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ABSTRACT

A Study of Significant Elements in the on-the-job

Behavior of College and University Foreign Student Advisers

Richard E. Milier

The enrollment of foreign students 1n U.S. colleges and universities
has increased from under 10,000 in 1940-41 to over 100,000 ‘in 1966-67.1
The rate of increase of foreign students has been rapidly accelerating
since the end of World War II, and leading United States educators
antic-pate the continuation of this trend‘2

This large influx of students from other countries, particularly
from those countries which have greatly difrerent cuitures from that of
the U.S., has confronted U.S. coiieges and universities with new demands
and chailenges to meet the unique needs of these students. The typical
response has been to appoint special personnel to work with foreign
students in meeting their needs. These Foreign Student Advisers (or
persons bearing similar titlesj have generally assumed their positions
without any written job descript-on. The criter:a for appointing

Foreign Student Advisers has been equaiiy vague.

1. Open Doors, 1967, The Institute of international Education, New York,
June, 1967/.

2. The College, The Univers:ity and the Foreign Student, Committee on the
Foreign Student in American Colleges and Universit:es, New York,
1963, p. 1.




The Problem

‘The problem today is the confusion and ambiguity regarding the job of
the Foreign Student Adviser. While he has a professional organization
(NAFSA) to relate to, his own role within the organization and within his
own institution is unclear. The responsibiiities of Foreign Student
Advisers vary greatly between universities, including different-status
within the university, different kinds of inner-university relationships
with faculty and staff, and different objectives of their programs for
foreign students.

There 1s much discussion currently focusing on the development of
foreign student advising as a profession., This study takes no position
on this issue. However, it does make a detailed study of one particular
area of the Foreign Student Adviser's performance from which some con-
clusions are drawn related to’the issue. The central problem investigated
in this study was:

which of the many aspects of the Foreign Student Adviser's

on-the-job behavior do the Foreign Student Advisers themselves

perceive to be significant in facilitating the academic

progress and/or personal development of the foreign students

enrolled at their institutions.

k//G:; of the Critical Incident Technique

The CRiTICAL INCIDENT TECHNIQUE1 was the primary research tool used

in this study, serving both as the method of coilecting the data and as an

1. John C. Flanagan, "The Critical Incident Technique," Psychological
Bulletin, vol. 51, No. 4, July, 1941, pp. 327-358,
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instrument for analyzing the data. It is a technique that has been used
increasingly in studying the on-the-job performance of individuals in
specific occupations and to gain a description of their behavior vis-a-vis
a list of typical activities or characteristics of the job.

The CRITICAL INCIDENT TECHNIQUE provides a means of studying Foreign
Student Adviser behavior in spite of the lack of uniformity of stated
objectives among colleges and‘hniversit1es regarding their programs for
advising foreign students. Each of the 48 Foreign Student Advisers in this
study had at least one year of experience in the profession and was
considered to be a qualified observer to report critical incidents
involving his own behavior which he perceived as having a significant
effect on the academic progress and/or personal development of foreign
students at his institution, No criteria or standards of effectiveness
were imposed upon the 48 reporting Foreign Student Advisers by the
researcher, but each Foreign Student Adviser used his own perspective
and judgment in selecting and reporting "significant"] incidents.

A11 critical incidents were gathered by the researcher via personal

interview with each of the 48 Foreign Student Advisers. This improved

the quality and number of the incidents which were reported.

Summary of the Main Finding of the Study

This study revealed 203 distinct critical elements or behaviors of

Foreign Student Advisers which the responding Foreign Student Advisers

1. The word "significant" was used in place of "critical" in the
communications with the Foreign Student Advisers. This is a common
procedure in the use of the CIT which avoids the tendency of the
respondent to think of only the crisis-type incidents.

3



perceiyed as having a significant (satisfactory or unsatisfactory)"
effect on the academic progress and/or personal development of foreign
students. This large number of different behaviors indicates somettring
of the tremendous diversification and complexity of the Foreign Student
Adviser's job . R

The 203 distinct behaviors were grouped into 16 critical areas of

similar behaviors. The captions for these 16 critical areas are:

I. Administered Foreign Student Adviser's Office

- Ii. Consultant and Advisory (Internal Communications)

III. Planning and Program Development

IV. Academic Guidance Program

V. Financial Guidance Program

VI. Immigration (INS) Expert

VII. Interviewed Student

VIII. Personal Counseling Services

IX. Referral Services

X. Gives Advice to Foreign Students

XI. Coordinated Community Relations

XII. Foreign Student Activities

XIII. Gathering Information

XIV. Relations with Qutside Agencies

XV. Emergency Situations

XVI. Miscellaneous Personal Services

The primary purpose of this study was to identify those functions
(on-the-job behavior) of the Foreign Student Adviser which, if performed
in an effective manner, have a significant effect on the successful

4
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performance of his job. In meeting this purpose, this study has revealed

the following information:

I

/;

S
K

There are approximately 200 significant common functions which
are performed by most Foreign Student Advisers. These functions
may be grouped into 16 areas of similar-type behavior.

Foreign Student Advisers have contacts with a large number of
categories of persons (at least 53 different categories) in
the performance of their jobs. ’

Foreign Student Advisers must have many specific skills and
proficiencies to satisfy the extremely divergent demands of
their position.

Some types of Foreign Student Adviser behavior are more
common than other types of behavior.

A secondary purpose of this study was to develop some generalizations

regarding which functions Foreign Student Advisers tend to perform most

effectively, and which functions they tend to perform least effectively.

In meeting this purpose this study has provided the following information:

Foreign Student Advisers tend to perceive of themselves as
being much more effective in areas where they work primarily
in direct relationship with people than in areas where they
work more with ideas, programs, or organizational structures.

Foreign Student Advisers tend to perceive of themselves as
being least effective in functions involving the academic
advising of foreign students.

Foreign Student Advisers tend to perceive of themselves as
being more effective in working with non-university persons
and agencies than with university personnel.

Foreign Student Advisers tend to perceive of themselves as
being more effective as they gain experience in their field.
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CHAPTER I
INTRODUCTION TO THE STUDY

The continuous increase in the number of foreign students enrolled
in United States colleges and universities, over 100,000 for the
1966-67 academic year, has been one of the most dynamic developments in
higher education in the United States in the past two decades. Although
the rate of growth may slow down at some time in the future, it is now
generally believed that the foreign student population in the United
States will continue to increase consistent with the policies of our
colleges and universities regarding admission of foreign students.

In 1962, the National Association of Foreign Student Advisers
(NAFSA), under a grant from the Dean Langmuir Foundation, appointed a
national ad-hoc committee of distinguished educators to set forth their
recormendations for an immediate strengthening of foreign student exchange
programs at, American institutions of higher education. The committee,
under the chairmanship of E. G. Williamson (Dean of Students at the
University of Minnesota), forecast a continuing acceleration of foreign
students studying in the United States:

The third point is that the international commitments of the

American college and university are permanent; they are not

merely here to stay, but here to increase. This means they

can no longer be dealt with on an ad-hoc basis.(1)

At the time of the committee report, the Institute of International

Education's (IIE) annual report on international exchange2 accounted for

1. The College, The University and the Foreign Student, Committee on the
Foreign Student in American Colleges and Universities, New York,
1963, p. 1.

