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ABESTRACT

The primary objective of this study was to examine,
after parents' participatfon in a cooperative nursery school
for tfg_full quarters,the changes made in mothers' and fathers'
child rearing practices in three areas: discipline, creative
activities, and health practices in relaticn to the child.

The subjects for this study were:

Parents who were new to the nursery school situation.

Parents who would participate in the Spartan Nursery
School parent program at least two full quarters.

The data were collected by the schedule-interview
method. Two interviews were executed, one at the time the
child was enrolled and the other after two full quarters of
particigation.

The echedule contairned typical situations confronting
parents in the three areas. (Three members of the Department
of Home Management and Child\Development assisted by read-
ing tne schedule and offering suggestions> The schedule was
then administered to a mother ¢f three yeérs' experience in
the Spartan Nursery School and to a mother not connected in
any way with the nursery school in order to check the sche-
dule for content and clarity of wording. Revisions were
made fn accordance with suggestions received.

The data were analyzed as follows:

I. Parents' changes fn child-rearing practices in

all areas--discipline, creative activities, and health practices.



2. Parents' changes in child-rearing practices in
selected situations in each area.

3. Parents' changes in child-rearing practices in
each area, in relatfon to:

(a) Sex of child enrolled
(b) Age of child enrolled

In the three areas in this study mothers made more
changes than fathers in the area of discipline and health
practices, but fathers made more changes in the area of
creative activities.

After participation in the nursery school both
fathers and mothers made changes toward more permissive
discipline practices than their chances in the direction
of less permissfiveness. Mothers made a greater percentage
of change than fathers in the direction of more permissive=-
ness, and less of chance in the direction of less permissive=-
ness, Both of these percentages were stat!sticall} signifi=-
cant,

In the area of creative activities the data tended
to support the hypotheses that, after‘particlpatlon fn a
nursery school program, parents: (I) will provide a greater
variety of creative activities, (2) will gain insight into
importance of "process over product”, and (3) will provide
appropriate types of play materials,

In the area of health practices the data supported
the hypothesis that parents will not make many changes in

health practices in relation to children. These practices



tend to have been quite well established before a child
enters nursery school, There was a great similarity be-
tween responses in both interviews.

The data were analyzed in relation to sex of the
child enrolled. The results showed that sex of child
was a slight factor in parents' chances in all areas, but
not enough difference between parents of boys and parents
of girls to be significant,

The data analyzed in relation to age of child en-
rolled indicated that age made slfght difference in parents'
changes in each area, When comparing parents of younger
children with parents of older children, the latter tended
to change toward permissiveness in discipline, tended to
gafn more insight into process over product in creative
activities, and tended to change less in health practices
for children. None of the differences between parents of
younger and of older children was large enough to be

statistically significant.



A COMPARISON OF SELECTED CHILD RzARING PRACTICES OF
COOPERATIVE NURSERY SCHOOL PARENTS BEFORE AND
AFTER NURSERY SCHOOL ATTENDANCE OF CHILD

By

Vera D. Borosage

A THESIS

Submitted to the College of Home Economics of Michigan
State University of Agriculture and Applied Science
in partial fulfillment of the requirements

for the degree of

MASTER OF ARTS

Department of Home Management and Child Development

1959



ACKNOWLEDGMENTS

The writer wishes to express her most sincere appreci=-
ation to all those who have aided in the study:

To Dr. Bernice Borgman, Associate Professor, Home
Management and Child Development, for her unfailing assis=-
tance and gufdance throughout the study.

To Dr. Alice Thorpe, Head, Department of Home Manage-
ment and Child Development, and to Miss Dorothy Russell,

Head of the Laboratory Preschool, for suggestions and ad-
vice they offered as members of the committee.

To Miss Betty Garlick, Director of the Spartan Coopera-
tive Nursery School, and to Miss Mariella Aikman, teacher at
Spartan Nursery School, for their interest and efforts in
providing unpublished materials about cooperative nursery
schools,

To Dr. W. D. Baten for his generous help in the
statistical analysis of the problem.

To all the 24 mothers and 24 fathers whose time and
cooperation expended in being interviewed made this study

possible.

i



Chapter

I.

IT.

III.

Iv,

TABLE OF CONTENTS

R
V)

(o]
(1]

INTRODUCT on. . [ o L] [ [ [} ° . L] . L3 . . ] .

The Study o« ¢ o o ¢ ¢ o o o o o ¢ o o o o o o
General Purpose of the Study. « « ¢« ¢« ¢ ¢ o o
Specific Purpose of the Study « « « « « + &

The Spartan Nursery School. . ¢« ¢« ¢« ¢ ¢ o o &

History. . .
The Staff., .
The Parents.
The Children
Parent Educat
School . .

L] L ]

tan Nursery

e o o o

t S

0 a

@ w0 o o o
o J o e o o
e W e o o o
e ™ e o o o

REVIEW OF LITERATURE. « « o o o o o o o o o @

I ) B Yo I 0 « LN e, 1 6) BEENE — N U7 B €U G 1)

History of Nursery Schools in America . . . .
The Growth of the Cooperative Nursery School
Movement, . ¢ ¢ o ¢ o o o o o o o o o o o o 19
Attitudes Toward the Cooperative Nursery
School. & ¢ & & ¢ ¢ ¢« o o o o o o s o o o 22

SCOPE AND PROCEDURE o o ¢ ¢ o o o o o o o o & 29

Definition of Terms . . . ¢« ¢« ¢ ¢« ¢ o « & & & 29
Hypotheses. « o o « o« o o o o o o o o o o o 31
Preparation of the Instrument . . . . . . . . 32
Selectién of Subjects . . . ¢« « ¢« &« v o o . & 35
Administering the Schedule. « ¢« ¢« « ¢ ¢ « o & 36

The First Interview. . . « . ¢« ¢« ¢« « « . 37

The Second Interview . . « . « + ¢« « « . 38

ANALYSIS OF THE DATA FOR CHANGE BY ALL
PARENTS IN ALL AREAS. L] . L] L3 L] L] . L] L] . L] 40

Pt



TAELE OF CONTENTS CONTINUED
Chapter
Sex of Parent in Relation to Change in All
Areads. o« o o o o o o o o o o o o o o o o o
V. ANALYSIS OF THE DATA IN AREA OF DISCIPLINE .
Analysis of Changes in Discipline Made by
Fathers and Mothers. . . . . « o « &« « & &
Anélysls of Data in |12 Selected Responses in
Discipline o« « & v ¢ o ¢ ¢ ¢ o o o o o o &
Summary--Discipline. « ¢« ¢« ¢« ¢« ¢ ¢« ¢ o o« « &
Comments by Parents. . . . . . . . . . . . .
VI. ANALYSIS OF DATA IN AREA OF CREATIVE
ACTIVITIES o ¢ ¢ 6 ¢ ¢ o o o o o o o o o @
Provisfion of Greater Variety of Creative
Activities o ¢ & ¢ ¢ ¢« o ¢ ¢« o o o o o o
Insight into Importance of Frocess Over
Product. o« o ¢ ¢ ¢ ¢ ¢ o ¢ o o o o o o o &
Provision of Appropriate Types of Flay
Materfals. . . ¢ o ¢ ¢ ¢ ¢ ¢ ¢ o ¢ o o o &
Summary of Changes in Creative Activities. .
VII. ANALYSIS OF DATA IN HEALTH PRACTICES . . . .
Analysis of Changes Made by Parents, . . . .
Summary--Health Practices. « ¢« ¢« ¢« ¢ « « o &
VIII. PARENTS' CHILD REARING PRACTICES ANALYZED
ACCORDING TO SEX OF CHILDe o o o o o o « &

iv

Page

4
45

45

47

59

63

65

66

70



TABLE OF CONTENTS CONTINUED
Chapter
Changes in Discipline Fractices Accordiny
to Sex of Child. . .+ ¢ ¢ & ¢ ¢ ¢ ¢ o « o &

Chanyes Toward wmore Permissiveness or
Toward Less Fermissiveness. . . . . .

Summary--Changes in Discipline Prac=
tices According to Sex of Child . . .

Changes in Creative Activities According to
Sex Of Ch‘ld. [ ] L] L] L] Ll L] L] L] L] L] L] L] L] L]

Changes in Frovision of Greater Variety
of Creative Materials . . . . .
Insight into Importance of Process Over
Product . . . . . e e o e . .
Provision of Appropriate Types of Flay
Materials . . . . .
Summary--Creative Activ1tles According
to Sex of Child & ¢ ¢« ¢« ¢ ¢ ¢ o « o &

Changes in Health Practices According to Sex
of Chlld L] L] L] L] L] o L] ® Ll L] L] L] .o L] L] L] L]
IX. PARENTS' CHILD REARING PRACTICES IN THREE
AREAS ANALYZED ACCORDING TO AGE OF CHILD .
Changes in Discipline Practices According to
Age Of Childo Ld L] L] * ] L] L] L] . L] L] o L] °
Parents' Changes Toward More Fermissive=
ness or Toward Less Permissiveness, .
Summary of Parents' Discipline Practices
According to Age of Chifld . . . « . .
Changes in Creative Activities Analyzed
According to Age of Child., « « ¢« ¢« ¢ « « .
Changes in Total Area of Creatfve
Activities. . . . . .
Changes Toward Providing Greater Variety
of Creative Activities. . . .

Changes Toward Greater Insight into the
Importance of Process Over Froduct. .

Fage

gl

IClI

102

I1C3

107

107

103
108
1o



TABLE OF CONTENTS CONTINUED

Chapter Fage
Changes Toward Providing Appropriate
Materials for the Preschooler. . . . « . 113
Summary--Creative Activities According to
Age of Child Enrolled. « ¢« « &« « ¢« &« « « |18

Changes in Parents' Health Practices in Re=-
lation to Age of Child Enrolled in Nursery
School [ ] L] * L] L] L ] L] L] L] L] L] L] L] [ ] ° * * L] L] L] l '9
Summary. ® L] L] L ] L] L] L] L] L] L] L] L] L] [ ] L] L] L] ,20
x. SUMMAF:(Y AND CONCLUSIONS [ ] [ ] [ ] L] L] L] L] L] L] L L] L] l 2‘
The Prob'em [ ] L] L] L] L] L] L] L] o L] . L] L] . L] L] L[] [ ] l2'
Subjects. [ ] .o L] * . L] L ] L] L] . L] L] L] L] * L] o L] . 12‘
Preparatfon of Schedule . . . . . . . « . « « . 122
Procedure * L] [ ] L] . L] L] [ ] L ] * L . L] * L] L] [} L] L] |22
Analysis of Data and Findings « . « « ¢« « « . o 122
Changes fn Discipline Practices . . ¢« ¢« « « . . 123
Change in Creative Activities Practices . . . . 24
Changes in Health Practices for Children. . . . 125
Analysis of Data According to Sex of Child. . . 126
Parental Changes in Discipline According
to Sex Of Ch' Id. L] L] L] L] L] L] L] L] L] L] L] L] '26
Parental Changes in Creative Activities
According to Sex of Child. . « . . . 126
Parental Differences in Health Practices
for Children, According to Sex of Child. 127
Analysis of Data According to Age of Chfld. . . 128
Parental Changes in Discipline Practices
According to Age of Child., . . . . 128
Parental Changes in Creative Activities
According to Age of Child. « . . . . . 129

Changes in Health Practices According to
Age Of chi‘d L] L] Ll ] L] L] L] . L] L] L . L] L] l30

vi



TABLE OF CONTENTS CONTINUED
Chapter Page
Conclusions. ¢« ¢« ¢ o« o« o o o o o o s o o o o o 130
Suggestions For Future Study « ¢« ¢« « o« « « « & 132
BIBLIOGRAPHY. &« &« o ¢ o o o o o o o s o o o o o o o o | 34
APFENDIX A, & ¢ 4 ¢ o o o o o o o o o o o o o o o o » 137
APPENDIX

L[] * . L L] L] ° L] L] L] L] L L] L] . L] L ] ° L] L[] L] Ll l45

APPENDIX

APPENDIX

e © e e o e e o o o o e © ¢ o e o o o e o o l52

B
C

APPENDIX Du v v a o o o o o o o o o o o o s o o o o+ 150
E
F

APPENDIX

. . [ . . [ . o . [ [} ] 3 L] . ] L] . . [ [ [ |54

vii



Table

II.

I1I.

Iv.

V.

VI.

VII.

VIiI.

IX.

XI.

XII.

XITI.

XIV.

LIST OF TABLES

Changes in 24 Mothers' Child Rearing Practices
in Al l Areas. L] L] * o L ] L] L] L] L] Ld L] L] ° L] L] L]

Changes in 24 Fathers' Child Rearing Practices
in A" Areas. L] L] L] L] L] L] * L ] L ] . * L] L ] L] L] L]

Comparison of Mothers' and Fathers' Changes fin
A'l Areas L] L] L] L] . L] L] L] . * o ] L] L] L] L) L] L]

Changes in 24 Mothers' and 24 Fathers' Practices

‘n Discipline . L] . ] [ . . . o [ ] [ o L] . . L]

Changes Toward More Permissiveness by Mothers
in Specific Responses in Discipline . . . . .

Changes Toward More Permissiveness by Fathers
in Specific Responses in Area of Discipline .

Mothers' Changes From Permissive Responses to
Less Permissive Responses in Discipline . . .

Fathers' Changes From Permissive Responses to
Less Permissive Responses in Discipline . . .

Comparison of Percentages of Mothers' and

Fathers' Total Changes in |2 Selected Responses

Comparison of Permissive and Non-Permissive
Responses of Parents Who Did Not Make Changes
In DiSCipline L] * * L) L ] Ll [ ] L ] * ° Ld L] L] * ® L]

Changes in 24 Mothers' and 24 Fathers' Prac-
tices in Creative Activities. . . . . . « . .

Changes in 24 Mothers' and 24 Fathers Prac-
tices in Health Practices . « « ¢« ¢« ¢« ¢ o o &

Fathers' and Mothers' Changes to More Permis-
sive Discipline Practices, According to Age
of Ch“d. L] L] * L] L ] L] L] L 2 L] Ld L] L] * ® . L] L[] L]

Fathers' and Mothers' Changes to Less Permis-

sive Discipline Practices According to Age of
Ch"d [ ] L ] * L] ® L] . L] L] L] [ ] L ] ] L] L] L] (] L d L] L]

viii

Page

41

42

43

46

48

49

51

52

61

62

65

8l

106



CHAPTER I
INTRODUCT ION

Authorities in the manifold disciplines that make
up the eclectic field of child development == psychology,
psychiatry, socfology, anthropology, among others -- tend
to be in agreement on the importance of the first five
years of a child's life. Dr. John Bowlby, in his research
for the World Health Organfzation, concludes:

What is belfeved to be essential for mental
health is that the infant or young child
should experfience a warm, fntimate, and con-
tinuous relationship with his mother....it is
this complex, rich and rewarding relationship
esssvarfed in countless ways by relatfons with
the father and the siblings, that child psy-
chiatrists and many others belfieve to under-
lfe the development of character and of men-
tal health,/!

A socfal anthropologist, J. 8. Slotkin, though he
feels the field of personality development s still in its
fnfancy, is becoming increasingly convinced that the basic
personality pattern is established in the first five years
of Iife. He says:

It seems that by the time a chfld reaches the

age of five years he has developed a set of
general action patterns which tend to persist

'Helen Leland Witmer, and Ruth Kotinsky, (eds.)
Personalfty in the Making, The Fact-finding Midcentury
White House Conference on Children and Youth, (New York:
Harper & Brothers, 1952), p. 94.




throughout Iffe. These constitute his basic
action patterns. This statement does not con-
tradict the proposition regarding the dynamic
character of action patterns....as the sftua-
tions confronting the individual vary, his
action patterns change. Consequently, the more
radical and violent the variabflity in such situa-
tions, the more sweeping the change in his action
patterns., But now I am maintaining that it is
the relatively specific action patterns which
change in this way, and that thefr change takes
place within the confines of the more general
actfon patterns which remain fairly stable. 1In
other words, early in life the individual special=
fzes in his fundamental responses to his environ-
ment, and these individualized responses are re-
tained throughout his life; It is his relatively
superficial and detailed actions implementing
these broad tendencies which change as the situa-
/ tfons confronting him vary.2
;}/ )k' The parent-child interaction and relationship, these
authorities belfeve, greatly influence the basic personality
pattern the child will achieve. Louis Thorpe states:
The most {important function of modern family
Iffe i8 psychological in nature....In the fam-
fly situation are provided the setting, the
stimulation and gufidance which determine, very
largely, whether the child shall develop into
a personall; wel l=ad justed and socfially useful
fndividual,
Parents are being reinforced in their child-rearing
task by newspapers, popular "ladies" magazfnes, radio and

TV, and by other means of mass media which transmit much

2. s. Slotkin, Personality Development, (New York:
Harper- & Brothers, 1952), p. 282.

3Louis Thorpe, Child Psychology and Development, (New
York: The Ronald Press Company, |9 s P. 216.



information on child development. The nursery school with
ifts opportunity to reach parents is helping to sensitize
them to new insights and understanding of thefr children's
behavior. 1[It also plays a role in guiding parents to sat-
isfy thefr children's basic needs of love, guidance, and
sense of belongingness.

The cooperatfive nursery school has become a strong
development because it is rooted in the belfef that most
young children need a good group experience, and in the
fafth of parents who, by combining family effort with pro-
fessional educatfonal direction, try to meet this "99{257_

In this chapter, the general and the specific pur-
poses of the study are stated. A background history of
the Spartan Nursery School, a parent cooperative nursery
school at Michigan State University, 18 fncluded as well

as some approaches it uses in its parent education program

to encourage friendly parent-child=-teacher interaction.

The Study

General Purpose:

The purpose of this study was to examine child-
rearing practices of parents before and after active parti=
cipatfon in a cooperative nursery school for evidence of
change in thefir parental practices involving the preschool
child.

Specific Purpose:

The specific puopose of this study was to examine
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selected child-rearing procedures of parents before and
after their child had been in attendance and parents had
participated tjg full quarter% (from“{wenty-four‘to thirty-
six hours depending on the number of days child attended
gg;ﬂnepkjrin the Spartan Cooperative Nursery School at Michi-
gan S;ate University. The three selected areas considered
were the discipline of children, provision for creative
activities, and health practices in relation to children.

These three areas were chosen for the following rea-
song: parents fn a cooperative nursery school often asked
specific questions on the how and why of discipline; parents
often were at a loss in providing creative activfﬂes for
their children; the investigator wished to determine if
health practices were relatively fixed before a child
entered nursery school. If these practices were fixed,
the number of changes conceivably could be few.

There were other areas of child-rearing practices
that might have been fruitful for examinatfon and review,
but the schedule was |imited both in scope of material and

length of time involved in order to obtain a more effective

interview.

The Spartan Nursery School
The Spartan Nursery School is located on the Michigan

State University campus, East Lansing, Michigan. It {s a
parent cooperative nursery school jointly administered by

the parents and the teachers. The latter are members of



the staff of the College of Home Economics of Michfigan State
Unfversity. The nursery school has been named "Spartan" for
the university's mascot and for the Spartan Wives, an organi=-
zation of marrfed students' wives, which had an integral part

in organizing the cooperative school.

History
In 1946 and 1947 Michigan State University, along

with many other colleges in the nation, enrolled large num-
bers of World War Il veterans who were resuming or beginning
their higher education. The fact that many married veterans
were accompanied by their wives and children presented new
problems in housing. Play space for children was usually
fnadequate.

In 1946, the Spartan Wives made a survey of students'
families Ifving on campus to determine how many parents
wished to become active participants in a<%ooperative'nur-
sery school program.x About ninety per cent of the parents
surveyed (chfefly mothers) were interested in contributing
their time and energy to such a project.

In 1947, at Spring term registration of students,

a count was made of the numbers of preschool children |{v=
fng with their parents in the married student housing on
campus. The result of the survey indicated the need of a
low=cost program of nursery educatfon for these children.

In 1948 the Spartan Nursery School became a realfty

through the efforts of the Spartan Wives, the adult education



program at Michfgan State University, with additional support
of the W. K. Kellogg Foundation, and the American Legion Post
Auxiliary of East Lansing, Michigan, The Unfversity erected
the buflding now located at Blrch and WIllow Streets, con-
venfently located neaf the large group of housing unitsf¢
erééfea by Mlchigan State for its marrfed veterans' famflies.
For the first two years the Kellogg Foundation assumed
much of the financial responsibiifty. Parents also paid
small fees as thefir own money contribution to the school's
support. The Parent Council of the nursery school ptanned
and executed fund-rafsing projects to provide extra funds
for equipment and play materfals for the children. Since
1950 it has been supported in part by Michigan State Uni-
versity, in part by fees from families enrolled, and in part

by fund-raising projectts. e

\"« -,
rtan Nursery School differs from many parent

cooperatfves in that it is universfty-supported and renders
service in training student_teache(s in Chfld Development
for the College of Home Econohlcs as well as providing ob-
servation and testing privileges for students in child

psychology and child developmentn/

The Staff

At present Spartan Nursery school has a staff con-
sisting of two full-time and one part-time, professionally
trained teachers, and a graduate assistant. All have

masters' degrees in child development except the graduate
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assistant who is a candidate for that degree. One of the
full-time staff members also acts as director of the nursery
school .

The staff have had years of teaching experience, and
they are well qualified to guide the activities of Iittie
children and to operate cooperatively with parents. The
teachers consistently plap and work with the parents to
execute an organized parent education program. They also
make informal visits to many of the children's homes and
encourage parents tc:come into the school for fndividual’
conferences when they desire. Parents are the teaching
assistants in eaéh group. Mothers do most of the teaching,

but occasfonally a father acts as a teaching assistant.

