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CHAPTER I
INTRODUCTION
I. PURPOSE OF THE STUDY

Never, since the time when man was first confronted
with a situation which was 1mp9rtant enough and vital
enough to demand the choice between two or more possible
courses of action‘and which was complex enough to make
assistance the prerequisite to wise selection, has the
need for guldance been more imperative than it is today
in a soclety whose social and economic system is daily
increasing the number and the complexity of the situations
in which decisions must be made. “To meet this need, an
increasing interest in the guldance of youth has m;nirested
itself throughout the educational institutions of the g
United States.. The increasing number of guidance -
organizations, guidance conferences, guidance clinics,
guldance meetings, and discussion groups hald by various
Michigan schools bears testimony that this growth of
interest has not been lacking in the schools of this
state. Unfortunately, however, it does not give specirio
data to indicate how much of this ostensible interest in

guidance has permeated and become a part of the operational



policies and practices of the schools. The desire to
obtain some of these data led to the survey now under
consideration--a survey to determine just what guidance
practices were being used by the various high schools of
Michigan.

II. DEFINITION OF TERMS

Before the problem can be discussed with any
degree of intelligibility, a definition of some of the
terms as used for the purposes of this particular survey
i1s obviously necessary. Guldance, like many other terms,
has had a variety of ﬁeanings and connotations for
various people at different times and diverse places.

To some, its application may have been limited to
vocations, tokothers to education, and to still others
to personal problems and decisions. For the purposes
of this.study, guidance is not limited to any of the
three but is interpreted to include all of them. In
fact, 1t 1s applied to all situations which call for
important and necessary decisions and adjustments on
the part of the pupil, which are of such a nature that
the student cannot meet them wisely without help, and
which arise where an individual who might give the

necessary ald is available. It 1s not prescriptive



nor directive; it seeks only to aid the student in
making his own declisions wisely and to become more and
more self-directive. Guidance practices will be used to
include all of the devices, techniques, tools, methods,
and agencles which are used to help the child solve his
own problems and which will lead progressively to self-
guldance.

III. DELIMITATION AND STATEMENT OF PROBLEM

Inasmuch as tﬁe time required to make a complete
‘survey of all of the schools of Michigan would have been
prohibitive, the study was limited to the high schools of
the state. Furthermore, since determining the outcomes
of guidance practices was a problem separate and distinct
from that of determining what those practices were, a
consideration of the former did not fall within the
purview of this study. This problem, then, resolved
itself into a survey of the guidance practices of the
high schools of Michigan.



CHAPTER II
HISTORY AND REVIEW OF LITERATURE
I. HISTORICAL BACKGROUND OF THE PROBLEM

Perhaps the best approach to the history of the
problem may be gained by reference to some of the state-
ments made by Jones concerning the origin of guidance:

Whenever education as a conscious process began
in the 1life of the human race, then guidance began.
Whenever and wherever three conditions existed,
there was guldance. These conditions are (1) the
need for choosing between courses of action, (2) the
inability of the individual to choose wisely without
help, (3) the possibility of help being given.
Guldance has always been given, but the recognition
of its fundamental importance in the teaching process
and in the learning process 1is comparatively recent.
This recognition has been hastened, if not actually
brought about, by the increasing realization of the
fact of individual differences in abilities, in
interests, and in capacities, and by the waste in
human life energy as well as in the processes of
productioT resulting from the wrong choice of
vocation.

According to Jones, the first organized movement of
guidance within the United States arose in 1908 from a
desire to help the individual select and secure a job

and took the form of a bureau--the Boston Vocation Bureau.

Frank Parsons and Meyer Bloomfield were largely responsible

. 1 Arthur J. Jones, Principles of Guidance, New
York: McGraw-Hill Book Company, Inc., 1934, p. 423.



for the plans on which the organization was founded.
During the period from 1910 to 1915 other cities followed
the lead of Boston and organized to assist in vocational
guidance. In 1913 the National Vocational Guidance
Assoclation was founded at Grand Rapids, Michigan. Two
years later, in 1915, the Vocational Guidance Magazine
was started. From that time on the movement grew
rapidly and guidance became a term which was no longer
restricted to vocational guidance but was applied to
guidance of all kinds, guid#nce which assisted students
in making important choices irrespective of the type of
factors with which the choice dealt.

In 1934, Jones summarized the status of guldance
as follows:

While definite data are not at hand showing the

present status of the guidance work in our schools,

it may be confidently asserted that there 1is
practically no city of over 10,000 inhabitants that

does not have some form of definite guildance activity.

These activities are often not completely organized
but they are sufficiently developed to show that the
school 1s conscious of the problem and is really
attempting Bo assist the students in meeting import-
ant crises.

II. REVIEW OF LITERATURE

General studies. An overall view of the prevalence

2 op. c¢it., p. 426.



of studles on guidance can perhaps best be gained by
reference to a study made by Kefauver and Davis® which
sumarizes the number of articles on guldance appearing
in five magazines during the years 1927-1932. The
portion that covers studies which might possibly be
analogous or related to the one under consideration,
reveals that the number of articles reporting systematic
investigation 1s small compared with those which are
simply descriptive or statements of opinion. During
this period of five years-only 26 of the 243 articles
published were those of systematic research studies.
Four studies were made which include or deal
with the schools of Michigan and which seem to bear
some direct relation to the survey under consideration.
The first of these was carried out by Greenleaf and
Brawster,4 who in 1939 published the results of a study
of public high schools having counselors and guidance
officers. The study includes returns from 23,032 public
high schools in which more than seven million pupils were

3 Grayson N. Kefauver and Albert M. Davls,
"Investigations in Guidance," Occupations The Vocational
Guidance Magazine, 12:17-25, Novemger, 1933.

4 Walter J. Greenleaf and Royce E. Brewster,
"Public High Schools Having Counselors and Guidance
Officers," Washington: U.S. O0ffice of Education
Miscellaneous Publication No. 2267, 1939.



enrolled, exclusive of 373 small high schools that
enrolled fewer than ten pupils each or a total of two
thousand three hundred pupils. According to this

report approximately six per cent of all public high
schools provided counselors or guidance officers on
half- or more than half-time basis. Michigan was listed
as providing for from thirty-seven to forty-five per
cent of the high school pupils in the state, while only
four states made provision for more than half of their
pupils. In Michigan, too, one hundred and eighty-seven
guidance officers were provided, for a total of 317,254 '
pupils. Seventy-four public high schools in Michigan
were listed as having guidance officers. The total
number of counselors and guidance officers for these
seventy-four schools was 187, of which 82 were men and
105 were women. This provided an average of some 732
pupils for each counselor or guidance officer. The
study also reveals that forty-three per cent of the high
school students were enrolled in schools having guidance
officers. Significant as these data may be, thelr value
in presenting a complete picture of the guidance practices
of the high schools of Michigan is extremely limited,
inasmuch as the study covers only one small portion of the

total picture. It did not, therefore, fulfill the need
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for a study of the guidance practices of the high schools

of Michigan.
Another study of the guldance practices of high
schools was made by Hamrin, Erickson, and O'Brien,5 and

included within its survey all of the states from
Massachusetts to California and from Michigan to Florida.
The study reveals some rather interesting faets concerning
the guldance practices of the schools studied. To help
in the orientation of pupils coming into the high school
for the first time, rifty per cent of the schools made
arrangements to have some person from the high school
visit the pupils in the elementary schools; nine per cent
of the schools made no such provision; and forty-one per
cent made no response to this portion of the study.

While thirty-two per cent of the schools made provision
for a pre-school visit to the high school, twenty-one per
cent made no such provision. Records from the elementary
school were transferred to the high school in only forty-
five per cent of the cases studled, while ten per cent
admitted making no transfer. Freshman Day was provided by
thirty-four per cent of the schools. Analysis of the

5 Shirley A. Hamrin, Clifford E. Erickson, and
Margaret W. O'Brien, Guldance Practices in Public High
Schools, Bloomington, Illinois: MoKnight and McEKnight,




students through analytical devices, home visitations,
and individual interviews was provided by one per cent,
nineteen per cent, and one per cent of the schools,
respectively. Help for the students through college
guidance and vocational counseling was provided by one
per cent and ten per cent of the schools, respectively.
These were the major findings which bear some relation
to the study now under consideration.

Under the direction of the Michigan State Board of
Control for Vocational Education, two studies have
recently been made which attempted to discover some of
the guidance services and practices in the Michlgan
schools. The first of these two studles included 231 of
the public schools of Midhigan.e The study was not
limited to high schools and differed considerably from
the present survey both in the items studied and in the
methods of investigation and treatment. The results of
this study are valuable for supplementing the data
gathered in the present survey and for purposes of
comparison. A few of the findings are mentioned briefly.
The data revealed that a relatively small number of schools

6 State Board of Control for Vocational Education,
"Guidance Services and Practices 1n Michigan Public
Schools," Official Miscellaneous Publication No. 2046,
Lansing, 1940.
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(29 per cent) provided for part-time or full-time
directors for their guldance programs. Although fgwsof
the schools were using tests for guidance purposes, the
achievement test and the intelligence test seemed to be
most popular. The data revealed furthermore thﬁt the
records kept by most of the schools were 1nad§quat64for
guidance purposes. These are the findings which can be
most rgadily compared with the results of the present
survey.

The second study which deals with the guidance
practices of the schools of Michigan and which bears an
equally direct relation to the present survey was one
conducted during 1941-42 by Horn.” He attempted to gain
some evidence concerning guidance practices by having in-
dividuals from various schools write descriptiong of some
of the various phases of their guidance programs. He
received returns from about fifty-six schools describing
phases of their programs. Since his study did not attempt
to make & complete survey of the guldance practices of
all of the high schools of Michigan nor obtain the informs-
tion in objective form, it did not fulfill the need for the

7 Carl M. Horn, Unpublished data concerning '
guidance practices of the schools of Michigan, The State
Board of Control for Vocational Education, Lansing, 1942.
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present study. It is valuable, however, as supplementary
evidence and in the interpretation of the data disclosed
by the present survey. Hornt's study will, consequently,
be referred to later in connection with the 1nterpretatipn

of the data presented herein.

Related studles. Related studies which proved of

some value to the present survey, though not dealing
with Michigan schools, were carried on in other states.
Two of those examined proved of especial value by sug-
gesting possible procedures. One of them was a study of
the organization and administration of vocational and
educational guidance in the secondary schools of South
Dakota;8 the other was a survey of guidance practices and
instruments among forty-eight secondary schools of
Connecticut.® Although both of these studlies utilized
the questionnaire technique, they differed considerably
in many respects. In the first of the two, Miss Kantor

used a questionnaire consisting of a series of questions

8 Lillian Kantor, "The Organization and Adminis-
tration of Vocational and Educational Guidance in the
Secondary Schools of South Dakota," unpublished Master's
thesis, The University of South Dakota, Vermillion, 1935.

9 Thomas A. Callaghan, "A Survey of Guidance
Practices and Instruments among Forty-Eight Secondary
Schools of Conmnecticut," unpublished Master's thesis,
The University of Malne, Orono, 1938.
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with blanks for the answers and descriptions. In the
other study, Mr. Callaghan gathered his data by sending
out a series of tables to be filled in and checked.
Neither of these approaches, however, seemed entirely
adapted to the present survey. The former would have
made tabulation, classification, organization, and inter-
pretation difficult because of the varlety of terms and
statements which were possible in each instance and because
of the great possibility of generalization on the part of
the individual filling out the questionnalre. Since the
approach used in the Connecticut study was somewhat
different from that desired for the Michigan study, its
tables, too, could not be readily adapted to use for the
Michigan survey. Both of these studies were of value,
however, in helping to determine and classify some of the

general aspects of guldance programs.



CHAPTER III
SELECTION OF TECHNIQUE AND PROCEDURES
I. SELECTION OF TECHNIQUE

The total number of high schools in Michigan as
revealed by the Michigan High School Athletic Association
Bulletin for January, 1942, was 726. This number, even
when reduced by sampling, was so great as tb preclude the
use of individual study of each school. As a result,

the questionnaire technique was selected.
II. PREPARATION OF QUESTIONNAIRE

In constructing the questionnaire, the general
aspects of guldance practices to be investigated were
first determined. These general divisions were then
broken down into specific component parts. To galn as
much objectivity as possible, to direct and restrict the
responses of all schools to definitely limited, specific
items, and to facilitate tabulation, organization, and
interpretation, most of the questionnaire was constructed
in check-1list form. This obviated generalized statements
and tended to increase the objectivity of the response,
although it could not show the quantity or quality of the
evidence upon which each individual check was based. This
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latter and other weaknesses involved in this technique
will be referred to later. In some instances, a
description was requested to prevent the indiscriminate
checking of items without a definite program of action
to back 1t.

The major divisions of the questionnaire were set
up by analyzing the materials used in the studies conducted
in South Dakota and in Connecticut and by examining the
materials presented 1n textbooks on guidance. All of
these varied aspects of guldance were then organized into
a few major catagories. The items into which each of
these major divislions was broken were also determined by
a study of the same two surveys and a study of a number of
basic texts and manuals. Although some forty-seven
references, other than the surveys mentioned, were used

1l

for this purpose, only four™ were drawn on extensively for

the material used in the questionnaire.

1 Shirley A. Hamrin and Clifford E. Erickson,
Guldance in the Secondary School, New York: D. Appleton-
Century Company, Inc., 1939.

Arthur J. Jones, Principles of Guidance, New York:
McGraw-Hill Book Company, 1inc., 1934.

National Society for the Study of Education,
"Guidance 1n Educatlonal Institutlons,™ Thirty-Seventh
Yearbook, Part I, Bloomington, Illinois: Public School
Publishing Company, 1938.

State Board of Control for Vocational Education,
"Manual for Counsellng Youth," OLflclal Mlscellaneous
Publication No. 2059, Lansing, 1941.
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The questiomnaire was then checked by four members
of the Department of Education, Michigan State College,
whose special interests lle in the fields of guidance and
measurement. Following this examination it was revised
and sent to eight schools for trial. The individuals
filling out the questionnaire were asked to make sugges-
tions for improvement. As a result of the returns and
the euggeations; a few more items were added‘to some of
the check-1ists. After these additions the questionnaire
was ready for large-scale distribution.

