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ABSTRACT

COMPETENCE AND ACCEPTANCE: PERCEPTIONS BY FOREIGN CHILDREN AND PARENTS
by

Isolda de Araldjo GUnther

This study investigated how six to twelve year old children, who have
moved across cultural boundaries, view their new environment, and
perceive their competence and feelings of efficacy in dealing with it.
Further, the study tried to determine how the children's competence is
being perceived by their parents, and how it is influenced by culture
shock experienced by the children and their parents. Specifically, the
study investigated any variation due to age, sex, cultural background,

time since arrival, and time until departure.

Five groups of children from Saudi Arabia, Japan, Korea, United States,
who bhad recently moved to Michigan, and sole representatives from ten
countries (or cultures): Chile, Egypt, Hungary, India (Moslem), Nepal,
Poland, South Africa (Black), South Africa (indian), Sudan, Uruguay, as
well as their parents served as subjects. Both children and parent were
interviewed about their experiences related to the move and the new
environment, including culture shock. Children were asked to respond to
Harter & Pike's (1981) Pjctorial Scale of Perceived Competence and
Acceptance for Young Children (PSPCAYC), parents' responses to an
adaptation of this scale were also considered.

To the extent that moves across cultural boundaries signify changes in
the relationship between children and various dimensions of their
socializing environment, it was asked how such children view themselves

and their competence in relation to this ecological transition.

The results of the study suggest: (a) differences between children of
various backgrounds and sex in the peer acceptance domain of the

-PSPCAYC; (b) generally negative correlations between perceived



competence (PSPCAYC) and age and time variables; (c) few significant
relationships between perceived competence (PSPCAYC) and parents'
perception and culture shock variables - the significant ones suggesting
(1) positive relationships between parental perception of children's
competence and perceived competence (PSPCAYC), and (2) negative
relationships between maternal acceptance (PSPCAYC) and child culture
shock (acceptance of the new environment). One possible explanation
which might be pursued in future research, is that the various groups
studied showed differential competencies in the various domains - not
only are they sensitive to the domains salient in their own culture, but
they are also sensitive to the demands in other domains that are

particular to the new environment.
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CHAPTER 1

INTRODUCT ION

The objective of the present study is to investigate how young persons,
between the age of six and twelve years, who have moved across cultural
boundaries, view their new environment, and how their competence in
dealing with it is perceived by both children and their parents.
Although one of the conditions of human life is the need to adjust to
change, uprooting is often a drastic way by which this need may.be met:
a geographical and cultural move implies distress due to the separation
from one's accustomed social, cultural and environmental support
systems. According to Coelho & Stein (1980, p. 24),

in any society, people are likely to ex?erience psycholo-

The” immedate social e physTcal anvironment. such ae

uprooting because of war or natural disaster or forced

relocation.
The fact that the effects of relocation may (e.g., Dien & Vanake, 196k;
Huhr, 1972) or may not (Cottrell, 1978) necessarily cause psychological
problems for children will not be the primary focus of the present
study. Rather, the focus will be on jow such children view themselves
in relation to the ecological transition they go through.
Bronfenbrenner (1979, p. 27) defines ecological transition as both
""consequence and instigation of developmental processes', and adds that
an ecological transition happens when the person's position in the
ecological environment is altered as a consequence of a change in role,
setting or both. More specifically, the objective of the study is to

consider how six to twelve year old children perceivé their cognitive,

1



physical and social (peer and maternal) competence vis-&-vis the new
environment. Further, the study will determine whether there is any
variation depending upon age at and length of time since arrival, as
well as length of time until returning home. An attempt will also be
made to determine if the perception of competence varies in children
from different cultural backgrounds. At this point, several important
issues can be identified, but only the first three will be addressed
directly:

1. |Is the ability to cope with a new environment influenced by
cultural background and sex?

2. |s the age at the time of the move; the age at the time of the
interview; the length of time since arrival; as well as length
of time left until departure, related to the present ability to
cope with the different environment?

3. Are the children's perceptions of their own competence related
to the parents' ?erceptnons of their children's competence, as
well as to the culture shock reported by the children and the
parents?

L. Does the ability to assimilate new experience depend upon the
relative similarity between the home culture and the new
surrounding?

5. |Is there an optimal degree of difference between the two

cultures and an optimal age at arrival to facilitate the
development of competence to deal with the new culture?

1.1 Review of the Literature

Noving from one culture to another has been studied in a variety of
populations, who have moved under a variety of conditions, considering a
variety of circumstances for and effects on the individual, group of
individuals, and social context into which the move occurred. Examples
of the populations studied are immigrants, refugees, students,
expatriate workers, missionaries, military dependents, to name but a
few. Conditions of moving from one culture to another include war,
trade, fleeing natural disasters, and social upheavals. Circumstances
for and effects on the individuals or groups include psychological
variables, such as adaptation, adjustment, coping, competence, self-ac-
tualization, mental health, cognitive development, socialization,



psycholinguistics, psycho-social transitions and children's perceptions.
Sociological perspective deal with such aspects as mobility (social or
geographical), migration, acculturation, race and ethnic relations,
while anthropological studies deal with acculturation, adoption of
cultural practices and changes in populations as a result of migration.
Coelho & Stein (1980, p. 26) summarize the situation of the uprooted,

identifying what they called '"sources of stress', as follows:

1. the need to change behavior patterns and learn new ones;

2. the difficulty in communicating both verbally as well as
non-verbally;

3. the_ loss of sensory contact with a familiar physical
environment;

L. the rate demanded in_the adaptation, to the extent that the
process of adaptation has been compared to the process of
primary socialization from birth to adolescence.

Although we agree with David (1980) when he points out that
adaptation and coping with diverse forms of sociocultural,
environmental, economic, and physical stress are not the
rovince of an; one discipline, research orientation, or
ideology (p. 281),
the following review of the literature will emphasize a psychological
perspective. Futhermore, as the objective of the present study is to
examine children's perceived competence to deal with a new culture, the
review will refer to studies that consider (a) children's contacts with
other and their own culture, (b) mobility, (c) psycho-social transitions

and (d) competence.