The Parents
The parents of the children in the Spartan Nursery
School represent a geographical cross section not only of

the United States but of the worlid. On the Spartan roster

59; school year, there were children attending
whose parents were students from England, Sweden, Egypt,

the Philipines, érazil, and Mexico. In other years chil=-
dren of sfudent famil{es representing Hawaif, China,
Yugoslavia, Thafland, Costa Rica and Puerto Rico were in
attendance. The Amerfcan parents are not, however, typical
of the national average parent because at least one is a
student at Michigan State, ranging from undergraduate sopho-

mores to Ph.D. candidates. Thefir ages range from twenty-



three to forty-five. Most of them Iive in attractive, brick
multiple-unit bufldings built on the Michfgan State Univer-
sity campus to house married students. The families range
from one to four children.

These parents are concerned with the kind of guidance
and educatfion their chfldren receive and, therefore, are
enthusfastic members of the Spartan cooperative Nursery
School. They apply months in advance for admissfion as

there usually is a waiting list.

The Children

Between seventy-five and ninety children are enrolled
at the Spartan Nursery School at any specified time. The
current school year, 1958-59, has six groups of children
fn attendance under the direction of four staff teachers,
agssisted by two parents in each group.

The children are divided into six groups of twelve
to fifteen children each. Three of the groups meet two
days a week, efther in the morning or the afternoon; three
groups meet three times a week. The morning sessions run
two and half hours; the afternoon sessions last two hours.
There are no groups staying for lunch.

The children range from about two and half years
to five years of age. No child is accepted under the age
of two years and six months. Children may complete the
school year during which they reach their fifth birthday.
With few exceptions, the children live with their parents

fn married student housing on the university campus.



Parent Education at Spartan Nursery School

A general meeting for all the parents of the nursery
school and the teachers is held each term. Also each term,
the parents and teacher of the children in each of the six
groups hold their own group meetings. The agenda at these
meetings vary.

The program of the general meeting often presents
professional people in related fields of child development
who are invited to speak or appear on a panel for discussion.
Sometimes members of the staff are asked to speak on specific
child rearing problems interesting the parents. An officer
of the Parents' Council conducts the general meeting.

The smaller individual group meetings each year be-
gin by introducing new parents into the group. Problems
of nursery school polfcy are clarified. At other group
meetings during the school year problems relating to speci-
fic children in the group may be discussed, suggestions for
field trips may be considered, and other questions that
parents suggest may be explored further.

Each group of parents elects its own officers and
sends a representative to the Parents' Council. This Coun-
cil consists of a councfl chairman, a vice-chairman, a sec-
retary, a treasurer, a socfal coordinator, a Work-Party
Coordinator, a Library Coordinator (for the children's
library), and three delegates to the Michigan Counci! of

Cooperative Nurseries.
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The Parents' Council usually meets twice a term or
more often {if special needs arise. At these meetings coun-
ci| members set up the calendar for the term fncluding "work
party" dates, socfal events, and special events of particular
fnterest to parents. Often a member of the Spartan Staff is
present to help with the calendar (See Appendix). The offi-
cers plan the topics to be discussed at group or general
meetings. They fnvite speakers in the fields of child develop-
ment, mental health, and other disciplines, if the council
members agree on this type of meeting.

The Council members also plan any necessary money-
raising projects. They discuss and select appropriate
Christmas additions to the play equipment of the Spartan
Nursery School.

Aside from dealfing with the minutiae of business that
accumulate, they also act as a governing board within the
scope of the power allowed by the University. For example,
if a parent is unwilling or unable to participate as a teach=
ing parent, the subject is brought up at the council meeting
for decision.

S8uch experiences in planning and group dynamics,
says Katharine Whiteside Taylor, are the type that foster

group interest and cordiatl group ldentlfication.4 Meetings

4Katharlne Whiteside Taylor, Parent Cooperative Nur=-
ser* Schools, (New York: Bureau of Publications, Teachers

ege, Columbia University, 1954), p. 204.



are held in the apartments of the council members where in-
formality is the rule. Committees are appointed for varfous
tasks, thus giving many parents an opportunity to exercise
leadership and any specific talent they may possess. For
example, after listening to mothers' concern over their chil=-
dren's speech habits, one father, earning a doctorate in
speech pathology, offered to speak and lead a dfscussion on
children's speech at a group meeting of parents.

A representative of the Parent Council helps to organ-
fze "work parties" for Dads, who come once a term¢to paint,
refufblsh, renew, and generally keep the equipment attrac-
tive and functional. They also plan and build new toys,
such as toy telephones, peg boards, gas statifons, and other
small play materfals for the children.

Other equipment buflt at work parties includes con-
venient efficient aids for the administration and teaching
of the school such as bulletin boards, puli=-out shelves for
orderly arrangement of appropriate pictures for the nursery,
and storage facfilities for small equipment. Mothérs often
join In the work partifes too, by sewing new oflcloth aprons
for the children to wear when painting at the easel, new
oflcloth table covers to protect tables when clay and other
art mediaare used and doll clothes for the many-sized dolls
provided for play.

At intervals, the curtains at the numerous low windows

#Michigan State Unfversity's school year {s divided
into calendar quarters or "terms" of eleven or twelve weeks.
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are taken home and washed, ironed and re-hung. Outdoor
equipment, such as slides, storage buildings for wheel toys,
jungle gyms are re-painted in the spring. Fathers who are
students in the Michigan State University School of Veteri-
nary Medicine check the health of pet .anfmafs -- the guinea
pigs and occasional toads and turtles.

An fmportant method of parent education at Spartan
is through the parents' participation as teachers. Each
family is required to teach a specified number of days per
term. It may be the father or the mother who does the teach-
ing, and Spartan Nursery School has had both sexes act as
participating teachers. Before the parent begins his teach-
fng days, a day of observation under the guidance of a trained
teacher is required. She helps a few parents at a time learn
how to observe: what to look for in children's behavior;
why the teacher is handling a particular sfituation as she
does; how the "teaching mothers" of the day are aiding the
head teacher. Each family is provided with a booklet written
by two Spartan Nursery School! dfirector-teachers to serve as
a guide.5 This booklet not only describes the routine of
Spartan Nursery School but also gives helpful hints to
mothers in guiding the children in creative art activities,

music and story activities, the workshop, etc. It is this

5Elizabeth Page, and Betty Garlick, Guides For Teach-

ing fn a Cooperative Nursery School, (East Uansing, Michigan:
Michigan §Ea¥e Unfversity, |§53$.
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informal education the parents experience by actually doing
and interacting with their child and the other children of
the group that the teachers feel {s the most important method
of parent education. Taylor writes:

The fncreased competence and satfisfaction in

guiding their children which many parents de=-

rive from their cooperative experience do not

evaporate when their children graduate but are

a permanent foundatfion for continuing growthe-

and learning., The most important area where

this takes place is, of course, in their own

families. Their improved attitudes, prgctices,

and insights continue to pay dividends.

At the close of each teaching 'session, the teacher and
the parent assistants of the day have a short conference with-
out interruptions from the children (other provisions are made
for them) to discuss any problems the parents may have, any
specific behavior patterns evident that day which they didn't
understand, and any other questfons the teacher or parent
may have. There is also a two-way sharing of .comments about
the children's activities in specific areas.

There are no formal classes for Spartan Nursery School
parents at the present time. Because of the democratic nature
of the cooperative, and the turnover of parents (few children
stay longer than two years), a great deal of experimenting is
done to meet group needs. During the winter of 1958, after

giving favorable consideration to the fdea of a series of

seminars suggested by the school director, the Parents' Council

Taylor, Op. cit., p. 237.
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met to compile a Iist of topics they wished treated "in
a professional manner". (See Appendix, p. 152.)

Teachers keep the parents' library equippéd with
materials on child study, chiefly pamphlets and books on
child guidance. Most of these materials are on loan from
the Michigan State Library. Some are donated by such agencies
as the Michigan Department of Health, and private institutions
like the Metropolitan Life Insurance Company. These pamphlets
are usually available to all parents at no cost. Parents are
encouraged to use the library simply by "signing out" a book

for an unspecified time, according to need.



CHAPTER 11
THE REVIEW OF LITERATURE

The shattering impact of the atomic age that descended
upon the world during World War Il has had its éffect on edu-
cation at all levels., With natfons competing lfterally to
reach the moon, a new age of uncertainty, of unknown poten-
tial §s upon us.

Since the family does not exist in a vacuum, these
technological changes are having a profound effect on a
family's way of tife.l There fs more mobility, especially
of young families, as breadwinners follow the trail of greater
job opportunlties.2 Living arrangements are changing as hous=
ing shortages and greater costs are creating homes and apart-
ments too small for growing children, especfally prevalent
fn the constant trend to urbanizatfon. Concomitant with
this, Martha Seeling states that:

It is impossible to estimate the extent to which

modern life Iimits the intellectual development

of young children by limiting their firsthand

experfences., They grow up in a world of techno-

logy, not understanding how things have come to
be. Eggs come out of a carton; so does butter.

'Wllliam F. Ogburn, and Meyer F. Nimkoff, Technolo
and the Changing Family, (Cambridge, Mass.: Houghton=MIfflin

Co., 1955).

2paul C. Glick, American Familfes, (New York: John
Wiley & Sons,. Inc., 1957).

15
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Milk is delivered to their doorstep; clothing
fs purchased ready-made; baby food comes in
small tin cans.3

The nursery school {s designed to meet some of the
special needs that Iimited social horfzons pose for chil-
dren. Socfal needs, however, are not the only raison d'etre
of the nursery school. Amerfca is entrusted to promote the
optimum growth of the entire fndividual and regards its chil-
dren as individuals in their own right with special needs of
their own--socfal, emotfonal, physical, and intellectual.?
Foster and Mattson summarize how these needs are met in a
nursery school situation:

Through the provision of interesting, varied, and
stimulating play materfals, the school assists in
the unfolding of mental powers and the promotion

of special interests, The presence of other chil=
dren of approximately the same stage of develop-
ment allows for much experimentation in the techni-
que of social contacts, Always the ideal is a
happy chifld who has plenty to do, accepts certain
routines as inevitable, and in other activities
feels free to follow the dictates of his own

fancy; one who gets along acceptably with others
without being wholly dependent upon them and in
every way grows more mature as the year progresses.5

3Martha Seeling, "Educatfon in a Democratic Society",
Nursery=-Kindergarten Educatfon, Jerome Leavitt, Ed., (New
York: McGraw=Hill Book Company, Inc., 1958), pp. 8=9.

4Ruth Benedfct, Nursery Schools in Relation to
American Culture Pattern, (Kingston, Rhode lsland: M.A.N.E,

Ofstribution Center, Unlversity of Rhode Island, 1948), p. 4.

5Josephine C. Foster, and Marfon L. Mattson, Nurser
School Education, (New York: Appleton-Century-Crofts, Inc.,

1929), p.
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Nursery schools can become a strong influence in a
democratic society where learning to respect the individi-
uality of others is as important as cooperative effort in
solving problems., As the world community draws closer to-
gether spatfally, nursery school educators are increasingly
aware of the implications for nursery schools:

To the extent that the nursery school group is
compoged of children who differ in natfonality,
race, relfgfon and home background and to the
extent that teacher guidance helps children to
understand these differences, the nursery may
"become a potent influence in developing atti-
tudes and behavior that will make for sound
relatfonships among the people who make up the
world community., People who, although they

come from different cultural groups, have learned
to Ifve and work and play together as children
are less likely to be susceptible to propaganda
which emphas{zes group differences ifn an attempt
to pit _members of these groups against each
other.6

The roster of Spartan Nursery School has been well
represented with children of many natfons (see page 7)),
but it remains for future research to indicate how this
parent cooperative school may have contributed to inter-

cultural understanding.

History of Nursery Schools in Amerjca

Nursery schools in the Unfted States had their be=-

ginning shortly after World War I. Two of the first schools

6Gertrude Chittenden, et al., Essentials of Nurser
Education, (Kingston, Rhode IslTand: M.A.N.E. Distribution
Center, Unfversity of Rhode Island, 1957), p. 9.
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were started by the Bureau of Educational Experiments in
New York in 1919 and at Teachers College, Columbia Univer-
sfty in 1921. Another well known school of the period was
the one at 69 Bank Street in New York City under the direc-
tion of Harrfet Johnson. (Interestingly enough, prior to
this a group of facuity wives at the Unfversity of Chfcago
had begun a cooperative nursery school in 1916.)

In 1922 the Merrill=-Paimer School in Detroit was
founded; in 1924 the Iowa State College School opened; a
year later Cornell University and Ohio State began their
nursery schools. In the meantime, the Laura Speiman Rocke=-
feller Memorial fund with Lawrence K. Frank as administrator,
began giving grants to enable Child Development Centers to
get under way. Through these grants, the Unfversity of lowa,
Minnesota, California, and Teachers College, Columbia Unfver=
sity, "yere enabled to make distinguished contributfons to
the understanding of child development,"7

With this spurt of growth the number of nursery schools
increased from three in 1920 to 262 {n 1930, according to the
United States bfflce of Educatfon.B

The next rapid increase in number took place due to

federal subsfidy. 1In 1933, the Federal Emergency Relief

’Rose H. Alschuler, Ed., Children's Centers, Natfonal
Commissfon for Young Children (New York: Willfam Morrow &
Co., 1942), p. 7.

8chittenden, Qp. Cit., P. 5.
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Administration included many nursery schools as a part of
a program to supply work for unemployed persons. By 1936,
the number of nursery schools operating with federal aid
rose to 1,650. As the country prospered, federal financfal
support was withdrawn; this forced many of the schools to
close. With the advent of the war years (1941=-1945), the
Federal Works Administration program under the Lanham Act
again subsidized nursery schools to take care of the chil=-
dren of working mothers needed. in war plants, In the clos=-
ifng months of the war (1945), approximately sixty thousand
children were enrolled in these nursery schools.?

Lanham funds were discontinued after the war, forcing
many of these schools to close, However, the spreading
interest and dissemination of knowledge regarding young
children caught the attention of parents to the need of

providing group experiences for their preschoolers.

The Growth of the Cooperative Nursery School Movement

The whole development of the cooperative nursery
movement over the bast twenty-five years fllustrates what
fnterested parents and the community can do to meet recog-
nized needs not only of preschool children but parents as
well,

Preschools, in most communities, are not a part

9Alschuler, Op. Cit., p. 8.
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of local educational systems, Privately supported nursery
schools are too expensive for the large group of middle-
class parents who don't qualify for "welfare" day care
centers.

To make nursery education avaflable to middle income
families, the cooperatfve nursery school movement has be=-
come vital. It undertakes the fundamental, dual respone
sibility of providing education for the child and his par=-
ents. '

In 1916, a group of faculty wfv;s of the University
of Chicago started a parent cooperatfve to provide for
group experiences for thefr children, and to gain a l{ittle
free time for mothers to do Red Cross work. The desire for
some free time away from the constant demands of young chil-
dren is a bona-fide reason for mothers to send their children
to a good nursery school. Gfénn Hawkes!O belfeves that nur-
sery schools often "provide a needed recess for both parent
and child."//

The Chicago experiment was followed by fiveothers
during the twentfes. Three of these were located at Cam-
brldgé, Massachusetts; Schenectady, New York; and Berkeley,
Californfa. Two others were college sponsored at Smith

College and the University of California (Los Angeles).

loQuoted from an address delivered at M,A.N.E., Con-
ference on Nursery Education, Madison, Wisconsin, April 24,
1959.
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The Berkeley School, begun by a group of mothers {n
the American Assocfation of Unfiversity Women, celebrated
fts twenty-fifth anniversary in 1953 by buying its own
"nome" .} !

This school, now called the Children's Community,was
so successful in showing the results of education for both
children and parents through its close collaboration with
the University of California and the Institute of Child
Welfare that it encouraged public school systems in Calif-
ornia and Washington to develop cooperative nursery schools
as part of thefr parent education program.'?/,

/ﬁ7dﬁ Some representative nursery schools of this type
supported financially by parent education programs and
educationally by specfalists in chfldhood and parent educa-
tion are located in Berkeley, San Francisco, and Long Beach,
California, More cooperatfves sprang up in Los Angeles and
other California cities, notably Alhambra, Fresno, Sausalito,
Sacramento, Santa Barbara, Sierra Madre. In 1954 there were
efghty=-four cooperative nursery schools recorded in Calfifor=
nfa, /)

v' In 1941, the Seattle Public Schools began a train-
fng program for parents to operate "play groups”™ as a part
of the Family Life Education Program., This program was

under the direction of a consultant who had had experience

llTaylor, Op. Cit., p. II.



in the Children's Community. Twelve years later, Seattle
had eighty play groups, the largest number in any city.
With this stimulation, at least fifteen others have been
established in other cities in Washlngton.l2

On the East Coast, cooperatives have been developed
fn and around New York City (about forty); the Potomac
area lists around sixty in the District of Columbia and
near-by areas of Maryland and Virginia, There are Eonslder-
able numbers also in Michigan and New Jersey. In Michigan
the cooperatives have founded a Mfchigan Council of Coopera-
tive Nurseries in which the Spartan Nursery School has had
a prominent role.é/

The Directory of Nursery School and Child Care Centers

in the Unfted States, compiled by the Merrill-Paimer school

in 1950, lists two hundred efghty-five cooperatfves.
Katharine Taylor claims many more have developed since that
time, so a reasonable estimate would place the number of

cooperatives at about five hundred.!3

Attfitudes Toward the Cooperative Nursery School

Educators have always stressed the importance of
understanding the home and parents of the children they
serve. The emphasis revolves around providing meanfngful

experiences for the whole child in a group sftuation.
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However, "the school can't do this alone; home and school
must coopérate. The nursery school works with parents in
order to supplement and enrich the child's development."'“
Service to parents is also emphasized by Howard W, Pills-
bury when he says: "Not only {s the nursery school {mpor-
tant for its direct éffect on the preschool child. It is
also a most valuable laboratory for parent education....we
do very little to prepare young people to becomeefficient
parents,"!5

The basic interest of this study fs parent education
via the cooperative nursery school. The l{iterature in this
area {8 increasing along with the extensive spread of the
parent cooperative nursery school, and the awareness of
fts influence as a tool for parent educatfion. The review
of literature will, therefore, be limited to attitudes ex-
pressed on the value of the cooperative nursery school as
a vehicle of parent education and parent reinforcement,
Of necessity, due to the recency of the growth spurt of
cooperatives, professfonally trained people in the field
are not always able to support their findings with scientific
research; however, the attitudes they express are sound with-

in the Iimits of the information available to them., A true

'AChittenden, Op. Cit., p. 7.

!5wgariy childhood Education”, Forty-sixth Yearbook
of the National Socfety for the Study of Education, Part Il
(Chicago, Illinois: University of Chicago Press, 1947),
p. 56.
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parent cooperative nursery school, in this context, means
primarfly those nefghborhood schools formed by about twenty
families, with the parents cooperating not only in the busi=-
ness and organizatfonal end, but also in the educatfional pro-
cesses of guiding the cthren.'6

Elise Boulding writes: "The fact that the whole
family thinks the preschooler is important enough to warrant
their undertaking a joint project in the cooperative nursery
solely on his behalf increases the small child's sense of
worth."!7 In Silver Spring, Maryland, the authors of the
handbook for the school belfevethe cooperative nursery school
has "vitality because it s an expressfon of a democratfc
way of llving."l8 They further state that the cooperative
schools are providing developmental experfence for both the
child and his mother,!9

A, Grey, who is president of the New Zealand Nursery
Play Association, asserts:

It (the cooperaiive nursery school) Ifnks family

and community together, and {s, therefore, an

essential part of education, When parents work
together in a practical setting, education becomes

l6Katharine Whiteside Taylor, "Cooperative Nursery
Schools Educate Families," Teachers College Record, Teachers
College, Columbia University, March, 1953, pp. 332-339.

I Ter1se Boulding, "The Cooperative Nursery and the
Young Mother's Role Confiict," Marrfage and Family Living,
November, 1555, p. 305.

l8Helen Makie Jones, Editor and Director, OQur Coopera-
tive Nursery School, (Silver Spring, Maryland: STlver Spring
Nursery School, Inc., 1949), p. |3.

191pi4.
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for them a living experience....Children learn

to know and trust other children, and other

grown-ups who are nottheir parents. Thus a

foundation of trust is bufit up, and this fis

the beginning of educatfion,20

As parents participate in the cooperatfve nursery
school program they "gain objective understanding of their
own children and a truer comprehension of the aims and methods
of the school than they could possibly acquire in any other
way, "2l

In many ways, cooperatives recapture for participating
families some of the practical support that young parents
used to find by membership in the extended family with
affectfonate help available from grandparents and relatives.
As Dorothy Baruch states: "Helpfng parents gain a greater
measure of security is the primary end and aim of parent
education., It is far more important than helping them
acquire facts concerning the bringing up of their children."22

Few relatfonships demand more insfght than parent-
child relatfonships. Young parents often lack confidence
in their ability to be good parents, and by participating

fn a cooperative nursery school, the mother especially,

becomes "surer and more relaxed fn her attitudes as she

20parent Cooperative Preschools of Amerfca Newsletter,
Vol. I, No., 4, (Baltimore, Maryland), p. 2.

2lFoster & Mattson, Op. Cit., p. 3I1,

2?Dorcthy Baruch, Parents and Children Go to School,
(Chicago: Scott, Foresman & Co., 1939), p. 33.
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learns what children are really Iike at various ages."23
The World Health Organfzation of the Unfted Nations affirmed
this belfef when it wrote: "These Ifttle groups (parent
cooperatfve nursery schools) become a family of families,
providing some of the emotfonal and even practical support
formerly given by large families and in our era, by class=
mates and fellow workers,"24

Percival M., Symondé claims that consfiderable value
has been found in permitting parents to observe in the
nursery school with greater values accruing from actual
participation in a nursery school program. He summarizes
his belfefs as follows:

Parental observation and participatfon in nursery
school programs have additional values. By ob-
serving a nursery school teacher, a mother can
learn procedures and techniques which no amount
of reading or discussion could quite get across.
As an observer, a mother can attain a certain
amount of detachment from her child's problems
and thereby approach them more objectively when
she takes up the responsibility for them again
at home. By participation in the nursery school
program, a mother can spread over several chil=-
dren the intensity of her feelings and through
approaching problems of these children object-
fvely she can learn to take a more objective
attitude toward problems of her own child.25

23Jones, Ed., Op. Cit.