III., METHOD OF SAMPLING

In order to compare the guideance practices in high
schools of various sizes, a list of schools based on
enrollments was necessary. 8Since the Michigan Athletic
Assoclation classifies the high schools of Michigan into
A; B, C, and D schools, the list given in its bulletin for
Janmuary, 1942, was used.® Clase A schools were accordingly
defined as those having an enrollment of 800 or more;

Class B schools 325-799; Cless C, 125-324; and Class D
with less than 1256, The schools were sampled by selecting
every other school on the list; starting with the second

2 Michigan High School Athletic Association Bulletin,
Volume XVTITT—ﬁET'B, ganuary, 1042, pp. 1o2-136.



16
school listed. This gave a group of 362 schools out of
the total of 726.

IV. GATHERING OF DATA

Questionnaires were sent to the schools selected.
A self-addressed envelope, together with two letters,
one from the investigator and one from the head of the
Department of Education, accompanied each questionnaire.
Each returning questionnaire was numbered, classified,
and filed as soon as 1t arrived, and it was checked on
the 1list in the bulletiﬁ, so that a record of the schools
in each class which had or had not returned questionnaires
was at all times available. After the returns had
dwindled to one a day, a follow-up card was sent to all
schools from which returns had not yet been received.
One hundred forty-one had been received up to the time
the follow-up returns started coming in. Twenty-seven
more were received after that time. This gave a total of
one hundred and sixty-eight returns from the three hundred
and sixty-two sent out. One of the returns, however, had
not been checked and could therefore not be used for
purposes of tabulation. This left a total of one hundred
and sixty-seven, or a return of 46.1 per cent. Breaking
this down into the school classifications reveals the

following returns: for class A schools a return of 18 out
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of a possible 31, or a 58.1 per cent return; for class B
schools a return of 28 out of a possible 55, or a 50.9
per cent return; for the class C schools a return of 61
out of a possible 133, or a return of 45.9 per cent; for
class D schools, a return of 60 out of a possible 144, or
a return of 41.7 per cent. It will be noticed that as the
schools became smaller, the percentage of returns became

progressively smaller.
V. TABULATION AND ORGANIZATION OF DATA

S8ince the questionnaire was designed to ascertain
the number of high schools of each class which was using
various guidance techniques, devices, tools, methods,
and agencles, and the number which was making provision
for guidance in various types of pupil activity, question-
naires from each class of school were tabulated
separately. Since most of the questionnalre was in
check-1list form, the tabulations were made from two
different directions. One type of tabulation was designed
to reveal the number of schools of each class using each
item or device. It failed, however, to give any indication
of how many of these devices were used by each school, and
it failed to show the average, the range, or the variation
in the number of devices used by the schools. To remedy

this deficiency a second tabulation was made from which
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the average could be computed.

The results of these two types of tabulations were
then placed in tables. The first type showed the number
and the percentage of schools of each class using each
particular device. They also showed the total number and
the percentage of all three classes combined. The items
were arranged in the tables so that the total percentages
appeared in rank order. By the use of these tables the
classes of schools can be compared with each other as
wéll as with the total results. A comparison could also
be made of the aqhoo;s at the two extremes of the table.

The other set of tabulations was arranged in a
frequency distribution which showed how many of the

devices were being used by various schools.



CHAPTER IV
INTERPRETATION AND SUMMARY OF DATA

I. OPERATION OF GUIDANCE ACTIVITIES

_ As has already been suggested, the content of the
guestionnalire was organized into a few major divisions.
The discussion of the data will follow the same order.

The first consideration will be the provision for guidance
in various pupil activities. The provision made for ex-
ploratory activities, for placement‘seriice, for follow-
up studies, for flexibility of the curriculunm, and.for
various types of orientation will be analyzed next. This
will be followed by a discussion of the devices for ob-
taining information about the students, after which the
date dealing with the methods of providing the pupils
with guidance informstion will be taken up. The last part
will be devoted to the use which 1s being made of various
types of organizational devices to help carry out the
guidence activities.

Limitation of data. Before presenting and inter-
preting the data dealing with the pupll activities for

which guidance was provided, some of the limitations of
this particulsar portion qf the study should be reit-
erated and re-emphasized. In the first place, atten-
tion should be called to the fact that the data for
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the different classes were based on different percentages
of returns. That 1s, the returns for the schools were:
class A, 58.1 per cent; class B, 50.9 per cent; class C,
45.9 per cent; class D, 4l1.7 per cent; and the combined
total, 46.1 per cent. Clearly, the data for the class A
schools represent a larger proportion of the class A
schools than did those of the class C schools. The
second important item of note is the fact that the data
do not show what amount of guidance is used in each of
these activities, nor what the quality of that guldance
is. They reveal only the number of schools which
indicated in the questionnaire that guidance was being
given in each particular activity. There is, likewlse,
no indication of the percentage of pupils within each
school who receive this guidance. The data and inter-
pretations which follow must be considered subject to

these specific limitations.

Data concerning pupil activity. An examination of

Pable I discloses the number of replies upon which each
group of tabulations was bgsed, and reveals some inter-
esting results. In the first place, only elght schools

of the entire 167 failed to check any of the items in this
particular portion of the questionnaire. Since, however,

there may have been reasons other than lack of guidance
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TABLE I

THE NUMBER AND PERCENTAGE OF HIGH SCHOOLS OF EACH CLASS
PROVIDING GUIDANCE IN VARIOUS TYPES OF PUPIL ACTIVITY

Number and Percentage of Schools

Class of School :
Pupll Activities A B c D Total

No No No

tudying and selecting

a vocation. « « « « . 412 70.6/24 88.9|563 89.9
Preparing for college . |15 88.2|25 92.6|46 78.0
Preparing for a job . . |13 76.5{20 74.1|51 86.4
Developing leadership . |11 64.7|19 70.4|43 72.9
Developing good habits. [12 70.6|19 70.4|45 76.3

Selecting a college . . [13 76.5|21 77.8|41 69.5
sing leisure time. . . | 9 52,9|19 70.4(|47 79,7
Budgeting time and work |10 58.8{16 59.3|42 71.2|31 54.4| 99 61.9
veloping personality. | 9 52.9|14 51.9({42 71.2|34 59.7| 99 61.

own decisions. . |9 52.9/15 55.6|40 67.8|33 57.9| 97 60.6

ssuming responsibility

for one's acts. . . « |10 58.8|16 59.3|35 59.3|30 52.6| 91 56.
elf-analysis . « « « . 9 52.9|19 70.4|35 59.3|25 43.9| 88 55.
elf-planning . « . « « 6 35.3|19 70.4|33 565.9|26 45.6| 84 52.

. lding a philosophy . 8 47.9| 7 25.9|15 25.4|16 28.1| 46 28,
vOthers. e o o o o o o o 0 2 S 1 6

0.0f schools answering 27 S 160
o.0f schools omitting. 1 1 2 3 7
otal schools responding 18 28 61 60 167

in these activities which prompted the omission, the

percentages appearing in the table are based on the number
of schools which did check one or more items listed in

the table. This, of course, presents a more favorable
Picture than would the percentages based on the total
number of schools including those which omitted this

part. As was stated, the failure of elght schools to
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check a single item in this portion of the questionnaire
does not, per se, prove that they made no provision for
guidance in these activities. The omission may have been
caused by any number of factors. Even if the assumption
were made that lack of provision in the guidance program
was the cause, there would still be 95.6 per cent of the
schools (159 of the 167) which provided some kind of
guidance for at least a few of their pupils. The quality
of this guidance and the number of pupils who received
it were, however, not revealed by the data.

An i1dea of the number of devices used in each of
the schools 1s, nevertheless, available. Figure 1 dis-
closes the fact that the nhmber of the pupil activities
in which guidance was provided in each school ranged from
one to fifteen with a median of 9.6. By far the greater
number of schools provided guidance in from five to twelve
of these activities. This quite naturally gives rise to
the question of which of these pupil activitles ranked
"highest and which lowest in terms of the number of
schools providing guidance in them. Both the ranking of
the activities and the percentage of schools using the
devices are shown by Figure 2 (page 24). At the top of
the 1list are found studying and selecting a vocation,

preparing for college, and preparation for a job. At the
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NHumber of
schools
18 .
15 .
12 .
9 .
6 .
3 .
o [ ) [ ] ® L J L ] o [ [ ] [ J L] [ ] [ ) L [ ] [ ] ®
l 2 3 4 5 6 7 8 91011 12 13 14 15
Number of activities used
Median 9.6
FIGURE 1

DISTRIBUTION OF THE NUMBER OF PUPIL ACTIVITIES
IN WHICH GUIDANCE IS PROVIDED

bottom of the 1list, starting with the lowest, are building
a philosophy, self-planning, and self-analysis. That
almost eight out Ar every ten schools (78.8 per cent)
provided guldance in the study and selection of a vocation
is commendable; that only about five or six out of ten
schools (55 per cent) provided guidance in self-analysis
is, perhaps, not so commendable. Most authorities in
vocational guldance will probably agree that the selection
of an occupation involves at least three things, studying
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Pupil activities Proportion of schools
Studying and selecting

a vocation. . . . . . o XXXXOOOOOOOXXXX #
Preparing for college . . XXXXXXXXXXXXXXXX
Preparing for job . . . . XXXXCOOXXXXXXX
Developing leadership . . XXXXXOOXXXXXXX
Developing good habits. . XXXXXXXXXOOXXX
Sqlecting a college . . . XXXXXOXIXXXXXX
Using leisure time. . . . XXXXXOOXXXXX
Budgeting time and work . XXXXXXXXXXXX
Developing personality. . XXOOOOXXXXXX
Making own decisions. . . XXXXXXXXXXXX
Ao For omote ots: Y . XIXKKKKKXX
Self-analysis . . . . . o XXXXOOXXXXX
Self-planmning . . « . . o XXXCOOKXXXX
) 900,004
0O 20 40 60 80 100

Building a philosophy .

¥ Each X represents approximately 5 per cent.

Per

cent
78.8
77.5
76.9
70.6
70.6
70.0
67.5
61.9
61.9
60.6
56.9
55.0
52.5
28.8

FIGURE 2

THE PROPORTION OF HIGH SCHOOLS PROVIDING
GUIDANCE IN VARIOUS PUPIL ACTIVITIES
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oneself (self-analysis), studying various occupations,
and putting together the results of these two investiga-
tions. It would be interesting to know the quality of
the vocational guidance provided in the schools which did
not give guldance in self-analysis--some two or three
schools (23.5 per cent) out of every ten--but this the
data, unfortunately, do not reveal. Bell,l who in 1938
conducted a study of the youth of Maryland between the
ages of sixteen and twenty-four, found that of the pupils
who had completed the ninth grade, the twelfth grade, or
four or more years of college, only two out of ten, three
out of ten, and four out of ten, respectively, reported
having received vocational guidance. The results of the
two studies are, of course, not comparable, since those
of the Michigan study @o not disclose the number of pupills
affected in each school. The fact that few pupils
actually receive vocational guidance in Maryland seems to
indicate that the total number of students reached, at
least in that section of the United States, is not very
great.

The activity ranking second in position is prepara-
tion for college. This is not altogether surprising,

1 Howard M. Bell, Youth Tell Their Story,
Washington: American CouncII on Educatlon, 8, pPe 75.
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since nearly all secondary schools probably still retain
college preparatory curricula and functions among their
major purposes. The number of students attending college
and the number of pupils attending high school were
compared in a recent research bulletin of the National
Education Association.2 \Roughly speaking, only three out
of every sixteen were college students. Of the group
studied by Bell, only 10.7 per cent had gone beyond high
school.® Certainly the proportion of students in high
school who go on to college 1s small in comparison to the
number of those who do not. This does not imply that
fewer schools should give attention to guldance in prepara-
tion for college, since any puplil who plans to go on to
college should receive preparation and guidance, but it
might suggest that perhaps more schools should spend time
on guidance 1n some of those activities found at the
bottom of the list. Such activities as building a phil-
osophy, self-planning, self-analysis, assuming
responsibilities for one's acts, making one's own decisions,

and budgeting time are all of inestimable value to the

2 Reséarch Division of the National Education
Association, "Schools and the 1940 Census," Washington:
Research Bulletin, 19:227, November, 1941.

3 Bell’ OP. cito’ P. 56,
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person who is going to leave school permanently to take
his place in the soclal and economic life of the community.
Perhaps the schools should take cognizance of this fact

and change their practices accordingly.

Provisions for vocational guidance. Another group

of data which deal with the number of schools making
provision for exploratory activities, vocational courses,
and follow-up studles, is given in Table II. Provision
for try-out activities seems to decrease as the enroll-
ment of the school becomes smaller. Of the total group
of schools which answered this question, one-third
indicated that they made no provision for exploratory
activities. In the teaching of vocational courses, this
relationship does not seem to exist. While the larger
portion of schools in each class reported that these
courses were not réquired, the combined response placed
the relation at two out of three schools. The provision
for placement service again decreased with the increase
in the size of the school, as did provision for follow-up.
It would seem, then, that in at least three of these
items, a greater proportion of the large schools made
provision for guidance. Only 62 of the 167 schools
provided selective courses in all four grades in high

school.
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TABLE II

THE NUMBER OF SCHOOLS MAKING PROVISION FOR
VARIOUS PHASES OF VOCATIONAL GUIDANCE

Fumber of Schools
Phases of Guidance Class of School
A B c, D Total

Is provision made for try-out
and exploratory activities?
Ies e o o o o o o o o o o o o 9 18 54 19 BO
No. L [ ] [ ] o [ ] L L [ ] L ] [ L J L ] [ 4 5 12 19 40
Are vocational courses taught?
Yes L] L ] L] [ ] [ ] L J [ ] L] L [ ] * [ ] L 15 24 53 51 145
NO. ® [ ] L ] [ ] [ ] L ] [ ] L] L] [ ] [ ] [ ] ﬂ 0 1 o 1 2

Are vocational courses required?
Ies e e o e o e o o [ o ¢ o 7 3 1" 16 43
No. L ] [ ) L] L] [ ] L ] L] L J [ ] ® L] [ ] L 6 19 32 52 89

Poes your school make provision
for follow-up?

