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CHAPTER I
INTROOUCTION 4D BACKGRUUIND

OF ThZ STUDY

Goshen Colleze is locatad in northern Indiana in Elkhart County
on the main line of the New York Jentral Railroad ons hundred miles
east of Chicazo. In 1549 its snrollment was 590. It is fully accredited
as a standard four-ycar colleze by the Indiana Stats Board of Education,
thz North Centrel Association of Solleges and Secondary Schools and the
Rsgzents of the University of the State of New York.

Tne Zducationsal Pnilosozny of goshen Collsze

Goshen is a denorinational college. Since it serves prixarily
young people from the Mennonite church, it may be helpful to explain
briefly the basic belisfs of the Mennonites. Hearold S. Bender, church

historian, in The Anabaptist Vision discussss Anabaptisu, the so-called

"left wing of the Reformation." He identifies the beliefs which remain
central in the Mennonite, or Anabeptist, position today.

These belief's can bs expressed in thes form of three mejor emphases:
first, that tne essence of Christianity is discipleship, thet the entire
way of life of the individuel believer and of society should be fashioned
after the teachings and exanple of Christ; second, tnat the church is a

brotherhood; and third, that the ethic of love and nonrssistance should

be applied to all human relationships.1 Memnonites have developed

! Herold S. Beader, "The Anabaptist Vision," Church History(ilarch, 1544)

Vol. XIII, 35-24,




clossly-knit rural communities in which their religious bvelisfs are
reclated to their comrunity life and practice.

Religion is also an integral part of the prograx of Gosnen

College. "The ideal of service in the Christian spirit is upheld as

the goal of the educated man and woman."® The Goshen College Taculty

hes devsloped the following statement called "A Concept of Christian
Education."

Goshen College sseks to provide educational experisences
which will enable students to live hermonious, purposeful,
end socially responsible lives in the spirit of Christ.

The guiding principle in determining the values which the
faculty considers most worth striving for in personal and
group living is tne concept that the essence of Christianity,
as set forth in the Scriptures, is discipleship, the trans-
forming of the whole life after Christ. Tuis Christian
discipleship is to be expressed in human relations, in the
usa of time, enerzgy, material resources, snd in devotion

to th2e church and its mission. The spirit of brotherhood
is to be practiced in ell personzl end group reclationshirs.
Life i1s to be lived with friend or foe according to the
ethic of the love of Christ wilo caxe not to be ministered
unto, but to winister.

Life thus committed to the way of Christ cannot be seg-
mented into secular and non-secular compartments. The
whole of life is to be lived in the context of commitmsnt
to the will of God; and therefors, every activity, whether
work, recreation, socisl fellowship, prayer, or meditation,
has spiritual significance. The highest expression of faith
in Christ who is the way, the truth, end the life, will be
found in loving, secrificial service to one's fellowuen.
A belisf in the inseparability of faith and life :icans that
in Christian education, living and learning, and content

2 Goshen College Catalogue, 1949-50, p. 21.



and method, cannot be separated. The entire progrom of
Soshen College is planned to help students know Carist as
Savior and Lord and to become effective witnesses for Him
in a world of cconomic grsed, hate, warfare.

History of Intsrest in Cowrunication at Goshen Collseze

In aidition to understanding the philosophy upon which Goshen
College is built, it is nelpful to understand whet has led to its
present interest in introducing a comrunication course.

In September, 1939, Goshen Collegoe bagen what is now called its
general education program. The first two years of the curriculum
were designed to provide all students with a broad, general =ducation.
At thet time no courses in speech, composition, or communication
were included in the regquired general program, although spescn and

corposition courses could be teken as electives.

Since the faculty considered effective writing to be importent
for 2ll courses, the Zazlish Clinic was set up to mect the writing

nezds of the students. It functioned in the following

& way. Freshmen

and sophomores wrote at least three pepers a scmestsr in their
general education courszs. The student had personzal conferences
on his writing with a counsellor on the Znglish staff. He attended

a lecture on Cnglish comzposition once a week. The student was given

three senzster hours of credit for this worke.

3 Adopted by the Faculty of Goshen College on Nay 5, 1549.



In addition to the Znglish Clinic a courss callad Inglish 1C1 was
required of all students who scored below the nstional norm on the
Coopzrative =nzlisn Test, a test given during the first week of the
semsster as a part of the Freshman Tasting Prozrzma. This course was a
study of grarmar, spelling, sentonce structure, and college reading
procasdurss.

In 194548 a faculty committes called the Gener=l Zducation study
Committee begun a critical exumination of the courses Lsing taught.

] N . - TR s : ~
In 1947-48 they studied Zaglish recuirczents at Goshen College and
concludcd that wiie Clinic was not adequately rcoting tie neesds of
freshmwen. Awong tuelr reconrendations were tne following:

1. That 211 entering freshmen nal:ing e score of 6C or

less on the Cooperetive Znzlish Test should tuke
Bnglish 101.

2. That all fresihzen should bs required to teake anglish
102 during the second sexaster.

3« That for the acadesnic yecar 104849 one or nore
scctions should be conducted on an experimental
basis as classes in cosmunicetion (reaiing, writing,

speaking, end listening).

4, That the goal of using iInzlish effectively be con-
sidered a college and not a departmental objective.

The experiwent mentioned in point thiree will be described in
detail in Chepter II, pp. 17-17. This experiment indicsated thet
students in the cormunication section scored just es hizn on writing
skills as those in the traditional type course. J3tudents in the tra-
ditional course expressed regret that they had not been given work

in speech.



Statemant of Problem

Out of this experim:ent has grown the vroblem of this thesis.
Goshen College, e smell liberel arts collegs wisihes to ineugurate a
course in the communication skills as & part of its gencral education
rrograz. 7The writer nas been esked to sat up such a course.

Tacrelors it is thie purpose of this study (1) to discover the
cormunication nezsds of Goshien Collsge students, (2) to deduce from
tiiese nesds objectives for a communication course at Goshsn College,
(3) to deterzine how the objectives can be implemented, and (4) to
sugsest how the performance of students is to bpe evalua‘éd in terxms of
achieveument of objectives.,

Definition of Taruns

There ere three xeain terms in the title of thnis study. They are

"syllabus," "basic coumunication," and "Gochen Colleze." It is first

of all necessary to understand hoﬁ these terizs ere used in this worke.
"Syllabus" refers to a gensral coursz of study, not to a detailed
textbook or day by dsy assignments,
"3asic communication" has to do with the skills of reading,
writing, spesking, and listenicgz. It will be explained in detail in

Chapter III.

Orcenization of Thesis

Crhapter I has presented introductory and background meteriel;
Chapter II will dsscribe a rspresentative fresitzan class et Goshen

College in an atbtewpt to discover tneir communication needs; Chepter III

will be deveted to setting up objectives for a commnunicaticn course at



Goshen College; Chapter IV will explein how tie objectives muy be impls-
rented; and Chepter V will suz;est ways of evaluating student performance

in terms of objectives,.



CHAPTER II
DESCRIPTION OF A RIPRiSZNTATIVE

FRESIAN CLASS

In order to devise a course of study one must understand the
students for whom the course is to operate and the society in which
those students live. In addition ons must have a philosophy of
education which expleins the relationship of the two. This philo-
gophy of education will help enswer the question, fIs a course to be
built upon the 'felt needs' of the student, of the~'predicated nezds'
of society, or both?"

The first staterxent of the "Concept of Christian Education'
quoted in Chapter I says, "Goshen éollege seeks to provide educational
experiences which will enable students to live harmonious, purposeful,
and socially responsible lives in ths spirit of Christ." This state-
went implies that Goshen College educates students. Bu£ it further
implies tuhat students are not individuels in a vacuwm, but individuals
in a society. This chapter will attempt to describe the students for
whom this communication course is being set up. Who are they? Where
do they come from? What kinds of home and community backgrounds have
they had? What do they want to do? What do test results indicate
about the communication skills they possess when they enter college?

In order to answer these questions the writer has chosen to
describe the freshwan class of 1948-49 at Goshen College. This class

is chosen as representative for the following reasonss By 194849 the
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post-war influx of returning cps! men end veterans had tapered off. The
1948-49 enrollment had increased only &6 over 1947-48 (compared with a
7% increase of 1947-48 over 1946-47). The ratio of men to women agein
approached 1 to 1.2

The description of this representative class will be divided
into four sections: (1) an examination of data concerning the freshmen
in the 1948-49 class; (2) an exazination of deta obtained from the 1943-
49 Freshman Testing program; (3) & report of an experiment in which

mezbers of this class participated; and (4) a suzmary of the findings.

(1) Data Concerning 1948-49 Freshmen

The factual information to be presented in tiis sesction wvas
received tirough a survey conducted by ths Goshen College faculty. One
hundred eighty-eight students were included.

(a) Aze

The redian age of the fresiuen was 19, The mean ace was 19.9.
g 3

L1 Civilian Public Service, cemps operated by Brethren, QJuakers
and Mennonites during World War II for conscientious objectors to war.

2 Goshen College Bulletin, Vol. XLIII, io. 12, October, 1949,
pe 13




(b) Home and Cowrzunity 3ack:irounds

Tables I, II, end III present inforxation concerning tne home

D)

and community backgrounds of the studsats.

