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ABSTRACT

This investigation was undertaken in order to study decision-
making relative to management in classes of home economics by beginning
teachers, 4 selected group of twenty-four beginning teachers was used,
Each teacher recorded the decisions she made relative to classroom
management for an intermittent, specified tw week period, 4 focused
interview was conducted with each teacher in order to probe more deeply
into the decisions she recorded.

This study was based on the following hypotheses:

1. The number and kinds of decisions related to management

in classes of home economics will vary among beginning
teachers,

2, Decision-making in relation to management in classes of

home economics is related to factors of: (1) length of
time needed to arrive at closure; (2) ease with which
closure is reached; (3) autonomy; (L) knowledge and
information available for arriving at a decision; and
(5) the expectations of the managerial role of the
teacher of home economics held by the beginning teacher,

3. The satisfaction resulting from decisions made in re-

lation to management in classes of home economics will
vary among the beginning teachers,

The findings of this study in relation to the above hypothreses
were?

1. Beginning teachers varied in the number of decisions they

made and recorded relative to management in classes of
home economics, The number varied from thirty-one to

three decisions. The number of alternatives considered

for each decision varied from two to seven,

iv
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2. Beginning teachers tended to be alike relative to the
kinds of management decisions they made, Decision-making
was identified in situations related to "how to teach,"
®care and use of room, materials, and equipment," ®use of
time ," ®money," ﬁinterruptions," *discipline," and "what
to teach."

3. Length of time required for decision-making was related to
the kind of decision being made and was determined by
personal and situational factors,

L, Ease in decision-making was related to amount of knowledge,
skill, or information available, relative certainty of
consequences, limitation of number of alternatives, and
past experience in a similar decision-making situation,

5. autonomy was related to the persons with whom it was
possible for the teacher to share decision-making, the
importance of the outcomes of the decisions, and the
sources of help available to the teacher for decision-making.

6. Beginning teachers tended to rely upon past experience as
the chief source of lLelp in decision-maldng,

7. txpectations of the managerial role of the home economics
teacher held by beginning teachers seemed related to
decision-making,

8. Beginning teachers were generally satisfied with their

decision-making relative to management in classes,
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9. Recognition, approval, achievement, conformity, efficiency
and success were identified as factors which contributed
to satisfaction in decision-making, Disapproval, ineffi-
ciency, inequality, lack of achievement, lack of success
and uncertainty were identified as factors contributing to
dissatisfaction in decision-making,

The findings of thkis study partially support the hypothesis
that beginning teachers would vary in the number of decisions they
made relative to management in classes of home economics; they refute
the hypothesis that they would vary in the kinds of decisions they
made, The hypothesis that factors of length of time, ease, autonomy,
knowledge and information, and expectation of the managerial role were
related to decision-making was supported by the findings of this study.
The hypothesis that beginning teachers would vary in satisfactions
derived from decision-making was partially refuted by the investi-
gation, beginning teachers tended to be more alike than different in

their satisfactions relative to management decisions.

vi
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CHAPTER I
THE DESIGN FOR THE STUDY
I, INTRODUCTION

Things never just happen in a society; they are based on decision.
The process of decision-making is & social phenomenon that is particu-
larly valued in Western culture, Because education is the avemue by
which the members of a society are inculcated with acceptable patterns
of behavior in a variety of selected situations, education in the
imerican culture is obligated to become education for choice-making.
Margaret Mead has said that
...we must turn all of our educational efforts to training our
children for the choices which will confront them., Education..,
instead of being a special pleading for one regime, a desperate
attempt to form one particular habit of mind which will with-
stand all outside influences, must be a preparation for those
very influences,,.The children must be taught how to think, not
what to think,,.They must be taught that many ways are open to
them, no one sanctioned above its alternative, and that upon
them and upon them alone lies the burden of choice.*
In the role of the teacher is vested a good deal of the responsi-
bility for teaching the young how to think; that is, how to make
intelligent choices, Unless one is cognizant of the principles involved

in the process of decision-making not much learning for intelligent

choice making is likely to take place. In order to help pupils

¥Margaret Mead, Coming of Age in Samoa (New York: The New
American Library of World Literature, Inc., 19L9), p. 161,







understand and use the decision-making process for making intelligent
choices teachers themselves must be conscious of the mental processes
involved in decision-making and become devoted to this method of
arriving at solutions to problems, Teachers need to be aware of the
way they make decisions, They must take time to verbalize, internalize,
and generalize on the process if it is to be meaningful in helping
them to help their pupils learn to make intelligent choices through the
process of decision-making, Through the formal educational system,
the school, specifically designated persons, namely teachers, are
expected to teach certain types of acceptable behavior, The teacher
of home economics is especially assigned the task of teaching pupils
... to achieve a satisfying and functioning philosophy of 1life
as it related to personal and family living,.,.developing a
wholesome personality and acquiring satisfying human relation-
ships,,.broadening and enriching life,,.acquiring the techniques
and skills needed to meet successfully the problems of immediate
personal and family living.,.®?

In order to achieve the stated purposes of home economics
education she is obligated to manage her classes so that pupils will
have an opportunity to accomplish these tasks, In her role as a
teacher of home economics is vested a large measure of the responsibility
for the decision-making relative to the management of her classroom.

The managing of classes in home economics involves the solving of many

kinds of problems, BEach day the teacher of home economics makes a

2Nat.ional Association of Secondary School Principals,
Home Economics in the Secondary School (#shington, D, C.: National
Association of Secondary School Principals, October, 1953), po. 20-21,




nunber of decisions concerning the ways she uses the resources of time,
energy, materials, money, and skills, interests and abilities of persons,
By choosing a particular way, from a number of possible ways to resolve
a problem, she uses these resources to achieve what she believes to be
the goals of the program of home economics in a particular school
setting, Although she may work with others, such as the school adminis-
trator, pupils, parents, other teachers et al,, in arriving at satis-
factory solutions to these problems the major responsibility for the
management of her classes lies with the teacher of home economics,

Alone and/or with others she makes a series of decisions that ultimately
result in specific choices that determine the patterns of operation
within her classroom,

The teacher of home economics is the manager in the classes she

teaches, As a manager she makes decisions in order to organize, direct,
guide, or control those for whom she is responsible so that their con-
tributions within the classroom will be geared toward the attainment of
the particular purposes for which the class was organized, These
decisions by the manager require a conscious selecting of one behavior
alternative from among a number of possible behavior alternatives.
At least three steps are essential to this conscious decision-maldng:
(1) becoming aware of as many as possible of the relevant behavior
alternatives, (2) defining the consequences of each alternative, and
(3) making a selection or deciding upon one of the alternatives,

To make a decision is a difficult task, Even though the results

of a successful and correct decision may be exciting, a certain degree



‘of depraession results from failure or error in decision-making and the
frustration which ensues from the uncertainty of the definite conse-
quences of most decisions, People generally avoid making decisions
until prevailing conditions demand that a decision be made., The
capacity that each person has for making decisions is definable and
quite narrow, but this capacity can be developed by training and more
specifically, by experience.3

The teacher of home economics is obligated to make decisions
within the somewhat defined limits of the teaching position she has
accepted, It is necessary that she keep within the limits of her
capacity for decision-making if she is to successfully fulfill her
occupational role, She must be able to distinguish between those

situations which require a decision in order to avoid the acceptance

of more than she is capable of undertaking effectively,
II, NEED FOR THE STUDY

It was the belief of the writer that the competent teacher of
home economics needed to have the ability to recognize those situations
which required a decision, to be able to make decisions effectively,
and to be satisfied with the consequences of her decisions., There
seemed to be a need for helping beginning teachers of home economics

become aware of those classroom situations which require decision-making

3Chester I. Barnard, The Functions of the Executive (Cambridge,
Mass,t Harvard University Press, 1938), pp. 185-197.




and to help them to recognize the processes they used for defining
and making these decisions,

In one of the more recent studies made to ascertain the edu-
cation needs of beginning teachers of home economics it was pointed
out that beginning teachers of homs economics experienced problems in
relation to their proficiency as classroom teachers, This was particu-
larly related to what and how to teach, selection and use of equipment,
and managing laboratory classes, The findings of this study correlated
with findings of similar studies in other states.4 These problem areas
require conscious decision-making if they are to be resolved, There
is a need for helping beginning teachers of home economics apply the
decision-making process in the solution of classroom management

problems,
III. PURPOSZS OF THE STUDY

The purposes of this study were:

1, To discover the awareness of decision-making situations
in classroom management by beginning teachers of home
economics,

2, To discover how beginning teachers of home economics define
and make decisions in relation to the management of their

classes,

4Agnes Jones, "4 Follow-Up Study of Beginning Home Economics
Teachers Graduvated from the University of Wisconsin to ascertain Edu-
cation Needs,® (unpublished Doctor's thesis, The University of
Wisconsin, Madison, 195L).
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3. To discover those situations in relation to classroom
management wherein the beginning teacher of home economics
feels responsibility for decision-making.

L. To identify those factors related to decision-making in
classroom management situations,

5. To identify those factors related to decision-making which
seemed to be satisfying or dissatisfying to the beginning

teacher of home economics,
IV. HYPOTHESES

This study was based on the following hypotheses:

1, The number and kinds of decisions related to management in
classes of home economics will vary among beginning teachers,

2., Decision-making in relation to management in classes by
beginning teachers of home economics is related to factors
oft (1) length of time needed to arrive at closure in
decision-making; (2) ease with which closure is reached in
decision-making; (3) autonomy in making decisions; (L) knowl-
edge and information available for arriving at a decision;
and (5) the expectations of the managerial rolas of the
teacher of home economics held by the beginning teacher,

3. The satisfaction resulting from decisions made in re-
lation to management in classes will vary among the begin-

ning teachers of home economics,



V, ASSUMPTIONS

In studying the decision-making in relation to management in

classes by beginning teachers of home economics, certain assumptions

were made,

1.

These weret
Since the teaching of home economics at the secondary level
is primarily a task of helping girls and/or boys to make
choices intelligently in the use of resources to achieve
family and personal goals, it was assumed that the ability
to make decisions and to understand the decision-making
process is an important competency of beginning teachers of
home economics, It was assumed that if the teacher of home
economics were to help pupils solve problems intelligently
she herself must be cognizant of the mental process of
decision-making and must be able to verbalize and generalize
on the process, It was assumed that the ability to recognize
decision-making situations in relation to management and to
intelligently use the decision-making process was an
important competency for the effective teaching of home
economics,
Since all beginning teachers in the group studied were
members of families and were graduates of the public schools
in the United States each had had some experience in choice
making. It was assumed that by merely being members of

families, school and play groups all beginning teachers of



home economics have had some experience in making decisions,
Since all beginning teachers in the group studied were
graduates of the home economics education curriculum of the
Michigan State University each had had formal training in
decision-making in at least several college classes; i.e.,
home management residence and home economics education
classes, It was assumed that through the required home
management residence course each of the beginning teachers
had had experience in studying decision-making. In the home
management residence course each prospective teacher had
assumed a managerial role for a period of three to four days,
During this managerial experience, decision-making for the
house group was vested in her, The process of decision-
making was objectively examined during this. period. In ad-
dition to the practical experiences in decision-making, at
least one lecture in the home management course was devoted
to a discussion and examination of decision-making and the
decision-making process as it related to management in the
home, Atiention was called to the application of problem
solving principles in all home economics education classes,
Beginning teachers of home economics used problem solving
techniques in methods classes, Each had had some experience
in the practical use of problem solving techniques during
student teaching, It was assumed that each of the beginning

teachers of home economics had had some training and



experience for helping them to recognize decision-making
situations related to management, in using the decision-
making process for solving management problems, and in
actually making management decisions,

li, Since beginning teachers of home economics had had a limited
amount of experience in the management of classes, it was
assumed that a limited number of management situations had
bacome so routinized as to require no decision-making;
hence, the beginning teacher would be in a position to make
a number of conscious managerial decisions,

5. Since beginning teachers of home economics were familiar with
record keeping it was assumed that they would find the keep-
ing of a decision log a feasible activity., It was assumed
that through the use of a decision log decisions made relative
to classroom management could be recorded and analyzed by
beginning teachers of home economics, It was assumed that
through the use of a decision log kept by the beginning
teacher and a follow-up focused interview, management
decisions made by beginning teachers of‘home economics could

be isolated, examined and studied.
VI. DEFINITION OF TERMS

Decisions, In this study decisions were defined as those choices
which involved the recognition by the individual of an unresolved situ-

ation that was resolved in a way that was new to the individual,
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A decision was a conscious choice of one behavior alternative from

among two or more possible behavior alternatives,

Decision-making process, The process of dscision-making was

defined as & process consisting of: (1) the clear-cut recognition of
a decision-making situation; (2) the analysis of that situation by

the individual; (3) the observation or acquiring of information and/or
knowledge relevant to the solution of the problem; (L) the analysis

of the possible alternatives for resolving the problem; (5) the making
of a choice concerning the situation; (6) the putting of the choice
into action; and (7) the acceptance of the responsibility for the

consequences of the action taken,

Management of classes in home economics, In this study the

management of classes in hLome economics was defined in terms of the
Job expectations of the teacher of home economics, i.e., the using of
the resources of time, energy, money, materials, interests, abilities,
and skills of persons, and school-community facilities to achieve the
goals of a class or program in home economics in a particular school

setting.
VII, LIMITATIONS

This study was subject to the following limitations:
1, The examination of decisions made in relation to management
in classes of home economics by beginning teachers was

limited to those decisions made by beginning teachers who



2,

were 1955 home economics education graduates of Michigan
State University and were teaching in schools located in

the lower peninsula of Michigan during the 1955-56 school
year,

The study of decisions related to classroom management by
beginning teachers of home economics was limited to those
decisions made and recorded by the beginning teachers during
a specified, intermittent two week period.

The collection of data concerning the decisions relative

to management in classes by beginning teachers of home
economics was limited by the use of two instruments used

for collection of data, i,e., the Decision Log and the
Focused Interview Schedule,

The study of decisions related to classroom management by
beginning teachers of home economics was limited by the
ability and accuracy of the teachers in recording the
decisions they made,

The kinds of decisions studied were limited to those which
were organizational, rather than personal, decisions made by
beginning teachers of home economics in relation to the

management of their classes,



CHiPTER II
B.sCKGHOUND LITERATURE

In recent years much has been written concerning decision-making,
but little empirical research has actually been conducted in relation
to decision-making or the decision-making process, Decision and
decision-making have been a subject of discussion and study in the
disciplines of education, management, economics, sociology and psy-
chology. Literature and research to gain concepts of decision-making,
the relationship of decision-making to management, and the managerial
role of the teacher of home economics were reviewed and are discussed

in this chapter,
I. DECISICN AND TEE DECISION-M~KING PROCHSS

In his daily round of living man is continuously faced with the
problem of making choices amcng different courses of action._ Unlike
the animals who seem to make choices through predetermined instinctive
action, man has had to weigh possible courses of action in his mind;
in short, he has had to learn to think, Each day the individual is
faced witk varying kinds of situations which elicit the making of a
choice or a decision, Much of this choicé-making is routine; in most
cases the individual is able to recognize the possibilities of old,
well-known and well-tried alternatives, The easiest solution to a

problem, which the individual applies automatically, is to do the same
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thing in the same manner as he performed it before in a similar situ-
ation, It is in those situations when the individual is faced with a
new and unfamiliar situation or must empley a different and untried
method of resolving a problem tliat he is faced with conscious decision,

It was this conscious decision-making in relation to the manage-
ment of home economics classes by beginning teachers of home economics
that the writer desired to probe, Prior to establishing some patterns
for managing home economics classroom situations, i.,e., routinizing
many decisions through repetitive experience, the beginning teacher of
home economics is faced with the conscious solving of many kinds of
management experierces, Each day she must make a number of decisions
concerning the way she uses the resources of time, energy, materials,
money, interesis and abilities of persons to achieve the goals of the
home economics program in her particular school setting,

Genuine decisions,,.require the perception of a new situation
and the solution of the prooblem raised by it; they lead to
responding to a situation in a new way,}

Most writers draw a line of distinction between genuine decision
and habitual or routine decision, Genuine decision hLas been defined
as?

...2 conscious choice or selection of one behavior alterna-

tive from among a group of two or more behavior alternatives,
In making a decision, an individual must be aware of relevant

behavior alternatives, define them, and finally evaluate them
as a basis for choice,?

1George Katona, Psychological Analysis of Hconomic Behavior
(New York: McGraw-Hill Book Company, Inc,, 1951), p. L9,

®Robert Tannenbaum, "Managerial Decision-Making," Journal of
Business, XXIII (January, 195C), p. 23,
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A decision is a choice of alternative means by which to move
toward an objective, The objective itself may involve a complex
of desires--that is, it may be a combination of objectives, some
of which are in conflict...Cbjectives together with finding,
comparing, and choosing the means of reaching them in the future
is the heart of the act of decision,3

...the complex of human association, events, and words lead-
ing to and including any conclusions for a program of policy or
operation,*

...a multitude of alternative (physically) possible actions,
any one of which a given individual may undertake; by some
process these numerous alternatives are narrowed down to that
one which is in fact acted out, The words choice and decision..,
refer to this process, Since these terms as ordinarily used
carry connotations of self-conscious, deliberate, rational
selection,..they include any process of selection.,.®

Genuine decision-making is conscious behavior; it involves the

perception of a situation and the ability to infer or predict future
outcomes of action steps taken to change the situation, In reality

a problem does not exist for the individual until he envisions "what is"
as being different from what he believes the situation "ought to be "
Through the process of thinking through some possible alternatives,

the individual attempts to calculate what the future will be like if he
arrives at a solution through the implementing of one of the alterna-

tives, To accomplish the task of calculating outcomes in preparation

for making a choice, learning must take place., Learning results in

3
John McDonald, "How Businessmen Make Decisions," Fortune, LII
(_;ugUSt, 1955)’ D. 650

4J. L, McGamy, "inalysis of the Process of Decision-maldng "
Public Administration Review, VII, (July, 1947), p. L1,

°H, a. Simon, Administrative Behavior--i Study of Dscision-
Making Processes in administrative Organization (New York: HMacmillan,

1947), p. 61,




15

doing something differently than was previously done; this implies
change, Motivation is the basic key to behavior change,

Behavior is characterized by plasticity within broad
limits.,., . he central problem of psychology is change in
behavior .6

£n understanding of the factors that are important in the

explanation of human behavior is essential to the understanding of
learning, This necessitates seeing how perception and cognition fit
into a theory of human behavior and discovering those factors that
seem to arouse motives and establish the goals that persist in a
particular situation, In particular it is important to see how the
specific behavior that is consciously directed toward a goal is chosen
and geared toward action which results in attainment of the goal, The
kinds of decisions in relation to the management of a class in home
economics that the beginning teacher makes are in reality an outward
expression of her actual goals in teaching. When she makes decisions
as to a method of teaching, for example, she is implementing what she
believes to be an effective means for that particular kind of learning
to take place,

Alfred L. Baldwin has formulated this process of problem solving

into a model of behavior,

There are three main sections in the model: cognition, goal
selection, and goal directed behavior, The first section.,.is
concerned with the process of knowing or cognizing what the
situation is like, Cognition includes perception of the
immediately perceptible aspects of the environment and also

processes of making judgments a inferences about remote parts
of the situation,

®katona, op. cit., p. 3C.
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The second section.,.is concerned with the process of goal
selection, An individual does not constantly have the same
goals,,,In any specific situation one or several motives may
be aroused, We must therefore discover what situational
factors tend to arouse what kinds of motives, Not all motives
are realized in overt behavicr, Some are inhibited; are
ignored because they are unimportant; others are too difficult
even to try to satisfy, Some motives, however, do establish a
goal that the individual tries to attain,

The third section,..is concerned with goal attainment or
goal-directed behavior., Once a goal is set, there are often
alternative ways of trying to achieve it, The selection cof the
means to a goal, the carrying out of this means, and the guid-
ance of the ongoing behavior toward the goal are all involved
in goal-directed behavior.,?

Decisions are made in relation to an immediate or ultimate goal
that the individual wants to achieve, The selection of one goal is
related to the particular motive or motives that are evoked, However,
all motives do not result in action toward a goal, When two or more
motives are aroused at the same time action does not result, If the
motives are in conflict satisfying one will mean frustrating the
others, This is exemplified in the decision the teacher of home
economics makes relative to the acceptance of workmanship standards,
Often the standards of work she is willing to accept are quite different
from those that are acceptable to her pupils, She is torn between
forcing the individual to accept her standard, based on the belief that
her training in home economics has given her a yardstick for measuring

workmanship standards, or allowing the pupil to evolve his own standard,

based on the belief that the individual has the right to choose his

"41fred L, Baldwin, Behavior and Development in Childhood
(New York: Dryden Press, Inc., 1955), p. 115,
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own standard because he is the one who must b2ar the consequence of
the choice, When motives are in conflict, the individual may choose
one and disregard the other, try to satisfy each in turn, or come to
no decision and take no action,

Inaction may also result because motives are inhibited, Inhkibi=-
tion may take place because the individual is able to foresee the
consequences of satisfying a particular motive. The teacher of home
economics may be able to see, for example, that forcing her pupils to
accept her workmanship standard may result in breakdown of pupil
morale; she may, therefore, choose to talke no action in forcing what
she believes are acceptable standards of workmanship,

Inhibition may also occur when an individual fespects a rule
which condemns a specific behavior, The school policy which prohibits
pupils from talking with one another during study hall is usually
upheld by teachers even though in some cases they are certain that
allowing some pupils to talk to one another would result in more effic-
ient use of time and facilitate learning. In this case the decision
is made in favor of following the rule rather than an action which
would result in what the teacher might feel to be better learning for
the pupils involved,.

At times, wished-for goals are impossible to attain or may be
attained without action, The desire to be able to help each pupil
individually or to gear the curriculum toward meeting individual
differences is very important to many teachers, Yet the impact of

large classes crowded into too little space for limited periods of



time make this wished-for goal too often impossible to achieve, On
the other hand, the ability to apply principles learned in class to
his own individual needs is sometimes attained by the pupil through
no particular action of the teacher,

The weighing of several motives and the decision to act on one
motive in particular is characteristic of goal-directed behavior. It
requires a measure of maturity. Whether or not a motive will result
in action is determined by the factors of strength of motive, possi-
bility of success, self-confidence of the individual, and the ability
to make a choice and disregard other motives,

One cue from the cognitive map is self-concept, a picture of
the person himself as he sees himself,,,The decision to act or
not to act frequently reveals a great deal about how a person
perceives himself,.,,Each step in the behavior process.,.depends
upon certain characteristics of the external situation, as per-
ceived or cognized by the individual.®

Although decision-making or goal-directed behavior and the factors
related to it can be isolated and examined, little is actually known
about the process of making one choice from among a possible number of
choices of behavior for achieving a desired goal,

The mental operations by which ordinary practical decisions
are made are very obscure,,.when we try to decide what to expect
in certain situations, and how to behave ourselves accordingly,
we are likely to do a lot of irrelevant mental rambling, and the

first thing we know we find that we have made up our minds,
that our course of action is settled,®

®Ibid., p. 123,

*Frank Knight, Risk, Uncertainty and Profit (London: London
School of tconomics and Political Science, 1937), p. 267.
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Arrow,lo in a study which considered decision as if it were a
rational process of eliciting among alternatives according to certain
assumed rules or conditions, found that individuals tended to order
alternatives in relation to personal tastes and preferences; the
individual sought to maximize his expected outcomes, Choices seemed
to be made between pairs of alternatives which were mutually exclusive,

11
Gyr,

in a study formulated to test a theory of interpersonal
decision-making, fou£d that on the whole people who are very sure
about the correctness of a choice are more likely to stick to that
choice than people who are not so sure of their choice., as persons
become increasingly certain of the correctness of a choice, such as
their first choice, they become less willing to compromise on another
choice, such as their second choice,.

12
Bross,

who conceptualized decision-making from a statistical
theoretical construct, sees the process pf selecting among alternatives
as a threefold processt (1) outcomes for each action are predicted,
(2) ouw comes are evaluated in terms of some scale of desirability, and

(3) a criterion for decision based on goals is then used for actually

making a choice,

%, 4J. arrow, Social Choice and Individual Values (New Yorks:
Cowels Commission, 1951), pp. 2-11.

11
John VWalter Gyr, "i Theory of Interpersonal Decision"
(unpublished Doctortsthesis, University of Michigan, Ann Arbor, 1953),
p. 37.