1.1.1 Children's Contacts with Other Cultures

Piaget & Weil (1951) suggest that only at age 8 to 10 did Swiss children
fully comprehend what national group they belonged to, and only then
could they express their ideas about foreign peoples. According to
these authors

The feeling and the very idea of the homeland are b{ no
means the first or even the early elements in the child's
makeup, but are a relatively late development in the
normal child, who does not appear to be drawn inevitably
toward patriotic soc@ogentricnt¥. On the contrary, before
he attains to a cognitive and affective awareness of his
own. country, the child must make a considerable effort



toward 'decentration' or broadening of his centres of
interest (town, canton, etc.) and toward integration of

his impressions (with surroundings other than his own) in
the course of which he acquires an understanding of
countries and points of view ifferent from his own...

The child begins with the assumption that the immediate
attitudes arising out of his own special surroundings and
activities are the only ones possible: This state of
mind ... is at first a stumbling-block both to the
understanding of his own country and to the development of
objective relationships with other countries.
Furthermore, to overcome this egocentric attitude, it is
necessary to train the facu|t¥ for cognitive and affective
integration ... a slow and laborious process, consisting
mainly in efforts at 'reciprocity' (p. §62)
Although Piaget's general theory of cognitive development contends that
the genesis of the mechanism of knowledge is due to (a) maturation, (b)
learning on the basis of experience, (c) social transmission, and (d)
equilibration; Piaget &§ Weil, in the article mentioned, make more
explicit mention of a possible influence of cultural determinants such
as socialization, and geographical mobility, while schooling is not
explicitly mentioned. The fact that the subjects of this 1951 study
were all Swiss children, presumingly submitted to the same socializing
environment consisting of people of the same race and class, may account
for what Piaget and Weil called "late development in the normal child",
i.e., late comprehension about what national group they belong to.
Later, Piaget wrote an article entitled Need and significance of
cross-cultural studies in genetic psychology in which he points out:
Psychology elaborated in our environment, which is
characterized by a certain culture and a certain language,
remains essentially conjectured as long as the necessar¥

cross cultural materials have not been gathered as contro
(1974, p. 12).

This latter aspect is presented by Lambert & Klineberg (1967) who
studied children's views of foreign peoples in various countries. They
state that while the preschool child learns to interact with the social
world, he also learns
often painfully that the private feelings of attachment he
has for his-own familiar and comfortable settings are not
necessarily shared by those who belong to various social
subgroups within his own nation, and even less so by

7trag S{S or by people who ive in foreign countries
P.



1.1.2 Mobility

Turner & McClatchy (1978) state that many researchers agree with the
fact that change of home can be a traumatic experience for the young
child [though without specifying what 'change of home' refers to], and
that the mobile school child faces difficulties and may be distinctly
disadvantaged when compared with more stable children. However, the
same authors point out that there is less agreement with respect to the
long term effects of mobility. For some researchers, most children seem
to settle down, after facing the initial problems related to a move.
Other studies appear to point to the harmful effects of mobility on the
future academic success of the child, due to persisting psychological
effects such as feelings of insecurity. Because geographic mobility is
one of the characteristics of contemporary society (Cottrell, 1978;
Triandis, 1980; Werkman, 1979), and since studies dealing with the
effects of moving on children and adolescents appear to be inconclusive,

more work in this area seems to be of relevance.

The first problem that one sees in an attempt to search the literature,
is the lack of a generally accepted definition for mobility. The
studies range from those presenting no definition of mobility, to others
that define mobility as changes in aspects in the life of the child
(Ritchie, 1965), to those considering the number of schools attended
(varying from attendance in one, two, three and more schools). Other
studies use as the criterion the number of districts, cities, states.
Some aspects of moving have been found to be influential on the child.
Pretzlaff (1969) states that long distance moves appear to be more
likely to bring about difficulties. What does this mean? |Is there a
correlation between distance in terms of miles and feelings of
difficulties? Our assumption here is that the issue in question is
probably linked to the degree of similarity or dissimilarity between the

two environments, the demographic composition of the new area, whether



or not the child remains within his family circle (Coleman, 1968;
Ouster, 1974), or the presence and age of siblings (Long, 1975; Whalen &
Fried, 1973). According to these studies, what are the aspects that
facilitate and/or interfere with the well being of the child? What is
the importance of parent's attitude? |t appears that there are families
that are aware of possible difficulties for their children, and these
make an effort to prepare their children for them. Several authors
(Becker, 1973; Falik, 1966; Whalen & Fried, 1973) consider the effect of
such preparation to be crucial for subsequent adjustment. Turner §
McClatchey (1978) state that this need for preparation is probably
related to parental attitudes to the move. In some studies (Ouster,
1974; US Govt, Dept of the Army, 1975) it is claimed that the effects of
mobility on the child are by-products of the effects on the mother.
Wooster & Harris (1972) controlled socioeconomic status and found that
mobile children had less social orientation and adjustment than non-mo-
biles. Long (1975) did not control SES and found that academic
achievement of mobile pupils was higher than that of non-mobiles.

Although it was pointed out that psychological problems will not be the
primary focus of this study, and, considering that assessment of the
children's adjustment before and after the move is not realistic for
this study, it appears, however, that the pre-existing level of
emotional adjustment may be the more reliable predictor of the effect of
the move on the child. Dawson (1969) reports that children with a
history of higher or lower level of mobility score lower on tests of
self-actualization and achievement than children with a moderate history
of mobility. A positive correlation between self-esteem and maladaptive
behavior is reported by Becker (1973). Several authors (Falik, 1966;
Owen, 1971; Ritchie, 1965; Strickland, 1970) call attention to the
previous level of emotional adjustment as a factor for successful
adjustment of moving; and other researchers (Coleman, 1968; Ouster,
1974) point out that, given a positive adjustment of the child prior to
the move, and that the child remains within his family, few ill effects
will occur. Gibson (1973) studied the effect of mobility on the reading



performance of children from military families and found that it becomes
worse with age and in turn affects other aspects. Gibson makes a
distinction between literacy and oracy, and suggests that such children
develop oral skills and confidence as defense, but are not able to

translate spoken words into written symbols.

