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ABSTRACT

ANALYSIS OF MOTIVATIONS FOR CHOOSING
THE TEACHING FROFESSICN

By Takako Nori

The main purpose of this study was to make and evaluate an
instrument for studying the motivations for entering the teaching
profession by Guttman's Theory of Facet Analysis. Therefore, this
study could be called a pilot study or pre-test for a more scient-
ific study.

In develcping this instrument, the following assumptions
were made:

l. One's motivation influences one's behavior not only
through initiation, but also through determining its direction,
strength, and perseverance.

2. Occupational choice is a social and psychological phen=-
omenon. The individual choice of the particular occupation is based
on the balances between the individual self concept of his needs and
his evaluation of the occupational values.

3. The structure of the occupational values which are eval-
uated by the individual or society could be analyzed into two ele-

ments, Requirements and Satisfactions, which are offered the persons

in Pre-job, On-job, and Post-job situations by the occupation.

4, These elements of occupational values should be obtained
from the different dimensions of the occupation, such as Physical

condition, Economic condition, Social concdition, Interpersonal con-

dition, Intellectual condition, and Ethical condition.
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As a result, three facets were set up. The elements of each

facet can be tabulated as follows:

A, Job=Person Interaction B, Aspects of Job C. Time

a; Requirements b, Physical condition ¢y Pre-job

a, Satisfactions b2 Economic " €5 On-job
b3 Social " c3 Post-job

b, Interpersonal "
Intellectual "
bg Ethical "

By using these facets, the semantic framework within which
to view the subuniverses, each of which has three components, one
from each facet, was presenteds From this a certain statisticsal
structure for the matrix of correlation coefficients was predicted.
The empirical data were then examined to see whether or not they
revealed the statistical structure predicted from the semantic st-
ructure.

In this study, 26 subuniverses, which were selected and de=-
veloped from previous studies concerning reasons for entering teach=-
ing, were presented and arranged on the semantic scale, al<.'a2 ’
and then the simplex correlation structure was predicted by Guttman's
Contiguity Hyphothesis.

In the empirical design, from 26 subuniverses, 26 pairs of
questions about the evaluation of the occupational values of teach-
ing and its influence upon the motivations for becoming a teacher
were made up.

The data were obtained from the 556 prospective teechers

at Michigan State University., The findings were that the difference
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by sex was recognized in almost all oroblems by Chi-squsre test,
and that some occupstional values of teaching were related to the
motivations for becoming a teacher strongly and positively (or

negatively), but other occupational values of teaching which con-

tain the factor, Requirements, did not affect the motivetions.

Also, by examining the intercorrelation coefficients between 26
subuniverses, the facet analysis in this study was evaluated., It
was very adequate. Therefore, it is hoped that by further study

complete Cartesian product may be made up, according to these factse.
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CHAPTER I
THE PROBLEM -

1, Introduction to th2 Problenm

It has been recognized that many promising students do not
enroll in Colleges of Education, and that many students in educa-
tion do not expect to become perﬁanent teachers. tudents select
a particular major field and/or change to another because‘of their
evaluations of occupational values.’ In a soclety where a person's
occupation exerts a pervasive influence on his life, one's occupa-
tional choice is one of the most important decisions,

On the other hand, there is no doubt that good education
comes from goond teacherss In order to get good teachers, we must

have more precise information about the many meaniags cassociated

-with teachers'! situations. The study of motivation for eatering

teaching is not only a part of sociologlcal and psychological
studies, but is also important for the effective recruitnent, edu-
cation, and assignment of teachers.

In this study, it is the basic assumption that the 1 i=-
vétion for choosing the particular occupation is baccu cia the oale
ance between the individual self concept of his need. z.d his
evaluation of the occupational values. How are the occupationzl
values of teaching cvaluatod today? Vhich value of the teaching

profession st agly influenc.s the r.otivetion for becoming a
teacher?

2, Deofinition of Torms

The basic assumption in this study is that the motivation



2
for choosing a particular occupation is the resultant force made

by two vectors: the individual self concents of one's needs and

one's evaluation of the occupational values. The terms, LCTIVATIOW,

SELF CONCEPT, NZED end OCCUPATIOMAL VALUE should be defined.
MOTIVATIONs The variables initiating and continuing behavior.

Human motivation influences one's behavior not only throuch initia-
tion, but also through determining its direction, strength, and per-
severance.

SELF CONCEPT: The way in which one perceives oneself. Also it has i

strength and direction.
NEED: The thing, activity, or condition (internal or external) that
is lacking. It has strength and direction.

OCCUPATIONAL VALUE: Any observable characteristics which each occu-

pation has and which are recognized and evaluated by the individual

and society.

3. Purposes of The Study

The study has been undertaken in an effort to discover what
are strength or weakness of the previous studies concerning the
motivations for choosing teaching as a career. The purposes of the
present study are as follows:

l. To make the appronriate instrument, by applying Guttman's
Theory of Facet Analysis.

2. To examine the facet analysis made in this study.

3. To analyse the motivations of a selected sample of pro-
spective teachers,

4, To compare the motivating factors identified in this

study with those in previous studies.
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4, lLimitations of The Siudy

No study using the same instruments or technique as this
one has been reported. This study is desicned to test the writer's
facet analysis and assumption rcgarzding motivation, and to explore
the construction of better inciouncoic for measuring rotivations
for choosing the teaching profcssi .. It therecfore is only in-
tended as a step in the develsoaen: of more comprchensive analysis
of the motivation for choosi.. a cuircor cnd methods for measuring

coospective toacaers currently

it, The study is limited <o o

©

enrolled at .‘ichigan State Uaiverc.., cad may ot be applicable

to other pogﬁlations.

P-Tetad Shiliag

ce 1923 when David Newiarlk sicce the first ot .y of the
nmotives .o~ ontering teachic;, man I...°.._ ators have .ricd to
det.omine motives or rezconl way noosle volccte teaching as a
car or. Some of thom will Lo discussed neoline Primary attention
i. »aild ©o the methodology of each study, ratcher than the results
¢ wue studye

David Mevmark! questioned 113 male and 553 fcialie students
abcut their reasons for entering the Philadelphia Now.w2I School in
1623, A total of 972 . sons were given, 463 of which vere classe
ified under the categoxr, Junted to teache" It iIs interesting to

note that Newniark concluced that the motives leading women to

1pavid Mewmark, "An Analysis of the Student Body of
tho Philadelphia Normal School, "Educational Administretinon and
Supervision, Vole 11, 1925, 399«410,
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teach are norc lofty thon those influencing rmen.

Ae Scott Lee2

distributed cuestionnaires to €2¢ students
&t the Jamalca Training School for Tecachers, Mew York, in 18206,
In the questionnaire, a check list of 25 stztements which micht

explain reascns for choosing tezching as @ professisn were included,

o
e
O
S
]
[a)
. )'
)
Q]
0D
o
5
ck
0
Q.

Students were asked to indicri: th. siztencnts uh
"the stroncest or creetect Inlluernco thot 2¢d vou to celect toach-
ing @s a carcexr," "the second coeiiosl Infivence," (nd “"the third

greatest influence.” ITn this ("ud, cuch ¢t toncats oo "Teaching

is a stepping slone to rere dovira.lo positicns®™ .. .3 mother
desired me to Lecome a teacher," which are not inclcctive of any

* V.

real prof-.cciinel interect, wicoe ranknd hich, In eddition to the

cr

check lict, <the 12 questicas lout .0 time ¢f Jecligic: <o kocome

a tcacher, the sukjccis stuciod In wreining ool

wer  ask .. Lee used a check list questionnalze for thie firc. time
in wilis o.oudy field

¥n 1929, L. V. iol1is® reported the recasons for choosing
....ulng as a carzer glven by about 400 freshmen et Siate Teachors

Y,

. .cje, .orcnecd, Xentucky. The most fquuently mentioned reasons,
1. 2vank order of Irecuency ond as cl-ossified by ths soscarcher into

two categories, "Ought" and "Desire," are as follouss

Myrhy Nae s

L )
1. I 11 ke to be with childre.. l. Teaching provides the best
2. I desire to serve humanity immediate financial returns.

2p, Scott Lee, "Motives of High School Graduates for Enter=-
iuJ the Profession of Teaching,™ School Rovicw, Vol. 35, 1928,
U-?d Y

SE. V. Hollls, "”hy Tnay Teach," Educational Administration
and Sunervision, Vol. 15, 1925, 678-0684,
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Cuaht Dosire

3. Teaching provides social and 2. It is stepping stone to a

cultural advantages. more desirable vocation,
4, My parents want me to teach. 3. Teaching has short hours
5. It perinits the fullest uses of 4, It is intercsting worke

my powers of mind and soul, 5. The entrance standards are
6. I am heppy and contented in the low.

school-xroom, 6. It is clean wonk.
7. I am so situated that I can 7. It ic easy vie ke

prepare to be a good teacher. 8e I like to be in a position
8s It satisfies more of the yearn=- of authority.

ings of the human spirit than 9. It provides necessary temp=

most vocations. orary financial aid.

10. Teaching does not have the
monotony of most viorke
The above data are similar to ir. oc?s coide Hollis avoided any
evaluation of these reasons, .2ciuws he cuosilcacd whciner merely‘
"good® reasons for going invo teachlang were listed rather than the
*real" reasons. He concluded tchat "It is not wise to work with

teachers collcege freshmen on the basis that thelr voccilonal choice

has madCeess....pparently thelir being in teaching is no2. a matter

of chancc «.. .» .J reasoncc cuolce.

-

Curfin. the years 1932 and 1913, George Coold™ cu .alcted a
cheock list of motives‘inc1u¢.;g nooy items complicd Yica previous
studies to student teachers w.th instructions to check three items
in order of the'strength ¢f influence. The data indicated that
the motives oif men and women do not differ to any great extent.

"Interest in a subject,® "iIn “erest in children of secondary=school

ace" (The greatest disparity betwecn scxes was seen in this case.),

.and "The nccescity of carning a living imaediately," were major

reasons. Infornmation was also obtained from a cuestion on the age

4Ccorge Gould, "Votives for Zutering the Teaching Pro-
ivssion,™ Elomantary Schonl Journcl, Vol. 35, 1934, $5-102,

e ——
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at which the decision to prepare for teachino was nsde, and the
question "If you were financially indencndent and could choose
any occupation or profession that vou minht desire, vould vou have
selected teaching? If the resrondent ancvexed "o' 45 the precod-

ing question, what other profession r» cccunation vould you have

selected?" The researcher {oung thiv =he wamzn ~ode thelsr decisions
to enter teaching earliexr thon ~.d -2 mans fs2 tho ~aa students
the median age was 18 years, while *tha rmedion far Uh: M WES

15 years. 1In comparison with T.z2's “~to §n 1926 on ohzx  vizage

age, Gould's subjects in bhata soxes 2% 0 Lo hoecomd a t:rcher
about three vears later than Lee's. 7o husnlred and 210 ol the

450 respondents iacicatad tiat ey unuld havo selectoo Lolchilng

even if thoy nad been financially ablile to rrepare for scme othic

professions,

~
- han I - Y . N LN J '_
In Zo Lo, e Be Tudiiopo™ aubpy

o

ted a list ol 17 motives,
which wos compiled after preliminary discussions with grouns of

students achout possible motives vhich had influcnced theis cholce
of thc tcaching profession, to 643 studente in trzining at a Lvo=-
year Teacncss' Training Colleqe in 1944, He aslhad them 1o selccl
motives ane 2o lst, 2nd, 3rd, etc., In the oxder of the imgooi~

-~

ance of tuir influence. Althouah there wos tho diffcrconce of

©

rank order .y sci;, "Interest in special sublcct," "Fondn:ss fox

(1 ind

chiliren, " “Socun: job," and “"Fondness for tcaching® were ranked

hig: It is inceresting that Tudhope classified 17 motives into

threa catacories; selfish motives, desirable motives, and incidental

S, B. Tudhope, Miotives for the Choice of the Teaching
Profession,® ‘Rritish Journal of Fduceiional Psycholeny, Vol. 14,
1944, 119-141.
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motives., Also he thoucht that an understanding of these motives
could be applied in two distinct ways. First by enabling the more
worthy motives to exert Ztheir influcnce in e much wider sphere, and
second, by attempting to ensurce that the less worthy motives did
not'burden the profession with unsul..io sinberse He also asked
students to state (a) the aco ot whiich thsy .izst formed tho wish
to become a teacher and (b) tl.. ago at wiaich they Jocll:? to become
a teacher. The male studcats -.ncuolly coth foxnz. - IZsh and
made the decision to enter teccoins lator C..ca tho wicican; nore
than a half of the f-wmale c..o. ts Zfoxned the wisn to kocoae 2
teacher at 12 years old and Lclow,

