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TZZ RELATIONSHIPS EEZTWEZN SELF-CCNCEPT,
MOTOR ABILITY ARD PosSR EVALUATION
FOR JUNIOR HIGH SCaOOL GIRLS

by Dorothy Berlin Zakrajsek

Statement of the Problem

IT was the purpose of this study to investigate the
relationship tetween self-concept and motor abillity, &nd

peer eveluation of motor ability as it relates to self-

concept.
Procecur

One hundred and eighty-four (184) junior hign schocl
girls perticisated in this study. Tnhnis figure represents
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f the seventh and eigntn graders. Self-concept en

1

wotor ability tests were administered to each girl. Tre
Pearson Product-Moment Correlation Coefficient was used to
determine the relatioriship between the variables of self-
concept and motor ability. This correlation was thern com-
ruted for each grade level. A peer evaluation of motor
gcility resulted in calculations of the means between motor

1lity and self-concept scores for highly and poorliy sxkilled
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uderits. The F-test and the appropriate t-test were used

)
(o8

tcs determine tne cifference vetween means. The hizn
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~ovwest motor ability scores were matched with their
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Liilcance cetween means. T™e nirzhest and lowest sclfi-

concept scores were matcned witn thelr respective iotor

D

abllitly scores and calculated for significarce between

Corcliusions

From the statistical analysis of data, the fcl.oring
conclusions were drawn: ‘
1. There is a significant relationship between sell-
concept and motor ability at the .01 level of

confidence.

(X3

2. Students with high self-concepts score hizgher
motor performance.

3. Students with low self-concept score lower in
motor performance.

4. Students who score nigh in motor performance
nave higher positive attitudes toward themselves.

5. Students who score low in motor performence have
lower and more negative attitudes toward tner-
selves.

tudents who are rated hign for physica. s«ills

()

by their peers have higher self-concepts and nave
higher motor abilities.

7. Students who are rated low for poor pnysical

(@}

skills by their peers trave lower sell-concerts

and lower motor abilities.
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8. There was a difference between seventh aneighth
grade correlations of motor abllity and sef_con-
cept. Significance for the seventh grade ws 3%
the .01 level of confidence and the eighth rade

was .05, however, both were significant.

Pacommendations

It 1s felt that there 1s a need for further inves:ii-
gation. Some suggestions would be:

1. a larger sample.

2. a comparison st&dy between an inferior phys.cal
education program and superior one.

3. a comparison study between junlor high boys and
girls.

4, a comparison study between girls enrolled in
physical education classes and girls playing

interscholastically.
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CHAPTER I
INTRODUCTICN

Physical educators understand that thelr progrem

is one phase of the total educational process, but too

often programs are allowed to develop and expand vis-

ualizing physical educatlon as an organlzed recess,

exercise class, or play time. Too often programs for-

get the "total" individual.
Since physical education overlaps with many other
disciplines and education 1s the total self, we cannot

sep te the mind from the body 1in determining desired
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vhysical

outcomes. It is imperative that every good

education program should be formulated for the

to%2]1 organism to gain maximum achievement througn ohys-

lcal
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¢ (3) nistorically summerizes organismic {o-
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nes in the growth of this concept
ek education of the fifth century 5. C.,
recognized the need for balance 1In mental,
l ard physlical ecucation of the +nolv-ﬂaal'
roressions of Locke, Rousseau, and other
an phllosorhers thav in a sene vody lies
mind, a thpught voiced later by Horace
Henry Zarnarc, and Herbert Spencer.

were:
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nave spoken freely and loosely e2out T
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of man' concept in education,

leally definine, clarifying, and SR
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role of physical education in the education of our
Cren lies with physical educators.

Thils study 1is directed toward the total being in his
1cal and emotional make-up. It is concerned with the
ributions that physical educatlion can make in educating

.
individual. What 1s the role of physical education
its influence in developing the total self? Can a poor
Ical education department in a school result in not

2 loss of physicel skills but also deprive the stucent

of one area for enhancing the self-image?

hes
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Tnese cquestions prompted thils study 1In a2 schocl whicn

need for an improved physical education curriculum.

present curriculum is outlined in Chapter III.) The

|

n this community do not have the opportunity <o

~
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skills in physical activities., Activities wnich
nce pnysical attractiveness are important to the ado-

ent girl. Bucher, Koenig, and Barnnhard (1, p. 32)

Younger girls love to rley all kinds of games,
net with physical develovment comes an increased
cngire for attractiveness, grace, poise, and
nelance, rather than extreme physical prowess.
"his mgpect of their interests can and should

vn served In the teaching programs, with dance
and fitress activities stressing these goels.

In the community used in this study the responsibil-

pe
2

for meeting the objectives of nhysical education 1

-

nal pro-

e gchool, There is no organized recreati

O

or the glrls in this arca other than summer swim-

. Zven 1f the community provided many cproportunities

i
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most of the girls would ve cdenied participation btecause of

travel distance; so it becomes imperative that this school

£

emerge as the instructional force in physicel educaetion for

-

This study 1s seen as one possible apprroach in calling

[

attention to the neecds of the students involved in su%-stan-
derd physical educatlion classes and implementing this aware-
1ess into some positive action.

As research continues to enlighten physical educators
in the psychological aspects of growth patterns, 1t leaves
tremendous implications for program building, progrem cefin-

‘nc, and program evaluating according to individual needs.

Statement of the Problem

3
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3
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It was the purpose of this study to (1) deter:
relationship between self-concept and motor abllity, and
(2) to ascertain the relationship between peer grouz sud-

jective evaluation of highly and lowly skilled students

v

¥

ot
ot
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r own self-concepnt.

M) 4
n coe

This basic hypothesis was studied to answer tThe fol-

t

lowing guestions.

1. Do individuals with high posit
toward themselves 2lso score h
eral motor abillty testgs?

2. Does low concent of self correlate signigicen®tly
with general motor abvllity?

3. Do individualzs with nigh motor evbility scores
rzte themcelves hisgh In self-concept?

L, Do students wiith low motor abllity scores reve
tnemselves low In seli-conceptt

-



5 Is there a significant difference in mector 2bll:i<;
scores between the highly and lowly skilled stu-

dents as selected by their peers?
6. 1Is there a significant difference in self-concent

scores between the highly and lowly skilled stu-
dents as selected by their pcers?

Tmportance of the Problem

This study is concerned with the psychological anc

emotional contributlons physical education can make to the

} e

ndivudual, If positive and significant relationships

} s

D

xist between self-concept and motor ability, the role of
vhysicel education in the total program becomes more defi-
nitive and this information would be helpful in determining

"in—

vhyslical education curriculum and might lead to a more
dividualized" program.

In the science oriented culturé of today, we in phys-
ical education need some facts and figures to refute doud-

ful skeptics who might point an accusing finger in our di-

'3

ection, In a time when financlal demands of various ecdu-
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Zonal programs are vying for creation, existence, and

expanz'on; some facts founded on research data dec

we are, why we are here, and where we are going become ex-

D

ssary. Cratty (5) says, "school acdministratcrs

Tremely nec
want to know what the physical educators are coing and wry
"

and how they propose to do it.

Thus a need exists in the prozram for good testin:.

Scores recelved in testing are not only incdicative of
strencons and weavnesses of thne studert, useful guidelines

o 2 vy 2 - N R ~ ) s s - S .
for Improved programs, but have value in intevprerins toe
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orogram to the acdministration and lay grouvs., It was
esrecially with this latter thought in mind that this study
was undertaken.

With the prevalence of psychological literature, <he
fmpact for the "wny" of pnysicel education becomes even
more apparent. Constant reference is found in the litere-
tdfé pointing to the importance of body-image and self-
concept in the formation of a healthy personality structure.

