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T CLuliIdn

e study to he discussed in this report sucrests an experiential ap-
proach to the measur.oment of cmotionalitly and sclf-evaluation in the apper-
ceptive situation., The vorking asswiption is thet when apverceptive exorcs-
sions of affcct and scli-eveluation are exemined dichotomously (i.e., plea-
sant vs., unpleasant and positive vs. nerative), rcliable differences betueen
incdividuals will be noted and these cifferences will be relatcd to salient
aspects of the 5s' exveriences. The rule that, in reneral, we act on the
basis of our exmerience (Lain~, 1967) is, thercfore, merely applied to an
experimental situation desirmed to sample apperceptive behavior and estab-
lish correlates of the behaviors sampled. Later in this paver, a more limitec
form of Lains's broad experiential hypothesis is offered and is based on the
cistinction betireen exmeriences of the self as an object and the self es a
shbject.

The eyovericntial orientation is thoucht to be of special relcvance
vhen studying the so-celled "hirher process" in reasonably mature Ss (Liebb,
1960). The developmental assumption is that maturation and level of behav-
joral complexity combine to maxmizs the validity of assuming the antecedent
influence of experience and minimize the relevance of peripheral determin-
ism. A corollary to this assumption is the ability to "pause" betueen per-
ipheral excitation end peripheral response (iiay, 1967). This hypothetical
pause provides the means vhereby the individual asserts his uniqueness as

an experiencing agent throush his behavior. The implication for deterministic

-1-
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psycholory is that individuals identified as experiencing similarly mipht
also be observed to behave similarly.

When examining behavior as a function of experience, it is important
to articulate the distinction between experiences of the self as an object
and experiences of the self as a subject. This distinction has recently
been examined empirically by lcKinney (1968). This study concerns the con-
struction and validation of a scale to measure characteristic individual
differences in the self descriptions of college students as they see them-
selves (subjective mode of experience) and as others see them (objective
mode of experience). Developmentally, the experiential history of the in-
dividual can be viewed as a continuous fluctuation between the experiences
of oneself as an object of physical and/or interpersonal forces (lay, 1967)
and the experiences of oneself as an affirming, asserting agent (Tillich,
1952). This dichotomous structuring of personal experience suggests an
experiential interpretation of the antecedent-consequent relation. This
interpretation asserts the antecedent influence of the experiences of the
self as object upon actual behavior (and the attendent experiences of the
self as subject). Simply, the experiential structuring of what comes in
influences what goes out.

The above distinction has been implicit in "field" theories of person-
ality (Lewin, 1951) as well as more basic ontological theorizing (Tillich,
1952). EBertrand Russell (1945) has employed the epistemological distinc-
tion between man as an object of externally given knowlege and man as a
subjective affirmer of knowlege as a principle wnderlying the whole devel-
opment of Western philosophical thought from the pre-:ocratics to the con-
temporary schools. iecently, there has been movement toward an integration

of these two concepts of man's experience (Gendlin, 19¢2; iay, 1967; and
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Polanyi, 1958). It is hoped that by integrating the tendency to view man
exclusively as an object of external forces (as exemplified by the logical
positivism of Ayer, lach, and 5chlick) with the tendency to view man exclu-
sively as a subjective affirmer (as exemplified by the existentialism of
Kierkegaard and liietzche), a new orientation will be synthesized which pays
due heed to both the ontological complexity of man and the needs of scien-
tific psychology.

This paper does not presume to sugcest that different types of experi-
encing are in any way completely separable, It is thought, however, that
we may speak of experiences that differ as to certain gqualitative charac-
teristics., These words are directly applicable to the distinction between
experiences of the self as object and experiences of the self as subject.
This distinction is a matter of degree and may be illustrated for the case
of interpersonal relations, in order to clarify the theoreticel orientation
of this paper.

Consider the interpersonal rclation as a theoretical situation composed
of people and events. The events of interest here are behaviors initiated
by people in the relation. If we choose a single individual in the relation
to serve as our point of refercnce, it is possible to describe experiences
of the individual which fall into the self as object and self as subject
categories mentioned previously. The sclf as object experiences deriving
from the interversonal relation would include those expericnccs attendent
to actions of others uhich have our individual of interest as a referent.

foe}

The self as subject experiences deriving from the interpersonal relation
include thosc expericnces which attend the actions initiated by our indi-
vidual of interest toward other people. liore simply, in the first instance

our individual of interest is the "object" of the actions of others, wvhile
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in the second instance he is the "subject" or asserter of actions. The
interpersonal relation is only one situation for vhich these qualitiative
differences in erperiencing may be descraibed. It is obvious that our in-
dividual of interest could, for examvle, be placed in & similar relation
with inanimate objects and the same differences in experiencing would ob-
tain.

In light of these considerations, the cencral notion advanced by this
papcr is that characteristic differences in the experiences of the actions
of others touards oncself are anteccdent to and predictive of individual
differences in behavior. The strcnsth of the antecedent-consequent relation
is thought to increase as thc self as object experiences become of more per-
vasive importance to the individual and as the behaviors sampled becoms less
a function of ririd determinants in the immediate stimulus situation. To
illustrate the first part of this criterion, a child's experiences of him-
sclf as a referent of certain parental actions would seem to be a more per-
vasive set of self as object experiences then, say, the child's experiences
of himself as a referent of similar actions on the part of casual acquaint-
ances., To illustrate the second part of the criterion, the responscs usual-
ly sempled by projcctive instruments would seem to be reasonably free from
ririd determination by the irmediate stimulus situation,

Apolying these assumptions to empiricel measurcment provides one with
criteria for choosing measures of antececdent and consequent variables of
interest. This study, for example, has chosen the Parent-Child rclations
Guestionnaires (Foe & Sierelman, 1963) as a measure of antecedent self as
object expericnces. This choice is thourht to be theorctically justified,
because the structure of the questions exactly satisfies the previous defini-
tion of one source of self as object exveriences., pecifically, each ques-

tion asks about an action or actions initiated by either the mother or
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father (depending on the form) in which the subject was a referent. Ey
way of further illustration, the present study chose an apperceptive tech-
nique as the measure of consequent variables, since it is thought that such
an instrument meets the criteria for a consequent measure which can be mean-
ingfully related to sclf as object experiences. The semi=-structured nature
of the apperceptive stimuli, as well as the lack of specificity about the
actual responses required, minimizes the extent to which the responses are
a function of factors other than a S's experiential history (e.gs irmedi-
ate situational conditions). These are the major reasons for suggesting
that the measures employed in this investigation are consonant with the
theoretical orientation previously mentioned. The remainder of this sec-
tion +ill consider these measurecs further, in connection with empirical rea-
sons for selecting the three PCIL subscales of interest (Love, Rejection,
lieglect), the apperceptive variablles of interest (affect and Self-evaluation),
and the specific precicted relations.

The obvious question is how to apply the previous thoughts to empiri-
cal investigation. 7hat exmeriences of oneself as an object of action have
a meaningful influence upon one's behavioral expressions? ‘/hat behavioral
monifsstations are pervasive and stable enough to suggest the possibility
of experiential correlates? 1In a sense, these are fundamental questions
to which most correlational psychological analyses presume to assert par-
tial answvers, either on the basis of intuition or on the basis of erpiri-
cal data, It is important to choose sclf as object experiences which are
salient in the indivicual's life history, since the foregoing alludes to
the possibility that significant expcriences of the self as objcct may be
a source ol important antccecent (if not, in fact, formally causative) vari-

ables. Likewise, it is important to select those behavioral expressions



which are stable enourh across time to justify the assumotion that they can
be related to interpersonal expericnce, follouing suitable caterorization
and quantification. In generel, these tiio choices provide the antecedent
anc consequent variables in the correlational analysis of cripiricel rela-
tions.

