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ABSTRACT
REFERENCE GROUPS AND ISOLATES:
A STUDY OF CLOTHING AND APPEARANCE OPINIONS

by Mary Bishop Littrell

As one part of a larger longitudinal project con-
cerning opinions about clothing and appearance as related
to role, social class and social acceptance, the purpose
of this study was to investigate the movement by isolates
into desired referénce groups and to identify variables
related to this‘movement. In question form the purpose
was: Do adolescent girls who desire membership in partic-
ular peer reference groups and have opinions about clothing
and appearance similar to those of the group, become mem-
bers of their desired peer reference groups?

Data had been collected, prior to this study, for
one class of girls over their four years in a large mid-
western high school. Two forms of data collection were
used. A background questionnaire, given each of the four
years, contained the single sociometric question seeking
best friend choices. Using the data from the background
questionnaires, yearly sociograms were developed showing
only reciprocated choices and the resulting sociometric
classifications of isolates, mutual pair and reciprocal

friendship structure members (RFS). As a second form of
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data collection, the class members were interviewed as ninth
and twelfth graders concerning their opinions about cloth-
ing, appearance and social acceptance.

Nineteen individuals appearing as isolates in the
ninth grade were also present in the tenth grade. These
19 isolates formed the population for the present study.
Of the 19 isolates, 14 made choices while ninth graders
into RFS's. Seven of the 14 became members of their desired
RFS's by the tenth grade. Five variables were investigated
to determine the factors separating those isolates who be-
came members of their chosen RFS's from those isolates who
did not become members of their chosen RFS's. Explanation
of each of the five variables will follow, along with the
findings indicating whether the variable was a factor sep-

arating the two groups of isolates.

I. Cohesion of the RFS into which the isolate chose

The cohesion or integration among the members of
a RFS was defined as the number of choices made within the
RFS divided by the number of possible in group choices.
The cohesion of the RFS into which the isolate chose was
found to be a variable separating those isolates who became
members of their chosen RFS's from those isolates who did
not become members of their chosen RFS's. The majority
of those isolates who chose into more cohesive RFS's became
members of the RFS's into which they chose. All of those

isolates who chose into less cohesive RFS's did not become
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members of the RFS's into which they chose.

II. Diversity of opinions among RFS members of the RFS

into which the isolate chose

The diversity of opinions among RFS members was the
number of different answers given by the RFS members divided
by the number of different answers given by all class mem-
bers to interview schedule questions. A high opinion di-
versity score indicated that the RFS mehbers gave a greater
number of different answers when answering interview sched-
ule questions. The opinion diversity score for each RFS
gave no indication of the content of the opinions given
by the RFS members. The diversity of opinions among RFS
members of the RFS into which the isolate chose was found
to be a variable separating those isolates who became mem-
bers of their chosen RFS's from those isolates who did not
become members of their chosen RFS's. The majority of those
isolates who chose into RFS's with low opinion diversity
scores became members of the RFS's into which they chose.
The majority of those isolates who chose into RFS's with
high opinion diversity scores did not become members of

the RFS's into which they chose.

III. Orientation of the isolate to the RFS into which the

isolate chose

Two factors, whether the isolate made a choice into

the RFS and whether the isolate considered herself already
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to be a part of a group of girls within the class, were

used in defining an isolate's orientation or general out-
look toward the RFS into which she chose. The orientation
of the isolate to the RFS into which she chose was not a
factor separating those isolates who became members of their
chosen RFS's from those isolates who did not become members
of their chosen RFS's. Three-fourths of all isolates both
considered themselves to be part of a group of girls within

the ninth grade class and made a choice into an RFS.

