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ABSTRACT

A COMPARATIVE STUDY OF THE PROJECT STAR POLICE TERMINAL

PERFORMANCE OBJECTIVES AND THE MICHIGAN LAW

ENFORCEMENT OFFICERS TRAINING COUNCIL

BASIC TRAINING OBJECTIVES

BY

Manuel Ramon Garza and Kenneth Ray Pierce, Jr.

One area of agreement in law enforcement is that

the training of police officers needs to be analyzed and

upgraded. Before existing police training curricula can be

evaluated, there needs to be a comprehensive study con-

ducted on the roles of police officers and the tasks, or

performance objectives, that they are expected to accom-

plish in their jobs. Project STAR, a three—year empirical

study being presently conducted in the states of California,

Michigan, New Jersey, and Texas, has identified these roles

and tasks in terms of terminal performance objectives. In

order to make an evaluation of any existing basiCTtraining

objectives in relation to the police terminal performance

objectives developed by Project STAR, a comparison of these

two elements for congruency or lack of congruency must be

performed.

This thesis is a comparison of the basic training

objectives of the Michigan Law Enforcement Officers Training
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Council basic training program and the police terminal

performance objectives of Project STAR.

The purpose of the thesis is to identify those basic

training objectives that are congruent to the terminal per-

formance objectives and those training and performance

objectives that have no congruency. In doing this, the

Project STAR objectives were accepted without evaluation as

to their apprOpriateness or ultimate effectiveness in a

police basic training program.

To achieve this goal, each basic training objec-

tive from the Michigan Law Enforcement Training Council

Instructor Guidelines Basic Training Manual, was compared

for congruency to each of the Project STAR police terminal

performance objectives. The primary criterion for com-

parison was the stated objective in each of the two ele—

ments. Where the stated objectives were the same, the

basic training objective and the terminal performance

objective were identified as being congruent. Where a

basic training objective could serve as an enabling objec—

tive for the terminal performance objective, the two

elements were also identified as congruent. The objectives

from both sources which were not found congruent were

identified.

The findings indicate that 104 of the 162 terminal

performance objectives, or 64 percent, had basic training

objectives which were congruent to them. Of the 309 basic
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training objectives, 239, or 77 percent of the total, were

identified as congruent to the terminal performance objec-

tives.

It was concluded that the terminal performance

objectives are primarily behavior-oriented or goal—oriented

objectives which are concerned with the ability of policemen

to analyze factual situations involving interpersonal rela-

tions in an objective manner and the ability to utilize

communication skills. The basic training objectives are,

for the most part, mechanically oriented or procedural, and

deal with a very Specific portion of a subject.

The basic training objectives identified as being

congruent to the individual terminal performance objectives,

although they may not completely fulfill the objective,

provide at least part of the basic knowledge and skills

required for the terminal performance objective.

Using these identified congruencies, an evaluative

study can be made to determine the adequacy of the basic

training objectives as enabling objectives and to determine

the modification, deletion, and/or addition of basic train-

ing objectives which would be required to fulfill each of

the terminal performance objectives of Project STAR in a

training program.
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Chapter 1

THE PROBLEM

STATEMENT OF THE PROBLEM

A common view held by many persons today is that the

basic training of police officers should be intensified,

made universal, and upgraded in quantity and quality.

There are presently two common methods used to develOp cur-

ricula for police training programs.

One method is the traditional, subject-oriented

approach which consists of basing police training programs

on other existing police training programs. This approach

is based on the premise that what is currently being taught

is what should be taught.1 The Michigan Law Enforcement

Officers Training Council Basic Training Program was

largely deve10ped by using this model.

The second method is the systems approach to cur-

riculum development, which involves the systematic exami-

nation of duties, or tasks, performed on the job, and the

deve10pment of terminal performance objectives for each of

 

lSidney Freeman, "A Systems Approach to Law

Enforcement Training," The Police Chief, August, 1968,

p. 62.

 



these tasks.2 The Project STAR terminal performance

objectives were developed using this model.

One of the objectives of Project STAR is to com-

pare the existing training programs with the police terminal

performance objectives developed by the Project, to deter-

mine which terminal performance objectives are not cur-

rently being achieved by the existing basic training

programs.

SCOPE OF THE STUDY

Objectives
 

The purpose of this study is to compare the basic

training objectives of the Michigan Law Enforcement Offi-

cers Training Council to the police terminal performance

objectives of Project STAR to determine the congruency of

the two models. The three objectives of this study are:

Identify the basic training objectives and the

terminal performance objectives that are congruent to

each other.

Identify the terminal performance objectives which

are not congruent with any basic training objectives.

Identify the basic training objectives which are

not congruent with any of the terminal performance objec-

tives.

 

Ibid.



Limitations
 

The scope of this thesis is limited by the follow—

ing factors:

The basic training objectives (BTO's) used for com-

parison are those obtained from the Instructor Guidelines
 

Basic TrainingManual.3
 

The police terminal performance objectives (TPO's)

used for comparison are those derived from Project STAR.

The comparison of basic training objectives and

terminal performance objectives was based solely on the

stated language of the objectives and not on any presump-

tive or assumed meanings.

Student behavior was the only element of the ter-

minal performance objective that was considered in compari-

son for congruency.

There was no evaluation made of the degree of ade-

quacy of the BTO's as enabling objectives in fulfilling

the performance requirements of the TPO's.

It is recognized that the determination of congru—

yency or lack of congruency in the comparison of BTO's to

TPO's is based solely upon the experience, knowledge, and

judgment of the authors.

 

3Michigan Law Enforcement Officers Training Council

(M.L.E.O.T.C.), Instructor Guidelines Basic Training Manual

(East Lansing: Michigan Law Enforcement Officers Training

Council, 1972).



In making this comparison, the authors accepted

Project STAR and its objectives as given and made no eval-

uation of the Project's goals, its methodology, or the

appropriateness of the TPO's. In the concluding chapter,

however, evaluation of the strengths and weaknesses of the

Project are made.

Terms and Definitions

In order to assist in clarity and understanding,

the most commonly used terms are defined in the context in

which they are used in this study.

Basic Training Objective (BTO)--Identifying label

used to designate the individual objective(s) of each

lesson in the Instructor Guidelines Basic Training Manual.

One of the two elements of data used in the comparison for

congruency.

Category--(a) The 33 major divisions of data

organization used by Project STAR.

(b) A subdivision of Units.

Congruency--That which coincides when superimposed;
 

corresponding in character or kind; harmonious. Also,

relating to or predictable of, the same subject; differing

from each other, but predictable as true of the same state

of things.4

 

4Peter Davies (ed.), The American Heritage Dictionary

of the English Language (New York: Dell Publishing Company,

Inc., 1970), p. 153.

 



Enabling Objective-—Subordinate or intermediate

objectives which,when completed, comprise part of the total

package of knowledge or skill required to perform the ter-

minal objective.

Interim Objective--Same as enabling objective.
 

Lesson--A subdivision of Units.

Rgl§--"The personal characteristics and behavior

expected in a specific situation of an individual occupy-

ing a position."5

Role Behavior--"The actual behavior in a specific

situation of an individual occupying a position."6

Task--Duties performed on the job by policemen.

Terminal Performance Objective--A description of

the behavior the student or police officer must be able to

demonstrate at the end of training and/or in the perfor-

mance of tasks.7

TPQ--Police terminal performance objectives which

were developed by Project STAR. One of the two elements

of data used in the comparison for congruency.

Unit-~The major division of the Instructor Guide-
 

lines Basic Training Manual, which consists of seven Units:

 

5Project STAR, Survey of Role Perceptions for Oper-

ational Criminal Justice Personnel: Preliminary Research

Design (Marina del Rey: Projéct STAR, November 3, 1971),

p. 6.

 

6Ibid.

7Freeman, op. cit., p. 62.



Administration, Legal, Investigation, General Police,

Traffic, Special Subjects, and External Relations.

ORGANIZATION OF THESIS

Chapter 2 features a general review of police

training in the United States; histories of the Michigan

Law Enforcement Officers Training Council and Project STAR;

development of behavior objectives; and the methodology

used by the Training Council and Project STAR to develop

the BTO's and TPO's compared in this study. Also included

are four previous studies which concern the development of

terminal performance objectives for use in planning a pro—

gram of police training.

Chapter 3 outlines the original format of the data

and explains the methods used in testing the TPO's and

BTO's for congruency.

Chapter 4 is an analysis of the results of the

comparison of the TPO's and BTO‘s, and includes summaries

of the individual categories and the determinations for

congruency or incongruency that were made.

Chapter 5 summarizes the conclusions drawn from this

study, and contains the recommendations made by the

authors.

Appendix A contains a list of the TPO's and BTO's

which were identified as being congruent.



Appendix B contains a listing of

no: identified as being congruent to any

Appendix C contains a listing of

not identified as being congruent to any

Appendix D contains the complete

used in this study.

Appendix E contains the complete

used in this study.

the TPO's that were

BTO's.

the BTO‘s that were

TPO's.

list of TPO's

list of BTO's

Appendix F is an extract of the State of Michigan

Public Act 203, which establishes the Michigan Law Enforce—

ment Officers Training Council.

Appendix G is an illustration of the original for-

mat of the TPO's as received from Project STAR.

Appendix H is an illustration of the original for—

mat of the BTO's as received from the Training Council.



Chapter 2

REVIEW OF LITERATURE

HISTORY OF POLICE TRAINING

There is evidence that some type of formal training

was given to the police officers in the city of New York as

early as 1853.1 Raymond B. Fosdick commented that:

Because of the varied use of the term "school" it

is difficult to determine when the New York institu-

tion was first inaugurated. If a single instructor,

a number of students, and certain amount of time

devoted to instruction constitute a school, then the

New York department has been equipped with a school

for half a century. In early times, however, the

instruction was of the most elementary kind. Police

recruits were taught for a period of thirty days by

a sergeant specially detailed for that purpose, and

in addition the students were sent out on patrol dur-

ing certain hours of the day and night.2

Despite this, it is true that throughout the nineteenth

century and into the twentieth century, the experience of

the officer and the application of force were the Operating

phiIOSOphy of the American police system.3 Not until the

 

1National Institute of Law Enforcement and Criminal

Justice (NILE), Police Training and Performance Study

(Washington: Government Printing Office, 1970), p. 7.

2Raymond B. Fosdick, American Police Systems (New

York: The Century Company, 1920), p. 299.

 

3Felix M. Fabian, "The Evolvement of Pre-Service

Law Enforcement Education at the College and University

Level" (unpublished Doctor's dissertation, University of

Idaho, 1965), p. 38.



appearance of Raymond B. Fosdick's4 work, "directing atten-

tion to the differences between efficiency of the European

police and the obsolete methods of our police force," was

there any significant progress.

August Volmer, identified by many as the father of

modern law enforcement, spent considerable time visiting

police departments throughout California. He concluded

that the major problem of all police departments was inef-

ficiency resulting from ignorance, and that the only solu-

tion was police training. He began his first "school" for

policemen in 1908 at Berkeley.

Meanwhile, the early city of New York training

school, known as the School of Instruction, was in Opera-

tion with a thirty-day curriculum, including on—the-job

training. In 1914 the School of Instruction was re-titled

"The Police Training School."6 In 1924 the name was changed

to "Police Academy."7

One to three new schools for police were organized

annually from 1909 to 1930.8 In 1930 the first advisory

 

4Raymond B. Fosdick, EurOpean Police Systems (New

York: The Century Company, 1915).

5V. A. Leonard, Police Organization and Management

(Brooklyn: The Foundation Press, 1951), pp. 136-37.

 

 

6NILE, op. cit., p. 7.

71bid., p. 8.

8 . .

Fabian, Op. Cit., p. 41.



10

board to guide the educational policies and training tech-

niques of the city of New York was established.9 This same

year the Federal Bureau of Investigation National Academy

opened its training courses to municipal, county, and state

officers. The major impact of this action was not on the

total number of men trained, since no more than 160 men

from other agencies were admitted annually, but the Bureau

did force attention on the need for in—service training.10

In 1931 the Wickersham Commission reported that of

383 cities surveyed that year, only 20 percent had any for-

mal training programs. In the majority of the cities sur-

veyed, particularly smaller cities, there was not even a

pretext of training.ll

The Second World War had little effect on the

development of academies, but it did focus the public's

attention on training and its inherent value. Although

there was a reduction in the number of trainees because of

manpower shortages, the total number of academies did not

appear to decline.12

 

9NILE, op. cit., p. 8.

loFabian, op. cit., p. 55.

1President's Commission on Law Enforcement and

Administration of Justice, Task Force Report: The Police

(Washington: Government Printing Office, 1967), p. 137.

lzIbid., p. 63.
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The post-war period was characterized by great

activity in police training. By 1947 most of the major

cities and state police agencies had develOped a recruit

training program of some type.13 This period was char—

acterized by a gradual increase in quantity and quality of

police training.

By 1959 a survey of municipal in-service police

training revealed that all cities over 250,000 pOpulation

had a recruit training program of one type or another.14

Only 42.4 percent of the cities with populations between

10,000 and 25,000 had any training programs, and the assump-

tion was made that those cities with less than 10,000 pOpu-

lation did not maintain any recruit training of their own.15

In 1965, 84 percent of the city police forces had formal

in-service training.16 Another survey in 1966 found that

97 percent of the agencies surveyed had formal training

programs.17 These surveys were concerned only with major

cities. The smaller agencies were a completely different

matter.

 

lBIbid., p. 64.

14International City Manager's Association, The

Municipal Yearbook (Chicago: International City Manager's

Association, 1959), p. 402.

lSIbid.

 

l6President's Commission, op. cit., pp. 10-11.

l7Ibid., p. 138.
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In 1959 the first two state law enforcement train-

ing councils were organized in California and New York.18

These herald the beginning of a new effort to upgrade the

quality of the police training programs. The early growth

of the Training Councils was slow from 1959 to the end of

1964, when there were only a total of six in the United

States.19

The President's Commission on Law Enforcement and

Administration of Justice published the results of their

extensive study of the police systems in 1967. They

devoted considerable space to the problem of police train-

ing. One of the recommendations was for the states to

create commissions on police standards and give them the

following power and responsibilities:

Authority to increase police effectiveness through

surveys and inspections;

Authority to see that physical resources common to

a given area are jointly pooled;

Authority to provide financial assistance to juris-

dictions which comply with established standards;

Responsibility for encouraging research in police

organization, management, and operations, and the pub-

lication and dissemination of such research.20

 

8Michigan Law Enforcement Officers Training Coun-

cil (M.L.E.O.T.C.), Law Enforcement Training in the United

States—-A Survey of State Law Enforcement Training Com-

missions (East Lansing: Michigan Law Enforcement Officers

Council, 1972), p. 3.

19

 

 

Ibid., p. 4.

20President's Commission, op. cit., p. 61.
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The state training councils began to accelerate in

growth. In 1965 six new councils were formed. From 1966

through 1968 there were 15 new councils. At the end of

21
1972 there were 42 states known to have training councils.

This means that at a minimum there were 324,540 law enforce-

ment officers affected by state training councils by the

end of 1972.22 See Table 2.1.

Despite the impressive gains in quantity of training

programs, there still is considerable doubt by most authors

as to the quality of the training offered. The President's

Commission found that:

. . . though a substantial number of today's police

departments require their recruits to undergo some

initial training, an examination of many of these pro-

grams reveals that the vocational training needs of

recruits are inadequately met in most departments.

Most of the current criticism of police training is

focused on the length of the program, the content or curric-

ulum, the methods of instructing, and the qualifications of

. 24

the instructors.

The President's Commission declared that recruit

training "in all departments, large and small, should con-

sist of an absolute minimum of 400 hours of classroom work

 

21M.L.E.O.T.C., Survey, 0p. cit., pp. 1-8.

22Ibid., p. 10.

23President's Commission, op. cit., p. 138.

24Ibid., pp. 138-39.
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spread over a 4- to 6-month period."25 The recent survey

of 39 training councils revealed that 30 states have manda-

tory basic training with the required number of hours rang-

ing from 72 to 400, and that the average length in hours

for all the states is 242.26 See Table 2.2.

Scholars recognize that no single training curric-

ulum would be adequate for all communities,27 but at the

same time several broad areas or categories have been iden—

tified by various authors including Saunders,28 Fosdick,29

and Gammage.30 Even though there is no "core" curriculum

for police basic training, there has developed a "profes-

sional" consensus of standard subjects which are taught in

most police training programs. The hours and the

percentage of the total program devoted to specific sub-

jects will vary depending on the area, but the total pro-

gram is fairly constant throughout the country where

training is conducted.31 Part of the standardization has

 

25Ibid., p. 139.

26M.L.E.O.T.C., Survey, op. cit., pp. 6-9.

27Charles B. Saunders, Jr., Upgrading the American

Police (Washington: The Brookings Institutions, 1970),

p. 122.

 

28Ibid., pp. 122-23.

29Fosdick, American Police Systems, op. cit.
 

30Allen Z. Gammage, Police Training in the United

States (Springfield: Charles C. Thomas, 1963), pp. 157—62.

3lNILE, op. cit., p. 181.
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developed through communication among the state training

councils and the rest is probably the result of profes-

sional publications.

In any case, the current literature indicates

that the authors feel the subject matter and knowledge

needed by the police are not being taught in existing

training programs. Several studies have been made to

attempt to identify the responsibilities of the police

officer. The American Bar Association concluded in a

recent study that the police agencies have responsibilities

for 11 general functions. They found that upon examination

of those tasks that only a few relate specifically to crim-

inal law enforcement and fewer relate to skill or mechan-

ical tasks. On the other hand, their examination of

training programs revealed the officer was being trained

for enforcement of laws and mechanical skills, and little or

no time is spent on social interaction and discretion.32

The gap between current training programs and the

tasks of police officers is becoming of greater concern to

the police administrators. Robert E. McCann, Director of

Training, Chicago Police Department, expressed recently the

following observations:

 

32American Bar Association, Standards Relating to

the Urban Police Function (Washington: American Bar

Association, 1972), p. 9.
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We have come to the realization that, what we do

in training nationally has minimal relevancy to what

the policeman does on the street. There are indica-

tions through the use of computers that only about 10

percent of a policeman's time is spent in responding

to criminal-type calls; the rest of his time is spent

dealing generally with people. So the training pro-

grams that we have established teach a man how to behave

for the 20 percent of the time that he has to operate

in a crime situation; and 80 percent of his time we

scarcely touch as far as training is concerned.33

"Current training programs, for the most part, pre-

pare an officer to perform police work mechanically, but do

not prepare him to understand his community or the police

"34

role . . . . The President's Commission summarized the

curriculum situation as follows:

While a few of these [training] programs are highly

commendable, it remains doubtful whether even a major-

ity of them provide recruits with an ample understand-

ing of the police task.35

The President‘s Commission also criticized the meth-

ods of instruction and the instructor qualifications.36

They recommended the addition of civilian instructors and

the use of other-than-lecture presentations. Charles S.

Saunders, Jr., also discussed these and other qualitative

 

33Law Enforcement Assistance Administration,

Selected Presentations for the 1970 Conference on Law

Enforcement Education (Washington: Government Printing

Office, 1971), p. 15.

 

4President's Commission, op. cit., p. 138.

3SIbid.

36Ibid., p. 139.
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problems.37 Other authors in the police field identify the

need for a review of the selection and qualification pro-

cedures for training instructors and application of new

techniques for enhancing the learning process, which should

be made part of the recruit basic training programs.

The state training councils may become an effective

answer to the problem of quality and quantity of police

basic training. Although the development of the training

councils in the United States has been previously discussed,

it is important to examine the history and role of the

Michigan Law Enforcement Officers Training Council to under—

stand their role in the present status of the law enforce-

ment training in Michigan.

MICHIGAN LAW ENFORCEMENT OFFICER

TRAINING COUNCIL

The Michigan Law Enforcement Officers Training

Council was created with the passage of Public Act 203,

on July 16, 1965, which became effective January 1, 1966.38

Prior to the creation of the Council, the training of the

police was the sole responsibility of each of the approxi-

mately 646 administrators of the state, county, and local

 

37Saunders, Op. cit., pp. 127-33.

38State of Michigan, Public Act 203, July 16, 1965,

effective 1 January, 1966.
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agencies.39 A training survey administered by Dr. Bernard J.

Kuhn during 1966-1967 found that nearly 9 percent of the

sworn, full-time police personnel in Michigan did not

receive formal recruit training. The figures were based on

an 82 percent return of questionnaires sent to the almost

11,000 officers at that time. It was estimated that the

total number of untrained officers was in excess of 1,000

men.40 The survey did not take into account the inadequa-

cies of the existing programs. In addition, the basic

training conducted varied greatly from department to depart-

ment. The larger metrOpolitan departments provided recruits

with structured schools prior to placing them in the field.

Medium size departments had limited class time; the small

departments relied solely on training through field exper-

ience.41

The Michigan Law Enforcement Officers Training

Council presently provides a statewide coordination of

police training for the approximately 17,300 Michigan

police officers.42 The Council consists of: a policy

making board, Executive Secretary, and an administrative

staff of ten employees.4

 

39M.L.E.O.T.C., Basic Training Manual, 0p. cit.,

p. vii.

 

4OIbid.

4lIbid.

42M.L.E.O.T.C., Survey, 0p. cit., p. 13.

43Ibid., pp. 13 and 21.
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The responsibility of the Council is basically that

of establishing minimum employment standards and training.

This includes: minimum standards for recruitment, selection,

and appointment of police officers; certification of police

training schools; establishing minimum qualifications for

instructors at the police training schools; and the estab-

lishment of regional training centers. The Council also

inspects the police training schools for curriculum or

training procedures; authorizes issuance of certificates

or diplomas to graduates of the training schools; assists

state, federal, and local police in establishing and con-

ducting training; and makes recommendations to the legis—

lature on matters pertaining to qualification and training

of police officers.44

The Council's major objective is:

. . . not [to] replace existing police training

programs throughout the State, [but] to encourage the

creation of police training schools in those sections

of the State where none exist, to lend Council coopera-

tion to insure they meet the standards for certifica-

tion.45

At Appendix F is an extract of Sections 9, 10, and

11 of Public Act 203, which states the authority and respon-

sibilities of the Council.

On August 30, 1966, the Council adopted a minimum

basic police training curriculum. The curriculum schedule

 

44M.L.E.O.T.C., Basic Training Manual, 0p. cit.,

pp. x-xi.

451bid., p. xii.
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provided for 120 hours of classroom and range instruction

and required that officers successfully complete an addi-

tional ten hours of the Red Cross First Aid Course.46

In late 1966 a Policies and Procedures Manual was

developed by the Council, providing direction for estab-

1ishing and maintaining Council—approved police training

schools.47 The Manual contained an interpretation of the

basic curriculum and established criteria for facilities,

instructor requirements, and student rules and regulations.

The total program consisted of the 130 minimum curriculum

hours. This Manual was superceded by the Instructor Guide—
 

lines Basic Training Manual printed September, 1972.
 

The Council began certifying schools in 1966 and

presently has 14 certified academies, eight of which are

affiliated with junior or community colleges, or universi-

ties. Over 5,010 trainees received basic training in the

certified schools from 1967 to 1970.48

Until 1970, the participation in the training pro-

grams was voluntary for the various police agencies. This

caused many problems, particularly regarding the financing

and controlling of the approved Council curriculum. Other

problems included lack of uniform lesson plans, qualified

 

46Ibid.

47Ibid.

48Ibid., p. xiv.
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instructors, and inadequate materials. There were also

numerous police agencies in the State which did not par—

ticipate in any of the training programs.49

On August 6, 1970, Public Act 187, which amended

Public Act 203, Sections 2 to 9, was approved as Law. The

primary provision is a minimum basic course of at least 240

instructional hours. The completion of the basic training

course is required for a person employed on or after

January 1, 1971, as a member of a police force having three

or more full-time officers, before that person can be

empowered to exercise the authority of a police officer.50

Five months later, Public Act 187 was amended by

Public Act 31,51 allowing additional waivers of the train-

ing requirements established in Section 9, Public Act 203.

It allows the mandatory training requirements to be waived

if:

The person has previously completed 240 instruc-

tional hours, has voluntarily discontinued his work

as a law enforcement officer, and is again employed

within six months after discontinuing work as a police

officer.

The person has served at least three years with a

jurisdiction offering the training prescribed in

subdivision (c) or its equivalent and takes employment

with another agency.

The person has retired from an agency coming under

the jurisdiction of this act or an agency offering the

 

49Ibid., pp. xiv-xv.

50State of Michigan, Public Act 187, August 6, 1970.

51State of Michigan, Public Act 31, May 26, 1971.
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equivalent training and is employed by another police

agency within two years of date of retirement.

The person is a member of a sheriff's posse or

police auxiliary temporarily engaged in the performance

of his duties and while un er the direction of the sher-

iff or police department.

These laws represent the present status of mandatory police

training in Michigan and the function and responsibilities

of the Michigan Law Enforcement Officers Training Council.

The emergence of State Training Councils has focused

attention on police officer training. One of the recog-

nized problems of police training is the initial training

of recruits or police basic training. Attempts have been

made to identify the knowledge and skills required of

police officers in their job performance. Several studies

have been made attempting to identify these police tasks as

the first step in the development of training programs.

One of these studies is Project STAR.

PROJECT STAR

The information in this section was based on Project

STAR-—Project Summary, a booklet summarizing the scope of

Project STAR.53

 

Project STAR (an acronym for "Systems and Training

Analysis of Requirements for Criminal Justice System

 

52Ibid.

53American Justice Institute, Project Summary—-

Projpct STAR (Marina del Rey: American Justice Institute,

1971).
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Personnel") is a collaborative 39-month effort that began

in May, 1971. It involves the four states of California,

Michigan, New Jersey, and Texas, the U.S. Department of

Justice, the Law Enforcement Assistance Administration, and

numerous local criminal justice agencies.

The general Project goal is to provide empirical

evidence to assist in classifying the role, function, and

performance objectives of Operational criminal justice per-

sonnel. With this framework, knowledge and skill require-

ments for each role, function, or objective will be devel-

Oped and education and training programs designed and

tested. With this information available, criminal justice

practitioners, students, citizens, and legislators are to

have an improved basis for achieving greater effectiveness

in system performance.

Project STAR is based on the assumption that better

identification of job requirements and improvement in the

performance of operational criminal justice personnel will

increase the effectiveness of the criminal justice system.

The Project utilizes the systems approach to training. A

feature of this systems analysis was the step done prior

to the job task analysis: the identifying, analyzing, and

describing of the various roles of operational criminal

justice positions. The positions were those of police

officers, prosecuting attorneys, defense attorneys, judges,

probation and parole officers, and corrections officers.
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In addition to the Project's general goal, there

are seven specific objectives which Project STAR seeks to

achieve. These objectives are:54

Identify and describe various roles of operational

criminal justice personnel.

Identify major functions and formulate performance

objectives for apprOpriate tasks.

Determine knowledge and skill requirements for

Operational criminal justice personnel, including police

officers, probation and parole officers, custodial officers,

prosecutors, defenders, and judges.

Formulate education and training responsibilities

related to these criminal justice personnel and the public.

Develop education and training modules that address

those performance objectives not satisfied by existing edu-

cation and training programs.

Demonstrate new or improved training modules in

COOperation with local criminal justice agencies.

Set forth implementation plans and procedures for a

continuous assessment Of knowledge and skill requirements,

as well as changing job responsibilities for criminal jus-

tice personnel.

Financial support for Project STAR was received from

federal, state, and local criminal justice programs. Total

 

54Ibid., p. l.
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funding for the 39-month effort has been projected at

$2.3 million.55

The total Project STAR effort is broken down into a

three-year schedule. The first year centered on the comple-

tion of the role perception studies for all three criminal

justice subsystems in the four states; selection of the

apprOpriate functions for further study in all three sub-

systems; selection of performance Objectives in California;

and determination of the police training requirements not

met by existing training and education programs.

The second year will center on the development and

demonstration of model training program packages for Opera-

tional police officers. In California, the performance

objectives for corrections and courts not met by existing

training programs will be specified, and recommendations

concerning the related educational needs will be made. In

the other selected states, the California-derived training

requirements for all three subsystems will be tested, mod—

ified as necessary, and compared with their respective state-

education and training requirements to identify requirements

not met by existing programs.

The third year will center on the revision Of the

police demonstration training packages; development, test-

ing, and revision of the corrections and courts training

 

SSIbid., p. 13.
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package; implementation plans for all training packages;

and, in the selected states, an analysis of their respective

unmet training requirements, which could be satisfied by the

training packages developed for California.

