AN ANALYSIS OF THE RADIO-TELEVISION TRAINING
PROGRAMS [N INSTITUTIONS OF HIGHER EDUCATION

Thesis for the Degree of Ed. D.
MICHIGAN STATE UNIVERSITY
Dale N. Anderson
1960



This is to certify that the
thesis entitled
Al ANALYSIS OF THE
RADIO-TELEVISICN TRAINING PHOGRALS
I TNSTITUTICLS OF HIGIER LU :CATICN

presented by

Lale !y Anderson

has been accepted towards fulfillment
of the requirements for

Ed. D. degree in_ Education

(e kst P

Major professor

Date.Fay 16, 1960

LIBRARY

Michigai Staee
University



A

3 1293 10440 2569

P e
£—io\

Wo




AN ANALYSIS OF THE RADIO = TELEVISION TRAINING PROGRAMS
IN INSTITUTIONS OF HIGHER EDUCATION

BY .

\
\\

Dale N! Anderson

AN ABSTRACT

Submitted to the School for Advanced Graduate Studies of
Michigan State University of Argriculture and
Applied Science in partial fulfillment of
the requirements for the degree of

DOCTOR OF EDUCATION

Department of Teacher Education

1960

Approved m




This study is an exploration of the general character and
validity of present-day radio and television education in leading
colleges and universities as seen by representative groups of
educators, graduates, and broadcasters.

Its purposes are to: (l) ascertain the ob jectives of radio and
television training programs‘in a representative group of institutions,
(2) identify and analyze the curriculums of the training programs,
tBi compare the curriculum patterns to the personnel needs and preferred
ilﬁloynenf qualifications of radio and television stations, (4) appraise
the training programs in terms of specific recommendations for more
effective and expert instruction, and (5) discover how an organization
such as the Association for Professionél‘Broadcasfing Education can
best serve the radio and television training programs in institutions
of higher learning.

The normative-survey technique was employed. Three separate, yet
interfclafod, questionnaires were prepared and sent to institutions,
to former students, and to broadcasting stations.

The following findings are among the most important resulting from
the study:

I. Seven objectives were reported for the radio and television
training programs. The most often stated objective was "to develop
professional conpefehce within the student."

2. General agreement was found between the institutions and the

former students regarding the frequency with which 26 radio and tele-
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2

vision courses are offered, the frequency with which these courses are
taken, and the importance attached to them. However, dissimilarities
appeared in relationship to several courses. The former students
believed their colleges had over-emphasized certain areas and under=
emphasized others.

3. The institutions and former students agreed that production
and programming are the indusiry divisions most emphasized in the
training programs.

4, The majority of former students felt that the most valuable
parts of their college work in relation to their professional careers
were: (1) radio and television workshops, (2) liberal arts courses,
and (3) radio and television courses.

-5; The most frequent criticism by former students was the lack
of commercial orientation and fraining in specific commercial procedures
and practices.

6. The majority of former students indicated that their over=-all
expectations of the broadcast industry as derived from their training
had been favorably substantiated.

7. MNearly 50 per cent of the former students rated their radio
and television training as good and nearly 24 per cent rated their
training as excellent.

8. Radio and television broadcasters experience their greatest
difficulty in securing qualified personnel for the sales division.
The engineering division was rated second most difficult by radio
stations, and production was rated second by television stations.

9. Both radio and television broadcasters |listed sales, programming,

and engineering as the three divisions that would profit most from
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col lege~trained personnel=-but not in the same order.

10. Substantial agreement was found between institutional and
station respondents in rating the most essential qualifications for
employment in the broadcast profession. However, the two groups
disagreed on some qualifications.

Il. The two most preferred services of a professional organiza-
tion were: (1) "establish faculty=industry internships" and (2)
establish in-service scholarships for students."

Specific application of these findings to more effective instruction
in radio and television is the predominant theme underlying the general

conclusions of the study.
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CHAPTER I
THE PROSLEM AND ITS IMPORTANCE

Broadcasting has been irrevocably woven into the fabric
of twentieth century life, being at one and the same time
the means by which our society functions and a reflection of
the values and tensions of our contemporary world.

Few people realized in the early 1920's when broadcasting
for the general public began in the United States, what an important
part radio and television broadcasting would play in our present-day
social, cultural, and business worlds,

It appears that this great new industry simply "grew like
Topsy,™ until today it is a mature industry boasting of total time
sales of $516,409,000 for all radio stations and networks and total
time sales of $726,300,000 for all television stations and networks £
In addition, there are 48,900,000 radio homes (nearly 97 per cent of
all homes) and 43,000,000 television homes (nearly 85 per cent of
all homes) in the United States; and, as of August 1, 1958, there
were 3,271 amplitude modulation stations, 552 frequency modulation

stations and 495 commercial television stations in operation.3

1Giraud Chester and Garnet R. Garrison, Radio and Television
(New York: Appleton-Century-Crofts, Inc,, 1950) Pe 3.

2 » Broadcasting Yearbook (Broadcasting Publications
Inc.. 1958), Pe A-15.

3Ibid., p. A-15.
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2
These station statistics are a far cry from the figures pre-

sented as a result of the first census of radio broadcasting taken
in 1936, This census was the first complete, formal presentation of
the character and extent of the radio business, and the data pre-
sented represents the business of 561 stations operating on December
31, 1935. On that date, networks and stations together employed
14,561 persons with an annual payroll of $26,911,392.1 In 1958, the
broadcasting industry engaged 86,348 fulltime employees and paid out
an annual broadcast payroll of $52?,000,000.2
In addition, a number of service enterprises or related
businesses could be interpreted to be a part of the broadcasting
industry today. There are 607 advertising agencies placing national
or regional advertising; 523 companies supplying program services to
television; 160 companies supplying program services to radio; 47
companies providing research services to radio and television; 51
unions representing workers and performers in radio and television;
214 consulting engineers serving broadcasting; and 581 community
antenna systems.3
While the preceding statements give some indication as to
the size of the broadcasting industry and scope of the listening and
viewing publics, it is well to recall what Herbert Hoover said in

1924, while Secretary of Commerce:u

1Charles F, Lindsley, Radio and Television Communicatjons,
(New York: McGraw-Hill Book Company, Inc., 1952) pp. 48-49,

2 » Broadcasting Yearbook (Broadcasting Publications
Ine., 1958), p. A-15.

3Ibid., p. A-15.

HChester and Garrison, gp. git., pp. 16-17.
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3
We may well be proud of this wonderful development, broad-

casting for the general public, but in our self congratulations
let us not forget that the value of this great system does not
lie primarily in its extent or even its efficiency, Its worth
depends upon the use that is made of it. It is not the ability
to transmit, but the character of what is transmitted that
really counts, Our telephone and telegraph systems are valu-
able only in so far as the messages sent from them contribute
to the business and social intercourse of our people,

It is evident that if the broadcasting industry is to con-
tinue to improve in its program presentations and to flourish
economically, it must attract and absorb a continuous flow of com-
petent, educated, intelligent persons into its system. The leaders
of the broadcasting industry, the instructors of radic and tele=-
vision in colleges and universities, and the critics of broadcasting
have been aware of this need and have repeatedly spoken out about
it, But how this need is being met and yho is meeting it are vital
considerations,

In the Spring of 1947, the Natiocnal Agsociation of Eroad-
casters created a committee within its organization entitled the
Educational Standards Committee, This committee was formed as "evi-
dence of the recognition of a need for additicnal competent, high
specialized personnel in radio broadcasting,” In addition, a group
of Directors of Radio in certain colleges and universities, feeling
a need for better standards in the teaching of radio and eager to
work with the broadcasting industry in seeking out additional com-
petent personnel, formed an organization in 1949 named the Univer-

sity Associaticp for Professional Radio Education. In May of 1955,

bowever, the UAPRE was dissolved and in its place the Associstion

for Professional Broadcasting Education was created, This new

organization united a number of institutions of higher education
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L

offering radio and television training with the National Association
of Broadcasters in an effort to achieve more effective and appli-
cable training of individuals for the broadcasting industry.

Frederick H. Garrigus.1 Executive Secretary of the AP3E, has

this to say about the new organization:

This association has been set up to serve as the vehicle for
the exchange of ideas and materials between the professional
broadcaster and the educator., Its Board of Directors is conme
posed of five practicing educators and five commercial broad-
casters, The membership list already contains an impressive
number of the nation's outstanding schools, and almost daily
additions to the list testify to the willingness, even the eager-
ness, of educators to find a way to work more closely with the
broadcaster and share the mutual talents and skills which could

make for better programring for all,

Among its planned projects APBE envisions not only the ex-
change of printed material but the exchange of ideas as well,
A printed journal, an employment exchange, industry internships
for teachers of radio-television courses, and provision for a
wider commingling of the one group with the other will, it is
hoped, all contribute towards that mutual understanding which
leads to a mutual appreciation and a willingness to work to-
gether for the common good.