IV. Appearance and discourse scores of the RFS into which

the isolate chose

Stone's view of a social transaction, containing
both appearance and discourse aspects, was used as a basis
for deriving three appearance and discourse scores for each
class member. The general social acceptance score concerned
factors important for general social acceptance in the school.
The group social acceptance score concerned factors which
the interviewee felt were important for social acceptance
in her group. The self satisfaction score concerned opin-
ions about oneself as related to factors for social accept-
ance in the school. It was found that the relationship of
an isolate's general and group social acceptance scores to
the median general and group social acceptance scores of
her chosen RFS was a factor separating those isolates who

became members of their chosen RFS's from those isolates

who did not become members of their chosen RFS's. The
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majority of those isolates who had general and group social
acceptance scores close to the scores of their chosen RFS's
became members of their chosen RFS's while the majority of
those isolates who had general and group social acceptance
scores far from the scores of their chosen RFS's did not
become members of their chosen RFS's. Whether or not an
isolate had a self satisfaction score close to the median
self satisfaction score of her chosen RFS was not a factor
separating those isolates who became members of their chosen
RFS's from those isolates who did not become members of

their chosen RFS's.

V. Content patterns of opinions of the RFS into which the

isolate chose

While the appearance and discourse scores were seen
as measures of general opinion, content patterns of opin-
ions for RFS's were seen as measures of the actual content
of the opinions among RFS members. Three content patterns
of opinions, corresponding to the three appearance and dis-
course scores, were developed for each RFS. The content
patterns of opinions were the content of the answers to
those questions on which at least 50 per cent of the RFS
members were in agreement when answering. Whether an iso-
late had opinions in agreement with the general and group
content patterns of opinions of her chosen RFS was not a
variable separating those isolates who became members of

their chosen RFS's from those isolates who did not become
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members of their chosen RFS's. The majority of all isolates
had opinions in agreement with the general social accept-
ance content patterns of their chosen RFS's, while the ma-
jority of all isolates had opinions not in agreement with
the group social acceptance content patterns of their chosen
RFS's. In contrast, agreement with the self satisfaction
pattern of a chosen RFS was a factor separating those iso-
lates who became members of their chosen RFS's from those

isolates who did not become members of their chosen RFS's.
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CHAPTER I

INTRODUCTION

Statement of the Problem

To become members of small peer friendship groups
is a desire of adolescent girls.l Because adolescent girls
desire membership in peer groups, these groups are often
seen as reference groups2 with adoption of the dominant
group attitudes and opinions an important means for gain-
ing social acceptance in the reference groups.3 Among the
attitudes and opinions deemed important for social accept-
ance by adolescent girls are those concerning clothing and
appearance.4 There had been, however, no empirical test-
ing to determine if adolescent girls who have opinions about
clothing and appearance similar to those of a desired peer
reference group do become members of the reference group.
The purpose of this study was: (1) to determine whether

movement by isolates into desired reference groups did take

lg1izabeth Hurlock, Adolescent Development (New
York: McGraw-Hill Book Company, 1955), p. 105.

2Muzafer Sherif and Carolyn W. Sherif, An Outline
of Social Psychology (New York: Harper and Brothers, 1956),
p. 642.

3T. M. Newcomb, Social Psychology (New York: Holt-
Dryden Book, 1959), p. 242.

4Hurlock, pp. 216-17.



place, and (2) to identify the variables which were related
to the movement. In question form the purpose was: Do
adolescent girls who desire membership in particular peer
reference groups and have opinions about clothing and ap-
pearance similar to those of the group, become members of

the desired peer reference groups?

Review of Literature

The review of literature will contain sections con-
cerning reference groups and the relationship between an
individual and his reference groups; social acceptgnce among
adolescents and the relationship of clothing and appearance
to social acceptance; and the measurement, by the sociometric

me thod, of social acceptance of individuals.

