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This study is an exploration of the general character and

validity of present-day radio and television education in leading

colleges and universities as seen by representative groups of

educators, graduates, and broadcasters.

Its purposes are to: (I) ascertain the objectives of radio and

television training programs in a representative group of institutions,

(2) identify and analyze the curriculums of the training programs,

iJl compare the curriculum patterns to the personnel needs and preferred

elployeent qualifications of radio and television stations, (4) appraise

the training progress in terms of specific race-lendations for more

effective and expert instruction, and (5) discover how an organization

such as the Association for Professional Broadcasting Education can

best serve the radio and television training progress in institutions

of higher learning.

The normative-survey technique was employed. Three separate, yet

interrelated, questionnaires were prepared and sent to institutions,

to»foreer students, and to broadcasting stations.

The following findings are along the east ieportant resulting from

the study:

I. Seven objectives were reported for the radio and television

training programs. The nest often stated objective was "to develop

professional competence within the student." R

2. General agree-ant was found between the institutions and the

former students regarding the frequency with which 26 radio and tele-
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vision courses are offered, the frequency with which these courses are

taken, and the importance attached to them. However, dissimilarities

appeared in relationship to several courses. 'The former students

believed their colleges had over-emphasized certain areas and under-

enphasized others.

3. The institutions and former students agreed that production

and programming are the industry divisions most emphasized in the

training programs.

4. The majority of former students felt that the most valuable

parts of their college work in relation to their professional careers

were: (I) radio and television workshops, (2) liberal arts courses,

and (3) radio and television courses.

‘5. The most frequent criticism by former students was the lack

of commercial orientation and training in specific commercial procedures

and practices.

6. The majority of former students indicated that their over-all

expectations of the broadcast industry as derived from their training

had been favorably substantiated.

7. Nearly 50 per cent of the former students rated their radio

and television training as good and nearly 24 per cent rated their

training as excellent.

8. Radio and television broadcasters experience their greatest

difficulty in securing qualified personnel for the sales division.

The engineering division was rated second most difficult by radio

stations, and production was rated second by television stations.

9. Both radio and television broadcasters listed sales, programming,

and engineering as the three divisions that would profit most from



Dale N. Anderson

college-trained personnel-but not in the same order.

I0. Substantial agreement was found between institutional and

station respondents in rating the most essential qualifications for

uployment in the broadcast profession. However, the two groups

disagreed on some qualifications.

II. The two most preferred services of a professional organiza-

tion were: (I) "establish faculty-industry internships" and (2)

"establish ineservice scholarships for students."

Specific application of these findings to more effective instruction

In radio and television is the predominant theme underlying the general

conclusions of the study.
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CHAPTER I

THE PROBLEM AND ITS IMPORTANCE

Broadcasting has been irrevocably woven into the fabric

of twentieth century life, being at one and the same time

the means by'which our society'functions and a reflection of

the values and tensions of our contemporary world.

Few peeple realized in the early 1920's when broadcasting

for the general public began in the United States, what an important

part radio and television broadcasting would play in our present—day

social, cultural, and business worlds.

It appears that this great new industry simply "grew like

Tepsy," until today it is a mature industry boasting of total time

sales of $516,409,000 for all radio stations and networks and total

time sales of $726,300,000 for all television stations and networks?

In addition, there are 48,900,000 radio homes (nearly 97 per cent of

all homes) and 43,000,000 television homes (nearly 85 per cent of

all homes) in the United States; and, as of August 1, 1958, there

were 3,271 amplitude modulation stations, 552 frequency modulation

stations and 495 commercial television stations in Operation,3

~

1Giraud Chester and Garnet R. Garrison, Radio gng_Te1evision

(New York: Appleton-CenturybCrofts, Inc., 1950) p. 3.

2_______, Broadcasting Yearbook (Broadcasting Publications

Inc" 1958). p. A—ls.

3M0! p0 A'150
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These station statistics are a far cry from the figures pre-

sented as a result of the first census of radio broadcasting taken

in 1936. This census was the first complete, formal presentation of

the character and extent of the radio business, and the data pre-

sented represents the business of 561 stations operating on December

31, 1935. On that date, networks and stations together eMployed

14,561 persons with an annual payroll of $26,911,392.1 In 1958, the

broadcasting industry engaged 86,348 fulltime employees and paid out

an annual broadcast payroll of $527,000,000.2

In addition, a number of service enterprises or related

businesses could be interpreted to be a part of the broadcasting

industry today. There are 607 advertising agencies placing national

or regional advertising; 523 companies supplying program.services to

television; 160 companies supplying program services to radio; 47

companies providing research services to radio and television; 51

unions representing workers and performers in radio and television;

214 consulting engineers serving broadcasting; and 581 community

antenna systems.3

'While the preceding statements give some indication as to

the size of the broadcasting industry and scope of the listening and

viewing publics, it is well to recall what Herbert Hoover said in

1924, while Secretary of Commercezu

F.

1Charles F. Lindsley, Eadig find Tglgvisign Communigations,

(New York: MbGraw-Hill Book Company, Inc., 1952) pp. 48.49.

2 , Broadcasting Yearbook (Broadcasting Publications

Inc., 1958), p. A-15.

31bid., p. A-15.

4Chester and Garrison, 22. 9it., pp. 16-17.
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‘we may well be proud of this wonderful development, broad-

casting for the general public, but in our self congratulations

let us not forget that the value of this great system does not

lie primarily in its extent or even its efficiency. Its worth

depends upon the use that is made of it. It is not the ability

to transmit, but the character of what is transmitted that

really counts. Our telephone and telegraph systems are valu-

able only in so far as the messages sent from them contribute

to the business and social intercourse of our people.

It is evident that if the broadcasting industry is to con-

tinue to improve in its program presentations and to flourish

economically, it must attract and absorb a continuous flow of com.

potent, educated, intelligent persons into its system. The leaders

of the broadcasting industry, the instructors of radio and tele-

vision in colleges and universities, and the critics of broadcasting

have been aware of this need and have repeatedly spoken out about

it. But pg! this need is being met and flag is meeting it are vital

considerations.

In the Spring of 1947, the National Associgtion 9£,§§Q§ge

castgrs created a committee within its organization entitled the

Educational Standards Committee. This committee was formed as "evi—

dence of the recognition of a need for additional competent, high

specialized personnel in radio broadcasting." In addition, a group

of Directors of Radio in certain colleges and universities, feeling

a need for better standards in the teaching of radio and eager to

work with the broadcasting industry in seeking out additional com-

petent personnel, formed an organization in 1949 named the Eniger-

sity;5§§ociation for Professional Bégig_Education. In May of 1955,

however, the QAEEE was dissolved and in its place the Association

£9; Professional Broadcgsting Educgtion was created. This new

organization united a number of institutions of higher education



flaring radio and te-

a! amicasters in an

19 trairirg 0f ind
" ‘-

.6»

.1

:31: to say about the

his associat:

the exchange of i:

broadcaster and tzl

posed of five pra:

casters. The men.

outer of the nail

1“"tions to tne l

ness, of educator

broadcaster and s:

lass for better ;.

Along its pla:

ct'ige of printed

printed jourra;
a ,. + . '.0. teachers of r.

alder comm511m?

glad. all contri

seeds to a mater-.1

gainer for the cot

hon all indi

«.e to reflect the 5

well- toas me of the

3:21: ‘* r ‘
we broadcaster:

'S 4 ‘:
1- WLC  fled to the c

3145‘- + ~ ‘ ‘U "nvl‘te
tV

rtis eta

x
ofthe ‘33:; fl ' '

e n -

‘3: Si~§9grilhe

hut... ‘reqe . k T

Nara: a-“
‘15‘N0. 5. f



L,

offering radio and television training with the National Association

of Broadcasters in an effort to achieve more effective and appli-

cable training of individuals for the broadcasting industry.

Frederick H. Garrigus,1 Executive Secretary of the APBE, has

this to say about the new organization:

This association has been set up to serve as the vehicle for

the exchange of ideas and materials between the professional

broadcaster and the educator. Its Board of Directors is com-

posed of five practicing educators and five commercial broad-

casters. The membership list already contains an impressive

number of the nation's outstanding schools, and almost daily

additions to the list testify to the willingness, even the eagerb

ness, of educators to find a way to work more closely with the

broadcaster and share the mutual talents and skills which could

make for better programming for all.

Among its planned projects APBE envisions not only the ex-

change of printed material but the exchange of ideas as well.

A printed journal, an employment exchange, industry internships

for teachers of radio-television courses, and provision for a

wider commingling of the one group with the other will, it is

hoped, all contribute towards that mutual understanding which

leads to a mutual appreciation and a willingness to work to-

gether for the common good.

From all indications this newly-formed organization will be

able to reflect the needs and trends of the broadcasting industry as

‘well as those of the educators and.will be able to give guidance to

130th the broadcasters and the educators. In fact, this organization

:is dedicated to the continual improvement of broadcasting. Let us

Enibstantiate this statement of purpose by quoting from the Preamble

0f the APBE Constitution:

‘we recognize radio and television broadcasting as powerful

and significant forces in the lives of our people, and the

American system of broadcasting as particularly suited to their

needs and desires;

lFrederick H. Garrigus, "Cooperation In Our Time," fig

é[5?urnal g; th§_A§§ocigtiog f9; Education by Radig gag Teleyision,

V01. 15 - No. 6: 23-24, April, 1956.
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We believe that colleges and universities have both an oppor-

tunity and an obligation to advance broadcasting, both as an art

and as an industry by preparing for the profession qualified men

and women alert to their duties as citizens and capable of

assuming productive and responsible roles therein;

We recognize the existence of a group of colleges and uni-

versities aware of these responsibilities and presently main-

taining effective programs of professional broadcasting educa-

tion; and further, we see growing evidence of increased interest

on the part of other colleges and universities in the establish-

ment of such professional programs;

We further recognize the awareness on the part of broad-

casters of the necessity of continually inproving the profes-

sional conipetency of persons entering the broadcasting industry;

And finally, we believe that marw mutual advantages would

flow from a continuing relationship established and maintained

between such educational institutions and the broadcasters them-

selves.

But before any rapid gains may be made in advancing and im-

proving radio and television training and in the exchange of ideas

or in the creation of internships, or any other such items, we must

seek the answer to the question, "What are the real facts with

regard to the existing conditions?"

In accordance then with the creation of this c00perative

organization dedicated to the exchange of ideas and materials and

the seeking out of new paths of deveIOpment, this study has endeav-

ored to determine the existing pattern of radio and television

training in colleges and universities and establish the personnel

needs of the broadcasting industry.

The scope of this problem will include the following: (1)

establish the objectives of the radio and television training pro-

grams in a representative group of institutions of higher education

01‘fering major work in radio and television, (2) identify and

analyze the curriculums of the radio and television training pro-



    
gm, (3) compare the

id ‘ levision traini:

{erred emloy
uwt qua.

ad television static: l‘

Vet-mg {11'0ng in 1

effective and expert ;

than for Profession
s.

rdio and televisi
on .

leaning,

 



6

grams, (3) compare the curriculum pattern or patterns of the radio

and television training programs to the personnel needs and pre-

ferred employment qualifications of a representative group of radio

and television stations, (4) appraise the radio and television

training programs in terms of specific recommendations for more

effective and expert instruction, and (5) discover how the Associ-

ation for Professional Broadcasting Education can best serve the

radio and television training programs in institutions of higher

learning.
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CHAPTER II

LITERATURE IN THE FIELD

Introduction

The basic nature of this dissertation is that of explor-

ation -- exploration into the general character and validity of

present-day radio and television broadcasting instruction within

leading colleges and universities as seen by a representative group of

educators, graduates and broadcasters.

It is true that some form of broadcast instruction has

existed at the college and university level from the early 1930's

and, as a result, it might be eXpected that a number of studies have

'preceded this research project which have dealt with broadcast

'training in the same manner as has been undertaken by the author;

however, a careful examination of the existing studies fails to

reveal a single study which includes the combined aspects of this

study as outlined in Chapter I. In addition, most of the individual

research projects previously done have dealt in_§_general manner

‘Eith radio broadcast instruction and specificallyiwith just one or

two aspects of fly; broadcast instruction.

The growing diversity and complexity of the broadcasting

industry and broadcast instruction -- as exemplified by the rapid

gr‘cmth of television as a broadcast medium with the subsequent
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8

necessity to rapidly assimilate television instruction into radio

broadcast training programs -- has made it difficult for educational

research efforts to “keep pace“ with the new develOpments. It is

the hOpe of the author that this study will help ”bridge the gap" in

terms of a broader, more timely, and more penetrating analysis of

existing radio and television training practices.
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The Historical Implications of Radio and

Television Broadcasting Instruction

The early growth of radio and television instruction within

institutions of higher learning appears to have been of a fortuitous

nature. Because of the lack of any orderly deveIOpment, certain

training characteristics have emerged in conjunction with such.things

as curriculum emphases. course deveIOpment, course content. among

others. which have tended to either "help or hinder" the expertness

and effectiveness of the individual institutional training program

as well as the national scope and posture of institutional broadcast

instruction.

Initially, broadcast instruction was most often installed

within that area of colleges and universities responsible for'stmient

instruction in speech; and it seems that at the time this was a

reasonable action:

The initial lodging of most of the early radio instruction

in speech work was natural. Talking comprised most of the early

programs, and so it was obvious that voice training would be one

of the most important elements. When college officials found

that students were needing. and asking for. training in the new

art. those officials turned in most instanies. to the speech.

phonetic and drama peOple of their staffs. '

It was not long. however, before criticism of this arrange-

ment was voiced. For example. as radio training programs progressed,

c=0ntroversy began to arise in regard to the advisability of centering

aJLI radio course work within the speech area:

\_

lDonald w. Riley, "The Place of Radio In The Speech Curricu-

ILIUm.Today,” Quarterly Journal g§_S e ch. Vol. XXIV. No. h (December,

1938). p. 622.
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10

Finally, the present controversy over the particular subject

matter belonging to the speech curriculum would have to be

painted into the picture. Matters pertaining to voice training

are universally allotted to speech. Dissension is rife. hwever,

in many places. over such matters as the placing of script

writing. drama. etc.

As a result of the almost universal assigning of broadcast

instruction to speech areas. certain training emphasis became estab-

lished that. in the eyes of many, limited the professional prepara-

tion of the broadcasting student. These limitations can be charac—

terized by citing several. such as omission of commercial emphasis.

inadequate production techniques, and others. A particularly

effective discussion of this development has been presented by Dr.

Sidney Head in his book, Broadcgsting in America.

. . . Speech departments (which often also include drama)

were the most active in introducing the early radio courses. no

doubt because announcing is one of the most basic functions in

radio. This more or less accidental linking of broadcasting

with speech and drama training was unfortunate, because it

tended to produce undue emphasis on the artistic aspects of

broadcasting and to neglect its economic. social. and technical

aspects. This inappropriate emphasis was a major cause of

industry suspicion of and dissatisfaction.with college training

programs in its field. The average station manager regards his

announcers as salesmen. and.was understandably baffled by a

college-graduate applicant for employment with specialized

broadcast training who had no background in sales and regarded

announcing as a form of dramatic art. This kind of misunder-

standing was often compounded by educators who insisted on

judging American broadcasting as though it were governed by the

laws of aesthetics rather than by the laws of economics.

But just what form did industry criticism take? Let us turn

t“) several excerpts from an article written by John W. Tinnea. of

Ekadio Station wa, St. Louis, Missouri.

1Ibid.. pp. 626-627.

_ 2Sydney Head, Broadcasting in America: A_Survex g: Tele-

152=§igg‘ggg,Radi , Boston: Houghton-Mifflin. 1956, p. #13.
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11

The curriculum as I have seen it in most schools is too

largely concerned with the production problems of radio. Too

little attention is giyen to the economic phases of our rapidly

growing industry . . .

Mr. Tinnea eXpanded on this point:

The question of what radio station operators expect of grad—

uate students in radio is a challenging one. Although some

colleges are giving the students a foundation in the micrOphone

end of the broadcasting business, I do not believe that they

have made any significant contri ution towards the deveIOpment

and training of radio personnel.

Nor did industry leaders have only their economic eye focused

on the picture of institutional radio and television training pro-

grams. In 191+? , George C. Bigger, then manager of WIBC, Indianapolis,

wrote of the social challenge facing the broadcast industry:

In my opinion. there is no profession that offers more in

opportunity for lucrative employment and for service to humanity

than does radio broadcasting. Radio is crying for new ideas,

new types of service to the public. and new techniques of pro—

gram presentation. The possibilities of international broad-

casting in creating greater world unity have hardly beenrhxnhed.

And from radio as we know it today we look forward to FM,

Facsimile. and Television. ‘Will our colleges be prepared?

And three years later. in 1950. Worthington Miner, manager

of Television Program Development for the Columbia Broadcasting

.System'wrote:

Any discussion of training for television must take cog-

nizance of the specialized equipment and ambition of the

individual. It is important, however. to emphasize that. within

any one of these specialized areas. there is no range of capac~

ity. nor depfih of knowledge, which television is not prepared to

absorb o o o

1JohnW. Tinnea. “A Radio Station Manager to Teachers of

Radio," Mrterk Journal 2: Speech, Vol. xxxm. No. 3 (October.

1947). P0 33""-

21bid.

3George C. Bigger, “What the Radio Station Manager Expects

(>1? the Colleges," anrtgrly Journal 2f Speech. Vol. XXXI, No. 2.

April. 1947). p. 201.

‘I “Worthington Miner. ”Training for Television." Qpartgrly

\Ournai 9g Sgech, Vol. XXXVI, No. 4 (October, 1950), p. 351.
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Mr. Miner went on to say:

. . . It is my belief that television will, in time, be able

to bring an extremely high standard of entertainment, education,

and news into the American home -- a higher standard perhaps

than has been achieved in any other branch of the entertainment

or communications industries. But, if it be true that the

standard of public taste will be raised by television, it is

equally true that the standard of ability for the individual

will be similarly raised -- that only by intensive training and

by wide capacity will a person survive. Let the young hopeful

take this to heart. Television cannot afford to train him on

its own time. That he must do for himself. Be ready first;

television will then be ready to welcome you; with Open arms.l

Obviously. the challenge which faces broadcasting instruc—

tion today is indeed a real one and it is unfortunate that an early

remedy was not found to bridge the rather severe breech between

educators and broadcasters which existed to plague the totality of

broadcast instruction for a great number of years. But this was not

to be for as Head pointed out, "generally speaking. the relations

between the industry as a whole (there have been conspicuous excep-

tions) and education as a whole have been strained."

Today. happily. it appears that these strained relations are

subsiding; particularly'in.view of the creation of the Association

for Professional Broadcasting Education. For as Head has stated:

The formation of APBE may be an indication of the allaying

of old fears and prejudices and a step toward mutually bene-

ficial relations between higher Sducation and commercial broad-

casting as a professional field.

Much of the difficulty associated with the strained rela-

'tions between the educators and broadcasters undoubtedly stemmed

fI'om the fact that broadcasting has. even yet. to reach its full

lMaturity and as a result both groups have been feeling their way.

\

llbid.. p. 354

2Head. 92. aii.. p. 416

31bid..
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It is only recently that it has become possible to talk

intelligently about a specific academic discipline for broad-

casters. After all. the industry is still so young that some

of the very people who started it are still actively engaged

in it. Many generations of broadcasters will come and go

before a solid tradition emerges. In the meantime. however.

enough is known to make it possible to plan at least an interim

curriculum for professional training in broadcasting.

But this immaturity does not excuse the educators and broad-

casters for failing. many years ago. to cooperatively develop valid

guidelines for effective and realistic broadcast instruction. This

failure cannot be emphasized too much, particularly in view of

industry comments such as the following:

Many of us have gained the impression that students are too

frequently taught how radio should be rather than a; it_;§ at

hundreds of stations. As a result, we are somewhat afraid that

‘we will have to expend time and effort on a riconversion job

when we employ college-trained men and women.

In 1944, Dr. Armand L. Hunter. then Director of Radio and

Television at Northwestern University and now Director of Broadcast

Facilities at Michigan State University attempted to analyze the

place and function of radio instruction in schools and universities.

At that time, he wrote:

The place and function of a program of education fgr_radio

within the framework of the school and college is still a very

live issue in the critical thinking of many educators and pro-

fessional men. The educator often feels that courses in radio

lack content. stature, and educational value. and that they are

used primarily as a device to build enrollment by capitalizing

upon student interest. The professional man tends to believe

that a sound and practical training can be given only through

actual experience in the daily routine of broadcasting. and that

a limited 'market‘ argues against a widespread development of

122m” p. l+12

ZBiggar. 920 Cite, p. 197
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in

training programs in the schools and colleges. Whatever the

basis for these criticisms and convictions may be, it is my

belief that most of them arise from a misunderstanding and in-

complete knowledge of the nature and sc0pe of the work that has

been developed. or is iapable of being developed, within the

educational structure.

To further explain those misunderstandings associated with

broadcast instruction. let us turn to the 1948 annual report of the

Radio Committee of the Speech Association of America as interpreted

in the October. l9u9. issue of Quarterly Journal 9§_Speech. In this

report, it was urged that definite steps be taken toward the estab—

lishment of concrete standards for a basic radio curriculum because

of the lack of agreement in matters such as course work:

The Committee believed that a year's work has uncovered

enough evidence to warrant a careful study of the courses now

offered in that [radio] field. The multiplicity of titles to

designate comparable courses. the wide range of credit value

presented by these courses, the apparent lack of agreement in

the content of courses with a similar title -~ all indicated

a chaotic condition. The report also found cause for study of

the minimum limits of the physical facilities necessary for

adequate instruction in this area. As a result, the Committee

recommended that the Association take positive steps to estab-

lish sgund standards for a basic curriculum in the field of

radio.

In addition, and perhaps more important. this same Committee

pointed out that there was a lack of terminology holding a common

meaning for all those concerned with the field of radio. It was

suggested that to some people the phrase radio education indicated

the training of students for a vocation in radio broadcasting while

'to others it apparently meant the use of preparation of radio broad-

‘*

lArmand L. Hunter. "Education for Radio," Quarterly Journgl

2r 5 eech, Vol. xxx, No. 3 (October, 19%), p. 299.

2Harry M. Williams. ”The Status of Courses in Radio."

Mylarge; 9.1: assess. Vol. xxxv. No. 3 (October. 19%).

D. 329.
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casting as a supplement for classroom teaching, while for others it

carried a public relations implication. More specifically. the

study revealed that radio as an area of the speech field apparently

involved three rather distinct divisions at the college level:

1. Activities centered about the training of individuals

to enter commercial radio;

2. Activities centered about training in appreciation of

radio; and

3. Programs designed to train teachers both at the secondary

and at the college level.1

In addition. these three categories seemed to be championed

by three types of institutions:

1. The professional training institution;

2. The liberal arts tradition institution; and

3. The teacher training institution.2

Valid as these preceding statements are in explaining the

"misunderstandings.” it is unfortunate that an overt and cooperative

effVDrt, on the part of educators and broadcasters alike to determine

'Whai; is the preper training for radio and television students, has

been so late in coming. For as Head points out, the training of

ractix: and television students is a "communal task."

The task of professionalization is a communal task for the

Zindustry, the public. the government. the individual critic. and

caducation. Education cannot reach the goal unaided. Nor can it

ssucceed either by ignoring or by weakly deploring the present

Isroadcasting service. Education should look at the broadcasting

21ndustry first Sor what it is as well as for what it may be and

should be . . .

\

lipid. . p. 329.

21bid.

3Head. 92. Cit., p. “'15.
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‘While recognizing the fact that educators have not been com-

pletely realistic in their develOpment and evaluation of curricular

structures, it is also important to point out that the broadcast

industry has failed to explicitly define its personnel needs.

Recently, Harold Fellows, President and Chairman of the Board

of the National Association for Broadcasters spoke of the lack of an

industry personnel training plan:

‘We have. in the years of our growth, taken a back seat to

the other professions in the develOpment of systems of formal

education that will adequately'train young peeple for careers

in broadcasting -- although one hopefully notes that this con-

dition is gradualLy changing and that our great educational

institutions are becoming constantly more aware of the impact

of broadcasting as a public medium and of the need for supplying

broadcastirs with competent personnel of good learning and

aptitude.

And Richard Pack, Vice—President of Westinghouse Broadcasting

Cknnpany. delivered a paper at the Twenty-Sixth Institute for Educatiai

bY'lRadio-Television. in April, 1956. in which he stated:

Commercial broadcasters look to educational broadcasters for

.help in finding new talent. not just performing talent. but

production and executive talent as well. We hope we can find it

Inore and more among the educational stations and the departments

(of radio and television at the colleges and universities . . .

nus think that the kind of thoughtful. idealistic people who are

(concerned with content and with the effective use of the commu-

Iiications media can be found in the unigersities. 'We can use

rnore of them, and we hope to find them.

\

lHarold Fellows, "Charting Broadcasting's Course," An

Edd-{Fess delivered at the Thirty-Seventh Annual Convention of the

atlonal Association of Broadcasters, Chicago, March 15-18. 1959.

13 2Richard Pack. "Implications for the Broadcaster," Serioug

E555l§fiigasgigg Toda . Columbus: Bureau of Educational Research. Ohio

tate University, 1957, pp. 59-60.
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But Professor Head made the most succinct appraisal when he

wrote: "Broadcasting as an industry has hitherto paid remarkably

little attention to its own personnel recruitment needs. . . ."1 In

expanding on this point Dr. Head wrote:

One of the major long-term problems of broadcasting is the

systematic recruitment of well-educated personnel. Considering

the importance of the industry, it is remarkable that it does so

little to assure itself of continuingly improved education and

methods of selection of staff employees. This condition is due,

no doubt, to the fact that the broadcasting industry is so new

that there has been no time to develOp professional standards.

Broadcasting started within the memory of many people still

employed in the industry. and its workers were recruited from

the widest possible variety of fields. Another problem is the

fact that the station staff requires so many different types of

ersonnel to carry out the four functions previously discussed.

:General and Administrative. Technical. Program and Selling]

till another difficulty is the fact that the industry has not

generally developed a rational system for the induction and

develOpment of executive personnel. It therefore lacks attrac-

tion for the kind of recruit it needs -- the most able. imag' -

ative. creative, and ambitious of career-minded young peeple.

In acknowledging the failure of the educators and broad-

casters to assert themselves early to the task of developing a

cocnfldinated and cOOperative instructional relationship (no matter

what, the reasons for not doing so). it is well to temper our thoughts

‘*1t}1 the realization that develOping adequate broadcast instruction

is a complex assignment.

At the same time. it is surprising that relatively few

education-nindustry attempts have been made. by means of research, to

datell‘mine broad training guidelines for the effective imparting of

aPPI‘Opriate knowledge in broadcast education -- an area of instruc-

t'ion almost chaotically broad in nature.

\
 

lHead. op. _c_;1_t_.. p. 1.16

21bid., p. 274
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To give a brief but succinct indication as to the scepe of

the instructional "front." let us turn to a statement written by

IL B. Summers, Director of Radio and Television Instruction at Ohio

State University.

It is doubtful whether any other discipline in American

universities shows variations from school to school in the ob-

jectives. organization and content of instruction as great as

those which characterize instruction in radio and television.

The differences which exist are the result of a number of causes:

the fact that broadcasting is a relatively new area of instruc-

tion. the rapid changes which have taken place in the broad-

casting industry in recent years, the absence of textbooks in

many potentially important areas of instruction. and the varying

types of departmental organization in which instruction is

provided, all doubtless are important factors. Regardless of

cause, the variations in the patterns of instruction which

exist in different schools suggest strongly that as yet the men

responsible for instruction in radio and television have come to

no final collective decisions as to either the purposes and

objectives of instruction on the one hand, or the types of

courses which should be offered to provide a well-rounded pro-

gram of undergraduate instruction, on the other.

It is the Opinion of this author that it is this inadequacy

0f professional direction, as so ably described by Dr. Summers. that

Presents the broadcasting industry and educators with their greatest

challenge and gives the real purpose to this research effort.

 

 

' lHarrison B. Summers, "Instruction in Radio and Television

11‘ akientyefive Selected Universities," Jggggal 9f_Broadc t' ,

Vol. II, No. 1. (Fall. 1958). p. 351.
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Survey of Related Research

In 1937 , Levensonl completed a study "concerned primarily

with the elevation of the educational standards of radio through

the training of the personnel in charge of prOgram direction and

production."2 In the development of the problem, Levenson pre-

sented and analyzed the following four considerations:

First, the literature dealing with the general history and

trends of radio broadcasting; second, the status and trends of

educational programs; third, the duties, training, experience

and traits of program directors and producers; and fourth. the

curricular possibilities of formal training of persons directly

employed in the preparation and presentation of educational

programs.

This study ranks among the very first of any formal research

to be related to broadcast instruction in institutions of higher

learning and it is of particular importance because it more fully

establishes the "raison d'etre" for college and university broadcast

instruction and gives substance to a theoretical, if not phi1030ph-

ical, approach to broadcast training as well as the practical.

In his study, Levenson was not primarily concerned with

eValuating broadcast training in colleges and universities but

recOgnized the presence of such instruction and its adequacy. as a

Positive means to insure the up-grading of the end product-—that

13’ program production, of educational and commercial broadcasting.

\

 

lWilliam Levenson, "The Training of Radio Personnel: An

Analytical Approach," (Unpublished Ph.D. dissertation, Department

of Psychology, Western Reserve University, 1937).

2&0! p. 10

3mm.
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Specifically, Levenson concluded that the solution of the

problem of elevating the standards of radio programs is through

careful pro-service training of radio personnel and suggested a

four-year plan of college training for persons engaged in radio

pregram preparation and presentation with the objectives of the

curriculum to be:

(1) to elevate radio program standards through the develop-

ment of an intelligent concept of the important role that radio

broadcasting may play in modern life, (2) to explore the new and

rapidly growing vocational activity of radio broadcasting, and

(3) to acquire certain basic skills required in radio broadcast' 1

In addition, Levenson pointed out this proposed curriculum

should contain the following topics:

(1) a survey of present day cultural agencies such as the

press. motion pictures, radio and the school, (2) a study of

radio as an educational and commercial medium, (3) an examina-

tion of the facts and theories of broadcasting as reflected in

the duties of announcing, continuity writing, station operation,

program planning, and publicity. and 4+) practical laboratory

training in the sleazents of radio engineering. program produc-

tion, schedule management and music direction.

In 1947, Halverson3 conducted a study directly concerned

witda 'the condition of broadcast instruction in institutions of

higher education. The purposes of this study were as follows:

(1) to obtain as comprehensive and as clear a picture as

possible of similarities arxi differences in the general make-up

Of colleges offering degrees with a major in radio exclusive of

engineering; and (2) to determine in so far as possible what is

being done by these colleges to meet the needs of the radio

industry in both the educational and commercial fields.

\ .

11bid., p. 163.

2Ibid., pp. 16+-168.

0r 31400er F. Halverson, "A Survey of the Radio Instructional

. gé‘thization in American Colleges and Universities Offering Degrees

with Majors in Radio," (Unpublished Master's thesis, University of

n"er. 1947).

“Ibid., pp. 7-8.
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To achieve these purposes. Halverson sent a questionnaire to

110 American colleges and universities offering the Bachelor or

Master of Arts or Science degrees with majors in radio.

Halverson's conclusions were among the most general to be

found in any of the research reviewed. yet he was able to make

several worthwhile observations about training facilities. instruc-

tion and curriculum in particular.

According to many authorities. the success of radio training

in an institution or department depends to a great extent upon

having adequate facilities which may be used for instructional

purposes; high types of instructors that are educationally and

professionally qualified; and a suitable curriculum that provides

a broad. generil background for both the cultural and profes-

sional levels.

In addition, Halverson's study raised the question of pur-

pose and degree of efficiency of radio training programs:

Some authorities think that there have been examples of

colleges venturing into radio training merely for promotional

reasons. Others question whether the institutions that have

their own broadcasting stations are utilizing them.to the full-

est extent for instructional purposes.

Halverson pointed out. however, that the effective employ-

ment of facilities and the premise upon which a training program is

to be built are considerations which are not easily established:

In justice to particular colleges, it is realized that it

takes time and experience to gear effectively the departmental

activities. Recognizing that radio is a leading and powerful ‘

influence in modern society, it should be predicted on that

basis by all peOple concerned with its administration in an

institution.3

1Ibid.. p. 69.

21bido9 pp. 69‘7Oo

31bid.
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Another study completed in l9h7, and which was directly con-

cerned about the condition of radio broadcast instruction in colleges

and universities was done by McReynolds.l

The problem of this thesis was four-fold:

1. To examine the radio course offerings of a representa-

tive group of colleges and universities over a span of years

broad enough to indicate the trend of education for radio;

2. To assay the trend in light of the recommendations of the

Federal Radio Education Committee; 3. To examine facilities

other than course content used in education for radio; #. To

discover what people working in radio think should be the

academic tr ining of students planning to enter the radio

profession.

McReynolds' study resulted in the following concluding

statements:

Only after 1935 have our colleges and universities offered

any appreciable number of radio courses.

Since 1935 there has been a marked increase in the number

of radio courses offered.

Radio training facilities as offered through workshOp

organizations. privately owned stations, and state or college

owned stations are being increased and improved.

It seems to be true that there is a trend to construct radio

courses to be of value to those planning to enter some other

profession as well as to those entering radio.

The trend appears to be toward establishing a division of

radio under a related department.

As far as success in the radio industry is concerned. a

formal education is important, but secondary. Success depends

more upon experience. talent. and work.

It seems to be true that most of our colleges and univer-

sities have never offered a complete program in radio training.

 

lBilly MbReynolds. "An Analysis of the Radio Curricula in a

Selected Group of Colleges and Universities from 1935 to 1945,"

(Unpublished Master's Thesis, University of Florida, 1947).

2M0 D p0 90
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Training for radio should consist not only of courses cover-

ing the phases of broadcasting. but also subjects that have been

traditionally given in a broad liberal education.

Educators have been concerned about a program of education

for radio for a number of years, while the peOple of radio have

been hesitant in recognizing the need for such a program.

Today the people in radio have come to realize that they nan

employees who have Special training; however, there is but lflnfle

agreement as to the method to be used in giving that training.

The people in radio are not satisfied with the training

programs offered by our colleges and universities, and some are

of the opinion that the place for training is not in colleges

but in special schools conducted by the radio industry itself.‘

In summarizing his study, McReynolds stated:

The conclusions of this study indicate that though the

facilities for radio training in our colleges and universities

have been steadily improved since 1935, there is much room for

further steady improvement and. in many instances, a definite

need for additions to and revisions of the radio curriculum.2

McGrath's3 study, done in 1950, and quite similar to

McReynolds' in scope, was designed to analyze the radio curriculum.

exclusive of engineering, of 30 colleges and universities geograph-

ically wide-spread throughout the United States. It was the specific

purpose of this study to "give a general view of the type of radio

courses offered in the various schools and to give an indication of

the trend radio training is taking in these institutions."4

 

lIbid.. pp. 88—90

2Ibid.. p. 90

3William McGrath, "An Analysis of the Radio Curricula

(Exclusive of Engineering) of Thirty Colleges and Universities in

the United States," (Unpublished Master's thesis, University of

Washington, 1950).

“IMO! P0 50
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The answers to such questions as. "What is the dispersion of

courses under the various departments?." "What are the types of

courses offered. the credits allowed. and whether or not a major is

offered?." were among the considerations dealt with in this study.1

Listed below are the conclusions resulting from McGrath's

study:

The most effective method of establishing a radio curriculum

is not agreed upon by all colleges and universities. The policy

of including radio courses in already established departments is

the one in most general use. The study also indicated that a

speech department is the most typical one to include radio

courses. of those schools not having a separate radio departmait.

The study also reveals a lack of emphasis on courses in

radio education (teacher training for radio. radio for class-

room use, educational programming. etc.).

There are four areas of radio training in which a greater

number of schools offer courses than in anyiof the others.

Schools that offer credit in a number of radio courses tend to

include Radio Speech. Radio Writing. lgtrodugtign t9 Radig. and

Eroduction_§nd Direction of Radio Programs in their curricula.

As would be expected. the schools having departments of

radio offer the most extensive rogram of radio training. ale

though all ten areas of study (I) introduction. (2) production

and direction. (3) writing. (h) speech. (5) acting. (6) commer-

cial. (7) education. (8) program planning and building. (9)

‘workshop. and.(10) seminar] are offered in departments of speech

as well as in radio departments.

There are. by far. more writing courses offered among the

thirty schools studied than any other type and the greategt

number of these are offered in departments of journalism.‘

As a result of his study. McGrath urged all schools to re-

evaluate their training programs:

k

1.1.92.4” p. 5.

2mm” pp. 58-59.

313119. p. 59.
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. . . This writer feels that every college and university

offering courses in radio broadcasting should re-examine its

radio curriculum re-establish its objectives. and re-organize

its course work. where it is necessary. to offer a radio train-

ing program which fulfills the objectives it has announced.