22 rvin D. J. Bross, Design for Decision (New York: Macmillan
Co., 195L), pp. 19-22,
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A Decision-Maker is considered to be a machine, Into the
machine flows information; out of the machine comes a recommended
course of action, The mechanism consists of three basic com-
ponents, The Prediction System deals with alternative futures,
The Value System handles the various conflicting purposes, The
Criterion integrates the other two components and selects an
appropriate action, It is emphasized that the pragmatic princi-
ple is basic for the construction and comparison of Decision-
makers, 14

Bross'® suggests that the individual employs different kinds of

prediction techniques when making a selection, A decision may be made
using persistence prediction; choice is based on the search for stable
characteristics or those characteristics which the individual knows
will not change. Decision may be based on trend prediction; the assump-
tion being that though there is a change, the extent of the change is
stable, Decision may be reached through cyclic prediction; this is
based on the assumption that cycles or patterns of events are stable,
Decisions made by associative prediction are based on the assumption
that one uses data from one type of event to predict the outcome of
another type of happening, Analogue prediction is evoked when a
decision is based on the principle that one sets up a correspondence
between two sets of events, One of the sets is simpls or at least
familiar, and so predictions can be made, The analogues of these
predictions are then made from the second set,

Statistically, the individual might collect a series of situ-

ations which are similar to that which is to be predicted, He may

14
Ibid., p. 32,

156
Toid., pp. 33-£9.
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then list the outcomes which have occurred for each case, count the
number of occurrences of each type of outcome and the number of cases
and calculatz the probability of the anticipated outcome by dividing
the number of occurrences of outcomes by the total number of cases,

It is also possible to measure the desirability of an outcome
rather than the certainty of the outcome, Desirability is measured
in terms of (1) market value based on consensus, (2) utility value based
on the individual's value of a particular thing in contrast to some
other thing, and (3) a preference scale based on a numerical ordering
of desired outcomes,

The phrase, calculated risk, is increasingly used in connection
with decisions, When this term is used to justify a choice of action
it seems to imply that the favored action is not necessarily guaranteecd
to lead to a desired end, but rather, that it seems more likely to do
so than other considered alternative actions because some deliberate
analysis of the situation has been made, Before an actual decision
is made the individual attempts to take into consideration all the
relevant information pertaining to a given decision and attempts to
minimize the maximum risk involved,

The situational forces that impinge on the individual play an
important role in the ultimate choices one makes, Decision-making seems
to be based on a series of pressures exerted by external (cultural)
and internal (psychological) factors,

A great number of our decisions are not really our own but

are suggested to us from the outside; we have succeeded in
persuading ourselves that it is we who have made the decision,
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whereas we have actually conformed with the expectation of
others, driven by fear of isolation and by more direct threats

to our life, freedom and comfort.,.In watching the phenonmem of
human decisions, one is struck by the extent to which people

are mistaken in taking as "their" decision what in effect is
submission to convention, duty, or simple pressure, It almost
seems that "original" decision is a comparatively rare phenomenon
in a socliety which supposedly makes individual decision the cor-
nerstone of existence,16

White expresses the impact of cultural forces on the process
of decision in his concept of decision-maiing when he reports

...the picture of free will and choice is an illusion. a4iny
response of the human organism is the resultant of countless
antecedent and concomitant events that we may term "causes®™,
The human organism is constantly organizing and synthesizing
these causative factors on the one hand, and expressing the
resultant behavior on the other, When causative factors for
and against a given course of action are evenly balanced, we
call this "indecision,” When one set of causative factors out-
weighs another, we call it "choice," Free will and choice is
merely the way in which we experience this preponderance of
one factor or set of factors over another,1?

Riesman®

in his analysis of the character formation of the

"other-directed" personality type places much emphasis on the impact
of the cultural variable and the influence of others on the kinds of
decisions modern man is prone to make, Because man has the ability

to reason and weigh alternatives, however, he does have control in

stemming the course of these factors in a direction that will ultimately

16
Erich Fromm, Escape From Freedom (New York: Rinehart
and Company, Inc,, 1941), p, 33.

17
Leslie 4, White, The Science of Culture: A Study of Man and
Civilization (New York: Farrar, Straus, and Co., 19L9), p. 3L9.
18
David Riesman, Nathan Glazer, Reuel Denney, The Lonely Crowd
(New York: Doubleday dAnchor Books, 1953), p. 3L45-34L9,
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lead to a pattern of action which will be satisfying and acceptable
to the individual,

Katz and Lazersfeld!® in a study made to determine the impact
of personal influences on choice found that personal contacts with
persons in one's immediate circle were most dominant in influencing
the decisions individuals made,

Boulding®° constructs his ideas of decision-malking around the
concept that human decision is dependent upon one's image of his world,
The image is a result of the impact of messages entering the organism
from the senses, These messages consist of information in the sense
that they are structured from past experiences, We see the world the
way that we see it because it pays us to see it that way, The image
of an individual always includes a value ordering of potential acts
and their consequences, Because an individualt's image of the world is
not uniformily certain, probable, or clear, messages have the effect
of adding to, reorganizing or clarifying one's image., They may also
introduce doubt and uncertainty,

Onet's ™private" as well as "public" image is shaped by the
position he holds and the varying roles he is expected to assume in
the multitude of membership and reference groups to which Le belongs

or is identified, The manner in which an individual sees his position

?®£1ihu Katz and Paul i, Izzersfeld, Personal Influence
(Glencoe; Illinois: The Free Press, 1955), pp. 162-00,

)
Cpinion expressed by Kenneth Boulding at a Farm Management
meeting , January 11, 1955, at Michigan State University.
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and his role within that position determines how he acts or decides in
the particular situation, For example, the teacher of home economics
will react in a decision-making situation in terms of how she sees
herself in the role of teacher of home economics and how she believes
others see her in her role; i,e,, the ways in which she believes her
pupils, her family, her administrators or other teachers see her,

Each of these reference groups have differing sets of expectations for
her,

The position involves expectations held by those who associate
with the person who occupies it; the occupant is influenced
accordingly., The expectancies of a particular social situation,
as interpreted by the actors in the situation, we term role,2!

Brookover22 identified teacher expectancies in relation to

pupils, the community and administrators., In relation to pupils,
teachers are expected to maintain dominance, social distance and respect;
in relation to the community, they are expected to live in the community
but remain strangers, accept their roles in a nonresistant fashion,

live by a special code of behavior, and to satisfy all groups; in re-
lation to other teachers and administrators, they are to reflect status

and competition for status and lack of identification with the community.

Luehning®® developed her instrument for appraising competencies

21 .
“Albur B, Brookover, i Sociology of Education (New York:
American Book Co., 1955), p. 231.

**Ibid., pp. 232-L2,

23

Gertrude H, Luehning, "lompetencies of the Homemaking Teacher
in the Secondary Schools of California®™ (unpublishedDoctoyBthesis,
Stanford University, 1953), pp. 58-63.
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of homemaking teachers on the concept that teacher roles could be
identified as those of (1) director of learning, (2) counselor and
guidance worker, (3) mediator of the culture, (L) effective member
of the school community, (5) effective laison between school and
community and (6) member of the profession.

Teachers tend to make decisions in terms of the groups with
whom they identify themselves as teachers, The ways in which the
teacher of home economics acts in the decision process is dictated
to a degree by the group or groups with whom she identifies herself
and this group, in turn, sets the norms and models for her behavior,
The problem of decision-making often becomes the problem of putting
these varying reference groups together in terms of her own personal
frame of reference,

Miller24 in his study of decision-making in relation to a
community health project identified the decision-making process as a
threefold job, that of making decision, securing approval for the
decision, and carrying out the decision, The defining of goals and
objectives may be viewed as the process of making a decision, The
process by which decisions are validated, that is, made to seem right,
may be viewed as legitimation, The process by which decisions are
administered and carried out in any social context may be viewed as

implementation,

*4paul Miller, "4 Comparative snalysis of the Decision-making
Process in Community Organization Toward Major Health Goals" (unpub-
lishedDoctor!s thesis, Michigan State College, 1953) pp. L5-56,
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In most instances it is easy to declare goals; it is in the
attempt to carry out decisions that departures between goals and their
implementation seem to exist, Teachers find that not only is it
necessary to take action, but rather that there are specific, appro-
priate ways for them to conduct themselves in making decisions, Much
of the difficulty of decision-making results from attempts to validate

the decisions made, both to themselves and to others,
IT. DiCISION-MAKING AND MANAGEMENT

Decision-making is the focal point of management., Managsment
in its skeletal form is deciding; deciding which resources from those
available that will be used to achieve the particular purposes desired,

Gross and Crandall define manégement as

...a series of decisions making up the process of using...
resources to achieve,,,goals, The process consists of three
more or less consecutive steps: planning; controlling the
various elements of the plan while carrying it through,
whether it is executed by oneself or by others; and evaluating
results preparatory to future planning,,.it is a mental
process, ,.=*5

Bradford and Johnson see management as

...a2 mental process, a concentration of desires, a will power,.
Management functions when (one) is (1) observing and conceiving
ideas; (2) analyzing with further observations; (3) making
decisions on the basis of analysis; (L) taking action; and (5)
accepting responsibilities,26

?Irma H, Gross and Elizabeth W, Crandall, Management For
Modern Families (New York: Appleton-Century-Crofts, Inc,, 195L), p. L.

26Lawrence A, Bradford and Glenn L, Johnson, Farm Management
Analysis (New York: dJohn Wiley & Soms, Inc., 1953}, p. 3.
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The need for management exists because situations are in a
continuous flux of change, The ability to adjust to change so that
desired, anticipated outcomes may be reached is dependent upon the
degree of certainty with which one can anticipate consequences, This
is dependent upon the completeness of information or knowledge that
is possessed by the decision-maler,

With change and imperfect knowledge obviously so important,
(individuals) must continually learn and adjust. As a conse-
quence, they must spend time learning and making decisions on
the basis of what they learn., The essence of management is
the process of learning and adjusting.=z27

Johnson hypothesized that managers find themselves in any one
of five different knowledge situations when they are in a decision-
making position, The five situations are:

(1) Perfect knowledge, or at least the conviction that

knowledge is nearly enough perfect to act as if it
were perfect,

(2) Risk
(3) Learning

(L) Inaction Imperfect Knowledge

(5) Forced action?®

A beginning teacher of home economics often finds herself in
an imperfect knowledge situation as she manages her classes, When she

finds herself in a situation in which she feels that her present

knowledge is good enough for her to take action and that additional

2%Glenn L, Johnson and Cecil B, Haver, Decision-Making Princi-
ples in Farm Management, Kentucky sgricultural bExperiment Station
Bulletin 593, January, 1953, p. 7.

28
Glenn L, Johnson, Managerial Concepts for agriculturalists,
Kentucky igricultural Experiment Station Bulletin 619, July, 1954,
p. 11.
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knowledge concerning the decision is not worth the cost of acquiring
or learning it she is in a risk situation, She is in a léarning
situation when the action being considered is postponed until she has
learned more because she feels that what she can learn is worth more
than the cost of learning it, An inactive situation exists when what
she knows is not sufficient for taking positive action and yet she feels
that the cost of learning has less value than what would be learned;
in this case she neither acts nor tries to learn, In the forced action
situation some outside influence forces her to act even though her
existing state of knowledge is inadequate and she knows that if time
were available more knowledge could be acquired at a cost less than
its value,

The choice as to whether one will take varying degrees of risk
in arriving at a solution to a problem is a managerial task, To act
is to decids,

...the distinction between risk and uncertainty is sub-

jectively determined, i.e., a manager sets up a standard of
accuracy suitable to him in his situation. When he has ac-

quired this degree of knowledge or accuracy, he acts on a
risk basis--until he has it, he does not act. 4Action, there-
fore, is a managerial task,2®
Along with making the decision toward a specific action the
manager is responsible for assuming responsibility for the action; he
is responsible, in varying degrees, for the consequences of his de-

cisions, Thus management comprises the making of decisions in relation

to what one perceives in a problem situation, making decisions relative

?%Ibid., p. 12.
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to analyzing this situation, making a choice in terms of course of
action, taking action, and assuming responsibility for the action,
Bach of these facets of the management process involves decision-
making,

Each step in management reguires a number of subsequent and/or
successive decisions, Whether one plans, controls a plan in action,
or evaluates one must seek alternatives, think through each alternative
to its solution, and select that alternative which will best result in
the consequences desired,

Gross and Crandall®® point out that of the three steps in manage-
ment, planning is the best recognized and most commonly used; evalu-
ation is next best understood and employed although in reality it is
usually less formally executed than planning; the control step, which
includes putting the plan in action and checking and making adjustments,
if necessary, is probably least recognized or understood,

Within any social context certain designated individuals are
given the power to make certain decisions, In social organizations
such as the school certain decisions are made by individuals who possess
authority or influence,

The capacity of authority is that body of rights and privileges
belonging to certain roles...(i role of importance) is that of
office, Office refers to the separation of the members-at-large
of an organization and the positions of leadership within it whidh
express the collective aims of the total group,...authority results
from an awareness of the members-at-large and the office-holder,

alike, that when the latter issues an order the collective in-
terests of the organization are being served,31

3oGross,_gE. cit., pp. 69-90,

*1paul i, Miller, Community Health Action (East Lansing,
Michigant The Michigan State College Press, 1953), p. 15.
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The capacity of influence is primarily that collection of
relevant resources and proficiencies which the maker of
decisions brings,..respect,..time,,.subject matter competence...
organizational skill,, .32

A teacher of home economics within a particular school, because
of her occupational role, is imbued with both the authority and influ-
ence to make certain decisions, The teacher of home economics, within
the framework of her home economics classroom, is the individual to
whom school officials have delegated the responsibility for maldng
decisicns in relation to classes in home economics. She is the manager
of that classroom in the sense that she directs and guides the activi-
ties that take place there,

Barnard draws lines of demarcation between private decisions
that individuals malie and the organizational decisions they are delegated
to make,

These two kinds of decisions.,.organization decisions and

personal decisions,,.are chiefly to be distinguished as to
process by this fact: that personal decisions cannot ordi-
narily be delegated to others, whereas organization decisions
can often if not always be delegated...often the responsibility
for an organization decision is not a personal responsibility
until assigned,33

The teacher of home economics, in the organizational position
of manager of her classroom, is under obligation to make decisions

within the approximately defined limits of her classroom, According

to Barnard34¢ occasion for decision-making originates from authoritative

321pid,, pp. 15-17.

*3Che ster I, Barnard, The Functions of the kxecutiwe (Cambridge,
Mass,: Harvard University Press, 1930}, p. 109,

**Tbid ., pp. 168-199.
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communications from superiors; from cases referred for decisions by
subordinates; or from cases originating by the initiative of the
manager concerned, Applied to the position of the teacher of home
economics this means that occasions for decision-making arise for her
when she makes decisions in relation to carrying out instructions or
responsibilities that are delegated to her by school administrators or
other teachers who occupy a superior ascribed status, in relation to
pupil-teacher relationships and in relation to those situations when
she personally decides to do something that she thinks needs to be
done or corrected in order to achieve a goal in home economics, Most
decisions made by the teacher of home economics fall into the latter
category. They include decisions relative to what and how to teach,
use of class time, choice of teaching materials and the like,

Because the teacher of home economics is the manager of her
classroom the ultimate decisions that result in the achievement of the
goals in home economics for that class are primarily hers to make, The
effectiveness of her management is exemplified in the decisions she

makes,

III. THE MANAGERI.L ROLE OF THE TEACHER OF HOME ECCROMICS

All management requires the choice and use of resources. to
achieve specified goals, Decision-making is evoked in determining
which resource one will use in achieving a goal as well in the process
of using the particular resource, Tlie teacher of home economics in

her particular school setting is the manager of her classroom, She must
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manage both human and nonhuman resources in order to achieve those
goals of home economics education which she believes are important.
The kinds of choices she makes relative to the use of the resources
available to her will influence the kind and caliber of learning which
will take place in her classroom,

The teacher of home economics, like all other teachers, must
manage the human resources of time, energy, interests, abilities,
skills, knowledge, and attitudes of self and others, Not only is the
teacher of home economics obligated to manage human resources well,
but also, because of the nature of her teaching, she is charged with
the responsibility of helping the pupils in her class learn to manage
human resources in order to achieve the goals and purposes of home
economics., 4 large measure of the teaching of home economics is devoted
to helping girls and/or boys learn to use human resources in such a
manner that they are and will be able to achieve the kinds of goals they
desire for living in their present family as well as establish patterns
for living in their future families,

The teacher of home economics is also charged with managing a
number of kinds of nonhuman resources if she is to effectively accowp-
lish her teaching role. Like all other teachers she must manage the
nonhuman resources of money, materials and school-community facilities,
Her responsibility in the management of these resources is a large
part of her teaching position, for the teaching of home economics in-

volves continuous, daily use of each of these resources,
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No studies hLave been conducted on the managerial role of the
teacher of home economics, Findings relative to problems of beginning
teachers of liome economics suggest that she must play an important
managerial role if she is to be an effective teacher of home economics,

Roskie,35 in a study of the home economics program for beginning
teachers found that the beginning teacher was expected to be able to
do critical thinking, chcose wise leaders within her classroom groups,
and organize and manage these groups so that desirable group goals
might be attained, She fourd that a large part of the beginning teacher'!s
job was concerned with making judgments in a variety of kinds of manage-
ment areas, These management problems included responsibility for the
department budget, effectively using the material resources in the
home economics room, maintaining order and efficiency és well as planning
for physical improvement of the department itself.

Jones ,3°

in a follow-up study of beginning teachers of Lome
economics in Wisconsin found that they experienced problems in managing
their classrooms, Major areas of management problems that she identi-
fied were: (1) managing to work within the limitations of inadequate
time and space; (2) managing the use and care of home economics equip-

ment; (3) managing to use references; and (L) managing laboratory

type classes,

38Gertr'ude Roskie, "T%e Homemaldng Program for the Beginning
Teachers" (unpublished Doctors thesis, Stanford University, 1953).
36
Agnes Jones, "ai Follow-up Study of Beginning Teachers Gradu-
ated from the University of Wisconsin to .scertain ducation Needs™
(unpublished Doctor's thesis, University of Wisconsin, 195.L).



3L

Luehning,37 in a study of competencies of the homemaking teacher,
identified the competency of ability to use facts and process specific
to the teaching of homemaking as one of the major competencies a home
economics teacher should possess, This is primarily a management
competency, According to Luehning it incorporates: (1) creating a
homelike atmosphere in the department of home economics; (2) being
familiar with a variety of kinds of equipment and materials; (3) exer-
cising principles of functional room arrangement; (L) maintaining
permanent facilities; furnishings and equipment; (5) working well in a
physical routinej and (6) baving ability to administer the required

portion of the department business affairs,
IV, MiJCR CONCEPTS OF DECISION-MAKING AND MANLGEMENT

The majer concepts concerning decision-making as related to the
managerial role which were identified from the review of current
literature and research and were used as a basis for this study were:

1. Decision is a conscious choice of one behavior alternative
from among.a muber of two or more behavior alternatives,

2, Decision-making is not a static entity but rather a dymamic
process consisting of at least six steps: (1) recognizing of a situ-
ation that demands a decision; (2) seeking of possible alternatives
to resolve the problem; (3) thinking through each alternative in terms

of consequences; (L) making a choice from among the alternatives;

3vLuehning, op. cit., p. 9L.
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(5) taking action to carry through the choice; and (€) accepting some
responsibility for the consequences of the choice,

3. Decision-making is related to the individual's image of his
role in particularized situations,

i, Decision-making is the focal point of the management process,

5. The management process consists of three basic steps:
(1) planning; (b) controlling the plan in action; and (3) evaluating;
each step is in reality based on a successive series of decisions,

6, The teaching of home economics involves the managing of a
home economics classroom; viz,, the ability to assume the managerial
role is an important competency for the beginning teacher of home

econonics,



CH.PTER III
DESCRIPTION OF PROCuDURES AND THEATVMENT COF THES DATA

Decision-making in relation to the management of classes by
beginning teachers of home economics was examined in order to secure
data to support or refute three hypothesest

1, The number and kinds of decisions related to management in
classes of home economics will vary among beginning
teachers,

2. Decision-making in relation to management classes by begin-
ning teachers of home economics is related to factors of:
(1) length of time needed to arrive at closure in decision-
making; (2) ease with which closure is reached in decision-
making; (3) autonomy in making decisions; (L) knowledge and
information available for arriving at a decision; and (5)
the expectations of the managerial role of the teacher of
home economics held by the beginning teacher,

3. The satisfaction resulting from decisions made in relation
to management in classes of home economics will vary among
the beginning teachers,

The procedures which were used in this study and the treatment

of the data are discussed in this chapter, These procedures may be

described ast (1) selection of the group for study; (2) development
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of instruments for studying decisions related to management in home
economics classes; (3) collection of the data and (L) tabulation and

treatment of the data,
I. SELECTION OF THEZ GROUP FOR STUDY

Participating beginning teachers of home economics, 4 selected

group of beginning teachers of home economics was used for this study.
The group met the following criteria:
1, Bach of the beginning teachers of home economics was a
graduate of the home economic education curriculum of
Michigan State University,
2. Each of the beginning teachers of home economics had
graduated in the spring of 1955,
3. Fach of the beginning teachers of home economics was teach-
ing in the lower peninsula of Michigan in the 1955-56
school year,
Twenty-seven beginning teachers of home economics met these criteria,
Invitations to participate in the study were extended in
February, 1956, by the research worker and the chairman of home
economics education at Michigan State University to the administrator
in the local school in which the beginning teacher was located, If the
local administrator were willing that the beginning teacher of home
economics in his school participate in the study he extended the invi-

tation to her, If she were willing to participate in the study she,
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then, in turn, contacted the research worker, The letters sent to
the local administrator and to the beginning teacher of home economics
are included in Aippendix, pages 152 and 153,.

Twenty-four of the twenty-seven beginning teachers of home
economics accepted the invitation to participate in the study, 4
study of Table I suggests that the beginning teachers in this group

were teaching in a variety of kinds of schools in Michigan,

TAiBLE I

KINDS CF SCHOOLS IN WHICH BEGINNING Ti.CHERS OF
HOME HCONOMICS WiRE EMPLOYED

Kind of school Number of Per cent of group
teachers N-2L

Comb ination junior-

senior high school 12 50.0

Senior high school 7 29.2

Junior high school L 16.7
*

Special school 1 L.

*School for the Deaf

The beginning teachers in the selected group were teaching in
a variety of types of classes in home economics. Some of the group
were teaching home economics to sixth, seventh, or eighth grade pupils,
At the senior high school level, some beginning teachers were teaching
Homemaking I, Homemaking II, Homemaking III, Homemaking IV, and Home

and Family Living classes, Two teachers had classes for adults,



39

Fourteen of the twenty-four had responsibility for Future Homemakers
of .America chapters., Some classes included boys only, some girls
only, and some included both boys and girls at all grade levels,

A study of Table II shows that the beginning teachers in this group
were teaching a variety of types of classes in home economics.

