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ABSTRACT

MoDIEVAL EDJCATIOWN:
A BIBLIOGRAPAICAL ES3AY

by Jokn J. Contrenil

Before research caa be undertaken on a particular
proolem it is helpful and, indeed, lmperative to first re-
view the "state of the cuestions" The purpose of this essay,
therefore, is to provide background for a further study of
medieval education. Thilis essay does not aim to supply a
history of medleval education or even a history of one as-
pect of medieval education., Rather, 1t alims to uacover the
various approaches of historlans toward medieval education.
and the major treands in thne historiography of nedieval edu-
catione.

The essay begins with a samcliag of humanists'
attitudes toward medieval culture. Thouzh not nistorians of
the Mlddle Ages, the men of the Renaissance entertailned
strong feelings about the age which preceded their own.
Implicitly thoy compared the educaticnal system of their
own day to that of tne late Middle Azes. The compariscn was
not favorable to medleval educations. To the classicists of
the Renaissance the concerns of medieval education smacked only

of ignorance and barbarity.
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Duriag thne Ealigitanment period varlous scholars

v

wno turncd their atteantioa to medicval education and sedu-

[¢

cational iastitutioas precduced worxs of reazl merit. His-
tories of particular universities and of tne refinement of
culture and kznowledge were, for the most part, based on a
coaslideration of medieval sducation, 3ut here again the pre-
ponderant note ia histcrical scholarship was tlie cxaltation
of the most recent period and tunat psrlod's iastitutioans to
the detriment of those of a "less fortunate" time.

A odreak in tne historiograrhy of the Middle Ages
and, tonerefore, of medieval education, came witn the roman-
tic wave of the late XVIIIth and early XIXth centuriles.

For various recasons, the romanticists exaltzd the Middle

Ages and reprlacced the negative approach cf previous scnolars
toward that period with a co:ustructive approach waich attempted
to treat the Middle Azges on 1ts own termse. It was with tne
revolt of tine romanticists against Enlighteament rationalisa
that medleval studles, properly considered, were born,

In the historiograpny of medieval education slace
the XIXthentury, the major emphases have been placed on
individuals and iastitutions, especlally during the period
of the universities. The universitics of the High Middle Ages
have deominated the field of medleval educatlioanal studies.

The universities and, to a lesser extent, the cathecdral schools
and cther educatloaal iastitutlons of the Middle Ages have
veen examined from a judicial, political, and coastitutional

viewpoint., Indeed, educatioa during the Middle Ages in general
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has bzen viewed apart from =2uy larger context, the larger
context in which 1adividuals moved z.od iastitutions were
fcrred 2nd evolvad,.

It is the coacluslon of this essay that our under-
standing of medieval educatior and intellectual 1lifs would
be enriched by a fresh aprroach to the major educational
movemgnts and developments that occurred during tne Mid-
dle Ages. One such approach would coasider the impact of

soclal phenomena on cultural life..
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PRZFACE.

In some fashion or another every soclety and cul-
ture has made some provision for what we call today edu-
cation, Whether it has been some sort of prehistoric in-
struction in survival or in the requirements of the cult or
today's audio-visual, computerized, multiversity "living-

learning experience,"

man has always taught, instructed, and,
in general initiated some sort of transfer of knowledge. From
the "Go ye therefore and teach all nations" of the Scriptures
through the missionaries who closely followed (and sometimes
preceded) the conquerors and gold-scexers into new territories
to today's Peace Corps volunteers and social workers in the
Great Society, education has been an integral part of Western
man's culture and, thereby, his history.

The study of the history of education, therefore,
would seem to be especlally fruitful to the historian who
attenpts to understand a people's ideas and institutionse.

It can be arzued that a people's values are reflected in the
substance of thelr educational tneory and system. Conversely,

it can be argued, perhaps more strongly, that a people's

educational system and content reflect more a set of ideals

as differentiated from the actual, lived values practiced by
societye.. In either event, the study of the history of edu-

cation provides us with an excellent opportunity to know, and

ii



more importantly, to understand the intellectual history of

a people and an era,

The present study alms to establish an historical
background for a future study of medieval educatlional and
intellectual history. Such a background study is of im-
portance to the historian for two reasons. First, it acquaints
him with the results of previous historical scholarship.
Secondly, an historiographical study of a particular prob-
lem opens up new approaches to the problem and suggests new
questions to be asked concerning ite The important element
in historical scholarship is, I think, not so much the sources
but rather the questions that are put to the sourceses It
is closer to the truth of the matter to say that each gen=-
eration asks different questlions than to say merely that
each generation writes its own historye.