This must be done for the benefit of the student, the college

or university. and the radio profession.

If this were timely advice at the time of McGrath's research.

and all evidence argues that it was. then it is doubly important

that this also be done now, in view of the inclusion of television

instruction within the area of broadcast instruction since 1950.

A more specialized application of the research procedure and

purposes employed by McGrath was made by Bailey2 in relation to radio

training in small liberal arts colleges. The objectives of Bailey's

study were as follows:

(1) To determine the courses which are presently composing

the 'basic curriculum' in the radio broadcasting area in the

small liberal arts college. (2) To determine curriculmm emphasis

of representative liberal arts colleges. (3) To discover the

over-all budget necessary to adequately finance the radio broad-

casting area in the small liberal arts college . . .. (4) To

survey facilities available in educational institutions for

broadcasting purposes and/or workshop operations. (5) To set up

a resource material bibliography in connection with the curri-

culum. and (6) To establish a typical basic curriculum for non-

technical broadcasting courses in light of the survey results.

Bailey‘s method of investigation included the reviewing of

literature pertaining to the phi1050phy of the liberal arts colleges.

and the distribution of a questionnaire to 238 small liberal arts

colleges throughout the United States. of which 7#. or 31.9 per cent.

were returned.

 

122.191. . p. 59.

2James D. Bailey. "A.Basic Curriculum in Radio Broadcasting

for Small Liberal Arts Colleges." (Unpublished Master's Thesis.

University of Denver. 1950).

31bid0 D pp. 1-20
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The conclusions resulting from Bailey's study were as

follows:

. . . Although some colleges teach radio courses under a

separate department of radio. the majority of colleges offer

their radio instruction in the department of speech.

Few colleges offer a degree in the radio area. Many

colleges offer a B.A. degree with a normal minor concentration

in radio.

The majority of radio instructors hold the M.A. degree.

There is a wide range in the total budget allowed for the

area of radio broadcasting in the small liberal arts colleges.

Little finance is available for broadcasting purposes for the

majority of the colleges.

A background of professional radio experience is essential.

according to present instructors in radio. if one is to teach

in the radio area of any college.

Although the majority of colleges do not train.their'students

for professional radio or as instructors of radio courses. many

of the graduates in the last three years have entered the pro-

fessional and teaching aspects of radio work.

The major emphasis placed on radio broadcasting in the small

liberal arts colleges is one of satisfying the social implica-

tions of radio broadcasting.

Local privately owned radio stations are extremely cOOpera-

tive in providing facilities for the use of programs offered by

the colleges.

A high percentage of colleges have their own campus radio

stations. The indication is that more colleges are planning to

establish campus radio stations of their own.

The predominant courses offered in small liberal arts

colleges are Radio Production. Radio Writing. Radio Speech.

Igtrgdpction to Radio Brogdcasting. and.Radio Workshop.

There is a definite lack of uniformity in course titles and

course content in the small colleges.

It is quite evident that the small liberal arts colleges are

offering a wide range of activity in the radio area. From this

point of view. it may be observed that the smaller colleges are



2?

taking advantage of the outlet radio provides from a public

relations aspect and at the same time providing their students

with training facilities necessary to adequately carry on

instruction in radio.

All of the previously cited research has played an important

part in helping to determine what the character of radio broad-

 

casting instruction in institutions of higher learning should be. as

well as what it has been. On the other hand. very little investiga-

tion has taken place in regard to broadcast instruction. since

television has emerged as a national medium of communication for the

general public. and has been installed within the broadcast curricu-

lum.

As deanmineiby the research survey made by this author.

Marler's2 study. made in 1956. represents the sole radio-television

curriculum research activity.

Marler's study was limited to the procurement and analysis

of a questionnaire designed to show how television was added to an

existing radio curriculum and. interestingly. stemmed from the

expressed need for a paper on television teaching by Marler's.school.

in order to help initiate a television curriculum in the Fall of

1957.3

The questionnaire designed by Marler was sent to 37 quali-

fying schools (those with radio curriculum that had added television)

of which 20. or 54 per cent. were returned. The questionnaire.

11bid.. pp. 108—109.

2A. Kent Marler. "How Television Teaching was added to Radio

'Teaching in Twenty American Colleges." (Unpublished Master's thesis.

LMbntana State University. 1957).

312id.. pp. 2-3.
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among other items. considered the areas of teaching personnel.

training objectives, curriculum dual (radio and television) facil-

ities. and coordination of the training program within the school

or university.1

The more important conclusions gained from this study were

as follows:

The only personnel conclusion that could be<irawn was that

generally. the present staff of the school when television was

added to radio could handle the transformation.

In seventy-five per cent of the schools television objec-

tives were incorporated into radio objectives. This might.

therefore. be the most desirable type of curriculum. Then there

was a difference in radio and television objectives. training

for professional radio was stressed more than training for

professional television.

The addition of television to an existing radio curriculum

did not change the radio objectives in ninety per cent of the

schools and in the other ten per cent the change was not a

major one.

The objectives for the teaching of radio and for the teach-

ing of television were in some cases only slightly different.

Generally. the objectives were similar.

In sixty-five percent of the schools. radio is not a pre-

requisite for television. and of the other thirty-five per cent

where radio is a prerequisite. it is designed to prepare the

student for television. Therefore. a knowledge of radio may

not be necessary. generally. for the student of television, but

it can be considered a helpful preparation.

Depending upon the type of curriculum that a school would

want to initiate. it is possible for concentration in either

radio or television to occur.

Unless a school specifically wants only students desiring

to become professional radio and television peOple. it would be

well for them to consider and make allowances for the students

who want to take television for personal and social appreci-

ation of the mediums.

 

11bid., pp. 5-6.
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Generally. television has been added to an existing radio

curriculum by incorporation of TV into the radio course. or

courses. It should be noted. however. that television courses

can exist independently from radio. though not the rule.

Depending upon the type of curriculum that a school would

want to initiate. it was apparently possible to initiate tele-

vision without additional facilities. by the use of commercial

station equipment. or by addition of a television studio.

A school initiating a television curriculum does not need

to teach academic television engineering.

Television generally is under the department of speech.

It is generally considered important to have coordination

with various departments.

Generally. it was shown that the department of speech gave

the radio and television emphasis or degree.

 

1Ibid.. pp. 65-80.
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Summary

It is possible to conclude. as a result of this survey of

related research. that much is still left to be done in establishing

forthright and effective radio-television curriculums in institu-

tions of higher learning. At the same time. it is obvious that the

multitude of functions which ggg_be assumed by radio and television

instructional programs; the matter of broadcast industry needs --

technically and personnelawise; and the ultimate social responsi-

bility associated with broadcast instruction. complicate the devel-

Opment of universal standards and objectives.

These studies. however. represent a substantial start in the

searching out for those training principles and practices which will

give the broadcast industry alert. conscientious and imaginative

personnel who. in turn. should contribute greatly to the betterment

of radio and television which are dedicated to serve in the "public

interest. convenience and necessity."
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instructional programs; the matter of broadcast industry needs --

technically and personaelawiue; and the ultimate social responsi-

bility associated with broadcast instruction. complicate the devel-

opment of universal standards and objectives.

These studies. however. represent a substantial start in the

searching out for those training principles and practices which will

give the broadcast industry alert. conscientious and imaginative

personnel who. in turn. should contribute greatly to the betterment

of radio and television which are dedicated to serve in the "public

interest. convenience and necessity."
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CHAPTER Ill

METHODOLOGY

Procedure and Techniques of the Study

The initial planning and develOpment of this exploratory

study was done in conjunction with certain academic exercises asso-

ciated with a seminar in higher education at Michigan State Uni-

versity in which the writer was enrolled during the winter quarter

of 1955-1956. At that time. the general form of the study was

1
developed and a prospectus of the study was prepared for class

analysis and evaluation. The broad skeletal form of the research

was as follows:2

This study will be directed toward those institutions of

higher education that offer a radio and/or television major.

The list of such institutions will be derived from the 195n-

55 pigggtggy‘gbeollegg Courses in_fladio and Telgvision.

published by the Office of Education. United States Government.

'Hashington..D.C. This list will include both.members and non-

members of the Associgtion.£Q;,Prof§§§ional Bgoadcastigg

Egugatiog with special emphasis on the member institutions.

In addition. the second part of the study will be directed

toward a representative group of diversely sized and located

radio and television stations operating commercially in the

United States. The list of such stations will be compiled from

the 1255:56 Nationgl Assggigtign,gf,Ragjg and Telgyisign Bzgad-

gggggzfi} Hggdboog. published by the NARTB. Washington. D.C.. and

the Bzgadcgsting Ygarbogngagkgtbogk l25§ and the Telgggsting

Zggzbgggplarketbogg l956, published by Broadcasting Publications

Inc., Hashington. D.C.

 

1See Appendix for a copy of the prospectus.

2L9;- sit.
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The specific investigatory steps within the study were also

1

outlined in the prospectus:

1. QuestionnaireS'will be sent to the radio—television

training programs in institutions of higher education offering

a major in Radio and/or Television.

2. Questionnaires will be sent to a representative group

of Radio and Television Broadcasting stations.

3. Questionnaires will be sent to a representative group

of graduates from the radio—television training programs in

institutions of higher education offering a major in Radio and/

or Television.

It was readily apparent to the author that a method of

research was needed that made it possible to secure data from.a2kmge

number of individuals. institutions and broadcasting stations locauai

in all sections of the nation. It was essential "that the problems

and methods of the research be mutually adapted to each other."2

Because of this need. the normative-survey technique was utilized.

The appropriateness of this technique is demonstrated by the follow-

ing quotation taken from Good and Scates' text. Methods of’Researchr3

The questionnaire is particularly useful when one cannot

readily see personally all of the peOple from whom he desires

responses or where there is no particular reason to see the

respondent personally. This technique may be used to gather

data from any range of territory. sometimes international or

“at-1101131. ’

Even though the employment of the questionnaire technique

made it possible for the author to collect data nationally. its use

was not without possible penalties. The questionnaire technique is

not a quick. easy or facile method of investigation. Good and

1See Appendix for a copy of the prospectus.

20. v. Good and D. E. Scates. Methods 9_f_ Research. New York.

Appleton-Century—Crofts. Inc., l95u. p. 605.

3L.o_<.=.. cit.
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Scates state the hardships as follows:1

It Ethe questionnaire technique] is relatively slow. requires

a large investment of time on the part of the investigator. and

often gives results that are highly disappointing. because of

their inCOMpleteness. indefiniteness. and the generally hostile

attitude of recipients toward the flood of appeals made for

cooperation in answering questionnaires . . .

Careful consideration was given to the other procedures

categorized as normative—survey techniques such as interview tech—

nique. but the questionnaire method repeatedly displayed itself to

be the superior service for the purposes of this study.

At the time the skeleton form of the study was developed and

discussed the structuring of the three questionnaires to be employed

in the study was begun.

The several questionnaires were altered. edited. and other-

wise repeatedly examined as the result of many hours of consultation

with a number of leading radio and television educators and commer-

cial broadcasters and several specialists within the area of educa-

tional research.

On April 15. 1956. the prospectus of the study was presented

to the Association for Professional Broadcasting Education at the

annual national meeting of that organization held in Chicago.

Illinois. The presentation was made for the following reasons:

first. this organization is the only nationally recognized organ-

ization which incorporates a membership of educational persons and

commercial broadcasters professionally concerned about radio and

television training; secondly. this organization could be an acti-

vating agent in the establishment of new training concepts.

lice. sit.
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prOCedures. or services in relationship to radio and television

training programs in colleges and universities; and thirdly. some

institutions surveyed are active or associate members in the Associ-

ation for Professional Broadcasting Education and it was felt APBE

support would insure a more substantial return of questionnaires

from this group of institutions.

A.vote of confidence was extended to the writer and per—

mission was granted to use the name of the association within the

study.

The three final questionnaires1 were produced by the mime-

ograph process.

The majority of the questions in each questionnaire were

structured and each group of respondents were asked not only to

check the answers which applied to their institutions or stations.

but they were often asked to indicate a rank order of importance by

assigning a l. 2. or 3 rating. or. at times. a l. 2. 3. 4. and 5

rating. In several instances within each questionnaire. questions

were left unstructured because of the responses requested. In all

questions. including those structured. an opportunity was made

available for those who wished to write in additional comments.

During the last week in February. 1957. the institutional

questionnaires along with an explanatory sheet2 dealing with the

APBE. were sent to 100 representatives of institutions reported in

 

1See Appendix for a copy of each questionnaire.

2mg. sit.
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the Directory of College Courses RADIO and TELEVISION (l95#—55)1 to

offer a degree in radio and television broadcasting. An effort was

made to send the questionnaire to the Director of Radio and Tele-

vision Training of the institutions.

By the end of March. slightly less than 60 institutional

questionnaires had been returned. A reminder letter was sent out

April 8. A total of seventy-seven. or 77 per cent. was received by

June 1. A number of replies were received too late to be included.

Replies were received from institutions in 33 states.

For the purpose of this study the questionnaires received

from the seventyaseven colleges and universities were placed within

four major groups or classifications. This was done to unite those

schoolS'with relatively common characteristics and to facilitate the

comprehension of the data collected.

Thirtyanine schools. or 51 per cent of the total respon_

dents. were placed within Group 1. This grouping included: twentya

one state universities. or 27 per cent of the total respondents;

thirteen state universities and land grant colleges. or 17 per cent;

and five land grant colleges, or 7 per cent of the total respon-

dents.

Nine schools. or 12 per cent of the total respondents. were

placed within Group 2. This grouping of colleges and universities

included: five state colleges, or 7 per cent of the total replies;

two state teachers colleges. or 3 per cent; one state college for

 

1Gertrude Broderick. Diregtgm _o_i; College courses in Radio

gnd,Tglevi§iog 1954-1955 (United States Department of Health.

Education. and welfare).
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women. or 1 per cent of the total;and one municipal university. or

1 per cent of the total respondents.

Seventeen schools. or 22 per cent of the total number of

institutions returning questionnaires, were placed within Group 3.

This group included: sixteen private colleges and universities.

or 21 per cent of the total replies; and one private women's college.

or 1 per cent of the total.

Twelve institutions. or 16 per cent of the seventy-seven

responding institutions. were placed in Group 1+. This group included

twelve denominational colleges and universities.

These group classifications were employed from time to time

in the writing of this paper and include the various institutional

types as indicated above.

The average enrollment for the four groups was as follows:

Group 1 - 6.000 to 10.000 students; for Group 2 - 2,000 to 4,000

students; for Group 3 - 4.000 to 6.000; and for Group # - 4.000 to

6.000 students. The median enrollment for all groups was 6.000 to

10.000 students.

The range of enrollment for each group was as follows:

Group 1 - 2.000 to over 20.000; for Group 2 - 2.000 to 20.000; for

Group 3 - under 500 to over 20.000; and for Group # - 500 to 15,000

students. The total range of enrollment was under 500 to over

20.000 students.

Table 1 shows the classification and enrollment of the par-

ticipating colleges and universities.

The last question of the institutional questionnaire (VII-G)

requested each institutional respondent to list the names and
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addresses of five graduates of radio and television training who

were employed on a full-time basis in any facet of the broadcast

industry.

Of the 77 colleges and universities returning question-

naires. 59. or 77 per cent. supplied names and addresses of radio

and television graduates employed in radio and television. A total

of 296 names were recorded from the institutional questionnaires

returned. A total average of five names per school was realized.

The schools included within Group 1 colleges and univer-

sities submitted 169 names and addresses. or 57 per cent of the

total 296 names. Group 2 schools supplied 2“ names. or 8 per cent;

Group 3 schools listed 67 names and addresses. or 23 per cent; and

Group a schools listed 36 names. or 12 per cent of the total 296

names and addresses.

Questionnaires were sent to these former students of radio

and television training programs within the 59 colleges and uni-

versities that supplied names and addresses. The student question-

naires were sent out to the individual former students as their

names were recorded from the replies received.from the institutional

respondents. This questionnaire mailing took place over the period

of several months -— April. May. and June of 1957.

Of the 296 former students forwarded questionnaires to be

completed. 175. or 59 per cent. were returned. One hundred com-

pleted questionnaires. or 57 per cent of the total 175 returned

completed questionnaires. were received from former students of

' schools grouped in Group 1. Nine completed questionnaires. or 5 per

cent of the total questionnaires received. were returned from former
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students of schools included in Group 2. Fortyafour questionnaires.

or 25 per cent of the total questionnaires. were received from

graduates listed by schools within Group 3. Twentyetwo completed

questionnaires. or 13 per cent of the total 175 returned question-

naires. were returned by students formerly attending colleges and

universities found within Group 4.

It is important to point out that the majority of completed

questionnaires were received from former students of the colleges

and universities and 1and.grant colleges and placed within Group 1

of institutions. In addition. the smallest number of completed

questionnaires was received.from students formerly attending schools

classified.within Group 2 - state liberal arts colleges. state

teachers colleges. state colleges for women and municipal colleges

and universities.

Table 2 clearly details the colleges and universities

reporting names of former students in radio—television and the former

radio and television students returning questionnaires.

In establishing the radio and television station sample in

conjunction with this study. a number of factors was dealt with:

(1) the number of amplitude modulation radio stations and television

stations authorized to operate commercially by the Federal Communi-

cations Commission. (2) the size or power of the amplitude modu-

lation radio stations. (3) the geographical location of the stations.

(4) the combinedeperation aspect. such as operating a radio station

and a television station under common ownership. (5) membership in

the National Association of Radio and Television Broadcasters. (6)

the age of the various stations. (7) network affiliation. and (8) in
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the case of television stations. whether the station is a very

high frequency (vhf) or an ultra high frequency (uhf) station.

No attempt was made to include any frequency modulation

radio stations or educational amplitude modulation and television

stations in the study sample. These were felt to be somewhat

specialized broadcast forms; and the purposes of this study were

somewhat broader in nature. Specifically. the study has as its

directed emphasis the investigation of student preparation for

eventual commercial employment in the more universal commercial

aspects of broadcasting -- amplitude modulation and television

stations.

The present influx of frequency modulation station broad,

casting had not taken hold at the time this study was designed. but

it is well to point out that #1 stations surveyed on the basis of

their amplitude modulation or television facilities also had fre-

quency modulation facilities; 11 returns of the questionnaire were

from broadcast businesses Operating both an amplitude modulation

station and a television station; and 15 returns were from broad-

cast businesses operating an amplitude modulation station. a fre—

quency modulation station and a television station within the same

market.

The factor of membership or non-membership in the National

Association of Broadcasting was felt to have some bearing on station

attitudes. This organization is comprised of voluntary membership,

and it was felt that such membership indicates a certain awareness.

on the part of the broadcaster. of certain performance and employs

ment standards that might not be found in non-member stations. ‘With
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this factor in mind. 50 per cent of the station sampling was made up

of stations holding NAB membership. This percentage was felt to

reflect the number of the nation's broadcasting stations that hold

membership in the National Association of Broadcasters. The total

number of amplitude modulation stations and television stations

authorized by the Federal Communications Commission. as of December

15. 1956. was 3.705 and as of January 1. 1956. 1.522 radio and tele-

vision stations were members of the National Association of Broad-

casters.

After careful examination. it was decided that the factors

of station age. network affiliation. and vhf or uhf transmission wane

arbitrary in nature and in no way affected the sampling; thus they

were discarded as specific criteria for station selection.

The National Association of Broadcasters divisions of radio

and television broadcast stations were utilized in the study: (1)

small stations (250 watts or less). (2) medium stations (250 watts

to 5.000 watts). (3) large stations (5,000 watts to 50.000 watts).

and (A) television stations.

In order to ascertain the number of each type of broadcast

facility Operating in the United States. the December 15. 1956.

report of the Federal Communications Commission Station Authori—

zations was consulted and it was determined that 1141 small stations,

1808 medium stations. 1&3 large stations. and 613 television statims

were in existence. A 10 per cent sampling of each type or size of

station was felt to be more than adequate for the purposes of the

study. Thus. llh small stations. 181 medium stations. 14 large

stations. and 61 television stations were believed to be representa-



43

tive. An adjustment was made to this sample. however. and is dis-

cussed in the next paragraph.

The matter of insuring equal geographical distribution of

the station sampling was achieved by employing the 17 districts of

the National Association of Broadcasters. These districts include

the 48 states and the District of Columbia. In an effort to secure

the equal distribution of questionnaires throughout the country.

some adjustment was necessary to the 10 per cent sampling eXplained

earlier. The adjustment made was one of a somewhat higher per-

centage sample.

The final sample arrived at. per National Association of

Broadcasters district. was as follows: (1) 7 small stations. (2)

11 medium stations. (3) 2 large stations. and (4) 4 television

stations. This made a total of 24 stations per district. The total

number of stations surveyed was 408. This represented the total for

the 17 NAB districts.

The total sample included 119 small stations. or 29 per cent

of the total 408 stations surveyed; 187 medium stations. or 46 per

cent of the sample total; 34 large stations, or 8 per cent; and 68

. television stations. or 17 per cent of the total sample. It should

be noted that the number of large radio stations surveyed per dis-

trict and totaling 34 stations represents a doubling of the original

percentage of large stations. The reason for this increase in the

large station sample was to insure a more respectable percentage of

returns from that group.

On April 29. 1957. station questionnaires were sent to 408

randomly selected stations. Approximately one month later. a



44

reminder letter was sent to those stations not yet returning replies.

A total of 210. or 52 per cent was received. A number of replies

were received too late to be included.

The distribution of the responding stations was as follows:

A total of 58 small radio stations, or 28 per cent of the 210 total

replies. responded to the questionnaire; 97 medium station replies.

or 46 per cent of the total 210. were receiVed; 18 large station

replies. or 9 per cent. were returned; and 37 television stations.

or 18 per cent of the 210 stations reporting. returned completed

questionnaires. These percentages closely parallel the percentages

of the various divisions of stations as established in the sample.

Over-all. approximately 12.4 returns were received from each

National Association of Broadcasters District, for a 52 per cent

return from each district.

Table 3 shows the composition of the station sample and the

distribution of station respondents.

The data derived from the objective questions of the three

questionnaires were recorded on large master tabulating sheets by

hand count. The subjective questions were placed in categories by

the writer and conclusions were drawn from them.
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Limitations of the Study

It cannot be denied that any research is conditioned to a

certain degree by limitations and this study is no exception. The

limitations associated with this study are as follows:

First. there is the limitation of number of returns. This

limitation demands that the investigator be constantly alert to the

samples in relationship to type, siZe, and locality.

Secondly, the limitation of the respondents -- to what extent

they can speak for an institution or station. It is assumed that the

director of radio and television does and can speak for the institu-

tion'which he represents and that the manager of the radio and/or

television station does and can speak for the station which hezmmre-

sents and that his Opinions are representative of the total manage-

ment of the station.

Third. there is the limitation of the questionnaires them-

selves. Were they clear and concise instruments? ‘Were they suffi-

ciently objectiva? 'Were the respondents unintentionally steered to

give certain answers? ‘Was there adequate question alignment between

the institutional. station. and graduate questionnaires?

Fourth. there is the limitation of tabulating the responses

to unstructured questions. The interpretation of such data is

dependent upon the discrimination, judgment. and experience of the

investigator.

Fifth. there is the limitation represented by the respondents

themselves. What are their biases, their vested interests. the

degree to which they are interested in the subject, the extent to

which they operate on a policy level (in the case of the institu-
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certain degree by limitations and this study is no exception. The

limitations associated with this study are as follows:
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limitation demands that the investigator be constantly alert to the

samples in relationship to type. size. and locality.

Secondly. the limitation of the respondents -- to what extent

they can speak for an institution or station. It is assumed that due

director of radio and television does and can speak for the institu—

tion which he represents and that the manager of the radio and/or

television station does and can speak for the station which helmmre-

sents and that his Opinions are representative of the total manage-

ment of the station.

Third. there is the limitation of the questionnaires them-

selves. Were they clear and concise instruments? were they suffi-

ciently objective? 'Were the respondents unintentionally steered to

give certain answers? 'was there adequate question alignment between

the institutional. station. and graduate questionnaires?

Fourth. there is the limitation of tabulating the responses

to unstructured questions. The interpretation of such data is

dependent upon the discrimination. judgment. and experience of the

investigator.

Fifth. there is the limitation represented by the respondents

themselves. What are their biases. their vested interests. the

degree to which they are interested in the subject. the extent to

which they operate on a policy level (in the case of the institu-
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tional and station respondents) and the accuracy of the replies of

all respondents?
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LOCATION OF RESPUKDILG INSTITUTICNS

  

 

Number of

State Responding

Institutions

1. Alabama 1

2. Arizona 1

3. Arkansas 1

h. California 8

5. Florida
3

6. Georgia l

7. Idaho 1

8. Illinois a

9. Indiana
4

10. Iowa 2

11. Kansas 2

12. Kentucky 1

13. Louisiana 1

lb. Maryland 1

15. Massachusetts 1

16. Michigan u

17. Minnesota 1

18. Mississippi 1

19. Missouri
4

20. Nebraska 2

21. New York
4

22. North Carolina 1

23. North Dakota 1

2h. Ohio 7

25. Oklahoma 2

26. Oregon 2

27. Pennsylvania 2

28. South Dakota 1

29. Texas 6

30. Utah 2

31. 'Washington 2

32. 'West Virginia 1

233. Wisconsin
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CHAPTER IV

A DESCRIPTIVE PROFILE OF THE INSTITUTIONAL BROADCAST

TRAINING PROGRAMS; THE PROFESSIONAL AND PERSONAL

CHARACTERISTICS OF THE FORMER BROADCAST TRAINING

STUDENT RESPONDENTS; AND. A DESCRIPTIVE PROFILE

OF THE BROADCAST STATION PERSONNEL NEEDS

Introduction

The purpose of this chapter is three-fold. First. it is the

purpose of this chapter to bring into focus the existing administra-

tive. faculty and equipment "facts" associated with radio and tele-

vision instruction in colleges and universities. If an effective

and articulate picture is drawn of the basic tools commonly used in

conjunction with radio and television training programs in insti-

tutions of higher learning. then a sound foundation will have been

established upon which a more effective analysis and evaluation of

the objectives. curriculums and other practices can be developed.

Second. it is the purpose of this chapter to report the "vital sta-

tistics" of the former radio and television students returning

completed questionnaires. It would seem that if meaningful inter-

pretations and analyses are to be made of the data collected from

the 175 former radio and television students of colleges and univer—

sities in relationship to the effectiveness and total worth of their

!
1
.
.
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radio and television training. it is essential to know the nature

of the critic. Third. it is the purpose of this chapter to deter-

mine what divisions of radio and television stations lack most for

qualified personnel, to ascertain the reasons for the scarcity of

personnel and to establish what divisions of radio and television

stations would profit most from employees with college training in

radio and television. and to determine what sources are used to

secure station personnel.

It is not the purpose of this chapter to make any major

analysis of any item or items included in any of the questionnaires;

in fact. a sincere attempt has been made to refrain from such action;

however. certain data impel the insertion of some interpretive

comments from time to time. The substance of analysis will follow.

in the main. in the later chapters.
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A Descriptive Profile of the Institutional

Broadcast Training Programs

Question IIA of the institutional questionnaire was. "Within

what department. or equivalent division. of your institution is your

radio and/or television training program located?"

Of the 77 institutions responding to this question. 45. or

58.4 per cent. indicated that radio and television training was

located in the Department of Speech or its counterpart. Eleven

schools. or lh.3 per cent of the total respondents to the question.

listed a Department of Radio, Department of Radio and Television. or

a Department of Radio. Television and Film. Elevan other institu-

tions indicated that radio and television training was an Inter-

discipline program. This latter departmental category included such

structures as: Department of Mass Communications. Department of

Journalism and Communications. and Department of Telecommunications.

One school. or 1.3 per cent of the total respondents. indicated that

radio and television training was located in the Department of

Journalism. Nine schools. or 11.7 per cent. reported that they had

no departmental classification in relationship to radio and tele-

vision training.

Examination of the departmental classification in relation-

ship to the four school groups showed that the departmental assign-

ment of radio and television was predominantly within the Department

of Speech in each instance.

Of the 39 institutions in Group 1. 23 schools. or 59.0 per

cent. reported radio and television training to be a part of the

Department of Speech; in Group 2. six institutions, or 66.7 per cent

.
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of the 9 schools in that group. stated that radio and television

training was located within the Department of Speech; in Group 3.

7 schools. or “1.2 per cent of the 17 schools in that group,

indicated that radio and television training was in the Department

of Speech. and 75.0 per cent of the 12 schools placed in Group h,

<Jr 9 schools. stated that radio and television training was a part

(if the Department of Speech.

The assigning of radio and televiSion training to the

Department of Speech was the majority classification in the case of

each group of institutions. It is important. however, to point out

tihat in the case of the Group 3 schools. 6 schools or 35.3 per cent

cxf the 17 institutions located within this group. indicated that

issuiio and television training was located within the Department of

Itaudio. Department of Radio—Television. or Department of Radio-

Television-Film. This departmmtal classification was the second

nusst often mentioned departmental assignment. Table 4 graphically

sknows the departmental classification of the radio-television pro—

grwums,

Question IIB of the Institutional questionnaire was. "Within

What, school. college. or equivalent division of your institution is

your radio and/or television training program located?"

It was found that of the 75 schools answering this question.

“£3 <>r 6u.0 per cent, indicated that the radio and television train-

il‘E: program was located within the College or School of Arts and

Sciences. The next most often mentioned college or school was the

Scrhbol of Speech with 9 colleges and universities or 12.0 per cent

of.‘the total respondents. Six colleges and universities. or 8.0 per
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cent. indicated that the radio and television training program was

to be found within the School of Fine Arts. Other collegesor

schools mentioned included: Inter-discipline control. College of

Business. Administration, School of Journalism. Three schools. or

h.0 per cent. indicated no college or school classification.

The stratification of the training programs. in terms of

school or college classification. can be seen in Table 5.

Question IIC of the Institutional questionnaire was."Within

what other departments. schools. or colleges. or equivalent divi-

sions of your institution are radio and/or television courses

taught?"

Thirty-one institutions. or 30.7 per cent of the total

respondents. listed Journalism; 24 schools. or 23.8 per cent. named

none; 11 institutions. or 10.9 per cent. cited Business; 10 schools

listed Education. or 9.9 per cent; and 8 schools. or 7.9 per cent.

cited Engineering. Other divisions were mentioned and were noted

in Table 6.

Questions IID. IIE. and IIF of the Institutional question-

naire dealt with the number of years radio and television course

work has been offered by the institutions. Specifically. question

IID was. "How many years has your institution offered major work in

radio?;" question IIE was. "How many years has your institution

offered major work in television?;" and question IIF was. "How many

years has your institution offered major work in radio and tele-

vision?"

Seventy-four institutions indicated the number of years

that major work in radio and the average number of years was 11.1.

.'
M

.
_

.
.
.
.
‘
—
.
.
.
—
“
‘
4
.

1



—
~
_
.
.
u
m

H
.
l
.
:
\
.
.
.
i
.
.
.
o
,
.
i

"
l
i
v
i
n
g
!.

h
.

 



A
D
M
I
N
I
S
T
R
A
T
I
V
E

C
L
A
S
S
I

 

l
l
e
g
e

o
f
_
—

A
r
t
s

&

i
e
n
c
e
s
*

F
I
C
A
T
I
O
N

O
F

P
e
r
-

n
s
e
s

t
i
e
n
t

T
H
E
R
A
D
I
O

I
n
t
e
r

D
i

c
'

R
e
-

i
n

*
*

P
e
r
-

5
C
e
n
t

-
T
E
L
E
V
I

S
c
h
o
o
l

o
f

p
e
e
c
h
*
*
‘

R
e
-

P
e
r
-

p
o
n
s
e
s

C
e
n
t

S
c
h
o
o
l

F
i
n
e
.
A
r
t
s
*
*
*
*

n
d
n
i
s
t
r
g
t
i
o
n

C
o
l
l
e
g
e

o
f

B
u
s
i
n
e
s
s

A
d
-

o
f

 

s
p
o
n
s
e
s

C
e
n
t

P
e
r
-

R
e
-

s
p
o
n
s
e
s

C
e
n
t

P
e
r
-

R
e
-

S
I
O
N

T
R
A
I
N
I
N
G

P
R
O
G
R
A
M
S

O
N

S
C
H
O
O
L

O
R
C
O
L
L
E
G
E

L
E
V
E
L

S
c
h
o
o
l

 

N
o

c
o
l
l
e
g
e

J
o
g
n
a
l
i
s
m

o
r
S
c
h
o
o
l

P
e
r
-

s
p
o
n
s
e
s
C
e
n
t

s
p
o
n
s
e
s

C
e
n
t

P
e
r
-

 

G
r
o
u
p

1
.

l
a
n
d

g
r
a
n
t

c
o
l
l
e
g
e
s
.

a
n
d

s
t
a
t
e
u
n
i
v
e
r
s
i
t
i
e
s

a
n
d

l
a
n
d

(
3
9
)

g
r
a
n
t

c
o
l
l
e
g
e
s
.

G
r
o
u
p

2
.

S
t
a
t
e

t
e
a
c
h
e
r
s

c
o
l
l
e
g
e
s
.

s
t
a
t
e

l
i
b
e
r
a
l

a
r
t
s

c
o
l
l
e
g
e
s
.

w
o
m
e
n
'
s

s
t
a
t
e

c
o
l
l
e
g
e
s
.

a
n
d
m
u
n
i
c
i
p
a
l

c
o
l
l
e
g
e
s
.

(
9
)

G
r
o
u
p

3
.

P
r
i
v
a
t
e

c
o
l
l
e
g
e
s

a
n
d
u
n
i
v
e
r
s
i
t
i
e
s
.

p
r
i
v
a
t
e

w
o
m
e
n
'
s

c
o
l
l
e
g
e
s
.

(
1
?
)

G
r
o
u
p

4
.

D
e
n
o
m
i
n
a
t
i
o
n
a
l

c
o
l
l
e
g
e
s

a
n
d

u
n
i
v
e
r
s
i
t
i
e
s
.

(
1
0
)

S
t
a
t
e

u
n
i
v
e
r
s
i
t
i
e
s

7
9
.
5

3
3
.
3

7
0
.
0

7
.
7

1
1
.
8

5
5
0
6

1
7
.
7

1
0
.
0

5
.
1

~
-

2

1
1
.
1

"
’

"
'
-

l
l
.
8

2

1
0
.
0

_
-

_

5
.
1

2
.
6

5
.
9

1
0
.
0

 

T
o
t
a
l
s

6
.
?

1
2
.
0

8
.
0

2
2
.
7

2
2
.
7

0
.
0

 

*
I
n
c
l
u
d
e
s
:

*
*
I
n
c
l
u
d
e
s
:

1
5

S
o
h
o

l
S
c
h
o

l
S
c
h
o

1
S
c
h
o

*
*
*
I
n
c
l
u
d
e
s
:

*
*
*
*
I
n
c
l
u
d
e
s
:

1
5

R
e
s
u
l0
1
5

0
1

0
1

0
1

u
a
g

i
1

t
s

0 O 0 e O

P
u

f
D
r
m

A
r
t
s

m
1

r
C
o
l
l
e

o

b
l
i
c

o
b
t
a
i
n
e
d

f
r
J
u
r
n
a
l
s
m l
a
t
i
o
n
s

A
r
t
s
.

g
e 1 R
e

i
c

n
i
t
i
e
s

f
r
o
mo
f

L
i
b

&
C

e
r
a
l

o
m
m
u
n
i
c
a
t

a
n
d

C

1
S
c
h
o
o
l

o
f

o
f

S
p
e
e
c
h

i
o
n
s

u
n
i
c
a
t
i
o
n
s
.

a
n
d

1
S
c
h
o
o
l

o
f
R
a
d
i
o
-
T
V
—
F
i
l
m
.

T
h
e
a
t
r
e

A
r
t
s
.

2
D
i
v
i
s
i
o
n
s

o
f
C
r
e
a
t
i
v
e

A
r
t
s
.

1
D
i
v
i
s
i
o
n

o
f

A
r
t
s

r
e
s
p
o
n
s
e
s

t
o

q
u

.
1
S
c
h
o
o
l

o
f

C
o
m
m
u
n
i
c
a
t
i
o
n
s
.

1
C
o
l
l
e
g
e

o
f
C
o
m
m
u
n
i
c
a
t
i
o
n

A
r
t
s
.

e
s
t
i
o
n

1
1
8

o
f

t
h
e

I
n
s
t
i
t
u
t
i
o
n
a
l

Q
u
e
s
t
i
o
n
n
a
i
r
e

55



‘
I
.
.
‘
_
'
.
'
_
"
_
‘
-
;
f
_
1
_
7
_

.
1
"
)

'
-
‘
-
"
‘
1
(
"
'
"
-

I
"
"
"
‘
€
3
‘
:
.
‘

l
r
‘
n
w
z
u
:

I
”

"
T
"
!