24Reported in Parent Cooperative Preschools of Amer-
ica Newsletter, Vol. T No, 2, (taltimore, Maryland, April,
I953$, p. |.

25percival M. Symonds, The Dynamics of Parent-Child
Relationships, (New York: Bureau of Publications, Teachers
College, ﬁoiumbia University, 1949), p. 141,
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There are, however, some problems that need to be
faced and evaluated. Parents are often untrained fn the
gufdance of preschool children; an even more serfous draw=
back may be the sketchy training of some parent cooperative
nursery school teachers. Cooperatfives which seem to be
performing to the best advantage for both parents and chil-
dren are those in which the parents can work with a pro-
fessional school and with parent education consultants.
Katharine Read is one chfild development educator who ques=-
tions the abflity of the relatively untrained mother to be
a teaching assistant in a cooperative nursery school; she
also questions the readiness of the preschool child to share
his mother with other children.26

These objections need to be considered in working
with parents, for as Read says: “The cooperative nursery
schools will make a contribution only if they examine criti-
cally what they are doing and if they evaluate their results."27

For this reason it is particularly important that the
leadership in a cooperative nursery school be well educated
and experienced for thefir task. The parent cooperative is
still in its infancy, and perhaps should be allowed "growing

pains". As evidence that these schools are expending effort

26Katherine H. Read, What About Cooperative Nyrser
Schools?, (Kingston, Rhode Island: M.K.N.E. Distribution

Center, University of Rhode Island, 1950), pp. 3-6.

271pi4.
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fn providing an acceptable program, most cooperatfves have
evolved systems of pre-service and in-service training to
help the participating parents be effective as teachers,28
It has also been the writer's experience that chil=-
dren as a whole are delighted to have thefr "moms" teaching
and "helping". Many a child has come in the morning beam=-
ing as he importantly announces, "My mom fs teaching today."
The child is a unique individual in the process of dynamic
growth and the cooperative recognfzes that both the parents
and teacher are growing in understanding along with the
child. It is no accident that the trianglelicﬂ'parent-
teacher-child is used as a symbol for the Spartan Coopera-

tive Nursery School. (See Appendix, p.l46).

28Taylor, Op..Cit., p. 95.



CHAPTER II1l

SCOPE AND PROCEDURE

This chapter states the definition of terms and the
hypotheses tested in the study, explains preparation of
the instrument, gives criteria for selection of the sub=-

jects, and describes the method of obtaining the data.

Definition of Terms:

All of the terms used are in the context of parent-
child interaction in the nursery school and in the home.

Discipline: Discipline was defined as guidance (rather

than punishment) of preschool children to accept standards
of behavior necessary for people to Iive together in friend-
ship and safety. Understanding the child's needs fn accord-
ance with the level of his maturatfon was consfidered more
fmportant than any specific technique used.,

The Spartan Nursery School staff tend to agree with
Read who states: ".....it becomes all the more important
to remember that Iimits have a positive value if they are
the right limits and wisely maintained."!

In situation number one in the area of discipline

fn the schedule, (Appendix 139 {f the parent checked only

I katherine Read, The Nursery School: A Hyman Rela-
tionships Laboratory, (Second editfon; Philadelphia: W, B.
Saunders Company, 1955), p. 197.

29
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those practices positively (x) at (c¢) and (e), it was
assumed his practices most nearly represented discipline
characterized by permissiveness with necessary limits.
S{tuation number one in the area of discipline As it
appeared in the schedule was as follows:

l. If your child is hitting another child with his fists,

would you:

(a) Spank your child.

(b) Scold your child severely and make him apologfize.

(c) Hold him, and say, "You must not do that to J{mmy.
It hurts.”

(d) Separate the children and fgnore the whole affair.

(e) Soothe the hurt child; start your child dofing
something else away from the other children for
a short time.

(f) Other means (or comments) {f any.

Creative Activities: Creative activities for the preschooler

are varfed. In this study, creative activities are those
activities that promote in an individual the act of creative
self-expressfon through the use of several media. They ine
clude use of art materfals which give the child opportunities
to manfpulate, to see color and desfgn, to feel texture and
shape; they encompass music activities which allow the child
to express his feelings in the Jjoy of sound and therhythm of
dancing; they include stories and books which enlarge his
horfzons.

An important concern of parent educators {is helping
parents' to understand the creative process as their pre-
school children are experfencing it and to differentiate

it from unimaginative activity such as that demanded by
coloring books and patterns,?2

2 eavitt, Ed., Op. Cit., p. 190.
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In the following situation page four of the schedule
(Appendix A ) if a parent answered only (b) and (d) posi=
tively, the parent is judged to have insfght that to a pre-
schooler process is more important than product and that
realistic modeling sets arbitrary limits to the child's
imagination, The situation reads as follows:

6. When your child plays with clay, do you
(a Show him realistic models to copy.
éb Let him just play by manipulating it with his hands,
c Expect him to make something.
2d; Let him use his own ideas to make a product.
e Other

Health Practices: Many middle class parents in the American

culture tend to feel strongly about matters pertajining to
health habits and try to establish them early in childhood.3
Included in this section are those practices by which
parents help to foster in children good general health habits
as well as more specific habits of self-adequacy in dreésing
and in toileting. However, the researcher considered that
certain habfts of toileting and cleaniiness can be refnforced
without undue concern only as they wait for adequate matura-

tion of the child.

Hypotheses

The general hypothesis tested in this study was as
follows: In a cooperative nursery school where parents

(usually mothers) are actively engaged in participation by

Jkead, Op. Cit., p. 280.
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teaching, attendance at group meetings, and other parent-
child=teacher activities, their child-rearing practices
will undergo change,

The specific hypotheses tested were:

l. Changes in discipline practices will be from
less permissive to more permissive types.

4i+ 2. Mothers, befng more actively involved than

fathers in direct contact with the children by teaching,
will make more changes §fn thefr discipline practices than
will fathers.

3. Parents will provide greater variety of creative
activities for children.

4, Parents will gain insight into the importance
of process over product for preschoolers.

5. Parents will provide more appropriate kinds of
play materials for their children.

6. Parents will show slight change in practices

which foster development of good health habits in their chil=-

dren.

Preparation of the Instrument

A schedule was formulated to use in this study in
order to obtain information regarding child rearing practices
that fathers and mothers followed in three selected areas:
discipline of children; provision for children's creative
activities; and health practices followed by parents in

relation to their preschool children enrolled. Some of the
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readings are listed which were used as a basis for formu=
lating the statements concerning child behavior in the
schedule. These statements are the substance of the three
areas fncluded in the schedule.

Several types of schedules were studied before
embarking on the writing of the one used in this study.
After reading in the disciplines of psychology, especially
in personality development of young children, and in child
development I|fterature in the areas of discipline, creative
activity for children, and parent-child interaction, the
multiple response questions were formulated in three areas
of child rearing: discipline, creative activities, and
health practices. Some of the |fterature studied included:

Read, Katharine, The Nursery School; Ridenour, Nina, "Some

Special Problems of Children®; Jersflid, A, T., Child Psy=
chology; Cooperative Parents' Group of Palfisades, Calfifornia,
The Challenge of Children; Green, M. M, and Woods, E. L.,

A Nyrsery School Handbook for Teachers and Parents; Landreth,

Catherine, The Psychology of Early Childhood. These refer-

ences, with others, are listed in more detail in the biblio=-
graphy.

The researcher's teaching experience of one year
in the Spartan Cooperative Nursery School with children
and parents also helped as a guide in formulating sftua-
tions. The number of situations described were limited

fn order to keep the schedule at a workable length,
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Several members of the Home Management and Child
Development department gave of their time and experfience
in helping to revise the schedule.% They read the schedule
for sufitablility of situations dealing with children at the
preschool level and tested the responses against the philoso-
phy and practices of nursery school education. The schedule
was revised in accordance with their sugéestions.

///}he revised schedule was then administered to two
mothers. One mother had been a Spartan Cooperative "mother"
for three years. The other mother who consented to the
interview had two children of preschool age not attending
any nursery school. The fnterviewer explained the purpose
of the study and asked the mothers to suggest revisions of
responses and offer criticism of the wdrdtng of each re=-
sponse, They were asked specifically to judge the clarity
of the multiple responses to each sftuation.

The experienced nursery school mother remarked that
she wanted to qualify her answers to some of the statements
made. The researcher thereupon added an optional "additional
comment”" at the end of the set of responses to many situatfons.
Both mothers thought the sftuations described "realistic" and

typical child-parent interactions.

4The members were Dr. Bernice Borgman, Associate
Professor of Chilid Development; Miss Betty Garlick, Teachere
director of the Spartan Cooperative Nursery School; Miss
Mariella Aikman, teacher at the Spartan Cooperative Nursery
School. All are from the College of Home Economics, Michi=
gan State University.



Minor changes of wording were accomplished, and the
final schedule (See Appendix, p.138) was written to contain
ten situations concerning discipline with a total of 4|
responses; nine situations on creative activities with a
total of 34 responses; ten situations on health practices
with a total of 43 responses. Allowance was made at the
end of each situatfon for additional comments {f the parent
so desired.

A face sheet was included which requested some back=-
ground information of each parent: age, sex, years of
schooling completed, number of children, and previous experi=-

ence with preschool children.

Selectfon of Subjects

The sample of parents included in this study was
chosen and limited by the following criteria:

I. Parents were new to the nursery school situation.

2. Parents were new to Spartan Cooperatfive Nursery
School .

3., Parents had not had any of their children pre-
viously enrolled fn a nursery school.

4, Parents had to enroll child and had to parti=-
cipate two full quarters. Required particfpation included
teaching fromnine to twelve hours per quarter for one parent
and participatfon of fathers at two "work parties". Atten-
dance at two group meetings per term for both parents was

encouraged but was not compulsory.
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Twenty=nine children from families having no pre-
vious experience in the Spartan Nursery School were added
to the roster in September, 1958. Their parents, twenty-
nine fathers and mothers, in separate interviews, answered
the schedule of child rearing practices which had been pre-
pared. (See Appendix, p.138). The interviews were held
prior to parents' participation in any part of the nursery
school program and were completed by the opening day of
classes, Fall quarter, Michigan State Unfversity, September
29, 1958. At the time of scheduling the second interview
five familles did not meet Criterfa 4. The remaining
twenty-four sets of parents were interviewed for the second
time with the schedule in the interval between Winter and
Spring quarters at Michigan State University, from March
24th to April 6, 1959. These forty-eight parents comprise

the subjects in this study.

Administering the Schedule

The interview method was used., Before beginning
the first serfes of interviews, the researcher studied the
suggestions for conducting home interviews written by
Burchinal and Hawkes,2

The Fall term "welcoming letter" sent by the Spartan

SLee G. Burchinal, and Glenn R. Hawkes, "Home Inter-
terviews with Families", Journal of Home Economics: Vol. 49,
1957, pp. 167=172.
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Nursery School staff to its parents contained an item giving
preliminary information concerning the writer's need to reach
all parents new to the nursery school in order to arrange an
fnterview., The parents, therefore, expected telephone calls
to arrange specific times for interviews.

It was explained to the parents that fnterviews would
be conducted separately for fathers and mothers in order to
avoid any overt influence between spouses. The researcher
also felt that explanatory information was needed as to the
pattern of the schedule and the type of responses requested.
This information would be easfer to give individually in the
fnterview situation.

The parents were very cooperative and willingly gave
their time to be interviewed in their homes. In some cases
where parents had frregular work and study hours, the inter-

views were conducted at the Spartan Nursery School.

The First Interview

The first interview was conducted before the child
or parents had had any contact with Spartan Nursery School
except to have the child accepted for enroliment. The re-
searcher visited with the parents for a few minutes in order
to gain rapport and comfortable interaction. The parents
were told (separately) that there were no "right" answers
versus "wrong" answers; only their reactions to the situa-
tions described were important. Each parent was encouraged

to add comments to each situation if he or she so desired.



33

If a response was one the parent would often execute in
the situation, he should mark ft with a positive (x); if
the response was seldom a part of the parent's child-rearing
practices, he should mark it with a negative (o). Each
parent was requested to check every response with a posi=-
tive or negative symbol.

While the parent read silently, the interviewer read
aloud the first four sftuations with chofices of responses
as a way of clarifying the prdcedure of checking responses
in the schedule. Chofces between positive and negative re-
sponses were not discussed with the parents; only the wording
was fnterpreted if ft seemed ambiguous to them, Time required
to complete each interview was usually between 60 to 75 min-

utes.

Second Interview

Most of the follow=up interviews took place either at
the homes of the parents or at the Spartan Nursery School
during the fnterval between the close‘of Wintér quarter,
March 24, 1959 and the openfng of Sbflng quarter classes,
April 6, 1959. By this time the children had been enrolled
two full quarters in the Spartan Nursery School, and the
parents had particfpated as assistant teachers for nine to
twelve hours per quarter, had attended two group meetings,
and fathers had met to assist at two work parties.

All the parents were very cooperative in taking time

for these fnterviews. They expressed interest in the study,
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and especially after the follow-up interview, many inquired
as to the possibility of being informed of “"results" of the

study.



CHAPTER IV

ANALYSIS OF THE DATA FOR CHANGE
BY ALL PARENTS IN ALL AREAS

The fathers' and mothers' answers to each situatfon
in each of the two interviews were tabulated. The data on
mothers' and fathers' practices were analyzed for:

I. Total changes in all areas--discipline, creative
activities, and health practices.

2. Changes in each area.

3, Changes in each area in relation to
a. Age of child enrolled
{/ _b. _Sex of child enrolled

e T,

e
TN

Eja» This chapter presents the findings of the analysis

A

" of the data with interpretations of the changes recorded fin:
I. Total changes in each area.
2. Specific changes in certain situations.

3. Specific changes in certain responses in these
situations.

Additional comments volunteered by parents on each area

are also included. The chi-square test was used to test
the significance of the differences between mothers' prac-
tices in each area and in all areas before and after thelr
participation in the parent cooperative nursery school. In

Iike manner, the chi-square test was applied to data on

' o,
fathers' practices. N «&g
The chi-square test was alsoMised to test the signifi-
——— e ——

cance of differences between mothers' and fathers' changes on

each area and in all arezj7/’
(¥}

40
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Al |l Areas
The total changes in mothers' and in fathers' re-
sponses for all the areas are shown in Tables I and II.

In each area the possibility of change was mathematically

calculated for mothers and for fathers.

parents there were:

For each group of

984 possible changes fn discipline (24 x 4| responses)

816 possible changes fn creative activities ( 24 x 34

responses)

1032 possible changes in health practices (24 x 43

responses)

2832 total

TABLE 1
CHANGES IN 24 MOTHERS'

possible changes in the three areas.

CHILD REARING PRACTICES IN ALL AREAS

ossible Mothers

Area Changes Changes Significance
Discipline o84 194 n.s.
4) responses

Creatfve 816 169 n.s.
Activities

34 responses

Health 1032 182 n.s.
Practices

43 responses
Total 2832 545 n.s.

mothers had a total of 545 changes in the three areas.

Against these mathematically possible changes, the

Disci=-

pline accounted for 194 changes, creative activities for 169
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changes, and health practices for 182 changes. When tested
by the chi-square formula none of these figures was signifi-

cant at the five per cent level.

TABLE I1
CHANGES IN 24 FATHERS' CHILD REARING PRACTICES IN ALL AREAS

n—

~PBossible  Fathers' o

Area Changes Changes (v Significance
Discipline 984 183 n.s.

4| responses

Creative 816 198 n.s.
Activities

34 responses

Health 1032 178 n.s.
Practices ‘

43 responses

Total 2832 559 ) n.s.
e ———

~ Fathers had a total of 559 changes. Among fathers'
changes, discipline accounted for 183 changes, creative
activities for 198 changes, and health practices for 178
changes. None of these figures was significant at the five
per cent level.

The difference between the mothers' total changes

(545) and the fathers' total changes (559) was slight, and
when tested by chi-square was not significant at the five
per cent level. The test measured a 2.3 difference, but
to be significant {t should have been 5.99. Differences

between mothers' and fathers' changes in each area were
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found to be non-significant., The greatest number of changes
in practices reported by mothers was in the area of disci=-

pline and by fathers, in the area of creative activities.

TABLE IIl

COMPARISON OF MOTHERS' AND FATHERS'
CHANGES IN ALL AREAS

m
M

others Fathers Significance
Area Change Change - of.the
Differences

Discipline 194 183 n.s.

4| responses

Creatfive 169 198 n.s.
Activitties

34 responses

Health 182 178 n.s.
Practices

43 responses

Total 545 559 n.s.

—  — — —  —

Although the number of changes in mothers' and in
fathers' practices in any area and in all areas between first
and second interviews was not statistically significant, the
researcher would like to point out that some change in parental
practices did occur during the period of parents' and chfldrens'
nursery school experience. In the group of subjects compris-
fng this study, whose median year of education was four years
of college for mothers and five years of college for fathers,
if could be interpreted that there was no need to change.

Perhaps parents' practices fn the three selected areas were
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already much like tnose taught by the nursery school. If
this were true, the expected changes would be slight, Care-
ful investigation of the responses seemed to verify this
suppogition. This will be elaborated further as each area
fs discussed.

It is interesting, also, to note how nearly parallel
were the number of changes in the group of fathers and in
the group of mothers. There appeared to be relationships
between the thinking of the two groups of parents in the
three areas. The relationships will be described more

fully in each area.



CHAPTER V

ANALYSIS OF DATA IN AREA OF DISCIPLINE

Analysis of Changes Made by Fathers and Mothers

One of the hypotheses regarding discipline was that
mothers would have more changes in their discipline practices
than fathers. As shown in Table III, more mothers than fathers
changed their responses in discipline practices between the
first and second interviews. When tested by chi-square,
no sfgnificant difference was found between the 194 changes
among mothers and 183 changes among fathers.

Throughout the forty-one responses comprising disci-
pline, fathers closely paralleled the mothers in number of
changes made in the ten situations. This is shown in Table
IV. The greatest number of changes made by both fathers and
mothers was in situation one which read as follows:

l. If your child is hitting another child with his fists,
would you:
(a) Spank your child.
2b§ Scold your chfld severely and make him apologize.
c) Hold him, and say, "You must not do that to Jimmy.
It hurts."
éd Separate the children and fgnore the whole affair.
e

Soothe the hurt child; start your child doing
something else away from the other chfldren for

a short time.
(f) Other means (or comments) {f any.
The mothers indfcated 39 changes to the fathers'
33 changes. The difference between the fathers' and mothers'
changes was not significant when tested by chi-square.

Sixteen mothers and eleven fathers used spanking

in response (a) before the entrance of the child in the
45
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TABLE IV

CHANGES IN 24 MOTHERS' AND 24 FATHERS'
PRACTICES IN DISCIPLINE

Posslible

Discipline Changes Mothers' Fathers'
Sftuation For Each Changes Changes
Group £
l. = 5 responses 120~ o 39 33
o
2. = 4 responses 96 -~ 18 17
3. = 4 responses 96 16 18
4, - 4 responses 96 16 21
5. = 3 responses 72 13 13
6. = 3 responses 72 8 8
7. - 4 responses 96 28 32
8. = 6 responses 144 25 23
9. - 4 responses 96 12 14
10. = 4 responses 96 19 4
Total
41 ' responses 984 194 183
4

e ee—— A— S ————
——— —

nursery school. Of these parents, nine mothers and five
fathers changed to no-spanking response at the second inter-
view after thelir experience in the nursery school.

If the ratfos 16/9 and 11/5 were significantly
different, then by chi-square test the expected number
should be considerably different from observed value. In

the case considered here the difference between the expected
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and observed was so small it was unnecessary to run a chi=
square test to prove that the difference between these ratios
was not signfificant,

Eleven fathers and efght mothers gave no-spanking
choices in both interviews, and two fathers changed from no-
spanking to spanking responses.

In response (b) of sfituation number one, there appeared
slight difference between number of mothers and fathers re-
porting scolding, both before and after the child had been
fn nursery school. Of I8 mothers and 16 fathers reporting
scolding in the first interview, nine mothers and five
fathers changed to a no~scolding response at the time of
the second interview.

Five mothers and four fathers indicated in both inter-
views that they would not use scolding in this sftuation.
Four other fathers changed from a non-scolding to a scold=-

ing response.

Analysis of Data in 12 Selected Responses in Discipline

Another hypothesis in the area of discipline was that
parents would change thefr discipline practices in the direc-
tion of more permissiveness after nursery school participation.

To test this hypothesis, twelve selected responses were
examined from the area of discipline in which changes from
positive to negative could be interpreted as changes in the
direction of greater permissiveness. These changes are shown

fn Table V for mothers and Table VI for fathers. For each
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TABLE V

CHANGES TOWARD MORE PERMISSIVENESS BY MOTHERS
IN SPECIFIC RESPONSES IN DISCIPLINE

Number of No. of Changes
Sftuation Response Non-Permissive to Permiss. Percent of

Responses Responses Change

| (a) 16 9 - ..56.2
(b) 18 9 éficv--—“S0.0

2 (d) I I ' 100.0
3 (a) 15 7 46.6
(b) 13 4 30.7

4 (a) 18 I 5.5
(b) 5 2 40.0

5 (a) 5 5 100.0
6 (a) 15 5 33.3
7 (c) I3 6 46.1
9 (a) 4 3 75.0
10 (a) 4 4 100.0

Total 126 56 Lb 4
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TABLE VI

CHANGES TOWARD MORE PERMISSIVENESS BY FATHERS IN
SPECIFIC RESPONSES IN AREA OF DISCIPLINE

Possible No. of Changes

Sjituation Response Changes to permiss, Percent

[ (a) I 5 { S 45,4
(b) 16 5 3.2

2 (d) 2 2 100.0
3 (a) 17 3 17.6
(b) 14 3 21.4

4 (a) 17 3 17.6
(b) 5 3 60.0

5 (a) 5 2 40.0
6 (a) 14 5 45.7
7 (c) 9 5 55.0
9 (a) 7 2 28.5
10 (a) - - -
Total 17 38 4 raa.s

K

ii
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response the number of mothers and of fathers who had re-
ported the less permissive type of discipline in the first
fnterview was tabulated and checked against the number of
these parents who had changed thefir discipline practices
as fndicated in the second interview. Mothers and fathers
who had used the more permissfve type of discipline before
the child entered nursery school and who then changed to
less permissive practices after the nursery school experience
are tabulated in Tables VII and VIII.
Responses (a) and (b) in Sftuatfon one were among
the |12 selected responses for analysis of permissiveness
in discipline. Situation one reads as follows:
l. If your child s hitting another child with his fists,
would you:
(a) Spank your child.
éb; Scold your child severely and make him apologize.
c Hold him, and say, "You must not do that to Jimmy.
It hurts.”
2d; Separate the children and ignore the whole affair.
e Soothe the hurt child; start your child doing some-
thing else away from the other children for a short
time.
In response (a), situatfon one, nine mothers out of
16 and five fathers out of |l changed to a no-spanking re-
sponse at the time of the second interview, indicating a
shift to greater permissiveness.
Efght mothers and eleven fathers recorded in both
fnterviews that they would not use spanking. There were
no mothers in this response who shifted from no-spanking to
the less permissive spanking. Two fathers, however, did

change from no spanking to spanking at the time of the

second interview.
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TABLE VII

MOTHERS' CHANGES FROM PERMISSIVE RESPONSES TO LESS
PERMISSIVE RESPONSES IN DISCIPLINE

ﬁumger o? NumEer o?