DEVELOPMENT OF BEHAVIORAL OBJECTIVES

There were a number of influences from the fields of

psychology and education which contributed to the develop—

ment of the behaviorial objectives used to determine the

desired performance of students upon completion of an edu-

cation or training program.

Benjamin S. Bloom's Taxonomy of Educational Objec-

Eiyeg (1956) is recognized in education and psychology as

the pioneering effort in the establishment and classifica-

tion of educational goals.56 “It was written primarily as

a guide in establishing objectives, i.e., a classification

of intended behavioral outcomes of students."57 His study

is useful in that it was the first attempt to define and

58
organize educational objectives. Bloom's two books on

 

56Robert D. Tennyson and M. David Merrill, "Hier-

archical Models in the DevelOpment of a Theory of Instruc-

tion: A Comparison of Bloom, Gagné and Merrill," Educational

Technology, XI (September, 1971), 28.

57Ibid., p. 27.

581bid., p. 28.
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Taxonomy59 identify two of the three domains of learning.

These are the cognitive domain: knowledge, comprehension,

60 and theapplication, analysis, synthesis, and evaluation;

affective domain: receiving (attending), responding, valu-

ing, organization, and characterization by value or value

complex.61 The psychomotor domain has not been completed.

The attempts at classifying learning were the

result of the growing recognition in educational circles

that education programs could not be evaluated or tested

without the prior identification of educational goals.

During the 1960's, the military services influenced

the development of Objectives through their studies involv-

ing the training of men to Operate and maintain the complex

weapons systems. They initiated program-text learning, the

forerunner of computer-assisted learning.62

Another influence in the 1960's was the emergence

of the "systems approach" to education and training, which

involved the development of sequential steps or phases in

 

59Benjamin S. Bloom (ed.), Taxonomy of Educational

Objectives. The Classification Of Educational Goals. Hand-

book I: Cognitive Domain (New York: Longman's, Green and

Co., 1956); and David R. Krathwohl, Benjamin S. Bloom, and

Bertram B. Masia, Taxonomy of Educational Objectives. The

Classification of Educational Goals. Handbook II: Affective

Domain (New York: David McKay Co., 1964).

 

 

 

60Bloom, Handbook I: Cognitive Domain, Op. cit.

61Krathwohl, op. cit.

62
Ibid., p. 10.
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education and training. These steps, or frameworks, were

provided by the identification of roles, tasks, and ter-

minal performance objectives.63 Robert F. Mager in 1962

outlined the following specification for instructional

objectives:

describes what the learner will be doing when he is

demonstrating that he has reached the objective (behavior

performance);

describes the important conditions (givens or

restrictions, or both) under which the learner will be

expected to demonstrate his competence (conditions under

which it will be Observed);

indicates how the learner will be evaluated by

describing lower limits of acceptable performance (criter-

ion for acceptable performance).

Other prominent authors in the development of

objectives include McAshan,65 Gagné,66 and Merrill.67

 

63Freeman, op. cit., pp. 61-69.

64Robert F. Mager, Preparing Objectives for Prggram

Instruction (Palo Alto: Fearon Publishers, 1962).

65H. H. McAshan, Writing Behavioral Objectives: A

New Approach (New York: Harper & Row, 1970).

66Robert M. Gagné, The Conditions of Learning (New

York: Holt, Rinehart and Winston, 1965).

67M. David Merrill, "Necessary Psychological Con-

ditions for Defining Instructional Outcomes," Educational

Technology, XI (August, 1971), 34-39.
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There is continuing debate among professional edu-

cators and training specialists as to the definition of

basic terms, i.e., behavioral objectives, enabling objec-

tives, instructional objectives, what statements of terminal

performance objectives should contain, and whether the behav-

ioral objectives can be appropriately applied in "educa—

tional" programs.68 One of the most outspoken critics is

C. S. Silberman.69 However, his criticisms are directed

at the use of behavioral objectives in education programs

and not their application in training. An excellent cri-

tique of Silberman's book is contained in Perry E. Rosove's

article in the June, 1971, Educational Technology_.70
 

There is general agreement, however, on the value of

prior established behavioral objectives in both education

and training programs. Perry E. Rosove said: "There is

much research and experience that demonstrate the useful-

ness of specifying behavioral objectives in training pro-

grams."71 Perhaps the situation was better stated by

Robert F. Mager when he said: "You cannot concern yourself

 

68Project STAR, Op. cit., p. 10.

69C. S. Silberman, Crisis in the Classroom: The

Remaking of American Education (New York: Random House,

197071

 

 

OPerry E. Rosove, “To Teach by Behavior Objectives

or Not?" Educational Technology, XI (June, 1971), 36—39.

71

 

Ibid., p. 36.
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with the problem reflecting the most efficient route to

your destination until you know what your destination is."72

THE SYSTEMS VERSUS TRADITIONAL SUBJECT-

ORIENTAT ION APPROACHES

In order to understand the use of the terminal per-

formance objective, it is necessary to examine the differ-

ence between the systems approach and the traditional,

subject-oriented approach to training.

The primary difference between the traditional

subject-oriented approach and the systems approach is the

basis of decision on course content, teaching methods, and

sequence of instruction.73 The traditional approach is

based on the belief that the senior Operating officials

can base decisions on subject matter to be taught in the

training program on their experience and knowledge of what

is presently being taught in existing programs. The focus

of the curriculum is on the instructor and what should be

taught, not on what is to be learned by the student.74

The systems approach, on the other hand, begins

with examination Of the duties required to be performed by

the student on the job. Task descriptions are made and

analyzed to determine what should be learned in formal

 

72Mager, Op. cit., p. 1.

73Freeman, Op. cit., p. 62.

74Ibid.
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training courses, on-the-job training or from experience in

the job. The tasks that can be learned in formal training

are further analyzed and a description of the behavior the

student must demonstrate to perform the task, the condi-

tions under which he must perform, and the measurement of

criterion of successful performance, i.e., the terminal

performance objective, is developed.75

The basic training objectives used for comparison

in this thesis are an excellent example of the traditional

subject-oriented approach to training. The terminal per-

formance objectives developed by Project STAR are an exam-

ple of the systems approach to developing training programs.

THE BASIC TRAINING OBJECTIVES

The material in this section is based on interviews

with Larry Hoover, who was a member of the administrative

staff of the M.L.E.O.T.C. during the development of the

basic training objectives.76

When the Michigan Law Enforcement Council came into

being on January 1, 1966, one Of the first objectives was

the establishment of a basic training curriculum. The

administrative staff assigned to the project began collect-

ing the information available on existing training and

 

7SIbid.

6Larry Hoover, personal interviews, April, 1972.
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education programs for law enforcement officers from the

state training councils of other states, current state

training programs, university and community college law

enforcement programs, professional articles and studies,

teachers and trainers, military and business training pro—

grams, the Red Cross training programs, and others.

Individual members of the administrative task force

were assigned specific topic or subject areas on which to

concentrate their analysis. Units of instruction were

developed using the allotted 120 hours as the primary

restriction and goal to be reached in the outline. Indi-

vidual lesson guides were prepared, stating student Objec-

tives. The completed curriculum guide was adopted by the

Council on 30 August 1966.77

In August, 1970, Public Act 187 raised the minimum

basic course to 240 instructional hours.78 Meanwhile, the

existing basic training curriculum guide was being re-

analyzed and updated. Instructors, students, the training

councils of other states, and other training programs were

queried for additional and current information regarding

their training programs, Opinions, or future plans. This

information was incorporated into the analysis of the

 

77M.L.E.O.T.C., Basic Training Manual, op. cit.,
 

p. xii.

78Public Act 187, op. cit.



35

exrsting training program and in September, 1972, the

Instructor Guidelines Basic Training Manual was approved

and published.79

The methods used by the Training Council in both

instances to gather information and compile and analyze

data received, and the resultant training programs, are

excellent examples of the subject—oriented approach tradi-

tionally used in the development of basic training pro-

grams.80 The basic premise, “What is currently being taught

is what should be taught,"81 was followed. The unit sub-

jects and the lessons were based on existing training pro-

grams, the opinions Of the instructors in the academies,

the opinion of the senior administrators in the field, and

the personal judgment of the person preparing the individ—

ual sections of the program. The student Objectives which

resulted from the selected subject matter are used as

instructor "guidelines" to insure the substance of the sub-

ject material is covered.

The training program developed, which is presently

in use, is one of the most complete, factual, and profes-

sional basic training programs in existence today. The 309

basic training student Objectives are concise statements

 

79M.L.E.O.T.C., Basic Training Manual, Op. cit.

80Freeman, Op. cit., p. 62.

 

81Ibid.
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of the lesson content and provide an excellent overview of

the Units of instruction.

PROJECT STAR RESEARCH METHODOLOGY82

The conceptual framework governing the research of

Project STAR is based upon demonstrated principles of the

role and function analysis. The technical approach of the

Project was designed to accomplish 11 major research and

development activities to achieve the stated objectives of

the Project. Six of these research activities are directly

related to the formulation of the terminal performance

objectives.

The initial research activity was the selection of

Operational criminal justice roles and functions. The

selections were based on assessment of criminal justice

system personnel and the public by utilizing three methods.

The first of these was observation. A list of the

functions of operational positions was developed by observ-

ing and interviewing personnel during the course of their

job performance.

Another method was role perception studies. Per—

ception data, that is, the expectations that each class of

personnel had for other people and for themselves in the

 

82Based on Commission on Peace Officer Standards

and Training, Project STAR—-First Annual Report (Sacramento:

Commission on Peace Officer Standards and Training, August,

1972). ,
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criminal justice system, were collected by the administra-

tion of a survey questionnaire to Operational personnel

working in each criminal justice system component within

each of the four participating states. A representative

sample of the public was also interviewed for its views of

these criminal justice positions. Furthermore, experts in

the fields of police, courts, and corrections prepared

position papers on present and future roles for their

respective fields.

The last research method was task analysis. This

consisted of analyzing the documentation, that is, constitu-

tions, statutes, ordinances, budgets, and job descriptions,

reflecting what each element or task in the criminal justice

system is expected to accomplish.

Once these roles and functions were identified and

analyzed, the findings were made available to the Project

STAR Advisory Council for the final selection of those

functions that required development of training and educa—

tion modules.

The second major activity was concerned with specify—

ing performance objectives for selected roles and functions.

After the roles and functions were selected by the Advisory

Council, performance Objectives for each task associated

with the selected functions were developed through a

detailed job analysis in representative agencies. These
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performance objectives were then submitted to the Advisory

Council for review and approval.

The third major activity was the initiating of

activities in Michigan, Texas, and New Jersey so that the

California results could be validated or modified. For

these states, this involved, among other things, the initial

designation of target population for the criminal justice

subsystem, the selection of samples for study, and prepara-

tion of project facilities and services.

The next major research activity was taking the

first activity, the defining of criminal justice roles and

functions, which was initially done in California only, and

then duplicating it in the other three states. Review and

analysis Of the role perception and function data in Mich-

igan, Texas, and New Jersey was then compared with those

identified in California. This information was then made

available to the respective states identifying those func-

tions that require job analysis and performance objective

development.

Once the role or function differences between

California and the other three states were identified,

California performance objectives were submitted to the

other states for compatibility assessment. Where the roles

in another state were identical to the California roles,

the California performance Objectives were judged by that

state as to adequacy and need for modification. After
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consideration of recommended modifications, a list of

approved performance objectives was produced for each state.

The final research activity to be performed is the

description of performance objectives not currently satis-

fied by existing training and education requirements or by

the evaluation of Model Training Package which is to be

developed by Project STAR.

PREVIOUS STUDIES IN THE DEVELOPMENT

OF PERFORMANCE OBJECTIVES

This section contains a description of four previous

system approaches to the development of law enforcement

training programs. Each study involved empirical research

in determining the task descriptions of the job performances

of police Officers. The terminal performance Objectives

were used as the basis for the development of training cur-

riculum in their respective agencies.

The major difference in the terminal performance

objectives developed by these studies and those developed

by Project STAR is the mechanical aspects of task descrip-

tions as a result of initial focus on task analysis in the

former, contrasted to the initial focus on role perception

analysis by Project STAR which resulted in behavior-oriented

terminal performance objectives.
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Federal Law Enforcement

Consolidated Training

Project

In 1967 the federal government began the development

 

 

of a plan for the consolidation of training for about 20

federal law enforcement agencies, including such groups as

the United States Postal Inspection Service, United States

Secret Service, United States Park Police, and others.83

A central facility was prOposed for conducting recruit,

advanced, specialized, and refresher training for law

enforcement personnel from the participating agencies.

A task force was appointed from various elements

of the government including the military services, which had

been involved in extensive work in systems application in

training.84 The task force selected the systems approach

rather than the traditional subject—oriented approach.85

In early 1968 the job Of collecting data was begun.

Two of the smaller, but representative, law enforcement

agencies were selected for the pilot analysis. The task

force was divided into two groups. One group collected

its data through interviews with supervisory officials and

then worked their way down through the organization to the

point where they actually went on duty with the patrolmen,

 

3Freeman, op. cit., p. 61.

84Ibid., p. 64.

85Ibid., p. 62.
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obtaining first-hand observational data. The second group

prepared initial job data and task description using the

agency Operating manual and spot-checked the descriptions

developed with a small number of field operating agents

for validity.86

The results of the two groups' efforts were analyzed

and specific behavior performance objectives were developed.

One interesting result was the discovery that tentative

decisions had to be made concerning the methods of teach-

ing to be used before the terminal performance objectives

could be develOped.87

Once the terminal performance objectives had been

written, the final step was the development of a training

outline, "identifying for each unit of instruction the spe-

cific terminal performance objective content in terms of

interim Objectives, instructional methods, instructional

media and the required time for the instruction, including

reading and testing time."88

The project was outlined in detail by Sydney Freeman

in his article, "A Systems Approach to Law Enforcement

Training."89 It has provided the foundation for subsequent

 

86Ibid., p. 65.

87Ibid., p. 66.

881bid., p. 69.

89Ibid., pp. 61-69.
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studies in the application of the systems approach to law

enforcement training and the feasibility of applying behavior-

oriented and non-task-oriented terminal performance objec-

tives to police training.

Project MILE90
 

In 1968 the Los Angeles Police Department launched

Project MILE. MILE is the acronym for DevelOpment and

Evaluation of Individualized Multi-Media Instruction for

Law Enforcement.91 The Los Angeles Police Department found

that they would have to train 1200 officers per year to

maintain their current level of manpower, not considering

any future growth. Their existing training capacity was

stressed to the point that it could not absorb any addi-

tional load without rendering their total training program

ineffective.92

Using monies from a federal grant, a job analysis

was conducted of basic police functions. The end result

was 207 terminal performance objectives for the identified

 

90This section is based on a paper by Dennis W.

Catlin, "A Systems Approach to the Development of Law

Envorcement Training" (A paper presented to the School of

Criminal Justice, Michigan State University, East Lansing,

Michigan, November, 1972).

9lState of California, California Council on Crim-

inal Justice, a grant application submitted by the city of

Los Angeles entitled, "Development and Evaluation of Indi-

vidualized Multi-Media Instruction for Law Enforcement

(MILE)," 1971, p. 1.

92Ibid., p. 8A.
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basic police functions.93 A further analysis of each ter-

minal performance objective was made to determine the knowl-

edge, skills, and attitudes required to perform the task.

The analysis process consisted of dividing the terminal

performance objectives in terms of subject matter content,

knowledge, skills, and attitudes. The required skills were

then further analyzed to determine the courses necessary to

teach these skills, the units of courses required, and the

topics of instruction for the units.94

The next step in the Project was to develop a sys-

tem of training that could be used instead of the tradi-

tional lecture approach. A cost analysis of a multi-media

approach using slides, workbooks, and tapes, where the

student could have individual and self-paced instruction,

revealed that although the initial costs were high, it would

in the long run be the best cost—effective training program.

The utilization of computer-assisted instruc-

tion developed from Project MILE is currently being tested

in California. Part of the program includes the utiliza-

tion of a computer—assisted learning system. One specific

experiment using the computer-assisted learning system for

training in the area of arrest and search and seizure found

 

93C. D. Harber, "A Systems Analysis Approach to

Training," Journal of Law Enforcement Education and Training,

June, 1972, p. 66.

94MILE, Op. cit., p. 21.
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that, despite the traditional belief that this type of

subject matter could only be taught by attorneys, the

computer-taught students had significantly better test

results than the traditionally taught students.95

Project MILE is not fully implemented, but it has

demonstrated that the application of terminal performance

objectives to computer based learning systems is possible

in the training of police officers. The full impact of

the Project is not known at this time, but all indications

are that it will be a significant step in the development

and use of terminal performance objectives and computer-

based training programs.

PAT Project96
 

Police Alcohol Training (PAT) is a cooperative

program being conducted by the Highway Traffic Safety

Center, Continuing Education Service, Michigan State Uni-

versity, the Michigan Law Enforcement Officers Training

Council, and the Michigan Office of Highway Safety Planning.

The Highway Traffic Safety Center was awarded a developmen-

tal grant to conduct curriculum research and develOp a

 

95Richard W. Brightman, Computer Assisted Instruc-

tion Program for Police Training (CALCOP), U.S. Department

of Justice, Law Enforcement Assistance Administration

(Washington: National Institute of Law Enforcement and

Criminal Justice, 1972), pp. 1-2.

96

op. cit.

 

This section is based on a paper by Catlin,
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one-week, 40-hour training course for the police officer in

detection and apprehension of drinking drivers.

A job analysis was conducted in five cities in the

western part of the United States which have specialized

enforcement units assigned exclusively to the detection and

apprehension of drinking drivers. Law enforcement special—

ists went to the cities and observed the specialized

enforcement units. Tasks were identified as well as the

proficiencies required to perform the task in terms of

knowledge and skills.97

The job analysis identified 39 major tasks, 212

primary tasks, 425 competencies, and 1589 subject areas.

Further analysis reduced the information into a course

outline which contained 22 subjects, 240 units, and 903

topics.98 Each of the tOpic areas was analyzed to reduce

the estimated course time from 215 hours to the 40-hour

course desired. The goal was to reduce the lecture time to

zero. The program resulted in the extensive use of small

group discussions, small group laboratory sessions, optimum

use of audio-visual aids, and prOper sequentiality Of the

material.

The program has been tested in four pilot classes

and the training manual has been published. The program

 

97Ibid., p. 16.

galbido I pp. 17-180
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consists of 16 subjects and 38 individual units of instruc-

tion.99 The program provides an excellent example of the

combination of task analysis, behavioral Objectives, and

non-lecture type instruction into a specialized training

program. The outcome of the program may serve as a model

for training programs for both in-service and basic train-

ing requirements.

Basic Officer Training

System Design

 

 

The Metropolitan Police Department (MPD), Washington,

D.C., develOped the Basic Officer Training System Design to

make the training of police officers relevant to the per—

formance required "on-the-street."lOO

After initial preparation, the task force designed

to conduct the study analyzed the available data and devel-

oped six major units in which to group police tasks.

The task force then proceeded to collect the information.

Each District Commander was required to select two model

street officers for interview by the task force. These

officers were then interviewed to determine how the six

 

99Highway Traffic Safety Center, Continuing Edu-

cation Service, Michigan State University, Police Alcohol

Training Project: Student Manual, November 30, 1972,

pp. 13-220

100Training Division, Metropolitan Police Depart-

ment, Basic Officer Training System Design (Washington:

Metropolitan Police Department, September, 1972), p. l.
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major task units were actually performed. The last two

days of interviews were full group sessions involving all

of those who had been interviewed previously. The responses

that had been given were reviewed by the group and the final

results were recorded. This information was then given to

a District Sergeant and a District Lieutenant, who reviewed

and commented on the data. At this time, the task force

developed 163 terminal performance objectives from the

information.101

The 163 terminal performance objectives were sep-

arated into a sequence of performance tasks, sub-tasks,

and sub-sub-tasks, that would be required for mastery of

each of the Objectives.102 The tasks were further analyzed

to determine the general entry-level behaviors the student

needs in order to learn the terminal performance Objec-

tives. This information was used to develop prerequisite

or entry-levels necessary for the student officer to possess

before entry into the training program.

The learning or training program was designed to be

individualized. Learning modules were designed where the

student assumes a major role in the defining and scheduling

of specific courses of instruction according to his needs

and abilities, the recommended sequence of instruction, and

 

lOlIbid., p. 3.

102Ibid., p. 3.
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the availability of instructional resources.103 There was

to be maximum use of computer-based instruction; visual and

audio media such as slides, tapes, television, etc.; program

texts; instructor role playing; and on—the-job training.

Emphasis was on response/feedback and media-mix instruction

for the purpose of providing the students a learning system

containing little or no traditional lecture instruction.

Evaluation techniques including pre—test and post-

test scores, advisor roles, etc., were devised.

The training program contains the basic elements of

the systems approach to training. The terminal performance

Objectives were develOped from job analysis after having

determined the knowledges required to perform the tasks of

police work. The training program was designed to bring

each student to the established performance level. The

planning, organization, and rate of progress through the

program is primarily the responsibility of the student.

Two of the unique features of the program are the entry-

level evaluation to determine the ability of the student

to complete the program and the non—competitive method of

determining learning attainment. Each student's achievement

is compared with the established performance standards, not

against other student accomplishments in the training

104

program.

 

103Ibid., p. 31.

104Ibid.



Chapter 3

METHODOLOGY

SOURCES OF DATA

Two sources of data were used to Obtain the TPO's

and BTO's which were compared for congruency in this study.

This chapter will identify the sources, the content of the

data in its original format, and the procedures used to

condense those data into a concise statement of the per-

formance desired of police officers.

The TPO

The TPO's as developed by Project STAR for police

served as one of two elements of data that were compared

for congruency. As received from a representative Of

Project STAR, the TPO's were in 33 Task categories. Each

Task category is divided into a description of the category

and one or more TPO's. The TPO's are divided into five

parts which contain: a brief statement of the desired

performance objective or objectives, a description Of where

the performance may occur, who may evaluate the performance,

the techniques of performance measurement, and identifica-

tion of the role of the police Officer while involved in

that performance.

49
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For the purpose of this study, only that portion of

the TPO containing the brief statement of the desirable

performance was considered in the comparison. It is a

simple, direct statement of what the police officer should

know and be able to perform.

The other four parts of the TPO were not utilized

as part of the comparison for congruency. These subdivi-

sions of the TPO's are outside the scope of the study, since

the thesis is limited to the desired performance of the

police officer and not the manner, occasion, or evaluation

of that performance, or the role of the officer involved in

the performance.

An illustration of the original format of the TPO's

is at Appendix G.

The BTO

The BTO's, as developed by the Michigan Law Enforce-

ment Officers Training Council, were the second element of

the data considered in the comparison.

The Instructor Guidelines Basic Training Manual
 

is divided into seven units Of general topics. Each general

tOpic is then divided into categories of instructional les-

sons or InstructOr Guidelines. The lessons are divided

into three main parts: Objectives, Suggested Teaching

Activities, and Suggested Outline of Main Points.

The Objective is a statement of what the trainee

should know or be able to perform upon completion of the
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lesson. This brief statement of the training objective of

the lesson was maintained in its exact language, lifted

from the Basic Trainipg Manual, labeled as a Basic Training
 

Objective (BTO), and used individually as the second ele-

ment for the comparison to the TPO's.

The Suggested Teaching Activity is a statement of

the intent of the lesson and contains recommendations on

teaching techniques for instruction of the material con-

tained in the lesson.

The Suggested Outline of Main Points contains a

detailed lesson outline which may be used by the instructor,

to insure that the main points, particularly the lesson

objectives, are taught.

The exact wording of the lesson Objectives as stated

in the Objectives section of the Basic Training Manual was
 

used as the ETC. It is the only element in the Basic

Training Manual that is identified as being required sub-
 

ject matter to be taught during the lesson and throughout

each basic training course accredited by the Michigan Law

Enforcement Officers Training Council. The other subjects

discussed in the Suggested Teaching Activities and Sug-

gested Outline of Main Points are not mandatory for use,

and therefore are not uniformly applied in the various

training programs in Michigan.

At Appendix H is an illustration of the original

format of the BTO's.
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TESTING FOR CONGRUENCY

Basis of Comparison
 

The comparison of the BTO to the TPO was based

solely on what the TPO and BTO stated, not on any presump~

tion or assumed meaning applied to the BTO or TPO by the

authors. If the stated objectives were the same, the two

items were identified as being congruent. If the stated

objectives of the two items were not the same, there was

an attempt to determine if the BTO was an enabling objec-

tive of the TPO. If the BTO was identified as an enabling

objective, it was designated congruent. If neither of

these two relationships was identified, the BTO was not

listed as congruent to that TPO.

Levels of Congruency
 

A designation of the level of congruency was placed

at the end of the stated BTO at Appendix A.

A designation of a number 1 level of congruency

indicates that there was agreement regarding the congruency

of the BTO and the TPO.

A designation of a number 2 level of congruency

indicates that there was disagreement between the authors

about the degree Of congruency of the BTO and TPO or whether

the BTO could act as an enabling Objective.

A designation of a number 3 level of congruency

indicates that the authors assessed the relationship as
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being weak in itself or the.generality or ambiguity

of the TPO induced an element of doubt to at least one of

the authors.

Degrees of Congruengy
 

In considering the BTO's, the authors found that a

decision had to be made as to whether a BTO did or could

act as an enabling or interim objective. On many occasions

when there was a discernible relationship between a BTO and

a TPO, there was disagreement between the authors regarding

the effectiveness of the BTO in acting as an enabling

objective. On the other hand, some aspects of individual

TPO's were so general and behavior-oriented, that it was

difficult to identify those BTO's that could provide a

basis Of knowledge for the desired performance. In both of

these cases a number 2 or number 3 level of congruency was

designated to differentiate them from those BTO‘s and TPO's

that were identified as being congruent without reserva-

tion.

CATEGORIES AND REFERENCE NUMBERS

Categories
 

The title, number, and letter systems of the orig-

inal reference material from Project STAR and the Basic

Training Manual have been retained in their original form
 

and sequence. They are used as reference numbers in this
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study for the purpose of clarity and to facilitate referral

to the original material.

Reference Numbers
 

The TPO's are retained in their original 33 Task

categories. The TPO's under each category were assigned a

sequence number. These sequence numbers are maintained

according to their category and may be used as references

to the original Project STAR documents used in this thesis.

The Instructor Guidelines in the Basic Training
 

Manual are separated into seven major units and designated

as Unit A through G. Each Unit is subdivided into cate-

gories of Instructional Lessons. The Lessons are desig-

nated by the Unit letter and are numbered in sequence. The

Lesson objectives, the statements designated as BTO's, are

then in alphabetical sequence. For example, the Legal Unit,

which is Unit B, has as its first category or section,

Introduction to Constitutional Law. This category is iden—

tified as section 8.1. The first Lesson objective (BTO)

is given the designation of A. Therefore, the reference

number for the first BTO in the Introduction to Constitu-

tional Law Lesson in the Legal Unit has a reference number

of B.1.A. These reference numbers are used to identify the

individual BTO's throughout the thesis.
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TECHNIQUES OF COMPARISON

The comparison to determine congruency of the BTO

and TPO was made by taking each of the BTO's and comparing

its stated objective to the stated performance objective

of each of the TPO's. If the stated objectives were the

same, the BTO and TPO were designated as being congruent

and assigned a level 1. If they were not congruent as

stated objectives, it was determined whether the BTO could

act as an enabling or interim objective for the stated

behavior of the TPO. If so, the two items were designated

as being congruent and assigned a level 1, 2, or 3, depend-

ing on the conditions of the congruency. Whether the BTO

was found to be congruent with the TPO or not, this pro-

cedure was repeated with each TPO. These levels of con—

gruency only reflect a procedural technique and are not con-

sidered in determining whether or not the BTO‘s adequately

meet the elements of the TPO's. Therefore, these levels

were designated only in Appendix A.

Individual considerations of each BTO and TPO were

made to avoid the limitations that would have been imposed

if the categories of TPO's and BTO‘s Units and Lessons

divisions would have been considered in the comparison.

As an example, if the BTO's in the Criminal Investigation

Lesson had been compared only to those TPO's in categories

with titles, roles, and tasks appearing to be the same,

i.e. Investigation and Interviewing, there would have been
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:10 congruencies identified in any other category. The

aactual procedure involved comparing each BTO with every TPO

iregardless of the Unit or category. Many congruencies in

the behavior—oriented TPO's were strictly mechanical BTO's

which could provide basic knowledge.