Reference Groups

In showing the relationship of an individual to his
reference groups, a beginning is made with the total social
framework of which the individual is a part. Within the
total framework there are many social structures. These
social structures can be seen as specific status continua
with norms and roles related to the continua. Connected
to each of the social structures are many groups. These
groups are perceived as such because of a distinguishing

variable or complex of variables.5 As the group members

5Harold A. Nelson, "A Tentative Foundation for Ref-
erence Group Theory," Sociology and Social Research, XLV
(April, 1961), p. 275.




interact they develop group norms for thought and behavior.6

Each individual is a member of many groups. These
groups are linked to social structures that are likewise a
part of the entire social framework. The extent and con-
tent of the individual's knowledge of these groups is deter-
mined by the particular social situation and the position
of the individual in the social structure and structural
framework.7

The individual has varying attitudes toward the
groups of which he has knowledge. He may have various de-
grees of favorable or unfavorable attitudes or feelings
toward the groups. The fact that an individual has favor-
able or unfavorable attitudes towards groups does not imply
that the individual will have only favorable attitudes to-
wards the groups of which he is a member and unfavorable
attitudes towards the groups of which he is not a member.

Besides having positive or negative attitudes the
individual may also have normative, comparative or inter-
active attitudes toward groups. The individual with a
normative attitude tends to behave in accordance with the
norms of a group and to compare his behavior to the norms
of the group. He behaves in this way to show that he is

either a member of the group or desires membership. The

6Sherif, p. 188.

7Nelson, Sociology and Social Research, XLV, p.

276.



individual with a comparative attitude again tends to com-
pare his behavior to the norms of a group, but there is
no corresponding goal of exhibiting actual or desired mem-
bership. The individual with an interactive attitude does
not make use of the group norms in a comparative way, as
he takes the group into consideration only because it stands
in the way of a personal goal. He interacts with the group
only in order to eliminate the blocking of his goals. He
does not desire membership in the group nor does he compare
his behavior to the norms of the group. From the individ-
ual's knowledge of groups and depending upon his attitudes
toward the groups, the individual selects certain groups
as reference groups.8

The knowledge of and attitudes toward various groups
becomes part of the individual's frame of reference. Sherif
emphasizes that the concepts of reference group and frame
of reference cannot be used interchangeably.9 Merton de-
fines reference groups as "the groups to which the individ-
ual relates himself by taking the values or standards of
the group as his own through a process of evaluation and

self-appraisal."lo Reference groups are only one part of

81bid., pp. 276-77.

9Muzafer Sherif and M. O. Wilson, Group Relations
at the Crossroads (New York: Harper and Brothers, 1953),
p. 210.

loHerbert H. Hyman, "“Reflections on Reference Groups,"
Public Opinion Quarterly, XXIV (Fall, 1960), p. 387.




the total frame of reference. Sherif views the frame of
reference as the relatedness of all external and internal
factors that are operative for an individual at a given
time.11 A distinction may also be made between an individ-
ual's membership groups and his reference groups. A mem-
bership group is one in which the individual actually inter-
acts with the group members. Although a membership group
and reference group may be the same for the individual,
the situation is not necessarily so. The individual may
interact with a group to which he does not relate, or he
may relate to a group with which he does not interact.12
Since 1950 there has been growing interest in the
concept of reference groups.13 It seems that there are
at least four reasons for the growing interest. First,
Kelley indicates that there has been great interest in at-
titude formation and change as related to the reference
group concept.14 Second, there is interest in an individ-

ual's subjective interpretation of a situation, which in-

volves man's ability to relate to reference groups not

llSherif, Group Relations at the Crossroads, p. 210.

Sherif, An Outline of Social Psychology, p. 631.
Hyman, p. 385.