Situation Response Permissive Changes Percent of
Responses to Less Change
Permiss. Responces

| (a) 8 0 -
(b) 6 | 16.6

2 (d) 23 0 -
3 (a) 9 3 33.3
(b) I 2 8.1

4 (a) 6 | 16.6
(b) 19 4 21.0

5 (a) 18 | 5.5
6 (a) 9 0 -
7 (c) I 2 18.1
9 (a) 20 2 10.0
10 (a) 20 | 5.0
Total 160 17 10.6
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TABLE VIII

FATHERS' CHANGES FROM PERMISSIVE RESPONSES TO LESS
PERMISSIVE RESPONSES IN DISCIPLINE

- Number of  Number of
Situation Response ;:gﬁgzglze Egatggg Percent
Permissive
[ (a) 13 2 15.3
(b) 8 4 50.0
2 (d) 22 2 9.0
3 - (a) 7 0 -
(b) 10 2 20.0
4 (a) 7 5 71.4
(b) 19 4 21.0
5 (a) 19 | 5.2
6 (a) 10 3 30.0
7 (c) 15 4 26.6
9 (a) 17 3 17.6
10 (a) 24 0 -
Total 171 30 17.4
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In response (b) of the same situatfon one a chance
from |less permissive practices to more permissiveness is
shown by the fact that of I8 mothers and |6 fathers re=
porting scolding at the first interview, nine mothers and
five fathers changed to a no-scolding response at the time
of the second interview.

Fifve mothers and four fathers reported no-scolding
in both interviews. One mother and four fathers changed
fn the direction of less permissiveness by reporting a
change to scolding at the second interview.

Sftuation two reads as follows:

2. If a child being hurt is your own, would you:
a Separate youngsters for the rest of the day.
ﬁbg Separate them and explain: "Don't let Johnny do
that to you." Encourage him to defend himself.
(c) Explain that Johnny was perhaps tired and suggest
a new diversion that starts a new line of activity.
(d) Forbfd him to play with that "rough boy."

In response (d) at the time of the first interview
one mother and two fathers reported they would "forbid".
All three parents changed to a negative response at the
second interview indicating change in the direction of
greater permissiveness. In this response, twenty-three
mothers (95.8%) and twenty fathers (83.3%) did not believe
ifn forbidding in either interview. However, there were two
fathers who changed from non=-forbidding to forbidding,

apparently indicating a change to less permissiveness.

**;sSltuation three reads as follows:
/
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3. If your child is hurtinc another child by wielding an

ob ject or stick, would you:
(ai Spank him.
(b) 1Isolate him and keep him indoors.
(c) Explain that {f he ‘uses any object to hurt another
chfld, the object will be taken away from him.
Explain why.
(d) Suggest a new activity incorporating the object
used in a safe manner
Responses (a) and (b) were selected to analyze
changes in permissiveness. In response (a) of sixteen
37/ m
mothers who fndicated in the first inte(vie‘ that they would
spank, efght of them (50%) changed to non=spanking in the
second fnterview. Fewer fathers changed. Of seventeen
fathers who would have spanked at the time of the first
fnterview, only three changed to a no-spanking response.
Six mothers and seven fathers would not have spanked efther
before or after participation at nursery school as fndficated
in both interviews. 1In this response, there were three
mothers who changed from non-spanking to spanking at the
second interview, showing some change to less permissfiveness.
In response (b) fn sftuation three of 13 mothers and
I3 fathers who would have {solated the child in the first
interview, four mothers and three fathers changed to non-
fsolation at the second interview indicating change in the
direction of greater permissiveness.
In this response, mothers and fathers closely paral-
leled their more permissive as well as their less permissive
chofces. Efght mothers and eight fathers did not approve

of isolation in either interview. Nine mothers and ten

fathers approved of isolation in both interviews. Two
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mothers and two fathers changed to less permissiveness at
the time of the second interview.

Situation four reads as follows:

4, Jimmy has been warned against playing "roughly" in the
lfving room. He is throwing a ball and barely misses
a fine lamp. Would you:
$a§ Take away his ball.
b Spank him and send him to his room.
(c) Remind him of the rules and suggest another place
for him to play ball....the yard or basement,
(d) Suggest a quiet game instead.

Responses (a) and (b) were chosen to analyze for
changes in permissiveness. In response (a), of eighteen
mothers who would take away his ball, only one indicated
she would not do so in the second finterview. Of fifteen
fathers, three changed and would not take the ball away.
Seventeen mothers and twelve fathers approved of "taking
away the ball" in both interviews.

In this response one mother and five fathers changed
from a negative to a posfitive symbol indicating a shift to
a less permissive practice.

This appeared to be a decisfon away from permissive
discipline, but the parents apparently thought it more
permissive than enforcing response (b), This appeared to
be verified by choices made in response (b). Three of these
fathers did not show spanking (b) in either interview; one
father changed to the more permissive non=-spanking at the
second interview,

Response (b) also had few changes. Of five mothers

and five fathers who would spank the child and send him to
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his room in the first interview, two mothers and three
fathers changed to no-spanking at the second interview.
There was an apparent reluctance at the time of the first
fnterview to spank for this type of behavior. Ffifteen
mothers and fifteen fathers did not fndfcate spanking in
efther Interview. 1In this response also, four fathers
and four mothers changed from no-spanking to spanking.

Situation five reads as follows:

5. Johnny puts his hand in the goldffsh bow!l, nearly
upsetting ft. Would you:
(a) Threaten to give the fish away,
(b) Put bowl down on floor and give him a chance
to see and touch the goldfish,
(c) Explain how fish need to exist in water and
let him feed them.

Response (a) was one of the twelve gelected responses
in the analysis of change in permissiveness., Of five mothers
who would have used threatening at the time of the first
fnterview all five changed their practices at the time of
the second interview. Of five fathers, only two would use
non=threatening at the second interview. This seemed to
indicate that more mothers changed to permissiveness than
fathers. (See Summary of discipline, page 59). However,
in this response seventeen mothers and eighteen fathers
indicated in both interviews they would not use threaten-
ing. There appeared high agreement between fathers and
mothers in permissive practices in this response.

Situation six reads as follows:

6. Jimmy draws on the walls although having been warned
agafnst such behavior. Wouid you:
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(a) Spank him for disobeying.

(b) Explain walls are not for drawing pfctures and
give him something on which he can draw, either
a blackboard or large pieces of paper.

(c) Buy him his own crayons and pad of paper for
drawing.

(d) Other means (or comments) if any.

In this situation the number of parents who gave
like answers was nearly equal. Of fifteen mothers and
fifteen fathers who had indicated spanking (a) at the
time of the first interview, five mothers and six fathers
changed to no-spanking showing a change to more permissive=-
ness. In this situation also there were nine mothers and
seven fathers who did not indicate spanking in either inter-
view. There were three fathers, however, who changed to
positive symbols at the second interview, indicating they
would spank and, therefore, would be less permissive.

Sftuation seven reads as follows:

7. If Johnny is purposely destroying a toy belonging to a
brother or sister, would you:

(a) Let the children fight it out.

(b) Give him something he can "destroy" or tear up,
etc. and try to understand why he wants to destroy
sibling's toy.

2c; Spank him and explain toy belongs to his brother.

d Try to give him a duplicate toy of his own to
destroy if he wishes.

Response (c) was selected for analysis of permissive-
ness. Of fourteen mothers and nine fathers who had given
spanking responses in the first interview, seven mothers
and five fathers changed to no-spanking. Nine mothers and
eleven fathers would not use spanking at the time of efther

fnterview. Although there were two mothers and four fathers
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who changed to spanking at the second interview, the majore
fty of changes were toward greater permissiveness.

Situation nine reads as follows:

9. Johnny, age 4, doesn't want to pick up small blocks

that he has strewn on the floor. Would you:

(a) Threaten him with punishment because "all four
year old boys pick up thefr toys." _

(b) Bribe him by offering a sweet {f he picks them up.

(c) Get down and "help" him pick up blocks.

(d) Play a game and pretend they are something else
to be picked up as for a trip, etc.

In response (a) of four mothers and seven fathers
who had indicated threatening in the first fnterview, three
of the mothers and two fathers had changed to non-threatening
at the second fnterview. However, many parents, 18 mothers
and |4 fathers, did not choose threatening punishment at
either the first or the second interview. Generally, parents
in this study did not use the threatening response in this
type of situation. Two mothers and three fathers schanged
from non-threatening to threatening, a less permissive prac-
tice.

Sftuation ten reads as follows:

10. Jimmy, age 4, insists on having the same teddy bear

belonging to his sister. Do you:

(a) Force his sfster to give it to him.

(b) Find him a substitute animal toy to have as
his own,

(c) Suggest that he offer a toy to his sister in
exchange for using the teddy bear.

(d) Arrange an "exchange" of toys for one day.

In the selected response (a) there were four mothers
who would use force fn this response at the first interview.

All four changed their practices to non-forcing at the second
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fnterview. All twenty-four fathers and 19 mothers indi-
cated in both interviews that they would not use force in
this situation. There seemed to be a high level of agree=-

ment among parents against using force.

Summary--discip!ine

After participation in a parent cooperative nursery
school it was found that both mothers and fathers changed
their choices to responses in the total area of discipline.
These figures are shown in Tables I and Il, pages 4l and
42, Mothers tended to have more changes than fathers.

When tested by chi-square, the difference was found to be
non-significant. (See Table IIl, page 43).

Tables V and VI, pages 48-49, fndicate that in speci-
fic responses where "spanking", "threatening", "isolating",
"forbidding", etc. wére considered to be diséipline of a
ﬁon-permissfve type, the total changes made by both fathers
and mothers toward greater permissiveness was less than 50
per cent in both cases. These figures were in relatfon'to
the total non-permissfive responseés made at the time of the
first interviews. Out of 126 non-permissive responses,
mothers had 56 changes (44.4%) toward greater permissiveness.
Fathers had 38 changes (32.5%) toward greater permissiveness
out of 117 non-permissive responses. The statistics indi=-
cated that mothers had a greater percentage of change to=-
ward more permissiveness than fathers. The difference be-

tween the changes of fathers and of mothers by the "t" test
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applied to the percentage of changes toward permissiveness
was barely significant (t=1.9) at the five per cent level.

In Tables VII and VIII, (pages 5l1-52), mothers' and
fathers' changes toward less permissiveness were tabulated.
These changes were less in number than the changes toward
greater permissiveness in discipline. Out of 160 permissive
responses, mothers made only 17 changes (10.6%) toward less
permissive practices. Fathers, however, had 30 changes,
(17.4%) toward less permissiveness out of |71 permissive
responses. The difference between mothers and fathers in
the change to less permissiveness was found to be statisti-
cally significant at the one per cent level. The "t"
equalled 6.8 whereas 2.6 was significant at the one per cent
level, ‘

The results revealed that parents tended to change
their discipline practices in the direction of more per-
missiveness, the mothers more than the fathers. The differ-
ence between mothers' and fathers' changes toward permissive
discipline was found statistfcally significant (page 60).

Some mothers and some fathers changed in the direction
of less permissiveness at the time of the second interview.
The difference between fathers and mothers in this respect
was highly significant, revealing that the fathers had more
changes to less permissive practices than did the mothers.

However, it is necessary to note that after partici-
patfon and experience in a parent cooperative nursery school,

both mothers and fathers made changes to more permissfve
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practices which were greater than their changes in the
direction of less permissiveness. The differences are

shown in Table IX,

TABLE IX

COMPARISON OF PERCENTAGES OF MOTHERS' AND FATHERS'
TOTAL CHANGES IN |2 SELECTED RESPONSES

§ig. of %he

Change Mothers Fathers Difference
Percent of change 44,5 32.5 Sfgnificant
to more (t=1.9)*
Permissiveness

Percent of change 10.6 17.4 Significant
to less (t=6.8)%*

Permissiveness

*#1.0 significant at 5% level.
*##2.6 significant at 1% level.

The inconsistency, evident in the fact that some
parents changed to more permissfveness and others to less
permissfiveness after experfence in a cooperative nursery
school, may be interpreted as part of the general confusion
regarding discipline that exists. In less than a |{ifetime
the attitude toward discipline has shifted from tradition=
ally rigid with punishment and reward to the overly permissive
discipline of the twenties and thirties. Then followed the
revolt against "progressivism" and a return toward a more
traditional type of discipline.

Parents were often caught in the middle of the argu-

ments advanced by "authorities" in the field of child develop=-
ment and psychiatry.!

Ikatherine M. Wolf, The Controversial Problem of
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Spartan Nursery School parents, having access to
educational materials, apparently integrate their readings
with thefr own judgment and tentatively try to hold firm
to their beliefs whether of a less permissive or more
permissive type of discipline. This is shown in Table X
where in the twelve selected responses regarding discipline
of a non-permissive type, mothers had 215 and fathers 220
responses indicating no change between the first and second

fnterview.

TABLE X

COMPARISON OF PERMISSIVE AND NON-PERMISSIVE RESPONSES OF
PARENTS WHO DID NOT MAKE CHANGES IN DISCIPLINE

ﬁo cﬁange ﬁo. o? Eer- ﬁo. o? Non=-

Subject Possible responses missive re-= permissive

Responses {in both sponses {n responses in
fnterviews both inter«- both inter=-
views views
24 288 215 143 12
Mothers
24 288 220 141 79
Fathers

In this group, mothers had almost twice as many permissive
responses as non-permissive ones (143 to 72). Fathers nearly
paralleled this finding by also having nearly twice as many

more permissive responses as lesspermissive ones (14! to 79).

fscipline, (New York: The Child Study Association of
%merlca, [953).
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The permissive discipline choices of 143 by mothers
and |41 by fathers are of the type that are practiced in
the Spartan Nursery School. These permissive choices
unchanged in both interviews when added to the changes made
toward greater permissiveness at the time of the second inter-
view (56 changes for mothers and 38 for fathers) confirmed
the fact that many of the parents at Spartan Nursery School
practiced more permissive discipline at the time of the

second interview.

Comments by Parents

Many parents wrote comments reflecting their atti-
tudes toward their experience in the nursery school and
how it changed (or did not) some practices of discipline.
Some of these comments are quoted below:

Father: Nursery school has helped me to have a little more
patience with Ce=e=we and not expect so much from him.

Father: I find it much easier to converse with children and
feel that I can talk to my son and hold his interest far better
than formerly, Also I find that discipline is less of a pro-
blem than formerly and it seems that Le-~=- can be talked out
of things that might have required sterner discipline mea=
sures previously.,

Mother: I feel my experience as a Nursery School teacheree
mother has given me many ideas for play, ways of discipline
(I feel I was too strict until I watched others accomplish
the same thing in a milder manner) and was glad for the
opportunity of seeing my son in comparison with others of
the same age giving me an idea where he needs help and just
what Iican expect from him,

Mother: Help child get his feelings out in the open. 1

feel that there is a definite need for cooperative nursery
school experience. Especially for the parent. The teaching

and observing experfience has given me a good deal of insight
fnto child development. Good is no longer good. Nor bad, bad=-=-
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but the reasons for are more important--the reasons for the
behavior without the labels of good and bad. Children grow.
They need to be guarded from the consequences of some of
their big feelings. But they need to know it is all right
to have the big feelings and that they themselves are capable
of controlling them in acceptable means-~and that we love
them none the less.

Mother: Nursery school has afided me in developing more
permissiveness toward my child and shown the importance of
overlooking minor squirmishes.

Father: Each child must be both disciplined and understood
individually. Each child's character traits will differ from
others.

Mother: I don't feel that I have changed my feelings about
methods of child rearing--uniess to more firmly believe that
a child must have definite rules and regulations to follow
and must be expected to behave within the limits of their
regulations. Nursery school has helped D=== in that {t has
given him a new experfence to add to his background. He now
has confidence fn this particular experience and I will be
curfous to see whether this experience will give him confi=-
dence in himself in kindergarten.

Mother: Our nursery school experience has been most reward-
ing. It has certainly reinforced my attitudes concerning
permissive self-expression.

Mother: My ways of discipline have changed since the start
of nursery school=-=I don't know ff it is because of nursery
gschool or because the child is older--my methods are less on
the spanking side and more on the verbal and talking it over
sfde. Have let the child do more things for himself and
figure things out by self. I feel there is more understand-
ing between myself and the child sfince the start of nursery
school .

Mother: My ideas have changed due to nursery school {n these
areas. Letting Me==<-< have more freedom in choosing his own
play and the procedure. Also with the equipment he fs furnished
with, Discipline--fewer spankings, more talkfng. Also, I
understand better what causes him to react like he does in many
more circumstances.

Mother: I think I over disciplined before. Now I think it
was unnecessary.



CHAPTER VI

ANALYSIS OF DATA IN AREA OF CREATIVE ACTIVITIES

The number of mothers' and fathers' changes in prac-
tices regarding creatfve activities is shown in Table XI.
The total number of changes for the nine situations in
creative activities was 169 for mothers and 198 for fathers
out of a possible 816 responses for each group. Tested by
fnspection, there was no need to complete a chi-square test
to find that therewsno significant difference between the
changes efther of mothers or of fathers and the total changes

that either group could have made.

TABLE XI

CHANGES IN 24 MOTHERS' AND 24 FATHERS'
PRACTICES IN CREATIVE ACTIVITIES

Situation Possible Changes Changes
l. = 4 responses 96 17 22
2. = 5 responses 120 19 20
3. = 2 responses 48 10 3
4, = 4 responses 96 59 51
5. = 3 responses 72 - 16 19
6. = 4 responses 96 10 21
7. = 4 responses 96 19 19
8. = 4 responses 96 10 19
9. -‘4 responses 96 9 14
Total 34 responses 816 169 198

e ]
65 . ,\
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The area of creative activities was the only one
of three areas in this study in which fathers had more
changes than mothers after fnvolvement in a cooperative
nursery school program, as shown by the totals of 198
changes for fathers and 169 changes for mothers. Fathers
had more changes than mothers in every sfituation except
gituation four, By finspection, it was obvious that the
difference between the total changes of mothers' and of

fathers' practices was statistically non-significant.

Provision of Greater Variety of Creative Activities

One hypothesis regarding creative activities stated
that, after involvement in a parent cooperative nursery
school program, parents will provide a greater variety of
creative activities for children at home.

In situation 4 there occurred more changes for both
groups of parents than in any other situation. Situation
four reads as follows:

4, Has your child ever done any
(a) Fingerpainting.
(b) Easel painting.
2c; Spatter painting.

d Wet chalk pafnting.

(e) Other

Mothers had 59 changes and fathers 5| changes from
negative to positive., Before participation in a parent
cooperatfive nursery school ten parent couples had supplfed
fingerpainting activities for their children, only three

parent couples had supplied easel painting (with tempera
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paints), and no famflfes had supplied spatter painting or
wet chatk painting.

Of 24 parents who had not provided fingerpainting
(a), 21 did so at the time of the second interview; in
easel painting (b) all 36 parents who had not provided
this media changed at the time of the second interview.

In spatter painting (c) and wet chalk painting (d)
there were\23 positive changes from 45 negative responses
for (c) and 27 changes from 42 negative responses for (d),
fndicating use of these materials., The numbers of change
were slightly lower than for (a) and (b) and will be dis-
cussed further under "change according to age of child
enrolled”, page 109. Many children under three and a half
did no spatter painting.

The substantial number of changes in this sftuation
occurred in the parents who apparently saw the possibility
of easy ways to adapt these creative activities to home
use. There was almost complete change among parents who
had not previously offered their children the opportunity
for experimenting with fingerpainting (a) and easel paint-
ifng (b).

Data from sftuations five and three also were examined
for evidence to support the hypothesis that parents, after
participatfon in a parent cooperative nursery school, will
provide greater varfety of creative activities for children

at home. Situation five reads as follows:



5. Does your child play with dough at home?
(ag Homemade type dough,
(b) Commercial play dougn,
(c) Commercial type clay.
(d) other. .

Ten parent couples had supplied commercial dough,
and fifteen parent couples had supplied commercial clay
before and after participation in the nursery school.

By the time of the second interview four more parent cou-

ples were supplying commercfal dough, and three more parent

couples were supplying commercial type clay at home. The
reason for preference of the latter might have been that ft
was less expensive than play dough,

Situation three reads as follows:

3. Do you prefer toys advertised to "teach" a youngster or
do you prefer to let them use appropriate articles avail=-
able at home?

(a) Advertised toys.
(b) Appropriate home articles.

In this situatfion the data indicated that the major=-
ity of parents (20 parent couples) supplied both types of
play articles (a and b) and generally expressed no preference
for efther type. Consequently there were few changes in this
situation.

