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ABSTRACT

VALUES, VALUE SYSTEMS, AND THE DEVELOPMENTAL
STRUCTURE OF MORAL JUDGMENT

By
David Daniel McLellan

Rokeach (1968) suggests that everyone who has undergone the pro-
cess of socialization has acquired a set of beliefs about end-states
of existence and modes of behavior which they consider personally and
socially preferable to alternative end-states of existence or modes of
behavior. The preferential end-states (terminal values) and preferemtial
modes of behavior (instrumental valués) are hierarchically organized
into value systems. These values transcendentally guide behavior and
judgments across specific objects and situations. Rokeach, however, does
not directly consider the process of the development of values and value
systems.

Kohlberg (1964) has identified six distinguishable stages imn the
development of moral reasoning where this development is based on natural
transformations of moral thought which reflect underlying cognitive pro-
cesses. The stages, which reflect the formal, structural characteristics
of the judgmental process, are:

1. The punishment and obedience orientation
2., The instrumental relativist orientation
3. The interpersonal concordance orientation
4, The rigid rule orientation

5. The social-contract legalistic oriemtation
6. The universal ethical principle orientation.
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It was hypothesized that specific value (as conceptualized by
Rokeach) differences, for individuals within a given culture, correspond
to differences in their developmental levels of moral reasoning (as
conceptualized by Kohlberg). To test whether the value concept as opera-
tionalized in the Rokeach Value Survey actually is sensitive to develop-
mental structural differences, 78 male Ss from three grade levels (7th,
9th, & 11th) in a small suburban-rural public school were admihistered
portions of the Kohlberg Moral Judgment Interview individually and were
twice administered the Value Survey in groups. The test-retest interval
for the Value Survey was three weeks.

The major findings of this research were: (a) the stability of
terminal and instrumental value system# increased with age rather than
with developmental level of moral reasoning; (b) Rokeach's "moral values"
(a subset of instrumental values) were not found to differemtiate better
among Ss at different moral levels thanm the non-moral instrumental values;
(¢) an overall measure of value system similarity did not reflect the
moral development pattern; and (d) for specific 1nd1vidua1 values, there
was a predictable pattern across stages of moral development.

Two values, freedom and obedient, were found to discriminate strongly
among moral stage-groups and to be predictable across moral stages within
age levels. These two values were considered as values defining the
structural variation in the development of moral reasoning and a single
score utilizing both value ranks is discussed. Value differences related
to the age dimension were also discussed.

It was concluded that the Value Survey is sensitive to the structural

differences in moral reasoning across the Kohlberg stages. However, it
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was suggested that the current Value Survey terms are best suited for
adult Ss and that different value terms be developed for use with school

age Ss.
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INTRODUCTION

Values and morality have long received the attention of philosophers,
theologians, and soclaf scholars of various persuasions. As Kohlberg
(1964) notes, morality was, for many generations, the central category
for defining social relationships and development, and the social sciences
vere termed "the moral sciences." Morality and moral values have received
only sporadic attention by the behavioral sciences in more recent years
 but current trends would indicate that the pendulum is on an upward
course. Rokeach (1968), for example, argues that values should replace
attitudes as the central concern of social psychology. In the area of
morality, Kohlberg has identified developmental stages in the structure
of children's moral reasoning which have strong implications for the
educational process.

The importance of values, moral and otherwise, is twofold: for the
individual and for the society. The sociologist, as Inkeles (1968)
points out, in stating what it is that any society must have in order
to survive is, in effect, specifying adult characteristics which must
presumably be acquired by a significant portion of the population. Re-
viewing Marion Levy's "functional requisites of any society," Inkeles
argues that they are more a statement of the properties or qualities
wvhich individual members of a society must have if the society is to
survive. Among these societal requisites are (a) a shared set of

articulated goals, (b) regulation of choice of means, and (c) effective



control of disruptive forms of behavior. Inkeles translates these
societal requisites into elements of the personal system as (a;) values,
(b;) values plus conscious functions of ego or "social self," and (c1)
modes of moral functioning.

That these elements are imperatives for any system of child sociali-
zation makes them of great interest not only to the psychologist but to
all members of society in that the relatively enduring patterns of adult
values and moral functioning are of considerable significance as inputs
into the social process. This concern for the development of values
increases if the commonly-held notion that values of the young are more
malleable than those of adults is correct. The establishment of valid
and reliable methods of assessing development in these areas is useful
for establishing norms, for identifying adaptive and maladaptive shifts
early in development, and for assessing the effects of experimental
treatments or socialization efforts.

It is toward this general goal which this paper is aimed; specifically,
a preliminary assessment of the validity and reliability of the Rokeach

Value Survey as a measure of value and value system development.

The Literature

Research and theory in the area of moral and non-moral values have
taken a number of distinctive paths. Pittel and Mendelsohn (1966) have
reviewed much of the literature on these efforts to assess values and
have considered these efforts within the context of behavioral considera-
tions. They see the history of these attempts to assess values as having
three distinct eras since 1900, with each era characterized by a particu-

lar type of instrument.



The first era was seen by Pittel and Mendelsohn as being character-
ized by paper-and-pencil tests which sought to differentiate normal
children from deviant children. Among such efforts, the work of Hartshorne
and May (1928-1930) stands out. Hartshorne and his collaborators de-
veloped a number of instruments designed to tap a child's moral knowledge.

These Tests of Moral Knowledge, for example, asked children to pick
one of four solutions to a social situation. Others used by Hartshorne,
et al, attempted to measure vocabulary of moral words or attitudes towards
various acts of misconduct. These tests were of little use in discrimi-
nating among children who exhibited differential resistance to temptation.
The tests did, however, correlate highly with intelligence.

The second era was characterized by a growth of thearetical orienta-
tions and the consideration of moral values within these orientations.
Pittel and Mendelsohn saw two major trends within the second era: (1)
development of interview techniques for assessing the formal struéture
of moral reasoning within a developmental cognitive framework; and (2)
integration of the consideration of values within omnibus investigations
of personality based primarily on psychoanalytic and behavioristic models.

The first trend was begun by Piaget (1932), about whom I shall have
more to say later. The second trend is exemplified by Murray (1938) and
by Havighurst and Taba (1949). Murray designed items to tap what were
called Superego Integration, Superego Conflict, and Sentiments of the
Superego in his efforts to study the normal personality. Havighurst and
Taba's work on the adolescent character and personality included scoring
essays on such topics as "Where Do I Get My Ideals?" and questionnaires

designed to tap such traits as "Honesty" and "Moral Courage." Here, too,



there was found little correlation between "values" and "behavior."1

The third, and current, era in the study of values makes particular
use of projective techniques which "all seem to deal with the superego
in operational terms which place emphasis on the tendency of subjects
to take a moralistic stance in the consideration of violations of conven-
tional prohibitions, to project guilt feelings onto characters who vio-
late these standards, and to indicate by their responses that they
characteristically deny or suppress impulses which lead to socially un-
acceptable behavior (Pittel and Mendelsohn, 1966, p. 32)."

Another overview of value studies by MacCurdy (1950) lists four
general value measuring techniques:

1. self report (paper-and-pencil tests),

2, intensity of emotional reaction,

3. variations in observed moral judgment,

and 4. choice of "fealty" (i.e., behavior choice).

Homant (1967) points out that the last three techniques all require ob-
servation of a subject's behavior, thus they are all based on the notion
of behavior reflecting implicit values. The self-report technique is

the only one which lends itself to tapping explicit value orientations.
These techniques have been summarized in Homant (1967) and Hollen (1967).
Robinson and Shaver (1969) present brief treatments of a number of the

current instruments.

Value Definition

The consideration of values and value orientations and efforts to
measure them depend, to a large extent, on the researcher's conceptuali-

zation of what a value or value orientation is. Dukes (1955), in



reviewing value studies in psychology, admits that philosophical considera-
tions, such as defining means and ends, are inextricably intertwined in
most conceptions of values. The various definitions and conceptualiza-
tions used and instruments used are selectively summarized in Homant (1967)
and Hollen (1967). These two theses, while summarizing value research,
also offer extensive discourses on the Rokeach Value Survey which has

been used in this study.

One of the most extensive treatments of the problem of the definition
aspeéta of values has been given by Kluckhohn (1959).

Reading the voluminous, and often vaéue and diffuse,
literature on the subject of the various fields of learn-
ing, one finds values considered as attitudes, motivations,
objects, measurable quantities, substantive areas of be-
havior, affect-laden customs or traditions, and relation-
ships such as those between individuals, groups, objects,
events. The only general agreement is that values some-
how have to do with normative as opposed to existential
propositions. (Kluckhohn, p. 390).

Kluckhohn does, however, offer his definition and elaborate on it.

For him, a value is an implicit or explicit conception (for an individual
or group) of the desirable which influences the selection from available
modes, means, and ends of action.

The union of the cognitive (conception) and the affective (desirable)
dimensions is necessary in his definitions of value for "if the ratiomal...
is omitted, we are left with something not very different from...'senti-
ment.' When the affective aspect is omitted, we have something resembling
‘ethics plus aesthetic and other taste canons.' The elements of 'wish'
and 'appraisal' are inextricably united in 'value' (Kluckhohn, p. 400)."

A different treatment of the definition of value by Barton (1962)

is a consideration of the different object frameworks in which value



has been treated. In his discussion, he points to four major classifica-

tions of the use of "value."

These classifications are combinations of
explicit-implicit and preferential-normative dimensions.

Here, the explicit-implicit dimension refers to the inference of
value from behavior, on the one hand, and the verbalization of values,
on the other. The preferential-normative separation is somewhat more
ambiguous. Preferential values are individual goals while normative
values are qualities used for judging others or oneself. It is not
difficult to see that a normative value used by an individual to judge
others may become a preferred goal for himself, thus blurring the dis-
tinction between the two.

Rokeach (1968) has also addressed himself to the area of values.
Rokeach assumes that everyone who has undergone the process of sociali-
zation has learned a set of beliefs2 about modes of behavior and about
end-states of existence which they consider to be personally and socially
preferable to alternative modes of behavior or end-states of existence.
As noted above, Rokeach argues these values should become the major
focus of psychological research, replacing attitudes, because values
occupy a more central and dynamic role within the individual's
cognitive-affective system.

3

A value, for Rokeach, is differentiated from an attitude™ in a

number of respects:

While an attitude represents several beliefs focused
on a specific object or situation, a value is a single
belief that transcendentally guides actions and judgments
across specific objects and situations, and beyond immediate
goals to more ultimate end-states of existence. Moreover,

a value, unlike an attitude, is an imperative to action,
not only a belief about the preferable but also a preference
for the preferable (Lovejoy, 1950). Finally, a value,



unlike an attitude, is a standard or yardstick to guide
actions, attitudes, comparisons, evaluations, and justi-
fications of self and others. (1968, p. 160).

These preferential end-states of existence (terminal values) and
preferential modes of behavior (instrumental values) are conceptualized
by Rokeach to exist in a hierarchical organization within each individual's
belief system. That is, each individual is posited to have two distinct
value systems, terminal and instrumental, each with a hierarchy of values.
These value systems are considered to be functionally and cognitively
connected with each other and with specific attitudes.

While Rokeach does theoretically consider value change and concom-
itant attitude and behavioral change, he does not directly consider
the development of values and value systems. The socialization process
which has resulted in the acquisition of terminal and instrumental

values has not been specified nor have the resulting emergent value

patterns for varying socialization processes.

Value Development

I have, to a limited degree, already touched upon psychological
explorations dealing with the area of the development of values and value
orientations during childhood and a more extensive examination will re-
veal that the conceptual definitional problems noted in the preceding
section are enlarged somewhat by the addition of a developmental dimension.

The preceding section dealing with value definition left us with a
generalized notion of a value being a cognitive conception of the desir-
able means and ends of action and the conceptualization of Rokeach was
specifically elaborated. It is explicit in this orientation that the

value is "internalized;" that is, the value is an integral aspect of



the functional cognitive structure of the adult individual.

A shift in focus from the adult value and value system to a de-
velopmental dimension has meant, for most psychological conceptualiza-
tions of this century, a major concern with the increasing internaliza-
tion of values. That is, if adult values have been considered internal-
ized preferences of means and ends, then how and why this internalization
occurs has been the primary concern of the developmentalist. In reviews
of the theories of the development of value orientations, both Kohlberg
(1963a, 1964) and Maccoby (1968) have noted that the most prevalent
conceptualization of moral develoyhent has been that of increasing
internalization of basic cultural rules of social action. They also
note that three different aspects of this internalization which have
been stressed in the theoretical literature and research. These aspects
are (a) moral behavior, (b) moral affect, and (c) moral judgment.

The previously-cited Hartshorne and May (1928-1930) studies ex-
emplify research in the moral behavior area. Here, internalization
was considered to be intrinsically motivated conformity or resistance
to temptation. Hartshorne and May defined moral character as a set of
culturally defined virtues (honesty, service, self-control) which they
felt would be translated into measurable traits through the use of
temptation situations. As noted above, their Tests of Moral Knowledge
correlated little with moral behavior. They also found there was little
consistency of moral behavior from one situation to another.

The affective criterion of the existence of internalized standards
is that of guilt. Both learning theories and psychoanalytically-oriented

theories focus on guilt or anxiety as a basic moral motive and focus on



inhibition as the basic expression of morality.
Rokeach (1969) also makes room for this notion in his conceptuali-

zation of values:

To my mind, the general concept of value is consider-
ably broader than the concept of moral value. For one
thing, moral values refer only to modes of behavior,
instrumental values, and not to end-states of existence,
terminal values. For another, moral values refer mainly
to those modes of behavior which, when violated, arouse
pangs of conscience or feelings of guilt or wrong
doing; they have an interpersonal focus (p. 6).

In other words, Rokeach sees moral values as a sub-set of instru-
mental values which have specific functions and are specifically related
to the affective dimension.

Finally, the judgmental or cognitive aspect of internalization
suggests an understanding of a standard and a positive valuing of it.
For Kohlberg (1964), "the internalization of a standard implies a
capacity to make judgments in terms of that standard and to justify
maintaining the standard to oneself and to others (p. 384)."4‘

However, Kohlberg (1960) notes elsewhere the developmental position

on this internalization:

The basic assumption of most...is that moral develop-
ment is a matter of internalizing external cultural stan-
dards through reinforcement or identification. The develop-
mentalist would say in opposition that there are basic
attributes of adult morality which represents the outcome
of developmental transformations of earlier motives and
conceptions. Moral development is not a simple stamping
in of external prohibitions and rules, on a childish tabula
rasa mentality.

It is morality in this more positive and developmental
sense which was seen as the key problem of socialization
by the founders of social psychology; McDougall, Dewey,
Mead, and Baldwin (p. 1).
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Piaget

This cognitive aspect of internalization received its modern
pioneering work from Piaget (1932). It is important to note that
the subject matter of this work is not separated in any important
manner from Piaget's general cognitive theme at that time. Piaget's
efforts in the moral judgment area can only be fully understood within
the larger context within which he worked, i.e., the context of a more
comprehensive effort to describe cognitive and logical development.

Flavell (1963) notes that the important theoretical tie between
Piaget's The Moral Judgment of the Child and his preceding works lies
in understanding that the mechanism Piaget considers responsible for
the development of rational morality is the same as for rationality in
general. In addition to the developmental parallelism, Piaget saw an
even deeper intrinsic connection between thought and morality: 'Logic
is the morality of thought just as morality is the logic of action
(1932, p. 398)."

Thus, to understand fully what Piaget is saying about moral develop-
ment, we must first understand the larger, more inclusive concerns of
his general theory. It is beyond the scope of this paper to provide
comprehensive coverage of Piaget's general theory; therefore, I will
not attempt to review Piaget's general theoretical foundations. Flavell
(1963) details much of Piaget's work and summarizes his theory amd Furth
(1969) presents a reasonably concise summary of Piaget's theoretical
foundations, emphasizing the biological and epistemological dimensions.

Piaget's general approach to moral development is essentially a

"stage" theory approach. That is, a child growing up in an environment
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and interacting with the environment undergoes identifiable changes in
his cognitive structure and functioning. These changes take place in
a predetermined sequence in all children, yet not necessarily at the
same time or at the same rate of change. Indeed, Piaget suggests that
in certain environments development may stop at some particular stage.
Use of the word "stage'" is only a convenient method of condensing at
certain points the characteristics of the changes which are taking place.
Though we could not point to any stages properly so called,
which followed one another in a necessary order, we were
able to define processes whose final terms were quite
distinct from one another. These processes might mingle
and overlap more or less in the life of each child, but
they marked nevertheless the broad divisions of moral
development (Piaget, 1932, p. 175).
The final result of Piaget's considerations of the child's moral
reasoning is to identify two stages, or ideal types, in the early develop-

ment of the child. The earlier of the two stages reflects the morality

of constraint (the heteronomous stage) and the later stage reflects
the morality of cooperation (the autonomous stage).

As the developmental process is essentially concerned with the
internalization of basic cultural rules of social action, the stages
represent increasing internalization of rules by the child. Prior to
the heteronomous stage, the child has not internalized rules at all;
they are entirely external to himself. The heteronomous stage repre-
sents a partial internalization of rules where the child feels an obliga-
tion to conform even though he considers the sources of the rules to
be external. The autonomous stage reflects the full internalization of

the rules with the child feeling some control over them.
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In the sample of children Piaget talked with, most children
reached the autonomous stage by eleven years of age. That is, few
children eleven years old or older made moral judgments using the
immature aspects of the heteronomous stage. Children below seven
years of age seldom characterized their moral judgments with aspects
indicative of the higher autonomous stage.