The beginning teachers in the group were teaching a total of
2281 boys and girls, The number of classes ih home economics taught
by each teacher ranged from three to six, Five out of twenty-four
teachers taught six classes each day, Eleven of the twenty-four tauglit
five classes daily, Table III illustrates the number of classes taught
daily and the total number of pupils taught by each beginning teacher
in the group studied,

The kinds of classrooms in home economics in which the begin-
ning teachers worked varied, One-half of the teachers were teaching
in all purpose classrooms where all phases of home economics could be
taught, Two of the twenty-four were teaching in a house and ten of
the twenty-four were teaching in a foods, clothing, and/or home living
rooms, The kinds of classrooms being used by beginning teachers of
home economics is summarized in Table IV,

Eleven of the twenty-four teachers in the group were the only
teacher of home economics in the school, Four of the group taught in
two -teacher departments; six were teaching in department of home
economics which had three or more teachers. The number of teachers
of home economics in the department varied in the schools in which

this group of beginning teachers was teaching, Table V indicates the



TABLE II

KINDS OF CLASSES IN HME BCONQMICS BEING TAUGHT BY BuGINNING THACHERS

Kind of class

Number of
teachers

Per cent of group
N-24

Sixth grade
Girls only
Boys only
Boys and girls

Seventh grade
Girls only
Boys only
Boys and girls

Eighth grade
Girls only
Boys only
Boys and girls

Homemaking I
Girls only
Boys only
Boys and girls

Homemaking II
Girls only
Boys only
Boys and girls

Homemaking III
Girls only
Boys only
Boys and girls

Homemaking IV
Girls only
Boys only
Boys and girls

Home and family living
Girls only
Boys only
Boys and girls
adults

Future homemakers

- -

10

13

19

13

10

14

L.l

L1.7

5k.1

79.1

5L

L1.7

12.5

L.l

La

8.3
58.3




TABLE IIX

NUMBER OF CLASSES AND PUPILS T.UGHT BY INDIVIDU-L
BEGINNING TELCHZRS OF HCME ZCONOMICS

L1

Teacher Number of classes Total number
taught daily of pupils

153
128
117
77
117
an
112
90
70
Lo
65
79
&L
92
110
11/

MO dogl UDOYWOZRHRNaHIOHEBMO QT s
NIVl Ol uoroouniun Ful e wo i = OV g O o

Total 115 2281
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TABLE IV

KINDS OF CLASSROGMS OF HOME =CONCMICS IN WHICH
BEGINNING Ti~CHERS WORKED

Kind of classroom Number of Per cent of group
' teachers N-2L
All purpose 12 50.0
Separaté room for foods, ,
clothing, and/or home living 10 41,7
House 2 6.3

number and percent of beginning teachers of home economics teaching

in departments of home economics having one, two, three or more

teachers,

TALABLE V
KINDS OF DEPARTMENTS OF HCME ECONOMICS IN WHICH
BEGINNING T#HACHERS WORKED
Kind of department Number of Per cent of group

teachers, N-2L

One teacher 11 L5.9

Two teachers i 16.7

More than two teachers 6 25.0

Twelve of the beginning teachers in the group were married, six
were engaged, and six had no immediate plans for marriage, The marital

status of the group is summarized in Table VI,
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T.BLE VI

MARITAL STATUS OF BEGINNING TE4CHERS OF HQM& ECONOMICS

Marital status Number Per cent of group
N-2L

Married - 12 50.0

Engaged 6 25.0

No immediate plans 6 25.0

Ten of the beginning teachers of home economics in the group
were rearsd on the farm, nine in small towns, and five in the city.
The areas in which the beginning teachers in the study were reared is

summarized in Table VII,

TABLE VIT

AREA4S WHERE BEGINNING TE.CHERS COF HOME ECONOMICS Wirtd RZarsD

Area Number Per cent of group
N-24

Farm 10 1.7

Small town 9 | 37.5

City 5 20.8

The ordinal positions in the family held by the beginning
teachers in the group were fairly representative, Nine of the twenty-

four were oldest children, six were youngest, eight were middle, and



Ll

one was an only child, Ordinal positions held in the family by the

beginning teachers in the group are sumarized in Table VIII,

TABLE VIII

CRDIN.L POSITIONS IN THE FaMILY HELD BY
BEGINNING T&iCHERS Of HOME ECONGMICS

Position Number of Per cent of group
teachers N-2L

Oldest 9 37.2

Middle 8 33.3

Youngest £ 25.0

Only 1 L.l

The beginning teachers in the group studied showed similarity
in the reasons that they stated for choosing the teaching of home
economics as a profession, Sixteen of the twenty-four stated as a
reason for the choice of the teaching of home economics as a career,
the enjoyment of the kinds of subject matter taught in home economics;
i.e., "...studying practical subjects like foods and clothing." Five
of the twenty-four indicated that they chose to be teachers of home
economics because they liked to work with people and wanted to help them
be better family members, Three of the twenty-four stated that they
chose the teaching of home economics as a profession because it combined
so easily with marriage, The reasons for choosing the teaching of

home economics as a professional career are grouped in Table IX,
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T/:BLE IX

EE.SONS STATED BY BEGINNING Ti..CHERS FOR CHOOSING THA
TEACHING OF HOM£ ECONOMICS AS A PROFASSION

Reasons Number of Per cent of group
teachers N-2L

Liked subject matter in
home economics, especially
foods and clothing, 16 66.6

Liked possibilities for
combining home economics
with marriage 5 20.9

Liked to work with and
help people 3 12,5

The beginning teachers in this group were generally satis-
fied with teaching., All of teachers indicated that they liked teach-
ing, Twenty of the twenty-four indicated that they felt satisfied
with teaching most of the time; four stated that they felt satisfied
with teaching about half of the time, Thirteen of the group indicated
that they did not know of anj job for which they were qualified that
would induce them to leave teaching, Eleven of the twenty-four said
that they were not eager to leave teaching but would do so if they
could get a better job, Seventeen said that they liked teaching about
as well as most people iike their jobs; while seven said that they
liked teaching better than most people like their jobs, The feelings
that the béginning teachers in this group had about the teaching are

summarized in Tabie X.
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TA3LE X

ATTITUDES QF BEGINNING TELCHERS CF HOME ECONQMICS
CONCERNING TEACHING

attitudes Number of = Per cent in group
teachers N-2L

Like teaching 2L 100.,0
Do not like teaching - -
Indifferent to teaching - -
Liked teaching most of the time 20 £3.3
Liked teaching about half of the time L 16,7
Seldom liked teaching - -
Did not know of any job which would

induce them to leave teaching 13 skl
Not eager to leave teaching, but

would for better job 11 Ls.9
Would take any job other than

teaching - -
Liked teaching as well as otlers

liked their jobs 17 70.9
Liked teaching better than most

people liked their fobs 7 29.1
Disliked teaching more than others

disliked their jobs - -

IT, DEVSELOPMENT CF INSTRUMENTS FOR STUDYING DECISION-MAKING
RELATED TO MAN.GMANT IN CLASSES OF HOMA BCONGMICS

Techniques for discovaring some of the available instruments

used for identifying and studying decision-maldng and factors related

to decision-making, An examination of the literature revealed few

instruments which had been used for studying decision-making,
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Hazel Huston Price,? in a study made to determine the ability of high
school students of home economics to make wise decisions used a model
analysis device, A decision situation was set up, In the model the
problem was broken down into: (1) all facts to be considered;
(2) motivating values functioning; (3) types of personal resources at
stake in the decision, This model was used by each girl in working
out a similar analysis of her own concerning a recent decision.
Through the use of the device Price was able to sample the kinds of
decisions made by adolescent girls, the kinds of facts used to support
the decisions, and the kinds of values frequently evoked,
| Examination of opinion polling market research indicated a
widespread use of sample interviews, case studies, sample surveys and
personal interviews to study the decision-maldng process, A general
characteristic of the instruments was the use of open-end questions,
Sections of the questionnaire discussed by Katz and LaZersfeld,2
in their study of personal influence in decision-making, were examined
to find means for ascertaining the factors that seemed related to the
decision-making process, QJuestions relative to the impact of "reason
for change" seemed applicable for examining the decision-making process

in relation to management in classes of home economics,

1Hazel Huston Price, "Securing Valid and Reliable Evidence of
the Ability of the Adolescent Girl to Make Intelligent Decisions Con-
cerning the Use of Personal Resources.," (uapublished Doctor's thesis,
Ohio State University, 1936), pp. L2-Gl,

®Z1ihu Katz and Paul E, Lazersfeld, Personal Influence
(Glencoe, Illinoist The Free Press, 1955f, pp. 340-352,




Initial stage of instrument desvalopment, The first stage of

instrument development consisted of devising a simple outline consist-
ing of four steps for examining the decisions made in managing a class
of home economics. The steps were: (1) describe a situation related
to the management of your class that required a decision; (2) state
several ways that you considered for solving the problem; (3) state

the way you chose to use; (L) give your reasons for choosing this
particular way; and (5) state how you felt about your choice, The
research worker visited with a local teacher of home economics, explained
decision-making to her, and secured her cooperation in using the above
outline for examining decisions she made in relation to the management
of her classes in home economics. A copy of this first dacision outline
appears in appendix, page 15L, An analysis of the decisions made by
the local teacher of home economics was made, The weaknesses and
strengths of the outline form for recording decisions were discussed
with the local teacher of home economics, The analysis of the recorded
decisions and the discussion were used as bases for devising the

decision log,

Decision-Log. A decision log for recording the management

decisions relative to classes in home economics was devised, The log
consisted of two forms: (1) Form 4 to be used for recording daily
decisions; and (2) Form B, to be used for recording weekly decisions,
Both forms werc identical in that the same kinds of information was
sought in each, A sample of Decision Log, Forms a and B appear in

Appendix, pages 155 and 156,
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Focused Interview Schedule, The focused interview schedule

was devised with the intent to probe more deeply into the management
decisions recorded by the beginning teachers of home economics,
Merton and Kendall® have differentiated the focused interview from
the general or diffuse type of interview ty noting that the focused
interview has characteristics of: (1) it takes place with persons
known to have been involved in a particular situation;.(2) it refers
to situations which have been analyzed prior to the interview;

(3) it proceeds on the basis of an interview guide which outlines the
major areas of inquiry and tle hypotheses which locate pertihent data
to be secured during the interview; and (L) it is focused on the sub-
jective experiences regarcding a particular situation. 4 sample of
the first focused interview schedule developed to secure subjective
feelings about decisions relative to management in home economics

classes by beginning teachers appears in Appendix, pages 157-165,

Preliminary study. The Decision Log, Forms 4 and B, and the

Focused Interview Schedule were used in a preliminary study in which
five second year teachers in the Lansing area, who were Michigan State
University graduates of home economics education participated, D;ta
from the preliminary study were secured in the fall of 1955 and were
used in revising the instruments and procedures used for collecting

data,

*Robert K. Merton and Patricia L, Kendall, "ThLe Focused
Interview," American Journal of Sociology, LI (May, 19L6), pp. 5L1-557.
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Minor revisions were made in the Decision Log, Forms 4 and B;
teachers were asked to record daily decisions only rather than to male
a distinction between daily and weekly decisions, 4 sample of the
revised Decision Log, Form 4 and B appears in .ppendix, pages 166 and 167,

The Focused Interview Schedule was revised by re-arranging the
sequence of questions, and the deleting and rephrasing of some of the
open-ended responses, The major change made in the Focused Interview
Schedule was made in the sections geared toward securing factors which
were related to the decision-maling process., Factors were secured
from each teacher that related to decision-making in management of her
classes in home economics generally, rather than to the ways in which

each factor related to each decision she made and recorded, This chance

resulted in reducing the time for conducting the interview from over
two hours to slightly over one and one-half hours, The revised Focused

Interview Schedule appears in =ppendix, pages 1£6-181,

ITI. COLL:CTION OF THE D.T.

Collection of recorded data on decisions related to management

in classes of home economics, after each of the beginning teachers

who was willing to participate in the study notified the research
worker, a letter and a packet cf materials was mailed to her, This
letter explained the teaclier's role in the study and prepared the way
for the follow-up focused interview, The packet contained: (1) an
explanation of decision-making related to management in classes of

home economics; (2) three illustrations of management decisions made



relative to classes in home economics; (3) a supply of Decision Log,
Forms &4 and B; and (L) directions for recording management decisions
on the Decision Log, and for mailing the Decision Logs to the research
worker, 4 sample of the packet materials appears in 4Appendix, pages 182-187,
Participating beginning teachers of home economics were asked
to record the decisions related to management which they made each
day, for one week, on the Decision Log, Form 4, At the end of the
week the Decision Logs were mailed to the research worker, OCne week
vas allowed to elapse, then the teachers were asked to record each day,
for a second week, the decisions related to management in classes of
liome economics and to mail these Decision Logs to the research worker,
all teachers recorded decisions related to management in classes of
home economics for the same intermittent two week period, With the
return of the final packet of Decision Logs the teachers were requested
to include a schedule of their classes and to indicate a convenient
date for the research worker to visit the teachert's classes and conduct

the focused interview.

Field visits with the particirating teachers, After each of

the beginning teachers of home economics had returned her recorded
management decisions the research worker contacted her and with her,
planned a time for visiting her and conductin: the focused interview,

4s previously arrangsd, the investigator was able to observe
the classes in home economics which were in session while she was

visiting in the school., One or two classes of home economics taught
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by each of the participating teachers was observed by the investi-
gator, Notes were taken during the observation concerning: (1) type
and arrangement of the classroom; (2) appearance of the room; (3) man-
agement responsibilities being assumed by pupils; (L) management
responsibilities being assumed by the teacher; and (5) method of teach-
ing being used, Observation records were utilized in the study only

to reassure the research worker to some extent of the validity of
decisions relative to management in classes of home economics,

Each of the beginning teachers of home economics had arranged
for a two-hour period when she was free to partiicipate in the focused
interview with the research worler, The focused interview was conducted
after-school in nineteen of the cases, and during the teacher!s free
hours in five instances, 41l information relative to decision-making
gathered during the focused interview was recorded in the interview
schedule in the presence of the teacher, Teachers were given an
opportunity to ntalk out™ some of the decisions beyond the information
sought by the investigator, No attempt was made to record the details
of these discussions which were unrelated to the information needed.

During the initial period of the focused interview the investi-
gator sought to gain rapport with the beginning teacher by commenting
on a particularly interesting observation she had made while she visited
the teacherts class, Appreciation was expressed to the teacher for
keeping the Decision Logs and returning them to the research worker.
(The teachers generally expressed a high interest in being able to

participate in the study., Seven commented on the value they derived
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from making themselves look at and analyze the kinds of decisions they
were actually making in relation to their classes in home economics,
They seemed to feel that analyzing decisions helped them become more
aware of their real goals in teaching.)

sfter rapport had been reached, the investigator explained the
purpose of the focused interview, Inasmuch as was possible the wording

expressed in Introduction, Focused Interview Schedule was used, See

Appendix, page 169.) The research worker tken harded the teacher a
typewritten list of the situations that she had recorded which needed
a management decision and the decision that she had said she had made.
These management situations and decisions had been compiled from the
Decision Logs which each individual teacher had return;d to the investi-
gator, The typewritten list of management situations and decisions were
used by each teacher to recall the decisions she hLad recorded on the
Decision Logs,

At the end of the focused interview the investigator thanked
the teacher for her willingness to participate in the study. Appreci-
ation was expressed for the cooperation the teacher had shown in
recording decisions relative to classroom management and returning them

to the research worker on the dates requested,
IV. TABULATION AND TREATMiNT OF THE DaTa

Method of tabulation of data, 4All data were hand tabulated,

Data for each teacher were kept separate in manila folders. Supplementary

data, such as number and size of classes, types of classrooms in home



economics, number of teachers in the department of home economics,
ordinal position of the teacher in the family, marital status, feelings
about teaching, area where teacher was reared, and reasons for choosing
the teaching of home economics as a career, were organized and classi-

fied for the group as a whole,

Treatment of the data, The following procedures were used in

the treatment of data from the Decisibn Logs: (1) the number of

decisions and alternatives per decisions were counted for each beginning
teacher and for the group as a whole, (2) the kinds of decisions were
classified into the areas of "how to teach," ™use of time," ™discipline,”
®care and use of room, materials, and equipment," ®interruptions,"
"what to teach," and "monecy"; the per cent of decisions in each of
these areas was determined for each individual teacher and for the group
as a whole, (3) the per cent of satisfying and dissatisfying decisions
was determined fof each individual teacher and for the group as a whole,
and (L) reasons for satisfactions and dissatisfaction were classified
and summarized for individual teachers and the group as a whole,

The following procedures Were used in the treatment of the data

from the Focused Interview Schedule: (1) the per cent of responses for

each item were determined for each individual teacher and for the group
as a whole, (2) reascns for feelings concerning each item were classi-
fied and summarized for each beginning teacher and for the group as a
whole and (3) comments on open-ended questions were classified and

summarized for each individual teacher and for the group as a whole,.



CHAPTER IV

NUMBER AND KINDS Of DECISICNS RELATED TO MuNAGEMENT IN CLASSES
OF HOME ECONOMICS MADE BY BEGINNING T&£..CHERS
The number and kinds of decisions related to management in

classrooms of home economics made by beginning teachers were studied
and are discussed in this chapter. The descriptions of decisiors made
relative to management in classes of home economics were based on data
secured from the records of decision logs kept by twenty-four beginning
teachers, The data covered in the decision logs included: (1) a state-
ment of the situation requiring a management decision, (2) a listing
of the possible alternatives considered in arriving at a decision,
and (3) a statement of the decision made. The decision logs were

kept for a two week teaching period.

Number of decisions related to management in classes of home

economics made by beginning teacher. During the two week period in

which records were kept of decisions related to management the twenty-
four beginning teachers made and recorded a total of 3L3 management
decisions, The number of decisions made by each of the twenty-four is
shown in Table XTI,

The greatest number of decisions made and recorded by any one
teacher was thirty-one; the least number of decisions made and recorded

was tlree, The median number of decisions related to management in
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TABLE XT

NUI'BER OF DECISIONS RELATED TO MANAGHMENT IN CLASS=S OF HOME s£CONOMICS
MADE AND R&CORDED BY BEGINNING TriaCHERS

Teacher Number of dacisions
mads and recorded

31
1L
30

9
16
7
31
10
15
18
18
1L
9
21
12
13
6
9
18
5
L
3
11
19

Mo <CHRHuomeUvoOoERP maHIomBEgOQw e

Total 3L3
Median 13.5

Mean 1kL.3

home economics classes made and recorded by beginning teachers was

thirteen and one-half,
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Number of alternatives considsred in making decisions related

to manazement in home economics classrooms, The number of possibili-

ties or alternatives considered for each situation before arriving at

a choice varied among the beginning teachers, The number of alternatives
listed for each recorded decision by each of the twenty-four beginning
teachers is shown in Tabls XII, The number of alternatives considered
in making management decisions ranged from two to seven,

The specific¢ situation reguiring a decision where seveﬁ alterna-
tives were considered was a decision related to the use of time by this
particular teacher, 3is stated by the tzacher it was:t ™How should I
use my free period to best advantage?" The possivilities or alternatives
she considered were: "(1) mark tests; (2) clean desk drawers; (3) make
plans for the next class; (L) write personal letters; (5) read the
newspaper; (6) have coffec and visit with another teacher; or (7)
check supplies for food's class,® She chose the last alternative listed,

The least number of alterngtives considered in making a decision
related to management in classroom of home economics was two, Of the
total 343 management decisions recorded by the beginning teachers two
or three alternatives were listed in two-thirds of the decisions made,
Seven alternatives were considered in only one case, The percentage
of alternatives considered in arriving at management decisions are
summarized in Tablz XIII,

The number of alternatives considered in arriving at a decision
varied among the beginning teachers of home economics, The range in

number of alternatives considerzsd is shown with the number of decisions
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TABLE XIT

NUMB4R OF ALTARNATIVAS CONSIDERAD FOrt EACH MANAGEMENT DECISION
RECORDED BY BEGINNING TiEiCHERS OF HOME ECONGMICS

Teacher Number of alternatives per decision Total number of
Seven Six Five Four Three Two decisions
A - & 6 12 S - 31
B - - 1 5 5 3 14
C - 12 3 7 8 30
D - - L 2 3 9
B - - - 3 10 3 15
F - - 1 3 3 7
G - 3 3 2 13 10 31
H - - - - 10 - 10
I - - 3 9 3 15
J - 1 3 11 3 18
K - - - 7 11 - 18
L - - 1 & 5 - 1L
M - - - 2 3 L 9
N - 2 3 9 7 - 21
0 - 5 - L 3 12
P 1 - 1 L 5 2 13
2 - - - 2 L 6
R - - 2 5 2 9
S - - 3 13 2 18
T - - - L 1 5
] - 1 - 3 - L
v - - - - 3 - 3
W - 2 2 7 - 11
X - - - 12 7 19
Total 1 13 36 73 159 61 343
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TABLE XITI

PARCENTAGE OF ALTERN..TIVES CONSIDERED IN ARRIVING AT DECISIONS
RELATED TO MaiNLGEMENT IN CLASSROGMS IN HOME ECONOMICS
BY BEGINNING Tk.CHZRS

Number of alternatives Total number Per cent of

considered per choice of decisions alternatives
Two 61 17.5
Three 159 L6é.h
Four 73 21.2
Five 35 10.6
Six 13 L.1
Seven 1 1
Total 343 100.0

made and recorded by individual teachers in Table XIV, Of the fifteen
teachers who made and recorded over ten decisions, two-thirds con-
sidered alternatives in the ranges where the highest number was five
or more alternatives, Of the nine teachers who made and recorded ten

or fewer decisions, only one considered more than four alternatives,

Situations related to management in classrooms of home economics

that required a decision by beginning teachers, Management situations

in the areas of (1) care and use of room, materials, and equipment;

(2) what to teach; (3) how to teach; (L) discipline; (5) use of time;
(6) interruptions; and (7) money required a decision by beginning
teachers of home economics, Of the 3L3 situations requiring a decision,
106, or over 30 per cent, were in the area of "how to teach"; ninty-

eight or over 28 per cent were in the area of "use of time"; and



TABLE XIV

RANGE IN NUMB:R OF L.LTERNATIVSS CONSIDsRED COMPARSD WITH NU#BcR COF
MANAGEMENT DECISIONS MADE ..ND RECORDED BY E.CH BEGINNING TraCHER
OF HOME ECONCMICS

Teacher Number of decisions made Range of alternatives
by individual teachers considered
A 31 3-6
B 31 2-56
c 30 2-5
D 21 3-6
B 19 2-3
F 18 3-4
G 18 2-5
H 18 2=l
I 16 2-U
J 15 2=l
K 1k 2-5
L 1k 3-5
M 13 2-7
N 12 2-5
0 11 3-5
P 10 3-3
Q 9 2-L
R 9 2=l
S 9 2-L
T 7 2-L
U 6 2-3
Y g 2-3
W I 3-5
X 3 3-3

sixty-four or over 18 per cent were in the area of "discipline." The
number and percentage of decisions in each of the categorized areas
are summarized in Table XV,

Individual teachers varied slightly in the areas they identified
and recorded as decision-making situations related to management in

classes of home economics,
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NUMBeR AND PZR CENT OF CLASSROOM MAN.GuMENT SITUATIONS REQUIRING
DECISIONS BY BEGINNING T&.CHEXS OF LOME ECONGMICS

Situation Number of Per cent of

situations situations
How to teach 106 30.9
Use of time 98 28.6
Discipline ol 18.7

Care and use of room,

materials, and equipment 56 16.1
Interruptions 9 2.
What to teach 8 2.3
Money ‘ 2 1.0
Total 343 100.0

Twenty-three out of the twenty-four teachers indicated making

ecisions r e o situations rezarding ow each, about cne-
d s elated t tuations regarding "how to teach.," .ibout

tlird of all situations requiring a decision had to do with "how to

teach ,m Teachers cited situations like:

*low shall I teach the cuts of meat?™

"How should we study salads?®

"How can I teach them about prices before they start planning

their meals?®

®I know we're supposed to pupil-teacher plan,

How can I do

this so girls will want to have an open-house?®

"How can I possibly help each of the girls with her sewing
problems in forty-five minutes?®

"How should I have class learn about breaicfasts?®

®How to teach about table manners and not hurt the girls?

feelings?™
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"How to have the girls evaluate what they hLave learned
about applesauce,"

®How should I begin unit on boy-girl relationships, #ind
after I begin it how do I keep it interesting?™

Twenty-one of the twenty-four teachers who kept decision logs
identified situations where decisions had to be made in relation to the
"use of time," Over 28 per cent of all situations requiring a decision
were related to the "use of time.," Individual teachers stated situ-
ations such as these in relation to time:

®"Rolls didn't get finished in time, Should I let the girls
skip study hall and stay and finish them?®

"The preceding class didn't finish their foods work on time,
How should the next class spend their time?®

®*Two girls have finished their assignment, I hLad planned for
them to use all of the class time, What should I do with them?*®

®"How much time should I allow for the class to finish their
present gift project?"

"What to do with class at Iast . minute as I had planned on
spending the time going over the test but the kids told me
the substitute teacher yesterday did it,"

®Had twenty minutes left in the hour with nothing planned,
Girl absent who was supposed to present a report as part of
the lesson,"

"When should I plan for time to get the dish towels done
(washed) "

*FH, (Future Homemalkers) initiation is tonight. Nothing lLas
been done. Should I give the girls class time to work on it?®

"in assembly interrupted my class, %“hat should I do with the
little time that is left for class?™

"I promised them they could have another pie lesson and
there wasn't time to plan,"

®Somehow the time plans for our meal preparation classes
never works out, What can we do to get done on time?"
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"I didn't have time to get things ready for foods lab and
therefore we couldn't have it and something else had to be
done "

Twenty-one out of twenty-four teachers identified "discipline"
situations requiring a decision, Over 18 per cent of all the situations
requiring a decision by the total number of beginning teachers studied
were in the area of "discipline." Teachers recorded discipline situ-
ations such as these:

" hat should I do about tlree girls who are mis-behaving?

They are laughing and carrying on when they should be maling
a foods plan work sheet "

"Class discussion was being consistently interrupted by
various groups cutting up, One small group in particular
has been getting louder every day."

"l girl is quite "sassy® in her talk to me."

"The girls were supposed to be reading, Two girls were asked
several times to read but persisted in looking at their boy

friendts pictures "

"What to do about the people who throw flour and sugar in
their first class; around the room and at each other,”

®"The stools in the room were being screwed off and banged
around,"

"Jhat should I do about girl who is doing her algebra in
class instead of sswing on her apron?*

' ®Boys in this Oth grade group cause me no end of trouble,
They are so noisy and loud and can't sit still a minute,"

Sixteen of the twenty-four teachers made decisions because of
situations due to "care and use of the home economics room, materials
and/or equipment," The kinds of situations recorded in this area

included:



"Aprons seem to get misplaced so easily, Today we needed to
decide how to decrease the number of aprons veing lost.®

"Some stains had set in the oven, How should they be
cleaned?™ :

"Coffee was spilled on the rug in the living area by an
adult group using the room last night, I didn't detect
it until this morning, How shall it be cared for?®

"There are not enough books on nutrition for all my pupils,
How can I arrange it so what we do have will be used?®

"The room is such a mess after clothing class, Machines not
properly put away, threads and scraps all over the place,
ironing board out "

"For two weeks now, the dishes, casseroles, pie tins, etc.,
have been left in the homemaking room from the community

basket-ball banquet, No one claims them, Today they have
to go."

