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ABSTRACT

FARRIED VOVZN STUDERTS AT MICHISN: STATE ULIVERSITY

O
<

Zevarly Turner Purvington

Althouch scae progvess has been mace iruard eguailizing educaticnel
opportunitics for ren end women, it is gquile ¢icar that wonen at ihis
point in five receive fewer of the standavd rewards of acadomiz ihe:
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are copable of, The purpose of this study vas Lo exanine tne educaticnat
achievensnts and aspiraitions of married women at MSU.

One hundred and {ifty women were interviewed during Spring cuarter
o7 1970: 1/3 were currently stucents but their husbands vire net, 1/3
vere currertly students and their hushands were also, and 1/3 were rot

urrenily studzits but their hushands wore, [ata was collectog frow
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Baverly Turser Turrincion

of acadcmia--using the fellowing variables as incicators of those
rewards: degree altainwent, amount of certaiaty vecarding future

degree plans, number and duration of cducaticral daterruptions, GPA,
craedit load, major field, full or part tins status, and type of jo

held while scpusc and/or seli is in school. 07 some note is the finding
that maie students whese wives arve also students obtain much fewer of
the standard rewarcs then do male students whose wives are not in schooi,
and, on some dinensieons, even fever th:n the renale students in the

sample.
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LRTRODUCTICH

The fifties ena sixties have seen an incrceasing emphasis on equal
rights for mincrities, with cducational eguality receiving much of the
attention. Early efforts at defining and solving the inequality were
focused on blacks and the poor, and, more recently, on Chicanos. Lagging
far behind was any concerted effort to provide equal opportunity for
another minority groups: women, The reasons for this are meny and
varied--not the least of which is the extreme difficulty ot pinpointing
and "proving" discrimination against woman in education. Although the
volume of protest and study has recently increased, the response of
educational instituticns has been less than adequate.

For varicus reascns women, even in 1969, get far less university
education thon do men. Cne reason why it is difficult to pinpoint
discrimination against women in academia, is tre circularity of the
problem. Fcr example, can graduate schools be blamed for admitting
fewer women than men if (1) fewer women than men apply {(i.e. the women
self~zelect themselves out), and (2) the schools have reason to believe
that women are less likely than men to "use" their education? Or, on
the other hard, can women be blamed for low aspirations (i.e. for self-
seiocting thenselves out) i€ they know that fewer members of their
own sex get into ¢reducte schoel ara that job opportunities in acadenia
ere much betiter for mzn than for wonen?

he assionment of responsibility for the differenticl ccucaticna!
attainments ¢v the sexes 1s further cemplicatoa by the fact that wenen

1
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(as opposcd to meipors of cther minority greups) musi Tive in close day-
to-day contact with the majority group: i.e. vicmen are mavried to men.,
This contributes to the widespread feeling that each woman's education
(or, more correctly, her lack of it) is her cwn personal trouble rather
than a collectively expericnced structural problem.

The presont study is an attempt to specify at least sone of the
dimensions of this problem, using married wonen students in the
university as a special case of the larger issue. It is an attempt to
docurent som2 of the factors, both chyjective and subjective, which arc
correlated with university attendance among married vicmen. Underlying
this study is the assumption that they are {as a group) getting fewer
of the more highly valued rewards of the prevailing value system in
a culture which puts strong emphasis on education. The intent of this
study is not to define any causality but to describe a population and
suggest some relationships which obtain at this point in time. The
context in which this is presented is that women are a minority group,
they occupy marginail status in this society, that the assumption of
equal e¢hility can be taken as given and need ro longer be proven, and
that tho iife chences of each individual woman are not her perscnal

troubles but rather "public icsues of social structure." (Mills, 1967:8)



CHAPTER I
REVIEW OF THE LITLRATURE

The range of literature relcvant to this study is broad; encompassirg
general treatises on the status of women, to cxaminations of the place
of women in academia, to more specific studies concerning married women
students. All deal with the same general issues of cultinral expeclations
and institutionalized barriers which Timit the life-chances cf wcmen.

If one thing stands out in an eveluation of the Titerature cn wonen it
is the overerphasis placed en studying characteristics of wemen and the
dirth of stucies examining the ability and/cr willincness of the

system to respond. Even the present study unfortunately tends in the
former direction.

The following review will be divided into three cotegories: (£)
general writings on women, (B) examinations ¢f the place of women in :the
academic corunity, and, (C) more specific studies on the education of

mairried women.

Part A

There is a wealth of literature from Mary Wolstencraft (31257) to
Shulamith Firestone (1971), suggesting that the fact of being born
female results in getting fewer of this culture's move highly valued
rewards. Since much of this literature has recertly yained wide circu-
lation, the:rc is no rieed to review it extensively here. Houever, the

3
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vork of Bird (196¢), Dixon, (n.d.) Firastene (1971), Hacker (1951),
Hughes (1949), and Myrdal (1944) warrants brief mention.

These works include (1) those concerned with denying the biologicel
inferiority of women, and, (2) the more theoretical works on women as
a minority group. The former involves "a denial of biologicai inferi-
ority, indced c¢f biological determination of social behavior in women."
(Dixon, no date:1). This paraliels a similar body of literature
concerning blacks. It attacks assumptions of infericr intellectual
ability as well as assumptions of “the proper place" of wonen--as
for instance the assumpticn that women are persons to whom a certain
amount of drudgery is biologically appropriate. Writings in this
category also seck to expose some of the cultural expectations based on
the foregoing assunptions which act as self-fulfiiling prophecies "proving"
their truth.

But, as Carol Andreas points out:

The New Feminism takes the equality of the sexes for grantcod and

concentrates on uncovering and publicizing the systematic wvays iv

which the society prevents women from realizing their full

potential . . . The New Feminist does not see it as her task to
prove that her educational endowments are not inferior to thece of
men. (Andreas, 19G8:8)

Much of the 1itcrature in this second category involves "more
theoretical treatments of woman as somehow occupying marginal status,
representing a minority group, or showing strong parallels to the
position of biacks in the United States." (Dixon, no date:1). It
acccunts for the cbserved differences between the sexes in terms of
socialization in a context of differential cultural expectetions end

institutional harriers.
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Most notable among the carly works is Helen Hacker's article, "Wemen
as a Minority Group" (1951), which draws on Gunnar lyrdal's parailel
‘between women and blacks (Myrdal, 1244) and the marginality iiterature
(c.f. Hughes, 194G). On the basis of her definition, she asserts that
women are a minority qroup:

A minority grcup is any group of people who becausa of their physical

or cultural characteristics, are singled out frea the others in the

society in which they live fcr differcntial ond uncgual treatment,
and who therefore recard tthselves as objects of cellective discrim-

ination. (Hacker, 1951:60).

Hovever, although viomen clearly meet the first criterion, it may be
claimed that they do not meet the second. For example it may be claimed
that women do nct view themselves as objects of collective discrimination
or, if they do, that they feel such discrimination is justified. Since
"they feel nc minority group consciousness. . ." (Hacker, 1951:61), they
cannot properly be said to belong in a minority group. However, ". . .

the term 'minority group status' may be substituted. This term is used

]"It seems to me no accident that sociology diddevelop an under-
ground concerning the status of women, even while dominated by such
patent celebration of the 'status quo as natural law' as we find in Parscn's.
The reason.is not necessarily traced to the presence of women, but rather
upon the nature of psychological assumptions in sccioloay--originally
these assumptions were subsumed under the axicmatic statement of people
as 'Blank tablets' who were then sheped and formed by culture and socciety
into fully sccialized adults. While this early assumption has been
modified, sociology ncnetheless emphasized (largeiy from Cecrge Mead)
the processes nf socialization, the cdevelopmeni of a social self through
role-taking, in which social behavior, and indeed identity, springs fron
interaction and from learning froni significant others one's appropriate
roles in life. Once the biological determination of feminine behavior is
reiacted, there exists a theoretical tradition most cempatible with the
notion of equality between the sexes, since it would explain inequality
between the sexes as a result cof social iearning, and not of immutable
biological diiferences. The traditicn is alsc radical, becauce it explaing
by the sechanism of social learniing--the prohlem does not Tie with women,
but with the <ocial corder that condems woren to on inferior status., It
is the social order, not wowen, wnich must bte chanoed,” (Dixon, n.d.:2)
(On this last point, I dissgree with Dixon. Whiie it 1s true that chancas
must be inade in the social order it is also tive thel changes must be mons