The fewer changes in this situation resulted from
the fact that parents were already supplying both types of
articles at the time of the first fnterview, Most of the
parents indicated orally that they thought their children
enjoyed both kinds, and they (the parents) had Iittlé prefer-

ence for efther.

It may be concluded from the changes in situations
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four and five that the nursery school provided parents
with some fdeas for activities in the home. The Guides

for Teaching booklet given to the parents at the beginning

of their experience in the nursery included recipes for
making fingerpainting material and dough.l These recipes
were used fn the Spartan Nursery School, and many parents
fndicated they used them at home. The results in situa-
tions 4 and 5 lent support to the hypothesis that parents
may provide a greater varfety of creative activities for
children after involvement in a cooperative nursery school.

The results in situations four and five were similar
to the findings in Johnéton's study, which revealed that
"an fmportant change was that parents provided for their
children creative materials Iike those used in the nursery
school".2

‘The Johnston study compared and contrasted the prac-
tices of mothers and of fathers in several areas of child
guidance practices, one of which was "choice of play mater-
fals." Her subjects were |7 fathers and |7 mothers who had

children enrolled at the Spartan Nursery School,

VPage and Garlick, Op. Cit. p. I3.

2Norejane, Johnston, A Comparison of Mothers' and
Fathers' Practfices in Guiding Their Children in Regard to

Tndependence, Cholce of Pla aterjals, oelf Assertion and
5Eeaience, UnpublTshed Master's Thesis, Michigan State

Unfversity, East Lansing, Michigan,I951, p. 88.
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Insight into Importance of Process Oyer Product

Another hypothesis in creative activities stated
that after a cooperative nursery school experfience, parents
will gain insight in the importance of process over product
in creative activities for preschoolers., Situations six,
seven, and nine deal with this aspect of creative activities.
Situation six reads as follows:

6. en your child plays with clay, do you:

g Show him realistic models to copy.
Let him just play by manipulating it with his hands.
Expect him to make something.
Let him use his own ideas to make a product.

Other.

ooQoNT

W
(
§

had more than double the number with 2I. This difference

Mothers had 10 changes in sfituation six while fathers

led to the supposition that mothers might have previously
acquired more information than fathers, and needed to make
fewer changes.

Efght fathers and |7 mothers said in both interviews
that they would not show their child realistic models to
copy. At the time of the first interview, 16 fathers and
7 mothers would do so. Of these, ten fathers and six mothers
changed from "patterning™ to "non-patterning” at the time of
the second interview indicating a trend in the direction of
allowing "children's imagination to be free to experiment
rather than cope with the limitations imposed by realistic

modeling.">

3Read, Op. Cit., p. 259.
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In response (c): "Do you expect him to make some=-
thing?", 16 fathers and 22 mothers marked the response with
a negafive symbol in both interviews. Six more fathers
changed to negative at the time of the second interview.

Thus the concept which states "process is more im-
portant than product” at the nursery school level was accepted
by many parents on an intellectual level. However, parents
may experfence difficulty in internalizing this concept into
behavior. It was the writer's experience that many of the
teaching mothers needed subtle reminders against expecting
children to make a "product" at the clay table.

To test further the hypothesis of "process over pro-
duct" (page 70), the data from sftuation seven, responses (c)
and (d) and sftuatfon nine were analyzed. Sftuation seven
(c) and (d) reads as follows:

7. When your child is cutting, do you:
(c) Gfve him pictures to cut out.
(d Give him blank sheets of newspaper to cut in any
shape he wants.
(e) Other.

Sixteen mothers marked responses (c) and (d) positfive
in both interviews while (c) was marked with a positive sym=
bol by 14 fathers and (d) by 19 fathers in both interviews.
This data seemed to indicate that many parents already were
following the practices of the nursery school with regard
to sftuation seven.

In response (c) one mother and two fathers changed

from positive to negative; in response (d) three mothers
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and three fathers changed from negative to poesitive. These
changes might have indlcafed a trend toward understanding
more acceptable practices in "process over product", but
the numbers of change were tod small to arrive at broad
generalizations.,
Situation nine was the following:
9. Jimmy likes to listen to music on a record player.
Would you:
(a) Start him on lessons efither on piano or another
fnstrument.
ﬁbg Buy him children's records for Iistening.

c Teach him songs to sing.,
(d) Buy him or make him simple rhythm instruments to

play.
(e) Other.

Mothers and fathers made only nine and fourteen changes
respectively in this situation., The data revealed that most
mothers and fathers were already following the practices of
the nursery school in this situation by their responses in
(b) and (d). Twenty-three mothers and all 24 fathers indi-
cated in both interviews that they would buy children records
for listening. Twenty-two mothers and I8 fathers would follow
the practlcé stated in (d) as marked in both interviews. At
the time of the second interview two mothers and three fathers
had changed to the more acceptable "buy him or make him simple
rhythm {nstruments to play,"

The results in situation six, seven, and nfne revealed
that the majorfty of parents' were aware of acceptable prac-
tices in these situattohs. The largest number of changes
occurred fn situation six which showed a trend to more in-

sight gained in understanding the concept of "process over



73

product” fn the area of a manipulative material like clay.
In situation seven, dealing with cutting activities, and
situation nine, dealing with music activities, the majority
of parents were already following the acceptable practices
in these media. Although there were a few changes, numbers
were too small to establish a general trehd fn either direc-

tion.

Provision of Appropriate Types of Play Materfals

The third hypothesis in this area stated that parents
would provide more appropriate types of play materials for
preschoolers as a result of their participation in a parent
cooperative nursery school, To test this hypothesis the data
from situations one, two, and eight were analyzed. Situation
one reads as follows:

l. What kind of train would ygu buy your three-year-old?

&a Wooden push=pull toy Arain,
b Metal wind=-up train.
(c) Electric train.

{d Paper board train,
e Other.

Mothers had seventeen and fathers twenty-two changes
in situation one,

Twenty=-two motheré and 20 fathers would not have
purchased an electric train at the time of efther interview.
Of 18 fathers and |5 mothers who would have purchased a
metal wind-up train before nursery school participation,
seven fathers and four mothers changed to negatfve responses

at the time of the second fnterview. However one father and
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three mothers changed from negative to positive, or less
approprfate choices. The next largest change was in re-
sponse (d) where seven fathers and two mothers changed in
favor of buying paper board trains. Two fathers and five
mothers recorded a change at the time of the second inter-
view in favor of supplying a wooden push=-pull toy train,

The low number of changes in sfituation one seemed to
support the previous supposition that these parents, having
access to authoritative child rearing materfals, already
follow many nursery school practices before active parti-
cipation in the nursery school program., However, most of
the changes that did occur were in the direction of more
appropriate types of trains for preschoolers.

Sftuation 2 reads as follows:
2. Do you supply your child with

(a) Commercial coloring books.
(bg Blank sheet of paper for coloring.
Pencil size crayons ("Crayola" type).

%dg Half fnch wide "kindergarten"crayons.
Magazfne pictures to color.
Other.

The types of activities in this sftuation that were
considered least creative were the coloring books and the
magazine pictures to color. Coloring books are anathema
to most nursery school teachers, but because they are so
easily available, few mothers and fathers avoided giving
them to their children. 1In fact, 18 mothers and I8 fathers
responded in both interviews that they supplied coloring

books for their children. Many parents commented that

their children "tiked" coloring books. For the same reasons

/
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18 mothers and 21 fathers supplied thin "Crayola" type
crayons (c). However, some changes were made that seemed

to reflect the parents' experience in the nursery school.

Six fathers and five mothers who had not supplied pre-
viously the larger type "kindergarten" crayon that is more
suitable for preschooleré' use changed to positive responses
as marked in the second interview. This was the largest
change made in the direction of more appropriate materials

fn situation 2. Responses (b), (c), and (e) had few changes.
In response (a) only two mothers and one father changed their
response fn favor of not supplying coloring books. In re=-
sponse (c) four mothers and two fathers had changed their
responses to negatfive, indicating they would not buy pencil
size crayons. In response (e) three mothers and two fathers
changed their answers from positive to negative in the second
fnterview.

Although these changes were in the direction of more
acceptable practices, the majority of fathers and of mothers
supplied the media described in situation two to their chil=-
dren both before and after nursery school experience with
apparently no distinctions being made as to appropriateness
for preschoolers.

Situation eight reads as follows:

8. Assuming he has none of the following which would you
choose for your son's birthday?
éai Latest outfit (Ex-Zorro, Lone Ranger, etc.)
b Set of buflding blocks.
c¢) Book of Grim's Fairy Tales.

idg A tricycle.
e Other.
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All responses were considered appropriate for pre=-
schoolers except response (c). Fairy tales are usually
confusing and often frightening to preschoolers because
young children are not mature enough to differentiate im-
aginative situations from realfty. "It is better to limit
young children's books to helping them understand the real
world about them;K\As Read states: "The real world is
certainly sufficfently wonderful to stimulate the imagina-
tion of a preschool child."4

In response (c) 9 mothers and 4 fathers had marked
a negative symbol in both interviews to fndicate they would

not buy Grim's Fairy Tales. However, of the 20 fathers and

I5 mothers who had chosen this book in the first interview,

9 fathers and 4 mothers changed their responses after partici-
pation in the nursery school. Eleven fathers and Il mothers
gave posftive answers to both interviews. Six were parent
couples indicating some similarity in fathers' and mothers'
practices. Any differences in parents' practice concerning
the use of fairy tales according to age will be discussed

on page |17.

In responses (a), (b), and (d) the majority of fathers
and of mothers chose the acceptable answers in chofce of
playthings at the time of the first interview before nursery
school participation.

Nine fathers and six mothers indicated they would buy

“Read, Op. Cit., p. 49.
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"Zorro, etc." outfits (a) at the time of the first interview.
The majorlty'of fathers and mothers would not do so: I5
fathers and 18 mothers. Only one father and one mother
changed to a negative response at the time of the second
fnterview. Although the positive choice In this response

was not especially fnappropriate, the large number of fathers
and mothers who would not buy this type of outfit might have
been motivated by the relatively high cost of this kind of
costume. This would be of consequence to the subjects of
this study who were famflfes with |Iimited fncomes.

In response (b) 19 fathers and 2| mothers indicated
they would buy a set of building blocks as recorded in the
first interview. Two fathers and 2 mothers changed their
responses from negative to positive at the time of the second
interview.

All the fathers and mothers (48) indicated they would
buy a tricycle (d) at the time of the first interview. One
mother changed her response to negative in the secondinterview.

The most obvious conclusion from the data in situa-
tions one, two, and eight was that many parents were already
providing appropriate types of play materfals. There was a
tendency for parents, however, to change after involvement in
the nursery school in the provision of more appropriate mater-
jals, Fathers made 27 changes and mothers 26 changes in that

direction.
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Summary of Changes in Creatfive Activities

Fathers made more changes (198) in practices in this
area than in any other area in this study. Mothers, with
169 changes, had fewer changes in this area than in efther
of the other two fncluded in this study. It should be re-
peated here that the sophistication and education of these
parents prior to their experfence fn the nursery school may
have made them quite aware of child development principles.
Therefore, they may have had Iittle need to change {fn their
child=rearing practices. There were no substantial differ-
ences between mothers and fathers in this area. In most
situations mothers and fathers had approximately equal num-
ber of changes. However, the direction of changes indicated
that the cooperative nursery school gave parents ideas for
use of creatfve materials at home. As one mother stated:

N
"I gained a lot of ideas for simple things that the children
could enjoy at home."

Typical comments made by parents were as follows:
Mother: The nursery school experience has taught me how to
handle specfal problems with less fuss. Has given me new
fdeas on the type of toys and experiences that children need.
Father: I think that nursery school has given me a greater
appreciation of the interest and the activities that my son
participates ' in. Secondiy, I have learned that a child does
not need or require all the dime store toys that are on the
market today and that many toys or activities can be engineered
at home to a greater advantage.

Mother: In the child rearing practice I belfeve I have changed
my mind in several ways. (lg You can learn to separate chile
dren or get them interested in other activities when they are

quarreling. (2) I have learned that a three year old can be
interested in so many things that I dfdn't think possible.
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Mother: As far as pets go--it helped a lot how to handle
animals-=lot more freedom with pets. Helps you relax with
your children when you see other children act the same. Helps
to be with other children. Give you ideas how to handle chil=
dren.

Mother: I have gained a lot of ideas for simple things to
make that the kids have enjoyed at home.

These comments, together with the changes revealed
in the analysis of the data, tended to support the hypotheses
made in this area:

I. Parents will provide a variety of creative activi=-
ties for théir children after involvement in a cooperative
nursery school. This was true especfally in situation four.

2. Parents will gain insight into the importance
of "process over product" for preschoolers through partici=-
pation in a cooperative hursery school. This was especially
true for fathers in sftuations six and nine.

3. Parents will provide more appropriate types of

materials for their nursery school children.



CHAPTER VII
ANALYSIS OF DATA IN HEALTH PRACTICES

Analysis of Changes Made

According to Table I and Table II (pages 4l and 42),
numbers of mothers' changes and fathers' changes were more
nearly equal in the child=-rearing health practices than in
any other area of the study. With ten situations consisting
of 43 responses each group of parents, 24 mothers and 24
fathers, could have had 1032 changes. (24 x 43),.

Mothers had a total of 182 changes and father, |78
changes between the first and second interviews. When
tested by inspection, it was obvious that the number of
changee of either group of parents was non-significant.

Nor were there any significant differences between the num-
ber of mothers' and fathers' changes in the total area of
health practices nor in any of the ten separate situations.
These figures are shown in Table XII.

The hypothesis in this area predicted that parents
would show slight change in health practices between the
time they enrolled their children in the Spartan Nursery
School and the time of the second interview.

Most of the practices included in the schedule were
acceptable by child development standards. It was pre-
dicted that parents in this study would mark them with
the x symbol. The few practices that were not acceptable

had few positive responses as shown, The number of posfitive
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CHANGES IN 24 MOTHERS' AND 24 FATHERS'
PRACTICES IN HEALTH PRACTICES

81

TABLE XII

Tealth Practices  FPossible  Mothers'  Fathers'
Situation Changes Changes Changes
l. = 4 responses 96 8 13
2. = 5 responses 120 12 15
3. = 4 responses 96 29 18
4, - 4 responses 96 21 26
5. = 4 résponses 96 24 1€
6. - 4 responses 96 20 21
7. = 5 responses 120 19 24
8. = 5 responses 120 24 17
9. - 4 responses 96 17 15
10. = 4 responses 96 8 15
Total 43 responses 1032 182 178

S ———
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responses given in the first interview before any parent-
child involvement in the Spartan Nursery School and the
number of positive responses after particiation in the

nursery school were as follows:

Ist Interview 2nd Interview M=Mothers F=Fathers ¥
M F M F
I. Does your child have:
24 23 22 23 (a) A physical check=up at
regular fntervals.
10 12 10 16 (b) A dental check=up at
regular fintervals,
23 24 22 23 (c) A regular schedule for
: immunization shots.
2 4 2 4 (d) A visit to the doctor in

an emergency only.

2. Do you insist that your child

24 24 23 24 (a) Usually wash his hands
before eating.

20 15 23 19 (b) Usually wash his hands after
he has used the toflet.

21 18 23 21 (c) Usually brush his teeth at
least once a day.

I8 2 22 22 (d) Usually cover his mouth
when he coughs,

24 24 24 24 (e) Uspally use a handkerchief

or kleenex when necessary

3. How do you "check"™ on him (for
the actfvities above in No. 2)?

20 23 21 22 a Ask him. A
17 19 19 19 (b) watch him to see that he
does {t.
23 23 23 23 (c) Help him do it.
9 12 8 9 (d) Do it for him,
4, After your child has been success-
fully toflet trained, do you
4 9 4 5 (a) Help your child when he uses
the toilet.
21 20 22 22 (b) Telp him only {f he requests
t.
17 17 13 15 (c) Remind him to use the toilet.
20 22 21 22 (d) Let him decide when he needs

to go to the bathroom,
#Only posfitive symbols from both interviews are recorded.
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Ist Interview 2nd Interview =Mothers F=Fathers

M___F M F

5. Would you keep your child home
from school if

10 4 I 3 (a) He has the first sign of
a sniffle.
23 23 22 24 (b) The symptoms develop fnto
a cold.
14 12 17 I (c) He's listless and fatigued;
otherwise appears all right.
23 21 . 21 22 (d) His throat looks unusually
red.
6. Do you put your child
19 20 22 20 (a) To bed at a regular time at
night.
17 18 12 13 (b) To nap or rest at a regular
time each day.
7 5 9 I (c) To nap or rest only when
he acts unusually tired.
6 9 4 8 (d) To bed at night when he

becomes sleepy.

7. If your child "snacks" between
meals, does he have

22 2l 23 23 (a) Fruit

22 21 21 22 b Mi I k

9 17 6 1 Ecg Cake or sweets

2l 22 22 24 (d; Cookies or crackers
7 9 2 5 (e) Soft drinks.

8. In dressing your child do you

usually

13 12 6 5 (a) Dress him almost entirely.

21 19 23 23 (b) Let him do some of it for
himself.

| | ! | (c) Insist that he do the en-

tire job himself.

21 22 23 24 (d) Help him with difficult parts.

24 24 22 24 (e) Give him praise for honest
effort.,

9. If four year old Johnny has an
accident before he reaches the
bathroom, do you

N 2 0 0 (a) Spank him and explain why.
i4 12 al 15 (b) Simply clean up, and tell him

that next time he'll probably
get to the toflet on time.

7 7 3 6 (c) warn him that you'll spank
him "next time" {f he's not
more careful,
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Ist Interview 2nd Interview M=Mothers F=Fathers
M F M F
21 o4 22 23 (d) Help him clean up and suggest

that the next time he should
go the toifet as soon as he
feels the need.

10, Four year old Johnny dislikes
dressing himself, Would you

o] 3 0] 0 (a) Force him to dress himself
while you stand and watch,
23 22 24 23 (b) Help him with the more diffi-

cult parts, but tell him you
expect him to do the easier
parts.

3 9 I 6 (c) Tell him he propably is not
a four year old because he
fs acting like a three year
old. Say no more.

23 24 23 24 (d) Praise him for dressing him-
self, meanwhile giving him
more help if he's tired.

The data showed a close similarity between fathers'
and mothers' answers both in the "accepted" practices and
fn the generally less desfirable practices. These answers
and the number of changes will be discussed in each situation.
In situation one, the total of efght changes made by
mothers and thirteen by fathers were not statistically signifi-
cant in comparison to the possible 96 changes each sex might
have recorded. In (a) and (c) the parents were almost un=-
amfnous (24 mothers and 23 fathers) in having a regular
schedule for physical check=-ups and for immunization shots
for their children. The one father- who did not check a
positive symbol for response (a) changed his answer in the

second interview. Slight differences between mothers and
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fathers might have been due to misinformation or chance
at the time of the interviews.

In response (b) where most of the changes in Sftua-
tion | occurred, five for mothers and six for fathers, many
of the parents with children under four at the beginning of
the study commented that they would have dental check=ups
for their chiidren as soon as the children were older.

In response (d) where a negative response was more
acceptable to child=rearing practices, only two mothers and
four fathers marked a positive symbol, One of these fathers
changed to a negatfve answer at the second fnterview,

Six of the fathers commented that they changed their
answer for (c) from posftfve to negative because by the
time of the second interview their child had completed
his immunfzatfon shots. In situation | the evidence seemed
to favor strongly the study's hypothesis in this area. (See
p. 80).

In sftuation two which listed five acceptable stan=-
dards for child=rearing practices, parents at time of first
interview were unanimous (24 parent couples) in two of them:
(a) washing hands before eating, and (e) usfng a handkerchief
or kleenéx when necessary, One mother changed to negative
at the second interview. This might have been due to chance.
In (b) and (c) five sixths of the mothers and approximately
five efghts of the fathers insisted on positive practices

before participation in nursery school. In (b) I5 fathers
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and 20 mothers had marked a positive symbol in first inter=-

view indicating their insistence on child washing hands after
he had used the toilet., At the second interview an additional
six fathers and four mothers had changed to a positive symbol.

In response (c) two mothers and three fathers had
changed to the positive symbol at the time of the second inter-
view,

In response (d) 18 mothers and 21 fathers marked a
positive symbol at the first interview. After participation
fn the nursery school, mothers had four, and fathers one,
additional positive answers. The evidence in situation two
is heavily weighted in the positive direction in insistence
on these child=rearing practices7 A supposition may be made
that these practices are important to middle class families
and receive much attention in early childhood training. Davis
and Havighurst are emphatic on this point: "In the middle-
class culture, cleanliness and respect for property are the
basic values. Middleclass parents, therefore, are anxious
that their children learn this behavior well and early."!

What the cost of this early stress in cleanliness training
fs to the personality of the child was beyond the scope of
this study. |

In situation three, mothers and fathers closely

'W. Allison Davis and Robert J. Havighurst, Father
of the Man, (Boston: Houghton Mifflin Co., 1947), p. 105.
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paralleled each other in their answers, and for (a), (b),
and (c) two thirds or more of mothers and of fathers had

a positive symbol in the first interview. Responses (a)

and (c¢) which were considered the most desirable had the
largest number of positive answers. The changes made were
also in the direction of agreemeént with the more desirable
practices. Mothers and fathers had four changes each to=-
ward almost unanimous practices of the first three responses
in situatfon three.

In response (d) in which a negative symbol‘was the
more acceptable answer, only nine mothers and twelve fathers
had positive symbols indicating they wauld "do {t for him.,"
At the second interview |5 fathers anf |5 mothers had changed
to the more desirable practice and would not "do it for him.,"

In situation four, approximately two thirds of the
parents had already established their practices regarding
childrens' use of the toilet as shown by thefir answers in
(b), (c), and (d) in both interviews. In (c) the changes
to fewer positive symbols (four) seemed to indicate that
parents needed to do less "reminding" as the child grew
older. Only four mothers and nine fathers would help a
child when he used the toilet. Parents' child-rearing prac-
tices regarding toileting in relation to age and sex of
child will be discussed later.