Under the cuise of deductive reesoning, it often is the convention
to berin with a staterment of those anteccdent influences which the inves®i-

R

gator helieves to be of crcat relevance, and then procecd to cxtract the
conscew nt cvents vhich are hold to e influenced by these antecodent vari-
ables, Althourh this reasonine vpioeccs rost ofton proceeds in tie opposite
(incuenlive) Cirection as a o oult of the probative Jw.ction of prior resecarch
(Zebb, 1940), the introductory coction of this report will proceed in a
rousilly certosisn nanner.
nis study has sclecled the varent-child relstion as its source of ante-
cedent variablzs. ilove varticularly, the speciflic aspeet of thic theoretical
relation which has been selccted for empiricel scrutiny is the adolescent
Tfemale's cxperiences of herself as a referent of zctions by her parents vhich
£all rourhily into threc categories: love actions, rejection actions, and
neslcet actions (or non-actions). There is, of course, an epistemolorica
issue relative to the mcaning of action versus non-action. At least one
study (Crandell, 19€5) has shotm an enpiricel difference in the effects
of the exmerience of action as opposcd tomnaction on learning. This empiri-
cel and/or philosophical distinction is considered to be beyond the interest
of the present paper. That both have an effect, a pervasive effect, secems
ufficient reason for investication.

It is, without question, an existential fact that the parent-child

relation has been given a position of prominence in the psycholocies of

the genetic-develovmrental tradition. Whaether one talks about psycholocical
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developrent in terms of basic learning paradisms (3ijou & Baer, 19¢1) or
cenetic-biological determinism (Freud), the overwhelming emphacis placed
on the parent-child relation is still evident. Given the asserted import-
ance of this relation, it remains to surpest specific aspects of this rela-
tion that influence behavior. As mentioned previously, the present study
focuses on three characteristic self as object experiences derived from
the child's reports of this relation.

npirical evidence in support of the child's experiences of herself
as a referent of parental love, rejection, and neglect as influential fac-
tors in development can be adduced from the extensive reports of Baldsrin,
NYalhorn, and breese (1945). The observational methodology of this study
made use of the Fels Farent Behavior Rating Scales. These acales contain
all the aforementioned experiential variables in one form or another. In
relation to the experiential hypothesis, this paper sugeests that an observer's
.ability to report significant, meaningful material certainly reflects the
extent to which an observer is able to put himself in the child's place
as an experiencing agent; hence, the rels scales must represent some third
person inferences about the child's experiences of the self as an object
of parentrl actions. The "acceptance" syndrome reported by the Baldwin
et al. monograph is obviously analogous to the child's experiences of him-
self as a referent of parental rejection as measured by the Parent-Child
Relations Questionnaire. In addition, one of the subscales used in relation
to the "Acceptance syndrome" (isolation) seems to provide some measure of
the child's experiences of parental ncglect., Also, one subscale of the
"derocracy syvndrome" (approval) and one subscele of the "indulgcnee syn-
drome" (solicitude) appear to be related to experiences of rejection and

neclect, respectively. Concerning the child's experience of himself as
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a referent of parental love, the subscele hostile-affectionate seems to
be of relevance,

In both the earlier report (5aldwin et al., 1945) and a later report
(Balduin, et al., 1549), the observational indices employed were described
as meaningful predictors of behavioral differences among the children studied.

The previous two paracrapns were intended only as a means of suggest-
in that an examination of how the child experiences the self as an object
of parental behavior with respect to the aforementioned actions of interest
may provide meanincful interpretations and predictions of behavior. Iliore
specific evidence in support of the child's exmeriences of parental love,
rejecticn, and neglect being related to behavior are discussed in relation
to the consequent variables of interest: pleasant vs. unpleasant affects
and positive vs. negative self-evaluation (as expressed and measured through
apperceptive productions), These apperceptive responses were analyzied in
relation to intensity scores of each S on three subscales of the Roe=-Siegelman
(1963) Farent-Child Relations Guestionnaire.

The consequent variables examined in this report are two in nunber:
dichotorous (pleasant-unpnleasant) affect and general positivity-negativity
of szlf-evaluation. The method chosen to measure the behavioral expressions
of these two variables involved quentification of the Ss' responses to a
group of eight neir apverceptive stimuli, These pictures were originally
developed for use in the empirical validation of the Actual and Perceived
Self scele (icXinney, 1968). The situations portrayed in these pictures
vere seclected to be of special significance to the social-age group of tle
Ss (undergracuate females).

In the use of these apperceptive stimuli, this report makes a broad

"projective assuriprion" which is similar to the statements of Cattell (1951)
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Rotter (1954), and Sarason (1966) relative to why the apperceptive method

is presuried to provide a meaningful measure of the consequent variables of
interest. The basic notion is that each subject sees the "unstructured"
(i.e., semi-structured) pictorial stinuli somewnat differently as a func-
tion of experiential history, among other things. The responses which a

S communicates in relation to such stimuli are thought to be orzanized in
patterns which may or may not be correlated with measured (i.e., reportec)
experience. .oince this paper employs apperceptive responses as consequent
variables, the additional assumption is made that these "organizing Patterns"
are, at least partly, a function of the interpersonal experiences already
alluded to. The implication is that in so far as these projective responses
and their patterning are a fuﬂction of experiences deriving from the parent-
child relation, reliable and relevant measurements should demonstrate signi-
ficant statistical relations. Consequently, regardless of whether the ap-
perceptive variables are interpreted in terms of motivational dynamics (Holt,
195L) or in terms of sheer probability of responses (iotter, 1954), the
hypothesis that projcctive responses vary as a function of experiential
determinants remains essentially unchanged.

The first sct of apperceptive responses measured in the present study
were qualitative differences in erpressions of apperceptive affects. opeci-
fically, the affects quantified were only those expressed in relation to the
principal (hero) of each story. The reason for this procedure derives from
the nature of the apperceptive stimuli, in which a uniform and experiment-
ally defined principal (a member of the 5s' age pgroup) appears in all the
pictures. The stated interest of this study was in the differences in de-
gree of pleasantness-unpleasantness of expressed affects as they relate

to the experiential measures of interest. This dichitomous approach to
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quantification of projective affect is sugrested as a procedure which is
meaningful in terms of both theory and empirical data.

The method of studying emotional expressions as a dichotomous variable
has, of course, frequently appeared in the literature of both clinical and
developmental psycholory. A projective rating scale has been reported (Eron,
1953) vhich has this bipartite discrimination as its basis. Observations
of the devclopment of emotional expressions have also revealed the twofold
nature of these behaviors during the period when the human infant first
develops such manifestations. The historic reports of Bridges (1930; 1931;
1932) are cases in point. The earlier reports of her data and the final
form of her developmental diagram (1632) indicate that, even early in life,
the dichotomous nature of emotionality is evident. Given that emotional
expressions appear to fall roughly into two qualitative categories, it seems
at least intuitively reasonable to sugrest that investigations of emotional-
ity in the later years of covclopment winich treat these exopressions dichoto-
mously might reveal important developmental correlates of observed indivi-
dual differences.