sn nrrrlolce Leaadeo rvrite ac vntl ooy Yo b




to categorize persons who are denied rights to whichthey are entitled
according to the value system of the observer." (Hacker, 1957: 61). Hera
she points out that blacks for many years by ard large acceptcd the doctirinz
of their own inferiority and 1ived within the system, “An cbserver whec
is a firm adherent of democratic ideology, will often consider persons
tc occupy a minority group status who are well accomodated to their
subordinate roles." (Hacker, 1951:61). Her paper:
is exploratory in suggesting the enhanced possibilities of fruitful
analysis, if wcmnen are included in the minority aroup corpus,
particularly with reference to such concepts and techniques as
group belongincness, socialization of the minority group child,
culturai differences, social distence tests,? coenflict betweern class
and cast status, race relations and marginality. (Hacker, 1951:6%)
The minority group status of women established, other [such as
Caroline Bird (1969) and Marlene Dixon (n.d.)] have attempted to expose
some of the systematic ways in which women are kept down. In general,
both the tactics and the effects are similar to those used for many years
to keep blacks in their place. In addition, "women are disquaiified frnu
many top jobs because they don't have wives." (Bird, 1969:59). Marlerc
Dixon points out that "the hypocritical insistance that things are realiy
equal is the cruelest form of discrimination, for it leads the individual

to blame himself or herself for personal failure when in fact the cards

are stacked against them." (Dixon, n.d.:10).

ZShe also points to an interesting difference betweesn womwen and
other minorities: "Since inequalities of status are preserved in merricge,
a dominant group member may be willing to marry a nmerber of a group which,
in general, he would not wish adimitted to his club." (Hacker, 1951:64).



Finally mzaiy writoers make suggesticons for the future, but warn that
charnge is not easy:

Vanguard couples have taken turns workina and ¢oing to school, bui

ali pionnering requires thoucht end planning which tradition and

habit settie with less effort. (Bird, 1953:197)

Even secmingly successful adeptations are not without pain for those
involved, for it is those minority group mambers ". . . wnose values and

behavior most approximete those of the dominant majority whe experience

the most severe personal crisis." (Hacker, 1951:62)

Part G

In addition to the general treatises on wcmen, there have appeared
more recently a number of books and articles deaiing specifically with
discriminaticn 2gainst women in academia. Most deal with the mechanisms
and implications of institutionalized barriers and perscnal discrimination.
They differ, however, in twe ways: (1) in which areas of concern they
treat, and, (2) in their varying degrees of radicalism--some being frankly
adjustive, others calling for more radical change.

The former category, those wviorks suggesting ways for woren to adjust
to "their" prcblem, I will not review here. However, the work of E1i
Ginzberg deserves some mention. Basicelly ke views the issue of women's
education as one of increasingly broader options for women--broader than
before, and broader than those open to men:

Beycnd their problems, or, as some writers put it, their conflicts,

these wemen face an even larger number of significant options.

Ginzb2rg, 1066:5)

. . . this is an exploratory study aimed at 'uncovering' the process

of decision making followcd by a group of educeied woman who

confronted a wicde ranaz cf opportunities and scre constraints.

(Ginzberg, 16060167 uncerlining mine.] Socicty dees not care so
much whether he mavries--aithotgh most men do--biut it expects him
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to hoid dovin a job. . . . On iie other hand women ere free of thie

recquireneni, Their cptions are such broader, Therg is consida: Ln,

move toieryiic: in our socicty for womcn who remsin «ingle than for

men who remezin idle. (Ginzberg, 1966:16)

While he may be correct that wemen can more casily chaose not to
work thar can men, his line of reascning icnores several things. Firsi
it ignoroes the tcken-for-granted subtle and not so subtle institutionsiized
barriers and effecls of socializaticn that make it difficult for wonen 1o
take advantege ¢f the "much broader" options which he outlines. In fact

n "optica" is nct even an option if a person cannot take advantage of
Secondly, he seems to fali into the fallacy cf suggesting that sincz some
wonen have made it others can casily meke it too. Granted, his boois did
lay some of the ground work for stucdying educationzl chances of wonen arnd
many of his points are well taken, but he leaves funcanentally unexeamined
some of the systematic ways women are denicd equal access to education,

The second category of studies attack the problem from many diffevent
angles, but all point to the same conclusion: it is no accident that wesen
get fewer of the standard rewards of the ecucational system. A genperal
view of the problem is presented by Elizabeth Cless:

Higher cducation in the U.S. was designed exclusively for the white,

upper-or-micddie-class male. Its procedures, its rigid uninterrupted

timetalbe, and its cost ail but prohibit its use by women decpite

well-meaning. . . 20th century attemnts. (Cless, 1971:310)

This viewpoint is shared by Bettina Huber, who extends it to wonen's
chances as foculty members:

Rather, it seems that thera are a number of aspects of the acadecmir

expericn:e wihich STacK +hL deck against wenen in the prenotions gema.

The structure of academia bhas been dr<1oned thirough time to routirzly
acc0ﬂodA\- the work needs of the raic r:oftss1onul. (Huber and

.‘

Patterscn, 70:3). {[Furtherasvel, . . in conjuncticn with

university demaids (which fovor wan rot women) wonen arve also

burdened with greater vesnoasibility by the larcer society--especially
if they are marvied. {Huber and Paticvson, 1978: 27)
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Anne Davis noints out that "married carvcer women have a vhole set of

disadvanteges for wiich the university makes no provision." (Davis, 1589:

96) (5Such as childhearing & vearing, vesponsibility for housework, the
expectation that she will help her husband with his work, etc.). In
addition to the objective disadvanteges, wemen have beon cecialized to
feel they must not inconvonience anyone else ia the process of getting a
degree or a job. Some suggest that:

It is wrong to deny individuals born female the right to inconvenieice

their families tc pursue art, science, pover, money, or even sejf-

expression, in the way that men in th2 pursuit of these goals
inconverniience their fomilies as a matter of course. (Bird, 196S:18%5)

Lack of career performance or high ecucational attaimment on the part
of women is often cited as a reason for not niring women o for not
admitting them to degree programs, which in turn is a reason why vomen
don't perform or attain. J=sse Bernard cites this circular causal
pattern as contributing to the difficulty in pinpointing discrimination:
"in view of these facts, often given as reasons for differential
treatment of women, it is difficult to discern real areas of prejudice."
(Davis, 1969:597)

Others have dccurented specific and more subtle ways that academia
systematically disadvantages women. According to Reisman, women "remain
outside the informal conmunications systems that is deemed such an
essential in getting important job positions." (Davis, 1969:96). Women
are also cystematically excluded from the protégs system, as Martha White
has outlined (1970:413-416). She suggests three main reasons for this.
First, since women are not exjpected to make much of themselves intellec-

tually, and since a scnolars prestige is in some measure gauged by the



10

uality of his graduate studenis (proi&aés), then having a woman cen be
risky for a professor since there may be no pey off. Secondly, sexual
entanglements (real or fantasied) can complicat2 and/or end the relation-
ship between a professor and his protégé. Thirdly, even assuming that the
second eventuality docs not come about, the professor's wife or the
protege's husband may think it has or will and mey exert pressure to end
the relationship. 1In summary, she suggests that:"

cemmitment and creativity in scicnce are not merely a function of an

individual's competerce or excellence, but are a product of the

social environment as weil. Acceptence and recogniticn from
significant other pecple (one' peers and other professionals), and
opportunities for stimulating and challenging irteraction are
essential for decvelcping a strong occupational or professional
identify, and for creating the inner sense of role ccmpetence which
can lead to greatcr commitment and productivity in prefessional
work, Unfortunately vicnen, especialiy those who have experienced
interrupted or discontinuous careers, find such cpportunities and

acceptance difficult to obtain. (lWhite, 1970:416).

Refering to future employment opportunities,3 Huber documents her
charge of "systematic, albeit subtle, discrimination" facing women in
academia with the following observations. First, there is a "systematic
pattern of excluding women from tenure" (Huber, 197C:35). Married womon
get tenure much later than unmarried wcmen, who in turn get it later
than men. (Huber, 1970:25). Secondly, this resultis at least in part
from the following: (a) women are less likely than men to have
closely relatad primary end secondary specialities; (b) wonen are much
less likley than men to tcach a course relatcd to their speciality
[this type of teaching expcricnce would meke it harder for tie female
academic te establish kerself as an authority in a specific field"

(Fuber, 1970:31)7; and (c) women are iess likely than men tc be teachina

graduate studente.