2. Open Doors 1963, The Institute of International Education, New York,
June, 1963.



77,792 foreign students studying in United States colleges and uni-
versities. Just four years later, IIE's census report] listed 100,262
foreign students in the United States. These figures, verifying the
accuracy of the Committee's earlier predictions, have strong implications
for foreign student advising in United States institutions of higher
learning. In most of these institutions one or more persohs have been
hired to advise and counsel foreign students. The primary concern of
this study is focused upon the significant aspects of the behavior of

the Foreign Student Adviser within the structure of his university,
particularly as it is perceived to relate to the academic process of the

foreign student.

A Brief History of Foreign Student Advising in the U. S.

Foreign student advising in the United States is of more recent
origin than College Student Personnel work as a special aspect of
education. Although the first adviser for foreign students (Arthur R.
Seymour) was appointed at the University of I1linois in 1907,2 it was
not until after World War II that foreign student advising in the
United States had its greatest growth. Only thirteen of the 197
institutions of higher learning which now enroll one hundred or more

foreign students had Foreign Student Advisers prior to World War 11.3

1. Open Doors 1967, The Institute of International Education, New York,
June,

2. News Bulletin, Institute of International Education, 24:45, January,

.o

3. M. Robert B. Klinger, "A History of Non-Governmental National Ser-
vices in Behalf of the Foreign Student in the United States," 1960,
pp. 7-8 (Unpublished).



In 1960, Homer D. Higbee] surveyed the status of foreign student advising
in the U. S. and found that only 16 of the 679 Foreign Student Advisers
who responded to his questionnaire had been in foreign student work

prior to 1940.2 The following Table gives a good overview of the
numerical expansion of foreign student advising in the United States

during the period from 1940-1960. 3

TABLE I-2
DATES OF ENTRY INTO POSITION OF FOREIGN STUDENT ADVISER

Year Became Foreign Student Adviser Number Percent
1940 and before 16 2.4
1940 - 1945 25 3.7
1946 - 1950 127 18.7
1951 - 1952 59 8.7
1953 - 1954 64 9.4
1955 - 1956 107 15.7
1957 66 9.7
1958 81 11.9
1959 105 15.6
1960* 6 .8
No Answer 23 3.4

Total 679 100.0%

*The Survey was taken in 1960, and therefore the figures are incomplete.

Another significant finding of Higbee's study was that: "Forty-two

1. Homer D. Higbee is currently Assistant Dean of International Programs,
in charge of Educational Exchange, at Michigan State University.

2. Homer D. Higbee, The Status of Foreign Student Advising in United
States Universities and Colleges, tast Lansing, Institute of
Research on Overseas Programs, 1961.

3. Ibid., p. 3.



percent of the respondents reported that they were the first Foreign
Student Advisers to be appointed at their respective institutions."]
The National Association of Foreign Student Advisers (NAFSA), now
The National Association for Foreign Student Affairs, was founded in
1948 as the professional organization for those persons having specific
responsibility in this field. Since its founding, NAFSA has been
primarily an organ for professional expression and development of
Foreign Student Advisers. However, its growing membership now includes
a diversified group of people from many disciplines and private life
who have a common interest in foreign students studying in the United
States. A recent addition to NAFSA includes persons who have responsi-

bility for American students studying overseas.

Statement of the Problem

The problem to be investigated in this study stems from the
historical development of the profession. Several sociological factors
have combined to create the need for Foreign Student Advisers or their
equivalent, but universities have done little to establish a clear
description of either their professional role or preparation.

Factors influencing the development of the Foreign Student Adviser
position include: 1) the tremendous diversity of the membership of NAFSA;
2) the mushrooming enrollments of foreign students at United States
colleges and Universities; 3) the divergent interests, backgrounds, and
goals of foreign students; 4) the varying structure of student personnel

services within United States universities; and 5) the varying

1. Higbee, op. cit., p. 3.



expectations of the Foreign Student Adviser held by the administration,
the faculty, and the foreign students themselves.

Most American colleges and universities have concluded that foreign
students have problems and concerns related to attainment of their edu-
cations goals that are different - some in kind and some in degree -
from those of American students. They have appointed someone on their
staff to serve as Foreign Student Adviser, usually without any job
description. The Foreign Student Adviser's duties vary greatly among
institutions. often due to the fact that some institutions admit foreign
students to their programs even though they do not have clearly defined
admission policies or programs for those interested in international
education. As a result, the institution often appoints someone to fill
the Foreign Student Adviser position who lacks an interest in and
qualifications for this unique assignment.

The problem is well illustrated within the NAFSA organization 1t-
self. Although NAFSA does not give an official membership number, the
annual directory] lists approximately 5500 individual persons and 2100
institutions which have a continuing affiliation with the organization.
Foreign Student Advisers comprise less than 20 per cent of the individ-
ual listings, and it is estimated that less than half this number are
active in the organization. Within NAFSA there are now four separate
interest groups: Community Section (COMSEC); Admissions Section (ADSEC);
English Language Section (ATESL); United States Students Abroad (USSA).

Each of these sections has subsections for those with more particular

1. The NAFSA Directory 1966-67, Washington, D. C., The National
Association for Foreign Student Affairs, November, 1966.




interests. The peculiarity of the structure is that there now exists
no section for Foreign Student Advisers - the original founders of the
organization. Some have argued that there is no need for an additional
group since NAFSA is already so proliferated. Others have argued that
the reason no such section exists is the lack of identity among the
Foreign Student Advisers themselves.

There does, however, seem to be a general consensus among NAFSA
members that the major objective of the Foreign Student Adviser is to

1 It has not been

assist foreign students in attaining their goals.
verified that college and university administrators agree. Lack of
communication between the Foreign Student Advisers and their admini-

strators has often resulted in confusion regarding the Foreign Student

Adviser's role. A prerequisite for the development of a clear definition

of the Foreign Student Adviser's role is that the Foreign Student Adviser

and the administration of his institution concur on how the functions
of the Foreign Student Adviser relate to the academic progress of
foreign students and attainment of their professional goals.

This study is an attempt to investigate one aspect of this total
problem. The central question is:

What do Foreign Student Advisers perceive to be the

significant aspects (elements) of their own on-the-job

behavior which may affect the academic progress and/or

personal development of foreign students.

[f this question can be thoroughly investigated and several meaningful

1. The writer constructed the research design to check on this
apparent consensus and found it to be accurate. Chapter 11I
relates to how the check was accomplished.



hypotheses developed, future study of the role of the Foreign Student

Adviser in the university may be more feasible.