"For about the tenth time this month two shuttles from the
sewing machinss are lost, There ought to be some way of
getting the girls to replace them in the machine after using
them "

The percentage of decision-making situations in the arsas of

"care and use of room, materials, and equipment," ™discipline," "how

to teach,™ "interruptions," "™money," ™use of time," and "what to teach,"

are summarized for each teacher in Table XVI,

Management decisions in classes of home economics related to-

human and nonhuman resources., Human resources were considered to be

those of time, energy, and abilities, interests, knowledge and skills
of persons. Nonhuman resources were considered to be those of materials,
money, and school-community facilities, Decisions around human resources
accounted for about nine-tenths of the total number of decisions made

by beginning teachers of home economics,
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Nonhuman resources were considered in over one-tenth of the decisions
made, Seven out of the twenty-four individuals made and recorded
decisions related only 1o human resources, 4 study of Table XVII
indicates that about 65 per cent of all decisions made and recorded
by any one individual beginning teacher were related to the managemznt

of human resources,

TABLE XVII

FPERCENTAGE CF DECISIONS MiDE AND RECORDED BY BuGINNING TE..CHERS OF
ECME ECONOMICS THAT “#RE RELATZD TO MANAGING HUM.N
AND NCNHUM:N RESCOURCES

tuman resources Nonhuman resources
Teacher Number Per cent Number Per cent

A 20 I 11 35.5
B 12 £5.7 2 14.3
C 26 86,7 L 13.3
D 9 1C0.0

E 14 ¢7.5 2 12.¢
F f £5.7 1 14,3
G 26 £3.9 5 16.1
H 8 £0.0 2 20.0
I 15 100.0

J 17 oL L 1 5.6
K 15 3.3 3 16.7
L 12 85.7 2 1L4.3
M 9 100.0

N 19 90.5 2 9.5
0 11 91.7 1 3.3
P 12 2.3 1 7.7
4] 5 3.3 1 16.7
R 7 77.8 2 22.2
S 14 77.8 b 22,2
T 5 100.0

U L 100.,0

') 3 100.0

] 10 90.9 1 9.1
X 19 100.0
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A breakdown of the iuman and nonhumén resources indicates that
individual teachers of home economics were more alike in decision-
making related to human resources than nonhuman resources, A study
of Table XVIII suggests that over one-half of the group made decisions
related to time, abilities, skills, interests and knowledge., The
range of individual teachers making decisions related to nonhuman

resources was from one to twelve,

Decisions related to the specific steps in the management

process; i,e., planning, controlling the plan in action, and evaluat-

ing. Tﬁe planning step in the management process most frequently
required decisions by beginning teachers of home economics, 4 study
of Table XIX indicates that of the total of 3L43 decisions made by
beginning teachers, over one~half were concerned with the planning
step of the management procéss;overone-third per cent were concerned
with the control step; and over one-tenth per cent were concerned
with the evaluation step,

Individual teaclers varied in decisions made in relation to the
steps in the management process, Eighteen out of twenty-four teachers
made decisions in all three steps of the management process, Twenty-
three out of twenty-four made decisions related to the planning and
control steps but none related to the evaluation step. Only one
teacher made decisions relative to only one step in the management
process, namely, the planning step. Four out of twenty-four teachers

made over one-half of their decisions relative to the control step in



¢8

- L°ST 8°S1 9" e 88T - - - 8T X
- " €€ - € €€ - - - - € €€ )
- - - 0°S2 0°04 0°se - - - A
- 0°sl - - 0°s2 - - - - n
- - 0°of - - - - - 0°0% L
S*s T1T 9°S 1T - L°9T - 9°& 7°1h S
- - 2°e2 - - AR A - - 9°8S q
9°91 - L°9T - - - - L°9T 0°0§ [}
- €41 1St g° o€ - Ll - - 3°0€ d
- - LT £°3 "3 - - £°9 £ €e 0
§°6 8° 1 g€z €T - - - S°6 T°g€ N
- - 2'z2 S 1T - - - - € €€ W
- T2 L°SE - - €T - - 6°21 T
9°9 9°$ £°¢€ 9%5 9°s T Tt - - € ¢e b
- 9°9 T 1T AR L°9T T 1t - - £°¢e r
- 9°9 0°02 0°02 L°9 - - - Lo I
0°0T1 - 0°0T 0°0T 0°0T 0°0T - - 0°'0Ss H1
(e 2 € - 8° g2 2’ € L6 - - 9° 18 9]
- - - 0°0T 6° 2N €Nt - €1 9°g2 J
- - q*LE §°2T - AN - - G LE q
- ' 1T 7° 10 £ ¢¢ TTT - - - - a
- £°¢ L°9T L°9T £°€T - - - 0° 04 0
Tl ) 9°g2 £° 1T - - - - 621 g
6°21 T°€ 6°2T n° 6T $*9 76T 2°€ S'9 T°9T v

SOTYTTTOvd STTPIS o3peTMouy sS1SaJ0qU] SOT}ITTTAY STeRTJIO}®[ LoUuol hmnmcm. SWTJ J9YOoes]

SATITTIOVE KIINWHOO-TOOHOS ANV TIINS
CIOTITHONY ‘SISTIFINI ‘SATIITIAY ‘STrIMFIVH ZTNOW ‘ZDONANA ‘TWII J0 STOMNOS T
DNISN SOIWONOOH FWOH J40 SHNWHOYAL HDNINNIDEE Xd qH00FY SNOISIOAd INAWDUYNYW 40 FDVINOYAd

ITIIAX §T149YL



69

T4iBLE XIX

NUMBZR OF DECISIONS MADE BY BEGINNING TE.CHMRS Of HOME ECONOMICS
IN RELATION TO rACH STEP IN THE MaN.iGeMeENT PROCESS

Steps in management Number of Per cent of
process decisions decisions
Planning 175 51.0
Controlling plan in
action 125 36.L
Evaluating L3 12 .6
Total 343 100.0

management; no teacher made over one-half of her decisions relative
to the evaluation step in the management process, Decisions made in
relation to the specific steps in the management process are summarized

in Table XX,

Recurring decisions, Beginning teachers of home economics

made decisions which recurred relative to "how to teach,® ™discipline,"
®"time™ and "housekeeping." The greatest number of teachers, 71 per
cent, found.“how to teach" a recurring decision, "Discipline"
decisions and "time" decisions, respectively, recurred for well over
one-half of the group, Decisions related to housekeeping were recurring
for two-fifths of the beginning teachers,

One-third of the teachers stated that most of their recurring
decisions weére concerned with making plans for "how to teach"; about
one-fifth indicated the need for remaking decisions related to how

to present ideas,
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One-fourth of the teachers reported that maintaining order in
the classroom required repeated decision-making, Keeping interest
of pupils was stated as being a recurring decision by one-sixth of
the teachers,

Recurring decisions related to knowing how to plan within
specified time limits were reported by ten out of twenty-four teachers,
How to use their own tims within the classroom was a decision that
had to be remade often by one-sixth of the group,

Keeping the home ecohomics room neat and orderly was a decision
that recurred for over a third of the teachers, Making decisions
relative to who should assume the responsibility‘for housekeeping was
reported to be a recurring decision by two out of twenty-four teachers,
One teacher reported recurring decisions related to care of equipment,
The recurring decisions are summarized in Table XXI.

The twenty-four beginning teachers of home economics who
participated in this study varied in the number of decisions they
made in relation to the management of their classes in home economics,
The kinds of decisions made in relation to managing classes tended to
fall into large specific areas, Individual teachers varied in the
kinds of decisions they made, Not every teacher made decisions in

each of the management decision areas identified,



T.aBLe XXI

NUMBER 4ND PrR CENT OF BoGINMING TEZiCHERS OF HOME =CONCMICS
REPORTING THZ RECURRENCE COF DECISIONS RELATED TO HCW TO
TEaCH, DISCIPLINE, HOUSEKEEPING 4ND TIME

Decision-making
situations

Number and per cent of teachers
reporting recurrence
Wumber Per cent

N-2L

How to teach
planning
presenting ideas
using materials
helping individuals

Discipline
maintaining order
keeping interest

- controlling noise
preventing cheating

Time
planning within time limits
use of teacher time

Housekeeping
maintaining orderliness
assuming responsibility
care of equipment

17 . 70.83

N N\ on

15 62,50

nNw EFE o

1k 56.33
10

10 11,66

o =




CHAPTER V

F.CTORS RELATED TO DECISION-MAKING IN THS MAN.GeeicdNT OF
CLASS4S IN HOME sCONOMICS

The following factors of: (1) length of time required to make
a decision; (2) ease with which a decision was reached; (3) autonomy;
(L) sources of help used in arriving at a decision; and (5) expecta-
tions of the management role of the home economics teaching position
were studied and are discussed in this chapter, The data were secured
through a focused interview geared toward probing into the management
decisions recorded by beginning teacliers of home economics during a
specified two week period, The interview was conducted by the
researcher in the local schiool setting of each of the beginning

teachers of home economics in the selected group.

Length of time required in arriving at decisions relative to

the management of classrooms in home economics, Each decision made

by the beginning teacher was rated by her as to the length of time
she thought it took lLer to reach the decision: (1) immediate or spur
of the moment; (2) saveral hours; (3) several days; (L) several
weeks; or (5) still in the process, Of the total of 3L3 management
decisions made and recorded by the twenty-four beginning teachers

of home economics, 138 or two-fifths were rated as Mimmediate" or

"spur of the moment" decisions, Over one-fifth of the decisions
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required several Lours to make, Less than one-third of the decisions
reached reguired several days of cogitating. For some situations no
specific decisions had been made; over six per cent of the decisions
were still in the process of being made, The length of time reguired
to reach the specific decisions made and recorded by the twenty-four
beginning teachers of home economics who were studied is summarized

in Table XXII.

TABLE XXII

LENGTH OF TIME NESDED FOR RE.LCHING DECISIONS BY BAGINNING
T&.CHERS OF HCME ECONOMICS

Length of time Number of decisions Per cent of
decisions
N-3L3
Immediate 138 Lo.2
Several hours 72 21,0
Several days 95 27.7
Several weeks 17 : 5.0
Still in the process 21 6.1

Individual teachers showed some variance in the length of
time it took to reach a decision, Five out of twenty-four teachers
made one-half of all the decisions they recorded immediately, A study
of Table XXIII indicates that all but one of the teachers made some
decisions immediately, twenty took several hours to make some decisions,
twenty considered alternatives several days before arriving at a
choice, Less than half cogitated several weeks before arriving at
some decisions, while one-half had not yet reached a decision concern-

ing a specific management situation,



TABLE XXITII

NUMBER OF DECISICNS RaaCHED IMMEDIATELY, aFTER SuVERL HOURS,
AFTER SEVSR.L DiYS, oFTER SEVERLL LEEKS, STILL IN THE
PROCZSS BY INDIVIDU..L BEGINNING TE.CHERS
CF HOME ECONOQMICS
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Immediate decision-making was most frequent.in management situ-
ations related to: (1) discipline; (2) time; and (3) how to teach,
Table XXIV suggests that with the exceptions of decisions related to
"what to teach" and "use of money,® a portion of all other types of
management situations requiring a decision had been resolved by some

teachers on the spur of the moment or immediately,

T.BLE XXIV

LENGTH CF TIME REQUIR«D TO MAKE DECISIONS RiL.TIVE TO SPECIFIC
M NaGuieNT SITUATIONS BY BEGINNING TELCHeRS OF HOME £CONOMICS

Number bf Decisions Reached

Management N-30:3
situations Immediately  Several  Several  Several Still in
" hours days weeks process

Care and use of
room, materials

and equipment 13 10 17 11 5
Discipline L1 10 6 3 3
How to teach 39 29 38 0 0
Interruptions N 2 1 0 1
Money 6] 2 2 0 0
Time L1 19 28 1 9
What to teach 0 0 3 2 3

Total 138 72 95 17 21

Out of a possible 138 decisions made immediately by the teachers
in the group, over one-third were related to "discipline ,® Typical

"discipline" decisions that were made on the spur of the moment or
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immediately were:

SITUATION 4: Should I remind one girl in seventh grade to put

up a magazine or let her read it while the rest of the class

discusses?

“lternatives, 1, Let Lois read the magazine ignoring her until
she decides to "come" to class of own accord,

2., Make her put up magazine and bring her back
to class discussion by asking a question of
lier,

3. Ask her a question saying nothing about
magazine, in hopes that she will take the
hint,

Decision, Made her put up the magazine and brought her into the
class discussion by asking a question of her,

SITUATION B: Talking of a student during a test,.
Alternatives, 1, Carry out promise to tear up paper,
2. Give student another zhance.
3. Ignore the situation,
Decision, Gave the student another chance,

SITUATION C: what should I do with the three girls who were mis-
belhaving in class--daughing and carrying on--when they should
Iave been making cooking plan work sheets?
Alternatives, 1, Keep them after school,

2. Not let them cook tomorrow,

3. Iznore them,

L, Expel them from class,
Decision. Did not let them cook,

SITUATION D: How to kesp Becky from talking constantly while
sewing,
Alternatives, 1, Send her into cafeteria away from other girls,
2. Let her work at a table by herself.
3. Ignore it.
L, Just tell her again to stop talking.
Decision, Sent her to the cafeteria away from other girls,

SITUATION E: 4 girl was quite "sassy™ in her talk to me,
Alternatives, 1, Ignore her,
2, Say something right on the spot to her,
3. 4sk her to stay after school and sp=ak to
her then,
L. Take her aside and speak to her immediately,
Decision, Ignored it,
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Decisions made immediately related to time management accounted
for < one~third of the immediate decisions made by the teachers in the

group, Some samples of the time decisions that were made immediately

weresi

SITUATION A: What to have class do at last minute as I had
planned on going over their tests with them but the Idds told
me that the substitute teacher had done that yesterday.
alternatives, 1, Could read aloud from text,
2. Could discuss and evaluate what we had learned

in last twelve weeks, (Tomorrow is last day

I have this group.)
Decision, Read aloud from text.

SITUATION B: I didn't have things quite ready for a foods lab,
therefore we could not have it and something else had to be
planned,
alternatives, 1, Let the students do other school work,
2, Have them go on to the next book lesson,
3. Have a social hour and discuss other problems,
L. Have students clean the department,
Decision, Had the students clean the department,

SITUATION C: Coffee must be made for the teachers'! meeting after
school,
Alternatives, 1, Make the coffee myself before the meeting--
leaving my class,
2, ask some students to make it during class
period,
3. Give the whole class a lesson in making
coffee and demonstrate to class.
Decision, Asked some students to make it during class period,

SITUATION D: Should I let the girls stay during my last hour
class to clean up after party and miss part of their next class?
(Party was a class activity in food prep. class.)
Alternatives, 1, Could stay in home economics room and finish
cleaning up even if I had another class,
2. Girls could come in after school to do
clean-up,
3. Do clean-up during their class period and cut
anoither 'part of class activity short.
Decision, Stayed during last hour and missed part of their next
class,
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Thirty-nine of the possible 138 decisions that were made
immediately were related to "how to teach.," Some sample situations
and decisions reached immediately were:

SITUATION si: Needed to help students gain some understanding of
fibers,
Alternatives, 1, Lecture to them on important points,
2, Have each one look up some answers to questions
I could think up in a kind of supervised study.
3. Divide class into small groups according to
fibers and have group look up material and give
short report before end of period.
Decision. Had class divide into groups and look up material for
reports,

SITUATICN B: hether to have an active or sitting kind of class
today in sewing,
Alternatives, 1, Seat work--have class discuss rules we would
observe during sewing class, etc.
2., Let girls take basic measurements so they could
chose patterns,
3. Let them look at pattern books and chose a
pattern,
Decision, Girls took measurements and decided on what size
pattern they needed,

SITUATICN C: How to answer all the questions during & sewing

class,

Alternatives, 1, Have girls write name on board if they had a
question, Take them as their name appeared,

2. Let girls come up to me if they have a question
and take whoever comes,

3. Answer general questions at beginning of
period; answer individual questions if there is
time,

Decision. Had girls write name on the board and went to each girl
as her name appeared on board,

SITUALTICN D: How should I divide the class to work on socio-
dramas?
alternatives, 1, Have them volunteer,
2, Have them draw numbers,
3. Select four girls myself,
Decision, The girls volunteered for the socio-drama group.
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Decisions made immediately relative to "care and use of room,
materials or equipment" accounted for thirteen of the 136 immediate

decisions made, Some examples of the kinds of decisions that the

teachers made were:

SITUATION A: In the clean-up after sewing should I let a seventh
grader use the sweeper without any instructions?
alternatives, 1, Stop class early and explain to all hLow to
properly use the sweeper,
2, Explain to the boy who is to sweep.
3. Don't take the time to explain the proper
use of the sweeper, and let boy go ahead and
figure it out for himself,
Decision, Let the boy use the sweeper without proper
instructions,

SITUATION B: Should I let the girls use plain tap water in the

steam iron as we ran out of distilled?

Alternatives, 1. Not let them use the steam iron until we got
some distilled water.

2. Use tap water in the iron--small amount only,
Decision, Let them use a small amount of tap water,

Four of the decisions that were made immediately were related
to "interruptions." A typical immediate decision related to inter-

ruptions was recorded by one teacher as:

SITUATION 4: The fourth hour was shortened for a pep assembly
leaving only a forty minute period. A lab on cup cakes had been
plannad and some kind of decision had to be made quickly,
Alternatives, 1, Give out new books which had just arrived and
collect money for them, Have tlhem look over
pagzes on measurements and table manners,
2. Let them go ahead with cup cake lesson.
If cakes are not all baked when pep assembly
starts, I can stay and take them out of oven;
girls can pick up cakes at 3:30 after school,
Decision, Let the girls go ahead on cup cake lab,

'

No decisions related to the management of "money" or ®"what to
teach" were made on the spur of the moment or immediately, Of the

seventy-two decisicns that were rated as taking several hours to make,
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twenty-nine were related to "how to teach," nineteen to "time"
management, ten to "discipline," and ten to "care and use of room,
materials and equipment.® No decisions related to "what to teach"
took several hLours to make,

Ninety-five decisions toolk several days to make, Over one-
third of these were related to "how to teach.,® Cne-fourth of the
decisions taking several days to reach closure were "time" decisions,
For some teachers some decisions in all the management categories
identified required several days of cogitating before closure was
reached, Teachers cited these examples representing each of the
management categories as requiring several days for decision-making:

SITUSTICN At How should I help the girls evaluate their cooking
experience?
Alternatives, 1, Group discussion of what had been done,
I would lead the discussion,
2, Individual family groups evaluate together,
3. A check against a checklist taken earlier,

L, & written factual test,
Decision, Individual family units evaluated together,

SITUATION B: Seventh grade class to terminate sooner than ex-

pected with several activities still not accomplished,

Alternatives, 1, I could arbitrarily call the muffin lesson
off to allow time for the exam,

2, I could call off the exam and have the muffin
lesson,

3. I could schedule extra time after school for
taking the exam so we could have the muffin
lesson during class.

Decision, Scheduled exam after school and allowed them to make
muffins during a class period,

SITULTION C: How to divide my second hour Homemaldng I class so
that twenty girls could work efficiently on sewing projects with
only five machines and two tables for cutting out materials,
Alternatives, 1, Divide the class in half arbitrarily and
start half of the group on a good grooming
unit,
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2. Divi‘le class according to amount of sewing
they have done previously and let the
advanced group get patterns fitted and cut
out while beginners learn about patterns,
ete.

3. Let all the girls begin at the same time and
do the best I can with the limited equipment
and facilities, '

Decisicn, Divided the class according to past experience and
let the advanced girls start sewing while others did practice
stitching, :

SITUATICN D: Labs are very noisy, %What can I do?
Alternatives, 1, Have no more foods labs.

2, Talk to the class and have one more trial lab,

3, Divide the class; have half group each day,
other half go to library for book work,

i, Since just four or five persons are causing
most of the difficulty, have them sit and
watch for one lab period,

Decision, Had noisy ones sit and watch for one lab period,

SITULTICN Z: whether I should start a unit on grooming in my

seventh grade class,

Alternatives, 1. Could start a unit on grooming as the girls
who had finished early had made a list of
questions on grooming,.

2. Could begin a unit on foods as I had done in
the other sections before,
3. Could have a short unit on babysitting,

Decision, Started the unit on grooming so girls questions could

be used,.

SITUATICN F: Should I spend money for meats so everyone could
cook scme in class?
Alternatives, 1, Could have them read about meat cookery.

2. Could demonstrate how to cook different ldnds
of meats,

3. Could allow each group to spend so much money
on meat and decide themselves on what kind it
should be,

Decision, Let each group cook one kind of meat,

SITUATION G: uhat to do about special meetings that constantly
take Louise away from class,
Alternatives. 1, Not let her go to meetings at all.
2. Let her go only if she has her work completed
first.
3. Just let her go, as usual,
Decision. Let her go only when her work was finished,




For some situations no specific decision had been reached;
the decision was still in the process of being made, In most cases
alternatives had been sought and teachers were attempting to think
through the alternatives more thoroughly before arriving at a choice,
Twenty-one management decisions were in the process of being made.
Of these, less than one-third were related to the management of "time,®
while about one-fifth were related to "care and use of room, materials
and equipment.," No decision relative to "how to teach" or "money"
were in the process of being made, Teachers recorded the following
as decisions still in the process of being made:
SITUATION 4i: For two weeks now, the dishes, casseroles, pie tins,
etc., have been left in the homemaling rooms from the community
basket-ball banquet, No one claims them, Tley have to go.
Alternatives, 1, Throw the dishes away.
2. Give them to teachers, Salvation army, some-
body...
3. Try to notify owners by asking kids if they
belong to their families,
L, Assign special drawers in homemaking room and

store them there,
5. ask the janitor to do something with them,

SITUATICN B: A sewing unit requires a lot of time and our class

periods are forty-five minutes long, What can be done to give

firls more time?

Alternatives, 1, Let the girls do a lot of sewing at home,

2. Let them spend all their free hours in school
sewing,

3. Try to 8et one hour during the day when all who
want to can come down to sew,

SITULTION C: 1hhether to change seating to improve class attention,

Alternatives, 1, Change seating so students are sitting next
to one another alphabetically,

2, Tell them where they may sit each day.

3., Scatter the inattentive ones,

i, Don't let them sit near their friends,

5. Let them sit where they want to but clamp down
on the talking.




SITUATIN D: «hat to teach in foods.
alternatives, 1, Let class decide what they would like to
learn to cook,
2, Use one of the texts and kind of follow it.
3. Let them fix dinners only.
Li, Let them do all three meals,

SITUATICN E: Eighth grade group always cut by assemblies for
one thing or another, We'll never get anything done,
alternatives, 1, isk superintendent if it is possible to have
class during assemblies, if kids want to stay,
2, ansk that periods for assemblies be rotated,
3. Try not to be concerned and do best I can in
time I have,

Factors influencing the length of time required to arrive at

a decision, During the focused interview the beginning teachers

were interrogated as to what they felt influenced the length of time
it took them to make a decision, 4 total of sixty-nine factors were
given by the twenty-four teachers in the group. These were categorized
into factors "outside" the irndividual or situational factors and
factors "within" the individual or personal factors, about two-thirds
of the factors cited were situational factors; over one-third of the
factors cited were personal factors. These factors are summarized in
Table XXV,

In discussing the factors that seemed to determine the length

of time needed to make decisions teachers said:

The kind of a decision makes a difference in length of time--
some kinds of decisions have to be made right now. You can't take
any time to think; for example, when danger to an individual is
involved, Or more often, when you are just plain mad--I guess
you tend to act on impulse. Lots of discipline decisions are

like that for me, Stuff like units to study aren't so rushed,
You think about them and make some plans,



TABLE XXV

FACTCRS CIT&D 4S INFLUENCING LENGTH OF TIME REQUIRZD TO RELCH 4
DECISION BY BeGINNING TEsCH:RS O HOME fCONQMICS

Kinds of factors Number cited

Situational L6
Amount of time available 15
Number of other people involved 7
accessibility of resources L
Pupil demands 11
School policies 6
Number of alternatives 3

Personal 23
Feeling others will accept decision 8
Feeling secure in situation 5
Feeling confident L
Successful past experience 6

Total 69

Decisions that arent't pressing tale me longer., I guess I'd
just as soon forget them; keep telling myself I'm going to
consider it when I have a "fresher mind."