(
”
‘
1

-
J
.
“
J
_
"
Z
L
_
'
_
.
~
"
-
E
m
"
'

.
.
.
g
s
-
n
-
u

w
-
u
—

~
I

'
.

.

 
 



A
D
M
I
N
I
S
T
R
A
T
I
V
E

C
L
A
S
S

G
r
o
u
p

1
.

S
t
a
t
e

u
n
i
v
e
r
s
i
t
i
e
s
.

l
a
n
d

g
r
a
n
t

c
o
l
l
e
g
e
s
.

a
n
d

s
t
a
t
e
u
n
i
v
e
r
s
i
t
i
e
s

a
n
d

l
a
n
d

g
r
a
n
t

c
o
l
l
e
g
e
s
.

(
3
9
)

G
r
o
u
p

2
.

S
t
a
t
e

t
e
a
c
h
e
r
s

c
o
l
l
e
g
e
s
.

s
t
a
t
e

l
i
b
e
r
a
l

a
r
t
s

c
o
l
l
e
g
e
s
.

w
o
m
e
n
'
s

s
t
a
t
e

c
o
l
l
e
g
e
s
.

a
n
d
m
u
n
i
c
i
p
a
l

c
o
l
l
e
g
e
s
.

(
9
)

G
r
o
u
p

3
.

P
r
i
v
a
t
e

c
o
l
l
e
g
e
s

a
n
d
u
n
i
v
e
r
s
i
t
i
e
s
.

p
r
i
v
a
t
e

w
o
m
e
n
'
s

c
o
l
l
e
g
e
s
.

(
1
7
)

G
r
o
u
p

4
.

D
e
n
o
m
i
n
a
t
i
o
n
a
l

c
o
l
l
e
g
e
s

a
n
d

u
n
i
v
e
r
s
i
t
i
e
s
.

(
1
0
)

I
F
I
C
A
T
I
O
N

l
i
e
g
e

o
f

A
r
t
s
&

i
e
n
c
e
s
‘

P
e
r
-

U
S
E
S

7
9
.
5

O
F

T
H
E
R
A
D
I
O
-
T
E
L

I
n
t
e
r
-

D
i
s
c
i
p
l
i
n
§
*
*

R
e
-

P
e
r
-

S
p
o
n
s
e
s

C
e
n
t

S
c
h
o
o
l

o
f

S
p
e
e
c
h
*
*
*

P
e
r
-

s
p
o
n
s
e
s

C
e
n
t

5
5
.
6

1
7
.
7

1
0
.
0

S
c
h
o
o
l

C
o
l
l
e
g
e

o
f

B
u
s
i
n
e
s
s

A
d
-

E
V
I
S
I
O
N

T
R
A
I
N
I
N
G

P
R
O
G
R
A
M
S

O
N

S
C
H
O
O
L

O
R

C
O
L
L
E
G
E

L
E
V
E
L

S
c
h
o
o
l

o
f

 

P
e
r
—

5
.
1

1
1
.
1

1
1
.
8

1
0
.
0

F
i
n
:

A
r
t
s
*
*
*
*

m
i
n
i
s
t
r
g
t
i
o
n

P
e
r
-

s
p
o
n
s
e
s

C
e
n
t

s
p
o
n
s
e
s

C
e
n
t

1
1
.
8

N
o

c
o
l
l
e
g
e

J
o
u
r
n
a
l
i
g
m

o
r
S
c
h
o
o
l

R
e
-

P
e
r
-

'
P
e
r
-

s
p
o
n
s
e
s
C
e
n
t

s
p
o
n
s
e
s

C
e
n
t

2
5
.
1

2
.
6

5
.
9

1
0
.
0

 

T
o
t
a
l
s

5
6
.
7

1
2
.
0

8
.
0

2
.
7

4
.
0

 

*
I
n
c
l
u
d
e
s
:

1

*
*
I
n
c
l
u
d
e
s
:

uwr4r4r4

*
*
*
I
n
c
l
u
d
e
s
:

*
*
*
*
I
n
c
l
u
d
e
s
:

r-l

R
e
s
u
l
t
s

S
c
h
o
o
l
s

o
r

S
c
h
o
o
l

o
f
J
o
u
r
n
a
l
i
s
m
&

C
o
m
m
u
n
i
c
a
t
i
o
n
s
.

1
S
c
h
o
o
l

o
f

C
o
m
m
u
n
i
c
a
t
i
o
n
s
.

1
C
o
l
l
e
g
e

o
f
C
o
m
m
u
n
i
c
a
t
i
o
n

A
r
t
s
.

i
o
n
s

a
n
d

C
o
m
m
u
n
i
c
a
t
i
o
n
s
.

a
n
d

1
S
c
h
o
o
l

o
f
R
a
d
i
o
-
T
V
—
F
i
l
m
.

o
f

T
h
e
a
t
r
e

A
r
t
s
.

2
D
i
v
i
s
i
o
n
s

o
f
C
r
e
a
t
i
v
e

A
r
t
s
.

1
D
i
v
i
s
i
o
n

o
f

D
i
v
i
s
i
o
n

o
f

S
p
e
e
c
h

S
c
h
o
o
l

o
f

S
c
h
o
o
l

o
f

L
a
n
g
u
a
g
e

A
r
t
s
.

S
c
h
o
o
l

o
f

P
u
b
l
i
c

R
e
l
a
t

C
o
l
l
e
g
S
S

D
r
a
m
a
t
i
c

E
X
“
.
.
.

A
-
~
4
U
L
'

o
f
L
i
b
e
r
a
l

A
r
t
s
.

1
S
c
h
o
o
l

t
i
e
s

o
b
t
a
i
n
e
d

f
r
o
m
r
e
s
p
o
n
s
e
s

t
o

A
r
t
s

A
r
t
s

q
u
e
s
t
i
o
n

1
1
8

o
f

t
h
e

I
n
s
t
i
t
u
t
i
o
n
a
l

Q
u
e
s
t
i
o
n
n
a
i
r
e

55



56

TABLE 6

OTHER DEPARTMENTS. SCHOOLS. COLLEGES. OR EQUIVALENT DIVISIONS OF COLLEGES

AND UNIVERSITIES IN WHICH RADIO AND/OR TELEVISION COURSES ARE TAUGHT

I

 

 

 

 

Divisions Responses Per Cent

1. Journalism 31 30.7

2. None 24 23.8

3. Business 11 10.9

4. Education 10 9.9

5. Engineering 8 7.9

6. Music 4 4.0

7. Speech 4 4.0

8. Drama 2 2.0

9. General Studies 2 2.0

10. Extension 1 1.0

11. Cinema 1 1.0

12. Audio-Visual l 1.0

13. English 1 1.0

14. Sociology 1 1.0

100.2

 

Results obtained from question IIC of the Institutional

Questionnaire
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Sixty-nine colleges and universities reported the offering of major

work in television and the average number of years such work was

offered was 3.5 yerrs. Seventy-one schools reported offering major

work in radio and television and the average number of years such

work has been offered was 4.6 years.

No particular group of colleges and universities was pre-

dominantly ahead in the offering of radio work. The range of years

that radio course work has been offered within the four institutional

groupings ranged from 9.2 years to 11.9 years.

In regard to major work in television. Group 3 institutions.

private colleges and universities. indicated an over-all average of

5.9 years of concentration. while Group 2 institutions. state

colleges and municipal schools. reported the length of time that

major work in television has been in effect was .75 years. These

were the two extremes noted in relationship to the total group

average of 3.5 years.

The average number of years major work in radio and tele-

vision was noted to be less than the average for radio and more than

major work in television. This variance of 11.1 years for radio.

3.5 years for television. and 4.6 years for radio and television

major work is believed to reflect the common practice to teach

certain phases of television with or without television equipment;

this was best exemplified in regard to the institutions in Group 2.

Table 7 shows the number of years major work in radio has

been offered in colleges and universities.

In questions Illa. IIIB. and IIIC of the Institutional

questionnaire. the respondents were asked to indicate the number of
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faculty members who were fulltime teachers of radio and television.

the number of faculty members who were fulltime faculty but taught

radio and television courses on a parttime basis. and the number of

parttime radio and television faculty. In addition. the respondents

were requested to indicate if the faculty taught radio courses only.

television courses only. or radio and television courses. Seventy—

four institutions replied to these questions.

The average number of fulltime faculty members teaching

radio and television courses fulltime was 2.8 persons for the 74

institutions; the average number of fulltime faculty members teach—

ing radio and television courses as partial teaching loads was 1.7

persons for the total respondents; and the average number of part-

time faculty members teaching radio and television courses only was

1.4 persons. The total average number of faculty members teaching

radio and television was 5.9 persons per school. (See Table 8.)

0f the 207 fulltime faculty members. reported by the insti-

tutions to be teaching radio and television courses only. 166

instructors. or 80.2 per cent. teach both radio and television

courses; 26 faculty members. or 12.6 per cent. were reported to be

teaching only radio courses; and 15 instructors. or 7.3 per cent.

were reported to be teaching television courses only.

In each of the major groupings of the responding colleges

and universities. the majority of fUIltime faculty members teaching

radio and television courses only. teach a combination of radio and

television courses.

Table 9 readily shows the number of fulltime radio and

television faculty members.
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0f the 125 fulltime faculty members. reported by the insti-

tutions to be teaching radio and television courses as partial teach-

ing loads. 73 instructors. or 58.4 per cent. teach both radio and

television courses; 26 faculty members. or 20.8 per cent. teach only

radio courses and the same number of faculty members teach tele-

vision courses only. Table 10 readily shows the number of fulltime

faculty members teaching radio and television subjects parttime.

In each of the four major groupings of the responding

colleges and universities. the majority of fulltime faculty members

teaching radio and television courses as a partial teaching assign—

ment. teach a combination of radio and television courses.

0f the 104 parttime faculty members. reported by the insti-

tutions to be teaching radio and television courses only. 61

instructors. or 58.7 per cent. teach both radio and television

courses; 30 faculty members. or 28.9 per cent. teach television

courses only; and 13 instructors. or 12.5 per cent teach radio

courses only. See Table 11 for the number of parttime faculty with

each group teaching radio-television courses.

With the exception of those institutions in Group 2. as

noted in Table 11. the majority of parttime radio and television

faculty members teach a combination of radio and television courses.

In the case of Group 2 schools. 3 instructors. or 75.0 per cent of

the parttime faculty reported. teach television courses only.

In questions IIID. IIIE. and IIIF of the Institutional

questionnaire. the respondents were asked to indicate the number of

fulltime faculty members and parttime faculty members with commer-

cial or educational radio and/or television eXperience.
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0f the 332 fulltime faculty members teaching radio and tele-

vision courses either fulltime or parttime. 178 instructors. or 53.6

per cent. indicated they had commercial broadcast industry exper-

ience and 206 instructors. or 62.1 per cent. indicated educational

broadcast industry experience.

Within the parttime radio and television faculty category.

94 instructors. or 90.4 per cent of the total 104, indicated commer-

cial broadcast industry experience and 50 instructors. or 48.1 per

cent. indicated educational broadcast eXperience.

The percentage of fulltime faculty members teaching radio and

television courses fulltime or parttime and having commercial broad-

cast industry experience was relatively the same for each of the four

major groups of schools. Approximately 50.0 per cent of the full-

time faculty within each group indicated such experience. The range

for the groups was from 47.6 per cent for Group 2 schools to 64.7

per cent for Group 4 schools.

The number of fulltime faculty members possessing educa-

tional broadcast experience was somewhat higher. as noted previously.

and this greater degree of educational broadcast experience was

found to be true within each grouping of schools with the exception

of Group 4 schools. Equal commercial and educational broadcast

industry experience was noted for that grouping. The range for

educational experience in broadcasting was from 56.3 per cent of

the fulltime faculty for Group 1 schools to 81.0 per cent of the

fulltime faculty for Group 2 schools.

In the case of the parttime faculty. the percentage of

faculty having commercial experience was understandably higher. The
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average for the entire group was 90.4 per cent. The range was found

to be from 76.7 per cent for Group 1 faculty to 100.0 per cent for

the Group 2 faculty.

At the same time. the parttime faculty had a substantial

amount of educational broadcast industry experience. Fifty of the

104 parttime faculty members. or 48.1 per cent. registered educa-

tional broadcast experience. The number of parttime radio and

television faculty having educational experience ranged from 43.8

per cent for Group 4 schools to 75.0 per cent for Group 2 schools.

Table 12 clearly shows the extent of radio-television faculty com.

mercial and educational broadcasting eXperience.

In conjunction with the questions dealing with the number

of faculty members having commercial and educational broadcast

experience. the representatives of the surveyed institutions were

requested to indicate the divisions of the radio and television

industry in.which faculty members had been or are employed. A

listing of the various divisions of the industry were included

within the questionnaire.

It was found that the predominant divisions of the broadcast

industry in which the fulltime and parttime faculty members had

gained commercial and educational experience in broadcasting were

strikingly similar.

In the case of the fulltime faculty. the five most often

mentioned industry divisions were: (1) commercial radio station.

(2) educational radio station. (3) commercial television station.

(4) educational television station. and (5) radio network. (See

Table 13.)
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Within the parttime faculty group the five most often men—

tioned industry divisions were as follows: (1) commercial radio

station. (2) commercial television station. (3) educational tele-

vision station. (4) television network. and (5) radio network. The

only division not listed within the first five divisions of the

parttime faculty listing that was mentioned within the first five of

the fulltime faculty was (2) educational radio station. This.

however. was number 6 in frequency of mention within the parttime

group. (See Table 13.)

The most often mentioned industry divisions in the combined

listing of fulltime and parttime faculty was as follows: (1) com-

mercial radio station. (2) educational radio station. (3) commercial

television station, (4) educational television station. and.(5)

radio network. (See Table 13.)

In questions IVC and IVD of the Institutional questionnaire.

the respondents were asked to indicate. "What degrees can be earned

by undergraduate students of radio and/or television at your insti-

tution?" and "What graduate degrees are offered in conjunction with

your radio and/or television training program at your institution?"

Seventy-three responses were received in conjunction with

these questions and the following distribution of degrees was estab-

lished and are shown in Table 14. Twenty-two institutions (30.1 per

cent) indicated that they award the bachelor degree only; 38 insti—

tutions (52.1 per cent) indicated that they award both a bachelor

and master degree; and. 13 institutions (17.8 per cent) indicated

that they award a bachelor. master. and doctor degree. The majority

of the 73 responding institutions offer the bachelor and master

degrees.
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The majority of institutions. within each institutional

group. responding to questions. indicated the offering of the

bachelor and master degrees. Eighteen institutions (50.0 per cent)

of the institutions in Group 1 indicated that they offer a bachelor

and master degree. Six institutions (66.7 per cent) of the schools

in Group 2 indicated that they offer a bachelor and master degree.

Seven institutions. (41.2 per cent) of the institutions in Group 3,

indicated that they offer bachelor and master degrees. and seven

institutions (58.3 per cent) of the colleges and universities in

Group 4 indicated that they offer a bachelor and master degree in

conjunction with their radio and television training.

Only two of the four institutional groups indicated the

offering of bachelor. masters. and doctoral degrees. These two

groups were Group 1 and Group 3.

Nine institutions (25.0 per cent) of the Group 1 institu-

tions reported the offering of the 3 types of degrees and 4 insti-

tutions (23.5 per cent) of the Group 3 schools reported the offer-

ing of the 3 types of degrees.

Table 15 indicates the complete breakdown of degree offer-

ings in relation to the 4 institutional groupings.

Question IVE of the Institutional questionnaire was. "How

many undergraduate students are 'majoring' in radio and/or tele—

vision at your institution as of Fall. 1956?"

Seventy responses were recorded for this question and the

average number of undergraduate "majors" was 54.6 students.

Within the 4 groups of colleges and universities. substan-

tially larger numbers of "majors" were recorded for schools in
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TA RIF. 15

ACADEMIC DFGRFFS OFFERED IN RADIO-TFLFVISION TnnINING PROGRAMS IN COLIFGFS AVG UNIVERSITIES

 

10.

11.

12.

13.

14.

15.

16.

17.

 
-u-—-——.—.-~— ...... --_—hm--—”--—--

 

Degrees

——.

Bachelor of Arts

Bachelor of Science

Bachelor of Fine Arts

Bachelor of Arts and Bachelor of Science

Bachelor of Science and Bachelor of

Fine Arts

Bachelor of Arts and Master of Arts

Bachelor of Science and Master of Arts

Bachelor of Science and Master of

Science

Bachelor of Science and Master of

Fine Arts

Bachelor of Fine Arts and Master of

Fine Arts

Bachelor of Arts. Bachelor of Science

and Master of Arts

Bachelor of Arts, Bachelor of Science.

Bachelor of Fine Arts and Master of Arts

Bachelor of Arts. Bachelor of Science.

Master of Arts. and Master of Science

Bachelor of Arts. Master of Arts.

Doctor of PhiloSOphy

Bachelor of Arts. Bachelor of Fine Arts.

Master of Arts and Doctor of PhiIOSOphy

Bachelor of Science. Master of Science,

Master of Television, and Doctor of

PhiIOSOphy

Bachelor of Fine Arts. Master of Arts.

Master of Fine Arts. and Doctor of

Philosophy

Group 1 Group 2 GroUp 3 GrOUp 4

.—

a

u

2 2

- ?

- 1

1 -

- 1

3 2

- 1

- 2

2 -

- l

1 1

— 2

o O — - - a ---—.—.—--—

y-.. -4 -w-v--n——-‘"——o---Q——D -~—"-- - — -.

Total

1]

6
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.Q13 15 -- Continued
. __ ...-Vru-u-n a--‘--‘--a¢—-«e_ --.—-----—-—«-

"p ..

Degrees Group 1 Groun 2 Group 3 Group 4' Total

————_.-_‘..0 — --

18. Bachelor of Arts. Bachelor of Science.

Master of Arts. Master of Science. and 2 - 1 — 3

Doctor of Philosophy

19. Bachelor of Arts. Master of Arts.

Doctor of Education and Doctor of 2 _ _ _ 2

Philosophy

20. Bachelor of Science, Master of Arts,

Master of Science. Doctor of Education, — - 1 - l

and Doctor of Philosophy

 
- A— _._.__-,—__‘_-—-.__..- ‘~--— --.. .-.-v"--r--w-m—>~‘~m~-~-w--n-fib-*
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Groups 1 and 3 than for schools in Groups 2 and #. Group 1 schools

had an average number of 53.9 undergraduate "majors" and Group 3

schools had an average number of 95.0 undergraduate "majors."

Group 2 schools had an average number of 26.5 undergraduate "majors"

and Group a schools had an average number of 21.6 undergraduate

"majors."

This enrollment difference is attributed, in part, to the

fact that both Group 1 and 3 schools have larger total student body

enrollments. Consequently, larger groups of "majors" might be

expected in relationship to any field of study.

In question IVF of the Institutional questionnaire, the

respondents were requested to indicate the number of graduate

students enrolled in radio and television courses and were classi-

fied as "majors" or "minors."

Fifty—eight institutions reported the enrollment of grad-

uat§_radio and/or television "majors" and the average number for the

entire group was 6.3 "majors."

Within the h groups of colleges and universities, Group 3

schools showed a substantially greater number of graduate student

"majors" with an average enrollment of 12.2 students. Group 1

schools indicated an average enrollment of b.8 schools and Group 3

schools indicated an average enrollment of 7.0 students. Group h

schools indicated an average enrollment of 2.0 graduate "majors."

Fifty—two institutions reported the enrollment of graduate

radio and/or television "minors" and the average number of "minors"

for the entire group was h.2 students.

Within the 4 groups of colleges and universities, Group 2
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schools showed a substantially larger number of ggggyate "minors"

with an average number of 13.7 students. Group 4 schools had the

lowest number of graduate "minors" with an average of 1.2 students.

Group 1 schools had an average enrollment number of 3.0 students

and Group 3 schools had an average graduate "minors" enrollment of

3.5 students.

The enrollment figures for both undergraduate and graduate

"majors" in terms of the 4 classifications of schools may be seen in

Table 16.

In question VA of the Institutional questionnaire. the

respondents were requested to indicate the type or types of ggdig

studio facilities regularly used in relationship to radio and tele-

vision training. A list of 6 different facility arrangements was

included within the question.

Forty-two institutions (or 5h.6 per cent) indicated that

they employed (1) Institutionally owned and Operated radio stations.

Thirty-two institutions (or 41.6 per cent) indicated that they

employed (2) Studio facilities with tape and/or disc recording

equipment; 28 schools (or 36.4 per cent) indicated they used (3)

Studio facilities with permanent lines to local commercial radio

stations and tape and/or disc recording equipment; this same number

of schools reported that they employed (4) Institutionally owned and

operated wiredawireless radio stations. Six schools (or 7.8 per

cent) reported the use of (5) Privately owned and operated commercial

radio stations and two schools (or 2.6 per cent) indicated they

employed (6) Studio facilities with permanent lines to local com-

mercial radio stations. (See Table 17.)
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This order of frequency of use did not remain constant

within each of the 4 major groupings of the colleges and univer—

sities. In the case of Group 1 and Group 3 schools. (1) Insti—

tutionally owned and Operated radio stations were the most Often

mentioned radio studio facilities used in radio and television

training. Twenty-seven schools (or 69.2 per cent) of Group 1

schools and 11 Group 3 schools (or 64.7 per cent) indicated this

radio studio facilities arrangement.

The most Often mentioned radio studio facilities arrange-

ment mentioned by Group 2 schools, however. was (3) Studio facil-

ities with permanent lines to local commercial radio stations

and/or disc recording equipment. Six schools (or 66.7 per cent)

indicated this arrangement.

And in the case Of Group 4 schools. 7 schools (or 58.3 per

cent) stated that the radio studio facilities arrangement most

Often employed was (4) Institutionally owned and Operated wired-

wireless radio station. (See Table 17.)

Question VB of the Institutional questionnaire asked. "How

many hours Of programming do your students present to the public

over these radio studio facilities weekly?"

Seventy-six institutions responded to this question and the

median number of programmed hours was 27.8. Group 3 schools indi-

cated the largest number Of median programmed hours with 40.0 and

Group 2 schools indicated the smallest number Of median programmed

hours with 4.0. Group 1 and Group 2 schools had median programmed

hours Of 29.0 and 26.5.
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The range Of programmed hours for the entire group Of

respondents was 0.0 hours to 151.5 hours. (See Table 18.)

The most predominant type Of program employed within these

programmed hours was Music with a median of 22 hours per week with

no other type of program offering substantially employed. (See

Table 19.)

The itemization Of radio equipment utilized in the radio and

television training programs Of the 77 responding institutions can be

seen in Table 20.

In question VD of the Institutional questionnaire, the

respondents were requested to indicate the type or types of telgy

vision studio facilities regularly used in relationship to radio and

television training. A list of 7 different facility arrangements

was included within the question. Seventy-seven institutions

responded to the question.

Twenty-eight institutions (or 36.4 per cent) indicated that

they employed (1) Studio facilities with 16 mm. film camera equip-

ment; 27 institutions (or 35.1 per cent) indicated that they employed

(2) Studio facilities with closed-circuit television system for

intra-school or intra-campus use only; 23 colleges and universities

(Or 29.9 per cent) employed (3) privately owned and Operated commer—

cial television stations; 15 colleges and universities (or 19.5 per

cent) stated that they (a) had no television facilities; 14 schools

(or 18.2 per cent) reported (5) Institutionally owned and operated

television station and 14 schools reported (6) Studio facilities

with kinescope recording facilities. Eight institutions (or 10.4

per cent) stated they used (7) Studio facilities with permanent
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TABLE In;

PROGRPM TYPRS ENRLOYFD IN STUDENT TRAINING USE OF RADIO STUDIO FACILITIES*

  ..- ‘o- - ---—-----

- 
— .-

.. - --.‘r—uhu - —-— .-----.———- .- -....—-——. H.n———.—.-.—p ...—n—u— —_ ... - ———‘.— _ *‘-._._
 

 

 

Number of Median Hours Range-6ft.

Program Institutions Reportirm: Programmed Hours Programmed Hours

Type Responses Per Cent

1. Agricultural 5 1.6 0.50 0.0 - 1.00

2. Children's 18 5.8 0.50 0.0 - 7.00

3. Comedy 7 2.3 1.00 0.0 - 7.00

h. Discussion 36 11.7 1.25 0.0 - 1.25

5. Drama 39 12.7 1.00 0.0 - 10.00

6. Educational 26 8.0 3.50 0.0 - 36.00

7. Music 49 15.9 2.00 0.0 - 85.00

8. News #5 10.6 2.50 0.0 - 7.00

9. Quiz 7 2.3 1.00 0.0 - 3.00

l0. Religious 25 8.1 1.00 0.0 — 10.00

11. Sports 5 1.6 3.00 0.0 - h.00

12. Talks 32 10.4 1.50 0.0 - 15.75

13. Variety lb 0.6 1.50 0.0 - RC.CO

100.0

 

w—*-—-—-- 

 

‘-rfi'-H-w““.--.-U.——-“-v-

*As determined from the responses to question VC of the Institutional

Questionnaire
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TABLE 20

RADIO EQUIPMWNT OWNTRSHIP IN THE RéDlC-PKLEVISION TRfiINING PROS ANS OF 77

COLLEGES AND UNIVERSITIES

  _— .-.-—-—-.-~-—-.—----~--—---m‘-----o’-——_--—-.——g.-.Q-.C—— .u—-

h - — -.—
  

 

 

—c--- a ..u— ‘

 
 

Number of AVerage Range of

Equipment Schools Per Cent Number Equipment

ESESIEEPE' .--i ..9i‘1:‘1.....__.93’35‘f§?12.-._

1. Radio studios 73 94.8 3.0 1 - 10

2. Radio control rooms 72 93.5 1.8 l 5

3. Radio audio consoles 73 94.8 2.1 l 5

4. Turntables 73 94.8 4.6 2 12

5. Microphones 72 93.5 9.6 2 26

6. Tape recorders 74 96.1 4.8 1 17

7. Radio receivers 63 81.8 3.2 1 20

8. Sound trucks 42 54.6 1.0 1 3

9. Dietrecorders 11 14.3 1.4 0 3

10. Remote units 9 11.6 1.7 O 3

ll. Facsimile l 1.3 1.0 0 1

12. One-half watt transmitters 1 1.3 8.0 0 8

13. Tape editing console I 1.3 1.0 0 l

14. Tape duplicating system 1 1.3 1.0 0 1
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coaxial cable or microwave link to a local television outlet; 4

schools (or 5.2 per cent) stated they employed (8) Community owned

and operated television stations; and 1 school (or 1.3 per cent)

reported (9) Studio facilities with 35 mm. film camera equipment.

(See Table 21.)

Within Group 1 schools. 19 institutions (or 48.7 per cent)

indicated they employed (2) Studio Facilities with closed—circuit

television system for intra-school or intra-campus use only. This

percentage represented the largest number of Group 1 schools. The

least used facilities of this group was (8) Community owned and

operated television station. One school (or 2.6 per cent) indi-

cated use of such facilities.

The most common studio facility arrangement for Group 2 and

Group 4 schools was (3) Privately owned and operated commercial

television stations. Five institutions within Group 2 (or 55.6 per

cent) indicated this facility and 4 schools within Group 4 (or 33.3

per cent) indicated the employment of this facility arrangement.

Group 3 schools reported that the most often employed

studio facility arrangement was (1) Studio facilities with 16 mm.

film camera equipment. Seven institutions (or 41.2 per cent)

reported this combination.

The number of schools within each of the 4 major groupings

of institutions employing the various facilities arrangements can be

seen in Table 21.

Question VE of the Institutional questionnaire asked, "How

many hours of programming do your students present to the public

over these television studio facilities weekly?"
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Seventy-four institutions responded to this question and the

median number of hours programmed was 0.375 hours. Group 3 schools

indicated the largest number of programmed hours with a median hour

total of 0.75 hours and Group 4 schools indicated the smallest

number of programmed hours with a median hour total of 0.125.

Group 1 and Group 2 institutions had median hour totals of .50 and

0.25 hours.

The range of programmed hours for the entire group of

responding institutions was 0.0 hours to 40.0 hours. (See Table 22.)

The most predominant types of programs employed within

these programmed hours were Education and Music. Twenty-five insti-

tutions (or 34.7 per cent) reported a median hour total of 1.00

hours of Education and 5 schools (or 6.9 per cent) reported a median

hour total of 2.00 hours of Music. (See Table 23.)

The itemization of television equipment owned and utilized

within the radio and television training programs of the 74 respond-

ing institutions can be seen in Table 24.

In question VIIC of the Institutional questionnaire, the

respondents were asked, "What are the training problems facing you

today?" A list of 18 items were included to facilitate answering.

with space provided for additional problems. In addition, the

respondents were asked to rate on a 1, 2, 3 basis the most important

training problems facing their institutions.

A total of 77 institutions answered the question and the 7

most frequently checked training problems were as follows: (1)

equipment needs, (2) finance, (3) improvement of training facilities

(physical plant), (4) faculty extra-curricular activity loads,
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TABLE 23

PROGRAM TYPES EMPLOYED IN STUDENT TRAINING USE OF TELEVISION STUDIO FfiCILITIES*

— -..- -..—..—-—.—- w— c—-.—-———- -— .— _— - - - _ .— -.-—...-.
 . -—-a— -4—— a .. -m-O-“ -——

 —. — Hw— - .— .. van—cow“---_ .. -- -_.— _.. -..—...; —_—u_- - —. -_— 

  
 

 

Number of Median Number Range of

Program Institutions Renortinq ‘Programmed Hours Programmed Hours

Type Responses Per Gent - ,_,,_,i,___

1. Agricultural - — - - -

2. Children's 3 “.2 0.50 0.0 - 2.00

3. Comedy 2 2.8 0.25 0.0 - 0.25

u. Dissenssion 6 8.3 0.75 0.0 - 6.75

5. Drama 5 6.9 0.50 0.0 - 2.00

6. Education 25 34.7 1.00 0.0 - 22.50

7. Ensic 5 6.9 2.00 0.0 - 10.00

8. News 7 9.7 0.75 0.0 - 1.50

9. Quiz 2 2.8 0.375 0.0 - 0.50

10. Religious 2 2.8 0.25 0.0 — 0.50

11. Sports — — - - _

12. Talks 5 6.9 0.50 0.0 — 0.50

13. Variety 10 13.9 0.50 0.0 - 6.00

99.9

  

*As determined from the responses to question V F of the Institutional

Questionnaire
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TABLE 24

.5- ...1

SILL

COLLJGES AND UNIVERSITIES

 
 

.—.- --

 

-.... —.-—-— .... n.--“ ~ .1- - A-o “..---.. ‘4-.--.--— ---.—. — v

.- ..———
 

- ---“nut-h .-

-

VISION TRAINING PROGRAMS OF 77

 
 w.

-—

 

 

Number of Average Range of

Equipment Schools Per Cent Number Enuipment

Reporting Owned Ownership

1. Television studios #8 62.3 1.7 0 4

2. Television control rooms #8 62.3 1.3 0 3

3. Television audio consoles 43 55.8 1.5 0 h

0. Television cameras 46 59.7 2.9 0 6

Image Orthicon cameras 27

Vidicon cameras 29

Film cameras 3

5. Television camera mounts 43 55.8 2.9 0 6

Booms 8

Pedistals l8

Tripods 30

Others (cranes) l7

6. Television switchine unite 03 55.8 1.5 0 u

7. Microphones “1 53.2 6.0 0 I5

8. lighting panels 36 06.8 1.7 0 7

Q. Kinescore recorders 21 27.3 1.0 0 1

10. 1.?:1]!!! cameras 37 08.7 2.9 0 10

33 mm. cameras 1

16 mm. cameras (30F) 27

16 mm. cameras (Silent) P6

11. Television receivers 38 49.4 4.5 0 15

1?. Mike booms 5 6.5 1.2 O 2
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REEIZU —— Continued

   

 
 

---- ......M I” ’ ’ ‘ "M“ ” "6565—8: "REEEZ‘. --- Range. of‘

Bouipment Schools Per Cent Number Equipment

3923911.“? 9E“??? - ---.fi’Tfii’L’fle

ll Projectors 17 2?.1 1.h 0 - 3

16 mm. 8.0.8. projectors 6

Opaque projectors 2

BaIOpticans l

2 x 2 slide projectors 2

MUltinleyers 3

Rear screen projectors 2

Telops l

1“. Film editing units 6 7.8 1.? 0 - 2

15. Special Plectronics Gear 5 6.5 1.0 0 - 1

Zoomar lenses (field & studio) 2

Montage units 1

Magnetic film recorders 2

16. Remote trucks 2 2.6 1.0 0 - l
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(5) salaries, (6) curriculum construction, and (7) development of

graduate program. (See Table 25.)

These 7 most frequently checked problems were also the 7

most important training problems facing institutions as determined

by the composite score based on the reversed values of l. 2, and 3

ratings. Ranking of the problems in terms of importance was as

follows: (1) finance. (2) improvement of training facilities.

(3) equipment needs. (4) faculty extra-curricular activity loads.

(5) curriculum. construction. (6) development of graduate program,

and (7) salaries. (See Table 25.)

In a breakdown by institutional groups on the basis of

frequency of problem mention. Table 26 indicates that Group 2.

Group 3 and Group 4 schools most frequently mentioned problem was

equipment needs. In addition. Group 4 schools also listed faculty

extra-curricular activity loads as the most frequently mentioned

problem. Group 1 schools most frequently mentioned finance as a

problem.

There was some variance in relationship to the second most

frequently mentioned training problems among the 4 institutional

groups. Group 1 schools cited equipment needs and improvement of

training facilities as the second most frequently mentioned prob-

lems. Group 2 and Group 4 schools listed finance as the second

most frequently mentioned problem and Group 3 schools placed sal-

aries as the second most frequently mentioned training problem.

The least frequently mentioned training problem in the total

ranking and among the 4 institutional groups was limitations of

Cellege enrollments.
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new 25

EXEC-TELEVISION TRAINING PROBLWNS FACING COLLEGES AND UNIVFRSITUPS AND THEIR IMPORTANCE
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1. Equipment needs 51 14.1 1 46 3

2. Finance 41 11.3 2 80 1

3. Improvement of trairing facilities 36 9.9 3 49 2

4. Faculty extra-curricular activity 35 9.7 4 38 4

loads

5. Salaries 30 8.3 5 l8 7

6. Curriculum construction 27 7.5 6 31 5

7. DevelOpment of graduate program 25 6.9 7 30 6

8. Student help budget 20 5.5 8 9 12

9. Administrative alignment 14 3.9 9 17 8

10. Student recruitment 11 3.0 10 10 ll

1]. Recruitment of competent teachers 10 2.8 11 12 9

12. Geographical location 7 1.9 12 7 13

13. Library facilities 7 1.9 l? 3 15

14. Administrative acceptance 6 1.7 13 ll 10

15. Updating of teaching staff 6 1.7 13 4 14

16. Placement of graduates 6 1.7 13 2 16

17. Outsized college enrollments 5 1.5 14 1 18

18. Limited Size of teaching staff 4 1.1 15 12 9

19. Develop cooperation between radio- 1 .3 l6 — -

television educators & broadcasters

20. Limitations of college enrollments - - - - -

—— “..--—-m”

* Results obtained from responses to question VII C of the Institutional

questionnaire

**Total score based on reversed values, 1 equals 3. 2 equals 2. and 3 equals 1
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In a breakdown by institutional groups on the basis of sum

totals of l, 2, and 3 ratings with the values reversed, Table 27

indicates that all institutional groups rated finance as the most

important problem.

Second-rated problems varied very little among the institu-

tional classifications. Group 1, Group 2, and Group 4 institutions

rated improvement of training facilities as the second most impor-

tant training problem. It is to be noted, however, that Group 4

institutions also rated equipment needs and deveIOpment of graduate

program to be second most important problems. Group 3 schools

indicated equipment needs to be the second most important training

problem.

The least important training problems as determined by the

composite scoring ranking and the group totals were: develop

cooperation between radio and television educators and broadcasters

and limitations of college enrollments.

Question VIID of the Institutional questionnaire was, "What

is your concept of the ideal institutional administrative structure

for a worthwhile radio and/or television training program?"