In the preparation of the historiographical analysis
of opinion concerning medieval education, I have operated
with several guldeposts in mind which it would be well to
note at the outsets,. First, I have found it convenient to
organize the first major section of this paper according to
the well-known (and well-worn) conventional periods of hig-
tory, eeges the Renalssance, the Enlightenment, Romanticism,
I have done this chiefly to bring some semblance of coherency
and order to the paper while remaining secure in the belief
that no reader will give more importance to labels than is
thelr dues.. In general, there does seem to be a difference
in outlook between Erasmus and his contemporaries and Vol-

taire and his contemporaries which warrants placing the for-
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mer in the Renalssance and the latter in the Ealightenment.
Beyond this, though, the over-emphasis of labels to the point
where they are used to typify an outlook ascribable to all
men of a certain period 1s dangerous. Here, such conventional
terms used to designate historical periods wlll be used ex-
actly as that - conventional terms and no mores

Secondly, I have not confined my researches solely
to the writings of the historians of each periode Rather, I
have felt free to consult the oplnions of philosophers, edu=-
cational theorists, novelists, "popular" writers, and thinkers
in general in addition to historians. I have done this pri-
marily because for some time historians did not treat of the
Middle Ages, much less medieval education, whereas the other
types of sources did in some respect or another. A4lso, aside
from increasing the number of useful sources available, such
a broad sampling of opinion vis a vis medicval education 1s
more representative of any attitude than a sampling of his-
torians alone 1ise..

By no means have I exhaustively examined the full
depth of possible opinion toward the Middle Ages and education
during that periods. In general, for the earlier periods I
have examined only the writings of the major figures of those
periods. From approximately the middle of the XVIIIth century,
however, the nunber of writers and thinkers consulted has be-
come fuller,.

Thirdly, my study of medieval education will focus

on the period from the decline of classical education to the
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establishment of the medieval university, il.c., from ap-
proximately the beginning of the IVth to the XIIIth century
inclusive,. In terms of the development of education in the
Middle Ages I believe this period to be an historically sig-
nificant onee.

A note should be made of the implications of the
term "education" as employed in this paper. I use the term
"e fucation" in the narrow sense, that is, as referring to
schools, teachers, and the taught, and only secondarily to
such conslderations as the state of learning or the develop-
ment of science or literature during any particular periode.

Finally, it is in the very nature of this study to
ralse more questions than 1t purports to answer. In surveying
the representative source material pertaining to medieval
education for the last six centuries and more, many interesting
problems that beg for further analysis have been seemingly
slighteds.. If the reader has been made aware of these prob-
1ems, however, this study will have fulfilled the purpose
for which the author undertook ite

* % %

It 1s a pleasurable duty to gratefully acknowledge
the assistance of those who aided and guided my labors. To
Professor Richard E, Sullivan, Chairman, Departzent of History,
Milchigan State University, who first sugzested this study, I
am grateful for encouragecment, insights, and valuable criticism.
Without the aid of Mr, Walter 3urinsii and his staff at the

Inter-Library Loan d:partuent of the Michigan State University
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INTRODUCTION
THE MIDDLE AGLS IN HISTORY

In the first part of this study, I will examine the
historiography of medieval education in broad outlinec.
Chronologically, this part of the paper will cover the period
from the XIVth century humanists to the XIXth century
romanticistse,. Before examining the literature, however, I
would like to make a few general remarks concerning the ten-
or of historical thought in regard to the Middle Ages as a
whole and medieval education in specific,.

