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INTRODUCTION

In the pest severel yeers an incressed amount of
attention has been given to the teachlng end content of the
undergradusate psychology curriculum., A commlttee formed by
the American Psychologicel Associetion end under the chair-
mensnip of Dr, Dael Wolfle hos studied the structure end

obJjectives of the undergreaduate psychology curriculum end

ﬁ:“_‘.\.____,_r_r_-
,:" i

has published (1952) its conclusions in & book entitled,

Improving Undercreduate Ipstruction in Psychology (€).

The comnittee proposes three main types of libercl-
educc tion objectives for undergreduate psychology courses:
1) xnowledse or content, 2) habits of thought, and 3) velues
or attitudes., The committee concludes thet eslthough hebits
end vealues cannot be tesught directly es cin psychologicel
content, "if a student works through some of the problems of
psycnology with a teacher who 1s gulded by the consideretion
of vsychologicel content, . . changes in the students' ways
of thinking ebout psychologicel events become clmoet ines-
capable" (6:7).

The committee further states: "Ideally the student
will learn to eccept &nd teke &n objective sttitude toward | ‘

himself ¢nd other people, but will be anslyticel of his



reactions and those of others 1n the sence of seeklng under-

standing of relationshipe involved" (6:8). However, the

revort continues:
There are &t present no means of determining whether or
not & student hes attained all of these objectives.
Exemination techniques cen wo far beycnd meesuring simple
factusl memory of content, but we have not yet seen ean
examlnetion which esaecuetely messures meny of the values
or sttitudes described above (6:9),

Cne of the extended objectives imrlled by the committee
report, end one that goes beyond the memory of specific fact-
ual content, would be the ability to utilize psychologicel
principles end content in the interpretation of reality situ-
ations in normel life, The proper applicetion of psycholo-
gical knowledge in such situations requires not only factual
menory, but &lso regulires a psychologicel objectivity of
attitude tozether with an empethic feelling for psychological
events, One method by which such abilities might be messured
18 the cecse study test.

Johnson end Smith (3) used beginning psychology classes
in en experimental study on teachirg methods and es pert of
tnelr study edminlstered several tests of achlevement in
psychology. One of these tests was a case study test in which
the behevior of & boy in school 1s described and then thirty
Interpretive stetements end recommendetions ere mede, such as
"Sam feels aulte insecure in soclal situctions." The test re-

guires the students to indicate 1f they agree with the state-

ment, i1f the evidence presented 1s not sufficient, or if they

2 - g ——
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disagzree., This seme ccse study test was sdministered before
end efter a tera of 1lnstruction in beginning psychology, and
it was fcund thct the imvorovement in mesn score between the
two adninistrations wes one point, Tihe correletions of thias
test with other mecsures of ecnlevement 1n psychology, &l-
though positive, were very low, The authors conclude:
Both initielly end finally the cese study test 1s the
most indevendent. Lvidently this test measures an &s-
pect of scnievement that 1s not tested by conventional
tests of schievement, end, furthermcre & course in
nsychology does not £dd much to this esvect of acnlieve-
ment, Further study of this type of test might improve
the ceriterla of echilevement in psychology courses and
might point up & remedliable defect in teachlng proce-
dures (3:9).

In summery of the preceding remerxs, then, it spvears
that 1) evaluation technicue¢s different from the conventional
ones are necded to measure the brocder objectives of the psy-
chology curriculum eand 2) the case study type of test may
posslbly be 2 measure of some of these cbjectives.

The cece study test, however, does not truly precent
8 reelity situetion., It 1is a written description of & situa-
tion or incident which 1s ectuslly qulte removed from the
experientinl side of 1life, If one 1s to measure the sbility
of students to utillze psychologicel knowledge in reality
gsituctions, the more vividly reallife situations can be ap-

proximated, of cource, the better. Fortunctely, modern tech-

nology hes developed a method by which this cen be done with



fecillity and economy &nd with wnich the stendardization re-
requirements of group treting can still be fulfilled. This
methiod, of courcc, is the motion pilcture cnd thie study will
describe the use of & motion picture in a test of psychiologi-
cal achievement end wlll present the results obteined with
1t.