3The ds
since the is

women's educetion o oineaiiabibhle from it

e

scussion of future ewployment oppostunities is included hers
L AJ
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For male sociclogists, then, teaching experience and speciality
area interact in a positive way, thereby ennancing the chances of
academic success,  for wemen, in contrast, this saiutary relation-
ship does not exist. In fact. . . a numbter of aspects. . . create
obstacies to her success (huber, 1970: 34-5),
Again, citing scme broacder evidence of sex bias in higher education,
Elizabeth Cless points out that:
today more than 75% (sume estimates are as high as 25%) of the
intellectuaily gifted younosters who do not enter ceolliece are girls.
Approxiriately 507 of all women who enter collece drop out before
receiving their first degrees. A1l the sources recently examined
by Jencls and Riesman for THEZ ACARENIC REVCLUTICH suggest *that wemen
with BA;s are less than half as likely as man to earn a graduate
degree, despite the fact that, on the averaje, thay have better
undergraduate records than men. (Cless, 1971: 312)
In an extrem: cese cited by WEAL (n.d.), "21,000 women were turned down
for colleoo entrance in the scite of Virginia; during the same period of
time NOT GiE application of a male student was rejected." At the graduate
level the sarc pattern exists:
Accordite to a 1908 SPECIAL REPORT Ci WOMEN AND GRADUATE STUDY, 724
of all viomen receiving the bachelors degree in 1861 planned to
attend graduate school and 7¢% of them had high academic records.
By 1964, 42% had enrolled for graduate study but only 2/5 of those
were full-time students. {Cless, 1971:312)

On another level is the issue of what Universities have done to
correct sex biases. Daniel Zwerdling in The Hew Republic (1971: 11-13 )
reported that the threat of blocked funds was necesszry to force the
Universitly of Hichigan to institute reforii to correct sex bias. The
same article elso pointed to weys that universities can hide meaningful
statistics.

In sumary, these works have pointed tc the faliacy of viewing
the infericr cducatioral attainment as a problem of individual weoren--a
line of rcasoning that "hes locked for ianzi traits when it should have

been looking at social contert. (Meisstein, 1968:2).
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. . o i1f rats run mazes bctter because exporirenters are '-;.Id thoy
arc bricht then it is obvious that the study cf humen bonhavier
requires, first and foremost, a study of the social conferts within
which pecpie move, the expectations as to how ithey will behave, o J
the authority which tells them who they are ond what they are su; {2
to do. (Weisstein, 1968:6)

A1l these works question "the assumption that pecple move in a

context-free ether, with only their innate dispositions and their indi-

vidual traits determining what they will do, . . ." (Veisstein, 1968:7)

Part C
A major portion of the studies on students who are married assumz and

find that it is the husband only who is the studert. These studies

[dealing with S.E.S., GPA's, marital adjustment, hapsoiness, perscnality

nceds, etc. (Christopherson, et. al, 19607 Aller, 192523 Falk, 1964;

Chilman and Meyer, 1966; Fshleman and Hunt, 1267; Hurley and Palonen,

1967)], are of limited value due to 1) lack of theoretical formulatic:s,

2 ) wveaknesses in basic design, and 3) incomparability of data because

OFf sampling problems* (Marshall and King, 1966:350-9). iany show an

T nsensitivity beth Lo the problems faced by married women who want an

Cducation and, more hasically, to the legitinzcy of their even wanting
9

an education.

4For exarpla, one study renorts that “only 1% of the men and 4% of
the women had droppsd cut oF cellege at any tinme because of marm’age.'
(C hilnan and Meyer, 1665:62). Generalizirg to the entire populaticn of
MA vrijed students is invalid bacause the sarsle deesa't even include al:
OhCSe people who cropped out but did not return to te part of a s..npl 2,
Szher studies weie rore avave of the possibie circuistantial bias of the
StUdﬁnf samuie” {Christopherson, et. &l., 1360}:128). Those mayried
Lidents with the nest probiems have most likely droppedcut of school

1 - . . .
id are no icnger around te be interviewzd.
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Of some interest are the studies of the S.E.S. of marriad students
which suggest that "apparcntly married male students ave nmore apt to come
from families of lower S.E.S. than unmarried males." (iMarshail, 1966:3523,
Eshleman and Hunt (1$67:487) go farther to say that "the bulk of married
students coma from a lower class background." If this is true, it may
partially explain why so few of the wives are in schocl: Both the hushands
and the wives probably subscribe to more traditioraliy defined sex-roles,
meaning that both are less likely than their single contemperaries 1o sece
educetion as a reasonable expectation for the wife,

Marshall (1966) found that student couples with children enjoy lesc
satisfactory marital adjustment; married students participate less in
college activities and finally that married males aspire to higher Tuture
goals than single males. He goes on to say that ". . . the differcuti=}
aspiration of the females was not gencrally as marked as the males &nd was
somewhat complicated by the fact that many of the women vere fulitime
housewives." (Marshall, 1966:357). While he suggests that "it would
appear that the process cof marriage is largely responsible for the
higher ecducaticnal aspirations of the married respondents" (Marshall,
1966:357), he seems to ignore or take for granted the effects of marriaga
on women. Cther writers as well show this insensitivity to the conditions
which stack the deck against women.

In contrast to Marshall's acceptance of the staius quo a5 naturail
law are writings which suggast some of the implications cf the present

rattern of husbands chtaining more education than their wives:

But, by and large, couples are not equally educated. Tho ac ;t\
pattgrﬂ is for husbaru. 0 have more schooling, wives in wvvo HERES

and as the vears of vog2itornnss accumuiate, the difioventish
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widens., . . . He winds up with a Ph.D, she with 2 “Ph.T., the
consulavaory cegree for "putting hu':by thvough". An election has
been mace that the nusband's carenr has priovity . . . . No

coubt tie young vweman's secrifice ves eppreciated but the division
of laber begins to divide interecis tco. Routine work keeps her in
& narroy charnel, while he ooec on to increasingly more complex
leveis cf thcught. In most cases her carcer is eclipsed. The wifce
who puts her husband through, winds up through. (Reeves, 1971:32-4)

Several studies have been done concerning married students at IMSU

and Lansing Conaunity College (Ross, 1963, 1955; Erickson, 1965; Hunt,

12665 Thomas, 1%c5; Lantz, 1965). Dorothy Ross paints to the greater

difficylty voren face cetting the education they are intsliectually

capahle of:

Senford has stated 'nne of the greatest dangers at the period of

late adolescence s taxt tho young persen will commit himself piz-
maturely to a socic: vole inat helps define him as ail right in the
eyes of the worid but wiich is not in keeping with his needs and
talents. The marriages chese young wonen made were not inappreprigtie
in the eyes of the werid. . . . But they found themselves in situs-
tions which restricted their freedem teo grow and develop as autononous
individuals. (Ross, 1963:75)

The three "lacks", lack of time for home and family, lack of time for
study, and lack of finances, contributed to the suppression of

goals that could have been appropriate for the intellectual potential
of the woman. (Ross, 1965:8-9), these studies illustrate the innact
of the cultural attitude toward marriage and femily on the goals and
concerns of the beginning single fresrman and her married uncdergraducte
sister. From my vantage point as a counselor of bein men and woren
students, it seems to me that the counselling of women in higher
education is a more cumplex procass than ccunseling of men. To

the consideration of such factors as wotivation, academic aptitude,
special skills, and interests which are applicable to helping a man
make an appropriate choice to which he can then proceed with singie
purpose, ve have to add for women the resolution of the conflicts
presecnted in these factors:

1. The present attitude of the American society which places almest
any kind of a narriage for a woman above a career ovr intellectual
attainment., . . .

2. The limitation imposed by the "perceived" attitude of the
significeant male--boyfriend, husband, father, professor, or

othars,



—
($x]

3. The selection of a program which will Tead to a uecal whirch wil?
be pussibie to combine with the responsibilitics of warricce
and family.

4, The selection of a goal which permits interruption fur child-
bearing and rearing.