The humanists had little knowledge of the Middle Agese
It was not as if there were no textbooks to inform the Renals=-
sance of the "facts" of medieval history, but rather that the
humanists had a pecullar historical sense which made impos=
sible any real view of the Middle Agese. In reading the works
of the various humanists and Renaissance thinkers, one 1is
repeatedly struck by their far- and short-sightedness to the
complete lack of any balanced, over-all view. The humanists
were concerned with either their own era or, at most, the
previous generation or two and, of course, with classical
antiquitys. It was as if the period from the IVth century A. D.
to the XIVth century had never existed. There is, of course,
no call and 1little merit to fault the humanists for the neg-

lect of such a euphemistic commodity as a "balanced, over=-all
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viewe! The fact remains, however, that the humanists thought
little about the period we call medievals. They thought and
knew more of Agesilaus and Epaminondas than of Clovis and
Charlemagne .

Still, it is possible to construct an informative
plcture of the humanists' attitude toward medieval educatione
The humanists themselves were not so far removed from the Mid-
dle Ages that certaln aspects of it were not familiar to theme
One legacy of the Middle Ages which survived into the Renaisw=
sance was the educational system of the later Middle Ages..

In celebrating the advances of their own time, the humanists
d1d not refrain from commenting on those elements which
smacked on a non-classical (that is, in effect, medieval)
milieus Thus, by examining the humanists''attitude toward
things medieval‘which were in thelr own midst it is possible
to obtain some notion of their attitude toward the Middle Ages
and medieval educatione.

The hallmarks of the humanistic ldeals of education
and learning were polite letters and Latinlity. Insofar as
medleval education had become largely a matter of dialectic,
the humanists did not hesitate to fulminate against the bar=-
barities of the scholasticse.. Also, the grammar taught in the
schools of the late Middle Ages was not strictly Ciceronian
and thus all the medlieval manuals and grammatical treatises
were considered by the humanists to be out-worn and even vul-
gar in their linguistic rudeness. In fact, any vestige of

medleval education or any medieval author was only recommended
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insofar as the medieval element was classical in some fashlon..
By far though, the most salient criticism levelled by the
humanists against medieval education was against the lack
of good literary style taught in medieval schools and against
the product of those schools, scholasticisme

In the period of the Enlightenment medieval education
was glven a fuller treatment than had been accorded to 1%
by the Renaissance humanistse.. The treatment itself may not
have been particularly sympathetic to medieval education

and the Middle Ages in general;2 however, it at least reflected

1Thus, Lionardo Bruni D 'Arezzo's (fl, 1405) advice
on a program of studies in Lady Baptista Malatestasi:

Ybu may naturally turn first to Christian writers,
foremost amongst whom, with marked distinction stands
Lactantius, by common congsent the finest stylist of the
post classical periode. Especially dd I recommend to your
study his works YAdversus falsam Religionem,' 'De via Dei,'
and 'De opificio.Y Aiter Lactantius your choice may lie
between [sic] Augustine, Jerome, Ambrose, and Cyprian; should
you desire to read Gregory of Nazianzen, Chrysostom, and
Basll, be careful as to the accuracy of the translations
you adopte" (First set of italics mine,)

It was primarily Lactantius''and the Fathers' clas-
sical style which recommended them and not the thoughts that
that style conveyed. '"De Studiis et Literis," tr._William
Harrison Woodward, Vittorino da Feltre and Other Humanist:
Educators ("Olassics in Education," noe 18; New York: Bur=
eau of Publications, Teacher's College, Columbia University,
1963),. pps. 124-125,.

1

2Wallace K. Ferguson's analysis of rationalist his~
toriography 1s the best concise statement of the Enlighten-
ment's view of the Middle Ages that I have found and is an
excellent guide to the presuppositions held by one age writing
of anothers::
"The assumption of the basic similiarity of human nature
In all times and places in itself tended to get in the way
of a sympathetic understanding of men who lived under dif-
ferent conditions from their owne.. If men in the past
acted 1n ways that to the enlightened philosophers seemed
unreasonable, 1t could only be because they were the vic-
tims of lgnecrance: or superstition or of unjust institutions
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some attempt to come to grips with the period the humanists
ignored almost completelye.

The writers of the XVIIth and XVIIIth centurics
turned to the medieval period more than their predecessors
had for three reasons which may be epitomlized by the words
Reformation, Nationalism, and Enlightenmente,.