One of the vrimery guestione which must be answered
18 whetlier a relieble measure of this type cen be constructed.
If s0, upon whet 1is tihie mecsure dependent --- intelligence?
memory of psychologlcal content? reading ability? or somethinrg
else? Does a beginning course in peycriology produce improve—
ment in whatever 1s being meesured by cuch a test? Is there
a sex difference in the £bllity to succeed on such & test?
These ere the questicns to which this study will direct it-
self,

"In passing 1t should be noted thet in the educstion
field the motlon nicture Les been predominently used as &
teaching method ¢nd nct a8 a testing techniocue. Motion pic-
ture testing 1e not completely without precedent, however,
The Army Alr Forces &vietion psychiology reseeérch during World
Wer II develooerd several motion picture tests for the nurncse
of clessifying &ir force personnel, Thls work is reported in
8 gbvernment publication edited by Gibson (1). An inwvestiga-—

tion of the Peychologicel Abstracts for the past ten yeers,

however, produced no e¢vidence of the use of moticn pictures

&8 a teeting technicue of psychologleel achlevement,



THE INVESTIGATION

The Motion Picture Test. Of Sketes end Elechonts (4),

a 16 mm black ¢nd white scund film with a showing time of
fifteen minutes, wes selectedl a8 heving eporopriste content
for the construction of test cuestions which could be esked
of students in a beginning course 1in psychology. The film
1s an episode extracted from a festure-length motion picture

entitled Our Vines Eeve Tender Creves end sters i.ergsret

O'Brien end rdward G, Robinson., It speciflically desls with
& discipline problem involving fctner end dasughter and
skilfully deplicts tre interection of personalities from the
initiel conflict to its finzl resolution., A 28-item obJective
test (Appendix A) based on the film content was constructed;
the items do not requlre the memory of specific factual con-
tent, The items ere nuUltiple-chclice questions with five el-
ternatives for ecch item,

The ablility to succeed on this test does not entirely
depend upcn memory of vsychologicel content, but also in-
volves the use of a speciel skill, wheotever it may be, to

&pply psychologlcel knowledge to reel-life situetlons as

1The film selectlion wes mcde by Dr. Donald }M.Jahnson,
who also constructed the test ocouestions used with the film,



portreyed in the motion picture. This test ettempts to
measure an sdditionel espect of c¢chievement in vsychology
which 18 otherwlse not touched unon by conventionsl exam-

inations in psychology.

Cther MMccesures, In eddition to the motion victure

test scores for eech subject, other test scores were used in

this study: 1) Trhe American Council on Zducetion Psycholo-

gicezl Exemination (ACE) wses used es & mecsure of general in-

telligence., The lichigan State College Boerd of =xcminers
reports 211 ACE scores es derlved scores, using a renge of 1
through 10. Therefore, the derived scores for the totel
test, rather then the rew sccres, were used in all celcula-
tions involving this test,

2) The derived score for the comprehension subtest of

the kichiren State Collere Fecding bxominction was used c¢s a

me: sure of resding ebility.

3) A 90-item objective (multiple choice and metching)
departmental finsl examinetion for the beginning pesychology
course wes uced, Law scores were used in ell calculeticns in-

volving this test,

~ Experimentezl Design., The motion pilcture test was ad-

ministered to a total of 112 subjects in two separate classes

of the beginning course in psychology. The test was gilven as



& pert of thelr regular finel examinaticn 1n the course.

This group will heresfter be referred to as the post-course

group.

The test was alsc cdministered to a totel of 129 sub-
jects in three seperate clesees durilng the first week of the
beginning psychology course ¢nd before any significant amcunt
of instruction was given, This group will herecfter be re-

ferred to ¢s the pre-cource group. Scores for subjects tek-

ing the cource for the tecond time were dlscearded,

All &dminlstretions of the test were in the s&eme room
under similar conditions. The following instructions were
given to &1l groups:

You will be shown & l1l5-minute movie evcerot from & fea-
ture film of ceverel years cgo called, "Oup Vines Heve
Tender Graspes." In it you will see liargaret O'Brien as
& 1little girl end rdward G. Robinson. At the end of

the movie you willl be given a snort objective tecst besed
on the movie you e¢re about to see. The test 1s not a
test of memory so you wlll not heve to try tc remenber
little detsils in trhe movie, and you needn't take notes,
The test willl &8X% some vsychologiczl questions cbout what
tekes plece 1n tre movlie, so all thet you need to do is
slt beck end watch the movie e#nd enjecy 1t., I wlll pess
out the tests after the movie,