The literature appears to offer tentative support for the assertion
of experiential correlates of emotionel expression deriving from the parent-
child relation. 3Studies with juvenile delinquents (females as well as males),
for example, seem to indicate that such juveniles are characterized by ab-
normally frequcnt displays of unpleasant affect. The label "juvenile de-
linquent" has, in fact, become synonymous with such displays in this cul-
ture. The crucial point, for this paper, is that studies employing juvenile
delinquents as s (e.g., iedinnus, 1965) have reported that these indivi-
duals expericnce their parcnts as having been more hostile, nore rejecting,
more neclecting, and less alfectionate tovard them than do more averase

Juveniles.,
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Finncy (19€1) has reoported that independently observed maternal be-
haviors which could be labeled "rejecting" (hostile-rigid) in terms of the
child's experience uere vredictive of unpleasant behavioral-emotimal mani-
festations in the children studied. osicgclman (1965) has showvn, similarly,
that measured experiences of parental rcjection among college students cor-
relate postively with the relative presence of an unpleasant affect that
is measursd avoercentively by the present study (enxiety). In addition,
tosenthal, i, Finkelstoin, end Serkuits (L9@2) deronstrated thet, amons
other thinrs, the ciild's expcricnces of the father as cold, oistant, and
nerlecting were postively rolated to the vressnce of chillchood emotional

Clisturboned o, Finelly, tuo other papers hove shoun sucjpestive relations

{

obtainineg bet. .on the cidld's experisnces of the parents as authoritarian-

-
Lovie: s U rresonce of delincuent behavior (Villiams, 1550), and belieen

Fal 1

third norson renorls of parcntel rejoction end generally undesiresble boe-
havioral menifootetions (Lhoenaler, Lhoensker, & Moclis, 19¢2). .ach of
these renorts scens to provide nertial support for tne prediction of a statis-
ical relation betieen cxperiences of the sell as a referent of parental
love, rejcction, and nc-lect and ocuality of affects cxvressed (apocrcentively).
The second consequent variable examined in the present study was self-
evaluation expressions deriving Trom apnerceptive protocols. The actual
method involved ratine the positivity-necativity of the outcomes of the
eight storics for the hero. In so far as ss identified with the central
character, the desree of positivity-necativity of the story outcomes should
represent sorie measure of the subjects' general self-evaluations in inter-
personal situetions.’

Tvio definitions of "self-evaluation" are relevant here: an abstract

definition (or orientation) and a more overational definition. The abstract
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ennceptualization of self-evaluation is enzlogous to tears and 5h rman's
(156L4) definition of self-esteem: the possession of opinions or attituces
about oneself ranging from favorable to unfavorable, devencing on the situa-
tion. Operationally, this definition implies that when situations are held
constant, as in the present study, characteristic individual differences
in manifestations of self-evaluation will be observed. The procise opera-
tionalization of this concept in the present report embraced the notions
of both Rotter (1954) and Tillich (1952). Sell-esteem or positive self-
evaluation can be thought of both in a passive and an active sense. The
passive sense would be the acceptence of reinforcements while the active
phase would involve such thines as the affirmation of one's desires "in
spite of" envirommental forces to the contrary. Rotter's (1954) concept
ol "generalized expectancy" represents the passive pole while Tillich's
(1952) notion of the courare to be oneself "in spite of" represents the ac-
tive pole. The measure of self-evaluation employed in the present study
(positivity-negativity of apperceptive story outcomes from the hero's per-
spective) took in to consideration both of these notions without making
a quantitative or qualitative distinction between them. Self-evaluation,
then, was construed as one's expectations of success in common life situa-
tions.

This report assumes that such expectations are established through
the process of validation of one's intrapersonal (subjective) experience
with data from one's interpersonel (objective) experience. -1lis (1962)
has presented some thoughts relating to the development of self-evaluation
which are similar to the prececing statement. :11lis sugcests that people
tend to esteem themselves in relation to extrinsic wvalues and the relative

presence or absence of pleasant affective states. 1ils relevant notion,
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for this paper, is that people tend to act on the assumption that there
must necessarily be a one to one correspondence betieen one's extrinsic
value (determined by a person's experiences of how others experience him)
and one's intrinsic value (determined by one's subjective, intrapersonal
experience). “1lis, then, surgests that self-evaluation is a product of
the consensual validation of iAtrapersonal experiences with interpersonal
experiences, It is apparent that this statement is similar to the hypothe-
sis already advance by the presentpper. This hypothesis sugcests the ante-
cedent influence of experiences of the self as an object of the actions

of others.

It is implied that the group of expectancies which we call self-evaluation
is learned during the course of development and that this process proceeds
in different directions for different individuals. These directions are
partly functions of the three antecedent experiences of interest to the
present study. It is sugrested, then, that active or passive participation
in many situations which procuce experiences of derogation of the self by
significant others may eventually result in the individual also coming to
experience himself as not being of intrinsic worth. This very point seems
to be one of the most important messages of a book by Robert Coles (1964).

4

The book is concerned with salient psychological characteristics shared

by neero children being raised in the states of the old confederacy. If

it is admitted that this society largely rejects and neglects the ncgro
minority, then Cole's report suggests that lou self-evaluation is clearly
one outcome of such experiences. Cole's indicates (through figure drawings
and other data) that negro children in the South are characterized by poorly

articulated self-evaluations.

The methodology of this report assumes that in so far as a S does not
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see herself as being of worth (because she has experiencad the antecedent
variables of interest), she will express negative story outcomes in rela-
tion to any character with whom she identifies in the avperceptive task.
The previously mentioned studies with juvenile delinquecnts appear to be
of relevance here. This is due to the fact that members of this group tend
to have gencrallylow evaluations of themselves, Further, the literature
also seems to be in support of the proposed relation between apperceptive
evaluations and the anteccdent experiences discussed earlier.

Heilbruin and Crr (1¢66) have shown that the self-aspiration compon-
ent of self-evaluation is related to the experience of mother rejcction
in late adolescents. Heron (1962) found a similar result in relation to
a more gcneral measure of self-evaluation. Conversely, Carlson (1963) re-
ported that preadolescents who experienced “supportiveness" from their parents
were higrher in self-acceptance. Particularly suggestive are stucdies by
Gorlow et al. (1963a; 1963b) which report that self-evaluation is apparent-
ly related to the experience of acccptance by others in both the psychothera-
putic situation and the parent-child relation. Also, Grusec (1966) found
that parental love expression plays a crucial role in the development of
self-critical attitudes on the part of the children studied.

Concerning the previous statcments about the experiential genesis of
self-evaluation, studies by Malher et al. (1962), Bruck and Bodwin (1962),
and Juldashevia (1966) all rcport data which are congruent with the expressed
notions. The studies of ilalher et al. (1962) and Iuldashevia (1966) are
of particular interest, because both studies reported data which indicate
that self-evaluation can develop and change as a function of the Ss' experi-
ences of how others value themn.

In addition to the suggestive empirical studies of self-eveluation,
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there are also clinical reports which seem to indicate that the relations
of interest in the present study may be significant ones. JSears and Sherman
(1L964) have reported case histories of eight elementary school children
as these histories relate to the topic of self-esteems Tuwo youngsters whose
case histories indicate they would be of interest to the present investi-
gation seem to provide supportive data for the specific relations predicted.
Fovard, who had rejecting and unaffectionate-rigid parents, was reported
to be consistently low on measures of self-esteem and was apparently high
in expressions of unpleasant affects. Carla, who had accepting and loving
parents, was consistently hich on self-esteem measures and low in expres-
sions of unpleasant affects. In many other areas, such as school achieve=
ment, the two children were very similar.