The Reformation made of history a vast proving
ground to which polemicists, apologists, and historians of
both camps - Protestant and Catholic = resorted in order to
trace the development of thelr own particular point of view.
The history of the Middle Ages could no longer be ignored as
it highlighted the despotism of the Catholic Church and the
misery of its communicants wallowing in servitude, ignorance,
and superstition, or, on the other hand, provided the defense

against such a view and proved how bankrupt Western civilization

and irrational laws. In any case, the historian en philo-
sophe seemed often less concerned with attempting to
understand than with his duty to sit in Jjudgement on the
actions of men of the paste,. This situation was particularly
evident in the approach of the rationalist historians to
the Middle Ages.. By all the standards of the Enlighten-
ment, medieval men were hopelessly sunk in ignorance,
superstition, and barbarism, victims of every form of op-
pressions Moreover, the elements in the society of the

0ld regime which the French rationallsts were endeavouring
to overthrow - the dominant position of the Church and the
privileged position of the nobility - were all legacies
from the Middle Ages.. Thelr attitude toward that benighted
period, then, could only be one of undiluted condemnation,
In the words of Voltaire: 'It is necessary to know the
history of that age only in order to scorn it..
"Introduction" to J.. Ce L. Sismondi, A History of the
Itallan Republic Being a View of the Origin, Progress

and Fall of Italian Freedom (Garden City: Doubleday and
Company, 1966),, vii=viii,
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would have been had it not been for the culture-saviang and
dark-dispelling work of the medieval Church..

Nationalism dictated that the Middle Ages be plumbed
for the story of a particular nation's development. It was
obvious that a history which attempted to narrate how England
or France came to be could not stop at the history of Imperial
Rome,. In a very real way, the nations of the XVIIth and XVIIIth
centuries had their roots in that period after the "fall" of
Rome - those ten centuries which the humanists all but ig-
nored, Thus, in tracing the antiquities and history of their
nation, historians placed at the head of their narrative an
account of the Middle Ages..

Prides in one's national language is perhaps the most
telling manifestation of nationalistic sentimente. Closely
allied to identification with one language 1s the pride taken
in the literature of that language and its linguistic ante-
cedentse The humanists knew of only one language - Latin =
and of only one literature - that of Antiquity. However, in
the XVIIth and XVIIIth centuries we begin to witness the
emergence of histories of literature which have in common two
tralts? first they are written to show the development of a
national literature; secondly they consider the medieval period
integral to that developments Boethius and Cassiodorus, King

Alfred and Beowulf, Charlemagne and the chansons de geste all

occupy thelr place 1ln the histories of Italian, English, and
French literature for one reason or anothere

The third reason for historical interest in the Mid-
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dle Ages 1s somewhat more difficult to delineate than the
influence of the Reformation and Nationalism. The term "en-
lightenment" characterizes a frame of mind which tended to
place the accomplishments of its own age at the zenith of
human progress.. However, there would have been little satis-
faction in "having arrived," as it were, if . .. one could not
have been reminded of whence he came, Some comparison with
less héppy times was therefore necessary in order for the
XVIIth and XVIIIth centurles to celebrate their own advances.
Thus the rationalist historians turned to the Middle Ages to
begin the story of man's progress from medieval ignorance to

eventual enlightenment.3

These three new ingredients in historical writing

3Thomas Warton (1728-1790), professor of history at
Oxford and poet laureate of England (1785) elogquently captured
this sentiment:.

"In an age advanced to the highest degree of refine-
ment, that specles of curlosity commences, which 1s busied
in contemplgting the progress of social 1life, in displaying
the gradations of science, and in tracing the transitions
from barbarism to civility.

That these speculations should become the favourite
pursuits, and the fashionable topics, of such a period,
1s extremely natural. We look back on the savage con-
dition of our ancestors with the triumph of superiority;
we are pleased to mark the steps by which we have been
raised from rudeness to elegance?! and our reflections
on thls subject are accompanied with a conscious pride,
arising in great measure from a tacit comparison with the
infinite disproportion between the feeble efforts of
remote ages, and our present improvements in knowledge."