TA3LE I. GECGRAPHICAL DISTRIBUTICH CF 188 1948-49
GOSIZN CCLLIGE FARLSHMEW

State or Country of Pre-Collcge Residance

California 1 Ohio 31
Colorado b) Cxleanora 1
Illinois 24 Crezon 4
Indiana 51 Pennsylvania 27
Iowa 15 Virginia 1
Kansas 3 West Virginia 1
Michigan 5

Minnesota 3 Canada 5
Missouri 2 Switzerland 1
ontana 3 Austria 1
New York 2 Ethiopia 2
Nortn Daliota 1 France 1

TASLE II. VOCATICIS OF PAAZNIS* OF FRI3HEN

Agriculture 93 Factory ond wechialczl 21
Public Service 39 Prolessions 8
Business 10 Zducation 3
£
Construction 19 l.iscellaneous 7

*Cnly 12 reported out of the howe occupations for their motiers.
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TASLE III. ZDUCATICN CF FARENTS CF FROSHAIEN

Elementery School 220 University 18
High Schoecl 72 Unknown 13
College L6 Cther (e.g. Nurses 7

training, music)

Table I indicates that most of them come from Indiana, Chio,
Illinois, Pennsylvania and Iowa. Teables II and III present information
concerning the vocations end educetion of the parents of 194349 fresh-
ren at Goshen College. Table II indicates that agriculture is the
predorinant occupation of freshrsn parents. Table III shows the formal
educational beckground of tie homes from which freshwen coue.

As noted in Tabls II, 12 students reported out of the home
occupations for their mothers. Only one student care from a hore in
which the parents were separeted. The aversge nurber of children in

he families from which freshnen ceme was 4.,42. Eleven freshmen were
rarried when they entered college.

One hundred fifty-six of these students were Mennonites; 32

belonged to other religious groups.

(c) Pravious Experiznce of Studentis

The averege interval between hizh school graduation and college
entrence was 1.69 years. One hundred fifty-five indicated that they
had held swmrer or fulltime jobs before coming to college. Table IV
suggests the finencial stutus of the freshmen. Most of tliem would pay

at lecest part of their collepge expensss through their own earningzs during

college yearse.
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TA3LZ IV. FIRKASCIAL STATUS OF FRaSHEN

Must earn all 4 Scholarship 55

. Must earn part 76 GI Bill 15
Parents provide 30 CPS Grant 9
Other 4

Fourteen of the men had been in CPS camps during the war;
thirteen had besn in the Arwy; five had been in the Liavy.

Ninety-eight of these students reported having taught Sunday
school classes in tneir home congregations, or having served as an
officer in a youth group, or having participated in programs for youth
or church groups. Fifty-eizht reported having participated in dramatic
ectivities in highlschool; 60 in student publications; 22 in debate and
forensics; 16 in student government. One-third of the students ranked

in the upper third of their high school greduating classes.

(d) Purposes and Intsnts Listed by Students

Tables V, VI, and VII pressnt certain purposes and intentions
which freshmen hed when they entered college. Table V lists the number
of years the students expacted to attend college. What percentage of
them will carry out their intentions is, of course, not known, although
Lloyd Conrad, assistant rcgistrar, estimetes that 52% of the entering
students will finish college. Teble VI lists the purposes ciecked by
freshmen for having come to college. Teble VII lists their intended

occupations. The largest group is the teaching group. Forty-six students






checked this profession es tneir intended occupatione.

group is undecided about a vocation.

12

The next lergest

TASLZ V. ITHBZR CF YZARS STUDZITS ZXPZCT

TC SPiiD I OCLLEGE

Undecided 239 Three
One 23 Four
Two 55 Five

65

Ta3LE VI. PURPOSI3 CHiCKiD BY FRESHISN FOR

CCMING TG COLLZGE

Purpose lio. Tires
Checked

To get a liberal education 46
To prepars for a vocation 108
For prestige of a colleges degree 6
To make friends end hslpful

connections 61
For social enjoyment - "Jollegs

Life" 39
To get.a job 11
To prepare for Christian service 51
Foregone conclusion, I nsver

questionsd why C
Will enable me to meke morc money 10
To take advantege of GI Bill 2

Cnly
Choice

11
32

TABLE VII, INTZIXDED VCOCATICKNS OF FruSInizN

Teaching 46 Scientific professions
Undecided 31

Business 27 Engineering 14
Medicine 15 Farming 5
lursing 16 Homwewaking -

Religious work 14 Miscellaneous

9
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(2) Data Obteined from 1948-49 Freshran Testing Program

All entering freshman classes participate in the Freshran Testing
Progzram at Goshen College. The tests taken are the following: Cooperative
Znglish Test, Cooperative General Achieverent Test (I. Social Studies,
II, Naturel Science, III. Kathematics), Cooperative Contemwporary Affairs
Test for College Students, American Council on Zducation Psychological
Examination for College Freshmen, Ohio State University Psycholozical
Test, Gates-Strang Health Knowledge Test, and the Goshen Collsze Bible
Test.

National norms for these tests, excepting the Ohio State Psycho-
logical, Gates-Strang Heaulth Knowledze and Goshen College Bible, have
been established by the adwinistration of the tests to 50,000 students
in 90 colleges.5

On the Cooperative English Test the "average™ Goshen College
freshman scored 53. The national median scére was 57. On the AJ.C.E.
Psychological he scored 108. The national medien score was 1C4.5. He
scored sbove national norms on the Cooperative General Achisvement
Tests in social studies, natural science, public affairs, and medicine.
On these same tests he scored below national norms in wathematics and

fine arts., See Table VIII.

> Leaflet concerning "College Norms for All Forms" published by Cooperative
Test Division, Zducational Testing Service. Furtlier information con-
cerning this may be obtained from the Cooperative Test Division,
cducational Testing Service, 20 Nassau St., Princeton, Naw Jersey.
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TABLE VIII. GOSHIN AlD NATIOHAL MIDIAN TZ3T SSOR:S

ey er VABWaPEN: /'
Cooperative Znglish - Total 53 57
Mechanics of Lxpression 52 557
Zffectiveness of Expression 53 55.6
Vocabulary 52 57.1
Speed of comprehension 55 59.1
Level of Comprehsnsion 55 57 5
Cooperative Contemporary
Affairs - Total b4 5 46 .5
S‘o:.il,’ iv f.;aﬁ‘lé'?i e’ aY
Public Affairs 30 27
, Scilence and Medicine 11 9.7
Fine Arts 3 4.7
AJC.Ze Psychological - Total 108 104.5

(3) Report of 1548-49 Experiment

As mentioned in Chapter I, in 1947-48 tie General Education Study
Committee at Goshen College made the following recommendation: "That for
the academic year 1948-49 one or more sections of Znglish I should be con-
ducted on an experiumental basis &s classes in communication (reeding,
writing, speaking, and listening)." The writer was in charge of this
experiment,

(a) Purpose

The purpose of tlhie experiment was to compars the performance in

reading end writing skills of students in a traditional fresheen Enzlish

course with those in a communication course.
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(b) Subjects

Section A was the "traditional Znglish" scction. There were 19
students in this section in Septenber (1948).‘ Their average score on the
Cooperative zZnglish test given during the Freshman Testing Program was 52.0.

Section D wes the "couwunication" section. There were 18 students
in this section in September. Tiheir avérage score on the Cooperative
Znglish Test was 51.6. The same instructor (the writer) tauzht both sections.
Thirteen students of thie 19 in Section A end fourteen studsuts of the 18 in
Section D rexained in these sections through the first and second sewesters
until the completion of the expsriment in May.
(c¢) Procedure

In Section A the emphasis was on reading, writing, and formal

4

grammar, Texts used were Perrin, Writers Guide and Index to English,

Triggs, Improve Your Reaiing,5 Hupp, Mechenics of the Santence,é Herpers

tne first semester, the Atlantic Monthly the second. Students did work-

book exercises on runctuation, spelling, end caritalization. They diagrammed
sentences. They learned thzs terninology of formel grararar. They studied
. . \ X b
tne topic ssntence and the parsgraph. They wrote many thiemes and prscis.
In Section D the emphasis was on tne process of coumunication and
on reading, writing, speaking, and listening as facets of tne process.
D

Texts used were Perrin, Writers Guide and Index to inglish, Triggs,

4 Scott, Foresmen Co., 1542,
D University of Nimnesota Press, 1947,

6 Alice Hyde Hupp, Americen Book Cowpany, Cincinnati, 1538,
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Irprove Your Readins, Brigzance, Speech Communication,7 Harpers the Zirst

sermester, and the Atlantic ilonthly ths sccond. Students spent at lsest

half the tize in sypeech, discussion, aend listening activities. A constant
effort was wrades to get tiem to think of writing, or rsuding, or speeking,
or listening not as an isoletsd activity but as one phase of tiae whcle
process ol communication. Such itemxs as usage, punctuation, and pronuncia-
tion were not tauzht in separats units, but only as the need for them
grew out of activities in which the students wer: engaged.
At the end of two ssmesters both groups were again given the
Cooperative Inglish Test, and the Cooperative Course Appraiszl developed
by tre University of Minnesota.
(d) Conclusions
Table IX suzmarizes the average total increases of both sections
on the five parts of the Jooperective Znglish Tests vocabulary, speed of
sading, level of reading comprshension, mechanics of expression, and
ffectiveness of expression.