The preceding theoretical and empirical discussion represents the ma-
Jor substantive grounding and experimental Justification for asserting the
existence of a relationship between the 5s' experiences of parental behavi-
ors in which they were a referent and individual differences in apperceptive
affects and self-evaluation. To recapitulate, the suggested antecedents
are the adolescent female's experiences of her parents as oving, rejecting,
and neglecting her--as mcasured by Hoe and Siegelman's (19€3) Parent-Child
Relations Cuestionnaire (FCRY). The consequent variables which are held
to be related to these expcriential factors arc measured expressions of
apperccptive affect and self-evaluation (hero-related story outcomes).

Cn the basis of these pgeneral considerations, six specific hypotheses
were formulated. These hypotheses were presumed to be predictive of the
major relations which were thought to obtain in the data.

A+ Apperceptive expressions of pleasant affects are necatively related

to experiences of parental rsjection.
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Apperceptive expressions of pleasant affects are negatively related
to experiences of parental neclect.,

~

Apperceptive exvressions of pleacant affects are positively related
LD - p -

[

experiences of parental love.

Apperceptive expressions of pocitive sclf-cvaluation are nepatively
related to ermeriences of parental rejection,

Apperceptive expressions of positive self-evaluation are negativcly
rclated to experiences of parcntal neglcct.,

Apperceptive expressions of positive self-evalustion are positively

related to experiences of parental love.,



Subjects

The expecrinental Ss were €6 undercraduate females enrolled in the in-
troductory psycholo;y course at lichiren tate University. The median age
of the experimental $s was 19.06 ycars. The range was from 18 to 21 years.,
Filot study data were also gathered on altcrnete grouvo of 50 females enrolled
in the introductory veyel.olory course. In both cases (experimentel and

pilot sanples) the Ss were tested as a frouo.

Loth halves of the Aoe-izrelman (1963) Farent-Child selaotions ques-

N

tiommaire (FCi.) tore aduinistered to the group to oblain a measure of the
S5 porcocived expericnces of thelr psrents as loving, rejocling, and neglect-
ine.  The dntensity scores for cach of these experienti:zl vericles were

derived [rom thas appropriate sebsselos of the FCOL (Cuuncales Loving, nw-

: .2 T CIN \ TV g ~ = - L - - ca-
jeetine, & Neglectine ). Tlors zye, of course, well @stablishod procecdures
Tor cuantifyine tho S5' responses to the quistlons of cach subscele end

v

colrien (L9035 Fre 357).

these vrocodures have bern reported by oo end o
eicht newv apporeontive stinwli vere also acniinistercd to

the 5s.  As mentioncd previously, thesc

picturcs veore developed in cornce-
tion with other resecarch (Ve¥inney, 1908). dach S's erpressions of aflcct
and scll-cvaluation werz dorived from her responsces to thcse pictorial stim-
‘U_’Li.

The sct of anperceptive stimuli have been labneled the Unilorm Adolescent
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Icentification piclurcs (UAI) and a parallcl sct of pictures has been de-

veloned for usc uwith uncdergrecuate mole Ss. These appercecptive pictures

were desirmed to be of relevance to the particular social-aie group of the

Ss. The physical structure and the characters of each picture vere selected

for their presumed social end psychological significance in the lives of

uncerrracuate femeles., The distinctive feature of tihiis series of pictures
is that onc central charactcr aoncars in all of the stimuli and this charac-
ter is a member of the Ss' social proup. Descriptions of these stimuli

are as Tollows:

F-I The principal is scated on a larce footstool. This is an introcuctory
victure about which the Ss wcre not asked to compose a story.

F-1 The principal is in the arms of a youyy man. In the forecround is a
sports car vith the words "IU.L TiJ :CTICH" imprintec on the front fender,

F-2 The principal is in the forecround and her facial expression indicates
fear., rehind her, a bald man is slumped in a chair, and bottles and
cans are scattered about,

F-3 An elderly voman is seated at a table in the foreground and the prin-
cipal is running toward her, In the background are a television set
and a siyn reading ":AGL S T GG,

F-4  The principal is in the foreground of a classroom. In the background,

the pythagorean theorem is vritten on the board and an instructor is

pointing to the formula.

3]
1
\n

The principal is in a bedroom. In the foreground, another girl is

standing behind the bed and on the wall is a poster advertising a popu-
lar musical group.
F-6 The principal is dancing on an elevated platform with another girl

dancing nearby. Around the platform are various other young people
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of both scies.

F-7 The principal is scated at a table with a young man of comparable age.
Standing behind the principal is another girl and on the wall is a
poster proclaiming "BaidlA FCTa".

F-8 The principal is in the foreground holding the arm of a man who is

smoking a cigarette. In the backyground another man is walking through

a doorvay.

It should be reiterated that the introductory picture (F-I) was employed
only to introduce the principal to the 5s and to acquaint them with her

physical appearance.

frocecure

Eoth halves of the PCiL were administercd to the _s first. Instruc-
tions are provided for this questionnaire and have been reported elsewhere
(doe ¢« Zierelman, 1963). These instructions were also included on the front
page of each half of the gquestionnaire vhich the s received. The instruc-
tions were also read aloud to the group prior to administration. It may
be relevant to notehere that the Ss were informed that all responses to the
questionnaire and the apperceptive stimuli would be kept coniicential.

A certain degree of anonymity was achieved by not asking the Ss for their
nermes; rathor, the Ss' responses were grouped for analysis on the basis
of a numerical designation (student number).

Before asking the Ss to respond to eigzht pictorial stimuli, E showed
the Ss the introductory picture (¥-I). The principal was given a name (ilary
Ann) and she was identified to the Ss as an undergraduate at liichipan state
University. Following this, the Ss were given the following instructions

by E:

You are goinz to be shoim a serics of pilctures. 1In each
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of these pictures, the young lady you see before you--llary Ann--

will appear with one or more other people. I want you to com-

pose a story about each picture. “ome of the things you might

talk about are: +vhat events led up to the picture, what is going

on in the picture, and how things will turn out. You will be

given sufficient time to corpose a reasonable complete story.

After the clarification of questions, the pictures were administered
in the order in which they were describcd on the preceding pages. -ach
of the pictures was flashed on a large screen in the front of the room by
means of a large opaque projector. The time each picture was visible was
the same for all eight pictures (six minutes). Given these experimental
concitions, this report assuries that the chances are maximal that Ss identi-
fied with the "estperimental her" and taliked about her as they would talk
about themselves,

In addition to the reasurins instruments already mentioned, the Ss were
also given both forms of IlcKinney's Actual and Perceived 5e¢lf questionnaire.

The pilot sample was not given this questionnaire.

Guantification of Apperceptive Desponses

As mentioned previously, the procedures for quantifying subject responses
to the Parent-Child Rclations Questionnaire subscales have been reported
elsevhere and will not be reviewed here. There are 30 questions pertain-
ing to each of the three subscales of interest in the present study (15
on each half of the questionnaire). The subjects, then, responded to 30
questions relative to each of the experiential dimensions measured. There
are high scores of "5" possible per item and low scores of "1" possible
per item. This means that, for each variable, there was a possible high
score of 150 and a possible low score of 20,

It is importent to repeat that projective expressions of affect and
self-evaluation were scored only in relation to the principal (i.e., hero

related manifestations of these two variables). .pecifically, only those
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emotions expressed or felt by the pfincipal and those story outcomes in-
vloving the principel iwere considered.