Successful past experiences seemed to shorten the length of

time required to arrive at a choice, Teachers said:

Some are shorter because I've had a kind of similar decision
to make before and then I am more sure as to what to expect so
I can re-think faster,

Past experience--if youlve had some sort of similar experi-
ence before you kind of do it the same way so it doesn't take so
long to decide,

The greater number of persons involved, the longer time it

seemed to take to make a decision, Some teachers saids:

The number of people involved, Like if I have to ask the

principal, consult parents, and get the kids'! point of view
too--it takes forever,
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People who are involved makes a difference in length of time
as far as I am concerned,,.especially age level, Decisions are
guicker if the people are younger than I; it takes me longer to
decide if older people are involved,

The personal feelings the teacher had made a difference in the

length of time it took to reach closure in decision-making., One

teacher responded:

The individual feelings involved, mine especially, have lots
to do with the time it takes me to decide, If I feel that
people trust me to make a decision I can make it pretty fast,
If I think they aren't so sure how I'1l do--I'm pretty slow,

The number of alternatives available made decision-making
quicker for some individuals, longer for others. Teachers responded
by sayings

The number of choices you have, The more choices you have
the longer it takes to think about all of them,

When there aren't many choices and the consequences are
pretty serious I think about it much longer, When there are
only two choices and either will be kind of all right, I can
make a decision real quick,

The ease with which a decision was reached seemed to vary amonz

the beginning teachers studied, Beginning teachers were asked to rate

each of the decisions they made relative to management in their home

» economics classes in terms of ease or difficulty in arriving at
closure in decision-making. Each decision was rated "very easy,"
®easy,® ®fairly easy," "fairly difficult," ™difficult" or "very
difficult" to make, Of the 343 decisions related to classroom manage-
ment made by the beginning teacher over one-half were rated as "very
easy," The rating of ease of decision-making is summarized in

Table XXVI,



TAiBLE XXVI

NUMB£R A4ND PER CENT OF DuCISIONS R4TED RELATIVE TO ELSE OF
MAKING DECISION BY TOL.L GROUP OF BaGINNING
TE:\CHERS OF HOMr ECONOMICS

Ease of decision- Number of Per cent of
making decisions group

Very easy 17 5.0
Easy £o 23.3
Fairly easy 93 27T.1
Fairly difficult L1 12,0

Dif ficult €2 23.0
Very difficult 30 6.7

Individual beginning teachers of home economics tended to vary
in ease with which they made decisions, Les than one-third of the
teachers found some decisions "fairly easy" to make, -bout one-fourth
rated some decisions as "easy" or "difficult"™ to make., Only two
rated no decisions "difficult" to make; one-half of the group rated
some of théir management decisions "very difficult® to make, The
rating of ease of decision-making for individual teachers is summarized

in Table XXVII,

The ease or difficulty encountered in reaching closire in

decision-maicding was compared to the management situation in which the

decision was made, Four decisions related to "care and use of room,

materials and equipment" were rated "very easy." One "discipline"
decision was rated "very easy"; six decisions related to "how to

teach" and "time" were rated "very easy." No situations related to
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TABLE XXVII

PER CENT OF DECISIONS RATED .i.S TO EiS4 OF DECISION-M.KING BY
INDIVIDU..L BEGINNING T&.CHERS OF HOME ©CONQMICS

Teacher Very ©Easy Fairly Fairly Difficult Very
easy easy difficult difficult

A 12,9 22.6 16,1 19.L 9.7 19.4
B - - 28.6 35.7 28.6 7.1
c 10.0 6.7 30.0 6.7 13.3 -
D - 22.2 22.2 LL .k 25.0
E 12,5 18.7 37.5 12.5 18.8
F L2 .9 - 28.6 - 28.6 -
G - 22,6 19.L 12.9 29.0 19.L
H - - 50.0 20.0 20.0 12.5
I - L0.0 33.3 20.0 11.1
J - 11,1 22.2 5.5 33.3 27.8
K - 16.7 61.1 - 16,7 5.6
L 14,3 50,0 1L4.3 - 21.L -
M 22.2 L.h 111 22.2 - -
N 33.3 33.3 L.8 19,1 9.5
0 - 16.7 25.0 11,7 8.3 6.3
P - 38.5 23.1 7.7 7.7 23.0
Q 16,7 16,7 33.3 - 33.3 -
R - 33.3 22,2 111 33.3 -
S - 22,2 22,2 11,1 38.9 5.5
T - Lo.o - - 0.0 20.0
U - - 25.0 25.0 50.0 -
v - 33.3 33.3 - 33.3 -
W - 27.3 18.2 18.2 36.L -
X - L.k 31.6 5.3 15.8 -

®interruptions," ™money,® or ®what to teach" were rated “very easy"
to make, &ll categories of management situations studied included
some decisions which were rated "easy® to make by some bezinning
teachers. The greatest number of "time" decisions, forty, were

rated "Ifairly easy" to make, No "how to teach™ decisions were rated



"very difficult" to make,

closures in decision-making relative to specific management situations

is summarized in Table XXVIII.

RATING CF EASE COF DECISION-M.KING RELATIVE TO SPECIFIC MaNAGILIENT

TABLE XVIII

The ease or difficulty of arriving at

SITUATIONS 8Y BEGINNING To.CHEZRS OF HOMi £CONQMICS

Management Number of decisions rated
situation Very EBasy Fairly Fairly, Diffi- Very
easy easy difficult cult difficult
Care and use of L 8 11 € 16 9
room, materials,
and equipment
Discipline 1 9 15 6 19 13
How to teach 6 30 25 17 28 0
Interruptions 0 L 2 0 1 1
Money 0 3 0] 1 0 0
Time 65 19 Lo 9 18 6
What to teach 0 T 0] 0 0] 1
Total 17 <0 93 L1 62 30

One teacher rated the following management situation related
to the M"care of the room" as "very easy" to make:

SITUATION 4: Cleaning up of department after sewing class and

putting large equipment away,

Alternatives, 1, I could pick up strings, etc. myself and put
equipment away,
2. Have a student committee do it.
3. Have each student pick up their own things
and those using large equipment last put it
away,
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L, Have students put their own small equipment
away and have large equipment put away by
those using a certain machine; choose a
different machine each day,
Decision, Had students put away their own small equipment and
large equipment was put away by girls at certain machines,
Reason for Choice, Less argument as to who used it last, Doesn't
all fall on one person to do, wach student had some responsibility.

The same teacher rated the following decision relative to "care
of room" as ®"very difficult" to make,

SITUSTION: Some groups are leaving the department in a mess when
they use it at night,
Llternatives, 1, Tell all they can not use it,

2, Tell the groups off,

3. Talk to each group about care of room before
letting them use it,

L. Check on each group to see who is doing it by
coming to school each night room is in use and
then talking to the guilty group.

Decision, Checked on groups using room every night for one week,
heason for choice:s Didn't wiant to accuse a group if they werentt
guilty, A4lso didn't want people in town to think I was a fussy
old maid about the room, Thought if I was around they'd feel they
had to clean it up,

A discipline situation that was rated "very easy" to make by one
teacher wasi

SITUATION: Girls talking more than project working.
Alternatives, 1, Forbid all talking.

2. Keep reminding them to keep working,

3. Discuss problem with group and let them establish

rules for talking.

Decision, Talked over situation with girls and we set up rules for
talking in class,
Reason for choice, It made the responsibility for disciplining
rest with the group. (4lso was a good chance to do some teaching
about decision-making which I hadn't thought of doing before.)

Cne teacher rated this discipline decision as "very difficult"
to maket

SITUATION: A girl was quite "sassy"™ in her talk to me,
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&lternatives, 1, Ignore her,

2, Say something right on the spot to her.

3. »sk her to stay after school and speak to

her then,

L, Take her aside and speak to her immediately.
Decision, Ignored it.
Reason for choice, I didn't know what to say to her after class
and she wanted attention and talking to her in front of class would
lLave given her the attention plus made it hard on both of us,

Time management decisions related to how the teacher would use
Lier time in class were generally rated "easy" to make, The six time
management decisions which were rated "very difficult" to make by the
beginning teachers of home economics were related to the management of
food classes, Teachers found it difficult to manage to get food prgpared
and laboratories cleaned up in the definite limits of a class period,

In the "how to teach" situations all six decisions rated by
teachers as da=cisions "very easy" to make were decisions made relative
to how to teach sewing., Of the twenty-eight "how to teach" situations
rated "difficult" eighteen were related to how to teach foods units;
three were related to how to teach grooming; two to how to teach child
development; three to how to teach house planning; and two to Low to
teach child development,

Factors that seemed to influence the ease with which decisions

were made, In the focused interview each teacher was asked what
factors seemed to make decision-making in relation to the management of
classes of home economics easy, The factors'cited by the teachers
seemed to fall into four groupings, namely: (1) lnowledge, skill, or
information available; (2) relative certainty of conseguences;

(3) limitation of alternativesj and (L) past experience in similar



92

situation, A total of sixty-six factors were cited as making decision-
making easy. A study of Table XXIX suggests that being relatively
certain of the consequences of a decision made that decision easier to
make, All twenty-four teachers cited "certainty of consequences" as

a factor influencing the ease with which closure might be reached in
decision-making, Fifteen of the factors given were related to the
knowledge, skill, or information available for the decision-maker to
use, Thirteen of the factors listed were concerned with the limitation
of alternatives, The past experience of the decision-maker or knowing
about the similar past experiences of others were given as a factor that

influenced the ease of decision-making in fourteen instances,

TABLE XXIX

F.iCTORS CITED THAT BEGINNING Tx.CHERS OF HOMZ cCONQMICS
SATID MiDE DECISION-MAKING RASIeR

Kinds of factors Number cited
Relative certainty of consequances 2
To self 5
To others 13
To situation 5
Knowledge, skills, or information available 15
..bout persons involved 7
Sbout resources L
Lbout situation L
Limitation of alternmatives 13
Because of time 9
Because of situation 1
Because of knowledge 3
Past experience 1L
Cf self 8
Of others 6

Total 66
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Factors which beginning teachers said seemed to make arriving at

a manacement decision difficult, The factors stated by beginning

teachers as making it difficult to arrive at a choice in classroom
management situations were classified into four groupings: (1) limita-
tion of resources; (2) inability to anticipate consequences; (2) involve-
ment of other persons, and-(h) involvement of self, about two-fifths

of the factors were related to involvement of other persons or the
teacher herself in the decision, One-sixth of the factors, respectively,
were related to the limitation of resources and the inability to
anticipate consequences, The kinds of factors that seemed to make

decision-making difficult are summarieed in Table XXX,

T BLE XX

F.iCTORS TH4T BEGINNING TE.:CH2RS OF HCM& ECONOMICS SaID M..DE
DECISION-MIKING DIFFICULT

Kinds of factors Number Cited
Involvement of other persons 26
Expectation of others 9
sapproval of others 11
Responsibility for others 3
Participation of others 3
Involvement of self 15
Having to conform 5
Feeling insecure 2
Fearing disapproval g
Limitation of resources 11
Time 2
Facilities 1
Experience L
Knowledge N
Inability to anticipate consequences 11
For others 6
For self 5

Total 63
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The degree of knowledge that the individual had or was willing

to seek influenced the risk taken in arriving at closure in decision-

making, Using the Johnson? scheme, decisions were analyzed as "forced
action decisions," ™risk action decisions," "learning or still in
process decisions," "inaction or pending decisions." Immediate decisions
were classified as "forced action" decisions. Decisions reguiring several
hours, several days or several weeks to arrive at closure were consicered
"risk actiod" decisions for it was assumed that the decision-maker had
acquired varying degrees of knowledge, but felt that gaining more
knowledge concerning that particular decision was not worth the cost cf
acquiring that knowledge, The decision-maker was willing to take the
risk involved in arriving at a choice, Decisions which were still in
the process of being made were classified as M™learning" decisions since
it was assumed that the decision under consideration required more
knowledge and it was felt that what could be learned was worth more than
lie cost of learning it., Decisions that were pending were classified as
"inaction" decisions, The decision-maker had taken no steps toward
making a decision, The 343 management decisions made and recorded by
the twenty-four beginning teachers wsre classified as "forced action,"
®risk action," and "learning" decisions. During the focused interview
teachiers were asked if they had any decisions pending; these additional

decisions were not recorded by the teachers but were classified as

1
Glenn L. Johnson, Managerial Concepts for Agriculturalists,
Kentucky igricultural Experiment Station Bulletin 619, July, 1954, p. 11,




"inaction" decisions. A total of 38l decisions were eitler recorded ar
stated by the twenty-four beginning teachers of home economics, Of
these 139 were "forced action" decisions, 163 were "risk action"
decisions, twenty-one were "learning" decisions, and forty-cne were
"inaction™ decisions, A1l teachers made some decisions that were "risk
action" decisions, Twenty-three of the teachers made "forced action"
decisions, Twenty of the teachers made "inaction" decisions, Cne-half
of the teachers studied had decisions in the M"learning" stage., The
number of decisions in each stage of action for the teachers studied is
summarized in Table XXXI.

Management decisions that resulted in inaction were chiefly those
related to planning., Of the forty-one pending decisicns cited by the
teachers studied thirty-one were related to planning., Teachers said:

I feel no real pressure to make an over-all plan for the year,

I'm unsure of what to cover and how fast to cover what we have
already started, I keep putting off making an over-all plan,

I know this is against all we have been taught, but somehow I just
don't get much planning done, Could do it I suppose, but not with
much confidence; especially for such abstract areas such as re-
lationships, Don't know how to plan to present it so have spent
all the time on teaching skills, I think making a plan for a whole
term would just plain overwhielm me, Can face things if I see them
in little pieces--but if I knew how much I had to do--well,..

Planning is something I just keep shoving into the back of my

mind, I kind of think of what I'm going to do each day, but I
make no plans for whole units., 4s for making over-all plans for
the year, like we did in methods class, well--I couldn't possibly
think of a whole year's work. It is too big, or at least it scems
so right now,

Teachers generally stated that they knew they should plan but

that they kept putting off maling plans, Keasons for keeping planning
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TABLE XXXI

NUMBER OF DECISICNS IN V..RYING ST..GiiS OF ~CTICN FOR &Z.CH
BEGINNING TAACHER CF HOME ECONOMICS

Teacher Forced Risk Learning Inaction
action action
A 9 19 b 1
B o 7 0 1
C 12 18 0 2
D L N 1 1
5 S 10 1 1
F 2 L 1 1
G 11 19 1 1
H L c 1 2
I 8 5 2 1
J 5 13 0 3
K 7 11 o] 0
L 5 9 0 1
M 7 2 0 1
N 8 11 1 1
0 6 Y 1 6
P 6 L 3 2
P 3 3 0 7
R l, 3 2 1
S 9 A 3 1
T 1 L 0 0
U 0 L 0 2
v 1 2 0 5
% L 7 0 0
X 12 7 0 0
Total 139 183 21 1

decisions pending ranged from lack of time to plan to the uselessness
of planning when one was not certain of how much pupils could learn
in a specified time nor hLow interested they would be in a special area

of study. Doing cooperative planning with pupils and with parents was
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mantioned by five teachers out of twenty-four as a pending decision,

One teacher said:

I know I should let students have more say in what we are going
to study. Parents, too, for that matter, I really don't think
I'm very democratic and I want to be, but I keep putting off
deciding to ask kids or parents to help in the planning. For one
thing, there Jjust isn't time to do this, Truth of the matter is,
I guess, is because I'm not real sure of what we should be doing,
so how can I work with parents? .s for the kids, I try to let
them make some decisions if I think they are capable of malking

them,

A study of Table XXXII indicates that teachers had decision-
making pending relative to planning, seeking help with discipline prob-
lems from administrators, sharing room with other teachers of home

economics, and buying home economics equipment,

TABLE XXXIT

NUMBEZR .AND KINDS OF PiNDING DaCISICNS ReLaTeD TO MANAGEENT IN
CLASStS OF ECGME ECONQMICS CITeD BY BEGINNING TraCHERS

Kinds of pending decisions Number stated
Planning 31
Asking for help from administrator in relation

to discipline problems I
Sharing room with other home economics teacher 3
Buying equipment for home economics department 3

Total L1

Jutonomy in dacision-maldng relative to management in classes of

home economics, The twenty-four beginning peachérs studied tended to

make the majority of their management decisions autonomously.' Cf the
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343 management decisions made by the teachers 253, or seven-tenths of
the decisions, were made alone, In fifty decisions, the decision-
making was shared with pupils, Forty decisions were made by sharing
the decision-maidng with other persons such as administrators, other
Lome economics teachers, or other school personnel, Management decisions
shared with others, not pupils, tended to be shared with the other
teachers of home economics in the school or with the school administrator.
Beginning teachers showed some variance in the autonomy of their decision-
malking, This is revealed in Table XXXTIT,

Autonomy of decision-making was compared to the area of manage-
ment in which decisions were made., a study of Table XXXIV suggests
that the greatest number of decisions made alone were made in relation
to "time" and "how to teach" situations, More decisions relative to
"care and use of materials, room, and equipment™" were shared with pupils
than decisions made in any other area of management, The fifteen
decisions shared with pupils related to "how to teach" situat&ons were
primarily decisions concerned with evaluation of learning experiences,
The fifteen decisions shared with others, not pupils, made in the area
of "how to teach" were all decisions made concerning ways of presenting
ideas, These decisions were all made with the other home economics

teacher or teachers in the particular school setting,

Importance of conseguences of decisions, The twenty-four begin-

ning teachers of home economics were asked during the focused interview

to whom they felt the consequences or outcomes of each decision was
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TABLE XXXTIIT

AUTONQMY OF DiCISICN-M:AKING RELATIVE TO M:uN.GAIENT IN CLASSsS COF
HOME HCONOMICS BY INDIVIDUAL BuGINNING T maCHeokS

Kumber of decisions
Sharasd with others

Teacher Made Pupils  Othker home  Otler Administrator
alone economics teachers
teacher
A 2L 7 0 0 0
B 12 2 0 0 0
C 29 0 1 0 0
D 6 3 0 0] 0
E 13 1 2 0 0
F 3 3 0 1 0
G 22 8 0 0 1
H b L 2 0 0
I 13 2 0 0 0
J 9 2 1 0 0
K 18 0 0 0 0
L 10 0 2 0 2
M 7 2 0] 0 0
N 15 2 0 0 L
0 6 3 1 0 2
P 5 5 0 2 0
€] 5 1 0 0 0
R 5 0 1 2 1
S 10 0 5 1 2
T 5 0 0 0 0
U L 0 (0] 0 0
\'f 3 0 0 0 0
W g8 2 0 0 1
X 16 3 0 0 0
Total 253 50 21 6 13

most important, Of the 3L3 management decisions made, teachers stated
that in over one-half of the decisions the outcomes were most important
to themselves, Two out of twenty-four teachers said that in all -
management decisions that they made, the consequences sebméd most

important to others rather than to themselves; in these two cases the
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T.BLE XXXIV

AUTONOMY OF DECISION-MGKING IN SPiCIFIED MaN..GAMENT SITULTICNS
BY BEGINNING TE4CH:ERS OF HOME HCONOMICS

Number of decisions
Management situation Made Shared with Shared with
alone pupils others

Care and use of room,

materials, and equipment 30 17 9
Discipline 53 b 6
How to teach 76 15 15
Interruptions 7 ‘ 0 1
Money 2 2 0
Time €1 £ 9
What to teach L L C

Total _ 253 50 Lo

- ®others" were pupils, Teachers felt thatlthe consequences of less than
one-half of the decisions they made were most important to pupils,
Twenty-two of the twenty-four teachers made some decisions in which
they felt the outcomes were most important to pupils, 4 negligible
number of decisions related to management were made where outcomes were
most important to others rather than to the teacher herself or to her
pupils, . study of Table XXXV suggests that outcomes of decisions madsa
relative to management in classes of home economics were of most

importance to the teacher and her purils,
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T .3Ls XXV

IMPCRT..NCE OF CONSEUENCES OF DECISICNS M:iD£ REL.TIVE TO MANAG@ENT
IN CLASSES OF HOMEZ =COXOMICS BY BaGIinING T2i044Rs

Consequences of most importance to

Teacher Self  Pupils  Parents  administrator  Others
A 22 & 0 1 0
B 10 o) 0] 1 0
C 26 L 0 0 0
D 7 2 0] 0 0]
B 9 7 0] 0] 0]
F 3 L 0 0 0
G 9 .20 o) 1 1
H 5 3 0 1 0
I 0 15 0 0 0]
dJd 12 5 1 0 0
K L 1k 0 0 0
L 9 5 0 0 0
M 9 0] 0 0 0
N 10 10 0 0 1
0 12 0 0 0 0
P 5 7 0 0 1
) 2 2 0 0 2
R 2 7 0 0 0
S 7 9 0 0] 2
T 5 0 0 0 0
U 2 2 0 0 0
v 0 3 0 0 0
W 3 7 1 0 0
X 5 1L 0 0 0

Total 179 151 2 L 7

Sources of help in dzscision-maldng, During the focused inter-

view teachers were asked which sources of help, if any, were useful in
arriving at each management decision, cxperience was the source of
lelp most frequently mentioned, 411 beginning teachers said that

experience had been helpful in making some of their management
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decisions, Past teaching experience, particularly the first semester
of teaching, was cited as being the kind of experience most helpful,
Student teaching experience was mentioned as being helpful in arriving
at twenty-one decisions. Other experiences, such as home management
residence, work experience, high school classes of home economics, and
college classes in subjecf matter areas ware also mentioned,

Fifteen of the twenty-four teachers said they received help
from printed materials, This source was helpful when the decision
required specific factual information, In these instances text books
were most frequently mentioned.

Cver one-third of the group mentioned meetings as being a helpful
source, In all cases where meetings were cited the teacher identifioa
the meeting as being one of beginning teachers of home economics called
by an itinerant teacher-educator’ from Michigan State University,
Another source of help mentioned was talking decisions over with other
teachers, administrators or the teacher's personal family, Table XXXVI
suggests that most beginning teachers secured help in arriving at a
choice from experience,

Teachers were asked if there were any kinds of special help or
information that they wished they might have had when they were making
management decisions, The responses given were classified into five
areas in which beginning teachers of home economics said they wished
they had had more information or help when making a decision. These
areas were: (1) special help in understanding and héndling discipline
problems; (2) help in planning and organizing their work; (3) help in
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knowing where to go for information; (L) help in better understanding
administrative policies of schools; and (5) help in understanding junior

high home economics work, These are summarized in Table XXXVII,

T..BLE XXVIT

ARELS IN WHICH BEZGINNING Ti.CHZRS OF HOME wWCONOMICS D&4SIR<D HELP
IN ARRIVING AT DeCISIONS

Number and per cent of teachers
desiring help

Area » Number Per cent
N-2L
Planning and organizing _ 16 6.7
Discipline 10 L1.7
References 6 , 25.0
Administrative policy L 16,7
Junior high 3 12,5

When discussing special kinds of help desired in area of planning
and organizing one respondent saide

I wish there were some courses of study or something that would
give some ideas as to just what you could do every day when you are
trying to teach foods on a meal basis, You lesp hearing that is
the way it is supposed to be taught, but I have no idea just how to
organize such a unit, What do you do every day?....No, I wouldn't
follow it exactly every day, but having something to go by would
sure be a help, 4nd I don't mean one of those vague outlines like
we can get now,..

Another teacher, when discussing kinds of help she would like in

handling discipline problems said:
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Things are certainly different as far as working with kids when
you are on your own, In guidance classes and student teaching
you get the idea that kids are pretty great--interested in school,
maybe a few problems.,.Well, they aren't, at least these kids
aren't, In theory classes I think they tend to skirt the issue of
discipline, You just can't do some of the ideal things that are
sugzested to you, You had a few minor problems in student teaching,
but the kids I worked with there are so different,

One respondent suggested that special help on understanding
administrative policies within the school would be helpful in decision-
making,

If T really knew what was going on around here it would be so

much easier. %e are a new school and are attempting to establish

policies, I'm not really sure just what decisions I have a right
to make and I'm afraid to ask sometimes, In student teaching all

the administrators seemed so nice, We actually never had to go to
them with anything serious,

The kinds of help desired relative to references and junior high
seemed to be related, Teachers wanted to know where they could get gocd
reference materials geared to the junior high level, Information on
what to teach junior high groups and suggestions on how to work.with
junior high pupils were also requested,

When asked how they would like to get help in decision-maling
three-fourths of the teachers specifically stated that they would like
an opportunity to meet with other beginning teachers of home economics
and talk over their common problems and get ideas from one another,
Fourteen of the teachers mentioned that having special meetings for
beginning teachers would be an effective means for giving them help,

Those teachers who w=re in a school where there was one or more other

teachers of home economics said that they often sought help from them,
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but would rather get help from "someone my own age or some one I went

to school with, Wetre all kind of in tle same boat,..."

Expectations of the manacerial role of the beginning teacher,

Teachers were asked during the focused interview what they had expected
their management role to be like in relaticn to use of the resources of
time, energy, money, materials, abilities, interests, and skills of
others, and school-community facilities prior to beginning tleir teach-
ing position, They were then asked if their expectation had been
fulfilled after a semester of teaching,

A study of Table XXXVIII reveals that there was a marked discrep-
ancy between what some teachers believed their management role would be
and the kind of management role they felt was expected of them in their
present position.

Over one-half of the teachers interviewed said that their expecta-
tions related to the use of time were not fulfilled. A typical response
was that of:

I didn't expect teaching home ec, to be an eight to five job,

I had thought I'd hLave to spend some evenings at school affairs,
But I honestly didn't think it would be necessary to spend
practically every waking hour thinking about school--and thatts
what it could amount to if you would let it. When you teach every
single hour that you are in the building or else have kids in your
room sewing, working on projects or club, getting things ready for
teacher's meetings or teas, I'd like to know when you are supposed
to find time to plan your lessons, order groceries, lkeep equipment
in shape, make the room attractive and all the other million and
one things you'd like to do or that you think you ought to do.
There just isn't time during school hours to do much of anything

else but teach, 4ll this other stuff you do after school, nights
and on weekends. You know how schools are--they nave other things
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planned for your evenings--school parties, games, and things like
that, Honestly, sometimes I think just handing the kids a text-
book, reading and doing a little discussing is about all we have
time for, I used to be real critical of teachers that did only
that--but there are only twenty-four hours in the day....Is this
where the decision-making comes in?

This same teacher when questioned as to just what she had expected
time management to be like in her classes sgaid:

I really thought teaching would be like student teaching was as
far as time was concerned, When I was student teaching my biggest
concern was to plan enough in a class period to keep the ldds busy
all the time, It Jjust seemed that there was so much time; it kept
me hopping to find things to fill class hours, I did get to the
place where I could figure out just how long a certain activity
would take., I still don't have much trouble as far as covering
things in class, I don't remember feeling so pushed in student
teaching, We had plenty of time to plan and organize, order
groceries, fix up the room and keep it neat, etc. I'c expected to
have time in my job to do the same things, but like I said, you
just can't be traching a class, planning, cleaning and ordering
groceries all at the same time, In student teaching you kind of
do one thing at a time; on the Jjob evarything is shoved at you at
one time, Trying to decide just exactly what you do in the time
vou have is the hardest part of teaching, I could use a few hints
on how to manage time,,.