Yo8 ¢« ¢ ¢ ¢ o ¢ ¢ ¢ o o o « 410 19 25 21 75
No. ® [ ] [ * * L] L] [ ] L ] L [ ] L L 3 13 28 31 75

h)oes your school make provision
for flexibility?

Yes L] ® [ ] [ ] [ ] L] L] L] [ ] L] L] *® - 12 24 55 35 106

NOe ¢ ¢ ¢ ¢ o o s o o o o o o 3 0 1 7 11

Through core curriculum? . . 4 3 2 4 4 13

Through short courses? . . . 4 1 2 9 6 18
Through elective courses for

grades 9, 10, 11, 12. . . . J 6 18 20 18 62

10, 11, 12 ¢« « ¢ ¢« « 4 4 3 16 12 35

11’ 12 [ ] [ ] ® ® [ 4 L ) [ - 1 o 5 6 12

12 L] L [ ] L3 L] [ ] ° [ ] [ ] L o o o 0 o

9’ 10, 110 e o o o o ¢ l 0 0 0 1

9’ 10. [ ] L] L ] L ] L] ] L ] L o o . 1 o 1

9‘ L] L) L ] [ ] L ] [ ] L] L L] L 0 o 1 o l

9’ 11’ 12. [ ] . [ ] L] L] L 0 0 O 1 1
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In general, the data as revealed by Table II seem

to indicate that perhaps a considerable number of schools
are not doing too much about these several phases of
guldance.

Since many of the other answers requested in this
portion of the questionnaire were not filled out by most
of the schools, the number of answers is too small to be
of value. A 1ist of the courses in which vocational
guldance and exploratory activities were said to be

given is included in the appendix.4

Orientation. The study of orientation was approached

from the standpoint of the student entering the high
school for the first time. Another portion involved
social, vocational, and pre-college orientation. A
checklist of eleven devices for orientation was used to
obtain this particular information. The results are
summarized in Table III (page 30) and Figures 3 and 4
(pages 31 and 32). In six of the devices listed, the
percentage of schools utilizing them for orientation
increases with the size of the school. Distribution of
information, group guidance, preparation of cumulative
record, visits by high school teachers to the schools of
the prospective students, and first semester courses all

seem to follow this trend. Two devices, visits to the

4 Pp. 86, 87.



TABLE III

THE PERCENTAGE OF HIGH SCHOOLS MAKING PROVISION FOR
ORIENTATION OF PUPILS ENTERING FOR THE FIRST TIME

30

Percentage of Schools
Techniques of Orientation Class of School
A B C D Total

Individual counseling . . . . . . |64.7 | 76.9| 65.5| 68.1| 68.3
Distribution of information . . . |[82.4 | 80.8] 60.0 | 53.2 | 64.1
Social activities . . « « ¢« « . . |52.9]| 50.,0]| 58.2 | §7.5]| 55.9
Visits to high school before

enrollment. . « ¢« « ¢« « o o o o | 52,9 57.7| 56.4 | 40.4| 51.0
Group guid&nce. e o e o o ® o o o 82.4| 50.0| 47.3 | 34.0 | 47.6
Preparation of cumulative

records . . . . . e o | 58.8 ]| 50.0| 38.2 | 31.9| 40.7
Visits by high school teacher

to elementary school. . « « . o |47.1| 38.5| 23.6 | 17.0| 26.9|
Visits to the homes of

prospective pupils. . « . . . o |[17.7]| 15.4| 27.3 | 36.2| 26.9]
Use of pals or pupll advisers . . |29.4| 26.9| 30.9 | 17.0| 25.5
First semester courses. . . « « . |23.5| 26.9]| 14.6 6.4| 15.2
NONGe « o o o o o o o o o o o o o| 5.9 7.7] 20.9|19.2] 12.4
Freshman Week « ¢« o o o ¢ o o o o 11.8 3.9 S5.5 12.4 8.3
| — ———— |

high school by prospective pupils and use of pals, seem

to show little variation with the size of the school.

An inverse relationship of use with size is exhibited by

two devices, visits to the homes of prospective puplls

and social activities. One device, freshman week, seems

to have received the highest use in the two extreme

classes, A and D schools.

Approximately one out of ten schools (12.4 per

cent) provided no orientation for the student entering
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Orientation activities Proportion of schools Per
) cent

Individual counseling . . XXXXXXXXXoxxx ¥ 68.3
Distribution of

iInformation . . . . . . JXOOOCOOOOIXXX 64.1
Social activities . . .  XXXXOOOXXX 55.9
Visits to high school . . XXOOXXXXXXX 51.0
Group guidance. . . « . o XXXXOOOXXX 47.6
Preparation of

cumulative record . . . XXXOOOXXX 40.7
Visits of high school

teacher to school . . . XXXXX 26.9
Visits to homes . . . . « XXXX 26,9
Use of pals o« ¢« « ¢« « « « XXXXX 25.5
First semester courses. . XXX 15.2
None. [ ] L] [ ] L ] L[] L] L ) [ ] [ L ] n 12.4
Freshman week . « « ¢« « « XX 8.3

O 20 40 60 80 100

* Each X represents approximately 5 per cent.

FIGURE 3
THE PERCENTAGE OF SCHOOLS USING VARIOUS
ORIENTATION TECHNIQUES AND DEVICES

the high school for the first time, through the use of

the devices listed. The percentage of schools which
provided no such orientation increased inversely with

the size of the school. Perhaps the smaller schools felt
less need for such orientation. For the most part, Figure

3 speaks for itself.
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Number of
schools

30 .
27
24
21
18
15
12

O uwu o o

1 2 3 4 5 6 7 8 91011 12
Number of techniques and devices
Medlan 4.4

FIGURE 4
DISTRIBUTION OF THE NUMBER OF TECHNIQUES
AND DEVICES USED FOR ORIENTATION

Filgure 4 adds other data to the picture. The
majority of the schools which provided orientation used
from two to seven of these devices, with the median
falling at 4.4. The total range was from one to twelve.

The provisions made for other types of orientation
are shown in Table IV. 1In all of these, the frequency of
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NUMBER AND PERCENTAGE OF HIGH SCHOOLS PROVIDING
DIFFERENT TYPES OF ORIENTATION

Number and Percentage of Schools
Types of Orientation Class of School
A B (o] D Total
No % No % No % No % ¥o. %
|Orientation for social
1life
Yo8 ¢ ¢« ¢ ¢« ¢ ¢ o o |13 76.5|17 65.4]14) 74.6 |39 83.0]110 79.1
NOe ¢« o ¢ o ¢ o o o 2 11.8] 8 30.8|10 18.2| 9 19.2] 29
Vocational orientation
YoS o« ¢ ¢ ¢« o o o o |12 70.1]17 65.4128 50.9 |28 59.6| 85 63.9
NOe ¢ ¢ ¢ o o o o o 2 11.8] 8 30.8|19 34.6 |19 40.4| 48
[Pre-college orientation
Yo ¢« ¢ ¢« ¢ ¢ ¢ o o |12 70.1]119 73.1]129 52.7 |24 51.1] 84 62.2
HOe ¢ ¢ o ¢ o o o o 4 23.5| 8 30.8]20 36.4|19 40.4| 51
WOrientation to school
after first semester
YoB8 ¢ ¢ ¢ ¢ o o o o |11 64.7|11 42.3|25 45.5|17 36.20864 47.4
NOe ¢ ¢ o o o o o o 5 29.4|13 50.0|23 41.8|30 63.8F71

use seems to increase with the size of the school.

The

number of schools which did not provide these types of

orientation seems to be relatively large.

Types of information and devices for obtaining that

information.

The next group of data to be considered are

those which deal with the recording of information con-

cerning the students and the methods of gaining this
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information. The first portion to be considered is
devoted to that which is kept in the school in written
form. Apparently no general or consistent pattern exists
which differentiates between the classes of schools as
shown by Table V. In about two-thirds of the cases,
however, the class D schools show the lowest percentage
of use, One additional factor 1s evident in this respect,
namely, that in eleven out of the thirty-eight devices,
the percentage of use seems to increase with the size of
the school, while in not a single instance does the
reverse relationship hold true. In other words, in the
majority of cases where classes of schools are compared,
a greater proportion of the larger schools were keeping
these varilous records.

A majority of the schools, as shown in Figure §
(page 36), were using from four to twenty of these
devices., Of those which used one or more, the range was
from one to thirty-four with a median of 12.3. Some
schools had & large variety of written records concerning
their students.

While Figure 6 (page 37) is, in general, quite
self-explanatory, there are a few things which should
perhaps be mentioned. If education 1s to be thought of in

terms of pupil growth, if successful teachling and effective
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THE PERCENTAGE OF HIGH SCHOOLS OF EACH CLASS RECORDING
VARIOUS TYPES OF INFORMATION CONCERNING THE PUPIL

Types of Information

e of Schools Using

Percenta
ot

A

B

ass o

c

f School

D T

otal

Days absent and tardy . .
Occupation of father. . .
Courses taken « o« ¢ o o o
School achlievement record .
ecords from other schools.
Health and sickness records
Participation 1n extra-
curricular activities .
Special awards and honors
ISize of immediate family.
Offices heldo e o o o o @

School activities . « « « &
[Membership in organizations
Home background . « « « « o«
Non-school work experience.
Vocational choice « « « « &
Plans after high school . .
Interests, likes, dislikes.
Vocational training . . . .
Present health. « « « ¢ ¢ &
Personality and character .

Educational plans . . .
Aptitudes and abilities
Leisure-time activitiles
Home responsibilities .
ﬁoals of pupll. . . . &

ost Interesting work .
Hobbies8 « « ¢« o o ¢ o o«
In-school work experience
Educational interests . .
Economic status . . . + &

® e o o @ o o

Persons to interview

concerning pupil. .
Problems of pupil . .
Emotional status. . .
Money spent by pupil.
Social development. . .
[Community environment .
Influence of relatives.

e @& o O

® @& o ¢ & o & o o o

® & o & o 0 °©° » o o

Special abilities and skills.

® 0 o o o o o

L] L] [ ] L L] L[] L] [ ] [ ] [ ] L] L[] . ] L] L] ° [ ] L] [ ] L] [ ] L] L ]

® O & o o o o

® @ o & o o & & o o ® O o & ¢ o o & o o o ¢ o o

100.0
94.1
94.1
88.2
94.1
88.2

52.9
70.6

76.5
47.1

68.8
52.9
47,9
52.9
41.2
52.9
47,1
41.2
52.9
58.8

58.8
52.9
47.1
29.4
35.3
23.5
35.3
35.95
23.5
35.3

35.3

41.2
17.7
11.8
17.7

5.9

5.9
0.0

100.0
96.3
88.9
96.5
8l.5
63.0

77.8
70.4

59.3
63.0

55.6
59.3
51,9
63.0
89.3
51.9
55.6
40.1
20.6
333

51.9
22,2
20.6
37.0
37.0
51.9
29.6
22.2
20.6
22.2

22.2

9l.2
9l.2
80.7
75.4
79.0
57.9

6l.4
56.1

6l.4
56.8

22.8

86.8
84.9
86.8
8l.1l
75.5
64.2

54.7
47.2

43.4
47.2

54.0
37.7
32.1
1l.3
15.1
20.8
17.0
30.2
30.2
18.9

17.0
17.0
15.1
17.0
13.2
11.3
17.0
18.9
18.9
13.2
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FIGURE 5

THE DISTRIBUTION OF THE VARIOUS TYPES OF PUPIL
INFORMATION USED IN THE GUIDANCE PROGRAMS

guidance depend upon a thorough understanding of the

pupil, and if records of the kind listed in Figure 6

are

of value in making this understanding possible,

surely much more can be done in many schools insofar as

use

of records 1is concerned. Eurich and Wrenn state:

A basic principle of guidance and of the
educational program . . . is that much information
about students must be secured if we are to plan
educational processes to meet their needs. Inform-
ation gained from a cross-section of their present
status of needs, abilities, and interests must be
supplemented by genetic or developmental studies



Types of information

Days absent and tardy.
Occupation of father .
Courses taken. « « « «
Achievement record . .
Record, other schools,
Health records . « « .
Extra-curricular . .
Special awards . .
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Offices held . . .
School activities. .
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ome background. . . . .
on-school Worke « o o o
ocational choice. . .
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THE PERCENTAGE OF HIGH SCHOOLS RECORDING VARIOUS
TYPES OF INFORMATIONCONCERNING THE PUPIL
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that give the background and development of this
present status.®

Certainly the majority of those items listed as being used
by less than five schools out of ten could contribute
immessurably to en understanding of the pupil. Another
interesting observation is the number of items in this
lower group which are really essential to the intelligent
selection of a vooation. Perhaps this may provide some
clue as to the quality of the vocational guldance

provided in some of the schools,

‘Methods of obtaining information concerning

pupils. If records and information concerning students
are important to a guldance program, then the methods of
collecting that information are equally important, for

the validity of information is largely dependent upon

the methods uaodlin collecting it. The Qharactef of the
method will also, in some 1nstapces; determine whether
those data are collected at all. Information concerning
the popularity of various metpods, as judged by the number
of schools gaing each, should, therefore, be significant.
In Michigan, the interview seems to be the most popular

' 5 National Society for the Stuq;:of Education,
®"Guidance In EducatIonal Institutions,” Thirty-Seventh
Yearbook, Part I, Bloomington, Illinois: Public School
Publishing Company, 1938, p. 33,
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device for gaining information, since it ranks first. It
was used by about nine out of ten schools (91.6 per cent).
Observation places second with about three out of every
four schools using it. This rating of the interview
technique 13 not limited to schools, since it seems to
be equally popular in indus'cry.6 Unfortunately, in
industry at least, the effectiveness of the interview
technique cannot be measured by its popularity.7 If
properly used, however, it is a very valuable technique.
Figure 7 reveals that eight of the twelve techniques were
not in use in over seven out of every ten schools. Figure
8 (page 41) shows that the greater proportion of the
schools used between two and four of the technigques or
a median of 3.9. The potential value of this slighted
group scarcely warrants such neglect. No general or
specific pattern of differentiation according to class
can be observed in Table VI(page 42). Apparently the
size of the school bears no particular relation to the use

of any specific technique.