Ta3Li IX. OCOCPZIRATIVE AIGLISH Ta&0T RISULTS

Saction Al D2
Averaze Total Increase 5.85 6.15 2
Vocabulary 8.21 4,84
Spezd of Reading 3.50 §.53
Level of Cowprzhension 3.42 4 .oh4
Mechanics of Zxpression 8.50 4,61
Iffectivences of Zxpression 342 6 .54

1 Traditional English

2 Communication

3 The chi-square test reveals that this
is not a significant difference.

7 Fe 3. Crofts and Co., 1947,
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The averazs totel increase in Section A was 5.85; in 3 it was 6.15. The
chii-square test raveals that tiils 1s not a signilicant diffcrcence. On
the vocabulary and wechanics scctions of the test students in section A
increased mwores than studecats in section D. On reading sgezd, level of
cozprensnsion end effectivensss of expression students in Section D
increased rore than tiiose in A,

lany factors in a college environwent might influence a studlent's
reading spesd or vocabulary prowth. Wnether the increases shown in

=]

Table IX resulted froxz thae courses A end D or from some otier

Fal 4
-

ccior in the
collzge environzent or in the student is not known. The one itemx that sceus
to have siznificance is that students in the comrunication ssction D did as
well on the Cooperative Zaglish test as those studeats wio nad bezn taughit

s writing end gramear. No tsst was wade of spealing and

The tabulation of the answars to guestions on tis Je

[o]
@
o
0
<

o
<
(&)

Course Appraisal is included in the Apprendix. Thers 1s little significant
difference ia thz aaswers ol the two ssctions on wany ol tie guestions.
svery studont in sectlon, A D210 that the course shoull nuve included more
emphasis on speaking. lors pz2oplz in Section D then in Scetion A felt

taabt nuch thought wus demandeld of them in ths courss.

In evary Tresiuian class tinere ia a wide range of studeut ability

<

and need. Any curricular irogrew must be Jlexipls enougi to wiupl to such

differcaces. (Sece Chapter 4, pases 47-8] overilaszlsss it is helpful to

&

have in mind the "aversze"

cge’ studeat Zor whow a course is plamnned. From

the data in tals cuapter we druw tlie following piclure.
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ne "averagze" Goshmen Jollags fresiman in 1942 wos 158 years old. He
was one of four or wor: ciildren in a family from a closely-xknit riddlowss-
tern Mennonite farmiag comurunity. He raniced in the upper third of hLis
nizn scnool gradusting class, His parents nad coxgzleted only clamontary
school. He had spznt a year between hizh school graduation and college
entrancs working on a fari, in a factory or office. He chiccked tiiese
reasons l'or naviag comz to college:

m

To prepars for a vocation
To weke frisnds and nelpful connsctions

To prepars for Cnristian service

o zet a liberzl educatione.

He listad as nis inteadad occupation, teaching, busiaess, or wus uadscided.
He had to earn part of his way, sxpacted to attend college sithsr two or
four ysars,

On the Coopcrative Eanglish Test tuls student scorsd 53. The national
rzdian score was 57. On ths AJ.S. Psychological hie scored 108, The
national median score was 1C4.5. He scorad above national norms on the
Cooperative General Achizvezent Tests in social studies, naturzl scisnce,
public affairs, end medicine. On thness saxe tosts he scored below national
t

norms in mathesatics and fine er

a
Soe

In 1948-49 students in en experimental courunication ssction did

v

as well on tiie A«J.zs Cooporetive Inzlish Test as those in a traditional

nzlish ssction.

=1

&

One of tne most important nceds of tne averaral

student i3 to becorze articulate, to be abl:z to cowmunicats nis ileus znd
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experisnces to others effectively, to understand tne communications of
otl.ers, Tnis is particularly necessary since ne likely wishes to tszach
or o entsr business, The data tend to indicatz that his vocabulary is
inedeguats and that 2is ability to organize written and spoken discourse,
his rsading speed, and his comprsiaension of wihat he reads can be

imcroved.



CHAPTIR III
03J=CTIVES FCR A CCMULICATICN CCURSE
AT GOSHzZN COLL=GZ

Importance of Cormrmunicetion Skills for Goshen College Students

The foregoing chapter describes the students for whom this

course is plemned. If it were not for the process of communication,

B}

these studeats (or any others) would be unable to participate intelli-

e

gently in the 1life =nd thought of our time. Understandingzg the cultural
heritage is dersndent on ths process of comrmunicetion. Sclving local,
nationel, end intzrrational problems tnrough comrunication is the
alternative to solving thex through fist or boxd. It is not surprising
to find in the Report of tie Prsesident's Commission on Higher zZducation
such & statement as the following: "Developing the skills of comruni-
cation.is pernaps the lecast debatavle of the objsctives of general
education."l

Develéping the skills of corrunication is closely related to tne
educetional purposes of Joshen College. Included in the "Concept of

Christian Zducetion" guoted in Chapter I (pagze 2) are thess statements:

'This Christian discipleship is to be expressed in huran rzlations, in

the use of tims, cnerygy, materiol resources, and in devotion to the
church end its mission. The spirit of brotherhood is to be practiced

in all personel and group reclationships." To carry out these intents

1 Hicher Zducation for American Democracy, A Report of the Prasident's
Commission on Higher iducetion, (iew York: Herrers, 1947) p. 52.
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without proficiency in the communicative skills would appear difficult.
Both of tiie foregoing stzteuwents of Christian idducation imply that it
is necessary to develop, for example, the ebility to participete in
group problem solving (discussion), skill in porsuession, and the ability
to listen with discrixination and understandinge. A basic communication

course at Gosnen College should attemyt to develop thesz slhills end

ebiliticzs.

Definitiecn o ic Cormunicztion"

Tne term "basic" in the title of a cormunication courss simply
meens that ths course is considered fundamental.

The term "communication" has been used often in this discussion.
It merits further explanation. The followingz four statements about
"comrunication" have been selected for thes purpose of defining the term
in the sense in which it 1s used throughout this thesis:

(1) Borchers and Wise? define it in this way:

Communication is any process by which one living orguanism
is able to stir up rmeaning in another. Such comrmunicetion
is of two types, symbolic and non-symbolice. . « Words may be
thouzht of as one of tine syubolic methods of coumunication,
a method enploying eudible symbols produced by the speech
mechenism, or visibls symbols, such as the print on this pege
ropresenting the sounds as produced.

(2) Wilvur Samuel EowellD writes:

)

Comrunication is a term uscd to designate intercourcze by
0
4

words, lstters, and nessazes. . o 3eflore the process of

Gladys L. Borchers, Claude X, Wise, iodern Speech (Harcourt, 3race
and Co., 1947), p. 254.

> Wilbur Samuel Howell, Problems and Styles ol Conmuniceticn (Xew York:
F. 5. Crofts and Co., 1945), p. 2.
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corxunication can bezin, there must be a human being with
something to sey and a language to say it in. Before the
process can get beyond its initial phases, that humen
beinz, wnether e speaker or writer, wmust select and arrange
words from tiat language, this sclection end arrangecent
being controlled and dictated by thne conventions of the
languaze and by the meaning of the things to which the
words refer., Before ine process can reacn its completion,
hers xust b2 at least one other hwaian being who reccives
the errengesent of words end comss thereby to understand
the meening seen by the euthor in tihe things designeted by
his words.

(3)

It imrplies social activity. L 18 always betwecn peogle,
a speaker and nis listeners, a writer and his rceders. It
depends for its success or failure oa who the people ares,
where they are, and why they are engezing in communication
at a perticular time and place and for a particular purpose.
It is not complete until a listcner or reader has responded
by consideringz wiat hes been said. He must nave understood
it, reflscted upon it, evaluated it in tie lignt of what he
xnows about people and tne world, end finally accepted or
rejected it in whole or in part.

4

rry

. darl Ward™ also explains communication:

(4) The Departoent of Written end Spoken English at Michigen State
College5 has developed the following description of -ood cormxunication
and has stated the critcria by which its effectiveness ray be judged.

Good communication is thet which is clear, socially accept-
able, effzctive, and socielly responsible, Coumunication 1is
clear when it results frox an awvareness, conscious or uncon-
scious, of the sizns ol structurel wconing: it is clzar wuen
it is unsrbizuous, structurally and lexically, and wiien it is
orgenized in terms of purposes end intention. Coxzunication
is socielly eccepteble when it is acceptable to the couwnunity

4 F. Zarl Ward, Zngzlish for Conrunicetion (Wew York: Macwzillan Co., 1949)
p. v (rreface),

> Philosophy Comwittes, Departient of Written end Spoken snglish,
Micuigen State College, 1949.



in which the user lives end works. Communication is
effective when it is forthright, simple, specific, and
edaptoble to the audience, in intention, tone, meaning,
construction, etc. (responsibilities to the reader and
listener). Communication is socially responsible when it
is grounded in obszsrvable fact, in honestly contrived
opinion, in an eweareness of parsonal and social bias,
when 1t contributes to understanding and harmony among
the greatest number in a democratic society.

Irplications of Tl.ese Definitions

The foregoing statements about "communication" express a point of
view which differs from that upon which traditional speech and composi-
tion courses have been built.,

Tiie authors of these statements look uron couxuiiication es a
highly complex symbclic process through which psople are able to stir
up meanings and feelings in one another. Before this process of stirring
up reanings and feelings can take place, tne following conditions must
exist. There nust be a person who wishes to commrunicate something to
enotner person or othsr persons. Tney must desire to receive his conmuni-
cation. There must be a commron sst of symbols. (We are here concerned
with verlLsl symbols, or language.) And there wust ve agresment among
the pcople concerning the meaning of the symbols used. Communicetion
has not taken place until the receiver (readar or listeusr) uaderstends
clearly the meaning of thie messaze beinz transmitted by the writer or
speaksar,.