From all indications this newly-formed organization will be
able to reflect the needs and trends of the broadcasting industry as
well as those of the educators and will be able to give guidance to
both the broadcasters and the educators, In fact, this organization
is dedicated to the continual improvement of broadcasting. Let us
Substantiate this statement of purpose by quoting from the Preamble
Of the APBE Constitution:

We recognize radio and television broadcasting as powerful

and significant forces in the lives of our people, and the
American system of broadcasting as particularly suited to their

needs and desires;

lFrederick H. Garrigus, "Cooperation In Our Time," The
!!é?urnal of the Associagtion for Education by Radio and Television,
Vol, 15 - No. 6: 23-24, April, 1956,
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5

We believe that colleges and universities have both an oppon
tunity and an obligation to advance broadcasting, both as an art
and as an industry by preparing for the profession qualified men
and women alert to their duties as citizens and capable of
assuming productive and responsible roles therein;

We recognize the existence of a group of colleges and uni-
versities aware of these responsibilities and presently main-
taining effective programs of professional broadcasting educa-
tion; and further, we see growing evidence of increased interest
on the part of other colleges and universities in the establish-
ment of such professionzl programs;

We further recognize the awareness on the part of broad-
casters of the necessity of continually improving the profes-
sional competency of persons entering the broadcasting industry;

And finally, we believe that many mutual advantzges would

flow from a continuing relationship established and maintained
between such educational institutions and the broadcasters them-

selves,

But before any rapid gain§ may be made in advancing and im-
proving radio and television training and in the exchange of ideas
or in the creation of internships, or any other such items, we must
seek the answer to the question, "what are the real facts with
regard to the existing conditions?®

In accordance then with the creation of this cooperztive
organization dedicated to the exchange of ideas and materials and
the seeking out of new paths of development, this study has endeav-
ored to determine the existing pattern of radio and television
training in colleges and universities and establish the personnel

Needs of the broadcasting industry.

The scope of this problem will include the following: (1)
©stablish the objectives of the radio and television training pro-
&Xams in a representative group of institutions of higher education
OFf fering major work in radio and television, (2) identify and

|nalyze the curriculums of the radio and television training pro-
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6
grams, (3) compare the curriculum pattern or patterns of the radio
and television training programs to the personnel needs and pre-
ferred employment qualifications of a representative group of radio
and television stations, (4) appraise the radio and television
training programs in terms of specific recommendations for more
effective and expert instruction, and (5) discover how the Associ-
ation for Professional Broadcasting Education can best serve the
radio and television training programs in institutions of higher

learning,
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CHAPTER II
LITERATURE IN THE FIELD
Introduction

The basic nature of this dissertation is that of explor-
ation =~ exploration into the generzl character and wvalidity of
present-day radio and television broadcasting instruction within
leading colleges and universities as seen by a representative group of
educators, graduates and broadcasters.

It is true that some farm of broadcast instruction has
existed at the college and university level from the early 1930's
and, as & result, it might be expected that a number of studies have
preceded this research project which have dealt with broadcast
training in the same manner as has been undertaken by the author;
however, a careful examination of the existing studies fails to
reveal a single study which includes the combined aspects of this
study as outlined in Chapter I. In addition, most of the individual
Tesearch projects previously done have dealt in a general manner

With pradig broadcast instruction and gpecifically with just one or
two aspects of radio broadcast instruction.

The growingz diversity and complexity of the broadcasting

:if\xiustry and broadcast instruction -- as exemplified by the rapid

X owth of television as a broadcast medium with the subsequent
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8
necessity to rapidly assimilate television instruction into radio
broadcast training programs -- has made it difficult for educational
research efforts to "keep pace" with the new developments. It is
the hope of the author that this study will help "bridge the gap" in
terms of a broader, more timely, and more penetrating analysis of

existing radio and television training practices,
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The Historical Implications of Radio and
Television Broadcasting Instruction

The early growth of radio and television instruction within
institutions of higher learning appears to have been of a fortuitous
nature, Because of the lack of any orderly development, certain
training characteristics have emerged in conjunciion with such things
as curriculum emphases, course development, course content, amongz
others, which have tended to either "help or hinder" the expertness
and effectiveness of the individual institutional training program
as well as the national scope and posture of institutional broadcast
instruction,

Initially, broadcast instruction was most often installed
within that area of colleges and universities responsible for student
instruction in speech; and it seems that at the time this was a
reasonable action:

The initial lodging of most of the early radio instruction
in speech work was natural, Talking comprised most of the early
programs, and so it was obvious that voice training would be one
of the most important elements, When college officials found
that students were needing, and asking for, training in the new
art, those officials turned in most instanies. to the speech,
phonetic and drama people of their staffs,

It was not long, however, before criticism of this arrange-

ment was voiced, For example, as radio training programs progressed,

controversy began to arise in regard to the advisability of centering

211 radio course work within the speech area:

——

1Donald'w. Riley, "The Place of Radio In The Speech Curricu-
duamy Today," Quarterly Journal of Speech, Vol. XXIV, No. 4 (December,
1938), p. 622.
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Finally, the present controversy over the particular subject
matter belonging to the speech curriculum would have to be
painted into the picture. Matters pertaining to voice training
are universally allotted to speech., Dissension is rife, however,
in many places, overlsuch matters as the placing of script
writing, drama, etc,

As a result of the almost universal assigning of broadcast
instruction to speech areas, certain training emphasis became estab-
lished that, in the eyes of many, limited the professional prepara-
tion of the broadcasting stucdent. These limitations can be charac-
terized by citing several, such as omission of commercial emphasis,
inadequate production techniques, and others, A particularly
effaective discussion of this development has been presented by Dr.
Sydney Head in his book, Broadcasting in America.

. . . Speech departments (which often also include drama)
were the most active in introducing the early radio courses, no
doubt because announcing is one of the most basic functions in
radio, This more or less accidental linking of broadcasting
with speech and drama training was unfortunate, because it
tended to produce undue emphasis on the artistic aspects of
broadcasting and to neglect its economic, social, and technical
aspects, This inappropriate emphasis was a major cause of
industry suspicion of and dissatisfaction with college training
programs in its field, The average station manager regards his
announcers as salesmen, and was understandably baffled by a
college-graduate applicant for employment with specialized
broadcast training who had no background in sales and regarded
announcing as a form of dramatic art, This kind of misunder-
standing was often compounded by educators who insisted on
judging American broadcasting as though it were governed by the
laws of aesthetics rather than by the laws of economics,

But just what form did industry criticism take? Let us turn
to several excerpts from an article written by John W, Tinnea, of

Radio Station KWK, St., Louis, Missouri,

———

11vid., pp. 626-627.

) 2Sydney Head, Broadcasting in America: A Survey of Tele-
Y3 sion and Radio, Boston: Houghton-Mifflin, 1956, p. 413.
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1

The curriculum as I have seen it in most schools is too
largely concerned with the production problems of radio, Too
little attention is gi{en to the economic phases of our rapidly
growing industry . . .

Mr. Tinnea expanded on this point:

The question of what radio station operators expect of grad-
uate students in radio is a challenging one. Although some
colleges are giving the students a foundation in ths microphone
end of the broadcasting business, 1 do not believe that they
have made any significant contrisution towards the development
and training of radio personnel,

Nor did industry leaders have only their economic eye focused
on the picture of institutional radio and television training pro-
grams. In 1947, George C., Biggar, then manager of WIBC, Indianapdlis,
wrote of the social challenge facing the broadcast industry:

In my opinion, there is no profession that offers more in
opportunity for lucrative employment and for service to humanity
than does radio broadcasting. Radio is crying for new ideas,
new types of service to the public, and new techniques of pro-
gram presentation. The possibilities of international broad-
casting in creating greater world unity have hardly been touched,
And from radio as we know it today we look forward to FM,
Facsimile, and Television, Will our colleges be prepared?

And three years later, in 1950, Worthington Miner, manager
of Television Program Development for the Columbia Broadcasting
System wrote:

Any discussion of training for television must take cog-
nizance of the specialized equipment and ambition of the
individual., It is important, however, to emphasize that, within
any one of these specialized areas, there is no range of capac-
ity, nor depﬁh of knowledge, which television is not prepared to
absorb e o o

1John W. Tinnea, “A Radio Station Manager to Teachers of
Radio," Quarterly Journal of Speech, Vol. XXXIII, No. 3 (October,
1947). po 33""0

2Inid,
3George C. Biggar, "What the Radio Station Manager Expects

OFf the Colleges,” Quarterly Journal of Speech, Vol, XXXI, No. 2,
Capril, 1947), p. 201.