12
13

14Harold H. Kelley, "Two Functions of Reference
Groups," Readings in Social Psychology, ed. Guy E. Swanson,
T. M. Newcomb and Eugene L. Hartley (New York: Henry Holt
and Company, 1952), p. 410.




visible to others.ls

Sherif gives two additional reasons
for the increasing interest in reference groups. There
is interest in reference groups because man psychologically
has the ability to behave according to norms and standards
of groups with which he is not in interaction. Finally,
within modern society an individual must interact with
groups, many of which have conflicting demands. In this
case there is interest in how reference groups are related
to the resolving of conflicting demands from society.16
Two distinctive meanings have evolved in the devel-
opment of the reference group concept. The first meaning
for reference group is the reference group as a type of
model. The individual compares himself to the group in

evaluating his own status. This type of reference group

is termed the comparison reference g;oup.l7 The second

meaning for reference group is the reference group whose
norms influence the attitudes and behavior of the individ-
ual. The norms usually influence the attitudes and behavior
of the individual because he has taken the norms as his

own. With the second meaning, the reference group operates

as an opinion leader with censorship power to enforce its

15Tamotsu Shibutani, "“Reference Groups as Perspec-
tives," American Journal of Sociology, LX (May, 1955), p.
569.

16Sherif, Group Relations at the Crossroads, p. 206.

17kelley, pp. 412-13.



norms. Stouffer18 terms this reference group a sanctioning

reference group while most others call this type the norma-

tive reference group.19 Discussion of the two meanings

for reference groups will follow. There will be greater
emphasis on the normative reference group as it is the type
to be investigated in this study.

Herbert Hyman, using a comparison meaning, first
made use of the reference group concept.20 Originally Hyman
used the concept in voting studies as an aid for understand-
ing what group of people an individual compared himself with
when voting. Hyman points out that Merton and Kitt, who
did the first major work with reference groups following
his own initiatory work, included both the comparison and
normative meaning in their reference group definition.
However, most of the work following Merton and Kitt's writ-
ing has been with the normative meaning. Hyman feels that
the comparison meaning for reference groups should receive
more emphasis in current investigation and writing than
it does. He explains that self-appraisal and comparison

with the norms of the group is an important part of behaving

18Samuel A. Stouffer, Social Research to Test Ideas
(Glencoe: The Free Press, 1962), p. 1l4.

19

Kelley, pp. 411-13.

20Herbert H. Hyman, "“The Psychology of Status,"
Archives of Psychology, No. 269, 1942.




in accordance with the norms and attitudes of the group.21

Study of normative reference groups has been focused
on the findings that the norms and attitudes of the reference
group influence attitude formation and behavior of the in-
dividual. This influence on attitude formation and behavior
usually takes place because the individual desires to at-
tain or maintain association with or membership in the ref-
erence group. Although the individual may never be able
to gain actual membership, he psychologically associates
himself with the group and takes its norms and attitudes
as his own. Through observation the group members then
evaluate the individual and use their censorship power of
acceptance or nonacceptance.22

Newcomb feels that normative reference groups can
be further divided into positive and negative reference
groups. A positive reference group is one in which a per-
son is motivated to be accepted and treated as a member.

A negative reference group is one in which the individual
does not want to be treated as a member. Newcomb feels,
however, that the negative reference group can still be
classified as a normative reference group. The group may
be an influence on the attitude formation and behavior of

the individual even though the individual does not desire

21Hyman, Public Opinion Quarterly (Fall, 1960), p.

387.

22Kelley, p. 411.



group membership.23 For example, an adolescent might con-
sider his parents to be a negative reference group while

his peer group would be a positive reference group. This
use of positive and negative normative reference groups is
not to be confused with the earlier discussion of positive
or negative attitudes towards groups.24 In the above para-
graph positive and negative refer only to desired and nonde-
sired reference group membership. Earlier, positive and
negative referred to an individual's feelings towards the
groups of which he had knowledge. Conceivably an individ-
ual might have a negative feeling toward a reference group
and yet desire to be a member of the group. The reference
group would be considered a positive reference group accord-
ing to Newcomb's definition, even though the individual

had negative feelings toward the group. A discussion will

follow of some of the findings concerning the relationship

between an individual and his reference groups.

|

Reference groups have been found to be of more im-"

portance in determining an individual's behavior and atti-

SIS

tudes than the individual's membership groups.25 Therefore,

when investigating the reference groups for an individual

23Newcomb, p. 226.

24SuEra, pp. 3-4.