Importance of the Study

This study is intended to identify the "critical areas" of the
Foreign Student Adviser's behavior on the job as perceived by the
Foreign Student Adviser himself. Up to now educators have been able
to do little more than intuit those aspects of the Foreign Student
Adviser's work related to the academic progress and personal develop-
ment of foreign students. Foreign student advising, as a profession,
has experienced little growth in relation to other aspects of the
academic milieu of the university. Historically, foreign student
advising has lacked the intellectual rigor and discipline necessary
in order to apply scientific principles towards 1ts own development.,
Higbee wrote:

The whole area of thought about the role of the Foreign Student

Adviser and the program he should provide is transfixed in

what might be called suspended animation. Great energy is

expended to identify a satisfactory role, but there seems to

be a barrier to thinking beyond a certain point.(1)

Presumably any barriers to the development of foreign student advising
are deep-rooted and stem from many sources. They will not be easy to
overcome. There may be a psychological barrier to meaningful research
in the role of the Foreign Student Adviser which stems from a defensive
posture toward "examining" or "evaluating" their performance. The
technique employed in this study has the potential for getting at

primary data concerning what the Foreign Student Adviser does which he

considers significant without asking him to 1dentify it directly.

1. Higbee, op. c1t., p. 35.



Previous studies and articles have tried the approach of asking the Foreign
Student Adviser what he does, and invariably reaped an accumulation of
statements about what the Foreign Student Adviser thought he should be
doing.

As the Foreign Student Adviser is willing and able to apply priori-
ties ahd alter his program accordingly, he can improve the effectiveness
of his work and increase his professional competence in contributing to
the university's involvement in international educational exchange. This
increased professional competence, together with a concern for the larger
context of higher education, will enhance his ability and interest in
developing a more creative philosophy for foreign student advising.
Ultimately, the Foreign Student Adviser can become an important part of

the international activity team at his university.

Basic Assumptions

1. The work (on-the-job behavior) of the Foreign Student Adviser can be
studied in a scientific manner. Even though the duties and responsi-
bilities of Foreign Student Advisers vary greatly throughout the
United States, there are enough common elements of the job to make a
study wo}thwhile. This does not preclude studying specific differences
within or between universities.

2. The Foreign Student Adviser's primary purpose is to facilitate or
expedite the academic progress of foreign students, and secondly,
to assist foreign students in attaining personal development goals.
Although there may be some difference of opinion as to whether the
Foreign Student Adviser is the agent of the institution or the

agent of the foreign student, he attempts to foster the goals which



apply to both the student and the institution. In 1955, the
Committee on Educational Interchange Policy (CEIP) identified
several such goals which are still applicable today:]

a) To foster the general advancement of knowledge for its
own sake and for the benefit of mankind.

b) To help each individual through education achieve his
fullest potential.

c) To increase international understanding both through
scholarly effort and through association in an inter-
national community of scholars.

d) To contribute to the development of other nations
through the education of their students.

e) To enhance the international dimension of the education
of United States students and the United States community
in general through close association with foreign students,
and by using foreign students as resources for appropriate
classes, club programs, etc.

f) To fulfill the obligation to cooperate with the United
States Government and other influential national agencies
in achieving their international goals.

g) To help fill staff needs from student assistant and gradu-
ate research assistant to professor and research scholar
which are difficult to meet from United States sources.

3. The work of the Foreign Student Adviser 1s related to a
broader pattern of university involvement in 1nternational
education.?

4. The Foreign Student Adviser will have potential to contribute to
the stated objectives of the university in proportion to the clarity

with which his own role 1s explicated (or eluC1dated),3

1. Ivan Putman, Jr., "The Foreign Student Adviser and His Institution
in International Student Exchange, Part [," 1n Handbook for Student
Advisers, New York: National Association for Foreign Student

Affairs, 1965.

2. Higbee, op. cit., pp. 2-3.
3. 1Ibid., pp. 3-5.
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5. It is to the best interest of a foreign student program in a
university to have the responsibilities of the Foreign Student
Adviser expressed in writing by the university's aaministrators. |

6. The Foreign Student Adviser is able to perceive the elements
of his work which relate most closely to attaining his primary
objective of facilitating the academic progress of foreign
students and, therefore, he is able to define his role and to
take steps toward improving services for the foreign students

at his institution.

Approach to Design of the Study

This is the first of two related studies in which the CRITICAL
INCIDENT TECHNIQUE will be used to identify those aspects of the
Foreign Student Adviser's on-the-job behavior which are perceived by
him to have a significant effect on the academic progress and/or the
personal development of foreign students. In this study critical inci-
dents will be gathered from 48 Foreign Student Advisers and analyzed
in accordance with the CRITICAL INCIDENT TECHNIQUE as conceived and
developed by Flanagan and his associates.?

The second study, conducted by August G. Benson, will use the
same technique to analyze critical incidents from faculty members. The
writer and Mr. Benson collaborated in gathering data. When one of the
researchers visited a university campus, he interviewed both faculty
members and Foreign Student Advisers. The two studies utilize different

data in studying the same problem: 1) The first study analyzes critical

I. Higbee, op. cit., p. 9.

2. John C. Flanagan, "The Critical Incident Technique," Psychological
Bulletin, Vol. 51, No. 4, July, 1941.
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incidents gathered from Foreign Student Advisers, and 2) The second
study analyzes critical incidents gathered from faculty members. Both
studies seek to identify aspects of the fForeign Student Adviser's on-
the-job behavior which have a significant effect on the academic prog-
ress of foreign students. Each study 1s complete in itself, but the

second study will attempt to correlate the findings of the two.

Scope and Limitations cf the Study

This study 1s limited in scope to 17 universities i1n a seven-state
region of Midwestern United States.! All of the universities have at
least one full-time Foreign Student Adviser and an enrollment of 200
or more foreign students. The results will therefore be primarily
applicable to institutions havihg full-time Foreign Student Advisers
and a foreign student enrollment of at least 200 foreign students.

The Critical Incident Technique 1s the primary research tool which
will be used, serving as both the method of collecting the data and as
a means of analyzing the data. Its limitations, which are applicable to
this study, are discussed in detail in Chapter I11. The Critical
Incident Technique's main strengths are: 1) providing a means of
obtaining primary data regarding the job of the Foreign Student Adviser
in terms of behavior which 1s not generally limited by sampling pro-
cedures frequently applicable in other techniques; and 2) generating
new hypotheses. However, the technique depends on the capability of
the respondent to recall critical incidents accurately and his knowl-

edge of the objectives of the activity. It also relies heav:ly upon

——

1. One of the universities 1s located in an Eastern state just outside
the seven-state region.
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subjective interpretation of the researcher in analyzing and utilizing
the data.

This study 1s not an attempt to describe the complete role of the
Foreign Student Adviser, but emphasis will be placed upon i1dentifying
those specific aspects (elements) of their own on-the-job behavior which
Foreign Student Advisers perceive to have significant effect on the
academic progress and/or personal development of foreign students. This
does not imply that only procedures or functions of the Foreign Student
Adviser involving foreign students were studied. All aspects relating
to the ultimate success or failure of the Foreign Student Adviser's work
which they thought might have a significant effect on foreign students'
academic progress were included.