5. The physical and psychological stamina necassary 17 combina
roles successfully.

6. The availebility of educational or vecational cpportunity with
husband's mobility.

7. The frustration inlkerent in suppression or downgrading of goals
as a result of marriage. (Ross, 19£5:9-10)

The findings of a stucy by Lantz (196%) suggest that those women
who are in school have more clearly defined goals and more feminine
oriented occupational plans than those not in schnol. This suggests
that school is easier and seen as more reasonahle for those women who
accept cultural attitudes and who choose a feminine career--in other
words, women whc stay in their place.

A third study concerning adult students found that: Vcmen were
older; both the men and the women tended to come from non-csllegz
parental backgrounds; spouces tended to have suome college education
(but more of the hushands had done graduate work); the men were aiming for
higher degrecs ihan the vamen; more women than men were in educaticn; and,
vihile the men held a variety of jobs. the women were concentrated in
office, sales, teaching end nursing. (Erickson, 1966).

The Facu]ty-Studént Cormittee in their Proposal For a Married
CStudant Service Center (1271) concluded *hzt the student wife:
is a prisoner to hoy apavtment; she caennot shere with her husbend
in his anteilectual doevelopiient, Hence the situation arises in
which the husband grows inteliectualiy while the wife remains

stagneint, Locoing an iacveasingly less stimulating pa trer to her
hustband,  Such convlict s the wife naturaily proauccs strains in
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the mevitsd retetionchip wiich often cannot Lz vaduced unless

consrete canges in ithe envirenment are made. {Facuity-Student
Comsitrie, 1271:6)

Even this sesningty onderstanding study fails to get at bazic underiyii
assumptions concereing whe vights of women.
Margaret Mead has suggszied that women's lack of education is
not only for the individual woman's developing autonomy, but also for the
marriage relationship and, by extension, for society in general. Some
universities have instituted programs aimed at correcting this inbaleice
by encouraging (with scholarships) the wives of male students to contirte
their own schooling at the same time as their husbands. (c¢f. (Schleman,
1969a, 1969b).
The remainder of the articles deal with two issues. First are tihe
;/socia1ization variables which prevent married woman frem seeinyg educaticn
as a reasonable expecctation for themselves. Whitchurst (n.d.) has
suggested orie mechanism by which women keep themselves out of school:
It is probable that American mcthers find it overwhelmingly
unacceptahle to sce in themselves a very important level of self-
seeking behavior., . . . self-seeking appears in this sample to be
covered by raticnalizations of doing something fer the chilaren,
family boiefit, or society. (Whitehurst, n.d.;8)
Second, are the more tangible difficulties of being a married woman
student. These include duties which custcmarily fail on the wife:
care of childien and respensibiiity for hcusework, helping the hustand
with his woirk, and the nead to earn money to pay for tno husband's
education. A1l of thewe are a corbination of cultursl cxpectations and
cbjective conditicns. Of the difficuity in breaking cut of ¢1d paiterns,
Cynthia Epsfcin writes:

i y worcn wird chente bath marviage and & career face a neavly
rilezs situaticn. . . . The ability to deal with complex reles.

G35



is stili laracly a mattar of individuz!l acdeptetien and ceommiemise.
(Cpsiein, 1969:20)

A final cbeervation on the writings in this category: some of the
reported "facts," while doubtless true, can be and are used in a vay
that keeps wenen "in their place." For instance, many studies (c.f.
Fagerburg, 1967) repert that interrupted students are better students,
This can and does provide @ raticonale for saying that the present status
quo (women getting their education after their kids grow up) should be
preserved. Consider, cn the other hand, how outraged we would be by
anyone's suggzsting that since older blacks are better students than
younger blacks, universities should not werry about making it possible
for more young blacks to attend coliege. The sarme holds if we substitut:
men for womzn in the analogy. Here I am not denying that older students
mey very welil be better students, only that the evidence seems to be
used selectively as a rationale for preserving the status quo. However,
even if people are better students (usually operationally defined as
getting better grades) it is still true that a late vs. an early educa-
tion does restrict one's 1ife chances.

At the time the data was collected fcr the present study, most
studies of married woinen students were bascd on the assumpiion that
less education for women was 'natural', and furthermore great strides
had been made in improving educational opportunities for women. The
present study began with the assumption that women receive less education
than men for two reasons (neither of which is the result of some
inherent part of female nature): (1) they are taught, cariy and late,

to expact less, and (2) the objective conditions undoy which they, as



18

compared to wein, must get en education severeily Timit the Tikelihood

of their getiing es much as their intellectuel capabilities would indicate.
Looked at in another way, the prescnt study suggests that in crder

to get the standard revierds of the educaticnal systcm one must play by

the rules. The rules, as far as education is concerncd, are that men

will get the amount of education they want, need, and are capehiec of

either before marriage, or after marriage with the finencial and moral

support of the wife. The man will get an educaticn and a good job

(which is what men are expected te want) and the woman will get the

security and status of her husband's achieverentis {which is wh2t she is

expected to want).



CHAFTER 11
METHODOLOGY

The data used for this study were collected {rom two sources:
statistics firom the Office of the Registrar at MSU, and 150 telephona
interviews. The latter were dene by the author at the end of Spring
quarter 1970.

From the Fall 1969 MSU Student Directery, a stratified random
sample (incluging both graduate and undergraduate students) was selected

consisting of one hundred and fifty woren in each of three categories:!

1. Fifty women whe were currently stucents but whose husbands
were not.

2. Fifty women who viere currently studerts whoese husbands were
also.

3. Fiftyzwomen vwho were not currently students but whose husbands
were.

Ninety-eight per cent of the women contacted agreed to cooperate with

the study. Data concerning both spouses was obtained from each woman,

]In all, the original saanle included 188. Twenty-fovr persons couid
not be contacted for the fo]]uulng reasons: moved, unlisted phone, or
disccnnected phore. An additicnal nine nuwbers “USU’ ted in no answer over
a two week period, and the university refused to give the addresses or
numbers of twc pcople. Finally of the 153 women COﬁ*’cted only three
refused tc complete the intervievw schiedule: one couid not speak English,
one was reluctant Lo give the infcrmation over the piiche, and the third
did not want any part of the interview.

2A person was counted as a student if he or she was a student during
any one of the three quarters Trem Fall 1969 to Spring 1970,

19
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felephonc interviewing counared Lo regular interviewing is fast and
efficient--ali interviews were completed between Fay 20 and dune 53 no
travel time or experditure was necessary; peopie seldom home were ecasily
reached, and out of town respondents could be included despite the
distance. A1l these facters made it pcessible foir all intervicws to be
done by one person and to be completed at essentially the same time (end
of Spring quarter)--increasing the conparatility cof the data. The
advaritages over mailed questionnaires are many. Fivst the very high
response rate of the present study is never equailed by mailed questicn-
naires. Only three out of 153 did not complete the interview. Secondly.
complicated diractions would have been necessary on a questionnaire
making questionnaive completion difficuit for many respondents. Finally,
the open-crided questions were no doubt answered in more depth.

One disadvantage of telephone interviewing is that many people are
suspicious of telephone calls from strangers. Although I was extreuwsly
successful at gaining their cooperation, I have some ethical vesarvatians
about that very success. Increasingly large portions of penpia's privat:
lives are becoming material for data banks. Even the possivility that
such data could be used to centrol pecple against {hoir wWiil makes e
uncomfortable about my potential contribulisa to this trend, ‘ove
innocuousiy, but still potentially harwmful, the fact thet respuncants
ceme o trust w2 i the phone may have maar them nove open avd valnorabic

~
i
»

to the myriad izlephene solicitations tha*t accur daily.

The Intevvicw Ttself took from 10-7s winutes, bul many lasted dcoger

~
1
H

At the end o1 the interview I usually azked thn vespondeani 3% sihe bnd

'
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(wiich Tested from Lo to Farny-five winutcs) vove of Tititle use to me in
the actual s:iudy--they wovs excrenciy valuabis in anolhior sense, Dota
collection is wsually a onc wov sivoet--the interviavuse acks guestions end
the respondent answers. Through these iniormal (and in many cases wamm
and intensely personal) conversaticrs a new nodel was vossibie. Soma
respendents nad opinions on the voith and conduct of the study which they
wanted me to know about., Scome were necative about the study, while oilhiers
felt the focus of the study was vitally important. Others gave me a lot
of encouragement to continue with the study after the thesis was “one.
Some respondents were intellectually or emoticnally aifected by the
interview. For example, for some womnen it was {their only charce o italk
with another adult cduring the day. for cikers, it was a chance {0 compare
problems and accomplishments with ~cther rerson who was trying to

combine family responsibilities with getting an education. Some were
threatened by various issues brought out in the interview and needed
reassurance that they personally were airignt. Others had personal
prebieins and appreciated the chance to talk through those problems withi

a sympathetic stranger.

i%, to scre extent, many respondents got niore from the interview
ithsn simpiv a chznce to give som=zone data for @ tresis. 1 think an
interviever has an ethical responsibility {o respondents--to recognize

and take ecccunt of the complexity and autcnomy cf each individual (some-
thing a questicnrzive or an interview ganorzlly docs not do); and te

take some responsitiiity for the Tact that the interview may bring cut

' )

feelirgs in the respondent thot may reed to he dedlt with rignt away.
I have chosen not to use the informeticn shoved in thete informal conver-

Gz since T ofeel it vould be o viclaticon of trust and intimacy.