Ulrich (28) recently stated:

. . . research hes provided us wlth some 1nteresting
psychological data which can enhance our teaching.

Some of the most interesting work lately has been

done with regard to tnhne self-image, movement im=2
and body concepts of the individual.

Since one of the problems confronting society today
Is the growing number of distorted personalities, the mediea
ecucation becomes directly involved. If one of the alms
of ecucation is to develop a well adjusted individuel, then
1t is necessary that the indivicdual conceilve a wholesome
and positive attitude toward herself. It is gererally con-
ceded that physical education contribuftes to thlis general
almn by presenting situations in different acﬁivitios wnove
the Indivicdual can acnieve success. Success 1s one baslc

-concept development. Strengs (15) substian-

One wav of bullding an adolescenit's self-estieom
znd sell-conficdence is by plocinge nm In siftun-
tlons n which ne can succead. Inabllng hIm To
see [or Mimsell that ne czn do the task reaiired
or relate himsell heppily to others 1s moroe oJ0lvo-
Clve trhan glving hinm s pon el oy vroassaranco,
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Staton (14) agrees:

. . .successes in the field of physical endeavor can
te immensely valuable in building the confidences cf
the acdolescent and helning him develop a favorable
concept of himself and his potentialities.

Schneiders (11) reaffirms this position.

. . .the teenager craves achlevement, and the kind of
experience that will give more meaning and zest to
nis life. Achievement, of course, contributes to a
sense of importance and worthwhileness, and often
—eads to greater accentance by members of the peer
group, by teachers, and by parents.

The core of this study 1is reflected in psychologiceal
advancements. If personeality 1s shaped and molded through
20ody imeges and 1ts achlievements, then physical education
snhould be committed to this objective and reinforced in
this area of general education. Only by focusing attention
on the whole person and remembering the whole person reacts

to 2ll situations can the objectives of education tecome

a reality.

Imitations of the Study

L-'(

The limitations of this study are recognized as:

szmple, school, tests selected, facilitiles, and varlatles

. The girls particivating in this study nave

rad very little contact with a physical ecducation progren.

Tnhe number of girls limits “he scope. The author recognizes
tmat ore hundred and eightyv-four girls is a small grouap for

2 stucdy of this type. The study was also limited to girls.,

School,  The study 1s lirited to

1+ b
‘ne results of this
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investigation are not necessarily indicative of the reac-
tions of jJunior hign school girls (grades seven and eight)

3
n general.

Joe

Tests avallable. The selection of the motor ability

D

Test was cdetermined in large vart by such aspects as:
facilities and eculpment needed to meet test administration
and the time and ease of administering such a test. There
were few tests available which met this testing require-
men<.

Tne self-concept test was used on the recommendation

These tests were selected because they appropriately
met the testing needs for this study. However, any limlta-
Tlons Iin these tests would also result in limitations to
the study.

Facllities. Make-up tests could have been a nin-

cdrance to the study. Because of limited gymnasium space,
make-up tests were administered before or after the reg-
ular class and those students not involved watched Irom
Zleacher seats. Some of the girls may not have verformed

to their fullest capaclity.

Jariables affecting tests, Some ol tne varilatdles

ng motor ability perflormance could nave been 2

result of cclds, psychological, and other prnysical proc-



The greatest single factor involved in the self-
concept test 1s obtaining completely true Judgments.
Brandt (20) found:
It 1is probably not vossible to remove the psychologlcal

threat completely when submitting people to selfl rating

procedures. . . .Some distortion of "real" self Judg-

ments among expressed ratings is to be expected.
Xrech and Crutchfield (10) would add the limitation
of different standards for measuring self-concept. '"One

person may rate himself objectively but another might

Another limitation regarding the data of the self-
concent test was the poor reading skills and comprehen-
sion level of some of the students. DBecause of this some
misrepresentation of valid responses may have occurred.

Even though careful explanations guarding peer selec-
ticns were observed by the author, the possibility of rosi-

tive or negative feelings might have influenced judzmen<s.

(@&



CHAPTER II
REVIEW OF LITERATURE

"Know Thyself!" was inscribed on the entrance to the
famous temple of Apollo at Delphi in old Greece.

Everyday we talk about the "self." The use of the
pronouns 1s common vocabulary employed 1in making reference
to the self.

Self-concept 1s an idea of self, This concept is
determined by everything that has happened to the self
untll now. It 1s the idea, states Schneiders (12), that
a person has of himself--nis meaning and worth, his par-
ticular Icentity, his feeling, attitudes, values, bellefs,
experiences, failures, hopes goals, and aspirations.

The self-concept 1s not always a clearly defined
entity; in any single person 1t may be cquite neb-
ulous and shifting; but it is always in the cen-
ter of the adolescent's striving for icdentify and
for adequate adjustment.

A general agreement of definition for the term self-
concept centers around the key words "individual's appralisal

o N ~a

s The individual subjectively and objectively
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Juczes or ra

es himself a2t a2 particuler ¢
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and culture that ne nerceives as norms.
A child is not born with a concept of s~l

-

self-concent is determincd through envirvonmental facteors,

e iy =0 - * 4+ + 3| — ~ oo LA N
This fermatlon beginsg in the tender stages of infa=ncy.



Combs and Snygg (4) report that early self-concept is
statllized in preschool years but major changes are likely
all through 1ife. Adolescence is a most crucial stage for
development of the self-concept tecause during this period
the physical self is undergoing drastic changes. Strang
savs, ''during early adolescence acceptance of bodily changes
contributes to the self-concept" (15, p. 81).
Strang (15, p. 225) continues:
In various ways glandular changes and the resulting
physical development that occurs during this period
affect adolescents' self-concepts and their social
relations.
Cratty (5) states that "fallure to accept and adjust

0o bodily changes occurring during adolescence may have a

marked psychological effect upon behavior."

Influences in the Development of Self-Concept

Influences in the development of self-concept of a
child reported by Bledsce (18) are the results of what :n

child is told to do and how he feels he i1s treated ty

otners., Combs and Snygg (4) agree.
We have already suggested that the self is the
procduct of the individual's experience. Eacn
of us discovers who he is and what he is from
events that have occurred in hils lifetime, but

st particularly from the ways ho "
eated by those close to him in the course of

“

Rle€dsoe (18) also pointed out that maturation influ-
ences one's concept of self. Videbteck (29) founé In h's
ctudy that there are many determinants of self-concents=.

Trese malinly are peers, significant others and



!

scclo-econcmic background. Significant others are the
veople who matter the most to the individual. They are
usually parents, teachers, ancd leaders of organizations
in wnich the student belongs. chneiders (12) points

o a2 person's clothes, his home, family car, and other

-

material vossessions as a part of the economic framework
forming self-concept.

Cbiective characteristics are generally seen as an
influence of self-concept, These are measurable judgments
that we are 1n contact with just by beirg with peorle.
Tnis is the feedtack information we see, hear, and feel
from the outside world.

Strang (15) notes "that having the mental ability %o

Rl o]

meet the demands of the environment also enhances the self!