The BTO's were compared to the TPO's on four dif-

ferent occasions. First, each author working individually

compared each BTO to each TPO. Upon completion of this

task, the authors jointly compared these elements again and

designated to each BTO a level of congruence. Finally,

another joint comparison was made to verify the identified

congruence and to insure that each element had been properly

-considered.



Chapter 4

ANALYSIS OF RESULTS

ANALYSIS OF TERMINAL PERFORMANCE OBJECTIVES

The Analysis of Results is divided into two major

sections. This first section consists of examining each

TPO category independently. These examinations are divided

into three phases. First, all the TPO's in the category

are summarized. Second, the TPO's which were identified

as being congruent to any BTO are presented. Finally, the

TPO's which could not be related to any BTO are discussed.

Advising

Summary: The category involves the ability of the

police officer to give constructive guidance and recommen-

dations to persons who are, or who may become, part of the

criminal justice system. An Officer must be able to seek

knowledge and understanding and, in an objective manner,

analyze and communicate that knowledge to others. In

addition, he must be able to use discretion in the applica-

tion of formal police action based on his understanding of

alternatives, the motivations of individuals, and a desire

to assist in the rehabilitative process.

57
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Congruency: Ten of the 12 TPO's were found to have
 

BTO's that were congruent to them. Twenty—one BTO's were

selected as congruent on 23 separate occasions, because they

are interim or enabling objectives to the TPO‘s. The knowl-

edge of basic rights of the person arrested (B.2.H.), their

right to an attorney (B.3.E.), methods of delinquent control

(D.2.G.), psychological techniques for dealing with abnor-

mal persons (F.3.D.), and an appreciation of the importance

of prOper referral of needy individuals (F.4.C. and F.4.D.)

are required before officers can execute the behavior per-

formance objectives. The other TPO's concern communication

of accurate, factual information; the providing of helpful

information; the Offering of alternative courses of action;

the exercise of discretion; and the development of working

relationships with individuals whom they encounter in the

performance of their duties.

Many more enabling objectives are needed in this

area. Notably lacking at the present time are those relat-

ing to personal communication and relationships and those

which serve as a basis for exercising discretion.

Incongruency: TPO No. 1, which requires that the
 

police officer provide information and constructive advice

based on his knowledge of police, law enforcement, and

related activities, is so general in wording and sc0pe that

no Specific BTO's were identified as being congruent.

However, any knowledge of the law enforcement system and
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interpersonal communication skills acquired could act as

an enabling objective.

TPO No. 10, which states that the police officer is

to be able to recognize and respect a person's right to

accept or reject advice, is a behavior or goal-oriented

TPO and no BTO's were identified as being congruent to it.

Booking and Receiving

Prisoners

 

 

Summary: This category is concerned with the fos-

tering of due process through the prOper custody Of sus-

pects and offenders and the completion of the required

mechanical procedures. These procedures include the prOper

searching of persons, safeguarding personal rights and

property, the advising of individuals of their rights,

and establishing a proper chain of custody while protect—

ing the prisoner from personal violence. In addition, the

officer must be able to protect the rights and dignity of

individuals and treat each prisoner in a humane, unbiased,

and objective manner.

Congruency: Twenty-one BTO's were identified 24
 

different times as congruent to nine of the eleven TPO's.

The congruent BTO's were based on the mechanical aspects

of the TPO's and provide effective enabling Objectives.

However, knowledge of an officer's obligation and conse-

quent liability for the well-being of an arrestee (D.10.F.,

B.3.D.) does not insure humane treatment and protection
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from personal injury for the arrested person. Those BTO's

found to be congruent conveyed the mechanical aspects of

detention and the legal foundation of habeas corpus

(B.3.E.), bail (B.3.C.), and prisoner rights (B.2.H.,

B.3.E.).

Incongruency: TPO No. 5, which requires the police
 

officer to question individuals in a manner which elicits

desired information without duress, was not matched with

BTO's because the BTO's do not discuss duress and uncoop-

erativeness. TPO No. 8, which discusses the police

officer's ability to act impartially, is a behavior-

oriented objective and no specific BTO's were found to be

congruent to it.

Collecting and

PreservingrEvidence

 

 

Summary: This category Of TPO's is concerned with

the lawful location, acquiring, and protection of physical

and testimonial evidence in such a manner as to build

respect for the criminal justice system, protect the rights

of the individual and his right to privacy, and the proper

maintenance of accountability for physical evidence until

it is returned to the lawful owner.

Congruency: Forty-seven BTO's were found to be
 

congruent to the six TPO's and were used 71 different times.

Sixty—four of the 71 matches occurred in TPO NO. 4 and

TPO No. 5, which are mechanically oriented objectives
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requiring extensive knowledge and skill. The TPO's dealing

with minimizing intrusion into a person's privacy (TPO No. 2)

and the personal communications skills required in cooper-

ation and respect-inducing interaction with suspects, vic—

tims, complainants, and witnesses (TPO No. 1) do not have

the enabling objectives which are required to fulfill the

stated behavior objectives. The six BTO's congruent to

TPO No. 2 are enabling objectives which provide a foundation

of law, but they do not discuss the showing of respect for

persons or the minimizing of instrusions into personal

privacy. TPO No. l is a communicative, behavioral, and

interpersonal—skill objective. The BTO attached (C.8.E.)

is a very basic enabling objective that only begins to

fulfill the TPO.

Incongruengy: TPO No. 3 was not matched to a BTO.
 

It is concerned with the assistance of persons seeking the

return of personal property that has been retained by the

police as evidence. There are no BTO's specifically

relating to the ultimate return of prOperty to the owner

by the police. The BTO's are concerned with protection and

accountability of property held as evidence and not with

the return of personal property to rightful owners.

Communicating
 

Summary: The TPO's involve the ability to transmit

and receive information, both oral and written, for the

purpose of differentiating between Opinion and fact,
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accuracy and inaccuracy. The police officer must be able

to communicate factually and effectively in stress situa-

tions, during routine encounters, and when completing

reports. Emphasis is placed on communications with poten-

tial juvenile and adult offenders for the purpose of pro-

viding guidance and counsel.

Coggruency: Seven BTO's were designated as being
 

congruent with four of the six TPO's in the category.

BTO's concerning maintaining composure (F.2.D.), conducting

effective interviews and interrogations (C.8.E.), using

various psychological approaches (C.6.E.), and methods of

delinquent control (D.2.G.) were identified as enabling

objectives. The TPO's involve communication skills,

which require a background of knowledge greater than the

BTO's provide.

Incongruency: TPO NO. l and No. 5, which have no
 

congruent BTO's, require the ability to differentiate

between fact and Opinion (TPO No. l) and recognize and inter-

pret non—verbal communication (TPO No. 5). These are com—

munication skills and no BTO's could be identified as

enabling objectives.

Ccnferring About Cases
 

Summary: The six TPO's in this category concern an

officer's meeting with his peers or other criminal justice

system personnel regarding specific suspects or offender

cases. During these meetings, an officer must be able to:
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provide advice and assistance regarding specific cases where

there is personal contact or knowledge; provide complete

and accurate information which may be important in the dis-

position of these cases; discuss information relative to

rehabilitative efforts; give all advice and assistance; and

communicate fairly and objectively in a way that fosters

due process and protects the rights and dignity of individ-

uals.

Congruengy: The only area of congruency was in

TPO No. 5, which is concerned with the communication to

others Of the necessity for following due process require-

ments when conferring about cases. This was related to two

BTO's (B.6.B. and 8.6.6.), which deal with defining and

understanding different aspects of our court system such as

venue, statutory limitations, indictment, arraignment,

appeals, and sentencing. These two BTO's did not satisfy

all Of the elements of the TPO, which advocates the neces-

sary alertness to factors in due process and the communi-

cative skill required to emphasize due process to others.

Incongruency: There were no BTO's identified as
 

being congruent to the other five TPO's, which deal spe-

cifically with conferring about cases in such a manner as

to assist everyone concerned and with the protection of

individual rights and due process.
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Contacting Families of

Suspects, Victims,

or Offenders

 

 

Summary: The TPO's in the category deal only with

a police officer's interaction with the families of sus—

pects and offenders, although the title also specifies the

families of victims. Specifically, the seven TPO's pertain

to the following: the interaction with these families by

the police officer; obtaining information; analyzing and

communicating information; assisting in the rehabilitation

of offenders; building respect for law and the criminal

justice system; displaying objectivity and professional

ethics during contact with families; seeking to reduce

possible criminal inclination and activities; protecting

the rights and dignity of individuals; and serving as a

public assistance resource for these families. These TPO's

require that a police officer not only be aware of the

importance of communications with the families of offenders

and suspects, but that he also master the necessary com-

munication skills.

Congruency: None.
 

Incopgruency: NO BTO's were identified as congru-
 

ent to the behavior-oriented TPO's in this category. BTO's

considered closest to being related deal with communication

with persons involved in domestic complaints. The TPO's

are specifically oriented toward the families of suspects

and offenders.
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Controlling Crowds
 

Summary: The task involves the control of large and

small groups Of persons in potential or actual disturbance

situations. The police officer must be able to portray an

image which builds respect for the criminal justice system

and assists in the control of crowds. Using his knowledge

Of the physical and psychological alternatives and the norms

of human behavior, the officer, through communication

skills and by applying discretion in the enforcement of

laws, can control crowds in a humane manner.

Congruency: Although 12 BTO's were identified 17
 

times as being congruent to the six TPO's, none of these

behavior-oriented TPO's were fully satisfied by the enabling

BTO's. Knowledge Of police tactics (D.9.M.), control mea-

sures (D.9.H.), transition phases of crowds (D.9.G.), and

others of the selected BTO's, are important basic knowledge

in the controlling of crowds. However, they do not provide

more than a portion of the foundation upon which the police

officer is to base his behavior, communicate with persons,

and exercise discretion.

Incopgruency: None.
 

Counseling
 

Summary: This category Of TPO's deals with the

entry of a policeman into a constructive relationship with

an offender to help that Offender understand and solve his

adjustment problem. Within the scope Of these four TPO's,
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a police officer will have the ability to analyze and com-

municate alternative courses of action, or behavior, to

suspects and offenders. He will be able to provide short—

term counseling while maintaining professional objectivity.

He will also be able to convey to the offender the poten-

tial consequences of harmful, anti-social, and illegal

behavior.

Congruency: The only TPO related to any of the
 

BTO's was NO. 4, which deals with the conveyance to offend—

ers of the consequences of harmful, anti-social behavior.

The two BTO's (D.2.E. and D.2.G.) which applied to the TPO

concern a police officer's ability to describe police

handling of juvenile offenders and methods of delinquent

control. These enabling Objectives are not sufficient to

completely satisfy the TPO, since they deal only with

juveniles.

Incongruency: There are no BTO's concerning the
 

ability to provide sound, objective counseling to Offenders

and suspects as required in TPO NO. 1, No. 2, and No. 3.

Defending Self

and Others

 

 

Summary: The TPO's require a police officer to

utilize the decision-making process in a variety Of situa—

tiOns and to accurately determine the necessity of verbal

or physical action. The officer must have sufficient

skill to act decisively to defend himself and others from
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physical harm while making minimal use of physical force,

verbal coercion, and weapons.

Congruency: One BTO (D.15.D.), which involves the

acquiring of physical skills to subdue individuals, was

found congruent to TPO NO. l, which deals with physical

action; TPO No. 2, which deals with alternative courses of

action; and TPO No. 3, which deals with preventive physical

action. TPO No. 4, dealing with the averting of violence

when handling mentally disturbed persons, was found to be

congruent with BTO F.3.B., which discusses the police

responsibility for handling mentally ill persons. The

BTO's did not discuss the other aspects Of the TPO's, namely

the selection of priorities of force or verbal communica-

tion skills.

Incongruency: None.
 

Deterring Crime
 

Summary: The category requires the police Officer,

while on routine duty, to foresee the probability of crim-

inal activity and prevent its occurrence. The police

officer must be able to identify areas of potential crime

and actual criminal activities and be in these locations as

a visible deterrent. He must be knowledgeable of parolee

and probationer activities in the community and must notify

caseworkers of potential problems. He must use Opportuni-

ties while On patrol to advise and warn both adults and

juveniles as to the consequences Of their actions.
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Congruency: Thirteen BTO's were designated as con-
 

gruent to the four TPO's. The BTO's provide such basic

knowledge as theories of patrol (D.8.A.), effective patrol

techniques (D.8.E.), conditions conducive to crime (D.8.G.),

methods Of juvenile control (D.2.G.). Although seven BTO's

were designated as being congruent to TPO No. 2, the commu—

nication skills and techniques required to effectively

advise adults and juveniles are not present in the BTO's.

There are no BTO's that provide knowledge concerning secu-

rity measures that may be effective in reducing crime

(TPO No. 4).

Incongruency: None.
 

Engaging in Legal Research
 

Summary: The single TPO in this category focuses

on a police Officer's seeking, obtaining, and disseminat-

ing information regarding legal procedures, legal tech-

nicalities, and criminal law, through the reviewing of legal

statutes, codes, and case decisions.

Congruency: None.
 

Incongruency: No BTO's were designated as being
 

congruent to the TPO. In the Criminal Law section of the

MLEOTC Training Manual BTO's B.8.A. through B.8.F. deal with

the following: criminal law, primarily in the sense of

learning; the most commonly used sections of the law;

identifying legal terms; and sound knowledge of how the

criminal law can be used in a policeman's performance of
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his duty. However, these BTO's are not concerned with an

individual's ability to go out and actively research dif—

ferent types of cases, or the aspects of a particular case,

so that this information can be disseminated to others.

Engagipg in Professional

Development
 

Summary: The two TPO's in this category are con-

cerned with a police Officer's need to seek and increase

professional knowledge by critically analyzing information

received in the pursuit of professional development and to

communicate his findings to peers and other members of the

criminal justice system. He must also be able to use formal

and informal teaching eXperiences to increase his own and

others' knowledge, skills, and understanding of law enforce-

ment.

Congruengy: TPO NO. 2, which deals with the analy-
 

sis and communication of information, was met in part by

two BTO's (F.2.A. and F.2.G.). Both Of these BTO's discuss:

the Law Enforcement Code Of Ethics; public trust; and com-

monly encountered situations posing ethical questions, such

as gratuities, drinking, and petty larceny. Although the

technical language of the BTO's and the TPO is different,

the underlying thrust, or spirit, of the TPO is congruent

to the BTO's. However, it cannot be said that the two BTO's

provide all of the necessary enabling objectives for the

TPO.
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Incongruency: TPO No. 1, not identified with any
 

BTO's, discusses the utilization of formal and informal

learning experience to increase skills. This is the actual

overall objective of the Michigan training program; however,

no specific BTO's were identified as being congruent.

Instead, the entire training program provides enabling

objectives for TPO No. 1.

Interacting With

Other Agencies

 

 

Summary: This section of two TPO's specifies the

maintaining of communication within the criminal justice

system and private agencies to exchange information. Here

a police officer would assist rehabilitation through his

knowledge of all community resources by acting as a resource

for criminal justice caseworkers (TPO NO. l). TPO No. 2

pertains to the interaction of a police officer with the

different components of the criminal justice system and

other public and private agencies while providing apprOp—

riate advice and assistance.

Congruency: TPO NO. 2 was found to be compatible
 

with ten BTO's. These BTO's concerned themselves with iden-

tification of the roles and functions of a variety of

criminal justice agencies, such as prosecuting attorney,

jury, federal law enforcement agencies, corrections, parole

and probation, plus social agencies and referral to such

agencies. The BTO's were selected as being congruent to
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this TPO because of the necessity of an officer to have an

awareness and understanding of other agencies, particularly

those specified in UmaBTO's, in order to effectively inter—

act with such agencies and give them the support, advice,

and assistance that the TPO requires.

Incongruency: TPO No. l, which discusses the police

Officer as a resource for criminal justice caseworkers, was

not found compatible with any BTO's.

Interviewing
 

Summary: This category specifies that a police

officer must be able to interact with individuals through

the exercise of communication skills and techniques in such

a manner as to obtain and transmit necessary investigative

information. At the same time he must protect the rights

and privacy of individuals. The police Officer must be able

to analyze the information received and utilize interactions

with individuals as an Opportunity to provide counseling

and advice.

Congruency: Eleven BTO's were identified 16 differ-
 

ent times as being congruent with five of the seven TPO's.

The BTO's are concerned with the ability to conduct effec-

tive interviews and interrogations (C.8.E.), the techniques

for conducting field interrogations (B.8.F.), the rights and

waiver requirements under the law (B.4.C., B.4.E.), and

basic-knowledge objectives such as definitions and legal



72

prefaces (C.6.A., B.4.E.). All are effective in obtaining

the basic skills which are required to satisfy the TPO's.

BTO's were not identified in the areas of communicative

skills, empathy, guidance, and objectivity as discussed in

the TPO's.

Incongruency: TPO No. 4, which concerns the abil-

ity of the officer to provide information so that those

being questioned have an understanding of police procedures,

was not matched with those BTO's involving basic knowledge

of rights and police procedures. The TPO involves judgment,

behavior, and communications which goes beyond the area of

mechanical procedures that are specified in the BTO's.

Investigation
 

Summary: The TPO's describe the ability to conduct

inquiries; analyze and communicate information received;

exercise discretion; maintain an objective, impartial

manner; and protect the rights and dignity of individuals.

Congruency: The five TPO's were found to be congru-
 

ent with 18 separate BTO's 27 times. The BTO's selected

deal, primarily, with specific-knowledge objectives required

for the conduct of investigations. Included were: objec-

tives and tools of criminal investigation (C.1.A.), scien—

tific analysis (C.1.B.), investigative techniques of drug

investigation and other commonly encountered crimes (C.1.C.

and C.3.E.), and basic knowledge items such as rights of

persons arrested (B.2.G.) and definitions Of investigation,
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interviewing, and interrogation (C.6.A.). The selected

BTO's provide an excellent foundation of skills and knowl-

edge for the TPO's. Additional BTO's are needed in the

area of communications and use of discretion.

Incongruency: None.
 

Making Arrests
 

Summary: This category is concerned with the abil-

ity of the police officer to effect lawful arrests, based on

information which he has received, verified, and objec-

tively evaluated, while treating all individuals in an

impartial, humane manner. The police officer must also be

able to impartially and objectively exercise discretion in

the decision to arrest; foster due process by accurate,

impartial reports; and recognize that the determination of

guilt or innocence is the function of the court.

Congruency: Thirteen separate BTO's were congruent
 

with five of the nine TPO's 17 different times. The BTO's

.provide a foundation of legal knowledge required to execute

a lawful arrest (B.2.A., B.2.B., B.2.D., etc.). The explana-

tion of the use of necessary force, deadly force, and force-

ful centry (B.2.G.) make up a part of the performance

desired in TPO No. 3, where the officer is to consider the

levels of required force. However, the BTO falls short of

providing sufficient enabling objectives for an officer to

be able to consider the total environment, type of violation,
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probable outcome, and alternative courses of action needed

for the total performance desired in the TPO.

Incongruency: The TPO's requiring impartial and
 

non-prejudicial exercise of discretion (TPO No. 4 and

TPO No. 5) were not related to any BTO's. Also, TPO No. 6

and TPO No. 7 involve verbal and written communication,

which could not be found in the BTO's.

Managing Interpersonal

Conflict

 

Summary: The 11 TPO's are concerned with interced-

ing in disputes between two or more persons during a conflict

situation. The police Officer must be able to Obtain,

analyze, and record information using knowledge of human

behavior in stress situations to assist him in the evalua-

tion of the information which he receives during on-going

situations. He must then select a resolution technique that

best fits the existing situation, including referral to

prOper agencies, as well as decisions to arrest without

allowing personal bias to impair his judgment. During this

time the officer must maintain and exhibit neutrality and

objectivity, remain flexible, and exercise discretion in

the application of existing laws.

Congruency: Of the 11 TPO's in the category, nine
 

were matched with 15 separate BTO's 23 different times.

The 15 BTO's provide a basic knowledge of the nature of

human relations (F.1.A.), domestic complaints (D.11.A.,
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D.ll.B., D.ll.C.), and the laws involved in these situa-

tions (D.11.D.). Other basic elements of knowledge include

prOper referral (F.4.C.) and the available agencies for

referral (D.ll.F., F.4.B.). Some behavioral BTO's were

also applied, such as those involving the detrimental

effects of bias and prejudice (F.1.F.), the officer's atti-

tude (D.ll.E.), and the importance of maintaining composure

in adverse situations (F.2.D.). Enabling objectives are

notably lacking in providing a variety of conflict resolu-

tion techniques on which to base decisions and exercise

discretion.

Incongruency: There are no specific BTO's that
 

related to TPO No. l, which is concerned with the collec-

tion, evaluation, and recording of information from persons

involved in a conflict situation. TPO NO. 11 requires that

the officer be able to treat participants of an interper-

sonal conflict in a humane manner. NO BTO's were found

that would provide adequate enabling objectives in this

situation.

Moving Prisoners
 

Summary: The TPO's require the police officer to

maintain proper security of prisoners to reduce tension and

to minimize opportunity for violence or possession of dan-

gerous weapons during custody or transportation of the

prisoners. The rights and dignity of the prisoners must be
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protected at all times and the treatment of any person in

custody must be humane.

Congruenpy: Four of the BTO's were identified five

times as being congruent to three of the four TPO's. The

TPO's are very general and behavior—oriented. The con—

gruent BTO's, which deal with proper methods of transport-

ing detained persons (D.10.D.), proper techniques of search—

ing (D.10.B.), and the use of restraining devices (D.10.C.),

however, do not meet all the requirements of the stated

performance objectives.

Incongruency: TPO NO. 4 requires that any person
 

in custody be treated humanely. No specific BTO's were

identified as being congruent to it.

Participating in Community

Relations and Educational

Programs

 

 

Summary: This section specifies the meeting of

police officers with citizen groups in programs directed

toward understanding laws, crime prevention, and the criminal

justice system. Within this category a police officer must

be able to: demonstrate agency concern for community

activities; use writing and other communicative skills to

interact with community groups; keep informed of public

opinion; use information obtained through community rela-

tions to enhance his judgment and ability to exercise dis-

cretion in enforcement of the law; and communicate by

example that police are equally subject to the law.
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Congruency: Three BTO's (F.1.E., F.1.G., and F.2.B.)
 

were used a total of six times to partially satisfy the

three TPO's, which deal exclusively with obtaining and

utilizing information from community relations contact and

demonstrating police concern for community activities

(TPO No. 1, No. 3, and No. 4). The BTO's utilized at this

point were those concerned with: the methods of maintain-

ing favorable human relations; unfavorable public stereo-

types of the police; and behavior by police officers which

is resented by the public. These BTO's, although desig-

nated as enabling Objectives, do not completely fulfill the

three TPO's to which they were assigned.

Incongruency: The two incongruent TPO's (No. 2
 

and No. 5) were ones dealing with writing and other commu—

nication skills and the communication, by example, of

policemen being subject, like everyone else, to the laws.

TPO No. 3 concerns communicative behavior. The BTO's on

human relations do not cover this particular part of commu-

nity or human relations. No BTO's could be identified as

being related to TPO No. 5, which demonstrates that police

officers are subject to the laws.

Participating in

Pretrial Conferences

 

 

Summary: The seven TPO's in this category are pri-

marily concerned with having the police officer meet with

various criminal justice personnel to discuss criminal cases.
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Specifically, a policeman would advise and assist criminal

justice personnel by: furnishing unique knowledge on the

offender; obtaining and using information about law enforce—

ment procedures, practices, and problems; helping develOp a

rehabilitative program; analyzing and communicating all the

facts of a case to court personnel in an objective and

fair-minded manner; and, at all times, adhering to profes-

sional ethics. The setting implied within the TPO's is

the pretrial conference. The TPO's deal with general, non—

task-oriented performances and require the development of

analytical and communicative skills, which must then be

impartially and objectively presented to others in the

criminal justice system.

Congruency: None.
 

Incongruency: Although there were some BTO's con—

cerning the obtainment of knowledge of other areas in the

criminal justice system, there are no BTO's which deal spe-

cifically with the development or the utilization of com-

munication skills, and other behavior objectives discussed

in the TPO's.

Patrolling/Observing
 

Summary: This category discusses the use of the

observation skills by police officers to determine the

existence of actual or potential crime situations within

the community. The police officer must be able to offer

advice and guidance while building public respect for
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the police role in the maintenance of order. They are to

accomplish this through use of their knowledge of human

needs, the community, crime patterns, patrol techniques,

and individuals in the community including adults, juve—

niles, parolees, and probationers.

Congruency: Seventeen BTO's were designated as
 

being congruent, on 21 different occasions, to the five

TPO's. Knowledge of conditions conducive to crime (D.8.H.),

theory of patrol (D.8.A.), patrol techniques (D.8.E. and

D.8.K.), and the importance of observation and perception

(D.8.L.) are enabling objectives for effective performance

of patrol activities as discussed in the five TPO's. The

sections of the TPO's concerning counseling, advice, and

building public respect for police are more behavior—

oriented and require foundations in communicative and

interpersonal skills not found in the BTO's.

Incongruency: None.
 

Preparing Reports
 

Summary: This category of four TPO's deals with the

completion of all reports in accordance with agency proce-

dures and the maintenance of personal records to assist

the conduct of an agency's function. Three of the TPO's

specify the following: building respect for law and the

criminal justice system by preparing factual, unbiased

reports; gathering, analyzing, and communicating information

with reports that are clear and concise; displaying
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objectivity and professional ethics by preparing reports in

an objective and ethical manner regardless of personal

feelings; and keeping other shift officers alert through

informal reports of potential disturbances and unstable

conditions.

Congruency: Three of the TPO's were partially
 

satisfied by seven BTO's 12 different times. The BTO's

deal primarily with the purpose, function, style, profi-

ciency, and descriptive quality of reports, traffic records,

field notes, sketches, and diagrams. TPO's No. l and No. 4

specifically deal with factual, objective, and unbiased

reporting, and these were adequately satisfied. However,

TPO No. 3 appears to be only partially satisfied because

the communicative skills desired for relaying information

to other agencies are not identifiable in any of the BTO's.

Incongrueney: TPO No. 2, which consists of the
 

relaying of information to other shift officers through

informal reports, was not found to have congruency to any

BTO's.

Preparing Search

Warrant Requests

 

 

Summary: The two TPO's in this section pertain to

the completion of necessary legal materials for the appli-

cationzfixrsearch warrants. In this category, a police

officer must be able to prepare a search warrant in a

manner that meets the legal requirements and to present
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factual and objective information to the court per—

sonnel.

Congrueney: Two BTO's (B.5.A. and B.5.D.) were
 

effective in satisfying the two TPO's. The BTO's deal with

the constitutional requirements and rationale for obtaining

a search warrant, the desirability of utilizing the search

warrant procedure, and the elements of a valid search war-

rant. In addition, TPO No. 2 was found to be congruent

with BTO B.6.D., which discusses the role of judges in rela—

tion to authorization of warrants and functions at trial.

This Objective fits in well with the subject involving the

"appropriate court personnel" for the issuance of a search

warrant, specified in TPO NO. 2. The TPO's in this cate-

gory are very well satisfied by the congruent BTO‘s desig-

nated as enabling objectives.

Incongruency: None.
 

Providing Public Service
 

Summary: This category is concerned with the abil-

ity of the police Officer to initiate public service

activities, respond to requests for assistance, and help in

emergencies. The four TPO's involve interpersonal communi-

cation between the police Officer and the public. The

officer must be able to: receive and analyze information;

respond both verbally and physically to requests for

assistance; exercise discretion in the enforcement of

laws; and make appropriate, humane referrals to the proper
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agencies, whether or not criminal activities are involved.

The officer must also be able to utilize contacts with

adults and juveniles as Opportunities for counseling and

advising regarding behavior that could result in possible

law violations.

Congruency: Eight BTO's were identified ten dif-
 

ferent times as being congruent to the four TPO's. An

officer's knowledge of the nature of routine service calls

(D.8.M.), limitations of police in handling social problems

(F.4.A.), referral agencies and their functions (F.4.B.,

F.4.C., and F.4.D.), and the importance of proper refer—

rals (F.4.C.) are effective enabling objectives for these

TPO's. The basic communication skills necessary to interact

with adults and juveniles and the subject of humane treat-

ment were not found among the BTO's.

Incongruency: None.
 