Robet We TRichey and Villien . Fox® studicd tho fretanen
at Inclana University in 194C0. Thoy ached studonts to Zluct w2

most desirable and undesirchle featurcs of nublic school teasciing

as a vocation, asnd the specific recasons thoy fovored toschilng as
a vocati.n, ond why they decided ec.lact toachiings Thoy conpared

a group - sroccective teachzrs with non-pro:nictive to:zchers. The

&

list of <tahe cdoo.redble feastures of tzaching was as follows:

Sccu;it,, pay, advancooont possibilities 2473
Vierling c»no*iionu, environiient, hours 138
Oppertunity for social service 16
Caonce to wvoerk with veourng -cenle 15
Persona rcstige and satis fuCulOﬂ 9
l.LC?C‘fﬂ‘” and enjovehle voo 3
Oﬁportdulty for social co“»auts 5
Liscolloneous, unclassificd 4
It _o i.tcocoling thet the responces Ly those vice dicd not plan to

tecon v s cleceifichle into abnut the zzre cetcgories as were the

desircek.. footures listed by thoco vibo nlanned to tezchs The recsons

4

Erobert W Richey »nd "illisn H, Fox, ™Analysis of Ver-
fous Factors Associated with the Seclection ¢f Tcaching as a Vocae
tion," [1llzctin ol the School of Trhuc-tinn, 17,3, 1942, Tndiano
University.
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for choosing the teaching profession were listed by the prospective

teachers as followst

Good salary 104
Desire for viorling with young peop le 1
Social service OﬂnorLi.ity, culdance possibilities 1

- Good vocational prostice, » ;su.ml sceiisTactlion i
Stimulating working conoitions and onvironment

Steady employment, =ov SETICL. . LTLUUS

Oppo“*unvty for ovtiids woill caa zexestion

Variety of intercctine ond lcasczne ceotivities

Ovportunities fur scld
Li! :ing for tho work
voc1al contactis
Athletic coachiag opperiunitics
Mleecd for teachers
liiscellancous, uncless.ilied

LA - - N o et .
LHPTOVELCiiey Gn

It is rccognized that the rcascas for choosins

werge almost the same as

are relation:
Tro s A Ringness’ mac2 an intensive

ships betwoen teschers' motivations and their

PR,
(V3254

vancement

NOBDILIIALDO OO

seudy on the lecion-

cning efficicncy

in 1249, 1In this study, it wos postulated that recasons ¢iven for
tcaching as a profession were at the level of Cattiell's

choice

surfcce traitse It was belicved that through
sur{ace tralts" inforrow.oin, ccllecilad throug

nairg, could b

h tests

e reducad to the lavel of "source traits.”

factor analysis,

nd cquestion-

End
Surfzce

(‘l

traits mey he a combinatinn of environmental and constitutional

speets ¢of personalily, and may be ¢

behivior and by testinge Source traits

TThomas A Ringness,
Attitudes toward Teachiag a“d Teaching Succes
nental Cducation, Vol. 21. 952, 1-55,

m.lat,.;.omhips be
55,"

approached by obsory ticn cf

are decp, undcriving tr:oits,

twoen Certain
suennl of Brcenie

v g
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and ray be approached by factor analysis of surface traits.
l3_reasons for cholce of teaching as a career were
fully from previous studies,
based on the occupational values of teaching,
_analysis provided no useful data.
for chbice obhtained from thao
The sex differences in ihe vilua sys
Ringness also notod tuac durine hic

changed rad

[ORVIe |

ica ll‘/o

It is notdd +that thece

In the order

SOLTCL = STI03]
. B

ctudy teacnors?

9
The

rlected care-

ariscn test ore shown kelow.
0of men &na L oren were noted.

motivations

L1

v
.
— iin \ e

1. Op')o.'"i‘”'“‘Y'x\’ 't(“; h\—’-sgnp 1...,.\/ |
(subgpc.

2¢ Onnors:

mite

N b=
.

pmatter) interost.

aity to serve society,

3¢ Varicw - of activities, littic
monnt v, 3.
4, Sccurity against layoffs, Jjoo
loss. 4,
9. Environment ol interesting
CH=NTKONS o 5.
6. ostice & resnect of nrolfession.
7. .inzn  -~tiractive phy*ica" SN 6.
OUnN.. . "G Te
&. o~nsooomity for orofessinsnel ade
VENCTONT e He
Q. Shnxnt houms, freouent vac “ions, 9.
10, Financial roward,. .
ll. Trse of cetiing necessary odue 10,
Cationc '
12. Zasc of ab+tainina mosition, 11,
13, Lack of pnysical sirain.
. ' 12,
' 13.

Onnome L7y To servs soclety,
Oppooioaley o sursus fave
orit~ (suniect mattern) ine

TOron i,
Envirnnmant nf intercsting
co=tiorkers.,

Varic ““\/ oT activitioes )
little monotonv.
Presticae X rQSpmct oY
ln.dd.LOn.
Security an=!

N0~

\o't "')h ]Oouo

Clean, attrictive physical
surroundin<s

Financial rowand.

Short hours, frecvent vaca=-
tions,.

Onnortunity for erofessional
sdvancement,
Ease eof cettina
euucations

Enen nf nht2ining nncition,
Lack of physicel strain.

necassary

dents in 2

“onartrent

1073 Tanbel Willecoyx

and Hugo

. pniﬁnlc acked 152 cstu=-

etata toochers ¢olleqge in Mow York and in the education

of a university in Vew York City the cuesiion, ™ihat

Eycnhal Willeox and ‘laao C,

Neigel,
Choice of Teaching, "Journal of Tececher Education, Vol.4,

"otivations in the
1933, 106-109.
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- they believed 1o Ciise and 1o he inportan

particular hapnpening, expericnce, or occasion first turned your
thought toward tecaching?"™ Theilr conclusion was that "It could be
seen that teaching is chosen not icrely Lecouse of intel
interest but, more froqueatly, on the basls of emoticacl neoads,
and that the "learned! rcasons === That 15, the replios wvhich
students think are expect.d ol thoa (Lleee “Tcaching 2o cosential
work," "Desirc Lo help w.oclooy ') e~== chiculd noce L. . ocovted ot
face value. At ithe saoime tliio, thov aotivations may bew » desirable
and undesirable potentlalities nast be renenbercde® Hovwovenr, the
question rcmains as to whethso the "desiveble® or “worthy" or
fgood® motivatiocns con be delermincd.

In 1000, Clarence Fiels tra? acministorce o cuc.tion Llire

to 230 -:.lents ait Unlversity of Callsornia, Loo ANCQLisS, T3 J1Se
P ’ 9

-

6]

cover c.. to @nalyze stuucacs® oonlnions consonning (1) opportunities

cr

Toicning, and 2) facte

b

3 H N == 1y g 13 Tae Yo~ te § o 4e Yy ey oy e Sy crs -
oS Vn..Cil ...u.LUL:HL,C‘LI LI]QJ.J. VEGALSL Ut TO DECOLIS & CCeaCalile 115 TS5~

-

uiantioa wos that thie decision to wecome a teachex would e slrongly

Inliuenccd by beliefs concerning iiue oppoutunitics in the prolession.
Trie 230 students woexe asked Lo xate the 14 statenents #*C" if they

believod the opportually descriked did not or was not .. all

rJ.

ST

()
Foe

X
important, and to rate It "10" 1f they bellceved the opportunity
was great and was very L.portusntie For groduiticn of opinion in

between these cxoromes, tiey were askcd to use numbers from #1¢
t& "gn, There secms Lo we certain problems in this studye OCno

sure from 1 to 9 can be used grest different degrees

f+
3
©®
o
o
5

». taot

9Clarence rielstre, "In{lucncing toe Decision 1o be-
coma@ a Teacher," Jrvenal of Iducatinn~l Nnencrch, Vol, 48, 1935,
659-667.,
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wac in .velonina tihe scale. e nresented 25 statements to the

11
by the individual student. Another problem is that the cuestion=
naire was not designed in accoxd with his basic assumption and
therefore the data did not indicete the degree of the influence

the beliefs had upon the decision. Those two things weore comnletely
separated, but attention shaould ke ~cid To nis assumntion,

In 1958, Gerhard La:';: constructoud a scale for use with
femal? preeservice or in-service tcacuers to oluiin a cvantifieble
measure of overi motivation (that is, reasons veru. :tized by sube
Jects)e It wes desicned to i.cicate the relative soclol accepte
ability of ihe stcted roousons and 1o nrovi

i

A index that could

C‘ .
Y

be relaten Lo cunor variables, suvca os neasunes of covenl motiva=-

. ., ’ LI ~ -~ ]
tion (t! > sewvsnnality needs, teachina effectiven

®
[42]

s, ai. satisfaction

w¢tu\to\huing). Thurstone's mathod of equal annearin- I.texvals

()

s. _ecus and askecd them to check three reasons wiaich ware l:as

044

ct

——

inliuential "5 their choice2 of teaching; three r2asons which were
r— oinTluential; five reasons which they reqgarded as siiahiv
irfluential; nine reasons which they regarded as about half’/half;
five rezsons which they regarded as mn¢che In 1969, using the

scme inctrument and the Cdwards Personal Prefercace Schedule, he
studiod the differences between elementary and sccoadary schinol
teachers?' motives for chonsivca the teaching nrofessiza. TviO hvyno-
theses vere testedt (a) cicer ontary teachers will cmohasize motives
relatin: <o the mothering aspeccts of teachina, (b) secondary teach=-

ers will emohasize motives relatina to the academic and intellectuval

~

¢erhard Lang, "An Lxperiwcntal Ccole to liecasure iotives
for Teachina," Journal of Fducational Research, Vol.,51, 1988, 687-694,
and “Motives in Lelecting Elemcniary ana veccoilcary School Teachina,"

Jonrral nof Eynerimental FEduecoticn, Vs1,29, 1260, 101-104,
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facets of teaching.
In 1939, J. Marc Jantzenll published interesting rosults
of a comparative study-of resnonse to a cheek list in 10446, 1248

and 1956. The chock list consisted of 15 statements rogzrding

(9]
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o
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@
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o
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factors which might have Inliienco. ©2llc

teaching as a career. CluiJonis wioz zshcd to check cach of the

statements thet micht hove L .Jlurncsy Lhon in thilz chnice of teach-
Inge Significcernt cnilis 1o U0 oo a2 12250 .. cs fa21llowss

. -

for women, cicoling the 1lfce long oppeoriunity to lccooa aad the posse

ible scivice . mankind; for Lotlo o.oa ond women, the enliusiasum
of a fc:or tecacaery and for men, o ceacher retirencnlt Sysiche
Voron rooo taclir choice to kacume teachers ¢¢ en carlicr acs than

the en.  Lorc than helf

hud cecs.ed Lhis ceclislon befere dhiey entexct c¢ollzge, wiille only
. ~ !~ -
. Tou.ca of the men (24 por cent) indicated <clag so.
- S . 1. rod ¢ L2 me s s
Iin 1950, Rayaonu De TUX eCizinicter 4 oquestlonndlire o
V5 mrocoltllve teachers el Norinern Illinois Universitye Tho

cuesiioni.oe consisted of the 25 most {rocueantly menticned fzctors
viiich procpective tecchers lisled 1a Lincdlr cutcbiograpghies s ime
portant in finTluencing them 2Ly theo sclectlon ol teaching as a
CLLOCYe Tus espondents werce asked to indicate il dogrea o

wnich ecca 2 tne factors influenced chocsing teachaln:. Ile nshcd

that the two fectiors which ihe respondents reported ot influcacing

113, parc Jantzoa, "An Oninlcnaire on Vhy Collece Stu-
¢~ nts Choozc to Teacn," Jvn”J.l rL Coucationsl Toscarch, Vol. 53,
2.09, 13-17,.
-,Ja, el

2

of Pros onc.;ive Leacners" Trm.-*nnl ~f Toochor ‘.'f:f‘\ZCI‘.'t;'LC)."a_. Vol,. 12'
1961, 427-032,