"

T

concept.
Comparison of self reflects changes of self-concep*®.

we are constantly both consciously and unconsciously com-

r2ring the self to a group. As members of a group the
self-imezze grows from this group. Schneicders (12) velieves
trat:

Wn2t the Indlvidual conceives himself to te is *to
an important extent a reflection of the opinions
2a¢ 2ttitucdes of the group to which he belongs
zarticularly the peer group, This 1s to be e\“\c ed
during adolescence since sociel values, uncer the
of social necds, beginrs to take a more
‘orm,

AP . S
folf-Concernt, Body-Tmare and Noyemont

) 9 4 - a - R
cceont literature calls

DA

Ltention to the boedv-Ivacs

-eoncent, T T T
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turn reflects the tod
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net only as a stationary anatomicel

Teing dut the moving bteling as well,

17 4L

Schneiders (11) reports that '"the self-concept em-

braces an image of the body and what it should and should
not do." He further supports this:

In the gradual emergence of the body-image, the
continuous change in function, size, and appearance
of the bodily apparatus during adolescence has deep
seated psychological implications. . . .At no one
voint can the adolescent be sure of his physical
status, and this uncertainly 1s disturbing because

of the effect on the self-concept, and also because
of the social implications physical status is thought
to have,.

trang (15) observes that "the rapid changes that
take place during adolescence in height, weight, body

D

il¢, facial appearance, and volce necessltate a change

‘n the adolescent's body image."

Schneiders (11) links tody image, movement, and self-

concept together,
The implications of acdolescent physical ceveloprment
2re ther extended by reason of the roie which
bodi-y rochan*sm plays in expressive movement.
Zzprescsive movement is the mode par excellence by
which the self is externalized, and for that reason
it plays a leading role in the development of thne
self-concept,

Tne literature agrees that the adolescent's self-

D

concent 1s related to body-image and concurs that this Is

o

~actors

reflected during fthese particular years, Biologlical
Cetermine movements which 27 fect the self-concept anc trls

L f-concept affects the expressive movement of the Zndivi-
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Cratty (5) states.

~s adolescence i1s reached three interrelated forces
comtine to alter movement attributes. (1) A growtn
sourt occurs, wnich, accompanied by harmonal fluctu-
ations, serves to change btcedy shape and size and to
elter performance potential. (2) These body-build
cnhanges tend to affect the individual's feelings
arout nimself, which, in turn, affect perflormance
(3) Chnenging cultural demands are felt concerning
the Kind of acceptable movement tasks to enzage in,

Scnneiders (11) verifies this.

AT no time do we like to adﬂit clumsiness or Zack

oI graceful rhysical expression. And certainly this
croclen i1s greatest d"“;““ the adolescent “eriod
tnen expressive movements are at a distinctively low
ebb orf o”’*cweﬂcs

‘rto fccus. Also studies are teing cdirected tToward tody-

Jacod (25) says.

Crne of the most important preventatives of the neg-

“ia

2<tve idenzity 1s a sense of self-direction and ros-
*7ive control bullt ud In CO”“eCtiOH with tThe core
of twre celf-concept, tne tody image.

Teartions of the Detorminants of Self-Concent

r1f-concept can lead to conclusions. These can Le

o
(=]

rogatiye or positive. If a low self-concept 1s vis vwallr

trpn z2n individuzl can wilthdraw feeling that whatever he

‘gt say or do wlll be wrong. Sehnoeldeors (,15?) cornend:

thetr feclings and a

4

can lead to a great deal of frusira“lon, Bledsoe (U

(%

)

s K Fal N ~ -
itudes based on negatlve sell-conceent

(WS}



states that a healthy self-concept develops out of 2 soclal
that 1s desiravle and wholesome. He further con-
cludes that "the manner in which one perceives himself is

regarded as one indicator of the degree of mental health

" Following this same thought, Schneiders (12)

says:
As the self emeges more clearly during adolescence,
there 1s continued growth of the self-concept, an
element of personality formation that has come to

be recognized as one of the most important determi-
nanis of adegquate adjustment and mental health.

Strang (15) concurs that "a positive attitucde toward
the self in all aspects of 1life is a most important determi-

nant of successful 1life adjustment.

The older we become the easier it 1s to predict one's

Fh

self or another. We fall 'nto patterns of behavior accord-

ing to the outside percepntions we receive. These

'

ercep-

clons tend to become havtitually selective according <o

C

some celfl 1deas.

Cembs and Snygg (L) surcest trnat all behavior of the

Q,
t
(]

vy

Incdlvidual is relate 11s perception of self. They state

thet "the self-concept not only influences behavior dut is

itself z2ltered and restructured by behavior and unsatlicfled

themcelves. Many studles showed that btovs and girls over-

et ., 4 S . T D4 ~ - 2 ~ ! -~ 4 Rl M 0
estimate themselves., Dranct »reoneorted that o elrtnousn, Lotn
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sex grours tended to overrate more than to underrate them-
selves, “»*'s tendency was significantly greater among the
boys" (20, p. 82).

Strang (15) states that:

For several reasons 1t 1s often difficult to obtain
an accurate picture of an individual's self-concept.
Some acdolescents deprecliate themselves because they
are afraid of appearing conceited. His evaluation
of himself may be unrealistic because ift is based
on distorted values or because he is holding the
1:d on certain aspects of his self that he does not
want to recognize,

Cespite the existing limitations for self ratings

e

viewed in the preceding chzpter, self appraisal is still
the best means for measuring the individual concurred

Yrech and Crutchfield (10).

Se2f-Concent and Achlevement

White (32) concluded that academic achievement is in
eneral harmony with concept of self. She further asserted

tnat "lack of confidence in self scems to take away one's

Survportive evidence was obteined from many studics.

In a study by Videdeck, he states that "self-concept of

2ollicy 1s slgnificantly related to school achilevement. . .
There 13 gsome evidence to suggest that a student's per-

fovmance in task oriented situations is influenced directiy
by his concepnt of self" (29).

"

Zledsoe reported also that there 1s substantial

T

evidence wnicn indicates a relaz2tlonship between self-

- - . 1 e~ B ~ N [ 190
conzent znd senoel acnlevement' (18),
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ﬁ;ller (31) cited evidence indicating thet self-
esteen and self-regard were related to achievement.

Cyson said that "those who earn higher grades report
significantly more positive self-concepts while those who
earn poor grades report significantly less positive self-
concepts" (30).

It was found bty Brookover (21) that previous studies
shared the common 1dea that one's self-concept can affect
nis performance and behavior. There was also evidence in
tne literature that changes in levels of performance or
benavior do relate to changes in self-concept.

Cratty (22) declares that the psycho-analytic litera-
ture makes constant references to the importance of boedy-
Image and self-concept in the formation of a healthy per-
sonality structure. It 1s common observation that the

self-concept of growing boys 1s largely tased upon the man-

ner in which they perform physical activities approved by
tne culture., Tnls 1s also true of the cultural é=zmands of

society pertaining to girls.

= R

Cratty (5) explains this,

During adolescence tne toys are encouraged, threoat-
ened, and offered every cultural sanction Lo verticl-
nate In and, above 2l)l to excell in athictlce gckill
' tre other band, are often d'“r01 amed rom

too much cmpnasisc upon ati-letice ‘“‘Ivtbﬁlion.

»irg adolesconcs, Loth Lo male and Lemate

” Troducod more preocloaely To what the Ameslooan

cultuce congliders Lo he avoroppriate adnls Fa"r o
LTSS I (A TRCTUAV I AN STRIN STAR NI RV U R .1!:(:1'..:(‘1",1.'1)", Lrae Intene

v e
coooond
(

) .
' .
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Type of atnletic sxllls in wilich trey may perticlivnte,
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Clarke (3) says that "body poise and grace are recog-
nized as immediate desirable *traits for girls." Strang (15)
feels "improved personal appearance for girls and increased
strength for boys are among the strongest motivations for
n

M - . - .
nealtny living. ,

"Junior high schocl girls are interested in sports,
but their interest lags behind that of boys as they grow
older,"” contends Strang (15).

Cratty (5) reports that Coleman's study, "The Adoles-
cent Scciety," found that one half of the boys wanted to
te remembered after high school as athletes rather than as
leaders in acctivities, brilliant scholars, or most popular.
Acdolescent girls could succeed soclally by being attractive,
Cressing well, and by coming from a family with above aver-
age cultural advantages. Cheerleading was viewed as an
‘activity enhancing the self.