6 Herbert Moore, Pszcholoiz for Business and
Industry, New York: McGraw-H Book Company, Inc.,
9’ ppo 101"1040

7 Ibido, ppo 436-4460



Types of information Proportion of schools Per
cent

Interviews . . . . . . . 0.0.6.0.0.090000606000004 91.6
Observation. . . . . . .  XXXXXXXOCKKXXXXX 77.9
Ratings by teachers. . . ).9.0.0.0.0.0.0.0.0.0.6.¢ 61.7
Entrance forms « « . . . XXX 55.2
Anecdotal records. . . . XXXXX 26.0
I Rsemationr . . . . . xoOX 22.7
Autoblography. « « « + & X 19.5
Rating scales. . . « . . XxXxx 18.8
Case historles . . . + . Xxx 16.2
Rating by employer . . . XX 11.7
Student ratings. . . . . XX 7.8
Ratings by parents . «. « X Se2

0O 20 40 60 80 100

FIGURE 7

THE PERCENTAGE OF SCHOOLS USING VARIQUS DEVICES
FOR OBTAINING INFORMATIOR ABOUT THE PUPILS

Iypes of tests used. The question of what part

different kinds of tests played in the guidance activities
of the schools of Michigan was the next consideration of
the survey. The questionnaire asked for three things,
namely, a check for the kind of test used, the name of the
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TABLE VI

THE PERCENTAGE OF SCHOOLS OF EACH CLASS USING VARIOUS
DEVICES FOR OBTAINING INFORMATION ABOUT THE PUPIL

Percentage of Schools
Class o choo

- SR _}L- B . c_: D __Total
terviews. . ¢« . ¢« « ¢ o o «|100.,0| 96.4| 96.6| 82,0[91.6
bservation ¢« « ¢ ¢ o ¢ ¢ o o 83.3| 64.3| 79.3| 82.0 7709
atings by teacher or adviser| 83.3| 57.1| 56.9| 62.0|61.7
trance forms or blanks. . .| 44.4| 53.6| 62,1| 52,0/ 55.2
ecdotal records . . « o o o| 38.9| 50,0| 15.5| 20.0| 26.0|
ventories of informstion. .| 11l.1| 25.0| 13.8| 36,0| 22,7
toblogrephles . . . . « « o[ 22.,2| 25.,0| 20.7| 14.0|19.5
ting 8cale8 . « . ¢ ¢ ¢ o o| 38.9| 10.7| 30.7] 14.0 1e;§

ase histories. « « « « ¢ « o) 22,2| 21.4| 13.8| 14.0|16.
tings by employers. . « « «| 5.6| 21.4| 13.8| 6.0|11.7

tudent ratings . . . . ¢« ¢« o| 1l.1]| 10.,7| 5.2 8.0| 7.

tingﬂ by parent8. « « ¢ o o 5.6 0.0 1.7 6.0| 3.

ber of schools answering . 18 28 58 50| 1

imber of schools omitting. . 0 0] 3 10 1

tal schools responding. . . 18 28 61 60| 16

tost; and the grade level at which it was administered.
The response to the last two items was so haphazard that
the figures do little more than indicate what specifioc
tests a very small group of schools used and at what grade
level some of these were used, For this reason those t'o'
portions will not be considered here. Table VII; however,
tends to show how many schools used each of the five types
of tests listed. The number checking this part varied



TABLE VII

THE NUMBER AND PERCENTAGE OF SCHOCLS USING

VARICUS TESTS IN THEIR GUIDANCE PROGRAM

Tests

Number and Percentage of Schools

Class of S8School

A B Cc D Total
No % No % No % No No.
telligence
Used. « o ¢ ¢ ¢ o o o 10 55.6] 22 78.6]| 45 91.8|28 70.0| 105 77.%
Not used. « ¢« ¢« o ¢ o 1l 0 4 1 6
étandard'achievemant' ' ’ ' ' . ‘
UsSede ¢« ¢ ¢ ¢ o ¢ o o 4 22,2| 7 25,0|{26 53.1|23 57.5| 60 44.4
Not uaed. e e o o o o 1l 0 23 (0] 24
[Vocational aptitude
end 8kill = = = ' ’ : ) ' ‘
Useéde ¢ o o o o o o o 9 50.0] 6 21.4|21 42,9|10 25,0] 46 34.1
Not used. . e o o o o) o} 27 o] 27
[Guidance ' ‘ o
Used. « « « e o o o 4 22.2| 9 32.1]|17 34.7| 8 20.0| 38 28.1
Not used. . * o o o 0 0 31 o) 31
Personality ' o '

Used. . « « o o o 3 16.7| 4 14.3|13 28.5|12 30.0| 32 23.7
Not used. . o o o 0 o 36 (o] 36 '
ktherSQ ) e o o e o o 4 10 5 0 17 12.6'

omitt“o'o e e e e 12 20 32

markedly from test to test in all but Class C schools, while

twelve schools in Class C and twenty in Class D failed to

check eny item in this particular part of the questionnaire.

The percentages in Table VII were computed on the basis of
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the achpola which answered at least one part of this
asection,

None of these tests seems to show any relation to
the size of the school insofar as the percentage of 1ts use
1s concerned except the standard achievement test., TIts use
appeara to vary inversely to Fhe size of the school. Osten-
sibly, the smaller the school, the more prevalent is the use
of the achievement test. The intelligence test seems to be

Tests Proportion of Schools Per
: cent
Intelligence . « « «» » . XOCCOKXXXXXXXXX 77.8
|Standard Achievement . . XXXXXXXXX 44.4
Vocational Aptitude, o o XX 34.1
Guidsnee . . . . . o . o XXKXXX 28.1
Personality. . . . . . . XXX 23.7
Others . . . ¢« ¢« ¢« ¢« ¢« « XX 12.6

0 20 40 60 80 100

FIGURE 9

THE PERCENTAGE OF HIGH SCHOOLS USING VARIOUS
TESTS IN THEIR GUIDANCE PROGRAMS
the only‘tgst which was used by more than five schools out
of ten (58.8 per cent), while the rest of them ranged from
less than two out of every ten (12.6 per cent) to less than
five out of ten (44.4 per cent). What is more; the greater
proportion of the schools did not use more than three or
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four of the teeta; as is shown by Figure 10. Apparently
most of the schools were not over-burdened because of their
testing program. Briefly stated, the data do not seem to
show that tests are widely used.

Number of
schoola

50 .
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20 .
10 .

O ] [ ] [ ] [ ] [ ] L] ® L ]
1 2 3 4 5 6 7
Number of different types of tests

Median 2,2

FIGURE 10

DISTRIBUTION OF THE NUMBER OF VARIOUS TYFES OF
TESTS USED FOR GUIDANCE PURPOSES

Methods of providing pupils with guidence informa-

tion. The next compilation of date attempted to anawer

the question of what methods, other than organized courses,
were be;pg\u;ed to provide pupils v;ﬁh guldance informstion.
For this, a check 1list was provided, and the results of the
ﬁesponqoa were summarized in Table VIII. Here again, ocom-

parison of the different classes of schools does not produce



TABLE VIII

PERCENTAGE OF HIGH SCHOOLS USING VARIOUS METHODS
FOR PROVIDING PUPILS WITH GUIDANCE INFORMATION

46

‘Percentege of Schools
Methods Uaed Class of School
A B c D Total
1sits and trips in community . e 88.2| 82,1 75.0| 67.3| 81.
Sembly Programs . « « o o o o o 82.4| 85,7 | 80.0| 75.0 79.
chool and college bulletins. . . |82.4] 82.1| 76.0| 76.0| 77.1
tion pictures e o o o o o o o @ 52.9| 89.3| 76.7| 61.5 71.
alks by profeasional peoplQ. o o 70.1]| 89.3| 66.7| 67.3 71.
Books and reference . « « ¢ o o o 64.7]| 76.0| 80.0| 57.7 70.1
Information on vocational trends. 70.1| 71.4| 66.7| 59.6| 65.
Information on local employment . 58.8| 32.1| 41.7| 32.,7| 40.
Ptatisticés on leading occupa- S ’ ’ ‘ '
Ciond ¢ ¢ ¢ ¢ ¢ ¢ o 6 o o 0 o @ 76.5| 39.3 | 38,3 | 28.9 39.5
ests and inventordes . . . . . . [52.932.1|38.3| 30.8 36.3|
ides to occupations and vo- - ‘ '
cations . ¢ ¢ ¢ ¢ ¢ o o o o o . 41.2] 42.9| 33.3| 30.8 35,0
lographles of caréers. . . . . » |41l.2]| 28,6| 30.0| 40.4| J34.4
Aio talks . « ¢ ¢ ¢ o o o o o o |O5.9| 21.4| 33.3| 30.8| 27.4
tatistlcs on local occupations . 47.1| 2l.4] 25.0] 19.2 24.
ormal guides in seécuring and o ' ' ' '
using information « « « o o o o 41.2| 32.,1| 20.0| 15.4| 22.9
ork in county or district C ’ ‘ '
guidance meetings . « ¢« o o o o |17.7| 17.9]| 20.0] 07,7 | 15.3
ber of schools answering . . . 17 28 60 52 15
umber of schools omitting. . . 1 o) 1l -8 10
otal schools responding. « « « o 18 28 61 60 16
a oonsistent pattern of use according to the size of the

school., On the contrary, only three methods

any specific relation to size or class of school.

appear to bear

These

are: visits and trips in the community, statistics on lead-
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ing occupations, and informal guides in securing and using
information. In these three 1natances; the percentage of
use seems to 1n9rog§erwiph the size of the school., Except
for these cases, however, there seems to be little relation
between the percentage of use of the majority of methods
listed in this section. -

In the number of methods uged;vthg range is from one
to fifteen with a median of eight. Figure 11 shows the
distribution. It is apparent from the figure that the num-

Numbexr of
schoola
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9
6
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0

1 2 3 4 5 6 7 8 910111215 14 15
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Median 8

FIGURE 11

DISTRIBUTION OF THE NUMBER OF METHODS USED FOR
PROVIDING PUPILS WITH GUIDANCE INFORMATION



ber of methods used by most of the schools lies somewhere
between five and ten., This seems to indicate a larger
proportion og use than was true invthe,case of tests,

In Figure 12 (page 49); a considerable break can be
seen in the number of schools using the methods llsted.
Seven of the nine were used in less than four schools out
of every ten. It is interesting to note that in this group
of seven are several items of importance to vocational
Buidence, such as: information on local employment, sta-
tistics on leading occupations, guides to occupations and
vooations,_biographigs"cn cgreers,(atat;ptica on local
ocoupations, and informal guides in securing and using in-
formation. At least two of these were used by less then
three schools out of temn. This data seems to be in accord
with that previously presented indfhia survey; and again
raises a question as to the quality of vochtional guidance
in schools which omit so many important items from their
guidance programs. In those places where the majority of
the youths stay in the community upon leaving high school
these particular methods of providing of providing informa-
tipn fpr_the pupils would aeem.eapociglly useful and impor-
tant; aince several of them deal directly with local employ-
ment possibilities. Even in those locations where most of
the pupils leaving school do not remain in the community,
the information concerning the local ococupations and the em-
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Methods

Visits and trips in
commnity. . . . . .

Assembly progrems. . .
School and college '
bulletins. . . . . .

Motion piotures. . . .
|Talks by professional
pepple». ° e o o o

Books and reference. .
Information on voca-
tional trends. . . .
Information on local

employment . « o .«
Statistics on léading’
occupations. « « o+ o

Tests and inventories.
- |Guides to occupations
and vocationa, o o .

Biographles of careers

R‘dio ta]-kS’o e o o o o
Statistics on local
Occupationl. e o o o
Informal guides in se-

formetion. « « ¢« ¢
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FIGURE 12

PERCENTAGE OF HIGH SCHOOLS USING VARIOUS METHODS
FOR PROVIDING PUPIIS WITH GUIDANCE INFORMATION

ployment could well serve as a source of valuable and in-

telligible first-hand information and experiemce., It is al-

together possible that in many of the schools this wvaluable
source has scarcely been tapped.



IX. ORGANIZATION OF GUIDANCE

The remainder of the survey doalt_with the aspects of
the o_rganizgtioﬁ of the guildance program. This portion of
the questionnaire also deviated from the check 1ist procedure
to a considerable extent, and relied upon the descriptions
or statement which the individusl filling out the blank might
make. The shift from the check 1list type of procedure to
that which required written statements proved an error, in
this partioculsar survey g.t any event, for in a surprisingly
large number of returns, the blanks provided for such
enswers remained as barren and wordless as they were on the
dey they were stencilled. In gnhny instances where the de-
sired information was aupp_lied,r it cams in such a miety of
forms theat it proved useleea for purposes of presenting a
composite pioturg of a numb?r of schools. The tabulation of
this 'section was, therefore, restricted to those portions of
the questionnaire which it was possible to tabulate and
which providegl enough responses so that some mtei'pretation
could be made, , 7

The portions which were avallable for use were intended
to determine what individuals were ghief}y responsible for
the coordination of the guidance progrﬁm, what individuals
assisted with this program, vhgt agenéiea or persons outside
of school gave ald in guidance, what facilities were provided
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for use in guidance and counseling, what form the guidance
activities took, and what steps were taken to improve and
evaluate the guidance activities, These will be taken up in

the order mentioned.