J uWOrthington Miner, "Training for Television," Quarterly
=~Swurnal of Speech, Vol. XXXVI, No. 4 (October, 1950), p. 351.



¥r, ¥iner v

R 45
to bring an e
ad news i%0 1
tnan Das bean é
or coxmanicatis
sandard of pu
gually trie U
Wil be sizila:
by wide cazaci
tak2 tals to n
its on tixe,
television Wil

Ooviously,
“m iy is inds
Ty vas not fou
2230005 and brog
Madsast instruss
9% for a5 Heu i
®iten tne indye:
) and gy

Todzy, ha;



12
Mr, Miner went on to say:

e o o« It is my belief that television will, in time, be able
to bring an extremely high standard of entertainment, education,
and news into the American home -- a higher standard perhaps
than has been achieved in any other branch of the entertainment
or communications industries. But, if it be true that the
standard of public taste will be raised by television, it is
equally true that the standard of ability for the individual
will be similarly raised -- that only by intensive training and
by wide capacity will a person survive. Let the young hopeful
take this to heart. Television cannct afford to train him on
its own time. That he must do for himself. Be ready first;
television will then be ready to welcome you; with open arms.l

Obviously, the challenge which faces broadcasting instruce
tion today is indeed a real one and it is unfortunate that an early
remedy was not found to bridge the rather severe breech between
educators and broadcasters which existed to plague the totzlity of
broadcast instruction for a great number of years. But this was not
to be for as Head pointed out, "generally speaking, the relations
between the industry as a whole (there have been conspicuous excep-
tions) and education as a whole have be=n strained."2

Today, happily, it appears that these strained relations are
subsiding; particularly in view of the creation of the Association

for Professional Broadcasting Education., For as Head has stated:

The formation of APBE may be an indication of the allaying
of old fears and prejudices and a step toward mutually bene-
ficial relations between higher Bducation and commercial broad-
casting as a professional field.

Much of the difficulty associated with the strained rela-
tions between the educators and broadcasters undoubtedly stemmed
from the fact that broadcasting has, even yet, to reach its full

maturity and as a result both groups have been feeling their way,

—

11bid,, p. 354

2Head, op. gcit., p. 416
31bid,
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It is only recently that it has become possible to talk
intelligently about a specific academic discipline for broad-
casters, After all, the industry is still so young tnat some
of the very people who started it are still actively engaged
in it, Many generations of broadcasters will come and go
before a sclid tradition emerges. In the meantime, however,
enough is known to make it possible to plan at least in interim
curriculum for professional training in broadcasting.

But this immaturity does not excuse the educators aud broad-
casters for failing, many years ago, to cooperatively develop valid
gulidelines for effective and realistic broadcast instruction. This
failure cannot be emphasized too much, particularly in view of
industry comments such as the following:

Many of us have gained the impression that students are too
frequently taught how radio ghould be rather than as it is at
hundreds of stations., As a result, we are somewhat afraid that
we will have to expend time and effort on a rSconversion job
when we employ college-trained men and women,

In 1944, Dr, Armand L. iunter, then Director of Radio and
Television at Northwestern University and now Director of Broadcast
Facilities at Michigan State University attempted to analyze the
place and function of radio instruction in schools and universities,

At that time, he wrote:

The place and function of a program of education for radio
within the framework of the school and college is still a very
live issue in the critical thinking of many educators and pro-
fessional men, The educator often feels that courses in radio
lack content, stature, and educational value, and that they are
used primarily as a device to build enrollment by capitalizing
upon student interest. The professional man tends to believe
that a sound and practical training can be given only through
actual experience in the daily routine of broadcasting, and that
a limited 'market' argues against a widespread development of

lbid., p. 412

2Biggar. QR. C_j-t:_o’ po 197



iraining procT
basis for tres
belief Ut 2
cansete koW
en developes

QAL BT
- .
To furiner

imaddast instrict

28 Imitiew of

Iz wae Oevozer, 17
i, it vas urg
dsx of conere
e lack of azr

The Cer-it
SEh evizenc
oflered in tr
limate cox;
Frecented by ¢
L3 tontent of
& Chaotie cora
vie tnirgm 13
Weclte insty

. .
oenced 4
Sh t9inA .
1 Spund st




14

training programs in the schools and colleges. whatever the
basis for these criticisms and convictions may be, it is my
belief that most of them arise from a misunderstanding and in-
complete knowledge of the nature and scope of the work that has
been developed, or is iapable of being developed, within the
educational structure,

To further explain those misunderstandings associated with
broadcast instruction, let us turn to the 1948 annual report of the
Radio Comanittee of the Speech Association of America as interpreted

in the October, 1949, issue of Quarterly Journal of Speech. In this

report, it was urged that definite steps b= taken toward the estab-
lishment of concrete standards for a basic radio curriculum because
of the lack of agreement in matters such as course work:

The Committee believed that a year's work has uncovered
enough evidence to warrant a careful study of the courses now
offered in that [radio] field. The multiplicity of titles to
designate comparable courses, the wide range of credit value
presented by these courses, the apparent lack of agreement in
the content of courses with a similar title -- all indicated
a chaotic condition, The report also found cause for study of
the minimum limits of the physical facilities necessary for
adequate instruction in this area. As a result, the Committee
recomnended that the Association take positive steps to estab-
lish sgund standsrds for a basic curriculum in the field of
radio,

In addition, and perhaps more important, this same Committee
pointed out that there was a lack of terminology holding a common
meaning for all those concerned with the field of redio., It was

suggested that to some people the phrase radic education indicated

the training of students for a vocation in radio broadcasting while

to others it apparently meant the use of preparation of redio brozd-

—

lArmand L. Hunter, "education for Radio," Quarterly Journal
Of Speech, Vol. XXX, No. 3 (October, 1944), p. 299.

2Harny M. Williams, "The Status of Courses in Radio,"

Quarterly Journzl of Speech, Vol, XXXV, No. 3 (October, 1949),
p. 3290
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casting as a supplement for classroom teaching, while for others it
carried a public relations implication, More specifically, the
study revealed that radio as an area of the speech field apparently
involved three rather distinct divisions at the college level:

1. Activities centered about the training of individuals
to enter commercial radio;

2. Activities centered about trsining in appreciation of
radio; and

3. Programs designed_to train teachers both at the secondary
and at the college level.l

In addition, these three categories seemed to be championed
by three tyres of institutions:
1. The professional training institution;
2., The liberzsl arts tradition institution; and
3. The teacher trainirg institution.?
Valid zs tlhese preceding statements are in explainirg the
"misunderstandings,” it is unfortunate that an overt and cooperative
effort, on the part of educators and broadcasters alike to determine
what 3s the proper training for radio and television students, has
been so late in coming. For as Head points out, the trainirg of
Tadl o and television students is a "communal task,"

The task of professionalization is a communal task for the
industry, the public, the government, the individual critic, and
€ducation, Education cannot reach the goal unaided, Nor can it
Succeed either by ignoring or by weakly deploring the present
broadcasting service. Education should look at the broadcasting
industry first Sor what it is as well as for whet it may be and

sShould be . . &
——

libid., p. 329.

2Tpid,

BHeado op. cit., p. 415.
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While recognizing the fact that educators have not been com-
pletely realistic in their development and evaluation of curricular
structures, it is also important to point out that the broadcast
industry has failed to explicitly define its personnel needs.

Recently, Harold Fellows, President and Chairman of the Board

of the National Association for Broadcasters spoke of the lack of an

industry personnel training plan:

We have, in the years of our growth, taken a back seat to
the other professions in the development of systems of formal
education that will adequately train young people for careers
in broadcasting -- although one hopefully notes that this con-
dition is gradually changing and that our great educational
institutions are becoming constantly more aware of the impact
of broadcasting as a public medium and of the need for supplying
broadcastirs with competent personnel of good learning and

aptitude.

And Richard Pack, Vice-President of westinghouse Broadcasting
Company, delivered a paper at the Twenty-Sixth Institute for Educatim

by Radio-Television, in April, 1956, in which he stated:

Commercial broadcasters look to educational broadcasters for
help in finding new talent, not Jjust performing talent, but
production and executive talent as well., We hope we can find it
more and more among the educational stations and the departments
of radio and television at the colleges and universities . . .
We think that the kind of thoughtful, idealistic people who are
concerned with content and with the effective use of the commu-
nications media can be found in the uni¥ersities. We can use
more of them, and we hope to find them,

—_————

lHarold Fellows, "Charting Broadcasting's Course," An
;ddl‘ess delivered at the Thirty-Seventh Annual Conventicn of the
Ational Associstion of Broadcasters, Chicago, March 15-18, 1959.