In situation five, response (a) ten of the mothers
and only four of the fathers in first interview would keep

youngster at home at the first sign of a sniffle. Five
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additfonal mothers but no more fathers had decided by the
time of the second interview to keep youngsters home with

a sniffle. The other response that had "room"™ for change
was (c): To keep the child home from school if "he's
listless and fatigued; otherwise appears all right." Four-
teen mothers and 12 fathers indicated they would at the
time of the first interview. Only three mothers and one
father had changed their practice by the tfme of the second
fnterview. The data in this situation lent support to the
hypothesis that parents yould make few changes fn the area
of health practices. /fj‘

In situatlon;ﬁix most of the parents were following
acceptable chfld rearing practices at the time of the first
ifnterview as indicated in (a) and (b). Three mothers did
change from the less acceptable practices of (c) and (d)
to (a) and (b) at the time of the second interview. No
fathers changed. |

In situation seven the majority of parents, espec-
fally mothers, were agreed that the more desfirable be=-
tween meals "snacks" for children should not have high
sugar contenf. At the time of the first interview only
nine mothers would give "cake or sweets" between meals,
but seventeen fathers indicated they would. Six fathers
and three mothers had changed this practice at the time of
the second interview.

In sftuation eight the majority of parents fndicated
by posftive responses in (b), (d), and (e) that at the time
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of the first interview they were following the acceptable
practices leading to self=help in dressing for children.
Parents made few changes, sfx fn (b) and 4 in (a) all in
the direction of the more acceptable practice. In (e):
"give him praise for honest effort," two mothers made the
ﬁnexplainable change to a negative symbol at the time of
the second interview.

The largest change was in (a), "dressing the child
almost entirely." At the first interview |3 mothers and
12 fathers would; but seven mothers and seven fathers had
changed at the time of the second interview in the direction
of more self=help by children in dressing.

In sftuation nine 21 mothers and 24 fathers already
were following the most acceptable practice at the time of
the first fnterview: (d) "help him clean up and suggest
that the next time he shoul& go to the toilet as soon as
he feels the need." The largest change occurred fn (b)
when eight mothers and three fathers changed to more willing=-
ness to "simply clean up, and tell him that next time he'll
probably‘get to the toilet on time". Very few parents would
punish or threaten to punish child for a toflet accident.
This attitude prevailed both before and after participation
fn the nursery school program,

In sftuation ten almost all parents agreed on (b)
and (d). Twenty-three mothers and 22 fathers would help
a child with most difficult pérts fn dressing; 23 mothers

and 24 fathers would "praise child for dressing himself,
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meanwhile giving him more help if he's tired." Whereas
few parents (3 mothers and 9 fathers) had marked a posi=-
tive symbol in (c) at the time of the first interview, two
mothers and three fathers had changed to negative at the
time of the second interview in this moderatdy acceptable
practice of telling the child "he is not a four year old
because he is acting like a three year old", and saying

"no more."

Summary-~Health Practices

The results of the data in the area of health prac=-
tices clearly supported the hypothesis that parents would
make few changes in this area because the practices were
"set" before the child entered nursery school. Parents
hade 329 changes in the total area of health practices to
more acceptable responses, and made only 3| changes away
from acceptable responses. It should be noted here that
what changes did occur were usually in the direction of
the more acceptable health practices, indicating that nur-

sery school participation may have been influential.



CHAPTER VIII

PARENTS' CHILD REARING PRACTICES ANALYZED
ACCORDING TO SEX OF CHILD

In the group of twenty=four children included in
this study were |3 boys and Il girls., Changes made by
their parents in the areas of discipline, creative acti=-
vities, and health practices were analyzed according to

the sex of the child enrolled.

Changes in Discipline Practices, According to Sex of Child

Comparfison of Mothers' and Fathers' Changes in Discipline.

In the total area of discipline mothers of |3 boys
had 114 changes (21.3%), and fathers of boys had 98 changes
(18.4%) out of a possible 533 responses for fathers and for
mothers.

There was no substantfal difference between number
of changes made by mothers and by fathers of boys, but the
findings indicated that mothers of boys made more changes
than fathers.

In the total area of discipline mothers of Il girls
had 84 changes (18.6%) out of a possible 451 responses, and
fathers of girls had 87 changes (19.2%) out of a possible
451, The data revealed that fathers of girls made a few
more changes in discipline practices than mothers of girls.
The hypothesis that mothers will make more changes fn disci=

pline practices than will fathers was not supported by the

9l
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data on parents of girls. The data on parents of boys

showed a slight trend in favor of the hypothesis.

Changes Toward More Permissiveness or Toward Less

Permissiveness

Changes in discipline practices of parents of girls
and of parents of boys were analyzed to discover whether sex
of child was a factor in parental change from less permissive
to more permissive discipline and from more to less permis-
sfveness. Twelve selected responses in discipline (see page
47) were used as a basis for testing the hypothesis that par-
ents will change from less to more permissive discipline prac-
tices.

In the chaﬁge from less permissive discipline prac-
tices to more permissive practices, 26 parents of boys made
49 changes (35.7%) out of 137 non-permissive responses in the
direction of more permissiveness. Twenty-two parents of girls
made 40 changes (41.2%) out of a possible 97 to more permis-
siveness.

In the change from more permissive to less permissive
practices fn the twelve selected responses, parents of boys
made 23 changes (14.5%) out of a possible 159 in the direc-
tion of less permissiveness. Parents of girls made |5 changes
(10.3%) out of a possible 146 to less permissiveness. The

percentages compared as follows:
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Parents of Boys Parents of Girls

Toward 35.7% 41.2%
more permissiveness
Toward 14,5% 10.3%

less permissiveness

There were no substantfal differences between number
of changes of parents of boys and parents of girls efther
in change toward more permissfveness or in the change to
less permissiveness.

Both parents of boys and parents of girls made more
changes in the direction of permissiveness than changes to-
ward less permissfiveness, thus showing a trend in favor of
the hypothesis that parents will change their discipline
practices in the direction of greater permissiveness after
participatfon fn the nursery school program. However, boys'
parents made fewer chances to more permissiveness and more
changes to less permissiveness than did girls' parents,
thus indicating a sliight difference in amount of parent
permissiveness in relatfon to sex of child. Parents of
girls tended to be slightly more permissive in disciplining

girls than parents of boys were in disciplining boys.

Summary--Changes in Discipline Practices According to Sex

of Child

The data revealed that sex of child made a slight
difference in the changes made by mothers and by fathers.

Mothers of boys made more changes than fathers of boys,
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(2.13 and 18.4 per cent respectively) and showed a slight
trend in favor of the hypothesis. Mothers of girls, how-
ever, made fewer changes than fathers of girls (18.6 and
19.2 per cent respectively), and this data did not sup-
port the hypothesis that mothers will make more changes
in discipline practices than will fathers irrespective of
sex of the child.

In the changes regarding nature of permissiveness,
the data showed that

l. There were few differences between number of
changes of parents of boys and parents of giris either in
change toward more permissiveness or in the chance to less
permissiveness.

2. Both parents of boys and parents of giris made
more changes §fn the direction of permissfiveness than non-
permissive discipline.

3. These facts showed a trend in favor of the
hypothesis that parents will change their discipline prac-
tices to greater permissiveness after participation in a
nursery school program.,

4, Parents of girls made more changes in the direc=-
tion of permissive discipline practices and less changes
fn direction on non-permissiveness indicating a slight
difference of parent permissiveness in relation to the

sex of the chilid.
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Changes in Creative Activities According to Sex of Child

Parents' changes in the total area of creative acti=-
vities were analyzed according to the sex of the child en-
rolled. Responses of parents of boys and parents of girls
in situations 3, 4, and 5 (see Appendix, p.133) were analyzed
to determine whether sex of child was a factor in parents'
provision for greater variety of creative materials.

Responses in sftuatfons 6, 7, and 9 (See Appendix,
p. 140) were analyzed to discover whether sex of child was
a factor in the hypothesis that parents will gain insight
on the importance of "process over product.”

Responses in situations I, 2, and 8 (See Appendix,
p. 139) were analyzed to discover whether séx of child was
a factor in the hypothesis that parents will provide more

appropriate types of materials for their preschool children.

Changes in Provision of Greater Variety of Creative Materials

Situations 3, 4, and 5 read as follows:

3. Do you prefer toys advertised to "teach™ a youngster or
do you prefer to let them use appropriate articles avajl-
able at home?

2ag Advertised toys.

b Approprfate home articles.

4, Has your child ever done any
éa; Fingerpainting.

b Easel painting,

(c Spatter painting.

(d) wet chalk pafinting.

(e) Other



96

5. Does your child play with dough at home?
2a; Homemade type dough.

b Commercial play dough,

écg Commercial type clay.

d Other.

In the total changes recorded in the responses to
these situations, boys' parents made 77 changes (32.5%)
out of a possible 234 (26 x 9). Girls' parents made 60
changes (30.3%) out of a possible 198 responses (22 x 9).
These changes were changes in the direction of parents'
providing a greater variety of materfals. By sftuation,

the percentages of change were as follows:

Boys' Parents Gjrls' Parents
Situation 3 26.9 9.6
Sftuation 4 48.0 45.2
Sifuation 5 16.6 10.2
Total changes made 32.5 30.3

Both parents of boys and parents of girls made sub-
stantfal changes in the direction of providing greater
varfety of materfals for children at the time of the sec-
ond interview, Situation four had the greatest number of
changes for both groups of parents. Boys' parents made

slightly more changes than did girls' parents.

Insight Into Importance of Process over Product

Responses of boys' parents and of girls' parents
in situations 6, 7, and 9 were analyzed to reveal {if sex
of child were a factor in gaining understanding of "process

over product"”., The situations read as follows:
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6. When your child plays with clay, do you
(a) Show him realistic models to copy.
(b) Let him just play by manipulating it with his hands.
(c Expect him to make something,
(d Let him use his own ideas to make a product,

7. When your child is cutting, do you
(c) Give him pictures to cut out.
(d) Gfve him blank sheets of newspaper to cut in any
shapes he wants.
9. Jimmy likes to listen to music on a record player.
Would you
(a) Start him on lessons efither on pfano or another
instrument.
éb; Buy him children's records for Ilistening.
c Teach him songs to sing.
(d) Buy or make him simple rhythm instruments to play.

Parents made few changes in these three sftuatfions.
Apparently many were aware at the time of the first inter-
view of acceptable child rearing practices in these sftua-
tions.

In the second fnterview parents of boys made I3
changes out of 260 (5.0%) while parents of girls made 22
changes (10.0%) out of 220. By situatfon, the percentages
of changes were as follows:

Boys' Parents Girls' Parents

Situation 6 3.8 12.5
Situation 7 7.6 13.6
Sftuation 9 4.8 5.5
Total changes made 5.0 10.0

All changes were in the direction of more under=
standing of "process over product". Parents of girls
tended to gain more understanding of "process over product"

than did parents of boys.
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Provision of Appropriate Types of Play Materials

Responses of boys' parents and girls' parents in
situations |, 2, and 8 were analyzed to fndicate any differ=
ence in the two groups of parents in their provision for
more appropriate types of materfals for their children.
S{tuations I, 2, and 8 read as follows:

l. What kind of train would you buy your three year old?
(a) Wooden push=pull toy train.
(b Metal wind-up train.

éc; Electric train,
Paper board train,

2. Do you supply your child with
éa Commercfial colorfng books.
b Blank sheet of paper for coloring.
2c; Pencil size crayons (Crayola" type).
d Half inch wide "kindergarten" crayons.
(e) Magazine pictures to color.

8. Assuming he has none of the following, which would you

choose for your son's birthday?

éa Latest outfit (Ex-Zorro, Lone Ranger, etc.)

b Set of building blocks.

(c) Book of Grim's Fairy Tales.

(d) A tricycle.

Parents of boys had 3| changes (9.1%) out of 338,

and parents of giris had 29 changes (10.1%) out of 286
in the direction of providing more appropriate materials
for their children. By sftuatfon, the percentage of changes
were as follows:

Boys' Parents Girls' Parents

Situation | 9.6 14,6
Sftuation 2 7.6 7.2
Situation 8 10.5 9.0

Total changes made 9.1 10.1
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Summary-~Creative Activities According to Sex of Child

The data showed that sex of child in this study
made slight differences in the number of changes made by
parents of each sex. Parents of boys had a slightly greater
percentage of change than girls' parents (32.5% to 30.2%
respectively) in providing greater varfety of creative
materfals for their children.

In regard to gaining insight into importance of
"process over product," girls' parents had a larger per-
centage of changes in direction of more insfght then did
boys' parents (10.0% and 5.0% respectively).

There was almost no difference between the percentage
of changes of boys' parents and of girls' parents (9.1%
and 10.1% respectively) in providing more appropriate
types of creative materials for children.

Although the sex of the child in this study made
some differences in the number of changes made by their
parents in the direction of acceptable practices in creative
actfvities, the differences were not substantfal enough to

be statistically significant.

Changes in Health Practices According to Sex of Child

Enrolled

It was hypothesized that parents will make few
changes in health practices for children because these

will have been qufte well established by the time the
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children are ready for nursery school.

In analyzing the data in relation to the sex of the
child enrolled, it was shown that boys' parents made 184
changes (16.4%) out of a possible 1118 responses (26 x 43
responses). Girls' parents made 154 changes (16.3%) out
of a possible 946 responses (22 x 43 responses).

Girls'parents and boys' parents made almost the
same proportion of changes (16.3 and 16.4 per cent respec-
tively), but in proportion to the total possible changes
that could have been made, the number of changes were few,
and therefore supported the hypothesis fhat parents will

make few changes in health practices for their children

regardless of the sex of the child.



CHAPTER IX

PARENTS' CHILD REARING PRACTICES IN THREE AREAS
ANALYZED ACCORDING TO AGE OF CHILD

The 24 children in this study ranged from 2 years
6 months to 4 years, Il months. For analysis of data
according to age of child, the children were divided in-
to two age categories: the younger group consisting of
12 children aged 2 years, 6 months to 3 years, 5 months,
fnclusive; and the older group, 12 children aged 3 years,
6 months to 4 years, Il months, inclusive. These were the
ages as of September |, 1958, the begiﬁning of the study.
The age span in the younger group was one year. Although
the older group had a range of |7 months, in effect, the
span was slightly less than a year since only one child
was aged 4 years || months, and the next oldest was 4 years,
4 months., This division gave two groups equal fn size and
of approximately equal spans in age. At the time of the
second interview the younger group ranged from 3 years |
month to 4 years, inclusive, and the older group 4 years,
| month to 4 years, |l months inclusive, with the exception
of one child who was 5 years 6 months old.

The data supporting each hypothesis advanced in
this study were analyzed according to age of chfildren., In
this chapter the two hypotheses regarding discipline will
be discussed according to the two different age groups of
children.

101
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Changes in Discipline Practices According to Age of Child

Comparison of Mothers' and Fathers' Changes in Discipline.

The first hypothesis in discipline was that mothers
will change their discipline practices more than will fathers.
The data were analyzed for differences between changes of
mothers and fathers of the younger children and of the
older children.

The 12 mothers of the younger group had 107 changes
in discipline (21.7%) and 12 fathers had 79 changes (16.0%)
out of a possible 492 changes each,

The 12 mothers of the older group made 94 changes
in discipline (19.1%Z), and the 12 fathers had 104 changes
(21.1%) out of a possible 492 changes each. The percent=-

ages of changes were as follows:

Mothers Fathers
Younger children 21.7% 16.0%
Older children 19.1% 21.1%

These findings fndicated that age of children tended
to make a difference in the number of changes made. The
hypothesis that mothers wil | change more than fathers re-
ceived some support from the findings ifn the younger group,
but in the older group the hypothesis was refuted when
fathers had more changes than mothers. The difference be-
tween mothers' and fathers' changes was more substantial

in the younger group (5.7%) than in the older group (2.07).
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Parents' Changes Toward More Permissiveness or Toward

Less Pgrmissiveness

Another hypothesis in the area of discipline was
that parents would change their discipline practices from
a less permissive to a more permissive type after partici-
pation in a parent cooperative nursery school. To test
this hypothesis according to the age level of the children
fnvolved, the same set of |2 selected responses from the
area of discipline was used as in Chapter V. These re-
sponses were selected because they most clearly indicated
degree of permissiveness or non-permissiveness practiced by
parents. They are recapitulated below.

l. If your child is hitting another child with his fists,
would you:
(a) Spank your child.
(b) Scold your child severely and make him apologize.

2. If a child being hurt is your own, would you:
(d) Forbid him to play with that "rough boy."

3. If your child is hurting another child by wielding an
object or stick, would you:
(af Spank him,

(b) 1Isolate him and keep him indoors.

4, Jimmy has been warned agafnst playfng "roughly" in the
living room. He {s throwing a ball and barely misses
a fine lamp. Would you:
(a) Take away his ball,
(b) Spank him and send him to his room.

5. Johnny puts his hand in the goldfish bowl, nearly up-
setting it. Would you:
(a) Threaten to give the fish away.

6. Jimmy draws on the walls although having been warned
against such behavior. Would you:
* (a) Spank him for dfsobeying.

7. If Johnny is purposely destroying a toy belonging to
a brother or sister, would you:
(c) Spank him and explain toy belongs to his brother.
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9. Johnny, age 4, doesn't want to pick up small blocks
that he has strewn on the floor. Would you:
(a) Threaten him with punishment because "all four
year old boys pick up their toys."

10. Jimmy, age 4, insists on having the same teddy bear
belonging to his sister. Do you:
(a) Force his sister to give it to him.
Changes to More Permissive Discipline (Table XIII)
The total number of chances from. less to more per=-

missiveness made by parents according to age is as follows:
Parents of the younger group gave |22 non-permissive re=-
sponses for the twelve selected responses at the time of

the first interview. Of these~l22, parents of the younger
group made 43 changes (35.2%) to more permissiveness., Par=
ents of the older group of children orginally gave 12| non-
permissive responses to the twelve selected responses, Of
these 121, parents of the older group made 48 changes (39.6%)
to more permissiveness.

The differences between the parents of younger
children and the parents of older children were very slight.
The parents of the older children had a few more changes (5)
to more permissiveness than the parents of the younger chil-
dren.

The conclusion follows that there was no statisti=-
cally significant evidence that age of child enrolled was
a factor in the changes parents made to more permissiveness.

According to Table XIII, mothers made more changes
than fathers toward more permissfve discipline practices
fn both age groups. Mothers of younger and of older chil=-

dren made almost the same number of changes. Fathers of
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TABLE XIII

FATHERS' AND MOTHERS' CHANGES TO MORE PERMISSIVE
DISCIPLINE PRACTICES, ACCORDING
TO AGE OF CHILD

eounger Eroup Eider Eroup
2yr. 6mo. = 3 yr. 5mo, 3 yr. €mo. = 4 yr, Il mo.
Non Perm. No, of Per Non Perm. Na of Per
Responses Changes Cent Responses Changes Cent
fn Ist in 2nd of in Ist fn 2nd of
" Interview Interview Changes Interview Interview Changse

Changes of

Fathers to 6l 16 26.2 €0 23 38.3
More Fer=-

missive=-

ness

Changes of

Mothers to €l 27 44,2 €l 25 40.9
More Per-

missive-

ness

Total 122 43 35.2 121 48 39.6

older children, however, made more changes than fathers of

younger children.
Chances to Less Permissive Discipline (Table XIV)
Parents of the younger group marked 166 permissive

symbols for the 12 selected responses at the time of the
first interview., Of these, parents of the younger group
had 28 changes (16.8%) to less permissiveness. Parents of
the older group marked |€7 permissive symbols for the 12
selected responses at the first interview, Of these, par=-
ents made 25 changes (14.9%) to less permissiveness.

The differences between the parents of younger chil-
dren and parents of older children were not signfficant,

but the parents of younger children showed aslighty greater
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trend to less permissive practices than did the parents
of the older group. There was no statistfically significant
evidence that age of child was a factor in the change parents

made to less permissiveness.

TABLE X1V

FATHERS' AND MOTHERS' CHANGES TO LESS PERMISSIVE
DISCIPLINE PRACTICES ACCORDING
TO AGE OF CHILD

Younger Group Older §roup
2 yr.6mo. - 3 vyr, QFQQ. yr, 6 mo., = 4 yr.lima
Fernussive No. of er - Permissive No. of Per
Responses Changes Cent Responses Changes Cent
in Ist in 2nd of in Ist fn 2nd of

Interview Interview Changes Interview Interview Changes

Total change
of Fathers 83 14 16.8 84 1€ 19.0
to Less Per=-
missiveness

Total change
of Mothers 83 | &4 16.8 83 9 10.8
to Less Per=
missiveness

Total 166 28 16.8 167 25 14,9

Table XIV shows the difference -between fathers' and
mothers' changes from more permfssiveness to less permfs-
sive practices according to the age groups of children.
Fathers and mothers of the younger group of children made
exactly the same number of changes (16.8%) to less permis=
siveness. The fathers and mothers of the older group, on
the other hand, had a difference in percentage of changes

made toward less permissiveness. Fathers had 19.04 changes
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to the mothers' 10,8% toward less permissiveness., However,
the data showed that age differences of a child did not
necessarily affect the trend to less permissiveness of
fathers and mothers except in the case of mothers of older
children. These mothers were more permissive than mothers
of younger children or fathers of either older or younger

children,

Summary of Parents'® Discipline Practices According to Age

of Child

The data and changes in discipline, when analyzed
according to the age of the child, showed that child's age
was a factor fn number of changes made by mothers and by
fathers. Mothers of the younger group made more changes
in discipline practices than did fathers. However, in the
older group, fathers made more changes than mothers in
discipline practices. Therefore, only in the younger
group was there support for the hypothesis that mothers
will make more changes than fathers.

The data analyzed also favored the hypothesis that
parents will change from less permissive to more permissive
practices after participation in the Spartan Nursery School,

regardless of the age level of the child.