Generalizations resulting from this study are Timited to associa-
tional types of conclusions. Beveridge points out the fallacy 1in
research of implying causal relationships.!

The most notorious source of fallacy in research 1s

probably ... to attribute a causal relationship between

what has been done and what follows, especially to con-

clude in the absence of controls that the outcome has been

influenced by some 1nterference.... Much the same

logical fallacy is involved 1n wrongly assuming that when

an association between two events is5 demonstrated, the

relationship is necessarily one of cause and etrect.

Consequently, conclusions or generalizations of a cause and effect type
wi1ll not be developed in this study. The conclusions will be of the
associational type. When two factors seem to be associated, the hypothesis

is that such association is more likeiy to be true than untrue in any

given situation.

W. I. B. Beveridge, The Art of Scientific Investigation, New York:
W. W. Norton & Co., T951, p. T1T.
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Definition of Terms

The following are definitions of important terms related to the

Critical Incident Technique:

1. Incident. An event in foreign student advising on-the-job
performance (behavior of the Foreign Student Adviser or
equivalent in his daily work) involving one specific
matter. It will have a cause, some action will take place
during its happening, and it will have a result. It will
involve the Foreign Student Adviser, one or more foreign
students or faculty, etc. 1t may take place in an hour,
it may consume several weeks from its beginning to its
conclusion, or it may not come to a definite end.

2. Critical Incident. An incident which has had marked effect
in either 1mproving or hindering a foreign student's adjust-
ment (academic progress or personal adjustment). The
criteria for naming a critical incident are left to a compe-
tent observer. Thus, if a competent observer feels that an
1ncident had marked effect, i1t 1s considered a critical
incident.

3. Respondent or Observer. One who has sufficient experience
in foreign student affairs to be familiar with the Foreign
Student Adviser's job in general and the relationships with
foreign students, faculty members, and other significant
persons who have a role in foreign student work. The
observer should have participated sufficiently 1n foreign
student activities to be able to judge the effect of
incidents on the academic progress or personal adjustment
of the foreign student.

4. Element. A constituent part of an incident. An element
1s one specific procedure used by a Foreign Student Adviser
during an incident. An incident may, and usually will,
contain several elements.

5. Critical Element. Those elements which occur in critical
incidents. Consequently, they are the elements which, 1f
carried out in a particularly effective or 1neffective
manner, lead to judgments by observers regarding the
effectiveness of the activity 1n which they occur.

6. Critical Area. A part of the duties or responsibilities
of a Foreign Student Adviser which involves a number of
related critical elements.




7. Non-Critical Elements. Those elements which do not occur
in critical incidents. Conseauently, they are elements
which either bear little reiationship tn success in the
total activity or in which there is a'™n¢ct no variahility
of performance from Foreign Student Adviser to Foreign
Student Adviser. While the performance of these elements
may be important in Foreign Student Adviser-foreign student
relationships (or in other relationships which are part of
the Foreign Student Adviser's work), such performance 1s
not found i1n critical incidents. If these elements are
important, it must be assumed that the performance of the
element varies little from Foreign Student Adviser to
Foreign Student Adviser and, thus, the element is not
critical.

8. a priori Categories (Foreign Student Adviser Categories of
Responsibility). Grouping of the critical i1ncidents into
one of the pre-established categories according to the
content of the incident. The National Association for
Foreign Student Affairs has published a set of Guidelines
which lists eight categories which the work of the Foreign
Student Adviser usually comes under. The writer has
added three additional categories which also appear to
be necessary.

9. a posteriori Categories (Critical Areas). Grouping of
critical elements of Foreign Student Adviser's behavior
into areas of similar behavior. The categories relate
to functional areas of the analysis of the critical
incidents. These will generally be referred to 1n this
study as "Critical Areas."

The following definitions are of terms related to foreign student
advising:
1. Foreign Student Adviser. A person ofticially designated or

appointed(1) to the faculty or statf of a U. S. institution
of higher education with full-time(2) responsibility for

1. Usually by Board of Trustees or equivaient group, or by university
administration,

2. Only Foreign Student Advisers giving full time to Foreign Student
advising are considered 1n this study. They may have other additional
duties, such as adviser to American students planning to go overseas
to study. Some universities have Foreign Student Advisers who are
not on full-time basis, but they are not included in this study.
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advising foreign students and for coordinating special
services offered foreign students. The most frequent title
for this person is "Foreign Student Adviser," but this may
vary between universities. Other titl=s u-ed are "Foreign
Student Counselor," "Adviser to Overseas Students," "Dean
of Foreign Students," "Educational Exchange Coordinator."
His duties may vary widely from institution to institution,
but generally he is responsible for coordinating foreign
student services. In some institutions the Foreign Student
Adviser may work alone, while in others he may have a
professional staff, i.e., Assistant Foreign Student Adviser,
Foreign Student Counselors, who carry out essentially the
same functions. All professional members of the Foreign
Student Adviser's staff will be considered as a Foreign
Student Adviser since this allows for inter-university
comparison of Foreign Student Adviser behavior. Therefore,
the terms "Foreign Student Adviser" and "Foreign Student
Adviser's Office" are interchangeable.

2. Foreign Student. Any citizen of a foreign country (and not
a citizen of the United States) who is enrolled as a full-
time student in a United States institution of higher
education and is working toward a designated academic goal
or degree.

3. Professional Peer. A member of the faculty or administration
of the university in which the Foreign Student Adviser is
employed, whose position and duties are such as to presumably
make him a competent observer and judge of the effectiveness
of the Foreign Student Adviser's performance.

4, Academic Progress. Progress of the student toward the
educational goals he has set for himself, or must meet as
requirements of the institution and/or the U. S. Immigration
Service.

5. Function (on-the-job behavior) of the Foreign Student Adviser.
That activity which 1s performed by the Foreign Student Adviser
in fulfilling his position. It is not 1imited to those activi-
ties which are prescribed as being his "duties." It is anything
which he does or says, or causes others to do or say, which in
actual practice contributes to the fulfillment of his position.

Organization of the Thesis

In Chapter 1 the primary concern has been to define the problem
being studied and to i1dentify 1ts scope and 1imitations. The basic

assumptions re]ating to the study are briefly discussed, and the terms
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pertaining to the Critical Incident Technique and foreign student advising
are defined.

Chapter II is a survey of literature relating to the field of foreign
student advising and to the Critical Incident Technique. The professional
organization for Foreign Student Advisers (NAFSA) has begun to develop
guidelines for the field which are included in the survey. Also, the
particular uses of the Critical Incident Technique i1n Education are
discussed.

In Chapter IIl the methodology and procedures which were utilized in
the study are explained including the selection and development of the
sample and instrumentation. Procedures for Collecting and Analyzing data
are discussed in detail.