25Eugene L. Hartley and Ruth E. Hartley, Funda-
mentals of Social Psychology (New York: Alfred A. Knopf,
1952), p. 470.
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it is important to identify whether an individual's member-
ship groups are also his reference groups. Individuals
who are not initially members of their reference group tend
to express the values and norms of the group prior to inter-
acting with its members.26 However, the extent to which the
behavior and attitudes continue to be expressed varies with
the degree of assimilation into the reference group.27
The extent to which the behavior and attitudes are expressed
may also depend upon whether the group permits a wide or
limited range of behavior in exhibition of its norms.28

The type of group norms adopted by isolates is not
discussed by the various authors in the previous paragraph
although they discuss the adoption of group norms prior to
group entrance by isolates. In contrast, Selvin and Hagstrom
discuss two types of norms or properties characteristic of

groups. The first, aggregative properties, are based on

26Leah Stewart Houser, "A Sociometric Test of Ref-
erence Group Theory in a Study of Prejudice Among Youth"
(Unpublished Ph.D. dissertation, Department of Sociology
and Anthropology, Michigan State University, 1956), abstract.

27Theodore M. Newcomb, "Attitude Development as a
Function of Reference Groups: The Bennington Study," Read-
ings in Social Psychology, ed. Eleanor E. Maccoby, Theodore M.
Newcomb and Eugene L. Hartley (3d ed.; New York: Holt, Rine-
hart and Winston, Inc., 1958), p. 265.

28Samuel A. Stouffer, "An Analysis of Conflicting
Social Norms," American Sociological Review, XIV, No. 6
(December, 1949), p. 708.
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characteristics of smaller units of the groups. An example
of an aggregative property would be the median opinion of
all the group members about what adolescent girls should
wear to school in cold weather. The second type of group
characteristics are integral properties. Integral proper-
ties of groups are not based on smaller units. An example
of an integral characteristic would be the place where the
group has meetings. Selvin and Hagstrom, although identify-
ing two properties characteristic of groups, do not identify
which properties isolates would tend to express when desir-
ing membership in a particular group.29
Hartley has investigated reasons for selection of

particular reference groups by individuals. She has found

that there is a relationship between the values, needs and

‘ )

—

personality of an individual and his selection of a particu-
1q§;;§f§;¢ﬁce group. The greater the compatibility between
the values of thé individual and the perceived values of

the new group, the more likely the individual is to select
the new group as a reference group.30 The more successful

a new group 1s perceived to be in meeting the personal needs

29Hanan C. Selvin and Warren O. Hagstrom, "“The Em-
pirical Classification of Formal Groups," American Socio-
logical Review, XXVIII (June, 1963), pp. 402-403.

3ORuth E. Hartley, "Relationship Between Perceived
Values and Acceptance of a New Reference Group," The Journal
of Social Psychology, LI (February, 1960), p. 189.
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of an individual the more likely the individual is to ac-

cept the new group as a reference group. Hartley has also

found that there may be a general personallty tendency for

some people to accept more readily many and new reference.

groups.?l

- Eisenstadt, also investigating the reasons for the
selection of particular reference groups by individuals,
found that 90 per cent of his subjects gave as the single
most important reason for the selection of a particular
reference group--the significance of the reference group
for status conferral within the social structure. The
choice of a reference group was thus very much determined
by the status aspirations of the individual.32

The evaluation of potential members by reference

group members has been studied by Merton. When consider-
ing the variables of eligibility for membership in the ref-
erence group and desire for membership in the reference
group (orientation) Merton proposes the relationship between
variables shown in Table 1. Merton suggests that new mem-

bers will be evaluated by group members in the following

order from most favorable to least favorable: candidate

31Ruth E. Hartley, "Personal Needs and the Accept-
ance of a New Group as a Reference Group," The Journal of
Social Psychology, LI (February, 1960), p. 189.