Changes in Creative Activities Analyzed According to Age

of Child

Changes in parents' practices fn the total area of

creative activities were analyzed according to the age of
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the child. The chfildren were divided into two groups, the
younger and the older (see Chapter 9, p.IClI ), Situations
3, 4, and 5 (See Appendix, p. 139 ) were analyzed to deter=-
mine whether age of child was a factor in parents' change
toward providing greater variety of creative materfals for
their children after involvement in a parent cooperative
nursery school. Situations 6, 7, and 9 (Appendix, p. 140 )
were analyzed to discover {f parents' gain in insight in
the {mportance of "process over product" was related to
age of child., Situations |, 2, and 8 (Appendix, p. 139 )
were analyzed for evidence that parents will provide more
appropriate types of play materials for preschoolers of

different ages.

Changes in Total Area of Creative Activities

In the total area of creative activities parents
of younger children had 166 changes (20.3%) out of a possi-
ble 816 responses, and parents of older children had 211
changes (25.7%) out of a possible 816 responses. Apparently
age of child enrolled had slight effect on the changes made
in creative activities, for parents of older children had
5.4 per cent more changes than the parents of younger chil=

dren,

Changes Toward Providing Greater Variety of Creative Activities

The total changes to the responses in situations 3,

4, and 5 for parents of the younger children were 6| changes
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out of 216 possible changes (25.2%) in the direction of
providing greater variety of art materials at the time
of the second interview.

Parents of the older children in response to the
same sftuations 3, 4, and S.made €9 changes (31.9%) out
of a possible 216 also in the direction of providing
greater variety of art materfals. By inspection, there
was no significant difference between the changes of the
parents of younger children and parents of older children.
In the three situations relating to the hypothesis that
parents will provide greater variety of art materials
after involvement in a nursery school, age of children en=
rolled had no impact on the number of changes made at the
time of the secondinterview.

The largest change occurred in situation 4 in
which parents of the younger children made 40 changes
(41.,6%) out of a possible 96 toward providing easel paint-
fng, fingerpainting, spatter pafnting, aﬁd wet chalk paint-
ing. The number of changes might have been larger, but
some parents of younger children thought spatter painting
too advanced for them, and therefore did not provide it.
Parents of the older children made 50 changes (52.17%) in
sftuatfon 4 out of 96 possible changes.

The large numbers of changes in sftuatfon four among
parents of both the younger and older children tended to

agree with the substantial number of changes in situation
four for all parents frrespective of ages of children, dis=-

cussed on page 66.
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Changes Toward Greater Insight into the Importance of

Process Over Product

In situations 6, 7, and 9 (See Appendix, p 140 ), the
changes made in parents' responses were analyzed according
to the age of the child enrolled to determine whether age
of child was a factor in parents' change toward greater
insight into the importance of process over product.

The total changes in these three situations were 35
(12.1%) out of a possible 288 for parents of the younger
group, and 50 changes (18.37) out of a possible 288 for
parents of the older group.

Situation six reads as follows:

6. When your child plays with clay, do you

(a) Show him realfistic models to copy.

b Let him just play by manipulating it with his hands.
ic; Expect him to make something.
d Let him use his own ideas to make a product.

(e) Other

In situation 6, changes from positive to negative
symbols in responses (a) and (c) indicated change from
"patterning" to "non-patterning”. Analysis of responses
showed thatAbetween the first and second fnterviews, par-
ents of the younger group had made fn response (a) and (c)
8 changes to negative (61.5%) from 13 positives and the
older group had made |3 changes to negative (81.8%) from
IS5 positives.

Percentage of parental change in the direction of

less patterning fncreased with the age level of the child

enrolled in Spartan Nursery School.in clay modeling,



In spite of the relatively few changes, the percent=
ages of change were high because the number of possible
changes from positive to negative were few. The majority
of parents were already following acceptable nursery school
practices in this sltuation before participation in the nur-
sery school., The negative responses in (a) and (c) given
in both interviews were as follows: parents of the younger
group had 33 negative responses (68.7%) out of 48, and par-
ents of the older group had 32 (66.6%) out of 48, thus in-
dicating some understanding of this concept. The changes
that dfd take place were in the direction of gafning fnsight
into "process over product", and may have been {nfluenced
by parents' involvement in the cooperative nursery school.
7. When your child is cutting, do you

(c) Give him pictures to cut out.
(d) Give him blank sheets of newspaper to cut in any
shape he wants,

Situation seven, responses (c) and (d) followed
the same pattern as in situatfon 6. Most of the few changes
fhat parents made were in the direction of acceptable nur-
sery school practices, but most parents had followed accept=-
able practices before entrance into as well as after parti-
cipation in the cooperative nursery school,

Changes from positive to negative responses in (c)
and changes from negatfive to positive responses in (d) indi=-
cated changes in the direction of less patterning expected

in children's cutting activities. Percentage of changes

in (c) and (d) combined were: for parents of younger children
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23.8%, for parents of older children, 26.6 per cent,

The percentages of changes were so similar that they
seemed to indicate that age of child was not a factor in
change of parental practices toward expecting less pattern=-
ing in children's cutting activities.

Comparison of responses made for (c) and (d), how-
ever, revealed an apparent inconsistency in the thinking of
parents, (34 out of 48 with the younger children and 32 out
of 48 with the older children), supplied their children with
both pfctures and blank sheets of paper as indicated in both
fnterviews, However, the positive responses to (c) were
qualified fn many cases by parents' statements that they
didn't expect the children to cut around the "lines" of a
picture, but simply to cut at random the colors and shapes
the picture might hold.

Situation nine, (Appendix, p, 140 ) deals with music
activities, The data showed some understanding among par-
ents as to the role of music in children's lives. In re-
sponse (a)

9. Jimmy likes to listen to music on a record player., Would
{gg: Start him on lessons either on pfano or another

instrument,

there was almost unanimous agreement among parents with

children at every age level in this study not to start a

child on music lessons. Only two parents of younger children

and one parent of the older children marked positive symbols

at the first interview. They changed them to negative at the

time of the second finterview.
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In response (d): Buy him or make him simple rhythm
instruments to play, the majority of parents already appear-
ed to know acceptable practices by posftive responses at
both interviews. One parent of a younger child and two
parents of older children gave negative responses at the
first interview. At the time of the second interview, the
parent of the younger child had changed to positive.

The data from situations 6, 7, and 9 showed the
change of parents toward more insight about "process over
product” to be similar for parents of children fn both the
younger group and the older group, suggesting that age of
child was not a factor in change except in situatfon 6.

However, it must be mentioned that the number of
changes were too few to be significant according to age
differential, The majority of parents apparently had a
good understanding of this concept, especfally in the speci=

fic areas of music, before involvement in a nursery school,

Changes Toward Providing Appropriate Materials for the

Preschooler

In situations |, 2, and 8 (see Appendix, p. 139),
the changes made in parents' responses were analyzed accord-
ing to age of child to determine {f age were a factor in
parents' change to provision of more appropriate play
materfals.

The total changes in these three situations were

42 (13.4%4) out of a possible 312 for parents of the younger
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group, and 66 changes (21.1%) out of a possible 312 for
parents of the older group.

Situation | dealt with the purchase of toy trains.
Response (a) and (d) were the most desirable, and changes
from negative to positive would lend support to the hypothesis
that parents will provide more appropriate materials for thefr
children.

In responses (a) and (d) parents of the younger group
at the time of the second interview had changed to 9 positive
responses (50%) out of I8 negative responses given in the
fird interview. Parents of the older group had changed to
9 (56.2%) positive responses out of 16 negative responses
given in the first interview.

In responses (b) metal wind-up train, and (c) elect~
ric train, changes from positive to negative were indicative
of greater understanding of appropriateness of play materials.
In this response the parents of the older group made more
changes than parents of the younger group to more appropri=-
ate types of trains. 1In response (b), 3 out of 7 parents
of younger children and 8 out of |2 parents of older chil=-
dren changed from positive to negative answers between the
first and second interview.

In response (c) all 24 parents of the younger group
and 20 parents of the clder group gave negative responses
in both interviews., Apparently these parents understood
even before contact with a nursery sciiool program that

electric trains are too complicated for most preschoolers.
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Two parents (fathers) of the two oldest boys in the older
group did indicate fn the second interview that they would
purchase an electric train because the parenis commented
they thought these children were now old enougnh,

In situation | the majority of parents had a good
understanding of what trains are appropriate for preschool=-
ers, What changes were made, however, were generally in
the direction of appropriateness lending support to the
hypothesis.

Situation 2 (a) reads: "Do you supply your child
with commercial colorfng books." Most of the parents in
both groups did supply calofing books an indicated in both
fnterviews. There were very few changes indicated to this
response at the time of the second interview: | change for
parents of the younger group and two changes for parents
of the older group fn the direction of not supplying colcr=-
fng books.

There was only one couple with a younger child and
one mother of an older child who did not supply coloring
books efther before or after nursery school involvement,
All the other parents did buy coloring books. On this re-
sponse the majority of parents of efither age group (21
parents of the younger group and 20 parents of the older
group) did not budge even after nursery school involvement,
and, therefore, age was no factor in the hypothesis.

In response (e) "magazine pictures to coloer”, there

were five changes toward more appropriateness: | change
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in the parents of younger children and 4 in parents of the
older children. However, there were more changes away from
appropriateness in this response: 4 parents of the youncer
group and 4 parents of the older group indicated they would
supply magazine pictures to color. Most of the parents rade
no changes after nursery school involvement: 7 parents of
younger children and 9 parents of older children would not
provide "magazine pictures to color", and Il parents of
younger children and 7 of older children would in both inter-
views. The data on neither age group gave support for the
hypothesis that parents would provice more appropriate play
materials, Of the few changes made, parents of younger chil=-
dren tended slightly in the direction of providing less
appropriate materials,

In response (b) "blank sheet of paper for coloring”
there was only one change (older group) in the acceptable
direction of providing it. However, the other 47 parents
provided this acceptable material both before and after
nursery school involvement.

In response (c) "pencil size crayons" ("crayola"
type), |7 parents of the younger group and 20 parents of
the olaer croup supplied them as indicated in both inter-
views. This was the majority of 48 parents; age differ=
ences of children apparently had little effect nor did
fnvolvement in the nursery school.

In response (d) "half-inch wide "kindergarten

crayons" some negative responses were changed to positive.
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Three parents of younger children out of 8 (37.5%) who had
marked a negative symbol at the time of the first interview
changed to posfitive at the second interview, and seven par-
ents of older children out of 16 changed from negative to
positive (43.7%) at the time of the second interview., By
inspection, there were no significant differences between
age groups in this respcnse, but parents of older children
made more changes than parents of younger children toward
providing more appropriate crayons.

Situation eight presented several choices for an
appropriate play object for a preschool child's birthday.
Changes in response (c), Book of Grim's Fairy Tales seemed
to indicate an understanding of the unsuitability of fairy

tales for preschoolers.|

They were not in the majority,
however,

Four parents of young children out of I4 (28.5%)
who had given positive responses changed to negative at
the time of the second interview. Four parents of older
children out of 16 (25.0%) who had given positive responses
changed to negative at the time of the second interview,
These few changes indicated that of the parents who would

use fairy tales at the time of the first interview, few of

them in either age group changed in the acceptable direction

'See Chapter 6, p. 76.
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of discontinuing their use.

In response (b) and (d) the majority of the parente
originally accepted the suftability of buiflding blocks (40
parents) and a tricycle (45 parents) for preschoolers.

In (b) there were only 2 changes in parents of younger chil-
dren and two changes in parents of older children, all in
the direction of more appropriateness in the type of play
equipment for preschool children.

In sftuations |, 2, and 8 the great majority of
parents originally accepted the suitability of the play
materfals in regard to types of trains and building blocks,
but were also accepting of the non-desirable play materials
like coloring books, fairy tales, and pencil size crayons.
They made few changes in these three frrespective of age
of child. Age of child was generally not a factor in parents'

change to more appropriateness in play materials.

Summary--Creative Actfvities According to Age of Child
Enrolled |

There were no significant differences in the data
showing the percentage of change in the direction of pro-
viding greater variety of art materfals for children by
age of the child enrolled in nursery echool.

In situation 6,7, and 9 dealing with understanding
the child development profeséional's feeling to the need
to stress "process over product™ there were no significant

number of changes between parents of the younger and older
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children. Most of them were already accepting nursery school
practices before participation in the nursery school program.s

What changes there were in approprfiateness of materials
provided some support to the hypothesis that parents will pro-
vide more appropriate types of materials after nursery school
involvement, but would do so irrespective of the age of the
child enrolled.

The age of the child was not a factor in parents'
providing more appropriate or greater varfety of play mater=-
fals nor in understanding the importance of process over pro-
duct except in clay modeiing, The few changes that occurred
were fn the direction of support of the three hypotheses

advanced in this area.

Changes in Parents' Health Practices in Relatfon to Age of

Child Enrolled in Nursery School

Data on health practices were analyzed according to
the age of the child to determine whether child's agewas a
factor in number of changes in health practices. The chil=-
dren were divided into two groups, the younger and the older
group (see Chapter 9, p. 10l). The supposition was made
that parents would have health practices in relation to
preschoolers established before entrance to nursery school,
and therefore, it was hypothesfzed that parents will show
slight change in health practices for chfldren,

The twenty-four parents of the younger group had 198

#See Chapter 6, p. 71 for discussion of the diffi-
culty of internalizing behavior indicated by the symbols
marked on the interview schedule.
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changes (19.1%) out of a possible 1032 changes, while the
twenty=four parents of the older group had 1€2 changes
(15.7%) out of a possitle 1032.

There was no significant difference between the
two groups in percentage of change. When percentages of
change in the two groups were compared, the data showed
that as the child became older, there was a tendency for
parents to make fewer changes in health practices. It
might be interpreted that middle class parents are concerned
with health practices and try to have them established as
early as possible fn the child's life. It would follow,
therefore, that as the child became older, there were few=-
er practices that had not been established and hence fewer

changes to be made.

Summary
The hypothesis that parents will show slight change

was further supported by the findings in both groups of
parents., There were only slight differences between number
of changes in the two groups, the parents of older children
tending to have fewer changes then parents of younger chil=-
dren. The conclusion was that age of child had only small
effect on number of changes made in health practices, there
being a slight trend toward less change as the child grew

older.



CHAPTER X

SUMMARY AND CONCLUSIONS

This study was carried out with parents of children
enrolled in the Spartan Cooperative Nursery School, located
on the Michigan State University campus. The Spartan Nur-
sery School is available to the children of married stu-
dents of Michigan State Unfversity. Most of these students
live in the marrfed housing units built by Michigan State

for its married student population.

The Problem

The primary objective of this study was to examine
child=rearing practices of families before and after active
participation in a cooperative nursery school for changes of
parental practices in accordance with what professional tea-
chers accept as desirable for a child's optimum development.

The specific objectives of this study were to examine
child rearing practices of fathers and mothers in three
selected areas: discipline, creative activities, and healtnhn

practices in relation to children.

Sub jects
Subjects in this study were 24 sets of parents of
24 children enrolled in Spartan Nursery School. One of
the criteria for the subjects was that the parents be new
to the nursery school situatfon. A second criterfa was that
the child be enrolied in the Spartan Cooperative Nursery

School at least two full quarters.
121
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Preparation of Schedule

The schedule contained situations of typical chfld
rearing practices in three areas: 10 sftuations in disci-
pfine, 9 situations in creative activities, and 10 situa=-
tions in health practices in relation to children. The
schedule was given to three members of the department of
Home Management and Child Development for evaluation and
criticism. After it was revised, the schedule was admin-
fstered to a mother of three years- nursery school experience
as.a participating mother, and a mother of young preschoolers
not connected with any nursery school. The schedule was re-

vised again in line with the suggestions they made.

Procedure

The data for this study were collected by the sche=-
dule-interview method before and after participation of
parents fn the parent education program of Spartan Nursery
School for two full quarters. The first interviews took
place during the month of September, 1958, and the second

interviews took place between Winter and Spring quarter,

- March 1959.

Analysis of Data and Findings

The data were analyzed to determine the amount of
change by all parents in all areas. Mothers made more
changes than fathers in the area of discipline and health
practices, but fathers made more changes in the area of
creative activities. None of these changes was statistically

significant when tested by the chi-square test,
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This pattern of change might have been due to the
fact that fathers' major participation in the nursery school
was at the "work parties™ at which time they often made new
play materials as well as renewed the old ones. This ex=
perfience may have contributed to better understanding of
creative activities for preschoolers, Experience at the
school in discipline and health practices for children was
limited for fathers since most of them did not participate
in the teaching program of the school. The mothers did
assist in the teaching program,

The data were analyzed also to reveal parents' changes

according to the hypotheses advanced in each area.

Changes in Discipline Practices

In the area of discipline the first hypothesis stated
that mothers will make more changes than fathers Iin disci-
pline practices., The data showed a trend fn favor of the
hypothesis although the difference w~as not statfistically
significant., The second hypothesis stated that parents
will change from less permissiveness to more permissiveness
in thefr discipline of young children., Twelve discipline
practices were selected, the responses to which would in-
dicate degree of permissiveness in the parents,

After participation in the Spartan Nursery School,
both fathers and mothers made changes to more permissive
practices which were greater than their changes in the direc-

tion of less permissiveness. The differences are shown in

Table 7, p. 5l.
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w}"ln the change to more permissiveness mothers had
a greater percentage of change than fathers. The differ-
ence in amount of change was statistically significant at
the five per cent level. In the change to less permissive=-
ness fathers had a greater percentage of change than mothers.

This difference was significant at the one per cent level.

Change In Creative Activities Practices

In the area of creative activities, three hypotheses
were advanceds: that after participation in a cooperative
nursery school program, (l) parents will provide a greater
varfety of creative activities for their children, (2)
parents will gafin fnsight into importance of "process over
product for preschoolers, and (3) parents will provide more
appropriate types of play materfals.

The findings indicated that parents made changes
between the first and second interview to show that they
provided a greater variety of creative activities after
fnvolvement in a cooperative nursery school. This was es-
pecfally true in situatfon four which had the largest num=
ber of parents' changes in the direction of providing
creative materials lfke finger painting, easel painting,
spatter painting and wet chalk painting,

The changes made in responses to sftuations six,
seven, and nine were considered as evidence of gain in

parents' understanding of the importance of the concept
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of "process over product” for preschoolers, The data
showed that many parents, especially in the area of music,
were already following accepted practices. In situation
six, and seven dealing with media like clay and cutting
materials, parents tended to make changes in the direction
of understanding the importance of "process over broduct",
thus supporting the hypothesis.

In situations one, two, and eight, concerned with
appropriate types of play materials, the data again showed
that many parents were already providing appropriate play
materials for their children. What changes that were made
after participation in the nursery school were in the direc-
tfon of proviqing more appropriate play materials, thus
favoring the hypothesis.

The one exception in this category was coloring books.
The majority of parents provided coloring books not only
before the time of the first interview, but they did not
changeptheir responses even after nursery school {involvement.

'Mﬁéﬁ ne;largest number of changes in the total area of
creative activities was in sftuation 4, which dealt with
provision of greater varfety of creative activities, es-
pecially in fingerpainting, easel painting, spatter painting,

and wet chalk painting.

Changes in Health Practices for Children

The hypothesis advanced in this area was that parents

will make few changes in health practices for children. The
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supposition was made that parents would already have es-
tablished health practices in relation to their children
before the child entered nursery school.

The data supported this hypothesis. Changes were

few. Responseswere similar in both interviews.

Analysis of Data According to Sex of Child

There were |3 boys and Il cirls in this study. The
data were analyzed to discover if sex of child enrolled in
the nursery school was a factor in the changes parents made

in the three areas of child practices included in this study.

Parental Changes in Discipline According to Sex of Child

The hypothesis that mothers will make more changes
in discipline practices was not supported by the data on
parents of girls., The data on parents of boys showed a
slight trend in favor of the hypothesis,

In support of the hypothesis that parents will change
toward greater permissiveness in discipline, the data showed
that parents of both boys and girls changed in the direction
of more permissiveness, but that parents of girls tended to

be more permissive than parents of boys.

Parental Changes in Creative Activities According to Sex of

Child
The data indicated that sex of child fn this study
made only slight differences in the number of changes made

by parents of each sex, Parents of boys had only slightly
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greater percentage of change than girls' parents in pro-
viding greater variety of creative materials for their chil-
dren,

In regard to gafning insight into understanding of
the importance of "process over product", girls' parents
had a larger percentage of changes in direction of more in=-
sight than did boys' parents.

There was almost no difference between parents of
boys and parents of ¢girls in the number of chances toward
providing more appropriate play materials. Both groups
tended to chance in the direction of more appropriateness.

Although the sex of the child in this study made
some differences in the number of changes made by their
parents in the direction of acceptable practices in creative
activities, the differences were not substantial enough to

be significant.

Parental Differences in Health Practices for Children,

According to Sex of Child

The data supported the hypothesis that parents will
make few changes in health practices afterinvolvement in a
cooperative nursery school. Sex of child in this area made
very little difference in the responses made by parents
with boys' parents making only a slightly larger percentage

of changes than girls' parents.
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Analysis of Data According to Age of Child

The ages of children in this study ranged from 2
years 6 months to 4 years ||l months at the beginning of
the study. They were divided in two groups of twelve ;
children each with an almost equal age span of approxi-
mately one year. The data were analyzed 1in the three
areas to discover {f age of child were a factor in par=-

ents' changes.

Parental Changes in Discipline Practices According to Age

of Child

The data on change in discipline practices showed
child's age may have been a factor in number of changes
made by parents. Mothers of the younger group made more
changes than fathers, thusshowing a trend in favor of the
hypothesis that mothers will change their discipline prac-
tices more than fathers. In the older group, however,
fathers made more changes than mothers.,

In the second hypothesis regarding permissiveness
in discipline practices there was no statistically signifi=-
cant evidence that age of child was a factor in changes
parents made to more permissiveness or to less permissive=-
ness., Difference between parents of younger and of older
children were slight, with parents of older children show=-
fng a few more changes toward more permissiveness and fewer
changes to less permissiveness than the parents of younger

children., The data on both groups of parents favored the
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hypothesis that parents will change from less to more
permissive discipline practices after participation in

a cooperative nursery school,

Parental Changes in Creatfve Activities According to Age

of Child

In support of the hypothesis that parents will pro-
vide greater variety of creative activities after partici-
pation in a cooperative nursery school, the data showed
that both parents of the older group and of the younger
group changed in the direction of providing greater variety
of materials to their children, irrespective of their ages.