Kohlberg (1963a), in reviewing the research in the area of moral
development, concluded that Piaget's generalized developmental view of
moral judgment has received clear support in that there was cross-
cultural evidence of age trends along several dimensions. However, many
of the specifics of Piaget's theory, such as the two stages of develop-
ment, have not been supported by research evidence.

At the time The Moral Judgment of the Child was published in 1932,
Piaget had restricted himgself primarily to verbal methods and it was not
until some years later that he reached the perspective that the central
mechanism of intelligence is found in the construction of operations
which derive from the general coordinations of actions. Instead of
"overcoming' egocentrism and realism, Piaget now writes of the develop-
ment of the ability to carry out concrete operations. In his theory
of cognitive development as currently viewed, the child moves from
the sensori-motor stage, through the preoperational stage, to the stage
of concrete operations and, finally, to the stage of formal operations.
During the preoperational stage (roughly from 2 to 6 years of age) the
child acquires the use of symbols but confuses means and ends. As the
child moves into the stage of concrete operations, he begins to differ-

entiate means and ends and begins to view means as instruments. This
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stage of concrete operations, beginning about the seventh year and
lasting until about the eleventh or twelth, roughly encompasses Piaget's
autonomous stage of the development of moral judgment. Just as few
children below seven years showed any use of the autonomous aspects of
moral judgment, so do few children of that age show operational thinking.

The strong emphasis of Piaget on the parallelism between general
cognitive development and the development of moral judgment still holds,
suggesting that the heteronomous and autonomous stages of moral develop-
ment could be reformulated to fit into the contemporary theoretical
structure.

Piaget does allude to the continuing parallelism of cognitive and

‘moral development in The Growth of Logical Thinking from Childhood to
Adolescence. In The Moral Judgment of the Child, adolescents were not

considered and thus, development into the age range of formal operational
thought was not then considered. 1In their book on adolescent thinking,
Inhelder and Piaget (1958) were

struck by the fact that feelings about ideals are
practically nonexistent in the child. A study of the
concept of nationality and the associated social attitudes
...has shown us that the child is sensitive to his family,
to his place of residence, to his native language, to
certain customs, etc., but that he preserves both an
astonishing degree of ignorance and a striking insen-
sitivity not only to his own designation or that of

his associates as Swiss, French, etc., but toward his

own country as a collective reality. This is to be
expected, since, in the 7-1l-year-old child, logic

is applied only to concrete or manipulable objects.

«..The notions of humanity, social justice (in con-

trast to interindividual justice which is deeply ex-
perienced at the concrete level), freedom of conscience,
civic or intellectual courage, and so forth, like the

idea of nationality, are ideals which profoundly influence
the adolescent's affective life; but with the child's
mentality, except for certain individual glimpses, they
can neither be understood nor felt.
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In other words, the child does not experience as
social feelings anything more than interindividual affects.
Even moral sentiments are felt only as a function of uni-
lateral respect (authority) or mutual respect. But,
beginning at 13-15 years, feelings about ideals or ideas
are added to the earlier ones, although, of course, they
too subsist in the adolescent as well as the adult. Of
course, an ideal always exists in a person and it does
not stop being an important interindividual element in
the new class of feelings. The problem is to find out
whether the idea is an object of affectivity because
of the person or the person because of the idea. But
whereas the child never gets out of this circle because
his only ideals are people who are actually part of
his surroundings, during adolescence the circle is
broken because ideals become autonomous (pp. 348-349).

Thus, moral development is not complete at the autonomous stage
outlined in The Moral Judgment of the Child. It is the development of
formal operational thought during adolescence which is necessary for

the formation of social ideals and principles.

Kohlberg

The most extensive and significant reformulation of Piaget's theory
of the development of moral judgment has been done by Kohlberg (1958 +).
Essentially Kohlberg takes a quantitative approach to the general quali-
tative material of Piaget. While Kohlberg (1963a) suggests that his
work provides clear support for the general developmental view, it does
not support Plaget specifically:

As opposed to Piaget's view, the data suggest that
the "natural" aspects of moral development are con-
tinuous and a reaction to the whole social world
rather than a product of a certain stage, a certain
concept (reciprocity), or a certain type of social
relations (peer relations). (pp. 322-323),

Kohlberg's conceptualization of moral judgment suggests, as does

Piaget's, that morality develops within a framework of general cognitive

growth which imposes restrictions on the judgmental abilities of the child.
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Within this generalized framework of developing cognitive abilities,
Kohlberg has identified six distinct stages in the development of moral
reasoning. These six stages (or ideal-types) which are thought to form

an invariant, culturally-universal sequence are:

I. Preconventional Level
Stage 1: The punishment and obedience orientation.
Stage 2: The instrumental relativist orientation.
II. Conventional Level
Stage 3: The interpersonal concordance or '"good boy-nice girl"
orientation.
Stage 4: The rigid rule ("law and order") orientation.
II1. Postconventional, Autonomous, or Principled Level
Stage 5: The social-contract, legalistic orientation.
Stage 6: The universal ethical principle orientation.

(See Appendix A for elaboration of stages)

The research evidence to date indicates that the following four
conditions, which Kohlberg considers necessary for validating the
presence of true '"stages', do hold for his typology:

a. Regular age-related changes with lower stage judgments de-

creasing and higher stage judgments increasing.

b. Considerable generality across situations.

c. Higher correlation of frequency of judgments in adjacent

stages than with more distant stages.

d. It should be easier to move a child up one stage in judgment

than to produce any other change (summarized from Maccoby, 1968).
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Kohlberg (1958, 1963a, 1963b, 1964) has presented evidence to
support his typology in both longitudinal and cross-sectional studies.
Turiel (1965) demonstrated the invariance of the sequential progression
and integration of lower stages into higher stages. Kramer (1968) in-
vestigated the Kohlberg stages longitudinally and found support for
earlier findings. Kohlberg (1968) also presents data supporting the
cultural universality of his stages of moral development.

Returning to the concept of internalization, Kohlberg concludes
that moral internalization relates closely to the cognitive develop-
ment of moral concepts. At the first two stages (stages summarized in
Appendix A) standards of judgments and motivations are external to the
child. The motivations are essentially external rewards and punishments.
At the middle two stages, the standards the child uses are for the most
part, external. However, he has internalized much of his motivation
to conform where he feels it necessary to maintain the expectations of
the family, group, or nation. At the highest stages, the motivations
and standards have become internal to the individual. It is at these
stages that the individual becomes truly "moral" for Kohlberg.

Each of these stages, for Kohlberg (1969), is a normative ethical
theory. To define these stages, he has listed all the concerns on which
a normative ethical theory must potentially take a stand in any given
moral situation. These concerns, called Aspects or Categories (see
Appendix B), are the basic units of moral judgments. At present, Kohlberg
lists thirty Aspects which, in effect, each define a question, "What
stand does your theory take on this area of concern?” The Aspects of

Kohlberg's system are exhaustive but not necessarily mutually exclusive,
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as one statement might bear on a number of Aspects at once.

These areas of concern which the Aspects define must be culturally
universal and universal across situations. That is, every culture or
elaborated moral theory must focus to an extent on the Aspect. Also,
it must be always logically possible to raise a question on any aspect
in any moral situation.

The structure of Kohlberg's typology is a 6 x 30 matrix: Stage x
Agpect. Thus, for each Aspect or area of concern, there is a stage-
typical orientation reflecting the developmental scheme. Each person,
in making a moral judgment, logically can be called upon to take a stand
on each one of the thirty Aspects at one of the six stages. Any given
individual may be at different stages for different Aspects on a particu-
lar moral situation. At the lower stages, some of the Aspects will
not be differentiated from one another.

The thirty Aspects are separated into three groupings: (a) the
basic modes of normative moral judgment, (b) the basic principles of
normative moral judgment, and (c) the basic moral values (see Appendix C).
These groupings are subdivided into capital-letter modes and principles,
each of which includes several Categories or Aspects.

The Aspects which fall under (a) above may be seen as the different
kinds of answers to questions as to what is right or wrong, good or bad,
Aspects under (b) are different kinds of moral reasons of answers to the
question "Why is it right?" or "Why should someone do what you say is
right?" The Aspects under (c¢) include such recurrent themes as Life,
Property, Liberty or Autonomy, etc. Basically, the Aspects (c) are

just applications of the other aspects to particular content areas.
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Kohlberg's approach to moral development is essentially a descriptive

one. He has identified stages in the development of moral judgment and
provided some evidence to support the existence of the stages. However,
he has yet to clearly confront the processes by which individuals pro-
gress through the stages. He has cited evidence (Kohlberg, 1963)
supporting, to an extent, a theory of developmental identification.
It is through role-playing and identification at various levels that
the individual develops and internalizes values. But, the variables
and the mixture which facilitate moral development for Kohlberg are
still not elaborated.

In answering his own question about the interpretation and defini-
tion of level of maturity of moral judgment, Kohlberg suggests:

One general answer is that a more mature judgment
is a more moral judgment. This does not mean that a
child who utters mature judgments is a more moral person,
as judged by the standards of the community. It means
that his judgments more closely correspond to genuine
moral judgments as these have been defined by philosophers.
While philosophers have been unable to agree upon any
ultimate principle of the good which would define "correct"
moral judgments, most philosophers agree upon the character-
istics which make a judgment a genuine moral judgment...
Unlike judgments of prudence or esthetics, moral judgments
tend to be universal, inclusive, consistent, and to be
grounded on objective, impersonal, or ideal grounds
(1964, p. 405).

Thus, the '"goal" toward which moral development is continually
striving may be structurally delineated and the progress of any child
may be viewed relative to this goal.

This goal, as represented by Kohlberg's postconventional stages,
is represented best as a concept of justice. And, as Kohlberg (1968)

notes, "The man who understands justice is more likely to practice it

(p. 30)." This is not to suggest that there has been demonstrated a



19

one-to-one relationship between moral judgment and behavior. Kohlberg
(1963a, 1964) considers at length the findings dealing with the corres-
pondence between moral judgment and behavior. The findings suggest
moderate correlations between stage of moral thinking and such behavioral
measures as resistance to tenptation.s
Basically, Kohlberg has found "that youths who understand justice
act more justly, and the man who understands justice helps create a

moral climate which goes far beyond his immediate and personal acts.

The universal society is the beneficiary (1968, p. 30)."

Values and moral reasoning

The research focus of this paper is the relationship between value
survey responses, age, and developmental level of moral reasoning.
Kohlberg has identified distinguishable stages in the development of
moral reasoning where this development is based on natural transforma-
tions of moral thought which reflect underlying cognitive processes.
Kohlberg is concerned with the formal, structural characteristics of
the judgmental process. That is, what are the formal criteria for
action? This contrasts the formal structure of a judgment of right or
wrong with the growth of moral knowledge or increased behavioral or
verbal conformity to societal norms.

This concept of the development of moral reasoning implies that,
within a given cultural context, certain preferences about what are
and are not desirable modes of behavior and end-states of existence
will be shared by individuals at the same level of reasoning. Kohlberg
has, in fact, built into his elaborated typology the generalized corres-

pondence of the modes and principles of moral reasoning with specific
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content areas such as Human Life and Liberty or Autonomy (see Appendix B

for these basic values). Thus, for Kohlberg, values are an integral
component of the developmental schema.

For example, contract, promise, and non-deception (a specific content
area) may be followed across the stages (structure). At stage 1, there
are no reasons for maintaining trust; at stage 2, the reason for main-
taining trust is self-interest; at stage 3, trust is maintained to avoid
disappointing others; at stage 4, there is a categorical attitude about
"keeping your word" with a sense of disappointment if you don't: at
stage 5, there is a contractual conception of expectations somewhat more
impersonal than 3 or 4 with an emphasis on the freedom not to enter into
a contract when considering blame for violation of the contract; at
stage 6, mutual trust is universalistic but more personal than at stage 5
as it is an act of faith going beyond simple contract--trust is also
seen as a condition for the ideal society at this stage. In terms of
a value hierarchy, contract, promise and non-deception as a value may
be seen as becoming increasingly important within the individual's belief
system as he progresses through the six stages of moral development.

For the two highest stages, maintenance of trust and honesty become
preferred modes of behavior for ethical and moral reasons which transcent
specific situational or societal variables. It will be noticed, that,

in terms of a value hierarchy, cultural influences may reduce or increase
the relative value distances among stages, thus making stage-related
differences more or less measurable. In a society such as ours which
places heavy emphasis on honesty, we would expect that even stage-1

individuals would rank honmesty highly but that the increasing internalization
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of the value which occurs with the development of moral reasoning would
cause honesty to be valued still higher by the later stages.
,%;f Thus, within a given cultural context, we would hypothesize that

the increasing internalization of specific moral content which accompanies
the development of moral reasoning in the Kohlberg schema and increasing
ranking of that moral content (i.e., value) within the individual's

value hierarchy as conceptualized by Rokeach are functionally equivalent.

For Rokeach, the judgment of right or wrong is based on the value
hierarchy within an individual's belief system. That is, a moral
judgment (i.e., a judgment of action based on a set of factual and
evaluative beliefs about a particular set of situations and individuals)
will reflect the terminal and instrumental values of an individual.

The particular set of values (value system) a person holds become "a
standard or criterion for guiding action,...for morally judging self
and others (Rokeach, 1968, p. 160)." These values, these preferential
end-states and modes of behavior, are not situationally-bound but
rather transcendentally guide actions and judgments across specific
objects and situations.

It is possible, then, for two individuals to value, as an end-state
of existence, equality more highly than all other alternative end-states.
However, the reasons why they value equality so highly may be different.
Person Y may value equality because of his universal ethical principle
orientation (Kohlberg's stage 6) which is based on the principles of the
reciprocity and equality of human rights. The other individual, person Z,
may value equality highly because of a rigid rule-orientation (stage 4)

which recognizes that the official doctrine of the society is to value
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equality highly and maintenance of the social order demands it. It is
apparent, however, that Y's value of equality has validity and applica-
tion apart from any societal norms while Z's high value on equality
depends on the perceived social and legal norms.

Likewise, let us compare three persons who all value honest most
highly as a mode of behavior. Person A, when asked why he values honest,
might say that it is because his mother and father will spank him and
send him to bed without supper if he is not honest (stage 1). Person

B might say he values honest because his family and friends value honest

highly and he wouldn't want to disappoint them (stage 3). Person C
might say he values honegt highly because of the need for maintenance
of trust which is the foundation of extra-legal moral relations within
the society (stage 6).

We can see that a particular value may be held for and mean differ-
ent things to different people. However, within a given cultural milieu,
we anticipate certain value differences among individuals who utilize
differential reasoning for maintaining their values. For example, with
the two individuals, Y and Z, who both valued eguality highly, we would
anticipate that Y actually values equality more highly than Z because
Y's reasoning represents self-chosen ethical principles appealing to
logical comprehensiveness, universality, and consistency while Z
considers equality valuable because of his identification with the
social authority. To say that one "actually values'" equality more
highly is to say that the value is internalized for Y, suggesting little
cross-situation variability and a more consistent high ranking of the

value when compared with conflicting values. Thus, if the social
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authority were to de-emphasize equality in order, say, to placate
segments of an electorate, Z would be considered to have a higher prob-
ability of changing his value of equality downward than would Y whose
values are not based on identification with the social system.

Likewise, A, B, and C's high value of honest carry different impli-
cations for comparison with conflicting values and for the correlation
with honesty-related behavior. Just as with earlier research on moral
behavior, simple knowledge of the value of honest by adults or peers for
those at moral stages 1 through 4, does not necessarily mean they will

act honestly suggesting that other values such as succegs or gsocial

recognition actually take precedence in real-life situations. However,
those who have achieved moral stage 5 or 6 and who value honest highly
would be expected to be paying more than lip service to the value.

These hypothesized relationships between an individual's develop-
mental stage of moral reasoning and his values are not thought just to
evidence themselves in value rank-differences but in the stability of
his value system as well. Where values are external to an individual,
as they are at stage 1, his value system is more susceptible to external
influences than is the value system of the individual whose values are
rooted in self-chosen ethical principles of Kohlberg's stage 6. Thus,
we would hypothesize that the higher an individual's development stage
of moral reasoning, the more stabile will be his value system over time.

A seemingly obvious point of contact for the value concept of
Rokeach with the developmental dimension of moral judgment is Rokeach's
concept of moral value, which was discussed earlier in the context

of moral affect. However, when the concepts of moral value and moral
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judgment are considered beyond their nominal similarity, this point
of contact becomes less obvious.