The emotional tone of a story was assizned to the negative-unpleasant
caterory and given a numerical desirnation of "three" if the emotions ex-
perienced and expressed by the principal were predominently of the unpleasant
variety., The affects which were considered unpleasant correspond to those
wvhich Eridges (1922) reported as being differentiated from general distress
during the first two years of life. Bridges reported five major exprcssions
of unpleasant affect in the infant: LCistress, jealousy, ancer, disgust,
and fear. The present study adced to these the most commonly accepted synonyms
for each. 1In particular, these synonyms were:

For distress- distraught, displeasure, discomfort, and uneasiness.

For jealousy- envy, suspicion, and doubt.

For ancer- annoyance, wrath, resentment, indirnance, rage, and vehemence.
For disrust- hate, disapproval, destation, loathing, and aversion.

For fear- drecad, horror, terror, alarm, panic, apprchension, and anxiety.

The second affect category to which stories were assigned wes the
ambivalent-ambiguous classification. A story assigned to this grouping
received a numerical designation of "two". Iero related affects werc classi-
fied as ambiguous-ambivalent when one of two conditions obtained: The
story lacked any hero related affective expressions apart from generalized
excitement, or the story expressed rougnly equal quantities of pleasant
and unpleasant affects expressed and experienced by the hero.

The third and final affect category to which stories were assigned
was the pleasant classification. Stories so grouped were given a numeri-
cal designation of "one". Stories in this category manifested a predom-

inance of the emotional expressions reported by Eridpes (1932) as being
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differentiated from general delignt during the first two years of life.
Eridres reported five pleasant (positive) emotional expressionss Deligcht,
joy, elation, affection for adults, and affection for children. Aswas

the case for the caterorization of unpleasant affects, the most common
synonyms for each of the pleasant affects articulated by Lridees were added
in the methodology of this study. These synonyms included the following:
For delicht - happiness, gladness, glee, and cheerfulness.,

For joy- merriness.

For elation- pride and contentment.

-

For affection for adults and affection for children~ love, liking, devotion,

admiration, adoration, rapture, infatuation,and,sympathy (includipg empathy
and understandinc).

The total numerical score for the affect ratings was then taken as
the estimate of the degree of negative emotional expression manifested by
each respondent in relation to the apperceptive principal.

The estimate of principal related self-evaluation was derived by a
procedure involving the classification of story outcomes according to the
apparent degree of pleasantness-unpleasantness for the "experimental hero®.
As mentioned_;arlier, apperceptive outcomes twere classified in terms of
both a passive criterion (rcceipt of positive or ncgative reinforcements) and
an active criterion (affirmation of the hero's wishes in a constraining
situation)., i

Rotter (1954) suggests that the appcrceptive technique may be a meaningful
measure of individual differences in expectations of success in life situa-
tions. FHotter's "pencralized expectancy" is too broad a concept for the
scope of the present paper. The methodology of this report sought to mea-

sure a more limited aspcct of iotter's more general formulation: the direc-
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tion and strength of the subjects' avperceptive nanifestations of efficacy
in interpersonal situations cepicted in the eisht test stimuli., The only
basic addition to iotter's notion is that affimiations of the hero's desires
in constraining situations were also consicered to be manifestations of posi-
tive evaluation (as uere tho passive receptions of reinforcements as per
notter's thinking). As was the case for appecrceptive expressions of affect,
apperceptive cxpressions of self-evaluation (story outcomes) were assigned
to three caterories. The outcone of cach story was scorea for the positivity-
nerativity of reinforecements rcceived by the principal (both physical and
social) and/or for whetiher or not the hero asserted herself in the presence
of constrainine forces. This notion of self-assertion "in spite of" (Tillich,
1952) was found to be most avplicable for scoring the outcomes of pictures
F-2 and F-&,

The outconie of a story wes assigned to the nepative category if the
hero relsted reinforcements wsre predoninantly unpleasant anc/or if the
hero failed to assert herself (i.e., submitted) in the face of constraint.
>tories assirned to this cétegory received a numerical desirnation of "threc".
The reinforcements mentioned by Ss obviously differ as a function of the struc-
ture of the stimuli, with respect to both direction (positive vs. negative)
and type (physical vs. socizl). It is also true that some pictures tended
to elicit more nerative outcomes than others, but as lone as these trencs
vere not too marked, the individual differences hyvothesis on vhich validity
correlations are based still seems tenable.

S5tories were assirmed to an ambivalent-ambi:uous outcome category pur—
suant to two events: the story had no clear outcone (c.¢. statements were
vague anc without cirection) or the hero related rinforcericnts :ore equally

positive and ne~ative. ‘tories in this grouv rcceived a nurerical cesirnation
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of "two",.

The third outcome catepgory to which stories uere assirned was the posi-
tive pgrouping. Stories so classified received a numerical designation of
"one". These stories wvere characterized by a precominance of positive rein-
forcements received by the principal and/or assertions by the principal of
her oom desircs in the presence of forces which would mitigate against such
assertions.

The procecures mentioned in this section, then, describe exactly the
nethods by vhich the protocols of the Ss were interpreted and erouped for

analysis.
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Avart from their theoretical velue, the appropriateness of the apper-
ceptive scoring procecures outlined in the previous section is fundementally
an empirical question vhich must be considered as the first step in the analy-
sis of cata. The present study employed thre basic calculations to determine
the empirical reliability of the apperceptive variatles and scoring proce-

cures:

1. The intecrnal reliabilities of the self-evaluation and affect scores
were determined by the odd-cven corrclctional method. This method in-
volves the calculetion of the Fearson procduct moment correls tion for
total self-evaluation scores or affect scores on pictures F-1, F-3,
F=5, and -7 (X variables) uith total self-evaluation or affect scores
on pictures F-2, @=L, F-6, and F-8 (Y variablcs). The two obtained
corrclation coefficients were thon correct with the Spearman-tbrown pro-
phecy formula to provide an estimate of the actual rcliability of the
two apperceptive measures for the 66 Ss of interest. The corrected ocd-
even correlation cocfficient values appear in the first column of Table

1.

2, Actual test-retest reliabilitics of the two apperceptive measures were
determined for the pilot sample of 50 female Ss enrolled in the intro-
ductory psychology course. These values appear in the second colurn
of Table 1.

-25-
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The Pearson product moment correlation cociTicient was calculatea for
the independent scoring of 21l €6 of the protocols by two observers.
These interobserver agreement values appear in the tiird column of Table

1. It should be noted that these two values are raw coefficients of

correlation which have not been corrected for attenuation.

fiwliability and interobserver arreement coefficients for the Ap-

perceptive variables,

T Correctcd T T T esteretest Tnterscorer
Occ-even Reliabilities Acrcement
weliabilities 1'=50 Li=66
1i=€6

crceptive : -

Apperceptive .65 .70 .02

Affects

Apverceptive ~

Cutcomes

procedure in the analysis.,

neglect, and love),

_ Inspection of Table 1 incdicates that all coefficients are within the

confidence limits usuelly applied to such measures (e.g., sce llelmstadter,

196‘,4’; Pt'o 81‘")'

Given that the apperceptive measures were of acceptable reliability,

calculation of the Pcarson procduct moment correlation coefficicnts for each

of the PCrd variables with each of the apperceptive variables was the nex

oix such coefficients were calculeted (for ap-

perceptive affects and outcomes paired with experiences of parental rejection,

~ach of these values provides some evidence for the



-07m

cal tenability of onc of the

These velucs eppear in Table 2.

ALl coelficients are ramr values thot heve

tion

Table 2, Han validitr correlations for cocl: of tie
St cach of the exmericnticl variaulces,.