CHEPTER T11
RESULTS

Although it s often contenced that wowen now have equal access
to educaticn, the results of this study are consistent with &a opposite
conterition. Fivrst, the results <haw significent diffeiences between men
and women in the direction of the men obtaining wore of the stsndard
revards of academia.3 Furthemiore, there ave significant differences
between the three groups of subjects (each containing both mer and veron)--
the most startiing o7 these being that male students wiicse wives are ¢l-o
in school are less likely than othzr men, ond evaa less likely than ihe
wemen in two of the other categories, to got the standard rewards of the
system. Scme of the differences which were documented by the study =ve
presented belcw. The more generally descriptive resulis are outliner
fivst, followed by those results that best illustirate the differaniial
attainment of the standard rewards of academia. Some of the qualiiatvive
responses to questicn number thirty-two are included in Part II,

allowing more insigiit into the values, hopes and fears of the respondcnts,

5Hore c¢egrees, uninterrupted education, etc.
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Part [
The throe avaups® interviewed for this study differed from each
other in significani woys along the following dimensions; age, nunbers
and ages of cnitdren, empioyment, income, friends, parents' education,
husband's reaction to wife's education, and impressions regarding the
effect of scaclarshins,
The age differences Letwezn the thres groups were considerable
and in the hypothesized direction, with Group IT being the youngest and

Greup I the oldest.

TABLE 1
AGE BY GROUP A:D SEX

o _ﬁgggqﬁ_ij_ __Group II Group III
Women [len Women  Men vlomen Men
25 or under 11 9 36 29 18 11
over 25 39 41 14 21 32 39
Mean age 35+10 3&+11 24+4 2645 28+h 2946

Althouch by definition 811 the women in the sample were married,
10 per cent {5) of the women in Groun I were separatcd at the time of

the interview.

4For tha rewainder of ihis thesis the three groups will be refeired
tc as foilows:
Group Tife 2 student, husband not,

o hishand end wife students,

N
Group Ii: Both
Group Iil: Husband a student, wife not,
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The difterances in the mean age at marriage betweenh the thiree groups
were smel® .%though Lwice as many of the women in Groups I and Il were

married L~ e age 20 as cowpared to tie women in Group IIT,

TABLE 2
AGE AT MARRIAGE BY GROUP AMD SEX

3 Cfouﬁ_L__ Group IT __Group TII1

Women Fen lomen Men Wemen Men
under 20 10 1 11 4 5 5
20-24 28 26 39 46 39 31
25 and over 10 4 0 C 0 0
Mean age 22.06 24.68 ¢0.58 22.3 21.8 23.0
s.d. 3.4 4.4 1.7 2.3 2.4 3.6
N= 50 50 50 50 50 50

Women with chiidren, especially preschool children, are less
likely to be going to school. Women in Group III (who are at home) eve
twice as likely to have children as are the women in Group II {whe are
students). yomen in Group I (who are also students) are even more
likely to have children but theirs are less likely to be of preschoo!l

age.
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TABLE 3
NUMBER OF CHILDREN PER TAMTLY BY GROUP

Group I Group II Group III

no children 9 32 16
1-2 children 18 14 30
3-4 children 22 2 3
5-6 children 2 2 1

A high percentage of married students in all three grcups aie
employed. Although haviug to work is often cited as a reasch for not
going to school it seems clear from Table 4 that many people are able

to work full time oo well as attend school.

TABLE 4
EMPLOYMENT STATUS BY GROUP AND SEX

onER CTen  Womew—Fem  Womeno—igw
not employed 18 1 16 12 22 14
Part time 7 0 16 16 6 15
full time 25 47 18 22 22 21
N= 50 50 50 50 50 50

One of the most frequentiy mentioned reasons 7or not being in
schonl is Tack of finances, Yet it is tne group witn the lowest income
that finds it pascible forr both the hushand and wife Lo go to school,

Almost all ¢f the woren in Group I have very hign Tonily incomes,
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There were oinly three respondents in Group I with incomes of iess then

$5,000/year--ail three were recently separated from their husbands.

TABLE 5
ANNUAL INCOME BY GROUP

Group I Group II Group III
Under $5,000 3 15 8 o
over $15,000 26 4 7
N= 50 50 50
Mean $12,500 $6,500 $3,500

There is a very high correlatinon between atterding school and having
close friends who attend school. However, it cannot be infeirred from
the present data whether having cliose friends in school is a cause or an

effect of the woman herself being in school.

TABLE 6
NUMBER OF CLOSE FEMALE FRIENDS NOW IN SCHCOL BY GROUP

—— co—— —

Group 1 Group II Group ITI
None 16 15 29
1 or inore 34 34 20
has no clcse Triernds 0 1 1

N= 50 53

o
<




An interesting and unexpectod finding concerns the educational
level of tha respoadents' parents. The data in gencial do support the
hypcthesis that married students have less educatod parerts than the
student body in gencral. However there are interestiing differences in
the data from Group I. The fathers of women in Group I are ten times
as likely as the fathers o7 the women's hushands to have cone or more
coliege degrees. Almost % of the women's Tathers have college degrees,
while only 2 of the 50 fathers of their husbands have degrees. This
same relationship holds for women in Group II but the difference is much
less striking (15 of the wives' fathars and 12 of the husbands'
fathers have degree., In Group ILI the opposite holds--the husbands'
fathers are more educated than the wives', In all three groups the
nothers of botn the men and the women have roughiy the same number of
college degrees (in each group hetween 11-13 of the mothers have cne cv
more college degrees). The anomalous situation of the wife's father
having more cducation than the husband's father still obtains in Group I
even when age is held constant®--sugaesting that the difference cannot
be atiributed to the relatively large numbter of older women in Group I.
Looking at cach individual couple from Greudp I, one finds that the
same pattern holds: 1in 21 out of 50 cases the wife's father has more
education than the husband's father, in 8 cases the education of both
spouses; fathors if rcughly equal, and in 6 cases the husband's fether

has more educaticn, One possible hypothesis is that only wcwen who feel

- ————

5 N . . . .
Conzidering ail education, not just college degrees,



very much entitiad te an educatiorn (i.2. woien who cane from more
highly educated families themsclves) can Justiiy thzir going to schocl
after marriege and children, This, conbined with Tiw: fect that their
family income is vary high, may explain vy 1t cezins more reasonable

to them (than to women in geaeral) to get an educavion,

TASLE 7

EDUCATICNL LLEVEL OF PARECNTS EY GROUP ARD SE

_ Group 1 Groue 1T Growp 1il
Women  Men " Woien  fien Women Men

Fe.. Mo, Fa. Vo, Fa. lMo.Fa, Mo, Fa. Mo. Fa. Mo.
BA 10 9 1 1N 9 7 7 7 9 6 10 11
MA 4 4 0 1 4 1 4 2 2 3 1
PhD, MD, etc. 7 O 1 0 5 0 4 0 30 3 0

Totals 21 13

~n

12 15 11 12 11 14 8 16 12

N = 50 50 50 50 50 50 50 50 50 50 50 50

The data from cre question, "How dces (or would) your husband feel
about your geing to schcol?" do not seem very valid or reliable. It
probably does net reflect the complexity of feelings inherent in the
situation. hHowever, two thinas may be mentioned. First, considering
cnly gross differences, it appears that fewer of the husbands in Group
ITT than in either of the «iher two groups are in favor of their
wivas going to school, Scine of the "no answer" responses mey refiect
a negative attitude on the part of the husband (the response in many
cases was "Oh, I wouldn’t ¢ anyway so his opinion wouldn't matier).”