As has been noted, Rokeach (1969) defines moral values as a subset®
of instrumental values which have an interpersonal focus and violation
of which results in affective arousal (e.g., guilt). The judgmental
aspect of morality considers the ability to make judgments in terms of
a standard and to justify maintaining that standard. The concept of
"moral" in moral value is not isomorphic to "moral" in moral judgment.
For Rokeach, a value is intrinsically moral in that its referent is a
mode of behavior which has an interpersonal focus. This use of moral
value suggests a rule--deontological theory which holds that rules such
as "honest" or "obedient" are valid standards of right and wrong apart
from any consideration of the specific situation or the consequences
of acting in accord with the moral value. This is contrasted with a
teleological theory which is ultimately concerned with the comparative
balance of good and evil which results from acting (Frankena, 1963,
chapter 3 deals with these topics in some detail). The concept of
moral value may also be contrasted, in a somewhat separate way, with
the position of Fotion (1968) on "what makes a moral situation moral?"’/

The use of the standard in Kohlberg's concept of moral judgment
encompasses not only the rules for behavior (moral values) but also
the terminal values which are used for such purposes as justifying a
particular mode of behavior in a given situation. Especially at the
post conventional level of Kohlberg's typology, all three levels of
reasoning in dealing with a moral situation suggested by Fotion (1968)

are found. These levels are: the descriptive or factual level, the
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rule level (where rules are equivalent to Rokeach's instrumental values),
and the value level (equivalent to Rokeach's terminal values). Fotion
sees that the basic factual elements of a moral situation lead to a
congideration of what rules for behavior are relevant in that situation
which lead, in turn, to a consideration of principles or judgments of
individual or societal goals which are relevant. In a somewhat different
context, Frankena also acknowledges a similar sentiment:
I propose therefore that we regard the morality of

principles and the morality of traits of character,

or doing and being, not as rival kinds of morality

between which we must choose, but as two complimentary

aspects of the same morality (p. 53).

The use of both terminal and instrumental values as defined by
Rokeach would thus be anticipated in making moral judgments. Thereby,
developmental differences in the structure of moral reasoning could
result in both terminal and instrumental value diffefenees, rather
than in just moral value differences as might be suggested by equating
the concept "moral" in moral values and moral reasoning.

My value data will give us the opportunity to determine the rela-
tionship of the moral and nonmoral instrumental values to the moral
judgmental dimension in order to test whether the moral values differ-
entiate among individuals at different stages of moral reasoning better
than the nonmoral values. The overall relationship between the terminal
values and the developmental dimension of moral reasoning will also
become more clear.

Finally, based on the Kohlberg typology, there are specific values

which are conceptually linked to the moral development dimension and

these specific relationships will be detailed in the following section.
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Hypotheses
We have already (p. 21) stated the general hypothesis which we

wish to test: specific value (as conceptualized by Rokeach) differences
for a given cultural context, correspond to differences in the develop-
mental level of an individual's moral reasoning ability (as conceptualized
by Kohlberg).

In the preceding section, the stability of value systems was hypothe-
sized to be related to stage of moral development. Specifically, the
hypothesis to test is:

Hl: The stability of terminal and instrumental value
systems will increase as stage of development of
woral reasoning increases, with age held constant.

Within a given culture, specific value content, as measured by
the Value Survey, is thought to correspond to the developmental gtructure
of moral reasoning. This general hypothesis may be operationally tested
both by a global measure of value similarity and by specific value
differences predicted from the developmental stages of moral reasoning.

The global value similarity notion yields this hypothesis:

H4.1: Holding age constant, Ss at a given stage of
moral development will show more value system
similarity when compared to one another than
when compared to Ss at different stages; this
pattern of value system similarity among the
developmental stages will reflect the develop-

mental pattern.
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If our hypothesis that the ethical theories which the Kohlberg
stages represent have something to say about values is correct, we
have only to select those values from the Value Survey with which the
moral judgmental dimension deals directly, predict value differences
consistent with the developmental structural differences, and, finally,
assess the accuracy of our predictions. The nature of tﬁé Value Survey,
however, limits the type of value differences which can reasonably be
predicted. The relative ranking procedure makes any absolute value rank
prediction or absolute rank differences prediction futile. The best
that we can say is that when a stage-typical ethical theory emphasizes
a value more than the other stage-typical theories, that value should,
on the average, be ranked higher by Ss at that stage of reasoning than
by Ss at the other stages. Thus, our next hypothesis will be in the
form of a list of values which will be ranked highest on the average
("peak"s) by Ss at one or two specified stages of moral development,
if the values are related to the moral dimension. These predictions
are not thought to be related to age differences, so all 78 Ss may be
considered as one group. However, since age and stage of moral develop-
ment are correlated, each value prediction will also be expected to hold
within each grade level separately. Where there are too few Ss at the
moral level where a value is predicted to peak, that prediction 1is
altered to conform to the stages available within the grade level. This
somewhat lengthy hypothesis is:

H4.2: The following values will be ranked highest on the average

("peak") by Ss at the indicated stage(s) of moral reasoning.



T e e —— —



28

I. Terminal values

1. A comfortable life will peak at stage 2. The stage 2
instrumental hedonists of the Kohlberg typology are
preoccupied with a concern for their own comfort and
well-being rather than for others. It would be at
this stage where a_comfortable life would most be
utilized in making moral judgments.

2. Equality will peak at stage 6., It is at this stage
where equality becomes a defining element of the moral .
reasoning. Lacking any stage-6 Ss in our sample, f .
however, equality will peak at stage 5, where equality . -5
and brotherhood are also among the defining elements
of moral thought. In each grade separately, equality
will peak at the highest stage present.

3. Family security will peak at stage 1 and at stage 3.

The stage-1 moralist defers unquestionly to the pre- -

vailing power which, for our Ss, is primarily found

in the family. This deference to the parental authority
reflects a high regard for the family structure. In

a much different sense, the stage-3 moralist also has

a high regard for the family structure, but this regard
is reflecting an identification with the family rather
than the simple deference to it as with the stage-1l
moralists.

4, Freedom will peak at stage 2 and stage 5. The hedonistic
relativists at stage 2 feel that anyone may do what they
wish with their own lives or property, reflecting a con-
cern for their own freedom. The stage-5 moralists share
this concern for individual freedom with the stage-2
moralists in that the concept of social-contract empha-
sizes free agreement outside the legal realm.

5. National security will peak at stage 4. The stage-4
moralists consider the honor and welfare of the state
as an ultimate concern; something which should be
defended at all cost.

6. Pleasure will peak at stage 2. The hedonistic overtones
of the stage-2 morality reflect a prime concern with the
self and the tendency is to make judgments on the basis
of what pleasure or good an act brings to the self.

7. Salvation will peak at stage 1 and at stage 4. The
moralities at these two stages represent the most
socially conserving moralities and the most absolutist
positions in terms of religious imperatives. As Rokeach
(1969) has shown, salvation is highly correlated with
religiousness and social conservatism.
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I1I1. Instrumental values

8. Proadminded will peak at stage 5 and stage 6. It
is at these stages of moral reasoning that broad-
mindedness is strongly implied in that openminded-
ness and flexibility are prerequisites for making
moral judgments.

9. Forgiving will peak at stage 6. It is in the stage-6
morality where the moral principles of justice are
principles of obligation and not principles requiring
blame or justifying blame of others on self. In our
sample, stage-5 Ss will share this outlook most. Where
no stage-5 Ss are present in a particular grade, the
morality of stage-3, with its concern with being nice
and maintaining pleasant relationships, would lead to
higher ranking of this value.

10. Helpful will peak at stage 3 and at stage 5. The good,
for the stage-3 moralist, is often defined as helping
others. For stage-5 moralists, the welfare of the
community is an ultimate criteria of the consequences
of action so that behavior which leads to this is
highly valued.

11. loving will peak at stage 3. The stage-3 moralist, in
defining the good, often refers to this value.

12. Obedient will peak at stage 1 and at stage 4. At stage 1,
respect 18 defined as obedience to the superior power.
At stage 4, right behavior consists, in part, of obedience
to and respect for the social authority.

13. Responsible will peak at stage 5 and stage 6. The moralists
at these stages consider themselves responsible for all con-
sequences of their own action or inaction to which moral
principles apply (this is true more so for the stage-6
moralists).

14, Self-controlled will peak at stage 4 and stage 5. The

stage-4 moralist is concerned with rigid maintenance of

rules in order to avoid guilt. The stage-5 moralist,

with a greater awareness of his own responsibility,

demands a greater measure of self-discipline.
These value peak predictions for the entire sample are summarized in

Table 1. The predictions within each grade level are summarized in Table 2.

To specifically deal with the issue of moral values which was dealt

with in the preceding section, we will make two additional hypotheses
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Table 1. Predicted Value Peaks® Across Stages of Moral Development
for Entire Sample (N=78).

Stage
Terminal 1.2 3 4
A Comfortable Life *
Equality *
Family Security | * *
Freedom * *
National Security *
Pleasure %*
Salvation | * *
Instrumental
Broadminded *
Forgiving *
Helpful * *
Loving *
Obedient | * *
Responsible *
Self-controlled * | *

¥A peak is defined as the highest median rank
order among the groups for each value.
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Table 2. Predicted Value Peaks® Across Stages Of Moral Development
for Each Grade Level.

Grade Level
7 9 11
Stage Stage Stage
Terminal 1 2 2 3 &4 2 3 4 5
A Comfortable Lif ’_*ﬂg_ [*T K
Equalit * * *
Family Securityl * * * *
Freed * * * *
National Security * * %
Pleasur * * *
Salvatio * * *
Instrumental
Broadminde * * *
Forgivin * * *
Helpfu * %* * %*
Lovin * * %*
Obedient]| * * *
Responsible * * *
Self-controlled] * * *| %

*a peak is defined as the highest median rank order among the
stage-level groups within each grade level for each value.
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based on the Rokeach conception of moral values. These hypotheses are
designed to test whether the moral values as defined by Rokeach are
operationally related to the moral judgmental dimension to a greater
extent than are the terminal values or the non-moral instrumental values.
Under Hl, we hypothesized both terminal and instrumental value
system reliabilities would correlate with stage of development. If
the moral values are more intrinsically related to the moral judgmental
dimension, then the instrumental value system stabilities should show
a stronger correlation with that dimension than will the terminal
stabilities. Formally stated, this hypothesis is:
H2: Instrumental value system stability will correlate
more highly with stage of moral development than
will terminal value system stability.
The related hypothesis is:
H3: The "moral values" will differentiate among Ss
at different moral stages more than will the non-

moral instrumental values.



METHOD

Research designs in developmental areas, according to Kessen (1960),
are of two generalized types: 1longitudinal and cross-sectional. The
longitudinal designs make use of repeated measures of the same subjects
at different points along the time scale. The cross-sectional designs
utilize single measures of individuals who are, at that moment, at
different points along the time scale. There are benefits to be derived
from each approach: the repeated measures design gives more sensitive
estimates of small, reliable changes which occur while the cross-
sectional approach must rely primarily on group means and the like for
analysis. Also the cross-sectional design fails to handle cultural
variance at the different ages as does the longitudinal design. However,
the cross-gsectional design has the undeniable virtue of being quicker
and cheaper.

For this study, a cross-se;tional design was chosen. Economic con-
cerns vere primarily responsible but it was also felt that the results
from a cross-gectional analysis would, in the event hypotheses were
confirmed, make results much more compelling. This is because larger
value differences between groups would have to occur in order for
significant results to be found.

As Rokeach and Parker (1970) note, 'we would expect value differ-
ences to be associated with differences in subcultural membership, sex,

religion, age, race, ethnic identification, life style, socio-economic
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status, child-rearing practices, intelligence, authoritarianism, etc."
Since our interest here is to determine what, if any, value differences
are related to structural differences in moral judgment, we wish to
eliminate all extraneous variables (other than age) when selecting our
sample so that developmental difference is, to what extent possible,
the single independent variable.

To achieve this end of selecting a homogeneous sample, we drew
our subjects from the public school system of a small suburban-rural
community a few miles from Lansing, Michigan. The school and community
are virtually one-hundred per cent white, predominately middle to lower-

middle class.

The Sample

Ss (N=78) were white males from the seventh, ninth, and eleventh
grades. At the request of the school administration, positive parental
approval for each potential subject had to be acquired (Appendix D con-
tains a sample parental request form). This procedure reduced the

? Table 3 indicates the varying

available pool from which to draw Ss.
return rates. The procedure also resulted in a somewhat biased sample,
as Table 4 indicates. 1In all three grades, the mean scholastic achieve-
ment scores for Ss and non-subjects were compared. In all cases, the
mean scores were higher for the Ss than for other male students in the
same grade who were not Ss in this study. In grades seven and nine, the
differences are quite marked. Thus, the required procedure resulted in
a more scholastically advanced sample than we would have anticipated

had we drawn our Ss at random from each grade rather than from those

students for whom we had parental permission.
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Table 3. Number and Percent of Parental Permission Slips Returned by
Male Students in Each Grade.

Grade
7 9 11 Total
~n__ 2% n___% n_ % N %
Number of Male Students 79 68 55 202

Affirmative Parental Responses 39 (49) 38 (56) 32 (58) |109 (54)

Negative Parental Responses 11 (14) 7 (10) 5 (9)| 23 (11)

Total Parental Responses 50 (63) 45 (66) 37 (67) 132 (65)
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Table 4. t tests for Mean Differences in Scholastic Achievement Scores®
for Ss vs., All Other Males in Each Grade.
X 62 n df t P
Grade 7 oue'males  as.3 7827 g OB 203 <05
Crade 9 Otheg’unles 32:2 gg;:g §; 56 1.977 <.10
Grade 11 o, 2°, . ;g:g 267.8 22 55 0.388 .5

216.5 32

8gcores not available for all students.

from pupil files were used for this analysis:
Grade 7 - Composite percentile score on Iowa Test of Basic

Skills

The following test results

Grade 9 - Composite G.E, on Iowa Test of Basic Skills
Grade 11 - Verbal Reasoning raw score + Numerical Ability

raw score on Differential Appitude Test.
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Testing Procedures

Each S was first met by E in an individual 50-minute session in the
school. At this session, S and E chatted for a few minutes to get at
ease and then E explained the general purpose and nature of the testing
to S. E assured S that the procedure would be harmless and that S's
responses would be confidential. S was assured that no one other than
E would see his responses in any but anonymous form. E also reiterated
that he was not connected with the school, that the school had only
allowed him to use its facilities. S was then asked if he wanted to
participate. He was assured that he was free to return to class and
not participate for any reason. No student chose not to participate.

The testing began with asking age, parental occupation and education,
and family size. S was then given the Peabody Picture Vocabulary Test
(PPVT) (Dunn, 1965) to quickly assess MA and IQ. The PPVT was given
prior to the Kohlberg Moral Judgment Interview because the game-like
quality of the PPVT is useful for establishing rapport with S and getting
him to respond freely. The mean C.A., PPVT raw score, and 1Q for each
grade are presented in Table 5.

The mean IQ's for Ss at each grade level are reasonably equivalent
in that an ANOVA yielded a non-significant F. The bias effect of the
sampling procedure noted in Table 4 has resulted in higher mean IQs for
the seventh and ninth grade, but not significantly higher. The increasing
mean PPVT scores, which are equivalent to MA, show the predictable in-
crease with grade.

S was then read four hypothetical moral dilemmas from the Kohlberg

Moral Judgment Interview (KMJI) and was asked to answer questions about
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Table 5. Mean C.A., PPVT Raw Score, and I.Q. for Ss in Each Grade

Grade
7 9 11
C.A. 12.9 15.0 16.8
PPVT raw score 102.6 112.1 116.9

I.Q. 115.3 116.7 112.2
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the stories (see Appendix E for the four stories and questions). §'s
responses were tape-recorded and later typed up for scoring purposes.
After all Ss had completed this initial individual testing, they
were twice brought together in groups to complete the Rokeach Value
Survey--Form D (see Appendix F). The test-retest interval for all Ss

was three weeks.lo

Scoring the Kohlberg Moral Judgment Interview 1

The global rating method (Kohlberg, 1958 & 1969) was used in scoring
the S's responses on the KMJI. (See Appendix G for a sample Global-
Rating Guide). Each situation is scored separately for all Ss. With
the Global-Rating Guide, each $'s responses are given a major code indi-
cating the predominant stage of moral reasoning used by the subject in
making judgments about the situation. If one stage is not clearly pre-
dominant, the scorer may also assign a minor code indicating a secondary
stage of reasoning used by S. This major code alone or major and minor
code is the global score for that S for that situation. When all proto-
cols have been scored, each S has four global scores indicating the
stage of moral reasoning used in making judgments about each situation.
The scorer then, on the basis of the four global scores, assigns each
subject to one of the six stages of moral reasoning which best typifies
that S's level of moral reasoning. This assignation to one of the ideal-
type stages is the S's global-global (GG) score and is said to represent
that S's developmental stage of moral reasoning.

Although the Global Rating method is somewhat less precise than the
detailed scoring method first elaborated by Kohlberg (1958) or his newest,

not-yet-completed, Aspect Scoring Method (1969), it has the benefit of
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being much faster. However, despite the method used to score each
situation, there has, as of yet, never been developed a clearly de-
fined method for "averaging' the global scores in order to arrive at
the global-global score or '"pure'" stage-type. Haan, Smith, and Block
(1968) used the following method for assigning college students to

a final "pure'" type: Each global score was given a weight of 3 (major
code only=3; if major and minor, major code weight=2, minor code
weight=1) and the weights at each stage were summed across all situa-
tions. 1f, for two judges, the summed weight of the highest weighted
stage was at least twice the summed weight of any other stage, the
subject was assigned to that stage. This is a fairly rigorous method,
as Haan, et. al. point out even when the detailed scoring method is
used.