In Chapter IV the organization and interpretation of critical 1i1ncidents
received from the 48 foreign Student Advisers included in the study 15
given. In addition to the a priori, content centered, categories (for

critical incidents) of Foreign Student Adviser Responsibility, critical

areas are developed as functional categories of Foreign Student Adviser

behavior, by grouping similar critical elements which are extracted from
the critical incidents. This a posteriort development of critical areas
of the Foreign Student Adviser's job provides a framework for reporting

and discussing the significant elements of the Foreign Student Adviser's
on-the-job behavior.

In Chapter V an analysis of data, supplementary to the main findings
of the study, is given. This data 1S pertinent to the performance of
Foreign Student Advisers but 1s placed in a separate chapter i1n order to
avoid confusing 1t with the main findings. Included are categories of

persons with whom the Foreign Student Advisers related, and differences



17

between the behavior of Foreign Student Advisers in institutions of
varying sized foreign student enrollments.

A summary of the findings and conclusions of the study are given
in Chapter VI. The use of the CRITICAL INCIDENT TECHNIQUE, as used in
this study, is reviewed. The implications of the findings for university
administrators, faculty, and Foreign Student Advisers are given.
Recommendations for improving foreign student advising and hypotheses

for future study are also included.



CHAPTER 11
SURVEY OF RELATED LITERATURE

The purpose of this chapter is to review the literature per-
taining to foreign student advising in the United States and to relate
it to the problem being investigated in this study. Since foreign
students and their particular problems and concerns are the reason for
the Foreign Student Adviser's existence, this is a logical beginning
point for such a review. The majority of the literature in the field
of international educational exchange has focused primarily upon the
foreign student, including general studies of foreign students and
studies of selected nationality groups. The first section of this
chapter will review the most significant of these studies.

The second section of the chapter covers the administration of
foreign student affairs with emphasis on the development of the position
of Foreign Student Adviser. Although there was a growing realization of
the need for special services for foreign students expressed i1n pre-World
War II literature, only thirteen Foreign Student Advisers had been
appointed in United States universities by the time NAFSA (The National
Association of Foreign Student Advisers) Qas officially organized in
1948. The writer was unable to find any significant writing or research
pertaining to foreign student advising as a profession prior to this
time. Thus, most of the literature reviewed which relates to the Foreign
Student Adviser has been written during the past two decades.

This chapter also includes a section on the literature related to
the CRITICAL INCIDENT TECHNIQUE as 1t has been employed in research. This

Technique has been used increasingly in the social sciences including several
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studies in the field of Education. The studies which are closely
related to adaptation of the C.I.T. in investigating the problem (in
this study) are reviewed in greater detail. 1lhey illustrate the
adaptability of the C.I.T. in different situations, forming a natural

link with the following chapter which discusses its usage in this study.

General Studies of Foreign Students in the U. S.

Three of the more significant publications which deal with the
foreign students in American universities were written in the mid 1950's
by Cies]ak,] DuBois,2 and Beebe.3 Cieslak collected data for his s tudy
in 1951 and 1952 while serving as admissions officer at Wayne State
University and originally submitted his findings as a doctoral disserta-
tion. The study was designed to ascertain the prevailing problems and
policies regarding foreign students in the United States from the point
of view of foreign students as well as from the perspective of the
institutions. In rewriting the study for publication, he broadened 1t
to include administrative organization of the Foreign Student Adviser's
Office. He sent a questionnaire to over 200 United States colleges
admitting foreign students and received a 61 percent return (122). He also
sampled foreign students and received a 44 percent (354) return.
Cieslak's study is useful as an introduction to the field.for new Foreign

Student Advisers but lacks integration of the varied interpretations of

1. Edward C. Cieslak, The Foreign Student in American Colleges, Detroit:
Wayne State University Press, 1955,

2. Cora DuBois, Foreign Students and Higher Education 1in the united States,
Washington, D. C.: American Council on Education, 1956,

3. George A. Beebe, A Study of Foreign Students in Greater New York,
New York: Greater New York Council for Foreign Students, 1955.
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data. It is also difficult to generalize the findings since there 1s
considerable question regarding the representativeness of the colleges
and students sampled. Significantly, several of the basic problems
raised by the author remain unsolved today.

Beebe! conducted a one-year study of foreign students in the New York
City area. The study was funded by the Ford Foundation and the Rocke-
feller Foundation, with the stated purposes:

1) To improve the services offered to fureign students while
they are here; and

2) To develop a greater understanding of other peoples and

their problems on the part of American students in

particular and the American people 1n general, to the

end that our effectiveness in international relations

may be increased.(2)
A series of specialized conmittees were formed to study major aspects
of foreign student service. These committees met reqgularly to explore
and discuss issues related to their area of concern. They also con-
vened conferences of individuals working in the field to "discuss
problems raised in the working paper and explore action needs 1n this
fie1d."3 Concurrently with the committee work, the director and his
assistant engaged in an examination of the "over-all point of view."
This included a series of lengthy, unstructured 1nterviews with 66
foreign students regarding what kind of experiences they had since
coming to the city and how they were reacting to the new environment.

Beebe concludes:

There is an impressive amount of thought and energy directed
to the foreign student on nearly all of the campuses visited.

1. Beebe, op. Cit.
2. 1bid., p. 2.
3. Ibid., p. 3.
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However, our assumption has been that the pivotal factor in

the entire exchange of persons prcarcm, governuental and

non-governmental, is the academic experience, that is, we

believe that a fruitful and generally utilizable <«tudy

experience is the major factor in appraising the present

foreign student situation in New York City.(1)
Although Beebe's study is Timited to foreign students in the New York
City area, many of the recommendations regarding the role of the Foreign
Student Adviser are applicable to other areas and institutions. Another
strength of the study is its multi-discipline approach which probes into
the perceptual and actual environment of the foreign student in depth.

Cora DuBois' study2 is probably the most basic reference work for
the new Foreign Student Adviser since 1t attempts to correlate the
social and psychological factors related to foreign student adjustment.
The stated objective of the study 1s to apply some of the findings of
pure research to practical problems experienced by foreign students in
American higher education. She draws upon quantitative and analytic
materials from as far back as 1915, when the Committee on Friendly
Relations Among Foreign Students began its annual census. The book 1s
divided into three main parts:

Part One is a brief and generalized presentation of the

contemporary trends with respect to study abroad. Part Two

stresses some of the psychological and sociological factors

that affect foreign students from the time they plan their

foreign study sojourn until they return home. Part Three

is addressed to the role that American educational insti-
tutions can, or do, play with respect to foreign students.(3)

1. Beebe, op. cit., pp. 7-8.
2. DuBois, op. cit.
3. 1bid, p. x.
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The second part of the book identifies five categories of pre-arrival
attitudes which affect the nature of the foreign experience: 1) self-
esteem, 2) national status as felt by the student and/or perceived by
the host culture, 3) fimness of anchorage at home, 4) cultural distance,
and 5) international relations or foreign po11cy.]