Rayriond R, Fox "Factore Influencing the Corcer Choice



-y v < S — p———— e n

cm e em— e o —

them most were very altruistic cnes: the desire to worl with

A

children or adolescents and the desire to impart knowledoes A

majority of the respondeats indicated thiat they were influvonced

to sone decrec by such procticcl fectors es (1) the onrortunity

)

cave the

f)
e

to continue their own education; () Lhe opportunity to

teaching profession and rotura o . Laters (3) the decl "or

]
(44
Hh

security; and (4) the co-pecctively short scucol day, laza summer
vacation, and many other vacetias. Voo snia ctudeats vore ine
fluenced significaintly more caaan tee female cwudonte by (1) taeir
1iking for a particular subject; (Z) the trend - 23 iﬁ@??ﬂ?ingv
salartos of *eachers; (3) vie cusuivs of vocational intevs st in-
veatorics; 4) the co.orlunily Lo use teachine as a sterrirg-

stone Lo ~nothel corceds Also, in tioin survey, 82 porcent of the
women shudents decilded To lccun? g teucher befare encterins ccllege,

ser cont of the nmen siudeats did so aliter entering c¢.ilege.

while 61

——y

#n gyénination of the previcus studies in the field revezls:
Te Studins nave been conducied with three kinds of cubicets:

0y
)
H

high schocl students, college stucdents and exnerienced teach

2. Many investinstors nave elicited the "woneof=the-haoc®

~

reasons for choosing a tescnhlag prolession. Thoy esked the ime-
portance or strongth of the rcasons and influencas uvnon wotivee to
become a teacher, thst is, they asked only the deoorae or intoncity,

. ~

b.. did act cxamine the dirrciinn of influences neoative or resitive,

-

l

.« Intervicw, check=list cuestionnaire, and escav-tyne cucse
tionnairo have heen the most prominent devices used.
4, Many motivations which each investicetor licted may %e

cateqorized or eveluated as "dreirable or vndesirable,! ftcocd® or
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"yorthy" or "leoarned" motivationse. Pul there is a cvestion vhether

or not such categorization or evaluation is rcliclhle. t chould

be noted that Ringnoss tried to categorize by factor enelysis,.
5. As Ningness found tne persons' mutlves tond to change
i t) C Je ‘~hl. 3. N ow .4.11'3 LIS s.; Cd [ Ciid DL 0=
from year to ycar A dimension of time st L d to the »

blem of motivation. Also the clonto. 7 socio-zconomic cituatlons
in soclcty and the situations o7 1o woaclhiag [ rodoezion must ke
considerced.

6e A large nroportion oi t.- sueosuas entering the teaching
proiession scems to ¢ oo ovauaoue clonr conceptlons of wlisot
have so chosen oxr ©i5e f0r socanacly irrelevent roasons. 2uc it
is not cleex whotlher or not this ¢onerel result s —2lated o

plete neasurzientse In fact, tne podblem of moascrorant witl la

7. The recsons which were listed in all studies cre do=-
finltely rcl-.23 Lo the occupaiional values of teeching.

Ce .2 ITCasons some people enter teacning ere almost the
§3M@ 45 .o reATONS some people do w0t entar teacnhing.e Th1s molas
that the Jififerences botwoen %no kinds of people are desendenc up=
on thz difierent degree of theoir evoluctions of the occupationul
vali. .3 of tecching cnd their noads or self conceptise

S. fnother problem is 1likeiy related to tie definitlons

\,-

of terms, cuch 8s motivation ond rmotivese It could e sald that

r

all studiecs failed to make clicaxr definit

[ 21

ons of texms which they

uscde



CHAPTER 1II
HO# THE STUDY VWAS CONDUCTED

"The proposed theory is structural in two different re-
spects: its content and its statistical form. We first present
a semantic framework within which to view the subuniverses, in
terms of a facet desian. From this is predicted a certain sta=-
tistical structure for the matrix of correlation coefficients.
The empirical data are then examined to see whether or not they
reveal the statistical structure predicted from the semantic
013

structure.

l. The Questionnaire Phase

From previous studies in the United States, England, and
Japan, about 200 statements concerning reasons for choosing teach-
ing as a career were cgathered. Examination of these statements re-
vealed that they could be separated into two categories; one cate=-
gory included statements of the values associated with the teach=-
ing pnrofession and the second cateagory was composed of statements
involving rersons or thinos that influenced or motivated persons
to choose the teaching vrofession., Following the assumption stated
earlier, the statements about occupational values of teaching were
examined., It was found that some statements indicated the economic
or social rewards offered by teaching, others indicated the intell-
ectual or ethical demands required by the teaching nrofession.

loreover, these rewards or demands were rrovided the persons in

13Guttman, L., "A Structual Theory for Intergroup Peliefs
and Action," American Sociological Review, Vol., 24, 1959, p. 31E&.

15
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the on-job or the post-job situations. As a result, the statements

differ among themselves concerning three facets; A. rewards or de-

mands, B. From which aspect of teachina rewards or demands are

offered, and C. When rewards or demands are offered. The first

task was to ascertain the facets which determine those differences.
Each statement concernino the reasons for choosing the teaching
profession can be indicated by three elements, one from each facet,

Thus, the elements of each of three facets were set up as
follows:

A. Demands and Rewards.

B. Physical, Economic, Social, Interperscnal, Intellectual

and Ethical conditicns.

C. Pre-job, Cn-job, and Post-job,.
The terms used in the facet analysis must be defined here.

l. Two elements of the facet A, Demands and Rewards, can

be expressed as Requirements and Satisfactions when they are con-

sidered in terms of a relation between a person and an occupation.

Requirements are defined as something demanded of a person by an

occupation, Satisfaction is defined as something offered by an

occupation to a person. The facet A was named Job-Person Inter-

action.

2. The facet B was named Asnects of Job. Its element,

Physical Condition is defined as the scope of an occupation, such

as the number of positions, the time, place, and guantity of work,

Economic Condition is defined as conditions related to salary, re-

tirement system, and all that involves a person's financial situa-

tions. Social Condition is defined as conditions of the relation-

ships between the occupation and society or other cccupzations.
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Interpersonal Condition is defined as conditions of human inter-

actions in the occupational situations. Intellectual Conditicn is

defined as conditions in regard to the mental activity to carry

out the job., Ethical Conditicn is defined as conditions in regard

to moral duties and conducts to carry out the job.

3. The facet C was named Time. The element, Pre-Jcb is
defined as while breparing for the job. OCn-Jcb is defined as
while working in.the job. FPost-job is defined as after retiring
or resigning from the job.

It is helpful to list facets and their elements in tabuler

form in the following teble:

A = Job=Person Interaction B = Aspects of Job C = Time
a, = Requirements bl = Physical Condition ¢, = Pre-Job
a, = Satisfactions b2 = Economic Condition cy = On-Jcb
b3 = Social Condition ¢y = Post-Job
b = Interpersonal "
b5 = Intellectual "
b6 = Ethical Condition

The capital letters A, B, and C indicate the three facets, while
the corresponding small letters with subscripts denote the elements
of the respective facets.,

The three facets yield 36 ( 2 x 6 x 3 ) possible combina-
tions of three elements, one element from each facet. That is, the
Cartesian product of the three facets, which may ke denoted by ARC,
is a set of 36 profiles, each profile having three components.

Each profile defines a different subuniverse. The Cartesian pro=-



duct can be tabulated as follows: 18

Pre-Jcb Cn-Job Post-Job
Reguirements a.b,c a byc (a;byca)
Physical 1 1711 171%2 1¥1%3
Satisfactions a2blcl azblc2 a2blc3
Requirements a,b,c a;bsc (aybscn)
Economic 17271 1722 17273
Satisfactions a2b2cl a2b2c2 a2b2c3
Requirements a,bsc aibac (aybaca)
Social 1¥3*%1 1P3¢2 1¥3%3
Satisfactions a2b3cl aogbszco a2b3c3
Requirements ajbgcy ajbscy (aybgcs3)
Interpersonal
Satisfactions apbgcy anbgco apbycsy
Requirements abec absc (aybgcq)
Intellectual 17571 17572 17573
Satisfactions a2b5cl 32b5c2 aobgcq
Requirements aybgcy ajbgco (alb603)
Ethicsal
Satisfactions a2b6cl a2b6c2 a2b6c3

Each of 36 profiles defines 2 different subuniverse., But it must
be noted that the six profiles, aj;bjc3 , ajbocg , ajb3cg 4 ceececss
aybgey , do not exist, because there is nothing required by the
occupation of persons who have left the occupation. In other words,
the combination, ajc3, is a contradictory combination. As a result,
30 profiles can define a real subuniverse,

The feature revealed by the tabulation of the Cartesian
product is that the profile forms a scale, but not a perfect scale,

In this semantic structure, the rank order aj<ap , or Requirement &

Satisfaction can be assumed. This order can be csuggested that
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"Requirements" is weaker than "Satisfactions" in terms of inten=-
sifying the motivations for choosing an occupestion. But, it
should be noted that "Requirements" "Satisfactisns" can not be
apnlied to the evaluation of the occupational values. In other
words, this semantic ordering is for the statistical prediction
cf the test on the motivation, not for the prediction of the test
on the evaluation of the occunational values.

Then, we can say that alblcl< alecl’ or alb2<:2( asbscy
and so on. But, we cannot compare alblcl with a,bgcy, because

the elements, b

5 and Cj’ do not have rank order. This semantic

order will be examined by the empirical research, and mentionned
after in detail.

Now, in this study only 15 profiles from the above men-
tioned Cartesian product were defined, by examining and develop-
ing the items which were listed in the previous studies concern-
ing reasons for choosing the teaching profession. The 15 profiles
were as follows: alblcl’ alblc2, alecz, alb2°l' a2b203, asbsco,
alb3c2, a2b3cl, a2b3c2, aybsco, a2b402, alb5cl’ apbgco, albécz,
a2blc2. That is, the following 26 subuniverses in the semantic
structure concerning reasons for choosing the teaching profession

- were arranged in the semantic orders:

1, alblcl It is easy to find a position in the teaching profession.

2. a,b,c In general, teaching does not require much physical strain.

17172
3. a2blc2 There is an attractive environment in a school,
4, a2blc2 There are lono vacations and many holiday times.,

S5 albzc1 Training for teaching does not require very much money.
ob5Cq The teaching profession has a cood retirement system,

7 a2b2c2 There is a good provision for sick leave.






15, a2b4c2
16. a2b4c2
170 a2b402

18. albscl

19, alb5c2
20. alb502
21, a2b5c2

224 a2b5c2
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There is security against job loss.

The teaching profession provides a relatively good salary.

Teachers are expected to participate in the community
functions.

Teaching
with and

training provides an opportunity for contact
entrance into other occupations.

Teaching
pational

exnerience provides an opportunity for the occu-
advancement or entrance into other occupations.

The teaching nrofession has relatively hioh nrestice

In the teaching profession there is less competition
than in other professions,

Teachers can enjoy friendchip with youncer generations,
Teachers can enjoy fellowship with interesting co-workers.

The teaching profession offers the satisfaction of being
self-directive,

The educetional reguirements for entering the teachlng
profession is easy.

The intellectual demands of the teaching profession are
not high.

Teachers are required to engage in a variety of activities.

Teachers have an opportunity to pursue their interest in
a favorite subjecte.

Teaching provides an opportunity for self-expression and
utilization of cepabilities.

23. a2b5c2 Teachers are cble to improve themselves academically.
24, alb6c2 Teachers are required to behave according to a code of
ethics,
25, a2b6c2 Teacher can get satisfaction from the development and
improvement of their students.
26, 32b6c2 Teaching is one of the highest kinds of human endeavor,
Again, in this semantic ordering the elements, bi and cj,

were not ranked.

Moreover, almost all items were composed with c,,
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and cnly one item contains c¢ co that the facet C, Tirme, may be

3
disregarded. That is, this Cartesian rroduct may be denoted by
AB. Then, the rank order, ajb;<asb; ( i =1,2,3,4,5, and €), can
be suggested.