Another part of the mobility research considers ¢third culture kids
(Useem & Downie, 1976), an international population which has "loosened
its ties to a home country, yet has not totally become integrated into
the host country" (Werkman, 1979, p. 178). Missionary and military
families who have lived overseas for considerable periods of time were
also the focus of many of the studies in the area of mobility. Large
numbers of reports (Dayton, 1940; Gordon & Gordon, 1958; Malzberg & Lee,
1956; Tietze, et al., 1942; to cite a few) suggest that mobility is
linked with psychiatric problems among adults and children. The
children of military families, or, as they are sometimes called,
children of 'service' families (Turner & McClatchey, 1978, p. 46), are a
case in point. However, Pedersen & Sullivan (1964) caution against the
tendency to consider repeated family relocation as 'an etiologically
significant factor in and of itself in the development of emotionally
disturbed military children" (p. 578). David (1980) states that there
is a  growing recognition that cultural, social, economic and technical
changes are inflicting stress upon the structure of families, and their
ability to adapt to new environments (Coelho et gl., 1974). However,
much less is known about conditions facilitating normal development and
competence in children who live in environments where the language and

culture of the majority are not their own.

Iin sum, how are those children that move able to cope with the
challenges that they confront? For Turner & McClatchey (1978), "the
effects of mobility may not be a matter of degree: it may be
advantageous to some, disadvantageous to others at different times"
(p. 49). If so, what makes this advantageous or disadvantageous? Some
authors (Janis, 1479; Lazarus, 1975) consider that the effectiveness of



their coping mechanisms depends on the perception of the threatening or
promising elements in the situation. It appears that emotional and
social support which is available and used (Adams & Lindemann, 1974),
motivation and readiness to respond to the environmental challenge
(Mechanic, 1974) are two aspects of great importance, and will,
therefore, be considered in this study.

1.1.3 Psycho-Social Transitions

In a paper directed to the conceptual issue of the so called crises or
loss research, Parkes (1971) advocated a new field of study,
Psycho-Social Transitions. Parkes pointed out that such "situations
[psycho-social transitions] are seen as turning points for better or
worse psycho-social adjustment" (p. 101). The author points out that
changes usually take place in what Lewin (1935) has called the Jjife
space, which encompasses our interpretation of our past experiences, the
expectations of the future, 'everything we know or think we know"
(Parkes, 1971, p. 103). Parkes' proposition seems to be a departure
from the traditional disease-oriented research made by <clinical
psychoanalysts, social psychiatrists and psychologists, and appears to
have gained acceptance recently (Bogat, Jones & Jason, 1980; Ginter &
Felner, 1979; Primavera, Ginter, Felner & Cauce, 1979). Parkes
considers that in dealing with crises, the most important aspect may be
the individual's ability to cope with the process of change, which
occurs in one's life space. Bogat et a/. (1980) stress that when
encountering transitions, the individual who conquered initial anxiety
usually gains information about the situation and develops new patterns
of behavior. This need to modify old patterns of life and adopt new
coping styles in order to solve transitions is also considered by
Hirschowitz (1976) . Because individuals are active receptors of
sensations from their life space, they are impelled to give up, or keep
old views of themselves and/or acquire another view. They do this by
reaching out to their environment and 'sampling it" (Parkes, 1971,
p. 105). Thus, life transitions, such as the loss of a mother or mother



substitute by young children (Bowlby, 1960, 196la, 1961b); temporary
separation from the parents (Robertson § Robertson, ]969): moving to a
new environment (Bardo & Bardo, 1980); entering school for the first
time (Coddington, 1972; Klein & Ross, 1965); moving from one school
setting to another (Bower, 196L; Ginter & Felner, 1979); entering a new
school (Bogat et al/., 1980); or pregnancy (Leifer, 1977) may affect
personal relationships, familiar environments, possessions, physical and
mental capacities, roles and status (Parkes, 1971). Wolfenstein (1957)
reports that changes related to loved possessions such as home,
backyard, favored pets, toys or any other collections may perpetuate
fears of further losses. Parkes stresses that the lack of ability to
perform according to social or personal expectations makes individuals
give up the old view of themselves and acquire another view. He refers
to reactions to the present life space '"by moving within it, to keep it
the same or to change it" (Parkes, 1971, p. 105).

One may say that children who moved from other countries may experience
changes not only in one of the areas cited, but in several, or even in
most of them. Hence, what are the ways in which children react to these
changes? How do such children view themselves in relation to the
transition they go through? This study will examine whether they
consider certain aspects of their 1life to have changed, such as the
language they speak, the food they eat, the clothes they wear, the place
they live in, and the behaviors that are expected of them at home and at
school. Further, considering that they are confronted with such new
situations, how and/or from whom did they gain information about the new

situation, how did they cope with it?

1.1.4 Social Competence

The next step will be to provide a conceptualization of social
competence, placing emphasis on the integration of socio-cultural
differences. Dinges & Duffy (1979) <claim that there is relatively
little research linking competence and culture, and in a broad
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characterization they add

the psychological research tradition had emphasized

research on the incompetent or maladjusted person and the

anthropological research tradition has focused more on the

ideal person who embodies the cultural norm (p. 209).
At this point, two aspects need to be stressed: (a) in the United
States, a complex, changing and pluralistic society, there appears to be
a lack of agreement on the definition of competence, (b) there seems to
exist a lack of emphasis in research on culture and competence in a
broader sense, and more research dealing with the culture of the school
as such. Although one can agree that there must be scientific reasons
for this, it also implies that some difficulties in an attempt to
integrate sociocultural differences into conceptualizations of
children's development of social competence will appear. Dinges & Duffy
discuss whether the concept of competence is used as a new
conceptualization or is synonymous with other concepts which provide
less difficulties in their operationalization. The same point is made
by Heath (1977) who states that terms such as competence, mental health
and self-actualization, all of which imply effectiveness of functioning,
may be aspects of the concept of maturity. One of the reasons why
Harter's conceptualization of competence will be considered below is
that her approach does allow for the integration of socio-cultural
factors.