Recovering PrOperty
 

Summary: This category concerns itself with taking

the necessary steps to locate, identify, impound, and return

lost or stolen property. Within the scope of the three

TPO's in this category, the primary emphasis is on analyz-

ing and communicating information regarding missing, stolen,

contraband, and recovered property in a manner that facili-

tates its recovery, use of it in court, and the return to

its rightful owner in its original condition and in a
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manner that builds respect for law and the criminal jus—

tice system.

Congruency: None.
 

Incongruency: The BTO's which were considered all

deal with the accountability for property, with its utili-

zation in court, and its value as evidence. They do not

discuss the return of prOperty to rightful owners. For

this reason, none were designated as being congruent to

these TPO's.

Regulating Traffic
 

Summary: In this category the police must be able

to properly monitor, direct, and control vehicular and

pedestrian traffic, while employing Objectivity, accuracy,

and discretion in the enforcement of traffic violations.

Congruency: Fifteen BTO's were identified 17 times

as being congruent to six of the seven TPO's. These BTO's

were concerned with: the theory Of accident causation

(E.4.A.), demonstration of proper hand and arm signals

(E.5.B.), and prOper traffic direction (E.5.C., E.5.D.,

E.5.E.). These BTO's serve as enabling objectives for

TPO No. l and No. 2, which are mainly mechanical objectives.

TPO NO. 3 and No. 4 require the exercise of police dis-

cretion. BTO E.6.E., which was identified as congruent

to both TPO's, is only one of many possible and necessary

enabling objectives needed to meet these performance objec-

tives. TPO No. 5 and No. 6, which require objectivity and
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the protection of individual rights and dignity in a manner

that fosters due process, were matched with the BTO's con-

cerned with the importance of courtesy (F.2.F.), the pro-

fessional image (E.6.D.), evidence collecting (B.3.D.), and

the demonstration of the prOper procedure for filling out

common police forms (E.4.C.). These BTO's do not provide

the total basis for the behavior desired in the TPO's;

however, they do satisfy portions of the required, basic

knowledge.

Incongruency: TPO No. 7, which is concerned with
 

the ability to give precise information and provide prOper

assistance to persons, is not Specifically discussed in the

BTO's.

Reviewing Case Materials
 

Summary: The single TPO in this section deals with

the police officer's analyzing information in reports or

in a suspect or offender's file; relating this information

to the person's current behavior; developing an understand—

ing of the person's modus Operandi if there is one; and

develOping ways of using the information effectively in

future contacts with the person.

Congruency: None.
 

Incongruency: Although the processes discussed in
 

the TPO are steps which are, indeed, performed in many

police agencies when a certain suspect comes to the atten-

tion of the officers, it appears to be missing from the
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BTO's. Consideration was given to BTO C.l.A., which deals

with the basic tool and objectives of criminal investiga—

tion. However, because the BTO was not specific, it was

not designated for this TPO.

Searching/Inepecting
 

Summary: The police officer must be able to con-

duct lawful examinations of persons, vehicles, premises, or

other areas for the purposes of locating individuals,

illegal activities, or articles. The TPO's require that the

searches be done in a systematic manner and in a way which

reduces conflict and personal danger, eliminates personal

indignities, and protects the rights of all persons.

Congrueney: Ten BTO's which were used 14 times as
 

congruent to TPO No. 2 and NO. 3 are concerned with the

mechanical skills of determining reasonable cause and sys-

tematic searches. Knowledge of the BTO's dealing with the

general concepts of searches (B.5.B.); the scope of searches

(B.5.B.); the law pertaining to technical procedures in,

and methods of conducting searches (C.9.E., D.8.G., and

D.lO.B.) were deemed adequate enabling objectives for the

two TPO's. TPO No. 4 involves the elements of objectivity

and prejudice. However, it was not completely satisfied by

the five congruent BTO's which deal primarily with the

general concepts of search and seizure (B.5.B.), and with

the laws pertaining to search and seizure (B.5.F. and

B.5.G.).
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Incongruency: TPO No. l, requiring a behavior per-

formance in a manner that reduces hostility, opposition,

and physical confrontations, was not identified with any

BTO 0

Searching for Fugitives
 

Summary: The four TPO's in this section focus on

attempts to locate, pursue, and capture escaped inmates or

other fugitives. The TPO's generally concern themselves

with the protection of individual rights while searching

for fugitives; building respect for law and the criminal

justice system during searches by seeking and obtaining

cooperation; and by demonstrating objectivity and control

of personal bias in searches. TPO No. 4 is slightly dif-

ferent in that it stresses the ability to use information

contacts and observational skills to locate and arrest pro—

bationers and parolees who are in violation of the law.

Congrueney: None.
 

Incongruency: None of the BTO's was designed as
 

being congruent to any of the TPO's. Consideration was

given to BTO's which deal with search and seizure laws and

crime scene searches as they relate to the collection and

preservation of evidence. However, no BTO's were identi-

fied as containing the necessary communicative skills for

enhancing cooperation and rapport and the building of

respect for the law.
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Testifying as a Witness

Summary: This category of four TPO's pertains to

the presentation of factual information in court, based on

field Observation and investigation of criminal cases.

TPO NO. 2, No. 3, and No. 4 relate specifically to the pre-

sentation of information in probation and parole hearings;

the providing of factual, unbiased testimony to provide a

fair and impartial trail for the defendant; and the answer-

ing of all questions, while rendering testimony in court,

without distortion due to personal feelings or inadequate

knowledge.

Congrueney: Three of the TPO's (No. 2, No. 3, and

No. 4) were met by BTO B.6.1., which deals with proper

courtroom demeanor and presentation of testimony. The

BTO provides a general enabling Objective which agrees with

the spirit of the TPO's, although the language of the TPO's

is much more precise than that of the BTO's.

Incongruengy: TPO No. 1 deals with providing infor-

mation about police policies, procedures, and techniques,

upon request, in a courtroom. No specific BTO's were

selected as enabling objectives. BTO 8.6.1. was again con-

sidered for this TPO; however, the TPO discusses a very

specific kind of information which was not mentioned in the

BTO.
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Testing for Drug

and Alcohol Use

 

 

Summary: The police officer must be able to prOperly

administer tests utilizing observation and special equip-

ment in such a manner as to elicit cooperation and gain

information. He must also be able to present information

concerning use of alcohol and drugs and to provide guidance

and counsel to individuals through the suggestion of alter-

native courses of action.

Congruency: Nine BTO's were identified 12 times as
 

congruent with four of the five TPO's. The BTO's provide a

foundation of knowledge on drug use and enforcement proce-

dures (C.3.A., C.3.B., C.3.G., etc.). TPO NO. 5, concern-

ing suggestion of alternatives, requires more than the two

BTO's identified, since BTO's C.3.G. and E.3.A. are con-

cerned only with the social aspects and magnitude of the

drug and alcohol problem. There were no enabling objec-

tives identified as compatible with either TPO No. 5, which

concerns effective communications for guidance counseling,

or TPO No. 1, which discusses the presentation of informa-

tion.

Incongruency: TPO NO. 2 is a behavior—oriented
 

objective. There are no specific BTO's on the conduct of

intoxication tests. The TPO is also concerned with elicit-

ing cooperation and the necessary communicative skills to

gain information. No BTO's were identified as satisfying

these communication skills.
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Training

Summary: The category of training consists of the

instruction of less experienced individuals in the classroom

or on the job. In the training task, a police officer must

be able to obtain, organize, and present factual informa—

tion on: the understanding of how attitudes develop and

change, attitudes among groups, attitudes involved in police

work and how to utilize this knowledge (TPO No. 2); the

history and philoSOphy of law enforcement, human behavior,

social-cultural differences, and other areas pertinent to

police work (TPO NO. 3). TPO No. 1 deals with obtaining,

organizing, and presenting factual information, techniques,

and physical actions relating to a variety of specific

enforcement skills and procedures.

Congrueney: Placed under TPO No. 1 were 18 BTO's
 

comprising three complete BTO categories (D.3.A. through

D.3.G., D.4.A. through D.4.D., and D.6.A. through D.6.G.),

and part of another category (D.9.S. through D.9.X.), which

deals primarily with firearms training, first-aid training,

blockade and roadblock procedures, and sniper activity.

These four areas involve very specific training which

was not covered in the other more behavior-oriented cate—

gories Of the TPO's. TPO NO. 7 was found to be congruent,

at least partially, with Six BTO's dealing basically with:

human relations, socialization, urbanization, ethnic groups,

sources of social unrest, and the relationship between the
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news media and social unrest. TPO No. 3, dealing with the

history and philOSOphy of police and socio—cultural differ-

ences and "other basic knowledge," had 13 BTO's that served

as enabling objectives and at least partially satisfied it.

These 13 BTO's were in addition to those mentioned for

TPO No. 3, which deal with the history and philosophy of

law enforcement.

Incongruency: None.
 

Using Egpipment
 

Summary: The category discusses the utilization and

maintenance of mechanical equipment, devices, and apparatus

in an appropriate and correct manner that maximizes its

effectiveness, longevity, and appearance.

Congruency: There were 14 individual BTO's found
 

congruent to the TPO's. The BTO's are concerned with the

techniques of radio usage (D.7.A.), use and function of

polygraph examination (C.6.F.), weapon handling (D.3.B.,

D.3.F., and D.3.G.), function of L.E.I.N., N.C.I.C., and

other record systems (D.7.E.), use of emergency equipment

(D.8.J.) and speed timing devices (E.6.F.). These pro—

vide excellent enabling objectives for these two

mechanically oriented TPO's.

Incongruency: None.
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ANALYSIS OF BASIC TRAINING OBJECTIVES

This section of the Analysis of Results consists of

an examination of each of the seven units of the Basic

Training Manual. First, the unit BTO's are summarized.
 

Second, the sections of BTO's that were identified as being

congruent were summarized. Finally, the categories of BTO's

not found congruent are discussed.

Unit A--Administration
 

The entire section of Administration is not con—

gruent to any of the TPO's. This unit is concerned with

some of the administrative aSpects which are an integral

part of the Basic Training Academy. They orient the

recruit with the academy and assist him with some of the

tools needed for classroom work, such as notetaking and

examinations.

The 11 unit BTO's were from the following categories:

Program Orientation, Classroom Notetaking, Examination

Review, and Coordinator's Time. Although there are argu-

ments for placing this entire unit under TPO No. l of the

Training TPO Section, because the TPO discusses obtaining,

organizing, and presenting factual information relating to

specific enforcement skills, this Unit was not placed

under the Training TPO.
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Unit B--Legal
 

The legal unit has nine categories containing 68

BTO's, 15 of which were not identified as being congruent

to specific TPO's. The unit categories are: Introduction

to Constitutional Law, Law of Arrest, Detention and Cus-

tody, Admissions and Confessions, Search and Seizure, Court

Functions, Law of Evidence, Criminal Law and Juvenile Law.

Most of the congruent BTO's were those which related to

the mechanical and basic legal knowledge that is con-

stantly required and used by police officers, such as laws

relating to arrest, admissions, confessions, detention, and

search and seizure.

The sections in which BTO's were found to be incon-

gruent to the TPO's are: Introduction to Constitutional

Law, Criminal Law, and Juvenile Law. The specific sub-

jects within the categories which were not found in the

TPO's are as follows: general objectives of constitutional

law, constitutional mandates, state and federal standards

for suspect identification procedures, Michigan and federal

court systems, appellate procedures, court ancillary func-

tions, an officer's obligation relating to court orders,

judicial notice, conclusive and rebuttable assumptions,

sources of criminal law in Michigan, classification of law,

criminal defenses, legal terms, probate court, detention

of juveniles, and state laws regarding juveniles. These
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BTO's can be summarized as being basic knowledge of legal

areas that relate specifically to Michigan law and court

procedures.

Urit C--Investigative

The unit is comprised of 53 BTO's divided into nine

categories. All but nine of the BTO's were found congru~

ent with at least one TPO. In six categories all BTO's

were matched with TPO's. These are: Criminal Investiga-

tion, Crime Scene Search, Collection and Preservation of

Evidence, Interview and Interrogation, Fingerprint and

Latent Print Search Technique, and Mock Crime Scene. The

three remaining categories have a total Of 19 BTO's which

contain the nine incongruent BTO's. The categories are:

Vice Investigation, Narcotics and Dangerous Drugs, and

Stolen Motor Vehicles. Vice Investigation contains five

of the noncongruent BTO's. These five deal specifically

with gambling and prostitution activities, organized

crime, and informants. The Narcotics section had two of

the incongruent BTO's. They deal with federal and state

narcotic laws and the role of organized crime in narcotic

trafficking. The Stolen Motor Vehicle section also has

two incongruent BTO's. One deals with vehicle identifica-

tion numbers and the other with the size and seriousness

of the stolen vehicle problem. Generally, it appears that

the incongruous BTO's were those that relate to a very
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specific subject which could not be identified with a par-

ticular TPO.

Unit D--General Police
 

The unit on General Police was the largest unit of

BTO's. It encompasses 113 BTO's, of which only 27 were

not found congruent to TPO's. There are 15 sections

within the unit, and ten of those sections had all Of the

BTO's identified as being congruent to CPO'S. These sec—

tions consist of: History and PhilOSOphy of Law Enforce-

ment, the Juvenile Offender, Firearms, First Aid, Report

Writing, Blockade and Roadblocks, Police Communications,

Patrol Techniques, Mechanics of Arrest and Detention, and

Domestic Complaints.

Five categories containing 42 BTO's have all 27 of

the unrelated BTO's. These sections are: civil disorders,

state liquor law enforcement, emergency preparedness--

disaster control, stopping vehicles and occupant control,

and physical training and defensive tactics. The BTO's

found incongruent generally deal with: use of chemical

munitions, specific state laws and their enforcement, and

the police role in emergency preparedness--disaster control.

Unit E--Traffic
 

This unit consists oflfllBTO's, of which eight could

not be related to any TPO's. Four of the six unit sec-

tions had all of the BTO's matched with TPO's. These were:
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driving under the influence of liquor enforcement, motor

vehicle accident investigation, traffic direction and con-

trol, and techniques and methods of traffic law enforcement.

The two unit sections which could not be identi—

fied with any TPO's consisted of motor vehicle laws (five

BTO's) and driver licensing (three BTO's). The topics of

the sections deal generally with knowledge and understand—

ing of the Michigan law concerning vehicular and driver

licensing procedures and techniques of enforcement.

Unit F--Special

Subjects

The unit consists of four categories containing 23

 

BTO's in the areas of human relations, police courtesy

and ethics, handling abnormal persons, and social ser-

vices. All of the BTO's had a high degree of congruency

to the TPO's with which they were identified. The 23 BTO's

were used a total of 49 times in the comparison with the

TPO's.

Unit G--External

Relations

 

 

This unit was comprised of two categories, juris-

diction of federal law enforcement agencies and Michigan

corrections, parole, and probation system, containing

eight BTO's. All the BTO's were related to TPO's, generally

in the areas of advising and interacting with other agen-

cies.
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SUMMARY

Of the 162 Project STAR TPO's, 104 TPO's or 64

percent were identified as having congruent BTO's. Of the

original 309 BTO's, 239 or 77 percent were found to be

congruent to TPO's. The apparent variance in the two fig-

ures is indicative of the fact that some BTO's were found

to be congruent to more than one TPO.

A summary of the number of TPO's in each category

found to be congruent with BTO's and the number of BTO's

identified as being congruent to that category are listed

below. See Table 4.1 for a summary of the information.

1. Advising—-had 21 BTO's designated congruent

to ten Of the 12 TPO's.

2. Booking and Receiving Prisoners--had 25 BTO's

designated congruent to nine of its 11 TPO's.

3. Collecting and Preserving Evidence--had 70

BTO's found congruent to four of its five TPO's.

4. Communicating--had seven BTO's designated con-

gruent to four Of its six TPO's.

5. Conferring About Cases--had ll BTO's found con-

gruent to one of its six TPO's.

6. Contacting Families Of Suspects or Offenders--

did not have any BTO's designated congruent to

any Of its seven TPO's.

7. Controlling Crowds--had 16 BTO's found congruent

to all six of its TPO's.
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TABLE 4.1. Numerical Analysis of Congruency of TPO's and BTO's by Categories and Units
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Advising 3 l 10 7 21 10 2 12

Book & ReCeive Prisoners 18 7 25 9 2 ll

Collect & Preserve Evid. 29 41 70 4 l 5

Communicating 3 3 1 7 4 2 6

Conferring about Cases 11 11 l 5 6

Cont. Families of Suspect 0 0 7 7

Controlling Crowds 16 16 6 O 6

Counseling ll 11 l 3 4

Defend Self and Others 3 l 4 4 0 4

Deterring Crime 11 l l 13 4 0 4

Engaging in Legal Res. 0 O 1 l

Engaging in Prof. Develop. 11 ll 1 1 2

Interacting with Agencies 2 3 6 11 l l 2

Interviewing 4 7 5 l6 2 2 4

Investigating 22 2 24 S 0 5

Making Arrests 14 l 2 l7 5 4 9

Managing Interpers. Conf. l4 8 22 8 3 11

Moving Prisoners 5 S 3 l 4

Participate in Comm. Rel. 6 3 2 5

Part. Pretrial Confer. O 0 7 7

Patrolling/Observing l9 2 21 5 O 5

"Preparing Reports 11 l 12 3 1 4

Prepare Search Reg. 5 5 2 O 2

Providing Pub. Service 4 6 10 3 O 3

Recovering Property 0 0 3 3

Regulating Traffic 16 1 l7 5 2 7

Reviewing Case Material 0 0 1 1

Searching/Inspecting 9 3 2 l4 3 l 4

Searching for Fugitives 0 O 4 4

Testifying as a Witness 3 3 3 1 4

Test for Drug & Alcohol 6 6 12 4 1 5

Training 34 9 43 3 O 3

Utilizing Equipment 2 10 l 1 14 2 0 2

TOTAL 0 98 86 159 24 58 16 104 58 162
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Counseling--had ll BTO's found congruent to

one of its four TPO's.

Defending Self and Others--had four BTO's

found congruent to all four of its TPO's.

Deterring Crime-~had 13 BTO's found congruent

to all four of its TPO's.

Engaging in Legal Research—~had no BTO's con-

gruent to its one TPO.

Engaging in Professional DevelOpment—-had ll

BTO's congruent to one of its two BPO's.

Interacting With Other Agencies--had ll BTO's

congruent to one of its two TPO's.

Interviewing--had 16 BTO's congruent to two of

its four TPO's.

Investigating--had 24 BTO's congruent to all

five of its TPO's.

Making Arrests-~had l7 BTO's congruent to five

of its nine TPO's.

Managing Interpersonal Conflict--had 22 BTO's

congruent to eight of its 11 TPO's.

Moving Prisoners--had five BTO's congruent to

three of its four TPO's.

Participating in Community Relations and Educa-

tional Programs--had six BTO's congruent to

three of its five TPO's.
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26.

27.

28.

29.

30.

31.

32.
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Participating in Pre-Trial Conferences--had six

BTO's congruent to three of its five TPO's.

Patrolling/Observing--had 21 BTO's congruent to

all five of its TPO's.

Preparing Reports--had 12 BTO's congruent to

three of its four TPO's.

Preparing Search Warrant Requests-~had five

BTO's congruent to its two TPO's.

Providing Public Service--had ten BTO's congru-

ent to all three of its TPO's.

Recovering PrOperty--had no BTO's congruent

to the three TPO's.

Regulating Traffic—-had l7 BTO's congruent to

five of its seven TPO's.

Reviewing Case Material--had no BTO's congru-

ent to its one TPO.

Searching/Inspecting—-had 14 BTO's congruent

to three of its four TPO's.

Searching for Fugitives——had no BTO's congruent

to its four TPO's.

Testifying as a Witness—-had three BTO's con-

gruent to three of its four TPO's.

Testing for Drug and Alcohol Use--had 12 BTO's

congruent to four of its five TPO's.

Training--had 43 BTO's congruent to all three

of its TPO's.
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33. Utilizing Equipment--had l4 BTO's congruent to

both of its two TPO's.

The summary of the Basic Training Manual Units below

indicates the number of BTO's identified as being congruent

to TPO's. See Table 4.2 for the results of the comparison.

Unit A-—Administration-—did not have any of its

11 BTO's congruent to TPO's.

Unit B--Legal--had 53 of its 68 BTO's designated

congruent to ten Categories of TPO's a total of 98 times.

Unit C--Investigation--had 44 of its 53 BTO's

designated as congruent to nine Categories of TPO's a total

of 86 times.

Unit D--General Police--had 92 of its 119 BTO's

congruent to 17 Categories of TPO's a total of 159 times.

Unit E--Traffic--had 19 of its 27 BTO's identified

as congruent to four Categories of TPO's a total of 24

times.

Unit F--Special Subjects--had all of its 23 BTO's

congruent to 12 Categories of TPO's a total of 58 times.

Unit G--External Relations-~had all eight of its

BTO's designated congruent to four Categories of TPO's a

total of 16 times.

Four categories of TPO's had no BTO's congruent to

any of their TPO's. These are: Contacting Families of

SuSpects and Offenders, Engaging in Legal Research, Recover-

ing Property, and Searching for Fugitives.
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Six categories of TPO's had an unusually high num—

ber of BTO's identified as congruent to their TPO's:

Collecting and Preserving Evidence (7O BTO's); Training

(43 BTO's); Booking and Receiving Prisoners (25 BTO's);

Investigating (24 BTO's); Managing Interpersonal Conflict

(22 BTO's); and Patrolling/Observing (21 BTO's).

In comparing the TPO'S and BTO's the authors accrued

some general impressions regarding the general subject areas

of TPO's where congruencies were found or where large areas

of incongruencies were perceived. The TPO's were discerned_

as being divisible into three main areas: where most of

the TPO's were matched with BTO's; where very few, if any,

WO the BTO's were matched; and where approximately one—half

the objectives in a category were matched.1
"
?
)

o

Utilizing Robert M. Gagné'sl three domains of

learning, the three areas of TPO's can be classified as

follows:

The categories which had most of their TPO's

matched appear to be in the psychomotor domain; i.e., spe-

cific Skills such as writing, visual, verbal, auditory, and

manipulation (the ability to Operate various types of

equipment or instruments in a controlled fashion). Examples

of categories in this area are: Collecting and Preserving

Evidence, Controlling Crowds, Moving Prisoners, Preparing

 

lGagné, The Conditions of Learning, op. cit.
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Reports, Testifying as a Witness, Testing for Drug and

Alcohol Use, and Utilizing Equipment.

The categories which had approximately one-half

of the TPO's matched to BTO's are related to the cognitive

domain. The behaviors included in this domain are recall,

recognition, multiple discrimination, concepts, principles,

and problem-solving. Some examples of categories in this

area are: Interviewing, Interacting with Other Agencies,

Making Arrests (in a humane manner), Participating in Com-

munity Relations, and Engaging in Professional Development.

There are very few categories in the affective

domain, which incorporates three main activities: atti-

tudes, motivation, and value judgments, that were matched to

BTO's. The activities include the areas of initiative,

responsibility, bearing and behavior, resourcefulness, and

leadership. Categories which are related to this domain

are: Conferring About Cases, Counseling, Contacting

Families of Suspects, Participating in Pretrial Confer-

ences, and Reviewing Case Materials.

In summary, over one-half of the congruent TPO

categories were designated as part of the psychomotor

domain. These TPO's closely resemble the BTO's which have

previously been identified as being mechanically or pro—

cedurally oriented, and which are generally in the psycho-

motor domain. A total of five or approximately one-sixth
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of the congruent TPO categories were identified as being

in the cognitive domain. Approximately one-third of the

total congruent TPO categories were discerned as being in

the affective domain.



Chapter 5

CONCLUSIONS AND RECOMMENDATIONS

The authors recognize the limitations of Project

STAR. Like all research undertakings, the Project was, and

is, limited by time, people, and money. Everything that

Project STAR wanted to accomplish in the beginning might

not be accomplished. It must also be realized that in

sifting the information dealing with the identification of

roles, task analysis, and selection of those TPO's to be

part of the final product, the evaluation by Project staff

members would still be influenced by such subjective fac—

tors as experience, education, and value biases. There-

fore, Project STAR and its terminal performance objectives

should not be considered the final, all-encompassing basic

training program for police. At the same time the Project

does not purport to be the answer to the police training

problem. It does, however, provide a considerable body of

knowledge which can be incorporated into existing police

training and educational programs. Its basic approach to

the role perception and task analysis, which focuses on

the interaction of the different segments of the criminal

justice system, furnishes the goal-oriented information

that will be essential for future studies. When completed,

105
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the Project objective of preparing training programs for

implementation will undoubtedly be an important contribu—

tion to the field of police training curriculum develOp-

ment. Project STAR's continued review and updating of

information on trends in socialization, urbanization, migra-

tion patterns, and economic conditions will also be very

useful in develOping future training programs.

The utilization of the results of Project STAR by

the existing training programs and the incorporation of

those results into any new training program will substan—

tially improve the overall curriculum of that program.

However, it is only a part of the total knowledge that

should be included in a complete training curriculum. The

other projects discussed in Chapter 2, MILE, Systems Design,

PAT, plus other extensive projects not discussed, should be

evaluated along with existing training curricula in order

to develop a more comprehensive and effective police basic

training program. A basic training curriculum which incor-

porates the objectives that have been identified through

the application of the systems approach to curriculum

development, coupled with a re-evaluated traditional train—

ing program and its objectives, and containing subjects of

particular regional problems, would be a significant step

in the "professionalization" of the police basic training

curriculum.
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Other conclusions and recommendations are limited

Specifically to the area of terminal performance objec-

tives and basic training objectives. No evaluations or

recommendations based on the soundness or weakness of

either Project STAR or the Basic Training Manual were made
 

since those recommendatiOns would have encompassed a com-

pletely different scope of study than that of this thesis.

The TPO's are primarily behavior or goal-oriented

objectives concerned with the ability of policemen to

analyze factual situations involving interpersonal rela-

tions in an objective manner. In addition, an officer must

be able to exercise discretion in the enforcement of laws

using communicative skills to effect counseling and when an

arrest is required, to do so in a humane manner.

The BTO's are mechanically, or procedurally, oriented

objectives which deal with a very specific portion of a

subject. Furthermore, the emphasis is placed on what is to

be taught in the course rather than what is to be learned

by the student. This is evidenced by the title of the

training manual, Instructor Guidelines Basic Training.
 

There is no requirement that the student be informed of

the lesson objectives.

The BTO's identified as being congruent to the

individual TPO's provide at least part of the basic knowl-

edge and skills required for the performance objective

of the TPO.
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There should be an evaluative study performed on

each TPO to determine what specific enabling objectives

are needed. The BTO's which were found congruent to the

TPO's should then be analyzed to ascertain if they provide

adequate enabling objectives to satisfy the TPO.

An evaluation should be made Of the BTO's which

were not identified as being congruent to any TPO's to

determine their value in the Michigan Basic Training Pro-

gram and to consider their retention or deletion.

In some instances, a large number of BTO's were

identified as being congruent to one TPO. This indicates

that there may be some subjects over-emphasized in the

Basic Training Manual. An analysis should be made to deter—

mine the necessity of stressing the subject to such a

degree.

There were no numerical evaluations performed on

the numbers of BTO's and TPO's found congruent, nor were

there any inferences drawn from the instances of congru-

encies of BTO's to a single TPO. The identified congruency

of BTO's to TPO's does not indicate that the TPO is ful-

filled by the enabling objectives. The determination of

the adequacy of individual TPO's cannot be made until the

TPO'shave been analyzed and enabling objectives, including

non-task objectives, have been identified. It is recom-

mended that an evaluative analysis be made to determine

the adequacy of the BTO'S identified as congruent once
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the enabling objectives for the TPO's have been devel-

Oped.

It is also recommended that the Michigan Law

Enforcement Officers Training Council do the following:

obtain the terminal performance Objectives developed by

other systems projects, four of which were discussed in

Chapter II, using a task analysis based on the mechanical

skills required to perform police jobs, and which have

identified enabling Objectives; compare for congruency the

existing BTO's with these TPO's and their enabling objec-

tives, focusing on the BTO's not found congruent tO the

Project STAR TPO's; and identify the additional enabling

Objectives that would be required to adequately perform

the combined list of TPO's. A basic training curriculum

based on these empirically derived, mechanical, and behavior-

oriented TPO's could provide a foundation for an effective

training program.

The role of educational programs presently existing

in Michigan was not within the scope of this study; how—

ever, it is recommended that there be an evaluative study

of their role in the overall objective of police training,

Specifically, their possible role in providing enabling

objectives for the TPO's in Project STAR.
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ADVISING

2. Is able to provide accurate, complete, and factual Information

to persons, including advising them of their rights, duties,

and privileges as specified by laws, ordinances and conditions

of probation or parole, together with suggestions and

recommendations for constructive action when requested or when

deemed necessary.