According to the assumption that the motivation for choosing
a particulér occupation is based on a balance between the individual
needs or self-concents and his evaluation of the occupational values,

the following original form of a question about the occupational

values of teaching can be made:

ay Requirements
How do you estimate the ?}ryf the teaching profession with
a, Satisfactions
P .
¢, Fre /bl Physical
respect to CcH Cn=- Job ﬁ b2 Economic Condition?
s Post=- b3 Social
b, Interpersonal

b. Intellectual
. y
b6 Ethical

Also, the following original form of a question about the motiva-

tion for becoming a teacher can be made:

3 Requirements
How does the{f }»of the teaching profession with respect

a. Satisfactions

2
cl Pre=- bl Physical
to{ ¢, On- Job { b, Economic Condition affect youzr desire to
2 2 .
become a teacher?
¢, Post- b, Social
3 3
b, Interpersonal
b. Intellectual
5
b, Ethicel ,/

o



22
By the assumption stated above, these two original questions must
be paired. In the empirical research, the first question above
was always arranged with four multiple choice answers, which were
made into dichotomy. Then they were pre-coded from high to low,
or favorable to unfavorakle, according to the content of each item.
For example, item No. 1 talks about the ease of finding a position
in the teaching profession, therefore, four answers were coded as

(4) for Very easy; (3) for Rather easy; (2) Not so easy; and

(1) Very hard. The second question above was arranged with five
multiple choice answers, which were coded from high to low inten-

sity; (5) Very positively; (4) Somewhat positively; (3) No effect;

(2) Somewhat negatively; (1) Very negatively.

According to the above mentioned 26 subuniverses, the
following 26 pairs of cuestions to prospective teachers were brought
to completion:

Item Mo, 1. Ease of Finding a position

(1){In your estimation, how easy is it to find a position
in the teaching profession?

4, Very easy

3. Rather easy

2. Not so easy

l. Very hard

How does your evaluation in question (1) above affect
your desire to become a teacher? ¥
5. Very positively
4, Somewhat positively
3. No effect
2. Somewhat negatively
1. Very negatively

**In the original questionnaire, each of 26 questions about the
evaluation of the teaching occupational values was paired with
this question. However, for this report, this question is omitted
from this point on, in order to save space.
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Item No, 2., Lack of Physical Strain

(2)

In your estimation, how much physical strain is gen-
erally required by teaching?

4, Very little

3. Some

2. lkuch

l. Very much

Item No. 3, Attractiveness of School Environment

(3)

In your estimation, how attractive is the environment
in the school?

4, Very attractive

3. Rather attractive

2. Not so attractive

l. Very unattractive

Item No, 4, Holiday Time of Teachers

(4)

In your estimation, how much vacation and holiday time
do teachers have?

4, Very much

3. Much

2. Some

l. Very little

Item No., 5, Cost for Teacher Traininga

(5)

In your estimation, how much money does training for
the teaching profession reqguire?

4, Very little

3. Scme

2. Much

l. Very much

Item No, 6. Retirement System

(6)

From what you know about it, how would you rate the
retirement system in the teaching profession?
4, Very satisfactory
3. Rether satisfactory
2. Not so satisfactory
l. Very unsatisfactory



Item Mo, 7. Provision for Sick Leave

(7) ) From what you know about it, how would you rate the
orovision for sick leave in the teaching nrofession?
4, Very satisfactory
3. Rather satisfactory
2. Not so satisfactory
l. Very unsatisfactory

Item No., 8. Security of the Teaching Profession

(8) 1 In your estimation, how much security acainst job
loss is there in the teaching profession?

4, Very much

3 o ,’-'AU C h

2. Some

l. Very little

Item No., 9, Salary of Teachers

(9) | How would you rate teachers' salaries?

4, Very good
3. Rather good
2. Not so good
l. Very poor

Item No, 10, Teacher's Social Participation

(10) y From what you know about it, to what extent are
teachers expected to participate in community
functions?

4, Very often

3. Often

2. Some

l. Very little

Item No, 11, Cpoortunity for Transfering to COther Jobs

(11) { In your estimation, to what extent does teacher
training provicde oprortunities for contact with
and entrance into other occupetions?

4, Cood opportunities

3. Fair opportunities

2. Poor onrortunities

1., Very poor opportunities




Item T‘J'Oo 120
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Occupational Advancement of Teachina Professicn

(12)

Item No., 13,

In your estimation, to what extent does teaching
experience nrovide opnortunities for occupational
advancement or entrance intc other occupations?

4, Cood opportunities

3. Fair opoortunities

2. Poor opportunities

l. Very poor opportunities

Social Prestice of the Teachina Professicn

O

(13)

In your judgment, to what extent is the teaching
profession respected by society?

4, Very nhiaohly

3. Rather highly

2. I'ot so highly

l. Very low

Item No. 14, Competition in the Teaching Profession

(14)

How would you rate comretition in the teaching
profession, compared with other professions?

4, Very little competition
3. Some competiticn
2. Considereble competition
l. Very creat competition

Item No, 15, Relationship between Students and Teachers

(15)

How would you rate the relationships between teachers
and students?

4, Very friencly

3. Rather friendly

2. Not so friendly

l. Very unfriendly

Item No, 16, Teachers as Co-workers

(16)

In your estimation, hcw interesting are teachers as
co-workers?
4, Very interesting
3. Rather interesting
2. Mot so interesting
l. Very dull
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Item No., 17, Teachers' Self-directress

(17) yIn your estimation, to what extent are teachers able
to be self-directive?
4, Very much
3. luch
2. Some
l. Very little

Item Mo, 18. Ease of Teacher Training

(18) {In your estimation, how casy are the educational re-
quirements for entering the teachinag profession?

4. Very easy

3. Rather easy

2., Not so easy

1, Very difficult

Item No., 19. Intellectual Demands of Teachinag

(19) | In your estimation, how would you rate the intellect-
ual demands of the teaching profeession?

4, Very low demands

3. Rather low demands

2. Not so low demands

l. Very high demands

Item No, 20, Variety cof Teachers' Activities

(20) ,In your estimation, to what extent do teachers en-
gace in a variety of activities?
4, Very cgreat variety
3. Much variety
2. Some variety
l. Very little variety

Item No, 2]. Opportunity to Pursue Teachers! Interest

(21) | In your ectimation, to what extent do teachers have
opportunities to pursue their interests in a favorite
subject?

4, Cood opnortunities

3. Fair opportunities

2. Poor opportunities

l. Very poor opportunities
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Ttem No., 22. Onnortunity for Self-exnression

(22)

In your estimation, to what extent does teaching
provide opnortunities for exwression and utiliza-
tion of one's capabilities?

4, CGood opportunities

3. Feir opportunities

2. Poor opportunities

l. Very poor opportunities

Item No. 23. Academical Improvermerts of Teachers

(23)

In your estimaticn, to what extent are teachers in-
terested in their academic improvements?

4, Very much

3. Much

2. Some

l. Very little

Item No. 24, Ethical Rehaviors of Teachers

(24)

In your estimation, to what extent are teachers ex-
pected to behave according to a strict code of ethics?
4, Very much
3. luch
2. Some
l. Very little

Item No., 25, Improvements of Students

(25)

In your estimation, to what degree are teachers able
to get satisfaction from the development and improve-
ment of their students?
) 4, Very much
3. luch
2. Some
l. Very little

Item No. 26, Highest Human Endeavor of Teaching

(26)

Among all kinds of human endeavor, how would you
rank teaching?

4, Very high

3. Rather high

2. Not so high

l. Very low



Again, these questions were paired with the following
question:
How does your evaluation in question (#) affect your de-
sire to become a teacher?
5. Very positively
4, Somewhat positively
3. No effect
2. Somewhat negatively
l. Very negatively
The questionnaire consisted of two parts: one part included
the 26 pairs of questions; another part was concerned with the
identification of the respondents, such as age, sex, year, father's
and mother's educational levels, father's occupation, and family
income., In addition, the respondents were asked to give at what
level they expected to teach, when they decided to become a teacher,

the basis of the decision and the expected length of their stay in

teaching. Almost all questions were pre-coded.

2. Descrintion of The Sample

The questionnaire was administered to 556 students taking

a course required for teacher preparation at Michigan State Univ-

ersity in January, 1963. The composition of the sample with re=~

gard to several variables are shown by sex in Table I - XI,

l. Sext Of the 556 students in sample, 188 students (33.8 per cent)
were male and 368 students (66.2 per cent) were female. The
ratio was almost exactly 1 tc 2, It must be noted that there

_are significant differences by sex in all items discussed below,.

2. Year: Two hundred and forty students (43 per cent) of the sample
were sophomore, and 253 students (45.5 per cent) were junior.
Sophomores were predominantly female, while juniors had a large

proportion of males.
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TABLE I
DESCRIPTION OF SAMPLE, BY YEAR IMN COLLEGE

Year Male Female Total
Freshman 1 11 12
Scphomore 51 189 240
Junior 104 149 253
Senior 21 16 37
Graduate student 11 3 14
TOTAL 188 368 556

3. Age: About 70 per cent of the sample were 20 years old and under.
lMedian of age for the male students was 20.59; for the female

students, 19.65.
TABLE II

DESCRIFTION OF SANFLE, BY AGE

Age Male Female Total
19 or under 22 162 184
20 68 150 218
21 48 32 €0
22 15 12 27
23 10 3 13
24 8 0 8
25 or over 16 9 25
Mo answer 1 0 1

TOTAL 188 368 556
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4, The exvected level of teachina situations About 60 ver cent of

the sample expected to become a teacher of senior hich school.
One hundred and forty of the 150 students who expected to be-
come elementary schocl teachers were female,
TABLE III
THE ENPECTED LEVEL OF TEACHIMNG SITUATICN

—

Teaching level hiale Female Total

Elementary school

(kindergarten = the 6th grade) 10 140 150
Junior high school

(the 7th grade = the 9th grade) 8 15 23
Senior high school .
(the 10th - the 12th grade) 146 178 3724
Other 24 35 59
TOTAL 188 368 556

5. Parents' education level: The fathers of about 32 per cent of

the sample had completed high school, but had had no college and
those of akout 20 per cent had only educetion below high school
level., Fathers of about 30 pner cent had comnleted at lezst a
four-year ccllege nrocram,

TADLE 1V

FATHER'YS EDUCATIO!N LTVEL

Education Level Male Female Total
Did not comnlete grade school 7 6 13
Comrpleted grade school, but not a8 48 96

high schocl



TARLE IV
(cont.)

Education Level Male Female Total
Completed high school, but not
collece 70 108 178
Completed one, but less than
four years of college 26 68 94
Completed a fcur=-year college
program 16 65 el
i'eAe, Ph.D. or a professional
degree 156 73 92
No answer 2 0 2
TOTAL 158 556

368

Cn the other hand, the mothers of 42 per cent of the semple

had completed high school, but had had no colleae, and 21 per cent

had done less than four years of college training.

i‘others of 23

per cent of the aroup had comnleted a four-year college or graduate

school program,

TABLE V

VOTHER'S EJUCATION LEVEL

Education Level lMale Female Total
Did not complete grade scheol 2 2 4
Completed grade school, but not

high school 37 32 69
Completed hich school, but not

colleqge 84 152 236
Completed one, but less than

four years college 37 €0 117
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TABLE V

(cont.)

Education Level Lale Female Total

Completed a four-year college

program 22 75 97
M.A., Ph.D. or a professional

degree 5 27 32
Mo answer 1 0 1
TOTAL 188 368 556

The correlation coefficient between father's and mother's
education levels for the sample was 0.518., The educational
backorounds of the female students' perents are somewhat
higher than the male students' parents.

Father's occuretion: ‘bout 27 per cent of the fathers were

in the management occupations (managers, officials, and pro-
prietors); 20 per cent were professional men; 17 per cent were
skilled workers. The students were asked about not only the
category of father's occupetion, but also what he does. Accord-
ing to Duncan's Socio-Economic Indexld, the score value was
given to father's occupation of each subject in this study.

The average score for father's cccupations was 45; the average
score for fathers' occupations of the male students was 37,
while for the female student group, 49. By examining both

these average scores and classification of fathers' occupations,

4 a1bert J. Reiss, Jr., Occunations and Social Status,

The Free Press of Glencoe, Inc., 1961.
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it is clear that the level of fathers' occupations of the fe-
male students are hicher than that of the male students.