2Richard Pack, "Implications for the Broadcaster," Serioug

g&e@i;gg Today, Columbus: Bureau of Educational Research, Ohio
tate University, 1957, pp. 59-60,
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But Professor Head made the most succinct appreisal when he
wrote: "Broadcasting as an industry has hitherto paid remarkably
little attention to its own personnel recruitment needs, . . ."1 In

expanding on this point Dr, Head wrote:

One of the major long-term problems of broadcasting is the
systematic recruitment of well-educated personnel. Considering
the importance of the industry, it is remarkable that it does so
little to assure itself of continuingly improved education and
methods of selection of staff employees. This condition is due,
no doubt, to the fact that the broadcasting industry is so new
that there has been no time to develop professional standards.
Broadcasting started within the memory of many people still
employed in the industry, and its workers were recruited from
the widest possible variety of fields. Another problem is the
fact that the station staff requires so many different types of

ersonnel to carry out the four functions previously discussed.
EGeneral and Administrative, Technical, Program and Selling)
till another difficulty is the fact that the industry has not
generally developed a rational system for the induction and
development of executive personnel. 1t therefore lacks attrac-
tion for the kind of recruit it needs -- the most able, imagip-
ative, creative, and ambitious of career-minded young peorle.

In acknowledging the failure of the educators and broad-
casters to assert themselves early to the task of developing a
coordinated and cooperative instructional relationsbip (no matter
wWhat the reasons for not doing so), it is well to temper our thoughts
With +the realization that developing adequate broadcast instruction
is a complex assignment.

At the same time, it is surprising that relatively few
eduGation-industry attempts have been made, by means of research, to
determine brozd training guidelines for the effective imparting of
apPI‘Opriate knowledge in broadcast education -- an area of instruc=-

tion almost chaotically broad in nature.
\

lHead, op. cit., p. 416

“Tbid., p. 274
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To give a brief but succinct indication as to the scope of
the instructicnzl “front," let us turn to a statement written by
H, B. Summers, Director of Radio and Television Instruction at Ohio
State University.

It is doubtful whether any other discipline in American
universities shows variations from school to school in the ob-
jectives, organization and content of instruction as great as
those which characterize instruction in radio and television,
The differences which exist are the result of a number of czuses:
the fact that broadcasting is a relatively new area of instruc-
tion, the rapid changes which bave taken place in the broad-
casting industry in recent yesrs, the absence of textbooks in
many potentially important areas of instruction, and the varying
types of departmental organization in which instruction is
provided, all doubtless are important factors. Regardless of
cause, the variations in the patterns of instruction which
exist in different schools suggest strongly that as yet the men
responsible for instruction in radio and television have come to
no final collective decisions as to either the purposes and
objectives of instruction on the one hand, or the types of
courses which should be offered to provide a wel}-rounded pro-
gram of undergraduate instruction, on the other,

It is the opinion of this author that it is this inadequacy
of professional direction, as so ably described by Dr. Summers, that
Presents the broadcasting industry and educators with their greatest

challenge and gives the real purpose to this research effort.

lHarrison B. Summers, "Instruction in Radio and Television
in Twenty-five Selected Universities," Journal of Broadcasting,
Vol, 1II, No. & (Fall, 1958), p. 351.
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Survey of Related Kesearch

In 1937, Levensonl completed a study "concerned primarily
with the elevation of the educational standards of radio through

the training of the personnel in charge of program direction and

produc'(.ion.":2 In the development of the problem, Levenson pi'e-

sented and analyzed the following four considerations:

First, the literature dealing with the general history and
trends of radio broadcasting; second, the status and trends of
educational programs; third, the duties, training, experience
and trzits of program directors and producers; and fourth, the
curricular possibilities of formzl training of persons directly

employed %n the preparation and presentation of educational
programs,

This study ranks among the very first of any formal research
to be related to broadcast instruction in institutions of higher
learning ard it is of particular importance because it more fully
establishes the "raison d'etre" for college and university broadcast
instruction and gives substance to a theoretical, if not philosoph-
ical, approach to broadcast training as well as the practical.

In his study, Levenson was not primarily concerned with
€Valuating broadcast training in colleges and universities but
TFecognized the presence of such instruction and its adequacy, as a
POsitive means to insure the up-grading of the end product--that

is, Program production, of educational and commercial broadcasting.

—————

lWilliam Levenson, "The Training of Radio Personnel: An
A""‘aly‘l:ical Approach," (Unpublished Ph.,D. dissertation, Department
of Psychology, Western Reserve University, 1937).

2@" po lo

Ibid.
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Specifically, Levenson concluded that the solution of the

problem of elevating the standards of radio programs is through
careful pre-service training of radio personnel and suggested a
four-year plan of college trzining for persons engaged in radio
program preparation and presentation with the objectives of the
curriculum to be:

(1) to elevate radio program standards through the develop-
ment of an intelligent concept of the important role that radio
broadcasting may play in modern life, (2) to explore the new and
rapidly growing vocational activity of radio broadcasting, and
(3) to acquire certain basic skills required in radio broav.dcastn‘.rg.:L

In addition, Levenson pointed out this proposed curriculum
should contain the following topics:

(1) a survey of present day cultural agencies such as the
press, motion pictures, radio and the school, (2) a study of
radio as an educational and commercial medium, (3) an examina-
tion of the facts and theories of broadcasting as reflected in
the duties of announcing, continuity writing, station operation,
program planning, and publicity, and &) practical laboratory
training in the elements of radio engineering, program produc-
tion, schedule management and music direction,

In 1947, Halverson3 conducted a study directly concerned
With the condition of broadcast instruction in institutions of
higher education. The purposes of this study were as follows:

(1) to obtain as comprehensive and as clear a picture as
Possible of similarities and differences in the general make-up
OFf colleges offering degrees with a major in radio exclusive of
engineering; and (2) to determine in so far as possible what is
being done by these colleges to meet the needs of the rﬁdio
industry in both the educational and commercial fields.
————— .

11bid., p. 163.
2Tbid., pp. 164-168,

Or Woodrow F. Halverson, "A Survey of the Radio Instructional

. &anization in American Colleges and Universities Offering Degrees

¥ith Majors in Radio," (Unpublished Master's thesis, University of
Aver, 1947).

“Ibid.. ppr. 7-8.
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To achieve these purposes, Halverson sent a questionnaire to
110 American colleges and universities offering the Bachelor or
Master of Arts or Science degrees with majors in radio.

Halverson's conclusions were among the most general to be
found in any of the research reviewed, yet he was able to make
several worthwhile observations about training facilities, instruc-
tion and curriculum in particular,

According to many authorities, the success of radio training
in an institution or department depends to a great extent upon
having adequate facilities which may be used for instructional
purposes; high types of instructors thst are educationally and
professionally qualified; anmd a suitable curriculum that provides
a broad, generil background for both the cultural and profes-
sional levels,

In addition, Halverson's study raised the question of pur-
pose and degree of efficiency of radio training programs:

Some authorities think that there have been examples of
colleges venturing into radio training merely for promotional
reasons, Others question whether the institutions that have
their own broadcasting stations are ut%lizing them to the full-
est extent for instructional purposes.

Halverson pointed out, however, that the effective employ-
ment of facilities and the premise upon which a training program is
to be built are considerations which are not easily established:

In justice to particular colleges, it is realized that it
takes time and experience to gear effectively the departmental
activities, Recognizing that radio is a leading and powerful
influence in modern society, it should be predicted on that ‘
basis by all_people concerned with its administration in an
institution.3

11vid., p. 69.

21bid., pp. 69-70.

J1bid.
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Another study completed in 1947, and which was directly con-

cerned about the condition of radio broadcast instruction in calleges

and universities was done by McReynolds.l

The problem of this thesis was four-fold:

l. To examine the radio course offerings of a representa-
tive group of colleges and universities over a span of years
broad enough to indicate the trend of education for radio;

2. To assay the trend in light of the recommendations of the
Federal Radio Education Committee; 3. To examine facilities
other than course content used in education for radio; 4, To
discover what people working in radio think should be the
academic triining of students planning to enter the radio
profession,

McReynolds' study resulted in the following concluding
statements:

Only after 1935 have our colleges and universities offered
any appreciable number of radio courses.

Since 1935 there has been a marked increase in the number
of radio courses offered.

Radio training facilities as offered through workshop
organizations, privately owned stations, and state or college
owned stations are being increased and improved.

It seems to be true that there is a trend to construct radio
courses to be of value to those planning to enter some other
profession as well as to those entering radio.

The trend appears to be toward establishing a division of
radio under a related department,

As far as success in the radio industry is concerned, a
formal education is important, but secondary. Success depends
more upon experience, talent, and work.