B.2.H. Identify the rights of a person arrested. (2)

8.3.E. State the prisoner's right to an attorney. (I)

B.4.C. Describe the warnings and waiver requirements of the

Miranda decision and the exceptions to this requirement.

(1)

G.2.D. State several rules normally applicable to the parolee

and probationer. (I)

Is able to provide appropriate advice to persons who are

temporarily emotionally distraught, have long-term adjustment

problems, or who may be mentally ill.

F.3.A. Identify common abnormal behavior patterms. (I)

F.3.B. State the police reSponsibility relative to the handling

of mentally ill persons. (1)

F.3.C. Explain the proper police action for routine and emergency

mental cases and the legal basis for such action. (2)

F.3.D. Describe appropriate psychological techniques for dealing

with abnormal persons. (1)

F.3.E. Differentiate between characteristics common to epilepsy

and those typical of other physiological and psychological

disorders. (2)

Is able to Offer positive, alternative courses of action to persons

involved in actual and potential inter-personal conflict.

F.4.C. Explain the importance of proper referral from the aspect

of prevention of more serious problems. (I)

F.4.D. Cite examples Of common social problems encountered, and

the prOper referral of these problems. (I)

Is able to converse with persons or groups so that they develop a

greater insight into the reasons for their actions and to enable

them to evaluate alternative solutions, while using discretion in

taking formal police action. (I)
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F.3.D. Describe apprOpriate psychological techniques for dealing

with abnormal persons. (l)

is able to advise persons of the options and be sensitive to the

need for exercising discretion in individual situations rather

than rigidly enforcing the law and probation and parole conditions.

G.2.E. Explain the normal procedures to be followed by the

officer when a parole or probation violator is

apprehended. (l)

ls able to provide helpful information and recommend appropriate

alternatives to persons regarding their current or future behavior

and its possible consequences, and to do this in a cooperative

manner without regard to race, sex, age, appearance, attitude, or

subject of concern.

D.2.E. Describe police handling of juvenile offenders. (l)

D.2.G. Describe methods of delinquent control. (l)

ls able to develop a working relationship with caseworkers,

probationers, and parolees, and use knowledge of community

resources, individual cases, rehabilitation methods, and

phil050phy to facilitate the rehabilitative process.

C.3.G. Explain social aspects of the drug abuse problem, i.e.,

relation of problem to general legitimate increase in

drug use, social effects of drug abuse, rehabilitative

efforts. (2) *

G.2.A. State the functions performed by Corrections, Parole and

Probation and how each relates to the other. (2)

6.2.8. Describe the corrections system.

G.2.C. State the functions of the parole and probation officer.

G.2.D. State several rules normally applicable to the parolee and

probationer.

ls able to provide probationers and parolees with opportunities to

discuss their circumstances and make apprOpriate suggestions and

recommendations for constructive activity while minimizing

inapprOpriate, coercive influence.

G.2.E. Explain the normal procedures to be followed by the

officer when a parole and probation violator is

apprehended. (l)

Is able to confine advice and suggestions to areas of professional

competence and factual content.
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F.h.A. Explain the limitations of the police in handling special

problems. (l)

Is able to provide appropriate and constructive advice and

recommendations in an objective manner with full adherance to both

codefied police ethics and generally accepted ethical standards to

all persons requesting or in need of advice regardless of their

race, age, sex, social condition, attitude, offense, prior record,

and position.

F.2.A. Explain the Law Enforcement Code of Ethics and the public

trust placed in police officers. (2)

BOOKING AND RECEIVING PRISONERS

l. ls able to conduct thorough searches to detect and remove

contraband and weapons from persons prior to their incarceration.

D.lO.B. Describe proper techniques of searching persons, both in

the field and at the point of detention. (I)

Is able to provide opportunity for inmates to make contact with

apprOpriate persons as required and to provide explanations

concerning the bail process, nature of charges, criminal procedures,

legal rights, possible time in detention, jail resources and

procedures to the inmate, family members, and defense attorney.

B.2.H. Identify the rights of a person arrested. (1)

8.3.8. Explain the role of Habeas Corpus prior to confining

order from the court. (l)

B.3.C. Describe the purpose of bail and problems related to its

use. (l)

B.3.E. State the prisoner's right to an attorney. (1)

B.3.E. Cite requirement for a speedy arraignment. (l)

B.3.C. Describe miscellaneous related issues.

l. Joint custody. (2)

2. Booking procedures. (l)

B.h.D. State the ”delay in arraignment rule”. (2)

D.lO.G. Describe the booking and detention process. (1)

Is able to treat all suspects or offenders objectively, avoiding

verbal and physical abuse, regardless of their race, sex, social

class, appearance, age, attitude, and type of offense.
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B.3.D. Explain the treatment of a person in custody relative to

civil liability. (2)

D.lO.F. Explain an officer's obligation, and consequent liability,

regarding the physical well-being of an arrestee. (l)

ls able to identify and place evidence and personal belongings of

the suspect or offender in a secure location as required by th

rules of evidence and agency procedures to prevent the “chain of

possession” from being broken and to protect the property from

loss, damage, and compromise.

B.3.C. Describe miscellaneous related issues.

3. Inventory of prisoner's effects. (l)

B.5.H. State the need and procedure for establishing a proper

chain of custody emphasizing inventory, preservation and

admissibility of evidence. (l)

Is able to identify suspects or offenders with a specific crime

infraction or sentence in which they are involved.

B 8.C. Define and explain the classifications of crime: felony,

circuit court misdemeanors and misdemeanors. (l)

B.8.D. Cite the most common criminal offenses Specified by

Michigan substantive criminal law and state the elements

of each offense. (l)

is able to prevent the occurrence of physical violence among

persons being booked by maintaining close surveillance of inmates'

actions and activities and when necessary, taking apprOpriate

action.

B.3.D. Explain the treatment of a person in custody relative to

civil liability. (l)

D.lO.F. Explain an officer's obligation, and consequent liability,

regarding the physical well-being of an arrestee. (1)

Is able to complete the booking process of a suspect or offender

expeditiously while explaining the processing and procedural

requirements in a factual manner that the person will be able to

understand.

B.3.C. Describe the purpose of bail and problems related to its

use. (i)

B.3.C. Describe miscellaneous related issues.

2. Booking procedures. (l)



D.lO.G. Describe the booking and detention process. (l)

is able to provide for the apprOpriate physical and mental welfare

of inmates.

B.3.D. Explain the treatment of a person in custody relative to

civil liability. (l)

D.lO.F. Explain an officer's obligation and consequent liability,

regarding the physical well-being of an arrestee. (l)

Is able to treat persons being incarcerated in a humane manner.

B.3.D. Explain the treatment of a person in custody relative to

civil liability. (l)

D.lO.F. Explain an officer's obligation and consequent liability,

regarding the physical well-being of an arrestee. (l)

COELECTING AND PRESERVING EVIDENCE

l. is able to obtain necessary evidence while interacting with

suspects, victims, complainants, and witnesses involving crimes

and violations of probation and parole conditions in ways which

enhance c00peration and produce respect for legal procedures and

agency practices.

C.8.E. Demonstrate ability to conduct effective interviews

and/or interrogations. (l)

ls able to collect evidence in a manner that shows reSpect for the

persons involved by minimizing intrusion into a person's privacy.

B.5.A. Cite the constitutional requirements and rationale for

obtaining a search warrant and the desirability when

practical for utilizing the search warrant procedure. (l)

B.5.B. State the general concepts of search and seizure. (l)

B.5.E. Explain the scope of the law on searching a person: upon

arrest; immediate vicinity of arrestee; ”step and frisk”

situations. (l)

B.5.F. Explain the scope of the law on searching premises. (l)

8.5.6. Explain the sc0pe of the law on searching vehicles. (l)

B.5.l. Explain the scope of the law relating to electronic

surveillance used to seize testimonial evidence. (l)

is able to recognize, collect, label, and safeguard evidence both

favorable and unfavorable to the suspect and, when necessary, to

verify the authenticity of materials or verbal data obtained.
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Define admission and confession. (l)

Explain the free and voluntary rule. (2)

Describe the ”Poisonous Tree Doctrine” and ”Exclusionary

Rule” and court decisions affecting confessions. (l)

State the items that may be searched for as evidence. (l)

State the need and procedure for establishing a proper

chain of custody emphasizing inventory, preservation and

admissibility of evidence. (l)

Define what is meant by evidence. (l)

State the purpose of the rules of evidence. (1)

Define the concept of Res Gestae. (2)

Define the concept of privileged communication. (2)

Explain hearsay evidence. (2)

Explain the importance in maintaining the competency and

creditability of the chain of evidence. (1)

Explain opinion evidence. (2)

Explain the Exclusionary Rule and ”Fruit of the Poisonous

Tree” doctrine. (2)

State the significance, purpose and objectives of crime

scene search. (i)

Explain the importance of safeguarding a crime scene. (l)

Describe the role of the first officer at a crime scene.

(1)

Explain various systematic methods of search. (i)

Identify means of locating microscopic evidence. (1)

Describe proper methods of drawing a crime scene search.

(1)

Describe the various types of physical evidence typically

found, differentiating between corpus delicti and

associative evidence. (l)

identify proper protection of evidence. (1)

Explain appropriate packaging of the various types of

evidence. (1)
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Describe appropriate ways to mark evidence. (l)

Identify the requirements for maintaining chain of

evidence. (l)

Discuss the purpose of fingerprint identification. (l)

Identify basic fingerprint classification. (l)

Demonstrate ability to roll ink prints and lift latent

prints through practical exercises. (l)

Demonstrate ability to protect the scene of a crime. (I)

Demonstrate ability to conduct a crime scene search. (i)

Demonstrate ability to properly collect various types of

evidence. (1)

Demonstrate ability to conduct a latent print search. (i)

Demonstrate ability to draw a crime scene sketch. (l)

ls able to locate, collect, handle, and preserve physical evidence

in accordance with search and seizure law and procedures and in

accordance with rules of evidence.

B.h.F. Describe the I'Poisonous Tree Doctrine” and Exclusionary

Rule: and court decisions affecting confessions. (l)

State the items that may be search for as evidence. (l)

State the need and procedure for establishing a proper

chain of custody emphasizing inventory, preservation and

admissibility of evidence. (l)

Explain the sc0pe of the law relating to electronic

surveillance used to seize testimonial evidence. (l)

Explain issues related to: evidence versus contraband;

”plain view” seizure; third party search and seizure. (l)

Define what is meant by evidence. (2)

State the purpose of the rules of evidence. (1)

State admissibility requirements with regard to evidence

being relevant, material and competent. (l)

Identify the best evidence rule. (l)

Explain the importance in maintaining the competency and

creditability of the chain of evidence. (l)
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Explain the Exclusionary Rule and ”Fruit of the Poisonous

Tree‘I doctrine. (l)

Explain scientific analysis of at least the following

types of evidence: Firearms, blood and other body fluids,

soil and minerals, fabrics, plaster casting, and tool

markings. (2)

State the significance, purpose and objectives of crime

scene search. (l)

Explain the importance of safeguarding a crime scene. (i)

EXplain various systematic methods of search. (i)

Identify means of locating microsc0pic evidence. (l)

Describe proper methods of drawing a crime scene search.

(1)

Describe the various types of physical evidence typically

found, differentiating between corpus delicti and

associative evidence. (1)

Identify proper protection of evidence. (l)

Explain appropriate packaging of the various types of

evidence. (1)

Describe appropriate ways to mark evidence. (l)

Identify the requirements for maintaining chain of

evidence. (l)

Explain the use of photography. (l)

Discuss the purpose of fingerprint identification. (2)

Identify basic fingerprint classification. (2)

Identify the methods of discovering and lifting latent

prints. (l)

Demonstrate ability to roll ink prints and lift latent

prints through practical exercises.

Demonstrate ability to protect the scene of a crime. (l)

Demonstrate ability to conduct a crime scene search. (i)

Demonstrate ability to prOperly collect various types of

evidence. (l)

Demonstrate ability to conduct a latent print search. (i)
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C.8.F. Demonstrate ability to draw a crime scene sketch. (l)

COMMUNICATING

2. Is able to communicate effectively in stress situations.

F.2.D. Explain the importance of maintaining composure in the

most adverse situations. (I)

Is able to express himself clearly, concisely, and factually

in written reports and in oral communication with both individual

persons and groups.

D.5.F. Demonstrate proficiency in writing a complete report. (I)

Is able to create an atmOSphere wherein individuals are encouraged

to provide necessary and useful information.

C.6.C. Describe the appropriate physical settings conducive to

effective interviewing and interrogation. (l)

C.6.E. State and explain effective psychological approaches for

various types of subjects. (1)

C.8.E. Demonstrate ability to conduct effective interviews and/or

interrogations. (l)

ls able to use communications skills to provide guidance and

counsel to potential juvenile and adult offenders to help resolve

problems and assist them toward socially acceptable behavior

which averts future criminality.

D.2.E. Describe police handling of juvenile offenders. (I)

D.2.G. Describe methods of delinquent control. (I)

CONFERRING ABOUT CASES

5. Is able to remain alert to and communicate necessity for following

due process requirements when conferring about cases with suspects

and offenders, fellow officers, supervisors, and other members of

the criminal justice system.

8.6.8. Explain venue, including statutory limitations on types

of offenses triable in particular courts and the

difference between circuit and district court. (I)

B.6.G. Describe the following stages of criminal prosecution:

indictment, arraignments, preliminary examination,

pretrial motions, trial, appeals, investigation, and

sentencing. (l)
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CONTACTING FAMILIES OF SUSPECTS, VICTIMS, OR OFFENDERS

none

CONTROLLING CROWDS

I. Is able to control verbal and physical actions with members of

crowds in order to maintain disciplined performance and engender

respect for the law.

D.9.M. Discuss the basic tactical considerations of mob control

in terms of:

A plan of action.

Unity of command.

Dispersal routes.

Movement of the crowd.

Assessing crowd action. (l)

m
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Is able, by the officer's presence and demeanor, to control crowds

with minimal or no physical force.

D.9.J. Evaluate the psychological factors influencing mob

activities in individuals and select the appropriate

countermeasures. (I)

Is able to employ knowledge of crowd and individual behavior to

deter violent outcomes when confronted with emotionally tense

conditions or potential riots involving persons or groups with

whom the officer may or may not be familiar from previous contact.

D.9.A. Describe the basic changes that have occurred in the

American society in the last 25 years. (3)

D.9.E. Describe man as a social creature. (I)

D.9.E. Define and describe crowds in terms of their

characteristics and various types. (l)

D.9.G. Describe the transition phases within crowds; within mobs:

and crowds to mobs. (l)

D.9.l. Define and describe mobs in terms of their

characteristics and various types. (I)

D.9.J. Evaluate the psychological factors influencing mob

activities in individuals and select the apprOpriate

countermeasures. (l)

D.9.L. Identify tactics used by rioters. (l)

ls able to use a variety of communication and action skills to

control a person or groups operating within a crowd.
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D.9.G. Describe the transition phases within crowds; within

mobs; and crowds to mobs. (l)

D.9.H. Identify crowd control measures. (I)

D.9.J. Evaluate the psychological factors influencing mob

activities in individuals and select the appropriate

countermeasures. (l)

D.9.M. Discuss the basic tactical considerations of mob control

in terms of:

A plan of action.

Unity of command.

DiSpersal routes.

Movement of the crowd.

Assessing crowd action. (I)t
h
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5. Is able to use discretion involving competing enforcement demands

between observed infractions of the law and crowd control

requirements.

D.9.D. Define the role of the police when dealing with social

unrest. (l)

D.9.K. Explain the three groups of laws applicable to riot

situations.

I. Everyday laws.

2. Riot laws.

3. Governor's Proclamation - emergency powers. (I)

6. Is able to treat humanely persons and groups encountered during

crowd control duty at gatherings ranging from sporting events

to civil disturbances.

D.9.D. Define the role of the police when dealing with social

unrest. (l)

D.9.J. Evaluate the psychological factors influencing mob

activities in individuals and select the appropriate

countermeasures. (l)

COUNSELING

A. Is able to convey to suspects and offenders the potential

consequences of harmful, anti-social, and illegal behavior.

D.2.E. Describe police handling of juvenile offenders. (l)

D.2.G. Describe methods of delinquent control. (I)
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DEFENDING SELF AND OTHERS

I. Is able to defend self and others from physical assault by other

persons making minimal use of physical force, verbal coercion,

and weapons.

D.l5.D. Demonstrate ability to perform restraining holds,

come-along holds, removal techniques, disarming

techniques, use of natural body weapons and non-lethal

weapons. (I)

Is able to make an accurate assessment of dangerous situations,

evaluate alternative courses of action, and act decisively to

protect persons from harm.

D.lS.D. Demonstrate ability to perform restraining holds,

come-along holds, removal techniques, disarming

techniques, use of natural body weapons and non-lethal

weapons. (I)

Is able to employ, when the situation demands, the preventative

tactics of position deployment, show of force, and support with

close surveillance prior to actual engagement in physical combat.

0.15.0. Demonstrate ability to perform restraining holds,

come-along holds, removal techniques, disarming

techniques, use of natural body weapons and non-lethal

weapons. (l)

ls able to avert violent outcomes when physical threat situations

arise involving mentally disturbed and hostile persons.

F.3.E. State the police responsibility relative to the handling

of mentally ill persons. (I)

DETERRING CRIME

l. Is able to identify high crime areas of patrol sector and be

present at critical times as a visible deterrent to illegal

behavior.

0.8.A. Explain the theory of patrol as a deterrent to crime and

the backbone of the police service. (i)

D.8.E. Describe effective patrol procedures, emphasizing the

reasons for randomly varying the patrol route. (I)

D.8.H. Explain conditions which are conducive to crime. (I)

Is able to use Opportunities while on patrol to advise or warn

adults and juveniles of the potential consequences of their

presence and behavior.
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0.2.A. Define juvenile delinquency. (I)

D.2.B. Describe theories of juvenile delinquency causation. (I)

0.2.C. Describe the juvenile justice process. (I)

0.2.0. Explain correctional facilities for juveniles in

Michigan. (I)

D.2.E. Describe police handling of juvenile offenders. (l)

0.2.F. Cite examples of the types of offenses in which juveniles

are most often involved. (I)

0.2.G. Describe methods of delinquent control. (I)

Is able to identify probationer and parolee behavior that may

become troublesome and notify criminal justice caseworkers that

intervention may be required to forestall future law violations.

F.A.C. Explain the importance of proper referral from the

aspect of prevention of more serious problems. (i)

F.h.0. Cite examples of common social problems encountered, and

the proper referral of these problems. (I)

G.2.D. State several rules normally applicable to the parolee

and probationer. (1)

Is able to obtain and communicate information and advice to

persons regarding security measures for residential and commercial

establishments.

D.8.H. Explain conditions which are conducive to crime. (I)

ENGAGING IN PROFESSIONAL DEVELOPMENT

2. Is able to analyze critically information received in the pursuit

of professional develOpment and to communicate findings to peers

and other members of the criminal justice system.

F.2.A. Explain the Law Enforcement Code of Ethics, and the

public trust placed in police officers. (l)

F.2.G. Explain commonly encountered situations which present

ethical questions, such as, gratuities, drinking, females,

petty larceny, and the appropriate reactions to these

situations. (l)

INTERACTING WITH OTHER AGENCIES

2. Is able to interact with personnel in other components of the

criminal justice system and with other public and private
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2. (continued) agencies in a positive, supportive manner and provide

apprOpriate advice and assistance.

B.6.C. State the functions of a prosecuting attorney. (I)

B.6.E. Cite the role and function of the jury. (l)

F.A.B. Identify the functions of the various social agencies

commonly encountered in a community. (I)

F.h.C. Explain the importance of prOper referral from the

aspect of prevention of more serious problems. (I)

F.h.0. Cite examples of common social problems encountered,

and the prOper referral of these problems. (I)

G.l.A. Identify the various federal law enforcement agencies.

(1)

G.l.B. Cite common federal law violations and the federal law

enforcement agency responsible for their investigation.

(I)

G.l.C. Explain the necessity for cooperation among local and

federal law enforcement agencies. (l)

G.2.A. State the functions performed by Corrections, Parole and

Probation and how each relates to the other. (i)

G.2.B. Describe the corrections system. (I)

G.2.C. State the functions of the parole and probation officer.

(I)

INTERVIEWING

I. Is able to obtain complete and accurate information while

conducting verbal inquiries with persons in a manner that

demonstrates concern, consideration, and impartiality.

C.8.E. Demonstrate ability to conduct effective interviews

and/or interrogations. (l)

2. Is able to clearly state information requirements in order to

obtain and record complete, accurate, and relevant information in

conversations with persons and to assess the internal consistency

and value of the information provided.

B.h.E. Describe what is required on the legal preface and

conclusion for a prOper statement and the proper

procedure for obtaining a legal and admissible

confession. (I)
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C.8.E. Demonstrate ability to conduct effective interviews

and/or interrogations. (I)

D.8.F. Explain prOper techniques for conducting a field

interrogation. (l)

ls able to use interviewing skills to obtain information from

persons presently or potentially involved in criminal behavior

in a manner which will reduce tension.

C.6.A. Define investigation, interviewing and interrogation. (l)

C.6.E. State and explain effective psychological approaches for

various types of subjects. (I)

C.8.E. Demonstrate ability to conduct effective interviews and/or

interrogations. (l).

D.8.F. Explain proper techniques for conducting a field

interrogation. (l)

ls able to obtain desired information from witnesses, victims, and

other persons without infringing on their rights, denying them due

process, or abusing their dignity and shows concern and considera-

tion without coercion.

8.4.8. Explain the free and voluntary rule. (I)

B.h.C. Describe the warnings and waiver requirements of the

Miranda Decision and the exceptions to this requirement.

(1)

B.h.E. Describe what is required on the legal preface and

conclusion for a proper statement and the proper

procedure for obtaining a legal and admissible

confession. (I)

C.6.C. State the legal preface and conclusion necessary for a

proper statement. (l)

C.8.E. Demonstrate ability to conduct effective interviews and/or

interrogations. (l)

D.8.F. Explain proper techniques for conducting a field

interrogation. (l)

ls able to provide guidance and counsel concerning socially

acceptable behavior when involved in informal conversation

with adults and juveniles.

D.2.E. Describe police handling of juvenile offenders. (l)



132

0.2.C. Describe methods of delinquent control. (l)

INVESTIGATING

l. ls able to analyze and verify information obtained from persons

in the course of investigating possible or actual criminal

activity so as to distinguish factual information from Opinion

and to obtain all essential information at an adequate level of

detail.

C.l.A. Explain the objectives and basic tools of criminal

investigation. (I)

C.l.B. Explain scientific analysis of at least the following

types of evidence: Firearms, blood and other body

fluids, soil and minerals, fabrics, plaster casting,

and tool markings. (l)

C.l.D. Cite examples of the types of offenses for which false

reports are most often made, and specify the usual

motives for making false reports in these cases. (I)

C.3.E. Explain techniques of drug investigation, emphasizing the

roles of the undercover agent and the informer. (2)

C.6.A Define investigation, interviewing and interrogation. (I)

C.6.B. Explain the difference between interviewing and

interrogation. (2)

C.8.E. Demonstrate ability to conduct effective interviews and/or

interrogations. (I)

C.8.G. Demonstrate ability to analyze an investigation, and reach

a logical conclusion. (l)

C.9.B. Explain the basic information needed on a stolen vehicle

complaint and ways of recognizing the false complaint. (l)

ls able to determine the need for further police action by

gathering and analyzing information pertaining to a case.

C.l.C. State the elements and investigative techniques associated

with burglary, larceny, assaults, robbery, homicide, sex

offenses, checks - forgery - frauds, and arson. (2)

C.3.E. Explain techniques of drug investigation, emphasizing the

roles of the undercover agent and the informer. (2)

C.8.G. Demonstrate ability to analyze an investigation, and reach

a logical conclusion. (l)
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D.8.l. Give examples of conditions that indicate that a crime is

being or has been committed. (I)

Is able to consider situational factors involved in an observed or

suspected violation of law to determine whether to initiate an

investigation or to continue an on-going investigation.

8.7.E. Define corpus delecti. (l)

C.l.C. State the elements and investigative techniques associated

with: Burglary, larceny, assaults, robbery, homicide, sex

offenses, checks - forgery - frauds, and arson. (l)

C.l.D. Cite examples of the types of offenses for which false

reports are most often made, and specify the usual

motives for making false reports in these cases. (I)

C.3.E. Explain techniques of drug investigation, emphasizing the

roles of the undercover agent and the informer. (I)

C.9.C. State conditions which may lead to the discovery of

stolen vehicles. (I)

D.8.l. Give examples of conditions that indicate that a crime is

being or has been committed. (l)

ls able to maintain an impartial manner and respect the rights and

dignity of all persons contacted during investigations.

B.2.H. Identify the rights of a person arrested. (I)

B.h.C. Describe the warnings and waiver requirements of the

Miranda decision and the exceptions to this requirements.

(I)

C.6.8. Explain the difference between interviewing and

interrogation. (I)

C.6.D. Explain the importance of the interrogator's attitude

and adequate preparation. (l)

ls able to initiate and conduct all aspects of any investigation in

an objective, fair, and considerate manner obtaining and verifying

all necessary information and evidence without infringing on

individual rights and performing at all times in accordance with

codified and generally accepted ethical standards.

C.l.A. Explain the objectives and basic tools of criminal

investigation. (l)

C.l.B. Explain scientific analysis of at least the following

types of evidence: Firearms, blood and other body fluids,

soil and minerals, fabrics, plaster casting, and tool

markings. (2)
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C.6.C. Describe appropriate physical settings conducive to

effective interviewing and interrogation. (l)

C.6.C. State the legal preface and conclusion necessary for a

prOper statement. (I)

MAKING ARRESTS

l. ls able to make arrests in a manner which does not produce

unnecessary fear in the mind of the person arrested and others

who may be involved and, at the same time, produces reSpect for

the officer, law enforcement procedures, and the criminal justice

system.

B.2.H. Identify the rights of a person arrested. (1)

8.2.6. Explain the use of necessary force in various arrest

situations including deadly force and forceful entry. (l)

0.lO.A. Explain the proper procedures for effecting an arrest. (I)

Is able to obtain, verify, analyze, and report information

necessary to provide the basis for making an arrest, including

determination of whether a crime was committed, existence of

probable cause, and the identify of possible suspects.

B.2.A. Define and cite the elements of arrest. (I)

8.2.8. Define misdemeanor and felony. (I)

8.2.C. Identify distinctions between felony and misdemeanor law

violations relative to arrest situations without warrants.

(1)

8.2.0. Explain “Probable Cause” for arrest. (i)

8.2.E. Identify persons exempt from arrest. (l)

B.2.F. Explain where an arrest may be made with regard to arrest

without a warrant and arrest with a warrant. (i)

B.2.H. Identify the rights of a person arrested. (3)

8.7.E. Define corpus delicti. (i)

C.9.E. Discuss proper procedures for searching for a stolen

vehicle. (I)

is able to consider physical and social environment, type of

violation, and probable outcome of attempted enforcement in

determining the type and level of force required to take suspects

and offenders into custody.
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8.2.6. Explain the use of necessary force in various arrest

situations including deadly force and forceful entry. (I)

Is able to recognize that observation of an offense or existence

of probable cause may provide the basis for arrest, but that

determination of guilt or innocence is a function of the court

and that those persons arrested must be treated accordingly.

B.2.H. identify the rights of a person arrested. (l)

8.7.0. Explain the concept of presumption of innocence and the

burden of proof rests with the state to establish guilt

beyond reasonable doubt. (I)

Is able to treat all persons being placed under arrest in a

humane manner even though reasonable force may be necessary.

8.2.C. Explain the use of necessary force in various arrest

situations including deadly force and forceful entry. (2)

D.lO.F. Explain an officer's obligation, and consequent liability,

regarding the physical well-being of an arrestee. (l)

MANAGING INTERPERSONAL CONFLICT
 

2. Is able to use knowledge of human behavior under emotional stress

and to listen fairly to all sides in order to assess the situation

and avert conflict between two or more persons.

0.ll.A. Explain the nature of domestic complaints. (1)

D.ll.8. Describe the importance of an officer's attitude when

handling a domestic complaint. (l)

D.ll.C. Identify common types of domestic complaints emphasizing

family, landlord-tenant, neighborhood and repossession

disputes. (l)

F.l.A. Define human relations. (l)

F.2.D. Explain the importance of maintaining composure in the

most adverse situations. (l)

ls able to select from and use a variety of conflict resolution

techniques to reduce interpersonal tension and facilitate the

resolution of disputes.