Another issue that needs to be addressed is the problem of metapsy-
chology embedded in the concept of competence. Although we agree with
Berry's (1975) relativistic position that there are no general criteria
of cultural or behavioral excellence, we are trying to study foreign
children's adaptation to a given environment. This means that a child
is perceived as being socially competent or incompetent in the context
of gpecific roles and value judgements that are not familiar to them.
The dominant group which determines social competence (or incompetence)
of the child has changed. Thus while foreign children in general, and
children of foreign students in particular [1], and are not necessarily
part of the minority group of this society (though many feel they are
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treated as such), the problem pointed out by Laosa (1979) may apply
equally to them:

for many minorit children the sociocultural context of

the home and neighborhood is different from that of the

'mainstream' socioculture, and therefore different from

many of its institutions, including the school (p. 271).
The author considers that although non-minority children also experience
some sort of discontinuity, the discontinuity of minority children is
greater and more abrupt. Adaptation is, in this context, a key concept,
and functional adaptation to aspects of the environment is what "enasles
the person to operate effectively" (p. 271). The issue here is that the
minority child probably deals with two or more sets of functional
adaptations, something that may also be assumed to be the case with
foreign children, such as the ones of this study. Our question is to
see what happens when young persons are uprooted, i.e., move with their
parents to a different environment and have to renegotiate the various

demands of the new environment, (given they are not the same.)

Goldfried & D'Zurilla (1969) suggest that from a Western perspective,
the notion of competence has a relatively long history. They quote
Socrates as the ultimate source, whose definition of competence was

Those who manage well the circumstances, which is accurate

in meeting occasions as they arise and rgrelz miss the
?sggdnentlsg?urse of action (apud Goldfried & D'Zurilla,
» P

The research concerned with competence and competent behavior may be
divided into the following three orientations: (a) personality trait
orientation, (b) self concept autonomy orientation, and (c) drive

instinct motive orientation.

[1] While foreign students are generally part of their respective

countries' cultural elite, some o them are still part of their

gggntrieg' 'minority', as is the case of the South African families of
is study.
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1.1.4.,1 Personality trait orientation

This orientation attempts to isolate certain dimensions of personality
upon which individuals may vary regarding the amount of a trait
(characteristic) they might have. The major theorists of this
orientation, including Cattell, 1965; Eysenck & Eysenck, 1969; Guilford,
1959, produced a good deal of research related to these theories. There
appears to be a continuous debate in the psychological literature with
respect to the role of traits in understanding and explaining human
behavior (Argyle & Little, 1972; Epstein, 1977).

1.1.4.2 Self-concept autonomy orientation

This orientation emphasizes the organism's active striving for mastery
over the environment. Argyal (1941) views the human being not as a mere
reactive organism but as an active agent striving for mastery over the
environment. Kardiner (1947) postulated an effective ego, with an
autonomous energy source, which is more positively directed to
successful rather than conflicting experiences. Hartmann (1950)
conceptualized the autonomous factor in the developed ego that mediated
instinctual drives and environmental demands. Erickson (1952), although
accepting Freud's ideas, sees his own theory adding to  them.
Culminating the apparent discontentment with the instinct-drive motive
theories, created the concept of ego identity and a "sense of industry'.
Allport (1937) called attention to the functional autonomy of motives,
Goldstein (1940) to the tendency to self-actualization which was later
strengthened by Maslow (1954) and Rogers (1961). In sum, each of these
theorists represent particular variations of the general theme of this
orientation, which views humans as internally determining dominators of
their environment, as opposed to purely reactive organisms.
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1.1.4.3 The drive instinct motive orientation

This orientation is influenced by Freudian drive theory which gives
emphasis to physiological views of human behavior. Groos (1901)
postulated that humans have a need for producing effects in his example
of the child's 'joy in being a cause'. Hendrick (1942), on the basis of
the drive to do and to learn how to do, suggested an instinct of
mastery. Fenichel (1945), rather than putting emphasis on an
instinctually based component, associated the reduction of anxiety of
mastery over the environment. Mowrer (1950) continued with the position
that the motivating element in ego development was anxiety reduction.
Dollard & Miller (1950) proposed their concept of drive and attendent
reinforcement theory. Even though White (1959) stated that the drive
theories, as well as Freud's psychoanalytic instinct theory, were inad-
equate as models of human and animal behavior, he is considered the most
prominent representative of this position (Dinges & Duffy, 1979,
p. 211). White not only considered the achieved capacity of competence,
but also referred to competence as a motivational concept ‘'because it
satisfies an intrinsic need to deal with the environment (1959, p. 318).
He points out that '"the drive formula seemed to me seriously inadequate
to account for the ceaseless activity, play and exploration that are so
obvious in young animals and in young children'" (1979, p. 7). He asks,
why are young creatures always busy, instead of sitting back and waiting
for the next episode of hunger and/or discomfort? He considers that
this activity must have served in evolutionary history, because by
making explorations and by playing, young animals increase their
knowledge and competence about the environment. For White, being
effective, being able to have effects ''seemed to be the heart of the
problem" (1979, p. 8). Another very important point for White is that
the sense of competence is rooted in one's own action, '""has to come from

within" (p. 9), and the motivational aspects of competence, referred to
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as 'effectance" [2] is the '"organism's capacity to interact effectively
with the environment" (1959, p. 297). Probably because he considers his
effectance motive to be universal, White seems not to pay attention to
cross-cultural aspects, and although on a physiological level one could
argue that his theory is verified cross-culturally, the question that
remains is whether it encompasses the issues involved in the term

competence.

A contemporary version of the self-concept autonomy theory is presented
by Harter (1974, 1975, 1977) who seemed to consider White's
conceptualization quite useful in her early research. However, as this
author stated, '"it soon became apparent that effectance motivation, as
presented in the broad brush strokes of White, had little explanatory
value, little predictive power" (1981a, p. 216). Harter's criticism
refers to two problems: (a) White's concept did not concur with
operational definitions, (b) it was not clear how to put White's
formulation to an empirical test. In spite of this, Harter agrees that
the appeal of a "motive that impels the organism toward competence is
obvious and compelling" (1981a, p. 216). Thus, she decided to refine
and extend White's model. In a 1982 paper, Harter clarifies the meaning
of the term intrinsic in her model. Harter considers the term jintrinsic
not as referring to the type of basic biological property postulated by
White (1959). Rather, she used this term to refer to

an experiential process whereby motivational and

modeled; CTncorporateg. Csuch that they become internal te

the child (1982, P 185
Harter calls this second source jnternalized motivation, contrasting it
with the "more basic effectance like motivation for which the term
intrinsic is more appropriate” (p. 18). Harter's statements of the
issues that her scheme must address are presented (1978) and summarized
(1981a) as follows:

[2] -Referring to the neurogenic 'energy' derived from the living cells
that constitute the nervous system.