The History of English Poetry From the Close of the Eleventh
to_the Commencement of tne Eighteenth Century To Which Are Prefixed
Three Dissertations: 1. Of the Origin of Romaatic Fiction

in Europe, 2. On the Introduction of Learning into England,

?. On the Gegta Romanorum (4 vols.; London:: Thomas Tegg,
2 9 I’ 20
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did not insure the Middle Ages a respectable place in his=-
torical scholarship. Gilbert Stuart (1742-1786) could still
fault the Middle Ages for 1ts lack of taste and relegate the
notes he made on medieval sources to an appendix in his A

View of Society in Zurope? and Voltaire (1694-1778) in

addressing his Essal sur les moeurs et 1'€sprit des natioas

to Mme. du Chf8telet could still characterize the attitude toward
the Middle Ages as one of "révulsion."® Indeed, the Encyclo-
gédié, that great index of Enlightenment opinion, had no

article titled either moxen-age or msdidvs le.6 If some could

4"1ye foundatlons of a work like this I have attenmpted,
must be the laws of barbarous ages, antient [sic] records,
and charters. These I could not incorporate with propriety
in my narrative, This instructive, but tasteless erudition,
did not accord with the tenor of a portion of my performance,
which I wished to address to men of elegance, as well as
to the learned,"

A View of Society in Eurepe in its Procress from Rude-
ness to Refinenmsat: Or, Incuiries Concornline tne History of
Law, Government, and Manners (Edinburgh: John Bell and J.
Murray, 17(5), Vie

5"yous voulez enfin surmonter le d3 gout oua vous cause
l'histoire moderne, depuils la décadence de l'empire romain
et vrendre une idée générale des nations ovul habitent et
qui désolent la terre,”

Essal sur les moeurs et 1'ésprit deg nations et sur
les priacipaux faits de 1'histoire depuls Charlenagne juscu's
Louis XIII (2 volse; Parls: wSditlons Garaier Frdres, 1303),
I, 195..

6Iq an eleven page article entitled "&coles", the Za=-
cyclopédié dismissed the medieval period in three curt sen-
t>nves.

"Dans 1la prlnltlve érlise, les %coles eto¥snt dans les
eglises cathudrales, & sous les Jyeux de 1'€vécue. Depuls,
elles passérent dans les monastdros; il y en eut de fort
céldbres: telles que celles des abbayes de Fulde & de Cor-
ble. Mais depuis 1° etabllssbment des un1vers1tes, est-
2-dire depuls le dou21eme s1ucle, la réputation de ces
a401enqus 2coles s'est obscur01e, & ceux qul les tenolent
ont cessé d'un"alqur.
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demonstrate greater attentioan toward the Middle Ages, some
could Just as well ignore it.

Several historles of medieval education, schools,
and learning were written during tanis period. One should not
expect to encounter, however, a perceptive and stimulating -
treatment of this aspect of medieval social and intellzctual
history.. In the idiom of the period's historians, "the times
were as yet unfelicitous" for anything more in historical
writing than a chronicling of who taught what, where, and
when, Often history was written according to centuries,
Although this method might have proved useful "for uniting
in the mind the great current of events and recalling to the
memory their order and connexion,"7 it was singularly inept
for getting at the heart of human history - a history which
does not run according to the neat, mechanical pattern of
ceatury, decade, year, month, and week.,. Also, the prevalling
notion of the Middle Ages as "dark", "gloomy", and ignorant

hindered any real appreciation of medieval culture. Lducation

Encyclopfdié, edd. Diderot, D'Alembert, et ale (37
vols.; Paris: Briasson, David, Le Breton, Durand, 1775),
V’ 3030

Trhe cuote 1s from a much-used XVIII-XIXth century
textbook and seems to typify the preveiling attitude toward
the uses of history, Alexander Fraser Tytler, E£lements of

General Historyg Ancisnt and Ycdsrn (Concord, Ne. H.: Isaac
Hill, 1825), pe 102, Two influcatial orks examirned below
used the century-by-century apprcach with deadening effecct:
Johann Loranz von Mosheim, An 3cclesiasticzl History, Aaclent
and Modern and, the Maurists, Histoire lit&raire de la France
(see below ppe 38=-42, 46-49,.)
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fostered under the "leadsn gray skies" of the Middle Agzes
little invited serious and sctolarly coasideration.