Firnally it s interosiing (thongh perhieps uswarrantzd) to <peculate
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why so many of the husbands in Group do encourage taeiv wives tc go io
school--perhcps it is easy to be encouwraging if they know that their

wives really wouldn't go anyway.

TABLE 8
HUSEANDS' OPINIGHS ON WIFE GOING TO SCHOOL, BY GROUP

Greup I. Croup II Group III
nO answer 4] 0 10
encouraging 45 47 34
indifferent 1 3 1
negative or OK with
conditions 4 0 5
N= 50 50 50

Since moncy is often cited as a reason why married women don't go
to school, I asked the following question: "If special scholarshins
were provided for married women, do you think more of them would go
to schoo1?" Though some of the people answered the auestion in terms
of themselves, most answered in terms of others or of women in gencral.
Some answered for both themselves end others--thus the column totais
may be more than 50. In general, the women in Group III were the least
likely to see scholarships as an incentive for most womzn. Not even
1/3 said "yes", as compared to 2/3 of Group II and over 1/2 of Group I.
They were almost three times 2as Tikely as wemen in either Group I or
IT to say "no" (with respect to both themselves and others). However,

with respect to themselves, they were sliahitiy more ikely than either



I or IT to say "Yes, a scholarship would heip me"--12 &s compared to 7

and 9 respectively. Interpreicticn of these resulis is very tentative.
Perhaps the vomen in Group TIT are aware that there are many reasaons

more important than money why women don't go to school. Wowen in Group il

see the most value in schoiarships, perhape becauce of their very hich

interest in school and their very Timited family incomes.

TABLE 9

PERCEIVED VALUE OF SCHCLARSHIPS SPECIFICALLY
FOR FAKRIED WOMHEN, BY GROUP

Group 1 Group II Group III

For Self: 3 5 17
No 3 5 17
Yes 9 7 12
No ansver 33 38 17
Houldn't go anyway ¢ 0 3

For Others:

No 9 5 13
Yes 28 34 18
No answer 11 7 20
Con't know 2 4 2
N= 50 50 50

Summary of Part I

The resuits thus far indicate thst women in Group I ave considerably
older than other students; that women with preschocl children are less
likely ic be stucdents; that the amount of itcome necessary for the wite
to gn to schcoi is very relative; that a large proportion of married
students are employed: that women in Group I have more highly educated

fathers than do their hushards: that hucbancs feelings abcut their



31

wives' educction very belieen the g¢roups; and that wonen have mixed

feelings ebcut the value of scholzyships for niarried woiren,

Wnile the procoreing results co point to scae differences along
sex lines bolween the ¢ix sulgroups, the foillowing items provide the
clearest delineation fo thre differential distribution of the standard
rewards of ccademia.  For the purposcs of this study degree attaimrent,
amount of certainty about future degree plans, nunbder eénd duration of
interruptions in education, GPA, credit load, major field, fuli-or pazri-
time status, end tyre of job heid while self or specuse is going to scheod
were used as indicztors of the standard rewerds of acadeimia. Briefiy
sumnarized, the diiferences betwecn the groups tend in the following
directicns:

-Men wheso wives den't go to school (Group III) have toth the highost
expoctations and highest achiievements related to ecucation.

- Women who qo te schoc? later in life (Group I} are next in ling
on nost dimensiuns ercept in total number expecting to get a PhD.

-Men and womeir viho toth go to school (Group II} face more diffi-
culties and have lowor expectations than either of the above.

-Wemen vhose hushands are in school but who are not in school
themselves expzct and get the least in terms oi Jdegrees, etc.

Assuming a random distribution of abilities and an cren system (i.e.
no systematic discrimination) one would expect rotghly equail numbars cof
men and worien to be obtaining BA's, MA's and PhD's. This was cleariy
net the case for the 150 couples interviewed at MSU in 1970,

First, there are lerce differences among the four groups ¢i students
in terms of what degree they are presently working cn. Males whosze

wives are nct studonts ave almost twice as iikely as ihe naxt highar



group (women in Group I) to be envolied in & Phd. projram.  hen whase
wives are in sciiocl nowever, shov a pattern wmore simitar to the ey
in the sample--they are less likely than even thz women in Group I to

be in a PhD. prcgram.

TABLE 10

KUMCER NOW I PHD PROCRAM, BY SCX AiD GROUP

~Gioup T Group T1_ . Group 111
Women  lien Wonien — Tan vomen Fen

In PhD. program 8 -- 1 6 -- 15
Gther 42 -- 49 a4 -- 35
N= 50 ~- 50 50 -- 50

The same general pattern holds (with soie Teveling) in conparisons

of the nurbers of studcnts in each group enrolled in graduute progrars-

including MA and PhD.

TABLE 11
NUFMBER ENROLLED IN GRADUATE PROGRAMS, BY GRCUP AKD SEX

__Growp 1 _ Group IT_ _Greep 11T
Wor:en i‘en Wonien len llomen Men

No. in Grad. Prog. 2% -- 21 24 -- 34
N= 50 -- 50 50 -- 50
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The following Lable which corbines the nunter of persons with a
PhD. already, or vho ere now in a PhD program makes coimpariscn with

the non-student cpouses possible.

TABLE 12
NUFBER WITH PHD CR IN PHD PKOGRAM, BY GROUP AND SEX

Group Group II Group ITI
Women ren Women Mer Women len
No, with PnD or
in PhD program 8 15 1 6 0 15
N= 50 50 50 50 50 50

The differences between end within the three groups are striking,
with men consistently obtaining more FhD's than their wives. Also, this
comparison shows a very marked difference betwecn men in Group II
compared with men in the other two groups--a difference which still obtains
when age is held constart.

Future cegree plans of the subjects alsc follcw the same pattern.
Of the men in Group III, 21 expect to have a PhD by the time they are
threuch gcing to scheol. Among their wives on the other hand, oniy 4
ever expect to chiein a PhD., Thers is sharp distinction between men
and women alcng this dimension. Even the women in Group I, who on many
dimensions fare better than the nien in Group II, expect to get fevier
PhD's than any of the three groups of men., Furthermore, the equality
which seaied apparent in the educatioral caveers of Group II ccuples
disappears, with nearly four {irzs as many 2t the men expecting to get

a PhD.



Py

TABLE 13
TOTAL BUFETR DXFLCTTUG 1O BAVE THD SCHETIVE CR
WH0 HAVE IT ALRCADY, BY GREOLP AND SLX
wmmz _ __Groep 11 Croup_ITT
Yomen — Fan Vonicn  hen Toien  ken
No. having or
expecting PhD 12 18 5 18 4 21
N= 50 50 50 50 50 50

The responses to the open-ended questions provide dimension of
analysis on tha subject of degree attainucnt. Most of the responses
show the degree to which wonen accept standard cex-rele definitions--
many see their lack of education as their own personal problem; feel
that vemen should be abie to "keep up" without aqoing to college; feel
that man need more education than women; and feel that it is more okay
for a woman than for a man to feel inferior.

Most outstanding is the degree to which the respenses sugaest that
vwonien see their lack of schooling and the rasuitant aifficulties as
their own personal problem or as "the way things should be". The follow-
ing quotes are in response to the question “many husbands get more
education than their wives. Do you see this as a prehlem?

Many womer said that not only was this no problein, but infact
husbands should have movre education than their wives. They stressed
the "logic" of this plan and the importance of the wife's accepting her

inferior pcsition:
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--I don't think itfs a problem as long as they recegrize that they
are nei necessarily 1nte!]cctua1 acuals.,

--Heavens no, he should have wore.

--No this is provebly good for the ertwq farily--i.e. good for his
ng

--His will hopafully surpass mine. If ycu have to put ail your
eggs in one basket. they should ¢o in the husbhand's. I won't

be working for the rest of my life

--. . .Like if both want to go to shcool, but they can only afford
one or the other, it would logicelly be the husband, because he
has to be the breacdwinner.

Anoth=r lavrge aroup pointed out that it would be much worse if it
were the wife who had more education. Wonen can accept feeling inferior,
but men can't. Also some savi the strains put on a femily by an educated
woman as ill=gitimate:

--Doesn't matter except if wife has more than husband. In our
society it doesn't matter if the wife feels & little inferior.

-~In general I think the husband would have more, wife shouldn't
feel superior educationally.