The most preferred or "ideal" structure element was found to

be a separate radio and television department. Thirty-six responses,

or 46.8 per cent, of the 77 institutions returning completed

questionnaires, indicated this choice.

or these 36 responses, 16 schools, or 20.8 per cent of the

total 77 schools, carried their proposals no further than to indi-

cate the need for a separate department. The following statements

typify this thinking:

.
5
1
:
.
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MOST IMPORTANT RADIO-TELEVISION TRAIRING PROBLfiMS FACIRG COLLEGES AND UNIVSRSITIES

 
-..----..H‘. ..——.—.——-—.--»u-. . - . - --- 

 

Problems 3::hc Rating Hatfie Total*

1. Finance 21 5 7 8O

2. Improvement of training facilities 8 7 ll 49

3. Equipment needs 8 9 4 46

4. Faculty extra-curricular activity loads 6 7 6 38

5. Curriculum construction 5 5 6 31

6. Development of graduate program 4 7 4 3O

7. Salaries - 6 6 l8

8, Administrative alignment 4 l 3 l7

9. Recruitment of competent teachers 2 2 2 12

10. Limited size of teaching staff 2 3 - 12

11. Administrative acceptance 3 - 2 ll

12. Student recruitment l 3 l 10

13. Student help budget 2 l l 9

14. GeOgraphical location 1 2 - 7

15. Updating of teaching staff 1 - l 4

16. Library facilities I. l l 3

17. Placement of graduates - - 2 2

18. Outsized college enrollment - - l l

19. Develon cooperation between radio- — - - -

television educators & broadcasters

20. Limitations of college enrollment - - - -

 

*Total score based on reVersed values, 1 eeuals 3. 2 eeuals 2, and 3 eouals 1

Results obtaired from responses to Question VII C of Institutional questionnaire
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The program should have at least departmental status with

a director in complete charge of budget. Curriculum determined

in consultation with administrative council. Broad powers of

discretion for the director.

Depends upon the institution; however, I feel that the

radio-television major work should be a separate administrative

unit.

Five schools, or 6.5 per cent of the 77 institutions, indi-

cated that not only should the curriculum responsibilities be

included in the radio-television department, but it should also

encompass and have complete authority over all broadcast functions

of the college or university.

Exemplifying this preferred structure were the following

comments:

As a matter of fact, I think we have it -- namely, a single

department in which is centered the responsibility for the

institution's broadcast teaching and the institution's broad-

casting activities.

The best administrative structure would be one in which the

radio-television department was able to stand alone and deter-

mine its own course requirements and its own public relations

work.

One school, or 1.3 per cent of the 77 institutions reporting,

indicated that the curriculum program should be the sole function of

the radio-television department and specifically stated that other

broadcast activities of the college or university should be divorced

from the department. The following statement showed this preferred

division:

If the program is to deveIOp to the fullest, it must be

administratively independent and autonomous, rather than a

section within another department. Likewise, it should be

administratively independent or divorced from the radio and

television public service program of the school.
-
.
-
-
.
.
-
-
-
-
-
.
w
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Eight schools, or 10.4 per cent of the total respondents,

stated that the department of radio and television should be a part

of a school of communication arts or its equivalent, which would

encompass journalism, film, advertising, public relations, and in

the case of one school, the additional unit of audio-visual.

Three respondents, or 4.0 per cent, stated the department

of radio and television should be located in a school of speech and

2 responses, or 2.6 per cent, indicated that the proper school or

college division would be arts and sciences. One college, or 1.3

per cent, replied that their present structure of a department of

radio and television in the school of journalism was the ideal

administrative structure.

Other administrative prOposals included the preference of a

coordinated program. SeVen schools, or 9.1 per cent, indicated this

choice of administrative structure.

The emphasis desired in this administrative alignment is

that broadcast training curriculum matters should be a mutually

responsible activity participated in by various academic departments

of the particular college or university. This approach is exempli-

fied by the following comments:

Inter-departmental major including advertising, journalism,

drama, and radio and television.

This is a broad field. Complete success in all phases of

the work depends on a cooperative attitude which, unfortunately,

does not exist on all campuses. I think there should be a

single television effort, not a fragmented one -- and that it

should be a kind of interdiscipline area of a kind that you

often encounter on the graduate level.

Co-ordinated program with some departmental requirements

waived for those in co-ordinated area and with the co-ordinator

in a position to have a voice equal to a department head in

budgets.
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Eight respondents, or 10.4 per cent, stated that any radio

and television curriculum activities should be located in the speech

department. Six of these 8 respondents, or 7.8 per cent of the 77

institutions surveyed, indicated no other administrative structuring

other than the concentration of radio and television curriculum

affairs in the speech department. pical of these comments were

as follows:

We believe in radio and television being set part of a pro-

gram offered by a speech department since related activities

and information are most likely to be given as other offerings

of the speech department.

Within structure of the speech department where students

can be trained in all the disciplines of the department.

Administratively, within the speech department, practically

working with the dramatic arts division very closely.

Two schools, or 2.6 per cent of the respondents, stated that

any radio and television curriculum should be located in the speech

department with broadcast functions falling in other areas of the

institution:

Academic program in the department of speech; performance

(public) under extension division.

Beginning training facilities in speech department. Advanced

training facilities in a station (radio and television) super-

vised by speech department faculty but operated as a university

service directly from the president's office.

Five schools, or 6.5 per cent of the total respondents,

stated that they felt there was no such thing as an ideal administra-

tive structure, or that administrative alignment is an unimportant

element if success in radio and television training is achieved.

The following were typical remarks indicating these Opinions:
.
,

a
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There is no ideal administrative structure. I have seen

situations at one institution which would not work at all in

other institutions even though they were very successful. My

view is that wide differences in individuals make for wide

differences in administrative structure; hence, I say, 'There‘s

no ideal.‘ '

Doubt if there could be an ideal set—up. Many structures

would work equally well depending upon the personnel and

personalities involved.

Any administrative arrangement which permits initiative in

planning and supervising the academic aspect. The administra-

tive lines are unimportant; opportunity for growth is.

Two schools, or 2.6 per cent of the total responses, failed

to state their preference in terms of location of the curriculum

program but they indicated that the ownership of broadcast stations

backed by sufficient funds and energetic faculties is highly desir-

able.

One school, or 1.3 per cent, stated that a department,

school, institute of radio and television with administrative rela-

tionships to all allied fields is the most desirable administrative

structure.

Eighteen institutions, or 23.4 per cent of the total schools,

did not answer this question.

Table 28 readily shows the stratification of preferred or

"ideal" institutional administrative structures.
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TihiE 28
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Resnonses Per Cent

 

Department of Padio and Television

Department of Speech

Interdiscipline or co—ordinated program

No ideal administrative structure

No specific departmental assignment but

indicated value of institutional ownership

of radio and television broadcast facilities

Department, school, and institute of radio

and television

No response
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The Professional and Personal Characteristics

of the Former Broadcast Training

Student Respondents

The former students of radio and television training pro-

grams were asked to indicate their age, sex, college degrees held,

positions held previously to present position, and indicate

present position and length of tenure in that position.

A total of 12 general broadcast industry divisions were

established in conjunction with the jobs presently held by the

respondents. These divisions were as follows: (1) Production —-

48 respondents, or 27.4 per cent of the total 175 respondents;

(2) Announcing,-- 29 respondents, or 16.6 per cent of the total

respondents; (3) Programming -- 15 respondents, or 8.6 per cent of

the total group; (4) Sales and Promotion -- 14 respondents, or 8.0

per cent of the total; (5) Advertising agency personnel -- 13

respondents, or 7.4 per cent of the total group; (6) Educational

radio-television personnel -- 13 respondents, or 7.4 per cent of

the total number of respondents; (7) Station management personnel --

13 respondents, or 7.4 per cent of the total; (8) News -— ll respon-

dents, or 6.3 per cent of the total number of respondents; (9) Film

production -- 8 respondents, or 4.6 per cent of the total group;

(10) Continuity and (11) Public Relations -- each 4 respondents, or

2.3 Per cent, for each division; and (12) Engineering -- 3 respon-

dents, or 1.7 per cent of the total 175 reapondents.

Table 29 shows this industry division breakdown along with

the number of men and women respondents classified within the speci-

fic divisions. The sampling of former radio and television students
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Industry Division Nnmh::qp0nd:::scent M Sex F‘

1. Production 48 27.4 42 6

2. Announcing 29 16.6 28 l

3. Programming 15 8.6 12 3

4. Sales & Promotion 14 8.0 14 -

5. Advertising agency ' 13 7.4 11 2

6. Educational radio-tv 13 7.4 12 l

7. Station management 13 7.4 12 l

8. News 11 6.3 10 1

9. Film production 8 4.6 5 3

10. Continuity 4 2.3 - 4

1]. Public Relations 4 2.3 4 -

12. Engineering 3 1.7 3 -

 
  

Totals 175 100.0 153 22
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included replies from 153 men, 87.4 per cent of the total respon-

dents; and 22 women, 12.6 per cent of the total group.

The various jobs or positions placed within each of the 12

industry divisions are to be found in Table 30.

Question 2 of the student questionnaire requested the

respondent to indicate the approximate number of months spent in

his or her present position. The total average for the 175 respon-

dents was 30.3 months. The spread of tenure ranged from 9.8 months

for the industry division of Continuity in) 48.7 months for the

industry division of Announcing. (See Table 31.)

Question 3 of the student questionnaire requested the

respondent to indicate the number of other positions held in the

broadcast industry prior to his or her present position and to

indicate the type of position. Unfortunately, the lack of specific

statements and the simple repetition of the same job being held

while employed elsewhere made this data severely limited in its

usefulness. It was possible, however, to determine the average

number of jobs held prior to the present position. The range within

this question was registered from 1.5 jobs for Film production

personnel, to 3.8 jobs for Management personnel. The over-all

average for the 175 respondents was 2.5 jobs prior to the present

positions. (See Table 31.)

The average age for the entire 174 respondents was 28.6

years. The age range was from 23.3 years for Continuity personnel

to 32.7 years for Engineering personnel. (See Table 31.)

In question 4 the respondent was asked, "What college

‘
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TABLE 30

PRESENT POSITIONS HELD BY RFSPONDENTS TO STLDFNT CUESTICNNAIRE
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Industry division Position Number

MWertising Agency Radio-TV Production Coordinator or supervisor 4

Personnel

Television production Department employee 3

(13 respondents)

Account executive 1

Advertising agency owner 1

Continuity writer 1

Media buyer 1

Media director 1

Musical director 1

humuncing Personnel Radio station staff announcer 14

(29 respondents) Television station staff announcer 8

Radio station sports director 2

Radio-Television station staff announcer 2

Radio chief announcer 1

« Television chief announcer 1

Radio-Television free-lance announcer 1

Continuity Personnel Radio station continuity editor 1

(4 respondents) Television station continuity director 1

Television senior writer 1

Radio-Television continuity writer 1





TABLE 30 -- Continued

Industry division

10b

 

Position Number

 

Educational Personnel

(13 respondents)

Ehaineerine Personnel

(3 respondents)

Film production Personnel

(8) respondents)

Management Personnel

(13 respondents)

Collese or university radio-television

instructors

Educational television station manager

Educational television station producer—

director

Educational radio station production supervisor

Educational television station writer—director

Educational television station project director

College extension radio-television department

head

Assistant director of university extension

service for radio-television

Television station engineer

Radio network encineer

Television station film department supervisor

Television station film department employee

Assistant production manager and production

coordinator in independent film company

Manager of film exchange

Research assistant special productions

independent film company

Radio station manager

Secretary to radio station manager

Assistant manager radio station & vice

president

Television station manager

a

10
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Industry division Position

 

News Personnel

(11 respondents)

Production Personnel

(b8 respondents)

.-.. — -.---—¢—o--‘-_— -Afi--..-o'-w--‘---’-“

Radio station news director

Television station news director

Radio-TV station news director

Radio station news reporter

Radio—TV news writer

Foreign correspondent network

Television stition staff director, writer-

director, free-lance director, director-

producer, associate director

Television station production coordinator,

assistant production manager, proiuotion

employee, production manager, floor manager,

Operations director

Television station assistant executive

producer, assist nt feature editor, assistant

director special broadcast services, sports

and special events director

Television network assistant production

supervisor, network page, Operations

coordinator, production employee

Television network director, director-

producer

Radio women's director, radio writer-

producer

Television production manaqer - independent

production firm, writer-producer - inde-

pendent production firm

Radio—television network public affairs

producer

Number

4

21
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Industry division Posi ti on Mme.”

Pvgramming Personnel Radio station program director 7

(15 respondents) Television stetion procram director a

Secret'ry to redid st~iion p.d. 1

Radio traffic assisttnt 1

Assistant progrtm director redio and/or 2

television

Rflflic Relations Personnel Public relations director for private 2

 

industries (non-broedcesting)

(h respondents)

Radio-FV director for major political 1

party national conmittee

Public relations director for protestant 1

church group

Sales & Promotion Redio station time salesman 4

Personnel

Ridio-television station time salesman 3

(14 respondents)

Radio station sales manager 2

Television stetion publicity and promotion 2

manager

Radio station promotion manager 1

Soles service assistant 1

Television ststion national sales manager 1
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degrees do you hold?" One hundred thirty-five respondents, or 78.5

per cent of the 172 respondents to this question, indicated that

they held a bachelor's degree; 30 respondents, or 17.4 per cent of

the total respondents. indicated they held a bachelor's degree and

a master's degree; and 3 respondents, or 1.7 Per cent of the total

respondents. indicated that they held a bachelor's degree, a

master's degree, and a doctoral degree. Four respondents, or 2.3

per cent of the total 172 respondents. indicated they held no

degrees. One hundred seventy-one student respondents, or 97.7 per

cent, held at least one degree.

Table 32 shows the stratification of degrees in terms of

the 12 broadcast industry divisions.
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A Descriptive Profile of the Broadcast

Station Personnel Needs

In question 1 of the station questionnaire, the respondents

were asked to rate on a l, 2, 3, 4, and 5 basis the divisions of

their stations in terms of the difficulty they experience in secur-

ing qualified personnel. A list of 5 divisions was included within

the question, with space provided for additional divisions.

In a composite score based on the reversed values of l, 2, 3,

4, and 5, Table 33 indicates that the radio station respondents

ranked the divisions in the following manner: sales, engineering,

programming, production, management, and secretarial. Table 33 also

indicates that the television station respondents ranked the divi-

sions in the following manner: sales, production, engineering,

programming, management, merchandizing, and personality.

In a comparison of the importance of rankings of the two

groups, both groups indicated that they experienced their greatest

difficulty in securing personnel for the sales division of their

respective stations and both groups agreed that management is one

of the divisions where it is the least difficult to secure qualified

personnel. Both groups ranked this division fifth. Engineering was

classified as the second most difficult division in which to secure

personnel, by the radio station respondents. The television station

respondents ranked this division third. Programming was ranked

third by the radio respondents and fourth by the television station

respondents. Production division was ranked the second most diffi-

cult division in which to secure qualified personnel by the tele-

vision station respondents. The radio station respondents ranked
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h. Production

5. Management
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1. Fncineering

2. Sales

3. Management

Ur. Production

5. Programming

6. Merchandizing

7. Personality
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this division fourth. No comparison was possible in relation to the

other divisions: secretarial, merchandizing, and personality. See

Table 33 for the comparative rankings, and Table 34 for the distri-

bution of reversed values of l, 2, 3, h, and 5 among the station

divisions.

Question 2 of the station questionnaire was, "Where the

scarcity of qualified personnel is the greatest (a 1 rating in

Question 1), what are the reasons?" A list of nine reasons was

included in the question, with space provided for additional.reasons.

It was the intent of the writer to establish a ranking of

the reasons on the basis of frequency of mention; however, because

a substantial number of respondents rated the reasons on a l, 2, 3,

4, and 5 basis, an additional ranking of the reasons by "impor—

tance" was established.

Within the group of radio station respondents, the 3 most

often mentioned reasons for scarcity of personnel were as fOIIOWS:

"inadequately trained job candidates," "competition for personnel

among stations," and "candidates lack specialized training." The

two least mentioned reasons were: "lack of liberal education" and

"lack of challenge in job." (See Table 35.)

The 3 most often mentioned reasons for scarcity of personnel

were also the 3 most important reasons and their ranked positions

were identical: "inadequately trained job candidates," "competition

for personnel among stations," and "candidates lack specialized

training." The two least important reasons were: "lack of oppor—

tunity for advancement" and "lack of challenge in job." (See Table

35.)
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TARLE 35

RFfiSCNS FCQ FC‘QCTPV OF CVilITIFD PHPVFNXTL

  

Reasons Frevuency Importance

Total Pank Total‘ Rank

Radio Stations

1. Inadequately trained job candidates 56 1 261 1

2. Competition for personnel among stations 51 2 166 2

3. Candidates lack specialized training 48 3 146 3

4. Competition within other areas of the 22 4 106 4

broadcast profession

5. Competition from other mass media 14 5 37 7

6. Poor pay 1? 6 - 41 6

7. lack of opportunity for advancement l? 6 20 8

8. lack of liberal education 6 7 60 S

9. lack of challenge in job 3 8 13 9

Television Stations

1. Candidates lack specialized training 18 1 45 2

2. Competition for personnel among stations 16 2 34 3

3. Inadeouately trained job candidates 13 3 71 1

4. Competition within other areas of the 4 4 23 4

broadcast profession

5. Competition from other mass media 3 5 ll 5

6. Lack of liberal education 2 6 - -

7. Poor pay 1 7 3 6

8. Lack of Opportunity for advancement l 7 - -

9. Lack of challenge in job 1 7 — -

 ~, - -. -H-w -fl—m——m -‘r- _. _ “eh—-.. -——.~— w-——-——-——__._._. ‘-—..-—-__-- .... -.......— — -..—...”.—

*Total score based on reverse values, 1 eousls 5, 2 equals 4, 3 eouals 3, 4 equals

2, and 5 equals 1
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The "importance" ranking was determined by a composite score

based on the reversed values of l, 2, 3, 4, and 5. (See Table 36.)

In the case of the television station respondents, the 3

most frequently mentioned reasons were: "candidates lack specialized

training," "competition for personnel among stations," and "inade-

quately trained job candidates." The least mentioned reasons were:

"poor pay," "lack of opportunity for advancement," and "lack of

challenge in job." (See Table 35.)

The three most often mentioned reasons were also the three

most important reasons as determined by a composite score based on

the reversed values of l, 2, 3, 4, and 5 (see Table 36); however,

their ranked positions differed from the order of frequency mention.

"Inadequately trained job candidates" was the most important reason,

"candidates lack specialized training" was ranked second most

important, and "competition for personnel among stations" was third

most important. The least important reasons were: "lack of liberal

education," "lack of Opportunity for advancement." and "lack of

challenge in job." (See Table 35.)

A comparison of the radio station totals and the television

station totals, in relationship to the frequency of mention of the

reasons, showed the 2 groups to be in agreement in the 3 most often

mentioned. They were not, however, ranked in identical order. (See

Table 35.)

"Inadequately trained job candidates" was ranked as the most

frequently mentioned reason in the radio group and as the third most

frequently mentioned reason in the television grOUp. "Competition

for personnel among stations" was the second most frequently men-
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T’WLE 36

REASONS FDR RCAdClTY CF CW3‘"VTF. DVQQlNNV1 .1 -_ .M. C...L

   

‘ " lst' pnA“ ' é+&”"’ Li}. "%£“' '"“"“‘ ‘"

Reasons Wafirg Patio: Rating Rating Rating Total’

Radio Stations

1. Inadeouately trained job 36 16 4 2 l 261

candidates

2. Competition for personnel l4 l4 8 9 — 166

among stations

3. Candidates lack snerialiYed Q 12 15 3 2 146

training

u, Comretition within other areas 8 7 s 9 5 106

of the broadcast profession

5. lack of liberal education 2 5 6 5 2 6O

6. Poor pay 2 3 4 2 3 41

7. Competition from other media 3 1 2 8 37

8. Lack of opportunity for — l 2 4 2 2O

advancement

,. lack of challenge in job 1 1 - l 2 13

Television Stations

1. Inadenuately trained job 11 4 - — - 71

candidates

2. Candidates lack specialized 3 5 2 l 2 45

training

3. Competition for personnel 3 3 l 2 - 34

among stations

4. Competition within other areas 1 3 2 ~ - 23

of the broadcast profession

5. Competition from other mass 1 - 2 - - ll

media

Poor pay — - 3 - — 3

. lack of liberal education - - - - - —

8. Lack of oprortunity for - - - - — -

advancement

9. lack of challenge in job - - — — ~ -

 

 

*Total score based on reversed v Tues, l eouels S, 2 eouais 4, 3 equals 3, 4 equals

2, and 5 eouals 1

Results ohtained from responses to onestion 2 of station onestiorneire
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tioned reason among both groups and "candidates lack specialized

training" was ranked third by the radio group and first by the

television group of respondents.

The least mentioned reasons, as indicated by the radio

station respondents, was "lack of liberal education" and “lack of

challenge in job." In the case of the television station respon-

dents, "lack of liberal education" was not included but "poor pay,"

and "lack of opportunity for advancement," and "lack of challenge

in jo " were listed. (See Table 35.)

In terms of importance (see Table 35). a comparison indi-

cated "inadequately trained job candidates" was ranked first by

both the radio and television respondents; "competition for person-

nel among stations" was ranked second by the radio respondents and

third by the television group. "Candidates lack specialized train-

ing" was ranked third by the radio group and second by the tele-

vision station respondents.

The least important reasons for the radio station respon-

dents were: "lack of opportunity for advancement" and "lack of

challenge in job." The least important reasons for the television

stations respondents were: "lack of liberal education," "lack of

opportunity for advancement," and "lack of challenge in job.“ The

reason, "lack of liberal education," did not appear within the

least important reasons as determined by the respondents from radio

stations. (See Table 35.)

Question 3 of the station questionnaire was. "Where the

abundance of qualified personnel is the greatest, what are the

appropriate reasons?" A list of 8 reasons was included within the
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question, with space provided for additional reasons.

Again it was the intent of the writer to establish a ranking

of the reasons on the basis of frequency of mention; however,

because a substantial number of respondents rated the reasons on a

1, 2, 3, h, and 5 basis, an additional ranking of the reasons by

"importance“ was established.

Within the group of radio station respondents. the 3 most

frequently mentioned reasons for abundance of personnel were as

follows: "adequate pay," "adequately trained job candidates," and

"opportunity in position." The reasons "adequate pay" and "ade-

quately trained job candidates" received the same number of mentims.

(See Table 37.)

Within this same group, the 4 most important reasons, as

determined by composite score based on the reversed values of l, 2,

3, h, and 5, were: "opportunity in position," "adequate pay," and

"lack of need for specialized training." "Adequately trained job

candidates" was the fourth most important reason,- The least iflyur~

tant reason was: "no competition from other professions, business,

industry." (See Tables 37 and 38.)

The group of respondents associated with television stations

cited "adequately trained job candidates," "adequate pay," and "lack

of need for specialiZed training" as the most frequently mentioned

reasons for the abundance of personnel. The reasons mentioned the

fewest times were: "no competition from other mass media" and "no

competition from other areas of the broadcast profession." (See

Table 37.)

‘Within this same group, the 4 most important reasons, as
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Deasnns Frecuercy Importance
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Evfio Stations

1. Adevuate rev 39 1 09 ?

P, “doonate‘v trained job CCndidzteS 39 1 7? 4

3. Opportunity in position 3b 2 100 l

4. Lack of need for soec'aii7od training ?4 7 7? 7

S. No competition for personnel among stations 13 h 27 5

6. No competition from other professions, 12 5 8 8

business. induotry

7, No competition from other Pass media 10 6 2b 6

8. No comnetition from other areas of the 8 7 ll 7

broadcast profession

Television Stations

1. Adequately trained job candidates 1? 1 24 2

2. Adeouate pay 11 7 90 1

3. lack of need for specializod training 9 3 11 a

\
J

:
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\
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\
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a. No competition for personnel among stations

5. Opportunity in position 6 4 11 ]

6. No competition from other professions, 2 6 ~ -

hu:iness, indUstrv

7. No competition from other macs media 1 7 u 6

R. No comr°tition from othe” areas 0f the 1 7 ' 7
broadcast profession
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,LRLh 38

REAdCKS FOR LRUNUANCE OF CVLLIFIED PEfiSCKhWL
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a - on ls 2nd 3rd 4th 5th

eds S Rating Rating Rating Rating Rating Total*

Radio Stations

1. Opportunity in position 9 7 6 4 l 100

2. Adequate pay 6 12 4 4 1 99

3. lack of need for Specialj7ed 11 4 2 - — 77

training

4. Adenuately trained job candidates 9 2 4 3 l 72

5. No competition for personnel 1 2 l 3 27

among stations

6. No competition from other media - 3 2 2 2 24

7. No competition from other areas 1 - l l 1 ll

of the broadcast profession

8. No competition from other pro- - - l 2 l 8

fessions, business, industry

Television Stations

1. Opportunity in position 4 2 l - - 31

2. Adeouately trained job candidates 4 l - - - 24

3. Adecuate pay 4 — - - - 20

4. lack of need for specialized - 2 l - - ll

training

5. No competition for personnel 1 ~ - - - 5

among stations

6. No competition from other media — 1 _ - - a

7. No competition from other areas - - - ~ - -

of the broadcast profession

8. No competition from other pro- - - - - — —

fessions, business. industry

 
 -..-— --- o .— .—- - -—- . _ - o .- - -o~— -—- - - —--vv-—.-—c.—— ww‘r— — .- --w-.«—— “a.

‘Total score based on reversed values, 1 equals 6, 2 equals 4, 3 eouals 3, 4 equals

2, and 5 equals 1
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determined by composite score based on reversed values of l, 2, 3.

4, and 5. and as indicated in Tables 37 and 38 were: "Opportunity

in position." "adequately trained job candidates," and "adequate

pay." "Opportunity in position" ranked fifth in frequency mention

by this group. The least important reason was: "no competition

from other professions, business, industry."

A comparison of the ranking totals for the radio station

respondents and the television station respondents (see Table 37).

in relation to the frequency of mention of the reasons, showed some

frequency differences. "Adequate pay," "adequately trained job

candidates" (identical totals), and "Opportunity in position" were

the most frequently mentioned reasons by the radio station respon-

dents. ‘Within the television group, "adequately trained job can-

didates." was the most often mentioned reason for personnel abun»

dance and "adequate pay" was the second most frequently mentioned

reason. "Lack of need for specialized training" was the third most

frequently mentioned reason and “Opportunity in position" was ranked

as the fifth most frequently mentioned reason by the television

station respondents.

The least mentioned reason by the radio station respondents

was: "no competition from other areas of the broadcast profession."

Two reasons were the least mentioned within the television station

respondents totals and these reasons were: "no competition from

other mass media" and "no competition from other areas of the broad-

cast profession."

A comparison of the ranking totals for the radio station

respondents and the television station respondents, in relation to
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the importance of the reasons, showed some similarity. (See Table

37.) Both groups ranked "Opportunity in position" as the most

important reason. The television group ranked "adequately trained

job candidates" as the second most important reason and the radio

group ranked this reason the fourth most important. "Adequate pay"

was ranked second most important reason by the radio station respon-

dents and the television respondents ranked it as the third most

important. "Lack of need for specialized training" was the third

most important reason as ranked by the radio station respondents and

this reason was ranked fourth in importance by the television

station respondents.

The least important reason, as indicated by both groups. was

"no competition from other professions. business, industry."

In question 4 of the station questionnaire, the respondents

were asked to indicate, "What sources are utilized to secure full-

time employees (excluding clerical and custodial help)?" A list of

7 sources was listed within the question. with space provided for

additional sources. The respondents were asked, in addition, to

rate the sources in terms of frequency of use, on a 1, 2, 3 basis.

(See Table 40.)

The three most frequently used sources. as indicated by the

radio station respondents, were: "station correspondence files."

"fellow staff members," and "personal acquaintances." The least

employed source was "professional placement bureaus." "College or

university placement bureaus" ranked sixth in the field of 75xnnnes.

(See Table 39.)
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TABLE 39

SOURCES UTILIZED IN SECURING RADIO—TELEVISION PERSONNEL

 

Ranked Fre-

Sources quency of Use

Total‘ Rank

Radio Stations

1. Station's correspondence files 323 l

2. Fellow staff members 300 2

3. Trade magazine want-ads 255 h

4. Personal acquaintances 282 3

5. Professional trade schools 173 5

6. College or university placement bureaus 146 6

7. Professional placement bureaus 102 7

Television Stations

1. Station's correspondence files 96 l

2. Fellow staff members 55 4

3. Trade magazine want-ads 58 3

u. Personal acquaintances 71 2

5. Professional placement bureaus 18 5

6. College or university placement bureaus lO 7

7. Professional trade schools 16 6

 

*Total score based on reversed values, 1 equals 5, 2 equals 4, 3 equals

3, 4 equals 2, and 5 equals 1
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gources lst ?nd 3rd bin 5th

' "‘ Ratinq Ratio? Rating Rating Rating Total*

Radio Stations

1. Stations' correspondence 26 24 20 U 2 323

files

2. Fellow staff members 18 31 2? 9 2 300

782(
.
1
)

u
)

3. Persoral acquaintan0eq 7? 77 1;

b. Trade mapazine want-ads 2h l6 l7 9 2 255

5. Professional trade schools 1“ 11 16 h 3 173

6. Collewe or university placo- 8 ll 15 7 3 1&6

ment bureaus

7. Professional placement bureaus 8 7 8 3 u 10?

Television Stations

1. St tions' correspondence JO 5 8 l - 96

fllps

2. Porconal accusintnnces 6 8 3 - - 71

3. Trade magazine want-adv U u 6 2 — 88

a, Follow staff members u 6 2 1 - as

5. Professional placement bureaus - 2 3 - 1 19

6. Professional trade schools — ? 7 l - l6

7. Collece or universitv nlaOO— - ‘ ? - _ 10

ment bureaus

—--->uo -—‘ -.- ~-— -— -..-.- _ - ...—ac- ---~.—--—.-— -——’..-— -..—_._ . ._<——-- ”...—... ~——_. . ... ‘7‘---—-n
 

*T"+=.'l score based on ”W'rrcwd \~""1:r¢, l axe—vie ‘3 '._> («w-~72 1' ’> we" r 11 pr=1;;;-‘I-‘

2, and 5 equals 1
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All 7 sources are used to secure employees, as indicated by

the radio station respondents.

The 3 most frequently used sources, as indicated by the

television station respondents. were: "station correspondence filesfl'

"personal acquaintances." and "trade magazine want-ads." "Fellow

staff members" ranked fourth in terms of frequency of use. The

least used source was: "college or university placement bureaus."

"Professional trade schools" ranked sixth and "professional place-

ment bureaus" ranked fifth. See Table 39.)

All 7 sources are used to secure employees, as indicated by

the television station respondents.

A comparison of the frequency of use ranking totals for the

radio station respondents and the television station respondents

showed the source "station correspondence files" to be the most

frequently used source by both groups. "Fellow staff members" was

ranked second by the radio group and fourth by the television group.

"Personal acquaintances" was the third most frequently used source

by the radio group and the second most frequently used source by the

television group. Trade magazine want-ads was the third most fre-

quently used source by the television station respondents and the

fourth most frequently used source by the radio station respondents.

(See Table 39.)

The least used source, as indicated by the radio station

respondents, was "professional placement bureaus." This source was

ranked fifth most frequently used source by the television station

respondents. “College or university placement bureaus" was the

least used source, as indicated by the television station respondenun
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This source was ranked as the sixth most frequently used source by

the radio station respondents. (See Table 39.)

In question 5 of the station questionnaire, the reSpondents

were asked to indicate, "What operational division or divisions of

the typical radio and/or television station would profit from

personnel with college training in radio and/or television?" A list

of 5 station divisions was included within the question, with space

provided for additional divisions.

It was the intent of the writer to establish a ranking of

the divisions on the basis of frequency of mention; however, because

a substantial number of respondents rated the divisions on a l, 2,

3, u, and 5 basis, an additional ranking of the divisions on the

basis of "greatest profit" was established.

Within the radio station respondents group, the ranking of

the station divisions in terms of frequency of mention was as

follows: sales, programming, management, production, and engineer—

. ing. (See Table 41.)

The ranking of the station divisions in terms of "greatest

profit," was as follows: sales, programming, engineering, pro-

duction, and management. (See Table 41.)

Within the television station respondents group, the ranking

of the station divisions in terms of frequency of mention was as

follows: sales and production most frequently mentioned, engineer-

ing, programming,and management. (See Table 41.)

The ranking of the station divisions in terms of "greatest

profit," was as follows: engineering, programming, sales, produc-

tion, and management. (See Table 41.)
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TWIF‘. ul

WHLT DlVTQTONS OF YCVH RAUTO UR TTLWVTSTUN STATION WOUZD P”UVlT FROM PPRSDNNFL

WITH PCLLFCE TRATNTNQ IN RfiDIO AND TELEVISION

Frequercy Greatest Profit

Station Divisions Total Rank Totnl‘ Rank

 -‘--—-.—--_-.-..o—-co--'-- -m- a o -—.—-.-.o—-

Radio Stations

.1. Sales 96 1 1:0 1

9, Programming 79 7 132 2

3. Management
76 3 g} 5

a. Production ‘ 7? u 96 b

S. Engineerirg 65 5 l0? 3

Television 8t9+iore

l. Ralee Pl l 21 3

2. Production 21 l 18 h

anireerinr 16 2 ?U l

h. Programming l5 3 7? 2

5. Management 13 u lb 5

- “--.—......— - ....l. --.-“A- .4. .. . ..- ... -'~. - -v Q 0..“— .-0- r. ' v a n - '7' -r- --.- a--._~u-—-_---—.Io- .m—“u--- “---~--- .-

‘To+al score based on reVorsed values, ] equals 5, 2 equals h,

2, and 5 equals 1

3 enuals 3, h eouals
.1

Results obtained from responses to question 5 of the stfticn questionnaire
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A comparison of the frequency of mention totals for the two

station groups showed both groups most often mentioning sales, with

the television station respondents giving an identical ranking to

production. Programming was the second most frequently mentioned

division by the radio station respondents and the third most fre-

quently mentioned division by the television station respondents.

Management was the third most often mentioned division by the

respondents associated with radio stations and the fourth most fre-

quently mentioned division by the television station respondents.

The production division was ranked fourth by the radio station

respondents. Engineering was the least mentioned division by the

radio station respondents but was the second most frequently men-

tioned station division by the television station respondents.

(See Table 41.)

In terms of "greatest profit," a comparison of the two

groups showed the radio station respondents ranked sales division as

the division that would most profit from personnel with college

radio and/or television training. The television station respon-

dents ranked this third. Programming division was ranked second by

both groups and production division was ranked fourth by both divi-

sions. Engineering division was ranked third by the radio group and

first by the television station respondents. (See Tables 41 and #2.)
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Summary of Institutional Broadcast

Training Programs

1. The majority of responding institutions (#5 schools.

58.4 per cent) indicated that their radio and television training

programs are located within a department of speech. Eleven schools

(14.3 per cent) indicated that their radio and television training

programs were located in a department of radio, a department of

radio and television, or a department of radio-television-film.

Eleven institutions (lu.3 per cent) indicated that their radio and

television training programs are inter-discipline in nature. One

school indicated that its radio and television training program is

located in the department of journalism and 9 schools (11.7 per cent)

indicated that their radio and television training programs have no

departmental classification.

2. Forty-eight institutions (6h.0 per cent) of the insti-

tutions responding to the question on school or college administra-

tive classification, indicated that their radio and television

training programs are located within a college or school of Arts and

Sciences. Nine schools (12.0 per cent) indicated that their radio

and television training programs are located in a School of Speech.

Six schools (8.0 per cent) indicated that their radio and television

training program is a part of the school or college of Fine Arts.

Other schools and colleges mentioned were: college of business

administration, school of journalism. and inter-discipline control.

Three schools (4.0 per cent) indicated no college or school classi-

fication.
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3. Thirty-six institutions (46.8 per cent) indicated that

the "ideal institutional structure administratively for a worth-

while radio and television training program" is a separate radio

and television department. Eight schools (10.4 per cent) indicated

that the ideal administrative alignment is to have the radio and

television training program located within a department of speech.

Seven schools (9.1 per cent) listed an interdiscipline or co-ordin-

ated prOgram to be the ideal administrative structure. Five schools

(6.5 per cent) indicated that there was no such thing as an ideal

administrative structure and 18 institutions (23.4 per cent) gave no

response to the question.

4. The present-day administrative pattern is to locate

radio and television training programs within departments of speech

and in schools or colleges of Arts and Sciences.

5. The "ideal administrative alignment" for radio and tele-

vision training programs is to establish at least a department of

radio and television in a school or college of communication arts or

its equivalent. This college or school should include: journalism,

film, advertising, public relations and audio-visual.

6. The average number of years major work has been offered

in radio by the total respondents is 11.1 years. The range is 9.2

years to 11.9 years. The average number of years major work has

been offered in television by the total respondents is 3.5 years.

The range is .75 years to 5.9 years. Group 2 schools, state teachers

colleges, liberal arts colleges, women's state colleges and munici-

pal colleges and universities reported the shortest tenure of major

work in television. Group 3 institutions. private colleges and
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universities and private women's colleges, reported the longest

tenure of major work in television.

7. The average number of fulltime faculty members teaching

radio and television courses only was 2.8 faculty members for the

total number of respondents. The average number of fulltime faculty

teaching radio and television courses parttime was 1.7 faculty

members and the average number of parttime radio and television

faculty members was 1.4 faculty members for the total number of

responding institutions.

8. The majority of all three faculty classifications teach

both radio and television courses.