It seems to be true that most of our colleges and univer-
sities have never offered a complete program in radio training.

lBilly McReynolds, "An Analysis of the Radio Curricula in a
Selected Group of Colleges and Universities from 1935 to 1945,
(Unpublished Master's Thesis, University of Florida, 1947),

sz_i_d.' » po 90



23

Training for radio should consist not only of courses cover-
ing the phases of broadcasting, but also subjects that have been
traditionally given in a broad liberal education,

Educators have been concerned about a program of education
for radio for a number of years, while the people of radio have
been hesitant in recognizing the need for such a program.

Today the people in radio have come to realize that they need
employees who have special training; however, there is but little
agreement &s to the method to be used in giving that training.

The people in radio are not satisfied with the training
programs of fered by our colleges and universities, and some are
of the opinion that the place for training is not in colleges
but in special schools conducted by the radio industry itself,.,”

In summarizing his study, McReynolcds stated:

The conclusions of this study indicate that though the
facllities for rzdio training in our colleges and universities
have been steadily improved since 1935, there is much room for
further steady improvement and, in many instances, a definite
need for additions to and revisions of the radio curriculum.?

McGrath's3 study, done in 1950, and quite similer to

McReynolds' in scope, was designed to analyze the radio curriculum,
exclusive of engineering, of 30 colleges and universities geograph-
ically wide-spread throughout the United States. It was the specific
purpose of this study to "give a general view of the type of radio

courses offered in the various schools and to give an indication of

the trend radio training is taking in these institutions."4

11bid., pp. 88-90

2Ibid., p. 90

3William McGrath, "An Analysis of the Radio Curricula
(Exclusive of Engineering) of Thirty Colleges and Universities in
the United States," (Unpublished Master's thesis, University of
Washington, 1950).

L‘I_Q:_.LQH P. 5.
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The answers to such questions as, "What is the dispersion of
courses under the various departments?," "what are the types of
courses of fered, the credits allowed, and whether or not a major is
offered?," were among the considerations dealt with in this study.1

Listed below are the conclusions resulting from lMcGrath's
study:

The most effective method of estzblishing a radio curriculum
is not agreed upon by all colleges and universities, The policy
of including radio courses in already established departments is
the one in most general use. The study also indicated that a
speech department is the most typical one to include radio
courses, of those schools not having a separate radio department,

The study also reveals a lack of emphasis on courses in
radio education (teacher training for radio, radio for class-
room use, educational programmirg, etc.).

There are four areas of radio training in which a greater
number of schools offer courses than in any'of the others.
Schools thzt offer credit in a number of radio courses tend to
include Radioc Speech, Radio Writing, Introduction to Radig, and

Production_and Direction of Radjo Progrzms in their curricula,

As would be expected, the schools having departments of
radio offer the most extensive program of radio training, al-
though all ten areas of study [(1) introduction, (2) production
and direction, (3) writing, (4) speech, (5) acting, (6) commer-
cial, (7) education, (8) program planning and building, (9)
workshop, and (10) seminar] are offered in departments of speech
as well as in radio departments.

There are, by far, more writing courses offered among the
thirty schools studied than any other type and the greateit
number of these are offered in departments of journalism.”

As a result of his study, McGrath urged all schools to re-

evaluate their trzining programs:

11bid., p. 5.

2Ibid., pp. 58-59.

3Ibid., p. 59.
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e o« o This writer feels that every college and university
offering courses in radio broadcasting should re-examine its
radio curriculum re-establish its objectives, and re-organize
its course work, where it is necessary, to offer a radio train-
ing program which fulfills the objectives it has announced.
This must be done for the benefit of the_student, the college
or university, and the radio profession,

If this were timely advice at the time of McGrath's research,

and all evidence argues that it was, then it is doubly important

that this also be done now, in view of the inclusion of television

instruction within the area of broadcast instruction since 1950.

A more specialized application of the research procedure and

purposes employed by McGrath was made by Bai]ey2 in relation to radio

training in small liberal arts colleges. The objectives of Bailey's

study were as follows:

(1) To determine the courses which are presently composing
the 'basic curriculum' in the radio broadcasting area in the
small liberal arts college, (2) To determine curriculum emphasis
of representztive liberal arts colleges, (3) To discover the
over-all budget necessary to adequately finance the radio broad-
casting area in the small liberal arts college . . ., (4) To
survey facilities available in educational institutions for
broadcasting purposes and/or workshop operations, (5) To set up
a resource material bibliography in connection with the curri-
culum, and (6) To establish a typical basic curriculum for non-
technical broadcasting courses in light of the survey results,

Bailey's method of investigation included the reviewing of

literature pertaining to the philosophy of the liberal arts colleges,

and the distribution of a questionnaire to 238 small liberal arts

colleges throughout the United States, of which 74, or 31.9 per cent,

were returned.

11bid., p. 59.

2James D, Bailey, "A Basic Curriculum in Radio Broadcasting

for Small Liberal Arts Colleges," (Unpublished Master's Thesis,
University of Denver, 1950).

3Ibid., po. 1-2.
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The conclusions resulting from Bailey's study were as
follows:

e o o Although some colleges teach radio courses under a
separate department of radio, the majority of colleges offer
their radio instruction in the department of speech.

Few colleges offer a degree in the radio area. Many
colleges offer a B.A. degree with a normal minor concentrzation
in radio,

The majority of radio instructors hold the M.A., degree.

There is a wide range in the total budget allowed for the
area of radio broadcasting in the small liberal arts colleges.
Little finance is available for broadcasting purposes for the
majority of the colleges.

A background of professionzl radio experience is essential,
according to present instructors in radio, if one is to teach
in the radio area of any college.

Although the majority of colleges do not train their students
for professional radio or as instructors of radio courses, many
of the graduztes in the last three yezrs have entered the pro-
fessional and teaching aspects of radio work.

The major emphasis placed on radio broadcasting in the small
liberal arts colleges is one of satisfying the social implica-
tions of radio broadcasting.

Local privately owned radio stations are extremely coopera-
tive in providing facilities for the use of progrems offered by
the colleges.

A high percentage of colleges have their own campus radio
stations. The indication is that more colleges are planning to
establish campus radio stations of their own.

The predominant courses offered in small liberal arts
colleges are Radio Production, Radio Writing, Radio Speech,
Introduction to Radio Brosdcasting, and Radio Workghop.

There is a definite lack of uniformity in course titles and
course content in the small colleges.

It is quite evident that the small liberal arts colleges are
offering a wide range of activity in the radio area, From this
point of view, it may be observed that the smaller colleges are
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taking advantage of the outlet radio provides from a public
relations aspect and at the same time providing their students
with training facilities necessary to adequately carry on
instruction in radio.

All of the previously cited research has played an important

part in helping to determine what the character of radio broad-

casting instruction in institutions of higher learning should be, as
well as what it has been. On the other hand, very little investiga-
tion has taken place in regard to broadcast instruction, since
television has emerged as a national medium of communication for the
generzl public, and has been installed within the broadcast curricu-
lum,

As detemined by the research survey made by this author,
Marler's2 study, made in 1956, represents the sole radio-television
curriculum research activity,

Marler's study was limited to the procurement arnd analysis
of a questionnzire designed to show how television was added to an
existing radio curriculum and, interestingly, stemmed from the
expressed need for a paper on television teaching by Marler's school,
in order to help initiate a television curriculum in the Fall of
1957.2

The questionneire designed by Marler was sent to 37 quali-
fying schools (those with radio curriculum thzt had added television)

of which 20, or 54 per cent, were returned., The questionnaire,

11bid., pp. 108-109.

2A. Kent Marler, "How Television Teaching was added to Radio
Teaching in Twenty American Colleges," (Unpublished Master's thesis,
Montana State University, 1957).

3Ibid., pp. 2-3.
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among other items, considered the areas of teaching personnel,
training objectives, curriculum dual (radio and television) facil-

ities, and coordination of the training program within the school

or university.1

The more important conclusions gained from this study were
as follows:

The only personnel conclusion that could be drawn was that
generally, the present staff of the school when television was
added to radio could handle the transformation.

In seventy-five per cent of the schools television objec-
tives were incorporated into radio objectives. This might,
therefore, be the most desirzble type of curriculum. Then there
was a difference in radio and television objectives, training
for professional radio was stressed more than training for
professional television,

The addition of television to an existing radio curriculum
did not change the radio objectives in ninety per cent of the
schools and in the other ten per cent the change was not a
major one,

The objectives for the teaching of radio and for the teach-
ing of television were in some cases only slightly difrferent,
Generally, the objectives were similar,

In sixty-five percent of the schools, radio is not a pre-
requisite for television, and of the other thirty-five per cent
where radio is a prerecuisite, it is designed to prepare the
student for television. Therefore, a knowledge of radio may
not be necessary, generally, for the student of television, but
it can be considered a helpful preparation.