--More problem if the wife has mcre

--Yes, but it's still better than the wife having more education
than her husband. . . . The more education the wife has then
maybe she'll start to get career oriented and put some strains
on the family.

--The big problem is that women get too much education. It's
eventually going to break down the family system. . . .

A number of women said that while this could be a problem, the
burden is on the wife to find some way to "keep up."
-=It is the wife's resnonsibility to keep up

--No, ns problem. I kind of keep up with him {reading, talking
with veople.

--No, most of my friends read a lot ard Lelong to League of Womern
Voters, and Sierra Club so they keep up just fine with their
hushands.



[

Cthers =aid that the hushbond having mere education wes not a
problem genevally but then wernt on to say that it had been a preblem for
them personaliy. The tone was generaily self-reproaching or at least
very particularized--its just our particular relationship, or ny
particular husband--with Tittle recognition o7 the problems inherent
in the structure of the situation:

--No. The only problem is my case (her husband has a law degree
and they are now separated, leaving her to supnort the kids as
best she can).

--The big problein is that women get tco much education., It's
eventually going to break cown the family system. You get
pulled in all scrts of diractions. But, then acain, there are a
lot of husbands that get their PhD and then leave their wives
(Tike mine did). . . but it's not the ln1v(rs1tj s problem--
each persen should find their own scliutions.

On the other hand, many also pointed to the effects they had noticaed

resulting from the husband having more education then the wife; diverce,
separation, feelings of inferiority and being left out:

--Yes, definitely. They've left their wives behind. I've seen
this in my friends.

--Yes, the husband tends to look dovn on his wife as less intelligent

--There is a higher incidence of merital deterioration when the
husband is in graduate school. Trere were five divorces in my
husband's department in two years (she herself is separated).

--Yes! Well there is a lack of communication. Some places I've
felt I didn't fit. You sometimes feel a little insecure.

--Yes! Wives don't fit in husband's sociai or academic groups.
--Yes, esp=cia11y when you get married young

an
husband througn law school. Yhnen finished she
anything.

d the wwfe puts the
doesn't have

--But then again there are a 1ot of husbards that get there PhD's
and then leave their wives (like mine).

--I know aquite & few #D's vhose wiv

ves put thom through coliege--
after 15-20 years there is no rappert

betwcen thein,
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of diffoventiel disivihution of the custouiry revards of the sysiem,
There is alsc a wide variation (by sox and group) in torws of the
certainty of iuture dzgree plans. Those who are in the customary career
line (male oriented) are the most sure of vhen they will cet their
degrees. Women in ¢11 three greups and men in Group II exrerience the
highest degree of uncertainty reoairding future degrece plans. The
following tablz represcnts the nunber of persons whe resporded "Don't
know" or “Far in the distance" to the question of "kiien do you expect to

get your final degier?"

TESLE 14
DEGREE OF CERTAINTY RECARDIXG FUTUKE DECREE PLANS BY GROUP ANHD SEX

Group T _Group JI Group ITT
Women Men Weormenn  Fen lomein Men

No. who are
uncertain 14 5 11 13 17 8

N= 50 50 50 50 50 50

It appears that the men in Groups I and III can reasonably assume that
little will interfer with their projected vlans. Women, on the other
hand, can not make this assumption. In addition to the possibility of
interference from children (since the burden of kids and housework
generally fails cn women) they must censidar how to vork their own
education ints their husband's circer patisrn, kaowing that their own

interests muat ceme second. 1t mny be that tho wen in Group I1 experience



the future in sormewhet the same way--fezling that they may have to teke
into consideration more than just their own carcer plans.

Another dimensicn where there are wide differvences between the date
for men and women conceras interrupticns in university education.
Virtually all of the wemen in Group I (46/50) and £6 per ceat of the
women in Group IT have hzd iheir education interrupted cne or move

times.

TABLE 15
INTERRUPTICONS IN EDUCATION, BY GROUP

Group 1 Group II
No. whose education has been
interrupted 46 33
N= 50 50

A further indication of the relative ease with which woman drop
out of school is the turnover in students between Fall and Spring
quarters. Since the sample was from Fall guarter records and the
interviewing was done in the Spring, it was possible to note some
gross differences in the attrition rates of men and women. Roughly
20 per cent of the women who were in school in the Fall were not in
school by Spring quarter. The comparable figure for men is 6 per cent.
Furthermore, mcn in Group II asre five times as likely as men in CGroup
III to have droppad out by Spring quarter--ancther factor highlighting

their marginal status.
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TRCLE 16
ATTRITION RATES, BY

GROUP AMID SEX

__Croup I _ _Grovn 11 _Group ITI
Fomen  ben vunen men Wolen  lien
Out Temp. (plan*
to return 9 -- 8 5 -- 1
Out permanently™® 2 - 2 0 -- 0
Sti11 in school** 39 - 40 45 -- 49
N= 50 - 50 50 - 50

*About 20 percent of the women siudents interviewed were out of

school Sprinc guarter.

t would be interesting to compare their

response to thcose of the other 80 percent especially on the open-ended

questions.

**Includes those students who were not in school Spring quarter
by reason of having completed degree requirements Fall or Winter quarter.

Men in Group 1lII had significantly higher grades than persoas in

any of the other groups.

in Group II and the women in Group III.

TABLE 17
GPA, BY GROUP AND SEX

The lowest grades were reported for the men

Grovp 1 _Group IT _Gicop ITT
oren Men Vomen Ien “omen Men
Less than 3.0 15 - 12 21 24 9
3.0 or aboe 35 -- 38 37 3¢ 40
N= 50 -- 50 50 50 50
Mean 3.37 2.45 3.25 3.78* 3,55

*G.P.A. when

last in school



0

One possibie explanation for the variation in GPA is the difiercntial
nunber of credits for which student are enrclled., A high prcportion of
the men in Group II are enrcliled in an overload (mere than 16 credits) and

t the same time very few are enrolled in four credits cor less. Although
the women in CGroup II are alsc very likely to be taking an overload they
are also somewhat move 1ikely than Group II men to be taking four or iess
credits. Men in Group III, on the other hand, are least likely of the
four groups of students to be taking a large credit load and most likely

to be taking a very light load.®

TABLE 18
CREDIT LOAD, BY GROUP AND SEX

_Group T _Group 11 _Group T11

Women Ien Woniein Men Homen MWen
4 or less 10 - 8 4 -- 19
5-6 7 -- 3 5 - 2
Totals 17 -- 11 9 -- 21
14-16 1N -- 8 12 -- 9
over 16 3 - 7 8 -- 2
Totals 14 -- 15 20 - 11
N= 50 - 50 0] - 50

6The differences in credit 1cad &nd GPA can Le partially explained,
by the fact thet more of the men in Group III are graduate students.
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There are lavoa differences between men and women in their cheices
cf major field. While over 2/5 of the wowen are in education, cnly 1/4
of the men are. Also nen are enrclled in a nuch wider variety of ficlds
than are the wemen. In several ways, however, the men in Group II
are more similar to the woren tkan to the mea in Grcup 1II. Meh in
Group III are thvee times as Vikely as men in Group II to be in Business.?
The cther uncxpected finding is the high proportion of Group II men who
are in the social sciences--26 per cent as compaved to 6 per cent of the
men in Group III and 17 per cent combined total for th2 wemea. This
may suggest that those men who marry womeri who continue in scheol after
marriage are somehow different from those men whose wives do not. They
certainiy show gross differences in choice ¢f major field. However, on
the other hand perhaps their chcice of field is a result of their iype
of marriage rather than a basic underlying preference. Scme fields
such as business and the hard sciences may demand a certain rigid,
total commitment which cdoesn't allow for ary variaticen from the tradi-
tional male Tifestyle.

Women are more likely than men to be gcing part-time, which can
variously be seen as either an increased option or as a handicap.

However, while there are considerable advantages to going part-time,

7A study by Alice Pilotti and George dalton (197CG) showed thet
there was perfect inverse correiation betwicen the nurbter of full pro-
fessors in a department (an indicator of the relative prostige of the
of the depariment) and the number of women facuity in that department.
Business had the highest number of full professors.
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attendance {profecsors have less interest in part-tine stidents,
fellowshins and assistantships are not generaily aveilable to them),
and tihet tnis hancicep falls mainly ot wonan. For woman in Group I,

going to schcoi part-time is positvely corvelated with age.