9. The majority of the 332 fulltime faculty members teach-

ing radio and television fulltime or parttime have had both commer-

cial and educational broadcast experience.

10. Ninety-four parttime radio and television faculty mem-

bers (90.4 per cent) have had commercial broadcasting experience or

are presently employed within the industry, while 50 parttime radio

and television faculty members (48.1 per cent) have had educational

broadcast experience or are presently employed in that phase of the

industry.

ll. The 5 most often mentioned industry division in which

the fulltime faculty teaching radio and television fulltime or part—

time have received professional experience are as follows: commer-

cial radio stations, educational radio stations, commercial tele-

vision stations. educational television stations and radio networks.

12. The 5 most often mentioned industry divisions in which

the parttime faculty members have received broadcast experience are
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as follows: commercial radio stations, commercial television sta-

tions, educational television stations, television networks. and

radio networks.

13. The majority of responding institutions indicated that

the bachelor and master degrees are offered in relationship to the

radio and television training programs. Twenty-two institutions

(30.1 per cent) offer the bachelor degree only; 38 institutions

(52.1 per cent) offer a bachelor and a master degree; and 13 insti-

tutions (17.8 per cent) offer 3 degrees -- bachelor. master and

doctorate.

1h. The average enrollment of undergraduate student radio

and television majors enrolled in the 70 responding institutions is

54.6 students. The average number of graduate student radio and

television majors is 6.3 students and the average number of graduate

student radio and television minors is h.2 students.

15. The majority of responding institutions (54.6 per cent)

indicated that they employed institutionally owned and Operated

radio stations in conjunction with their radio and television train-

ing programs. Thirty-two institutions (41.6 per cent) indicated

the use of radio studio facilities with tape and/or disc recording

equipment. Twenty-eight schools reported the use of studio facil-

ities with permanent lines to local commercial radio stations and

tape and/or disc recording equipment and the same number of schools

(36.” per cent) reported the use of institutionally owned and oper-

ated wired-wireless radio stations.

16. The 3 most frequently used types of television studio

facilities regularly used in radio and television training programs
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are: studio facilities with 16 mm. film camera equipment. (28 insti-

tutions - 36.4 per cent); studio facilities with closed—circuit

television system for intra-school or intra-campus use only, (27

institutions - 35.1 per cent); and privately owned and operated

commercial television stations, (23 schools - 29.9 per cent). Fif—

teen schools (19.5 per cent) indicated that they had no television

facilities available.

17. The most important training problems facing institu-

tions are: finance. improvement of training facilities (physical

plant), equipment, faculty extra-curricular activity loads. curricu-

lum construction. development of graduate program and salaries.

18. All 4 divisions of the responding colleges and univer-

sities indicated finance to be the most important problem facing

the radio and television training programs.
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Summary.of Professional and PersonAl Characteristics

of the Former Broadcast Training Student Respondents

1. Twelve general broadcast industry divisions were estab-

lished by the former student respondents in conjunction with "jobs

presently held." These divisions were as follows: (1) Production.--

48 respondents, or 27.4 per cent of the total 175 former student

respondents; (2) Announcing -- 29 respondents, or 16.6 per cent of

the total number of respondents; (3) Programming -- 15 respondents,

or 8.6 per cent of the total group; (4) Sales and Promotion -— 1b

respondents, or 8.0 per cent of the total; (5) Advertising Avency

personnel -— 13 respondents. or 7.h per cent of the total group;

(6) Educational Radio—Television personnel -- 13 respondents, or

7,u per cent of the total number of respondents; (7) Station Manage-

ment personnel -- 13 respondents. or 7.4 per cent of the total;

(8) News -- 11 respondents, or 6.3 per cent of the total number of

respondents; (9) Film production -- 8 respondents. or 4.6 per cent

of the total group; (10) Continuity and (11) Public Relations -—

each h respondents, or 2.3 per cent each for these divisions within

the total group; and (12) Engineering -— 3 respondents, or 1.7 per

cent of the total 175 respondents.

2. In terms of personal characteristics. the typical former

student respondent was an American male, 28.6 yearC of age; with an

average of 30.3 months in his present position, and he was employed

in 2.5 jobs prior to his present position.

3. In addition, 78.5 per cent. or 135 of the 172 respondents

answering the question. "What college degrees do you hold?", indi-
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cated that they hold a bachelor's degree; 17.4 per cent, or 30

respondents, indicated they hold a bachelor's and a master's degree;

and 1.7 per cent. or 3 of the total respondents. indicated that they

hold a bachelor's degree. a master's degree and a doctoral degree.
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Summary of Broadcast Station Personnel Needs

1. The station division in which radio and television

broadcasters eXperience the greatest difficulty in securing quali-

fied personnel is in the sales division. The engineering division

was classified by the radio station respondents as the division in

which it is second most difficult to secure qualified personnel and

the television station reapondents indicated that production is the

division in which it is second most difficult to secure qualified

personnel. The management division was ranked by both the radio and

television station respondents as the fifth most difficult division

in which to secure qualified personnel.

2. "Inadequately trained job candidates." "competition for

personnel among stations," and "candidates lack specialized train-

ing" were the most often mentioned and the most important reasons

given for the scarcity of qualified personnel by both the radio and

television station respondents. Both groups indicated that "lack of

challenge in job" as the least important reason.

3. "Adequate pay," "adequately trained job candidates."

"Opportunity in position" and "lack of need for specialized training"

were the most often mentioned reasons for the abundance of qualified

personnel by radio station respondents. These four reasons were

ranked as the most important reasons by the radio group.

4. "Adequately trained job candidates," "adequate pay,"

"lack of need for specialized training," and "no competition for

personnel among stations" were the most often mentioned reasons for
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the abundance of qualified personnel by the television station

respondents. "Opportunity in position." "adequately trained job

candidates." "adequate pay," and "lack of need for specialized

training" were the most important reasons as determined by the tele-

vision staticn respondents.

5. The three most often used sources in securing radio

station personnel are: "station correspondence files." "fellow

staff members," and'trade magazine want—ads." The three most impor-

tant sources in securing radio personnel are: "station correspon-

dence files," "fellow staff members," and "personal acquaintances."

'College or university placement bureaus" ranked sixth in frequency

and inportance.

6. The two most often used sources in securing television

station personnel are: "station correspondence files." and "fellow

staff members." The two most important are: "station correspon-

dence files" and "personal acquaintances." "College or university

placement bureaus" ranked third in frequency and seventh in impor-

tance.

7. The three divisions of radio stations that would profit

greatest from college trained personnel are: sales, programming

and engineering. Management division would profit least.

8. The three divisions of television stations that would

profit greatest from college trained personnel are: engineering.

programming and sales.



CHAPTER V

THE OBJECTIVES, ENPHASES, AND EVALUATION OF INSTITU-

TIONAL BROADCAST TRAINING; THE ESSENTIAL EMPLOYMENT

QUALIFICATIONS FOR BROADCAST INDUSTRY PERSONNEL;

AND HOW THE ASSOCIATION FOR PROFESSIONAL BROADH

CASTING EDUCATION CAN BEST SERVE BROADCAST

TRAINING PROGRAMS

Introduction

It is the purpose of this chapter to determine the objectives

of radio and television training programs; to show the existing

curriculum pattern of radio and television training programs; to

relate the evaluation of institutional broadcast instruction in

terms of former student rankings; to determine the essential employ-

ment qualifications for radio and television industry personnel; and

to determine how the Association for Professional Broadcasting

Education can best serve institutional broadcast training.
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The Objectives and Phases of Institutional

Broadcast Training

In Part A of question VII of the Institutional questionnaire

the directors of radio and television training were requested to

state in three or four sentences the objectives of their respective

radio and television training programs. Replies were received from

68 institutions and from these answers a list of seven objectives

was established. (See Table 43.)

The most often mentioned objective was that of developing

professional competence within the students of radio and television.

Sixty-three of the 68 answering institutions. or 92.7 per cent,

recorded this objective. The statements indicating this objective

varied to a degree in how explicit they were in defining professional

competence. but the general impression gained by the writer was that

professional competence included those skills, techniques and pro-

cedures commonly found neces ary in the day-by-day operation of

broadcast stations. Examples of the statements indicating this

objective of "professional competence" were as follows:

. . . He should develop basic skills such as announcing,

writing, control room and studio techniques, etc.

. . . students majoring in this field should be equipped

with the technical information and skills peculiar to the media

which will enable them to do with distinction the practical

day-by-day jobs required in commercial and educational radio

and television.

To provide practical training in the skills and techniques

of broadcasting for students seeking positions in radio, tele-

vision or related fields.

. . . The deveIOpment of adequate skills is taken for

granted . . .
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To provide realistic learning eXperience in techniques and

practices of radio broadcastirg.

. . . to teach the skills, techniques, and appreciations

essential to successful careers in the broadcasting industry.

Students are trained to plan, produce, and telecast programs

as actors, announcers, floor managers, cameraman, artists, set

designers, and directO's.

1. To provide in an organized manner fundamental knowledge

and significant learning experiences in the fields of radio,

television, advertising and journalism. 2. To develOp pro—

fessional skills that would insure a degree of competence in

the above fields.

Twenty-three schools, or 33.8 per cent, stated that they

held the "imparting of a liberal arts or general education" as a

distinct objective of the radio and television training programs.

Characteristic comments identifying the objective of a

liberal arts or general education were as follOWs:

Most important, the student preparing for a career in the

field of mass communications should get as broad a liberal

college education as possible.

We wish our graduates to have a thorOUgh background in the

humanities . . .

To provide a broad liberal education background in the exact

and applied sciences, humanities, religious philosophy and the

fine arts.

. . . (2) a substantial background in the humanities and

social and natural sciences is requisite to any mature under-

standing of the problems and potentialities of these media.

The program exists within the aegis of the school

of Letters and Science. Our aim primarily is to develOp the

graduates who are well—educated in a liberal arts sense, who are

trained in the creative and ideational aspects of broadcast

communication, and who have sufficient technical and Operational

knowledge to understand the peculiar problems of the medium.

The objective described by this writer as "the teaching of

the social, economic, and moral significance of broadcasting" was

also cited by 23 institutions of higher education. Again, the
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respondents were quite varied in the manner in which they presented

this objective but a general theme was established. Examples of the

comments related to this objective were as follows:

To develOp an understanding of the social, economic, and

psychological impact of the mass media in general and broad—

casting in particular.

To give students an awareness of the social importance of

radio/television, a basic knowledge of their communicative

operation and effectiveness, and a sense of moral responsibility

in the use of the media.

. . . for all an awareness of the place of radiontelevision

as sociological and economic forces in the community . . .

Educate students in the philOSOphy and history of broad-

casting. Instill an attitude of social consciousness and of

broadcasting's responsibility to the public as an influential

medium.

To develOp understanding of the social and economic signif-

icance of the media of mass communication . . .

To prepare students for work in professional broadcasting,

educational broadcasting, but more important to create an under-

standing of the social and economic significance of broadcasting,

national and international.

To teach people about the most influential means of communi-

cation of our times . . .

The third most often mentioned objective of radio and tele-

vision training programs was not directly involved in the develOpment

of students but rather dealt with a "service" aspect of college and

university radio and television training programs. This objective

was the "providing of educational and cultural broadcasting service

to the general public." Thirteen institutions, or 19.1 per cent of

the reporting schools, registered this objective of their radio and

television training programs.

The definition of the "educational and cultural broadcasting

services offered to the general public" varied to an extent within
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this classification. The general outline of such activities hmfluded

such things as "telecourses," "experimentation in educational pro-

gramming," "state conferences," "consultant services." and "general

cultural programs." The following comments and excerpts from the

institutional answers are indicative of this general objective:

. . . The presentation of educational programs, including

telecourses.

Providing an educational and cultural broadcasting service

. . . to provide . . . programs of strong educational merit

To service cultural and otherwise unattended interests of

college and community listening audiences, to serve public

interest of the commonwealth through net programs . . .

. . . To provide our listeners with strong and important

educational radio and television prOgrams.

To carry out the universities' long established intention of

bringing practical education and the intellectual and cultural

offerings of the campus within the reach of every citizen of the

state . . .

"Utilization and criticism" comprised the fourth most often

mentioned objective of the radio and television training programs.

This objective, while serving the student majoring in radio and

television, might better be identified as another "service" facet

of radio and television training programs. in that it seemed to be

geared to that student or individual who would be using or "util-

izing" radio and television in a fringe manner in relationship to

his or her primary occupation or profession such as teaching, adver-

tising, or business. By the same token, the individual student

simply interested in the "critical evaluation" of broadcasting as

an informational and entertainment media would also be served by
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such an objective with the radio and television training programs.

A total of eleven institutions, or 16.2 per cent, indicated

that they adhered to a "utilization—criticism" objective. Examples

of the statements, reflecting this objective were as follows:

. . . to prepare those who occasionally use radio or tele-

vision to better use it, to give general liberal arts education

to other students who will only listen or watch.

. . . for the prospective teacher an additional understanding

of the use of radio-television in the classroom . . .

. . . to train students in other fields in the use of the

mass media for socially desirable ends.

. . . Listener-viewer discrimination.

. . . to inculcate standards for evaluation and discrim.

inatory listening.

Our main objective is to give production and programming

experience to potential county agents in Home Economics and

Agriculture.

The fifth most often mentioned objective was defined as

"institutional public relations and promotion." This objective

necessarily differed from the earlier mentioned objective "providing

educational and cultural broadcasting services to the general

public," in that, public relations does not necessarily mean edu-

cation, nor does educational programming necessarily mean public

relations. Five schools, or 7.4 per cent, listed "institutional

public relations and promotion" as an objective within their radio

and television training programs. Typical of the comments associ-

ated with this objective were as follows:

. . . and the providing of promotion to the institution.

. . . To serve as public-relations medium for the university;
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The least often mentioned objective to be recorded from the

answers to the question was that of "preparing students to teach

radio and television broadcasting." Three schools, or 4.4 per cent,

indicated that they were dedicated to this objective.

It is one thing, however, to declare objectives for broad-

cast training programs and quite another matter to implement them;

therefore, an investigation into the existing curriculum pattern of

radio and television training was necessary. In order that the

specific character of the curriculum pattern could be ascertained,

two questions —- one dealing with radio and television courses and

one concerned with instructional emphases -- were asked of the

institutional and former student respondents.

In question IVA of the Institutional questionnaire, the

respondents were requested to indicate what radio and television

courses their schools offered in relationship to their radio and

television training programs. A listing of 35 course titles,

derived from the course catalogues of five leading colleges and

universities, was included within the question. Seventy-seven

institutions answered this question and from the data supplied it

was possible to establish a frequency ranking of the courses. (See

Table an.)

As a counterpart to question IVA of the Institutional ques-

tionnaire, question 5 of the student schedule asked the respondents

to indicate what radio and television courses they had enrolled in

while attending school and to indicate what they considered to be

the five most important courses, whether they had taken them or not.

The same listing of course titles, as offered the institutions, was
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included in the student questionnaire. One hundred and seventy-five

student replies were received and from this data it was possible to

establish a frequency ranking on the basis of class enrollment (See

Table 45) and the ranked importance of course. (See Table 46.)

In an effort to ascertain the degree of similarity or dis-

similarity between the (1) frequency of course offering, (2) fre-

quency of student enrollment, and (3) ranked importance, a comparison

was made. The results of this comparison can be seen in Table 47

and Figure l.

A substantial degree of similarity was found to exist between

the three listings in relationship to 26 of the courses. The

courses, Program Production, Directing, Fundamentals of Broadcasting,

Program Planning, Announcing, Continuity Writing, Radio-TV Workshop,

Newswriting and Broadcasting, Control Room Operations, Acting,

Studio Operations, Newswriting and Editing, Policies and Regulations,

Design, Public Relations, Staging and Criticism were among those

courses deemed to be in substantial agreement among the threelmuking

schedules.

There were a number of dissimilarities established, however,

as a result of the comparison, in addition to the listing of 14

additional course titles on the part of the institutional respondents

The first dissimilarity noted was in relationship to the

course entitled Dramatic Writing. This course was eighth in fre-

quency of course offerings and ranked fifteenth in frequency of

enrollment and twenty-first in importance. Thus, this course might

be described as being over-emphasized by institutions in terms of

usefulness or applicability.
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TABLE 47

FREQUENCY OF COURSE OFFERINGS - FREQUENCY OF ENROLLMENT 1N RADIO-TELEVISION COLcSRS

AND TMElR IMPORTANCE

-.-—..--_._- --w-

----*_- -—-—..--.-—.-_- --.—--

  -.—--~-——-.—--oo.~-w.—--fin-nnfiflv -— w--. —9-

—.—..—--_—.- -—o.—-..-.--—. -.-- ..— —-—-—-- ~ - -—— ...— -—-.-—-.-— -. -...—

 

 

 
  

Freouency of Preouency of

Course Titles Course Offering Enrollment Importance

_fi_- Ranking Ranking__-_ Ranking-_

1. Program production 1 3 3

2. Directing 2 2 6

3. FUndamentals of broadcasting 3 1 2

4, Program planning 4 5 7

5. Announcing 5 4 5

6. Continuity writing 6 4 9

7. Workshop (radio-tv) 7 6 a

8. Dramatic writing 8 15 21

9. Newswriting and broadcasting 8 7 10

10. Advertising 9 10 1

11. Control room operations 10 9 13

12. Acting 11 11 ll

13. Internships in production 12 21 8

14, Studio operations 13 14 17

1%, Station management 14 17 6

l6. Newswriting and editing 15 l? 1?

l7. Policies & regulations of

broadcasting
1g J9 1%

l8. Foucation & broadcasting 16 18 25

19. Principles of Television 17 8 16

20. Audience measurement & research 18 16 22

21. Society and mass media 19 26 18

22. Design (Set) 20 22 26

23. Station procedures 21 19 g 14

2a, Public Relations 22 24 20
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TABLE 47 -— Continued
..- —- ""“--“**--—~————H -.---—--———'-n—
 ———. --.—.—

 

 

 

Freouency of Freouencv 0?

Course Titles Course Offering Enrollment Importance

__ __ P325125 {12251.8 Ci _ -- ----.. ..Ei‘f‘fi'ff _-

25. Staging 22 29 25

26. Criticism 23 25 27

2?. Documentary broadcasting 23 20 28

28. Special events broadcasting 24 23 26

29. Film for television 25 28 19

30. Lighting 25 27 23

31. Motion picture directing 26 32 26

32. History of film 27 31 28

33. Motion picture writing 28 33 29

34. Motion picture workshop 29 34 24

35. Film strips, animation, and visuals 3O 3O 27

36. Music 3l — -

37. International Broadcasting services 32 - -

38. Seminar 32 - -

39. Communication Theory 33 - -

40. Special Problems 33 - -

41. Content Analysis 34 — -

42. Cinematography 34 - -

43. thics 34 — -

44. Program Analysis 34 - -

45, Program Department Operation 34 — -

46. Religion ?4 — -

47. Sports broadcasting ?4 - -

48. Tale 34 - -

49. Women's — Children's Prorr'ms 7” ‘ -

  
~--——-—¢—--u-—"—o--~—Q-v‘~«~4"... c-Oofi "O‘—
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Additional curriculum disagreement was found in relationship

to the course Advertising. This course was ranked ninth in terms of

frequency of course offerings, tenth in terms of frequency of enroll-

ment, but first in terms of class importance. This ranking compar-

ison substantiates the fact that "sales" as an institutional curric-

ulum emphasis is not heavily emphasized and as a result, reflects a

certain weakness in preparing the student for the industry.

Another dissimilarity established among the three ranking

schedules was in relation to the course Internships in Production.

The course was ranked twelfth in frequency of course offerings,

twenty-first in frequency of enrollment, and eighth in importance.

The Station Management course ranked fourteenth in terms of fre-

quency of offerings, seventeenth in terms of frequency of enrollment

and was ranked sixth in terms of importance.

Education and Broadcasting was ranked sixteenth in frequency

of course offerings, eighteenth in frequency of enrollment and

twenty-fifth in terms of importance. This variance might be due to

the concentration of the student sampling within commercial arms of

the broadcast industry or undue emphasis on the part of institu-

tional training programs in relationship to the educational aspects.

Another dissimilarity concerned the course Society and Mass

Media. This course was nineteenth in frequency of course offerings,

eighteenth in importance, and twenty-fifth in frequency of enroll-

ment. From all indications enrollment should be encouraged in this

course.

The variance noted in relationship to Station Procedures,

while not as great as in other instances, should be cited. The
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course ranked twenty-first in frequency of course offerings, nine-

teenth in frequency of enrollment, and fourteenth in importance.

An importance ranking of nineteenth was given Film for Television

but in terms of frequency of course offerings it ranked twenty-fifth

and in terms of frequency of enrollment ranked twenty-eighth. In

addition, Motion Picture WorkshOp. ranked as twenty-fourth in

importance, twenty-ninth in frequency of course offerings and1xu1ty-

fourth in frequency of enrollment.

Table #8 shows the importance of course offerings by the

job classifications established in the preceding chapter from

replies received from the former student respondents.

In question IVB of the Institutional questionnaire the

question. "What particular phase or phases of the broadcasting pro-

fession are emphasired in your radio and/or television training

program?" This same question was asked of the former radio and

television students in the following manner: "What particular

phzse or phases of the broadcasting profession were emphasized in

the school granting you the B.A. or 8.3. degree?" Included in both

questions were five categories from which the respondent could make

a selection. These categories were as follows: (1) Production

(writing-directing-announcing), (2) Programming (program develoyment—

audience research-history-social aspects). (3) Sales-Promotion

(advertising-marketing-sales), (h) Management (business—law-Federal

Communications Commission-Sales), and (5) Education (educational

broadcast stations-in school use-program devel0pment-closed-circuit

use, etc.). The school representative of former students was

requested to check the appropriate number of categories emphasized.
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The ranking of the five categories was based upon the fre-

quency of mention in the case of both groups of respondents, and,

as a result, a comparison of t.e emphasis :atterns was madegxxsflflxn

The curriculum or industry emphasis as reported by the

colleges and universities was as follows: (1) Production, (2) Pro-

gramming, (3) Sales, (4) Management. and (5) Education. (See Table

49.) Seventy-one institutions. or 93.4 per cent of the 76 insti-

tutio s answering the question, indicated that "production" was

emphasized. Fifty-eight schools, or 76.4 per cent, indicated that

"programming" was emphasized. These two categories were emphasized

to a substantially greater degree than "sales" emphasized by 34

schools, or 44.7 per cent. or "management" emphasized by 33 schools,

or 43.4 per cent, and ”education" emphasized by 32 schools or 42.1

per cent.

In reference to each of the four institutional groupings,

the two most often mentioned industry categories within the 76

responding institutions (production and programming) were found to

be the most often mentioned areas of emphasis within each of the

groupings of the institutions. (See Table 50.)

The curriculum emphasis as determined by the former students

of the surveyed colleges and universities were as follo s: (1)

Production, (2) Programming, (3) Education, (4) Sales, (5) Manage-

ment, and (6) No emphasis. (See Table 49.) One hundred and fifty-

five former students, or 91.2 per cent of the 170 students answering

the question, indicated that "production" was emphasized. Seventy-

seven students, or 45.3 per cent, indicated that "programming" was

emphasized. These were the two most often mentioned areas of
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emphas's. with 36 persons, or 21.3 per cent indicating an "education"

emphasis; 32 persons, or 18.8 per cent indicating a "sales"em;hasis;

26 former students, or 15.3 per cent. indicating a "management"

emphasis; and one former student, or .6 per cent of the total, indi-

cating that "no emphasis" had existed.

In examining the emphasis pattern in relationship to the

students and the institutional groupings in which their respective

colleges and universities were placed, it was found that the two

emphases most often mentioned by the total former student respon-

dents were also the most often mentioned emphases within each

respective institutional division with one exception. (See Table

51.)

In the case of former students of the schools in Group 2.

"programming" was the third most often mentioned curriculum emphasis.

It should be noted, however, that a relatively small sampling was

realized from this group and that this grouping included those

institutions described as "teachers colleges." Thus. the placing

of the "educational" emphasis in the second most often mentioned

rank is to be expected.

In comparing the ranking of the various curriculum concen—

trations, as indicated by the institutions and former students, it

is important to point out that both groups were in complete agree-

ment in regard to the emphasis and position of (1) Production and

(2) Pregramming. Some variance did exist between the last three

areas of emphasis among the two groups. as well as one student indi-

cating no emphasis existed. The institutional ranking showed "sales"

was the third most often mentioned area of emphasis and the student
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ranking showed it to be fourth. "Management" emphasis was ranked as

fourth by the institutions and fifth by the former students. "Edu—

cation" was ranked fifth by the institutions and the former students

ranking showed it to be third most often mentioned area of emphasis.

Figure 2 shows curriculum emphases as seen by the insti-

tutions and the former students.
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The Evaluation of Institutional Broadcast

Training by Former Students

In answer to question VII of the student questionnaire, 171

former students of radio and television training programs ixncolleges

and universities rated their radio and television training prOgrams

by means of a five-point rating scale; (1) excellent, (2) good,

(3) average, (h) fair, and (5) poor. Of the 171 respondents, #0, or

23.h per cent of the total number of replies, rated their training

as excellent; 82 former students, or 48.0 per cent of the total

group of respondents, gave their training a rating of good; 29

respondents, or 17.0 per cent of the total group, rated their train-

ing in radio and television as average; 1Q former students, or 8.2

per cent of the 171 respondents to the question, gave their training

a rating of fair; and 6 respondents, or 3.5 per cent of the total

group, indicated that their radio and television training was poor.

(See Table 52.)

In question VIII of the student questionnaire, the former

radio and television students were asked: "Why did you give the

training program this rating?" The replies to this question were

found to deal with four facets of radio and television training and

were both negative and positive in nature. The four facets repeated-

ly mentioned were as follows: (1) Curriculum; (2) Faculty; (3)

General Facilities; and (u) Practical Applications.

A total of 230 positive and negative comments were recorded

from the statements of the 171 respondents. Ninty-nine of the

comments were positive in nature and 131 comments were negative or

critical in nature. The 99 positive comments represented #3.2 per
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cent of the total 230 comments and the 131 negative comments repre-

sented 56.8 per cent of the total. (See Table 53.)

In breaking down the 230 total positive and negative com-

ments, in relation to the four facets of the radio and television

training programs mentioned, it was found that 84 comments, or 36.6

per cent, mentioned curriculum; 64 comments, or 27.8 per cent, dealt

with the practical applications aspect of the radio and television

training programs; #7 comments or 20.4 per cent, were concerned

with the strength or weakness of the faculty; and 35 comments, or

15.2 per cent, mentioned the Calibre of general facilities (equip-

ment) of the radio and television training programs. (See Tableffh)

In examining the 99 positive comments, 33, or 10.4 per cent

of the total 230 comments, dealt with curriculum. This was the most

frequently mentioned facet of training within the positive statement

group. In the case of the 131 negative comments, 51 comments. or

22.2 per cent of the total 230 comments, dealt with curriculum. This

was the most often mentioned facet of radio and television training

within the negative group. Combined, the total 84 positive and

negative comments on curriculum. or 36.6 per cent of the total com-

ments, showed curriculum to be the primary evaluatrneelement in

determining the rating of the radio and television training pro-

grams. (See Table 53.)

While curriculum was most often mentioned in the positive

and negative comments, the placement of faculty, general facilities,

and practical applications varied within each grOUp. Practical

applications was mentioned 24 times in a positive manner, or 10.5

per cent of the total 230 comments, making it the third most fre-
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quently mentioned facet or factor in determining the rating of radio

and television training programs within the positive group; but it

was mentioned 40 times in a negative manner, or 17.3 per cent of the

total 230 comments, making it the second most frequently mentioned

facet or factor within that group. Practical applications as inter-

preted by the 171 respondents received a total of 64 positive and

negative comments, making it the second most frequently mentioned

evaluative element in determining the rating of the radio and tele-

vision training programs. (See Table 53.)

In the case of faculty, a total of 28 positive comments were

made, or 12.2 per cent of the total 230 comments. resulting in this

factor being placed as the second most frequently mentioned evalua-

tive element in terms of why a particular radio and television

training program received a certain rating within the positive

comment group. Within the negative comment group, this facet was

mentioned 19 times, or 8.2 per cent of the total 230 comments,

resulting in its being placed as the fourth most frequently mentioned

evaluative factor within the negative group. Within the framework of

total comments, both positive and negative, 47 comments, or 20.4 per

cent of the total comments, were registered as dealing with faculty

evaluation, placing it as the third most often mentioned evaluative

element in determining the rating of the radio and television

training programs. (See Table 53.)

General facilities were mentioned 14 times within the

positive comment group, or 6.1 per cent of the total number of

comments. This was found to be the fourth most often mentioned

facet of radio and television training programs within this group.
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Twenty-one negative comments were recorded as dealing with general

facilities, or 9.1 per cent of the total 230 comments. This placed

this phase of evaluation of radio and television training programs

in third position within this group. Within the framework of the

total comments the 35 positive and negative comments, or 15.2 per

cent of the total comments registered as dealing with General Facil-

ities placed this evaluative element in fourth position in deter-

mining the rating of the radio and television training programs.

(See Table 53.)

Table 54 shows the distribution of the positive and negative

comments in association with the five-point rating scale: (1)

excellent. (2) good. (3) average, (4) fair, and (5) poor.

No attempt was made by the writer to isolate these segments

of the general statements of the respondents in answer to question

VIII that would correspond to each particular evaluative element.

Because of the terseness of most of the replies, it was felt that the

writing of this paper would be best served by quoting only complete

statements. Examples of the replies to question VIII of the student

questionnaire were as follows:

Extremely competent personnel. Combined with excellent

radio and television facilities, providing for a highLy inte-

grated prOgram of intense interest.

Wonderful facilities. Excellent curriculum,cooperation with

school of speech and journalism. Instructors who had or were

still working in the field.

Instructors were well qualified, adequate facilities were

available. Broad selection of courses dealing with the field.

The training is thorough with on-the-job experience availabha

Faculty and curriculum superior. Sufficient opportunity for

actual practical experience. Emphasis on content rather than

skill.
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Actual practice and management of the university owned and

Operated station was emphasized as Opposed to classwork.

Too much theory. Not enough practical.

Facilities for practical experience in television were made

available. Practical side of my training was satisfied. Definite

need for more current textual material on the broadcasting field.

Instructors of high calibre. Certain courses and television

training not available.

The school lacks depth in their courses.

Instructors were excellent, were handicapped by budgetry and

curriculum problems. Training was practical.

No definite television program.

Laoked equipment. Curriculum too limited. Approach failed

to reflect a realistic view of the broadcast industry.

Primarily due to poor quality personnel. Secondarily,

inadequate facilities.

Facilities sadly lacking in many cases, especially in tele—

vision. Not one qualified television instructor in the whole

university. Few courses offered.

Their facilities were entirely inadequate for the job they

attempted to do. Many of their courses uselss because I 'as

ahead of the instructors in the radio department since I worked

in radio.

Three professors have never had practical experience in the

industry and are therefore not adequately qualified to teach the

subject. Instruction based on textbooks and to prepare the

student for academic careers in the communication field or

teaching. This department definitely narrow in its curriculum

and approach.

Too much emphasis was placed on production end of the

business. Not enough time was given to audience research, radio—

television law, program policies. etc. At the time, of course,

I wanted to use a mike, spin a record, and write a newscast.

Now I have found that these things can be quickly learned in

the field and are not so important as the need for an under-

standing of the industry and its relations to the audience.

As evidenced by these examples, there were few specific

comments that might be described as significantly articulate as to
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specific strengths or weaknesses of curriculum, faculty, facilities,

or practical applications. Therefore, the writer did not isolate

and present such a compendium.

In question XI of the student questionnaire, respondents

were asked to indicate how the broadcast profession compared to the

expectations they had derived from their training.

Of the total 175 questionnaires returned, 98, or 56.0 per

C:nt of the respondents, indicated that their over—all expectations

had been favorably substantiated. The comments showing this reac-

tion were characteristically more gene'al in nature than the

comments made by those former students indicating false eXpectations.

Typical of the comments that registered satisfaction in the

transition from college to the industry are the following quotations:

My academic training prepared me for the industry as it is

and I have no illusions except realism for a job which can and

needs to be done.

A realistic picture of the industry had been painted for me.

My eXpectations could not compare, however, with the actual

feeling, also thrill, of active participation in the field.

My training has given me the extra poise that is needed in

certain places, and with certain people. I feel that to be

successful in radio, it is a must to have the broad knowledge

of all general courses.

I found myself well prepared. I did not have to unlearn

anything.

My college training, combined with certain natural and/or

acquired abilities helped me get my job and grow with it.

Later, as positions Open up, I hepe that my training will have

made me flexible enough to meet the rigors of a full director-

ship.

Basically what I eXpected.

We had an instructor who was utterly realistic in his

teaching, pointing out the pitfalls as well as the mountain

eaks of joy to be found in the industry.
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The prof ssion far exceeds any expectations I might have

derived while going through my college training.

Pretty well, I think. The background, terms, and training

I got while in school helped me a great deal when I started to

work. Of course, there's always more to learn but I think that

my education gave me a good start.

Ewen more entertaining, equally taxing, even less rewarding

economically. Seriously, I wouldn't trade with Prince Ranier.

The dangers and joys have not been misrepresented. Things

are about as I eipected them to be.

College aided my knowledge as to the basic fundamentals of

management and sales. The liberal arts courses gave me a tool

to create better programs.

Comments criticizing certain phases or aspects of radio and

television training prOgers were, of course, found in the remarks

of this group of former students indicating over-all favorable

reactions, but they are included in the listing of adverse training

factors primarily deriVed from the 68 responses, or 38.9 per cent of

the 175 total, that indicated their over-all expectations had not

been favorably substantiated.

Typical of the general comments that registered unfavorable

substantiation of industry expectations are as follows:

After achieving a more realistic viewpoint from that held

in college dzrs, I expect eventually to achieve much satis~

faction.

Experience indicates some unrealistic 'expectations.’

Entirely different, because no commercial background given

at (at least in my time).
 

Fifteen of the 68 respondents indicating dissatisfaction

stated that they hgi been employed in radio and television stations

while attending college and therefore were acquainted with the

realities of the broadcasting profession; however, these same
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respondents stated that their college training would have given them

a false impression of the industry had they not been so employed.

The following comments are typical of the responses reflecting this

criticism:

Most of my training was on-the-job. But most radio and tele»

vision classes gave an unrealistic picture of the industry.

My expectations derived from training were false. The best

impressions came from working in the field during out-of-school

months.

I worked professionally in radio before studying it. My

academic training was much the antithesis of my professional

training. The do's and don‘t's of my instructors more often

than not contradicted my professional training. The station

was the rule, it seemed to me, with the school the exception.

My Opinion was preconceived from experience. However, the

broadcasting-telecasting industry is a far cry, both equipment

and policy wise from the network type Utopia described in mos

college textbook courses.

In dealing with the major criticisms voiced about radio and

television training programs in conjunction with industry expec-

tations, and as presented in Table 55, the most often mentioned

riticism was that commercial orientation and training in specific

commercial procedures and practices was completely lacking or

presented to a limited degree. Thirty-seven respondents, or 30.6

per cent, mentioned this criticism.

The following comments are typical of the responses made on

his area of criticism:

One big point was lackinc in my formal education -— an

awareness of commercialism, sponsors, and advertisina agencies

as necessary roles in the industry . . .

. . . and my university did not emphasize the commercial

aspect (sales, traffic, and general office mechanics) when I was

in school. PhilosOphically, it's the difference between the

extreme of a theoretical ideal situation, with the students

isolated in their dream world of studios and acting and the
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TABLE 55

CRITICISMS CF REDTO AND TEL? STON TRATNING PQOCQLMS TN COllRCES AND

UNIVERSIT19Q A? DRRIVFD FDUM INDUSTRY EFPLOYMiNT

-—-—————¢—..—————-o--— .. *_._——s_~—._.—'—.-—._.—.-_-a-____——-———.

-..—W . _. -. V . 

 

1. Iank or limited amount of commoroial orientation and

Responses Per Cont

 

 

training in specific commervial asponts 37 30.6

?. Inns glamourous and harder work than exoeotod 26 21.5

3. Financial rnmnneration lower than expectpd 18 1U.Q

a. Training for small radio and television 5 ations in l? 9.9

smaller markets laokinw or nevlected, or course work

ovar-emnhnsiZQd notwork and large station procedures

and operations

9, Opnortunitieo for creative expression and evnerimentation 11 9.1

less than exrortnd with favor on‘ortnnities to advance

and at slowor rate than PYpefited

6. Profession not as rure and idealistic as led to believe 9 7,h

7. Training of no value 3 2.5

9. Greater hand of sbnoiali7od traininq 3 2.5

Q. Traininp too sponiali7od 2 1.7

Totals l?l lOO.1

Results obtained from responses to nuention ll of studont onestionnaire
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other extreme of a trade school education with all procedures

emphasized and no philosOphy or direction being established.