Subjects. In order to determline tne effect of in-
struction in a beginning psycholcgy course on the results of
this test, 1t wae necesscary to uce different subjecte in the
pre-course ¢nd post-course edministrations becauce only one

form of the test was constructed. Even though the pre &nd

poegt-course edministrations involved different subjects, it



18 etill possible to enclyze the tecst results es 1f tuney were
obtained frcm the same subjects., This 1s possitle beccuse

of the corparebility of the two groupns of subjects, most of
whom were ¢t the sopncmore level and &ll of whom hed hcd no
previous ccurse in psychology. Teble 1 presents the sex
membersnip of the two grcuvns and shows thet & chl square
enalysis reveale no significent sex difference between the

two groups.,

TABLE 1

CEI SQUARE ANALYSIS OF SiX HILBERSEIP OF

FPRE-CCURzE AND POST-CCURSs TZST CALCUPS

l.en Women Totel

Pre-Course Group €7 62 129
Post-Course Group ol 8 112
Totel 121 120 241

Cni Square = .331 (not significent)

Teble 2 presents edditional dete upon wnich the assumno-
tion of the comparabllity of the pre-course «nd post-course
groups 1is bacsed., The table demonstrotes that there was no
significent diff+-rence between the two groups in generel in-

telligence a8 meessured by the ACE; and there was no significent



difference between the two groups in reeding ebllity es mea-

gured by the reading test,

TABLE 2

COMPLRISON COF PrE-CCURSZ AND POST-COURSE GROUPS CN

DERIVED SCCHwm

I.EANS FOR INTELLIG:NCE AND EEADING ABILITY

Intelligence: Meen S.D, SE_of Mn, SE of Diff, t
Pre-Course 5.57 1.90 .21

.28 478
Post-Course sS40 1.62 .18 n.s,*
Resdinz:
Pre-Course 5.77 1.70 .19

.27 744
Post-Course 5.97 1.64 .19 .8,%

*n.8, = not significant



RESULTS AND DISCUSSIONS

Relicsbility, The Pearsonlan odd-even reliebility co-

efficlents, with the Spearmen-Brown correction, for the mo-

tion picture test are presented in Table 3.

TABLE 3

PEARSCNIAN RELIABILITY COEFFICIENTS
FCR THZ NCTICN PICTUr-k TEST

Pre-Couree Post-Ccurse Combined Grouns

Pcarsonian r's .383 .685 .550

Although the reliablility coefficlents are not as high

&s would be desired for ucse 1in the evaluction cf 1ndividuel
getudents or for the prediction of success 1n vsychology, they
are sufficiently high to merilt the use of this test in situe-
ticons where knowledce of group resulte 1s adeguate, such as
in determining the effects of verious teaching methods on the
test results., It is generally difficult to obtain high re-
liabllity coefficlients when the number of test 1lteme is small,
Cne of the methods by which the reliabilityaf this test could
be increased wculd be to lengtrhen the test, elthough tris
wculd be guite difficult to do brcause of thie reetricted con-

tent of the motion victure urcn which this verticular test 1s

based,
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The reliability of this tect could te further in-
creesed 1f the 1lnternel consistency of the tect were im-
proved by a screening of the individusl test iteme, Guil-
ford (2) stetes thet the internzl consictency 1s greater
when the 1tems ere of equel difficulty &nd when the propor-
tion paesing an item is .50, Thece factcrs allow the item
intercorrelations and the varience of items to be the
greatest, The difficulty of each 1tem (percent:ge pcssing)
18 reportesd in Appendix B, and this information could be
uged 1in & leter refinement of the test should this be de-
eired.

Since the key to internel consistency 1s to improve
the 1tem intercorreletions, end the best index of ltem in-
tercorrelation 1s the correlction of en item with total
gscore on the test, &notner method by wnhich the internel con-
slstency relicbility could be improved 1s to select those
1teme which correlate highest with the total score. Guil-
ford (2) recommends the use of the phi coefficient &s one
of the most setisfectory 1indices of item consictency. Phi
coefficlents were calculeted for eech item through use of
the ebec in Guilford (2:503). The upper and lower twenty-
Tive per cent of the post-cource group were uced in this
calculetion. These phl coefficients are reported in

Aprendix B,
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Teet Comrnericsons: Pre and Post-Cocurce., Teble 4

preeents the tert results of the pre-course and post-cource
groups., Teble 5 shows the distribution of scores for the

two groups.