DuBois postulates the now famous theory that foreign students go
through a number of distinct adjustment stages during their sojourn in
the United States. These stages are conceptual categories rather than
physical realities. They can be overlapping, and the actual time dimen-
sions vary from person to person and from culture to culture. The four
adjustment phases are:

1. The spectator phase, early in the student's sojourn

“characterized by psychological detachment from the
new experience," when the student sti1ll has a tourist

attitude of enjoying the new environment without
having to meet many of its demands.

2. The adaptive phase, "characterized by active 1nvolvement
in the problem of adjustment," when he must master the
skill required by the host culture 1n general, and by
the academic environment 1n particular. It 1s the
period of the most acute strain and stress, of "unresolved
conflict when the so-called 'culture shock' may be most
acute."

3. The coming-to-terms-phase 1n which an equilibrium 1s
reached 1n the struggle for adjustment. Regardless of
whether attitudes toward the host culture and the self
are positive, negative, or objective, this stage 1s
characterized by relative stability,

4, The pre-departure phase, which concludes the sojourn.
At this stage the expectation of return to the home
country dominates the student's feelings and attitudes.
The tenor of this period again may be negative or
positive, depending on the nature of the adjustment
and of life expectations upon return.(2)

1. DuBois, op. cit. pp. 39-54.
2. 1bid., pp. 67-73.
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The author also briefly sketches a series of stages after return home
which closely parallel those outlined for the foreign visit.

DuBois concludes that the extent to which the foreign visitor
manages to enhance his self-esteem is the most important single factor
in determining the emotional texture, and frequently the academic success,
of the sojourn. She identifies several major factors which are damaging
to self-esteem:

1. Lack of communication

2. Unfavorable attitude of the host culture toward the
student's country.

3. Inability to achieve expected educational goals

4. Inconsistency of experiences

5. Financial stringencies!
Several implications for foreign student advising may be gieaned from
DuBois' book. She emphasizes the need for a broader base of social and
psychological understanding of foreign students as individuals. Each
institution must not only continue to expand its knowledge in these areas
but also has an obligation to express, fully and explicitly, its policies
and practices 1n respect to foreign students.

The most recent and comprehensive study of foreign students in the
United States was done in 1966 by the U. S, Advisory Commission on Inter-
national Educational and Cultural Affairs.2 Personal interviews were

conducted with 1,486 foreign students from 88 countries. These students

1. DuBois, op. cit., pp. 96-98.

2. Foreign Students in the United States, A National Survey, A report
from the U. S. Advisory Commission on International Educational
and Cultural Affairs, Washington, D. C., 1966.
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came from 110 colleges and universities in 27 states. The sample was
structured in an attempt to get representativeness of the various
characteristics believed to be relevant to the experiences of the foreign
student population, e.g., geographical distribution, sex, type of insti-
tution, academic status, region of origin, and major field of study. The
questionnaire, forming the base of the interview, consisted of 73 ques-
tions, some of which had several parts. Cooperation of the foreign
students interviewed was reported as excellent, and the only question
which a sizable proportion expressed reticence about answering was in
regard to their chief source of financial support.

The purpose of the study was to secure gross data on the foreign
student population in the United States, which it apparently has
accomplished very well. It delineates the external characteristics of
the foreign student population and exposes the surface of students'
subjective experiences. It also provides statistical profiles of
various national, cultural, regional, and educational aggregates and
identifies actual and potential problem areas. However, Russell
expresses the feeling of several leading educators i1n his evaluation of
the report:

The report has some interesting i1tems.... My overall impression,

however, was that we already have a surfeit of such statistical

surveys with their questionnaires, charts, and tables. We may

not know all that there is statistically to know about foreign

students, but we do know enough. And the real task now 1s not

more such surveys but rather an exposition and clarification

of policy issues, upon which firm decisions can then be made.

Statistical surveys have their place, but beyond a certain

point they become an excuse for postponing decisions, and I

suspect that point has now been reached in the foreign student
field.(1)

1. Foreign Students in the United States, A National Survey, op. c't.
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The research committee emphasizes that this 1s a pilot study, and that
future studies should probe into the areas of foreign student environ-
ment and adjustment in greater depth, with more sensitive instruments.
Although this study is by far the most comprehensive of 1ts kind which
has been conducted to date, it does not take the reader much beyond what
is generally known, except that it tends to verify some of the commonly

held beliefs about foreign students and their problems of adjustment.
Orientation

The term "orientation" has often been misused, leading to much con-
fusion regarding orientation programs for foreign students. Opinions
of professionals in the field differ widely regarding the purposes and
methods of orienting foreign students. Bennett, Passin, and McKnight!
offer several insightful comments on the orientation programs which
frequently have been provided for foreign students shortly after their
arrival in the United States by community groups. The authors show
parallels between the types of orientation programs oftfered to foreign
students, e.qg., kindly lecturing, discussions of social activities, and
promotion of school activities, and the programs offered to high school
and college freshmen. They point out that such programs 1gnore the
greater sophistication of foreign students and tend to create a warped
picture of academic 1ife on the campus. They warn that an orientation
program which i1s not geared to the sophistication, needs, and goals of

the foreign student can be as damaging as not having an orientation program.2

1. John Bennet, Herbert Passin and Robert McKnight, In Search ot iden-
tit The Jqpanese Overseas Scholar 1n Anerica and Japan,
M1nneapolls University of Minnesota Press, 1958.

2. 1lbid., pp. 307-310.
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Moore! examines the need for orientation of foreign students from
a psychological perspective of the adjustment required of persons who
move into a new culture to pursue academic goals. He illustrates, by
specific examples, differences in perception between students from
differing cultural backgrounds and indicates how orientation programs
may be structured to bring about increased understanding of the differ-
ences.

Sasnett's pubh‘cation,2 in which she edited a collection of reports
from 32 foreign students, is very helpful 1n understanding foreign
students' perceptions of the United States. These reports, reflecting
on what the foreign students expected, saw, felt, were disappointed with,
represent the kaleidoscopic opinions of many thousands of their compa-
triots who have come from many parts of the wérld to study 1n American
colleges and universities.

An Australian student studying in the United States3 examined the
canplex issue involved in orientation from a foreign student's point of
view, She identified and described the forms of orientation which are
available to the foreign student and discussed their application to
particular needs. Written in a positive, constructive manner, the
article places the orientation experience within the total perspective

of the educational sojourn.

1. Forrest G. Moore, "Some Ideas on Orientation and Cultural Rela-
tivism: Implications for Orientation Programs," An unpublished
paper presented at the APGA National Convention, 1961.