I feel there was a severe snortage of courses in ratings,

comparative values. selling with/against ratings, agencies

position in broadcasting, market evaluation, and rates and

rate cards.

On first launching a television career, I was shocked at

the commercialism of broadcasting. This phase of broadcasting

was sorely lacking in my educational training.

The student must enter the field at the local level and

should be made fully aware of the commercial and unfanciful

grind on that level.

There was no preparation for employment in the broadcast

profession. The negative attitude that exists (students will

be successful only if they become teachers) must be changed

and the personnel must alter their view point. '
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Only slightly resembles college 'picture' but it's a fine

profession. If colleges could teach radio and television as

a business and not as a cross between dramatic flights and

educational where-withals, it would mean a better trained

product.

Another of the major areas of complaint (26 responses, or

21.5 per cent) dealt with the lack of expected glamour and the

amount of work demanded in the industry. The following are typical

of the responses made about this misapprehension:

Aside from the 'glamourizing'done by too many schools. the

training is invaluable as a starting point.

As in most instances. actual radio and television work is

not quite as glamourous as you expect it to be.

I think that the work is probably harder than I thought

it to be. Certainly not as glamourous as some of us hoped it

would be.

It is not so full of the color one might think there is

while in school. It's hard work.

Basically, television is a harsh business. not one given as

much to glamour and money as students in many schools are led

to believe.
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Eighteen individuals, or 14.9 per cent. indicated that they

were surprised at the wage levels existing in the broadcast industry

The following comments are typical of the responses made on this

subject:

It has been disappointing from the standpoint of earnings.

It certainly does not meet expectations. I find much more

satisfaction. financially. as well as in other ways in engi—

neering.

I think we were misled a little as to the wage level.
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I would say, frankly. it is somewhat below my expectations.

Competition stiff. reward (money) in many cases insufficient. ‘
;

. . . but the broadcasting industry's continuing failure to

compensate news personnel in relation to their job responsi-

bilities has pushed me outside.

Twelve peOple, or 9.9 per cent. indicated that they felt the

training programs completely neglected or severely restricted any

work that would adequately prepare the student for a job in the

smaller market radio or television station. or concentration of

work centered too much on network and large market station procedures

Typical comments in this area were:

Radio's problems today are hardly recognized.and the economic

problems of television. especially local television, are rarely

toucned upon.

There is a place for a course in practical problems of the

smaller stations which operate on a limited budget.

Classes sadly neglected training for a small Operation.

I feel that training should be geared to local station level

in place of a national level and that it should be made realistic.

The school courses are geared for stepping into a large

city station or network and lack the small station aspect.

My preparation was for a station much larger than this one.

where production and timing would be of great importance.
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The college instructor tends to base information on network

levels; i.e., documentaries, drama, production and direction.

The student must enter the field at the local level and should

be made more fully aware Of the commercial and unfanciful grind

on that level.

Eleven. or 9.1 per cent of the former students. mentioned

that they had found fewer opportunities in the industry than they

had anticipated; and what Opportunities there were. were slow in

materializing. Also included in this group were the comments

indicating opportunities for creative expression. experimentation

and other original work were less than expected. The following

comments show these beliefs:

Somewhat lower. I found that to be a success in the fields

an unusually long period of apprenticeship would be necessary

whereas in the advertising field I could achieve my creative

bent and still satisfy my material needs more readily.

It's tough to get that 'big Break'.

Although I have decided to make broadcasting my career, I

am still looking for the job that will allow me the opportunity

to do some original work.

Awfully hard to switch fields inside the industry. Particu-

larly hard to get out of continuity and women aren't given

enough opportunity in production.

Opportunity for advancement slower. I have enjoyed pro-

fessional work more. but Object to lack of chance to experiment.

At this particular moment in time, it appears that tele-

vision's arteries have hardened pretty severely. There is a

minimum of experimentation going on. There is a minimum of

creative activity. Most tv productions have become as stereo-

typed as factory work. But most other jobs have their rou-

tinized elements too. I am disappointed that a good deal Of

the fun and excitement has been removed from the tv Operation

but I am still very much interested in this occuzation.

Of the total 175 respondents, 9 persons, or 7.4 per cent,

stated that they were surprised to learn that the profession was not

as pure and idealistic as they were led to believe. The following
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comments are typical of this area:

The only disappointment is the high emphasis on the commer-

cial aspect to the detriment of thexnblic service programming.

In this part of the country, as far as I'm concerned. thereks

no comparison. Radio in this part of is exceptionalky

low quality. Shouting preachers. rock and roll, and Elvis . . .

It is much less idealistic than the academic world lets you

believe and far more complex . . .

There's a lot more Office politics and procedures that

nobody tells you about . . .

My training in college led me to believe that all I needed

for advancement was my diploma in my hand. I didn't realize that

on graduation my real education was just beginning.

Not quite as pure and idealistic as I thought.

Find a great many totally unprepared people in the field.

The sooner the industry accepts professional standards, the

better Off the industry will be.

In respect to the three responses, or 2.5 per cent of the

total, indicating that their radio and television was of no value.

the following comments are typical:

My training was of no value.

Although it would take some time to clearly elaborate on

this point. suffice to say that colleges can no more train the

Fred Goes, the Delbert Manns, of our industry than they have

trained the Faulkners, WOlfes, Hemingways, and Zanucks.

The need for specialization (three responses,or 2.5 per cent

of the total) and the criticism of too much specialization (two

responses, or 1.7 per cent of the total) were also mentioned in the

respondents answer to the question. The following are typical

remarks:

I have found. however. that there is much more specialization

than we were taught that there would be; i.e., writers write,

technicians do not become involved in production and vice versa.

I would encourage training institutions to soundly counsel

students to decide on a particular aspect of the industry in

which they are interested and devote their fulltime to that one

specialized aspect.
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I only wish I had concentrated more effort in certain fields.

Too many students now applying for jobs in the industry are

too narrowly trained. They think of theater as enjoyable but

frivolous, radio as a museum piece. Working knowledge of these

and allied fields is imperative to any real degree of success

in broadcasting.

In question 9 of the student questionnaire, the respondents

were asked: "What part or parts of your college work have been most

A
n
n
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I

valuable to you in your professional career in broadcasting?" A

list of ten areas of study was included within the question, with

space provided for additional study areas.

.
1
,
“

The three areas of study or work most frequently mentioned,

thereby indicating the degree of valuableness, were as follows:

radio—television workshop, liberal arts courses, and radio-television

courses. One hundred twenty-one respondents listed radio-television

workshop as a most valuable part of their institutional broadcast

training. One hundred five respondents listed liberal arts courses

as a most valuable part of their institutional broadcast training,

and 9h respondents listed radio-television courses as a most valuable

part of their institutional broadcasting training. Nine respondents

indicated that speech courses had been a most valuable part of their

institutional broadcast training.

Table 56 lists the twelve areas of study, established from

the responses of the former students of radio and television train-

ing programs in colleges and universities and which were considered

to be most valuable to the former broadcast training student. In

addition, Table 56 indicates that the three most often mentioned

areas of study in terms of the responses from the total group were

also the three most often mentioned areas of study in eight of the
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twelve groups of former radio and television students derived from

the industry positions they presently hold. The eight divisions

were: advertising agency, announcing, education, engineering,

production, programming, public relations, and sales and promotion.

The other four groups of respondents, continuity, film pro-

duction, management, and news, often included the above-mentioned

study areas and also included other areas of study as well. Con-

tinuity personnel also included radio-television internships and

fine arts courses. Film production personnel included radio-tele-

vision internships, management personnel included journalism and

news personnel included journalism and political science courses.

Table 57 shows the ranking of the individual areas of study

by the individual industry divisions.

Question 10 of the student questionnaire asked the following

"what first attracted you to the field of radio and television?" A

ist of nineteen rerson: or factors was established from the

responses to this question. (See Table 58.)

Of the 175 former students responding to this question, 30

persons, or 17.1 per cen , indicated that the challenge and oppor-

tunities of a new medium of mass communication with the opportunity

for self-expression and creativity first attracted them to the field.

Examples of such comments were as follows:

A visualization of a new creative mass communJCations media

beyond the wildest stretch of imagination.

Communications in general, all encomoassing profession,

I

never the sane, constantly changing. Working in so many kinds

of activities under one roof.

The newness of the field.
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TARLE 58

WHAT FTPST ATTRACTED FORMER RADIO AND/OR TWTEVTSION STUDENTS TO THE BROADCAST FTWID
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Challenwe and oonor+unitv of new medium with onoortunity

for self-exnression and orea+ivity

Colleen Placsos in radio and television and/0r Workshops

Glamour of the profession

General interest, or childhood and teenage interest

High school classes and/or workshops

Interest in the theafre, dramatios, or show business in

general

Ernlcyrent in radio or television stations

Interest in radio and television news

Amateur radio activities

Interest in play—hy—rlay snort"

Armed forces broadcast experience

Natural announcing ability

Monev

Do not know or recall

Station visitation

Family business

Psychotherapy

Radio stftion college scholarship

No response

Totals

Roopnnsoq

10
,—

21

?O

?O

16

1h

13

C
’

t
‘

\
m

\
4
0

175

Cent

_. o. ..- -—-.-.- .— .- - ..._.- o _ a—ho- . _ --- .- - ‘_ -. — .. .7-..—._. .- - ——-.-.—-_-..-‘—

- - ... -- ........ - — o - - —.---——_ - oh,—~-. — .- -'-—*-—m~— - -

.—-— -~—. - .- -..- —-—--”-——.----——“—.....—-‘oo—‘o-"c—a‘cnu ‘ -......-'.~_ - —.-——_.-— ..-—...- u-~*’-—.--

17.1

7.4

3.4

2.9

- .— -1...v—n..—.-——-v—. _— - - ..-._- - .-—-——-=~—-.--a-.-vv.‘ c-o—“u- -—

 - ”--.-..- ‘—--.. ...—-...-- -..

Results obtained from responses to question 10 of the Student ouesticnnaire

.
.
.
-
‘
-
.
V
m

r
.
4
"
.
"
"
'
"
"
"
I
'
I

I





189

The challenge of a screen devoted largely to old westerns

(as it was in the beginning) and the immense culture, educa~

tional, and knowledge that was not being presented to thegnflflic.

The wide scope of activities that are so inherent in the

industry. The constant challenge and its a great sponge for

the eXpending of nervous energy.

Unlimited Opportunities that a field (television) in its

inlancy has to offer.

At the time, it looked like a new industry with a big future

. it was and still is.

Desire for self—expression.

It's the only field where a young man with the right back—

ground can become a vete'an in less than ten years. The old

were doing it when you were in diapers is not valid.

Opportunity for creative activity in the 'arts.‘

I'm a ham. What better way to be recognized.

Twenty-one respondents, or 12.0 per cent of the 175 total
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responses, related that their initial attraction to the industry was

a direct result of enrollment in college radio and television dkmmes

or workshops.

Here are some of the comments made by this group of former

students:

I enjoyed my first speech and radio courses and decided to

major in a subject where I could put my classroom-learned facts

into practice while still in school.

I sort of fell into the field. I took one radio course as

an elective and enjoyed it. Decided to take more courses, and

ended up in the field as a career.

The was inaugurating a student operated radio

station in my SOphomore year. I became interested in it and

stayed with the profession.

Actually during my freshman year in college I began in the

speech course to overcome a lisp. I continued in the course

and made radio and drama my major.
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Having floundered in college for the first 1% years, I may

say. with all respect to the profession, I fell into radio as

a last resort. I found I liked it, and moved to a paying status

after a three month internship. I adopted a radio speech major

and continued on evantually to graduate with a Bachelor of

Science degree in Communication.

The school's wired-wireless radio station maintained enthxfly

by the students.

Original plan to major in journalism, minor in radio and ;‘

television. Once in radio and television courses liked them

very much and switched to radio-television major and journalism .

mi nor. .

It was originally an extra-curricular activity that grew into

professional aspirations in television production.
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Glamour of the profession was the third most often mentioned

reason in attracting peOple to the broadcast profession. Twenty

responses, or 11.4 per cent, so indicated. pical of the comments

associated with the glamour factor were as folJOWS'

Probably the color of the industry. I started out to be a

teacher of speech, became side-tracked from that earLy in

college and moved into commercial radio.

I was attracted because of the glamour and the variety of

broadcast hours.

Glamour, I guess, then later the fact that the work was

interesting and rewarding in so many ways.

The apparent gl.mour and excitement.

Tied with glamour for third place in what first attracted

the former students of radio and television surveyed to the industry

is the item of genera interest, or childhood, teenage interest.

Comments showing this grouping were as follows:

From the time I was six years old I had no other ambition

in terms of a vocation.

A childhood ambition dating to when I was 7 years old. I

also felt I could succeed in the field.
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Have been interested in radio and television since before

high school.

In childhood, as a listener, I developed a fascination and

curiosity for the mysteries of radio programming.

General interests plus intensive aptitude testing than a

process of elimination.

Life long interest in the field.

Always interested.

Sixteen respondents, or 9.] per cent, stated that their

initial interest in radio and televisicnwes a direct result of

participating in high school radio and television classes and/or

radio television workshops. The quotations that follow are typical

of the comments placed in this category:

Radio workshOp in high school during English or Speech class.

Oratory in high school.

Desire to write and radio program work in high school.

A course in High School called 'radio workshop.'

A high school dramatics teacher who pioneered educational

radio. She guided me and inspired me.

Interested in theatre during junior high school and senior

high school. Sold on radio during high school summer session

course followi g my graduation.

Radio playhouse in high school.

My high school training.

A general interest in the theatre, dramatics, show business

or over-all entertainment fields accounted for in people, or 8.0 per

cent, of the total group responding to the question, entering the

radio and television industry. Typical of the comments in this area

were:

-
-
-

o
‘
3



192

Love of theatre and any allied portion of 'show business.'

The entertainment field was always my goal and radio (then

later television) seemed the best medium of expression, and

honestly, feature films then impregnable.

Dramatics has long been a hobby of mine. I felt that

perhaps broadcasting would give me a chance to direct, even

act. without having to fight the bread lines in New York.

General interest in show business and Opportunity to par-

ticipate in workshop activities.

Thirteen respondents, or 7.4 per cent, stated their initial

attraction to the broadcast field was a result of employment in the

industry. Below are typical comments:

Upon high school graduation, I applied for a secretarial

job at a radio station. I worked there as a secretary and as

continuity director prior to college. I decided to take up

broadcasting as my major.

By working in a radio station while in high school.

A job when otherwise unemployed. It just happened. Then the

interest grew.

First, I had natural announcing ability and a desire to

communicate. Working in radio led to my desire to go back to

college and enter television.

Started by accident, a summer job.

My plans to be an English teacher led me to a summertime

continuity job and the bug bit me.

Six respondents, or 3.h per cent, stated that their basic

vocational interests were aimed toward journalism (news) and that

they saw great Opportunities in radio and television journalism.

Thought it journalism's brightest horizon.

I worked on newspapers and in public relations, and was

attracted to radio and television as a medium of news coverage.

I was always interested in journalism and newswriting and

felt that the newest media in this field would be pursuing news

work in the television and radio fields.
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Originally interested in dramatics and newspaper but

eventually found more to my liking in the broadcast field,

which combines a little of both.

Miscellaneous reasons included: amateur radio activities,

specific interest in play-by—play sports, armed forces broadcast

experience, natural announcing ability, money, station visitations,

family business, psychotherapy, and a radio station college scholar-

ship.

Three individuals, or 1.7 per cent, did not know or recall

what originally attracted them to the field and 6 persons, or 3.h

per cent, failed to answer the question.
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The Essential Employment Qualifications

for Broadcast Industry Personnel

Question VIIE of the Institutional questionnaire was: "What

do you see as the most essential qualifications of the individual

entering into the broadcast profession?" Sixty—eight institutions

of higher learning responded to this question and from the replies

a list of 13 essential employment qualifications was established.

(see Table 59.)

Forty-two respondents, or 61.8 per cent of the total number

of replies, made various comments that were placed within the broad

qualification category of "specific production skills." Examples of

comments included within this classification were as follows:

A broad understanding of the field is basic with a capa-

bility in at least one or more of the 'skills' in writing,

directing, producing, performance, or announcing.

. . . production or performance skills, including writing,

advertising, production, etc.

. . . skill in the elements of writing, production, news,

and control room and studio operation.

Enough mike or production or writing training to be com-

petent in 'first jobs.’

. . . lst class ticket . . .

Thirty-eight school representatives, or 55.9 per cent of the

respondents, indicated that the possession of a "general educational

background" -- particularly liberal arts and assumed to be college

level -- was the next most frequently listed essential employment

qualification. Comments reflecting this qualification were as

follows:

A broad, thorough background in liberal arts, fine and

applied arts and sciences . . .
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ESSENTTAI EfiplOYMTNT CUALTFlCITlCNS FOR BROLECAST INDUSTRY PERSONNELIJ'LJc

ESTfiRLISHED BV COLLEGES AND URI'HHSITlVS

Qualifications

"nH--w—‘-‘_5.‘~ *'

Specific production skills

General educational background (liberal Arts)

Creativity - imagination

Sincere desire to be a part of the industrv

fibilitv to get along with people — pleasant

personality — cooperative

Drive for success - ambition

Specific knowledgn of aanrtising and the

broadcasting industry

fi‘bil‘lfv to FCCZHWP T‘nfir‘onfiihj lifzr nVVl to okav ordgrs

Facility to make ouick decisions - abilitv to work

under hror cure

lntelligehoe

Commercial QYFDPjRnno nod/or non-'codomic training

Sales and promotional ability

Business background

Venfions Per Cent
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A good liberal arts background in letters, social science,

art and music.

A literal arts background . . .

As broad a liberal arts training as possible . . .

Twenty-one respondents, or 30.9 per cent of the total number

of radio and television training personnel answering the question,

mentioned "creativity" as an essential employment qualificition and

the same number of respondents listed "the sincere desire to be a

part of the industry" as another essential euployment qualification.

Examples of the comm3nts placed within the category of "crea-

tivity" were as follows: ". . . originality and creativity . . . ."

". . . highly developed artistic Sense . . . ," "Certainly crea-

tivity . . . ," "Creative attit de tO’an his work . . . ," ". . .

imagination . . . ," "That he have native talent and ability . . . ."

ani ". . . evidence of creative individuality and initiative."

The essential employment qualification identified as "the

sincer; desire to be a part of the industry" was established by the

author as a result of compiling various comments of the respondents

that reflected the beliefs that the TnuiO or television student

should carry or hold a purposeful atiipile 11L) his or her broad-

casting work. Twenty-one responses, or 30.9 per cent, were also

recorded for this employment qualification. Examples of the state«

ments or comment: c.tegwriaei under the essential employment quali-

fication of "the sincere desire to be a part of the industry” were

as follows:

Having a purpose in what he is doing. If his elucution has

not broadened and matured him to the point that he has developed

reasons and purposes he has no business in the profession. Any

broadcasters must have something to say . . .

.
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An understanding of broadcasting's place in society -- its

impact on cultural, social, economic, aspects of life. An

understand'nx of the broadcasting industry par as . . .
U

He should have a good Concept of the entire profession; a

realization of its shortcomings and how they might be oversome;

and a desire to combat tne status quo with new ideas in pro-

gramming and advertising.

A thorough understanding of the broadcaster's responsibility

to the public he serves, . . .

. . . a sense of responsibility based on knowledge of social

implications of mass media, of their ;istory, and of our cul-

tural heritage in general, leading to the potentiality for future

leadership.

Twenty institutional representatives, or 29.4 per cent of

the respondents, indicated that it was essential to have the quality

or qualities which enable a person to get along with other peOple,

to have a pleasant personality. Typical of the comments placed

within the category of "Ability to get along with people" were as

follows: ". . . Ability to work pleasantly with others . , . ,"

". . . The necessary personal character that involves he ability

to get along with and integrate himself into the staff with whom he

must work, . . . ," ". . . cooperative . . . ." ". . . good psycho-

logical balance . . . ." and ". . . “bility to work harmoniously

with otl'lers. "

"Drive for success or ambition" was another essential employ—

ment qualification established from the replies of 18 respondents,

or 26.5 per cent of the total number of replies.

Thirteen institutional respondents, or 19.1 per cent of the

total replies, cited "specific knowledge of advertising and the

‘broadcasting industry" as an essential employment qualification.

’Eypical of the comments placed within this category were the follow-

ing:
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. . . as complete an understanding as possible of the

structure of the radio and television industries . . .

A complete knowledge of all aspects of broadcasting . . .

A thorough urderstendirg of the radio and television

business as it exists today . . .

r4.

. . . Knowledge of comaercial implications of radio-t€19-

vision and advertising . . .

The "anility to assume responsibility" was mentioned by 12

institutional representztives as an essential employment quali—

fication. This represented 17.7 per cent of the total respondents.

Eleven directors of radio and television training stated that the

"facility to make quick decisions" was essential as an employment

qualification. This represented 16.2 per cent of the total number

of respondents. The same number of respondents listed "Intelli—

gence" or its counterparts as another essential emuloyment quali-

fication,

In addition, 3 schools, or u.u per cent, stated that "com-

mercial experience and/or non-academic training" was an essential

employment qualification and 2 schools, or 2.9 per cent, stated that

"sales and promotional ability" was an essential qualification for

employment. Two r soondents indicated that a "general business

background" was essential for employment.

The sixth and firal question asked of the radio and tele—

vision station executive perronnel was as follows: "That do you see

as the most essential qualifications of the individual entering into

the broadcast profession?" The question was unstructured in order

that the respondents might be given as great an Opportunity as

possible to offer original statements. Two hundred ten station

executives answered the question and from these replies a list of
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15 essential employment qualifications was established. (See Table

60.)

The most prevalent employment qualification, as derived from

the answers of the 210 respondents, was categorized as the "willing-

ness to work and learn" in conjunction with "devotion to station and

job." Sixty—three station executives, or 30 per cent of the total

responden-s, made statements that included some reference to this

category. Examples of such references were as follows:

"Willingness to make the often rigorous application of

interest, time and efrort required . . . ;" ". . . willingness

to work hard . . . ;" "Desire to work hard to achieve experience

sufficient to qualify for good job, high pay;" "hillingness to

work on self-improvement;" "Devotion to the operation . . . 3"

"Continued interest in learning and expanding . . . ;" "Desire

to do a good job at expense of any personal convenience."

"Creativity" was established as the second most often men—

ione essen 'a em ne: 0 a.‘ ' a ' o a .as ' nust“ d t1 1 plorv rt ‘u lific tion f r bro dc t inl tr

personnel as established by 56 station executives, or 26.7 per cent

of the total responses, Among the terms included within this cate-

gory were: "imagination, Showmanship, ingenuity, as well as

creativity."

Fifty-four respondents, or 25.7 per cent of the total

respondents, listed the "ability to get along with peOple" as an

essential employment qualification. This was the third most often

mentioned qualification. References made by the respondents to this

qualification included such statements as follows: ". . . pleasing

:pmrsonality . . . ;" "Ability to meet and tactfully lead peOple . .

, ;" "Ability to get along with other station personnel . . . ;"

armi'h . . affability of personality . . ."
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Fuelifications

la Willinvness to work and learn - devotion to

station and job

2. Creativity — imsrination

3. Ability to not alone with people - pleasant

personality - cooperative

a. General educstional backpround

5. Sincere desire to be a part of the industry

6. Commercial experience and/or non-academic training

7. Drive for success - ambition

8. Ability to assume responsibility and to obey orders

9. Specific production skills

l0. Facility to make quick decisions - ability to work

under pressure

11. Intellivence

1?. granitic knowlndre of advertisinw and the

broadcasting indws‘r"

1?. Ability to make sol?-aopraisal
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"General educational background" was cited by 35 station

executives, or 16.7 per cent of the total respondents, as an essen-

tial employment qualification. This qualification classification

could not be more articulately drawn because of the rather general

references made by the respondents. Six of the 35 station execu—

tives mentioning educational requirements acknowledged the need for

(
v
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a "college education" but the most common reference to educational

1
1
"
.
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needs were best exemplified by the following comments: "a broad

1
A
n
n
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liberal education," "basic education," "background of general 3

knowledge," and a good educational background."

Thirty-four station executives indicated that it was essen-

tial for employees to have a "sincere desire to be a part of the

industry." This represented 16.2 per cent of the 210 responding

stations. This qualification might appear to be closely related

to the most often mentioned qualification of "willingness to work

and learn" but it is contended that the qualification "sincere

desire to be a part of the industry" carried a deeper reflection of

moral responsibility. Examples of statements included within this

category were as follows:

"A deeper inner conviction that this is the busin 55 they

want to make their life's work . . . ;" "heal desire to be in

the profession . . . 3" "A sincere, genuine interest in the

broadcast profession . . . ;" "Desire to succeed through their

attainment of success serving others;" "A desire to render

service to the general public . . . 9' Fang "Consumate desire

to serve peOple . . ."

"Commercial experience and/or non-academic training" was

listed by 28 station executives, or 13.3 per cent of the total

respondents, as an essential employment qualification. This employ-

ment qualification was exemplified in the following quotations:
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". . . broadcast experience . . . ." ". . . practical

experience . . . ," "small time radio experience . . . o"

"specialized training . . . ," ". . . experience . . . .

"adequate job training . . ."

Twenty-eight station executives, or 13.3 per cent of the

total respondents, indicated that the new employee should possess a

"drive for success" or "ambition."

The employment qualification defined as the "ability to

assume responsibility and to obey orders" was mentioned by 23

station executives, or 11.0 per cent of the 210 responding station

leaders.

Twenty-two station executives indicated that "specific pro-

duction skills" were essential. The remarks associated with this

category of essential employment qualifications ranged from ". . .

a skill in at least 1 broadcast skill . . ." to ". . . the ability

to write top grade professional radio and television cepy."

The "facility to make quick decisions" was mentioned by 1?

station executives as an essential employment qualification. This

represented 8.] per cent of the total respondents. Fourteen

respondents, or 6.7 per cent, declared "intelligence" to be essen-

tial and 13 station executives indicated that "Specific knowledge

of advertising and the broadcasting industry" was essential. This

represented 6.2 per cent of the total respondents.

Another in the list of station executive selected employee

qualifications was "the ability to make self-appraisal." Eight

station executives mentioned this qualification, or 3.8 per cent.

'The following statement is representative of this qualification:

. . . careful analysis of his or her ambitions to see if

they»are the necessary qualities for any and all divisions of

the broadcast industry . . .
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In addition, 8 station officials. or 3.8 per cent of the

totalrespondents, indicated that sales and promotional abilities

werezu1important qualification and 5 managers stated that a general

tmsiness background was essential, or 2.4 per cent of the total

grOUp responding.

As noted, the question, "What do you see as the most essen-

tial qualifications of the individual entering into the broadcast

profession?" was asked of both the institutional respondents and the

station respondents for comparison purposes and it is important to

note that the items or qualifications mentioned by the respondents

from both groups were strikingly similar in nature.

Almost identical listings of most essential employment

qualifications were compiled for each group. A total of thirteen

items were established for the essential employment qualification

list of the institutional respondents and a listing of fifteen

e sential employment qualifications was established for the station

respondents. Only 2 qualifications were mentioned by station

respondents that were not mentioned by institutional respondents.

They were: "willingness to work hard and learn” and "ability to

make self appraisal."

As a result of these common "most essential qualification"

listhngs. a realistic comparison of the qualifications held by the

two groups was possible. A substantial number of Variances were

.fouuxi‘to exist, as a result of this comparison, and at the same

time a number of coxm:;only held essential qualifications were noted

in terms of frequency of mention.
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In regard to the dissimilarities, the colleges and univer—

sities most often mentioned "specific production skills" as an

essential employment qualification, while the station respondents

listed this as the eighth most essential qualification in terms of

frequency of mention. "Specific knowledge of advertising and the

broadcasting industry" was listed as the sixth most essential

employment qualification by the institutions and the station respon-

dents indicated it to be the eleventh most essential employment

qualification. "Commercial eXperience" was deemed to be the ninth

most essential employment qualification by the institutional

respondents but it was ranked sixth most essential qualification by

the station respondents. The most essential employment quali-

fication as determined by the station respondents was cited as

"willingness to work and learn." There was no comparable item cited

by the institutional respondents.

"Creativity," "desire to be a part of the industry," "abil-

ity to get along with people," "drive for success," "ability to

assume responsibility," "facility to make quick decisions," "intel-

ligence," "sales and promotional ability," and "business backgroundf'

were the essential employment qualifications that received similar

frequency of mention rankings by both groups of respondents.

Figure 3 readily shows the similarities and dissimilarities

of the essential employment qualifications as held by the institu-

tional respondents and the station respondents.
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How the Association for Professional Broadcasting

Education can best serve broadcast

Training Programs

In question VIIF of the Institutional questionnaire, the

respondents were asked to suggest how an organization such as the

Association for Professional Broadcasting Education could better

serve radio and/or television training programs. A list of eight

suggestions was included within the question and the respondents

were given the Opportunity to amend this list if they so desired.

The respondents were requested to rank the three most important

suggestions; a rank of l to the most important, a rank of 2 to the

next most important, and a rank of 3 to the next most important.

The total score was achieved through the use of reversed'values:

l equalled 3, 2 equalled 3, and 3 equalled l. A total of eleven

suggestions were established from the replies received. (See Table

61.)

The two suggestions receiving the largest total scores were:

(1) Establish faculty-industry internships, and (2) Establish in—

service scholarships for students. The other suggestions, in order

of importance, were as follows: (3) DevelOp and Operate an audio-

visual center for national use, (4) Develop a national replacement

service. (5) Design course outlines, (6) Establish national radio-

television loan library, (7) Establish an accreditation bureau, (8)

Promote better relations between professional broadcasters and

educators by sponsoring regional industry-instruction clinics, (9)

Establish a national speakers' bureau, (10) DevelOp a teacher

exchange of information, and (ll) Establish recognition of profes-
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tsblish faculty-industry internships

tfhlish in-service scholarships for students

velop and operate an audio-visual center for

tional use

evelon national placement service

~°ign course outlines

~tablish national radio—television loan library

rtnblish an accreditation bureau

nomote better relations between professional

roadcasters and educators (Sponsor regional

ndustry—instructional clinics)

stabljsh a national sneakers' bureau

evelop teacher exchange of information

rtrblish recognition of professional status

f broadcasting and attract SUperior students
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Results obtained from responses to nuestion Vll F of the Tnstifutional

questionnaire
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sional status of broadcasting and attract superior students.

As was noted earlier, (1) Establish faculty—industry intern-

ships and (2) Establish in-service scholarships for students, were

the most iniportant services or suggestions to be initiated. The

ranking of these two suggestions as the two most important services

held true in each major grouping of the institutions.
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Summary of the Objectives and Phases of

Institutional Broadcast Training

1. The most often mentioned objective of radio and tele-

vision.training programs in colleges and universities was "to

develop professional competence" within the student. Sixty-three

institutions reported this objective. This represents nearly

93.0 per cent of the institutions answering the question in rela-

tion to training program objectives.

2. "Liberal or general education" and "to teach the social,

economic, and moral significance of broadcasting" were the second

most frequently mentioned objectives of college and university

radio and television training programs. The least often mentioned

objective was "to train teachers of broadcasting."

3. General agreement exists between the institutions and

former students in relation to the frequency with which radio and

television courses are offered, the frequency with which the courses

are taken, and the importance attached to the courses by the former

students.

4. Certain dissimilarities are present, however. Dramatic

writing was ranked eighth in frequency of course offering, fifteenth

in frequency of enrollment and twenty-first in terms of importance.

Advertising was ranked ninth in terms of frequency of course

offering, tenth in terms of frequency of enrollment but first in

terms of importance. Internships in production was ranked twelfth

:hifrequency of class offerings, twenty-first in frequency of

eyuollment and eighth in terms of importance. Station management

vms ranked fourteenth in terms of frequency of course offering,
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seventeenth in frequency of enrollment and sixth in terms of impor-

tance. Education and broadcasting ranked sixteenth in frequency of

course offering, eighteenth in frequency of enrollment and twenty-

fifth in terms of importance. Station procedures was ranked twenty-

first in frequency of course offering, nineteenth in frequency of

enrollment and fourteenth in importance.

5. "Production" and "programming" are the most often

emphasized industry divisions within college and university radio

and television trrining programs as determined by the institutional

and student respondents.

6. The least emphasized industry division among all colleges

and universities is "educational Broadcasting."

7. A slight dissimilarity was found to exist between the

sserted emphasis of "sales," "management" and "education" divisions

of the industry as indicated by the colleges and universities and

the former students of radio and television training programs. The

linstitutional ranking shows "sales" i- the third most often empha—(

sized division and the student ranking shows "sales" to be the

fourth most often emphasized division; "management" was ranked

fourth in emphasis by the institutions and fifth by the former

students. "aducation" was ranked fifth by the institutions and the

former students indicated that it was the third most often empha—

sized division.
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Summzry of the Evaluation of Institutional

Broadcast Training by Former Students

1. Nearly 50 per cent of the total student respondents

(82 replies - #8.0 per cent) rated their radio and television

trainiig programs as good. Forty students, or 23.4 per cent, gave

their radio and television training programs a rating of excellent.

Only 6 students, or 3.5 per cent of the respondents, rated their

radio and television training programs as poor. The majority of

former students formerly‘attendirg colleges and universities within

the institutional groupings l, 3, and 4 rated their radio and tele-

vision training programs as good. The respondents formerly attending

college: and universities placed within institutional grouping 2

(teachers colleges) gave an equal number of excellent, good and poor

ratings.

2. In answering the question, "Why did you give the training

program this rating?" the fonner students evaluated the programs on

the basis of four general criteria: (1) curriculum, (2) faculty,

(3) general facilities, and (4) practical applications.

3, Of the 175 former students responding to the question,

"how the broadcast profession compares to the expectations derived

from their radio and television training?" 98, or 56.0 per cent,

indicated that their over—all expectations had been favorably sub-

stantiated.

u. The most often mentioned criticism cited by the former

students in rel tionship to the industry expectations derived from

their radio and television training was the complete lack, or

limited presentation, of commercial orientation and training in

specific commercial procedures and practiCGS.
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Thenty—six students, or 21.5 Per cent of the respondents

‘to tflie (question, indicated thatthe profession was less glamourous

srxi haixier w rk than exzected and 19 students, or 14.9 per cent,

indicxated that salaries were lower than eXpeot:d

6. Three students stat-d that their training was of no

valima an' 3 students indicated that tlere was a need for greater

speciirlized training. iwo respondent.t indicated that their training

had been too specialized.

7. A majority of former raiio and television students

responding, 63.1 prr cent, feel that the most vzluslil e {arts of

'their college work in relotionskip to tleir profe sional broadcastirg

careers were: (1) r: dio—t1:vi:ion workshops, (2) liberal arts

courses, (3) radio and television courses. The respondents employed

in advertising agencies, announcirg, educational broadcasrtin;

engineering, production, probrenninC, public relations, and sales

dividions indicated, also, the t these were tte three mozt valuable

parts. In addition to these three elements of their total college

york, contir-uit.yp onnol listed r2:dio and telev'sit:n internships

and fine arts courses; film production people isted radio and

tanVl“Cn internships; management and news personnel listed

journalism and political s ience courses.

8. Seventeen per cent of the former student respondents

nxfioated that they were first attracted to the broadcasting pro—

femoon by the "challenge and opportunity for the new medium and

thecnmortunity for self-expression and creativity. "College

clasnm in radio and television or radio and television workshOps"

aS‘Un2second most often mentioned reason for student entrance into
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the profession. Twenty—one former students, or 12.0 per cent, 5 .ated

this reason. "Glamour of the profession," was the third most often

mentioned reason along with general interest, childhood and teenage

interest. " Twenty students, or 11.4 per cent, listed each of these

reasons. One student indicated that he was attracted to the inchistm’

because it was the "family business." Another former student stated

his reason for entrance into the profession was "psychotherapy" and

one student indicated that as a "recipient of a radio station college

scholarship" he was attracted to the profession. -
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Summary of the Essential Ernpl owl-ent Qualifications

for Broadcast Industry Personnel

1. Substantial agreement was found to exist between the

institutional respondents and the radio and television station

respondents in relation to the most essential employment quali-

fications of the individual entering into the broadcast profession.

"Creativity," "desire to be a part of the hidustry," "ability to

get along with people," "drive for success," "ability to assume

responsibility," "facility to make quick decisions," "intelligence,"

"sales and promotional ability," and "business background“ were the

essential employment qualifications that received similar freque cry

of mention rankings by both- grOUpS of respondents.

2. Disagreement was found to exist between the two groups

of respondents in relation to the following qualifications: "qecific

production skills," "specific knowledge of advertising and the

broadcasting industry," and "commercial eXperienoe." "Specific

production skills" and "specfi‘ic knowledge of advertising and the

broadcasting industry" were ranked as the first and the sixth most

essential em}.:loyment qu:.lifications by the institutional respondents

and the station respondents ranked them eighth and eleventh most

essential employment qualifications. "Commercial eXperience" was

ranked ninth by the institutional respondents and it was ranked

sixth most essential qualification by the station respondents.