TABLE 4

SIGNIFICANCE CF DIFF-FriCihs IN Tz&T RLSULTS B=TWEEN

PRE-COURSE AND POEST-CCURSE GRCUPS

Hean “edlen s.D, SE of Mn, SE of Mn,Diff, T
Pre-Course 18.70 18,59 2.47 .219
.359 *3.25¢
Post-Couree 19.87 20,03 2.99 . 284

*gignificent beyond .5 per cent level

Although the imovrovement in mean score following instruction
in a beginning couree in psychology wes only slightly more
then one voint, the difference was founé to be very signifi-
cant, EIven so, 1t cién be generally concluded thet the train-
ing ecquired in the beginning psycholocy course effects only
glightly the ebillty measured by this tyre of test.

It 1s interecsting tcaote thet the cese study test
ueed by Johnson &nd smith (3) end cited eerlier in this
pever also showed a very small improvement under similer pre-
cource e&nd post-course conaltions, It seems likely thet both

the cese study test &no the motion plecture test of this study
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meesure similcr ebilities which are not very much effected
by beginning psychology courses es they ere presently taught.
The 1impliceation of this finding would be to experimentelly
very teaching methods to determine if end how the ebllity to

succeed on such tests could be increacsed.
TABLLE 5

DISTRIEUTION COF SCCEES CN THE MCTICN

PICTU=: TesT FCR THE T%WO GROUPS

Score: Frequency Freguency
No. Right Pre-Coursce Post-Course

26 0 2
25 1 2

2L 2 5

23 3 16

22 11 10

21 14 13

20 18 17

19 17 14

18 25 9

17 17 10

16 8 6

15 7 4
14 L 2

13 1 0

12 0 0

11 0 1

10 1 0

9 0 1
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Althouch & ccurse in psycholcgy ey not produce much
improvement in a test of this type, one may woncer how the
precourse group ettained ecores which were so very much
higher then exvected by chance (a chance sccre would be
ebout 5 to 6 )without heving hcd eny formel treining in psy-
chology. Weitzmen (5) in a study of the misconcentions of
entering college frechmen mede en observetlion which mey be
relevant to thils guestion, ke states thet

. « o Only two per cent of the freshmen %new whet 1is

mpsnt by conoitionin , wrerees 37 per cent knew the
meaning of mblim‘fﬂon wlth 55 per cent celecting the
correct definition for nrcjection, end 87 ner cent for
introvert, This wouléd seem to reveel the effect of the

creeter nublicity glven to anelytic concepte in the noo-
uler writings on psychology (not to menticn the even

more noticeable motion pilcture ¢nd redio venchant) (5:225),.

Because the content of the motion plicture and tmerefore of the
test dealt primérily with menifestaticns of perscnelity, it
1s prcbeble thet the presumitly nalve and psychologicelly un-

treined sophomores were not so neive nor untrazined,

Correleticns with Other Meecures. The motion picture

tect scores of the post-course group were correleted with
severesl other test meassures: 1) &n intelligence test (ACE),
2) a recding test end 3) the final examinstion in psychology.
All of the correlations ere Prarsonien product-moment coeffi-
clents; they are precented in Table 6 and are given seperately
for each sex e8 well es for the total group. All ccrrelation

coefficients are positive,
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TABLE 6

CUOXRELATICNS BrTWewM MOTION PICTUmk TrsST SCCURwS

OF THr POST CCURsE GRCUP AND THRwE OTHeR TuSTS

N for N for
Men Men Women Women Combined Groumns
Intelligence .226 n.s.* 31 .360 8. L6 227 8.
Reading .273 n.s, 31 .398 v.s. 46 .351 v.s8,
Final Exam 524 v.s, 54 06 v,s, £8 U472 v.s,

*n.s, - not ecignificant

8, - g8ignificent, 5 per cent level

v.8. - Very slignificent, 1 per cent level

All correlations for the combined groups ere significantly

different from zero end ell are positive; i1t 1s apparent that
success on the mction plcture test 18 pertielly releted to
success on the other three tests, The highest correlations
were found between the motion plcture test and the finel exam-
inetion, and they indicete thet elthough a moderete relction-
shlp exlsts between the two measures they ctill do not top
completely 1identlcsl abilities, Intelligence does not &appecr
to be very important factor for success cn & test of this

type.