Depending upon the type of curriculum that a school would
want to initiate, it is possible for concentration in either
radio or television to occur,

Unless a school specifically wants only students desiring
to become professional radio and television people, it would be
well for them to consider and make allowances for the students
who want to take television for personsl and social appreci-
ation of the mediums,

1Tbid., pp. 5-6.
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Generally, television has been added to an existing radio
curriculum by incorporation of TV into the radio course, or
courses, It should be noted, however, that television courses
can exist independently from radio, though not the rule,

Depending upon the type of curriculum that a school would
want to initiate, it was apparently possible to initiate tele=~
vision without additional facilities, by the use of commercial
station equipment, or by adaition of a television studio,

A school initiating a television curriculum does not need
to teach academic television engineering.,

Television generally is under the department of spéech.

It is generally considered important to have coordination
with various departments.,

Generally, it was shown that the department of speech gave
the radio and television emphasis or degree.

1Ibid., pp. 65-80.
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Summary

It is possible to conclude, as a result of this survey of
related research, that much is still left to be done in establishing
forthright and effective radio-television curriculums in institu-
tions of hizher learning. At the same time, it is obvious thst the
multitude of functions which can be assumed by radio and television
instructional programs; the matter of broadcast industry needs --
technically and personaz=l-wise; and the ultimate social responsi-
bility associated with broadcast instruction, complicate the devel-
opment of universal standards and objectives.

These studies, however, represent a substantial start in the
searching out for those training principles and practices which will
give the broadcast industry alert, conscientious and imaginative
personnel who, in turn, should contribute greatly to the betterment
of raldio and television which are dedicated to serve in the "public

interest, convenience and necessity."
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CHAPTER III

METHODOLOGY

Procedure and Techniques of the Study

The initial planning and development of this exploratory

study was done in conjunction with certain academic exercises asso=

ciated with a seminar in higher education at Michigan State Uni-

versity in which the writer was enrolled during the winter quarter

of 1955-1956, At that time, the general form of the study was

developed and a prospectusl of the study was prepared for class

analysis and evaluation, The broad skeletal form of the research

was as follows:

2

This study will be directed toward those institutions of
higher education that offer a radio and/or television major,
The list of such institutions will be derived from the 1954-
55 Directory of College Courses in Radio and Television,
published by the Office of Education, United States Government,
Washington, D.C, This list will include both members and non-
members of the Association for Professional Broadcasting
Educatiop with special emphasis on the member institutions,

In addition, the second part of the study will be directed
toward a representative group of diversely sized and located
radio and television stations operating commercially in the
United States. The list of such stations will be compiled from
the 1959~56 National Asgociation of Radio and Television Broad-
casters' Handbook, published by the NARTB, Washington, D.C,, and
the Broadcasting Yearbook-Marketbook 1956 and the Telecasting
Yearbook-Marketbook 1956, published by Broadcasting Publications
Inc., Washington, D.C,

1See Appendix for a copy of the prospectus,

2!&2- cit.
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The specific investigatory steps within the study were also
1
outlined in the prospectus:
l., Questionnaires will be sent to the radio-television
training programs in institutions of higher education offering
a major in Radio and/or Television.

2, Questionnaires will be sent to a representative group
of Radio and Television Broadcasting stations.

3. Questionnaires will be sent to a representative group
of graduates from the radio-television training programs in
institutions of higher education offering a major in Radio and/
or Television,

It was readily apparent to the author that a method of
research was needed that made it possible to secure data from a large
number of individuals, institutions and broadcasting stations located
in all sections of the nation, It was essential "that the problems
and methods of the research be mutually adapted to ea:zh ohher."2
Because of this need, the normative~survey technique was utilized.
The appropriateness of this technique is demonstrated by the follow-
ing quotation taken from Good and Scates' text, Methods of Research§3

The questionnaire is particularly useful when one cannot

readlly see personally all of the people from whom he desires
responses or where there is no particular reason to see the
respondent personally. This technique may be used to gather
data from any range of territory, sometimes international or
national, '

Even though the employment of the guestionnaire technique
made it possible for the author to collect data nationally, its use
was not without possible penalties, The questionnaire technique is

not a quick, easy or facile method of investigation. Good and

1See Appendix for a copy of the prospectus,

2G, V. Good and D. E. Scates, Methods of Research, New York,
Appleton-Century-Crofts, Inc., 1954, p. 605.

JLoc. git.
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Scates state the hardships as follows:1
It [the questionnaire technique] is relatively slow, requires
a large investment of time on the part of the investigator, and
often gives results that are highly disappointing, because of
their incompleteness, indefiniteness, and the generally hostile
attitude of recipients toward the flood of appeals made for
cooperation in answering questionnaires . .

Careful consideration was given to the other procedures
categorized as normative-survey techniques such as interview teche
nique, but the questionnaire method repeatedly displayed itself to
be the superior service for the purposes of this study.

At the time the skeleton form of the study was developed and
discussed the structuring of the three questionnaires to be employed
in the study was begun.

The several questionnaires were altered, edited, and other-
wise repeatedly examined as the result of many hours of consultation
with a number of leading radio and television educators and commer-
cial broadcasters and several specialists within the area of educa-
tional research,

On April 15, 1956, the prospectus of the study was presented
to the Assoclation for Professional Broadcasting Education at the
annual national meeting of that organization held in Chicago,
Illinois, The presentation was made for the following reasons:
first, this organization is the only nationally recognized organ-
ization which incorporates a membership of educational persons and
commercial broadcasters professionally concerned about radio and

television training; secondly, this organization could be an acti-

vating agent in the establishment of new training concepts,

1roc. cit.
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lroc. cit.
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procedures, or services in relationship to radio and television
training programs in colleges and universities; and thirdly, some
institutions surveyed are active or associate members in the Associ-
ation for Professional Broadcasting Education and it was felt APBE
support would insure a more substantial return of questionnaires
from this group of institutionms,

A vote of confidence was extended to the writer and per-
mission was granted to use the name of the association within the
study.

The three final questionnairesl were produced by the mime-
ograph process.

The majority of the guestions in each questionnaire were
structured and each group of respondents were asked not only to
check the answers which applied to their institutions or stations,
but they were often asked to indicate a rank order of importance by
assigning a 1, 2, or 3 rating, or, at times, a 1, 2, 3, 4, and 5
rating, In several instances within each questionnaire, questions
were left unstructured because of the responses requested. In all
questions, including those structured, an opportunity was made
available for those who wished to write in additional comments.

During the last week in February, 1957, the institutional
questionnaires along with an explanatory sheet2 dealing with the

APBE, were sent to 100 representatives of institutions reported in

lSee Appendix for a cory of each questionnaire.

Loc. cit.
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the Directory of College Courses RADIO and TELEVISION (1954-55)1 to

offer a degree in radio and television broadcasting. An effort was
made to send the questionnaire to the Director of Radio and Tele-
vision Training of the institutions.

By the end of March, slightly less than 60 institutional
questionnaires had been returned. A reminder letter was sent out
April 8, A total of seventy-seven, or 77 per cent, was received by
June 1, A number of replies were received too late to be included,
Replies were received from institutions in 33 states.

For the purpose of this study the gquestionnaires received
from the seventy=seven colleges and universities were placed within
four major groups or classifications, This was done to unite those
schools with relatively common characteristics and to facilitate the
comprehension of the data collected,

Thirty-nine schools, or 51 per cent of the total respon-
dents, were placed within Group 1, This grouping included: twenty-
one state universities, or 27 per cent of the total respondents;
thirteen state universities and land grant colleges, or 17 per cent;
and five land grant colleges, or 7 per cent of the total respon-
dents,

Nine schools, or 12 per cent of the total respondents, were
placed within Group 2, This grouping of colleges and universities
included: five state colleges, or 7 per cent of the total replies;

two state teachers colleges, or 3 per cent; one state college for

lGertrude Broderick, Directory of College Courses in Radio
and Television 1954-1955 (United States Department of Health,
Education, and Welfare).
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women, or 1 per cent of the total; and one municipal university, or
1 per cent of the total respondents,

Seventeen schools, or 22 per cent of the total number of
institutions returning questionnaires, were placed within Group 3.
This group included: sixteen private colleges and universities,
or 21 per cent of the total replies; and one private women's callege,
or 1 per cent of the total,

Twelve institutions, or 16 per cent of the seventy-seven
responding institutions, were placed in Group 4. This group induded
twelve denominational colleges and universities,

These group classificatlions were employed from time to time
in the writing of this paper and include the varlous institutional
types as indicated above,

The average enrollment for the four groups was as follows:
Group 1 « 6,000 to 10,000 students; for Group 2 - 2,000 to L,000
students; for Group 3 - 4,000 to 6,000; and for Group 4 - 4,000 to
6,000 students, The median enrollment for all groups was 6,000 to
10,000 students,

The range of enrollment for each group was as follows:
Group 1 =« 2,000 to over 20,000; for Group 2 - 2,000 to 20,000; for
Group 3 - under 500 to over 20,000; and for Group 4 - 500 to 15,000
students, The total range of enrollment was under 500 to over
20,000 students,

Table 1 shows the classification and enrollment of the par-
ticipating colleges and universities,

The last question of the institutional questionnaire (VII-G)

requested each institutional respondent to list the names and
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addresses of five graduates of radio and television training who
were employed on a full-time basis in any facet of the broadcast
industry.