TABLE 19
FIELD, BY GROUP ARD SEX

Group 1 _Group IT Group TII

flomen  ten Woinen el Hoien  Men

Education 31 -- 30 14 -- 11
Social Work 2 -- 0 1 - 1
Home Ec. | -- 2 0 - 0
Psy,Scc,Pol.S¢ci. 4 -- 7 13 - 3
Business 0 - z 4 -- 12
Math,Hard Sciences 4 - 0 5 -- 7
Other 8 - 9 13 - 16
N= 50 -- 50 50 -- 50

TABLE 20

FULL VS PART-TIME ENROLLMENT, BY GROUP AKD SEX

Group I Group II Group IIT
Momen Men Women Pen Women Ien

Part-time 29 -- 18 13 -~ 16

Full-time 21 - 32 37 -- 34
N= 50 -- 50 50 -- 50
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TASLE 21
AGES GF FULL AND PART-TINME STUDENTS IN GROUP T (MOMEN QNLY)

Full-Time Part-Time
29 and under 12 7
over 29 9 22
N= 50 50

In considering the type of job held by the subjccts, several
interesting comparisons can be made. First there are no women
represented in the category of Prof., lawyer, M.D., minister, etc.,
although 16 men from Group I and cne from Group III are in that
category. Also there are more men than women at thz GTA, GRA, or
instructor level. Women, on the other hand, are most 1ikely to be
teachers, social workers, secretaries or nurses--there are 72 women as
compared to 3€ men in these categories (about 1/2 of the women highly
represented in the "other" category--42/150 of the rien compared to oniy
12/150 of the women. This is similar to the firding that women are

represented in fewer academic fields than men (see Table 20).

Summary of Part II

In virtually all the preceeding results there is a hierarchical
distribution--with the maies in Group III getting mare of the rewards
that are most valued by the dominant culture and those males in Group
I already having attained them. HWomen in Group I ar2 next in some respects,

but net in cthers. The men in Group II share many things in commen with
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the wemen althouon with rezpect Lo nunher of dugrees owpected and major

field they are mere similar Lo the mon Lthan to tie v,

TABLE 22
TYPE OF JOB, BY GROUF AMD SEX

Groop T _Greup I7 _CGroup IIT
Woiren Fion Vomen len Women  Fon

Clerk,sales, etc. 0 3 10 14 5 5

Secretarial 1 2 0 K. 0
Nurse 2 2 0

Teaching, Scc. Work 20 12

Instruc,GTA,GRA 11

D A w O O

Prof.,MD,Lawycr,etc.

ilitary

o O o O
o W

Business

g9 O O O O O w
p—

(93]
—
(S8}

Other
Not employed 18 1 1 1¢ 22 14

N.D. 0 2

Qo OO » O O o BH

N= 50 50 50 50 50 50
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Married vionen students are oldor than noveied wat~ <lvdunts,

-~
1

-k

meaning primarily tnat thoyv have pui off thaiv cwn eduroation watil

their husbands' ood cididronts pzeds verve taken cave of,  Althoucn o

L A T OO N o T P N R B
case can be made fov osdiucolion IRTCER R e NG K EA O P ST S O S A N

than to young aculis, the fact <til) vewmins thot ¢ pavaoy wow dooin'l
get the necessary decgree(s) until agn 40 wil
least severely handicepped in tec pursuit of, mest corcers.

The presence of children increases the Tikelihed Lhd oovonnn wi
not try te go to celiece since primary recponsiiilyny fov fhoty oive

generaliy falls on the wife even whey fhe mesh 0 fohns oot 7 ihel

many o anvway shouid nct be taken as ool of frevo cedtan vo Lol
The energy, resourcciuliness and stonied yvoneliwd T ooing Ui suhont

kids, as compared to without, ic Lran=nloun,
Many married women do not go to colizga bhocauss Luey hevie o vk

to sunnort their husbands' college carcers. Thal thoy covld pronahty

hzhavioral ropertoire.
That adecuste income is a very relative conzept comes across voery

clesriy ia thiv stucy. Couples with combined incornes of $1€,000 say
P

e od

be viTe droproed out of school because they didn't have enough moiey,

while olther coupics put both spouses through college on $2-3,000 per

Corsidering both of these variables-~cnildran and incene--it

secrit thot tinse women who rozlly feel entitled to an educrtion {and

-

- ]
hose hushands feel stuilaviy) wild

L PN <
fird a wav., NHoscver, thoe 1ong
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years of sriigiization whare a givl learns not to see a carcey os @
reasonable exjectation foi herself predispose women to compromise for
earlier ainu for far laess than would a man of comparable talents.

That women expect to get Tess comes not cnly from their socializa-
tion as ciildren and teenzqgers but also from their knowiedge of the
reality of the university. It is obvious that fewsr women than men
ever obtain FhD's, that morz wcien than men have their education
interrupted, and that women are representzd in fewer ocod jobs than men.
As a result, viomen exporience and express a great deal of uncertainty about
their future gcals. This is often cited as a character trait (flaw?)
of women in ¢cneral--they carnot make decisions. At lcast cne aspect
of this is thet wonen have correctly nerceived their reality--the truth
is that they can not meie decicions. HNot becauce of some inner defect,
but because the objective conditicns of their lives make it imposs«ible
for thein to act autonomousiy. The ability to make valid choices in the
light of cne's needs is diTficult when one's choices are always con-
tingent on (seccndary to) another's choices.!

While it seems to me problemetical whether getting a college
education is the best step in the direction of becoming an autonomous
person, it is clear that no kind of autoncny can develcp wvhen @ person

is blacied {vom making her own decisions about the directicon of her

]The ouestion of true autonomy is, of coirse, ruch broader, eid
the case can be pace that at present it is exerciseda by cniy a few peopie
(imen or vcuzn) e this society.
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own life. liciien have cystematically been denied this coption, It

is easy to ducurant this with raqard to peopie getting the educaticon

they want and I have thercfore used that as an example in this study.

But women exrerience daily instances where cther people heve contrel over
their (women's) lives either divectly or through the moechunism of the

wonan "

wanting" always to do what is best for her husband end family
and in the process denying her own needs. While {as cited in the text;
male's educational goals increase with marriage, women's goals decreas:
and with gosod reason. Marriage for a man makes « good career hoth wore
possible and nore nccessary. The opposite is true for women.

Looking at the future, I imagine there will be an increasing
demand for equal access to ecucation with little questioning of the
validity of the present educational system. Only after this is
attained will ithere be a widespread concern with changing scme of the
basic assuwiiptions underiying the present educational system. The
former is pavhans 2 recessary stzp towacd the latter. VWomen are just

~

he inig te changs from simply wenting a bigger share of the customzry

©
-cle
=
=
PO }

revards ¢f a male-donineted scciety to wanting to change the emphasis

of those very rewzyos,
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Field
(If wobl now a sit ui} cmount of school comsleted
Full or part-tii:

Grade point averros

(If not now “n scheol) were you in Fell or Winter, and do you pia

to return to school?
Number of credits this term
Age
How Teng merried?
Number of children
Rges o cnildren
How much school hed vou completed befere marriage?
Khat interrupticns, it any, have you had in your educaticn--
inclucs duration end reasons?
Wnat cugree are you currently werking oa?
khen d: you expect to get 1t?
Do you plan to get any other door
If so, when do VAt nlan to get it {thom}
What are your main reaccons for goins Lo cohnnl?
What did you do curing the time yoo w2 wol in cohod
If tuition schciarships wvere pru~aosw crerifinalty for marriad
wenien students do ycu thing it woeuld sars e dufforance in their
acing to scneol? (then asked them 4 F:,,u’JLE)
Are you emplovad?
Full or part-time
Type of work
Hou Hucs your hustand feel about your going ie schiel?
oo i femily ancore
:tvr's cducetion
thar's ecucation

,Lr.'

\ e
¢
!

'?

v vour three clesest female friends, how mary ave currently
nte?
wnre eny things that would meke it easier for you to ¢o to

Vo hishands nat ave education than thoiy wives, di you see
this as a prebici? {(ihen esked them €0 elaborate)

Ty o ey S “,, .;A, R TN . ine e o s o Ol [ . o +1-
*Sterred ftons indicate reat data wes ocllecied {from the wman) on th
[} S . . . e v P S IS
nstand as wiell 2s Loe wide on Lhese varighles.,
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