325. M. Eisenstadt, "Reference Group Behavior and
Social Integration: An Explorative Study," American Socio-
logical Review, XIX (April, 1954), p. 177.
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Table 1. Proposal by Merton for relationship between
reference group variables of attitudes toward
and eligibility for membership in the reference

group
Non-member's Attitude Group-defined Eligibility
toward Membership — of Non-members
(Orientation) Eligible for Ineligible for

Membership Membership

Aspire to belong Candidate for Marginal man
membership

Indifferent to affilia- Potential member Detached non-

tion member

Motivated not to belong Autonomous non- Antagonistic
member non-member

for membership, detached non-member, potential member, mar-

When testing Merton's proposal, Fishbein found that
new members were evaluated in the following order from most
favorable to least favorable: candidate for membership,
marginal man, potential member, autonomous non-member, de-
tached non-member and antagonistic non-mémber.35 When the

variables of eligibility and orientation are considered

separately a different order of acceptance is produced than

33Robert K. Merton, Social Theory and Social Struc-

ture (Glencoe, Illinois: 1957), p. 290.

34Martin Fishbein, "The Perception of Non-members:
A Test of Merton's Reference Group Theory," Sociometry,
XXVI, No. 3 (Sept., 1963), p. 275.

35

Ibid., p. 284.

ginal man, antagonistic non-member and autonomous non-member.34
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when the variables are considered together. Since both
factors are considered by the reference group when evalu-
ating potential new members it is the combination of the
two variables which is important in determining who will
become new reference group members. Previous membership
status,ta third variable, did not prove to be of signif-

. 36
icance in selection of new reference group members.

Social Acceptance Among Adolescents

As an individual enters the school years his life
changes from family and parent centered to focus in the
peer friendship group. Although this move away from paren-

tal focus begins in the earlier school years, it becomes

37

more evident in the adolescent years. For the adolescent,

the opinions of his peer group are more important than the

opinions of parents, teachers, or other adults.38 Besides

the increasing desire for identification with the peer group,
there is also a desire during adolescence for this peer

39

group to be a small select group. Sherif indicates that

it is these small friendship groups which become the dominant

361pid., p. 271.
37Charles E. Bowerman and John W. Kinch, "“Changes
in Family and Peer Orientation Between the Fourth and Tenth

Grades," Social Forces, XXXVII (March, 1959), p. 208.
38

Hurlock, p. 110.

391pid., p. 105.
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reference group for the adolescent.40 The reference group
influences the adolescent's attitudes, interests, activi-
ties, and aspirations. Thus, for the adolescent, the peer
membership group serves at the same time as a reference
group. Although the dominant reference group among adoles-
cents for association this is not to infer that the peer
friendship group is the only reference group. Bowerman
and Kinch found that the peer group was the dominant over-
all reference group for adolescents. However, the adoles-
cents still selected the parental group as the reference
group they wanted to be like when older.41
Within the social structure of a high school many
peer friendship groups exist. Besides peer friendship groups,
there are mutual friendships of individuals not part of a
larger group, and isolates. Kelley, in an earlier analysis
of the data used in this study, found that during the high
school years individuals shifted among the three social
acceptance categories of isolate, mutual pair member, and
friendship group member, as well as shifted in placement

in the peer friendship groups.42

40sherif, An Outline of Social Psychology, p. 642.

41Bowerman, p. 207.

42Eleanor Ann Kelley, "Peer Group Friendships in
One Class of High School Girls: Change and Stability"®
(Unpublished Ph.D. dissertation, Department of Sociology,
Michigan State University, 1966), p. 165.
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In investigating membership qualifications for ado-
lescent friendship groups, Smith indicates that there seem
to be no formal criteria for membership in the adolescent
groups. The selection or rejection of members by specific
groups seems to be based upon conformity to the group norms.43
In order to make adjustments to the group norms, the indi-
vidual must be aware of the thoughts, feelings and behavior
of the group. However, Hurlock indicates that for acceptance
by a group, conformity to the behavior and appearance of the
group is not enough. The adélescent also must conform to
the opinions of the group.44

Among adolescents, conformity to certain group norms
is more important than conformity to others for acceptance
in the peer friendship group. Coleman reports that high
school students give as the three most important items for
gaining entrance to the leading crowd: personality, good
looks and having nice clothes, and being well dressed.45
Hurlock indicates that adolescence is the period in life

when clothes assume their greatest importance. When dressed

like other members of the group, the individual identifies

43Ernest A. Smith, American Youth Culture (New York:
The Free Press, 1962), p. 70.