2. Martena Sasnett (ed.), Foreign Students iook at the United States,
Los Angeles: Cole-Holmquist Press, 1930,

3. Margaret Gillett, "Orientation of foreign Students 1n the United
States," Overseas Education, 1962.
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The most sophisticated attempts to evaluate orientation programs
have been undertaken in connection with orientation canters for State
Department grantees, but have general significance for all groups of
foreign students. One of the most extensive evaluation studies of
orientation provided for foreign students was conducted with a sample
of 150 of the 600 State Department grantees who attended a six-week
program in one of the orientation centers in the United States in
1955.1 A comparable number of carefully equated non-oriented students
were used as a control group for comparison purposes. The oriented
students were interviewed four weeks after arrival at the orientation
center. All students, both oriented and control, were interviewed in
their fourth week at the universities where they were studying, and
around April of the following spring. A1l interviews were structured
and individual. In general, the interviews were designed to measure
the degree of success of the orientation program objectives: 1)
adjustment to the social environment of the United States, 2) intro-
duction to American society and culture, 3) preparation for academic
and administrative procedures 1n United States universities, and 4)
training in English as needed.? Comparisons were maQe between Euro-
pean, Asian, and Latin American students as they related to the pro-
gram of the center and also regarding specific characteristics which

appeared generalizable to the entire group of State Department grantees.

1. Stuart W. Cook, Joan Havel, and Jane R. Christ, The Effects of an
Orientation Program for Foreign Students, New York: Research
Center for Human Relations, New York University, 1957, vols. I to
I1X, mimeographed.

2. 1bid., pp. 24-25.
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A number of significant differences were identitied between the
oriented students and non-oriented students in regard to attitudes
concerning discrimination against Negroes, improving living condi-
tions in the United States, American foreign policy, and general
opinion of Americans. Oriented students tended to have more favorable
attitudes and showed greater understanding of complex i1ssues than did
non-oriented students. However, over a period of a year the differences
between the two groups became less marked.

The researchers concluded that: 1) More emphasis 1s needed on
preparation for academic work 1n United States universities; 2)

For Asian students particularly, the social relations aspect of
orientation is extremely important; 3) The orientation experience
does not indoctrinate foreign students nor lead to distinctive changes
in beli1efs and feelings about the United States, but 1t does seem to
make students more sensitive 1n recognizing differences among 1ndivid-

uals or subgroups in this countny.]

Adjustment Problems of Foreign Students

A preponderant amount of the research conducted in the tield of
international educational exchange has related to the problems and
concerns of foreign students. Porter,2 in developing an inventory
for determining problems of foreign students, reviewed over a dozen

major studies which identified specific Tists of toreign students'

1. Cook, Havel, and Christ, op. cit., Vol. IX.

2. John W. Porter, "The Development of an Inventory to Determine Prob-
lems of Foreign Students," Unpublished Ph D. Dissertation, Michigan
State University, East Lansing, M.chigan, 1962.
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prob]ems.] His study refines the many lists, eliminates overlapping,
and suggests a comprehensive list of foreign student problems which
takes form in a 132 item inventory. The inventory is similarly
structured to the Mooney Problem Check List. It lists problems in

11 student personnel categories, with 12 problems in each of the
categories.

At UCLA, Morris studied the effects of perception of national
status on adjustment to the United States.Z His foreign student
sample represented 65 nationalities with 318 total students. It was
found that the national status which the foreigner felt reflected upon
him, away from home, affected the impression of the United States
which he himself reflected. A high correlation was found between the
level of economic development and subjective national status, measured
by the student's feelings about the relative standing of his own
country on several criteria. Subjective national status was negatively
correlated with favorableness of attitudes toward the United States, i.e.,
students who rated their own countries low tended to be more favorable
toward the United States.

Morris' study, while extremely limited in its séope, 1s characterized
by a high level of research sophistication and is clearly based on
theories of status mobility. It is the fifth in a series of monographs
resulting from a program of research sponsored by the Committee on
Cross-Cultural Education of the Social Science Research Council. The

results of the study are difficult to summarize because the findings are

1. Porter, op. cit., Chapter II, pp. 24-79.

2. Richart T. Morris, The Two-Way Mirror, Minneapolis: University of
Minnesota Press, 1960.
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complicated and their interpretation open to a good deal of conjecture.
The author indicates the difficulty of applying the findings:

We actually need two summaries, with very different
emphases -- one for the social scientis®t and one for
the practitioner who is in daily touch with the foreign
student.... The practitioner, less interested in
technique, can probably best use a set of informed

and informal gquesses which will help him, or which

he can at least try out, in solving his practical
problems of counseling, selection of students who

will be successful in this country, and the like.(1)

Morris 1dentifies the Foreign Student Adviser as a practitioner
and suggests a threefold division of the Foreign Student Adviser's
job:

1) They try to help solve a variety of technical problems
related to academic li1fe -- transfer of credit, i1nsti-
tutional ground rules, programs, tutoring, examinations,
and the like.

2) They assist in untangling the international red tape --
visas, work permits, transfer of funds, dealings with
immigration and other government officials -- both at
home and abroad.

3) They serve as cross-cultural translator, helping the
student to understand and to get most out of his
social experiences here.(2)

Morris expresses the hope that his study will be of practical value

to the Foreign Student Adviser, particularly in the third area --
serving as cross-cultural translator. He emphasizes that the central
task of the study was to show that national status was one of the most
important of several conditioning factors, and that 1t operates 1n a

complicated way. In response to the oft-mentioned argument that

foreign students come from such varied backgrounds that each student

1. Morris, op. c1t., p. 135.
2. 1Ibid., p. 139.
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is so unique that generalizations are 1mposcible, Morris states:
One of the most important findings of the present study is
that generalizations do apply. There 15 sich a thing
as a foreign student who behaves in many respects like all
other foreign students. There are certain things we can
predict about them. They all face certain problems in
common, regardless of their nationality, sex, age, social

class, religion, or anything else -- at least any charac-
teristic that we studied.(]?

Naf1cy,2 Iranian Minister for Cultural and Educational Affairs,
reported on the problems of Iranian students in the United States. His
report covers the major stages of the foreign student's sojourn in the
United States: 1) early difficulties, 2) troubles and temptations
encountered during the study period, and 3) termination of the program
and decision regarding return home and employment. Naficy's primary
concern is the "brain drain" or non-return of highly trained people to
take up needed positions in their home country. He relates the various
problems of adjustment and the manner in which they are dealt with on
the United States campus to the non-return i1ssue.

Kincaid, conducting a research project under the auspices of the
Bureau of Educational and Cultural Affairs of the Department of State,
surveyed 440 foreign students to "collect information useful in
determining the major achievements and difficulties in the operational,
academic, and personal aspects of the United States foreign student

program."3 The study was restricted to students from the Far East, the

1. Morris, op. cit

2. Habib Naficy, "Foreign Students in the Un:ted States," Unpublished
report, mimeographed by Iranian Embassy, 1966.

3. Harry V. Kincaid, A Preliminary Study of the Goals and Problems of
the Foreign Student 1n the United States, vols. 1 and IT, Menlo
Park: Stanford Research Institute, 1961,
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Near and Middle East, Latin America, and Africa. Using a survey
questionnaire, the researchers met with groups of foreign students
at seven different campuses in California to ask the questions.
This study differs from many others in attempting to relate goal
aspirations of foreign students to the kinds of problems they
experienced.