Tie outstanding concept which ewergzes from tliess obscrvations is
that tie process of cozrunicetion irust be cousidered 25 2 wholes It is

It is a "Gestzlt", a whole petiern
-— b}

not merely a sum of geporets narts.

in which &ll parts are interacting.
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In educational practice, howsver, the process has bezn split into
pieceé. Traditional coursss in coxjyosition and sjeecn have siphasizad
tns techniqu;s of tronswissloa with 1little or no rezerd Zor the concomi-
tant techiniques of reception. They have disregard:zd ths fact that thsre
can be no communication unless the messages coaveyed throush spaaking

and writing have boen understceod tlrough listening and reaiing. Only

receatly have college teachers of speech esttenpted consclously to waoxe

a
o
®
+
I
[
e,
o
ta.
;
U'
[e]
Fo
(-]

isteaning a part of itlsir traditional spescn courses.

Also only rscontly nave saglish teacners atlempted to add treining in

o

"reading for weaning" to tlie treditioncl Ffreshian composition course.

Writing and spesaxing have been tauusht in separats courses as

‘o I

)

trhouzhn they had nothing in common and no relationsiiip to one another.
Writing has been lurtiier sub-divided into such seg:zesuts as punctuation,
rules of grarzwar, and organizotion. Foruer teachers of specch now in
tns field of communication point out that speaking has been sub-divided
into such seguents as gssture, sronunciation and enunciation, and organi-
zation. It has further been assumed, in wany cases, thal by wasteriang
rules concerning thnese separate parts, students lsarn to speak and
write well.

Zvidence that such atomization has existed can be obteinzd by (1)
examining stated objectives of colle_e corposition and syezch courses,
(2) readin; descriptions of such coursss in collese catalozuws, zad

(5) exerining the textbooxs uscd in such coursss,



Lot only nas a process waich must be regardsed as e whols bzen spli
into parts, out thz Junction of tlhesce parts in resal 1life situations
becn ignored. This 1s evideat frow tiie Jacts of a study done ia 1229
by Poul T. Asunidn, Supervising Director o Reszarch and Adjustiicnt,
Detroit Public 3chools.6 In this comprensnsive swudy of adult coricunii-
calion hwbits covering a period of 60 duys Xr. Remiin fouad thet 745 of

tha adult's cowaunication time wu

[0}

spent in orzl lunguage aciivity. OF

tnis awount 425 wus epent in listeninz and 325 in talking. Ia addition
ne found that the average adult spent 155 of thls time reading, end 1170
writing. Hez then dirscted his attention to the educationzl projrem of
tne Detrolt Public Scuools for the purpose of Tinding tue perceatags of
time dovoted to training studeats Zor thess coumunicativs ectivities,

He concluied that for ihz gruldes one throuzn eight, 1Cs of tie total
sciool time devoted to training in corwxmunication was us:d for training

ia orul expression; 3G for written expression; Op for listsanin Sy and 520
for reading. In otnzr words, ue discovered that tie cducatloawl emgnasis
was invoerscly proportionsl to tiie awsount of time spunt in thiess comuuni-
cative swills i actual life situatlons.

' 4

Articlss in the professional journaols (e.z. Solle~e f.uvlish, The

o

Qarterly Jouriial of Spes eflected dissatisluction with the

(L‘
o
Q.
=
~-
o
<
w

total picture just prescated, and oul ol this dissatisfuciion with tne

6 Paul T. Rankin, "Listening Abil*ty, Its Importaics, leasurliient, and
Developzent," Spesch to sducation and Meatal Test Scction, Xinth
Annual Sassion, Onio Stets Sducation Conferonce, Jliicuzzo School
Jouraal, Vol. XII, XNo. 5, Jan. 1350, pp. 177-179 ead o. 10, June, 1730,
Tpe 417-420,
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tatus quo nas grown the interest in deviloping tne communication

—\‘

tion courss 1s bullt ugoa o iilfercat set of

traditicnal s

course.
Suwimory of Folnt of Vicw Used o5 2:25is Jor a Jowmunicsbtlion Sourss
Frow t.e forcjoing discussion it cin be seen that tiue cowzunica-

assuweptions tuen ls the

M - 5 N T p
&332 asswupelions Lay o2

w

2cl: or coazpositlion courses.

Lre]

susrarized as follows.

1. In order to live 2lfectively in our socicty,
swudzats xzust Le abls to comwunicate tielr eiperiencas
and ideas to others and to understand comrunications
Zrow otnirs,

Cormunication is & comnlex sjymbolic process by waich

N
.

pcople stir up wmeanings aad feclings within onse
anotaer.

. For cociunication it is nzcessary thet there de two

(8]

or mora p2cplz, ons of waom desirzss to coamunicate

e

sopretning and one who nas a deeire to

=
G
o
w
e
<
w
P
h

'
(&

cowxtunicution, a co.zon languags, and =2

Lo the =mzaninz of ths word

=

among tne peopls as
syzbols usade.

4 o b

4, 3efore the act of communicatioa is complete th

(0]

receiver (listsucr or reader) cowmzs to understund
definitely and precisely thie weuning and ezotional

coatent ol the wessage being tronswitied by writer

or speaker,

7 5e6 vary Helea Goff, "Tne Present Status of Basic Jomcunication Coursas
on the College Leovel." Unpublished Masizr's Thesis, Illinois 3tats
Noruel University, 1543.
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s

2e vuccess in communication depands upon ths ability
to thinx clzarly and vigorously using word sy=bols,
to read anld listen with discrizination and sympathy,
end to spzux and writs so tuab othkers may understand

anl syxpatilze,

Fron this point of view tlis writer ez deorived the Lo

=
=
(o]
=
=
k
=)

C

objectives for a coursc in basic cowrunication for Goshizn Jolleze
fresnmza. The objectives arz divided into tarzs s:sctions: (1) Know-

lsdze end Understanding, (2) 3kills end Abilities, (3) Attitudes.

Objectives for a Jommunication Jourse at Gosnen Collsge

Major objective: To enad
ti2 soclsty in waich he 1
speax, and writs.

student to contrihuts positively to
nrou:h irproved ability to listen, read,
KWCWLaD3s ALD UnoondTandIng
l. gf tns coumunication process
as Tnat it is two-way, adanted to
be. That it is purposive.

t it exnloys ajmuol wilce
alikz by all peon

4

2., O tle differences and similarities in writbeua and spoicen discourse.

3. 02 the leveals ol English usage.
L, 0f patterns of organization, e.g., time order, cause-e’foct, problem-

solution.

Of accepteble usages of grazzur, punctuation, cyclling, capitulization,
articulation, ani pronuncistion.

Ut
.

6. Of thz use of the voice and bodily action in orzl comuunication.

7. Of a vocabulary larze snough to sxrr2ss ani understani a wide range
of experisnces.



Cf propaganda devices and how they ars usad to influcince huran
vehuvior.

2 anl source

C: librery reszarch nethods {a) whers Lo find 3 c
e ats such material,
t

L
watsrials, (b} how to use theuw, (c) now to avalu
(d) coavantions o Jdocwsentation in written reso

SKILLS alid ASILITISS

To develop in tha:z stuiznt:

1.

Ability to road mwore rapidly wnl coumprenond more accurately written
corwunication.

Ability to listen critically with sywpethy end uaderstanding to
oral co;munlcatlon.

Ability to vroseat ideas cleerly and 20fectively to an audicncs
ol rzadsrs or listencrs in meny communication situations, s.g.
introducing a sPaa}cr, writing a business lsttsr, presentisg an
oral or writtea report, writing su.waries, taking sart in coaver-

sation.

Ability to plan, lsad, and participate respoasibl; in group
discussion.

Ability to Zind, szlect, aad orzgmnize meteriul wortn communicating.

Ability to do sound reasoning, dsductive ani inductiives, eand to
recognize follacizss of reasoninge.

Ability to be poised and confident in oral communicutive activity,
and to participate in such activity with increasing plsasurs.

8. Ability to write with clarity cad coanfidence end to do so with
increesing pleasure.
ATTITCDIS

To develop in the student:

1.

Concern [or the consegquences of couzunication and a commitwent to
honssty and sincerity in whuat he says and the purposc for which he
says it.

Thes coaviction that (&) every man may cxpress his ideas, and (b)
every wan's ileas wust be evaluated criticzally.

Tne conviction that his own idezs wust ve supporuzd with evidence.



)

Recoganition of personcl bias.

o=
.

[
N

o <

A raclization that languagze is dynamic.

N\t
L]

Recoznition of tha siznificance of launguage in huwecin aeffairs.

8. A rcalization that elthouzh ne lzarns to speck Cluently end write
& I
with ease, unless ne hes love for God znd his brotler, it is of
little wortn.”

e

Srrary

)

This chapter has attampted to (1) sihow why developing tiie comuni-
cation skills is important for Gosnen College students, (2) explain tie
process of cormunication, (3) identify the essumptions ugon waich a
cormunication course is buili, and (4) set up objectives Zor a busic

corzmunication course at Goshen Collzaze.

(=]

8 zee Appendix for list ol astateuents on spsoch from tie 3ible.



CHAPTzR IV

LiPLIANTATION OF O3JZCTIVES

This chapter will attsupt to do three things: (1) explain the
limitations under which this syllabus is set up, (2) present the sylla-
bus, (3) suzgzsst brizfly how the course can be adapted to individual

differences.