TARLE VI

CLASSTIFICATION OF FATHER'S OCCUPATION

Occupation Male Female Total
Frofessional & Technical 22 £8 110
Farmer & Farm Manager 14 15 29
Managers, Officials R Froprietors 44 106 150
Clerical 5 8 13
Sales 15 20 a4
Skilled worker 33 59 92
Semi-skilled worker 25 18 43
Service worker : 7 '6 13
Unskilled worker 5 4 -9
Retirement & Women's household 18 35 53
TOTAL 188 368 586

7. Family income: About 21 per cent of the sample checked their

parents' incomes in each of the ranges, $5,000 - $7,499 and
$10,000 - $14,999., Fifteen per cent checked the $7,500 - $9,999
range. The income of the female students' families seems to be
higher than that of the male students' families.
TABLE VII
FANMTILY INCONE

Income l'ale Female Total

Under $3,000 4 2 6
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Income

$3,000 - $4,999
$5,000 - $7,499
$7,500 - $9,999
$10,000 - $14,999
$15,000 - $19,999
$20,000 and over
I have no idea

TOTAL

TABLE VII
(cont.)

“ale Female Total
14 9 23
52 69 121
40 47 g7
47 74 121
13 46 59
7 35 42
11 86 97

188 368 556

8¢ Time of firct thinkino of teaching as a career:

Forty-three

per cent of the male students thought they might want to be-

come a teacher only after entering collece, contrasted with 26

per cent of the female students.

fbout 34 per cent of the fe=-

male students thought of becoming a teacher before completing

the 9th grade, while only 8 per cent of the male students had

done so by that time.

In general, the female students thought

about teaching as a career earlier than did the male students.

TABLE VIII

TIME CF THE FIRST THIIKING OF TEACHI!IG AS A CAREER

Time lale Female Total
Before completing the 6th grade 4 70 74
During the 7th to the 9th grade 12 55 67
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TARLE VIII
(Conto)
Time lale Female -Total
During the 10th to the 12th c¢rade 63 1C9 172
After hich school graduation, but
before entering college 19 25 44
Since entering collece 81 97 173
Cther 9 12 21
TOTAL 188 368 556

9, Time of decision to bhecome a teacher: Sixty-three per cent of

the male students and 43 cer cent of the femsale students de-
cided to become a teacher after entering college. Again, the
female students' decisions were earlier than the male students!.

These data are similar to orevious studies mentioned in Chanter

one,
TARLE IX
TINE OF DECISION TO BECOI'E A TEIACHER

Time ltale Female Total
Before completing the 6th grade 0 8 8
During the 7th to the 9th grade 1 18 19
During the 10th to the 12th grade 19 a3 112
After high school graduation, but

before entering college 8 43 51
Since entering college 119 158 277
Other 41 48 £9

TOTAL 188 368 556




36

10, Rasis of decision: Forty-eight ver cent of the male students
‘ reported that they decided to become a teacher mainly through
their own desires and judgments. About 40 per cent of the fe-
male students gave the same reason. On the other hand, 41
per cent of the female students decided based upon their de-
sire and the advice or influence of others c-mbined, 2s con-
trested with 30 per cent of the male students.
TARLE X
BASIS OF DECISION TO RECH'Z A TEAC!ER

Basis | Male Female Total

Mainly through my own desire
and judgment 90 145 235

Iy desire and other's advice
or influence combined 57 152 209

Iy desire and the result of
a vocational interest inventory 15 27 42

tainly throuch the advice of
someone else 3 15 18

Mainly throvgh the result of

a vocational interest inventory e 4 12
Other 15 25 40
TOTAL 168 368 556

11, The exvected length of staying in teaching: There is a great

difference between male and female students, Forty-three per
cent of the male students expected to stay in the teaching pro-
fession until retirement. lore than half of the female students
exnected to teach until they start their own femilies. Only

9 ver cent of the female students expected to stay in the
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teaching profession until retirement.
TARLE XI
THE EXFECTED LE!IGTH QOF STAYING Iil TEACEING

Period Male Female Total
Until marriage 0 19 19
Until I start my own family 1 192 193
Until I can get a better job 20 10 30

Until I save enough money to
enter a graduate or prcfessional

school 24 9 33
Until no financial need to work - 18 48 66
Until retirement €0 32 112
Cther 45 58 103
TOTAL 1€8 368 556

2., Analysis of Data

The responses to each of the 26 pairs of questions con-
cerned with the evalvation of the occupational values of teach=-
ing and its influence upon the motivations for becoming a tezcher
will be arelyzed in this section.

Table 12 shows the percentege distribution in each seox
group, based upon the 556 prospective teachers' evaluations of the
occupational values of teaching and their influences upon the moti-
vations for becoming a teacher. The responses to each pair cf
questions were analyzed by sex, because there is a creat sex
difference on many points.

Striking features revealed by this table are as follows:
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l, In general, almost all occupatinnal velues of teach-
ing were evaluated rzther highly, and as influencing motivations
somewhat positively. There is no value of teaching which a great
number of the prospective teachers evaluated very highly, &nd no
value of teaching which affected the desire to become a teacher
very positively. The only values which apnroximately half of the
sample evaluated very highly were only "Satisfaction from the
development and improvement of students" (item No. 25), "Opportunity
for self-expression and utilization of canabilities" (item No. 22)
and "Opportunity to pursue teacher's intcrest in a favorite subject"®
(item No. 21). Also, the value which influenced very positively
the motivations of more than half of the sample were only "Satis-
faction from the development and improvement of students" (item No,
25). In the femzle sample, in addition to the item Mo. 25, the
value, "Teaching is one of the highest kinds of human endeavor",
influenced their motivaticns very positively. As a result, it can
be said that the teaching profession is not a very highly attractive
occupation to young people.

2. There were no significant differences by sex, concern-

ing the responses to items which contain the Intellectual factor, b5.

3. Items containing the factcr, Requirements or 3y show=-

ed no significant sex differences for both responszs.

4, 7ith regard to items which contain the factors, bl’ b2,

b3 or Physical, Economic, and Social conditions, significant diff-

erences by sex were often shown, for the responses to both questions.

5 In comparison with the previous studies, it is recogn-

ized that the evaluation of the occupational values of teaching may
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AND ITS TLILLUTIICL UPQNT THL ITMTIVATIOSN TOR
PUCAITNG A A“anp?

Evaluation of Occupational “ Influence upon Motivation \
Values \
Male Female Male Female
£ % £
No. 1 Very easy 12.2 17.1 Very positively 9.0 12.2
ajbjcy Rather easy 69.2 67.1 Somewhat positively |51.1 49.2
Not so easy 18.1 15.2 No effect 26.6 32.1
Ease of Finding
Very hard .5 .5 Somewhat negatively |(11.2 5.7
Positions
Very negatively 2.1 .8
No. 2 Very little 8.0 4.9 3 [|[very positively 6.4 6.0
ajbycp Some 55.3 44 .8 Somewhat positively |27.1 22.3
Much 28.7 41.6 No effect 52.1 58.7
Physical Strain
Very much 7.5 8.7 Somewhat negatively [12.8 10.9
Teaching
No answer .5 0 Very negatively 1.1 2.2
No answer 5 0
No. 3 Vegg attractive |28.2 30.4 Very positively 20.2 19.3
Rather
a,b,c attractive {61.2 52.3 Somewhat positively |53.7 50.3
27172 Not so
attractive | 9.6 15.8 No effect 18.6 18.5
Attractiveness Very
of unattractive .5 3 Somewhat negatively | 6.9 10.9
School Environment
No answer .5 .3 ery negatively 0 .8
No answer .5 .3
No. &4 Very much 30.3 31.8 ery positively 18.6 3.9 %
agbjcp Much 37.2  46.2 [|Somewhat positively [46.3  50.3
Some 30.9 18.2 No effect 26.6 22.0
Holiday Times
of Very little 1.6 3.8 Somewhat negatively | 5.9 3.3
Teachers
ery negatively 2.7 5
No. 5 Very little 2.7 3.0 ery positively 4.8 5.4
ajbyey Some 13.3 17.1 Somewhat positively [18.1 12.8
[Much 65.5 59.2 o effect 51.6 63.6
Cost for Teacher
Training 'Very much 18.1 20.7 Somewhat negatively [21.8 15.8
No answer .5 0 ery negatively 3.2 2.5
o answer .5 0
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Evaluation of Occupational Influence upon Motivation
Values
ale Female j Ealel Female
Very %3¢ J
No. 6 satisfactory | 9.6 13.0 fVery positively 2.7 5.2
Rather .
asbse satisractory |56.9 62.0 i Somewhat positively [32.5 23.9
272%3 Not so ‘
satisfactory |25.5 16.9 J§No effect 39.4 55 .4
Retirement Very ;
TSysten of The unsatisfactory| 4.3 .8 Somewhat negatively [18.6 7.1
eac
Profession |No answer 3.7 7.3 Very negatively 3.2 1.1
{No answer 3.7 7.3
ery 3 %*
No. 7 us:tisfactory 15.4 21.2 ||Vvery positively 2.1 6.8
ather
'2b2°2 tsatisractory 62.8 64.1 Somewhat positively |34.0 31.5
ot so
satisfactory [14.9 9.0 [INo effect 47.9 51.1
Provision for Very
Sick Leave unsatisfactory| 3.7 .8 !Bonewhat negatively [11.2 5.2
Mo answer 3.2 4.9 Very negatively 1.6 .5
No answer 3.2 4.9
¥o. 8 Very much 35.1 40.2 IVery positively 22.9 21.5 6k
0.
b Much 33.0 30.7 iSomewhat positively |41.0 45.7
ab, ¢
2727, Some 22,3 21.7 [No effect 20.2 28.0
Security of The | Very little 9.0 T.1 Somewhat negatively [12.8 4.1
Teaching ‘
Profession No answer .5 .3 fVery negatively 2.7 5
fNo answer .5 3
Yo. 9 Very good 5 2.7** ery positively 5 5.7“
°. a
Rather good 28.2 45.7 |Sémewhat positively [22.3 30.4
agh,c, Not so good 163.3 47.0 [INo effect 26.1 36.1
Very poor 8.0 k.6 Somewhat negatively Quo,u 23.9
Salary of Teachey
iVery negatively 10.6 3.8
¥o. 10 Nery often 17.0 20.4 Jvery positively 11.2 9.2
0. i
Often 55 .9 50.0 ISomewhat positively [34.0 33.7
81030, Some 26.1  27.7 [No effect 36.7  40.5
Very little 1.1 1.9 Sonewhat negatively [16.5 16.3
Teachert!s Social
Perticipation ery negatively 1.6 .3
Good 38.8  29.6 * [[very positively 19.7 12.2%%*
Fo. 11 Pair k8.4 50.5 [lSomewhat positively [41.5  30.2
azbs0y Poor 00.1  17.7 [No effect 29.3  46.5
ngort\;nﬂg rg r | Very poor 2.7 1.6 Somewhat negatively | 8.5 9.0
ransfering to
Other Jobs No answer 0 .6 ery negatively 1.1 1.6
No answer 0 .6
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ARTE XII ( continued )
Evaluation of Occupational Influence upon Motivation
Values
1ha10 Female Male Female
% %
Yo. 12 Good 36.2 23.6* Very positively 16.0 9.8 h
O.
b Fair 53.2 59.8 [[Somewhat positively |46.8 32.9
a bzc
27372 Poor 9.0  13.9 [INo errect 28.7 B4 .6
Opportunity for [Very poor 1.6 1.6 [|Somewhat negatively | 6.4 10.3
Occupational
Advancement of o answer 0 1.1 ery negatively 2.1 1.4
Teaching
Profession 0 answer 0 1.1
3t
No. 13 Very highly .4 26.1 ery positively 13.3 13.9
0.
b Rather highly 60.6 56.8 omewhat positively {45.2 51.4
a_b,c
2372 ot so highly 23.9 16.9 [No effect 25.5 26.1
Social ;restige Very low 1.1 .3 omewhat negatively [15.4 8.4
[+
Teaching ery negatively 5 3
profession
Yo. 14 Very 1little 4.4 20.9 ery positively 5.3 5.2
o.
b Some 63.3 57.1 |lSomewhat positively |41.0 35.9
a.b, ¢
17472 Considerable 20.2  19.8 l o effect 39.9 49.5
Competition in Very great 2.1 1.9 [Somewhat negatively |10.6 8.4
Teaching
Profession | No answer 0 .3 ery negatively 3.2 .8
0 answer 0 .3
Yo. 15 Very friendly 4.4 21.2 | ery positively 20.7 32.1'*
o.
b Rather friendly | 80.3 72.3 Somewhat positively|[59.6 47.8
a_b e
242 Not so friendly | 4.8 4.9 || No effect 15.4 13.6
Relationship Very unfriendly 0 .3 fl Smewhat negatively 2.7 4.9
between Students
and Teachers No answer .5 1.4 Very negatively 1.1 .3
| No answer 5 1.4
Very interesting]32.5 42.1 [ Very positively 22.3 32.6 %
No. 16 Rather
Not interesting | 60.6 51.4 Somewhat positively|51.6 43.2
ot so
agbycz interesting | 6.4 5.2 || Ko erfect 19.2 16.6
Teachers as Very dull .5 1.4 Somewhat negatively| 6.4 4.6
Go-workers Very negatively .5 3.0
Very much 20.7 17.1 Very positively 23.4 16.6
¥o. 17 Much 46.8 53.0 || Somewhat positively|39.% 47.8
azbucz Some 28.2 26.9 No effect 17.6 19.0
Very little 4.3 3.0 Somewhat negatively|16.5 13.9
Teacher!s
Self-directness i Very negatively 3.2 2.7
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Evaluation of Occupational