Clarke (3) concluded that:

In physical education meager as the experience
nezs rveen ratling scales, soclal distance tests
anc sociometrvc cuesticnnaires have teen more
effective in icdentifying Toys and girls witn

sonality difficulties and social problens
n nave Iaventory-tyne tests

S

roe

ic (3) reported that "the results show signigles:t
relationcships of physical eand motor fitness measures to

peer gtatus, leaderchip qualities gnd personal and coclinl
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mrlications for Self-Concept to Learnin

03

It was stated by Comds and Snygg (4) that 1f tne In-

-

cdivicdual percelves learning a task as contributing to the

o

ennancement of self, it is entered willingly and happily.
If the individuel sees the reverse as a threat to self,

this results in avoicding the task. It is further made known

while the burden of these ideas have centered about
the effect of the self-concept upon learning, it is
arvoarent also that the learning experience rebounds
vpon the self-concept (4).

Landsman (26) noted that "learning is internalized
more reapidly as i1t i1s perceived by the learner as bveing
related tovositive aspects of his self."

A study by Schmuck (27) supported the theory that
an individual's academic performance is conditioned to
some extent by the emotiona2l and cognitive contents as-
soclated with his self-concepts as peer and pupil. Tur-

tnermore that these self-concepts are formed, at least In

rart, by one's social relations in the classroom peer groul.
"The individual differences in self-concept are

itical, cignificant, and over-powering in the cetermina-

. . " d
tion of non-learning vs learning,'" states Landsman (26).
leznelations With Peer Trouns
The psychologmical lilterature contains much of interest
Lo Lhe rhuyslcal educator, Cratty (22) polints out thot [he
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of the reer group and of the family in forming the chilcd's
attltudes toward physicel activity.

In a study by Foshay, et al., (6), it was his premicse
that a strong positive relationship existed between the
things that children would 1identify as making them feel im-
portant and the things which they recognized in others es
symbols of high group acceptance. This study was tested
in grades three throigh six. Sixty-seven percent of all
responses fell 1In three categories. Twenty-three prercent,
the second highest category, valued the ability to play
games well as important to them. Two open-ended cuestions
were asked. These were: What I 1like about myself and what
I den't 1like. It was interesting tp note that play skills
only avpreared 1n the negative question. This study con-

cluded that what 1s used in self evaluation is also used

*n evaluating others. Another conclusion was that Judg-

ments atout others is macde partly on the basis cof play
sxills,

i Tt was otserved by lLandsman (2£€) that these leoavniny
“asuzs n thne scheol curriculun percelved as bLoliyt volatoed
o tne self will be more cuickly grasped. The adolesce

171 veget to the learning situations according to the

Wil

views of nls peer group.
I+ is recoonized that the perception of the se f
can zlter with the group, A woman In a recom with Tnoe

O



Niss America candidates might percelve herself quite dif-
ferently than in a room with P. T. A. members.

Combs and Snygg (4) state that "individuals tend to

on

elf esteem through winning the approval of grours or

Al
cek

0

e

individuals they belleve to be important, but they tend

Fe

2lso to withdraw from groups which no longer contribute
their feelings of importance." .

“urlock (8) reports that there is a marked relation-
ship between acceptance of self and acceptance by others,
just as there 1is a marked reletionship tetween rejection

vy self and rejection by others. Hurlock (8) reasons

ct
Np)

nat the adolescent who can do things with others and who

)
W)
]

enougn self-confidence to be willing to use his skills

o)
3]
(9]

an asset that contributes to his acceptance.

[aE™

Strang (15) emphasizes:

I8}

Adolescence should be viewed as an opportunity for
achieving a realistic, stable, socially acceptable
and personally satisfying self-concept. Adoles-
cents need experiences that nelo them to 'move
toward others with friendliness. Tney need %o
urderstand their developmhqt and take pride in
“relr growth, 1in wisdom, stature, human relations,
cpeclfic skllls.

2y and large," Willgoose (16) states, "human per-

formance is a total body effort, and mofor ability scores

-y

reguently reflect many physical and psychelorical carac!-

"

tiec,

ne

Motor ability was defincd as the development leve

PR .2 ¢

of one's native cepaclty Lo lcoarn motor skllls.

’
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measurement of motor abllity takes into consideration many

factors., Physical, mental, emotional and soclal aspects

| Ead

maxe up efflcient motor performance.

According to Clarke (3) this is the Gestalt theory of
vsychology with the whole personality dynamically organized
which results 1in excellent performance. Physically, motor
22ility 1s composed of strength, endurance, speed, and the
coordination of control of these elements for accuracy.

Willgoose (15) would add eye-foot coordination, power, re-

'3
b

pheral vision, and rhythm. Scott and French (13) include
talance and weight control.

Scott and French (13) have interpreted motor ability
to parallel with achievement in basic motor skills or as a

more general term combining the concepts of motor educebil-

4

ity and achievement. Therefore, they are considerecd cual

Yotor sxills play an 1mportant role as a vehicle

for soclal development, for much soclal interac-
~lon centers around physical QKills Motor ability
is highly related to the emotional features of a
child's benavior. Part lc*pation in play and games
gives youth many opportunities for experiencing

the thrills, risks, failures or successes that

moxe for morale and emotlonal ccuilibrium,

Willgoose (15) states that:

Ceneral motor abllity 1s a fascinating tooic for
cooner or later in U~ stucy ol it one is bound
Lo croscs Lralils with most cducational discinlines
2nd numerous characteristics of human beohavior.,
Tnis 1s because Lhe corgantom ﬁwtn ac a wnole,
shd its Level of 3bility 1s manifest in a varlety
O.I..' , ..,

\\‘

‘e . .
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Criginally motor ability was tested to arouse an
interest in all-round physical proficiency. Testing now
is primarily for classification of homogenous grouping and
athletic competition. The degree to which persons possess
general motor abllity and motor intelligence is the concern
of physical education personnel.

Willgoose (16) notes '"that there is a powerful human
guality closely tied 1In with general motor ability and that
is will." He also claims that

. . .the primary elements of mector performance tend
To0 be related to certain character traits of leader-
ship and popularity. Here we have physical fitness

and motor ability, esvecially during the adolescent

reriod, providing among other things a 'capacity' to

understand others. This capacity enhances prestige
and leads to greater social acceptance.

Lovement
The theme of "movement" 1s gaining popularity and
morentum not only in ph cal education but iIn all fields

of learning. This certainly is not a new aroproach in dnys-

ical education but has taken a back seat to more porular

Jewett and Clapp (16) review the movement princivle

It is the original and basic arproach recognlized as

an ~x\"1cave part of the educarlional gystem of the
anclent Greexs, Romans, Ecyotians and Chinese. Tris
tenet was basic in most nrogrars of nhyvsical educe-
t501 untlil the ezrly twentletn ceniury in the Unlitod
Ztates, wnen a serins of ceducational clyreumsta:cos
swurng thie rudder co abruntly that Lhe movement
crincinle of physical ecducatlion was nogl ctec and cer-
conallty and cocvlallzation were emehaslzed.  Sayaoent,
wonzrts, Hetherington, Wood, Hanne, Lit"hL0f<.
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MceCurdy, Ling, Jahn, and hundreds of other leaders in
ohysical educ~tion set their sights boldly on the »rin-
. o

ciples of numan physiolegical movement as the bas’is of
man's existence.

Cratty (5) summarizes some of the reasons for this

renewed Iinterest in movement.