Eleven of the twenty-four beginning teachers or L5 per cent said
that their expectations of the use of energy were not fulfilled, One
respondent said:

Now I figure I can last until June; but there were times when
I vondered., My feet actually hurt by the end of the day. Outside
of the twenty minutes I take for lunch I'm actually standing or
walking all day long, 4is you can see this isn't exactly the
smallest room in the world and if you are going to.keep kids busy
and supervise them you can't sit at a desk, Compared to other
teachers, I think we have to use a lot of energy to teach, Besides
just the walking it seems to me home ec, teachers are forever
carrying loads of stuff--lugging groceries, moving eguipment, cart-
ing illustrative material, If you want to find the home ec, teacher
in the school you just spot the gal whose carrying the most stuff!
I can get hysterical Jjust thinking of how I vowed I'd always be
'dressed-up! when I taught school--heels, good looking suit and all,
Well, I'm here to tell you after one week I switched to flats,
You have to be able to just plain work in your clothes if you are
going to do a half-way decent job of teaching home economics,
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It could be that I am a poor manager but I work a lot harder
physically than I had expected to--hadn't dreamed that I'd be
scrubbing sinks, moving tables and sweeping--looks like all of
it is part of this game,..

Nineteen of the twenty-four teachers said their expectations
relative to the management of money were not fulfilled. It was in the
area of money management that perhaps the greatest discrepancy between
what beginning teachers had been taught would exist and what the situ-
ation actually was seemed to exist. College classes had impressed upon
beginning teachers that they would be operating their classes in hiome
economics on a budget, that they would be expected to keep some kind of
record as to expenditure of money, that in most cases they would be
making long-range plans for the purchasing of large pieces of equipment,
that they would be helping pupils in high school learn to manage money
by allowing them to help manage departmental money, Only three teachers
lad a specified budget for operating their home economics classes, OCne
teacher said that she had no budget, but that she actually did not
need one since she did no spending of money, The administrator did
all purchasing, ",..even the pie tins," Nineteen of the teachers said
that their administrators told them they could spend whatever they
needed as long as they were "reasonable ," The response of one teacher
is typical of the responses given by approximately (O per cent of the
groups

As far as money goes I haven'!t any management problem, I can

spend whatever I want to, I asked if we had a budget or if there
were any limits, I was told that I could spend as much as we
needed for food as long as I used some sense and kept the total

cost reasonable, s far as money to get other things besides
foods I never did get any kind of answer, I can requisition things
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like books, magazines and the like just like the other teachers
do. I haven't bothered to get any small equipment--even though
we desperately could use some because I don't know how you go
about doing it, It would be so much easier to operate if I
knew how much I could spend, Then I could spend some money on
other units besides foods, In the long run I think it would be
cheaper for the school too, I really think I tended to be some-
what wasteful of food at first, I had no idea how much we were
spending, We just call in the orders and the bills are sent to
the office, Don't even have the information so kids can figure
out how much a meal costs, This is a far cry from what you
people at the college tell us to do, isn't it?

Fifteen of the twenty-four teachers found that their expectations
relative to the interests, abilities, skills, knowledge and attitudes
of persons were not fulfilled., Not a single teacher said that her
expectations were fulfilled in this area, Begzinning teachers generally
talked of their expectations relative to this area in terms of the
pupils in their classes, Y%hat they had expected in terms of pupil
behavior was different from what they were experiencing., Beginning
teachers of home economics interviewed seemed to have a somewhat idealized
image of adolescents, One respondent saidzs

Before I started to teach last fall I thought that I really
understood kids., I enjoyed working with high school girls during
student teaching, They always seemed so interested and eager,
They were friendly and acted lilme they liked me, I felt that I
got along real well with them, Of course everything wasn't real
smooth all the times, but nothing serious ever happened. It was
always easy to get things back in control., Somehow, the girls
here are so different, They act bored and uninterested, I do
nothing, it seems to me, but worry about the way they are acting.
They talk and giggle continuously in class--comb ftheir hair, do
their fingernails, and generally waste time., They have to be
continuously remirded to keep busy, The noise nearly drives me
nuts, I never dreamed girls could get so noisy., You should be
here some day when all twenty-eight of them are in lab preparing a
meal, It is mass confusion. They are messy, do everything wrong,
dont't seem to care about much of anything except eating,t I simply
dread doing anything that gets them out of their seats because it



gets so loud, I've tried all the things they suggested in methods
class but theory Jjust doesn't work with these kids, I thiink part
of it is my fault because I'm not well organized, but part of the
fault is the kids., They surely are different from the kids I went
to school with, If I turn my back they are in trouble, Cheat at
every chance, and their morals.,.0f course, they arent't all like
that, I wish there was some way I could do something but actually
I'm stumped. Sounds as if I'm just a griper. actually, things are
much better now, I've learned not to think they are perfect little
angels and we get along better, If you just keep a stern face and
don't attemnt to be a buddy of theirs things go much better, If I

~don't let little things irritate me or expect them to get too much
done I find mysclf enjoying them even!

There seemed to be uncertain feelings about what to expect in
terms of school-community facilities, Ten of the twenty teachers seemed
vague in their responses to this question., They said they were not too
concerned about using community facilities relative to their classes,
Ten of the twenty-four indicated that they had no particular expectations
as to their management role relative to the use of school-community
facilities, In the four cases where the expectation was not fulfilled
it was primarily becausz school schedules were not flexible enough to
allow for use of facilities that might have been available,

There seemed to be the least amount of discrepancy in what was
expected compared to what was being experienced in the area of materials,
The six teachers whose expectations were fulfilled in this area had
spent some time visiting in the home economics department prior to the
opening of school so had a good image of what to expect in relation to
materials, The thirteen teachers who said their expectations had been
partially fulfilled had seen the classroom for home economics before

accepting the position and in some cases had talked about materials

with the administrator or the former teacher, Beginning teachers,
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generally, had a realistic picture of the kinds of materials with
which they might be working,

With the exception of expectations about management relative to
school-community facilities, the twenty-four beginning teachers of
home economics studies had formulated ratler clear-cut expectations of
the management role of the home economics teacher relative to the use
of time, energy, money, and interests, abilities, skills, knowledge «nd

attitudes of pupils in their classes,



CH-PTeR VI

SLTISFACTICNS IN DiCISION-MAKING RELATED TO MANAGALENT
IN CL..SSES OF HOME HECONQMICS

The satisfactions of decision-making rélative to management in
classes by beginning teachers of home economics were studied and are
discussed in this chapter, DBeginning teachers were asked to record on
the decision log which they kept of classroom management decisions, the
ways in which each decision was satisfying or dissatisfying. In the
follow-up focused interview they were interrogated again as to the
relative satisfactions derived from each of the recorded decisions,
They were also asxed to state factors which they felt made them satis-
fied or dissatisfied with over-all decisions-making relative to manage-

ment in their classes,

umber of decisions which were recorded as being satisfying,

dissatisfying and uncertain, Beginning teachers of home economics were

generally satisfied with the decisions they made relative to the manage-
ment of their classes., Of the 3L3 recorded management decisions made,
about two-thirds were recordsd as satisfactory decisions, Less than
one~fifth of the decisions made were recorded as dissatisfying
decisions, Some decisions resulted in uncertain satisfaction; that is,

teachers were not yet certain enough of the outcome of the decision to

know whether or not it would be satisfying, -bout one-sixth of the
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decisions held uncertain satisfaction, The percentage of satisfying,

dissatisfying, and uncertain decisions are summarized in Table XXXIX

T.BLs XXXIX

NUIMBZR »ND Pui CENT OF D&£CISIONS RACORDED A4S SiTISFYING, DISSATISFYING
AND UNCLET.AIN BY BZGINNING TZ.CHERS OF HOME ECONCMICS

Satisfaction Decisions
Lumber Per cent
N-343
atisfying 22k 65.3
Dissatisfying 2 18.2
Uncertain satisfaction 57 16.6

Table XL indicates that twenty-one out of twenty-four beginning
teachers said that over one-half of the decisions that they made
relative to management in their classes were satisfying, Three out
of twenty-four teachers recorded no dissatisfying decisions; only one
teacher recorded that one-third of the decisions she made were dis-
satisfying, Seventecn of the twenty-four beginning teachers indicated

that they were uncertain of the satisfaction of some of their decisions,

Kinds of decisions that were satisfying, dissatisfings, and
Pl ) 2

22

uncertain, The decisions made by the beginning teachers were classificd
according to satisfactions into the management areas of: (1) care and
use of room, materials, and equipment; (2) discipline; (3) how to teach;

\

(L) interruptions; (5) moneys (6) time; and (7) what to teach, A study
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T..3L2 XL

NUMBER ~ND P:R CiNT OF M..N..Guil.NT DWCISIONS RECORDED A4S BUING
SLTISFYING, DISSATISFYING, AND UNCERTLIN BY BLGINNING
TEACHuS OF HOME SCONOMICS

Number and per cent of decisions recorded as

Uncertain
Teacher Satisfying Dissatisfying satisfaction
Numoer Per cent Number “Per cent umvber Per cent

" 2L 77.4 6 19.L 1 3.2
B 6 L2.9 2 14.3 5 L2.9
C 17 6.7 5 16.7 ¢ 26.7
D & £8.9 1 11.] 0 00.0
E 1L 1.5 0 - 2 12.5
F 5 71.h4 2 28.6 0 -
G 20 £i .5 11 35.5 0 -
H 7 70.0 3 30.0 0 -
I 12 £0.0 2 13.3 1 6.7
J 9 50.0 3 16.7 3 33.3
K 12 66.7 é 33.3 0 -
L 7 50.0 3 21.L L 28.6
M 7 77.8 1 11.1 1 11.1
N 9 L2.9 3 1L.3 9 .2.9
0 10 €3.3 1 8.3 1 8.3
P 9 69.2 2 15.4 2 15,k
) 3 50.0 1 16,7 2 33.3
R g 55.6 2 22,2 2 22.2
S 13 72.2 2 11.1 3 16.7
T L €0.0 1 20.0 0 -
U 3 75.0 1 25.0 0 -
v 1 33.3 0 - 2 66.7
W 9 .8 0 - 2 18.2
X 10 52.6 L 21.0 g 26.3
To tal 22l &2 57

of Table XLI shows that over one-half of the decisions made in all
areas, with the exception of "interruptions," were satisfying decisions,
The greatest number of satislying decisions were made in the area of

"how to teach," Over 92 per cent of the decisions made in this area
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were considered satisfying decisions by the beginning teachers of home
economics, No decisions related to "how to teach" seemed to give
uncertain satisfaction, "Interruptions" resulted in the greatest number
of dissatisfying decisions, Slightly over one-third of the decisions
made in area of "discipline"™ were considered dissatisfying, The greatest
per cent of uncertainty in satisfaction in decision-making was recorded
in areas of "care and use of room, materials, and egquipment" and "time "
There seemed to be no uncertainty as to satisfaction in decisions
relative to "how to teach" and "money." The number and per cent of
decisions recorded as satisfying, dissatisfying and uncertain in relation
to specific management situations by beginning teachers of home economics

is shown in Table XLI,

Ways in which beginning teachers of home economics indicated

satisfaction, dissatisfaction, or uncertainty in satisfaction in

relation to decision-making in management, Teachers recorded the ways

in which each of the decisions they made were satisfying, dissatisfying,
or gave uncertain satisfaction on the Decision Log. The ways in which
decisions were satisfying or dissatisfying were classified into two main
categoriest (1) feeling of achievement, and (2) feelings of approval,
Beginning teachers of home economics indicated feelings of
achievement as the way in which 57.6 per cent of the decisions were
satisfying, Feelings of achievement were expressed in terms of:
(1) increased pupil learning; (2) improved efficiency and/or order;

and (3) improved pupil discipline. Increased pupil learning accounted
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for less than one-fourth of the satisfying decisions; improved efficiency
and/or order for less than one-fourth of the satisfying decisions and
improved pupil discipline for over one-eighth of the satisfying decisions.
Feelings of approval were indicated as the means in which over
two-fifths of the dacisions were satisfying, Feslings of anproval were
expressed as: (1) approval of pupils; (2) approval of administrators;
and (3) approval of others, Approval of pupils was the most important
way in which teachers indicated satisfaction in decision-making relative
to classroom management, Ovef one-third of the decisions made were'
satisfying in ways which indicated that pupils approved of the decision
made, Administrative approval accounted for L per cent of the ways in
which satisfaction was expressed and approval of others for 3 per cent
of the ways in which a decision was satisfying, The ways in which de-

cisions were satisfying is summarized in Table XLII,

T.BLE XLIT

S.TISFACTIONS IN RELATION TO M.N.GaZ{ENT DECISIONS &S INDIC.TED BY
BEGINNING TeiCHERS OF HOME =CONOMICS

Number and per cent of decisions

liays Nump er Per cent

=22

Achievement 129 £7.6
Increased learning ol 22,8
Improved efficiency 50 22,3
Improved discipline 3 12.5

Approval 95 L2 .,
Pupil 79 35.3
Administrative 9 4,0
Other 7 3.1

Total 22h 100.0
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Beginning teachers of home economics indicated lack of achieve-
ment as the factor which made about three-fourths of the dissatisfying
decisions dissatisfying, £vidence of lack of achievement was expressed
as limited learning on the part of pupils, inefficient use of time,
energy, and materials and poor discipline, Inefficiency accounted for
dissatisfaction in one-third of the dissatisfying decisions, Poor
discipline was responsible for over one-fourth of the dissatisfying
decisions, Limited learning was the way in which about 15 per cent of
the decisions were dissatisfying.

Disapproval of pupils, administrators or the teacher herself
accounted for over one-fourth of the dissatisfying factors, Lvidence of
pupil disapproval accounted for about one-fifth of the dissatisfying
factors, sadministrative and personal disapproval respectively, were
indicated in 3 per cent of the dissatisfying factors stated, The factors
which teachers said made decisions dissatisfying are summarized in
Table XLIIT,

In fifty-seven decisions teachers were uncertain as to the ways
in which the decision was either satisfying or dissatisfying. The
action in about one-half of these decisions had not gone on long enough
for satisfaction or dissatisfaction to be evident at tlhe time the
decision was recorded. In thirteen of the decisions in which satisfaction
seemed uncertain there secemed to the researcher to be a conflict in
the goals that the teacher wanted to accomplish by putting her dscision

into action, 4An example of such a decision was:
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T.BL3 XLIIT

SUMLRY OF W.YS IN WHICH BuGINNING TE:CH=RS OF HOME ECONOMICS
INDIC..TZD MaN-~.GM=NT DiCISIOKS TO BE SATISFYING

Ways Number and per cent of decisions
‘ Number Per cent
Lack of achievement L6 7h.2
Limited learning 9 1L.5
Inefficiency 21 33.9
Poor discipline 16 25.6
Disapproval 16 25.6
Pupil 12 19.h
Administrative 2 3.2
Personal 2 3.2
Total £2 100.0

SITUATION: Case of the missing bananas, Should I bring it up in

class to see if girls would admit they took them?

slternatives, 1, Say nothing about the bananas and act as if no
one was put to a disadvantage,

2, Bring it up in front of class as a group to see
Low the group felt about the situation and in
Lopes the girls would admit they took them.

3. Go to the girls individually who were involved
and discipline them without letting rest of
class in on it.

Choice, I brought it up before the whole group.

Rzason for choice, I wanted the girls to admit they took the
vananas before the group mostly to embarrass them, I also didn't
want them to blame the girl who told me who ate the bananas,

»as cheice satisfying? Partly yes and partly no. I'm not sure if
they learned their lesson or not. I am not at all certain it won't
hapoen again, Really don't feel satisfied aboul embarrassing the
lids, Don't want them to think I don't trust them,

In nineteen of the decisions in which satisfaction was uncertain
teachers indicated that the decision had to be so expedient that they

chose the alternative most possible to accomplish at the moment,
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Results were helpful in bringing some action to the problem, but a more
desirable choice could have been made which would have brought satis-
faction, These were typical discipline decisions that demanded immediate
action, OCne teacher cited this example:

SITUAITION: A class discussion was being consistently interrupted
by various girls; one group in particular,
slternatives: 1, Icnore it and continue the discussion,

2. Finish one topic and then have the class resume
the subject by reading, Have the group causing tle
disturbance write an essay on courtesy in class
towdard their classmates and teacher,

3. BExcuse the troublesome group to study hall and
continue the discussion,

Choice, Finished one topic then had group read, Made noisy group
write essay,

Reason for chnaicer It was 4if7iecult to carry on a worthwhile dis-
cussion, I didn't want to hLave to resecrt to excusing tlenm from the
class, I thought mayoe the class would benefit more from reading
than a worthless discussion when they couldn't Lear,

“las choice satisfving? I'm not sure, The belligerent group didntt
obehave as though they had learned a very significant lesson. It
really wasn't being fair to the rest of the group to disconiinue
the discussion., None of us really accomplished anything., DMy nerves
sort of calmed down, though, when they were all busy for a short
while reading or writing the essay.

In order to validate the judgment of satisfaction in decision-
maling after a short period had elapsed, the beginning teachers were
asked in the focused interview to rate the degree of satisfaction tiey
now felt in terms of each decision they had recorded, Decisions were
ranked "very satisfying," ™satisfying," ®™all right," ®™unsatisfying," or
"very unsatisfying." Teachers tended to continue to rate the decisions
they had made as satisfying, Table XLIV indicates that one-fifth of
the decisions were considered "very satisfying"; two-fifths of the

decisions were rated as "satisfying"; about one-fifth were rated as
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"all right" or neither particularly satisfying or dissatisfying, Of

the 3L3 management decisions made 13 per cent were rated as "unsatis-

fying" and L per cent were rated as "very unsatisfying."

DEGRE® CF S TISFACTION IN DECISICN-IAKING EXPraS3<D BY
BEGINNING TuaCHiRS OF HOME ECONCIICS

Degree of satisfaction Number and per cent of decisions

Number Per cent

Very satisfying 67 19.6

Satisfying 1L7 L2.6

411 right ¢8 19.9

Unsatisfying L6 13.5

Very unsatisfying 15 L.b

Total 3L3 1C0.0

There was very little change in.the feelings the teachers leld
about the management decisions they made from the time tliey recorded
them to the time of the focused interview when the decisions were probed
more decovly, Table XLV points up the small change that took place,

The total number of "satisfying decisions" changed from 224 recorded
"satisfying" decisions to 21L "satisfying®decisions; Munsatisfying"
decisions changed from fifty-seven recorded "unsatisfying" decisions to
sixtv-one "unsatisfying" decisions; "uncertain" or ®all right" decisions
changed from sixty-two recorded "uncertain" decisions to sixty-cight

Tuncertain® decisions.
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TA3LE XLV

CQMP..RISON CF ST.ATEZD ..ND RECORDED SATISFACTION IN DuCISTCHN-ML.KIKG
KELATIVE TO MAN.GEMENT IN HOMS ECONOMICS CLASs:S BY
BEGINNING TZ.CHZKRS

Degree of satisfaction Number and per cent of dacisions
Kecoraed ] Stated
Numoer FPer cent Number  Per cent
N-3L3 N-3L3
Satisfying 22l 65.3 21L 62,3
Uncertain 57 16.6 68 19.¢8
Dissatisfying 62 18,1 ol 17.8

Factors which teachers said made them feel satisfied with

decision-maldng, During the focused interview the beginning teachers

were asked to recall some of the factors that they felt made them feel
satisfied with decision-making related to management in their classes,
These factors were classified into six categories suggested by the
dlliams” listing of value orientations: (1) recognition, (2) approval,
(3) achievement, (L) conformity, (5) efficiency,and (€) success, These
were further classified as being related to tlhe teacher personally, her
pupils, or to her administrator.

Beginning teachers, generally, derived their greatest satisfaction
in decision-making relative to classroom management if their pupils

achieved, were efficient, gave them approval and recognition, and seemed

Yhobin M, Williams, Jr, American Society (New York:s Alfred 4,
Knopp), 1951, pp. 388-439.
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to conform, 4 study of Table XLVI suggests that over one-half of the
factors stated as giving satisfaction in decision-making were related

to pupils, 4dbout one-third of the factors giving satisfaction in
decision-making were related to the teacher personally, About one-tenth
of the factors cited as giving satisfaction were related to adminis-
trators,

The achievement factor was most frequently mentioned as the
factor that made teachers feel satisfied with a decision, sbout two-
fifths of factors cited were related to achievement. Of the total numoer
of factors given 15 per cent were related to approval, Aibout one-eighth
of the factors were concerned with efficiency, Conformity accounted
for over one-tenth of the factors, Recognition and success each were

cited in one-tenth of the factors.

Factors which beginning tsachers said made them feel dissatisfied

with decision-making. During the focused interview teachers were probed

in relation to the factors which they felt made them feel dissatisfied
with the decisions they made relative to the management in home economics
classes, These factors were classified into six categories adapted
from Williams listing of value orientations, Thesé classifications weres
(1) disapproval; (2) inefficiency; (3) inequality; (L) lack of achieve-
ment; (5) lack of success; and (€) uncertainty., Each of these factors
was related to the teacher herself, ler administration, and her pupils.

A total of fifty-six factors were cited as contributing to dis-

satisfaction in decisions made by the twenty-four beginning teachers
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F.CTCRS WHICH BEGINNING TEACHERS OF HOME sCONQMICS FELT MADid
DECISION-IL.KING SATISFYING

Number and per cent of factors

Factor Lumber Per cent
Achievement 26 h1,9
administration - -
Personal 7 11.3
Pupil 19 3C.7
Approval 9 1L.5
Administration 3 L.8
Personal - -
Pupil 5 6.1
Conformi ty 7 11.3
Administration - -
Personal 3 L8
Pupil I 6.5
Efficiency 4 12.9
Administration - -
Personal 2 3.2
Pupil 5 9.7
Recognition 6 9.7
administration 3 L.8
Personal - -
Pupil 3 L.8
Success 5 9.7
Administration - -
Personal 5 9.7
Pupil - -

Total 52 100.,0
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interviewed, The greatest percentage of these factors were related to
pupils, Well over one-half of the factors cited were in relation to
pupils, sbout two-fifths of the factors stated by teachers were

related to the teacher herself, The smallest number of factors contrib-
uting to dissatisfaction, less than L per cent, were related to the
administration,

Factors which denoted lack of achievement on the part of tle
pupils or the teacher were most frequently mentioned as conﬁributing
to a sense of dissatisfaction with a decision, This was cited in about
one-third of the factors,

Disapproval by pupils, administration, or the teacher lerself
of tle decision was given as a factor contributing to dissatisfaction
in decision-making in one-fourth of the instances,

Factors related to inefficiency on the part of the teacher or
Ler pupils were cited in about one-fifth of the statements made by
teachers, These factors were primarily due to unsatisfactory use of
time,

If the decision proved unsuccessful to either teacher or pupils
it was cited by the teacher as contributing to dissatisfaction in
decision-making; this accounted for over one-tenth of the facters,

Uncertainty as to outcome of a decision was a factor that was
said to contribute to dissatisfaction in less than one-tenth of the
instances given,

Inequality factors were stated in 7 per cent of the statements

given as contributing to dissatisfaction in decision-making,
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A summary of tle factors which teachers felt made decision-making

unsatisfactory appears in Table XLVII,

TA\BLE XLVII

FACTCHS WEICH BSGINNTING TEACHZRS OF HOMi ECONCMICS FELT M.DE
DACISION=-MKING DISSATISFYING

Factor Number and per cent of factors
Number Per cent
N-56

Lack of achievement 16 28.6
administration - -
Personal 3 5.
Pupil 13 23.2

Disapproval 1k 25.0
Administration 2 3.6
Personal 1 1.8
Pupil 11 19.7

Inefficiency 11 19.6
Administration
Pcrsonal
Pupil

SN G |
]
@ O

10.7

[02Y

Lack of success
~dministration -
Personal
Pupil

w W
v
=P

\n

Uncertainty 6.9
Administration - -
Personal

Pupil - -

Ul
o
.