Limitations of Syllabus

Goshen College is on the semestsr system. Thres hours per wesk
and thirty we:zks of cless time are available for ths comrunication
course, This frazework must bs kept in wind as the course is plamned.

For several rcasons it seams unwis2 to work oubt detailed day by
day assignrents for tue courss. In the first placs, in order to keep
abreast of current issues, it seems adviszable to have students read

live literature in current periodicals, e.z. ilarpers and Atlantic,

rather then to choose an anthiology as a text for reading. This prscludes
listing specific reading assign.ents in the syllabus, slthough it doss
not mean to suggest that students must read only current literature.
A second reason wny the inclusion of daily assignments seams unwise
is thet even though one has a genersal undsrstanding of a student body
(See Ch. II), one cennot predict particular nesds of all groups. A
course of study must be flexible enough to be adapted to particular needs.
Neither can one predict all the activities wihiich may occur in the
college or larger community that can be used in a coumunication course.
At the time this thesis is besing written (spring, 1950) citizens of the

United Stutes are intoerssted in Ssnator Joseph McCarthy's statexeant that
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Owen Lattirors, State Department Consultant and Far Zastern authority,
is a Coxxunist. One can visualizs students in a communication course
comparing accounts of this in differeont newspapers and periodicals,
listeningz to radio cormentators, ettempting to discover wheilizr or not
Fropaganda devices are being used, identifying the devices used,
ettempting to identify sound and faulty reasoning, trying to rccoznize
personal bias, and so on. Students could speak, write, rcad, discuss,
on phases of this subject. Similarly, one cannot predict what may
happen in the local college comrzunity which would be of interest to
cormunication students. It wey be more important for them to hear a
campus visitor than to carry out schedulsd class activities. Since
more than one instructor will teach the course, a too detailed plan
would limit the instructor's frecilom.

B

For these reasons the units dsvsloped hers will be flexible and
general rather than rizid and specific. It is hoped that the syllebus
will be modified as it is used. It is hoped thai each person who teachss

the course will add his contribution end that studesnts who tzake the

course will add theirs. This can be only a bsglmning.

Zxplanation of Procedure

In evolving the course of study itself the writer has used the
following procedure:

The objectives developed in the previous chapter have been placed
in column one of Table X.

Opposite each objective, in column two,which is labeled implaienta-

tion, arz listed weys of inplementing the objsctive. Column two is not
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meant to be exhaustive, Neither is it assumed that one two-semester
course, meeting only three hours a week, could utilize all the activities
mentioned there, Also in column two is a space for checking whether the
suggested activity would be carried on in or out of class and a space
for indicating approximately how much time would be utilized in it,

The time is only approximate, Unlees otherwise specified, it is listed
in class hours, In cases where it may vary for different instructors
and students it is marked with the symbol V, As the course is taught
this column cen be filled in more accurately,

Column three is labeled evaluation, Chapter V will discuss some
of the problems faced in evaluating student performence in terms of
achievement of objectives, It is hoped that column three can be
filled in as the course is taught,

It should be noted that most of the activities suggested in column
two can serve many of the objectives listed, For instance, & eingle
paper by a student should teach that student something about the commni-
cation process itself, something about how to organize materials for
presentation to readera, about levels of English usage, about acceptable
grammar and punctuation., It should help him to develop the attitudes
listed in the previous chapter,

From Table X the writer, keeping in mind the limitations

mentioned, will select activities and organize them into units,
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From Table X the writer, xoeepinz in wind the limitations mentioned
earlier, has selected certain activities and organizzd them into units.

These units follow.

Unit I Orisntation 2. weeks

In this unit (1) we teke inventory, (2) we set up our goals.
Zach student gives a tnree to five minute spsech in class on his
own previous speaxing exporizsnce. He may talk, for example, about tne
First specch he ever gave. He may describs a spsech course he took in
high school. If hie has naver given a speech, he may wish to talk about
a speaker ne enjoys hsaring. Tne instructor should create a classroom

zenuine couzmunicative

situation whicn mekes this first sharing a g
experiznce for thes students.

Zacl student writes a paper on his previous writing experisnce.
He ray explain how he wrote a ressarch paper in high school. He may
sey that ne has writtesa only four papers in his life and that his high
school English courses covered gremeor end literature. He may say he
nas alweys hatsd writing. He way write about having hed a poex accepted
for publication. Tiils should give thie instructor some idea ol the
previous writing experience of the group and of their present level of
writing.

Students listen to a lecture on listening skills. They wncy be

)

ne contzante.

ct

quizzed on their understanding of

Students read about reading. Frances Tri. I.rrove Your Rzseding

is su:zgested. (S22 Dibliogrepny.) They get some idea of the inportonce

of reading, of the different purposes of resding, of the pocsibility of



improving thzir own rcaiing specd.
Students ars hended mirecgraphed copiss of Table X. Tuey discuss

tiie objectives. DZech student sots up his own goals. Together thsy set

up group coals.

Unit II Tie Coxrunication Process 5 Wzeks

N

Students listen to l:zcture on process of abstrecting, resd about it,
discuss it.

3y sharin: dcfinitions (written or spoksn) o farilier words, they
discover thet symbols ere not interpreted alike by all people.

They discover that thcre arec different levels of usage. (See 3
under Xiowl:d,z end Understzndings in Table X.)

They see that lensuage is basic in «ll facetis of the communicetion
process. Tney work out a plan for iuncrsssing their own vocabularies.
Tazy lesarn sboui the use of tha dictionary. (See 7 undcr Knowled.:e end
Understandings in Tabdle X.)

They speuk end write on tne same subject and attempt to discover
the similarities and differences in the two modes of comrunicatiocn.

Tarough listening end reeding, they attenpt to discover purposcs

of coumunication, to inforz, to persuade, to enterteain.

Unit III Zxposition 7 Vicexs
In this unit students attewpt to discover what maites sxpository
couxunicetion effective. The emrhasis must be on helping the students

to do elfective expository corxunication.
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They study pattsrns of orzanization and outlining. (3ee 4 under
Knowlsdze and Understandings, Table X.)
They listsn to an expository lecturs, followiag which tisy are
quizzed on their coumpresnension of ti:z lacuure.
Thsy try to ixprove their ability to rsad expository material.

Harpers and Atlantic may be used es sources. (Sce 1 under 3izills and

ties, Table X.)

e

Abil
They give demonstration spesches.
\EFey write a paper to inform (approximately 500 to 1,0C0 words).
They write a news article for the collegs newspaper.
They learn tnat voice and bodily action are important in expository
reaking. (3ee 6 under Knowledge and Understundings, Table X.)

They situdy thie nature o proof. (S8ee & under 3kills and Abilitizs,

Table X.)

Unit IV  Persuasion 4, Weeks

Students study prépa;anda devices and how theoy are used to influence
behavior. (5ee 8 under Knowledze and Understondings, Table X.)

They write a persuasive earticle.

Throuzh a speech they attempt to sell an object or an idea.

They read persuasive cormunication.

They listen to persuassive communication (e.g. their classcetes!
speechas. ).

They attempt to relate whiat was learned in the prasvious unit about

orgenizetion, reasoning, effective spesch, to tils unit also.
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Unit V The Long Mritten end Spoken Report 6 Wecks

In this unit students carry out two mejor ectivities, Tiiey write
e library research peper. (3ee 9, Knowledge znd Understandings, Table X.)
This should teach them the procedure they cun follow in writing such
reports througn their college experisnce. Tuney elso present =z long
spoken revort to the class on the same subject. In both of these activi-

ties tiney will be expeclsd to practice wnet has been learnad up to tiis

point in the course.

Unit VI Grour Discussion 47, Weeks

Students discover the nature of discussion, ths rols of the leader,
ths role of the perticipator. (See 4 under Skills and Abilities,
Table X.)

Students carry out one or two discussions.

In this unit particularly there is opportunity to observe evidence
of the attitudes listed in Section III{ Attitudes) of the course

objectives.

s o

Adaptetion to Individuel Differences

It may be helpful to list brisflly severel ways in waich tnis
neterial ceoy be adapted to individuel differciices.

The usual classroon methods apply herc as well es in other courses.
It is expected thet the instructor should be able to guide abler students
into challenging supplementary work and that he should be able to xodily

dezands on less able students. The insiructor may use extira-class con-

ferences witin individual studentse
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In addition to these methods, it would scen desirabls to ssction
students on the basis of (1) a tn:me written during Freshren Test

Pariod, (2) a short spzech given during Freshman Test Period, and (3)

[P

totel score on tne Americen Council of Zducation Coopcrative English
Test. v is recognized that this suggestion presents certcin problems
wviich will have to be resolved in practice,.

A third rethod of adapting the progrem tec individual differences
is to provide supplexentery laboratory meetings, perhaps once a weck,

For those students who have particular difliculty with writing and

reading.

Sumpary

This chapter has attempted to do three things: (1) explain the
limitations under thich this syllabus is set up, (2) present the sylla-
bus in two parts, Table X, and organization of activities present in

Table X into units, and (3) suggest briefly how the courss can be adapted

to individual differences.



CHAPTZR V
cVALUATING STUDZIT PZnFCRIANCE

IV TorkIS OF 0BJaCTIVasS

tveluating student performance in terms of objectives presents
difficult educational problews wiiicn the writer does not presure to

e

solve. Franxlin H. Knowerl says of evaluztion in cowmunication,
nave need for much worlk in the construction and analysis of tests; sut
until theat work is done and we have discovered the necessary fornula,

we will not do well to operate as if we knew the answers. . . It is

far better educational policy to develop progrars which are not too
heuvily dependent upon tests in the meantime' This chapter will attenpt

(1) to review briefly methods of evaluation wiich have been used in the

past and (2) to mention research now beinz done on the problem.