Influence upon Motivation
s "

Value
Male Female Male Female
X )4 %
¥o. 18 Very easy 3.2 3.0 Very positively 4.8 4.
0.
. Rather easy 33.0 31.3 Somewhat positively |30.3 32.6
a.b.c
17571 Not so easy 57.5  60.3 | No effect 43.1 41.9
Ease of Teacher
Training Very difficult 6.4 5.4 Somewhat negatively [18.6 19.0
Very negatively 3.2 2.2
No. 19 Very low 1.6 .8 Very positively 16.5 21.5
o.
. Rather low 4.3 11.7 Somewhat positively |U43.6 38.6
a.b.c
17572 Not so low 56.9 u43.2 [l No effect 29.8 26.6
Intellectual Very high 36.7 4y .3 Somewhat negatively | 8.5 11.7
Demands of
Teaching No answer .5 0 Very negatively 1.1 1.6
No answer .5 0
No. 20 Very great 13.3 4.7 Very positively 20.7 19.6
0.
b Much 46.8 2.7 Somewhat positively |40.4 37.5
a.b.c
17572 Some 37.8  38.6 |} No effect 28.7 30.2
Variety of Very little 2.1 4.1 Somewhat negatively | 9.0 10.6
Teachers!
activities Very negatively 1.1 2.2
No. 21 Good 54.8 51.6 Very positively 36.7 35.1
o.
b Pair 4o.4 42,7 Somewhat positively [43.1 40.2
a.b ¢
2'5°2 Poor 3.7 5.2 [ No effect 12.2 15.8
Opportuinity to
Pursue Teacher!s| Very poor 1.1 .5 Somewhat negatively | 6.4 7.6
Interest
Very negatively 1.6 1.4
2 1000d 52.1 61.7 Very positively 36.7 4y .3
No. 22
) Fair 43.1 36.1 Somewhat positively |43.6 37.2
a_b_c
252 Poor 3.7 1.4 No effect 9.6 11.4
Opportunity for | Very poor 1.1 .8 Somewhat negatively | 9.6 6.0
Self-expression
Very negatively .5 1.1
Very much 23 .4 24.5 Very positively 21.3 23.6
No. 23 Much 47.9 y47.0 Somewhat positively fU43.1 2.4
b
32°5°%, Some 271 26.1 || No effect 25.5 22.6
Academical Very 1little 1.1 2.5 Somewhat negatively ] 9.0 9.5
t Iy
§2§§§Z§2°“ so Very negatively 1.1 1.9
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Evaluation of Occupational

Influence upon Motivetion

Values
Male Female Male Female
x )3 %
No. 24 Very much 39.9 40.5 Very positively 11.7 10.6
o.
b Much 41.5 4y o Somewhat positively |]20.2 26.4
a.bee
17672 Some 18.1  13.3 [INo errect 26.1  31.5
Ethical Very little .5 2.2 Somewhat negatively []33.0 27.2
Behaviors
of Teachers Very negatively 9.0 4.4
* ¥*
¥o. 25 Very much 54.8 67.7 Very positively 50.0 63.3
0.
b Much 36.2 24.2 Somewhat positively |[39.9 29.1
ab.c
27672 Some 8.5 7.3  [INo errect 6.4 4.9
Improvgments Very little 0 .6 Somewhat negatively 2.7 2.5
o
Students No answer .5 .3 Very negatiovely 5 0
No answer 5 .3
* *
26 Very high 35.6 49.5 Very positively 39.9 51.9
No.
Rather high 59.0 46.2 Somewhat positively ([46.8 32.9
ab,c
262 Not so high 4.8 3.8 |(|No effect 9.0 11.%
Highest Human |{Very low .5 .6 Somewhat negatively 3.7 2.2
Endeavor of
Teaching Very negatively .5 1.6
* x2 significant at .05 level

*k x2

significant at .0l level
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change, with changes in salary schedules, licensing requirements,
teecher training, teachinc cbjectives, and society as a wvhole.

For example, "The intellectual demands of the teaching profession
are not high" is no longer true, and "The educaticnal requirements
for entering the teaching profession is easy" is not necessarily
accurate today.

Next, the relations between the degree of evaluations of
occupational values of teaching and the intensity of motivations
for becoming a teacher were computed by the product-mcment corre-
lation coefficient -- that is, the correlation coefficient bet-
ween two questions of one pair was computed. A coefficient of
correlation is a single number that tells us to what extent two
things are releted, to what extent veriations in tne one go with
variations in the other. ‘lithout the knowledge of how one thing
varies with another, we should fincd predictions impossible.

In Table 13 the correlation coefficient for each of 26 pairs
of questions was tebulated, accordinc to the size of the coefficient.

TABLE XIII
CORRELATION COZFFICIE!'TS BETWEEN THE EV/ALUATION OF
TEACHI''G OCCUFATIONAL VALUES AND ITS INFLUENCE UPON
THE MOTIVATIONS FOR ENTERING TEZACHING

Semantic Correlation Coefficient
Order structure Item Total liale Female
1, a5bgc,  Teaching is one of the
highest kinds of human
endeavor, « 736 e 747 . 730
2 a2b4c2 Teachers can enjoy fell-
owship with interesting
co-workers « 729 « 789 .698
3. a.b,c There is an attractive

27172
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Order

Semantic
structure

Correletion Coefficient

Item

Total

Male

Female

6.

7.

8e

10,

11.

12,

13,

aybeCy

asb

2P4C9

agbocy

aybscy

3o Co

aghscy

alb5c2

environment in a
school,

Teachers can get
satisfaction from the
development of their
students.

The teaching rrofession
offers the satisfaction
of being self-directive.

The teaching profession
provides a relatively
good salary.

Teachers have opport-

unity to pursue their

interest in a favorite
sukject.

Teaching provides opp-
ortunity for self-ex-
pression & utilization
of capabilities.

Teaching training pro-
vides opnortunity for
contact with and en-
trance into other occu-
pations.

The teaching profession
has relatively hich
orestige and respect.

Teachers are able to
improve themselves
academically.

Teaching experience
nrovides opportunity
for the cccupational
advancement or entrance
intc other occupations.

Teachers are reguired

« 705

687

683

657

635

630

614

725

715

. 700

«730

.643

674

670

0697

« 665

.644
.64¥
609
628

.630

.608

e 272
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(cont.)
Semantic Correlation Coefficient
Crder structure Ttem Total iale Female
to engage in a variety
of activities. .608 5106 « 005
14, a?bdc? Teachers can enjoy
- - friendship with young-
er generations. 560 264 556
15. anboca The teaching profession
. has a good retirement
system. .£32 .653 «435
16. alb5c2 The intellectual demands
of the teaching profession
are not hicgh, -.514 -.498 -.571
17. apgbscy,  There is a good provision
- for sick lezave. 500 220 AT7
le, a2b2c2 There is security against
job loss. 414 415 412
19, a2blc2 There are long vacations
and holiday times, 406 «342 441
20, alb402 In the teaching »rofession
there is less competition
than in other professions.-.260 -,352 -.210
21, alb3c2 Teachers are exrected to
narticivate in the cocmm-
unity functions. «150 «198 125
22, alblcl It is easy to find a
nosition in the teach=-
ing nrofession. .149 .03 «199
23, ajbocy  Training for teaching
) does not recuire very
much mcney. -.052 054 -.108
24, alb5cl The educetional require-
ments for entering the
tcaching profession is
easy. -0052 -0044 -.057
25. alb6c2 Teachers are required

to behave according to
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TABLE XIII
(cont.)

Semantic Correlation Coefficient

Order structure Item Total Male Ferale

a code cf ethics. .031 023 017
26. alblc2 In generel, teaching
dnes not require much

chysical strain. -.003 -.183 .090

in examinatisn of the sizos of correlation coefficients

2]

reveals ceveral siagnificant observations.

[€

1. It should be nnted that 51l items (excepnt 'o. 13

(alb502) and No. 16 (alb5c2) ) which contain the elezment, a; or

(B

Aequiremants, have the low correlation coefficients., The seven

!

lowest ccrrelations are for items containing aj. loreover, the
correlation on these items are decidedly lower than on the other

items. Fer the nrospective teachers the factor, a, or Satisfactions

is probably more imnortant than the factor, Requirenents, aje

2. In gencral, the correlation coefficients fcr female
students are smaller than those for male students. It is cossible
to think that homogeneity of female samnle in terms of the expected
teaching situations is smaller than that of male sample. As men-
tioned above, almost 2ll of the male sample exnected to become
senior hioh schonl teachers, while half of the female sample ex-
nected to become senior high school teachers and the other half
exnected tc becnmwe 2lementary school teachers. According to the
previous studies, there are many differences between secondary-

education teachers and elementary-education teachers. This var-

iable miqght effect their resoonses.
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3. As to the five items which qot negative correlation
coefficients, "The intellectual demands of the teaching profession
are not hich" and "The educational recuirements for entering the
teaching nrofession is easy", both of which contain the factonr,

b5 or Intellectusal conditinn, discourace the prospective teachers.

Also, "In the teachinc profession there is less competition than
cther professions™ discourages them. But it is interesting that
"Training for teaching does not require very much money" affected
the female rrospective teachers negastively, but to the male npros-
nective teachers positively, and also "In general, teaching does
not reguire much physical strain" affected the male prosrective
teachers negatively, but to the female rrospective teachers pos-
itively.
4, The items which contain ﬁhe factor, ¢, or Pre-job,

obtained low correlations. The element of Prenaration, which

might be indicated ajcy (Requiremente and Pre-job) in semantic
structure, is not important for the prospective teachers. In com-
paricson with the vprenarations for lawyer, doctcr, etc., teacher
training is relatively short. This reason might adequate.

5. By making a comparison with the rank order of the
imoortant reasons for entering teaching studied by Ringnessl5 in
1949, which is a recent intensive study and utilizing different
methodology from this study, it seems that there are no large

shiftse But in this study the values, "enjoying the fellowship

with interestina co-workers" and "an attractive envircnment in a

lSRingness, To A«o, OEzo Cito, 1-550
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school" exceeded the finding of the previocus study. This shift

seems to show the changes in new buildings and recruits.

4, Examination of Facet

The semantic framework within which to view the subuniverse,
in terms of a facet design, has becn already nresented. The Cart-

esian »nroduct of the three facets, A = Job=-Pexson Interaction, B =

Aspects cf Job, and C = Time, is a set of 36 rrofiles, each rro-
file having three comnonents, one from each facet, and then 26

subuniverses were arranced in the semantic order. The semantic

scale, the rank order, a;< any Or 2equirements <Satisfactions,
was assumed in case of the test on motivation for choosing an
occupation. Then the rank order, ajb;<asb; (i =1,2,3,4,5, and
6), was suagested. It could be remembered that the facet C, Time,
was disregarded, because slmost all 26 items were composed with ¢,
(On-job)., From this semantic order, a certain statistical structure
for the matrix of correlation coefficients can be predicted.