15

1. The view of effectance motivation as a global or unitary
construct is challenged by the consideration of the possible
components of this motive system. These possible components
must be examined within a developmental framework;

2. The effects of failure experiences on the components of
effectance motivation must be examined;

3. The conceptualization of intrinsic pleasure as a result of
success is challenged as success results in feelings of
efficacy. An additional component is added, namely the concept
of optimal challenge, i.e., successful mastery attempts which
provide an optimal degree of challenge produce the greatest
sense of satisfaction;

L. The role of the socializing agents must be considered, as well
as direct attention paid to the functions of reward and their
effect in this system;

5. The effects of reinforcement over time must be considered in
order to clarify the internalization process by which
self-reward and mastery goals are internalized;

6. Extrinsic motivation and the relative strength of intrinsic
versus extrinsic motivation orientations must be examined;

7. Correlates of these motivational constructs such as one's

perceived competence or self-esteem, or one's sense of control
must be addressed.

Harter's refined model (1981a, p. 218) is reproduced in Figure 1. The
left outer circle of Figure 1 presents a diagram of ontogénetic changes
with positive outcomes, resulting in a relatively intrinsically
motivated individual. The left side of the figure also presents a
picture of optimal development as a consequence of the individual's
environment jointly with "his or her natural desires toward mastery"
(1981a, p. 220). Thus the intrinsic motivation constitutes the major
determinant of behavior. Negative outcomes are presented in the right
hand side of Figure 1. These outcomes are the ones that will produce an
extrinsically oriented individual. Her extended model considers that
the reinforcement history has implications for the motivational
orientation, for perceived competence, as well as for the sense of
control over the outcomes of the individual's life.

The refinement of the model led to another challenge: the search for
appropriate measures. Harter apparently faced three alternatives, (a)
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Figure 1
Karter’s Refinement of White’s (1959) Effectance Motivation Formulation
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use existing measures, even though they appeared inadequate, (b) to
devise new scale(s), or (c) '"to remain content to sit in our armchairs
flauting our flow diagram and mumbling pedantically" (1981a, p. 224).
Harter opted for the second alternative [3] and three years and 4000
children later had arrived at a first scale: the Perceived Competence
Scale for Children (PCSC) (Harter, 1981a).
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The PCSC assesses the child's sense of competence in three domains:
cognitive, social and physical. A subscale called general self worth,
orthogonal with the other domains is also included. At the theoretical
level, Harter (1978) refers to a model of intrinsic motivation in which
the central point is one aspect of a child's sense of self, i.e.,
perceived competence. Perceived competence is viewed as a correlator
and mediator of the 'child's intrinsic motivation to be effective, to
engage in mastery attempts" (Harter & Pike, 1981b, p. 1). According to
these authors, at the applied level, this scale has diagnostic utility
and can be used for both clinical and educational assessment. The PCSC

is a measure for elementary school and junior high school pupils.

Subsequently, and based on the PCSC, two versions of this scale were
developed for young children: (a) for pre-schoolers and kindergarteners,
(b) for first and second graders. These two versions, named the
Pictorial Scale of Perceived Competence and Acceptance for Young
Children (PSPCAYC) determine competence in the same three areas as the
PCSC: cognitive, social and physical. However, the social area in these
versions includes, besides perceptions of one's peer relationships, the
child's perception of maternal support and acceptance. Further
reference will be made to the PSPCAYC in the methodology chapter, on
page 28 below.

1.2 Research Questions and Hypotheses

in sum, the present study will consider how six to twelve year old
children, who have moved across cultural boundaries, view their new

[3] though seemed to have some regrets: ''We chose the second stgategz,
to invent what we could not discover, and embarked on a venture with the
appropriate balance of knowledge and ignorance. | say ignorance,
because if we had known back then what is required to construct adequate
instruments that met the previousl¥ gaised objections, we might well
have opted to pedantically mumble!" (1981a, p. 224)
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environment and perceive their social, cognitive and physical competence
in dealing with it. Further, this competence, as perceived by the
parents, will be considered as well. The following variables will be
examined through the use of questionnaires and interviews:

1. The children's perception of culture shock, through a scale
adapted for this study;

2. The children's percegtion of their competence in areas outlined
by Harter & Pike (1981a), i.e., cognitive, physical, and social
(maternal and peer);

3. The parents' perception of culture shock, as well as its
effects on their children, through a scale adapted for this
study;

L. The _ parent's perception of their children's competence,

specifically socugl competence, through a modification of
Harter's scale (1981a)

1.2.1 Research Questions
The following specific research question are posed:

1. 1Is there a relationship between cultural background _ and
gerceived competence, as measured by the P;ﬁtorral izq;e of
(ggga gg% Competence and Acceptance for oung 1ldren

2. |s there a relationship between sex and perceived competence?

3. |Is there a relationship between age at the time of the move
across cultural boundaries and perceived competence?

L. |s there a relationship between age at the time of the
interview and perceived competence?

5. Is there a relationship between length of time since the move
across cultural boundaries and perceived competence?

6. |Is there a relationship between length of time until return to
home country and perceived competence?

7. |s there a relationship between the children's perception of
their own competence, and the parents' perception of their
children's competence?

8. Is there a relationship between the children's perception of
their own competence, and the parents' culture shock?

9. |Is there a relationship between the children's percegtion of
their own competence, and the children's culture shock
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T - 2.2 Research Hypotheses

T he research hypotheses are, accordingly:

1.

"o

There is no relationship between cultural background_ and
Berceived competence, as measured by the nytopyal izq;e of
( 11d

rceived Competence and Acceptance for oun ren
SSPCAYC{. 4 4 g

H

o
There is no relationship between sex and perceived competence.
H

o

There is no relationship between age at the time of the move
across cultural boundaries and perceived competence.

H
(<]

There is no relationship between the age at the time of the
interview and perceived competence.

Ho

There is no relationship between length of time since the move
across cultural boundaries and perceived competence.

HO

There is no relationship between the length of time until
return to the home country and perceived competence.

H
o

There is no relationship between the children's perception of
their own competence, and the parents' perception of their
children's competence.

Ho

There is no relationship between the children's perception of
their own competence, and the parents' culture shock.

Ho

There is no relationship between the children's perception of
their own competence, and the children's culture shock.