Review of Cbjective Methods of Zvaluation

0L the facets of the process of communication, reading has been
tiie object of the most ressarcn. There are available a numbor of tests
wihich xeasure reading rete and comprenension. Among tnese are tne
f‘ollowing:2

l. Iowa Silent Reading Tosts, Green, Jorgcnsen, Kelley, World Book
Compeny. Level: Grades 9-13, Four forms.

! Franxlin H. Knower, "Practical Principles and Procedurzs in Testing
the Communication Skills," Papers Given et & Conference on Collefe
Courses in Coumunication, Chicazo, 1547, p. 61.

2 Por & list of additional reading t2sts sce Ivadell Drause, "A Reizedial
Reading Program," Nortn Central Association 3tudy on Liberel Zducation
Worlteheop in Higher Education, University of Chicago, Swm.er 1949
(uimeographed),
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2. linnesotz Speed of Reading Test for Collsse Stviants. Alvin C.
wurich, ilinneapcliss University of linnesotas Press. Level:
Grades 12-16. Two forzs.

Ze. Minnesota Readinj: Examination for College Students. 2Zurich and
nazgertvy, mianeapollss University of liinnesota Press,

Level: Grades 9-16., Two forms.

4, Lolson-denny Reading Test. lielson and Denny, Boston: Houghton
’ifllin. Levels: 3rade nine-college. Two Torus.,
5e HRezzidins Comprchconsion. Cooperastive Znelizh Test. Form 02,

“ew Yoris Cooperstive Test 3ervice. fev 1: Grades 11-14.,

The criticism whicn is sometimss lovelsd egainst such tests is the
lizy rrovide en artificial readingy situation for iie student because of
tie time prescure to wiich Le 1s subjected and becouse of tiae brevity of
the receding passazzes. It is sometimes argued also that tihiey do not xea-

sure ihe student's ability to assimilate what he has read into nLis own
pattern of experience. Although they wey not be eatirely satisfactory,
sucn reading tests ere conceded to be the best instrusents lor wsasuring
reading skills that have yet been developed.

Lie Cooperative Zaglish Test, s mentioned in Chapters I and II, is
usad for dianostic purposss at Gosihen College. In addition to the
section on reading, tne Ccooperative Zujlisn Test as scectlons on graumar
ad syntax, punctuation and capitalizetion, spelling, senténce structiure
and style, active vocabulary, ond orgenizotion. O this tast Robert C.

Poolay5 suys, "It is one of the best tests availabls in the Cield of

Boglish sxills. Its priucipel defect is shiared by all otiner odjectlive

3 The Third Meatol Moasurc—ents Yearbook, Oscar krisen Surcs, editor,
(Rutgers University Press, 1943, v. 122,




51

1

sts in Saglion: it does tost ability ia Saglish, il ability is defined

[¢)

-
v
as the powsr to correct srrors, to proofread, to orgualze or reorzanize
saterial composced by otiicrs. It does not test the power to caupose

Snzlish wnd snould tacrelors be used cautiously in the placiay of students

in ebility sroups or in thz sactloalag end exenption of collaze fresimsn.
Cther objectiva tests of tie "Z.azlish sizills" ars tiesa:

1. Diagnosuic Test ol Compositlion Sxill. Developad by Beajerin 3.
Hlv“o“, SDepartoeal of Writtea aad Spoken u.uxlbu, Micuigen Stuate
Solleze ia coopcration with the Bourd of Sxauiners,

-~

2., Iowa Place..cut Zxaziunatlonss Zazlish apuitudas yeri‘ s al, Rsevised.
Grades 12-15. 3urszau of azducational Researcn, State University of
Iowa.,

5e Corrcctiaess ani £ffscuiveness of Ixpression: Tests of General Zduca-—
tional Jevoelopmweat: Jollege Level, Test 1, 1944-45, Prepercd by the
Ue So Armed Forces Institute, publisiied by the American Council on

Sducatione

4

¥r. Pooley's comrent would probably apply Lo these also. Since such
tests are not directly relatsd to the major soals ol tie communication

course, they can nave only limitad value as ianstruments of svaluation in

a communication progruc.

Long azo Aristotls pointed out that ruetoric is evsluatcd by tae

;.1.

judzes, or listeners. Pornaps the best te3t ol e siven specci or composi-
tion is still what disceriwinating listsasrs or readers think of it,
cxarmination of pupil work products, use of student-tisuchier opinlion, obser-
vation of stuient behavior, and use of rating scales romain important

netnods of evuluation.
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he rating scale is an attemut to objectify subjectiive judgementis,
Criteria oun wiich communication may be judged are sst up. S3Students and
steff wowvers raach cooparativse definitions of thece criteria. Student
themes and sneeches wre then rated on the scale. COccasionally, studeatis
may rats tucir clessumates. An excellent trocining activity for mombers
of a cormunicetion stull is to nave all stelf wembers rate the sau
speecies snd tiemes cud compare and discuss tneir ratings.

Sxamples of raoting scalss are given in tne Appendix,., One cautilon
in the use ol tihe rating scale is that raters should regord the performance
to be evalueted as o whnole and not as a sua of isolated parts,.

Tne Coopsrative Course Appreisal listed in tihe Appendix is an examxple
of ti.e student opinion type of evaluation. Evaluation of listening ability
is an arsa in which there 1s much intsrsst at the preseat. A listening
test can coasist of orel directions on how to listen, a short lecture,
aniﬁ estions on the lecture. Pernans the most extensive work to date on
tiie testing of listening hes been done by Dr. Ralpn Nichols at the
University of Minnesota. Clyde Jow and other mcxbers of tie Departiesnt
of Written and Spoken &rgzlish at Hichigan State College are now working
listening skills.,

on retnods of evaluating

(=}

Present Research on wmcthioas of Svaluation

Also at the time this thesis is being written (Spriaz, 13550) a pro-
ject is underway, under the sponsorship of the American Couwncil of zduca-
tion, called the Cooperative Study of Zvaluation in General Zducation.
The Inter-College Committee on Ivaluation in Communication Objectives is

using a method called the "eritical iacident" technique, daveloped by

Dr. Joinr C. Flanagzan, Professor of Psycuology at the University of
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Pittsburzn, This tochnique consists of collecting reports of behaviors
that raze the difference between success and failure in a given cormuni-
cation situetion. Waien the coumittee Lias gathered a large nwiber of such
incidents from wany different collsges and universities, it is hopsd that
thiere will be a clearzr busis for defining effective and ineffective
cormunication in terms of behavior,.

Zveluating acnicvezent of ettitudes also presents difficult problem
to tuie teaciter of comrmunication. How doss one go about measuring waether
or not a student has developed a "coacern for the coassquances of communi-

1
J

cation"? How does one evaluate wﬁetier hie has developed a conviction
that in a democratic society every men should be allowed to express his
opinions? Pernaps the group discussion, more than any other activity,
lends itself to tne observetion of evidences of such attitudes. We look
increasingly to students of group dynamics for hielp on techiniques for
evaluating attitudes.

Zvaluating in the communication area is a field for pioneers. Until

we develop methods wiilch are more nsarly satisfactory, our only elternative

is to use warilly those wiilch we now have,



CHAPTER VI

AT
QUL ;mnr'\Y

gosiien Collzgze, a swall, liberal arts, Meinonite colleze in northern

Indiana, wishes to inaugurats a course in the comrunication skills as a

part ol its general education program. It has been the purpose of this

[
o}
@
&}
’. Jo
w
ct

o develop éuch & course.

The first step was to discover ins communication needs of Goshen
College students. The freshmen class of 1943-49 was chosen as reopresenta-
tive for studying these necels. It was discovered that wmost of the students
in this class care from Middle-western rural communitiss,., lany of tisnm
listed tezcching as their intended occupatione Thay scored above national
norxs on the A.J.Z. Psycholozical Test and on the Jooperative General
Achievement Tecsts in social studies, netural science, public affairs and

-

redicine. Tiey scorcd bslow nationzl norus on the Coopcrative Englisn

test end on the Coaperative Generael Achicveucat Tosts in matlieatics and
the fine arts.

In 194349 studsnts, after two seresters in an experirental cormmuni-
cation section at Goshen College, did as well on the A.C.I. Coopsrative
gnzlisn Test as students who had besen in a treditional Eirglish section.

The data indicates that one of the most important neecds ol these
students is to become articulates, to be able to cowrunicate their ideas
end experisnces to otners elfectively, to understend the communications of
otherse. If 1t were not for the process of coumunication these students

h)

would be unable to participate intellizently ia the life and thougitof
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our time., They would be unable to carry out the philosophy of Goshen
Colleze which stotes that "Christian discipleship is to be expressed in
huran relations, in the use of time, energy and raterial resources, and
in devotion to the church and its mission. The spirit of brotharhood
is to ve practiced in all personal and group relationships.”

The next step in evolving a communication course for Géshen College
was to clarify the point of view concerning communication. Cormmunication
was defined as a complex symbolic process by which peopls stir up nean-
ings and feelings within ones another. This point of view assumes thet
the process must be considered as a whole. It is not merely a sum of
separate parts. It is a "Gestalt," a whole pattern in which all perts
ars interacting. Students, in ordér to live effectively in our society,
rust be able to communicate their experisnces and ideas to others and to
understand the comrunications of others.