Sex Differences, The scores on the motion picture

tecst were 2lso &nalyzed for csex differences, Tehle 7 con-

peres the mean escores for eech sex in both test grouvs end
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shows thet women in the post-course group 6id significantly
better than the men; the difference in the pre-ccurse group,
elthough in fsvor of the women was not significent., No rea-
gson for this observed sex difference is apparent, although
1t mey heve been that because the motion picture deelt with
a child-perent conflict the women were more highly motivated
to succeed 1n an area which they may coneider their eminent
domain, Another poesibility, however, 1s that women may

have more abillity in the generel erea of personsl relation-

ships,
TABLE 7
COMPARISCUN OF MCTION PICTURE TEST SCCERES
OF MEN AND WCiXN IN BOTH TEST GROUPS
Pre-Course: Megn S.D, SE of Mn. SE of Diff, t
Men 18.40 2.54 .31
b 1.L09%*
Women 19.02 2.39 .31
Post-Course:
Men 19.12 3.27 U5
.56 2,549g%#
Women 20,55 2,53 <34

*not significent
##gignificant at five per cent level
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Suceegtiong for Further Resesrch. The results of

this study 1indicste that 1t 1s possible to construct a re-
lieble test of this type end that such a test measures an
ability which is at least psrtielly different from thet mea-
sured by conventional exeminetione 1n psychology. Further
research ghould firet attempt to lncrease the reliability of
such a test, and as & starting noint 1t may be profitsble to
refine the test used in this study by selecting those 1tems
which beet meet the Internsl consistency requlirements.
Apnendix B provides this informction., The relliability of
this test could elso be 1mproved if the number of items were
increased,

Another epprosch to the reliebility problem would be
to construct &sn elternate form of thls tecst to be used in
a test-retest situcticn., It wculd also be desirable to con-
struct cdditionel tests besed on other motion pictures to
determine whether compearable results &are obtecinable with dif-
ferent motion picture content,

When such additional inform:tion concerning the re-
liabllity of such a test 1s aveilacble, 1t would be desireble
to determine whether success on such & test 1s releted to
any perticuler interest, ability, or tralt., For example,

some relctionshins mey possibly be found with meesures of
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empathy, soclal awareness, extroversion, or soclability;
others could be #dded to this 1list, If some relatively
strong relestionships cen be found, 1t mlght shed 1ight on the
specific neture end components of the ebllity to succeed on
such & test,

Another imoortsnt aspect of research with this tyne
of test would be to determine if it 18 pocssible to teach
students the skllls needed to succeed on this test. This
would regquire experimentction with different tecching
methods and & compsrison of thelir effects upon the results
obtained from the tect. The outcome of such research might

lecd to & considerable chenge in the teaching of psychology.



SUMMARY

Investigators of the undergracduete psycnology currlcu-
lum heve suggeeted that new tests of echievement 1n psychology
are needed to meesure the espects of achievement wnich go be-
yond the memory of psychologlcel content, One such asnect
1s the ablility to approprietely apply psychologicel knowledge
to the events of real 1life, This study directed itself to
the development of such a measure of echlevement and used the
motion picture as the method by which the resl1ity presentation
of real-life events could be maximized and the standardiza-
tion requirements of testing could still be met,

A 28-1tem objective test bzsed on the content of a
motion picture wes constructed. The motion picture wes a 15-
minute bleck and white sound film that dealt with a psrent-
child conflict and 1ts resolution., The test did not require
memory of factual content but rather asked psychclogilcal
questlons concerning events and interpersonal relctionsinips
portrayed in the film, The procedure was to show the film and
then administer the test.

This motion plcture test was sdministered to 129
sophomore students in the first week of a beginning psychology

course and to a different group of 112 sophomores in the last
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week of the bezinning psychology course, The two samples
were shown to be comparable in sex membership, intelligence
and reading ebility, Other test measures obtained from the
subjects were intelligence scores (ACE), resding scores end
final exeminetion scores in the psychology course,

The results of this ctudy indicete thct 1t 18 possible
to construct a moderstely relisble test of this type; edd-
even product-moment reliebility coefficients were cslculested,
A compearison of the mean scores of the two groupe shows that
altrough the meen score of the post-course group 1s slgnifi-
cantly higher then thet cf the pre-cour-e group, the amount
of imorovement on this test following instruction inpsycho-
logy 1s very small, The implicetion of this finding 1is that
the beginning psychology course does not effectively te&sch
the skills involved in a tesk of this type. The correlction
coefficients between the film test and the other measures
were €ll significcntly positive but emall; the highest cor-
relation coefficlient wes found to be with the finsl examina-
tion,

Some sex differences were found &nd they were briefly
discussed, BSug-estions for further research in this area

were glso mede,



ReFzRaNCeS

Glbson, Jemes, J. Motior picture testinz end research,
Washinzton: U. 8. Government Printing Cffice, 1947.