O

Inequality L 7.2
sdministration
Personal
Pupil - -

=1
-
N

Total 56 100.0




CH.LPTER, VII

SUMM..RY CF FINDINGS ND CONCLUSIONS WITH IMPLIC.TIONS IN
RSLATION TO DECISION-MAKING IN CLASSROOM M.iNaGWMENT BY
BEGINNING T&-CHERS OF HOME ECONOMICS

I, SUM4iRY OF FINDINGS 4AND CONCLUSIONS

Findings in relation to the hypotheses, The data which were

secured from the beginning teachers of home economics in the selected
group partially supported the hypotheses of this study. Beginning
teachers of home economics tended to vary in the mumbers of decisions
they made relative to management in classes of home economics, They
tended to be alike in the kinds of decisions they made., The data
secured seemed to support the hypothesis that decision-making related
to management in classes of home economics by beginning teachers was
related to the following factors of: (1) length of time needed to
arrive at closure in decision-making; (2) ease with which closure in
decision-making is reached; (3) autonomy in making decisions;

(L) knowledge and information available for arriving at a decision;
and (5) the expectations of the mansagerial role of the teacher of homs
economics held by the beginning teacher, Beginning teachers tended
to vary slightly in the kinds of satisfactions they derived from
making decisions relative to management in their classes., They,

however, tended to be more alike than different in the degree of
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satisfaction they derived from making decisions relative to manags-

ment in classes of home economics,

Findines related to number and kinds of decisions related to

manazemant in classes of home economics, The findings in relation

to the rumber and kinds of decisions were as follows:

1,

A total of 3L3 decisions relative to management in classes
of liomz economics were made and recorded by the twenty-
four beginning teachers in the group during a specified,
intermittent two week period,

Individual beginning teachers varied in the number of
decisions they made relative to management in classes

of lhome economics during the two week period., The number
of decisions made and recorded by individual beginning
teachers ranged from thirty-one to three; two of the
beginning teachers made and recorded thirty-one decisions,
one teacher made and recorded three decisions relative to
management during the two week period. The median number
of deciéions made during the specifisd two wez2k period

was thirteen and one-half,

The number of alternatives considered before arriving at
closure in decision-making varied. The greatest number of
alternatives considered by any one beginning teacher for a
particular decision was seven; the least number of altern-

atives considered for decision-making was two, Three or
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four alternatives were considered in two-thirds of the
decisions made, Two alternatives were considered in

less than onz-fifth of the decisions made, Seven altern-
atives wWere considered in only one instance,

Decisions seemed to be related to situations of: (1) how
to teach; (2) use of time; (3) discipline; (L) care and
use of room, materials, and eguipment; (5) interruptions;
(6) what to teach; and (7) money. The greatest number of
decisions, about two-thirds of the total number made, were
related to "how to teach" situations and "use of time"
situations, -bout one-fifth of the decisions made seemed
to be related to "discipline" situations,

Individual beginning teachers tended to be more alike in
the kinds of decisions that they made relative to manage-
ment in classes of home economics than in the number of
decisions they made and recorded. Twenty-three of the
twenty-four beginning teachers made decisions relative to
"how to teach" situations, Twenty-one of the group made
decisions related to "use of time" situations, Twenty-one
of the group identified "discipline" situations as situations
requiring decision-making. Decisions relative to "care and
use of room, materials, and equipment" were made by sixteen
of the twenty-four beginning teachers, Two-thirds of the

group made decisions in relation to "what to teach" and
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"interruptions" situations. Only one teacher made a
decision relative to "money."

About nine-tenths of all decisions made relative to manage-
ment in classes of home economics were made in relation to
the use of the human resources of time, energy, and abilities,
interests, knowledge, and skill of persons., Over one-tenth
of the decisions made were related to use of nonhuman
resources of money, materials, and school-community facili-
ties,

Beginning teachers tended to be more alike than different

in decision-making related to use of human resources,

Cver one-half of the group made decisions relative to the
use of time, abilities, skills, interests, and knowledge

of persons,

Beginning teachers varied somewhat in the decisions they
made relative to the specific steps in the management
process, Three-fourths of the teachers made decisions
relative to all three steps of the management process,
Twenty-three out of twenty-four made decisions related to
the planning and control steps., Six teachers did not make
any decisions relative to the evaluation step in the manage-
ment process,

Beginning teachers tended to be aliks in the areas in which
decision-making relative to management in classes of home

economics recurred, "How to teach" decisions were recurring
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for about three-fourths of the group., "Discipline"™ and
"time" decisions recurred for less than two-thirds of
the beginning teachers of home economics. Decisions
related to housekeeping were recurring for LO per cent

of the group,

Findings relative to the specific factors relatsd to dscision-

malking in management of classes by beginning teachers of home

economics, The findings in relation to the specific factors related

to decision-making in management of classes in home economics made

by beginning teachers were as follows:

1.

The length of time required in arriving at closure in
decision-making in management of classes in home economics
by beginning teachers yaried. Two-fifthe of the management
decisions made by beginning teachers were rated as "spur of
the moment" or "immediate™ decisions, less than one-third
of the decisions made required several days for closure,
while one-fifth of the decisions required several hours of
cogitating, Less than one-twentieth of the total number of
management decisions were several weeks in the making.
Less than one-tenth of the decisions were still in the
process of being made,

Individual beginning teachers showed some variance in the
time it took them to make decisions, Over one-fifth made
one-half of all their decisions relative to managément in

classes of home economics on the spur of the moment or
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immediately, All but one teacher made some decisions
immediately; five-sixths of the group took several hours
to make some decisions and several days before arriving

at a choice for other decisions, Over one-half of the
group had some decisions still in the process of being
made,

Immediate decision-making was most frequent in management
situations related to: (1) discipline, (2) time, and

(3) how to teach.

The length of time required to reach a decision seemad to
be related to situational factors and personal factors,
About two-thirds of the factors cited by beginning teachers
as being related to length of time required for dscision-
making were situational factors of: (1) amount of time
available, (2) number of other persons involved in the
decision process, (3) accessibility of resources, (L) de-
mands of pupils, (5) policies of the school, and (6) number
of alternatives to be considered, Over one-third of the
factors related to length of time were personal factors ofs
(1) feeling that others will accept the decision, (2) feel-
ing secure in the situation, (3) feeling confident, and

(L) success of past experiences in decision-making.

The ease with which a decision was reached seemed to vary
among the beginning teachers of home economics, Cver one-

half of the decisions were rated as "fairly easy" or Measy"
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to make,

Individual beginning teachers of home economics tended to
vary in the ease with which they made decisioﬁs. about
one-third found some decisions "very easy" to make, 4ll
but one teacher rated some decisions ®fairly easy" to

make, Five-sixths of the group rated some decisions "easy"
to make, Over one-half of the teachers rated some decisions
"very difficult" to make; over two-thirds rated some
decisions "fairly difficult" to make; and only two beginning
teachers said that no decisions were ®"difficult" to make,
The ease with which a decision was reached seemed to be
related to the management situation, all categories of
management situations studied included some decisions
which were rated "easy" to make by some of the beginning
teachers. The greatest number of "time" decisions, forty,
were rated as "fairly easy"™ to make, No "how to teach
decisions were considered "very difficuli" to make, but
twenty-cight "how to teach" decisions were considered
"difficult" to make,

The eases with which decisions relative to management in
classes of home economics were made seemed to be related

to factors of: (1) knowledge, skill, or information avail-
able, (2) relative certainty of consequences, (3) limita-
tion of alternatives, and (L) past experience in a similar

situation., Relative certaint; of consegquences was cited
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in over one-third of the statements as being related to
ease in decision-making. about one-fifth of the factors
cited as contributing to ease in decision maidng were
factors concerned with the knowledge, skill or information
available, limitation of alternatives and past experiences,
respectively,

Factors which seemed to be related to difficulty in decision-
making were: (1) limitation of resources, (2) inability to
anticipate consequences, (3) involvement of other persons,
and (L) degree of self-involvement on part of the teacher
of home economics, Over two-fifths of the factors cited

as contributing to difficulty in decision-making were con-
cerned with the involvement of other persons; about one-
fourth of the factors related to difficulty in decision-
making were concerned with involvement of self by the
beginning teacher of home economics, Limitation of resources
and inability to anticipate consequences each accounted for
about one-fifth of the factors which contributed to diffi-
culty in decision-making.

The degree of knowledge that beginning teachers had or

were willing to seck seemed to be related to the risk

the teachers were willing to take in decision-raling, all
beginning teachers made some decisions that were "risk
action" decisions, 11 teachers, but one, made "forced

action" decisions; five-sixths left decisions in a state
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of "inaction," Cne-half of tle beginning teachers had
decisions in the "learning" stage.

Beginning teachers tended to be alike in the autonomy of
decision-making relative to management in classes of home
economics, Over 70 per cent of the decisions related to
management made by the beginning teachers studied were made
autonomously, Over 1L per cent of the decision-making
relative to classroom management was shared with pupils,
Slightly over 11 per cent of the decision-maidng was shared
with other persons such as the administrator, other home
economics teachers, or other school personnel,

The importance of the consequences cf the decision seemed
to be related to decision-making made by beginning teachers
of home economics, Beginning teachers indicated that in
over one-half of the decisions they made the consequences
were most important to the teacher; in less than one-half
the decisions the consequences seemed to be most importent
to pupils.

Beginning teachers varied in the sources which they used
for lLelp in decision-making, 4ll beginning teachers said
that past experience had been helpful in making some of
their management decisions, Five-sixtls of the beginning
teachersvsaid they received help from printed materials;
three-eights of tle group mentioned meetings as being a

helpful source in arriving at a decision,
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1L, Beginning teachers of lorie economics indicated that they
wished they might lLave had help in decision-making relative
to special problems in the management of their classes.
Cver two-thirds of the group indicated they would have
liked help in planning and organizing their work; over
two-fifths indicated they would have liked help in making
decisions relative to discipline; one-fourth would have
liked information concerning reference materials for teacli-
ing; over one-sixth would have liked help in better under-
standing tle administrative policy of their schoolj and
over one-tenth wamted help and information in better under-
standing junior high school programs in home economics,

15, There seemed to be a discrepancy between the expectancies
beginning teachers had had concerning their management
role in the classroom of home economics and the actual
role as they were experiencing it, Cver cne-half of the
beginning teachers said that lheir expectatiocns related to
management were not fulfilled, OCver one-half of the group
indicated that expectations related to time were not ful-
filled, aAbout one-half said that their expectations in
terms of use of enefgy were not fulfilled. about five-
sixths said that their expectations relative to the manage-
ment of money were not fulfilled, Five-sixits of the
groun found that their expectations relative to the interests,

abilities, skills, knowledge and attitudes of persons were
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not fulfilled, The least amount of discrepancy seemed
to exist in the area of materials; beginning teachers
generally had a realistic picture of the kinds of materials

with which they might be working,

Findings relative to the satisfactions in decision-making in

classroom management by beginning tecachers of home economics., The

findings relative to the satisfactions in decision-making were as

follows:

1-

Beginning teachersbof home econonics were generally satis-
fied with the decisions they made relative to management in
their classes of home economics, -bout two-thirds of the
decisions they made were recorded as satisfying decisions.
Less than one-fifth of the decisions were considered dis-
satisfying, while one-sixth seemed to hold uncertain
satisfaction,

Beginning teachers of home economics tended to be more alilre
than different in the satisfactions derived from decision-
maling relative to classes in home economics, Twenty-one
of the twenty-fcur said that over half of all the decisions
they made and recorded were satisfying, Seventeen of the
twenty-four indicated uncertainty of satisfaction in some
of their management decision-malding.

Satisfaction in decision-making relative to classroom

management varied with the management situation requiring
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a dacision, The greatest number of satisf,ing decisions
recorded were made in the area of "how to teach"; in this
area 92 per cent of the decisions were considered satis; ying.
"Irterruptions" accounted for the greatest number of re-
corded dissatisfying decisions, The greatest degree of
uncertainty in satisfaction in decision-making seemed to

be concerned with the area of "care and use of room,
materials, and equipment."

Satisfaction of recorded decisions seemed to be evidenced

in feelings of achievement and feelings of approval, Feel-
ings of achievement were expressed in terms of: (1) increased
pupil learning, (2) improved efficiency and order, and (3)
improved pupil discipline. About three-fifths of the
satisfying decisions were said to be satisfying because

the teacher seemed to have feelings of achievement, Feelings
of approval were expressed as: (1) approval of pupils,

(2) approval of administrators, and (3) approval of others.
Cver two-fifths of the satisfying decisions were those in
which the beginning teacher said she evidenced feeling of
approval,

Dissatisfaction in decisions recorded relative to management
of classes in home economics by beginning teachers scemed

to be evidenced in lack of achievement and feelings of
disapproval, Feelings of lack of achievement were expressed

ast (1) limited learning on the part of pupils,
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(2) inefficient use of time, energy, and materials, and

(3) poor discipline, Aibout three-fourths of the dis-
satisfying decisions seemed to be related to factors of

lack cf achievement, Feelings of disapproval were evidenced
in disapproval on the part of pupils, administrators or the
teacher herself, .bout one-fourth of the dissatisfying
decisions were those in which the beginning teacher said

she had evidence of feelings of disapproval,

Beginning teachers of home economics indicated that the
factors of: (1) recognition, k2) approval, (3) achievemert ,
(L) conformity, (5) efficiency, and (6) success seemed to

be related to satisfaction in decision-making relative to
management, Over threce-fifths of the factors related to
satisfaction in decision-making were relatedvto the relation-
ship of these factors to the pupils, Beginning teachers
seemed to derive the greatest amount of satisfaction in
relation to decision-making in classes of home economics if
their pupils were achieveing, were efficient, and gave
evidence of approval and recdgnition, and seemed to conform,
Beginning teachers of home economics indicated that the
factors of: (1) disapproval, (2) inefficiency, (3) in-
equality, (L) lack of achievement, (5) lack of success,

and (6) unéertainty seemed to be related to dissatisfaction
in decision-ma¥ing relative to management in classes of

home economics, The greatest number, about three-fifths,
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of these factors were related to pupils. about one-third

of these factors were concerned with lack of achievement

on the part of pupils; this factor se:=med to contiribute

most frequently to a sense of dissatisfaction with decision-
making on the part of the teacher, Disapproval by pupils,
administration, or the teacher herself were stated as
factors contributing to dissatisfaction in decision-maldng
in one-fourth of the instances, Factors related to in-
efficiency on the part of the teacher or her pupils were
cited in about one-fifth of the factors, If the decision
proved to be unsuccessful it obviously contributed to dis-
satisfaction; this was‘cited in over one-tenth of the factors
stated, Uncertainty as to outcome of a decision contributed
to dissatisfaction in less than one-tenth of the factors
-given, Inequality factors were stated in less than one-
tenth of the statements given as contributing to dissatis-

faction.

IT. IMPLIC.TIONS FRM THE FINDINGS

Implications for teacher education. In an era when, according

to the sociclogists, our society is undergoing a shift in power and

we are tending to move from a representative type of democracy toward

one 'where the "people's choice™ will become the law of the land,

it is imperative that schools generally make a conceried effort toward

helping peoprle make intelligent choices, In the hands of today's
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teachers lies the opportunity for much of the future patterning of
our society., The teacher of home economics can play an important
role in this patterning, It was the belief of the writer that the
teacher of home economics, by applying the principles of decision-
maling to her everyday management of her home economics classes, can
be instrumental in helping her pupils ",,.,learn not only to buy
packages of groceries or books but the larger package of a neighbor-
hood, a society, a way of life..."* 4in emphasis in the pre-service
education of prospective teachers might be placed on the recognition
and analysis of decision-making opportunities so that the teacher
would be able to verbalize and generalize on the decision-maidng
process,

The conclusions drawn from this study have implicatioﬁs for
teacher educators at both the pre-service and in-service levels, The
data indicate that beginning teachers of Lome economics face decision-
making in relation to seven specific management situations: (1) how
to teach, (2) use of time, (3) discipline, (L) care and use of room,
materials, and equipment, (5) interruptions, (¢) what to teach, and
(7) money. These management situations might be used by teacher
educators as focal points for teaching classes in methodology.
Teachers of home economics might be helped to analyze these kinds of
management situations, suggest a number of alternatives for arriving

at a decision for managing the situation, think through the suggested

Pavid Riesman, Nathan Glazer, and Revel Denney, Lonely Crowd
(New York: Doubleday .inchor Books, 1953), p. 3L9.




alternatives in terms of the goal or consequence that each alternative
implies, arrive at a choice, and suggest specific action steps for
carrying out the choice, It is the belief of the writer that this
kind of mental analysis of management situations which prospective

or current teachers have either observed or experienced will mate them
aware of the process of decision-maldng as a means for achieving the
kind of goals in home economics that they are desirous of reaching,

If tﬁe teacher uses the process of decision-making as the avenue for
arriving at intelligent choices in relation to the management of her
classes she is better prepared to teach this method of arriving at
solutions to her pupils,

The data indicate that the largest percentage of decisions made
by beginning teachers was related to "how to téach," This suggests
that emphasis needs to be placed in pre-service preparation of teachers
of home economics on the .mumerous alternatives that are open for the
teaching of any one specific homemaking area, In-service programs for
beginning teachers might well place emphasis on examining aiternatives
for ﬁhow to teach" specific areas of home economics,

Past experience in decision-making relative to management in
classes of home economics seem=d to be the greatest source of lelp
in arriving at satisfying decisions, Tldis would suggest that the
kinds of experiences that prospective teachers have need to be geared
toward providing successful experiences in making management decisions.
Most of the past experience indicated as being helpful to the beginning

teachers studied seemed to be past experiences during the first
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semester of teaching., Some of the statements made by beginning
teachers implied that real opvortunity for making decisions and assum-
ing responsibility for those decisions was not always possible in
the student teaching situation, This would suggest that siq;e experi-
ence seemed to be the most important means for helping the beginning
teacher arrive at a decision, the student teaching experience might
place emphasis on allowing the student teacher to actually make and
assume responsibility for as many management decisions as possible,
The expectations that beginning teachers of home economics had
relative to the management role of~the home economics teacher seemed
to have implications for teacher education, The finding that none of
the beginning teachers of home economics indicated fulfillment of her
expectations concerning people seems to imply that beginning teachers
had a somewhat unrealistic image of what their pupils might be like,
Beginning teachers said that college classes in guidance and education
were somewhat responsible for helping them formulate an idealistic
rather than realistic image of pupils, Student teaching experience
had tended to give the same picture of pupils, Because the student
teaching experience is usually undertaken under the guidance of a
superior teacher of home economics in a school that is usually selected
because the program and pupils exemplify good teaching conditions it
would seem that prospective teachers have probably had little oppor-
tunity to sz2e or participate in a teaching situation that might be
more represantative of the kinds of schools in which they will be

employed, This suggzests that prospective teachers might have the

o



opportunity to observe and, if possible, work with boys and girls
in a variety of .kinds of situations and/or schools so that they
might have a more realistic picture of what to expect in terms of
behavior on the part of junior and senior high school pupils,

Ain important implication for in-service teacher education is
suggestad by the data indicating that beginning teachers found
meetings of beginning teachers where they had an opportunity to talk
about the ways in which they wers resolving their management problems
as one of the most valuable sources of help in decision-maxing. This
sugzests that an important avenue for imparting information and knowl-
edge and bringing about change in methods of teaching might be more
effective by using the peer group as disseminators of ideas, In-
service education personnel might be instrumental in working with
key members of the beginning teacher group and organizing meetings of
beginning teachers, The data in the study sesm to imply that beginning
teaclhers of home economics are more willing to share their problems
and accept ideas from members of their own group rather than from
"exparts.®

It is the belief of the writer that one of the more significant
implications of the study arises from the importance that seemed to
be revealed of deductive learning as a means to more effective teach-
ing with the expenditure of the least amount of time and energy on
the part of the teacher, If teaclers might be helped to think

through their management situations, seck a numver of alternatives,



think through each alternative in terms of its possible outcome,
and through this intellectualizing of the management situation arrive
at a decision, they might be more able to achieve the goals they

desire in teaching.

Inplications for decision-making., The data secured from this

study seemed to have implication for the understanding of the decision-
making process, It seemed to the writer that the variance found

among the beginning teachers in number of decisions made and in number
of alternatives per decision considered and the likeness in the kinds
of decisions made implied that differences in decision-maldng were
related to the individuals involved rather than to tlie situation.

This may have implication for those persons who are in positions of
management or are training others to assume managerial responsibilities,
Through actual practice in resolving management problems, where the
individual would be given help in visualizing and critically examining
a number of possible alternatives the canacity for decision-making
might be increased, In a real sense this might imply that the
individualts capacity to do creative, critical thinking might be
increased,

The satisfactions which teachers said they derived from de-
cision-making relative to the management in their classes were related
to the values they held important, The weighing of alternatives in
terms of possible consequences, the rejecting of some alternatives

and the accepting of a particular alternative implied to the writer
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that individuals were in reality weighing then ordering their basic
values before maiding a choice, This has implicaticn for goal-setting.
Educators might help individuals learn to "think through" a situation
prior to establishing goals, Through the intellectualizing of the
decision-making process individuals might be able to examine a problem
and recognize what the implementation of various alternatives might

mean in terms of goal-attaimment. The analysis of decision situations
prior to making a decision should facilitate the decision-making process;
the analysis of decisions after they have been executed ought to help
the individual draw generalizations upon which future decisions can be

vased,

Implications for further study. This study was limited to a

selected group of beginning teachers of home economics who shared a
common educational background, The data seemed to indicate that this
group tended to be more alike than different in their decision-making
relative to management in classes of home economics, This hypothesis
might be tested with a sample of beginning teachers having varying
kinds of educational backgrounds,

It seemed to the writer that the variance in number of decisions
made and alternatives considered by the beginning teachers of liome
economics studied might be related to personality factors, A study
to determine the relationship of personality characteristics to the

ability to make decisions relative to management in home economics

classes would deepen the understanding of the decision-making process
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and would seem to have significance for the selection and preparation
of proepective teachers,

Some of the data seemed to imply to the writer that factors
of intellectual ability, ordinal position in the family, redsons for
choosing the teaching of home economics as a professional career,
and past status leadership experiences seemed to be related to the
expectations of the managerial role and hence to the ability of the
beginning teacher to make decisions relative to management of her
classes, =« study of beginning teachers who represented variance in
these factors would point up the significance of these factors relative
to decision-making,

Beginning teachers in the group studied identified specific
management situations as requiring decision-making, Decision-maidng
in these areas had not become habitual for the beginning teacher,

It is possible that more experienced teachers of home economics would
not be faced with decision-making relative to management in their
classes of home economics, 4 comparative study of beginning and
experienced teachers of home economics would be significant in identi-
fying decision-making situations relative to classroom management,

The findings of this kind of study would be significant to pre-service

and in-service programs of teacher education,
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Unit 1, Home Management Building
Michigan State University

rast Lansing, Michigan

February 8, 1956

Miss Pegsy dllen
Pattengill Junior High
Lansing, Michigan

Dear Miss illen:

Thank you for your willingness to cooperate in our
study of decision-making in relation to the management of
your homemaking classes, Your part in the study will consist
of three major steps: (1) the keeping of decision logs for
a two week period, (2) the mailing of these logs to me on the
dates specified, and (3) an interview where we can have the
opportunity to discuss in greater detail the management de-
cisions you recorded. I would like to visit with you and
conduct the interview sometime during the last three weeks in
March if possible, Would you include your class schedule and
indicate which days would be most convenient for me to visit
with you? I appreciate how busy you are and will want to fit
into your schedule as much as is possible,

The packet contains the information you will need to carry
out your part in the study. It includes directions, illus-
trations, and forms for recording your management decisions;
also included are stamped envelopes for mailing the recorded
decisions,

I shall be looking forward to working with you., I hope
vou will find participating in this research project both fun
and worthwhile,

Sincerely yours,

Beatrice Paolucci
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#1, Eome lanagement Building
Michigan State University
tast Lansing, Michigan
February 1, 1956

Mr, Richard M, Demlow, Principal
Mason High School
Mason, Michigan

Dear Mr, Demlow,

For some time we in home economics education and home manage-
ment have been concerned with the management problems that
beginning teachers in homemaking encounter in their classrooms,
e believe that the ability to resolve these problems may be
related to the decision making process, If we in teacher
education were aware of the kinds of managemsnt decisions the
homemaking teacher makes and how she makes these decisions we
would be better able to help her manage her classroom more
effsctively and easily,

Currently we are conducting & research study to find out what
these decisions are, WWe are planning to use all the 1955
Michigan State University home economics education graduates

who are teaching in Michigan as our sample, Would you be willing
that Miss be a part of our group? Her part would
include the keeping of a record of management decisions and an
interview,

If you are willing that Miss cooperate with us
would you share this letter with her and ask her to mail the
enclosed postcard? As soon as we have her reply we shall mail
L.er more specific information concerning her part in the research
project, We appreciate your cooperation,

Sincerely yours,

Mary Lee Hurt, Chairman
Home Lconomics rducation

Beatrice Paolucci
Home Management Faculty adviser
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DECISICN LCG

48 a teacher of home economics every day you make a number
of decisions concerning the management of your classes. Vould
you answer the following gquestions about the decision-making in

your classes?

I, VWhat possibilities for decision-making were open to jyou
in the management of your classes today?

II. %which possitbility did you choose?

ITI, %hy did you choose this particular decision?

IV, Did you find any sources particularly helpful in arriving
at a decision? If yes, which sources?

V. Did you find that your decision was satisfying? If yes,
why? If not, why?
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FORM A DECISICON-MAKING LOG 55

Date
Class_

What situation required a choice?

What cholces did you consider were possible?

Of the possible choices considered, which did you choose?

What were your reasons for making this choice?

What sources proved helpful to you In making the declsion?

Was the choice satisfying? 1If yes, in what ways was 1t satisfying?

Was the choice dissatisfying? If yes, in what ways was it dissatis=-
fying?
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FORM B DZCISION-MAKING LOG Date
Class

What situation required a cholce during the rast week?

What choices did jou considcer bciore making the decision?

Of the possible choices considered, which did you choose?

What were your reasons for making this choice?

What sources proved helpful to you in making thce dccision?

Was the choice satisfying? If yes, in what ways was it satisfying?

Was the cholce dissatisfying? If yes, 1n what w,yys was 1t dis-
satisfying?
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FCCUSED INT#RVIwW SCHEDULE 157
(To be used with beginning teathers after
they have recorded decision practices)

INTRCDUCTION:

During recent weeks you have been keeping a record of the kinds
of decisions you have been malding as you manage your homemaling
classes, AS you made these decisions concerning the managing of your
classes you jotted down some of the things you did as you made these
decisions., They included: (1) thinking about the possible things
you might do, (2) thinking thru some of the possible things that
might be the result of chosing each of these possibilities, (3) choos-
ing one of the possibilities (alternatives), (L) taking some definite
action to carry out your choice, and (5) accepting the responsibility
for your choice, Today I would like to find out from you a bit more
about the decisiorns jou made and particularly how you feel about your
choices,

Fart It Procesc of Dzcision Making

41, During the past few weeks you recorded the following decisions
relative to the manazing of your homemaldng classes., (Hand
them sheet with their recorded decisions) .ould you look at
the 1list and tell about how long it took you to come to a
decision. Some decisions are made quickly, on the spur of
the moment, in fact; others take some time longer; still
others remain in the process of being made for much longer
or even indefinitely, Will you rate your decisions as
immediately or spur of the moment, several hours, several
days, several weeks, or still in the process?