The next stsp in developing ths syllabus was, from all foregoing
information, to dsrive objectives for a courss in basic comrunication at
Goshen College. These objectives eres divided into three sections: (1)
Knowladge and understandings, (2) Skills and abilities, and (3) Attitudes.

The implerentation of these objectives must £it into a ziven frame-
work. Goshen Colleze is on thne semester system; tures hours per week

o0

and thirty weeks of class time are aveilable for the course; mwore than

one instructor will t

(4]

ach ite. Because one cannot predict particuler
needs of all groups or the activities which may occur ia the college or
larger community that could be used in a communication course, 1t seers
wise to make the units flexible and gensral rather then ripid and

specifice
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Table X lists thz course objectives, ways of implsmenting the
objectives, approximate time required for the suzgested activities, and
a column for listing ways of evaluating student perforrence of activities
in terxzs of objsctives,

Frow Table X certzin activities were selected and orgenized into
g8ix units: Orientation, The Communication Process, Exposition, Pcrsua-
sion, The Longz Written and Spoxen Report, end Group Discussion. 3S2versal
ways ere suggested Tor adepting meterial in these units to individual
differences. Taey are usual clasarcom metliods, sesctioning, and supple-
rantary laboratory meetinzse.

Finally, tihe preseat wethods, objective and subjective, of evaluating
in the cozmunication area are reviewed briefly. Present research on
listeniag, the use of criticul incidsents, and group dynemics are wmentioned.
Until better technigues ror eveluation in coxrunication are discovered,
instructors in courunication programs must utilize present wethods.

This "3yllabus for Dasic Communication at Goshen College" is only
a besginninzg. The next sten is to subjsct it to the revision that will

come tnrough its use,
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CCOPSRATIVE COURSZE APPRAISAL*

Dirzsctions

fow to use ihe aaswer shscte. Your answer for each question 1is to

be indicated by making a neavy black pencil mark in one of the five spaces
after the numwber corresponding to the nuuber of the question. In Part I,
tne same five answesr cholces are used for all questions. You will choose
one to indicate your responss to ezch quesilion. The answers, and thsir
nuczbers, are:

l. Yes. Your aaswer to the question 1s strongly affirmative.

2. Probebly ves. You think your enswer should be ia tihe aflirma-

tive, but you are not sure enouzh to mark ths space under 1
for Yes.
%e Undecided. You have no appreciable feeling either way.
4, Probably no. You think your answer should be in the ne:ative,
but you are not sure enough to mark the space under 5 for TNo.
5e Hoe Your answer to the quesiion is sirongly negative.
If your answer to ths first questiion of the ap;raisual, for exsample,
is a strong "Yes", you will blacken the first space after the large nusber 1
on your answér sﬁeet. Similarly, if you ers undecided about your response
to the second question, you will blacken the third space after tie nuwsber 2.
3e sure tlhat your aaswsr is azarked in the row of spaces nusbered tne
same as the qusestion you ars answeringe
*Jeveloped by a stafl committee at the University of Minnesota rarnresenting

jointly Freshuen Snglish and Cormunication with the aid of the director of
the Duresau of Educational Research.
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PART 1

ANSWER CODE: l-Yes 2-Probably yes 3-Undecided 4-Probably no 5-No

Has this course--- Sections - A.

1.

2,

3e

Te

Given you a body of rules that enables you to know whether 10

a language form is correct or incorrect? 4
0]
0
0
Improved your understanding of the reading required in any 7
other college course? 4
2
0
1
Added to your understanding of the lectures in other 2
college courses? 4
2
4
2
Increased your understanding of talks, lectures, or sermons 3
heard outside of college courses? 5
>
1
1
Stimilated your interest in listening to lectures, sermons, 3
talks, or other public eddresses? 2
5
2
2
Helped you to develop better standards of judgment in 5
listening to news analysie and comment on the radio? 3
2
2
2
Improved your note-taking for any other college course? 3
bJ
0
)
5

* Section A was the "Traditional English® section;
Section B was the "@ommunication® section. See Chapter III,

Pe 17,
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Has this coursg=—-- Sections - Al
8. Helped you to know whether a language form is appropriate 10
or not? 4
o]
0
0
9. Increased your awareness of the relationship betwesn a word 7
and tie idea or concept for wnich it staonds? 1
o]
0
0
10. Aided you in developing your ideas effsctively in written papsr«l0
>
1
o
0
11. Required more tire for preparetion than the usual course with 0
the same nurber of credits? 4
0]
0
10
12, Cffered enougzh work to make you feel reasonably competent in 6.
using BEnglish to trensmit or receive ideas? 7
1
0
0]
13, Developed your ability to determine the soundness of reasoning O
in an argument? 4
2
2
3
14, Increased your ability to analyze written and spokcn matter 2
designed to persuade? 7
2
0
>
15, Helped you to evaluate a newspaper as a source of information? 2
2
2
2
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Has this coursge—- Sections -

16, Heizhtened your interest in reading news stories, editorials,
and "colurns"?

17. Strengthened your feeling of ease in sjpesking before a group?

18. }ade you feel more et ease in talking informally as a nember
of a group?

19. Increased your effectiveness in leading a group discussion?

20, Improved your ability to organize waterial for prossantation
to others?

2l. Increascd your use of the dictionary? 1

22, Made it easier for you to use a dictionary?

23. liaterially enlarged your vocabulary?

-

»
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tiils coursg=-—-— Sections -

26.

27-

28.

29.

31.

Taugiit you how to continue enlarging your vocabulery?

Developed in you the idea thet "good Znglish" depends

on changing practices of writers and spezkers?

Increesed your desire to write well?

Stiruleted your interest in Lepreninzs outside your
school and farily life?

Eelpsd you in your relationships with other people?

Generally provided classroom activities thiat held your inte

]
rest?

In general requirsd assignuents for outside preparation

that neld your intercst?

Led you to consider takingz further work in Znglish
corzposition?

*0One did not answer
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Has this course--- Sections - A,
%2. Led you to consider takinz further work in spesch? 6
0
1
5. Helped you to orzamiize and to test your reasoning in 2
prepering an arguent for prosentation? 4
2
2
4. Suggested methods for improving your spelling? 10
0
o
0]
5. Notivated you to reed literature (poetry, short siories, 5
pluys, novels, etc.) in your frae tine? 2
2
2
36. Increessd your understanding of literature? 2
2
57. Developed your standard of judgrent to be applied to 0
documentery films? 1

38, Led you to consider tuking course work in literature?
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Do you think thet--- Sections -
79. As a result of taking this course, you listen more

40'

41,

42,

43.

b,

45,

Trequently to news analysis and comuzent on the radio?

This course will b2 helpful in teking edvanced courses
in college?
This course has besen too much a repetition of Ligh

sclicol work?

Your
your

Your

with

This

This

course is of "college caliber"?

experiznce in this courses will be useful to you in
occupation zfter graduation?

work in this course has bezn aided by conferences
your instructor?

course has improved your ebility to punctuate well?

course should provide more work in specch?
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Do you thinii thel=e- Sections - A, D.
47. Generally the assimmrents have been clear? 12 13
2 1

0 6]

0] 1

0] 0]

48, The topics for papers heve been stimuletinz and worth 6 5%
while? 6 2

2 4

0] 0]

0 0]

L9, This course has provided enouzh opportunity for you to 8 10
think independently and to express yourself fresly? 3 >

2 2

1 0

0] o)

50. Your experience in this courss will be useful to you as 9 é
a citizen? 4 >

1 4

0] 0]

0] 0

PART II

In this part of the appraisal you arc asiied to unswer questions that
are much like those in Part I. Five possible answers are givea for each
question, but in this casz each question has its own set of enswer choices.
Read carefully tue first question and the five responses that follow it.
Choose the one response thet most nearly expresses your own eanswer asnd bluc-
ken the space under its number in the proper row on the answer sheect.
Remember that the number of the row of spaces must cofrespond with the
number of the question you ere enswering. Ask for additional directions
if you do not understond exactly what you are to do in Part II.

Sections - A. D.

51. How well do the class discussions meet your needs? 3 0
10 12

1. licarly every session deals with questions of reczl 0] 3
importance to ue. 1 0]

2. Thne discussions very often contribute significantly 0 C

to my development in this field.
3. About half the sessions ars wortiwhile, but the otlers
have little bearing on my needs,



Sections - A,

4, Only occasionally do the class discussions interest and

help
De Liear
to m

52. How fr

1. Liear
2. Most
livt
%. Abou
is a
4, Yost
new
5. Ilear
of t

53. How im

1 ° Tb.e
inte
2. Yost
3. Some
helf
4, lost
occea
5. Near
of t

54 . How he

This
The
The
The
The
the

N BN
.

55. Does t
satisf

1. Th=
suit
2. The

ne.
ly 211 <whe sescions seem pointless and uarclated
v needs.

esu and new is tlhie materisl discussed?

ly every class suggests some new ideas.

of tlie sessions arc fresh, thouzh tiere is a

le duplication.
t half the material introduced is new but the rest
repetition of things I elready know.

of the ideas are well known, thouygh occasionzlly
concepts are prescnted,

ly the whole course secms repetitious and a waste
ime,

portant are the topics chosen for papers?

topics nhave nearly always bzen challenging end
resting to me.

of the topics have been stirulating.

of the topics are interestiing to me, but about
of thew sesm trivial and unimportant.

of the topics are unimportant, with only an
gional one that is interesting.

ly all the topics seem insignificent =nd a waste
ime.

avy is the work-load reguired by tnis course?

course requirecs less work vian any other I ax taking.
assignments require less time than most other courses.
vork required is about the sare as in other courses.
assignents are heavy butl not unreasonable.
work-load is heavier than in eny otner course of

saza credit,

his course offer sufficient work in speaking to
y your present nesds?

proportion of work in spesking is alwost exactly
ed to my needs.
amount of speaking required is gencrally satisfactory

to e, though a little mors of it might be helpful.
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Sections -

%. This course probebly should contain more speaking work

o
I0or nie.