In this study, assignment of Ss to a final '"pure" type was also
based on the global scores, but every S was required to be assigned so
any method which eliminated Ss for failure to meet a criterion was not
useful. It was thus decided to sum the weighted global scores and the
largest sum would determine the global-global score for that S. For
example, subject 30 had the following global scores on the situations

and was determined to be a '"stage 2" moralist on the basis of the

weighting:
Situation: I11 IV 1 VII
Global Score: 2(4) 1(3) 2 2(3) s
1 2 2
o 2 2 3 2 @
o 1 1 2
84 1 1
5 0
6 0
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Where ties occurred, the scorer re-evaluated S's protocol to make a

judgment as to which stage best represented the reasoning of S.

Reliability of Scoring

The outlined procedure for assigning Ss to '"pure" types requires
considerable training and practice to achieve reliable results. Two
coders were trained in scoring the KMJI and the protocols fo 31 Ss were
randomly selected for scoring by both (the remainder were scored only
by one coder, the experimenter) coders.

For reliability purposes, global scores of the two coders were
considered to "agree" if any of the following three conditions were met:

a) both major and minor codes were identical,

b) major and minor code were just reversed (e.g., 4(3) and 3(4)).

or c¢) major codes were identical regardless of any minor codes
(e.g., 4(2) and 4(3)).
For global-global scores, agreement is only when "pure' type scores
are identical as there are no minor codes. The percent agreement between
the two coders on global scores for each situation and grade are shown
in Table 6 and the agreement on global-global designations, in Table 7.

An additional measure of reliability is the correlation between
the moral maturity (MM) scores given by each coder.ll Table 8 shows
these correlations.

These tables indicate fairly good agreement between the two coders.
One additional reliability measure is the percent agreement of the two
coders with a set of test protocols used by Kohlberg in training. Of
10 situations, Coder A's (experimenter) global scores agreed 100%,

Coder B's agreed 90%.
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Table 6. Percent Agreement Between Coders on Global Scores for

31 Ss.

Grade 7 (n=10)
Grade 9 (n=11)
Grade 11 (n=10)

Total

KMJI Situation

111 v I VI
50% 80% 80% 60%
100% 73% 91% 37%
80% 100% 80% 80%
77% 84% 84% 58%

Total
68%
80%

85%
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Table 7. Percent Agreement® Between Coders on Global-Global Scores

for 31 Ss.
Grade
7 9 11
Percent Agreement 90% 82% 80%

8Where agreement was not reached, the global-global scores given
by the two coders were always in adjacent stages.



Table 8. Correlations Between Moral Maturity Score Distributions
of Two Coders

Grade
7 9 11 Combined
(n=10) (n=11) (n=10) (n=31)

r = 932 | 867 |  .908 | .903




RESULTS

The distribution of moral types within and between grades reflects
the development dimension in that the lower stages tend to become less
frequent and the higher stages more frequent as age increases (see Figure 1).
For example, 237 of the seventh graders are at stage 1 while there are no
eleventh graders at that stage. The mean global-global scores show an
increasing trend as age increases. When weighted global scores for each
situation are used as the unit of analysis, the pattern is essentially
the same. An analysis of these means (Table 9) indicates that the dis-
tributions of global scores are significantly different for the three
age groups, as would be expected.

The distribution of moral types is somewhat more positively skewed
than we had anticipated, especially in the eleventh grade sample.
Kohlberg's (1964) chart of the age trends across the six stages is in
Figure 2a. Note that use of stage-1 and stage-2 reasoning decreases with
age, use of stage-3 and stage-4 reasoning increases until age 13 and then
stabilizes, and the use of the highest two stages increases from age 13
to 16. Figure 2b shows that percentages of global scores for our ages
show roughly a similar pattern but, in the later stages, the absolute
percentages of our sample lags behind that of the Kohlberg sample. For
example our thirteen-year-olds exhibit a pattern close to the pattern
of ten-year-olds in the Kohlberg sample. At seventeen, in our sample,

stage-2 reasoning has not declined nearly to the extent it has in the

45
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Table 9. ¢t tests for Mean Differences in (Weighted) Global Scores

for Each Grade.

X c? n? df t P

Grade 7 2.31 1.09 104
206 2.63 <.01

Grade 9 2.68 0.94 104
206 2.25 <.05

Grade 11 3.02 1.43 104

8104 equals number of Ss (26) times number of KMJI situations

used (4).
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Kohlberg sample at age sixteen. This suggests that either the
measurements differ or the samples differ, or both. Although the
percentages referred to in Figures 2a and 2b are not precisely equiva-
lent, they substantially represent the same thing: percent of stage-
typical moral reasoning at a given age for a given sample. If we
assume that the differences between the two samples are actual develop-
mental differences and not measurement error, It is apparent that our

sample is somewhat slow to develop in the moral aphere.

Moral development, cognitive development and socio-economic level.

The question of the relationship between cognitive development and
moral development is answered by Kohlberg in his suggestion that level
of cognitive development is a necessary but not sufficient criterion
for attainment of moral stages. That is, a given level of cognitive
ability is required for reasoning at a particular moral level but the
ability to reason at that given level of abstraction does not automa-
tically mean that the individual will attain the moral level: other
social-situational factors are required. In our sample, the correlation
between level of cognitive development (as measured by the raw PPVT
score which is roughly equivalent to M.A.) and level of moral develop-
ment (Moral Maturity score) is .58. This general size of correlation
is found within each grade level as well. The correlations between
cognitive levels and moral levels for the 7th, 9th, and 11th grade Ss
are .58, .49, and .66, respectively, thus confirming a moderate trend
for attainment of higher moral levels with higher cognitive levels.

However, as Maccoby (1968) notes, certain social-structural

variables are also related to progression through the stages of moral
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development. The suggestion in Kohlberg's theory of identification

is that the major difference between children from different social
classes is not that they acquire different values but that the rate

of progress through the stages differs. Kramer (1968) found this

to be the case in his study of adolescents and young adults. When Ss
in our sample are dichotomized in High and Low groups based on parents’
jobs and educational levels (socio-economic levellz), a two-way ANOVA
on Moral Maturity scores (Table 10) confirms main effects for both
grade (age) and socio-economic level without any significant inter-
action. 1In all cases, the mean Moral Maturity score for the High

socio-economic Ss is higher than that for the Low socio-economic Ss.

Value system stability

The Rokeach Value Survey was administered twice to each § at a
three week interval to ascertain the stability of each S$'s value
rankings. For both the terminal and instrumental values, Spearman rho
correlations were computed between the time-one and time-two rankings.
For the entire sample (N=78), the median stability coefficients (rho)
are ,712 for terminal value systems and .673 .for the instrumentals.l3
The correlation (r) between terminal and instrumental value system
stability is .477,

As with Moral Maturity scores, mean value system stability coefficients
were compared across grade levels and socio-economic levels. These ANOVA's
are summarized in Table 11 (terminal stabilities) and Table 12 (instru-
mental stabilities), indicating that gra@e level (age) has a significant

effect on both terminal and instrumental value system stability. The

mean stability coefficients for both terminal and instrumental value
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Table 10. Analysis of Variance on Moral Maturity Scores for Entire
Sample by Grade and Socio-economic Level.

Source df MS F P

Socio-economic

level (A) 1 1030.4 11.88 <.005
Grade (B) 2 500.9 5.78 <.005
AXB 2 136.6 1.57 n.s.

Within cell 72 86.7 - -




52

Table 11. Analysis of Variance on Terminal Value System Stability
Coefficients (rho) for Entire Sample by Grade and Socio-
economic Level,

Source df MS F P
Socio-economic
Level (A) 1 .0025 .06 n.s.
Grade (B) 2 .1341 3.31 <.05
AXB 2 .1109 2.73 n.s.
Within cell 72 .0405 - -
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~

Table 12. Analysis of Variance on Instrumental Value System Stability
Coefficients (rho) for Entire Sample by Grade and Socio-
economic Level.

Source df MS F P
Socio=economic
level (A) 1 .056 1.29 n.s.
Grade (B) 2 .192 4.46 <,05
AXB 2 .001 0.02 n.s.
Within cell 72 .043 - -
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systems show consistent increases as grade level increases (Figure 3).
The main effect of socio-economic level and the interaction effect
were nonsignificant for both terminal and instrumental stabilities.
(Tables 1.H & 2.H in Appendix H list mean stability coefficients for all
cells in a Stage X Grade table).

In Hl, I predicted that value system stabilities would increase
with increasing moral development. Figure 3 indicates stability increases
with age. Figure 4 indicates a similar pattern of increasing stability
over stages of moral development. The general trend is for higher
value system stability to be related to higher stages of moral reason-
ing. However, since the higher moral stages occur more frequently at
the higher grade levels, a two-way ANOVA was run to determine the main
effects of stage and grade and interaction effects, if any. For these
analyses, only Ss at stages 2, 3 and 4 were retained in drder to eliminate
empty cells (there are no stage-1l Ss in the eleventh grade and no stage-5
Ss in the ninth grade). Tables 13 and 14 summarize the ANOVA's for the
terminal and instrumental stabilities. As may be seen with this restricted
sample, the main effect of grade on the terminal stabilities is no
longer significant (as it was in Table 11 which utilized all 78 Ss). More
importantly for Hl, the main effect of stage of development is non-
significant for both terminal and instrumental value systems. This
tends to disconfirm H1 and to rather suggest that value system stability
is most strongly related to differences in chronological age which, in
turn, suggests that such factors as reading ability, vocabulary size,
familiarity with value terms, and the like may be influencing the stability

of the value rankings rather than any underlying intrinsic value instability
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Table 13. Analysis of Variance on Terminal Value System Reliabilities
by Stage (2, 3, & 4) and Grade.
Source df MS F ]
Stage (A) 2 .068 1.86 n.s.
Grade (B) 2 .063 1.73 n.s.
AXB 4 .019 0.52 n.s.
Within cell 55 .036 - -
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Table 14. Analysis of Variance on Instrumental Value System
Reliabilities by Stage (2, 3, &%) and Grade.

Source df MS F P
Stage (A) 2 .051 1.41 n.s.
Grade (B) 2 .123 3.37 <.05
AXB 4 .014 0.38 n.s,

Within cell 55 .036 - -
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specifically related to developmental stage of moral reasoning.

Likewise, H2 is disconfirmed in that the relationship between
stage of moral development and value system stability is not stronger
for the instrumental value system with its moral values than for the
terminal value system. This suggests that the moral values of the
Value Survey are not being differentially responded to at the different
stages of moral development.

In H3, it was predicted that these moral values would differen-
tiate among individuals at the different moral stages more strongly
than would the non-moral instrumental values. As a measure of a
value's ability to differentiate among various stage groups, the Kruskal-
Wallis H statistic was used as a descriptive index of the degree to
which the moral groups differentially ranked the value. The more
stage-groups differed in their rankings, the larger H becomes. If
these H's for each instrumental value are then rank ordered from
largest to smallest, a Mann-Whitney U statistic may be derived to test
the null hypothesis that the rank sums of the moral and non-moral
value Hs do not differ. If the moral values are differentially ranked
by the stage-groups more so than the non-moral values, the H's for
the moral values should be consistently larger, resulting in a signi-
ficant U. For the entire sample and for each grade individually a U
was derived. In none of these four tests was the U significant (the
U for the largest difference in the predicted direction was 25, which
is not significant at the .05 level) and the rank sum differences were
in the predicted direction only in two of the four cases. Thus H3 was

not confirmed.
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Value Structure and Value Content

The structure of an individual's level of moral reasoning has
implications for the content of the individual's values. Thus, we
predicted that the content of our culturally homogeneous sample would
be related to stage of moral reasoning and that, in some cases, value
peaks coqld be predicted. The more general relationship between structure
and content is predicted in H4.1, which suggests that for individuals
who share a common culture, there will be more value similarity within
moral development stages than between stages and that the pattern of
value similarity will reflect the moral development sequence. To test
this hypothesis, it is necessary to determine the extent of value
similarity between each and every S and then to determine the average
value similarity among Ss within each stage and between stages. If
rho correlations are used as indices of terminal and instrumental value
system similarity between §p,'we would expect highest correlations be-
tween Ss at the same stage of development and increasingly lower
correlations between Ss at increasingly distant stages. Thus, a matrix
of the average value system (either terminal or instrumental) correla-
tions (rho) between and among Ss at various stages of development should
show decreasing correlations as we move away from the diagonal. Since
our interest is in stage-related value sinilaéity as opposed to age-
or grade-related‘similarity, we will test H4.1 at each of the three
grade levels independently.

The first question to answer is whether the Ss at each moral stage
are ranking the values independently or whether they are using similar

standards to rank the values. A Kendall Coefficient of Concordance (W)
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was computed as a measure of both terminal and instrumental value system
similarity for each moral stage group at each grade level. Each W was
tested under the null hypothesis that the n sets of value rankings were
independent. A significant W indicates that the Ss are, to an extent,
using the same standard in ranking the 18 values. Table 15 summarizes
this analysis.

Tables 16, 17, and 18 contain the matrices of average terminal
value system correlations between and among Ss at the various stages
of moral development for each of the three grade levels. Likewise,
Tables 19, 20, and 21 show average instrumental value system correla-
tions.

The significance tests in Table 15 indicate that Ss at each stage
(exceptions in eleventh grade sample noted) are applying similar
standards in the ranking of the terminal and instrumental values,
However, our specific hypothesis related to the matrix patterns is
strongly disconfirmed. Not only are the values of Ss at a given stage
often more similar to the values of Ss at different stages than to the
values of same-stage fellows, but also this similarity often increases
as the distance between stages increases. The hypothesized pattern is
evident only for the instrumental values among the seventh grade Ss,
(Table 19) with only one cell not in the predicted direction. However,
we must conclude that the developmental dimension of moral reasoning
is not evident in the global measure of value system content similarity
derived from the Value Survey. That is to say that Ss in our sample
do not show a reliable indication of value similarity based on stage

of moral development.
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Table 15. Kendall Coefficient of Concordance, W& for Each Moral-
stage group at Each Grade Level at time-1.

Stage
1 2 3 4 5
Terminal - .24:* .37*: .23 .40™*
11 Instrumental - .23 .24 .28 .24
[] *dk * *%
o Terminal - .32 .30 .34 -
g 9 | Instrumental - L19%* 3% g3%F
Terminal .34: .303 .27:** - -
7 | Instrumental |.33 .27 47 - -

84 is a linear function of the average rho correlation among
each set of rankings.

*p <.05, *hp <.01, *&kp <.001.
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Table 16. Average Correlations (rho) of Time-1 Terminal Value
Systems Between and Among Ss at Stages 1, 2, and 3

in Grade 7.
Stage
1 2
n= 6 10
1 .21
8
) 2 24 .22
&
)
3 .22 .18 .13




Average Correlations (rho) of Time-1 Terminal Value Systems

Table 17.
Between and Among Ss at Stages 2, 3, and 4 in Grade 9.

Stage
2 3 4

n= 12 6 6

2 .26
o
@ 3 |.15 .16
&
"

4 .07 .24 .21
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Table 18. Average Correlations (rho) of Time-1 Terminal Value
Systems Between and Among Ss at Stages 2, 3, 4, and 5
in Grade 11.

Stage
2 3 4 5

n= 8 8 5 5

2 .13
& 3 .17 .28
3
n 4 .14 .08 .04

5 .20 .24 .07 .25
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Table 19. Average Correlations (rho) of Time-1 Instrumental Value
Systems Between and Among Ss at Stages 1, 2, and 3 in

Grade 7.
Stage
1 2 3
n= 6 10 6
1 | .20
[
00
s 2 (.11 .19
w
3 |.06 «25 .36
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Table 20. Average Correlations (rho) of Time-1 Instrumental Value
Systems Between and Among Ss at Stages 2, 3, and 4 in

Grade 9.
Stage
2 3 4
n= 12 6 6
2 .12
[}
00
3 3 .19 .18
7
4 .13 .22 .20
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Table 21. Average Correlations (rho) of Time-1 Instrumental Value
Systems Between and Among Ss at Stages 2, 3, 4, and 5

in Grade 11.
Stage
2 3 4 5

n= 8 8 5 5

2 .12
o 3 .17 .13
Q
a 4 | .14 .16 .10

5 .14 .18 .22 .08
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This failure of H4.1 to be confirmed may be attributable to a number
of possible factors. One possibility is that the Ss are responding to
the Value Survey not according to their own value preferences but
rather according to what they think they ought to value. That is, the
values may be being perceived by the Ss as cultural norms or impera-
tives and they are ranking them in order of perceived social desirability.
Then, to the extent the Ss perceive the same cultural value norms, they
will tend to rank the value labels in the same way. Another possibility
is that the structural aspects of moral reasoning are not, contrary to
Kohlberg's implication, strongly related to specific value content even
in a homogeneous group. A third possibility is found in Rokeach's
notion that values related to morality are but a subsft of the instru-
mental values and thus similarity in value content am&ng the stages is
related only to this subset. In this case, the global measure of value
system similarity used in the preceding analysis may be '"washing out"
moral value similarity with the inclusion of the additional, unrelated
values. We found previously that the moral values specified by Rokeach
do not, in fact, seem to be discriminating among the stages better than
the non-moral values, suggesting that an analysis of the moral values
alone would not result in a different conclusion. However, value pre-
dictions under H4.2 include seven terminal and seven instrumental out
of the 36 values, suggesting a subset of morally related values but a
subset different from those suggested by Rokeach.