~ Individuals responsible for coordinating guidance ac-
tivities, The summary of the data concerning the individual
ohiefly responsible for ocoordinating the guidance activities
1s given in Table IX and PFigure 13. From the atﬁndpo.int of

TABLE IX

NUMBER AND PERCENTAGE OF HIGH SCHOOLS USING VARIOUS
PERSONS TO COORDINATE GUIDANCE ACTIVITIES

Number and Percentage of Schools
B Class of School
Persons A B c D Total
Principal. « « « o] 9 50.0/20 71.4(33 56.9(16 32.0 78 o6
uperi.ntendent e« ol 1 5.6] 5 17.9|34 58.6|37 74.94 77 §80.
Homeroom Teacher .| 9 50.0| 8 28.6/18 31.0| 7 14.0 42 27.
ounselor. « « « |10 55.6] 4 14.3| 6 10.3| 2 4.0 22 14,
kss't Principal. .| © 50.0] O 0.0} O 0.0 1 2:410 6.
th.ers e o o« o » o]|10 55.6]|10 35.7| S 98.8| 5 10.0 30 19.5
chools answering. |18 28 58 50 154
chools omitting .| O 0 3 10 13
tal schools . .[18 28 61 60 167

all classes of schools combined, the principal smd the
superintendent were used by most of the schools and seemed
to be almost equally popular, each being utilized in around
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fifty per cent of the achools. This does not mean that each

of these individuals was mentioned as being solely respon-
sible for coordinating the guldance activities. In a con-
slderable number of the cases he was one of the two or three
individuals whq were designated to assume this_rosponsibili-
ty. This is demonstrated in Tables XIX and XX.8 In only

Persons assisting Proportion of schools Per

e oent
Prinoipal. o o + o o o o o XXCKXXXXXX 50.6
Buperintendent . . o . . .  XOOOCKKKEX 50.0|
Homeroom teacher . . . + XXX 27.3|
[Counselor. « « o+ o+ o« o o o XX 14.3|
ssistant Principal. . . . X 6,5#
l::hera..........m 19.5

O 20 40 60 80 100

FIGURE 13
PROPORTION OF HIGH SCHOOLS USING VARIOUS INDIVIDUAILS
FOR COORDINATING GUIDANCE ACTIVITIES

thirty schools was the princlpal alone responsible. The
superintendent held such responsibility in thirty-eight
schools., It 1s evident that when only one individual was
responsible, the superintendent renked firet, but when com-
binations of individuals served as the responaible gmup;
thg principal more often than the superintendent was a mem-
ber of this group.

8 8See Appendix Pp. 102, 103,
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There seemed to be a tendency for the smaller schools
to restrict the responsibility to one individual more often
than did the larger schools. Then too; the evidence tends
to show that the counselor was used more often in the larger
than in the smaller schools., This may perhaps be accounted
for by the fact that the small schools camot afford to have
special counselors and by the fact that they have fewer per-
sons available. The evidence in Table IX (page 51) indi-
cates that the frequency of use of thg superintendent varies
inversely with the size of the school, while the use of the
counselor varies directly with the size of the school.

About ninety-two per cent of the schools had some
persons chietly’ responsible for guidance activities, ‘I'_hia
is not; however, a contradiction to the results reported
by Greenleaf and Brewster (page 7) stating that between
thirty-seven and forty-five per cent of the Michigan high
schools provided counselors or guidance leaders, Their
definition was much more restricted than is the interpre-
tat;onA ;;rqvidod in the present survey as given in Table IX
(page 51).

, ~Persons assisting in the guldance activities., An
important supplement tot he data j_ust given is that dea:_L-

ing with the persons who assist in the guidance program.
In this function the classroom teacher ranks first, being



TABLE X

THE NUMBER AND PERCENTAGE OF SCHOOLS USING VARIOUS
INDIVIDUALS TO ASSIST IN GUIDANCE ACTIVITIES

54

_ AR Number and Percentage of Schools
) Class of School
Persons Assisting A B T C D Total
S o % No £ No & No & ©DNo. %

Classroom teachers. [13 76.5/20 71.4|36 63.2|43 76.8|112 70,

meroom advisers .| 9 52.,9|17 60.7|31 54.4|25 44.6| 82 51.9
lass advisers. . | 7 41.2|13 46.4]|23 40.4|20 35.7| 735 46.

unselors. . « o o| 9 52.9/11 39.3| 4 7.0 3 5.4] 27 17.1
thers. « « o« ¢ « ¢ | & 17.6f 3 10.,7|] 8 14.0] 2 3.6] 16 10.7
chools answering . |17 28 S7 56 168
chools omitting. .| 1 (0] 4 4 9

tal no. agpools . |18 4§§ 61 60 167

utilized by more than seven out of every ten schools (70.9

per cent), as is shown in Figure 14. There is no apparent

Specialists Proportion of schools

| - Cent

Classroom teachers . . . . . XCXXXXCOOXXXX 70.9|

Homeroom advisers. . . . . .  JOOCOKXXXX 51..9L

Class advisers . . . . . . « XXOXXXX 46.3

Counselors « « « « « » « ¢« ¢ XXX 17.1

Pthers . . « « ¢ ¢ ¢ o o o« o« XX 10.7
0 20 40 60 80 100

Per

FIGURE 14

THE PROPORTION OF HIGH SCHOOLS USING VARIOUS INDIVIDUAILS

TO ASSIST IN GUIDANCE ACTIVITIES
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relation between size of éohool end the use of any particular
group except in the case of counselors where a tendency to

increase with the size of the school may be observed.

Persons and agenocies outside of school aiding in

guidance. From the individuals directly connected with the
school, the discussion logically turns to those other in-
dividuals, usually speclalists, who are called in to give the
schools some sid in their guidance activities. Of thil»group;
the nurse ranks first since 52.9 per cent of the schools B
utilized her services during some portion of the school year.
The physician comes next with a rating of 48.4 per cemt.
ﬁbithor the psychiatrist nor the counselor was used as exten-
sively since their services were used in only 29.9 and 15.4
per cent of the schools respectively. Only in the case of
one of these experts does any'relationah;p between thg uae‘
and the size of the school seem to exist, The nurse, accord-
ing to the evidenoce presented in Table XI, is used more ex-
tensively as the size of the school decreases. Perhaps the
reason why the counselor places so low in this instance is
that he is probably oftener used as one of those chiefly res-
ponsible for the guidance program rather than as a specialist
called in to assist occaslonally. Since %his concludes the
data on_pho persons directing and helping in the guidance aec-
tivities, the next portion will be devoted to the information
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TABLE XI

THE PERCENTAGE OF SCHOOLS UTILIZING THE SERVICES OF
INDIVIDUALS NOT DIRECTLY CONNECTED WITH THE SCHOOL

Percentaze of Schools
Specialists Class of School
A B C D Total
I'SCe o ¢ o o o o o o o o|41e2]| 48.2| 57.1| 54.4 52.9
ysician. « ¢ o ¢ o o o o|76.5| 51,9 | 42,9 | 43.9 48.4
sychiatrist . . « . « « +|88.2]| 48.2| 19.6| 14.0 29.9
Counselol'. e o6 6 o o o o o 17.7 7.4 2302 12.3 15.4

concerned with the facilities for use in guidance and counsel-
ing.

Faclilities for use in guldance counseling. An attempt

was made to gather some data on where the guldence informa-
tion was kept and to what individuals it was accessible.
Most of this Information was obtalned by asking for a res-
ponse of yes or no to the questions summarized 1_.n Table XII.
Records were used as a basis for guidance in 62.9 per cent
of the schools, while 69.9 per cent kept a separate folder
of information for each student. The former is in accord
with the findings of the Michigen study reported on page 10.
It is interesting to note that what materiasl existed was
availeble to all of the individuals assisting with the gul-
dance activities in 95.8 per cent of the schools, while 94.2
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TABLE XII

THE PERCENTRGE OF SCHOOLS PROVIDING
VARIQUS FACILITIES FOR COUNSELING

Facilitles

pPo you have records which are
used definitely as basis
for guidance? =~ =~ =~ =
Yo8 o ¢ ¢ ¢ ¢ ¢ ¢ o
ROOQOOOOOOO
bo you have a separate folder
of information for each
pupile? S
Yo8 o ¢ ¢ 0o ¢ o o o
no.........
[Are these materiasls accessi-
ble to all individuals
assisting with the gui-
dance activities? = = -
Yo8 ¢« ¢ ¢ ¢ o o o o
NOe ¢ ¢ ¢ ¢ ¢ o ¢ o
[ire these materials accessi-
ble to all other teachers?
YO8 ¢ ¢ ¢ ¢ o o o o
NOe ¢ ¢ ¢ o ¢ o ¢ o
Lhare are records kepte
Homeroome ¢« o o o o
Supt.'s office. « «
Principal's office,
Po the individuals who
counsel have at their
desks records concerning
counselees? <~  °
Yo8 ¢ ¢ ¢ ¢ o 0 o o

NHO:e ¢ ¢ ¢ ¢ ¢ o ¢ o

tal nmamber of schoolas. .

ber of schools answering
er of schools omitting .

Hh...

| Percentage of Sghools
N Class of ScﬁgoI R
i B C D __Total
88.2 | 64.3 | 49.1 | 61.8 | 62.9
11,8 | 28.6 | 33.3 | 42.9 | 37.1
88.2 | 89.3 | 57.9 | 55.4 9.7
11.8|10.8 | 29.8 | 41.1 | 30.3
88.2 | 82,1 | 64,9 | 67.9 | 95,
0.0 0.0| 3.5| 5.4 4.
76.,5| 82.1 | 66.7 | 69,6 | 94.1
17.7| 3.6| 1.8| 3.6| 5.9
35,5 | 21.4 | 15.8 | 10.7 | 17.1
0.0| 3.6 49.1 | 64.3 | 41.1
64.7| 71.4 | 28.1 | 16.1 | 35.4
82,4 | 57.1| 42.1 | 30.4 | 59.1
23.5| 28.6 | 21.1| 44.7| 40.9
17 28 §7 56 15
1 0 4 4
18 28 61 60 16
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per cent indicated that these x}natgriala_wgre evsilable to
all teachers. In general then, the teachers who wish to
make use of the records concerning the pupils should have
little difficulty in gaining access to these records except
in a very limited number of schools.

The rocordg were usually kept in the office of the
superintendent or, as a second choice, in the office of the
prineipal; the percentages being 4l1.l1 per cent and 35.4 per
cent respectively. The homeroom was used in only 17.l per
cent of the schools. O?her places ?or keeping records were
in the coungol«;r'a room, study hn11', guidance otfico',r
nurse ‘s o_ft‘:l.ge, psychologi;t 's room, ocoupations room, social
studies room, class room, and library. .

' S8ince the effective use of records sometimes depends
on whether those records are readily available and can be
referred to eaa;.ly and without the expemditure of too much
time and effort, the question was aeked; "Do the individuals
who counsel have records at their desk concerning their
counseleest” To this question 59.2 per cent of the schools
responded in the affirmative, and there wes a definite in-
crease in affirmative answers with the size of the schoad
The percentage of affirmative response was 82.4 per cent
for Class A and decressed by class to Class D which gave a
20.4 per cent affirmative response. It would seem from this
information that those doing counseling work in the larger
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schools have an advantage over those doing so in the smaller
schools in terms of availabllity of records.

Another section of the questionnaire was designed to
determine how the activities were organized. Table XIII
suggests that most of the guidance is ocarried out.in con-

TABLE XIII

THE PERCENTEGE OF SCHOOLS ORGANIZING THE GUIDANCE
PROGRAM THROUGH VARIOUS TECHNIQUES AND DEVICES

' Poercentage of Schools
Techniques and Devices Class of School

ONferences. « « ¢« o o o o o
chool assemblies. . . . o o 47.1 70.4 72.6
tra-curricular activ;tiqs, 47?1 55,6 62,8
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ferences, school aaaemb}ies, extra-curricular activities;
regular subject classes, and in the homeroom in the order
mentioned. Guidance through classes was used in 54,5 per
cent of the schools and its use inoreased with the size of
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the school reaching 58.8 per cent in the Class l.aéhools,
Both commnity agencies and core curriculum were little used.
The number of the items which were used in each school was
relatively small since the median was 3.7.
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FIGURE 15

THE DISTRIBUTION OF THE NUMBER OF TECENIQUES AND DEVICES
THROUGH WHICH GUIDANCE IS CARRIED OUT IN THE SCHOOLS
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Evaluation of program. The last two questions in

the questionnaire were intended to diqqover what was being
done in the 1line of evaluation. Two questions were asked
to gein this information. The first was: "Aks your guidance
actiﬁ_.tiga continue from year to year, in what way do you
attempt to determine the strength and weaknesses of the
progremt® The other was: "Do your guidanée activities in-
clude guidance studies and researcht"™ S8inoce the latter
could be enswered by checking the enswer yes or no, it will
be considered first. A brief summary is given below:

.Ansveré. _ Class A Class B Class C Class D Total
Tos. o oo gg’ezi,zs B-ss% §§‘48357 gg’m?s §3‘4§,1
Foe o o o o 6 37.5 9 45.0 19 51,3 22 59.5 56 50,9

Total answer . 16 88.9 20 71.4 37 60.7 37 61.7 110 65.9

There are several th.tnga which stand out e¢learly in
the data., In the first place, sughtly over one-half of the
schools angwering this particular question checked the |
answer "no," thus indicating that guidence studies and re-
search were not a part of their program and, honce; that they
were not used for evaluation. In the second place; the per-
centage of schools including such studies and research in
their program increases with the size of the aohqol; ranging
from 40.5 per cent for the Class D schools to 62.5 per cent
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for the Class A schools. Finglly, about one-third of the
schools falled to check this question at all. Whether this
was caused by the fact that the answer would have been "no,"
if given, 1s not known, but the probability is that those
who would have been forced to mark this in the negative would
be more prone to make no response at all than would those who
made provision for tho_evaluation of their program. Just
what type of evaluatlon was used in the schools 1s partially
answered by the responses to the question of how the stremgth
and wealmesses of the guldance activities are determined.

The nmumber of responses to this question were even less than
to the one just disouasod previously.