Gullford, J. P. Fundamental statistics in pevehology
end educction, New York: iicGrew-Hill, 1950.

Johnson, Don¢ld M, & Smith, Henry C. Temocretic Leader-
ship 1n the college claseroom, Psychol, Monogr,,
1953, 67, No. 11 (Whole No. 3€1).

Teaching Films Custodians, Inc. (Distributor). Of
evetee and elenhente, 25 Weet 43rd Streets, New
York 18, N-w York,

Weltzman, kllils, Misconcevtlons of entering college
freshmen, J, educ. Res,, 1948, Nov., 224-227.

Wolfle, Dael, Iaoroving undercreducete inctructicon in
psychology. New York: wmecmillan Co,, 1952,




APPENDIX A



22

MCTION PICTURE TesST ITewS

*correct _enswers

1, Why did boy end girl fight?
*#], Both wented the skates &t the seme time.
2, Both wanted to 1imprrss adults,
3, Zech wes efreld of the other,
b There wes nct enough room to vplay.
5. They were imitcsting tnelr perents.

2. Why did boy say: "When do I get my turn?"
1. A form of letent eggression,
2, To esegert his mesculinity,
*3, Exvectation besed on previous training.
L, Feer of failure,
f. Emotionel resction to frustretion.

3. Why did girl sey: "I was going to give you a turn, but
now I won't"?
1. To hide her enxiety.
2, To soften his enger,
3. Disvlecement of aggreesion.
4, To satisfy verents,
*#5, Kationelization for refusel,

L, YIien boy celled girl nemes, this 1lllustretes:
*1. A substlitute form of eggression,
2, Identificetion with mele &dult,
. heactlion to latent anxiety.
. Degire to play feminine role,
. Feer of fallure &8 skater,

W £

5. Why did girl pueh boy down?
1. Desire to pley mesculine role,
*#2, Eeection to frustretion,
3. Emctionsl conditioning.
4, Identification with femecle edult,
5. Fetigue frcm sketing too long.

6, Why did motker ask father to handle the boy-girl conflict?
1. liother is pvadjng reslity
*2, It 1s the fcther's coclal role,
3. Boy would be more susceptible to male control,
L, Mother was too busy,.
5., Girl identifies with fether.
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11.
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Wry did boy call girl selfish?
1. Autometic reaction to enxilety,
2. Substitution cof one form of aggresslon for encther,
3, Disnlacenent of aggression,
*4, Projection of his guilt about conflict.
5. So he would not be punicshed,

Wny wes girl unsble to sleep when she went to bed?
l., Feer cf punishment,
2, Fear of boy's eggression.
#3, Anxlety over loss of father's affection.
4, txpectation of bed dreams,
5. After-effect of emotioncl excitement,

When father tells girl toc go beck to bed, he 1a:
*#]1. Defending his disciplinery ection
2, Planning for her to forget the incident,
3. Testing reeality
L4, Resssuring mother thi¢t the conflict 1s settled,
5. Pretending thst his csughter 1s a son,

Why dia father teke girl to circus?
1. He hoped there would be & skater et the circus,
2,
3. He fecred she would hate the boy,
*L, He felt gullty sbout ounisning her,
5. He wanted to show mother who 1s the master of the
house,

Why wes girl so esnxicus while walting for the clrcus to
cone 1in?
1., She wcs afrald the boy wculd be there,
*2. She was &fraid her fether would reject her egein,
3. She secretly wanted to be 1llke her fether,
L, Unconscilously she wanted to run awey.
5. Her fear of the boy was disnleced to animals,

Which of these 1is the best descriotion of mother's role
in circus incident?
1. Frightened victim of unconsclous hete.
2, Secret egeressor egainst fether,
3. Secret sggressor against daughter,
L, Authoritaricn leader
*#5, Behind-the-scenes le&ader,

Which of these 1s the best descrivoticn of fether's role
in the family?
l. Power behind the throne,
2, Lalesgez-falre lezder,
3. Mother substitute
4, Democratic leader
#5. Authoritarian leader

He knew she would not sleep unless he dild something.
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15.