Of the 77 colleges and universities returning question-
naires, 59, or 77 per cent, supplied names and addresses of radio
and television graduates employed in radio and television. A total
of 296 names were recorded from the institutional questionnaires
returned. A total average of five names per school was realized.

The schools included within Group 1 colleges and univer-
sities submitted 169 names and addresses, or 57 per cent of the
total 296 names, Group 2 schools supplied 24 names, or 8 per cent;
Group 3 schools listed 67 names and addresses, or 23 per cent; and
Group 4 schools listed 36 names, or 12 per cent of the total 296
names and addresses.

Questionnaires were sent to these former students of radio
and television training programs within the 59 colleges and uni-
versities that supplied names and addresses. The student question-
naires were sent out to the individual former students as their
names were recorded from the replies received from the institutional
respondents. This questionnaire mailing took place over the period
of several months -- April, May, and June of 1957.

Of the 296 former students forwarded questionnaires to be
completed, 175, or 59 per cent, were returned. One hundred com-
pleted questionnaires, or 57 per cent of the total 175 returned
completed questionnaires, were received from former students of
schools grouped in Group 1, Nine completed questionnaires, or 5 per

cent of the total questionnaires received, were returned from former
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students of schools included in Group 2. Forty-four questionnaires,
or 25 per cent of the total questionnaires, were received from
graduates listed by schools within Group 3. Twenty-two completed
questionnaires, or 13 per cent of the total 175 returned question-
naires, were returned by students formerly attending colleges and
universities found within Group 4.

It is important to point out that the majority of completed
questionnaires were received from former students of the colleges
and universities and land grant colleges and placed within Group 1
of institutions., In addition, the smallest number of completed
questionnaires was received from students formerly attending schools
classified within Group 2 - state liberal arts colleges, state
teachers colleges, state colleges for women and municipal colleges
and universities,

Table 2 clearly details the colleges and universities
reporting names of former students in radio-television and the former
radio and television students returning questionnaires,

In establishing the radio and television station sample in
conjunction with this study, a number of factors was dealt with:

(1) the number of amplitude modulation radio stations and television
stations authorized to operate commercially by the Federal Communi-
cations Commission, (2) the size or power of the amplitude modu-
lation radio stations, (3) the geographical location of the stations,
(4) the combined-operation aspect, such as operating a radio station
and a television station under common ownership, (5) membership in
the National Association of Radio and Television Broadcasters, (6)

the age of the various stations, (7) network affiliation, and (8) in
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the case of television stations, whether the station is a very
high frequency (vhf) or an ultra high frequency (uhf) station.

No attempt was made to include any frequency modulation
radio stations or educational amplitude modulation and television
stations in the study sample., These were felt to be somewhat
specialized broadcast forms; and the purposes of this study were
somewhat broader in nature. Specifically, the study has as its
directed emphasis the investigation of student preparation for
eventual commercial employment in the more universal commercial
aspects of broadcasting -- amplitude modulation and television
stations.

The present influx of frequency modulation station broad-
casting had not taken hold at the time this study was designed, but
it is well to point out that 41 stations surveyed on the basis of
their amplitude modulation or television facilities also had fre-
quency modulation facilities; 11 returns of the questionnaire were
from broadcast businesses operating both an amplitude modulation
station and a television station; and 15 returns were from broad-
cast businesses operating an amplitude modulation station, a fre-
quency modulation station and a television station within the same
market,

The factor of membership or non-membership in the National
Association of Broadcasting was felt to have some bearing on station
attitudes, This organization is comprised of voluntary membership,
and it was felt that such membership indicates a certain awareness,
on the part of the broadcaster, of certain performance and employ-

ment standards that might not be found in non-member stations, With
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this factor in mind, 50 per cent of the station sampling was made up
of stations holding NAB membership, This percentage was felt to
reflect the number of the nation's broadcasting stations that hold
membership in the National Association of Broadcasters, The total
number of amplitude modulation stations and television stations
authorized by the Federal Communications Commission, as of December
15, 1956, was 3,705 and as of January 1, 1956, 1,522 radio and tele-
vision stations were members of the National Association of Broad-
casters,

After careful examination, it was decided that the factors
of station age, network affiliation, and vhf or uhf transmission were
arbitrary in nature and in no way affected the sampling; thus they
were discarded as specific criteria for station selection,

The National Association of Broadcasters divisions of radio
and television broadcast stations were utilized in the study: (1)
small stations (250 watts or less), (2) medium stations (250 watts
to 5,000 watts), (3) large stations (5,000 watts to 50,000 watts),
and (4) television stations,

In order to ascertain the number of each type of broadcast
facility operating in the United States, the December 15, 1956,
report of the Federal Communications Commission Station Authori-
zations was consulted and it was determined that 1141 small stations,
1808 medium stations, 143 large stztions, and 613 television statimns
were in existence. A 10 per cent sampling of each type or size of
station was felt to be more than adequate for the purposes of the
study. Thus, 114 small stations, 181 medium stations, 14 large

stations, and 61 television stations were believed to be representa-



43

tive., An adjustment was made to this sample, however, and is dis=-
cussed in the next paragraph.

The matter of insuring equal geographical distribution of
the station sampling was achieved by employing the 17 districts of
the National Assoclation of Broadcasters, These districts include
the 48 states and the District of Columbia, In an effort to secure
the equal distribution of questionnaires throughout the country,
some adjustment was necessary to the 10 per cent sampling explained
earlier, The adjustment made was one of a somewhat higher per-
centage samrle,

The final sample arrived at, per National Association of
Broadcasters district, was as follows: (1) 7 small stations, (Z2)

11 medium stations, (3) 2 large stztions, and (4) 4 television
stetions, This made a totzl of 24 stations per district, The total
number of stations surveyed was 408, This represented the total for
the 17 NAB districts.,

The total sample included 119 small stations, or 29 per cent
of the total 408 statioﬁs surveyed; 187 medium stations, or 46 per
cent of the sample total; 34 large stztions, or 8 per cent; and 68
~television stations, or 17 per cent of the total sample, It should
be noted that the number of large rzdio stztions surveyed per dis-
trict and totaling 34 stations represents a doubling of the original
percentage of large stations. The reason for this increase in the
large station sample was to insure a more respectable percentage of
returns from that group,

On Aprii 29, 1957, station questicnnaires were sent to 408

randomly selected stations. Approximately one month later, a
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rerinder letter was sent to those stations not yet returning replies,
A total of 210, or 52 per cent was received. A number of replies
were received too late to be included,

The distribution of the responding stations was as follows:
A total of 58 small radio stztions, or 28 per cent of the 210 total
replies, responded to the questionnaire; 97 medium station replies,
or 46 per cent of the total 210, were received; 18 large station
replies, or 9 per cent, were returned; and 37 television stations,
or 18 per cent of the 210 stations reporting, returned comgleted
questionnaires, These percentages closely parallel the percentages
of the various divisions of stations as established in the sample,

Over-all, approximately 12.4 returns were received from each
National Association of Broadcasters District, for a 52 per cent
return from each district.

Table 3 shows the composition of the station sample and the
distribution of station respondents,

The data derived from the objective questions of the three
questionnaires were recorded on large master tabulating sheets by
hand count, The subjective questions were placed in categories by

the writer and conclusions were drawn from them.
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Limitations of the Study

It cannot be denied that any research is conditioned to a
certain degree by limitations and this study is no exception. The
limitations associated with this study are as follows:

First, there is the limitation of number of returns. This
limitation demands that the investigator be constantly alert to the
samples in relationship to type, size, and locality.

Secondly, the limitation of the respondents -- to what extent
they can speak for an institution or station., It is assumed that the
director of radio and television does and can speak for the institu-
tion which he represents and that the manager of the radio and/or
television stztion does and can speak for the station which he repre-
sents and that his opinions are representative of the total manage-
ment of the station,

Third, there is the limitation of the questionnaires them-
selves, Were they clear and concise instruments? Were they suffi-
ciently objective? Were the respondents unintentionally steered to
give certain answers? Was there adequate question alignment between
the institutional, station, and graduate questionnaires?