T ) h —‘_T{ ns JLU’ of ) C .J.JTL nolt O.L T

comErionecs
A
e ! O
Positivit:
of ¥
Avpercecptive =507
Cuteconr ¢

(p .002)

P ( P . O’\‘Jj— )

Incnecetion

pothesined relations

NPOsTR

at or above acceoptable levels
talken to meen that not only vere tihe velues si—nificantly

chencz expactations, tmt, also

accounted

e
o

varliance 1iias for,

The dch Lations

cor il

£

~
oL

indicatas «

G

of s

’

renorts

in each

exrericnecs of

par=ntal
neslaect

!
-4

irnificsones

d above rais

totistical volidation of the
e¢ in the introduction,.

The term "zcccptable" i

the

six rcletions advonced in the intro-
For each cell, the Il 1as 6C.

not becen corrected for attenua-

appercoeptive veriatvler

S
S1X

‘v

A1 coefiic

1S

¢ifferent from

case a rreasonsble portion of the

o
)
<]

obvious cuestlon

<

7 TIntensity of
CXDorluﬂC'S of
parantal
Lova

F3
+.46
kok

it

ients 1erc

ct



the extent to ihdeh the Uirre

pcriences,

5 presents

-~

Tn order to

=20

t;pically account for Tettor than

analisis of t

of

Subscals
nejection

Lupsesle
Love

—— - ——— e -

"

tre Farcont-Child Icletions .ucstionnaire

Factor

Loving
]

-

-, 22
L

TN

J PR

subscsles ropresen

provide a partial ancuer to th

"oy related ex-

.

o

is guestion, Tatle

{he factor loadings orcinally reported by loe and Sicgelman (1963).

The thrce factors eppcaring in Table 2 (Lovins, Casuel-Demanding, and overt.)

50 rrreent of the variance in the factor

e PCIL.  The data are for adult females

Tactor loadines of the subscales mcjection,

Tactor
Cvert

in the llewr Zleven arca.

lizglect, and Love

for adult females

—

fractor
Casual-
Demanding

——— e =

| X
-t

-.15



DIZCUSLTION

As incdicatesd, the data demonstrate a statistical confirmation of the

six hypotheses alvanced in the introduction at "acceptable" levels of sig-
L

nificance, Comparison of the too rou of Table 2 with the bottom row indi-

cates, further, thet the validity coefficients pertaining to the self-evaluation

measure arcy cell for cell, hizher then the validity correlations partain-
ins to the emotionalit: measurc. These hicher validity correlations can
be accounted for in tuo basic ways: (1) © apperceptive self-
cvalustion maol” be more rcliable than the measure of sppcrceptive affects,
or (2) the exmerienccs mecasured by the three PCliy subscales of interest
nay be more relevant to the devclovment of self-evaluation (apperceptively

measured) tiran the devslopmont of cmotional cxpression (similarly mcasured).

Cf these tio explanations, the sccond secems empirically and thooretically

J

the more plausihle. The tenability of the first explanstion scems question-
able on the basis of the rcliability cocfficicnts presented in Tsble 1.
.ince Tnble 1 indicatcs that the three cocfficicnts calculatea for each
mcasure are hirhly comparable, lar~c ¢ifforcnces in corrclational vslidi-
tics betim-n appercoptive mcasures camnot be explaincd by disercpancies in
this corrcsponding relicbilities of the two mecasures. Further, the previous-
1/ mentionad report by tridres (1932) su-zosts that the bipartite nature

of effcctive expression is in evidence cdurincg the cerliest periods of devel-

opment, thile the same cannot e said for expressions of scli-evaluation.

-29-
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self-evaluation is aprarently a more cognitive variable. In addition, Coles'
report (1964) seems to indicate tliat notions of self-eveluation are in flux
throurhout ehildhood. Tinally, accitional support for suzgesting the later
development of self-evaluation can be adcducec from the studies of Tulcdashevia
(L94€) and Malher et al. (L962). These reports found that self-cvaluation
can be alicracd rclatively late in development as a function of the cxperi-
ence of evaluations of thz sclf held by others,

mpirical evidence would scem to surgcst, then, that while cmotional
expressions are first articulatal during the preverbal stases of maturation,
the development of sclf-evalustion is characteristic of periods following

i

the acguisition of verbal facility., The fact that the 90 responses to thce
PCA¢ which were enploycd in the enalysis of this report are very relevant
to the period of 1lifc when notions of seli-cvaluation arc thoughit to be

in eritical flux (late childhood and early adolescence) lends further cre-
dence to the emlanation acvanced in rclation to the observad discrepancies
in validity correlations. In short, one might sugzrost thet the antecedent
experienccs measured by the subscale jection, lizglecet, and Love are just

Gevelopuentally more rclavent to the gencsis of sclf-cvaluation than the

cenesis of alfcetive exprossions,

When the vertical rows of Teble 2 are examinod, it is ovscrved that
the validity corrclations for each of the aopcrcoptive measures with the
tiree subsceales of the PIizy are hicher iith the subscale Love than with
either the .ejcction or ileglect subscalss. This result is most easily
expleained by the reliability arcuwicnt prescnted earlicr. The Tryon reli-
abilities (loe ¢ Zisgelman, 19€2) are considerebly hicher for the Love sub-

scales than for cither the fejection or e lect subscales., Cdd-cven csti-

mates of the subscale reliehilitics were calculated for the cdata of tle
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prosent studyr, These valuss vere in substantial agreement with the Iryon
21iabilities reported by hoc and sicecolman (L9¢3). Given these data about
subscale reliabilitics, one wowld predict that guantitative intensity scores
on the Love subscalz vould corrslate nore hishly writh a given measure than
would scores on tihe Iwjection or leglect subscalces, other tainss beinec equal.,
It should be notad that for the affect measure, the validity coefficients
colculated in relation to the Rejection and iieclcet subscales are identi-
cal. Also, the corresponding validity coefficients for the sclf-evalustion
neacure were within one decimal point of each other. These results are
consonant with the Tact thet the rcliabilities of the subscales Rejection
and llerlect ar 2lmost identical vhen surmed across both forms of the PCRQ
(Tejection= ,70 and leslact= .75 by the odd-even estimate of the present
stucy).

Considerine expericntial correlates of dichotomous emotional expres-
sion in particular, it seems evident that the erperiences measured by the
FCi& do not refer directly to the earlicr periods of life when the expres-
sions ol arfect first devclop. The present pcper assumes, for explanatory
purposss, that the mcacured experisnces are probably more "sophisticated"
forms of rejection, nezlect, ond love wivich were prececded by rmore primitive,
but nonetheless anclorous, menifestations of similar experiences during
tohe early rears. That is, given a reasonable amount of consistency in both
parcnts and children across time, the child's expericnces of hersclf as a
roferent of parcental actions durine the lster ycars of maturation should
be qualitatively comparable to expeirienccs deriving from the earlier jyears.
Simply, parental behaviors and the child's construing of the behaviors should

b2 characterised by some decrce of consisteney tinrouchout development,

It is, of course, pocsible to suciest cxplenations for the statistical



rolations of interest in this paper vhich are quite different from the gen-
cral notions advanced in the introduction. The most poverful alternative
arcument would probably be one deriving from social learning models of devel-
oprent (el s, Rotter, 1954; Dollard end Miller, 1950; Eijou and Bair, 19C1)
and based larrely upon sheer probability of given responses in given situa-
tions, Such an explanstion vould probably assert that rejection and neglect
of the child by tne parents would tend to elicit unpleasant affects from

the child vhile sirmltancously deercasineg (or inhibiting) the child's evalua-
tion of himself, Conversely, an orthodox social learning interpretation
would be 1likely to suzrest that expressions of affection towvard the child