If the notion that the stage-typical ethical theories of the
Kohlberg typology speak only to a subset of the values in the Value
Survey, then the ineffectiveness of the global similarity measure is

not inconsistent. However, the specific predictions of H4.2 must be
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demonstrably accurate if we are to conclude that value content is,
indeed, predictable from the underlying structural variation.

In H4.2, I specifically predicted at what stage or stages a particu-
lar value would be most highly ranked. Only fourteen values (7 terminal
and 7 instrumental) from the Value Survey were directly related to
the moral judgment concept of Kohlberg.

Table 18 and Table 19 contain the value peak predictions (originally
given in Table 1 and Table 2) as well as the actual value peaks as
they occurred in my sample. The correctness of each value peak predic-
tion is contained in Tables 22 and 23. The more general question which
needs answering is that of the overall success of my predictions. If
we assume that each prediction is independent of the others and that
there is an equal probability associated with guessing a peak correctly
by chance, we may determine the probability associated with making as

many or more correct predictions by chance.14

If this probability 1is
small, we may reject the null hypothesis that chance alone is working
and feel reasonably confident that, given knowledge of moral stages,
our ability to predict value peaks is enhanced.

For purposes of getting the best estimate of value medians for
the entire sample, time-1 and time-2 value rankings were combined and
grand median ranks computed for each value for each stage-typical
group. Table 24 presents the data on correct peak predictions and the
probabilities associated with getting as many or more correct by chance
if p(correct) = .2. These probabilities indicate that we may reject
the hypothesis that p(correct) = .2 in favor of the alternative,

p(correct) > .2. That is, our ability to predict value peaks given stage

of moral development is considerably better than chance.
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Table 22, Predicted Value Peaks and Actual Value Peaks (time-1 &
time-2 combined) Across Stages of Moral Development for
Entire Sample (N=78).

Stage

Ierminal L2 3 4
A Comfortable Life ] O
Equality

Family Security ] *
Freedom

National Security *
Pleasure @

Salvation

@
0®0® [

®
®

Ingtrumental
Broadminded
Forgiving

Helpful 8 8 *
*
®

* a-@q

Loving

Obedient
Regponsible
Self-controlled

oo

* = predicted value peak(s).
QO = actual value peak(s).
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Table 23. Predicted Value Peaks and Actual Value Peaks (time-1
only) Across Stages of Moral Development for EAch

Grade Level.
. Grade Level A
Vo NS \
7 9 11
Stage Stage Stage
Terminal 2 3 2 3 & 2 3 4 5
A Comfortable Life] [ *|O ® (x| @)
Equality ® ® O *
Family Security|® (C] C) Ol *
FreedomO | * ® ® ®
National Security|® O|* O}l *
Pleasure| |® @ @
Salvatio @ 1 @
Instrumental
Broadminde ®| [O *
Forgivin * ® ®
Helpfull® *| |O|=* O|*| |®
Lovin O|* ® Ol *
Obedient|® ol (€ Of *
Responsible|O * e ®
Self-controlle Qil*| |O|O]*]|=*

* = predicted value peak(s).
= actual value peak(s).
O 1 1 k(s)
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Table 24. Number of Correct Value Peak Predictions in Table 22 and
the Associated Binomial Probability Where the Probability
of a correct prediction is 1/5.

Number of Number
Prediction Predictions Correct P
Terminal 7 4 <,05
Instrumental 7 4 <.05

Combined 14 8 <.003
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Here, as before, an age factor is correlated with stage of
development so that our stage predictions are, to a degree, age pre-
dictions. For this reason, peaks were predicted within each grade level
separately in Table 2. Table 25 summarizes the probabilities associated
with the correct predictions in Table 23. When age is controlled, it
is apparent that our predictive ability is somewhat diminished. The
ma jor predictions hold up well for the ninth grade Ss, somewhat less
well for the seventh grade Ss, and almost not at all for the eleventh
grade Ss. However, H4.2 is generally supported by the data. The
failure of our predictions to hold up strongly in the eleventh grade
sample may be partly explained in Tables 18 and 21. Note that the
three concordance coeffieients which failed to achieve significance are
in the eleventh grade sample (stage 4 terminal and instrumental and
stage 5 instrumental). These low average intercorrelations were not
sufficiently large enough to allow us to reject the hypothesis of
independent value ranking for the Ss at these stages. Obviously, as
group value similarity decreases, it becomes more difficult to predict
accurately. In a similar vein, the partial failure of our predictions
in the seventh grade instrumental values may well be the result of
the factAthat five of the seven major peak predictions are for the
highest stage (3). It should be apparent that the ranking procedure
used in the Value Survey does not allow for measures of absolute value
but rather for relative rank order. Thus, if some values are to be
ranked higher, other values must assume the lower ranks. So, perhaps
it would be unlikely that stage 3 Ss would rank all the predicted values

higher than the other stages.
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Table 25. Number of Correct Value Peak Predictions within Each Grade
(Table 23) and the Associated Binomial Probabilities.
Grade
7 9 11
p(correct) = 1/3 1/3 1/4
Number of Number Number Number
Prediction Predictions Correct Correct P Correct
Terminal 7 5 <.05 6 <.,05 3 n.s.
Instrumental 7 3 n.s. 5 <.05 2 n.s.

Combined

11

<.001

5 n.s.
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The support received for H4.2 suggests that the Value Survey is,
in fact, tapping value content differences related to the underlying
structure of an individual's development stage of moral reasoning.

This support of H4.2, while H4.l was not supported, lends credence to
the idea that moral judgments are related to a particular subset of
values. However, as has already been noted, it is not just the moral
instrumental values (which Rokeach cites) which are strongly related to
moral judgmental dimensions.

To further pursue this question of the moral values and to gain
more insights into the relationship between values and moral develop-
ment, additional analysis of the value data was carried out. This
further analysis relates to the ability of the Value Survey to discrimi-
nate among individuals at the various stages of moral development. We
have seen that relative value peaks can be predicted among the stages,
but this says nothing about the absolute value differences between
individuals at the various stages. Given the relatively small sample
and the cultural homogenity of the sample, we would anticipate a high
degree of value similarity. However, the individual differences implied
by the moral judgmental differences require the Value Survey be able
to discriminate among the various stages if it is, in fact, tapping
structural developmental differences and not just knowledge of cultural
value labels.

At this point, it is important to recall the general exploratory
nature of this work so that our following analysis of the Value Survey
responses are not misinterpreted. As Bakan (1966) relates, Berkson

suggested that, given a sufficiently large N, almost any division of
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subjects will result in chi-squares sufficiently large so that the prob-
ability will be small beyond any usual 1limit of significance. Thus, in
this work, given enough subjects, we would find that each and every value
discriminates among Ss at different stages or grades at a statistically
significant level. For this reason, my intent is not to "prove'" or
"disprove" that the Value Survey discriminates among the Ss but ratﬁer
my purpose is to determine how well the Value Survey discriminates

among various age and developmental levels.

The specific generalizability of the finding in this study is
limited by the restricted nature of the sample. However, this restric-
tion also has the effect of minimizing value differences among the Ss,
thereby making the Value Survey's task more difficult. Thus, the
significant findings are indicating robust relationships within our
sample which would be magnified by a more heterogeneous sample. Also
age-related differences which are found would be more readily inter-
pretable as age-related in that cultural and intellectual variation
is well matched among the three age groups.

To measure the ability of the Value Survey to discriminate among
the age and stage groups, the Kruskal-Wallis analysis of variance
(Siegal, 1956) was used to indicate what values were being ranked in
systematically different ways across ages and stages. It is my intent
to use the H statistic and its associated'probability as a descriptive
statistic since as the rank order differences between groups become
larger, the H increases and p decreases. Although a strict usage of
the probability level would allow only the making of inferences to the

populations from which our samples are drawn, the relationship between
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the probability and sample differences makes it a useful descriptive
statistic. Thus, a smaller p for value X than for value Y indicates
a greater amount of systematic rank order differences among the groups
for value X than for value Y.

For descriptive purposes, it was decided that a p <.10 indicated
a difference in rank order of sufficient size to suggest that strong
group differences in value rank actually existed in our sample.

To evaluate value differences among the three age levels, it was
decided that there were systematic value rank differences in our sample
i1f the Kruskal-Wallis H for any value had a p <.10 for both time 1 and
time 2 or a combined analysis resulted in p<.05. A difference which
occurred once might or might not be due to chance, so the retest with
the Value Survey allowed us to check if time 1 differences were repli-
cable. Thus, large differences (p <.10) which occurred at both time 1
and time 2 are less likely to be random sample differences. Also a
reliable difference in value rankings might, by chance, fail to meet
our criterion of p <.10 at one of the administrations. So that a value
was not overlooked for such a reason, a probability less than .05
associated with value differences in a combined analysis was taken to
indicate non-random robust value differences.

If the combined analysis resulted in p <.01, this large group
difference was considered at least as strong a discrimination as the
criterion of p <.10 over both administrations. Given the non-
independence of the two administrations, this crite;ion actually is
more stringent. Table 26 indicates those terminal and instrumental

values which best differentiate among the Ss in the three grades.
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For our sample, family security and gocial recognition are the two

terminal values which differentiate among age levels best. While
family gsecyrity remains fairly highly valued over all ages, there is
a decided drop between seventh and ninth grades. Social recogpnitiop,
although relatively low in the seventh grade, continues to drop off
in later grades.

Of the instrumental values, clean, logical, and independent seem
to reflect age differences best. (Cleap shows a sharp decline as age
increases, dropping from second for seventh graders to sixteenth for
eleventh graders. Logical shows a sharp rise, from 18th to 9th, from
the ninth to eleventh grade. Independent shows a steady increase across
the three age groups, going from 15th to 1llth to 4th in importance as
age increases.

Less strongly, age-related increases occur with mature love,
regpongible, gelf-controlled, broadmipded, and capable; age-related
decreases occur with galvation, forgiving, loving, and polite. The
strongest curvilinear trend occurs with a_sgsenge of accomplishment,

which rises from 1llth to 8th in the ninth grade and drops off to 12th
in the eleventh grade.

The value rankings of the Ss were then analyzed by means of the
Kruskal-Wallis analysis of variance technique according to their stage
of moral development. The same criteria for determining reliable value
differences between groups were maintained: a strong, reliable differ-
ence was to be inferred if p <.10 for both time 1 and time 2 value
rankings or p <.01 for the combined analysis; a somewhat less strong

and reliable difference was inferred 1if p <.05 for the combined analysis.
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Table 27 summarizes these findings.

Where linear trends for median or rank differences seemed to be
the rule across ages (Table 26), the pattern across stages has become
somewhat more complex. As our specific value peak predictions in
Table 1 and Table 2 made clear, simple linear increases or decreases
in value rankings across the stages of moral reasoning were not anti-
cipated. Freedom, for example, is ranked lst by the first two stages,
drops off somewhat at stages 3 and 4, then returns to 1lst rank at stage 5.

Looking at Table 27 in context of our previous findings, one
terminal value, freedom, and one instrumental value, obedient, stand
out. Not only do these two values discriminate best among the Ss at
different stages of development, they diacfiminate in a way consistent
with the moral development typology. In Table 22, the combined time 1
time 2 value data, freedom was correctly predicted to peak at stages 2

and 5 and obedient was correctly predicted to peak at stages 1 and 4,15

When the value data for each grade level and each time is separately
considered, there are six opportunities to predict peaks (one peak
prediction for Ss at each of the three grade levels for both time 1 and
time 2) for each value. Table 23 shows the within-grade peak predictions
for freedom and obedient were correct at two of the three grade levels

at time 1. Time 2 data (not shown) indicates that the predictions for
freedom and obedient were correct at all three levels. Thus, freedom
and obedient not only strongly differentiate among Ss at the various
stages of moral development, they differentiate in a consistent,

reliable manner over all Ss or for Ss within each grade. These two

values will be considered in more detail later in this section.
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Age-related and Stage-related Value Differences

Table 26 and Table 27 present an interesting picture when considered

together. Only two values, salvation and forgiving, appear on both lists

as values which discriminate well among both age-groups and moral stage-
groups. The remaining values differentiate among Ss strongly on only
one of the variables. This implies that even though there is a strong
correlation between age and developmental level of moral reasoning, the
values which define age and stage differences do so independently.
Obviously, such a statement requires statistical support which, unfor-
tunately, is not forthcoming.16

The age-related value differences also give rise to speculation
that there is a developmental pattern of value change related to inter-
personal behavior which is distinct from the moral judgmental dimension
of Kohlberg. Note in Table 26 that five of the seven instrumental
values which (in Table 1) were thought to be related to the moral dimen-
sion (responsible, self-controlled, loving, broadminded, and forgiving)
discriminate well among different age Ss. Only one, forgiving, also
discriminates well among stage-groups. The other four values are among
the least-best stage-group discriminators of the instrumental values.

These findings generally suggest that values are more a product
of the sub-culture of age group than of the underlying structural varia-
tion which the Kohlberg typology is so intimately related. Thus,
Kohlberg's own suggestion that the value content for individuals below
his post-convention stages is largely culture-bound is given some support.
However, as Tables 22 and 23 indicated, predictable value variation occurs

across the stages of moral development when the cultural variation is at
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a minimum. In another culture, predictable value variation should
also be found, but the specific values involved might or might not

be the same as we found. Additionally, we would predict that freedom
and obedient would consistently vary with stage of moral development
across cultures although their relative overall ranks would vary from
culture to culture.

A word must be said about gsalvation and forgiving, which are the
two values which are ranked discriminably different by both stage and
age groups. Considering that Rokeach (1969) found salvation and forgiving
to be the most distinctively Christian values in a representative sample
of adult Americans, it is not surprising that children growing up in
the culture would show difference on these values as they develop.
Neither is it surprising that the moral dimension would also show
distinctions on these values. It is here that the interaction between
stage and age might be most revealing. It should be noted that the
hypothesized relationship between stage of moral reasoning and value
ranking was as reliable for salvation (see Table 22 and Table 23) as
any value. The predicted peaks for salvation were correct for the
combined analysis and for the time-1 within-grade analyses.

We should also note in Table 27 that inner harmony discriminates
strongly among Ss on the moral development dimension. Initially, there
seemed to be little to suggest that inner harmony was a value which
would reflect the structural variation found in Kohlberg's schema.
However, following the median ranks across the stages of moral develop-
ment, it appears that the pattern for inner harmony is much like that

for obedient. Also for both the time 1 and time 2 data, there is a
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significant (p €.05 one-tailed) correlation between ipner harmony and
obedient. These correlations are not large (ri=.2051; r,=.2226) but
support the suggestion that obedient and inner harmony tend to be
related to the moral judgmental dimension in a similar manner. Inner
harmony, while showing a general pattern across the stages similar to
obedient, does not show the extreme variation of obedient. JInner harmony
also tends to be more highly ranked by the conventional stages, 3 and 4,
but without the severe drop at stage 5. The interpretation of inmer
harmony as a value reflecting some underlying structural variation is
confounded by the lack of any consistency in the within-grade analyses.
For grades seven, nine, and eleven, inner harmony peaks at stages 1,

4, and 2 respectively. This inconsistent pattern suggests that there
may be some strong interaction between moral stage and age for these

Ss.

FREEDOM and OBEDIENT as Defining Moral Values

It was noted in the last section that freedom and obedient were
not only the strongest, most reliable values for discriminating among
Ss at the various stages of moral development, but these values also
were the most predictable and consistent values related to the moral
development typology. This suggests that, within the Ss' culture,
the structural differences encountered in the development of moral
reasoning are, to significant extent, reflecting an individual's
value of freedom as a desirable end-state of existence and his valuing
of obedient as a desirable mode of behavior.

It might be suspected that freedom and obedient are value-opposites

and are tapping the two directions of a value continuum. Were this the
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case, we would expect a significant negative correlation between Ss'
ranking of freedom and obedient. While the correlations between freedom
and obedient for both time 1 and time 2 are negative, neither is suffi-
ciently large to reject the hypothesis that the population correlation
is zero.17
The median ranks for freedom and obedient across the stages of
moral development (for the combined time l-time 2 analysis) are given
in Figure 5. For freedom, the grand median is 4.0 and for obedient, 12.0.
Recalling the stage-typical descriptions of Kohlberg's moral stages,
it seems that Ss at stage 1 would be the most likely to be responding
to the values on the Value Survey as merely cultural labels and rules
rather than as personal preferences. This is a result of the relative
undifferentiated, unintegrated structure which, in moral matters,
defers to the superior power. It is most difficult at this stage to
say that an individual "has a value" in that value preferences are
inextricably tied to the authority present in the situation. Since
the value rankings took place within the school before an adult observer
and the S identified himself on the Value Survey, we may assume that
effects of acquiesence will be maximum at stage 1. The approval motive
may be strong at stage 3 as well, thus further confounding the responses.
However, it is assumed that these Ss will be ranking the values in a
socially acceptable way to some degree. To the degree that socially
desirable responses are given, the cultural homogeneity of the Ss will
reduce stage-related response differences making the Value Survey's
task that much more demanding. We have already seen valid stage-

related value differences occurring, assuring us that these children
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Figure 5. Median Ranks for Freedom and Obedient by Stage of Moral
Development (combined time-1 - time-2 analysis).
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are not responding to the Value Survey with socially desirable responses
only.