Some of the answers typical of those which attemptod
to use something which approached objectivity will be listed
below:

*Statistics of placemﬁnt, failuro, drop-onta, cur-
riculum choice, etc."

"Evaluation surveys guided by outsidera.

"Questionnaires and committee atudios.

"By work records." -

"Humber of drop-outs, failures, general attitudes
of students, success in job and at collego.

"Peachers! meetings and qnestionnairoa.

"Survey of student reaction.™ ‘

“Follow-up program for graduates and drop-outs.”

"Number retained, nuﬁber having special privileges.”

"From follow-up report.”

"Oour placement which is 85%."

"Percentage going to college, percentago omployod,

type of employment."
'Testa .
"Survey."
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fContinuing study’ of our graduates as to residence
and occupation.®

Several schools mentioned surveys and follow-up as
the instruments used for evaluation.

of the answers dealing with ovaluation by groups of
individuals, meetings, and conferences, some of the follow-

ing were typlcal:

*Discuss with teachersﬁ students, and alumni."

"Faculty and planning.

"Gonferences with graduates."

"Reaction from graduates snd buaineaa men, "

"Frequent discussion and appraisal.

"Pupil and teacher evaluations.® '

*Faculty conferences and parent contacts.® '

'Teacher meetings where evaluation is attempted.®

"Through observation, diacussion by faculty and
others, reports of visitora.

"Peacher evaluation."” . :

"Smoothness, oonaulting aeniors, teachers, gradu-
ate study."

"Regular monthly discussion of all our homeroom
teachers."

"Oonly by gorsonal observation and staff evalu-
ation.

"Evaluation’ ot homeroom activities by members of
homeroom, "

"Meetings amon§ counselors, group discussion and
suggestion.

Another grouping of response might be based on the
snswers which mention what the basis of judgment is but
which do not mention the specific oriteria by which they are
judged. Some of those in this group are the following:

"Suoccessful outcome." '
"By actual results obtained."
"By number of individual adjustments made."

"Appraisal of pupil's’ adjustmant in school, col-
lege, and subjects.”™
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"By getting reports."

“Observe the’ success or failure of graduates and
drop-outs."

®Success of graduates." - ’

"What students do and how they live."

"By succesaful sdjustment of pupils after gradu-
ation."

"Results effective by development of students.”

®"Ability to keep pupils in high school, one way."

From problems ariaing and from the type of
student graduated.

"By showings made by our graduates.®

Our judgmont.

Those which indicated that they had no method of

evaluation did so in various ways,

"None, " -

No plammed method, only use observation and
experiense."

"No attompt. Try to assist pupil, and that 1s
the test.”

"Is not satisfactory."

®This is our first year.

"No survey madé as yet."

"We don't kmow."

"FPunds not available.®

"Would like to know how."

These responses are very similar to the results
found in Bora's study. His study, too, showed a variety of
responses which varied from types that appeared to be rela-
tively objective to types of evaluation which were subjective
in character and that in some instances served as nothing
more than mere guessing. His study also revealed that
several schools made no attempt to evaluate their guldance
program. These results are comparable to the ones dis-
closed by an examination of the responses gained in the

present survey.
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M analysis of the replies horetoforo listed makes
clear that; in all but a few, the answers were so general
that they furnished no basis for judging the values of these
methods. The efficacy is so much dependent upon the mesnner
in which each survey, or other method of evaluation is car-
ried out, that such general statements give little indica-
tion of the quality of the actual evaluation. Some of the
answers, however, do provide oriteria upon whioh objective
evaluation might be based. Other responses indicate that
the evaluation was essentially a subjective and in some in-
utmcos; a very rough estimation of the guidance activities.
A foew of the answers even suggest that perhaps the opportu-
nity of encouraging self-guidance on the part of the s tu-
dents was hcking;, since the evaluation was based on criteria
arising from agthoritarj.an and presoriptive methods, | Som
of the schools, however, seem to have adopted techniques,
which if carried out properly, might prove of great velue in
measuring the results of the guldance activities, Another
_favomble observation is that in several mgtapoea there is
evidence of a tendency to have the evaluation ;nado by all in-
dividuals involved in the educative process, including the
student and the commnity. When e veryone involved partici-
pates actively in the evaluation .aAnd ‘when pho procedures,

techniques, and measuring instruments are made as objective
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as possiblo; the evaluative prdc‘eu becomes something more
then en instrument designed to measure the success of an
activity., It becomes a constructive and contimzous pro-
cess which brings about desirable changes and adjustments
in the guidance activities,



CHAPTER V
SUMMARY, CONCLUSIONS, AND SUGGESTIONS
ITI. GENERAL SUMMARY AND CONCLUSIONS

Before the general summary and conclusions of the
survey under consideration are given, a recapitulation of
the limitations to which the summary and conclusions are
subject is in order. In the first place, they are subject
to all of the shortcomings of the questlonna&re and check-
1ist technigues which make the results depend for thelr
value upon the thought and care exercised by the individuals
who filled out the queationnaire. Next, the results a;e'
applicable to all of the schools in Michigan only insofar
a8 the sampling is representative of that group. In this
instance one-half of the schools were included in the
survey; 46.19 per cent of this number responded, and th;
results tabulated are based on the data collected from this
46.19 per cent., In other words, approximately one-fourth
of the schools in Michigan are represented. It 1s necessa-
ry to assume that these are in the main, representative of
all. 0n the other hand, if questionnaires had not been
used, far fewer schools could have been visited or studied.
The percentages of return from the four classes of schools
were not equal since they ranged from 58.1 per cent for the

Class A schools to 41.7 per cent for the Class D schools,
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In most mtanoea; furthermore, the datum does not measure
the quality and quantity of the phases of guidance which
oa::h mdividuul school indicated were a part of its guidance
~aot1v1'ciea, nor does 1.1: attempt to measure the number of
. individuals reached by each phase of the ‘guidance activi-
ties of each aschool. The results are couched in terms of
the number of schools which utilize these different de-
vices and in terms of tixe number of devices in each di-
vision 'hioh, i3 used by the schools,

General conclusions and summary. Subject to these
speoifio limitations, the general conclusions and summa-

ries are as follows:

1. Almost all of the schools made some proviaion for
guidance in at least one or more pupil activities, vhile ‘
the median number of activities used was 9.6. The quality
of the guidance and the number of students in each school
affected by it were undetermined.

2. The frequency distributions of the number of items
in each specific phase of guldence used by the schools in-
dicates that the proportion of items used varied from phase
to phase, There was no partioular‘pattom. of use,

3. Most portions of the survey failed to exhibit
any consistent relationship between the proportion of use

of the various items studied and the size of the school as
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judged by class, Some specific items in several phases
studied did, however, tend to vary from class to class with
the size of the achool. Where this occurred, the variation
almost always showed an increase in percentage of use with
an increase in the size of the school., There were several
such cases among the !:ype_a of records kept by the various
schools. 1In addition, the Class D schools showed the
smallest percentage of use in about two-thirds of the
types of records checked. This samé tendency was evinced
in provision made for exploratory and try-out activities
and follow-up studies. The use of one individual rather
than a group to coordinate the guidance activities became
more prevalent as the school became smaller, A

4. Although the study and selectlion of an occupsa-
tion was checked by a larger number of schools than any
other pupil activity, and although it was apparently used
by some seventy-eight per cent of the achpola; other por-
tions of the questionnaire consistently showed that most
of the fundamental specific items necessary to good vooca-
tional guidance and to the wise selection of a vocation
were not present in at least 50.0 per cent of the schools,

- 5. A fairly large proportion of the schools were
making little or no provision for try-out and exploratory
activities or follow-up studioa;.'hn.e aixty-two of the 167
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schools made provia:lon for selective courses for all four
high school grades.

6. Some 12.4 per cent of the high schools made no
provision for the orientation of the pupils entering high
school for the first times. Individual counseling and dis-
tribution of information were the two most commonly used
means through which this orientation was carried out. The
percentage of the schools providing for orientation to the
school and aocial; vocational, end pre-college orientation
inoreased with the size of the school.

7. Although most of the high schools kept the usual
records necessary for operation, ths proportion of schools
keeping all or nearly all of the most important records
necessary for the maintenance of a good guidance program
was relatively small.

8. The techniques of interview and observation were
the two methods most commonly used for obtaining informa-
tion concerning the student,

9. Of the tests administered for gu:!.danoe; the most
extensively used was the intelligence test. Few of the
schools made use of other types of tests. _

10. Field trips in the community and as aembly programs
were the two methods of providing thowpupu with guidanco
information used by the largest number of schools. Of the
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eleven methods which dealt with wocational information,
hoypver; nine were used by from fifteen to forty-c;ne per
cent of the schools, ; - _

, 11, Scarcely one-half of the schools made provision
for the evaluation of their guidance programs. What evalu-
ation existed was almost invarlably described in broad and
general terms. Although some of the methods used tor'this
purpose appeared to be relatively objective in nature, by
far the majority wvf{:; subjective and probably slightly more

acourate than guessing.

Suggestions for improvement. It Wwould seem, from the

information offered, that perhaps a better response could
have been obtained on certain portions »of the questionnaire
had they, too, been in check-list form. The results of
this study could. t};ereifqre probably have been improved by
using a uniform technique throughout the questionnaire.
Since the data gathered in this survey gave little indica-
tion as to the quélit_;y of the 'various guidence activities
and the number of pupils touched by that vguidanoe', a study
which would supply these deficiencies would make a valuable
supplement to this survey and would add immeasurably to the
undorstanding}of thg present status of guidance in the high
schools of Michigan.
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II. IMPROVEMENT OF GUIDANCE PRACTICES

Suggestions for the improvement of guidance practices.

Since a general sumary of the findings has just been made,
a few observations concerning some of these findings and
suggestions for the Improvement of some of the guldance
practices of the high schools of Michigan will now be made.

l. First of all, 1t 1s well to commend the high
schools of Michigan on their growing interest im guldance
as evidenced by the fact that almost all of them are pro-
viding at least some guidance in quite a number of student
activities. The growth of this interest and activity
should be encouraged and expanded so that more and more
pupils throughout the State will receive the benefit of
the type of guidance which will help them become well-
rounded, well-adjusted individuals.

In striving for improvement, a majority of the
schools might well place more emphasis upon those pupil
activities which tend to help personal as well as voca-
tional adjustment. This would involve giving more helpful
gulidance to a larger number‘of pupils in such activities as:
building a philosophy, self-planning, self-analysis, assum-
ing responsibility for one's acts, making one's own de-
cisions, developing one's personality, and budgeting time
and work,

|
2., The fact that so small a proportion of the schools
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were making provision for try-out activities; exploratory
aotivities; placement, and follow-up suggeats that perhaps
additional activity in this area 1s desirable. An increase
in try-out and exploratory activities can be provided by
analyzing and revising each course taught and by studying
and using more of the avallable community resources.
Flexibllity of courses through a continued revision of the
curriculum to meet the needs and interests expressed by |
the pupils is also valuable in this reapect.

3. An important contribution of the growth and ad-
justment of the pupil could be made in most schools by mek-
ing more extensive and more effective use of the various
devices avalilable for pupll orientation. Freshman dg.y; the
use of "pala;* and visits to the homes of the pupils, are
some of the devices which are avallable to all schools and
which can readily be adapted to use.

v4. More schools should be encouraged to collect and
use records specifically for guidance purposes. Since
records form the basis for an understanding of the pupil,

a considerable improvement could be made in most guidance
programs by keeping more of these records.

An increased use of tests and inventories which help
determine the pupil's mteresta; aptitudoa; abilities
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skills end personsality characterlstics is also en important
factor in the improvement of guildance practices,

5. The use of the interview and observetion for
gaining information concerning the pupil‘ might well bg
supplemented by the use of rgting scales, inventories, case
historieg; anecdotal records, and bilographical sketches,

6. The extensive use of classroom teachers in the
guldance progrems is commendable. Pgrtioipation by al;
involved in the educative process should be encouraged.

7. An organized program of evaluation should be
worked out end participated in by all people involved in
the guldance program, so that change and improvement will
become a_oontinuous and a vital part of the guidance ac-
tivities.
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MICHIGAN STATE COLLEGE
OF AGRICULTURE AND APPLIED SCIENCE
EAST LANSING

DEPARTMENT OF EDUCATION April 2, 19k2

To Superintendents of Michigan High Schools
Dear Sirs:

All of us have become increasingly conscious of the new
social, economic, vocational, and personal problems which the
high school pupil must face and to which he must adjust him-
self in some manner, In general, each high school in Michi-
gan is interested in comparing its methods of helping the
pupil make the proper adjustments with the methods which are
being used in other high schools.

To facilitate this comparison, I am making a study of the
practices used by Michigan high schools to help the pupil meet
and adJjust himself to the complex problems with which he is
confronted.

I am taking the liberty, therefore, of asking you, or
vhatever individual you deem qualified to do so, to mark the
items listed in the enclosed check list and to return it to
me as soon as possible. A stamped, self-addressed envelope
is enclosed for your convenience,

Any help that you find it possible to give will be appre-
ciated.

Very truly yours,

Ao F Zctour

Arno H., Luker






MICHIGAN STATE COLLEGE
OF AGRICULTURE AND APPLIED SCIENCE
EAST LANSING
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DEPARTMENT OF EDUCATION April 3, 191*‘2

To Superintendents of Michigan High Schools

Gentlemen:

Mr. Arno H. Luker is graduate assistant in education at
the present time., He is now getting under way with a study
for his Master's thesis. This investigation 1s concerned with
the guidance practices of Michigan high schools. When completed
it should give a more comprehensive and accurate picture than
has heretofore been available. The study should be of value to
all Michigan educators. The results will be made generally
available for the benefit of all who may be interested.

We should be grateful to you for your cooperation in the
collection of the necessary data for the completion of the
study.

Sincerely yours,

V. H. Noll
Hoead of Department

VHN:ef
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FOLLOW-UP CARD

April 28, 1942
Dear Sir:

Approximately two weeks ago I sent a questiomnaire to the
high schools of Michigan asking about the various guidance
practices of each school. The response to this guestion-
naire thus far has been very encouraging. Since the value
of the returns and the accuracy of the results are greatly
increased by every additional questionnaire which 1is
received, I would be grateful to you if you would fill in
the questionnaire and send it to me as soon as possible.