D.ll.E. Describe the importance of an officer's attitude when

handling a domestic complaint. (i)

ls able to appreciate how social class and ethnic differences

affect the extent and frequency with which physical actions are
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(continued) used by participants to settle disputes and tempers

police actions accordingly.

0.9.8. Identify the internal sources of unrest existing within

the American society today. (2)

D.ll.8. Describe the importance of an officer's attitude when

handling a domestic complaint. (I)

D.ll.D. State common criminal law violation resulting from

disputes. (2)

F.l.C. State examples of, and reasons for, differences in the

perception of the police by various ethnic groups. (I)

Is able to be flexible in exercising judgment regarding the

circumstances surrounding a conflict situation without allowing

his personal feelings and biases to impair his effectiveness.

D.ll.8. Describe the importance of an officer's attitude when

handling a domestic complaint. (l)

D.ll.E. Describe the procedure of responding to a domestic

complaint. (I)

F.l.F. Describe the detrimental effects of bias and prejudice

upon an individual's thinking and actions. (I)

Is able to intercede in an on-going situation in a manner that

does not increase existing tensions.

D.ll.E. Describe the importance of an officer's attitude when

handling a domestic complaint. (i)

ls able to demonstrate neutrality and objectivity in conflict

situations regardless of the nature of the conflict and the race,

sex, age, appearance, economic class, and attitude of the

participants.

D.ll.E. Describe the importance of an officer's attitude when

handling a domestic complaint. (1)

F.l.F. Describe the detrimental effects of bias and prejudice

upon an individual's thinking and actions. (I)

Is able to resolve conflicts so that all sides and witnesses feel

that each side was properly heard and justly treated even though

arrests were required.

D.ll.E. Describe the importance of an officer's attitude when

handling a domestic complaint. (l)

ls able to provide assistance in resolving or reducing conflict by

mediating the dispute or by referring one or more of the
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(continued) participants to an apprOpriate service agency while

preventing physical harm to all participants and prOperty.

D.ll.E. List social agencies available for referral of civil

disputes. (l)

F.h.8. Identify the functions of the various social agencies

commonly encountered in a community. (l)

F.h.C. Explain the importance of proper referral from the aspect

of prevention of more serious problems. (i)

F.4.D. Cite examples of common social problems encountered, and

the proper referral of these problems. (i)

Is able to provide guidance and counsel to participants in

interpersonal conflicts in such a manner as to reduce tension

and provide direction for the resolution of the conflicts.

D.ll.8. Describe the importance of an officer's attitude when

handling a domestic complaint. (l)

F.2.D. Explain the importance of maintaining composure in the

most adverse situations. (l)

MOVING PRISONERS

l. Is able to reduce tension and possible violence among persons

being held in facilities or transported in vehicles.

D.l0.0. Describe the prOper methods of transporting a detained

subject in a vehicle. (l)

ls able to minimize opportunities for persons in custody to

possess weapons, cause a physical threat, or escape at any time

or place such as when in jail, in court, in vehicles, and public

transportation when extraditing.

D.lO.E. Describe proper techniques of searching persons, both in

the field and at the point of detention. (l)

D.lO.C. Demonstrate the correct use of restraining devices. (l)

D.l0.D. Describe the prOper methods of transporting a detained

subject in a vehicle. (l)

ls able to treat all prisoners in a fair and dignified way while

protecting their legal rights regardless of their race, social

class, sex, appearance, attitude, and type of offense.

D.lO.E. Identify problems encountered when arresting a female or

juvenile. (l)
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PARTICIPATING IN COMMUNITY RELATIONS AND EDUCATIONAL PROGRAMS

l. ls able to demonstrate agency concern for community activities

and problems when interacting with citizen groups by providing

information, instruction, and consultation.

F.l.G. Explain methods of maintaining favorable human relations.

(1)

Is able to use information obtained from participants in community

relations and education programs to keep informed of public

opinion on crime and law enforcement issues and to encourage

citizens to share responsibility for crime prevention and

maintenance of order in the community.

F.l.G. Explain methods of maintaining favorable human relations.

(I)

F.2.C. Identify unfavorable public stereotypes of the police. (l)

ls able to use the information obtained by participating in

community relations and education programs to enhance judgment and

ability to exercise effective situational enforcement of law.

F.l.E. Cite examples of behavior by police officers which are

resented by the public, including the use of trigger

words. (i)

F.l.G. Explain methods of maintaining favorable human relations.

(1)

F.2.B. Explain the fact that officers build or adversely affect

the public attitude toward their department and general

law enforcement by their every action. (l)

PARTICIPATING IN PRETRAIL CONFERENCES

None.

PATROLLING/OBSERVING

l. Is able to build public respect by using knowledge of the community,

crime patterns, human needs, and available resources to resolve

patterns, human needs, and available resources to resolve problems

identified through patrol of needed areas.

D.8.E. Describe effective patrol procedures, emphasizing the

reasons for randomly varying the patrol route. (i)

D.8.H. Explain conditions which are conducive to crime. (I)
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D.8.K. Describe the operating practices of both one and two man

patrol units. (l)

D.8.L. State the importance of the powers of perception and

observation of persons, places and things. (I)

Is able to identify locations and times when trouble is most likely

to occur in the officer's patrol area.

D.8.H. Explain conditions which are conducive to crime. (l)

0.8.l. Give examples of conditions that indicate that a crime is

being or has been committed. (l)

D.8.L. State the importance of the powers of perception and

observation of persons, places and things. (2)

Is able to combine patrol activities and observation skills with

knowledge of persons in the area who are on parole or probation

in order to identify those requiring caseworker intervention.

G.2.D. State several rules normally applicable to the parolee

and probationer. (l)

G.2.E. Explain the normal procedures to be followed by the

officer when a parole or probation violator is apprehended.

(I)

Is able to exploit each opportunity to provide constructive

guidance and counsel to juveniles and adults to divert them from

becoming involved with the criminal justice system as offenders

D.2.A. Define juvenile delinquency. (I)

0.2.8. Describe theories of juvenile delinquency causation. (I)

0.2.C. Describe the juvenile justice process. (l)

0.2.0. Explain correctional facilities for juveniles in Michigan.

(2)

D.2.E. Describe police handling of juvenile offenders. (l)

D.2.F. Cite examples of the types of offenses in which juveniles

are most often involved. (i)

D.2.G. Describe methods of delinquent control. (l)

ls able to employ conspicuous patrol techniques as a deterrent to

crime and disorder.

0.8.A. Explain the theory of patrol as a deterrent to crime and

the backbone of the police service. (i)
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0.8.8. Explain the purposes of patrol: Protection, prevention,

repression of crime, identification and apprehension of

criminals, regulation of non-criminal conduct, and

providing miscellaneous services. (l)

D.8.C. Explain the types of patrol and the purpose for conspicuous

and inconspicuous methods. (2)

D.8.E. Describe effective patrol procedures, emphasizing the

reasons for randomly varying the patrol route. (l)

D.8.K. Describe the operating practices of both one and two man

patrol units. (2)

PREPARING REPORTS

l. Is able to prepare reports which are factual and include all

appropriate favorable and unfavorable information and evidence.

0.5.C. Explain the purpose and function of investigative reports.

(I)

0.5.0. Explain the basic style of police reports, emphasizing

the organization and sound logical sequencing of events

in the narrative body of the report. (2)

0.5.F. Demonstrate proficiency in writing a complete report. (i)

Is able to gather and analyze relevant information and report it

in a clear and concise manner that meets the needs of those

criminal justice agencies and personnel using the information.

0.5.A. State the value and necessity of field notes, including

their possible use in court presentation. (I)

0.5.8. Describe prOper methods of taking field notes, including

sketches and diagrams. (2)

0.5.C. Explain the purpose and function of investigative reports.

(1)

0.5.0. Explain the basic style of police reports, emphasizing

the organization and sound logical sequencing of events

in the narrative body of the report. (2)

0.5.E. Explain adequate descriptions of persons, prOperty and

events. (l)

0.5.F. Demonstrate proficiency in writing a complete report. (i)

E.6.C. Explain the importance of traffic records as they relate

to an effective selective enforcement program. (2)
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Is able to prepare reports in an objective and professionally

ethical manner regardless of the officer's personal feelings

toward the person involved.

0.5.0. Explain the basic style of police reports, emphasizing

the organization and the sound logical sequencing of

events in the narrative body of the report. (2)

0.5.F. Demonstrate proficiency in writing a complete report. (i)

PREPARING SEARCH WARRANT REQUESTS

l. ls able to prepare a request for a search warrant in a manner that

meets the legal requirements for obtaining such warrants and is

able to supply factual, objective information required for

obtaining such warrants to members of other criminal justice

agencies as appropriate.

8.5.A. Cite the constitutional requirements and rationale for

obtaining a search warrant and the desirability when

practical for utilizing the search warrant procedure. (l)

8.5.0. Cite the elements of a valid search warrant. (l)

ls able to obtain, analyze, verify, and communicate information

that may result in a request for a search warrant and to provide

that information to the apprOpriate court personnel so that a

search warrant may be issued.

8.5.A. Cite the constitutional requirements and rationale for

obtaining a search warrant and the desirability when

practical for utilizing the search warrant procedure. (l)

8.5.0. Cite the elements of a valid search warrant. (l)

8.6.0. Describe the role of judges in relation to authorization

of warrants and functions at a trial. (l)

PROVIDING PUBLIC SERVICE

l. ls able to use law enforcement activities, personal contacts, and

other sources to compile information about the community and to

use this information in service contacts with the public.

0.8.M. Identify common types of routine service calls, and

effective methods of handling them. (i)

Is able to respond courteousiy and expeditiously to all requests

for assistance to make apprOpriate referrals to non-police

resources if necessary, and to provide persons with appropriate

explanations as to why referrals are necessary.
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D.ll.F. List social agencies available for referral of civil

disputes. (l)

F.h.A. Explain the limitations of the police in handling special

social problems. (i)

F.4.B. Identify the functions of the various social agencies

commonly encountered in a community. (l)

F.4.C. Explain the importance of proper referral from the

aspect of prevention of more serious problems. (I)

F.4.D. Cite examples of common social problems encountered, and

the prOper referral of these problems. (i)

Is able to utilize requests to provide public service as

opportunities to advise adults and juveniles concerning possible

behavior that could lead to a law violation.

D.2.E. Describe police handling of juvenile offenders. (l)

0.2.C. Describe methods of delinquent control. (I)

Is able to treat humanely those persons found to be in need of

public service though such service may not be crime related.

F.h.C. Explain the importance of proper referral from the

aspect of prevention of more serious problems. (i)

F.4.D. Cite examples of common social problems encountered, and

the proper referral of these problems. (I)

RECOVERING PROPERTY

None.

REGULATING TRAFFIC

l. Is able to monitor vehicle and pedestrian traffic to identify

pedestrian and driver irregularities and vehicle defects.

E.h.A. Explain the theory of accident causation, purposes of

accident investigation, and the legal authority of an

officer relative to accident investigation. (2)

E.6.A. Identify patrol techniques and patterns both from the

standpoint of accident prevention and violator apprehension.

(i)

E.6.8. Explain the selective enforcement concept as well as

selective enforcement procedures. (l)
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Is able to employ techniques for directing and controlling traffic

that facilitate vehicle and pedestrian traffic flow and prevent

accidents.

E.R.A. Explain the theory of accident causation, purposes of

accident investigation, and the legal authority of an

officer relative to accident investigation. (2)

E.5.A. Explain routine intersection and emergency traffic control

procedures. (l)

E.5.B. Demonstrate standard hand signals and gestures used in

directing traffic and the reason for each. (I)

E.5.C. Explain the prOper methods of entering and positioning

oneself at an intersection. (I)

E.5.D. Explain the professional image projected by an officer

who employs the prOper traffic direction techniques. (I)

E.5.E. Identify useful aids that can be employed in traffic

direction, especially during hours of darkness. (l)

E.6.F. Identify the popular speed timing devices now employed by

various law enforcement agencies, and explain their basic

operating principles. (l)

ls able to consider different traffic flow, road and weather

conditions, and time of day in enforcing observed traffic

violations.

E.6.E. Explain various levels of traffic enforcement actions. (I)

Is able to use discretion in determining whether to issue a citation

or a warning to a traffic violator.

E.6.E. Explain various levels of traffic enforcement action. (I)

is able to treat all suSpected traffic violators objectively

regardless of the violator's race, social class, sex, appearance,

age, attitude, and appearance of car.

E.6.D. Describe the critical nature of officer-violator contact

in terms of the professional image projected by the officer,

including the basic psychology of police-violator contact.

(I)

F.2.F. Describe the importance of courtesy on a traffic stOp. (I)

Is able to accurately and objectively report favorable and

unfavorable information about the suspect's alleged traffic

violation or accident and to provide for due process of law.
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Explain securing the necessary evidence, including proper

report writing, to successfully prosecute for the various

offenses. (I)

Identify commonly accepted steps in accident investigation

including: Proceeding to the scene; parking vehicle at

the scene; restoring the flow of traffic; collection of

physical evidence; evaluation of vehicle damage; locating,

identifying and questioning of witnesses; observing the

behavior of drivers; examining the roadway and driving

conditions; and taking measurements and photographs at the

scene. (2)

Demonstrate the prOper procedure for completing the

official Michigan Traffic Accident Report Form, utilizing

hypothetical accident situations. (2)

REVIEWING CASE MATERIALS

None.

SEARCHING/INSPECTING

2. Is able to employ systematic procedures to search a person, vehicle,

structure or area, being aware of the possibility of physical danger

and indignity.

C.4.A.

C.h.0.

C.9.E.

D.8.C.

D.lO.E.

State the significance, purpose and objectives of crime

scene search. (i)

Explain various systematic methods of search. (I)

Discuss proper procedures for searching for a stolen

vehicle. (I)

Describe the procedures to be followed in approaching and

searching buildings. (1)

Describe prOper techniques of searching persons, both in

the field and at the point of detention. (I)

Is able to utilize situational considerations related to observed

minor violations when reasonable causes exist to search persons or

property for possible additional violations.

8.5.8.

B.5.E.

B.5.F.

State the general concepts of search and seizure. (I)

Explain the sc0pe of the law on searching a person: upon

arrest; immediate vicinity or arrestee; ”stOp and frisk”

situations. (l)

Explain the scope of the law on searching premises. (2)
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8.5.G. Explain the sc0pe of the law on searching vehicles. (2)

4. Is able to provide appropriate treatment and protection of rights

to all persons, regardless of race, social class, sex, age,

appearance, and attitude by conducting searches in accordance with

agency procedures and policies, due process, and human dignity.

8.5.8. State the general concepts of search and seizure. (I)

8.5.E. Explain the sc0pe of the law on searching a person: upon

arrest; immediate vicinity of arrestee; ”stOp and frisk”

situations. (l)

B.5.F. Explain the sc0pe of the law on searching premises. (I)

8.5.G. Explain the scope of the law on searching vehicles. (l)

8.5.J. Explain issues related to: evidence versus contraband;

”plain view” seizure; third party search and seizure. (2)

SEARCHING FOR FUGITIVES

None.

TESTIFYING AS A WITNESS

2. Is able to present all relevant information about an offense or

incident in probation and parole revocation hearings and court

testimony including favorable as well as incriminating facts.

8.6.I. Explain proper courtroom demeanor and presentation of

testimony. (i)

3. Is able to provide factual, unbiased testimony in such a way that

helps to provide the defendant with a fair and impartial trial.

8.6.I. Explain proper courtroom demeanor and presentation of

testimony. (l)

4. Is able to present testimony and reSpond to all questions accurately,

completely, and without distortion due to personal feelings or

inadequate knowledge while adhering to codified police ethical

requirements and generally accepted standards of honesty and

truthfulness.

8.6.I. Explain prOper courtroom demeanor and presentation of

testimony. (I)

TESTING FOR DRUG AND ALCOHOL USE

l. ls able to present information concerning alleged alcohol or drug

use by a person in an accurate, concise, and logical manner which

facilitates understanding.
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Discuss the sources, effects, and appearance of the

following categories of abused drugs: Barbiturates,

Amphetamines, Opiates, Hallucinogens, Cocaine, Marijuana,

Toxic Agents (glue, paint, etc.). (2)

Explain the psychological and physiological results of

abuse, emphasizing the distinction between psychological

dependence and physiological addiction. (2)

Discuss recognition of drug abusers, including the

paraphernalia typically found. (2)

EXplain social aspects of the drug abuse problem, i.e.,

relation of problem to general legitimate increase in

drug use, social effects of drug abuse, rehabilitative

efforts. (I)

Present the elements of the offenses of D.U.I.L., driving

under the influence of narcotic drugs, and impaired

driving as defined by law. (l)

Explain penalties for the above named offenses. (l)

Explain securing the necessary evidence, including proper

report writing, to successfully prosecute for the various

offenses. (l)

Is able to follow standard agency procedures in administering

chemical tests to all persons required by law to submit to these

t€StS .

E.3.E. Explain Michigan's Implied Consent Law, including

requirements relative to degrees of intoxication and the

various tests for determining intoxication, with special

emphasis on the Breathalyzer. (I)

Is able to use observational cues and special equipment to determine

if a person is under the influence of drugs or alcohol.

C.3.C.

E.3.E.

Discuss recognition of drug abusers, including the

paraphernalia typically found. (2)

Explain Michigan's Implied Consent Law, including

requirements relative to degrees of intoxication and the

various tests for determining intoxication, with special

emphasis on the Breathalyzer. (l)

ls able to suggest constructive alternatives to persons whose

behavior suggests future problems with drugs or alcohol.

C.3.G. Explain social aspects of the drug abuse problem, i.e.,

relation of problem to general legitimate increase in drug

use, social effects of drug abuse, rehabilitative efforts.

(1)
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Describe the scope of the problem that the drinking driver

presents to the police and to the public. (3)

Is able to obtain, organize, and present factual information,

techniques, and physical actions relating to a variety of specific

enforcement skills and procedures.

0. 3. A. Identify and demonstrate range safety rules and procedures.

(2)

Demonstrate safe weapon handling both on and off duty. (2)

Identify the inherent dangers of some types of ”off duty”

weapons. (2)

Identify basic weapons nomenclature. (2)

Describe basic ballistics theory. (2)

Demonstrate the ability to load, unload, and fire the

revolver and shotgun safely and effectively. (2)

Attain a qualifying score of l25 points on the M.L.E.O.T.C.

Basic Revolver Course. (2)

Describe the skills included in the Red Cross Standard

First Aid Course. (2)

Describe and demonstrate ability to perform cardiOpulmonary

resuscitation. (2)

Explain the transportation and extrication of the injured.

(2)

Explain emergency childbirth. (2)

Explain what the roadblock system is intended to accomplish.

(2)

Identify the types of crime which justify its utilization.

(2) _

Identify participants in the roadblock system. (2)

State necessity for prompt response to a roadblock site.

(2)

Describe proper site selection. (2)

Describe proper positioning of officers at a site, and

their weapons' status. (2)
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0.6.6. Identify precautions necessary while conducting a

blockade. (2)

0.9.5. Explain the apprOpriate procedures for use of the gas

mask in regards to:

Protection.

Safety rules.

PrOper care.

Proper adjustment. (I)«
P
W
N
‘

D.9.T. Identify the characteristics of a sniper. (I)

D.9.U. Explain the type of sniper activity experienced in many

past civil disorders. (I)

D.9.V. Explain the basic concepts that must be the foundation for

police counter-sniper operations with particular emphasis

on command and control. (l)

D.9.W. Explain recommended tactical movements designed to

apprehend a sniper. (l)

D.9.X. Demonstrate ability to form crowd control formations and

the proper use of the riot baton. (l)

Is able to acquire, organize, and present basic information related

to the understanding of how attitudes develop and change,

differences in attitudes among various groups, and what attitudes

are involved most heavily in police and criminal justice work and

is able to utilize this knowledge in the development and

presentation of training programs.

0.9.8. Identify the internal sources of unrest existing within

the American society today. (i)

D.9.C. Explain the Impact of the news media on social unrest. (2)

F.l.A. Define human relations. (I)

F.l.B. Explain the process of socialization. (l)

F.l.C. State examples of, and reasons for, differences in the

perception of the police by various ethnic groups. (I)

F.l.D. Explain social trends in the United States, emphasizing

the results of urbanization. (l)

ls able to obtain, organize, and present objective information on

the history and philosophy of law enforcement, human behavior,

socio-cultural differences, and other basic knowledge areas

pertinent to police service.
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Describe the methods of law enforcement prevalent in

primitive societies. (l)

Explain the methods utilized in the Greek and Roman

civilizations. (I)

Describe the progressive develOpment of law enforcement

in England from the hue and cry to the constable and

reeve. (l)

Explain the Peelian reform, stating the principles upon

which reorganization of the metrOpolitan police was based.

(I)

Describe American develOpment, and its relation to that

in England. (I)

Explain the role of both the police and the public

regarding law enforcement in a democratic society.

Emphasize the dangers of the develOpment of a police state

in any society, and the consequent restrictions placed

upon the police in our society. (I)

Describe the basic changes that have occurred in the

American society in the last 25 years. (I)

Identify the internal sources of unrest existing within

the American society today. (I)

Define human relations. (l)

Explain the process of socialization. (I)

State examples of, and reasons for, differences in the

perception of the police by various ethnic groups. (I)

Explain social trends in the United States, emphasizing

the results of urbanization. (l)

USING EQUIPMENT

I. Is able to use and maintain equipment in ways which maximize its

effectiveness, longevity, and appearance.

0.7.A.

0.7.C.

0.7.0.

F.2.E.

State effective techniques of radio usage. (l)

State the use of radio communications as an aid to the

officer. (l)

State proper dispatch procedure. (I)

Describe the wearing of the uniform and the importance of

a good appearance. (l)
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Is able to use all equipment for which the officer may be

responsible apprOpriately and correctly.

C

C

.S.F.

.6.F.

Explain the use of photography. (I)

Explain the function and use of polygraph examinations.

(2)

Demonstrate safe weapon handling both on and off duty. (I)

Demonstrate the ability to load, unload, and fire the

revolver and shotgun safely and effectively. (l)

Attain a qualifying score of l25 points on the M.L.E.O.T.C.

Basic Revolver Course. (l)

Explain the need for brevity, clarity, phonetics and

accuracy. (I)

Describe the functions performed by L.E.I.N., N.C.I.C.

and other records systems. (i)

Identify the information query needed for the above systems

to assist the patrolling officer. (1)

Explain the conditions under which emergency equipment

should and should not be used. (I)

Identify the popular speed timing devices now employed by

various law enforcement agencies, and explain their basic

Operating principles. (I)
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ADVISING

l.

lO.

Is able to provide helpful, up-to-date information and constructive

advice to persons in other criminal justice positions and to the

public regarding police work, law enforcement, and related

activities.

Is able to recognize and respect a person's right to accept or

reject advice.

BOOKING AND RECEIVING PRISONERS

5. Is able to question uncooperative suspects and offenders in a

manner which elicits the information required without use of

duress.

Is able to view each contact with persons as a unique situation

without inappropriate prejudicial carry-over from any previous

contact with that person.

COLLECTING AND PRESERVING EVIDENCE

3. Is able to physically assist or give directions to persons seeking

the return of personal prOperty that has been taken as evidence in

a criminal investigation.

COMMUNICATING

l. Is able to differentiate between opinion and fact in exchanges Of

information.

Is able to recognize and accurately interpret nonverbal expressions

of attitudes and emotions.

CONFERRING ABOUT CASES

i. Is able to provide advice and assistance to other officers and

other criminal justice system personnel with regard to specific

cases with which there is personal contact or knowledge.

ls able to provide and communicate complete and accurate information

that impacts on decisions concerning the disposition of persons with

whom the Officer has contact or knowledge.

Is able to provide appropriate information regarding cases and

contribute positively to discussions with other criminal justice

personnel about rehabilitation plans and problems.

Is able to maintain an Objective point of view in discussing

suspect's and offender's attitudes and behavior with colleagues and

other criminal justice personnel.
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Is able to discuss suspect and offender circumstances and

activities with other criminal justice personnel in ways which

contribute to constructive decision making regarding the subject

and yet safeguard subject's privacy in those areas not essential

to criminal justice purposes.

CONTACTING FAMILIES OF SUSPECTS, VICTIMS OR OFFENDERS

l. Is able to communicate with families in ways which obtain complete,

accurate, and relevant information and facilitate the assessment of

the internal consistency and value of the information obtained.

ls able to encourage the participation and support of the

rehabilitation program from families of suspects and offenders.

ls able to build respect in the minds of family members of suspects

and Offenders when interacting with them to obtain or provide

information.

Is able to establish a professional and objective image, regardless

of race, social class, appearance and type of offense involved when

interacting with the families of suspects and Offenders.

Is able to interact with the families of suspects and Offenders in

law enforcement matters in ways which may tend to reduce possible

criminal inclinations and activities.

Is able to interact with families of suspects and offenders without

infringing on their rights or abusing their dignity in a manner

that shows concern and consideration without coercion.

ls able to help members of suspect's and offender's families

whenever possible during routine interaction regarding law

enforcement matters.

CONTROLLING CROWDS

None.

COUNSELING

1. Is able to analyze and communicate alternate courses of action or

behavior to suspects and Offenders when given the opportunity to

offer counseling to them.

Is able to provide short-term counseling to suspects, their

families and associates, and victims as a factor in building

citizen respect for law and the criminal justice system.

Is able to maintain professional objectivity in counseling suspects,

offenders and their families or associates, and victims and not be

biased by the person's emotional outbursts or abusive expressions.
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DEFENDING SELF AND OTHERS

None.

DETERRING CRIME

None.

ENGAGING IN LEGAL RESEARCH

l. Is able to seek and obtain information regarding legal procedures,

legal technicalities and criminal law, and communicate this

information to other Officers, suspects, offenders, and citizens.

ENGAGING IN PROFESSIONAL DEVELOPMENT

I. Is able to use formal and informal learning and teaching

experiences to increase own and other's knowledge, skill, and

understanding of law enforcement procedures and the criminal

justice system in general.

INTERACTING WITH OTHER AGENCIES

I. Is able to act as a resource for criminal justice case workers

using knowledge of the community regarding availability Of housing,

educational Opportunities, employment possibilities, and other

necessary services for probationers and parolees.

INTERVIEWING

A. Is able to provide relevant information to persons being questioned

to provide necessary understanding of police procedures required in

a given situation.

6. Is able to obtain needed information from persons representing

public and private community resources for possible use in

providing guidance and counsel to clients and the general public.

INVESTIGATING

None.

MAKING ARRESTS

4. Is able to demonstrate impartiality toward persons and groups in a

fair-minded and equitable manner when making an arrest, regardless

of the race, sex, age, economic class, appearance, attitude, and

type of offense.
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Is able to make arrests without prejudicial carryover from

previous contact with the su5pect, regardless of location, physical

circumstances, type of crime, and characteristics of the suspect.

Is able to express facts in writing and verbally to court personnel

to provide all relevant information concerning circumstances of an

arrest that provide for due process for those arrested.

Is able to explain reasons for law enforcement actions in

apprOpriate detail to suspects and other concerned individuals at

the scene of arrests.

MANAGING INTERPERSONAL CONFLICT

I.

ll.

ls able to obtain, varify, evaluate, and record information from

all persons involved in a conflict situation.

Is able to treat participants in interpersonal conflicts in a

humane fashion.

MOVING PRISONERS

4. Is able to treat humanely any person in custody.

PARTICIPATING IN COMMUNITY RELATIONS AND EDUCATION PROGRAMS

2. Is able to use writing and other communication skills to interact

formally and informally with various community groups in

educational programs.

Is able to communicate by example that law enforcement personnel

are equally subject to the law and to penalties for its violation.

PARTICIPATING IN PRETRIAL CONFERENCES

I. Is able to provide advice to court and law enforcement personnel

based on unique knowledge of the suspect or offender.

Is able to organize and present information based on criminal

investigations to prosecuting attorneys and discuss objectively

the adequacy of the information, the evidence obtained, and the

merits of the case.

ls able to present all relevant, factual information obtained in

criminal investigation in a fair and impartial manner.

ls able to COOperate with the defense attorney, prosecuting

attorney, and other criminal justice personnel in developing a

rehabilitation program for Offenders by providing factual

information and constructive suggestions regarding potential

courses of action.
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5. Is able to obtain and use information regarding recent court

decisions and changes in criminal law while interacting with

court personnel.