The high value of freedom at stage 1 is partly a response to a
label highly valued by the culture and may be considered as a good
estimate of the socially desirable response. Thus, deviations from
this point may be thought to represent stage-typical value differences.
Obedient, however, was predicted to peak at stage 1 (and at stage 4) not
because the culture values obedient but because the stage-1 S's morality
is one of obedience to the power and authority.

Moving to stage 2, we find that one of freedom's peaks was pre-
dicted for stage 2 due to the hedonistic orientation of the Ss at this
stage. The increase in median over stage 1 is very slight but it is
nonetheless higher. Obviously, since freedom is already high at stage 1,
there is little room to move upward and the median differences could
not become too large in any event., However, while the median differ-
ence 1; slight, the percent of stage-2 Ss ranking freedom first is
twice that of stage-1 Ss who rank freedom first (23% for stage 2; 12%
for stage 1).

\ The higher ranking of freedom at stage 2 is coupled by a sharp
drop in the median rank for obedient. Not only do the stage-2 hedonists
value freedom more highly, their instrumental relativistic orientation
reflects a relaxation over concerns with the consequences of rigid
deference to authority found at stage 1.

At stage 3, this valuing of obedient is little changed from stage 2.
ﬂowevér, freedom has taken a (relatively) sharp drop, falling over

two full ranks. Given the strong cultural emphasis on freedom and the

emphasis at this stage for being '"nice" and maintaining approval by
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showing loyalty and conformity to the established order, this drop

in the median rank of freedom is an even more compelling indication
that the label "freedom" is not being responded to in simply a socially-
desirable manner, but is being responded to, at least in part, as a
personal standard reflecting the morality of this stage which, in
stressing conformity and approval, de-emphasizes personal freedom.

The failure of obedient to rise much from the stage-2 level
reflects this stage's concern with maintaining a friendly, flexible
interpersonal concordance in moral matters rather than a rigid, strict
rule orientation such as found at stage 4.

This stage-4 rigid rule orientation emphasizing doing one's duty
and respect for and obedience to authority was predicted to reflect

a high value for obedient. The data in Figure 5 confirms this. Of

all the stages, obedient is ranked highest at stage 4. Freedom drops
slightly as might be expected. The slightness of the drop may be due
to the strong cultural influence which, in this sample, keeps freedom
relatively high for all Ss.

The development of the child's morality from the conventional
stage-4 morality to the autonomous principled level of stage-5 morality
finally has polarization effect on these two values: freedom rises to
its highest and obedient falls to its lowest. In fact, freedom now
has the highest median rank (supplanting a world at peace) and obedient's
median is eighteenth in order (down from sixth in order at stage 4).
These values are ;eflected in the stage-5 moral concern with individual

rights and responsibility and an awareness that personal obligation,

outside the legal sphere, is a result of freely entered agreement. The
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emphasis is on democratic agreement in the legal sphere and on the
individual's personal standard evaluated within a social-contract
orientation. Thus, freedom for self and others is a primary pre-
requisite while the notion of unquestioned duty and respect for
authority within the value obedient has become outmoded and useless.
Once again, with five of the six stage-5 Ss in the eleventh grade,
a strict stage-interpretation unconfounded with age is difficult,
Sufficient numbers of stage-5 moralists at all grade levels would aid
in our interpretation. However, the fact that our value peak pre-
dictions held up fairly well in the eleventh grade even without con-
sidering the stage-5 moralists suggests that stage of moral develop-
ment is more strongly related to these value differences than age,

although some interaction between stage and age would not be unlikely.

Rank-difference Score

As Figure 5 indicates and the discussion above endeavored to point
out, neither freedom nor obedient alone are as indicative of stage of
moral development as when they are considered together. A simple
measure which utilizes both value ranks was later devised to further
simplify the analysis. The Rank-difference Score is a single number
indicative of the distance between the ranks of freedom and obedient.18
Table 28 summarizes the mean Rank-difference Scores for the five stages
and Table 29 summarizes an ANOVA on the Rank-difference Scores by stage
and grade level. Only the main effect of stage of moral development
is significant in this analysis.

The absence of any strong age-related effect on the Rank-difference

Scores and the absence of any strong interaction effects gives further
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~ Table 28, Means and Standard Deviations of Rank-Difference' Scores
by Stage of Moral Development.

Stage
1 2 3 4 5
n= 8 30 20 14 6
Mean | 5.38 8.53 5.20 2.36 8.83
s.n. | 5.9 5.52 6.25 6.52 7.84

a Rank-Difference score = (rank of obedient) —(rank of freedom).
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Table 29. Analysis of Variance on Rank-Difference® Scores by Stageb
of Moral Development and Grade Level

Source df MS F P
Grade (A) 2 25.3 0.65 n.s.
‘Stage (B) 2 142.2 3.64 <.05
AXB 4 25.5 0.65 n.s.

Within cell 55 39.1 - -

8 Rank-Difference score = (rank of obedient) - (rank of freedom).

b Ss at stages 2, 3, & 4 only included in this analysis.
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support to the notion that freedom and obedient are values related to
the moral development dimension. Even when all Ss are used in an
analysis, the mean Rank-difference score for the ninth grade Ss

(5.5) is well below that for both the seventh grade (6.5) and eleventh
grade (6.9) Ss. Thus, there is not even a hint of any linear relation-
ship between age and Rank-difference Score as might be anticipated.

From Table 28, we see that, in terms of Rank-difference Scores,
stage 1 and stage 3 are similar and stage 2 and stage 5 are similar
while stage 4 is quite unique. However, the similarity in Rank-difference
Scores for stages 1 and 3 does not reveal the tendency for both freedom
and obedient to be ranked lower at stage 3. Likewise, the Rank-difference
similarity between stages 2 and 5 does not reveal the more extreme
median pogitions of the two values at stage 5.

There are, then, both quantitative and qualitative differences
among the stages of moral development for these two values. It un-
doubtedly would be possible to derive more elaborate and sophisticated
methods for scoring value patterns which reflect and identify value
aspects of such phenomena as structure of moral development. This, in
fact, will be encouraged in the final section of this paper. However,
it is sufficient for our purposes here to have explicated reliable and
valid value components related to the underlying structure of moral
reasoning. These more sophisticated and refined techniques will require
samples more nearly suited to the purpose and considerably more sub-

jects with which to work.

Summary of Hypotheses

Before moving to a final discussion, let us review the conclusions
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related to the specific hypotheses.

Hl1.

H4.1

H4.2

Value system stability, contrary to this hypothesis, did
not appear to show a strong linear increase with higher
moral development., However, there was a strong indication
that value system stability increases with age. Pi C  +
Instrumental value system stability, contrary to this hypo-
thesis, related less to stage of moral development than did
terminal value system stability.

The moral values, identified by Rokeach as a subset of the
instrumental values, did not, contrary to this hypothesis,

differentiate better among Ss at different stages of moral

i

development than did the non-moral instrumental values. ., . .

Contrary to this hypothesis, a global measure of value system

gsimilarity did not reflect the pattern of moral development. ! -
<

This hypothesis that the content of values may be predicted
from the structural component within a given cultural con-
text was strongly supported. Value peaks were predictable
from stage of moral development and a number of values dis-
criminated reliably among Ss at different stages. Freedom

and obedient, especially, were related to moral development.

’



DISCUSSION

Kohlberg (1968) makes the point that moral content or value for
individuals at the preconventional or conventional levels (stages 1
through 4) is largely accidental or culture-bound. However, in the
higher stages, "Socrates, Lincoln, Thoreau and Martin Luther King tend
to speak without confusion of tongues, as it were. This 18 because
the ideal principles of any social structure are basically alike, if
only because there simply aren't that many principles which are articu-
late, comprehensive and integrated enough to be satisfying to the human
intellect (p. 30)."

Rokeach (1968), in his conceptualization of adult values, also
suggests that there are only a limited number of means and ends which
the individual holds and applies universally and consistently. 1In
his definition of terminal and instrumental values, Rokeach makes clear
that a "value" has application across situations, across individuals,
across social systems, across objects. Thus, the values of Rokeach and
the universal, comprehensive, consistent abstract principles which
guide moral judgments at the post-conventional level (stages 5 and 6)
of Kohlberg's typology function in remarkably similar ways. But, as
Kohlberg implies in the quote at the beginning of this section, only
a handful of men achieve the highest stages.

Rokeach's value definition does not deal with those individuals

who are unable to say that they believe a particular mode of conduct is

95



96

universally preferable. With the Value Survey, the individual who, in
one sense, has no values as defined by Rokeach is operationally forced
to generate a value system of value terms which may be meaningless for
him. The Kohlberg typology, with its structural dimension, readily
identifies those individuals for whom such a concept as justice is not
universally conceived nor applied. Thus, in populations of individuals
who are at the Kohlberg's stage 5 or 6, the Value Survey would seem to
be most valid for indicating differences in values which have universal
application. For individuals at lower stages of development, the Value
Survey might be seen as forcing them to order some value terms which,
in fact, may not reflect consistent, universal, and comprehensive prefer-
ences within the individual's belief systems. These lower-stage indi-
viduals might be seen as responding to the value terms merely as
cliches' and perceived social norms which have little personal refer-
ence or utility.

Given the conceptualization and operationalization of the value
concept by Rokeach, the preceding argument against the validity of
the Value Survey for those whose developmental stage of moral reason-
ing has not reached stages 5 or 6 is not untenable. The purpose of
the research reported in this paper was to ascertain whether or not
that argument was supported in practice.

I have concluded that the arguments above are not supported in
practice. The Value Survey does tap developmental structural differ-
ences in moral reasoning across all the stages of the Kohlberg typology.

The nature of the value-ranking procedure, in that it generates a

value system for an individual whether or not one actually exists,
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obvibusly makes it impossible to determine where one group would syste-

" matically rank all or most of the values higher than another group.
Such an occurrence is suggested in comparing value responses of stage-6
individuals to those of stage-2 individuals. The absolute degree of
internalization of all the values theoretically could not be tapped by
the ranking procedure (unless stability of rankings was related to degree
of internalization as suggested in Hl.).

The results of this work indicate, however, that even where we
have apparently maximized the opportunities for minimal value differences,
reliable value differences consistent with the complex underlying
structural variation do occur. This indication of the validity (concurrent)
of the Value Survey may not be interpreted to mean that the value differ-
ences found "explain" all or even much of the moral judgmental differ-
ences. The interpretation which is consistent with the findings is
that certain values on the Value Survey validly reflect the structural
dimension in the development of moral reasoning where other contaminating
variables are reasonably controlled. Had our sample of 78 Ss been
drawn from a large, urban, socially and ethnically mixed school system,
the value variations related to other socio-cultural variables might
be expected to "wash-out" the relatively small stage-related value
variation.

Even though valid and reliable value differences have been found,
the failure of some of our predictions raises further questions which
this data does confront. For example, the failure of equality to peak
for stage-5 Ss in the eleventh grade and its failure to discriminate

vell among the various stage Ss cannot be dismissed without concern for

/S
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the implications these failures may carry. Equality clearly is related
to the moral development concept in theory and the discrepancies noted
in this data should be further pursued in other studies in order to
determine the age-stage interactions and the relationship of the value
equality to the moral dimension both in children and adults in this and
other cultures.

The generalization we make from the data is that the structural
differences in moral reasoning existing in adults and children are
identifiable in value terms. That is, judgments made by individuals
in moral situations do refer to both terminal and instrumental values
which the individual holds. In moral dilemmas, an individual makes a
judgment about the good and the right of action based not only on his
preferences about those specific modes of behavior but also on his
preferences for desirable end-states of existence which may be affected
by the action in question.

There is some factual as well as theoretical support for the
suggestion the value concept as currently operationalized may not be
maximally powerful for the younger adolescents or for groups with large
numbers of preconventional moralists. While the Value Survey was
tapping reliable and valid differences at these levels, they were not
as overvhelming as the interview data would suggest they might be.- A
modification of the value terms specifically for use with these younger
and less developed individuals might well result in more compelling
and powerful results which cannot be obtained with the current set of
"adult" values. The value ranking format, however, seems entirely

adequate if large amounts of data are being sought. Complication of
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the current format might not give additional results worth the
additional time and cost involved in administering and scoring. As
an example, Penner, Homant, and Rokeach (1968) found that the rank-
order procedure compares favorably with the more laborious paired-
comparison method.

Although the moral judgmental dimension and the value dimension
as currently operationalized cannot be viewed as isomorphic, there is
reason to believe that the more complex, tedious, and expensive inter-
view techniques required for assessing level of moral development might
be supplanted, in some cases, by a value-ranking procedure. In adults,
the Value Survey would appear to be already taking the structural varia-
tion into account. In children and adolescents, the particular value
terms now in use may not be ideal for this purpose, but, as we have
seen, are not insensitive to it.

Specific value differences found in our data may or may not be
generalizable to the other sex, to other communities, to other races,
or to other time periods.19 The age-related value patterns (as opposed
to the stage-related patterns) are particularly interesting and they
may have implications for our educational and sociglization practices.

Further research to consider these aspects is encouraged.



3.

FOOTNOTES

The "behavior" in Havighurst and Taba (1949) is based on adult
and peer ratings of S's character reputation rather than any
observed behavioral criterion.

"A belief is any simple proposition, conscious or unconscious,
inferred from what a person says or does, capable of being pre-
ceded by the phrase 'I believe that...'" (Rokeach, 1968, p. 113).
A belief system, for Rokeach “represents the total universe of

a person's beliefs about the physical world, the social world,
and the self. (123)"

An attitude, for Rokeach, is defined as "a relatively enduring
organization of beliefs around an object or situation predisposing
one to respond in some preferential manner (1968, p. 112)."

Cf. Rokeach, 1968: "A value...is a standard or yardstick to guide
actions, attitudes, comparisons, evaluations and justifications of
self and others (p. 160)."

Maccoby (1968), in discussing Kohlberg's theory:

"If values are being internalized...should it not be true that
they guide behavior? Should we not require that measures of moral
judgment predict actual overt conformity, as a test of the validity
of the moral-judgments analysis? Kohlberg recognizes the impor-
tance of the issues involved in the mesh between moral values and

“moral behavior. He does insist that moral judgments are of im-

portance in their own right--that society cares not only about
what an individual does but cares also about the nature of the
moral judgments an individual is able to make concerning his own
behavior and that of others. He points out that law requires that
the individual shall be able to distinguish 'right from wrong'
before he may be punished for a deviant act and that, furthermore,
the law judges behavior in terms of the intent as well as the
consequences of an individual's actions. Therefore, it is impor-
tant to understand the development both of concepts of right and
wrong and 6f the ability to judge on the basis of intentionality,
even if these aspects of moral development are unrelated to overt
deviant or conforming behavior in specific situations. For Kohlberg,
morality itself is defined more by the cognitive contents of moral
judgments than by individual items of behavior.

"Nevertheless, Kohlberg does concern himself with the corres-
pondence between the two classes of phenomena...He cites evidence
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to show that there are low, but positive, correlations between

the maturity of moral judgments and resistance to cheating,
teachers' ratings of conscience, and teachers' ratings of

fairness with peers. He notes, further, that maturity of moral
judgments is associated with a child's ability to resist ex-

ternal pressure to commit an "immoral" action. Kohlberg's

interest in conceptual development stems in part from his assump-
tion that thought and action are not really separable, and hence he
is impelled to search for instances in which one can be predicted

‘from the other and to suspect that in cases of lack of corres-

pondence the wrong thing has been measured (pp. 239-240)."

The "moral values” specified by Rokeach (1969) are: clean, forgiving,
helpful, honest, loving, obedient, polite responsible, and gelf-
controlled. The remaining instrumental values are competence values
except courageous and cheerful, which are indeterminate.

"One wants to say that what makes a moral situation moral must be
some element in the situation, whatever it might be, which itself

is uniquely moral. Like a human who is said by some to be human
because he possesses a unique human soul, so a situation is supposed
to be moral because it has some unique moral component (e.g., some
quality, relation, rule) in it. But when we look for the alleged
moral component and fail to find its "moral-ness" we are puzzled.

We think perhaps we ought to look harder. And perhaps we should.

We also perhaps ought to look at the model we are using to answer
the question '"What makes a moral situation moral?" A moral situation
may be less like a human with a soul and more like, say, a lion.

A lion is not normally thought of as a lion because it has lion
parts, but the other way around; the parts are labelled lion parts
because they are parts of a lion. Similarly it may be that a moral
situation is not moral because of any one of its parts (e.g., rules)
but because of the way the parts are put together as a whole. Thus
the rule (or value judgment) cited in a moral situation may not be
what makes the situation a moral one. Rather, the rule (or value
judgment) cited may be treated as a moral rule (or value judgment)
because it is cited in a moral situation. If the situation makes
the rules and other parts of a situation moral and not the other
way around, the task of the philosopher is not to look for the

one moral "quality" or whatever, but rather to characterize those
combinations of circumstances or aspects which make a situation a
moral one. And this is just what this study ' is about. Just as

the lion is composed of a series of parts no one of which 1is
labelled "lion," so moral situations may best be thought of as
having such "parts" as agents, actions, rules, patients, conditions,
and value judgments--no one of which can be labelled intrinsically
moral (Fotion, 1968, pp. 47-48)."