On the basis of this exploratory study, then, the foreign

student in the United States reports predominantly

pragmatic goals. He reports, however, no overpowering

problems, of the kind usually thought to be serious

as interfering with his achievement of those goals.(1)
The goals of the foreign students were detemined by askinq each stu-
dent to describe the most important thing he hoped to accomplish by
coming to the United States to study. The student was also asked
whether his goal had changed since his arrival. In addition, the
student was asked for a description of the major factors that helped
or hindered him in achieving his goals. The major importance of
Kincaid's study seems to be clarification of the goals of foreign
students. He places emphasis on orientation programs, academic pro-
cedures, extracurricular activities, and on the personal adjustment of
students as they relate to the students' goals. A control sample of
200 American students was used in order to ascertain which problems
were common to students in general and not just foreign students. The
study suffered from limitations of time and the corresponding inadequate
rate of response.

The "U Curve" hypothesis, referring to the periods of adjustment

of foreign students in the United States, found favorable acceptance

1. Kincaid, op. c1t., p. 9.
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when it was introduced in the 1950's. Several researchers have either
expanded upon the hypothesis or based other studies upon it. One of
the more notable such studies was done by wullanorn and Gullahorn.!
The study 1s an interpretation of data (incidents gathered from inter-
views) to cover the re-adjustment phase of the foreign student as he
returns to his home culture. They interviewed American grantees who
had returned from an overseas study experience, and found that their
evaluations of certain situations and practices had changed sufficiently
as to necessitate a reacculturation process in their home environments
similar to that experienced abroad. The study has some significant
implications for Foreign Student Advisers contemplating pre-departure
orientation for foreign students who have terminated their academic
programs and are preparing to return home .

Walton? was commissioned by the United States State Department
Office of External Research to review the implications of foreign
student research. She expressed the opinion that there 1s a tendency
to over-exaggerate the problems of foreiqn students:

In the surge of foreign students coming to the United

States after World War II from Asia, Africa, and Latin

America, 1t was discovered that a foreign student was

not just a student, he was a "problem." A foreign

student was conceived, almost by definition, as a

problem because he was foreign. In an effort to

1dentify and solve foreign student problems, a host
of new administrative agencies and of new administrative

1. John T. Gullahorn and Jeanne E. Gullahorn, "An Extension of the
U-Curve Hypothesis," Journal of Social Issues, Vol. XIX, No. 3,
1965, pp. 33-47.

2. Barbara Walton, "Foreign Student Research and lts Implications,"
Washington, D. C.: Office of External Research, U. S. Department
of State, 1967, Unpublished manuscript - advance copy.



34

techniques came into being, giving rise to what one
observer called the "foreign student industry."(1)

Walton goes on to suggest that the "problem" anproach to foreign stu-
dent adjustment is not conducive to good research, but that specific,
identifiable problems of foreign students should continue to be
researched to find their causes and possible means of alleviating them.
She also cites the survey (described earlier in this chapter) by

the United States Advisory Commission on International Educational and
Cultural Affairs as an indication of the favorable aspects of foreign
student 1ife, thus bringing a balance to the previous "problem" oriented

research pertaining to foreign students.

Academic Adjustment and Achievement

Another large portion of research 1n international educational
exchange has related to the academic adjustment and achievement of foreign
students. In 1961 a committee at the NAFSA Research Seminar? reviewed
the Titerature pertaining to academic achievement of foreign students
and related academic problems. It was the consensus of the seminar
participants, representing top-level leadership 1n the NAFSA organization,
that the area of the foreign student's academic achievement should be
foremost in the professional publications, and that research i1n this area

should be encouraged:

1. Walton, op. cit., Chapter V, p. 1.

2. The National Association of Foreign Student Advisers convened a
seminar at Waldenwoods, Michigan, in 1961, for the purpose of
reviewing relevant research in the International Educational Exchange
field. The results of the Seminar were published in a Special
"Waldenwoods Seminar" report.
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experience 15 generaily regarded in research and prac-
tice as the primary purpose of international student
exchanges. It is therefore essential that this purpose
be a central concern of all with whom the foreign stu-
dent comes in contact, his fellow students, the faculty,
his academic adviser, foreign student adviser, and the
community. The partnership of many 1n maintaining the
proper balance between the academic and non-academic

is essential to a successful experience abroad.(1)

Primacy of the Academic Purpose. A successful academic

Several doctoral dissertations have been written on the factors
relating to academic success or failure of foreign students. Putman?
examined the relationship of admission data to the academic success or
failure of the foreign student. He found that only about 10 percent of
entering graduate foreign students at Columbia University had serious
academic drfficulty. Moore3 studied factors affecting the academic
success of foreign students studying in the United States. Hountras?
studied factors associated with academic achievement of toreign students
at the University of Michigan. He found that students on scholarships
were less iikely to incur probation than non-scholarship students.

Other factors correlated with academic success were inconciussve.

1. Josef A, Mestenhauser (ed.), Research in Programs tor fore.gn
Students, A Report of the Waidenwoods Seminar, New vork: National
Rssociation of Foreign Student Advisers, 1961, p. 36.

2. lvan J. Putman, Jr., "Admiss'on Data and the Academic Pertormance
of Foreign Graduate Students at Columbia University," Urpub:ished
Ph.D. Dissertation, Columb:a University, 1953.

3. Forrest G. Moore, "Factors Affecting the Academi: Success ot
Foreign Students in American Universities,”" Unpubl:sted Ph.D
Dissertation, University of Minnesota, 1953,

4, Peter T. Hountras, "Factors Associated with Academic Achievement
of Foreign Students at the Univers:ty of M.ch'gan trom 1947 to
1949," Unpublished Ph.D. Dissertation, Univers:ty of Michigan,
1955.



36

Liul studied the academic aciievement of Chinese graduate students at

the University of Michigan, 1907-1950, and found that field of study 1is

a more significant variable than cultural difterences. Bohn? evaluated
the educational program for foreign students at Wayne State University.
Cajoleas3 studied the academic record of foreign students in relation

to their professional development and return adjustment. He found that
American and foreign doctoral candidates at Columb:a University performed
along the same median, but the lower performers included a higher pro-
portion of foreign students.

Watson and Lippitt's study of German foreign students? sugges ted
four stages of learning by the student: 1) finding his role, 2)
beginning to learn positively, 3) beginning to accept 1nit:ative, and
4) integrating learning. The study also suggested several causes of
learning failure of foreign students: 1) contradictions between atti-
tudes to be learned and deep-lying personality orientation, 2) defensive
stereotypes, and 3) great differences in value concepts. The authors

pointed out that the general problem of tensions 1s implicit 1n Cross-

1. Yung-Sz1 Liu, "The Academic Achievement of Chinese Graduate Students
at the University of Michigan, i907-1950," Unpublished Ph.D.
Dissertation, 1956.

2. Ralph C. Bohn, "An Evaiuation of the Educational Program for Students
from Foreign Countries: Emphasis Upon Orientation Procedures,
Individual Problems, and Psychological Var:ables," Unpublished Ph.D.
Dissertation, Wayne State University, 1957.
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