by the parents tend to elicit positive affective states which at least one
author (Fllis, 19¢2) asserts to be an integral part of positive self-evaluation.
At first blush, such an interpretation seems most parsimonious end, conse-
auently, most scductive, It slso seems intuitively recasonable that, as

the soclal learning interprctation would sugcest, a § should tendto express

those affeets and evaluations vith tthich he is most familiar (enter the con-

}_h

copts of response hierarchy and ~cneralizstion). It is possible, even likely,

that things are not quite so simple and thet such an interpretation does

not do full justice to the facts,

The problen vith the simplistic approach celineatsd azbove is that it

comnletsly isnorcs the indivic n exmoriencing acent. low it is

o
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perfeetly lricht (on empiricel crounds) to irnore the individual as a de-
terminant of his oin behavior provided thet such a logicel-nositivistic
proccdure leads to the nost acdequate (as wcll as the simplest) of possible
explanations. “Twen Cecun evpressed hils Llaiwr of parsinony, he stated that

the simploest of two erplanctions is proferrabile orly vhen both erplaonations

are of ccual edequecy ydth resnoet to the facts, Too often, the bounder:
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betreen these two criteria fades in the light of logical-vositivistic rea-
soning and adequacy is sacrificed for the sake of simplicity. ‘Je must facc
the fact that if the adequacy criterion does not obtain, it may well e
that tie more complex explanation may be the more parsinonious. In this
rcgard, it is cugsestcd here that any anproach vhich fails to consider the
role of the indivicual es an agent who structures and interprets experience
is less then adequate and does not {ully account for the observed facts
of behavior.

An elementary example will serve to illustrate the above statenents.,
The examnle derives from instances of behavior disorders in individuals of
hirhly sinmilar backrrounds (in terms of objectively measured events to which
they have been erposed), such as siblings or even twins. The behavior syn-
drome vhich e call paranoia is a case in point. The existence of paranoid
individuals indicates that vhen veople are exposed to essentially the same
events, some will see the events as more threatening than will others,
Certainly, one could say that paranoid behaviors are hicher in the "response
hierarchy" of some individuals., 2ut, given the fact that response hierarchy
is a sorievhat metaphysical construct (irith the added assuription of the "elicit-
ing power" of external stimulation), would it not be more parsimonious to
simply say that some individuals interpret their expericnces differently
than do other indivicduals? Farenthetically, it micht be noted here that
the essurption of the fundamental imoortance of the "eliciting power" of
external stirmuili is not at 21l unlike the "force at a distance" notion thich
vas the basic assumption of the Newtonian conceptualization of gravity.
This mncept 1as also the product of an overemphasis on simplicity (Russell,
1958) end it is impossible to defend vhen one considers the "objective"

realities of incdividual interpretations of exmerience as Einstein did,
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It is hoped that the precedin: example not only sugcests that the or-
thodox social learning approach does not always fully explain the relevant
facts (a clainm that is freouently made; e.g., see Zebb, 1960), but that
such an avpproach does not always provide the simplest of explanations (a
clainm which is almost never made), For these reasons and others, this paper
holds that when considering individual differences in characteristically
hunan bchavioral manifestations, such as the ones examined in the present
study, it is crucial to consider individual differcnces in self-revorted
experience as meanincful predictors of behavior.

The obvious implication of all this is that considerations of reported
exporience may provide predictions of behavior which are just as valid as
predictions made solely on the basis of the occurance of external environ-
mental events. Usuch an orientation may also provide a clue to hou behavior
may be altered in relation to experience. Specifically, it is not only the
actual behaviors manifested tovard us by others that determine our action
but, also, the manner in which we experience these behaviors. Pursuant to
these considerations, the present paper would not vredict any one-to-one
correspondence betireen the revorts of the expericnces of parental behavior
measured by the FCIy and the actusl behaviors that were manifested (the
actual questions call for a frequency interpretation on the part of the
responcent), Rather, it is surpested thet it is the child's exvsriences
of these actions of interest which are related to apperccntive responding.
If actual parental bchevior is predictive of such respondins, it is only
in so far as objective bechavioral events are rclated to certzin tipes of

exmericice on the poit of the ehild,
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Aonencix 1- The Farent-Child Rolations Questionnaire



nstructions for the Parent-Child ielations Questlonnaire
Telow are a nwiber of statements vhich deseribe vays that father (or
rnothers) act torerd their children. Tecad each statement carefully and think
howr well it deseribes vour father (or mother) vhile you were growing up.
Tefore each statement there zre four lines labelled V.Y TilLk, Twuloso

TO DL TTE, ©YaD.D TO 5 UNTEU S, VORY UFTHU . Put an X on the line that

incdicates how true you think each statement vas of your father (or rother).

ide

If none of these descriotions seems aquite right, you may put the X betueen
tuo of the lines,
For exarnle, if your merory is that your father (or mother) often let

you off easy vhen you did something wvrong, you would mark the item as fol-

lous:
T 15 .D TID0D
ViRY TO E TO = V-.RY
T2 T Ul . BT ST .
L i AU S 1'v father (or mother)
X 1. never let me off easy wvhen I did something

WITONg .

STUDLET U8R
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1.

15.
16,
17.
13,
19.
20,

21.

=10-

vy fatber (or mother)

tried to vet me every thing I vanted,

corplained abhout me to others vhen I did not listen to him (her).
mede no concessions for my age.

let me spenc my allovsnce any way I likcc.

discussed vhat was rood about my behavior and helrnec to make clear the
aesirable consequences of my actions,

oinished me hard enourh when I misbehaved to nake sure that I wvouwldn't
do it azain,

took avay my toys or playthings when I vas bad,

vas penuinely interested in my affairs,

kert forcetting thines he (she) wvas sunposed to ¢o for me.
took me vlaces (trips, shous, etc.) as a revard,

spoiled me,

made me feel ashiered or cuilty vhen I misbehaved,

let me kn;w I vasn't wanted,

set very few rales Tor me.

compared me favorably wiith other children when I did well,
made it clear that he (she) was boss,

slapped or struck me vlen I was inproper,.

nade me feel wented end needed.

vas too busy to answer my questions.

relaxed rules and regulations as a reward.

vas very careful about protecting me from zccidents.
nasoced or scolded me when I was bad.

thought it was my ovm fault if I cot into trouble.

rave me as much freedom as I wanted. (item for Tether form ordy)

let me dress any way I pleased, (item for mother form only)



I]-

¥y father (or mother)

told me how proud he (she) was of me vhen I was good.

never let me get avay with breakings a rule. (item for father form only)
thourht I should aluways be doing something. (item for mother form only)
took awey or reduced my allovance as punishment,

made me feel that I was important.

2id not care if T pot into trouble,

gave me new DOOKS Or records as rewards.

believed T should have no secrets from my parents. (item for father
form only)

couldn't bring hersel{ to punish me. (item for mother form only)
punished me by irmoring me .

did not spend any more time with me than neccssary.

let me off easy when I did something wrong.

treated me more like a grovn-up when I behaved well.
pushed me to excel in every thing I did.

mouldn't let me play with other children when I wastad.
encouraced me to do things on my oun.

paid no attention to what I was doing in school.,

let me stay up longer as a reward.

protected me from teasing or bullying by other children.
made me feel I rasn't loved any more if I misbeheved,

did not want me to bring fricnds home.

rave me the choice of what to do whenever it was possible.
praised me before my playmates,

told me how to spend my free time,

spanked or whipped me as punishment,

talked to me in a warm and affectionate way.