In the Romantic period the notion of the Middle
Asces as the "Dark Aces" was laid to rest and cne can begin
to point to éome substantial and sigaificant historical treat-
nents of mesdieval education. However, the former came to pass
not without a struggle (even today a surprising number of
people believe without cualification that the Mgddle Ages were
"dark") and the latter was accomplished only after wuch
éhaffraccompanied the wheat with which we are primarily con-
cerned in this paper,..

One of the most signal phenoumena of historical
scholarship within the last ceantury and a half has been the
geneslis and rapld growth of medieval studlies on a professional
level, Before the turn of the XIXth century, there were only

individuals who wrote about the Middle Ages; beginning with

the early 1800's there were medievalistse The explanation

for the emerzence and expansion of a trailned group of people
speclalizing in medieval history has been as varied as 1t

has been elusive, Some would have it that the intellectuals

of Europe, hnaviag witnessed the excesses of the French Rev=-
olution, turned their attention to a more remote and supposedly
happier past - the Middle Ages. Azain, the wars of liberation
fought agalnst Napoleon Bonaparte may have spurred naticnalis-
tic sentiment, particularly among the Germans, to delve

deeper into themedieval period. The novels of Walter Scott
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and the aura of the entire romantic movement also furnished
a possible explanation for the new and wider ianterest in the
Middle Ages.

Whatever the ultimate wellsvring or wellsprings of
tihls new movement in historical scholarship, the important
fact for this study is that subjects such as medieval education
at last began to receive full historical treatment. That
thals treatment did not mature overnight and that sometimes
there was more chaff than wheat will, I trust, be shown be-
low.. The fact remains though that beginning in this period
serious attempts were being made to come to grips with the
history of the Middle Agese.

These attempts were manifested in three new trends
in the writing of medieval history. First, in this later
period beginning in the early XIXth century, there was much
less emphasis on the Greek and Roman eras. The story of
medieval education for the most part began with the leavings
of the Roman Empire - notably with a consideration of Gallo-
Roman education - before launching into the familiar litany
of monastic, palace, and cathedral schools and the universities,
Secondly, the Middle Ages were no longer universally condemned
as "dark." PFor the historians of the XIXth century, it was
a_century that was epitomized by the term "dark" and not an
entire period.,. The favcrite dark century was elther the VIIth
or the Xth.. Historians found that more of the Roman Empire
lingered on into the M1lddle Ages than had been previously

tnought and that the revival of learning in the XIVth and XVth
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centuries had some antecedents in previous centuries. These
coasliderations plus the long acceptance of the Caroliagian
period as a time of significant revival and light, served
to circumscribe the actual length of "darkaess" in the Mid-
dle Ages. 4And now, the Xth centurs has received ¥s official
"rehabilitation";8 a like event for the VIIth century can
not be far off,

Lastly, there was a transformation in the actual
treatment of medieval education. Previously historians had
dealt with the key figures, the "great men" of medieval edu=-
cation, and built their remarks about medieval education around
the premise that the history of that education was for the
most part a function of the activities of those few individualse
Along with this emphasis on individuals, the closely allied
treatment of a particular iastitution's foundation and history
comprised the boundaries of the standard historical treat-
ment of medieval education.. However with the XIXth century
and the advent of full-fledged medleval studies and the con-
committant specialization, the history of medieval education
became more varied. To the historians of thils later period,
medieval education revealed aspects untouched by thelr predeces=
sors, The whole complex of medieval education now began to
be approached from legal, social, philosophic, economic, edu-
cational, and even scientific viewpoints. H?storical interest

ranged all the way from such weighty subjects as the corporate

\ 8Lynn White, Jr., et 2l., "Symposium on the Tenth Cen-
tury," Mcdisevalia et Humanistica, IX (1955), 3-30.
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nature of the medieval unliversities and papal policy toward
education to such seemiag minutiae as the dally lives of
the students and a mother's maanual of instruction for her
sone. Unfortunately, for the most part the universities

were the major recipients of this varied scholarly iaterest

in medieval education.