During the past twenty years, in particular, there has
been renewed interest in the performance of humans .. -
various movement tasks. Imretus has been given to tne
study of skill by several conditions: The performance
reguirements of pllots cduring World War II, the need
tc understand the functioning of complex machine sys-
tems in industry and in the military, and the envolve-
ment of theoretical statements which purport to account
for the complexity and variability of perceptual-motor
tehavior of humans.

Jewe<t and Clapp (9) say that "movement is life.”
They define the principles of movement in some of the fol-
lowing tenets. As long as man is alive he must move physlo-

4

logically in some way. The constant throd of the heart beac

Q,

and the expansion and contraction of the lungs are examples
of blological movement. Communication and interpretation,

20th vercal and nonverbal, requlre movement. Nonverdal

3

evpressions reqguire greater degrees of movement. Many peoplie
can do vetter than they can articulate. Gross body move-
ments are found in reflecticn of emotional situaticns, ex-
pressions of versonality and depicting a way of life.

N . .. . Moame o v 3 v et R
Considy stated in  Minimuin Iissentlals for Dhysicel Ed-

ueatlon in 1975," written for Jowett and Clapp (9, p. =11)

Movement 13 central to learning, to experiencing

zvd eronrecsing, to the very acnlevement of gelf-

idenTtity and geli-securlty. We should b2 provid-
v, from iafancy on, 2 wlde raznze of succassiul

noverent exsizricences, ailcding Lne learner to
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understand btetter his body potentials, hls self-
rotential. The content and method should be directed
toward self-assessment, self-accertance, self-assur-
ance, sclf-striving for a more effective Instrument,

Jewett and Clapp (9) stress the movement principle
in education.

Physical ecucation must concern itself with the
besic ingredients of movement and must stand firmly
for the study of movement in the total educational
rattern of the individual.

Jewett and Clapp (9) say that "the common denomina-
tor of physical skills is activity or movement." They
recognize that all movement 1s not skilled but only be-
comes sxilled when it is consciously controlled and ef-
ficiently executed. The degree of skill is in direct
proportion to the amount of control and the success of
execution

Schreiders (11) feels that participation in play
ectivities or organized play reaches 1ts peak during adoles-
cerice. Ee believes that vlay activities are Iimportant for
comnliete development and scrve as a temporary escave from
tne regtrictions imposed in the home, school, and sccliety
and thus serve to reduce tz2nsion.

Play activities assume an important role in the
lives of both children and adolescents, It 1is
2 purposive form of activity, promoting gratifice-
tion of basic needs, and insuring freedom from

regiraint, obligatlon, and socia! pressuves.

4

?lay 1s pleasant, 1t ennhances t» feeling of well-
ceing, . .

Jacob (25) gees bulldinz a sense of confidence trrourh
raysical ecducation a2ctivitlies whlen should not be ted com-

2ally durinys eleomentary grvades, A Nrocer
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av lation by the individual of his or her own body

"3
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shoulc have reinforcement through the procer use and proper
sense of "what I can do."

Schneigders (11) finalizes the importance of physical

Pley and amusements, and participation 1n sports,
contribute to the develovment of basic values,
ideas, and attitudes. This influence otviously
~s not distributed equally, but it 1s hard to
imagine any leisure activity that does not have
some effect on the maturing personality. All
these relationships have bteen studied by many
investigators, and the results show conclusively
trhat leisure-time activities are among the most
**:orv nt detferminers of versonality growth during
[=}

Physical Education

Clarke (6) defines the function of the physical edu-
cator as one who understands each shild's needs in order
to glve him adequate guidance and to adapt programs to
meet his needs. If these functions are to be accomplished
Iciently, measurement«is indispensable, for orderly prc-
zress cannot be achieved without the guidance that intel-
!zent use of measurement provides.

Tnls leaves many implications for physical education,
ot only must we educete for democracy, but we have an ob-

ion to gracuate young men and women who are organically
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nally stable, and socisily

o/

Through understanding the above goals of pavsical ecdu-

[\

. , .
lon we gre that these arc n conmcleto arrecomont
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This study 1s primarily interested 1n the two objec-
tives of emotional stability and social adjustment as
they Interact with physical education.

Cratty (22) emphasizes that the two main goals of
vhvsical education are social efficiency and skill develop-
ment. Clarke (3) believes that learning physical skills is
an important element 1n social a2djustment. He also claims
that learning these skills "constitutes the differcnce be-
tween the development of social, well-integrated indlviduals
and unsocial, retiring types."

T+
-

s interesting to note that one sees these as the

(=

two areas for concern while the other looks at these es
one cevpendent upon the other. It can be concluded that
tpon this interrelationship rests the core to successful
rhysical education programs.

Consicderation in testing, therefore, should te given

to social traits functioning in physical education whether

[N

n or out-of-school situation. Those physical educators

ot
[oN

wno measure Iin this light will more atly meet the trcea

s of the students.

Q.

socigl nee

Too olften physical educators become saturated witn tineo
idra *that rphyclcal education classes are a panececa for all
socileal problems existing in schools. It 1s taken for
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won't always result in positive and desirable social
Tcomes.
Clarke (3) sees character development as continually
taking place in all of life's activities and that this con-

stitutes an obligation and challenge to physical educators

ct

0 see that social development is kept in mind through care-

H
'_l

vlanned programs.

Social acceptance is an important requisite for

satisfactory social adjustment., Lack of social

status frequently results in discontent and

napoiness; attainment of status once lacking

v produce marked changes in an individual's
sonality and feeling of well being. Obo-

ning and maintaining social acceptabilic

is particularly important durlng adolescence. . .

1’
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Significant relationships between physical and motor

fitness to peer status, leadership quelities, and personal

2nd social traits have been found verifies Clarke (3).
Since social efficiency involves human relationsnips,

Willgoose (16) feels that "physical education, perhaps mcre

“han any other special subject in the curriculum, is gur-

-

nosely organlzed to deal lbh the elements of social be-

nzvior,’
Parallelling this statement Clarke (3) says:
Tnere 1s 1little doublt among educators today that

vsical education may contribute to social effi-
clency of school children. Physical education
LA e
r

zctilvities are real to the child--they have meaning;
they result In action.

Zourne (19) places the values in a troader sense.

T ee 0 . K] «r 2 2 o N
ryelcesl eduication provides neriods of involvernont
I Lroterrated Pcflvﬁ,; wnlen can lead to tne clav-
Trentlon of gelf-imato, Lo enaancoment ol ol f-
cnTeen, tho developme o celf-contro! . =20d a2



increased sense of security. In physical education
we hely our youngsters to odtain a self-image.

rom a soclal point of view there is general agreemen®
among educators that physical education when carried on in
a favorable environment can offer significant opportunities

for character and social development,

Summary of the Literature

Recapitulation of the related literature directs at-
tentlon to the importance of positive formation of self-
concepts as they relate and are related to by all behavior.

If self-concepts are formulated by and large through
the individual's perception of how peers and significant
others react to the self, then situations of all learning

carry a responsibility to guard against rigid, uniform

"3

rograms and should strive to individualize learning tas«s.
Somewhere a balance between perception of values attached

o a learning situation and innate ability to achieve tThese
values must be furthered. Tnrough good testing we can lo-

5

Prysical educetion 1s viewed as a dynamic workshop

Y

lacden witn explosive potential to coniridbute To positive
concept of self., Authorities in all fields of educaticn

cion physical educatlon can make to

social adjustment and accentance. It 1s su osted nere
trzt social a2d/ustment and accentance reflect vositlve sell-



CEPTER III

This study was made to determine the relationship

reitw eM self-concent and motor ability, and at the same

time to measure peer evaluation of motor ability since

}e
ot
'

elates to self-concept determination.