6. Is able to utilize opportunities during pretrial conferences with

court personnel to inform them about law enforcement procedures,

practices, and problems.

7. Is able to discuss cases with other criminal justice personnel in

an objective, fair-minded, unemotional manner while adhering to

codified police ethics and generally accepted standards of honesty

and truthfulness.

PATROLLING/OBSERVING

None.

PREPARING REPORTS

2. Is able to use informal reports to keep other shift Officers on

the same beat alert to potential disturbances and unstable

conditions.

PREPARING SEARCH WARRANT REQUESTS

None.

PROVIDING PUBLIC SERVICE

None.

RECOVERING PROPERTY

I. Is able to analyze and communicate information regarding missing,

stolen, contraband, and recovered property in a manner that

facilitates its recovery, use of it in court, and return of the

prOperty to its rightful owner.

2. Is able to recover, store and return property recovered during

criminal and other investigations in a manner that safeguards the

prOperty for use as evidence and protects it until it is returned

to the owner; and returns it to the owner in a manner that builds

respect for law and the criminal justice system.

3. Is able to recover, store, and return prOperty in an objective and

ethical manner, making sure that the property is handled and

safeguarded in a manner that will facilitate its use in court and
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3. (continued) return it to its owner in its original condition as

soon as possible.

REGULATING TRAFFIC

7. Is able to give clear and precise information and provide other

assistance to motorists who may be lost, in need of a tow truck,

repair, or other services.

REVIEWING CASE MATERIALS

I. Is able to make a critical review and analysis of the information

contained in a suspect's or offender's case record, relate this

information to the person's current behavior, develop an

understanding of the person's modus Operandi, if there appears to

be one, and to develOp ways of using the information effectively

in possible future contacts with this person.

SEARCHING/INSPECTING

I. Is able to act in a manner which reduces hostility, opposition,

and physical confrontations when searching persons.

SEARCHING FOR FUGITIVES

I. Is able to obtain necessary information and conduct searches of

commercial and residential structures in a manner that allow for

completion of required search with COOperation from occupants.

2. Is able to conduct a search in a manner that demonstrates

Objectivity and control of personal bias regardless of the nature

of the offense, race, sex and age of the involved person.

3. Is able to utilize information contacts and observational skills

to locate and take into custody with minimum use of physical force,

those persons who have violated their probation or parole

conditions.

4. Is able to actively protect the rights and dignity of all persons

regardless of race, sex, appearance, age, economic class, or

attitude of involved persons while performing search procedures.

TESTIFYING AS A WITNESS

I. Is able to provide information about police policies, procedures,

and techniques on request.
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TESTING FOR DRUG AND ALCOHOL USE

2. Is able to conduct prescribed field tests for drug and alcohol

use in a manner which elicits cooperation and required infornation

from involved individuals.

TRAINING

None.

USING EQUIPMENT

None.
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ADMINISTRATION

A. l .A.

LEGAL

.l.

.3

.6.

.6.

.6.

.6.

.6.

.A.

A.

F.

H.

J.

K.

State requirements for successfully completing a M.L.E.O.T.C.

Certified Academy. '

Identify methods of taking notes.

Identify the importance of accurate notes.

Demonstrate ability to restate instruction in his own terms so

as to be meaningful to him for future reference.

Submit a completed notebook at the conclusion of the school.

To ascertain if there is adequate comprehension of the materials

presented.

To provide emphasis to the more important materials presented.

Discuss the administered examinations, clarifying any difficult

questions.

Provide a review of the more important materials presented.

Rectify any problem occurring during the course of the academy.

Provide the coordinator with time for administrative functions.

Discuss the overall objective of constitutional law.

Cite Federal and State standards for line-ups and other suspect

identification procedures.

l. Fingerprinting.

2. Photographing.

3. Blood and urine testing.

4. Voice printing.

Describe the structure of both the Michigan and Federal court

system.

Explain the grand jury system of Michigan.

Describe appellate procedures.

Describe the court's ancillary functions; bond forfeiture,

estradition, etc.

State the Officer's obligation to carry out court orders and

functions incident to the judicial process.
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Define conclusive and rebuttable presumptions.

Explain the sources of criminal law in Michigan: common law,

precedents, statutes or code laws and Attorney General's

opinion.

Explain the sources of law and general classification of law;

such as criminal, civil, tort, and offenses against property

versus offenses against persons.

Define and explain criminal defenses.

Identify legal terms, phrases, and definitions.

State the jurisdiction and uniqueness of the probate court.

Identify the primary justifications for the detention of

juveniles.

INVESTIGATIVE

C.2.0.

C.2.E.

C.2.F.

C.2.G.

C.3.E.

C.9.A.

C.9.D.

GENERAL

D.6.H.

D.9.N.

0.9.0.

D.9.P.

D.9.Q.

Cite several common gambling devices.

State the meaning of the laws pertaining to prostitution,

gambling, and non-licensed liquor violations.

List several concepts utilized for the investigation of vice

activity.

Explain the procedure for establishing the credibility of an

informant.

Discuss the role of organized crime in drug trafficking, and

the consequent enforcement difficulties.

Explain the size and seriousness of the stolen vehicle problem.

Explain the important of V.I.N.

POLICE

Explain the value of courtesy to the public while conducting a

roadblock.

Defend the chemical munitions policy.

Describe the effects of chemical munitions.

Perform the appropriate first aid measures.

Explain the factors effecting the use and delivery of munitions.
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Evaluate the properties of chemical munitions.

Explain the organization and powers of the Michigan Liquor

Control Commission.

Identify and explain the various types of liquor licenses.

Explain regulations regarding sale to minors and intoxicated

persons.

Describe the regulations regarding the licensee's Obligations

with reference to activities at licensed premises.

Cite regulations regarding time and days of sale.

Describe police duties when a natural disaster occurs,

emphasizing the necessity of sealing off the area.

Explain the Civil Defense alert system, including both weather

and attack warnings.

Describe the emblems used to denote the presence of radioactive

materials at an accident scene.

Explain procedures to be followed if it is suspected that

radioactive material may have broken from packaging,

emphasizing the necessity of sealing off the immediate area.

Explain procedures for notification of proper personnel to

handle radioactive materials.

Explain the role of bomb squads, and procedures for

notification.

Describe bomb searches, building evacuation policies, in

regard to bomb threats, and protection of the scene if a

device is found.

Describe the types of bombs and explosives commonly

encountered.

Explain in detail the dangers presented by anti-disturbance

devices, citing examples of some of these devices.

Explain police pursuit policy, including legal aspects

regarding the use of force.

Explain the factors to be considered when preparing to make

a stop, including proper selection of a site and proper

methods of indicating a stop.

Describe proper positioning of the police vehicle.
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D.l5.A.

0.l5.8.

D.l5.C.

TRAFFIC

E.l.A.
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Describe procedures for approaching a vehicle and assuring

an officer's safety while in contact with the driver and

passengers.

Explain the proper method of making a ”felony stop” for both

one and two-man patrol cars.

Explain the purpose and need for continuous physical fitness

training.

State the purpose of charting individual improvements.

Demonstrate ability to perform exercises.

Explain proper use of the Michigan Vehicle Code Index,

demonstrating techniques to quickly locate particular traffic

laws.

Identify frequently used sections of the Code, placing special

emphasis on elements that make up traffic Offenses.

Demonstrate the proper procedure in completing a standard

traffic citation for any traffic offense.

Explain the various types Of driver licenses issued in

Michigan.

Explain the elements of license violations as well as

penalties for violation of licensing laws.

Discuss Michigan's vehicle registration and insurance

requirements.

Describe techniques for determining the validity of licenses.

SPECIAL SUBJECTS

none

EXTERNAL RELATIONS

none
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ADVISING

l.

IO.

ll.

l2.

ls able to provide helpful, up-to-date information and constructive

advice to persons in other criminal justice positions and to the

public regarding police work, law enforcement, and related

activities.

ls able to provide accurate, complete, and factual information to

persons, including advising them of their rights, duties and

privileges as Specified by laws, ordinances and conditions of

probation or parole, together with suggestions and recommendations

for constructive action when requested or when deemed necessary.

Is able to provide appropriate advice to persons who are

temporarily emotionally distraught, have long-term adjustment

problems, or who may be mentally ill.

is able to Offer positive, alternative courses of action to persons

involved in actual and potential interpersonal conflict.

ls able to converse with persons or groups so that they develop a

greater insight into the reasons for their actions and to enable

them to evaluate alternative solutions, while using discretion in

taking formal police action.

Is able to advise persons of the Options and be sensitive to the

need for exercising discretion in individual situations rather

than rigidly enforcing the law and probation and parole conditions.

ls able to provide helpful information and recommend appropriate

alternatives to persons regarding their current or future behavior

and its possible consequences, and to do this in a cooperative

manner without regard to race, sex, age, appearance, attitude, or

subject of concern.

ls able to deveIOp a working relationship with caseworkers,

probationers, and parolees, and use knowledge of community

resources, individual cases, rehabilitation methods, and

philosophy to facilitate the rehabilitative process.

ls able to provide probationers and parolees with opportunities to

discuss their circumstances and make appropriate suggestions and

recommendations for constructive activity while minimizing

inappropriate, coercive influence.

Is able to recognize and reSpect a person's right to accept or

reject advice.

ls able to confine advice and suggestions to areas of professional

competence and factual content.

Is able to provide appropriate and constructive advice and

recommendations in an objective manner with full adherance to both
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l2. (continued) codefied police ethics and generally accepted ethical

standards to all persons requesting or in need of advice

regardless of their race, age, sex, social condition, attitude,

offense, prior record, and position.

BOOKING AND RECEIVING PRISONERS

I. Is able to conduct thorough searches to detect and remove

contraband and weapons from persons prior to their incarceration.

2. Is able to provide opportunity for inmates to make contact with

apprOpriate persons as required and to provide explanations

concerning the bail process, nature of charges, criminal

procedures, legal rights, possible time in detention, jail

resources and procedures to the inmate, family members, and

defense attorney.

3. Is able to treat all suspects or offenders objectively, avoiding

verbal and physical abuse, regardless of their race, sex, social

class, appearance, age, attitude, and type of Offense.

4. Is able to identify and place evidence and personal belongings of

the suspect or offender in a secure location as required by the

rules of evidence and agency procedures to prevent the ”chain of

possession” from being broken and to protect the property from

loss, damage, and compromise.

5. Is able to question unCOOperative suspects and offenders in a

manner which elicits the information required without use of

duress.

6. Is able to identify suspects or Offenders with a specific crime

infraction or sentence in which they are involved.

7. Is able to prevent the occurrence of physical violence among

persons being booked by maintaining close surveillance of inmates'

actions and activities and when necessary, taking appropriate

action.

8. Is able to view each contact with persons as a unique situation

without inappropriate prejudicial carry-over from any previous

contact with that person.

9. Is able to complete the booking process of a suspect or offender

expeditiously while explaining the processing and procedural

requirements in a factual manner that the person will be able to

understand.

IO. Is able to provide for the apprOpriate physical and mental

welfare of inmates.

ll. Is able to treat persons being incarcerated in a humane manner.
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COLLECTING AND PRESERVING EVIDENCE

I. Is able to obtain necessary evidence while interacting with

suspects, victims, complainants, and witnesses involving crimes

and violations of probation and parole conditions in ways which

enhance COOperation and produce respect for legal procedures and

agency practices.

Is able to collect evidence in a manner that shows respect for

the persons involved by minimizing intrusion into a person's

privacy.

Is able to physically assist or give directions to persons seeking

the return of personal property that has been taken as evidence in

a criminal investigation.

Is able to recognize, collect, label and safeguard evidence both

favorable and unfavorable to the suspect and, when necessary, to

verify the authenticity of materials or verbal data obtained.

Is able to locate, collect, handle, and preserve physical evidence

in accordance with search and seizure law and procedures and in

accordance with rules of evidence.

COMMUNICATING

I. Is able to differentiate between Opinion and fact in exchanges of

information.

Is able to communicate effectively in stress situations.

Is able to eXpress himself clearly, concisely, and factually in

written reports and in oral communication with both individual

persons and groups.

ls able to create an atmOSphere wherein individuals are encouraged

to provide necessary and useful information.

Is able to recognize and accurately interpret nonverbal expressions

of attitudes and emotions.

Is able to use communications skills to provide guidance and

counsel to potential juvenile and adult offenders to help resolve

problems and assist them toward socially acceptable behavior

which averts future criminality.

CONFERRING ABOUT CASES

I. Is able to provide advice and assistance to other officers and

other criminal justice system personnel with regard to specific

cases with which there is personal contact or knowledge.
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Is able to provide and communicate complete and accurate information

that impacts on decisions concerning the disposition of persons with

whom the officer has contact or knowledge.

Is able to provide appropriate information regarding cases and

contribute positively to discussions with other criminal justice

personnel about rehabilitation plans and problems.

Is able to maintain an objective point of view in discussing

suspect's and offender's attitudes and behavior with colleagues

and other criminal justice personnel.

Is able to remain alert to and communicate necessity for following

due process requirements when conferring about cases with su5pects

and offenders, fellow officers, supervisors, and other members of

the criminal justice system.

Is able to discuss suspect and offender circumstances and

activities with other criminal justice personnel in ways which

contribute to constructive decision making regarding the subject

and yet safeguard subject's privacy in those areas not essential

to criminal justice purposes.

CONTACTING FAMILIES OF SUSPECTS, VICTIMS OR OFFENDERS

I. Is able to communicate with families in ways which obtain complete,

accurate, and relevant information and facilitate the assessment of

the internal consistency and value of the information obtained.

Is able to encourage the participation and support of the

rehabilitation program from families of su5pects and offenders.

Is able to build respect in the minds of family members of suspects

and offenders when interacting with them to obtain or provide

information.

Is able to establish a professional and objective image, regardless

of race, social class, appearance and type of Offense involved when

interacting with the families of suspects and offenders.

Is able to interact with the families of suspects and offenders in

law enforcement matters in ways which may tend to reduce possible

criminal inclinations and activities.

Is able to interact with families of suspects and offenders without

infringing on their rights or abusing their dignity in a manner

that shows concern and consideration without coercion.

ls able to help members of suspect's and officer's families

whenever possible during routine interaction regarding law

enforcement matters.
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CONTROLLING CROWDS

I. Is able to control verbal and physical actions with members of

crowds in order to maintain disciplined performance and engender

respect for the law.

Is able, by the officer's presence and demeanor, to control crowds

with minimal or no physical force.

Is able to employ knowledge of crowd and individual behavior to

deter violent outcomes when confronted with emotionally tense

conditions or potential riots involving persons or groups with

whom the officer may or may not be familiar from previous contact.

Is able to use a variety of communication and action skills to

control a person or groups Operating within a crowd.

Is able to use discretion involving competing enforcement demands

between observed infractions of the law and crowd control

requirements.

Is able to treat humanely persons and groups encountered during

crowd control duty at gatherings ranging from sporting events to

civil disturbances.

COUNSELING

I. Is able to analyze and communicate alternate courses of action or

behavior to suspects and Offenders when given the opportunity to

offer counseling to them.

Is able to provide short-term counseling to suspects, their

families and associates, and victims as a factor in building

citizen respect for law and the criminal justice system.

Is able to maintain professional objectivity in counseling su5pects,

offenders and their families or associates, and victims and not be

biased by the person's emotional outbursts or abusive expressions.

Is able to convey to suspects and offenders the potential

consequences of harmful, anti-social, and illegal behavior.

DEFENDING SELF AND OTHERS

l. ls able to defend self and others from physical assault by other

persons making minimal use of physical force, verbal coercion,

and weapons.

ls able to make an accurate assessment of dangerous situations,

evaluate alternative courses of action, and act decisively to

protect persons from harm.
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Is able to employ, when the situation demands, the preventative

tactics of position deployment, show of force, and support with

close surveillance prior to actual engagement in physical combat.

ls able to avert violent outcomes when physical threat situations

arise involving mentally disturbed and hostile persons.

DETERRING CRIME

I. Is able to identify high crime areas of patrol sector and be

present at critical times as a visible deterrent to illegal

behavior.

Is able to use Opportunities while on patrol to advise or warn

adults and juveniles of the potential consequences of their

presence and behavior.

Is able to identify probationer and parolee behavior that may

become troublesome and notify criminal justice caseworkers that

intervention may be required to forestall future law violations.

ls able to obtain and communicate information and advice to persons

regarding security measures for residential and commercial

establishments.

ENGAGING IN LEGAL RESEARCH

l. Is able to seek and obtain information regarding legal procedures,

legal technicalities and criminal law, and communicate this

information to other officers, suspects, Offenders, and citizens.

ENGAGING IN PROFESSIONAL DEVELOPMENT

I. Is able to use formal and informal learning and teaching

experiences to increase own and other's knowledge, skill, and

understanding of law enforcement procedures and the criminal

justice system in general.

Is able to analyze critically information received in the pursuit

of professional development and to communicate findings to peers

and other members of the criminal justice system.

INTERACTING WITH OTHER AGENCIES

l. is able to act as a resource for criminal justice caseworkers

using knowledge of the community regarding availability of

housing, educational Opportunities, employment possibilities,

and other necessary services for probationers and parolees.
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Is able to interact with personnel in other components of the

criminal justice system and with other public and private agencies

in a positive, supportive manner and provide apprOpriate advice

and assistance.

INTERVIEWING

Is able to obtain complete and accurate information while

conducting verbal inquiries with persons in a manner that

demonstrates concern, consideration, and impartiality.

Is able to clearly state information requirements in order to

obtain and record complete, accurate, and relevant information in

conversations with persons and to assess the internal consistency

and value of the information provided.

ls able to use interviewing skills to obtain information from

persons presently or potentially involved in criminal behavior in

a manner which will reduce tension.

Is able to provide relevant information to persons being questioned

to provide necessary understanding of police procedures required in

a given situation.

ls able to Obtain desired information from witnesses, victims, and

other persons without infringing on their rights, denying them due

process, or abusing their dignity and shows concern and

consideration without coercion.

Is able to obtain needed information from persons representing

public and private community resources for possible use in

providing guidance and counsel to clients and the general public.

Is able to provide guidance and counsel concerning socially

acceptable behavior when involved in informal conversation with

adults and juveniles.

INVESTIGATING

l. Is able to analyze and verify information obtained from persons in

the course of investigating possible or actual criminal activity

so as to distinguish factual information from opinion and to

obtain all essential information at an adequate level of detail.

Is able to determine the need for further police action by

gathering and analyzing information pertaining to a case.

ls able to consider situational factors involved in an observed or

suspected violation of law to determine whether to initiate an

investigation or to continue an on-going investigation.
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Is able to maintain an impartial manner and respect the rights

and dignity of all persons contacted during investigations.

Is able to initiate and conduct all aSpects of any investigation

in an objective, fair, and considerate manner obtaining and

verifying all necessary information and evidence without

infringing on individual rights and performing at all times in

accordance with codified and generally accepted ethical standards.

MAKING ARRESTS

I. Is able to make arrests in a manner which does not produce

unnecessary fear in the mind of the person arrested and others

who may be involved and, at the same time, produces respect for

the officer, law enforcement procedures, and the criminal justice

system.

Is able to obtain, verify, analyze, and report information

necessary to provide the basis for making an arrest, including

determination of whether a crime was committed, existence of

probable cause, and identity of possible suspects.

Is able to consider physical and social environment, type of

violation, and probable outcome of attempted enforcement in

determining the type and level of force required to take suspects

and offenders into custody.

ls able to demonstrate impartiality toward persons and groups in

a fair-minded and equitable manner when making an arrest,

regardless of the race, sex, age, economic class, appearance,

attitude, and type of offense.

Is able to make arrests without prejudicial carryover from previous

contact with the suspect, regardless of location, physical

circumstances, type of crime, and characteristics of the suSpect.

ls able to express facts in writing and verbally to court personnel

to provide all relevant information concerning circumstances of an

arrest that provide for due process for those arrested.

ls able to explain reasons for law enforcement actions in

appropriate detail to suspects and other concerned individuals

at the scene of arrests.

Is able to recognize that observation of an offense or existence

of probable cause may provide the basis for arrest, but that

determination of guilt or innocense is a function of the court

and that those persons arrested must be treated accordingly.

Is able to treat all persons being placed under arrest in a humane

manner even though reasonable force may be necessary.
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MANAGING INTERPERSONAL CONFLICT

l.

l0.

Is able to obtain, verify, evaluate, and record information from

all persons involved in a conflict situation.

Is able to use knowledge of human behavior under emotional stress

and to listen fairly to all sides in order to assess the situation

and avert conflict between two or more persons.

ls able to select from and use a variety of conflict resolution

techniques to reduce interpersonal tension and facilitate the

resolution of disputes.

Is able to appreciate how social class and ethnic differences

affect the extent and frequency with which physical actions are

used by participants to settle disputes and tempers police actions

accordingly.,

Is able to be flexible in exercising judgment regarding the

circumstances surrounding a conflict situation without allowing

his personal feelings and biases to impair his effectiveness.

Is able to intercede in an on-going situation in a manner that

does not increase existing tensions.

ls able to demonstrate neutrality and objectivity in conflict

situations regardless of the nature Of the conflict and the race,

sex, age, appearance, economic class, and attitude of the

participants.

ls able to resolve conflicts so that all sides and witnesses feel

that each side was prOperly heard and justly treated even though

arrests were required.

ls able to provide assistance in resolving or reducing conflict

by mediating the dispute or by referring one or more of the

participants to an appropriate service agency while preventing

physical harm to all participants and property.

Is able to provide guidance and counsel to participants in

interpersonal conflicts in such a manner as to reduce tension and

provide direction for the resolution Of the conflicts.

ls able to treat participants in interpersonal conflicts in a

humane fashion.

MOVING PRISONERS

l. Is able to reduce tension and possible violence among persons

being held in facilities or transported in vehicles.

Is able to minimize Opportunities for persons in custody to

possess weapons, cause a physical threat, or escape at any time or
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(continued) place such as when in jail, in court, in vehicles, and

public transportation when extraditing.

ls able to treat all prisoners in a fair and dignified way while

protecting their legal rights regardless of their race, social

class, sex, appearance, attitude, and type of offense.

ls able to treat humanely any person in custody.

PARTICIPATING IN COMMUNITY RELATIONS AND EDUCATION PROGRAMS

I. Is able to demonstrate agency concern for community activities and

problems when interacting with citizen groups by providing

information, instruction, and consultation.

Is able to use writing and other communication skills to interact

formally and informally with various community groups in

educational programs.

Is able to use information obtained from participants in community

relations and education programs to keep informed of public

Opinion on crime and law enforcement issues and to encourage

citizens to share responsibility for crime prevention and

maintenance of order in the community.

ls able to use the information obtained by participating in

community relations and education programs to enhance judgment

and ability to exercise effective situational enforcement of law.

Is able to communicate by example that law enforcement personnel

are equally subject to the law and to penalties for its violation.

PARTICIPATING IN PRETRIAL CONFERENCES

I. Is able to provide advice to court and law enforcement personnel

based on unique knowledge of the suspect or offender.

Is able to organize and present information based on criminal

investigations to prosecuting attorneys and discuss objectively

the adequacy of the information, the evidence obtained, and the

merits of the case.

ls able to present all relevant, factual information obtained in

criminal investigation in a fair and impartial manner.

ls able to COOperate with the defense attorney, prosecuting

attorney, and other criminal justice personnel in developing

a rehabilitation program for offenders by providing factual

information and constructive suggestions regarding potential

courses of action.
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Is able to obtain and use information regarding recent court

decisions and changes in criminal law while interacting with

court personnel.

ls able to utilize opportunities during pretrial conferences

with court personnel to inform them about law enforcement

procedures, practices, and problems.

ls able to discuss cases with other criminal justice personnel

in an objective, fair-minded, unemotional manner while adhering

to codified police ethics and generally accepted standards of

honesty and truthfulness.

PATROLLING/OBSERVING

I. Is able to build public respect by using knowledge of the

community, crime patterns, human needs, and available resources

to resolve problems identified through patrol of needed areas.

Is able to identify locations and times when trouble is most

likely to occur in the officer's patrol area.

Is able to combine patrol activities and observation skills with

knowledge of persons in the area who are on parole or probation

in order to identify those requiring caseworker intervention.

Is able to exploit each Opportunity to provide constructive

guidance and counsel to juveniles and adults to divert them from

becoming involved with the criminal justice system as offenders.

Is able to employ conSpicuous patrol techniques as a deterrent to

crime and disorder.

PREPARING REPORTS

1. Is able to prepare reports which are factual and include all

apprOpriate favorable and unfavorable information and evidence.

ls able to use informal reports to keep other shift officers on

the same beat alert to potential disturbances and unstable

conditions.

Is able to gather and analyze relevant information and report it

in a clear and concise manner that meets the needs of those

criminal justice agencies and personnel using the information.

Is able to prepare reports in an objective and professionally

ethical manner regardless of the officer's personal feelings

toward the person involved.
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PREPARING SEARCH WARRANT REQUESTS

l. Is able to prepare a request for a search warrant in a manner that

meets the legal requirements for obtaining such warrants and is

able to supply factual, objective information required for

obtaining such warrants to members of other criminal justice

agencies as apprOpriate.

Is able to Obtain, analyze, verify, and communicate information

that may result in a request for a search warrant and to provide

that information to the appropriate court personnel so that a

search warrant may be issued.

PROVIDNG PUBLIC SERVICE

I. Is able to use law enforcement activities, personal contacts, and

other sources to compile information about the community and to

use this information in service contacts with the public.

Is able to respond courteousiy and expeditiously to all requests

for assistance to make apprOpriate referrals to non-police

resources if necessary, and to provide persons with appropriate

explanations as to why referrals are necessary.

ls able to utilize requests to provide public service as

opportunities to advise adults and juveniles concerning possible

behavior that could lead to a law violation.

ls able to treat humanely those persons found to be in need of

public service though such service may not be crime related.

RECOVERING PROPERTY

l. Is able to analyze and communicate information regarding missing,

stolen, contraband, and recovered property in a manner that

facilitates its recovery, use of it in court, and return of the

property to its rightful owner.

ls able to recover, store, and return property recovered during

criminal and other investigations in a manner that safeguards the

property for use as evidence; and protects it until it is returned

to the owner; and returns it to the owner in a manner that builds

respect for law and the criminal justice system.

Is able to recover, store, and return property in an objective and

ethical manner, making sure that the property is handled and

safeguarded in a manner that will facilitate its use in court and

return it to its owner in its original condition and as soon as

possible.
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REGULATING TRAFFIC

I. Is able to monitor vehicle and pedestrian traffic to identify

pedestrian and driver irregularities and vehicle defects.

Is able to employ techniques for directing and controlling traffic

that facilitate vehicle and pedestrian traffic flow and prevent

accidents.

Is able to consider different traffic flow, road and weather

conditions, and time of day in enforcing observed traffic

violations.

Is able to use discretion in determining whether to issue a

citation or a warning to a traffic violator.

ls able to treat all suspected traffic violators objectively

regardless of the violator's race, social class, sex, appearance,

age, attitude, and appearance of car.

Is able to accurately and objectively report favorable and

unfavorable information about the suspect's alleged traffic

violation or accident and to provide for due process of law.

Is able to give clear and precise information and provide other

assistance to motorists who may be lost, in need of a tow truck,

repair, or other services.

REVIEWING CASE MATERIALS

I. Is able to make a critical review and analysis of the information

contained in a suspect's or offender's case record, relate this

information to the person's current behavior, develOp an

understanding of the person's modus Operandi if there appears to

be one, and to develop ways of using the information effectively

in possible future contacts with this person.

SEARCHING/INSPECTING

l. Is able to act in a manner which reduces hostility, opposition,

and physical confrontations when searching persons.

ls able to employ systematic procedures to search a person,

vehicle, structure or area, being aware of the possibility of

physical danger and indignity.

ls able to utilize situational considerations related to observed

minor violations when reasonable causes exist to search persons

or property for possible additional violations.

Is able to provide appropriate treatment and protection of rights

to all persons, regardless of race, social class, sex, age,
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(continued) appearance, and attitude by conducting searches in

accordance with agency procedures and policies, due process, and

human dignity.

SEARCHING FOR FUGITIVES

l. Is able to obtain necessary information and conduct searches of

commercial and residential structures in a manner that allows for

completion of required search with cOOperation from occupants.

Is able to conduct a search in a manner that demonstrates

objectivity and control of personal bias regardless of the nature

of the offense, race, sex, and age of the involved person.