PART OIE

THZ HISTORY OF MEDIEVAL EDUCATION TO 1850



CEAPTER. I
HUMANISM AND THE RENAISSANCE (1350-1600)

Francesco Petrarch (1304-1374), the "Father of Ren-
aissance Humanism," had 1little liking for the office of school-
master.,. He recommended 1t only to those
who can do nothing better, whose qualities are laborious
application, sluggishness of mind, mudiness of intellect,
prosiness of imagination, chill of tune blood, patience
to bear the body's labors, contempt of glory, avidity
for petty gains, indifference to boredome

Other than this rather unflattering depiction of the school-

master's oualitics, Petrarch wrote little of education,

especlally of that of the Middle Ages.e In his De Ignorantia,

he volced the characteristlc Renalssance attack on scholastis-
cism and further criticized medieval medical education for
i1ts dependence on the use of bestiaries.” Petrarch was more

to the point of education in his autobliographical "Letter to

Posterity." It would seem from this document that Petrarch

170 Zanobi da Strada, Florentine schoolmaster and
poet,” in Letters From Petrarch, selected and ed. by Morris
Bishdp (Bloomington, Indes Indiana University Press, 1966),
pP. 108,.

1}

2In a paper fundamental to the understanding of the
humanists' view of the Middle Ages, Theodor £, Mommsen has
shown that Petrarch, far from treating sympathetically of
any aspect of the Middle Ages, was indeced the author of the
notion of the "dark ages." "Petrarch's Conception of the 'Dark
Ages,' " Speculum, XVII (1942), 226-242.

Jsur ma propre icsnorance et celle dz beaucoup d'autres
(Paris: Felix Alcan, 1929), pp. 12-13, 05-69,

14
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received an education which was very much medieval and which
served him well desplite his dissatisfaction with the trivium,
His final judgment of his educatlion, however, was not so much
agalinst medieval educatlon per se but against the profession
for which his education prepared him:
In both these places [Avignon and Carpentras] I learned a
little grammar, dialectic, and rhetoric, fitted to my
age.. And how much one conmonly learns in the schools,
or how little, you know well, dear reader. Then I went
to stuay law at Moatpellier for four years, and then to
Bologna, where I toox a three-year course and heard lec-
tures on the whole body of civil law., Many asserted that
I would have dJone very well if I had persisted in my coursee..
But I dropped that study entirely as soon as my parents’
supervision was removed. Not because I disliked the power
and authority of the law, which are uadoubtedly very
great, or the laws saturation with Roman antiquity which
I love; Dbut because law practice 1is befouled by 1its
practiclonerss I had no taste for learning a trade Xhich
I would practice dishonestly and could not honestlye.

The educatlonal theorists oif the Renalssance had more
to say of medieval education if only by implication, Pietro
Paulo Vergerio (1349-1420), Vittorino da Feltre (1378-1446),
Lionardo Bruni D'Arezzo (fl, 1405), Aenecas Sylvius Piccolomini
(1405-1465), Matteo Palmieri (1406-1457), and Battista
Guarino (1434-1513) each made important contributions to
Western education.. Indeed the histories of Wcstern education
usually trace the roots of modern education to the thought
of these Italizn humanists.. The essentials of that thought
was determined largely by two events, both of which involved

the recovery of some lost part of antiguity. The first event

was the translation in 1411 of Plutarch's treatise 01 Education.

The second was Poggio's famous "rescue" of Quintillian's

4Letters From Pe rarch, ed. Bishop, De Se.
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nstitutes from the moldy recesses of St. Galle. Witn sucua
ruldeposts as Plutarch and Quiatillian, 1t could hacdly
have beean expected that tae humanists weculd cast a favorsble
eye toward the medleval periocd.

Matteo Palmieri in his Libro d2lla Vita Civile sgpoxke

for most humanists when ne described the advances ia edu-
cation of hils own day over tne =zducational system of the
¥Middle Ages:

Thus the noble achievemsnts of our far-off ancestors
[phat is, the men of ancilent Romgj are forgotten and have
become impossible to modern men. Where was the painter's
art til Giotto tardily restored 1t? A caricature of the
art of human dilinsation (sic)! Sculpture and architecture,
for long years sunk to the merest travesty of art, are on-
1y today in process of rescue from obscurity; only now
are they being brousht to a new pitch of perfection by
men of genius aand erudition. Of letters aad liberal
studies at large it were best to be silent altogether.