Self-concept. This 1s the individual's appraisal of

~is wortnh as ne judges himself now.

otor ability., This 1s the level to which one has

developed his innate capaclity to learn motor skills (2).

Tne cholce of an appropriate instrument to adeguatelyw
unior high girls resulted
in Scott's Test of Motor Ability (13). The criteries used

Fal

me and ease of administeri- g
T met the general reguirements for a gocd

ctor 2%ility. Both Willgoose (18) and Scolt and

e M Ed P’ : ~— ~ LRS- -2 2
ere v=zrd coordination, strerz-n, agility, reaction timo,
L .. . « » . Fal 1, 5 . .
1tem varlety, end combinatlion ¢of skills as more or .ecs

to 21l activitics,

a
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Fitts Tennessee Self Concept Scale (24) was highly
recommended as one of the outstanding tests for determining
elf-concept. Fitts (24) says that "a need has continued

for a scale which is simple for the subject, widely applic-

(&

atle, well standardized, and multli-dimensional in its de

crinztion of the self-concept.”" The Jourrnal of Counseling

g
n
-
O
VY

holegy (23) reports:

To a considerable extent Fitts's Scale fulfills
th!ls need. It consists of 100 self descriptive
statements. . .Has a Likert-type five point en-
dorsement scale, which runs from completely
false to completely true. . .The responses are

scored in five aspects of self (physical, moral

etnfcal, personal, family, and social) and dy-
namics of what a person is, how he accepts him-
self, and hcw he acts.

The peer selection test was decided in consultaticn
witn the advisor of this study.
The tests used were: (1) motor ability test bhat-
ery including: (a) standing broad jump, (o) baskettall

throw for distance, (c) wall passes, and (d) 4- nd dasn;

~_—~

’2) self-concep®t scale; and veer selection of meTor
avlllty.

I Cescription for each of these tests is presented 1

1 B o] . ) et o . T e

AL1l zirls (124) in the physical education classes at
Throgsaning Junior liirnh School wern tested for this s-—:d:r.
wore geyventn and colcohth o radors ranc o fonm

: . .
twelun Lo fiftenn yearaz of ace.

)
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Testineg Procedures

The administrator for the battery of motor ability
tests was the physical education instructor. In conducting
this complete study the author worked very closely with the

vhysical education instructor to insure the highest cegr

)]
(1)

of understanding for acdministering the tests.

N In administering the self-concept test, it was neces-
sary to spend some time establishing a good report with
the students so that they would reveal truthful information
about themselves. Time was spent explaining that the an-
swers given by them would be seen only by the author, It
was further emphasized that there were no incorrect answers
but rather answering honestly made 1t correct for that one
individual. It was established that an answer given by
one could be completely different from another student's
answer, but both would be correct if given honestly.

The orivacy of the student was thought essential for

ronest reactions. Therefore, students were purpcsely spaced
to insure maximum security.

In the evplanation preceding the peer group selection,

careful emphasis was made that the selections be made cn

0
Il
' le
}_l
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nd not on the basis of friendships or hostilities,
L11 tests were given during the rhysical education

clezs periods. The self-concept test and peer groun selec-

ticn test wvere given at serarate times by the auther, ALl
our Ltems of the motor abllity bvdattery were given on flve

ror.corytiye o notinrg M5 writTtten “nata were ojvyvor
congecaTive Cclass meetTlinfo. 1A written TS wWere SLlvas
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pricr to the motor avllity tests. These tests spannec 2

time of five weeks.

nalysis of Tests

The results of the motor ability test and the self-
concept test were scaled in T-scores and were computed
according to conventional statistical techniques.*

The peer evaluation of motor ability was computed
statistically using the mean values of both the motor abil-
ty scores and the self-concepts scores of the highly and

poorly skilled students.

Junior Eigh Curriculum

No particular philosopny has dictated the role of

physical education nor have guildelines been estatlished for

O

a rlanned physical education program. Lack of continuity
in leadership is evidenced by six different teachers during
the seven years of the school's existence. The curriculum
certainly has been influenced by lack of equipment and gen-
eral apathy by school administrators. Below 1is listed the
current year's program.

Kickball \

Volleyoball

Condlitioning excrcises

Softhall

Track--cashes only ‘
Low organizational games

v
. *¥The raw score to T-gcore conversion chart i1g in tThe
Arnendix, The self-concent conversion chart and scoring
technlagues can he obtalned from the Bibliogranhy (24).
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CEAPTER IV
RESULTS CF THE STUDY

The primary purpose of thls study was two fold:
(1) to investigate the relationship between self-concept
and motor ability, and (2) to study the interrelationship
of peer evaluation of motor abillity on self-concept deter-

mination.

Analysis of Data

Conventional statistical techniques were used in an-
2lyzing the data.

The Pearson Product-Movement Coefficient of Correla-
tion was used to determine the correlation between self-
ceoncept and motor ability. These correlations are shown in

Tabl

1]
H

A statistically significant correlation at the .01
level of confidence required a correlation of .208 for tne
totz2l numter involved in the study.

In separating the seventh and eighth grade, the

O]

eventn grade recuired a correlation of .254 a%t the .01

-4

evel of confidence to be significant. The eighth grade

.

=3

correlation wes not statistically significant at the .0L

=

hl o

of confidence butwas significant at the .C5 level

A t£t-tesct of the hyrothesis that the coef

correletlion between two normally distributed veriables In
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TASLE I

CCRRELATION OF SELF-CONCEPT
AND MOTOR ABILITY

Grade Level N r

Seventh and EZighth ' 184 .335%
Seventh 106 LLo*
Eighth 78 LD *¥

*Significant at .01 level of confidence.
**Significant at .05 level of confidence.

a bivariate population 1Is not greater than a specified
value was used to determine the significance for this
part of the study.

The F-test of the hypothesis that the variances of
two normal indepencdent populations are equal was calculated
using motor avbllity scores taken from the ten highest and
ten lowest self-concept scores. A .10 level of co-fidence
was accepted. The test proved no significance, and the
nall hypothesis weas accepted that the variances are egual.

Therefore a t-test of the hypothesls that the cdif-

r
werenc

D

¢ tetween the means of two normal independent pep-
ulations is not greater than some specified value when the

variances are not known but mey be assumed to be equal wes

the

calculated. A .01 level of confidence was accepted anc

results are given In Table II,
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TABLE II

t-TEST OF SIGNIFICANCE BETWEEN MEANS
(T SCORES)
Parameter Mean S. D. t af t
Motor Ability 48.5 7.53 2.88 18 i, 5%
43,5 4,95

*Significant at the .01 level of confidence.
Note: too line are highest self-concepts.
pottom line are lowest self-concepts.

The F-test and the t-test (Jjust explained and with
tne same levels of confidence) were tested on fitteen
self-concept scores taken from the fifteen highest and low-
est motor ability scores. The results are given in Table V.

The subjective peer selections of motor ability for
those students wno were considered highly or poorly skilled
were sub’ected to the same F-test and t-test, These
were tests of significance between'means of self-concept
anc motor ability. The results are shown in Table VI,

T“heze figures rcoresent the twenty students considered tne

-~

€ skilled and the twenty students picked as heving:



TABLE III

TEN HIGHEST AND LCOWEST SELF-CONCEPT SCORES
MATCHED WITH MOTOR ABILITY SCORES
(T SCORES)

Hign Self- Motor Low Self- Motor

Concept Ability Concept Ability
70 51 25 43
£3 51 25 52
£3 S 25 Lo
&7 3 22 Lo
A 45 29 L3
£5 35 29 &0
£4 55 29 L5
65 44 30 51
AL 62 21 3
54 52 31 3

TABLE IV

FIFTEEN H

IGHEST AND LOWEST MCTOR ABILITY SCCRES
MATC

HED WITH SELF-CONCEPT SCORES
(T SCORES)

3 O
Qe
@ +y
'3

ct

~ign Xotor Sell- Low Motor S
Azillty Concept Abllity Ce
£5 4uh 29
£y F
27 ol 33
’C"l 25 I
e 22 35
;‘.L 6) 35
N ,/_ ==
o0 35 36
57 3H 35
Zn 66 37
s Lh
27 37
22 e 33
=2 35 33
23 Le 34
55 [y 23
S 2 3.\'\
[~ o =3
2 Le 33
£5 33

= oo Lo !