3. The most essential employment qualification as determined

by the station respondents was the "willingness to work and learn."

.‘here was no comparable item cited by the institutional respondents.
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Summary of How the Association for Professional

sroadcasting Education can best serve

broadcast Training Programs

1. The two most important suggestions, "How an organization

such as the Association for Professional Broadcasting Education

could better serve radio and/or television training programs?" are:

"(1) establish faculty-industry internships" and'(2) establish in-

service scnolarships for students." The other suggestions, in order

of importance, were as follows: "Develop and Operate an audio-

visual center for national use," "Develop a national replacement

service." "Design course outlines," "notablish national radio-tele-

vision loan library," "Establish an accreditation bureau," "Promote

better relations between professional broadcasters and educators

by sponsoring regional industry-instruction clinics," "Establish a

national speakers' bureau," "BevelOp a teacher exchange of infor-

mationJ'and "Establish recognition of professional status of broad-

casting and attract superior studen.s."
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Introduction

Earlier in this study, as the author outlined the various

aspects of the research to he Ufldpftdfififl, it was hypothesized that

before any future gains may be made in the advancement and improve-

ment of radio and televisinn training programs in institutions of

higher education, tee qu ;stic;n, "Jhat are the ryal facts with regard

to the existing conditions?" had to be answered. It was conceived

that by exploring the following instructional cl-m+nt , this goal

uId be accomplished.

(1) es cicli;h the or;\ctivw' of the radio and televiS'o:

training pregrgms in a r»presontative group of institutions of

hi fer education offering n;"or we;k in radio and tel. visivn;

(2) identify and anzlyxe the curriculums of the r:d_io and tele-

vision training rrogrmms; (3) conpare the curriculum pattern of

patterns of the adio and television tr; ining programs to the

personnel needs and grePCrred e“"olwent quell:i :ations of a

represertitlvt grou; of radio arid televisi n :tations; (U)

Hr-i e the radio 'n: televiticn tr:irfi-g iroDPEJTS in terms

of 33%:cifie rsco"m nditinns for more eff'ective and eiqert

instiucticn; and (,) ai:COVer how the Lesociation for Ero;es-

sional Broadca“ii.U Education cen best LerVe the radio and

television training programs in institutions of higher learning.

In ccnj ct;.n Vllh tkfi 5 as;;_nmgrv, it is the 3 rpose of

tnis chaoter to present the s"nthesis of the research r terial
r l J
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tatulated from th.e questionnairesr

001106-33 and L111:.\’C‘I'f,iti;.$ C’ff‘fir‘if‘.

Vision in<

from 59 of the cells es and univ(

L2

television stativnsa

major work in radio

tructicn, the 175 ferror r'oio and telg:

mturned from the 7? reIrecentctive

tele-

,

QIICL

ision students

mities, and the 210 radio and

which were surveyed.

It is not enough to s‘mrly record tie encyclopedic enumer-

ation of details rejorted

ingortant, a

collective data of the study into

-ticn of the pro
PF‘*

education. To achieve this integr

earlier in this

:ont—d y conditions of

dissertation, but, more

sircere atheggt needs to be made to integrate the

cohesive, articulate inter-

irstitutional broadcast

ion, or digstion of the col-

lected dat:, th 5 chapter will present the tabulated research

materials in terms of: Sumnary

General Conclusions, and neco.tn.e11d

It is important to point out that at the begi

research project the five elements

probl

and the culmination of the

mentalizing of the collected data

srther from theNothing could be

of the

ations

associated

project would

in terms of the fives

truth .

most Important Findings,

C‘_

for Further Judy.

nning of this

with the scope of the

em under study were envisaged to be rather exclusive in nature

see an easy compart—

(QJEJECt :5.

Rather there is great

evidence to iniicate trat trere i: a nir'rh degree of rel.tivity aming

the various parts of the question.

stressed that conclusi+‘ ib . '4 n:

.n 53 5.) $111... on;

guideposts in t:rms of speecific re

and exyert instruction in the area

on: will serve, it

comn;nd::+ions

In addition, it sho;ld be

is hoped, as

for more effective

of radio and televisicn instruc-

tion in institutions of higher education.
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summary of the LQSt Important Findings

1. The :-ority of reggcndin3 institutions indicated that

their radio and television trcinfn3 pro3rtno are locctod within the

LQPGPtmtht of Lje oh and the collo3e or School of arts and sciences.

2. The {recent 2i_hi.vru-ve pattern is to locete radio

and teL+vigi n treiniag rrogrcms within department: of speech and

in schools or colle3o: of art: the sciences.

j. The Hajority of llelohilLP ind atrd thethe ideal

inetitutional adninictr tive alignmcn for a worthwhile radio and

television tr inir3 pro3rgm is to have a seporzte radio and tele-

VlLiCn oeg'rLWHNt loo:ted in a so?001 or college of corJnun:C'tiors

arts or it; equivalent. This colle3e should include: journalism,

film, advertisizg, public relations, end audio-visual.

b. The LVerfige number of ye:re major work has been offered

in redi0 4y the institutions is 13.1 years and the :vercge number

yccre major work has been offered in television is 3.5 years.

c number of fulltime faculty merbe 3: teaching

1"

-' r ? -'r|'-

Jud dV U... c

,-

’3

radio and television courses only is 2.8 faculty members per insti-

tution. The av-rc3e nulter of fulltime feculty teocling radio and

televicic:n courtcs parttime is l. 7 faculty men ;‘s, and the Vera3e

number of parttime tele'icion and r'Lo facul.ty mwnbrs is 1.u

“culty members. The majority of all three f3cut3 divisions teach

both rzadio and television courses.

6. The majority of all fulltime faculty members teaching

radio and televisicn courses full.time or parttime have had at lea

one year of comnerciel and educetionel broadcast eXEerience. The

 

lIt should be remembered that these findings are based on

(data collected in 1956 and do not reflect developments since that

year.
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great majority of the parttime radio and television faculty, or

90.u per cent, have had commercial experience of at least one-year

duration and 46.1 per cent of this group have had educational

broadcast eXperience.

7. The five most often mentioned industry divisions in

which fulltime faculty members have received professional broadcast

experience are: commercial radio stations, educational radio sta-

tions, commercial television stations, educational television

stations, and radio networks.

8. The five most often mentioned industry divisions in

which the parttime faculty members have received broadcast eXper-

ience are as follows: commercial radio stations, commercial tele-

vision stations. educational television stations, television

networks and radio networks.

9, The majority of responding institutions offer the bache-

lor and master degrees in relationship to their radio and television

training programs.

10. The average institutional enrollment of undergraduate

radio and television majors is 54.6 students. The average number of

graduate radio and television majors is 6.3 students and the average

umber of graduate radio and television minors is 4.2 students.

ll. The majority of institutions, or 54.6 per cent, employ

institutionally owned and operated amplitude modulation and fre-

quency modulation radio stations in conjunction with their radio

and television training programs. Other facilities most often used

are: "radio facilities with tape and/or disc recording equ'pment,"

"studio facilities with permanent lines to local commercialcnmlet,"
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and "tape and/or disc recording equipment," and "institutionally

owned and Operated wired-wireless radio stations."

12. The most frequently used types of television studio

facilities regularly used in radio and television training programs

are: "studio facilities with 16 mm. film camera equipment," 36,h

per cent of the institutions; "studio facilities with closed-circuit

television system for intra-school or intra-campus use only," 35.1

per cent of the schools; and "privately owned and operated commer-

cial television stations," 29.9 per cent of the colleges and univer-

sities. Fifteen schools, or 19.5 per cent, indic:ted that they had

no television facilities.

13. The most important training problems facing institutions

are: (1) finance, (2) improvement of training facilities, (3)

equipment needs, (U) faculty extra—curricular loads, (5) curriculum

construction, (6) develOpment of graduate programs, and (7} salaries.

14. The station division in which radio and television

broadcasters eXperience the greatest difficulty in securing quali-

fied personnel is the sales division. The engineering division was

classified by the radio station respondents as the division in which

it is second most difficult to secure qualified personnel and the

television station respondents indicated that production is the

division in which it is second most difficult to secure qualified

personnel. The management division was ranked by both the radio and

television station respondents as the fifth most difficult division

in which to secure qualified personnel.

15. "Inadequately trained job candidates," "competition for

personnel among stations," and "candidates lack specialized training"
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are the most often mentioned and the most important reasons given

for the scarcity of qualified personnel by both the radio and

television station respondents. Both groups indicated that "lack

of challenge in job" is the least important reason.

16. "Adequate pay," "adequately trained job candidates,"

"Opportunity in position," and "lack of need for speciali7ed

training" are the most often mentioned reasons for the abundance

of qualified personnel by radio station respondents. These four

reasons are ranked as the most important reasons by the radio group

17. "Adequately trained job candidates," "adequate pay,"

"lack of need for specialized training," and "no competition for

personnel among stations" are ‘the most often mentioned reasons for

the abundance of qualified personnel by the television station

respondents. "Opportunity in position," "adequately trained job

candidates," "adequate pay," and "lack of need for specialized

training" are .he most important reasons as determined by the

television station respondents.

18. The three most often used sources in securing radio

station personnel are: "station correspondence files," "fellow

staff members," and "trade magazine want-ads." The three most

important sources in securing radio personnel are: "station corre-

spondence files," "fellow staff members," and "personal acquain-

tances." "College or university placement bureaus" ranked sixth

in frequency and importance.

19. The two most often used sources in securing television

station personnel are: "station correspondence files." and "fellow

staff members." The two most important are: "station correspondence

files" and "personal acquaintances." "College or university place-
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ment bureaus" ranked third in frequency and seventh in importance.

20. The three divisions of radio stations that would profit

n1osst from college trained personnel are: sales, programming

and engineering. Management would profit least.

21. The three divisions of television stations that would

profit mcast. from college trained personnel are: engineering,

programming and sales.

22. "To develOp professional competence within the student,"

is the most often mentioned objective of radio and television

training programs in colleges and universities. A "liberal edu-

cation" and the "relaying of the social, economic, and moral

significance of broadcasting" are the second most often stated ob-

jectives of radio and television training programs. The other four

objectives mentioned by institutions are: "the providing of edu—

cational and cultural broadcasting service to the general public,"

"the development of utilization-criticism," "institutional public

relations and promotion," and "to train teachers of broadcasting."

23. Twelve general broadcast industry divisions were repre-

sented by the former student respondents in conjunction with "job

presently held." The divisions represented and the percentage each

division represents of each division were as follows: (1) Produc-

tion -— #8 respondents, or 27.4 per cent of the total respondents;

(2) Announcing -- 29 respondents, or 16.6 per cent of the total;

(3) Programming —- 15 respondents, or 8.6 per cent of the total

group; (4) Sales and Promotion -- lb respondents, or 8.0 per cent

of'the total; (5) Advertising agency personnel -- 13 respondents.

or'7;4 per cent of the total group; (6) Educational Radio and
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Television personnel —- 13 respondents, or 7.4 per cent; (7) Station

Management personnel -- 13 respondents, or 7.h per cent; (8) News

personnel -- ll respondents, or 6.3 per cent of the total number of

respondents; (9) Film production -- 8 respondents, or 4.6 per cent

of the total group; (10) Continuity and (11) Public Relations ~-

each u respondents, or 2.3 per cent each for these divisions within

the total group; and (12) Engineering personnel -- 3 respondents,

or 1.7 per cent of the total 175 respondents.

21+. The typical former student respondent is male, 28.6

years of age, with an average of 30.3 months in his present position,

and he was employed in 2.5 jobs prior to his present position. In

addition, he possesses one college degree, the bachelor's.

25. General agreement was found to exist between the insti-

tutions and the former students in relation to the frequency with

which 26 of the radio and television courses are offered, the fre-

quency with which the courses are taken and the importance attached

to the courses by the former students. These courses include the

following: Program Production, Directing, Fundamentals of Broad-

casting, Program Planning, Announcing, Continuity writing, Radio-TV

WorkshOp, Newswriting and Broadcasting, Control Room Operations,

Acting, Studio Operations, Newswriting and Edition, Policies and

Regulations, Design, Public Relations, Staging and Criticism were

among those courses deemed to be in substantial agreement among

the three ranking schedules.

26. Dissimilarities between the frequency of course offer-

ings, frequency of enrollment and importance exist in relationship

to the following courses: Dramatic Writing, Advertising, Produc-
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tion Internships, Station Management, Education and Broadcasting,

and Station Procedures.

27. Nearly 50 per cent of the former students rated their

radio and television training programs as good; 40 students, or 23.4

per cent, gave their radio and television training programs a rating

of excellent and 6 students, or 3.5 per cent, rated their training

programs as poor.

28. The four criteria former students employed in rating

their radio and television training programs were, in order of fre-

quency of mention: (1) curriculum, (2) faculty, (3) general

facilities, and (4) practical applications.

29. The majority of former radio and television students

indicated that their over-all expectations of the broadcast indus-

try, as derived from their training, has been favorably substan-

tiated.

30. The most often mentioned criticism by former students in

relationship to the industry expectations derived from their'training

was the ccmnlete lack or limited presentation of comnercial orien-

tation and training in specific commercial procedures and practices.

31. The najority of former radio and television students

feel that the most valuable parts of their college work in relation—

crofessional broadcasting careers were (1) radio and
L

ship to their

television worksbcls, (2) liberal arts courses, and (3) radio and

television courses.

;s. Frc.uct;on and programming are the most emphasized

industry divisions within college and university radio and television

‘training programs, as determined by the institutions and students.
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33. The reason most often mentioned as to why the former

students were first attracted to the radio and television medium

'as the "challenge ahdoor=z ortuniy of the new medi1W" and the

"optortuniiy for self-emp‘es.icn and creztivity College classes

in radio and television or college workshop: in radio and television

were the secord nest Often mentioned reasons for student entr9nce

into tie fir.Fes:i(n

i
f

.-

34. Subttantialrealent was found to exist between the

institutions r::por.ents an: the radio and tel sicn station

reapcmderts in r*lation to 'tm1 mo;t essential emrloyment gualifica-

tions if tie individxal entering into the broadcast profession.

"Crwativity," "desire to be a {art of the industry," "ability to

r - 7": ‘ r-'\ \.--‘ "w - . I - F1 ' fl. ‘7 F

get along wi.h kgc‘lv," "drive for success," "alillty to assume

wrponsibility," "facility to make tuick deci si ns," "intelligence,"*
3

‘

"sales and prcnetiOLal :bility," and "business bacsgrround" were the

essential em1wlcment qualificatiozm that recs-ived sJimila r frecuercy

of mention rankirg: by both groups of respondents

3“ Dicssreement was found to exist between the two groups

of respondent: in relation to the following qualificaticns:

"specifi c production skills," "specific knowled"e of adverti:ing

and the broadc.asting industry," and "commercial experience."

"Specific production skills" an” "speiic knowedge of sov‘rtls

and the braidcasting industry" were rarked as the first and the

sixth most essentials;u}anmrt guslificnticns by the instituticnal

re;,1ondents and tte staticn r< er: s r: n<ed twt «3.5:tn srd

el.eventh NOEL essential employment qualifications. "Commercial

exprience" 3" r:need ninth by t}e iIFthuLJCL.l re:“oondents andv.'~.)
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it we: rznked sixth meet essential qualification by the station

reoponden*

36. The. t engen*1e_ amtlcynent qualification as deter-

mined by tne station r~figondente as the "willingness to work and

learn." There wzs no coxyerable item cited by the ins itutionel

(noWem*r

37. The tho most ing‘oz'tpnt SLL,‘ 'JZ.-i.ix’-I’1.‘_ for "How an organ-

izetion such as the Aisooietion for Profes:ionel Broader:ting

Education could better SerVe redio and/or television trzining

yrorr.uo are follows: (l)"eet;blieh fm ltgr— inchlstry intern—9
.
)

(
‘
fi

slfig5" and (2) "e:tblish in—s wice scholarships for students."

The other 317*e:ti:ns in ortier of imwtmitnee are: (3) "develop

and Operzte an audio-visual center for nzt on1 u;e, "(U)"developi
.
.
.
“

a n'tionr- flecement serv; m‘ '(5 ) "desirn CGUFJB outlines," (6)

establish a natinrl r:.'dio-televi:ion loan library,” (7) "estab—

lish an accreditation bureau," (9) "promote better relations between

yrofeosionel broodcacters 311d educetcmr by sponsoring regional

industry—instructicn clinics," (9) "establish a national speakers'

bureau," (10) "develop a tacher e>ohanwe of information," and (ll)

..

"e: t;=bli:h recognition of th orofessional status of broaco'sting
I;

and attract su£e-1orstumintc."



Gone a1 Conclusions

1. This stwiv stews that a uniformity exists among the

stitttionz in ro; rd to the following profile items: the existiig

adznimstrative alirrmxnt of the radio err}. television training

trogr m; oni the do ir J or "ifieel" administrhtive structure, the

ty‘e of radio :tudiv facilities regularly employed in the teaching

0? rroic, the degree anfi t"“e of commercial gnu educxtienal brozd—

costing exgerience of the radio and television faculty, type of

degrees offered, size of enrollnentc, and the common problrm: facing

adio and television troinirg programs.

The tygjcal college or uniVerrity rogio and television

tr;inlrg yrogram is a part of the Department of Speech within the

school or college of arts and sciences and major work in radio has

been cffered for 11.] year: and major work in television has been

of?trrd for 3.5 yeirr. in average of 2.9 faculty m mtoro teach

radio end televigion courses only, 1.? faculty members teach r:oio

and televi;icn.courses as part of their fulltime teaching duties,

and 1.u foculty members teach rodio and television only parttime.

71‘

if. typical college or university offers both the bachelor and(
D

master degrees in relationship to radio and television instruction

3nd has an LVerege unfiergraficzte enrollxent of radio and television
 

student:

 

. r, / 1 .

r“cro of 3h.o stuoentr. Lhe averége number of

mrjorirg in rsiio and television is 6.3 and the avernge number of

rr~*“:te student; minoring in broadcast training is 4.2. The

tyfic;l school offering radio and television training employs

institution lly owned and operated axglitude modulation and fre—
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quency modulation stations in conjunction with its radio training.

This typical training institution lists as its most important

training problems, in order of importance: finance, improvement of

training facilities, equipment needs, faculty extra-curricular

loads. curriculum construction, development of graduate programs,

and salaries.

2. No one television studio facilities arrangement appears

to be essential in the majority of institutions. Instead, it was

found that three arrangements are most prevalent: television

studio facilities with 16 mm. film camera equipment, studio facil-

ities with closed~circuit television system for intra-school or

intra-campus use only, and privately owned and operated commercial

television stations. In addition, fifteen institutions indicated

that they had no television facilities available.

3. A total of seven objectives were established in rela-

tionship to the radio and television training programs. The most

ften stated objective was "to deve10p professional competence

within the student;" and "a liberal education" and the "relaying of

the social, economic, and moral significance of broadcasting" are

the second most often stated objectives of radio and television

training programs. The other objectives listed in sequence of

mention were: "the providing of educational and cultural broad-

casting service to the general public." "the development of utili-

zation-criticism," "institutional public relations and promotion."

and "to train teachers of broadcasting."

In conjunction with this discussion of training objectives



22?

associated with radio and television instructional programs, it is

of particular importance to analyze the most often mentioned

objective, "to develop professional competence within the student."

This objective can be better defined as the preparation of the

student with those skills, techniques, and procedures commonly

practiced in the day~by-day Operation of broadcast stations; but

how effective the institutions are in achieving this objective,

or whether they should be dedicated to this objective, are

questions that have arisen from other findings included within this

study *nd which are applicable to this discussion.

It should be pointed out that production was listed as one

of the two most emphasized industry divisions within college and

university radio and television training programs. The second most

often mentioned division is programming. From this point of View,

the schools appe:r to be fulfilling the objective of developing

professional competence; but as was pointed out in other findings

of this study, the courses, Production Internships, Station Manage-

ment, and Station Procedures, are not adequately treated. From this

data, it is suggested that some adjustment is needed within this area

of production emphasis.

At the same time, in discussing this matter of developing

professional competence, it is necessary to turn our attention to

the finding that the institutions indicated "specific production

skills" to be the most essential employment qualification of

employees in the radio and television industry and that the stations

declared it to be the ninth most essential. In addition, the

stations do not cite production as one of the station divisions that
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would be most benefited by college trained personnel, nor does it

rank substantially high within the divisions of stations where it

is most difficult to secure qualified personnel. It is true that

stations ranked "commercial eXperience" as the sixth most essential

employment qualification and this most essential employment quali-

fication might be interpreted to mean "experience in production

skills." Even if so interpreted, "commercial experience" was ranked

no higher than sixth position by the stations in terms of essential

employment qualifications.

It is concluded then that production is an over-emphasized

industry division within radio and television training programs and

the institutions would do well to lessen this emphasis on produc-

tion and at the same time deal with production in a more realistic

or commercial manner.

u. Also, it is concluded that the institutions should

continue to stress those radio and television training objectives

of "offering a liberal education" and "relaying the social, economic

and moral significance of broadcasting."

Both of these objectives are reflected within the listing

of the most essential employment qualifications by both institutions

and broadcast stations. Specifically, in the case of a "liberal or

general education," the institutions ranked this as the second most

essential employment qualification and the stations ranked it

fourth. The most essential employment qualification that seems to

reflect the "relaying of the social, economic and moral significance

of broadcasting" is "the sincere desire to be a part of the broad-

cast industry."
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This conclusion is further strengthened by the finding that

within the listing of the most valuable parts of total college work

taken, as cited by the former students, liberal arts courses were

among the three course grOUpings most frequently mentioned.

5. As a result of this research activity, it is possible

to conclude that the radio and television training programs in

colleges and universities are generally serving the radio and tele-

vision students in an effective manner in relationship to prepar-

atory training for the broadcast industry. This conclusion is

based primarily on the finding that nearly 50 per cent of the

former students rated their training as good and nearly 24 per cent

rated their training in radio and television as excellent. In

addition, this conclusion is further strengthened by the finding that

the majority of former radio and television students indicated that

the over-all eXpectations of the broadcast industry as derived from

their college training has been substantiated.

6. General agreement was found to exist between the insti-

tutions and the former students in relation to the frequency with

which radio and television courses are offered, the frefiuency with

which these courses are taken and the importance attached to the

courses by the former students. Specific agreement was

found to exist among the three rankings in terms of the following

courses: PrOgram Production, Directing, Fundamentals of Broad-

casting, Program Planning, Announcing, Continuity Writing, Radio-

Television werkshOp, Newswriting and Broadcasting, Control Room

Operations, Acting, Studio Operations, Newswriting and Editing,

Policies and Regulations, Design, Puolic Relations, 3.aging and

Criticism.
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But predominant dissimilarities were found to exist between

the frequency of course offerings, freguency of enrollment and impor—

tance of the courses in relationship to the following courses:

Dramatic Writing, Advertising, Production Internships, Station

Management, Education and Broadcasting, and Station Procedures.

Dramatic Writing is offered more frequently than enrollment or

importance indicates is warranted; Advertising is first in impor—

tance but lacks in terms of frequency of offering and enrollment;

Production Internships is ranked eighth in terms of importance, but

was ranked twelfth in frequency of class offerings, and twenty-first

in frequency of enrollment; Station Management was ranked fourteenth

in terms of frequency of course offering, seventeenth in frequency

of enrollment and sixth in terms of importance. Education and

Broadcasting ranked sixteenth in frequency of course offering,

eighteenth in frequency of enrollment and twenty-fifth in terms of

importance. Station Procedures was ranked twenty-first in frequency

of course offerings, nineteenth in frequency of enrollment and

fourteenth in importance.

As a result of these disparate findings associated with the

courses Advertising, Production Internships, and Station Procedures

in particular, and the finding that the most often mentioned criti-

cism by former students in relationship to the industry expectations

derived from their training was the complete lack or limited pre-

sentation of commercial orientation and training in specific com—

mercial procedures and practices, it is important for the institu-

tional training programs to be reevaluated in terms of course appli-

cability.
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7. As established within the Most Important Findings of

this study, the former students of institutional radio and tele-

vision training programs rated their respective training programs

in terms of four criteria. These criteria were, in the order of

frequency of mention (both in positive and negative comments):

(1) curriculum, (2) faculty, (3) general facilities, and (u) prac-

tical applicztions.

At the same time, the colleges and universities listed the

important training problems facing them and the first six items

included in the list were, in order of importance, the following:

(1) finance, (2) improvement of training facilities, (3) equipment

needs, (4) faculty extra-curricular loads, (5) curriculum construc—

tion, and (6) development of graduate programs.

While over-all agreement exists between the four criteria

mentioned by the former students and the first six trainirg problems

listed by the schools, it is suggested that there is a more impor-

tgnt meaning associated with this comparison. It is concluded that

colleges and universities would be wise to reevaluate their lists

of ro:t important problems in terms of the criteria employed by the

former students in rating their training programs and the order in

which these criteria were most often mentioned. It is suggested

fiat the criteria mentioned by the frrmer students represent an

objective, detrched, external analysis of the basic qualities of a

radio and television training program; while the listing of the

training problems named by he colleges and universities tend to

reflect an irternel-administrative interpretation.
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A solidifying of both lists would appear to make it possible

for the educators to more effectively improve the training programs

in their colleges or universities.

8. The majority of the faculty members teaching radio and

television courses in colleges and uniVersities have had both com-

mercial and educational broadcasting experience and this experience

has been centered in commercial radio and television stations,

educational radio and television stations and radio and television

networks. Since stations and networks are the major employers withhi

the industry, the faculty members appear to have the type of broad-

cast experience that would best serve radio and television training

programs. It is concluded, however, that a certain danger may

exist in this concentration; for it may limit the faculty member

in his ability to introduce other employment areas of the total

industry to the student and that he may contribute to a too rigid

radio and television training program in terms of training emphases.

It is suggested that it might be well for institutions to search

for faculty with experience in areas of the broadcasting industry

other than radio and television stations in order to broaden the

scope of their instructional programs.

9. At the same time, it is concluded, as a result of the

former student questionnaire tabulations, that the radio and tele-

vision graduates of institutions of higher learning can receive

versatile training within their institutional training programs in

view of the twelve general broadcast industry divisions represented

by the former student respondents. It is further concluded that the

majority of students trained are males in view of the overwhelming
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prOportion of males provided by the institutions. It might well

be, however, that while a great number of women are originally

trained in radio and television by institutions of higher learning,

they do not remain in the field primarily because of marriage.

10. Some agreement exists between the institutions and

radio and television stations in relation to a number of most

essential employment qualifications of the individual entering into

the broadcast profession. "Creativity," "desire to be a part of

the industry," "ability to get along with people,“ ”drive for

success," "ability to assume responsibility," "facility to make

quick decisions," "intelligence," "sales and promotional ability,"

and "business background" were the essential employment qualifica-

tions that received similar frequency rankings by both groups. It

is concluded, however, that these essential employment quali-

fications agreed upon by both institutions and stations represent,

to a great extent, those general qualities almost any industry or

business or professional group desires of its employees. After all,

what employer doesn't desire to have creative, ambitious. energetic,

intelligent, cooperative, responsible, quick-thinking, and per-

sonable employees? As a result, these essential employment quali-

fications fail to characterize the specific employment qualifications

of radio-television personnel. It is only'when those qualifications

include specific aspects of the radio and television profession that

any meaning results from a comparison of the institution and station

lists of essential employment qualifications.
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It is important to point out that when this latter compar-

ison occurred, disagreement was found to be in evidence. Disagree—

ment was found to exist between the two groups in relation to the

following qualifications: “specific production skills," "specific

knowledge of advertising and the broadcasting industry," and

"commercial experience." "Specific production skills" and "speci-

fic knowledge of advertising and the broadcasting industry" were

ranked as the first and sixth most essential employment qualifi-

cations by the institutions and the stations ranked them eighth and

eleventh most essential employment qualifications. "Commercial

experience" was ranked ninth by the institutions and it was ranked

sixth most essential qualification by the station respondents. As

a result of this ranking and the insertion of one more consideration

into the discussion, it is possible to conclude that the stations

are willing to sacrifice some degree of professional competence and

knowledge of broadcasting and advertising, on the part of the

employee, for a more basic attitude toward broadcasting.

To establish what the author means. let us turn to a dis-

cussion of the most essential employment qualification listed by

the stations, "willingness to work and learn."

This station employee essential employment qualification

could be interpreted to simply mean that the stations desire

employees that are willing to "work like a dog" in order to keep

efficiency up and overhead down and the writer is not denying that

there are broadcasters that have had this in mind; however, there

appear to be other implications associated with this employment

qualification.
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These implications might be more in evidence if we were to

turn for a moment to the question of ghy students enter into the

broadcast profession. The three most often mentioned reasons

associated with this Egg are as follows: "the challenge and oppor-

tunity of the new medium," "the Opportunity for self-expression

and creativity," and "the glamour of the field." These reasons may

appear to be nothing more than interesting and obvious reasons, but

it is projected by the writer, that it may be that the radio and

television student is too often proselyted by the institution upon

the basis of self-expression and creativity, and the glamour of the

field and then no attempt, or at best a feeble attempt, is made to

have the student recognize the economic and procedural facts of

broadcasting.

It is suggested then, that the most essential employee

qualification listed by the stations does not necessarily simply

reflect the desire to get a dollar's worth for a dollar paid, but

is an attempt to say that radio and television training program

graduates enter into the profession with a perverted perspective

that might be described as "art for art's sake."

It is obvious that student maturation comes into the picture

somewhere and this factor is somewhat beyond the control of both

station and institution, but it is concluded that the student

training for radio and television should be made more aware of the

routine life of the radio and television industry and yet keep

instilled in him the honest desire to be as creative and vibrant as

possible in his work.
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ll.“ Nhile the majority of institutions indicated that their

radio and television training programs are located within the

Department of Speech and the college or school of arts and sciences,

they also indicated (in majority) that the "ideal" institutional

administrative alignment for a worthwhile radio and television

training program is to have a separate radio and television depart-

ment located in a school or college of communication arts or its

ude: journalism,3
.
4

eguiValent, This college or school Should inc

film, advertising, public relations, and audio-visual. A degree

of this type of unification was noted in regard to 31 institutional

responden s, or 30.7 [er cent, who mentioned that some radio and

television courses were taught within the journalism area of their

schools. At the same time, however, 2# schools, or 23.8 per cent

stated no courses were taught outside the radio and television area.

It is concluded that this declaration of the "ideal" institutional

alignment represents a sensitinness on the part of the insti-

tutions that more inclusive emphases are warranted within radio and

television training programs; and by the creation of a cur‘icular-

administrative structure as suggested here, a broader training

program can develop. It is suggested that the observation on the

part of the former student respondents, that existing radio and

television training programs are weak in regard to instrtction of

the sales emphasis of broadcasting and in the presentation of com-

mercial orientation, represents an spect of radio and television

training programs that could be improved as a result of the

initiation.of the "ideal" administrative structure as outlined

above.
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12. As a result of the compilation of the data associated

with the radio and television station respondents, it is possible

to conclude that the three divisions of radio stations that would

profit most from college trained personnel are: sales. programming,

and engineering. The three divisions of television stations that

would profit most from college trained personnel are: engineering,

programming, and sales. In view of these findings, and in View of

the most often mentioned criticism cited by the former students in

relation to the industry expectations derived from their radio and

television training, that there is a complete lack or limited

presentation of commercial orientation and training in specific

commercial procedures and practices, it is important for the ad-

ministrators of radio and television training programs to review

their course offerings in light of commercial importance and value,

and to stress the sales emphasis to a greater degree.

13. Another general conclusion associated with this study

is that the institutions are correct in emphasizing programming

within their training areas. This conclusion is substantiated by

the finding that of the work divisions of radio and television

stations which would profit most from college trained personnel,

the responding stations included programming.

14. No general conclusion can be derived from the infor-

mation tabulated in relationship to the most often mentioned and

most important reasons given by both the radio and television

stations for the scarcity of qualified personnel. These were

(1) "inadequately trained job candidates," (2) "competition for per-

sonnel among stations," and (3) "candidates lack specialized trainhmw
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15. Because the finding that "college or university place-

ment bureaus" ranked sixth in the field of seven employment sources

for radio stations and that this same eMployment source ranked last

in terms of use by television stations. it is concluded that uni-

versity and college broadcast training programs have neither

encouraged nor deliverately set out to establish communications

with broadcast stations in an effort to relate the availability of

radio and television training graduates or to ascertain the per-

sonnel needs of the broadcast stations. As a result, it is urged

that institutions make an honest effort to provide information

about their training program and resulting graduates to broadcast

stations, as well as other associated businesses, within some

proximity of their respective schools.

16. The types of suggestions offered by the institutional

respondents about how an organization such as the Association for

Professional Broadcasting Education could better serve radio and

television training programs indicate the educators are particularky

concerned with the objective “to develop professional competence

within the student" and are most eager to cooperate with the

industry leaders in producing a more competent and industry—oriented

radio and television student.

The educators indicated that the two most important functions

that an organization such as the £223 could perform would be to

"establish faculty-industry internships" and "establish in-service

scholarships for stuients." It appears that the educators interpret

these services as very real means to better determine what the

industry needs in terms of qualified employees by bringing the

faculty up-to-date on industry practices and by offering the student
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a first-hand Opportunity to see the actualities of theindustry and

thereby receive a more realistic picture of the industry. This same

conditioning of radio and television faculties could be forthcoming,

it is concluded, by the implementation of two other suggestions

listed: "design course outlines," and by "sponsoring regional

industry-instruction clinics."

In addition, it is concluded, that the educators feel a

certain inadequacy within the instructional materials area as a

result of the inclusion of such suggestions as: "develOp and

operate an audio-visual center for national use," "establish a

national radio-television loan library," and "develOp a teacher

exchange of information."

It is further concluded that the educators are concerned with

the up-grading of radio and television training programs, as a

result of the listing of such suggestions for service by the APPS

as: "establish an accreditation bureau," and "establish recog-

nition of the professional status of broadcasting and attract

superior students."

The suggestion to "establish a national speakers' bureau"

can be interpreted as a service to up-grading of the radio and

television training programs by the appearances of industry leaders

at various radio and television training functions and other campus

affairs and thereby eXposing the pOpulace to articulate industry

spokesmen or it can be interpreted as an aid to promoting better

industry-education relations.
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Recommendations for Further Study

t is obvious that the person actively employed in some

research activity has undertaken such research in the hope that

it will result in fruitful and valuable contributions to the field

of endeavcrwflh vhich the research is associated. To insure sub—

stance and worth to his research, the investigator outlines,

develoys, and activates his investigation upon the building blocks

of sound research techniques. Yet, in spite of all precautions,

a number of questions are usually left unanswered, or partially so,

and new questions or ramifications often arise. This study is no

exception to this phenomenon. As a result of this particular

research activity, several recommendgtions for further study have

emerged:

l. 'Nittin this research project, representatives from a

large sampling of radio and television stations were requested to

make subjective judgments in regard to certain aspects of their

station divisions and personnel. The person making these judgments,

in practically all instances, w<s the general manager of the station.

One of the questions asked of these resyondents Was, "shat station

divisions would profit most from college trained personnel?" In the

case of the radio and television stations, sales, programming and

engineering were the most often mentioned divisions. hanagement was

among the least often mentioned divisions. It is felt by the writer

that there is a dichotomy existing in conjunction with this data.

it can be reliably demonstrated that station sales personnel

are more often the primary source for management jobs in a station

I
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than any other station source. If this is true, why have the

respondents indicated sales to be one of the station divisions to

profit m st from college trained personnel and not given equal

value to management? Could it be that the over-all character of

management personnel today shows that they lack a college education

and that they have circumvented their own lack and need for train—

ing in higher education by indicating the need for college training

for sales poogle? It would agpear that a deeper meaning would

result in relationship to the needs of the various station divisions

if the nerson making the evaluztion of the needs is more clearly

identified.

T
)

Thus it is suggested that a worthwhile study of the job

experience aid personal on"lific=tions of sthtion management per-

sonnel is in order.

in extension of this recommended study would be to include

an investigation in‘o why the men gomont division was ranked by

both radio and televiiixn station res,ordsnts as one of the divisions

in which it is least di.?icult to secure qualified personnel.

2. A part of this research project was associvted with the

determining of the vorsonnnl needs and preferred employment quali-

fications of a regresezt-ti"e grou; of radio and television sta-

tions. An extenricn c? this consideration could be aggroLriately

made, in terms of other areas of the bro dcnst industry, such as:

radio and teleleiun networks, advertising agencies, independent

,sievisi n proJr'n production companies and independent radio pro-

gram production companies.