16,

17.

18,

19.

24

Wny did fetuner decelve girl about peying to heve ele-

pnent
*]1,
2,

3.
b,
5.

Which

oerform?

meintein his role ¢s8 fetiier,
meintoin verentel control.
prevent repetition of incldent,
eep secret from mother,

teach her not to lie,

To
To
To
To
To

is

the beet one-word cherccterizetion of the girl's

person«lity ¢s it 1s developed in this film?
1. Aggressive

2,

Selfish

3. Sny
L, Pec
*5, Sen

Tre girl'
. FEom

*
Ins

nFwhoe

Vhich inc
mother an
*],

uliar
sitive

s wish to be kissed goodnight 1llustrates:
erostasis,

. Reoression
. Symbolic rewerd

trumental conditioning

. Primsry cérive

1dent gives best insight into relstions between
d father?

mother says that circus 1s coming.

2, Fether bergeins with truckdriver,

3.
b,

5.
The moset

rotner tells fether thet he geve girl the skates,
Mother tells fether thct she 1s busy.
Incresse 1n girl's interest in socicl ectivities,

lmoortent personality chenge during the action

of tne film is:

1. Degrecse
Increcse
Increese
4, Increase
Increese

2
3.

5.

in fether's inconsistency

in girl'e feeling of security

in father's dominence,

in mother's freedom from worry

in girl s interest in social activities,

The film essumes that perents' velues ere those of:
1. Fatkber's occuvctional group
2.Mlnority-group femillies
3. Low-1income families

*l .

Mlddle-clase United Stctes

5. Progressive educcation



20.

21.

22,

23,

24,

25

When wes fether's concept of himself threetened most?
1. When trainer shcwed that he could meke the big
elephant perform tricks,
2, Wnen eleohant plckxed uo girl in 1ts trunk,
*3, When girl scid she would go to bed without supper,
L, When truckoriver ssked for money.
5. When mother told fether to settle the conflilct
between boy end girl,

The elephent mestered his tricks by:
1. Imitation
*#2, Rewerded vractice
3. Reasoning
L, Incidentsl leerning
5. Simple conditioning

The girl's interect 1in the clrcus was probzbly ecquired
by:
1. simple conditioning
2, rationalization
* 3, incidentcl lesrning
L4, reasoning
5. compencation

The charecter 1s the film that best 1llustrestes a
stereotyne 1s the:
1. Fether
2., lother
3. Boy
#4 . Truckdriver
5. Girl

The rrincipel motive slown by the fether was:
1. To get eway from home,
2, To evade reclity
3. To domincte hils wife
4, To imoress the boy
*5, To be & good perent.

Match the term on the 1eft with the
incident on the right thet 1llustrctes the term,

Answer
3 25, :.ffect of emotion on 1. Girl seeks father's love.

Judgment
2, Truckariver uses slang

1 26, soclal motive terms for money.

5 27. Transfer of training 3. Fatzrer gives sketes to boy.

4 28, Energizing effect of L, Girl jumps up &nd down while

emotion, walting to esefe elephent,

5. Elephant performs on street
es 1t does 1in erens,
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ITzM DIFFICULTI<S FOR THE PRE-COURsE AND PCST-CCURSE
GROUPS AND PHI COwFFICIzhTS®*BAS=D CN PCST-CCUESE RESULTS

*Note: a phl coefficlent of .277 1s needed for significence
at the 5 per cent level of confidence, and a phi
cocefficient of .364 1s needed for significecnce et the
one per cent level.

Item # PP—CO%PSP Post-Course Pni Coefficients
ercentage Percentege
Passing Passling

L. 88 87 .25
2, 55 52 Sl
3. 88 82 J37*
4, 84 95 .29
5. 69 83 JS0%
6. 7 10 .21
7 65 70 Luo*
8. 90 96 . .10
9. 95 96 .20
10, 99 100 .00
11, 74 71 L3
12, 88 81 .18
13, 26 31 .20
14, 57 65 . 50%
15. 91 9L 2L
16. Lo 50 L8
17. 61 55 .56%
18, 82 85 .32
19. 22 19 J37*
20. 61 65 .33
21. 63 62 . 38"
22, L7 54 L56%
23, L7 76 2w
24, 84 28 .28
25, 69 73 W 37*
26. 33 54 Lu8*
27. 9L 93 .30
28, 91 96 .25

*significont at one per cent level,