' ‘ Very truly yours,
Department of Education
Michigan State College '
East Lansing, Michigan Arno H. Luker
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APPENDIX

Provisions for exploratory activities
Vocational courses
Placement information

Provision for orientation



COURSES THROUGH WHICH PROVISION IS MADE FOR
EXPLORATORY ACTIVITIES

Courses Number of Schools

claasl.
GeneralShop........;;. 4
General Business Training . . . . 2
Yocational Information. « ¢« « ¢ o -2
AP ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ 0o 0o 0 0 o o o 2
Home ECONOMIGE. ¢ o ¢ ¢ o ¢ o o o 2
hintm......““o;o 1
Commercial Lawe o« o ¢ ¢ ¢ ¢ o o o 1
Mechanical Drawing. « o « « « o 1l
8clences. « « o ¢ ¢ o o o o o o 1l
Vocational Civics . ¢« ¢ ¢ ¢ o ¢ o 1l
Orientation « ¢ ¢ ¢ o o ¢ ¢ o o o 1l
Industriallrts......... 1
Class B
Conmercial. . ¢« ¢ ¢ ¢ ¢ ¢ o ¢ o o 8
ShODPe o ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ o ¢ 0 o o 7
Home Economics. ¢« « ¢ o ¢ ¢ o o o 4
General Solencd® . ¢ ¢ ¢ ¢ o o o o 3
General Mathéematics . « « ¢« ¢ o o 2
Vocations . ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ o o o 2
Social Problems ¢ ¢ ¢ o ¢ ¢ o o o 2
S8oclal Scienco. « ¢« ¢ ¢ ¢ ¢ o o o 1l
Business Trailning . « « ¢ ¢ o o o 1l
lpprenticoihip. e ¢ o 0 0 0 06 o o 1
Quidance. ¢ « ¢ ¢ o ¢ o o ¢ o o o 1l
Iife problems « ¢ ¢« ¢ ¢ o o o o o 1
Advertising « ¢« ¢ ¢« ¢ ¢ ¢ ¢ o o o 1
PrAnting. « ¢ ¢ ¢ ¢ o o ¢ o o o o 1l
La.nguagel............ 1
APt ¢ ¢ ¢ o ¢ e ¢ o 0 e o o o o o 1l -
MaBLC ¢ ¢ ¢ ¢ ¢ @ ¢ o o o o o o o 1
‘11.0.0000...0.0.. 1
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Number of Schools

Courses
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THROUGH WHAT OTHER MEANS IS PROVISION MADE
FOR EXPLORATORY ACTIVITIES?

Name Number of Schools

8
Class &
EBxtra-curricular. « ¢« « ¢« ¢ o ¢ o o 1
Aditorium Activity « ¢ ¢« ¢ ¢ o ¢ & 1l
Homeroom discussions. « « ¢« o ¢ ¢ o 1l
Apprenticeship. « ¢« « ¢ ¢ ¢ ¢ o o o 1l
Part-time work. ¢« ¢ ¢ ¢ ¢ ¢ o o ¢ o 1l
Senlor club8. . ¢ ¢ ¢ ¢ ¢ o ¢ o o o l
Door PALIOL -« ¢ ¢ ¢ ¢ o ¢ o o o o o 1l
stndont cOuncil [ ) ® [ ] [ ] [ ] [ ) [ J [ ] ® [ ) 1
Class B

ClubS « o ¢ o ¢ ¢ o ¢ o o o o o o o 5
Commercial. ¢« ¢ ¢ o ¢ ¢ ¢ o ¢ o o o 1
Student Counéll . ¢ ¢ o ¢ o o o ¢ o 1l
HOMOYOOH:. ¢ o o ¢ o o o ¢ o o o o o 1l
Part-time wrke ¢ ¢« ¢ ¢ o ¢ o o o o 1l
Consultation. ¢« ¢ ¢ ¢ ¢ ¢ ¢ ¢ o o o 1l
Discussione « ¢ ¢ e o ¢ ¢ o o o o o 1
MOVIOS: ¢« ¢ o ¢ ¢ o e ¢ o o 0 o o o 1l
Assemblies. « ¢ ¢« ¢ ¢ o s o o 0 o o 1l
Ipprenticoahip. e o o o o 0 o o o o 1
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Numbexr of Schools
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 Class C

Counselinge « « o« ¢ o o ¢ s ¢ o o o
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A A
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® o
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Individual intervieéw, . . . . &

Part-time students. . . « . . &
BExperience in occupations . . . .
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L ] ® [ ] L] ° [ ]

L" L2 ° L] L L] ® L)

Occupations . .

L] L ] L] L] * L]

Agriculture . .

Social Problems .« ¢« ¢« o ¢« ¢ ¢ ¢ ¢ o o o

Auto Shop . «
Guidancee. « « ¢« o o
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Class C

Home Economics.

[ ] [ ] [ ] L] L ]

L[] ° L] L] L] L] [ )

Shop L] [ ) L L ] L] L] L] [ ] o L ] L ] L] L]

Commercisal.

28
27

Ag‘iculture e ¢ o o o @ o

Ty‘ping...........

Homemakinge o« « o ¢ o o o
Vocatlons o ¢ ¢ ¢ ¢ o ¢ ¢ @ o o o o o o
Shorthand . .

Manual Arts . «

Industrial Arts . .

L) L] L] [ L] . o L]

Stenography ¢« ¢ « ¢ « o

BOOkkeepingoooooooooocooo
Mechanical ATtS o« ¢ ¢ o ¢ ¢ ¢ o ¢ ¢ o o

L] L] L ] L] ° L]

[ ] L] [ ] ° L] L]
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Social Problems « « ¢ ¢ o o

Drafting................
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Shop Mathematics. « « «
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(] L] L[] . L] L J

General Science . . . . .
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Printlngo e o o o o o o o

L] L] * L] ° o

Dra'ingooooooooo

WoodworkKe o o o o

Automotive. . .

%9764443521111111111111

L] L] L] [ [ ] [ ] L] L] L] L] L]

Electric. .
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PLACEMENT SERVICES

FOR WHOM?
For m? Class of School Total
& B C D
Graduates « « ¢ o ¢ o ¢ o o o 3 14 8 7 32
Undergraduates. « « « ¢« « o o« 3 7 5 2 7
Drop-outa;..;.‘.‘;;;; 1l 3 1 1 6
All . . ¢ ¢ ¢ ¢ o o o o o o o 7 10 S 2 24
Comnercial. « « o o o o ¢ & o 2 1l 3
Industn‘l‘ [ ] ® . [ ] [ ) L] .0 . . 1 1
Pupils who néed part-time . . 3 1l 2 6
Senlors ¢« ¢ ¢ o ¢ 0 ¢ v o o o 2 ) 7
Out of school youth « « ¢« « & 2 2
Commercial students . . . . « 1l 1l
Above 14 years. « « ¢ o o o o 1l 1l
Worthy students . « « . . . . ; 2 2
Capablé.;....Q.'Q;; 2 e
n’edyaoooo;;;;;;; 1 1
Smith-mlghea. e o o o o o o o 1 1
TYPES OF WORK FOR WHICH
PLACEMENT IS MAIE
Work _ Number of Schools
Class A
00“01‘01310 ® ] o [ ] [ J * L] [ ] 0 ° ° ° 5
Industridle ¢ ¢« ¢ ¢ o ¢ ¢ ¢ o ¢ o o 2
OAd JODBe o o o o o o o 6 o o ¢ o o 1l
Shop position ¢« ¢« ¢ o ¢ ¢ ¢ o o o o 1l
Ford Motore ¢ ¢« o o ¢ o ¢ o o ¢ o o 1
All trades taught « . ¢« ¢ ¢« ¢ ¢ o & 1
nlt’mes.ooo;oo;;;;;o 1l
Unskilled ¢« ¢« ¢ ¢ ¢ ¢ ¢ o ¢ ¢ o o o 1l
Off1CO¢ ¢ ¢ o ¢ ¢ ¢ ¢ o o o o o o o 1l
StOXre ¢« ¢« ¢ ¢ ¢ ¢ ¢ o o 6 ¢ 0 ¢ o o 1l
mmgo [ ] [ ] o o [ ] ® [ ] L J [ J [ ] [ ] * ] L ] [ ] 1
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TABLE XIV

THE NUMBER OF SCHOOLS ORGANIZING THE GUIDANCE PROGRAM
THROUGH VARIOUS TECHNIQUES AND DEVICES

: Number of Schools
Technigues and Devices Clsss of School
T Y\ B C D Total
onferences. . e o o o o o o o 10 19 a7 39 105
chool assemblies. e o o o o o 8 19 37 32 96
tra-curricular activities. . | 8 15| 32 | 32 87
egular subject classeées., . . . |9 | 12 | 30 | 28 79
OMOIOOM ¢« o ¢ © ¢ o o ¢ o o o 14 17 27 14 72
idence oclasses by groups . . 10| 10| 18 | 13 51
ommunity agencies . . . . . .| 2| 12 7 8 29
ore curriculum. ¢« ¢ o ¢ ¢ o o 2 3 4 11
aculty méeting and guldance
clmic [ [ ] L ] e [ ] [ ] * [ ] [ ] [ ] [ ] 1 1 2
lub'ooocoo.o§;;-o..; 1 1 2
Stituteo e o o 6 06 6 o o o o 1 1
nfer with adults 1n'odmmun1tj 1l 1l
101d trips. ¢« ¢ ¢ ¢ ¢ ¢ o o o 1l 1l
uperintendent and dean of =
girl’ooooooo.oo,qo 1 . l
Rumber of schools answering., . 17 | 27 | 51 | 53 148
Number of schools omitting . .| 1 1| 10 7 19
Total schools responding . . 18 | 28| 61 | 60 167
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TABLE XV

NUMBER OF HIGH SCHOOLS MAKING PROVISION
FOR VARIQUS TYPES OF ORIENTATION

——— — aag——

NUMBER OF SCHOOGIS
Means Used Class of School

) di\ridul.l co‘maeliﬂs e o o o o
Distribution of information . .
< Cial actiﬂti’s e e e o o o o 9 13 32 27 81

sits to H. 8. before enroll-

ment. [ ] [ ] [ ] [ ] [ ] [ ] L] [ ] [ ] [ ] Q . 9 15 31 19 7‘
Group guidance. « « o ¢ ¢ ¢ o o| 14 13 26 | 16 | 69
Preperation of cumilative =
rQOOI'd. [ ] ' [ ] (] L ] [ ] [ ] ® L ] [ ) ® [ ) 10 13 21 15 59
Visits by H. S. teachers to ~

.chO°1ooooooooooo. 8 10 13 81| 39

Visit to homes of prospective
students. ¢« ¢« ¢« ¢ ¢ ¢ o o o o K] 4 156 17 39
se of pals or student’ ndviaera 5 7 17 8 | 37
irst semester courses. . . . . 4 7 8 3 | 22
ONGe ¢ o o o o o o o o o o o o 1l 2 6 9 18
O8hman WK « « ¢ o o o o o o 2 1l 3 6 12
tal answering this part . o | 17 26 55 47 145
ber omitting this part . o 1 2 6 | 13 | 22
otal schools responding. . .| 18 28 62 | 60 |l68

rientation for aocial 11re '
YoB8. ¢ ¢ ¢ ¢ ¢ o o o o o 13 17 41 39 110

4Y)
[¢1]
5
o

no [ ] [ ) [ [ ] * [ ) [ ]
ocational orientation

YoB: o ¢ o ¢ o o ¢ o o o| 12 17 28 | 28 | 85

NO ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ o o 2 8 19 19
Pre-college orientation o

YoB: ¢« ¢ ¢ ¢ ¢ o o ¢ ¢ o 12 19 29 24 84

No [ ] [ ] L] L ] [ ] [ ) [ ) [ ) [ L) [ ] 4 8 20 19 5 1

Orientation to school arter 1st
semester ' ~
Yos8. ¢ ¢ ¢ ¢ ¢ ¢ ¢ o o o] 121 11 25 17 64

No ® [ ] [ ] [ ] [ ] L ] [ ] [ ] [ ] [ ] [ 5 15 25 30 71
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TYPES OF INFORMATION AND DEVICES AVAILABLE
METHODS OF PROVIDING PUPILS WITH GUIDANCE INFORMATION
ORGANIZATION OF GUIDANCE PROGRAMS
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TABLE XVI

NUMBER OF SCHOOLS USING VARIOUS TECENIQUES
AND DEVICES FOR COLLECTING INFORMATION

Number of Schools
Devices Used Clasas of School
o o J 4 B c D Toﬁg}
Interviews. ¢« ¢« ¢ ¢ ¢ ¢ ¢ o ¢ o] 18 27 55 41 (D41
bservation « « ¢ ¢« ¢ o ¢ ¢ o o 15 18 45 41 120
tings by teacher or adviser .| 15 16 33 | 31 | 95
trance forms or blanks. . . & 8 15 36 26 | 85
ecdotal records . « . o o o V4 14 9 10 40
ventories of information. . . 2 7 8| 18 | 35
toblographies . . . . « ¢ o o« 4 7 12 7 | 30
ting scales . . . . ¢« ¢« ¢ . | 7 3 12 7 129
ase histories. . . ¢« ¢ ¢ ¢ ¢ o 4 6 8 7 25
tings by employers. « « . « o 1l 6 8 3 18
tudent ratings « ¢« ¢« « ¢+ ¢ o .| 2 S 3 4 | 12
tings by parents. « « « « 1l o 1l 3 5
tal answering this part . . 18 28 68 | 50 |154
otel omitting this part. . . « o} 0 3| 10 13
ber schools responding . . .| 18 28 61 | 60 |167

