winter, 3pring, 3(1-L)
Informal dramatics for children in classroom and recreational
situations, Play-making, creative rhythms, personality develop-
ment througch dramatics., Observation of childrent's classes,

SPZECH COikECTION FOi TEACHERS, Fall, Winter, Spring. 3(3-0)
Juniors and Seniors, Not open to majors, lieeting needs of the
speech handicapped child in classroom,

ADVANCED SPE:CH PATHOLOGY, Spring, 3(3-0) Prerequisite: 373.
Etiology, pathology, and therapeutic methods in special speech
deviations as in cerebral palsy, cleft palate, asphasia,

CLINICAL PRACTICE IN SPEECH COrRfCTION, Fall, Winter, Spring,

2 or 3 credits, Prerequisite: 373, May be repeated for credit,
Six credit hours required for certification, Clinical experi-
ence in handling cases,

PSYCHOLOGY OF SPEECH, Fall, Spring. L(L-0) Prerequisite:
Psych, 201, Elemental principles of psychology as they anply to
speech with emphasis on experimental research,

(formerly 330) SPEECH CORKZCTION METHODS, Fall, Spring,

5(3-L) Prerequisite:s 372. Must be taken during term preceding
or concurrent with student teaching, Administration and organi-
zation of materials and methods in clinical and public school
speech correction programs,

(formerly L86a,b) RADIC AND TELEVISION STATION MANAGHMENT,
Fall. L(L-0) Prerequisite: 2&1 and Senior Class. Station
operation and procedure, sales, promotion, personnel relations,
and international broadcasting,

(formerly L86c) RiDIO AND TELEVISION PROGRAMMING, Spring.
L(L-0) Preregquisite: 281 and Senior Class. Objectives and
methiods of programming, Local program and network affiliation,

HADIO AND TELEVISICN IN EDUCATION. %inter, L(L-0) Prerequisite:
281 or approval of Department, Also offered for credit in Edu-
cation, Analysis of recordings, transcriptions, and classroom
programs, Specific techniques for use of radio appropriate for
individual school and community,

SPZECH CRITICISM,. Spring. 3(3-0) Prerequisite: 6 credits in
public speaking., Major theories and critical standards under-
lying current public speaking practice,

TEACHING COLLEGZ SPEECH, Fall, 3 credits,
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INT20DUCTICN TO GrADUATE STUDY IN SPEECH, Fall, Spring,
3 credits.

SzMINAR I ORGANIZATION AND ADMINISTHATION OF SPEZCH CURRICULUM
FOR PUSLIC SCHOOLS, 3 to 6 credits,

ADV.NCED PROBLEMS IN TELEVISION PRODUCTION, 2 to 6 credits,
hkeSsARCH IN BROADCASTING, Variable credit,

SaiInaR IN RHETORIC, “Hinter, 3 credits,

SAINAR IN OwGal INTZRPRETATION, Spring., 3 credits,

SEMINAR IN HISTOHY CF ORAL ILNTERPRETATION, Winter, 3 credits,
SMINAR IN THZATER PrACTICES, Spring., 3 credits,

SsMINAR IN SCiNE DZSIGN, CONSTRUCTION AND ST.iGs LIGHTING,
Spring, 3 credits,

SE4INAK STUDIES IN DRavA, 1 to 5 credits.
SPEECH CORRECTION WCORKSHOP, Summer., 3 to 6 credits,
SHIINAR IN SPXCH CORRECTION AND VOICE SCI&ENCE

EXPERIMENTAL PHOLETICS., Winter. 3 to 6 credits. Prerequisite:
371, 375.

StMINAR IN BROADCASTING, 3 credits,
#SSEARCH,
SPECIaL PROBLEMS IN SPEZCH AND COIMUNICATIONS, Variable credit,

For graduate students who wish to do special projects in speech
communication and in speech as related to other fields,
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APPENDIX D

1941

Luick, Wilbur -- An Experimental Study on the Values of the Silent
motlon Picture Conference Teclmique . as a eachlng Aid in Classes
in Public Speaking

Tromas, Gordon Lawrie -- A Subjective and Objective Evaluation of the
Usp of Motion Pictures as a Teaching Device in Public Speaking
with Special keference to Tban31ulong and Loss of Zye Contact