In this section, the empirical data will be examined to
see whether or not they reveal the statistical structure nredicted
from the sementic structure. The empirical product-moment corre=-
lations between the 26 subuniverses of ARC for pooulation P may
be calculated. "One cannot presume to predict the exact size of
each correlation coefficient from knowledge only of the semantics
of universe ARC, but we do pronose to nredict a nattern or structure
for the relative sizes of the statistical coefficients from purely

semantic considerations."l6 The prediction is based on the Gutt=-

16Guttman, L., on. cit., p. 324,
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man's proposition as follows:

Contiguity Hvpothesis, Subuniverses closer to each other

in the sementic scale of thoir definitions will also be closer

statistically,

For example, in this study r (asb,c)) (asbycy)>r (2a5b5¢,)
(aib2c2) should be had, because apbpcy is closer to asbscs than
aibocs in the semantic scale. As a result, according to the con-
tiguity hypothesis, the simnlex, the pattern of the correlation
matrix, is predicted in this study.

The purpose of the present examination is that "It shows
how the empirical ctructure can ke opredicted from the semantic
structure through the use of a metatheory like the contiguity
principle. The fact that the wrediction proved to be accurate
suggests that both the selection of fecets and the metatheory
were adequate. The results nrove that the particular facets
chosen are meaningful. Thus an empirical test becomes available
for indicating whether a narticular way of formalizing a set of
variables is accentable. The results also show that the contiquity
principle is applicable to this particular set of data. On the
other hand, if the prediction had proved wrong there would have
been no way to know whether the selection of facets or the meta-
theory, or both were to blame."l7

The actual correlation matrix is nresented in Table 14.

17uriel Ge Foa, "The Scientific Development of the Israel
Institute of Applied Social Research"™ This vaper is to appear as a
chapter in a book, to be published shortly, describing the growth and
the projects of the Israel Institute of Applied Social Research dur-
ing the first thirteen years of its activity.
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Tt should be noted that this table can be separated into three
Parts; the correlation matrix on the left side above is that for
26 questions about the evaluation of the occupational values of
teaching, the correlation matrix on the right side below is that
for 26 questions about the influence upon motivation for becoming
a teacher, the square part between these two varts indicates the
correlation coefficients between 26 auestions and other 26 questions.,
According to the facets in this study and Guttman's Contiguity
hypothesis, it is hoped that the gsimplex of the correlation struc-
ture for thonse subuniverses on the test of motivation which have
the same element, by (i =1,2,3,4,5, and 6), should be gained.
But it must be noted that some of 26 subuniverses in this study
have the same semantic structure, which might be the weakness of
the Cartesian space in this study.

First, the correlation coefficients for the four subuniverses

which have the same element, by or Physical condition, were picked

up from Table 14,
82b102 alb102 82b102 alblcl

Item

Mo, 3 2 4 1
3 -—- «29 .12 .09
2 ¢ 29 -——- .08 .17
4 012 .08 -—-- .19
1 .09 .17 .19 _———

In this case, the predicted order of the items was a?b102>

alb1c2> alblcl, because asbjc, is closer to ajbjc, than ajbjcy
was predicted. There are, however, two subuniverses in the same
semantic structure. Those are item No. 3 and item MNo. 4., The

structure of the correlation matrix above is a simnlex, as pre-
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dicted already, and the order is exactly the same as the pre-
dicted order, asbjc,> ajbjc,?2¢bjcy, or item No. 3 or No. 4,
next, item No. 2, and next item No. l. Item No. 4, 32b1c2, was
arranged between item No, 2 and item Mo. l. Put the correlation
coefficient (=.08) ketween item No. 2 and item No. 4 does not
exceed r (item No. 3) (item MNo. 4) (=.12).

The correlation matrix for 5 subuniverses which have the

same element, b2 or Economic condition, is shown below,

I&i? a282c2 a216>2c3 32$2c2 azgzc2 al§2°l
9 -— .21 .18 .06 <05
6 .21 -—- 47 e 22 25
7 .18 47 -——- e 26 012
8 .06 .22 e 26 - 11
5 .05 e 25 «12 .11 ---

Again, this is a simplex, and the order is the same as the pre=-
dicted order; r (82b2c2 (aQb2c3))-r (32b2°2) (aleCl)‘ But the
exceotion to this empirical structure is that rgeq (=.25) exczeds
Tgep (=.22) and Tgeg (=.11) does not exceed Toeg (=.12)

The correlation matrix for 4 subuniverses which have the

same element, by or Social condition, is a pretty simplex, as

shown below.

Item 3P38) 2030 3Py, 2Py
No. 11 12 13 10
11 —-- .63 .09 .08
12 .63 --- .19 .10
13 .09 .19 --- .23

10 .08 .10 .23 ——
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The largest correlations trend to be adjacent to the main dia=-
gonal, and they taper off to the northeast and southwest corners
of the table.
The correlation structure for the four subuniverses which

have the element, b, or Interversonal condition, reveals a simplex,

as shown below,
a2b4c2 32b402 a2b4c2 alb4c2

Item
No, 16 15 17 14
16 - «45 .31 .19
15 «45 -——— o 24 .13
17 31 24 - «23
14 .19 .13 ;23 ———

In this matrix, there are exceptions that rjge;7 (=.24) does not
exceed rigeq7 (=.31) and Ti5e14 (=.13) does not exceed Tige14 (=+19).,
But the semantic order a2b4c2 alb4c2 is shown in the matrix.

The semantic structures for the subuniverses which have

the element, b5 or Intellectual condition, were a2b5c2, alb5c2,

and ajbgcy. Therefore, r(a2b5c2) (alb502)> r(a2b5c2) (ajbgcy) was
predicted. As shown below, the correlation matrix for six sub=-
universes is a simplex, with exception of r2o.23<fr19.23, Tpoe19<
I‘18.22, r18.22< I‘18.23, r18.21<r18.22. The predicted order a2b5c2)

c2) a b ¢, is shown in the matrixe.

% 5 1
Ttem a2b5c2 a2b5c2 a2b5c2 alb5c2 alb5c2 alb5cl
No. 23 22 21 20 19 18
23 -—- «40 «29 022 e25 .13
22 <40 - «38 e32 022 .06
21 029 <38 -—- «33 ¢ 26 .05

20 022 032 033 - 028 016



19 025 .?.2 0?6 0,28 - - 09_8
18 .l3 006 005 016 .28 -
The correlztion structure for 3 subuniverses which have the

elerent, b6 or Ethical condition, was a2 simrlex and revealed that

the empirical order was same as the predicted crder.

a2b6c2 a2b6c2 alb6°2

Item

"0, 26 25 24
26 --- $32 .16
25 .22 --- .19
24 .16 .19 -

Each of these six correlation matrixes was a simplex. The
empirical structure was very similar to the prediction from the
semantic structure. It must be noted thet the facet C, Tine, is
aveilable, although it was ignored on the semantics scale. The
facet analysis in this study is adequate. So, "It is possible
to make more precise statistical hypotheses, based on the semantic
structures of the subuniverses, in order to arrive at a more pre-
cise specification of the gradient among the empirical correlation
coefficients. One way of doing this is to hypothesize a system of
elementery statistical components----- or of comrion-factors, in
the language of factor analysis~----- that cives rise to the ob-
served coefficients, associating the statistical components, how-

ever, directly with the semantic components."l8

18Guttman, L., op. cit., ps 325.
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CHAPTER III

SUNMARY, CONCLUSIMIS, AND RECOIENDATIONS

l. Summary

The basic assumpticn in this study was that the motivaticn
for choosing a particuler occupation is the resultant force made
by the vectors: the individual self ccncepts of his needs, and
his evaluation of the occupational values. Human motivation in-
fluences behavior not only through initiation, but also through
determining its direction, strength, and perseverance. Adequate
instruments for measuring such motivation should recognize this
assumption.

In developning an instrument, Guttman's Theory of Facet
Analysis was employed. From previous studies in the United Stztes,
England, and Japan, about 200 statements concerning reasons for
choosing teaching as a career were gathered. According to the
above mentioned assumption, only statements which were related to
the occupational values of teaching were chosen. It wes recog-
nized that the statements differed among themselves on three

facets. The three facets were named, A. Job-Person Interaction,

B, Asnects of Jobh, and C., Time. Each facet had the elements. The

Cartesian product of these facets, which may be denoted by ARC,

was a set of the 36 profiles, each prcfile having three components,

one from each facet, and being denoted by aibjck (i=1o0r 2.3
1 to 6. k=1 to 3,). Each statement concerning the reasons for
choonsing the teaching nrofession were indicated by three elements,
one from each facet.

On the other hand, the scale al< a, or Reguirements <
56
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Satisfacticons were assumed. This order suggested that "Reguire-

ments" was weaker than "Satisfactions" in terms of intensifying

the motivations fer choosing an occupation. From this, a certzin
statistical structure for the matrix of correlation coefficients
was oredicted. The empirical data were then exemined to see
whether or not they reveal the statistical structure predicted from
the semantic structure, and whether or not the selection of facets

and the metatheory, the conticuity nrincinle, used in this study

were adequate.

2« Conclusicns

The following conclusions were drawn frcm an analysis cf
the data:

l. A large provortion of the male nrospective teachers
expected to become a teacher of senior high school; nearly half
of the female nrospective tezchers also planned to teach a second-
ary school, while the other half expected to become elementary
teachers,

2. In general, the female prospective teachers' parents!
educational levels, fathers' occupations, and incomes were higher
than the male prospective teachers',

3. The female prospective teachers thought of teaching as
their cereers earlier than did the male prospective teachers. Also
the female nrospective teachers decided to become a teacher esrlier
than the male nrospective teachers. Slightly fewer than half of
the female prospective teachers and nore than half of the male
prospective teachers decided to become a teacher since entering
college.

4, About half of the male prospective teachers decided to



58
become a teacher on the basis cf their own desires and judaments,
and one third of them did according to their decsires and other's
advice or influences combined; on the other hand, among female
~erospective teachers those who decided to become teachers on the
basis of their desires and other's advice or influences comkined
were more than those who decided it on the basis cf their own
desires.

5. About half of the male prosnective teachers exnected
to stay in the teaching profession until retirement, but more than
half of the female prospective teachers exrected to stay in that
profession only until starting their own families.

6. With regard to the prospective teachers' evalueations
of the occupational values of tesching and their influences uoon
the motivations for becoming teachers:

a. In ceneral, almost all occupational values of teaching
were evaluated rather hiaghly, and influenced the moti=-
vations somewhat positively. There wes no value of
teaching which a orest number of the rrospective
teachers evaluated verv highly, and also no value of
teaching which affected the desire to become tecchers
very positively.

b. "ith regard to the values of teaching which contain the

elements, bg and ay, or Intellectual condition and

Requirement, there was no significant difference by

sex on both evaluatinn of occumational values of teach-

and its influences upon the motivetions for becom-

e
(o]

n

teachers.,

e
(o]

n

Ce "ith regard to the values of teaching which contain the
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o and b3, cr rhysical, Eccnoric, and

Social conditions, cignificent differences existed by

elaments, bl, b

sex on both evaluation of the occupational values and
its influences upon the motivations.
d. It was recognized that the evaluation of the occupational

values of teaching was relatively chanaing, along with

rae

changes in teacher training, licz2nsing reocuirements,
society as a whole, and so on.
7. "lith regard to the relations betwecen the degrec of eval-
vuations of the occunmational values of teaching and the intensity

of motivetions for becoming teachers:

a. The cevaluations of the occunatisnal values of teaching

which contzin the element, a; or Requirerents, were not
related to the motivations for desire to become a teach-
er. On th2 other hand, the evaluation of the values

1

which contain the element, a, or Satisfactinns, had an

important relationship with the motivations for desire
to become a teacher.

b. "hen ccmnared with a 1949 <tudy, the values, "enjoying
fellowshin with interesting co-workers" and "an attrac-
tive ervironment in a school" have increased in the
monocraph. Thics shift might show the changes in new
buildings and recruits,

8. The Ligh or favorable evaluatinns of the occunational

values of teaching do not always intensify the motivations of the
prospective teachers positively.

9. The selecti-n of facets and the metatheory, the con-
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tiguity rrincinle, were adequate. It is hoped that by further
study the complete subuniverses may be made up, by using the

nres2nt facets,

3¢ Recoarmendatinong

It is the oninion of the writer of this study that as a
resvlt of usinog this instrument, the intensive and extensive re-
searches and studies in the following areas are urgently neaded:

l. Determination of the natterns »f the motivations for

entering teachinag.

2. Studies of the factors which are closely related with
the patterns of the motivations.

3., Researches 2s to pnssible chanaes in the motivations,
owing to the chanoce of time, the results of teacher
training and teaching exneriencec.