CHAPTER 2

METHODOLOGY

The study was conducted at Michigan State University. At the time of
fall registration 1982, there were approximately 1640 foreign students
from 70 different countries among the 40,000 students. Most foreign
students that are accompanied by their families, as well as many US
students and foreign faculty live in university housing in three
distinct neighborhoods. Two elementary and one middle school of the
East Lansing school district serve these university housing areas.
Consequently, most of the children of foreign students and faculty, as
well as many children of US students attend these three schools. The
percentage of foreign children at the two elementary schools, Spartan
Village and Red Cedar, was in excess of 50% and LOX respectively.
Hannah Middlie School reported approximately 15% foreign students, East
Lansing High School 2%. Many foreign students with children report that
the support provided by these school is an important reason for choosing
MSU.

2.1 Subjects

In order to test the hypotheses stated above, five groups of children

and their parents were interviewed in their homes.

2.1.1 Subject Pool

Foreign Children. Information provided by the Office of International
Students and Scholars at Michigan State University indicated that there

20
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were 1640 foreign students enrolled in the fall term of 1982. Table 1
presents a summary of the information that was available regarding the

children of these foreign students.

Given the interest in studying six to twelve year olds, this table
presents the number of children born in 1969 and before, in each vyear
for 1970 through 1976, and in 1977 through the present. Further, it
indicates the number of families in which the six to twelve year old are
divided.

In an effort to corroborate the information provided by the MSU foreign
student office, an attempt was made to obtain the number of children of
foreign students enrolled in the two elementary and the one middle
school of the East Lansing School District which serve the population in
question. Table 2 Presents data from the one school that made these

data readily available.

As is obvious from the data presented in the two tables, there is no
consistency as to the number of children from different foreign
countries in the community. In part, this is due to the fact that some
students live outside the East Lansing school district, in part because
information was not available from all three schools. Further, there
are some visiting professors with families, whose children are not
included in Table 1.

US Children. Information provided by the University Apartments Office at
Michigan State University indicated 79 US families that had moved to MSU
since the spring of 1982, and were living in two-bedroom units (which
implies the presence of children).

2.1.2 Subjects Interviewed

Since representativeness could not be established, it was decided to
study families from Japan, Korea and Saudi Arabia, who represent

homogeneous groups with a large number of children, as well as a group
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Table 1

Children of Foreign Students at NSU by Country of Origin and Age

Country

Afghanistan
Australia
Bangladesh
Brazil
Chile
Eolumbxa
yprus
Dom Rep
Egypt
Gambia
Greece
Guyana
Honduras
India
Indonesia
Iran
| raque
Israel
Japan
Jordan
Kenya
Korea
Kuwait
Libia,
Malawi
Malaysia
Mali
Mexico
Namibia
Nepal
Nigeria,
Philippines
Turkey

Saudi Arabia
South Africa

Sri Lanka
Sudan
Taiwan
Thailand
Uruguay
Venezuela
Yemen
Zambia

TOTAL

<1969 70 71

—— NN

3

20

1

1
1 1

9 12

Year of Birth

72
1

17

73 7k 75

1
1 1 1
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70-76
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of families who were the

countries.

The

sole

representatives

of

their

respective

rationale for the selection of the groups is linked to

the source of support available to the children:

(a)

strong group
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Table 2

Children of Foreign St?gezts of NSY in One Elementary School

ast Lansing
Country Number of Students

Korea 14
gapan 1
gypt

Brazil

Taiwan

Israel

Malaysia

Ethiopia

India

Philippines

WL = 50NONO N

countries with 2 each
10 countries with 1 each

support

school; (b) presence of group

children

case of children who are solitary representatives

countries

case of

understanding

students as subjects.

their
page 37).
from the
and twelve
more than
(d) in the
the case

1982.

in

in

the US

parents participated in this study, "as presented in Table 3

the Saudi

support due

(c)

the children who even have their own
of
lack of group support in the
of their
cultures; and (d) staying within one's own culture in the
it the

with

case of

to sufficient numbers

the Japanese and Koreans;

respective
or

children. Furthermore, is researcher's

that there are no studies children of foreign

Forty-seven children (21 26 male) and
(cf.

both parents

female,

(a)
(b) at least one child between the ages of six
(c)

one child in this age group, only the eldest was interviewed,

The selection criteria were the following:
same country,
born in the same country as the parents, in the case of
case of foreign families, the intention to return, and (e) in

of US families, having moved to Michigan since the spring of
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2.2 Procedure

2.2.1 Contact with the Families

In the proposal for this study, the following was stated regarding the
procedure:
Once families are identified, they will receive a letter
cf. Appendix A, page 10{) inviting them to participate.
he letter yn‘l be followed by a telephone call. In the
case of families agreeing to participate, a time will be
set, and the researcher will visit the family at the
agreed upon time.
While this general procedure was followed, there were some notable

variations among the groups of respondents:

2.2.1.1 Saudi Group

From the end of October to mid May, contacts were cultivated with a
member of the board of Al-Farook Elementary School, which is maintained
by the Saudi Arabian Education Mission. Saudi children attend this
school [4] in addition to attending public school. During this period
of time, clarifications about the purpose and procedure of the study
were made, and finally, names and addresses of Saudi families were
obtained. Once this contact with the Saudi families was established,

there were no difficulties in receiving collaboration from them.

[4] The school apparently is open to children from other Arab speakin
countries; in addition, there is said to be another Arab schoo
maintained by Libya.
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2.2.1.2 Japanese Group

Access to the Japanese population was initially gained through the
Japanese Club. An explanation of the study similar to the one provided
in the letter to parents (cf. Appendix A) was translated and published
in the quarterly newletter of the Club. Furthermore, a list of the club
members as of Winter quarter 1983 was provided. The investigator was
not aware, however, that the Japanese school year begins during the
Spring, and that families with school age children return to Japan at
that time. Thus, only three families with six to twelve year old
children were located from the club 1list, all of whom agreed to
participate. These three families, in turn, provided names and
introductions to other families. All but one Japanese family, with
children appropriate for the study, present at MSU during the Spring and

Summer terms 1983, were included in this study.