3. Closely related to the above—mentiened sugpestions for

further study, would be the proposal that a depth study be made of
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gesearch Prospectus for the study ogthe Radio—Television Training

Programs in Institutigns of Higher Education

Prepared by D.N.Anderson, Instructor

Department of Speech

Michigan State University

May 28, 1956

Few people realized in the early'l920's, when broadcasting for

the general public began in the United States, what an.important

part radio and television broadcasting would play in our present

day social, cultural, and business worlds. It appears that this

great new industry simply ”grew like Topsy," until today it is a

mature industry boasting of a net radio advertising time sales

total of 455 million dollars and a net total of 8h0 million dollars

fer all television advertising time sales in 1955.1 In addition,

there are A6,200,000 radio homes and 33,600,000 television homes

in the United States;2 and, as of April 30, 1956, there were 2,8hh

amplitude modulation stations, 520 frequency modulation stations,

and 175 television stations in operation.3 These station statistics

are a far cry from the figures presented as a result of the first

census of radio broadcasting taken in 1936. This census was the

first complete, formal presentation of the character and extent of

the radio business and the data presented represents the business of

 

1 1956 Broadcasting Yearbook-Marketbook,

(Broadcasting Publications, Inc. , Washington, D. C. , 1956), p. 9.

2Ibid., p. 1A.

3 =7 _“Station Authorizations, Applications,"

Broadcasting7Telecastin Magazine, V61. 50, No. 18, (April 30,1956).
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gesearch Prospectus for the study of the Radio—Television Training

Programs in Institutions of Higher Education

Prepared by D.N.Anderson, Instructor

Department of Speech

Michigan State University

May 28, 1956

Few people realized in the early 1920's, when broadcasting for

the general public began in the United States, what an important

part radio and television broadcasting would play in our present

day social, cultural, and business worlds. It appears that this

great new industry simply "grew like Topsy," until today it is a

mature industry boasting of a net radio advertising time sales

total of 455 million dollars and a net total of 840 million dollars

for all television advertising time sales in 1955.1 In addition,

there are h6,200,000 radio homes and 33,600,000 television homes

in the United States;2 and, as of April 30, 1956, there were 2,8hh

amplitude modulation stations, 520 frequency modulation stations,

and 175 television stations in operation.3 These station statistics

are a far cry from.the figures presented as a result of the first

census of radio broadcasting taken in 1936. This census was the

first complete, formal presentation of the character and extent of

the radio business and the data presented represents the business of

1 1956 Broadcasting Yearbook-Marketbook,

(Broadcasting Publications, Inc., Washington, D.C., 1956), p. 9.

2Ibid., p. 11..

3 ., _“Station Authorizations, Applications,"

Broadcasting—Telemann Magazine, Vol. 50, No. 18, (April 30,1956)
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561 stations operating on December 31, 1935.1 On that date, networks

and stations together employed an average of 14,561 persons with an

annual payroll of 26,911,392 dollars.2 In 1943, radio engaged 3h,7h0

full-time employees and paid them.a total salary of $130,416,000.3

It is evident that if the broadcasting industry is to continue

to improve in its program presentations and to flourish economically

it must attract and absorb a continuous flow of able, competently

trained, and earnest persons into its system. The leaders of this

great industry, the teachers of radio-television in institutions of

higher education, and the critics of broadcasting have been aware of

this need and have repeatedly spoken out about it. But hgw this need

is being met and who is meeting it are more intimate considerations.

In the Spring of 1947, the National Association of Broadcasters,

(now the National Association of Radio and Television Broadcasters),

created a committee within its organization entitled the Educational

Standards Committee. This committee was formed as "evidence of the

recognition of a need for additional competent, highly specialized

personnel in radio broadcasting."h In addition, a group of Directors

of Radio in certain colleges and universities, feeling a need fer

better standards inthe teaching of radio and eager to work with the

 

1 Charles F. Lindsley, Radio and Television Communications,

(New York: MeGraw-Hill Book Company, Inc., 1952), pp. h8-h9

2Ibid., p. A9.

3Ioid.

“Judith Waller, Radio-The Fifth Estate, (New York: Houghton-

Mifflin Company, 1950, 2nd. ed.), p.383.
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broadcasting industry in seeking out additional competent personnel,

formed an organization in 1949 named the University Association fer

Professional Radio Education. In May of 1955, however, the QAPEE was

dissolved and in its place the Association for Professional Broadcast-

ing Education was created. This new organization has united a number

of institutions of higher education offering radio and television

training with the EARE§_in an effort to achieve.more effective and

applicable training of individuals for the broadcasting industry.

Before any rapid gains may be made in advancing and improving

radio and television training and the exchanging of ideas, we must

seek the answer to the question, "What are the real facts with re-

gard to the existing conditions?"

In timely accordance with the creation of this cooperative or-

ganization dedicated to the exchange of ideas and materials and the

seeking out of new paths of development, the author proposes that a

study of the existing pattern of radio—television training and in-

dustry personnel needs is in order.

The following study is projected:

An Analysis of the Radio-Television Training Programs

in Institutions of Higher Education and the Preferred Employ-

ment Qualifications of a Representative Group of Radio and

Television Stations.

The purpose of this study is to: (l) establish the objectives of

the radio-television training programs in institutions of higher edu—

cation offering a major in radio and/or television; (2) identify,

and analyze the curriculums of the radio—television training programs;

(3) compare the curriculum.pattern or patterns of the radio-television



   

w
e
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(A)

training programs to the personnel needs and preferred employment

qualifications of a representative group of radio and television

stations; (A) appraise the radio—television training programs in

terms of specific recommendations for more effective and expert in-

struction; and (5) ascertain how the Association for Professional

 

TBroadcast Education can best serve the radio and television broad-

casters and the radio—television training programs in institutions

of higher education.

This study will be directed toward those institutions of higher

education that offer a radio and/or television major. The list of

such institutions will be derived from the 1952—53 and 1255—25 Dir:

ectories of College Courses in Radio and Television, published by

the Office of Education, United States Government, washington, D.C.

This list will include both.members and non-members of the Association

for Professional Broadcast Education with special emphasis on the
 

member institutions.

In addition, the second part of the study will be directed to-

ward a representative group of diversely sized and located radio and

television stations operating commercially in the United States. The

list of such stations operating in the United States will.be compiled

from the l955~§6 National Association of_Radio and Television Broad—

casters Handbook, published by the NARTB, washington, D.C., and the
 

Broadcasting Yearbook-Marketbook l956"and the "Telecasting Yearbook-

Marketbook 1956? published by Broadcasting Publications Inc., wash-

ington, D.C.
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(A)

training programs to the personnel needs and preferred employment

qualifications of a representative group of radio and television

stations; (A) appraise the radio-television training programs in

terms of specific recommendations for'more effective and expert in—

struction; and (5) ascertain how the Association for Professional

Broadcast Education can best serve the radio and television broad-
 

casters and the radio-television training programs in institutions

of higher education.

This study will be directed toward those institutions of higher

education that offer a radio and/or television major. The list of

such institutions will be derived from the 1952—53 and l925-éé 21;;

ectories of College Courses in Radio and Television, published by

the Office of Education, United States Government, washington, D.C.

This list will include both members and nonemembers of the Association

for Professional Broadcast Education with special emphasis on the
 

member institutions.

In addition, the second part of the study will be directed to-

ward a representative group of diversely sized and located radio and

television stations operating commercially in the United States. The

list of such stations operating in the United States will be compiled

from the l955~56 National Association of Radio and Television Broad—

casters Handbook, published by the NARTB, washington, D.C., and the
 

Broadcasting YearbookeMarketbook l956"and the "Telecasting‘Yearbook—

Marketbook 1956? published by Broadcasting Publications Inc., Wash—

ington, D.C.
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(5)

Methods to be employed in this study for the purpose of securing

data can be grouped under the broad heading of Normative-Survey.

l. Questionnaires will be sent to the radio and television

training programs in institutions of higher education offering a

major in Radio and/or Television.

2. Questionnaires will be sent to a representative group

of "graduates" fromthese institutions of higher learning offer—

ing a major in Radio and/or Television.

3. Questionnaires will be sent to a representative group

of Radio and Television Broadcasting Stations.
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MICHIGAN STATE UNIVERSITY EAST LANSING

 

COLLEGE OF COMMUNICATION ARTS 0 DIVISION OF MASS COMMUNICATIONS ° DEPARTMENT OF TELEVISION, RADIO a: FILM

February 20, 195?

The questionnaire enclosed with this letter is sent to you in an effort to

secure the data essential to an analysis of Radio and Television Training

Programs in institutions of higher education.

Specifically, this study will attempt to: (1) determine the objectives of

the radio-television training programs in institutions of higher education;

(2) identify and analyze the curriculums of the radio—television training

programs; (3) compare the curriculum.patterns of the training programs to

the personnel needs of the broadcast profession; (h) appraise the radio-

television training programs in terms of specific recommendations for more

effective instruction; and (5) ascertain how an organization such as the

Association for Professional Broadcast Education can best serve institutions

of higher education offering radio-television training programs and the broads

cast profession. For those of you who may not be acquainted.with the APBE,

I have enclosed an informational sheet which deals with that organization.

I am asking your institution. as one which offers undergraduate or graduate

degrees with major work in radio and television, to assist me with this study.

The study has the approval of the APBE. This information will be used in my

doctoral dissertation.

No individual or school will be identified in the study; however, names of

reporting institutions will be acknowledged.

'Your c00peration in this project will be greatly appreciated and a digest

of the final study will be forwarded to you. It will be greatly appreciated

if you would return the completed questionnaire as soon as possible.

Thank you for your cooperation.

Sincerely,

Dale N. Anderson

Radio-Television Area
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4..)

WHAT IS THE ASSOCIATION FOR PROFESSIONAL BROI' ASTING EDUCATION?

ORGANIZED

‘With the ratification on June 25. 1955 of the Constitution of the

Association for Professional Broadcasting Education by the Board of

Directors of NARTB, the new Association became an entity, and its

predecessor organization, the University'Association for Professional

Radio Education, passed out of existence.

There are two classes of membership in the Association: Active

and Associate. The active membership of the organization consists of

the National Association of Radio and Television Broadcasters, repre-

senting its member stations and networks. and of those regionally

accredited four-year colleges and universities which have regularly

organiZed schools. departments, or course sequences providing compre-

hensive professional training in radio and/or television broadcasting.

Associate membership consists of those regionally accredited.fgur-year

colleges and universities which offer courses in broadcasting.

PURPOSE

The purpose of this organization is " . . . to secure mutual ad-

vantages that will flow from a continuing relationship between the

nation's broadcasters and institutions of higher education which offer

a high standard of training and guidance for those planning to enter

the broadcasting profession."

OBJECTIVES

1. To enhance the quality and to improve the services of

broadcasting to the peOple of the United States of America;

2. To improve. continually. the capabilities and understanding

of those who enter the profession of broadcasting;

3. To provide adequate facilities designed to exchange informa-

tion and to bring together those working in the industry

and those in institutions of higher learning to their mutual

advantage;

4. To facilitate employment at maximum.effectiveness for those

'who meet the standards of the ins itutions of higher learning

and of the broadcasting industry.

PRESENT SIZE

Institutions of Higher Education holding Active Membership -- 30

Institutions of Higher Education holding Associate Memberships --

 

lReport on the Association for Professional Broadcasting Education.

ZConstitution of the Association for Professional Broadcasting Education.

3:212.

“gbid.
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Questionnaire on

RADIO AND TELEVISION TRAINING

Name of Institution

Location

Reporting Official

Title

I. Iggtitutional Classificatigg

A. What is the classification of your institution? (Check the most

appropriate.)

 

 

 

 

H 0 State University

Land Grant College or University

State University ggg_Land Grant College

State Teachers College

Private Teachers College

Municipal University or College

Denominational College or University

Private University

Private College

'Wbmen's College

Other (Please indicate) _

F
’

t
j
<
D
\
O
(
D
:
d
C
h
\
n
4
?
h
o
h
J

 

B. ‘What was your school's gross graduate and undergraduate enrollment

as of Fall. 1956? (Check one.)

1. Under 500 6. 6,000 to 10,000

2. 500 to 1.000 7. 10.000 to 15,000

3. 1.000 to 2.000 8. 15,000 to 20,000

a. 2,000 to #,000 9. Over 20,000

5. u,ooo to 6.000
 

II. A ni trativ C a atio

A. 'Within what depa§§ment. or equivalent division. of your institution

is your radio and or television training program.located?
 

 

B. ‘Within what fighggl. §2ll§E§. or equivalent division of your insti-

tution is your radio and or television training program located?___

 

C. 'Within what other ggpgztmgggi, schools. or colleges. or equivalent

divisions of your institution are radio and or television courses

taught?
 

D. How many years has your institution offered ggjgzggggg,iglgggigj

(Please circle the applicable number of years.) 0. 1. 2. 3. 4. 5.

6. 7. 8. 9. 10. ll. 12. 13. l4. 15. a -
‘v

E. How many years has your institution offered.ggjor'wo;k initglegision?

(Please circle the applicable number of years.) 0. l, 2. 3. 4. 5.

5. 7. 8. 9. 10. ll. 12. 13. 14. l5. .

F. How many years has your institution offered ggmbinedM £91! in

Egg;g_§gg_§§;g1;§;ggfi (Please circle the applicable number of years.)

09 1: 21'39 “9 59 6: 7o 8: 9o 109 119 120 139 luo 159 4A



e . ... . ‘f"'/' . .

. ‘,.. .... '-

. . .

. - '

. -—.-— « . -.. . - . _ . .

. .- . . , . . .. .
_‘.P’...

-—q...-c--.. , . . .....- ~ . A ,,

”7...”-..— - ‘ ..

.7 _ A

as — 1 . '

, ,

at ~ . .. .
. .

- n

‘ .

. e . '

,‘ .

".'. ‘

I

C

o

._ x . . . .r

. - .' .

I

' . 4-’ . , _

. . .-

K v. ‘ “ . v

f '(. , ‘ a

0 0 .

n

r A .1
K

‘ .

.-.... .... ... .

1... - .. .. ,

up ‘ , ‘. . ~ -.. N _‘.

L l?» _'. . , _

.. . .—

..-... ..-.—-.. >

-
v .-

' '~ ' ' . n
A

.~

;

...

,.

. o

, .

. .

.

 

 

t
—
I



Page 2

III. 232311.21 255

(Please place appropriate number of faculty members in blanks to the

right of each question. Note the three different columns.)

Teaches

Teaches Teaches Radio

Benelux _amrv _&TV

A. How many {allztime faculty members

teach radio and/or television

courses at your institution?

B. How many ggllgtimg faculty members

teach radio and/or television

courses part;timg at your insti-

tution?

C. How many pgrt=tim§,faculty members

teach radio and/or television

courses at your institution?

D. How many of the §3l1=tim§_faculty

members have had at least one year

of ggmmgzgigl_radio and/or television

industry experience?

B. How many of the full;§im§ faculty

members have had at least one year

of figuggtigngl radio and/or tele-

vision experience?

F. How many of theWfaculty

members have had at least one year

of ggmmergigl radio and/or tele-

vision industry experience?

G. How many of themfaculty

members have had at least one year

of gdgggtigngl_radio and/or tele-

vision experience?

H. 01’ theMfaculty members teaching radio and/or television

courses. in which of the following divisions of radio and television

profession have they been euployed? (W

   

WWW

mm.)

1. Advertising agency

2. Equipment manufacturer

3. Government broadcast agency‘

a. Independent film production company

5. Independent radio or television program production

company

6. Network -- Radio

7. Network - Television

8. Personnel Service

\
0

e Prizes and Premium Organization

Radio Station (commercial)

Radio Station educational)

. Public Relations and Promotion Organization

13. Station Service Organizations (e. .. news service;

music service; station re resenta ive firm; etc.)

14. Surve and Market searc Organization

15. Tele sion Station commercia

l6. Televisisn Station (educational)

.
5

B
l
:

ll
ll

I
H
H
I
H

H
l
l
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III. H. (Cont'd.)
256

1%. Union and Labor Organization

1 Other (Please indicate)

19.

20.

 

 

 
 

I. or the new faculty members teaching radio and/or television

courses. in‘which of the following divisions of the radio and tele-

 

1. Advertising agency

2. Eouipment manufacturer

3. Government broadcast agency

a. Independent film.production company

Git Independent radio or television program.production

company

6. Network -- Radio

7. Network - Television

8. Personnel Service

9. Prizes and Premium Organization

10. Radio Station (commercial)

11. Radio Station educational)

12. Public Relations a Promotion Organization

13. Station Service Organizations (e.g.. news service;

music service; station representative firm; etc.)

14. Survey and Market Research Organization

15. Television Station (commercial)

16. Television Station educational)

IS. Union and Labor Organization

. Other (Please indicate)
 

 

 

Iv. mm

A. Please indicate by a ahaakcmaIh_in_the_annranriaia_§alnnn. which 0f

the following courses are offered.in.your radio and or television

training program.

Offered Offered Offered

as as as

Radio TV Combined

WWW

1. Fundamentals of Broadcasting

(historical. social. political.

economic aspects)

2. Acting

3. Advertising

b. Announcing

5. Audience Measurement &.Research

6. Continuity writing

7. Control Room Operations

8. Criticism

9. Design (set)

10. Directing

ll. Documentary Broadcasting

12. Dramatic Writing

13. Education & Broadcasting

14. Film for Television H
I
I
I
I
H
I
I
H
I
I

H
H
H
H
I
I
H
H

I
H
H
H
I
I
H
H
I
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Iv. A. (Cont 'd.)

Offered Offered Offered

88 8.8 as

Radio TV' Combined

WWW

15. Film Strips. Animation 3. Visuals

16. History of film

17. Internships in Production

18. Lighting

19. Motion Picture Directing

20. Motion Picture'Workshop

21. Motion Picture'writing

22. News writing and Broadcasting

23. News writing & Editing

24. Principles of TV and Radio

25. Policies & Regulations of

Broadcasting

26. Program planning

27. Program production

28. Public Relations

29. Society'& Mass Media

30. Special Events Broadcasting

31. Staging

32. Station Management

33. Station Procedures

34. Studio Operation

35. ‘Wbrkshcp

36. Other

37.

38.

B. ‘What particular phase or phases of the broadcasting profession are

emphasized in your radio and/or television training program?

(Please place a check in the appropriate blank or blank.)

 

H
l
l
l
l
l
l
l
l
l
l
l
l

l
l
l
l
l
H
l
l
l

  

1. Production (writing-directing—announcing)

2. Programming (program.development-audience

research-history-social aspects)

3. PromotionFSales (advertisingumarketingosales)

h. Management (business structure-lawaCC-sales)

5. Education (inschocl use-program.development-

close-circuit use)

6. Other
 

C. ‘What degrees can be earned by undergraduate students of radio and/or

television at your institution? (Please place a check in the appro-

priate blank or blanks and indicate the field in which the degree is

granted; 8.8.. speech or journalism. etc.)

 

 

 

  

1. B. A. in

2. ____, B. S. in

3. ____, B. F. A. in

h. Other in

5. ____, in
 

 



 

. . .e
a.

h...

s.

I!

f .1. I

y I: t 7. .

||QI;. I

a .4
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I’ll
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a

_ .
.. .

. .i .
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IV. D. What graduate degrees are offered in conjunction with your radio and/

or television training program at your institution? (Please place a

check in the appropriate blank or blanks and indicate the field in

which the degree is granted; e.g.. speech or Journalism. etc.)

1.

2.

3.

4.

5.

6.

7.

8.

 

 

 

 

 

 
 

None

M. A. in

M. S. in

M. F. A. in

Ph. D. in

Ed. D. in

Other in

in
  

E. How many undergraduate students are "majoring" in radio and/or tele-

vision at your institution Fall. 1956?
 

F. How many graduate students are "minoring" or "majoring" in radio and/

or television at your institution Fall. 1956?

7.

8.

 

Number of "majors" Number of "minors"

We:

Please check the type or types of facilities regularly used in.your radio

and/or television training program. (Check more than one if applicable.)

A. flggig_§tngig_facilities used in radio student training

 

Institutionally owned.and operated radio station.

AM FM Educational License or

Commercial License

Privately owned and Operated commercial station.

Institutionally owned and operated'wiredewireless station.

Studio facilitieS'with permanent lines to local radio

station.

Studio facilities with tape. and/or disc recording equip-

ment.

Studio facilities with permanent lines to local radio

station and tape and/or disc recording equipment.

Other

 

 

 

 

B. How many hours of programming do your students present to the public

over these radio studio facilities weekly?
 

C. Please state for the complete week the number of hours devoted to

each of the following types of programs:

Entertainment

a. Music

1.

b. Drama

c. variety

d. Comedy

9. Quiz

0 Children

Religious (news. music. talk)

Agricultural

Educational

News (newscasts & commentary

Discussion (panels. group discussion)

Talks (speech-interview)

f
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D. Iglgyigign_§§ud1g facilities used in television student training

0
3
%

p
m

«
‘
3
'

Institutionally owned and operated television station.

Educational license or Commercial License

Privately owned and Operated commercial television

station.

Studio facilities with permanent coaxial cable or micro-

wave link to local television station.

Studio facilities with closed-circuit system for intra-

school or intra-campus use only.

Studio facilities with kinescope recording facilities.

Studio facilities with 16 mm. camera equipment.

Sound Silent ____

Studio facilities with 35 mm. camera equipment.

Other

 

 

E. How many hours of programming do your students present to the public

over these television studio facilities weekly?
 

F. Please state for the complete week the number of hours devoted to

each of the following types of programs:

1.

News (newscasts & commentary)

Discussion (panels. group discussion)

Entertainment

a. Music

b. Drama

c. Variety

d. Comedy _____

e. Quiz

f. Children

Religious (news. music. talk)

Agricultural

Educational ____

Talks (speech-interview)

S C

Please indicate the gumbgz_of these various pieces of equipment used in

your radio and/or television training program.

A. Radio Equipment and Service

1.

2

3:

1+.

5.

6e

7.

8.

9.

10.

11.

12.

Studios (include recording studios)

Control Rooms

Audio Consoles

Turntables

Microphones (broadcast quality)

Sound tracks

Syndicated news wire service

Syndicated music library service

Tape recorders

Radio receivers

Other major items
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VI. B. Television Equipment and Service

Studios (include film studios)

. Control Rooms

3. Audio Consoles

 

 

 

4. Camera Switching units

5. Television Cameras. These are image orthicon or

vidicon chains.

6. Television Camera Mountings

Boom Dolly Pedistal Tripod Other

7. Microphones (broadcast quality)

8. Lighting panels

9. Kinescope recorders

10. Film Cameras

35mm. l6mm. S.O.F. 16 mm. silent

11. Television receivers

12. Other major items

13.

VII. t v our a o t t a ' r

A. In a brief statement (three or four sentences) please state the ob-

jectives of your radio and/or television training program.

B. 'What general areas of study should be included.within the ideal

curriculum for the radio and/or television student?

C. 'What are the training problems facing you today? (Please check in

the left-hand column the training program problems icing you. Then.

indicate. in the right-hand column.W

by assigning l to the most important. 2 to the next most important.

and 3 to the next most important.)

Administrative acceptance

Administrative alignment

Curriculum construction

Development of Graduate Program

Equipment needs

Faculty extra-curricular activity loads

Finance

Geographical location

Improvement of training facilities (physical

plant)

Library facilities

Idndtations of college enrollment

Placement of graduates

Recruitment of competent teaching staff

Salaries

Student Recruitment

Student help budget

JOUtSiZBd college enrollment

Updating of staff

Other
 

  

 

‘F
'

 

e
m
f



VII.
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What is your concept of the ideal institutigpgl administrative struc-

ture for a worthwhile radio and/or television training program?

What do you see as the.mcst essential qualifications of the individual

entering into the broadcast profession?

'Hhat suggestions have you as to how an organization such as the Associ- g

ation for Professional Broadcast Education could better serve your radio €

and/or television training program? (Please rank the following items in 3

the order of their importance by placing 1 before the most important.

2 before the next most important. and 3 before the next most important.

If you enter other suggestions. please be sure to consider them in the

ranking.)  

t
h
e
.
'

Establish In Service Scholarships for Students

Establish Facultyblndustry Internships

Establish a Speakers' Bureau (National)

Design course outlines

Develop and Operate an audio-visual center for national

use (e.g.. films)

Develop national placement service

Establish national radio-television loan library

Establish an accreditation bureau

 

 

 v

Please list the names and addresses of figg graduates of your radio

and/or'television training program who are today employed on a full-

time basis ig_§ny_£§g§t_of the broadcast industry. either commercial

or educational.
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MICHIGAN STATE UNIVERSITY EAST LANSING

 

COLLEGE OF COMMUNICATION ARTS 0 DIVISION OF MASS COMMUNICATIONS ° DEPARTMENT OF TELEVISION, RADIO a FILM

April 8. 1957

Recently a questionnaire was sent to you in an effort to secure essential

data for the analysis of Radio and Television Training Programs in institutions

of higher education. Your institution was selected as a participant in the

survey because of your undergraduate or graduate program in radio and/or

television.

A substantial number of completed questionnaires have been returned; however.

there are still some institutions from which replies are yet to be received.

A broad sample.of reporting institutions is quite important; thus. if it is

possible for you to forward the completed questionnaire in the near future a

more complete and inclusive analysis of the radio and television training

programs will be possible. Your cooperation in this matter will be greatly

appreciated. I have enclosed another copy of the questionnaire in case your

original OOpy has been misplaced.

If there are any questions concerning the questionnaire. I will be very happy

to help you in any way.

I thank you for your aid in this matter.

Sincerely,

Dale N. Anderson

Radio - Television Area

DNA/ea
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MICHIGAN STATE UNIVERSITY

OP AGRICULTURE AND APPLIED SCIENCE 0 EAST LANSING

 

COLLEGE OF COMMUNICATION ARTS 0 DEPARTMENT OF SPEECH

April 15: 1957

The questionnaire enclosed with this letter is sent to you in an effort

to secure the data essential to an analysis of Radio and Television

Training Programs in institutions of higher education.

 
Specifically, this study will attempt to: (1) determine the objectives of f

the radio-television training programs in institutions of higher education; g

(2) identify and analyze the curriculums Of the radio-television training

programs; (3) compare the curriculum patterns of the training programs to

the personnel needs of the broadcast profession; and (h) appraise the radio-

television training programs in terms of specific recommendations for more

effective instruction.

s
‘
i

J

Certain institutions of higher education; a representative group of radio

and television graduates from these colleges and universities; and a

representative group of radio and television broadcast stations are to be

surveyed in conjunction with this study.

I am asking you, as a person successfully employed in the broadcasting pro-

fession and a college graduate, to assist me in this study. The information

gathered will be used in my doctoral dissertation. '

No individual will be identified in the study; The names Of individuals

being contacted in this study were obtained from their respective schools.

Your cooperation in this project will be greatly appreciated. May I

request that the questionnaire be returned as soon as possible?

Sincerely,

\ f .Y/ ,7 7
fl” /’ J’4( “/4y:_..._

Dale N. Anderson

Radio-Television Area

DNA/ea
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Questionnaire 0n

W

Name Age Male Female
  

1. What is your present position?

2. How long have you held this position? (approximate time in months)_____

3. What other positions have you held in the broadcast profession?

 

 

 

 

 

1+. What college degrees do you hold?

   

   

 
  

Dsszas_2itla, sentencinsilnaiiiuiiaa. Daia_Dezras_Qraated

[a l

j /

l /

5. Please indicate by a cheaa_aark_i2.2ha_nnargariats_22luen.'which of the

following courses you had in college. ThenWindicate

what you now consider to be theW--M1t

W. (Please rank them by assigning 1 to the most im-

portant. 2 to the next most important. 3 to the next most important. ’4 to

the next most inportant. and 5 to the next most inportant.)

Taken as Taken as Taken as

Radio TV Combined

9222:: 9.9m 9m

1. Fumlanentals of Broadcasting (histori- -

cal. social. political, economic

aspects)

2. Acting

3. Advertising

1+. Announcing

5. Audience Measurement 8: Research

6. Continuity writing

7. Control Room Operations

8. Criticism

9. Design (set)

10. Directing

1.1. Documentary Broadcasting

12. Dramatic Writing

13. Education a. Broadcasting

14. Film for Television

15. Film Strips. Animation & Visuals

16. History of film

17. Internships in Production

18. Lighting

19. Motion Picture Directing

20. Motion Picture Worksh0p

21. Motion Picture Writing

22. News writing and Broadcasting

23. News writing 8: Editing

21+. Principles of TV 8: Radio

25. Policies & Regulations of Broadcasting

9‘ biennium-n a"! 29.254 an

H
H
I
H
H
I
H
I
I
I
I
I
I
H
I
H
l
l

l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
H

l
l
l
l
l
l
I
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
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Questionnaire On

W

Name Age Male Female
  

1. What is your present position?

2. How long have you held this position? (approximate time in months)_-_____

3. What other positions have you held in the broadcast profession?

 

 

 

 

4. What college degrees do you hold?

   

   

   

We W Wed

L l

j /

1 /

5. Please indicate by a h k t at . which of the

following courses you had in college. ThenWWindicate

what you now consider to be theW-- was:

Wm}, (Please rank them by assigning 1 to the most im-

portant. 2 to the next most important. 3 to the next most important. 4 to

the next most important. and 5 to the next most iInportant.)

Taken as Taken as Taken as

TV Combined

mmm

l. Furrdamentals of Broadcasting (histori-

cal. social. political. economic

aspects)

2. Acting

3. Advertising

4. Announcing

5. Audience Measurement 8: Research

6. Continuity writing

7. Control Room Operations

8. Criticism

9. Design (set)

10. Directing

11. Documentary Broadcasting

12. Dramatic Writing

13. Education 8: Broadcasting

14. Film for Television

15. Film Strips. Animation & Visuals

16. History of film

17. Internships in Production

18. Lighting

19. Motion Picture Directing

20. Motion Picture WorkshOp

21. Motion Picture Writing

22. News writing and Broadcasting

23. News writing & Editing

24. Principles of TV & Radio

25. Policies 8: Regulations of Broadcasting

at 13..---- ..1 ......a..-

E
H
I
I
I
I
H
I
I
H
H
I
H
I
I
I
H
H
|

l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
I
l
l
l
l

H
I
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
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(Cont'd,) Taken as Taken as Taken as

Radio TV Combined

WWW

27. Program production

28. Public Relations

29. Society & Mass Media

30. Special Events Broadcasting

31. Staging

32. Station Management

33. Station Procedures

34. Studio Operations

35, Workshop

0 Other

37.

38.u_

What particular phase or phases of the broadcasting profession were em-

phasized in the school granting you the B.A. or 8.8. degree? (Please place

a check in the apprOpriate blank or blanks.)

. Production (writing-directing-announcing)

. Programming (program development-audience research-

historyasocial aspects)

Promotion - Sales (advertising-marketing-sales)

Mhnagement (business structure-law-FCC-sales)

Education (in-school use-program development-

close-circuit use)

 

 

   

l
l
l
l

k
i
t
-
P
?
)

N
H

 

What is your evaluation of the radio and/or television training pxgram

under which you studied? (Please place a check in the appropriate blank.)

0Excellent__ Good ' Average Fair P or

My did you give the training program this rating?

  

 

 

 

What part or parts of your college work have beenWto you in

your professional career in broadcasting? (Please place a check in the

appropriate blank or blanks.)

1. Radio and Television Course Work

2. Radio and Television Workshop Activities (beyond comes Ink)

3. Radio and Television Internships

4. liberal Art Courses

5. Fine Arts Courses

6. General Education Courses

7. Sociology Courses

8. Business Courses

9. Political Science Courses

10. Journalism Courses

11. Others
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10. What first attracted you to the field of radio and television?
 

 

 

 

11. Now that you are employed in the broadcast profession how does it compare

to the expectations derived from your training?
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MICHIGAN STATE UNIVERSITY EAST LANSING

 

COLLEGE OF COMMUNICATION ARTS - DIVISION OF MASS COMMUNICATIONS ° DEPARTMENT OF TELEVISION, RADIO a PM

April 29. 1957

The questionnaire enclosed with this letter is sent to you in an effort to

secure the data essential to an analysis of Radio and Television Training

Programs in institutions of higher education.

Specifically. this study will attempt to: (1) determine the Objectives of

the radio-television training programs in institutions of higher education;

(2) identify and analyze the curriculums of the radio-television training

programs; (3) compare the curriculum patterns of the training programs to

the personnel needs of the broadcast profession; and (4) appraise the radio-

television training programs in terms of specific recommendations for more

effective instruction.

A representative group of radio and television broadcast stations; certain

institutions of higher education; and a representative group of radio and

television graduates from these colleges and universities are to be surveyed

in conjunction with this study.

I am.asking you. as General Manager of a broadcast station, to assist me

in this study. The information gathered will be used in my doctoral

dissertation.

No individual or broadcast station will be identified in the study; however

names (Call letters) of reporting stations will be acknowledged.

Your cooperation in this project will be greatly appreciated and a digest

of the final study will be forwarded.to you. (May I request that the

questionnaire be returned as soon as possible?

Sincerely,

Dale N. Anderson

Radio-Television Area

DNA]ea
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Questionnaire On

RADIO AND‘TELEVISION TRAINING

STATION CALL LETTERS
 

LOCATION
 

STATION TYPE GR TYPES: AM FM TV. IF AM STATION. INDICATE

POWER
 

REPORTING OFFICIAL
 

TITLE
 

I. In which division or divisions of your radio and/or television station do

you find it most difficult to secure qualified personnel? (Please indicate

the division lacking most for qualified personnel by placing a l in the

blank beside that division; place a 2 in the blank beside that diubion

lacking next most; etc. Please rank all the divisions. NOTE the two

colums .- Use the appropriate column or columns.)

Engineering

hoduction (writing. directing. announcing. operations ,

etc.

Programming (continuity, traffic . news . sports . etc.)

Promotion - Sales

Management

Otherll
ll
H
E

ll
ll

l
I
I
F

  

2. Where theW of qualified personnel is the greatest (a 1 rating in

Question 1). what are the reasons? (Please check the apprOpriate reasons.

NOTE the two columns .- Use the appropriate colum or columns.)

Inadequately trained Job candidates

Competition for personnel among stations

Canpetition within other areas of profession (advertising

agencies . production companies . station representatives.

etc.

Competition from other media (movies. Journalism. print

media. etc.)

Lack of challenge in Job

Poor pay

Lack of liberal education

Candidates lack specialized training

Lack of Opportunity for advancement

Other -0..

H
I
E

H
I
P

 





3.

4.
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Where theWof qualified personnel is the greatest. what are the

reasons? (Please check the apprOpriate reasons. NOTE the two columns ---

Use the appropriate column or columns.)

Opportunity in position

Lack of need for specialized training

Adequate pay

Adequately trained Job candidates

No competition for personnel among stations

No competition from other mass media

No competition from other professions. business. industry

No competition from other areas of broadcast profession

(Advertising agencies. production campanies. station

representatives. etc.)

Other

I
H
I
I
I
H
E

l
l
l
l
l
l
l
l
f
2

 

 
  

What sources do you utilize to secureWemployees (excluding cleri-

cal and custodial help)? (Please check all the sources you use. Then please

indicate the three sources you use most, by ranking them 1. 2. 3. Place these

numbers beside the check marks in the appropriate blanks.

Professional placement bureau

Trade magazine want-ads

Fellow staff members in station

Personal acquaintances in other businesses. or professions

Station' a correspondence files (job applicaticns)

Professional trade schools

Placement bureaus of colleges and universities

Other

 
 

5. What operational division or divisions of the typical radio and/or television

6.

station would profit from personnel with college training in radio and/or

television?

Engineering

Production

Programing

Promotion - Sales

=-zManagement

Other

 
 

What do you see as the most essential qualifications of the individual

entering into the broadcast profession?

 

 

 



”
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MICHIGAN STATE UNIVERSITY EAST LANSING

 

COLLEGE OF COMMUNICATION ARTS 0 DIVISION OF MASS COMMUNICATIONS ° DEPARTMENT OF TELEVISION, RADIO & FILM

Recently a questionnaire was sent to you in an effort to secure essential data

for the analysis of Radio and Television Training Programs in institutions of

higher education and to determine personnel needs of the broadcasting profession.

Your station was selected as a participant in the survey because it represents

a certain wattage and a specific geographical area. Four hundred and eight

stations have been contacted in the United States.

A substantial number of completed questionnaires have been returned; however.

there are still some stations from which replies are yet to be received. A

broad sample of reporting stations is quite important; thus. if it is possible

for you to forward the completed questionnaire in the near future a more complete

and inclusive analysis of the radio and.television industry personnel needs will

be possible. Your cooperation in this matter will be greatly appreciated. I

have enclosed another copy of the questionnaire in case your original c0py has

been misplaced.

If there are any questions concerning the questionnaire. I will be very happy

to help you in any way. The information gathered will be used in my doctoral

dissertation.

No individual or broadcast station will be identified in the study; however.

call letters of reporting stations will be acknowledged. A digest of the final

study will be forwarded to you.

Thank you for your aid in this matter.

Sincerely.

D. N. Anderson. Instructor

Radio—Television Area

DNA/ea
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