Fourth, there is the limitation of tabulating the responses
to unstructured questions, The interpretation of such data is
dependent upon the discrimination, judgment, and experience of the
investigator,

Fifth, there is the limitation represented by the respondents
themselves, What are their biases, their vested interests, the
degree to which they are interested in the subject, the extent to

which they operate on a policy level (in the czse of the institu-
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which they operate on a policy level (in the case of the institu-
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tional and station respondents) and the accuracy of the replies of

all respondents?
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Number of
State Responding
Institutions

1. Alabama 1
2, Arizona 1
3., Arkansas 1
4, California 8
5. Florida 3
6. Georgia 1
7. Ildaho 1
8. Illinois 4
9. Indizna L
10, Iowa 2
11. Kansas 2
12, Kentucky 1
13. Louisiana 1
14, Maryland 1
15. Massachusetts 1
16. Michigan 4
17. Minnesota 1
18, Mississippi 1
19. Missouri 4
20, Nebraska 2
21. New York In
22, North Carolina 1
23. North Dakota 1
24k, Ohio 7
25, Oklahoma 2
26, Oregon 2
27. Pennsylvania 2
28, South Dakota 1
29, Texas 6
30. Utah 2
31, Washington 2
32, West Virginia 1
2

33.

Wisconsin

et



CHAPTER IV

A DESCRIPTIVE PROFILE OF THE INSTITUTIONAL BROADCAST
TRAINING PROCRAMS; THE PROFESSICNAL AND PERSONAL
CHARACTZRISTICS OF THE FCRMER BRCADCAST TRAINING
STUDENT RESPONDZNTS; AND, A DESCRIPTIVE PROFILE

CF THE BRCOADCAST STATION PZRSONNEL NEEDS
Introduction

The purpose of this chapter is three-fold, First, it is the
purpose of this chapter to bring into focus the existing administra-
tive, faculty and equipment "facts" associated with radio and tele-
vision instruction in colleges and universities, If an effective
and articulate picture is drawn of the basic tools commonly used in
conjunction with radio and television training programs in insti-
tutions of higher learning, then a sound foundation wili have been
established upon which a more effective analysis and evaluation of
the objectives, curriculums and other practices can be developed.
Second, it is the purpose of this chapter to report the "vital sta-
tistics" of the former radio and television students returning
completed questionnaires, It would seem that if meaningful inter-
pretations and analyses are to be made of the data collected from
the 175 former radio and television students of college: and univer-

sities in relationchip to the effectiveness and total worth of their

T
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radio and televisicn training, it is essential to know the nature
of the critic, Third, it is the purpoce of this chapter to deter-
mine what divisicns of radio and television stations lack most for
qualified personnel, to ascertzin the reasons for the scarcity of
personnel and to establish what divisions of radio and television
stations would profit most from employees with college training in
radio and televisicn, ard to determire what sources are used to
secure station personnel,

It is not the purpose of this chapter to make any major
analysis of any item or items included in any of the questionnaires;
in fact, a sincere attempt has been made to refrzin from such action;
however, certzain data impel the insertion of some interpretive
comments from time to time. The substance of analysis will follow,

in the mzin, in the later chapters.

R et ]
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A Descriptive Profile of the Institutional

Broadcast Training Programs

Question ITA of the institutional questionnaire was, "Within
wnzt department, or equivalent division, of your institution is your
radio and/or television training program located?"

Of the 77 institutions responding to this question, 45, or
58.4 per cent, indicated that radio and television training was
located in the Department of Speech or its counterpart. =Zleven
schools, or 14,3 per cent of the total respondents to the question,
listed a Department of Radio, Department of Radio and Television, or
a Department of Radio, Television and Film, Eleven other institu-
tions indicated that radio and television training was an Inter-
discipline program. This latter departmentsl category included such
structures as: Department of Mass Communications, Department of
Journalism and Communications, and Department of Telecommunications,
One school, or 1.3 per cent of the totzl respondents, indicated that
radio and television training was located in the Department of
Journalism, Nine schools, or 11.7 per cent, reported that they had
no departmental classification in relationship to radio and tele-
vision training.

Examination of the departmentcl classificstion in relation-
ship to the four school groups showed that the departmentzl assign-
ment of radio and television was predominantly within the Department
of Speech in each instence.

Of the 39 institutions in Group 1, 23 schools, or 59,0 per
cent, reported radio and televisicn training to be a part of the

Department of Speech; in Group 2, six instituticns, or 66,7 per cent
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of the 9 schools in that group, stated that radio and television
trzining was located within the Department of Speech; in Group 3,
7 schools, or 41,2 per cent of the 17 scheols in that group,
indicated that radio and television training was in the Department
of Speech, and 75.0 per cent of the 12 schools placed in Group 4,
or 9 schools, stated thit radio and television training was a part
of the Department of Speech.

The assigning of radio and television training to the
Department of Speech was the majority classification in the case of
each group of instituticns. It is important, however, to point out
that in the case of the Group 3 schools, 6 schools or 35.3 per cent
of the 17 institutions located within this group, indicated that
radio and television training was located within the Department of
Radio, Department of Radio-Television, or Department of Radio-
Television-Film, This departmental classification was the second
most often mentioned departmental assignment. Table 4 graphically
shows the departmental classification of the radio-television pro-
grams,

Question IIB of the Institutional questionnaire was, "Within
what school, college, or equivalent division of your institution is
Your radio and/or television training program located?"

It was found that of the 75 schools answering this question,
kg or 64,0 per cent, indicated that the radio and television train-
ihg program was located within the College or School of Arts and
S<>Z'Lt=:nces. The next most often mentioned college or school was the

School of Speech with 9 colleges and universities or 12,0 per cent

©f the total respondents. Six colleges and universities, or 8,0 per
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cent, indicated that the radio and television training program was
to be found within the School of Fine Arts, Other collegesor
schools mentioned included: Inter-discipline control, College of
Business, Administration, School of Journalism. Three schools, or
4,0 per cent, indicated no college or school classification,

The stratificution of the training programs, in terms of
schoocl or college classification, can be seen in Table 5,

Question I1C of the Institutianal questionnaire was, "Within
what other departments, schools, or colleges, or equivalent divi-
sions of your institution are radio and/or television courses
taughtt"

Thirty-cne institutions, or 30.7 per cent of the total
respondents, listed Journalism; 24 schools, or 23.8 per cent, named
none; 11 institutions, or 10.9 per cent, cited Business; 10 schools
listed Education, or 9,9 per cent; and 8 schools, or 7.9 per cent,
cited Engineering, Other divisions were mentioned and were noted
in Table 6,

Questions IID, IIE, and IIF of the Institutional question-
naire dealt with the number of years radio and television course
work has been offered by the institutions, Specifically, question
IID was, "How many years has your institution offered major work in
radio?;" question IIE was, "How many years has your institution
offered major work in televisicn?;" and question IIF was, "How many
years has your instituticn offered major work in radio and tele-
vision?"

Seventy-four institutions indicated the number of years

that major work in radio and the average number of years was 1l.1.
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TABLE 6

OTHER DEPARTMuNTS, SCHOOLS, CCLLiEGES, OR EQUIVALENT DIVISIONS OF GOLLEGES
AND UNIVERSITIES IN WHICH RADIO AND/OR TELZVISICN COURSES ARE TAUGHT

+

Divisions Responses Per Cent

1, Journalism 31 30.7

2, None 2L 23.8

3. Business 11 10.9

4, Education 10 9.9

5. Engineering 8 7.9

6., Music b 4,0

7. Speech 4 4,0

8. Drama 2 2.0

9. General Studies 2 2.0

10. Extension 1 1.0
11, Cinema 1 1.0
12, Audio-Visual 1 1.0
13. English 1 1.0
14, Sociology 1 1.0
100,2

Results obtained from question 1IC of the Institutional
Questionnaire
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Sixty-nine colleges and universities reported the offering of major
work in television and the average number of years such work was
offered was 3.5 yerrs. Seventy-one schools reported offering major
work in radio and television and the average number of years such
work has been offered was 4,6 years.

No particular group of colleges and universities was pre-
dominantly ahead in the offering of radio work. The range of years
that radio course work has been offered within the four institutional
groupings ranged from 9.2 years to 11,9 years.

In regard to major work in television, Group 3 institutions,
private colleges and universities, indicated an over-all averzge of
5.9 years of concentration, while Group 2 institutions, state
colleges and municipal schools, reported the length of time that
major work in television has been in effect was .75 years. These
were the two extremes noted in relationshipr to the totzl group
average of 3.5 years,

The average number of years major work in radio and tele-
vision was noted to be less than the average for radio and more than
major work in television, This variance of 11,1 years for radio,
3.5 years for television, and 4.6 years for radio and television
major work is believed to reflect the common practice to teach
certain phases of television with or without television equipment;
this was best exemplified in regard to the institutions in Group 2.

Table 7 shows the number of yesars major work in rzdio heas
been offered in colleges and universities.

In questions II1i, IIIB, and 11IC of the Institutional

questicnnaire, the respondents were asked to indicate the number of
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