In regard to gaining insight for the concept of
"oprocess over product", the data indicated that the majority
of parents of botn the younger and older children were already
following acceptable practices, indicating their understand-
ing of this concept at the time of the first interview, The
changes that were made were toward more insight into process
over product, but were similar for both parents of the younger
group and parents of the older group suggesting age of child
was not a factor except in situation six. In sftuation nine
on music activities, age of child was again not a factor. The
ma jority of parents had a good understanding of music activities
for preschoolers, and few chances were made.

The data analyzed in situations I, 2, and 8 toward
provision of appropriate types of play materials indicated

that a large majority of parents of younger and of older
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children originally accepted the suitability of play
materfals in regard to types of trains and building blocks.
Parents also accepted the use of the less desirable color=-
ing books, fairy tales, and pencil size crayons. In these
few changes were made irrespective of age of child.

The changes in the direction of providing appropri=
ate play materials were very similar for parents of the
younger group and parents of the older. Age was not a
factor in parents' change except for parents of older chil=
dren in regard to changing to the specific type of play

material called "large kindergarten crayons".

Changes in Health Practices According to Age of Child

The data showed that parents made few changes in
the area of health practices, and that parents' responses
were very similar in both interviews. Parents of youncer
children, however, made more changes than parents of older
children, thus indicating that age of child may have been

a factor in parents' chances.

Conclusions

Participation in a cooperative nursery school tended
to effect changes in parents' child=rearing practices in
discipline and creative activities but not in health
practices. Parents' experiences in the school tended to
increase their permissiveness in discipline, provide greater
variety and appropriateness of creative materials, and en-

courage better understanding of "process over product”.
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Heal th practices had been established eariier, and experi-
ence in the nursery school had almost no effect. Mothers'
greater involvement through teaching tended to effect more
changes in discipline for them than for fathers, particular-
ly in the direction of becoming more permissive.

J\//Fathers' involvement in "work parties" seemed to

-

7
lead them to greater insight into variety, appropriateness,

and use of creative play materials for children.

<jThe sex of the child was a slight factor in changes
made iﬁ the three areas. Parents of boys changed less in
the direction of permissiveness in disciplining boys than
parents of girls did in dieciplining girls. The parents
in this study appeared to be more inclined to administer
harsher punishment to boys than to girlsjy

In creative activities the very slfght difference
between parents of boys and of girls indicated that parents
were interested in providing creative materials for their
children irrespective of their sex.

In the area of health practices little difference
between parents' changes seemed to indicate that parents
trained their boys and girls equally in health habits,

r);;V”The age of the child may have been a factor in par=-
ents' cnhanges in the areas of discipline, creative activities,
and health practices for children. Apparently, as a child
grew older, the parents could use reasoning and talking in

discipline rather than a less permissive practice such as
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1

'fyphysical punishment, Many parents expressed this view in
2 their additional comments written on the schedule. The

experiences in the nursery school offered a great many
varfeties of creative materials to children., Parents
apparently adapted many of them to home use, especfally
for the older children who were more mature and could en-
joy more complicated types of art materials. In the specific
area of music, where age was not a factor in parents' change,
the general avaitability of children's record players and
inexpensive children's records may have favored their use
since early childhood. The high educational level of the
parents in this study may also have been a factor in general
apprecfation of providing music in the home,

2&6 In health practices the decreasing number of changes
made by the parents of older children reflected the thinking
of authorities of child development that middle class parents
tend to establisn healtnh practices for their children in early

childhood.

Suggestions For Future Study

Il. The writer intended to analyze the data to
discover if ordinal position of the child in the family
were a factor in pafents' changes to the responses in the
three areas included in this study, However, of 24 chil=-
dren included in this study, 18 were first born, and the
remaining six were second children, This uneven division

of subjects did not warrant analysis according to ordinal
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position of the child. It would be interesting in a future
study with a sample adequate for the purpose to analyze the
data to discover if ordinal position of child in a family
were a factor in child-rearing practices of parents.

2. Another aspect to be inciuded in a study using
the type of data used in this study would be analysis fn
relation to the number of children in the family to dis-
cover if this would enter - into parents' change in child=-
rearing practices.

3. Another analysis of data of this type that might
yield significant findings would be the analysis of responses
by families to discover the number of changes made by each
family., Would certain families make most of the changes or
would changes be scattered among all familfes? The charact-
eristics of families who make the greatest and least change
might then be investigated to discover what types of famiflies
profit most and least by experfence in a cooperative nursery
school program.

4, It was observed that teaching parents needed re-
minding fn the importance of "process over product" at the
clay tables, although their written responses indicated they
understood this concept.. A study of interest would be to
check for differences between written responses made by par-
ents to a schedule-interview and the actually observed be=
havior of parents participating in the nursery school pro-

gram,
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Gen ormat

Age of parentecescbose Sex of parentesesecies
How many years of schooling completed?sieeece.Fathereeece. Mothere,...
Any other children in the family? OldersecscecicecesYOUNZETsostsssns
Age of child to be entered in the Spartan Nursery Schooleeeeseessssss
What experiences have you had with pre-school children (ex., camps,
church activities, etc.)?

Have you taken any courses relating to child development?

PSyCho:l-ongooooooocoooooooooo--- Child Developmentucoooocoocovo
SOCiOlogY..............un..... Educationeeeecosessscsccccssas
Nursery School Educationesccecees Family Life courseSeeescececss

Other....u.....................
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Directions: Indicate by a cross ( ) the practices you would follow;
by zero (0) the ones you would not.

1. If your child is hitting another child with his fists, would
yous
%a; Spank your child.
—\b) Scold your child severely and make him apologize.
(c) Hold him, and say,"You must not do that to Jimmy. It hurts."
(dg Separate the children and ignore the whole affair,
(e) Soothe the hurt child; start your child doing something else
away from the other children for a short time.
(£) Other means (or comments) if any.

2, If a child being hurt is your own, would you:
ia? Separate youngsters for the rest of the day.
b) Separate them and explain: "Don't let Johnny do that to you."
Encourage him to defend himself.
(c) Explain that Johnny was perhaps tired and suggest a new
diversion that starts a new line of activity.
gd) Forbid him to play with that "rough boy."
e) Other meens (or comments) if any.

3. If your child is hurting another child by wielding an object or
stick, would you:
(a) Spank him,
(b) Isolate him and keep him indoors.
(¢) Explain that if he uses any object to hurt another child,
the object will be taken awey from him, Explain why.
(d) Suggest a new activity incorporating the object used in a
safe manner,
(e) Other means (or comments) if any.

4, Jimmy has been warned against playing "roughly" in the living
room. He is throwing a ball and barely misses a fine lamp.
Would you:

(a) Take awdy his ball,

(b) Spank him and send him to his room.

(c) Remind him of the rules and suggest another place for him to
play ball.... the yard or basement,

(d) Suggest a quiet game instead.

(e) Other means (or comments) if any.
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5. Johnny puts his hand in the goldfish bowl, nearly upsetting it.

VWould yout

___(a) Threaten to give the fish away.

—__(b) Put bowl down on floor and give him a chance to see and
touch the goldfish,

(c) Explain how fish need to exist in water and let him feed
them,

(d) Other means (or comments) if any.

6. Jimmy draws on the walls although having becn warned against
such ochavior., Would yon:

____(a) Spank him for disobeying.

(b) Explain walls are not for drawing pictures and give him
something on which he can draw, either a blackboard or
large pieces of paper.

__(¢) Buy him his own creyons and pad of paper for drawing.

—__(d) Other means (or comncnts) if any.

7. If Johnny is purposely destroying a toy belorzing to a
brother or sister, would youu:
__(a) Let the children fight it out.
(b) Give him something he can "destroy" or tear up, etec, and
try to understand why he wants to destroy sibling's toy.
§C) Spank him and explain toy belongs to his brother.
d) Try to give him a duplicate toy of his own to destroy if
he wishes.,
___(e) Othor means (or comments) if any.

8. What methods of discipline do you usually use?
—_(a) Spanking the child when needed,
(b) Removal of privileges, such as watching a favorite TV program,
—__(c) Isolation in his rooms
—___(d) Withdrawnl of "loving him" until he learns "how to behave,"
(e) Threaten the child with punishment if he repeats undesirable
behavior,
___(£) Scolding child,
—__(g) Other mecans (or comments) if any.

9. Johnny, age 4, doesn't want to pick up small blocks that he
has strewn on the floor. Would you:
—(a) Threaten him with punishment because "all four year old
boys pick up their toys,"
—(b) Bribe him by offering a sweet if he picks them up,
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Ec; Get down dnd "help" him pick up blocks.
d) Play a game and pretend they are something else to be
picked up as for a trip, etc.

—(e) Other maans (or gommenta) if aqy.

10, Jimmy, age 4, insists on having the same iteddy bear belonging
to his sister, Do you:

§ag Force his sister to give it to him,
b)) Find him a substitute animal toy to have as his own.

(c) Suggest that he offer a toy to his sister in exchange for
using the teddy bear,

(dg Arrange an "exchange" of toys for one day.,
(e) Other means (or comments) if any.

Additions) Comments on Discipline
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Creative Activities

Directions: Place a cross (X) to indicate a positive answer, a zero(0)
to indicate a negative answer.

1, What kind of train would you buy your three year old?

(a) Wooden push-pull toy train,
zb) Metal wind-up train.
¢) Electric train,
(d; Paper toard train.
(e) Other.

2. Do you supply your child with
(a) Commercial coloring books.
(b) Blank sheet of paper for coloring,
(c; Pencil size crayons ("Crayola" type).
d) Half inch wide "kindergarten crayons .
e) Magasine pictures to color,

(£) Other

—

3. Do you prefer toys advertised to "teach" a youngster or do you prefer
to let them use appropriate articles available at home?
(a) Advertised toys.
(b) Appropriate hame articles.

4o Has your child ever done any

(b) Easel painting.

(¢) Spatter painting.
id) Wet chalk painting,
@) Other

5. Does your child play with dough at hame?
—(a) Homemade type dough.,
—_— b; Commercial play dough.

¢) Commercial type clay.

d) Other.

)

6. When your child plays with clay, do you
- a; Show him realistic models to copy.
b) Let him just play by manipulating it with his hands,
c) Expeot him to make aomething,
d) Let him use his own ideas to make a product,
(e) Other



..
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7. When your child is cutting,, do you
(a) Let him use only small blunt scissors,
(b) Let him use any available scissors.
(c) Give him pictures to cut out,
(d) Give him blank sheets of newspaper to cut in any shapes
he wants,
(e) Other.

8. Assuming he has none, which would you choose for your son's
b rthday?
- .__(a) Latest outfit( Ex-Zorro, Lone Ranger, etc.)
(b) Set of building blocks.
c) Book of Grim's Fairy Tales.
_(d) A tricycle.
(e) Other.

6. Jirmy likes to listen to music on a record player. Would you
(a) Start him on lessons either on piano or another instrument.
(b) B uy him childrents records for listening.,

(c) Teach him songs to sing.

gd) Buy him or make him simple rhythm instruments to play.

e) Other.

——— o e——

Health Practices

Directions: Place a cross(X) for positive answers, a gzero (0) for
negative ones,

1. Does your child have
(a) A physical check-up at regular intervals.,
(b) A dental check-up at regular intervals,
(c) A regular schedule for immunization shots,
(d) A visit to the doctor in an emergency only.
(e) Other

2. Do you insist that your child
(a) Usually wash his hands before eating.
gb) Usually wash his hands after he has used the toilet.
¢) Usually brush his teeth at least once a day.
(d) Usually cover his mouth when he coughs,
(e) Usually use a handkerchief or kleenex when necessary.

3. How do you "check" on him (for the activities above in No. 2)?
(a) Ask him,
(b) Watch him to see that he does it.

éc) Help him do it,.

d) Do it for him,

(e) Other
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After your child has been successfully toilet trained, co you

(a) Help your child when he uses the toilet.

(b) Help him only if he requests it.
(c) Remind him to use the toilet,

(d) Let him decide when he needs to go to the bathroom,

5e

(e) Other.

Would you keep your child home from school if
(a) He has the first sign of a sniffle,

(b) The symptoms develop into a cold.

6,

(c) He's listless and fatigued; otherwise appears all right.
(d) His throat looks unusually red.
(e) Other

Do you put your child
(a) Yo bed at a regular time at night.

(b) To nap or rest at a regular time each day.
(¢) To nap or rest only when he acts unusually tired,

0

—{a

(d) To bed at night when he becomes sleepy.

If your child "snacks" between meals, does he have
{ Fruit

(v) Milk

(c) Cake or sweets

(d) Cookies or crackers

(e) Soft drinks.

8.

(£) Other

In dressing your child do you usually

(a) Dress him almost entirely,

(b) Let him do some of it for himself,

(¢) Insist that he do the entire job himself,
(d) Help him with difficult parts.

9.

(e) Give him praise for honest effort.

If four year old Johnny has an accident before he reaches the bath-
room, do you

(a) Spank him and explain why.

(b) Simply clean up, and tell him that next time he'll probably
get to the toilet on time,
(¢) Warn him that you!ll apank him '"next time" if he's not more careful,
(d) Help him clean up and suggest that the next time he should go to
the toilet as soon as he feels the need.
(c) Other.

10, Four year old Johnny dislikes dressing himself, Would you
(a) Force him to dress himself while you stank and watch,

(b) Help him with the more difficult parts, but tell him you expect
him to do the easier parts.

(¢) Tell him he probably is not a four year old because he is acting
like a three year old, Say no more,

(d) Praise him for dressing himself, meanwhile giving him more help if
he's tired,
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148 Dec. 6, 1957

Dear

Fall term has gone rapidly with many happy experiences
for all and more fun ahend,

Work Parties have been fun and many worth while projects
were completed along with the very necessary cleaning
and repair jobs. We have several new shelves built and
painted at work parties which will help to take care of
our serious storage problem, Some good ideas for projeets
o / @ for future work parties have been suggested: Every family
( ?'KO 94} has contributed in some way to the up keep of the nursery

o school thus this very v=luable work party time,

o, . -
f @o Our Social Function on Nov, 16th was a arsat success even
0\ ‘\f\ if we did have to compete with » very interesting
C Notre-Dame - Oklahoma geme. This time to visit with
0 AN @ each other informally over very tasty hot chocolate and
0 ﬁ\ ¢ delicious home bked goodies made for a véry special

. \ Y= occasion,
A ?" \ We enjoyed them so much that some of our Mom's thought
0\ 1 you'd like to "swap" some recines , so enclosed are
several recipres, Save them and share yours with us and
perhaps we can compile a Spartan Nursery Recioe Book be-

. T ! fore too long,
/‘ﬂ/f // We are looking very Christmasy at S.N.S, these days., We
‘\/ ¢ hope you noticud how nicec the locker rooms h-ve looked,
Aah %\ These decorations cre things that can be mnde very easily
§ //‘2, at home., If you hove any Christams ideas, or items please
{’/ il U ©  bring them over so others can see theg too., All these items
////[0 will, of course, be returned when school is out for Christ-
v 0 m~s Vacation, Carol Edwards and Dolores Niemczyk hzve arranged
this display with the help of many others 'sharing .thair:.4deas. The
children have enjoyed these pretty "decorachums,"

The Christmas Trecs again have been fun to have to decorste. They 2gain are gifts
of the American Legion Auxili:ry. usach year for many years, they h ve wanted us to
have these trees for the children and have given us the money to buy our own trees,
For the past several years we have taken the children to the home of Mr, and Mrs,
Samual Cardone, 4133 S, Hagadorn Rd., to select their trses, Ve tbok all groups
this ye~r and they enjoyed driving or walking down the lone and thru the field to
the grove of pine trecs and then the scarch to find the right tree, the conference
and finnl decision to cut. Then with n rope tied on, the rope gmng pulled the tree
back to the cars., Whzt fun! Ve appreci-te Mrs. Cardone's patience as she went
three times with 5 different groups to get three trec's. The third tree is for
the birdg ~ really, Group V is concentrating on things they cnn dscorate it with so
the birds can have a Christmas too.

We left many pretty trces out in the woods, so if you've becn wondering where to
find your tree, this moy be the ~nswer,

We appreciate the American Legion Auxilicry ladies doing this for us. They have
done meny things for us including purchasing some records for the children's use,
We h~d a pleasant afternoon with tr~~ ‘n November when mrny of them cnme with juice
and conkies and had a "tea" with » .~ '~ 7+ uw~- a good way for them to see our
program, and children in actior ana + . n =, .. .perience for all,
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Since we are getting a Christmas spirit, we would like to have you come on the
children's last day of Nursery School for this term dhd join in our fun., If
morning groups come arond 10:30, we would like you to have juice with the children.
This is a time when we like families to be together so younger and older children
are invited to our very simple party. Afternoon group come at 3:15,
Time for parties are as follows:

Group I Friday, Dec, 13 - 10:30 a.m.

Grovp II Friday, Dec. 13 - 10:30 a.m.

Group III Thrusday, Dec. 12 - 10:30 a.m.

Group IV Thrusday, Dec. 12 - 10:30 a.m.,

Group V Thrusday, Dec, 12 - 3:15 p.m.

- Your treasurer, Barb MacIntosh would like to remind you that we have our Toothbrush
Kits, now on sale for 20¢. Several Mom's have suggested that they make nice little
items to tuck in the Christmas stockings. Several children have enjoyed making the
purchases,

Your Council would like to mention that a Rummage Sale has been scheduled for Mon.
Feb, 10th, So when you're going thru your things, save items of clothing, toys,
household goods, etc, for our rummage sale. You'll be hearing from your parent
committee after the holiday about how you can help.

Your staff will be at school on Dec, 16 and 17 to work together. If you would like
to plan a time to visit with your child's teacher about his N,S. experience, please
set a time so we'll be sure to be free.

We are giving out fee cards for next term in compliance with a request from the
Comptroller's office, They have asked us to ask you, to please pay this by the
second week of Nursery School,

School Re-opens:
Your staff will be back in East Lansing on Jan. 2 but will be attending a Workshop

for staff members in the College of Home Economics, We will be back at the Nursery
School on Mon, and Tues. Jan, 6 and 7. Children will return on Wed, and Thurs,,
Jan, 8 an 9,

Participation schedules are up for next term so sign up now for your teaching days.
Please try to get the first few days signed in - it helps us so much,

Students:

The many fine students who have been helping us this term will not be with us after
next week., We shall miss them. We know you and your children will, ¥We know you
join us in wishing them success in their future University work and their profess-
ional and personal lives,

‘le really have appreciated the many ways they have helped us and know that as your
regular teacher and two parents are struggling to get 15 pairs of boétshon next
term, we'll especially appreciate what they contributed, T

We all join in wishing Happy Holidays for you and
your families,

Betty Garlick
Mariella Aikman
Priscilla Bevens
Vera Borosage
Sally Svec
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Mar. 3

W

Apr.
Apr. 5

Apr. 6

Apr. 15
Apr. 15
Apr. 20
Apr. 21

Apr. 23-25

Apr. 27

May |

May 5

May 9
May I1=12
May 18
May 23
May 25
June |
June [0

June |1
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Spartan Nursery School
Calender for épring Term 1959
Teachers return to Nursery School.
Groups begin.
Dad's and children's party. Sunday 2:00=-4:00 p.m.
Seminar in Child Development &:15 = [0:00 p.m.

Group Meetings 8:00 - 10:00 p.m. at Spartan Nursery

Groups I and Il Monday School

Groups IIIl and IV Wednesday

Seminar in Child Development 8:51 = |10:00 p.m.

Area III M.C.C.N, Meeting in Jackson, Michigan.
Tuesday evening.

Midwestern Association for Nursery Education Con=-
ference in Madison, Wisconsin, Staff attending =
Students in charge.

Group Meeting = Groups V and VI

Work Party. Friday 7-9 p.m.

Seminar_in Child Development €:15 - 10:00 p.m.

Combined Coffee Hour for new and old Spartan
Nursery School Council Officers
Work Party. Saturday 9«11 a.m.

M.C.C.N. Meeting at Kellogg Center, M.S.U. No
school for children.
Seminar fn Child Development 8:15 « 10:00 p.m.

Work Party. Saturday,., 9-Il a.m.

Rummage Sale. Monday. Nursery School will be held for

children of parents working at the sale.
Seminar in Child Development 8:15 « 10:00 p.m.

Family Picnic for Groups I, IIl and IV

Family Picnic for Groups II, V and VI
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APPENDIX E

Topfcs for FParent Seminar

As Requested by Parents
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6.
7.
8.
9.
10.
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TOPICS FOR STUDY BY SEMINAR
Settling disputes (How much adult intervention?)

Permissiveness = defining limits « consistency - rules
asking permission = Making and enforcing rules.

Effect of various disciplines on personality development -
permissiveness vs., ricid training.

Stimulating children's thinking (problem solving)

Crying - How to treat whining - when not a part of a
physical hurt.

Sibling relationship - how to promote friendship.

How much rearranging of the household do you do for children?
Explaining death and birth to children,

Eating - enjoyment - selection - manners.

Cartoons = TV « Faliry Stories.

Frotection from strangers without fear,

Dates for Topics to be discussed.
(by number)

April 20 (3-2)
May &4 (11=-10)
May 18 (1-5-6€)
June | (4-8)



APPENDIX F
Formulas for the Chij=-square test

and the "t" test
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Formula for the Chi-square test:l

X2 = E(o - 8)2 /
e r
L/

Formula for the "t" test:2

t:pl-p2
a (pl - p2)

|edwards, Allen L., Statistical Analysis, New York:
Rinehart and Company, Inc., 1946, p. 204.

°Ibid, p. 182.
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