44

Hurlock, p. 109.

4S,James S. Coleman, The Adolescent Society (Glencoe,

Illinois: The Free Press, 196l1), p. 36.
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himself with the group and feels that he belongs to it.46

In investigating the relationship between clothing
and social acceptance, Hendricks, in an earlier analysis
of the data used in this study, found agreement among high
school girls on the more basic questions concerning cloth-
ing and social acceptance. For instance, the girls agreed
that clothing influences a girl's popularity. At the same
time there was some support for the hypothesis that opin-
ions about clothing, appearance, and social acceptance dif-
fered among peer friendship groups and between group members
and isolates. Also, the more cohesive the friendship group
the more similar were the opinions regarding clothing, ap-

pearance and group acceptance.47

Measurement of Social Acceptance

Sociometry has been used as a major tool for in-
vestigating social acceptance within a group. Sociometry
can be used to determine the degree to which individuals
are accepted in a group, to discover the relationships which

exist among these individuals, and to discover the structure

46Hurlock, p. 216,

47Suzanne H. Hendricks, "Opinions on Clothing and
Appearance as Related to Group and Non-Group Membership of
Twelfth Grade Girls" (Unpublished Master's thesis, Depart-
ment of Textiles, Clothing and Related Arts, Michigan State
University, 1965), pp. 107-13.
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of the group itself.48 Measurement by the sociometric

method has been developed in an attempt to answer the basic
question of how and when the various parts of society are

49 The method has been

drawn together and pulled apart.
used mainly in small group research for studying the inter-
action within a group.

The basic procedure with the sociometric method
is to present a situation to the members of a group. The
individuals are asked to name others in the group with whom
they would like to interact in the particular situation.
Qualifications for success with the procedure are that the
group has been together long enough to know each other,
the boundaries of the group for selection are known, the
criteria or situations for interaction are feasible oppor-
tunities for association within the group, and the number
of choices is unlimited. Gronlund and Whitney suggest that
within a school situation a more general criteria, rather
than very specific interaction situations, be used. A more
general situation seems to provide a better overall measure

of social acceptability of individuals within the group.50

48Mary L. Northway, Primer of Sociometry (Toronto:
University of Toronto Press, 1952), p. 1l.

49The Sociometry Reader, ed. J. L. Moreno (Glencoe,
Illinois: The Free Press, 1960), p. 1l.

>ONorman E. Gronlund and Algard P. Whitney, “Rela-
tion Between Pupils' Social Acceptability in the Classroom,
in the School and in the Neighborhood,' School Review, LXIV
(September, 1956), p. 270.
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Various methods of analysis are available for an-
alyzing sociometric data. The methods of analysis include
index, statistical, matrix, and graphic analysis. A common
means of graphically portraying the relationships which
exist within a group is the sociogram. On a sociogram in-
dividuals who select each other are connected by lines.
From this graphic representation of the group, relation-
ships which exist within the group can be ascertained.Sl

Although a major tool for investigating social ac-
ceptance, weaknesses as well as strengths exist with the
use of sociometry. Strengths include the applicability
of the sociometric method in many areas of research and
the potential for relating many variables to a sociometric
classification. The sociometric method is also easy and
inexpensive to administer. A weakness is that analysis
of sociometric data can be very detailed. The fact that
sociometry is a subjective measure can be considered both
a strength and a weakness. Although the individual makes
his own selection, the full meaning of the<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>