- RO ON B ONCOO oD
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TABLE V
t-TEST OF SIGNIFICANCE RBRZTWEEN MEANS
(T SCCRES)
Farameter Mean S. D. t daf t
Self-Concept 50.2 10.8 2.76 23
43.5 12.C 5.3*%

¥Significant at .01 level of confidence.
Note: top line taken from highest motor ability scores.
tottom line taken from lowest motor ability scores.

TABLE VI

t-TEST OF SIGNIFICANCE BETWEEN MEANS
(BASED ON PEER SELECTIONS)
(T SCORES)

Pz2rameter Mean S. D, t af t

Self-Concept 48.3 10.86 2.71 33 T.L*
Lo.8 9.1

Yotor Ability 51.8 6.18 2.71 33 15.567
40,1 5.25

t
#*Significant at .01 level of confidence.
Miote: tTon line denotes highly skilled.

-

bottom 1ine cdenotes poorly skilled.



TABLE VII

SZLF-CONCEPT AND MOTOR ABILITY SCORES FOR PEER
TVALUATIONS OF THE HIGHLY AND POORLY SXILLED
(T SCORES)

(V]

Q

Jigh Skilled Motor Low Skilled Motor
Self-Concept Ability Self-Concept Ability
L7 51 34 38
€2 54 32 37
L8 48 33 Ly
11 L7 33 33
51 43 39 37
€5 55 35 Lo
53 £5 42 48
32 54 43 43
€73 51 66 35
33 o1 2 30
I5) 65 50 Lo
6 62 36 41
Ly 56 32 Lo
L 52 35 L9
35 57 . 32 50
=1 54 48 b
=5 L2 34 A1
39 51 49 35
La 41 51 L2
32 41 40 29




CHAPTER V

SUMMARY, CONCLUSIONS, RECOMMENDATIONS

he purpose of this study was to investigate:

1) the relationship between self-concept and motor
2bility, and

2) peer evaluation of motor ability it relates to
self-concepnt.

Summary
T
(
\
0

ne hundred and eighty-four (184) junior high school
girls varticipated in this study. These represented all of
the seventh and eighth grade girls in this particular junicr
higzn school,

All tests were administered by the Jjunior high phys-
ical education teacher and the author.

Self-concept and motor ability raw scores were con-
verted into T-scores. The means were calculated from both
test scores on peer selections of motor ability.

The Pearson Product-Moment Correlation Coefficient
was used to determine the relationship between the variables
of gelf-concept and motor 2bility. This correlation was

“nen computed for each grade level.

The

by

-test and the appropriate t-test were used to

determine the diffences between means.






for the twenty girls who recelved the most votes by their

(o]
(0]
D
v
0]

as having the highest and poorest sxills were calcu-

' ']
[3V]
ot
D
[ON

The fifteen highest and lowest motor abillity scores

-
ceer

were matched with their self-concept scores and the 1

[VV]

was calculated for significance between means, The ten
nighest and lowest self-concept scores were matched with

%{rvv:

[¢]

)
0]
e}

ective motor ability scores and calculated for

ct

tiv
tetween means.

m

.J.
'u
(@]
(0]

2
ignt

ne

(0]

Conclusions

The following concluslons were drawn from the statis-
tical analysis of data.

1. There is a significant relationship between self-
conzcept and motor ability at the .01 level of confidence.

2. tudents with high self-concepfs score higher in
motor rerformance.

3. Students with low self-concepts score lower in
motor performance,

L, Students who score high In motcr performance
have higher positive attitudes toward themselves.

5. Students who score low in motor performance
have lower and more negative attitudes toward themselves.

6. Students who are rated high for phnysical

ckills by their peers have higher self-concepts and have

D

Mirner motor ahililities.

7. EStudents who are rated low for poor rvhysical



skills by thelr peers have lower self-concepts and lower

motTor atilities.

. )

8. There was a difference between seventh and eigh

ot

b

grade correlations of motor ability and self-concept. Sig-
nificance for the seventh grade was at the .Cl level of con-
fidence and the eighth grade was at the .05 level; however,
cotn were significant.

O, Therefore it 1s the feeling of this author that
the effects of a good physical education program go deeper
than the learning of skills. Physical activities when well
clianned to meet individual needs can and do contribute to
the ennhancement of the self., Good physical education pro-
rams offer one opportunity for students to meet success,
butld their own self-conflldence, stablllize emotional and
mental health, and formulate positive attitudes toward
themselves. It 1s readily agreed that the assessment of
tre individual by her peer group does influence her own

3 - Fal -
uégment of herself.
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2. a comparison study between an inferior physical
education prosram and superior one.
3. 2 comparison study tetween Junior high toys and
sirls.,
4, 2 comparison study beiweon 2irls enrolled o) -
dacat ses and gmirls vlaeyving inuor-

o
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SCOTT'S TEST OF MCTCR ABILITY (13)

BASKETBALL THROW FOR DISTANCE

“escrivtion

1 The subject starts anywhere behind the starting
line.

2. Tne subject may throw any way she wishes.
3. Tnhree consecutive throws are given.

4 The score 1is the distance from the throwing line
o the spot where the ball touches the floor.

5 Only the longest throw counts.

5. Do not step on or across the line when throwing,

Suggestions
1. Explain carefully but do not demonstrate.
2. Answer gquestions about the test, except on
throwing technique.
3. The throw may be of any type providing the feet
are behind the line.
Foulinmart

1. Z2asket ball.

2. Yeesuring device.

\n



STANDING BRCAZ JUMP

“escrintion

1. The subject stands on take-off board with toes
curled over the edge of the board.

2. The take-off is from both feet simultaneously.

3. The jump 1is as far forward as possible.

4, The score is the distance from the edge of the
take-off board to the nearest heel (or to the
nearest part of the body if the balance is lost).

5.. The test of three trials will be counted.

Suggestions

1. Preliminary swinging of arms and flexing of knees
are permissible providing the feet are kept in
place on the board until the actual take-coff,

2. DBe sure the subject understands what is to be done.

3. If a take-off board is not feasible, jumping may
be done from the mat 1f the mat is heavy enough s
so 1t will not slip.*

Ecuaircment

1. EBeat board.

2. Mat,

3. lMeasuring device.

*For thls study e mat was used.
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DASE (4 secends)

Tescrivtion

1. The sutject mey start 1In any position wished with
toes behlnd a starting line. On the signal "Ready,
Go," the subject runs as fast as possible and xeeps
golng until the whistle blows.

t
|5
§]

2. Tne score is the cistance you have run between
stertlng signal and the whistle .

Sugcestions

1. One trial is sufficient. (If there 1s outside
interference then a second trial would bte per-
mitted.

n

It is best to use two persons, a timer and a
Judge to determine the distance acnhlieved at the
time of the whistle.

i. Time watcnh.
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WALL PASS

Descrivtion
1. The subject stands behind a restraining line,

facing a wall, and throws a ball into an area
eight feet square.

The line 1s nine feet from the wall and parall
+ 2 4
to 1<.