~

Shiea, %william Laurence -- Production Problems of TWILFTH NIGHT by
villiam Shakespeare--i Study of Traditional Settings and Suggested
Designs for a Tnit Set

1942

Cordier, hubert Victor -- The Oratory of Daniel W, Voorhees

1943

Lane, Christopher C, == 4 Survey of Speech Defectives in the Public
Schools of Ingham County, Michigan

194

Chase, Eleanor Sarah -- i Budget Plan for the Purchase of Stage Scenery

and Lighting Equipment for the Small High School

Rictards, James Kenneth -~ The Speech Dspartment of the Colleze and
University in War Time

kobinson, imarie Josephine -- The Production and Director's ianual of
THEN IT WaS SUMMER--4n Original FPlay by albert Johinson

1945

rarvey, James -- i Survey of the Speech Backaround of the Freshman
Class Enrolled in ricliran State uollore 19L5

llartin, Mary Jeanette -- a Study of the Problems Involved in the kadio
Adaptatlon and P”oduﬁtlon of Thirteen Great Snort Stories

Nadal, Ruth Dillingham -- A Survey of kadio in the Public School of
Michigan
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1946

Eyestone, Maxine Arlane -- A Study of the Problems Involved in Writing
and Produ01na Six Original ralf-Hour Kadio Plays

Kinney, Stanley Newell -- A Plan for Educational Publicity Through
kadio as Developed in " the Lansing Fuolic Schools

Sitter, Pauline Ruth -- 4 lanual on the Use of lusic in Kadio Drama

“ade, Irene Esther -- An Analysis of the Speeches of YWoodbridge N,
Ferris

19L7

Butt, william Gibson -- A History of Dramatic dctivities at Michigan
State College 1o 1937

Forbes, Barbara Jane -~ The Production of Philip Barry's HOTEL UNIVERSE
Lor a College audience and a Written AhdlySlS of the Problems
Tnvolved in adapting the QCg¥pt Casting, Rehear51§g and Directing
the Play

Foresman, Shlrley Jane -- A Production of Philip Barry's Drama, ECTEL
UNIdeqE For a College Audience, and a Written Analysis of the
Problems Involved in Designing, Settlng Lighting, and Staging

Kamins, Robert William (died 6/6/L7) -- The Listory of kadio Broad-
casting and Kadio Education at Michisan State College 1917-19L7

Kennedy, Jean Granville -- The Staging of an idaptation of a MIDSUMIEK
NIGHT'S DREAM by william Shakesreare for a Children's Audience,
and a Written dnalysis of the Problems Involved in Adapting,
Directing, and Staring the Flay

Lee, William Kennedy -- 4 Survey of the Hearing and Speech Problems of
232 Boys in the Boys!' Vocational School at Lansing, u1ch*?dn

19L§

kollard, Reginald Valentine -- The Writing of an Crigzinal Three ict
Play and the Analysis of the Problems in Its Composition

Irwin, Charles Gordon -- 4 Phonoeraphic Study of the Speech of 50
1chlgan Elementary Teachers

Olsen, Marguerite Mercedes -- A Descriptive Study of 65 Students Who
Falled the Written and Spoken snelish Comprehensive Lxamination,

Spring of 1947
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Paris, Homer L, -- The Production Manual of an Original Three-Act
Play on a Small Stage with Limited Facilities

19L9

Alm, Koss Creiphton -- A Survey of Regional hadio Networks of the
United States

Briskin, arthur Valner -- in inalysis of the Differences Involved in
Writing the Cne-ict Play for Stare, and the nalf-four rlay for
kadio and for Television

Brown, Robert Edward -- a Study of the Problems Involved in Finding
a Location and Acquiring a License to Build an implitude podulatlon
Radio Station

Kranish, Carl William -- A Study of the Current Speech Programs of
mlevon Michigan Junior Colleres

Leutenegger, kalph R, -~ Concents of .phasia: Historical and
Contemporary

Miller, Melvin Hull-- A Study of the Circuit Chautauqua in Representa-
tlve Michigan Commupltles