Is able to utilize information contacts and observational skills

to locate and take into custody with minimum use of physical

force, those persons who have violated their probation or

parole conditions.

Is able to actively protect the rights and dignity of all persons

regardless of race, sex, appearance, age, economic class, or

attitude of involved persons while performing search procedures.

TESTIFYING AS A WITNESS

I. Is able to provide information about police policies, procedures,

and techniques on request.

is able to present all relevant information about an offense or

incident in probation and parole revocation hearings and court

testimony including favorable as well as incriminating facts.

is able to provide factual, unbiased testimony in such a way that

helps to provide the defendant with a fair and impartial trial.

Is able to present testimony and respond to all questions

accurately, completely, and without distortion due to personal

feelings or inadequate knowledge while adhering to codified police

ethical requirements and generally accepted standards of honesty

and truthfulness.

TESTING FOR DRUG AND ALCOHOL USE

I. Is able to present information concerning alleged alcohol or drug

use by a person in an accurate, concise, and logical manner which

facilitates understanding.

ls able to conduct prescribe field tests for drug and alcohol use

in a manner which elicits cOOperation and required information

from involved individuals.
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Is able to follow standard agency procedures in administering

chemical tests to all persons required by law to submit to

these tests.

Is able to use observational cues and special equipment to

determine if a person is under the influence of drugs or

alcohol.

Is able to suggest constructive alternatives to persons whose

behavior suggests future problems with drugs or alcohol.

TRAINING

I. Is able to obtain, organize, and present factual information,

techniques, and physical actions relating to a variety of

specific enforcement skills and procedures.

Is able to acquire, organize, and present basic information

related to the understanding of how attitudes develOp and change,

differences in attitudes among various groups, and what attitudes

are involved most heavily in police and criminal justice work and

is able to utilize this knowledge in the develOpment and

presentation of training programs.

ls able to obtain, organize, and present objective information on

the history and phIIOSOphy of law enforcement, human behavior,

socio-cultural differences, and other basic knowledge areas

pertinent to police service.

USING EQUIPMENT

l. ls able to use and maintain equipment in ways which maximize its

effectiveness, longevity, and appearance.

Is able to use all equipment for which the officer may be

responsible appropriately and correctly.
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ADMINISTRATION

A.l.A.

A.5.B.

LEGAL

B.l.A.

B.l.8.

State the requirements for successfully completing a

M.L.E.O.T.C. Certified Academy.

Identify methods of taking notes.

Identify the importance of accurate notes.

Demonstrate ability to restate instruction in his own terms

so as to be meaningful to him for future reference.

Submit a complete notebook at the conclusion of the school.

To ascertain if there is adequate comprehension of the

materials presented.

To provide emphasis to the more important materials presented.

Discuss the administered examinations, clarifying any

difficult questions.

Provide a review of the more important materials presented.

Rectify any problem occurring during the course of the

academy.

Provide the coordinator with time for administrative functions.

Discuss the overall Objective of constitutional law.

State and explain constitutional mandates and/or limitations

on law enforcement in Michigan.

Define and cite the elements of arrest.

Define misdemeanor and felony.

Identify distinctions between felony and misdemeanor law

violations relative to arrest situations without warrants.

Explain ”Probable Cause” for arrest.

Identify persons exempt from arrest.

Explain where an arrest may be made with regard to arrest

without a warrant and arrest with a warrant.

Explain the use of necessary force in various arrest situations

including deadly force and forceful entry.
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Identify the rights of a person arrested.

Identify the possible consequences of an unlawful arrest.

Cite Federal and State standards for line-ups and other

suspect identification procedures.

I. Fingerprinting.

2. Photographing.

3. Blood and urine testing.

4. Voice printing.

Explain the role of Habeas Corpus prior to confining order

from the court.

Describe the purpose of bail and problems related to its use.

Explain the treatment of a person in custody relative to

civil liability.

State the prisoner's right to an attorney.

Cite requirement for a Speedy arraignment.

Describe miscellaneous related issues.

I. Joint custody.

2. Booking procedures.

3. Inventory of prisoner's effects.

Define admission and confession.

Explain the free and voluntary rule.

Describe the warnings and waiver requirements of the Miranda

Decision and the exceptions to this requirement.

State the ”delay in arraignment rule”.

Describe what is required on the legal preface and conclusion

for a prOper statement and the prOper procedure for obtaining

a legal and admissible confession.

Describe the ”Poinsonous Tree Doctrine” and ”Exclusionary

Rule” and court decisions affecting confessions.

Cite the constitutional requirements and rationale for

obtaining a search warrant and the desirability when practical

for utilizing the search warrant procedure.

State the general concepts of search and seizure.

State the items that may be searched for as evidence.
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Cite the elements of a valid search warrant.

Explain the sc0pe of the law on searching a person: upon

arrest; immediate vicinity of arrestee; ”stop and frisk”

situations.

Explain the scope of the law on searching premises.

Explain the sc0pe of the law on searching vehicles.

State the need and procedure for establishing a proper chain

of custody emphasizing inventory, preservation and

admissibility of evidence.

Explain the SCOpe of the law relating to electronic

surveillance used to seize testimonial evidence.

Explain issues related: evidence versus contraband; ”plain

view” seizure; third party search and seizure.

Describe the structure of both the Michigan and Federal court

system.

Explain venue, including Statutory limitations on types of

offenses triable in particular courts and the difference

between circuit and district court.

State the functions of a prosecuting attorney.

Describe the role of judges in relation to authorization of

warrants and functions at a trial.

Cite the role and function of the jury.

Explain the grand jury system of Michigan.

Describe the following stages of criminal prosecution:

indictment, arraignment, preliminary examination, pre-trial

motions, trial, appeals, pre-sentence investigation, and

sentencing.

Describe appellate procedures.

Explain proper courtroom demeanor and presentation of testimony.

Describe the court's ancillary functions: bond forfeiture,

extradition, etc.

State the officer's obligation to carryout court orders and

functions incident to the judicial process.

Define what is meant by evidence.
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State the purpose of the rules of evidence.

Explain the doctrine of judicial notice.

Explain the concept of presumption of innocen e and the burden

of proof rests with the state to establish guilt beyond

reasonable doubt.

Define corpus delicti.

State admissibility requirements with regard to evidence being

relevant, material and competent.

Define conclusive and rebuttable presumptions.

 

Define the concept of Res Gestae.

Define the concept of privileged communication.

Identify the best evidence rule.

Explain hearsay evidence.

Explain the importance in maintaining the competency and

creditability of the chain of evidence.

Explain Opinion evidence.

Explain the Exclusionary Rule and “Fruit of the Poisonous

Tree” doctrine.

Explain the sources of criminal law in Michigan: common law,

precedents, statutes or code laws and Attorney General's

Opinion.

Explain the sources of law and general classifications of law;

such as criminal, civil, tort, and offenses against prOperty

versus offenses against persons.

Define and explain the classifications of crime: felony,

circuit court misdemeanor, and misdemeanor.

Cite the most common criminal offenses Specified by Michigan

substantive criminal law and state the elements of each

offense.

Define and explain criminal defenses.

Identify legal terms, phrases, and definitions.

State the jurisdiction and uniqueness of the probate court.

State laws, legal limitations and rights of juvenile offenders.
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Identify the primary justifications for the detention of

juveniles.

INVESTIGATION

C. l .A. Explain the objectives and basic tools of criminal

investigation.

Explain scientific analysis of at least the following types

of evidence: Firearms, blood and other body fluids, soil

and minerals, fabrics, plaster casting, and tool markings.

State the elements and investigative techniques associated

with: Burglary, larceny, assaults, robbery, homicide, sex

offenses, checks - forgery - frauds, and arson.

Cite examples of the types of offenses for which false

reports are most often made, and specify the usual motives

for making false reports in these cases.

Define vice violations.

Explain organized crime's involvement in vice activities.

Describe illegal gambling activities.

Cite several common gambling devices.

State the meaning of the laws pertaining to prostitution,

gambling, and non-licensed liquor violations.

List several concepts utilized for the investigation of vice

activity.

Explain the procedure for establishing the credibility of an

informant.

Discuss the sources, effects, and appearance of the following

categories of abused drugs: Barbiturates, Amphetamines,

Opiates, HallucinOQens, Cocaine, Marijuana, and Toxic Agents

(glue, paint, etc.).

Explain the psychological and physiological results of abuse,

emphasizing the distinction between psychological dependence

and physiological addiction.

Discuss recognition of drug abusers, including the paraphernalia

typically found.

Discuss applicable federal and state statutes, emphasizing the

distinction between narcotic and dangerous drug classifications.
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Explain techniques of drug investigation, emphasizing the roles

of the undercover agent and the Informer.

Discuss the role of organized crime in drug trafficking, and

the consequent enforcement difficulties.

Explain social aspects of the drug abuse problem, i.e.,

relation of problem to general legitimate increase in drug use,

social effects of drug abuse, rehabilitative efforts.

State the significance, purpose and objectives of crime scene

search.

Explain the importance of safeguarding a crime scene.

Describe the role of the first officer at a crime scene.

Explain various systematic methods of search.

Identify means of locating microscopic evidence.

Describe proper methods of drawing a crime scene search.

Describe the various types of physical evidence typically

found, differentiating between corpus delicti and associative

evidence.

Identify proper protection of evidence.

Explain appropriate packaging of the various types of evidence.

Describe appropriate ways to mark evidence.

Identify the requirements for maintaining chain of evidence.

Explain the use of photography.

Define investigation, interviewing and interrogation.

Explain the difference between interviewing and interrogation.

Describe appropriate physical settings conducive to effective

interviewing and interrOQation.

Explain the importance of the interrogator's attitude and

adequate preparation.

State and explain effective psychological approaches for

various types of subjects.

Explain the function and use of polygraph examinations.

State the legal preface and conclusion necessary for a proper

statement.
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C.7.A. Discuss the purpose of fingerprint identification.

C.7.B. Identify basic fingerprint classification.

C.7.C. Identify the methods of discovering and lifting latent prints.

C.7.D. Demonstrate ability to roll ink prints and lift latent prints

through practical exercises.

C.8.A. Demonstrate ability to protect the scene of a crime.

C.8.8. Demonstrate ability to conduct a crime scene search.

C.8.C. Demonstrate ability to properly collect various types of

evidence.

C.8.D. Demonstrate ability to conduct a latent print search.

C.8.E. Demonstrate ability to conduct effective interviews and/or

interrogations.

C.8.F. Demonstrate ability to draw a crime scene sketch.

C.8.G. Demonstrate ability to analyze an investigation, and reach a

logical conclusion.

C.9.A. Explain the size and seriousness of the stolen vehicle problem.

C.9.B. Explain the basic information needed on a stolen vehicle

complaint and ways of recognizing the false complaint.

C.9.C. State conditions which may lead to the discovery of stolen

vehicles.

C.9.D. Explain the importance of V.I.N.

C.9.E. Discuss prOper procedures for searching for a stolen vehicle.

GENERAL POLICE

D.l.A. Describe the methods of law enforcement prevalent in primitive

societies. '

D.l.8. Explain the methods utilized in the Greek and Roman

civilizations.

D.l.C. Describe the progressive develOpment of law enforcement in

England from the hue and cry to the constable and reeve.

D.l.D. Explain the Peelian reform, Stating the principles upon which

reorganization of the metrOpolitan police was based.
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Describe American develOpment, and its relation to that in

England.

Describe the status of the American police system in the

Twentieth Century.

Explain the role of both the police and the public regarding

law enforcement in a democratic society. Emphasize the dangers

of the development of a police state in any society, and the

consequent restrictions placed upon the police in our society.

Define juvenile delinquency.

Describe theories of juvenile delinquency causation.

Describe the juvenile justice process.

Explain correctional facilities for juveniles in Michigan.

Describe police handling of juvenile offenders.

Cite examples of the types of offenses in which juveniles are

most often involved.

Describe methods of delinquent control.

Identify and demonstrate range safety rules and procedures.

Demonstrate safe weapon handling both on and off duty.

Identify the inherent dangers of some types of "off duty”

weapons.

Identify basic weapons nomenclature.

Describe basic ballistics theory.

Demonstrate the ability to load, unload, and fire the revolver

and shotgun safely and effectively.

Attain a qualifying score of l25 points on the M.L.E.O.T.C.

Basic Revolver Course.

Describe the skills included in the Red Cross Standard First

Aid Course.

Describe and demonstrate ability to perform cardiopulmonary

resuscitation.

Explain the transportation and extrication of the injured.

Explain emergency childbirth.
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State the value and necessity of field notes, including their

possible use in court presentation.

Describe proper methods of taking field notes, including

sketches and diagrams.

Explain the purpose and function of investigative reports.

Explain the basic style of police reports, emphasizing the

organization and the sound logical sequency of events in the

narrative body of the report.

Explain adequate descriptions of persons, prOperty and events.

Demonstrate proficiency in writing a complete report.

Explain what the roadblock system is intended to accomplish.

Identify the types of crimes which justify its utilization.

Identify participants in the roadblock system.

State necessity for a prompt response to a roadblock site.

Describe proper site selection.

Describe proper positioning of officers at a site, and their

weapons' status.

Identify precautions necessary while conducting 3 blockade.

Explain the value of courtesy to the public while conducting

a roadblock.

State effective techniques of radio usage.

Explain the need for brevity, clarity, phonetics and accuracy.

State the use of radio communications as an aid to the officer.

State prOper dispatch procedure.

Describe the functions performed by L.E.I.N., N.C.I.C. and

other records systems.

Identify the information query needed for the above systems

to assist the patrolling officer.

Explain the theory of patrol as a deterrent to crime and the

backbone of the police service.

Explain the purposes of patrol: Protection, prevention,

repression of crime, identification and apprehension of
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(continued) of criminals, regulation of non-criminal conduct,

and providing miscellaneous services.

Explain the types of patrol and the purpose for conspicuous

and inconspicuous methods.

Explain preparation for patrol.

Describe effective patrol procedures, emphasizing the reasons

for randomly varying the patrol route.

Explain prOper techniques for conducting a field interrogation.

Describe the procedures to be followed in approaching and

searching buildings.

Explain conditions which are conducive to crime,

Give examples of conditions that indicate that a crime is

being or has been committed.

Explain the conditions under which emergency equipment should

and should not be used.

Describe the Operating practices of both one and two man

patrol units.

State the importance of the powers of perception and

Observation of persons, places and things.

Identify common types of routine service calls, and effective

methods of handling them.

Describe the basic changes that have occurred in the American

society in the last 25 years.

Identify the internal sources of unrest existing within the

American society today.

Explain the impact of the news media on social unrest.

Define the role of the police when dealing with social unrest.

Describe man as a social creature.

Define and describe crowds in terms of their characteristics and

various types.

Describe the transition phases within crowds; within mobs; and

crowds to mobs.

Identify crowd control measures.
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Define and describe mobs in terms of their characteristics

and various types.

Evaluate the psychological factors influencing mob activities

in individuals and select the apprOpriate countermeasures.

Explain the three groups of laws applicable to riot situations.

l. Everyday laws

2. Riot laws

3. Governor's Proclamation - emergency powers.

Identify tactics used by rioters.

Discuss the basic tactical considerations of mob control in

terms of:

l. A plan of action.

Unity of command.

DiSpersal routes.

Movement of the crowd.

Assessing crowd action.U
W
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Defend the chemical munitions policy.

Describe the effects of chemical munitions.

Perform the apprOpriate first aid measures.

Explain the factors effecting the use and delivery of munitions.

Evaluate the prOperties of chemical munitions.

Explain the appropriate procedures for use of the gas mask in

regards to:

l. Protection.

2. Safety rules.

3. Proper care.

4. PrOper adjustment.

Identify the characteristics of a sniper.

Explain the type of sniper activity experienced in many past

civil disorders.

Explain the basic concepts that must be the foundation for

police counter-sniper operations with particular emphasis on

command and control.

Explain recommended tactical movements designed to apprehend

a sniper.

Demonstrate ability to form crowd control formations and the

prOper use of the riot baton.

Explain the prOper procedures for effecting an arrest.
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Describe proper techniques of searching persons, both in the

field and at the point of detention.

Demonstrate the correct use of restraining devices.

Describe the prOper methods of transporting a detained subject

in a vehicle.

Identify problems encountered when arresting a female or

juvenile.

Explain an officer's obligation, and consequent liability,

regarding the physical well-being of an arrestee.

Describe the booking and detention process.

Explain the nature of domestic complaints.

Describe the importance of an officer's attitude when handling

a domestic complaint.

Identify common types of domestic complaints emphasizing

family, landlord-tenant, neighborhood and repossession

disputes.

State common criminal law violation resulting from disputes.

Describe the procedure of responding to a domestic complaint.

List social agencies available for referral of civil disputes.

Explain the organization and powers of the Michigan Liquor

Control Commission.

Describe the role of the Liquor Enforcement Officer.

Identify and explain the various types of liquor licenses.

Explain regulations regarding sale to minors and intoxicated

persons.

Describe the regulations regarding the licensee's obligations

with reference to activities at licensed premises.

Cite regulations regarding time and days of sale.

Describe police duties when a natural disaster occurs,

emphasizing the necessity of sealing off the area.

Explain the Civil Defense alert system, including both weather

and attack warnings.

Describe the emblems used to denote the presence of radioactive

materials at an accident scene.
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Explain procedures to be followed if it is suspected that

radioactive material may have broken from packaging,

emphasizing the necessity of sealing off the immediate

area.

Explain procedures for notification of prOper personnel to

handle radioactive materials.

Explain the role of bomb squads, and procedures for

notification.

Describe bomb searches, building evacuation policies, in

regard to bomb threats, and protection of the scene if a

device is found.

Describe the types of bombs and explosives commonly

encountered.

Explain in detail the dangers presented by anti-disturbance

devices, citing examples of some of these devices.

Explain police pursuit policy, including legal aspects

regarding the use of force.

Explain the factors to be considered when preparing to make a

stOp, including proper selection of a site and proper methods

of indicating a Stop.

Describe proper positioning of the police vehicle.

Describe procedures for approaching a vehicle and assuring an

officer's safety while In contact with the driver and passengers.

Explain the prOper methods of making a ”felony stop" for both

one and two-man patrol cars.

Explain the purpose and need for continuous physical fitness

training.

State the purpose of charting individual improvements.

Demonstrate ability to perform exercises.

Demonstrate ability to perform restraining holds, come-along

holds, removal techniques, disarming techniques, use of

natural body weapons and non-lethal weapons.

Explain prOper use of the Michigan Vehicle Code Index,

demonstrating techniques to quickly locate particular traffic

laws.
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Identify frequently used sections of the Code, placing special

emphasis on elements that make up traffic offenses.

Demonstrate the proper procedure in completing a standard

traffic citation for any traffic offense.

Explain the various types of driver licenses issued in

Michigan.

Explain the elements of license violations as well as

penalties for violation of licensing laws.

Explain the Financial Responsibility law, including license

restrictions based on this law.

Discuss Michigan's vehicle registration and insurance

requirements.

Describe techniques for determining the validity of licenses.

Describe the sc0pe of the problem that the drinking driver

presents to the police and to the public.

Present the elements of the offenses of D.U.l.L., driving

under the influence of narcotic drugs, and impaired driving

as defined by law.

Explain penalties for the above-named offenses.

Explain securing the necessary evidence, including proper

report writing, to successfully prosecute for the various

offenses.

Explain Michigan's Implied Consent Law, including requirements

relative to degrees of intoxication and the various tests for

determining intoxication, with Special emphasis on the

Breathalyzer.

Explain the theory of accident causation, purposes of accident

investigation, and the legal authority of an officer relative

to accident investigation.

Identify commonly accepted steps in accident investigation

including: Proceeding to the scene; parking vehicle at the

scene; restoring the flow of traffic; collection of physical

evidence; evaluation of vehicle damange; locating, identifying

and questioning of witnesses; observing the behavior of drivers;

examining the roadway and driving conditions; and taken

measurements and photographs at the scene.

Demonstrate the proper procedure for completing the Official

Michigan Traffic Accident Report Form, utilizing hypothetical

accident situations.
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Explain routine intersection and emergency traffic control

procedures.

Demonstrate standard hand signals and gestures used in

directing traffic and the reason for each.

Explain the proper methods of entering and positioning

oneself at an intersection.

Explain the professional image projected by an Officer who

employs the prOper traffic direction techniques.

Identify useful aids that can be employed in traffic

direction, especially during hours of darkness.

Identify patrol techniques and patterns both from the standpoint

of accident prevention and violator apprehension.

Explain the selective enforcement concept as well as selective

enforcement procedures.

Explain the importance of traffic records as they relate to an

effective selective enforcement program.

Describe the critical nature of officer-violator contact in

terms of the professional image projected by the officer,

including the basic psychology of police-violator contact.

Explain various levels of traffic enforcement action.

Identify the pOpular speed timing devices now employed by

various law enforcement agencies, and explain their basic

operating principles.

SPECIAL SUBJECTS

F.l

F. l

.A.

.8.

Define human relations.

Explain the process of socialization.

State examples of, and reasons for, differences in the

perception of the police by various ethnic groups.

Explain social trends in the United States, emphasizing the

results of urbanization.

Cite examples of behavior by police officers which are

resented by the public, including the use of trigger words.

Describe the detrimental effects of bias and prejudice upon

an individual's thinking and actions.

Explain methods of maintaining favorable human relations.
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Explain the Law Enforcement Code of Ethics, and the public

trust placed in police officers.

Explain the fact that officers build or adversely affect the

public attitude toward their department and general law

enforcement by their every action.

Identify unfavorable public stereotypes of the police.

Explain the importance of maintaining composure in the most

adverse Situations.

Describe the wearing of the uniform and the importance of a

good appearance.

Describe the importance of courtesy on a traffic stop.

Explain commonly encountered Situations which present ethical

questions, such as, gratuities, drinking, females, petty

larceny, and the appropriate reactions to these situations.

Identify common abnormal behavior patterns.

State the police responsibility relative to the handling of

mentally ill persons.

Explain the proper police action for routine and emergency

mental cases and the legal basis for such action.

Describe appropriate psychological techniques for dealing

with abnormal persons.

Differentiate between characteristics common to epilepsy and

those typical of other physiological and psychological disorders.

Explain the limitations of the police in handling special

social problems.

Identify the functions of the various social agencies commonly

encountered in a community.

Explain the importance of prOper referral from the aSpect of

prevention of more serious problems.

Cite examples of common social problems encountered, and the

proper referral of these problems.

RELATIONS

identify the various federal law enforcement agencies.

Cite common federal law violations and the federal law

enforcement agency responsible for their investigation.
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Explain the necessity for cooperation among local and federal

law enforcement agencies

State the functions performed by Corrections, Parole and

Probation and how each relates to the other.

Describe the corrections system.

State the functions of the parole and probation officer.

State several rules normally applicable to the parolee and

probationer.

Explain the normal procedures to be followed by the Officer

when a parole or probation violator is apprehended.
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EXTRACT - STATE OF MICHIGAN PUBLIC ACT 203, SECTION 9, IO, AND ii

The council Shall prepare and publish minimum employment standards with

due consideration to varying factors and special requirements of local

police agencies relative to:

(a)

(b)

(C)

(d)

(e)

(f)

(g)

(h)

Minimum standards of physical, educational, mental and

moral fitness which shall govern the recruitment,

selection and appointment of police officers.

The approval of police training schools administered by

a city, county, township, village or corporation.

Minimum courses of study, attendance requirements,

equipment and facilities required at approved city,

county, township, village or corporation police

training schools.

The requirements in subdivision (c) shall be waived if:

(i) The person has previously completed 240 instructional

hours, has voluntarily or involuntarily discontinued

his work as a law enforcement officer, and is again

employed within 6 months after discontinuing work as

a police Officer.

(ii) The person has served at least 3 years with a

jurisdiction offering the training prescribed in

subdivision (c) or its equivalent and takes employment

with another police agency.

(iii) The person has retired from an agency coming under the

jurisdiction of this act or an agency offering the

equivalent training and is employed by another police

agency within 2 years of date of retirement.

(iv) The person is a member of a Sheriff's posse or police

auxiliary temporarily engaged in the performance of his

duties and while under the direction of the heriff or

police department.

Minimum qualifications for instructors at approved police

training schools.

Minimum basic training requirements which regularly employed

police officers excluding Sheriffs shall complete before

being eligible for employment.

Categories or classifications of advanced in-service training

programs and minimum courses of study and attendance

requirements for such categories or classifications.

The establishment of subordinate regional training centers

in strategic geographic locations in order to serve the

greatest number of police agencies that are unable to support
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(continued) their own training programs.

Acceptance of police training and experience in countries

other than the United States in fulfillment in whole or in

part of the minimum employment standards prepared and

published by the commission.

The council may enter into agreements with other agencies, colleges

and universities to carry out the intent of this act.

The council may:

(a)

(b)

(C)

(e)

Visit and inspect any police training school, or examine

the curriculum or training procedures, for which

application for approval has been made.

Issue certificates to police training schools qualifying

under the regulations of the council.

Authorize the issuance of certificates of graduation or

diplomas by approved police training schools to police

officers who have satisfactorily complete minimum courses

of study.

Cooperate with state, federal and local police agencies in

establishing and conducting local or area schools, or

regional training centers for instruction and training of

police officers of this state, its cities, counties,

townships and villages.

Make recommendations to the legislature on matters pertaining

to qualification and training of police officers.
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TASK: Moving Prisoners

TASK DESCRIPTION: Maintains security and safety of prisoners being

moved from one place to another.

In the performance of this task, the Police Officer:

TPO#

I. Is able to reduce tension and possible violence among persons being

held in facilities or transported in vehicles. Performance may

occur in a variety of situations when persons are being held or

transported. Performance may be evaluated by peers, custodial

personn , and other witnesses at the scene and by supervisors and

court personnel who are involved in complaint actions and other

subsequent activities involving injury to persons, damage to

vehicles and facilities, and may involve criteria such as the

extent of physical damage and injuries, actions of personnel in

inciting initial or further violence, and success of procedures

used in reducing tension and restraining participants. Measurement

techniques may include observer ratings and frequency of injury and

damage incident reports.

(Role: Maintenance of Order)

2. Is able to minimize opportunities for persons in custody to possess

weapons, cause a physical threat, or escape at any time or place

such as when in jail, in court, in vehicles, and public

transportation when extraditing. Performance may occur in a

variety of situations when persons are being held or transported.

Performance may be evaluated by persons in custody and others at

the scene such as peers and citizen witnesses and by those who are

involved in subsequent activities such as supervisors and court

personnel, and may involve criteria such as an assessment of

preventative procedures that were followed such as: how searches

were conducted; whether and how physical restraint equipment was

used; whether weapons of personnel were protected; quality of

surveillance; and by the frequency of successful and attempted

assaults and escapes by persons in custody. Measurement

techniques may include observer ratings and analysis of incident

reports. (Role: Maintenance of Order)
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INSTRUCTOR GUIDELINES
 

TITLE: Introduction to Constitutional Law - l Hour

OBJECTIVES: When the trainee completes this lesson, he will be

able to:

A. Discuss the overall objective of constitutional law.

8. State and explain constitutional mandates and/or limitations

on law enforcement in Michigan.

SUGGESTED TEACHING ACTIVITIES

A. The prime intent of this tOpic is to provide the trainee

with an understanding of the basic concepts of constitutional

law. Those amendments primarily concerned with the function

of law enforcement are discussed. This section will establish

the fundamental basis for the total legal section.

B. The SUGGESTED OUTLINE OF MAIN POINTS which follows is not

intended to replace the initiative, imagination and creativity

of the instructor. They include only minimum instructional

requirements, which in all instances should be magnified and

expanded upon by the instructor. However, the OBJECTIVES

listed above MUST be met. A major deviation from the outline

and/or objectives must be cleared with the school coordinator

first to avoid fruitless duplication and redundancy of subject

matter taught in another unit.

C. Refer to the M.L.E.O.T.C. Instructor Guidelines Basic Training

Manual Appendix for a sample lesson outline which may aid you

in develOping a personalized lesson presentation.

0. It is strongly recommended that numerous questions be asked

throughout the lesson to obtain feedback on the Students'

grasp of the concepts and generate class discussion and

participation.

E. OBJECTIVES are statements of the desired outcome of the

instructional unit. All instructional aids such as slides,

charts, etc., should be selected to fit the OBJECTIVES of

the course, and be presented in such a manner as to assure

the maximum value to the students' learning experience by

heightening interest and attention, broadening understanding,

and increasing retention.
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