4. The extensive researches on the relatinsnshins bhetween

+he motivatinns and teaching efficiency and length

of staying power in the teaching profession.
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(A) PLEASE CTRCLE THE NUMBER IN FRONT OF T'IE APPROPRIATE ANSWER.

(1) Sex: l. Male
2. Female
(2) Year: 1. Freshman
2. Sophomore
3. Junior

4, Senior
5. Graduate student

(3) Age: l. 19 or under
2. 20
3. 21
4, 22
5 23
6. 24
7. 25 or over

(4) 1In what kind of school do you expect to become a teacher?
Circle one.

l. Elementary school (kindergarten - the 6th grade)

2. Junior high school (the 7th grade - the 9th grade)
3. Senior high school (the loth grade - the 12th grade)
4, Other (please specify)

(5,6) “hat was the highest level of education completed by your
parents? Please circle one in each column: One for your
father and one for your mother,

(5) (6)

Father Mother
1. 1. 1. Did not complete grade school.
2. 2. 2. Completed grade school but not high school.
3. 3e 3. Completed high school, but not college.
4, 4, 4, Completed one, but less than four years
of college.
Se Se 5., Completed a four-year college program.
6. 6. 6. MdA., Ph.D. or a professional degree.

(7) What is the usual occupation of the head of the household in
your parental family? Please circle one and specify what he does.

l. Professional




(8)

(10)

2.
3.
4.
Se
6.
7.
Be
9
10.

Technical
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Farmer & Farm Manager

Managers, Officials, & Proprietors (exc. Farm)

Clerical

Sales (exc. Sales lanager or Administrator)

Skilled worker

Semi-skilled worker

Service worker

Unskilled worker (either farm or non-farm)

If the head of the household is a woman, circle here. « « 1lle

If the head of the household is retired, circle here. . o« 12

“That is your parental family's approximate annual income from
all sources before taxes? Circle one.

At about what

1,
2
3.
4.
Se
6.
Te
8.

Under $3,0C0
$3,000 - $4,S99
$5,000 - $7,499
$7,500 - $9,999
$10,000 - $14,999
$15,000 - $19,999
£20,000 and over
I have no idea

period in your life did you first think you

might want to become a teacher? Circle one.

1,
2.
3.
4.
Se
6.

Before completing the 6th grade
During the 7th to the 9th grade
During the 10th to the 12th grade
After high school graduation, but
Since entering college
Other (please specify)

before entering college

Ylhen did you definitely decide to become

1.
2.
3.
4.
S.
6.

Before completino the 6th grade
During the 7th to the 9th grade
During the 10th to the 12th grade
After high school graduation, but
Since entering college
Other (please specify)

a teacher? Circle one.

before entering college
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(11) On what basis did you decide to become a teacher? Circle one.

l., Mainly through my own desire and judgment

2. Mainly through the advice of someone else

3. HMainly through the result of a vocational interest
inventory

4, My desire and other's advice or influence combined

5 My desire and the result of a vocational interest
inventory

6. Other (please specify)

(12) How long do you expect to stay in the teaching profession?

l. Until marriage

2, Until I start my own family

3. Until I can get a better job

4, Until I save enough money to enter a graduate or
professional school

5. Until no financial need to work

6. Until retirement

7. Other (please specify)

(B) THE FOLLOWING SECTION IS COMPOSED OF 26 PAIRS OF QUESTIONS
CONCERNED WITH YOUR EVALUATION OF THE OCCUPATIOMAL VALUES IN
THE TEACHING PROFESSION AND THE MOTIVATIONS FOR YOUR CHOOSING
THIS PROFESSION.
PLEASE CIRCLE THE NUMRER IN FRCNT OF ONE RESPO'SE TO EACH
QUESTION WHICH MOST MNEARLY INDICATES YOUR ANSWER TO THE QUESTION.

(1) In your estimation, how easy is it to find a position in the
tgaching profession?

4, Very easy

3. Rather easy

2. Not so easy

l. Very hard

(2) | How does your evaluation in question (1) above affect your
desire to become a teacher?
5. Very positively
4, Somewhat positively
3. No effect
2. Somewhat negatively’
l. Very negatively

(3) {In your estimation, how much physical strain is generally
required by teaching?

4, Very little

3. Some

2. Much

l. Very much

(4) |l How does your evaluation in question (3) above affect your
desire to become a teacher?
5. Very positively



(6)

(10)
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4, Somewhat positively
3. No effect

2. Somewhat negatively
1, Very negatively

In your estimation, how attractive is the environment in the

school?

How does your evaluation in question
desire to become a teacher?

4, Very attractive

3. Rather attractive
2. Not so attractive
l. Very unattractive

(5) above affect your

5. Very positively

4, Somewhat positively
3. No effect

2. Somewhat negatively
l. Very negatively

In your estimation, how much vacation and holicay time do

teachers have?

How does your evaluation in question
desire to become a teacher?

4, Very much
3. Much

2. Some

l. Very little

(7) above affect your

5. Very positively

4, Somewhat positively
3. No effect

2. Somewhat negatively
l. Very negatively

In your estimation, how much money does training for the

teaching profession require?

How does your evaluation in question
desire to become a teacher?

4, Very little
3. Some

20 A‘UCh

l. Very much

(9) above affect your

5. Very positively

4, Somewhat positively
3. No effect

2. Somewhat negatively
1. Very negatively
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(11) §{ From what you know about it, how would you rate the retire-
ment system in the teaching profession?

4, Very satisfactory

3. Rather satisfactory
2. Not so satisfactory
l. Very unsatisfactory

(12) 'Yow does your evaluation in question (11) above affect your
desire to become a teacher?
5. Very positively
4, Somewhat positively
3. No effect
2. Somewhat negatively
l., Very negatively

(13) {From what you know about it, how would you rate the provision
for sick leave in the teaching profession?

4, Very satisfactory

3. Rather satisfactory

2. Not so satisfactory

l. Very unsatisfactory

(14) | How does your evaluation in question (13) above affect your
desire to become a teacher?
5. Very positively
4, Somewhat positively
3. No effect
2. Somewhat negatively
l. Very negatively

(15) | In your estimation, how much security against job loss is
there in the teaching profession?

4, Very much

3. Much

2. Some

l. Very little

(16) | How does your evaluation in question (15) above affect your
desire to become a teacher?
5. Very positively
4, Somewhat positively
3. No effect
2. Somewhat negatively
l. Very negatively

(17) y How would you rate teachers' salaries?

4, Very good
3. Rather good
2. Not so good
l. Very poor

(18) | How does your evaluation in question (17) above affect your
desire to become a teacher?
5. Very positively



(19)

(20)

(21)

(22)

(23)

(24)
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4, Somewhat positively
3. No effect

2. Somewhat negatively
l, Very negatively

From what you know about it, to what extent are teachers
expected to participate in community functions?

4, Very often

3. Often

2. Some

l. Very little

How does your evaluation in question (19) above affect your
desire to become a teacher?
5. Very positively
4, Somewhat positively
3. No effect

2. Somewhat negativel
l. Very negatively
In your estimation, to what extent does teacher training

provide opportunities for contact with and entrance into
other occupations?

4, Good opportunities
3. Fair opportunities
2. Poor opportunities
l. Very poor opportunities

How does your evaluation in question (21) above affect your
desire to become a teacher?
5. Very positively
4, Somewhat positively
3. No effect
2. Somewhat negatively
l. Very negatively

In your estimation, to what extent does teaching experience
provide opportunities for occupational advancement or entrance
into other occupations?

4, Good opportunities

3. Fair opportunities

2. Poor opportunities

1., Very poor opportunities

How does your evaluation in question (23) above affect your
desire to become a teacher?
5. Very positively
4, Somewhat positively
3. No effect
2. Somewhat negatively
l. Very negatively




(25)

(26)

(27)

(28)

(29)

(30)

(31)

(32)
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In your judgment, to what extent is the teaching profession
respected by society?

4, Very highly

3. Rather highly

2. Not so highly

l. Very low

How does your evaluation in question (25) above affect your
desire to become a teacher?
5. Very positively
4, Somewhat positively
3. No effect
2. Somewhat negatively
l. Very negatively

How would you rate competition in the teaching obrofession,
compared with other professions?
4, Very little competition
3. Some competition
2. Considerable competition
l. Very great competition

How does your evaluation in question (27) above affect your
desire to become a teacher?
5. Very positively
4, Somewhat positively
3. No effect )
2. Somewhat negatively
l. Very negatively

How would you rate the relationships between teachers and
students?

4, Very friendly

3. Rather friendly

2. Not so friendly

l. Very unfriendly

How does your evaluation in question (29) above affect your
desire to become a teacher?
5. Very positively
4, Somewhat positively
3. No effect
2. Somewhat negatively
l. Very negatively

In your estimation, how interesting are teachers as co-workers?

4, Very interesting
3. Rather interesting
2. Not so interesting
l. Very dull

How does your evaluation in question (31) above affect your
desire to become a teacher?
5. Very positively



(33)

(34)

(35)

(36)

(37)

(38)
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4, Somewhat positively
3. No effect

2. Somewhat negatively
l. Very negatively

In your estimation, to what extent are teachers able to be
self-directive?

4, Very much

3. Much

2. Some

l. Very little

How does your evaluation in question (33) above affect your
desire to become a teacher?
5., Very positively
4, Somewhat positively
3. No effect
2. Somewhat negatively
l. Very negatively

In your estimation, how easy are the educational requirements
for entering the teaching profession?

4, Very easy

3. Rather easy

2. Not so easy

l. Very difficult

How does your evaluation in question (35) above affect your
desire to become a teacher?
5. Very positively
4, Somewhat positively
3. No effect
2. Somewhat negatively
l. Very negatively

In your judgment, how would you rate the intellectual demands
of the teaching profession?

4, Very low demands

3. Rather low demands

2. Not so low demands

l. Very high demands

How does your evaluation in question (37) above affect your
desire to become a teacher?
5. Very positively
4, Somewhat positively
3. No effect
2. Somewhat negatively
l. Very negatively




(39)

(40)

(41)

(42)

(43)

(44)

(45)

(46)
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In your estimation, to what extent do teachers engace in a

variety of activities?

4, Very great variety
3. Much variety
2. Some variety
l. Very little variety

How does your evaluation in question (39) above affect your

desire to become a teacher?

5. Very positively

4, Somewhat positively
3. No effect

2. Somewhat negatively
l. Very negatively

In your estimation, to what extent do teachers have opport-
unities to pursue their interests in a favorite subject?

4. Good opportunities
3. Fair opvortunities
2. Poor opportunities

l. Very poor opportunities

How does your evaluation in question (41) above affect your

desire to become a teacher?

5. Very positively

4, Somewhat positively
3. No effect

2. Somewhat negatively
l., Very negatively

In your estimation, to what extent does teaching provide
opportunities for expression and utilization of one's capa-

bilities?

4, Good opvortunities
3. Fair opportunities
2. Poor opportunities

l. Very poor opoortunities

How does your evaluation in question (43) above affect your

desire to become a teacher?

5. Very positively

4, Somewhat positively
3. No effect

2. Somewhat negatively
l. Very negatively

In your estimation, to what extent are teachers interested

in their own academic improvements?

4, Very much
3. Much
2. Some
l. Very little

How does your evaluation in question (4%) above affect your

desire to become a teacher?



(47)

(48)

(49)

(50)

(51)

(52)

In your estimation, to what extent are
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Very positively
Somewhat positively
No effect

Somewhat negatively
Very negatively

teachers expected to

behave according to a strict code of ethics?

4.
3.
2.
1.

Very much
Much

Some

Very little

How does your evaluation in question (47) above affect your

desire to become a teacher?
5e
4,
3.
2e
1,

In your estimation, to wnhat degree are

Very positively
Somewhat positively
No effect

Somewhat negatively
Very negatively

teachers able to get

satisfaction from the development and improvement of their

students?
4,
3.
2
1.

Very much
‘uch

Some

Very little

How does your evaluation in question (49) above effect your

desire to become a teacher?
5e
4,
3.
2e
1.

Among all kinds of human endeavor, how

4,
3.
2
1.

Very positively
Somewhat positively
No effect

Somewhat negatively
Very negatively

would you rank teaching?

Very high
Rather high
Not so high
Very low

How does your evaluation in question (51) above affect your

desire to become a teacher?
S
4,
3.
24
1.

(Thank you very much for your help)

Very positively
Somewhat positively
No effect

Somewhat negatively
Very negatively
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