2.2.1.3 Korean Group

A list of Korean families was obtained from the MSU foreign student
office and the Korean club. Letters were sent to those 21 families,
who, én the basis of their address and other information, could be
presumed to have children, though not necessarily of the appropriate
age, place of birth or intention to return home. Yet, it was surprising
that upon telephone contact, only one family admitted to having children
here and agreed to participate in the study. This one family opened the
door to two other families, one of which, in turn, indicated two other
families. The remaining two families were found after the researcher
had been legitimized through a Brazilian colleague of Korean descent, as
well as with the help of a US professor with contacts in the Korean
communi ty. A1l Korean families who met the criteria established above
are included in the study.
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2.2.1.4 Sole Representatives of Countries

Thirteen families, being the sole representatives of their respective
countries (or cultural groups within the country) were identified
through the help of the foreign student office, the English language
program of the United Ministries in Higher Education, neighbors,
friends, and colleagues. Ten families, from the following countries,
agreed to participate: Chile, Egypt, Hungary, India (Muslim), Nepal,
Poland, South Africa (Black, Indian), Sudan, Uruguay. Three families

refused to participate.

2.2.1.5 US Group

While the University Apartment Office provided 79 names and addresses,
only 12 families were found to meet the criteria listed above, and
testing was completed with only 10 families. One family declined
participation. In the case of another family, the research assistant
decided not to complete the child's interview, after the parents
explained that the child is two years behind in school due to attention
span problems.

2.2.2 Place of Interview

On the basis of contacts with teachers of foreign students in elementary
and middle schools, as well as with foreign parents and children
themselves, it appears that children are taught at school that they ‘'are
all the same' regardless of race, religion, or cultural background.
This seems to suggest that the school is a 'neutral' place, where the
children learn how to behave according to the norms and expectations of
the East Lansing environment. In contrast, the home may be considered a
place where the child explicitly retains his/her singular cultural

characteritics, neither being from here, nor (necessarily) staying here.
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This consideration is part of the reason for interviewing children in
their homes. A second, practical consideration regarding the place of
the interview relates to the difficulty in interviewing the children at
school, namely those of a bureaucratic nature. Thirdly, since a parent

was interviewed as well, the researcher had to go to the home anyway.

2.2.3 Interview Situation
The interview proceeded through the following steps:

1. Introduction and meeting the family; ex?lanation of the purpose
of the study; explanation of the voluntary consent form and
signing of the same. (cf. Appendix B, page 1

2. Interview of the Child.

1. uestionnaire, as presented in Appendix C (paae 109) or
ppendix D (page 121), for foreign and US children
respectively.
2. Presentation of the Pictgrial _ Scale for Perceived
Competence and Acceptance for goung Clnidren.

3. Interview of the Parent. In the case of intact families, the
preference expressed by the couple determined which parent was
interviewed. The reasons for the choice were noted in the
Post-Interview Observations (Appendix G, page 149).

uestionnaire, as presented in Appendix E (page 133) or
ppendix F (page 141), for foreign and US parents respectively.

L. Closing remarks, thanking the family for their participation,
?:king arrangements to communicate a summary of the results to
em.

5. After leavin the family, completion of the post interview
observations QAppendnx G, page lhB).

In order to assure guthenticity of the interviews, two interviewers were
used. Pareek &§ Rao refer to authenticity or accuracy in interviews as
the 'capacity of the interviewer to get unbiased and genuine responses
from the respondent' (1980, p. 128). According to these authors, four
major dimensions affect authenticity of interviews: (a) interviewer
background (the relevant dimension to present concern), (b) interview
and its setting, (c) respondent background, and (d) cultural background.
The investigator who is a citizen of a country other than the US,
conducted the -interviews with foreign children and their parents. A
North American, senior student in Psychology at MSU conducted the
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interviews with US children and parents.

2.3 Instruments

Two interview schedules were developed by the investigator, one to be
used with the children, one with the parents. Exploratory
questionnaires for children were developed initially on the basis of a
review of the literature. This instrument was tried out with a group of
seven children of foreign students, none of whom participated in the
final study. In light of the outcomes of the pilot interviews, as well
as upon consultation with experts in the field of foreign student study,
the instrument was modified and retested with another group of ten
children and ten parents, who also did not participate in the final
study. In addition, Harter's PSPCAYC was used with the children, and an
adaptation of Harter's Self-Report Scale of Intrinsic versus Extrinsic
Orientation in the Classroom was used with the parents. Furthermore, an
adaptation of a series of structured questions developed by Thornton
(1979) was used with both children and parents, and, finally, a post
interview observation scale was prepared.

2.3.1 Children's Questionnaire

A copy of the questionnaire for the children is presented in Appendix C
(page 109) and D (page 121) for foreign and US children respectively.
The questionnaires cover the following topics:

1. INTRODUCTION - Initially, an attem?t was made to explain the
scope of the study at a level adequate to the children's
comgrebensnon. The importance of the subject under study was
emphasized, and consent to record the interview was solicited.

2. PRELIMINARY QUESTIONS - Developed with the purpose to establish
ra portt_with the respondent. The questions cover personal
information.

3. SECTIONS dealing with (a) coming to the USA or to Michigan, ibg
food, (¢) language, (d) clothes, (e) playing, (f) home, (g
friends, and (h) school.

L. a SECTION with a series of structured questions which are
adapted from Thornton (1979). Thornton selected ten component
variables, considered typical as symptoms of culture shock 'on
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the basis of the researcher's interviews with, and observations
of foreign children and adults in this country [USA]" (p. 50).
To the extent that the purpose of the present study was to
investigate the children's perception of competence in the new
environment, questions related with feelings of pleasure,
enjoyment and happiness were included as well.

5. a SECTION asking the childrn to indicate three things liked and
disliked in their new environment. These responses were
matched to the information provided by the parents.

6. a last SECTION soliciting suggestions for a friend from home
coming to East Lansing. Implicitly, children's perceptions of

advantages and disadvantages of living in the new environment
should be revealed.

2.3.2 Parents' Questionnaire

A copy of the questionnaire for the parents is presented in Appendix E
(page 133) and F (page 1L41) for foreign and US families respectively.
The questionnaire covers the following topics:
1. INTRODUCTION - explaines the scope of the study once more to
the parents.

2. PRELIMINARY QUESTIONS - to establish rapport. The topics
covered deal with personal background of the family.

3. a SECTION of more systematic information about the family, and
the family members' moving experience.

L. a SECTION with a series of structured questions, similar to
those asked of the children. Questions related to the parents'
concern with their children's ability to speak their native
language, as well as future re-entry difficulties were added.