D

On a signal "Ready, Go," the subject throws the
Tall egainst the wall, catches the rebound, anc
repeats this action again as aquickly as poss’ble.
Tailis continues until sne is stopped by the fimer,

The subject must remain behind the line when per-
forming.

The throw may be of any type.

The score is the number of hits during a 15 second
time.

Cne trial is given.

¢ cach subject have three or lTour practicce throve,

If the ball drops beitween the wall and the Lino,
it may e necessary for the player to cro

ss the
ine? To recover *the nall., Tnls is permissibtle,.
but the subject must then cross behind the 1ino

for %tne next throw.

if
re

(oA

If Time 1s permissible, two trials coul
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FITTS TENNESSEE SELF-CONCEPT SCALE

nave a2 healthy body . . . . . . . . . .
am an attractive person . . . . . . . .
consider myself a sloppy person . . . .
am a decent sort of person . . . . . .
am an honest person . . . . . . . . . .
am a bad person . . . . . o+ e e e W . .
am & cheerful person . . . . . . . . .
am a c¢alm and easy going person . . . .
2m 2 NOLCAY . v v 4 v e e e e e e e e
nave a family that weoculd always help me
ind of trouble . . . . . . . . . . . ..
am 2 member of a happy family . . . . .
v friends have no confidence in me . . .
am a friendly person . . . . . . . . .
am popular with boys . . . . . . . . .
am not interested in what other people d
do not always tell the truth . . . . .
get angry sometimes e e e e e e e e .

necec--Comnletely Mostly Partly false Mo
false false and +
partly frue
1 2 3

@)

>
Item
0.
. 1
. 3
. 5
. 19
. 2%
. 23
. 37
. 39
. 41
. 55
. 57
. =9
. 73
. =
. T
. SAS
o3
Completely
trve

N
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I like to look nice and neat all the time . . . . .
I an full of aches and Pains . . +v v v v « 4 W . .
I am a sick person . . . v v v v v e e e e e e e
T am a rellgious Derson . . v v v v e e e e e e e .
I am 2 moral failure . . . . « + v v ¢ « o o o o
I am a morally weak person . . . ¢ v v v o« o o o
I have a lot of self-control . . . . . . . . . . .
I em a hateful person . . . « v v v ¢ o o« o o o o
I am losing my mind . . . . ¢ o o 4 ¢ 4 e e e e e
I 2m an important person to my friends and family .
I am not loved by my femily . . . . . « . . . . . .
I feel thaet my femily doesn't trustme . . . . . .
I am popular with girls . . . . . . . + « « « . . .
I &m mad at the whole world . . . . . . . . . . . .
I 2m nerd to be friendly with . . . . . . . . . . .
O;ce in a whille I think of things too bad to talk
200UC L L o s s e e e e e e e e e e e e e e e e e
Sometimes, when I am not feeling well, I am cross .
por.ses--Completely Mostl Partly false Mostly Com
false fals and true
rartly true
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am neither too fat nor too thin . . . . .

like my looks Just the way they are . . .

would like to change some parts of my body

am satisfied with my moral behavior . . .
am satisfied with my relationship to God
ougnt to go to church more . . . . . . .

am satisfied to be Jjust whet I am . . . .

2m ‘ust as nice as I should be . . . . .
cesplise myself . . . . . . . . . . ...
am satisfied with my family relationships

understand my family as well as I should
should trust my family more . . . . . . .
am as soclable as I want tobe . . . . .

try to »l

ease others, tut I don't overdo 1t

am no good at all from a2 social standpoint

do rnot like everyone I know . . . . . . .

Once in a while, I laugh 2t a dirty joke .

eg--Completely Mostly Perfly false Mostly
false false and true
rarcly true
1 2 3 L
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€. I am neither too tall nor too short . . . . . .
C. I don't feel as well as I should . . . . . . .
2. I should nave more sex arveal . . . . . . . . .
2. I am as religlous as I want tobe . . . . . . .
2, I wisn I could be more trustworthy . . . . . .
0. I shouldn't tell so many lies . . « « o « « . .
£, I am as smart as I want tobe . . . . . . . . .
£. I am not the person I would like to be . . . .

2, I wish I didn't give up as easily as I do . . .
2. I “reat my parents as well as I should (Use past
tense if parents are not living), . . . . . . .

4

. I am too sensitive to things my family say . .

5. I snould love my family more

.
.
.
.
.
.
.
.
.

Z. I em satisfied with the way I treat other peopl
2. I should ke more polite to others . . . . . . .

4, I ougnt to get 2long better with other pecrle .

£. I gossipn a little a2t times . . . . . « . . . .
J. At times I feel like sweering . . . . . . . . .
Tresnonce--Comnletely Mostly Pertly false Mostly
l'alce faine and truc
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23. I take good care of myself physically . . . . . . . 13
15. I try to be careful about my appearance . . . . . . 15

often act like I am "e2ll1 thumbs" . . . . . . . . 17

w
SN
H o F

am true to my religlion in my everydey 1life . . . 21

22, I try fto change when I know I'm doing things that
Y2 WYXONE v o + o o o o o & o 4 4 4 e 4 4 e« « < . 33
25. I sometimes do very bad things . . . . . . . . . . 35
L2, I can always take care of myself in any situation . &9
2. I texe tre blame for things without getting mad . . &I
3. I c¢do things without thinking about them first . . . E3
£7. I try to play fair with my friends and family . . . 27
22, I taxe a real interest inmy family . . . . . . . . £9
71. I give in to my parents (Use past tense if parents
2re 0% 1IVINZ) v v v v e e e e e e e e e e e e .. TR
22, I %ry %o understand the other fellow's point of
VIOW o . w e e e e e e e e e e e e e e e e .. Bs
87. I zet 2long well with other people . . . . . . . . £
22, I Co ret forgive others easily . . . . . . . . . . %
29. I would rather win than lose in agame . . . . . . @92
Pecponces--Completely NMestly Partly false Mostly Completlely
false false and true true
partly true
1 2 3 4 5
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feel good most of the time . . . . . . . . . . . 1L
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15. I do poorly in sports and games . . . . . . . . . . 1

28, I 2m a2 poor sleeper . . . . v v v 4 4 e e e . . . . 18
32, I ¢o whet is right most of the time . . . . . . . . 32
24, I sometimes use unfair means to get ahead . . . . . 34
35. I have trouble doing the things that are right . . 35
£2., I solve my problems quite easily . . . . . . . . . £&EC
52, I change my mind a lot . . . . . . . . + + « .« . . B2
s4, I try to run away from my problems . . . . . . . . G4
£2., I do my share of work at home . . . . « + + « . . . 58
7C. I guarrel with my family . . + « ¢« ¢ o o« o o o « . IO

72, I cdo not act like my family thinks I should . . . . 7

|

5. I see good points in all the people I meet . . . . &0
22. I ¢o not feel at ease with other people . . . . . . &8

O
(®)]
i

. I find it hard to talk with strangers . . . . . . . °C

N
(]

. OCnce in 2 while I put off until tomorrow what I ought
TO G0 TOQAY 4+ 4 4 e e e e e e e e e e e e e e e . L

tely Mostly Partly false Mostly Commletcely
e false and true Lrue
partly true
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PEER SELECTICN mVSm FOR

HIGHLY SKILLED . - -,
: g

x .. .i.l ’ B
If you and five other mewb rs fromgyour class could
) ¢

make up a team and compete for a won ’l ‘prize, whom

8]

would you select to be on your team. If you really wanted

0o win, who in your class could help you the most?
t

1.

2.

n

EER SELECTION TEST FOR

PCORLY SXILLZED

£ you and flve other members from your class could
make up a team and compete fcor a wonderful prize, whom would

le23t want on your team? These members would neln
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