[peem
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TABLE XVII

THE NUMBER OF SCHOOLS KEEPING VARIOUS TYPES
OF INFORMATION IN WRITTEN FORM

Numbexr or Schoolg
Kind of Inrormation ass choo
- o A B O D Total}
Days absent and ts AF o ¢ o o o o o o o o |17 |27 5246 |14
Occupation of father. . ¢« ¢ ¢ ¢ ¢ ¢« ¢ o« «|16 | 26|52 |45 | 139
Ourﬂﬁﬂtﬁk‘noooooooooooooo 16 | 24 |46 |46 | 132
School achievement record ¢« « « ¢« ¢ ¢ « |15 | 26|43 |43 |127
Records from other schools. « « « - « « |16 | 21|45 |40 [122
Health gnd sickness records . « o« « o o |15 |17|33[34 | 99
Participation in extra-curricular = =
actiVitie.oo.ooooooo';;i;;9213529 94
Special awards and honors « « « « « « « |12 1119|3226 | 88
Size of immediate family. « « « « « ¢ « |13 |16|35(23 | 87
ffi.oesheld...............8172125 71
School activities . « ¢« ¢« ¢ ¢ ¢ ¢ o ¢ ¢ ¢|20]15|24 (18 | 67
lxmbership in organizations . . « ¢+ « « o| 9116|1820 | 63
m'bﬂ.ekm\mdooooooﬁ"oo“o-o;8142317 62
!on-school work experieénce. . . o o s o o| 91712516 | S7
ocational chOj.ceo LI I e 6 o o o o o 7 16 |22 8 83
ans after high 8chool « ¢« ¢ o ¢ ¢ ¢ ¢ «| 914|292 | &3
‘terests, likes, dislikes. . « o ¢ o ¢ o 8|115(20| 9 | 52
Vocational training « « ¢ ¢ ¢ ¢ ¢ ¢ o o of 711|127 ]26 | 51
Present healthe « ¢« ¢« ¢« ¢ ¢ ¢ ¢ 0.6 ¢ o o 9| 8{17]16 | 80
personality and character . « « « ¢« « ¢« |10 | 9|17 |10 | 46
Educational Plans « ¢« « ¢ o o ¢ ¢ o o o |10 14}13| 9 46
.«titudes and abilities . . . ¢« ¢ ¢« o« ¢ | 9| 6|16 9 | 40
pisure-time activities . . . . « « « « «| 8| 8|15]| 8 | 39
1» responsibilities . . « ¢ ¢ ¢ o o o of 5[10|23}| 9 | 37
Goals of Puplle ¢« o o ¢ o ¢ o o o ¢ o o o 61101247 | 37
Most interesting work « « « ¢ ¢ ¢ ¢ ¢ ¢ o| 4]14/12| 6 | 36
bb1°8000000000000000006 8159 56
n-school work experienceé . « « ¢« o ¢ ¢ o| 8 6|11310 | 35
Educational Interests . « ¢« « ¢ ¢ ¢ o o | 4| 8(11 |10 | 33
Economic status ¢« ¢« ¢« ¢ ¢ ¢ ¢ ¢ ¢ ¢« ¢ o o| 6 6|10 | 7 29
Special abilities and skill . e o o o ol 6| 6]20] 3. | 25
Persons to interview concerning ¢hild . .| 7| 6| 8|4 | 25
blmofpupil........';.';;ab 8| 7|5 | 28
Emotional status. « « ¢« ¢ ¢ ¢ ¢ o ¢ o o of 2 4| 6| 7 19
Money spent by puplle ¢ ¢ ¢ o ¢ ¢ o o o o| S| 1| 4|5 | 13
Bocial developmente « ¢ o ¢ ¢ ¢ o ¢ o o o 1 21712 12
ommnity environment ¢« « ¢« ¢« ¢ ¢ ¢ o o o] 1 2|6 9
Influence of relatives. « ¢« ¢ ¢ ¢ o ¢ o o 1] 3| 4 8
Bohools having noneé « o e ¢ o o o o o o o 2 2
ffotal enswering this part « « « « « « o o 27|57 [o6 164
Total omitting this parte ¢« ¢ ¢« ¢ ¢ o o o] 1| 1| 2|7 11
mbey responding « o « o .._..-.._.__!._8__2859!60 165 _







TABLE XVIII

NUMBER OF HIGH SCHOOLS USING VARIOUS METHODS FOR
PROVIDING PUPILS WITH GUIDANCE INFORMATION

Methods Used

Visits andtrips in commmity .

101

Number of So

v o /15 ] 25 |45 |55 |128
sembly PIrograms ¢« ¢« ¢ ¢ o o e o o o 14 24 | 48 |39 |125
School and college bulletins. . . . .14 | 23 |45 39 (121
Motion pict‘urel S I ° 25 | 46 |32 |112
alks by professional peoplé. . . . .| 12 25 [ 40 |35 |112
[Books and references. .« « « o o e o/11 | 21|48 |30 |110
Information on vocational tronda. e of12 | 20|40 |51 103
Information on local employment . . ¢ 10 91256 |17 64
tatistics on leading océupations ¢ 13| 11 |23 (16 | 62
ests and inventories . . . . ¢« ¢« . o 9 9123 |16 | 57
ides to occum tions and vocations . 7| 12|20 [16 | 55
iographies of careers. . « « « « o o 7 8|18 |21 | 54
Q10 tRalKS . ¢ ¢ ¢ o o o o o o o o o 1 6120 |16 | 43
tatistics on local occupations . . .| 8 6115 [10 | 39
Informal guides in securing and us- :
1nsw°mlt1°noooooooooo~7 9112 8 36
Work in county or district guidance
meetings. « ¢« o o ¢ o o o o s 0o 0 of 3 5|12 | 4 | 24
tal answering this part . . « « « o 17 28 | 60 |52 |157
tal omitting this part. « « « ¢ « o 1 0 l |8 |10
umber schools responding . « « « « o 18| 28] 61 160 167




TABLE XIX

102

NUMBER OF CLASS A AND B SCHOCLS USING VARIOUS INDIVIDUALS

OR COMMITTEES TO COORDINATE GUIDANCE ACTIVITIES

| -

F;dividuala or Committees

Number of Schools Using

Class & -

OUNBBLOTe ¢ ¢ o ¢ o o ¢ ¢ o o o o ¢ o o o ¢ o o o
sistant principal and homercom teacher . . . . «

sistant principal, homeroom teacher and prtncipal

ounselor, homeroom teacher and principal. .
unselor and assistant’ principal.*. e o o o
ssistant’ principal. I I I I .
1nc1pal. e o e o o o o v s s 0 0 e s e »
uperintendent, principal, homoroom teacher,
assistant principal. . o ¢« <« ¢ ¢ o &
11 parﬁied. e o o o o 6 o & o o o o 8
ounselor and soclal studles teacher .
upervisors or heads of department . .-
Principal, homeroom teéachér, counselor, a
princip&l. e ® e e ¢ ° & 2 © o 0 0 o o o

0
o
.
.
.

. Class B .

incipal. ¢« ¢ ¢ ¢ o o o o o * o o 0 o o 0
uperintendent e o o % o 9 % o o 0 o s o o
uperintendent, principal, homoroom tea her.
meroom teacher ., . . ° o ; o . :
UNSGLOTe o o ¢ ¢ ¢ o o o o o o

incipal and guidance committee :

rincipal and Sponsors . . ¢ o ¢ o
incipal and citizenship teacher.

O
L]
.
*
.
e
L

e ©:0 .00 0 @
‘e © @ -® .00 .0

1

incipal, homeroom teacher and nurse. . .
neipal, homeroom teacher and priest . .
unselor, homeroom teacher and psychologist

council. ¢« ¢ ¢ o ¢ ¢ o o o o o o o 0
aculty chairman « « ¢ ¢ ¢ o
idance director. « ¢« « o o

® O e
o o.0.

[ 0 [ ] U °
e o e o ¢

incipal, homeroom teacher and class’ adv ser.

e @0 @ -

® © o 0.

& o e o

-9 O o @ - .

* [ ] [ 4

.0 - 0@ . ©® 0°'9.0:-©.-90-0-

uperintendeéent, principal, counaelor and guidan

o @ . ¢ - e 0 %.0: 0 06-0.¢0:02:0-%-0-0-0.

‘9 @°® .0 9 ©.0.90 -0 0:9.0:0 0.

® e o

e O & -0 -0 0.0

® o 0.0.0-0 06.0:0 ©.0-0.0-0. -

H HHEHE HRERPDNDO

-

HHEH RRRPHEPPREEFDDO

oo S ——
e ———

J
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TABLE XX

NUMBER OF CLASS C AND D SCHOOLS USING VARICUS INDIVIDUALS
OR COMMITTEES TO COORDINATE GUIDANCE ACTIVITIES

F:dividuals or Committees Number of Schools Us

: : . Class C .
perln‘bendent;...;;'.;;....
mcipaIOO‘QOOOOOQC;;....
Superintendent and principal . « . ¢« « &
Superintendent, principal and homeéroom tes
Principal and homeroom teacher . « ¢ o« o o
Superintendent and homeroom teacher. . .
-uperintondent, principal and’ counseélor.
incipal and counselor. o« ¢« o o o o o o
Buperintendent and dean of women . « « +
-uperintondent, principal and’ bomo économi o4

-

o 0.0 0 . Me o o
e e
. .
[ ]
HERREREERRDDNDDOI-T0

g
(]
B
cr
o
®
[¢)
=y
(]
.’.
e
]
>
o
w
ct
L[]
L]
[
o & -0

OUNBOLlOTs « ¢ o ¢ o ¢ o ¢ o o o o o
ounselor, principal and homeroom téacher.
lass SPONSOYS o o ¢ o o s o o ¢ o o o .
Bocial studies teacher « « ¢ ¢ ¢ ¢ o o

® 6 0. 0. ¢ . 0.0.0-0.0.0 . 0-Me o o
© o @ 060 0. 0- 09 09.0.0 -0 5.0 0o
e ©.0-¢:0.0:0.0:06.0:90.0 0¢:.0.90 0 o
© ©.0.0:0.0.0-0.0 0.0 0.0 0.0 0. 0"

. Classa D

perintondent......;.;..
Principale ¢ ¢ o o o ¢ o o 6 o o o o
Superintendent and Principal . « « o
Superintendent, principal and homeroon
Superintendent and homeroom teachér.
Superintendent and teacher . . « «
Superintendent and oommerocial teacher.
Superintendent  and vocational teacher. .
Superintendent, principal, assistant princ
counselor and teachors ¢« ¢ ¢ ¢ ¢ ¢ ¢ o
Principal and homeroom teacher . « . « o o«

ge. o o
[ 4

o-o-go LI
o o . Jdo 0.0 0o Mo o o

tes

® @ - ®. 0 ¢-90.- 90 o
-9 0 ' 9 .00 -0 O o

ipal

e e o o .0 .0 o o

e o 0.0.0.0 0 o
= N
HE O HFEDODOON

e e e o o o
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TABLE XXI

NUMBER OF SCHOOLS USING NON-SCHOOL PEOPLE
TO ASSIST WITH THEIR GUIDANCE PROGRAM

—
' Number of Schools
Non-School People Assisting Class of School
. ... .|l A B c D Totall
rso [ ] L ] [ ] [ ] L] [ ] . . [ ] . . . * 83
hyﬂiclm e o 6 o o 0 o o o6 o 0 76
sychiatrist. « ¢« ¢« ¢« ¢ ¢ o o 47
OUNSGlOLr o ¢ ¢ ¢ o o o ¢ o o o 25
1est0 [ ] ° [ L] [ ] [ ] . . . I . L] 2
hild institute . . . . ¢« « ¢« & 2
hildren's clinié « « « ¢« o o 2
venile court. ¢« o« ¢ ¢ o o o o 1
idance committee. « ¢« ¢« o o o 1
hild study centers . . « . « « 1l
ocational bureaus. « « « ¢ o« o 1l
tal answering this part . . | 17 27 57 | 56 P87
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TABLE XXII

NUMBER OF SCHCOLS USING RECORDS
FOR GUIDANCE

Number of Schools N

Fecilities for Use Class of School
_C ___D Total

you have records which are
used definitely as a basis
for guidancet
Yea [ ] . L[] L[] L] [ ]
NO e [ L] [ 2 L ] L ]

« o o o o o 18] 18| 28| 29| 90
[ ] * [ ] * L ] [ ] 2 8 19 24 53
[Do you have a separate folder
of information for each pupil?’
Y68: ¢ ¢ o ¢ o o ¢« o o o of 15| 25| 33|. 31| 104

NO o L L] L] [ ] L] ° L] L [ ] L L ] 2 5 17 23 45

Are these materials accessible

to all individuals assisting

with the guidance activities? -
Y08: ¢ o ¢ o o o o o o o of 15 23| 37| 38| 113
NO . [ ] o [ ] L ] L] L] * L ] 0 L] [ ] O O 2 3 5

Are these materials accessible
to all teachars? )

Yo8:. ¢« ¢ ¢ ¢ o o 0 o o o o 13 23| 38| 39| 113
HO ¢ ¢ o ¢ ¢ ¢ ¢ ¢ ¢ o o o 3 h 1 2 7
[Where are records kept? - :
Homeroom . « ¢« o ¢ ¢ ¢ o o 6 6 9 (] 2%
Superintendent s office. . o 1| 28] 36| 65
Principal'a office o« o s of 11| 20 16 9 56
Counsellor e o o e o o o o 4 1 5
Study hﬂll e o . e o o o 2 2
Guidance OfinG. o o . o o 1 1
Nurse'!s office . . e o o o 1 1
Psychologist's office. . . 1l 1l
Occupation room. « « « - & 1l 1l
Social studies Toome o o o 1l 1
CIassmomo ® o o o o o o o 1 1
Mbraryo e o o o o o o o o 1l 1l
&b the individuals who counsel
have at thelr desks reocords
concerning counséleest ' '
Yo8:. ¢ ¢ ¢ ¢ ¢ 0 6 ¢ 0 o o 14 16 24 17 71
N00000000000504 8122549
Total answering this part . . « | 17| 28| 57| 56| 158
e o o 1l (0] 4 4 9

Eptal omitting this part. .
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