Spoth, Doris Mae =-- An Analysis of HMusic for hadio Dramatics Shlows,
Including a liandbook of nusical gridges, Transitions, and

dac&ground

1950

alexanian, lMariam Agnes -- The Creation of the Role of Elizabeth in
axwell Anderson's ELI<A3ETH Tix QUARN and an Analysis of the
Acting Problems Involved

alonso, Lulu Johnson -~ Theories, Specific Therapies and Techniques
for Use in Cases of Stutteringe

Carveth, Richkard kedin -- A Phonoesraphic Study of the Plionetic Deviations
of ”bwnﬁ§§_8tudpn 1n tlie Pronunciation of Sounds of the knglish
Lancuage

Choiniere, Robert Lee -- & Survey of Sveech Therapies for the Cerebral
Palsied

Dean, FMartin James -- A Study of Some Personality Aspects of Deaf
Adolescents
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Ferguson, Margaret kllen -- 4 Project in Creative Dramatics for
Children of the Junior High Scncol Level

Goodale, Jane Maginn -- An analysis of tle listery, Orcanizaticn,
Flnanc1ng, and Operation of the " Community lheatres in kMichigan

Gregory, William ilfred -- The Production of George Bernard Shaw's
HEARTEREAK HOUSE on a Small Stase and a a Written analysis of the
Directing Problems Involved

hamlin, Roger B, -- i Comparative Study of the Effects of Living
hablus Unon kadio Llstenlng Habits

Schabel, Florence 4nn -- lioliday Series of Radio Scripts fer Junior
and Senior liigh Schools

Sommers, Elaine Horner -- Syllabus for Basjc Communication at Goshen
College

———

Tolch, Charles John -- The Desicn and Execution of i Procuction of
George Bernard Shaw's [EaniEHE«K HOUSS for a Small Staee with
leltpd Facilities and an analysis of the Problens Involved

1951

irneson, Wilfred Milton -- 4 Survey of Some Programming Practices of
hadlo Farm Directcrs

Brink, Donald Deloss -- 4 Survey of the Speech Training Procrams in
qelected Midwestern . and Lastern lpdusiries

Bush, Joan Donner -- The Hjstory of Dramatic ictivities at Central
Michigan College of Education from 1052 to 1950

Dye, Patricia icKenna -- HOW THE STAKS WEKE MADE, an Original Children's
Play and an inalysis of tle Production Problems

lackett, Joan -- The Direction of Georg Kaiser's FinOM MOnl TO MIUKIGHT
and an dnalysis of the Staging Problems Luvolved in Fresenting an
Sxpressionistic Drama

faight, Harry C, -- in Investigation into Some of the Objective Data
on the Interrelatlorsn1ns of the human Senses as They lay e
nelated to Speech Correction

noffman, Marion Rose -- A Series of iusic Appreciation hadio Scripts
for the Early Elementary Grades
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Phillips, Marvin Edward -- A Production of Jean Giraudoux's THz
ENCHAWTED with an inalysis of the Direction Problems Involved

Potter, Steven Donald -- A Survey of the Radio Listening rabits of
Three Hundred Television Familjes in the Cities of Lansing and
bast Lansing, kichican

‘hite, Stanley James -- A Study of Present Practices and Administrative
Attltuces Toward the Drama Frograms of Selected iichigan nigh
Sclicols

1952

sarrett, Dorothy Ellen - A Critical Study of Bronson iloward, tle
Playwright

Brown, tdward Devereaux =-- 4 History of Theatrical Activities at the
lOblle Theatre, Mobile, alavama, from L000-1875

Fox, Jack Jacob -- An Analysis of the liethods Used in the Production
of Three Informational Films for Television

Frank, William Wiley -- in Inquiry into iarco-Synthesis Therapy as a
P0931ble Diagnostic Technigue in Cases of Stutiering

Hughes, Thomas -~ 4 Study of the Forensic Activities at Michigan State
College from I857-1937

Liu, Herbert -- An Analysis of the 3peeches of Vallace R. Farrington,
Governor of hawall 1921-1929

3impson, William Daniel -~ The Creation of the Role of Chrls_z in
John M, Synge'!'s TEE PLAYBOY OF THE WaSTwdi WOLD, and an inalysis
of the acting Provlems Involved

Tomlinson, William henry -- in Analysis of Techniques Used in Directing
Emlzn Williams' THE COXN IS GkrEN for tie Arena Tleatre and for
Television