Decision Immediately Several Several Several Still in Recurring
Mamber Hours Davs Yeoks Process
A, Daily

u)rn~Jo\VHcruulvn4

B. wWeekly

NOJ O~ VY = o

10
Comments:

a, What factors seemed to influence the length of time it took to
make a decision?






A2, Some decisions seem easier to make than others; they don't bother
us very much, OCther decisions seem much more difficult to maie;
maling a choice causes us some concern, Will you rate each of
the decisions you made as vary easy, fairly easy, easy, difficult,
fairly difficult, or very difficult?

Decision Very Basy Fairly Difficult Fairly Very
Nunmber nasy kasy Difficult Difficult
a, Daily

o\ =] rof =

o)

O

o
L]

weekly

ho-vch\»rold

(@] \Nel foe LN]

1
Comments:

43, Can you recall some of the factors that seemed to make some de-
cisions easier to male than others?
Decision Number
Factors:

Decision Numober
Factors:

Decision Number
Factors:

Decision Number
Factors:
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4L, Can you recall some of the factors that made the decisions you
checked on the difficult side hard to make?
Decision Number
Factors:

Decision Number
Factors:

Decision Number
Factors:

Decision Number
Factors:

45, The consequerces of some decisions sesm to carry more weight than
the consequences of other decisions, it times the outcomes of a
decision are significant and important to you, the homemaiking
teacher, &t other times the outcomes will seem to you to be more
important to others such as the pupils, parents, school personnel,
school administration or community members, ill you tell me to
whom you felt the decisions you recorded seemed most significant
and important?

Decision  Self Fupils TFarents School Scliool Cthers
Number Personnel Administrator (specify)
(specify)

a, Daily

o o= BN fo Wxi oy (W8] [N} Loy

ws]
.

=
[0}

exly

CH‘#CKvHET\u’U"

=
(@] \'o)
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A6, Sometimes when we make a decision we feel quite satisfied with
what we have done, It seems that the outcome is what we had
anticipated; we secom to feel that we lmew what we were doing.
at other times we f2lt quite dissatisfied with our decisions;
outcomes are not what we had anticipated; we wish we migit
Lave the opportunity to try the same thing over in the light
of what we have learned. Will you rate each of your decisions
as to degree of satisfaction?

Decision Very Satisfying all Unsatisfying Very
M umber Satisfying Right
& . Daily

1

Unsatisfring

11?1\0 N

o
o)
4]

B

<

A~ ohrd =] = OO c—3f ou

[@]\le]

)

AT7. Can you recall some of the factors that seemad to male jyou feel
satisfied with a decision?
ecision Number
Factors:

Decision Number
Factors:

Decision Number
Factors:
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A€, Can you recall some of the factors that seemed to malz you feel
unsatisfied with a decision?
Decision Number
Factors:

Decision Number
Factors:

Decision Number
Factors:

A9, Sometimes when we male a decision we male it alone, independent
of all others., 4t other times we seek the help of others in
maldng a choice, Will you tell me which decisions you made
alone and widch you made by consulting others?

Decision Made thers (specify)
Number Alone

A, Daily

O a3 o\ F o rof =

B. iweekly

-

Syl roj -

[me N

O

0

Comments:




510, Sometimes when we make a decision w2 get help by recalling a
specific experience or seeking out information from special
sources, #ill you tell which sources you relied on for help
in making each of the decisions you recorded?

Decision wxperience Printed Meetings  None

Number (specify) Materials

.":.. Dd.ily

1
2
3
L
5
>
Ji
C
9
10
B, Weekly
1
2
3
Ly
5
5
7
0
9
10

Commants:

4ll, If you had the opportunity to make one of your recorded decisions
over again would you do so?

yes
no
don't know
a, If yes, which decision?
b, What would you do differently?
¢, why do you think you would make this decision differently?
al2, If you were to choose one decision that you recorded as being the

"best decision,™ that is, you felt satisfied with the outcome, if
you had a similar decision to make again you would make the same
choice, which decision would you choose?

a, Decision Number

b, Can you recall exactly what you did as you made this decision?
ves
no

d. If yes, what did you do?
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Al3, Occasionally we are forcad to make a decision which we do not
feel is rightfully ours to make, Can you recall making such a
decision in relation to the management of your home economics
classes?

yes
no

a, If yes, how did you feel about making this decision?

b. %Were you willing to assume the responsibility for the
outcome of this decision?
yes
no

c, To whom did you feel the responsibility for maldng this
decision belonged?

Ally, Cften we have decisions pending, so to speak. We have arrived
at no choice, We leave our problem unsolved and xeep "putting
off" making a decision, Can you think of such decisions in
classroom management that at this time seem to be in that state
for you?

yes
no

a, If yes, what are those decision situations?

lo

=



,
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21, Think back to the time when you decided to become a home-
making teacher,
a, When did you decidzs to become a homemaldng teacher?

b. Did you make this decision alone or with others?

c. Wy did you want to become a homemaiing teacher?

(Insert job satisfaction rating from AV. study here)

B2, uhen you started teaching last fall, what did you expect the
job of managing your home economics classes to be like?

B3. Now that you have been a homemaking teacher for a semester,
are you finding that you had anticipated your management role
as it really is?

yes -
no
Uncertain

a, If no, where have there been major differences in what
you thought "would be" and "what is"?
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b. If yes, why do you fecel the role is as you had expected
it to be?

c. ®What do you think the pupils in your class feel is your
managements role?

d, What do you think your administrator feels is your
management role?

B, Do you like to teach home economics?
ves
no
Reasons:

Part III

Cl. Would you be willing to share with me some special information
about yourself?
a, 4re you
' married
single
engaged
children

b, Did you spend most of your life
on the farm
in a small town
in a city

c. What position did (do) you hold in the family
oldest

youngest

middle

only

d. Did your mother work outside the home when you were in
grade school
Ligh school
college

e. Did you work for pay while in
Junior high
senior high
colleze
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FORM A ECISION-I.AKING LOG

Date
Class_

/hat situation required a choice?

That cholces did you consider were possibtle?

Of the possiltile choices considered, wnich did you choose?

Vhat were your reasons for making this choice?

Vhat sources proved helpful to you in making the decision?

Vas the choice satisfying? If yes, in what ways was 1t satisfying?

Nas the choicoe dissatisfying? If ycs, in what ways was it dissatis-
fying?
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° FORM B DECISION -LAKING LOG JATE
CLASS

Whpat situation riquirecd a caioice?

What choicos did you considor wWer. poosiblc?

87 thc possiblc cholcos, consicerod, which did you choosc?

What werc your rcasons for m:king tihis choicc?

What sourccs provod helpful to vou in m.:iag the dcclsion?

W2s the cholce satisfyings If vos, in whot wWiys was 1t satisfylnge

Was the choicc dissabisiying? if VoS, 1n what ways was 1t dissatise-
fying?

DId you maks any m.mgoment docisions 1ast Wook the t you would
like to share? If yocs, pleasc usce the above proccdure and rccord
it on the back of this shcct,
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PART I: Proccss of DecisinredMaking

Ale Som: dcoeisienc ars made quickly, on the gpot or
in the spur of the momcnt, in ficty others take som
tirme longer, Still othor dccisions scom to be in the
proccss of being mado for much longur---svcﬁ indcfincotely
perhups,. dould 7ou look at the list of docisinns you
made 711l you r:t> the length of time 1t took you to muke
2ach decisione=irmadiately, s>veral hours, scvor:l days,

scoveral wooksy, still in proccess?

Dcelsion | Tmacdl toly | Sovoril Soveril] saveral [Still in
Numbcr Hours Pays W-scks Proccsa

. rv b - -

T
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‘hat factors scerrd to influ-.nce thoe leongth of

tine it took to make a decision?

Mcre th ro

rcoccuring?

Cortints:

any dceisions thht oo m.d to b

If 7:3, wvhich onos?
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A24 Som decisi-ns soom cacicor to rlee than others;
they don't bother us vors riuche Cthoir docisinns socm nuch
norc difficult to nmake; nuking a choice cius:s us song
conc.rn, 111 you roto ohch of the decisions as very casy,
cdsy, falrly cisy, difficult, frirly dirficult, very diffi-

cult?

DicisioniVory | BEasy | Fairly[Difficult |Fairly Vory
Nurbuor |Easy E13y Difficult!Difficult

-—— ~——

O~ YT N H

q
{

27 T +

o8 <+ --..-—J—---—-——.——-..——.*. . ————
1 .

29 it

e

-

e Cuan you rcc:ll so1. of ths Tactors the t scouned to

rneke so doeisions casiir to il thn othoers?
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th~t sceome:d to 1ok

dicisions saenm to coarry
~oight to you than th. consuquenc s of othor deeisions,

of jour dccisions scoem nmorce

pupils, puarcnts, other toachors,

your rocordad decisi ns inportoant?

To whori did ym fecl wore

bceision 18c1f [Pupils|{Paronts | Schonl adminaswrator| Other
Nunbcer Poersonnil (spocify
(spocif;)
1
LA - -
2 -
® e -
2 N e
5
—
8._.- w—— —
7. 1
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Fa s

Ay So1: tin: vhin ve mode o @resgsaon o foel quite
satisficd vith what wo v done, It su.ms that the oute
coi: is vhot woe hhd wnticip teds b otlhior 1i.s v focl

quitc diss~tisfi 4 with our docizions; otvlcorce «re not as

1B

we had wnticipat.d; woe wish woe hd a0 o 0 os tuarty Lo
nave the decici on over in the light of wait ve Rave li-rncd,

Will you rate tho degreoe of satisfrction ol -.ar ..ccisions?

DicIsion | Vors 1 3atisfying ALl |Uns: tisfying| Vory

Numbor sitisfring _mr~~“+§ight_wm‘~‘_"4 Uisutis,
1 —_——— e e e
o T

3 | U

o - St Gt e . ———- -

6 - S v ol v o —eam. - —

23
c5 S e ————tn = - = Ao —r—- ~-—<L—- -—-—-JP-———'- - vy -
2? T
2 _ }""’“ —4 —
29 “ o
30 1 |

a,s Can you r=c~l1l sow, of th: factors th't sccnzd to

m ke you f.o ol saticfi d with o deei i-n?
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of 11l others,

in making > dcéision,
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th. fretors that scomed

you fo 1 unsatiscfi 4 with a deeision?

At oth:;

At timcs o moakoe doeisions alons, independent

tiaes we sc k th: holp of others

Mich dcecisions did you nmake alone

! wvhich did you nake by ecorsulting others?

DocIsirn | WMado (Fadoe vith
Nunbcr Alonc {0thors (sp.cify with whom)
- ——— ——
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oo . a4 deeision woog ct holp Uy
oot i necs or g .wing out spoeial
Upon “‘hiclt sources did pou re

knowladp.: or informition,

on fo:» h:lp in mling

nat.rials,

weting s,

otheras, o

~ur dceéision

e
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1y

cxori nce, print.d

DoelsI-n: Exporicnce [~ PrintUd [ licotIngd | Othorsy Non
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ATe If you had tho o potunits to rdee e of
vour docisi ons ovor, would ; u chons: to nnke 2 differont

chcice? If y.s, which d.cisi »n or d.cisicns?  hat

would you do difforontls? Thy wonld!

4

cou o 1t differontly?

A8y If you wore to chogs: one d.cision s the bust

dzcisirn thht you rccordced which would it be?  Can you

romentdr how you va d: this decicion?  That maikoes this

docisinn scen "bost" to you?
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A9, Occ-sionnlly v awe forcud into a situ:tion

where wo hhve to ke 1 decisin that we foul 1s not
rightfully ours tn k., /> think 11 is sorvonct cle'!s
rcsponsibility to mik» th t dieisione Have thoere besn such
situations in rclttion to the nncpgorent of your classcs?
If ycs, what? How did =ou f¢ 1 about making th- decilsion?
Who  di1d you f¢ol should hav . r:ds tho deeisin?

A, Situntion:

be Fculings about situation:

Ce ‘Mo rcsponsibl::

Al0, Ofton we hrve 1 decision pounding, so to spck,
o have arriv.d at no sp-eeific choicee Vo louve our
problint unsolv:d and "k:z p putting off" the m king of a
chnicees Can you think of such decisisns in rel.ti-n to
the monogomont of your hom. ccononics classcs?

a, If ye¢s, what sit»w tisns ro roquiring a drcision?

be "hy do you faul you kuer putting off eholcc-rc king?
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Part II: Ro1l: Sx-:ect-tin

Bl.. T1n you st:.rt.d your h.mn «ccononics tcaching
Job last fall, vhat 4id vou think ;our job would be 1liko
as far as mnoging e clisascs wis concarn.od?

Qe Tine

Ce Ilon;)y

de Maturinals

ce Intercuts, skills, abiliting of oth.r ».rsons

fe Corrmnity facilitico

Corments:
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B2, Now tliot you hav: boon a hot wennonics toacher

for « scaisstiry, Ar: 7ou fin’ing thit you h:id nticinated
your nanagerint joob protbs rmuch as it is?

e If r.g, why d» fourl this to o truc?

be If no, vhore do you £:21 the njor diffcrcences

in wh t you th-ugh "would be” and "what is” arc?

B3, Think back to th: time whon sou Accidcd to

o

bocom: v hoic cconhiics toachor,

Ae  Thon did rou »m- e thiis doeisiion?®

be Did you n k¢ this 1 .cisi n 2lone or with othoers?

ce 'y €14 vou want to b. a horic ¢cconmnics toe cher?
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%
Blle I, Chnuse thv ot tosant which best toelis how
o1l vew LIXS toochilng,

v

(1) I ado not Jlk it
(2} I an indif’ r.n% to it,
_(3) I lixe it.

II, Choosc th: staterent which shows How huch Of The
Tim. you feol 3:tisficsd with to-ching,
Il) Lost nf th. tin.,
(9) Abou W1f of tli. tin:e
—_(3) S.ldon,

III, Chons> tho stitornt which bost tolls how you
foel about GHANGING T :iACHING for sonc othwr
kind of ork,

(1) I would t ke alrmost any job oth:r th'n
toaching in which I could 3sarn s rmch
as I arn sarning now,

(2) I an not »'gor to chinge(l:ave tifhing)
but I would do no if I could get a better
jOb.

(3) I do not knov of iny job for which I an
qu-lifizd th.t would induco i to loave
techinge

IV, Choesc thce statomunt vhiich shows how you think
YOU COIPARE with othcr pcopl:,
(1) I like teaching boetter th'n most poorle like
thaeir jobse
__12) I like toaching sbout as woell as nnst
pcople like their jobs,
_(#) I aislike tuncliing mors th.n nost poople
dislik.. thoir jobo,

Part III Pcrson-l Inventory

cI,
2¢ Arc you
_ror i.d
_Singlc
sngagd
ch11o1cn

be Did yu sp.nd rost of your lifc
on tho f~rn
~in 5111 to'm
—in city
Ce Your positin in Hur 71:ily was
oladzst
~ voungost
onlJ
nid 1e

# Taken from Form W, "Factors Affecting The Supply of Home Economics
Teachers,® Home Economics Section, Research and Publications Cormitte=,
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D 3CI3ION=MAFING IN CLASSROOM IIANAGSMENT

JHAT IS CLASSROOAM MANAGZLIZNT?

The managing of g homeralking departnent involves the
solving of many kinds of provlems, TEach day you make a
nunber of decisinns concerning tiae way you use the resources
of time, energy, materials, money and interests and abilities
of persons., 3y choosing a rarticular way from a nuiber of
possible ways to resolve a propblem you use these resources to
achieve what you belierve to be the g0als of the homemaking
program in your particular school setting. Although you may
work with others, such as the schoonl administrator, your pupils,
parents, other teachers et, al, in arriving at a satisfactory
solution to these problems the major responsibility for the
managerent of your homemaling classes lies with you. Alone
and/or with others you wake a series of decisinns that ul-
timately result in snecific choices that determine the patterns
of operation within your homemaoking classes,

WHAT IS Tdi. DiECISION=ITAKING FROC.S 337

Little 1s actually known about the decision-making process,
A good deal can be sesn or hesrd concerning the outcones or
consequences of a particulsr decisi-n or series of dezisions,
but what actually takes place s we prera:;e to make a decision
or choice is much more otscure to most of us, OUne can see a
neat and attractive homnemt:king room, a cliss that begins and
ends "on time", pupils enj ying or not enjoying their classes,
equipment well:- cared for and used, Iuch less evident 1s the
weighing and balancing of rossiv:le courses of action open to
you, the conflict and sus»ense in -our mind as vou attempt to
predict the consequences of each course of action, the search-
ing for infor~ation that would incresa-e vour chances of making
the "right" decision, the feelings of satisfacti»n or dis-
satisfsction that accompanies each decision. This mental
activity has been identificd as the decision-making rrocess,

WHAT KINDS OF CLA33RO i ANAGE1.I1T DaCISION DO YOU i1iKL?

/hat kinds of decisions concerning ths management of vour
homemaking classes do you really make? Do they irvolve choices
avout: Vhat arers of homermking to teach? How much time to
spend on specific homemaliing learnings? How to get the most
from the money budgeted to vou for your departient? "Disciplin-
ing" vour purils? Finding ways of arcormplishing all you want
to accomplish within the limits of a deiinite nuncer of ninutes
of class time? Jorking out =olutions to the problem of too
many jupils in too little snece? Arrang ing tho physical
facilities of your classroom for meximum efficiency and
corifort? Keeiing the classro-m clean, orderly, snd attractive?

WHAT DO YOU DO '"HEN YOU MAKI CLASSROOM MANAG= i<NT DICISICONS?

How do YOU make these decisions? “hat possibilities for
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choice-mmakirg do you se= in a situation? Do vou tend to make
a decision an? then ¢ f‘fr exeriameing the conseguences lovk
back and w-ndcr what -cu "aight have done dificrently or do
you think throush a situation before arriving at = decision?
@hat steps do you take whon deciding among alternatives?

How do you attem t to anticirate the possible consequences of
a decisinn? To what sources do vou turn for nelp in making a
decision? How do you feel aboul ryour caoice: satisfied?
Dissatisfied? Wnyv?

WIL:, YOU H3LP US PRO.3J DICI3ION=1 AXIIG?

You can provide us with some insights into how you make
decisions concerning the management of your homemaklng classes.,
These insights will provide us with keys for developing
decision-making techniques that will help homemaking teachers
learn to analyze a situeaticn, find the possible alternatives,
and select the best alternative for ac‘ieving a particular
homemaking goal, Won't you help us to find out about decision-
making by kecping a decision log?

WIAT IS A DiCISICN LOG?

A decision log is a record of the kinds of decisions and
the steps you used in miking these decisions, FYeeping a
decision log will give wou an orportunity to look at the
possibilities for decision-making that were open to you .
Analyvzing your choices will help you see evactly what haj pened
as you m~rde these decisinns, Recording how you really make
decisions can give us practical clues for dbvoloplng decision-
making techniques that 111 make the teaching of homemaking
more effective and easier for all of us, Attached are some
illustrations of decision logs., Will you kecp a record of
the decisions you make in “he manapoment of your homeiaking
classes?






FORM A DECISION~-MAKING LOG I1llustration 1
Date 2/8/56
Class (th grade

What situation re-vi».i a choice?

How should I tcach thec group to mcasurce ingrcdients correctly?

What cholces did you conslder werc possible?

le Could demonstrgte how to measuroe dry and wet ingredicnts to gr-
Oupe

2, GCould show a filmstrip that emphasizes mcasuring,

3e¢ Could havc them read and study about measuring in a textbook,

Lo Sovergl studcnts could demonstratc mcasuring to all tho classe

5. Could dividec the group into smaller groups and Ia ve them
Proparc a simple smack that would require differant measuring
techniques,

i

What were your rcasons for mm king this choice?

Easier for mo to do it than lave students do it,

Would be surc all would bo cxposed to a good way to mecasure,
Takecs 1css time and isn't so Mmossy",.

Cheaper

I can act as a model as to how thcy are to work in foods lab,

What  sources proved hclpful to you in making thc doclsion?
Past expcricnce---tho last timc I domonstated to the Tth graders they
seemcd able to undorstand what to do,
Saw a TV food dcmonstration that gaves me somc ideas,

Was Tt choice satisfylng? 1If ycs, in what ways was 1t saltsf ying?
No

Was tho cholcc dissatisfying? If ycS, in what ways vas 1t dissatls
fying?
Yes
Scveral studonts were borcd and "cut up" during the dcmonstration.
No onc asicd any qucstions during thr dcmonstration
In lab tho ® xt day many crrors in moasuring wero made and many
questions werc asked, :
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FORM A LuCISTON--MAKING LOG Iilustration2
Date 2/9/56
ClassFamily Living

What situstion requirecd a choicu?

Two studcents standing by window during class

What choiccs did you consider worc possible?

Could ask them to takce thoir scats Immediastily

Could allow thom to stand therce as long as thecy scemcd to be doing
some work,

Suggest an activity which would interest them but would take them
away from thoe window

Of thc possiblc choicus considerced, which did you choosc?
3

WHat wcre your rcasons for making tnls cholcc?
Substituting an intcrcostirg activity for a "don't" crcatecs a
better foucling,
I roally felt uncomfortablc with thum at tho window--wondurcd what
othor tcachers, ctc, would think of my "discipline™ if I allowcd
them to romain at the window.

What sourcca proved helpful to you in maliing tho decision?

Past cxpcricncce in working wdth studonts,

Was thc choicc satisfying? If vus, in whot ways was it satisfying?
Yus
Students wont to their scabs, No conplaints; scomed haprnye

Was the cholce dissatisfying? If —~¢s, In what ways was 1t dlssatise-
fyirg?
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J1lustration 3

FORM A DICISICN-~MAKING LCG Patc_2/11/56
Class Hmking, II
What situation rcquircd a choic: during tho past weo k?
Keoping tho homoimaking room noat and attractivad

Wwhat cholccs did you considor bofore making tho docision?
Could personnlly take timc botweon classcs and buforc and aftor school
to "pick up" things, straightcon chiirs, ctc.
Assign scveral student s to carc for theso things cach daye.
Take class time once cach wack and have gonoeral cloanup,
Work out mothod with thce grovp for keoping room ncat; cveryonc
sharc in tho work,

Of thc possiblc cholccs considorcd, which did you chooso?
4

What wore your rcasons for making this choic.?

Didn't pcrsonally have the timo(nor want to anyway) card for th
room mysclf,

Assignihg clecaning jobs to studcnts scoems to cnd up with same pcopk
doing thc work,

WJantcd room clean all the tiw not Just o day a woik,

Thought that if wo all worka:d out a mcthod for ceoring for thc room
we would bc moro likely to follow thru with what we ke d suggcstod,

What sourccs proved holpful to ,ou in .aking tho 4 cisiont
Past cvxpercine. in working in laboratory classcs

In homc managce cnt housc we worked out a rotating m-thod for dutics
tha t workcd=-same idea should work herc,

. A e e e . e e S—— -

Yas the cholcc satisfying? If yus, in what ways was it s~tisfying?
Yes
Class had a numbcr of idcas aliout what nceded to bo done; was casy
for them to Jceclde on jobs so that actunlly cach person would have
to do very littlec, So far thc room has lookcd good and only a
fcw persons have hrd to be roemind..d about taking rcspénsibility,

Princip2l commontcd on our attractive bulletin borrds,
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DIRECTIONS FOR FORM A uD F0lM B
I. FORM A: DZICISION LOG

The purposcs of Form A arc to find out:s
a, what situations roquircd a ducision gach day during
thce wecok of e
b, what choiccs wero possible
c. what docisions you mado
d, vwhat your rcasons wcrc for your docisions
ce Wwhat sourcos were holpful to you in making tho dcclsions
f+ what was sabisfying and not sntisfying about your docision

During the day or at tho ond of oach day rocord the docisions
you madc concorning thc managoment of your homom:klng classcs
and how you mrdo thoso decisions, At tho cnd of thc wook
Placo your Ducision Logs, Form A iIn thc cnvelopo marked I
and mail,

II¢ FORM B: DECISION LOG

Tho purposcs of Form B arec to find out:
8o what situations rcquired a docision cach day during tho

woek of .

Note: Thero will be a wceek botween time you usc
Form A and Form B,

be what cholcos wero possiblce for cach of these docisions
ce what docisions you madc
de what your rcasons werc for your decisions
©e What sources wecrc hcelpful to you in making tho decisions
i, what was satisfying or dissatisfying about your docision
{8e¢ What dccision or docisions you would like to rocord

that you mado bctweun the wucks of

and

At tho cnd of cach day or during tle day rocord tho doce -
laions you mado cénéarning tho managorment of your homuw
makirg classus and how you ma&do.thoso dccisionse, At tho
end of the wock placo thoe Dccision Logs in eonvelopo 11
and mail, Plcaso includc your class schecdule card in this
enveolopc,
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