4, I feel e definite need for more emphasis on sveaking
and less on writing in this course.
S5+ This course is almost wholly laciiing in useful spesking

work for me., There is far too much emphasis on writing.

Eow well does the proportion of work in writing sotisfy
your needs?

l. The proportiornate time spent in writing is alxost por-
fectly suited to wy nseds.

2, The amount of writing required is generally satisfactory
to re, although a slightly greater emphasis might be
ielpful.

5. For my needs, the course probebly should emphasize
writing more.

4, The course would heve considerably more value for me
with a greater ervhasis on writing.

5+ This course is almost wholly laciiinz in useful writing

vorx for ce. Thers is far too much emphasis on speaking.

How would you recomr:end this course to a younger brotner or
sister with epproximetely the same needs as yours?

would use every metnod to influence him to taie it.
would recommend it.

would not influsiice Liix one way or the other.

would discourzge his tolzing it.

would strongly advise agzainst his taolzin

\J S\ -
*
HH HHH

it.

:

How clearly are assizmrents made in this course?

1. I alweys know what is expected of me and how I sheuld
rrocead to do it.

2. The assignrents are clear, but I am occasionally in
doubt as to procesdure.

5. Generally the assignuents arc clear, thougn quite
frequently I am in doubt.

4, The teacher tries to clarify the essignments but often
leaves e conflusad.

5. The assignuents usually are vague; I seldom know what

he teacher expscts,

OO\
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61.

62.

72

Sections - A,
How well are difficult points explained? 6
: 4
l. All explanations are easily understood; even the most 4
ifficult things are made clear., C
0
2. INearly all explenations are easily understood.
5. The explanations and comments are zenerally understood.
4, Somz of tie explanations end com:ents are hard to
understund.
5. llost explanations are obscure; I seldor know what tihe
teacier is tryinz to say.
To what extent do you receive personal lielp in this course? O©
14
1. I often seck help on special prodlems aand the instruc- C
tor gives it cneerfully and well. C
2+ The instructor seems rzady to help me personally, but 0
I scldom seck suchh assisteance.
5. Tuie insiructor has litile time for personal attention,
but will oblige when special help is souznt.
4, Tre instructor wi_ht help m=e but I don't fesl encoursged
to ask Tor spaciul attention.
5¢ I arx just one of tiie mass; if I can't do the work well,
it's my own bad luck.
How much independeiice do you fecl in thils course? 3
9
l. We zre elways encourczed to waite our own decisions end 2
to state our opiniocus frauily. C
2. Tuz instructor is felirly flexible in rceco_nizing cind C
sncourazing individuel ideas.
7. Thae lmstructor cncourajzes student expression bul nsver-
theless tends to doninate.
4, Thie instructor usuelly mekes tie decisions.
5o Tue instructor dozinatss the class cozpletely and studeats
nesitate to express their own opinions.

Fow much thinking does thiis course require of you?

1. It demands a great dezl of original thoughte

2. It requires quite a lot of thou_ht, though not xuch
creativity,

2. It requires some thouzat, tiou:h much ol the work is
routine practice and meicorization.
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How interesting Lo

Ssctions -

Livile thimring is neccessary; mororization end practice

ars expncsized,

Cricinel tuninking is discourcged.

tiz students is the work ol inis course?

Soth thne instructor and ile students are entlusizstic

wbout e work end stiimulete one anotizsr.

Tire ingstructor :icizzs a real cllort to intcrest the

students and generwlly succzods.

This course is ebout a3 intereosting ws most ollhers.

T:is course is oftesn unintcresting and the instructor

auite freguently ssons indiffers
e

The students in this course ar °d rost of tiic tirxe,

did not cusver
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Sclected Staterents

On Spesech from tie Bible

ad

Wnerefore, ny beloved brethren, lzt every wan be swift to hear, slow
to speak, slow to wratii., James 2:19.

Lst your speecir be always with grecs, seasoned witn salt, that you
mey know now you ought to enswer every man. Col. 4:6.

Speak every wman the truth to his neighbor. Zech. 9:16.

Speek not evil one of enother, brethren. Jazes 4:11.

A soft answer turneth away wrath: but grievous words stir up anger.

The tongue of the wise uses knowledge aripght; but the moutn of fools
rours out foclisliness,.

A wholzsoxe tongue is a tres of life. Proverbs 1o:1, 2, 4

Deetn end life are in the powsr of tias tonsue. Prov. 138:21

Of the virtuous worans

Sne opens ner wouth with wisdom: and in her tongue is the law
of kindness. Frov. 31:26

Cf tne young man:

In all things show yourszlf a pattesrn of . . . sound spsach, that

cannot be condemned. Titus 2:8.
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EXA}PLE CF A THEME RATING SCALE*

Superior ~~ Unsatisfactory
1015|6754 ]3] 2] 1

Content l |
ﬁConventions of Grammar i
1Sentence Structure R & B
;Dictio; - - 1L \*__
Mﬁ’f‘?‘?", | | Ll_i_
Content

Oontent refers to the quality and adequecy of the substan-
tiating meterial (examples, statistics, arguments) employed in
support of ideeas expressed in the paper, A theme of college
caliber should concern itself with matter worthy of adult
consideration and express a reasonably mature point of view,

Conventions of Grammar

Conventions of grammar refers to such matters as reasonable
spelling, correct punctuation at major junctures, the usual
grammetical agreements (subject-verb, pronoun-antecedent), and the
correct use of possessives, It refers also to the avoidance of
sentence fragments, comma faults, period faults, and dangling
modifiers,

Sentence Structure

Effective sentence construction means the strabegic use of
such things as the periodic sentence, subordination, and paral-
lelism, It means that by a variety in sentence length, in
sentence structure, and in sentence order, monotony and child-
ishness of expression may be avoided and variety and maturity of
expression achieved, It means sentences which ares free from
awkwardness and obscurity. It means the successful attention
has been given to the requirements of sentence euphony and
rhythm,

*In use kn Department of Written and Spoken English,
Michigen State College, 1949-50.
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Diction

Good diction means the use of words well chosen to express
the writer's meaning, It means the avoidance of expressions which
are crude or trite, of wordiness, of pompousness, It means the use
of accepted idioms, of expressions which are vigorous and alive, of
the specific and concrete in preference to the general and abstract,

Organization

The size of the topic should fit the length of the paper, The
theme as a.whole should have a single, controlling idea or purpose,
expressed @® clearly implied, to which each part of the theme
contributes, Each paragraph should be recognizable as a unit (i.e.
developing a single topic or sub-topic) in the development of the
theme, The ideas presented should be smoothly and logicelly linked
together, Such linking is achieved by a recognizable pattern of
development and by the use of such transitional devices as the
connective, parallelism, pronoun reference, end repetition, By
the use of such things as position, proportion, and repetition, that
which is of most importance in the theme should be made to seem so
to the reader,
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EXAIPLE OF A SPEECH RATING SCLLE*

Superior Unsatisfactory

10/918[(7(6]5| 43|21

Fluency

Physical & Vocal Control,

Organization

Sense of Commnication

INRER
— SRR OO GRS U S —
Content i T
I

Fluency

A fluent speaker will use appropriate words and observe
exactness in the meanings of the words used, He will use sound
sentence structure, conventional grammar, and conventional
pronunciation,

A fluent speaker will be free from silent hesitations
(I sawe o o the bird), vocalized hesitations (I'm . . uh . ,
goinc , . ), word or phrase repetitions (He « « o he . . . walkdd
homo);,and reconstructions of thought (She thought . . o I mean. .
she knew o o)o

Physical and Vocal Oontrol

Phyeical control refers to posture, gestures, movement, and
facial expression that contribute to commnication,

Vocal control refers to articulation, volume, rate and pitche
The articulation should permit the speech to be understood; the
volume should permit the speech to be heard; the rate should permit
the listener to follow the thought easily; the pitch should lend
meaning to the thought expressed,

Organization

The speech should have a central idea clearly implied or
specially stated; the supporting material should adhere to this
idea and be coherently and effectively orgenized,

*Used in the Department of Written and Spoken English,
Michigan State Oollege, 1949-50,
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QOontent

The speaker should use adequate evidence in the development
of the central idea (facis, statistics, quotations, testimony),
Such supporting material should be accurate, significant, and
interesting,

If the speech is persuasive, the speaker should use persuasive
techniques (eppeals to reason and feeling).

Sense of Commmnication

The speaker's composite performance is considered in this
category., It refers to his awareness of the audience, subject, and
occasion,

A sense of communication exists when the speeker gives a lively
meaning to the words as he utters them, when he implements his
commmication by meaningful eye contact, direct questions, rhetorical
questions, and'.polarizing words, such as "I," "you," and "we." He
should show evidence of enthusiasm and mental elertness, He should
speak "to" rather thean "at® the audience,









MICHIGAN STATE UNIV. LIBRARIES

i
31

AR
9

2931027

I
74316