In a cross-sectional developmental study, the passage of individuals
through the stages of development over time is represented by the
responses of different individuals at different stages at one time.
The resulting responses are thought to represent the pattern of
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movement that the construct being measured shows if the same indi-
viduals were measured at these various intervals. Thus, when
"movement' of values in the hierarchy across ages or stages is
alluded to, it should be recalled that this is an inference about
a longitudinal pattern from the cross-sectional data.

With this in mind, value "peaks" refer to the developmental
group in which a value reaches its highest average rank when com-
pared to other groups. Thus, when relative to Ss at other stages
of development, Ss at a given stage will be predicted to rank a v
value highest on the average, the value is said to 'peak" at this
given stage.

Each male student in the three grades was given a copy of the
letter with parental request form to take home and was asked to
return it the following day whether or not approval was given.
One week later a second copy of the form with an additional cover
letter was mailed to the parents of each child who had not re-
turned the form asking them to sign it and have their son return
it.

A few Ss were absent on one or the other test days. They were ad-
ministered the Value Survey on the first day they returned to
school. The longest test-retest interval for any S was three weeks,
four days.

Moral maturity (MM) scores are the sum of weighted situation score
weights. As an example, the MM score for subject #30 = 26.

Situation: III Iv I Vil Weighted
Global Score: 2(4) 1(3) 2 23) ¥ T
1 2 2 2
2 2 3 2 7 14
%3 1 1 2 6
34 1 1 4
“ g . _
p - -

fo26-MH score

Socio-economic level was determined from Ss' reports of parental
occupations and educational achievement. High socio-economic
level (roughly "middle-class' and up) was inferred from such
occupations as: professional or semi-professional; teacher;
engineer; shop foreman; small business, sales, or skilled trades
with some college education. Low socio-economic level (roughly
"lower middle-class" and below) was inferred from such occupations
as: small business,sales, or skilled trades with no college educa-
tion; electrician; semi-skilled factor work; unskilled labor.
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Rokeach reports the following test-retest median stability co-
efficients for samples of college students:

N=117; at 3 weeks: terminal = ,78; instrumental = .72
N=100; at 7 weeks: terminal = ,78; instrumental = ,71.

These value peak predictions may be classed as a binomial experi-
ment as there are n independent trials (predictions) with only two
possible outcomes, 'correct' and 'incorrect' and we are interested
in the number 'correct' in the n trials. However, p(correct) is
not identical for each of the n trials because in some cases the two
highest medians have been predicted and in the others, only the
single highest median. Where (in Table 18) only one peak has been
predicted, the chance p(correct)=1/5=.2. Where two peaks are pre-
dicted, p(both correct)=(2/5) (1/4)=.1. Thus, if for simplicity,
we count each two-peak prediction as correct only if both peaks
are correct, and consider this equivalent to a one-peak prediction
with p(correct)=.2, we would actually overestimate the chance
probability, making our statistical decision more conservative.

The chance probability of guessing correctly both peaks for either
value 'is .10. The probability of getting all four correct by chance
is .0l. Even if the two stages at which one value peaks can be
eliminated from consideration in predicting the peaks of the other
value, the chances of guessing all four peaks correctly is only

one out of thirty.

A non-parametric two-way ANOVA technique such as that outlined by
Wilson (1956) would be useful for analyzing stage by age interaction.
However, the cell n's in such an analysis would be of such a small
order that any interpretation of the results would be dubious.

The correlations (r) between rank of freedom and rank of obedient
are, for time 1l: -,1749; for time 2: ~-.0252. The hypothesis pZO
may be tested with the t ratio:

t= fﬁ__"“'z with N-2 df (Mays, 1963).
-Tr

For N=78, ot =,05 (1-tailed), the critical value of t=1.67. The
value of t associated with r= -.1749 is 1.55. Thus, there is in-
sufficient evidence to reject the null hypothesis.

The Rank-difference Score is derived by subtracting the S's rank
for freedom on the terminal scale from his rank for obedient on
the instrumental scale. Thus, Rank-difference Scores may range
from +17 (freedom ranked 1 and obedient ranked 18) to -17 (freedom
ranked 18 and obedient ranked 1).

An eyeball comparison of the value medians of my Ss with the value
means of 564 New York City Public School children at the same grade
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levels (i.e., 7th, 9th, and 11lth grades) reveals some interesting
pattern similarities and differences. For example, salvation, in
the Michigan sample (boys only) stays above rank 10 for 7th and 9th
grades before dropping 17th, where it stayed consistently in the
New York sample. The most striking comparison, however, seems to
be general gimilarity in the developmental patterns of the New York
City and Michigan samples. (The unpublished New York value data is
the work of R. P, Beech and Aileen Schoeppe of New York University).
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APPENDIX A

Definition of Kohlberg's Moral Stages

I. Preconventional Level

At this level the child is responsive to cultural roles and
labels of good and bad, right or wrong, but interprets these labeéels
in terms of either the physical or the hedonistic consequences of
action (punishment, reward, exchange of favors) or in terms of the
physical power of those who enunciate the rules and labels. The
level is divided into the following two stages:

Stage 1: The punishment and obedience orientation. Orientation
toward punishment and unquestioning deference to superior power. The
physical consequences of action regardless of their human meaning or value
determine its goodness or badness.

Stage 2: The instrumental relativigst orientation. Right action
consists of that which instrumentally satisfies one's needs and

occasionally the needs of others. Human relations are viewed in terms
like those of the marketplace. Elements of fairness, of reciprocity
and equal sharing are present, but they are always interpreted in a
physical, pragmatic way.

1I. Conventional Level

At this level, maintaining the expectations of the individual's
family, group, or nation is perceived as valuable in its own right, re-
gardless of immediate and obvious consequences. The attitude is not
only one of conformity to personal expectations and social order, but
of loyalty to it, of actively maintaining, supporting, and justifying
the order and of identifying with the persons or group involved in it.
At this level, there are the following two stages:

Stage 3: The interpersonal concordance or ''good boy - nice girl"
orientation. Good behavior is that which pleases or helps other and
is approved by them. There is much conformity to stereotypical images
of what is majority or '"natural" behavior. Behavior is frequently
judged by intention--"he means well" becomes important for the first
time. One seeks approval by being "nice."
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APPENDIX A - continued

Stage 4: The "law and order" orientation. Orientation toward

authority, fixed rules, and the maintenance of the social order. Right
behavior consists of doing one's duty, showing respect for authority
and maintaining the given social order for its own sake.

III. Postconventional, Autonomous, or Principled Level

At this level, there is a clear effort to define moral values
and principles which have validity and application apart from the authority
of the groups or persons holding these principles and apart from the
individual's own identification with these groups. This level has two
stages:

Stage 5: The social-contract legalistic orientation. Generally
with utilitarian overtones. Right action tends to be defined in terms

of general individual rights and in terms of standards which have been
critically examined and agreed upon by the whole society. There is a
clear awareness of the relativism of personal values and opinions and

a corresponding emphasis upon procedural rules for reaching consensus.
Aside from what is constitutionally and democratically agreed upon,

the right is a matter of personal '"values" and "opinion." The result
is an emphasis upon the "legal point of view," but with an emphasis
upon the possibility of changing law in terms of rational considerations
of social utility (rather than freezing it in terms of Stage 4 "law and
order"). Outside the legal realm, free agreement, and contract is the
binding element of obligation. This is the "official" morality of the
American government and Constitution.

Stage 6: The universal ethical principle orientation. Right is

defined by the decision of conscience in accord with self-chosen

ethical principles appealing to logical comprehensiveness, universality,
and consistency. These principles are abstract and ethical, (The Golden
Rule, the categorical imperative) they are not concrete moral rules

like the Ten Commandments. At heart, these are universal principles of
justice, of the reciprocity and equality of the human rights, and of
respect for the dignity of human beings as individual persons.

Note: from Kohlberg, 1969.
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ASPECT LIST

Grouping I. The Categories

A, Prima-Facie Obligations

Aspect 1: Extra-Legal or Moral Norms. Ways of invoking and conceiving

Aspect 1IM:

of rules, norms, and role-stereotypes.
Metaethical issues about relativity of moral norms
and rules.

Aspect 2: Legal Norms. Ways of invoking and defining legal norms.

Aspect 2M:

(Either explicitly or if norms about stealing,

etc., are talked about in ways implying crime,

police, etc.)

Metaethical issues about relation of morality to

law. Issues of legitimacy of civil disobedience.
(Aspect 2277: General reasons for making and

keeping laws is listed under Grouping III as a value.)

B. Conceptions of Prima-Facie Rights

(These are all defined under Grouping III where
each value aspect has a rights subaspect and a
value subaspect.)

C. Conceptions of Dutiful Choice

Aspect 3: Concept of '"should" or '"ought'" for an actor in a choice

Aspect 3R:

Aspect 3M:

situation involving a conflict between rules or
between rules and the interest of self or of others.
Obligation when have right not to fulfill obligations-
the relation between rights and obligations.
Metaethical issues about relativity of obligations.

D. Taking Responsibility

Aspect 4: Limiting consequences and persons actor is responsible for.
Aspect 5: Limiting autonomous choice by reliance on advice or compromise

with others.

Aspect 6: Accountability. Limiting accountability for(not) performing

an act because of ignorance, lack of self control, etc.

E. Praising and Blaming-the Worth of Persons and

Personal Actions
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APPENDIX B - continued

Aspect 7: Culpability or Blame. Judgments of whether to blame someone
as a person when he has violated a norm or obligation.
(Aspect 8: Praise and Admiration.)

F. Meting Out punishment and Reward

Aspect 9: Rules for Punishing. When, how, how much to punish.
(Aspect 2311: the general purpose of punishment, its
basic funct}ons as expiative and preventive--is listed
under Grouping III as a value.)

Aspect 10: Rules for Rewarding. When, how to reward.
(Aspect 24yy: purpose or function of reward--is
listed under Grouping III as a value.)

Grouping II. The Principles

G. Considerations of Prudence

Aspect 11: Fear of Punishment and anticipation of guilt (or shame)
as reasons for following norms.

(Aspect 12 Anticipation of Reward or of pride or self-esteem as
reasons for following norms.)

Aspect 13: Anticipation of pain to the self, of injury or failure as
reasons for following norms. (Differs from
Aspect 11 in that these bad consequences are not
punishment--they may be interpersonal, however.
The harm to the self coming from disruption of de-
sired relations is Aspect 13, altruistic relations
are Aspect 15.)

(Aspect 14: Anticipation of pleasure to self (outside a defined reward
system) as a reason for following norms.)

H. Consideration of Welfare of Others

(Note where the welfare is a matter of definite
values of Aspect 2277, Maintenance of Law; of
Aspect 26, Life; of Aspect 27, Property; of
Aspect 28, Liberty; of Aspect 29, Love and
Fraternity--it is scored under Grouping III
values.)

Aspect 15: Welfare of other individuals (Love and friendship as
altruistic motives or reasons for helping others
or conforming come here, the reasons for entering
into and maintaining love or friendship relations
are scored Aspect 29, Love.)

Aspect 16: Welfare of group, institutions, and societies, as a reason.




Aspect 17:
Aspect 18:

Aspect 19:

Aspect

Aspect 20:

Aspect 21:

Grouping III.

Aspect 22:
Aspect
Aspect

Aspect 23:
Aspect
Aspect

(Aspect 24:
Aspect
Aspect

Aspect 25:
Aspect

Aspect
Aspect

Aspect
Aspect 26:
Aspect

Asgpect
Asgpect 27:
Aspect
Aspect
Agpect 28:
Asgpect
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APPENDIX B - continued

I. Considerations of Respect

Respect for persons and personal authority as a reason.

Respect for the group, for group consensus, and for social
order as a reason.

J. Considerations of Justice

Maintaining positive reciprocity and trust.
19RX: Defining or justifying obligations by stating

actor should exchange places with the victim-
Golden Rule.

Maintaining negative reciprocity by vengeance or by refusal
to honor non-reciprocal demands.

Distributive Equality -- Maintaining equality or equity
(equality relative to need) as a reason.

The Basic Values and Rights

Security of Law and Legal Order as a Value.
225: (not used as comes under Aspect 2)

2271: Reasons why laws and their enforcement are necessary
or desirable.

Punishment as a Value

231: (not used as comes under Aspect 9)

231y: Reasons, purposes of punishment, its basic
functions as expiative and preventive.

Reward as a Value.)

241 (not used as comes under Aspect 10)

2477: Reasons, purposes of reward.

Contract, Promise and Non-Deception as Values,

251: Definition and Use of Contract and Promise-
Keeping Concepts.

25 1° Reasons for Maintaining Contract and Promise

25M: The Social Contract--the contract of the individual
with abstract institutions or with society.

25T: Truth values.

Life as a Value.

2671: Definition of the nature of Life's Value, of the
Right to Life, e.g. of what lives are valuable
under what conditions.

2611: The reasons why life is morally valuable.

Property as a Value.

271: Definition of Property Rights and Values.
2711: Reasons for maintaining property rights.
Liberty or Autonomy as a Value.

287: Definitions of rights and values of freedom

from coercion.
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APPENDIX B - concluded

Aspect 287y: Reasons for valuing freedom, for having rights of
liberty.
Aspect 29: Love and Fraternity as Values.
Aspect 2971: Definition of the obligations and nature of a good
relationship or of a good love motive.
Aspect 2917: Reasons for love and friendship being valued.
Aspect 30: Sexual Values
Aspect 307: Definition of appropriate sexual relations.
Aspect 30y3: Reasons for valuing appropriate sexual-relations.

Note: from Kohlberg, 1969.
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APPENDIX D

MICHIGAN STATE UNIVERSITY . east lansing

department of psychology . olds hall
March 1969

Dear Parent:

During the next few weeks, I will be undertaking some graduate research
in the Haslett Junior and Senior High Schools. This study has been
approved by the Haslett Board of Education, administration, and counse-
lors; and 1 am seeking your permission to interview your son.

- This study seeks a better understanding of what values students of differ-
ing ages have and on what basis they make moral judgments. The procedures
will involve 3 standard tests (1 value survey, 1 listening test, and an
interview in which the student examines hypothetical dilemmas), and

they should afford both an interesting and valuable experience. Although
no highly personal questions will be asked, all responses will be kept
strictly confidential between myself and the student. No one else will
see any student's responses except in anonymous form.

This testing, of course, will take place in the school building during
school hours at a time which is minimally disruptive. Students to be
interviewed will be selected at random from those students for whom we
have parental permission. Thus, we are asking you to indicate on the
attached form whether or not you have any objections to your son par-
ticipating. In either event, it is essential that we have a returned
form for each student. Your cooperation in taking just a few seconds
to complete the form will be greatly appreciated. Please have your
son return it as indicated no later than Friday of this week.

Thank you for your assistance.
D. Daniel McLellan

STUDENT: PLEASE HAVE A PARENT COMPLETE THIS FORM AND RETURN IT BY
THIS FRIDAY TO YOUR HOMEROOM TEACHER.

Mr. McLellan: I gg ot (CIRCLE ONE) give my permission for you

to interview my son

name
in the course of this study.

date signature of parent or guardian
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APPENDIX E

Kohlberg Moral Judgment Interview

SITUATION VII

There were two grown up brothers who had gotten into serious
trouble. They were secretly leaving town in a hurry and needed money.
Alex, the older one, broke into a store and stole $500. Joe, the
younger one, went to a retired old man who was known to help people
in town. Joe told the man that he was very sick and he needed $500
to pay for the operation. Really he wasn't sick at all, and he had
no intention of paying the money back. Although the man didmn't
know Joe very well, he loaned him the money. So Joe and Alex skipped
town, each with $500.

19. If you had to say who did worse, would you say Al did worse to
break in the store and steal the $500 or Joe did worse to borrow
the $500 with no intention of paying it back? Why?

20. Would you feel like a worse person stealing like Al or cheating
like Joe?

21. Why shouldn't someone steal from a store anyhow?

22. Who would feel worse, the storeowner who was robbed or the man who
was cheated out of the loan? Why?

23. Which should the law be more harsh or strong against, stealing like
Al or cheating like Joe? Why?

119
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APPENDIX E - continued

SITUATION I

Joe is a l4-year-old boy who wanted to go to camp very much. His
father promised him he could go if he saved up the money for it himself.
So Joe worked hard at his paper route and saved up the $40 it cost to
go to camp and a little more besides. But just before campe was going
to start, his father changed his mind. Some of his friends decided to
go on a special fishing trip, and Joe's father was short of the money
it would cost. So he told Joe to give him the money he had saved from
the paper route. Joe didn't want to give up going to camp, so he thought
of refusing to give his father the money.

14. Should Joe refuse to give his father the money? Why?
15. Does his father have the right to tell Joe to give him the money?

16. Does giving the money have anything to do with being a good son?

17. Wwhich is worse, a father breaking a promise to his son or a son
breaking a promise to his father?

18. Why should a promise be kept?
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APPENDIX E - continued

SITUATION III

In Europe, a woman was near death from a special kind of cancer.
There was one drug that the doctors thought might save her. It was a
form of radium that a druggist in the same town had recently discovered.
The drug was expensive to make, but the druggist was charging ten times
what the drug cost him to make. He paid $200 for the radium and charged
$2000 for a small dose of the drug. The sick woman's husband, Heinz,
went to everyone he knew to borrow the money, but he could only get
together about $1000, which is half of what it cost. He told the drug-
gist that his wife was dying, and asked him to sell it cheaper or let
him pay later. But the druggist said, "No, I discovered the drug and
I'm going to make money from it." So Heinz got desperate and broke
into the man's store to steal the drug for his wife.