Ly,
50,
SL.
52,
53
F5h.

F6l.

Lo~
did not take me into consideration in making plans.
revarded me by letting me off some of my recular chores.
shaned me befors my vlaymates when I mishehaved.,
did not let me play rough outdoor gsmes for fear I misht get hurt.
disapproved of my friends,

exnccted me to take every day disappointments., (item for father form
only)

let me eat swhat I wanted to. (item for mother form only)
expressed greater love for me when I was good.

punished me 1ithout any thoucht or hesitation when I misbehaved.
gave me extra chores as punishment,

tried to help me uhen I was scared or upset.

did not care whether I got the rizht kind of food.

gave me cancy or jce cream or fixed my favorite foods for me as a re-
ward.

made others give in to me., (item for father form orly)

taught me not to fighit under any circumstances, (item for mother form
only)

frightened or threatened me vhen I did wrong.
went out of the way to hurt my feelin:-s,
let me stay up as late as I liked. (item for father form only)

let me do es I lilked with my time after school. (item for mother form
only)

gave me special attention as a revard.
demanced unquestioning respect and deference.

]
1

punished me by sending me out of the room or to bed,

did not try to tell me everything, but encourared me to find thines
out for myself,

left my care to someone else.

Jet me go to perties or play vith others rore than ususl 2s revard,



iy father (or nother) -3

7L, taurht m2 to co for help to my parents or teacher rather than to fight.

1

72, told me how eshemcd bhe (she) vas vhen I misbchaved,
7. ridiculed ond made fun of me,

F7lb, 1ot rme do pretty mueh vhet T vented to do.

7Ly let me chooce ry oim friends.

75¢ mroincd we then I deserved it,

-

1

7€, aliars told me exactly Fou to do my work.

77y  Loo% zuay m boois or recorcs as punisitent,
7Ce  respeceted my point of vicu and encoursged me to crxpress it,

actcd as AT T éidn't exdst,

~3
0
.

0. reusved me by olving wme monel, or dncicased my alloimnen,

d me to hove ot least as larce 2n 2llowvence as n
or Tatler form only)

1771, preferred to have me play ot hore rather than to visit other children,

~

(item Tor nothor Tom only)

-

€24 corvrzed me unfavorably with other children vhien I misbehaved,

0 e} AN A

3. cormlaincd about me,
ol . - s -

Sve 1ot me vork by ryself,

€5 rmade me fzcd proud vhen I did well.
€, puchcd me to do well in school.

)

7. wouniched re by beinx more strict ebout riles end resulations,

8% let me do things I thoucht vere important even I7 it wvere inconvenient

for him (her).
PO, paid no attontion to nmc.

90, huccad mez, kisszd ne, pottad e thon I vas ood,

-4

Tathor form onlz)

hocense sonothing mickt harmen to ne, (iter

rCl. trisd to lmeo me out of situstions that mishit bhe wirlocsant end el

-






her (or mother)

G2, reasoned irith me and expleinad possitle hair:ful conccquonces then T
dia vrong.

G7  corvarced me unfsvorably tn other children no metter tvhat I cid.
oL, ¢id not obicct to 1y loaling or darydrcanine.
C5. praiccd rme Lo others.

of, vould not let m2 question his (Rer) roaconinz,

3

¢7. owished re B onot teliing me on trins, visits, ete. that I had been
promisod,

Cf.  tricd to help me learn to live confortsbly vith myself
09, irmored e es lone as I ¢id not do anythine to disturb him (her).

100. ~ave me nou things as a revard, such as toys.
1CLl. hatcd to refuse me anythino,

102, thoushit that it was bad for a child to be civen affection end tender—
NCTSSe

103, did nottell re 1that time to be horo vhien I wvent out,

104, wanted to have cormlete control over riy actions.

IJ.

105, 1as 1 '1llinu to ¢iscuss regulations uith me end took my point of wview
’ v
into account in 1“":'51’1‘_’ Thema,

106, did not carc vho my “riends wcre.

107. vorried about rnie vhen I tras avay.

1CS.  did not went me around at all vhen he (she) had eompeny,

AR
.

102. 21 not obijeect vhen I was late for msals.

110, taucht me that he (she) lmew best and thet I must accept his (her) ce-
cicions.,

111. encourazed me to bring friencs home, and tried to melo things pleesant
for them,

112, 1eft ne alons tihen I was upcet.

T11%. worricd a great deal ebout my health. (item for father fomm orly)

-

1113, wouldnot let me try thincs if there iere any chance I would fail, (item
for mothcr form only)



ty father (or mother)

1. 1 5
i

114, exdscted children to mishehave if they wcre not watched,
115, was easy with ma,

116, exmccted promot and uncucstioning obedicnce,

117. tavsht me skills T wented to learn,

118, dic not try to help mo lesrn thinss.,

119, wvanted to knowr all about iy exneriences.

120, bolieved a chiild should be scen and not heard.

121, did not bother much zbout enforecing rules.

Fl22. w5 full of advice about everyvthing I dide. (item for father form only)

1122, keot the house in orcer by having a lot of rules and regulations for
me. (item for mother form only)

123, nade it easy for me to confide in him,

124, forrot my birthday.,

125, <did not uwant me to crow up.

126, avoided my conpsny.

127. did not check up on vhethtr I ¢id my homework.,
123, clloszd me to nake only ninor decisions.

12¢. said nice thinss about me,

120. did not care whecther I had the sarie kind of clothes as other children,



Avpendix 2- Scoring Sheet for tlie Parent-Child Delations Questionneire
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Pro Fun
5=L
1 2
11 12
21 22
31 32
b Lo
51 o2
€1 r2
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101
107
13
119
125
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Subjiset= 23 Picture= =1 AfTect= positive Cutcorme= positive

2ry Ann and her steady sob are about to go for a ride in Eob's new sports
car. The car is very noyw ond very stylish and they're so proud of it their

minds are about to blow. ery Aim and Bob are very happy and very much in

love. After they finish sciool they'll ret married and raise a large family.

Subjeet= 10 Picture= ®-L A7foct= nepgative Cuteome= negative
Tary Ann is enrolled in 070 math because she [lunked her math orientation
exan after staying out half the nicht with a boy met durine freshman visita-

1

tion, The teac

wr is tryine to exmlsin the pithacorean theorem but llery inn
just can't ret the darn thineg throush her thick skull, She's never been any
good at math anyvey and has aluvisys hated doing those stupid homevork provlems,

isht nowr she's mad at the Prof. and his stupid explanation because thcre's

a2 test coming up on rriday which she's certain to flunk.

Subject= 59 Picture= F-6 Affcct= positive Cutcoms= negative

Mary Ann's in her ¢lory nou! Ohe's been esked to be a go-go dancer at
her doym's term perty and does llary im love to dances Cld lar feels great
wrren shovine off the movements of her body in front of the other kids. ULhe's
really puttine the mose into her dance of gay abandon. The three kids in front

are disgusted by her scductive movements, howmver, and ars about to go cet

the house mother or the police to throw her off the stare, before some guy

¢
Q\l

rapes her,

hicct= 27 Ficture= -2 Affect= nerative Qvtconc= positive

“orrorsl llary Ann is petrified! She care home early alter class and is
shocked to find her father sluped in the cheir. e bas been a diabetic for
years and he seens to have teken an overdose of insulin. l.ary JAnn is tom

1ith indecision.  ventually, she calls an ambulance and her father is saved



Frotocols cont'd
llarvy Ann's father is very g¢rateful to her because she hes truly saved his

1

tde

fe,