Vogel, George Fred -- A Study of the Plays of Sean C'Cusey

Wilson, Mary Jane McClintock -- i Comparative Study of the Defective
qgeech of Children Found in “the nural area of Van Buren County
and tre Urban Area of the “City of liuskezon
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Cibula, Betty Jane -- An Original Play for Children with an analysis
of the Writing and Directing Proolems Involved

DeChaine, Faber Bennett -- An Historical Survey of iultiple Theatre
Archltecture Since 1950

sarney, lMichael G, -- The Place of the Non-Logical Proofs in Contemporary
American Debate Textbooks

Ellis, Miriam D, -- i rdigh School Production of Shakespeare's T iLFTH
rIGHT and an Analy31s of the Problems Involved

Lambert, Clio Wesley -- a Synthesis of Video Effects Used in Television

Programming
195L
Andreasen, Edward Austin -- The Desion and Supervision of the Settings

for a Production of Maxwell Anderson's wlLliassld Tho NUBEN

Beckwith, Gerald C, -- in analysis of thec Problems Involved in the
Adaptation of .wugust Strincbergls THS Faillimt for Television

Boyd, William #. -- The Design of Certain Stock Chimney Pieces for
the Stage

Bryden, Betty Hackleman -- 4 Survey of the Use of Svecial Equipment
Emnloved in Speech Correction with tle Cerebral Palsied Cuild

Clark, Anna May -- .i Method of Recerding Children's Overt Responses
to Creative Dramatics katerial ard a Study of the kesults

Corwell, Marion Elizabeth -- Television Prosrams Designad To Stimulate
Interest in keading Books

Franke, Dorothy ¥, -~ Listory of the Use of kadio in the Flint Public
Schocls, 1925-1953

riaver, Ernest John -- The Designing and Staging of a High School
Productlon of THE TAlliG O This Sins'

Fulder, Dorothy Jane -- in kxperiment in the Use of Television for
Orﬂanlued Viewing Groups

Hurphy, Clarence R, -- The Adaptation and Direction of Shakespeare!s
MaCBETH for Bay City Handy Ligh School
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Richard, Chester irlington, Jr. -- A Survey of Case Dismissals in the
Publlc School Sreech Correction Provrdms of Michigran

Shirley, Barbara Bashore -- A Survey of the Use of iudio-Visual aids
in Speech Classes of Michigan wigh Schools

Voorhees, Huth dary -- a Study of i Group Educational Program on Sreech
Correctlon for Parents of Children with Lrtlculauorx Problems

1955

uottge Wayne Daniel -- 4 Study of Six kepresentative dmerican Fost
world War IT Playwrights

Burmeister, Barbara Johnson -- 4 Proposad rour-Year Plan of Dramatics
iﬂt1v1ti for the itigh School and Community of ha“t, kichipan

Day, Janice £laine -- The Development of a lraditional Folk ballad us
a Dance-Drama for Television

Dennis, Elmer J. Jr., -- The Design and Execution of the Settings for
Staw's awiS AND THE >N for a Summer Theatre “with Limited Staging
racilities

nagle, hancy -- i Survey of State Requirements for Certification of
Qnaech Therapists, 1955

razzard, Robert Tombaugh -- in Arena Production of Andreyev's KiTikIlNA

ricoson, Konald Ray -- 4 Selective Analysis of Labor and Non-labor
Sponsored Radio .ews

Cas, Mabel Winnetta -- A History of Legitimate Drama in the Copper
Country of Michigan from 1900 1o 1910 with Special Study of the
Calumet 1heater

Serresseque, Frank V, -- The Creation of the Role of Sir Peter Tecazle
in kichard Brinsley oSieridan's THE SCHOOL FOR SCa.ual, and an
Analysis of the dcting Problems Involved

Vanderslice, Ralph L, Jr., -- Experiments with Tubular Steel Framad

Scenerz

Veeder, James T, ~- Farm and Home Television for Extension Vorkers

datldns, Hary Jane Larson -- The Writing and Production of a Children's
Play Based Upon Thackeray!s TH& hOSi ALD RING

Zolton, Albert William -- Five Original Radio Documentaries
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