1. Should Heinz have done that? Was it actually right or wrong? Why?

2. 1Is it the husband's duty to steal the drug for his wife if he can
get it in no other way? Would a good husband do it?

3. Did the druggist have the right to charge that much when there was
no law actually setting a limit to the price? Why?

The next two questions apply only if the subject thinks Heinz SHOULD
gteal the drug:

4-a., If the husband does not feel very close or affectionate to his wife,

should he still steal the drug?

4-b. Suppose it wasn't Heinz's wife who was dying of cancer, but it was
Heinz's best friend. His friend didn't have any money and there was
no one in his family willing to steal the drug. Should Heinz steal
the drug in that case? Why?

The next two questions apply only if the subject thinks Heinz should
NOT steal the drug:

S-a. Would you steal the drug to save your wife's life?

5-b, If you were dying of cancer but were strong enough, would you steal

the drug to save your own life?

The next question applies to everyome:

6. Heinz broke in the store and stole the drug and gave it to his wife.
He was caught and brought before the judge. Should the judge send
Heinz to jail for stealing, or should he let him go free? Why?
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APPENDIX E - concluded

SITUATION IV

The drug didn't work, and there was no other treatment known to

medicine which could save Heinz's wife, so the doctor knew that she
had only about six months to live. She was in terrible pain, but

she was so weak that a good dose of pain-killer like ether or morphine
would make her die sooner. She was delirious and almost crazy with
pain, and in her calm periods, she would ask the doctor to give her
enough ether to kill her. She said she could not stand the pain and
that she was going to die in a few months anyway.

7.

9-a.

9-b.

9-c.

10.

11.

12,

13.

Should the doctor do what she asks and give her the drug that will
make her die? Why?

When a pet animal is badly wounded and will die, it is killed to
put it out of its pain. Does the same thing apply here? Why?

The next three questions apply only if the subject thinks the doctor
should NOT give her the drug:

Would you blame the doctor for giving her the drug?

What would have been best for the woman herself, to have had her
live for six months more in great pain or have died sooner? Why?

Some countries have a law that doctors could put away a suffering
person who will die anyway. Should the doctor do it in that case?

The following gquestions apply to everyonme:

The doctor finally decided to kill the woman to put her out of her
pain, so he did it without consulting the law. The police found out
and the doctor was brought up on the charge of murder. The jury
decided he had done it, so they found him guilty of murder even though
they knew the woman had asked him. What punishment should the judge
give the doctor? Why?

Would it be right or wrong to give the doctor the death sentence?

Do you believe that the death sentence should be given in some cases?
Why?

The law prescribes the death penalty for treason against the country.
Do you think the death sentence should be given for treason? Why?



APPENDIX F

VALUE SURVEY

BIRTH DATE SEX: MALE FEMALE _____

CITY and STATE OF BIRTH

NAME (FILL IN ONLY IF REQUESTED)

INSTRUCTIONS

On the next page are 18 values listed in alphabetical order. Your task is to
arrange them in order of their importance to YOU, as gﬁiding principles in YOUR
life. Each value is printed on a gummed label which can be easily peeled off and
pasted in the boxes on the left-hand side of the page.

Study the list carefully and pick out the one value which is the most importont
for you. Peel it off and paste it in Box 1 on the left.

Then pick out the value which is second most important for you. Peel it off
ond paste it in Box 2. Then do the same for each of the remaining values. The
value which is least important goes in Box 18.

Work slowly and think carefully. If you change your mind, feel free to change
your answers. The labels peel off easily and can be moved from place to place.
The end result should truly show how you really feel.

123
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APPENDIX F - continued

._\—.l.d_.‘_l_a_a_"._l

©® N O U D WN o

WHEN YOU HAVE FINISHED, GO TO Tt

' ‘ i (toking care of loved ones)

| A COMFORTABLE UFE
| (a pfosporous Ilfo)

\ /

e e

AN EXCITING LIFE
(u sﬁmulctmy, active life)
!' A SENSE OF ACCOMPUSHMEN‘I'
(lasting comribullon)
ST - ——
A WORI.D AT PEACE
(free of war and conflict)
"‘ - o . T ——’_—.‘-.'_/
A WORLD OF BEAUTY

(boauty of nature and the arts)
. ;-_‘ — /'

\

¥

1
i

EQUAI.ITY (btothorhood ‘ N

' equal oppoﬂuni’y for all) /;

———— _———————————

1

" FAMILY SECURITY

——— ————— ————— e

FREEDOM o
: (independenco, free choice)
\ L e S/

J

o T HAPPINESS :

K___ o (cénfentodmu)

INNER HARMONY
(fmdom from inner conflict)

h—- —_— ——

‘/ "MATURE LOVE
(uxucl and spirlmul intimacy)
AN

!,

"“TNATIONAL SECURITY
(pro'odion from attack)
" PLEASURE T
' (an en]oyablo, leisurely life) |
- “SALVATION ;
el B
,” SELF-RESPECT .
(ulf-ufoem) :
— ____
~ SOCIAL nscocnmou N
L (nspod admiration) j
/" TRUE FRIENDSHP
l_\ (close companionship) !
/ —.WISDOM_——_M“ T
‘.\ (a mature understanding of lifs)
. Sl
MEXT PAGE.



Below is another list of 18 values. Arrange them in order of importance, the same as before,

00O NO vt H W N -

. AMBITIOUS
! (hcfd-working, aspiring)

N
BROADMINDED
(opcn-mmdod)

———— i

" CAPABLE T
i (compotom, effective)

\%______ , /
i CHEERFUL
| (lighthearted, joyful)

Ne—— e e R

i CIEAN
! (neat, tidy)

—————— e e

COURAGEOUS
(standmg up for your beliefs)

,’ ~ FORGIVING |
{‘ (willing to pardon others)

HELPFUL (working
for tho welfare of others)

/" HONEST L

i. (smuro, mnhful)

\ - — -
IMAGINATIVE

{ (daring, creative)

¥_T;—- - o - T . T T LTI

INDEPENDENT
(self-reliant, self-sufficient)

\\——'.’v--»' B o

et e —————— et

[ LOGICAL .
i\ (conslsfom, raﬂonol)

(domful ntpecfful)
e e R el
Y POLITE
(eourtoous, woll-mcnnond)

f—e e e

‘ RESPONSIBI.E
i (dependable, reliable)

fm e e e

/" SELF-CONTROLLED
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Stage 1.

APPENDIX G

Global Rating Guide for Situation III of
Kohlberg Moral Judgment Interview

Oriented to fearful avoidance of stealing and without

a) awareness of any moral responsibility for wife's life
b) a clear awareness of the druggist's deviance in the
situation and ¢) without awareness of the hierarchical
importance of human life as compared to property.

Choice. Should not steal. Only stage which says self would

not do it in the husband's place.

1. Stealing rule. Stealing is a bad act because it is

a crime, breaking the law, is punishable (rather than

Stage 4 because it destroys the social order and because

it is a key rule in a system of internally respected
rules). A major reason for not stealing is likely to

be fear of punishment. If punishment is the salient

factor in choice, this is almost automatically a Stage 1
response. In addition a focus on the badness of stealing
because of the value of the drug is distinctively Stage 1.
2. Druggist's rights. Has no clear sense of property
rights beyond physical ownership, but thinks druggist has

a right to charge that much because the drug is valuable,
etc. If questions druggist, it is solely because he is
"charging too much" on some absolute quantitative scale.

In this case insists druggist will be punished or is
violating the law, in spite of the text. In any case,

does not see druggist's withholding as in any way justi-
fying the husband's theft not because disclaims its
relevance as "2 wrongs don't make a right" (Stage 4) but
because doesn't perceive it as relevant.

3. Husband's and friends' role-obligations. No or very
little sense of husband's responsibility to save wife in
this situation. Insofar as there is any responsibility at
all it derives from husband's job to be an economic provider,
to buy food and drugs. No responsibility at all for a friend.
4. Value of human life. Has no clear idea of the priority
of live over property, law or other concrete factors in the
situation, not even in the sense (Stage 2) that the husband
himself sees the wife's life as far more important than all
other considerations in choice. May assess wife's life

as a value on the same scale as the value of the drug or

of property rather than as qualitatively higher. Has no
clear awareness that the woman's life should be a matter of
moral concern to other people,
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5. Responsibility for action. Does not see husband as
required to act here, because it is out of his hands be-
cause one is never obligated to engage in deviant action, etc.
6. Should husband be punished? Thinks husband would or
should be punished. Does not see any clear reason why
punishment should be minimized or dispensed with in this
situation. (As opposed to Stage 4 who sees the reasons

for not punishing but takes a firm rule-maintaining stand.)

Oriented to the instrumental necessity of stealing because

of husband's more or less selfish need for his wife. Aware

that a human life is worth more than property (on an hedonistic-
pragmatic scale) and aware that druggist is being unreasonable
as a partial justification.

Choice. Steal. Little conflict or indecision.

Stage 3.

1. Stealing rule. Little concern for stealing rule in this
context. Sees punishment as avoidable by escape or repayment,
or as worth it to the husband. Sees stealing as necessary and
prudent, rather than as virtuous or obligatory or as an act of
desperation.

2. Druggist's rights. Usually thinks druggist had a right to
hold out, it's his invention. But may feel it is stupid to
charge that much for the druggist's own financial interest and
that ignores the needs of the non-wealthy. While not indig-
nant at druggist, doesn't really think druggist has any beef
if it is stolen. May finally accept that stealing is alright
as retaliation.

3. Husband's role. Usually accepts one needs one's wife

and that a wife is an extension of oneself and one's interests.
Avare also of reciprocity or exchange in service to wife.

Same may or may not hold for a friend. In any case saving
wife 18 not a fixed obligation or duty to be performed if one
doesn't love his wife, etc.

4. Value of human life. Sees a human life as worth more than
property since anyone prefers survival to property. This value,
however, is not a shared moral value, it is only the person
himself or people who need him who should or would make great
sacrifices to preserve a life.

S. Responsibility. No effort to avoid responsibility, see
other solution.

6. Should husband be punished? Says let him go free or
minimal sentence if takes judge's role at all, though may
simply predict what a law-bound or unsympathetic judge might
do. No reason to punish because husband had to do it, anyone
would, etc.

Oriented to being a good family persom in context where
stealing would not be too disapproved. Recognizes little
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disapproval because it's natural, a loving husband would,
and because provoked by the man druggist.

Choice. Basically thinks he should steal though may be inde-

Stage 4.

cisive, look for other outs and hedge as to whether it is
actually right to steal.

1. Stealing rule. Usually some sense that stealing is
still somewhat wrong in this situation, that it is ex-
treme behavior but one which the husband would be
"desperate" enough to do. Tends to consider punishment

and disapproval and say act would not be really disa-
pproved by the judge, the jury, other people. Stealing

is a matter of just this once in an extreme situation.

2. Druggist's rights. While druggist has to care for his
family, he is being selfish in this situation so his

rights are minimized.

3. Husband's role. An orientation to the husband's affec-
tion for his wife as motivating stealing. If asked, "if
husband didn't love wife?" may revert to a Stage 2 position
or may shift to "He promised to love and care for her."
Basically thinks any husband would love his wife enough for
that. Orients to friend on same dimensions, whether one
stole for a friend depends upon how good a friend, how S
feels about his best friends, etc.

4, Value of life. Life is more valuable than property
because it is the object of much greater empathy and
affection.

5. Responsibility. Tends to imnsist druggist, other people,
society will be beneficial and solve the problem without
requiring stealing.

6. Punishment. Believes judge should release husband or
give him the minimal possible sentence because would under-
stand what he did, the motives behind it,.

Stage 4 is seldom seen in pure type on this story because

of the difficulty of maintaining a pure rule-oriented
orientation and the conflict within Stage 4 between life

and property rules. Accordingly, it is more likely to
appear in a 4(2), 4(3), 4(5) or 4(6) form. Each of these
accepts some moral and rational legitimacy for stealing.

The 4(2) and 4(6) forms are described, the others are under-
standable as simple mixtures of the guide-description. A
"pure" Stage 4 is oriented first and foremost to a rigid
categorical maintenance of the stealing rule, but is aware
of 1life's value as compared to property, of husband's duties.

Choice. It is wrong for husband to steal though it may be

natural for anyone to do it. Says no at first but may
waiver and decide husband should steal.
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1. Stealipg rule. A categorical orientation that

stealing is always wrong, one can't make exceptions to
rules, even though recognizes the urgency of this
situation. Believes if one starts making exceptions,
waiving rules, society will break down, etc.

2. Druggist's rights. Sees druggist as being unsympathetic,
selfish but feels he still has his property rights since he
worked to invent the drug, even if he is wrong. In any
case, two wrongs don't make a right.

3. Husband's role. A sense of categorical obligation of
the husband to make sacrifices to save his wife (though not
necessarily an obligation to steal or violate moral rules),
regardless of degree of love for her. Differentiates
husband from friend role in obligation since more than
affection and reciprocity are involved in husband's obli-
gations. If says friend should steal, it is on sheer
"life" grounds. But recognizes a responsibility for the
safety or welfare of the other contained in the family role
and not in the friend role.

4., Value of humap life. Value of human life is based
primarily on the rule "Thou shalt not kill", i.e. primarily
on a negative rule rather than a positive one (save life)
and on a rule rather than the value of a life. Within this
sphere, recognizes the value of life as categorical and
that everyone must avoid unnecessary death. This does not
take clear priority over all other moral obligationms,
however.

S. Responsibility. Some sense that one must still rely on
higher authorities rather than taking law into one's own
hands. Nevertheless perceives the husband as responsible
to act in situation.

6. Punishment. Husband must be punished to maintain the
law, even though he had some justification.

Stage 4(2). While more or less aware of Stage 4 obligations to rules,
roles, and life, has a more pragmatic orientation to the
obvious necessity of stealing in this case based on the
obvious greater importance of life than property. The
orientation is neither a purely selfish determination of
the decision to steal to save a life (Stage 2) nor an
abstract universal principled obligation to save life as
the core of morality. Stealing the drug is more than
selfishly rational, it is a regard for a shared act of
obvious community value. The value of life, however, is
essentially utilitarian, its value to the community and
to the possessor.
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Stage 4(6) or 6(4). A choice that it is right to steal because
there i8 a categorical obligation to save human life, that
this obligation derives from a "higher law" than stealing
laws and the act of stealing is an act of conscience.
Unlike Stage 4, the value of life is not '"rule bound"
but is considered to be an intrinsic quality of life. The
sacredness of life derives from the fact that it is not
man-made, that it is something wonderful and higher. Its
value then derives from the value of God or of the uni-
verse, respect for a human life derives from respect for
God or for Life as a whole. The sense of conscience
compelling stealing is either a direct intuition of the
value or a respect for theological law.

Stage 5. Orients to the situation as involving a legal judgment of
wrong within a contractual commitment to be bound by law
and a view that only the socially agreed upon is non-
relative and non-personal or arbitrary. At the same time
recognizes that any rational individual weighing both
prudential and social values would or should do it. Says
one would steal, but there is still a conflict between
obligations behind the choice.

Choice. Says it is reasonable to steal though it is still
legally wrong.
1. Stealing rule. Orientation to the wrongness of
stealing is based solely on the fact that it is still
legally wrong, and that as a member of society onme must
accept the obligation to live by the laws. In other
words there is no real of stealing in terms of the
sacred stealing rule, but there is a sense of being bound
to live within the laws which are generally accepted.
Recognizes that the legal system would be compelled to
judge the husband as wrong because it is bound to consis-
tency. From the point of view of rational prudence, it
is worth going to jail. May say acceptance of the possi-
bility.
2. Druggist's rights. The druggist still has his legal
rights despite his inhumaneness, i.e. he still has a claim
to have his property rights respected. Basically the drug-
gist's unfairness is not a major consideration in the legal
or moral decision, though it is perceived.
3. Husband's role. Does not have a strong orientatiom to
husband role-obligations or duties. The respondent or a
rational husband would prefer to steal. If he does not
from his value perspective he does not have a firm duty to
steal. Essentially husband and friend roles are matters
of greater psychological concern, the moral obligation issues
are based on the life involved.



APPENDIX H

Table 1.H. Mean Terminal Value System Stability Coefficients (rho)
by Stage of Moral Development and Grade Level.

Stage

Grade

1 2 3 4 5 Totals

n 8 8 5 5 26

11 5 .74 .74 .74 .75 .74
s n 2 12 6 6 - 26
% 9 =% |.2 .64 .63 .77 - .63

(4]

n 6 10 6 3 1 26

7 x|.67 .59 .53 .74 (.71) .62
—H —

Stage n 8 30 20 14 6 78
Totals x | .55 .65 .64 .75 .74 .66
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Table 2.H. Mean Instrumental Value System Stability Coefficients (rho)
by Stage of Moral Development and Grade Level.

Stage

Grade

1 2 3 4 5 Totals
11 0 - 8 8 5 5 26
x - .69 .70 .70 .76 .71
§ g ® 2 12 6 6 - 26
& x .14 .58 .72 .73 - .61

7

Stage n 8 30 20 14 6 78
Totals x .46 .57 .68 .68 .67 .62
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