For these, the real guides to distianction in all the arts,
the solid foundation of all civilisation, have been lost
to mankind for €00 years aad more. It is but in our own
day that mea dare boast that they see the dawn of better
things. For example, we owan it to our owa Lionardo

Bruni that Latin, so long a bye-word for its uncouthness,
has begun to shine forth in its ancieant purity, its

beauty, its majestic ranythm. Now, indeed, wmay every
thoughtful spirit thank God thet it has been permitted

to Pim to be born in thls new age, so full of hope and
promise, which already rejoices ia a greater array of
novly-gifted souls than the world has seen in the tnousand
years that have preceded it., If but our distressed land
gnjoy assured peace, most certainly shall we garner the
fruits of the seed now being sown. Then shall we see

these errors, deep-seated and long reputed, which have
perverted every braach of kanowledge surely rooted oute

For the booxs which in an agé of .darkness are themselves -
how otherwise? - dark and obscure, and in taelr turn
darxen all learnliag by their subleties and confusiofde o o o
But I see the day coming when all philosophy and wisdon
and all arts shall be druax from the pure fountainhead -
the great intelligences of olde « o « By way of illustration,
it 1is not so long ago that a maa would spend a large
portion of nis worging life in the iatricacies of Latin
grammar. Inferior masters, teacning from perverse manuals,
mingled grammar with pkilosophy, with logic, with heter-
ogensous learning, raducing it to aa avpsurdity. But
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we now rejoice in seeing our youth entering on

the study of Latin by such an order and method that

in a year or two they come to speak and write that

language with a fluency and correctness which it was

impossible that our fathers should ever attain at all,.

Here we read all the Renaissance complaints against

the process of learning in the Middle Agest 1t took so
long, was conducted in an uncouth language, and suffered
confusion by its contamination with logic. None of the
other Italian humanists added to this indictment of medi-
eval education. Lionardo Bruni opposed "true learaning,"
that is, "the knowledge of realities = Pacts and Principles -
united to a perfect familiarity with Letters and the art
of expression" to the scholastics' "mere acquaintance with
that vulgar, threadbare jargon which satisfies those who
devote themselves to Theology.'® Aeneas Sylvius Piccolomini,
when he recommended the study of history to Ladislas, King
of Bohemla and Hungary, had in mind the ancient historians,
the Bible, and the deeds of Acneas and Romulus and Remus and
not anything which the Middle Ages might have offered. The
"Renaissance pope" characterized the products of medieval his-
torians as the "products of mere ignorant chroniclers, a

farrago of nonsense and lies, destitute of attraction in

form, in style and in grave reflection."? Additional bits

~

5Quoted and translated by William Harrison Woodward,
Studies in Education During the Ace of the Renaissance (New
Tork: Russell and Russell IncCe, 1965), PPe 006=08,.

6upe Studiis et Ligeris," pp. 123-124.

T"De Liverorum Educatione," in Vittorino da Feltre an
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and snips could be gleaned from the writings of the humanists
to further substantiate the point being made here:! that
the Italian humanists condemned what they thought to be
medieval education for its lack of emphasis on style and
graceful expression and for its over-emphasis on logice
Simply put, the humanists labeled as "barbarian" all that

was not classical.B
From the theories of the Italian humanists, subse-
guent educators took their cue until the advent of John
Dewey.9 It 1s perhaps not too far-fetched to attribute the
bad press which the Middle Ages has generally received through-
out history to the biases against things medieval which the

widespread and long-lived acceptance of the humanists''edu-

Other Humanist Educators, pe. 152e.

8The formula would seem to work in the opposite direction
also.. The humanists recommended the study of medieval authors
who were 1in the least particular classical. See, Bruni
D'Arezzo, ppe. 124, 127; Acneas Sylvius Piccolomini, p. 152;
Battista Guarino, "De Ordini Docendi et Studendi," in Vit-
torino da Feltre and Other Humanist Educators, pe. 173
Ste. Augustine appears to have been 2 favorite medieval author
of the humanistse The reason for this is apparent in Bruni's
warning to Lady Baptista to shun the writing of the holy men
of her own day:.
"Let her not for an instant yield to the impulse to look
into their writings, which, compared with those of Augustine,
are utterly destitute of sound and melodious style, and seem
to me to have no attraction whatever..

9Eugene F. Rice, Jr., foreword to William Harrison Wood-
ward, Vittorino da Feltre and Other Humanist Edu<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>