5. a SECTION soliciting suggestions for a friend from home -
similar to the one asked of the children.

6. a SECTION asking about things the child does and does not like.

7. the modified Harter scale, examining parents' perceptions of
their child's competence.

2.3.3 PSPCAYC

After a search of the literature for possible scales, The Pictorial
Scale of Perceived Competence and Acceptance for Young Children
(PSPCAYC), as developed by Harter and Pick (1981a,b) was selected. This

scale was developed for first and second graders. The decision to use
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this scale was made for three characteristics of it: (a) an implicit
assumption in the scale's construction that perceived competence is not
a global or unitary construct, (b) because the emphasis is on the
child's perception of his/her own competence, and (c) given the
potential problem with fluency in English, as well as the inherently
greater interest value of pictures (at the end of an already lengthy
interview). Thus, this version was used with all children through the
age of twelve. The PSPCAYC assesses the child's feeling of competence
in four different domains: cognitive competence, with an emphasis on
academic performance (doing well at school work, feeling good about
one's classroom performance); physical competence, with a focus on
sports and outdoor games (doing well at sports, preferring to play
sports rather than merely watch others play); and, social competence,
with regard to (a) peer relationships (having a lot of friends, being
easy to be liked), and (b) maternal emotional support and acceptance
(mother cooks the food child likes, mother 1likes to talk with the
child). A sample page of the PSPCAYC is presented in Appendix H (page
152), a complete list of the items is presented in Table 5, page 42.

2.3.3.1 Reliability of the Scale

Subscale reliability was reported by Harter (1981a, p. 91) for the
Perceived Competence Scale for Children. Working with groups of children
in various parts of the US, both a coefficient al/phs, testing internal
consistency, as well as test-retest reliability were determined.
"Across all samples, reliabilities [alpha] range from .75 to .83, .75 to
.84, .77 to .86, and .73 to .82 for the four subscales [cognitive,
social, physical and general self-worth], respectively". The
test-retest reliability coefficients were .78 for the cognitive
subscale, and ranged from .75 to .80, .80 to .87, and .69 to .70 for the
social, physical and general self-worth subscales respectively. For the
PSPCAYC Harter & Pike (1981b) report that coefficent alphes was
determined, ranging between .46 and .79 for the four subscales. They
suggest further that by combining the cognitive and physical subscales
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into one competence subscale, and the peer and maternal subscales into
one acceptance subscale, the reliability increases to .61 and .85
respectively. Considering that in the present study, the PSPCAYC was
used with a group of foreign children, between the ages of six and
twelve, the reliability tests were repeated. Cronbach's alpha and
standardized alpha were computed for each of the four subscales:
cognitive and physical competence, and peer and maternal acceptance.
Details are presented in Appendix | (page 154). The reliability
coefficients a/pha were .80, .60, .81, and .bLk for the cognitive
competence, physical competence, peer acceptance and maternal acceptance

scales respectively.

2.3.4L Parents' Perception of Children's Competence

Besides the PSPCAYC, there were other developments based on the original
PCSC. One of these is the Self-Report Scale of Intrinsic versus
Extrinsic Orientation in the Classroom. This scale was used as a basis
for a Parents’ Perception of Children’s Competence (PPCC) scale,
developed for the present study. An effort was made not to use a
two-choice format (true - false) in order to avoid socially desirable
responses. The scale ranges from 1 - not very much to 5§ - very much.
This version is composed of 14 items, as presented on page 139 (Foreign
Parent Interview Schedule), and on page 147 (US Parent Interview
Schedule) . As may be seen, there is a large number of questions dealing
with peer relationships. This was proposed as an attempt to restrict
the parents' perception to the domains of their home and neighborhood.
During the adaptation of this scale, ten couples responded to it in
trial form. Peer relationships were considered to be the most reliable
parent perception, since parents may or may not be well informed about
school activities. As Harter (1982) pointed out, peer popularity seems
to be ''directly related to the pupil's skill in sports" (p. 95). With
respect to the one item in the general self-worth domain, it was
introduced as an attempt to contrast with one question in the interview,
which states, 'Do you ever need the help of your child(ren) in social
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situations?'" Considering that many times, the children's proficiency in
the second language appears to precede and be superior to their parents'
proficiency, this item was intended to determine if a negotiation in
relation to independence occurs. Another aspect that needs to be
mentioned refers to the degree of convergence/discrepancy between a
child's perceived competence and an index of '"actual' competence.
According to Harter (1982, p. 96) this is "an interesting empirical
question in and of itself'. However, in neither Harter's original work

nor in the present study is the issue directly addressed.

2.3.5 Structured Questions Regarding Culture Shock

Two sets of questions, one for children, the other for parents, were
adapted from a Culture Shock Scale developed by Thornton (1979).
Thornton defines cultural shock as 'incapacitating reactions experienced
upon encountering unfamiliar culture-bound situations" (p. 50). The
Culture Shock scale was part of a broader questionnaire whose primary
objective was 'to gather information which describes the overall
conditions of education of foreign children in the selected East Lansing
public elementary and middle schools" (p. 6). Thornton reports that
satisfactory face validity for the instrument was achieved through
comments and reactions of various experts and professionals, and that
the questionnaires were pilot tested. The children's version was tested
with seven 9th grade and six 3rd grade foreign students of the East
Lansing schools; the parents' version was tested with nine foreign
students attending advanced reading classes of the English Language
Center at Michigan State University. The children's version originally
contained ten components focusing on feelings of loneliness, isolation,
anxiety, and longing for the home country. The items were selected and
accepted as referring to typical symptoms of culture shock ''on the basis
of the researcher's interviews with and observations of foreign children
in this country" (p. 50). The reliability of this ten item scale,
using Cronbach's alpha, was .71.



33

2.3.5.1 Children's Version

The adaptation of the children's version for the present study
maintained the components focusing on feelings of loneliness, isolation,
anxiety and longing for the home country. Because not only
incapacitating reactions, but also feelings of competence were
considered in the present study, the present version resulted in 18
items. For example, besides the item '"Do you ever feel that you do not
have any friends'", the following item was added, ''Do you ever feel that
you have a lot of friends'". Items relating to feelings during class
discussions or strict classroom interactions were substituted by items
related to feelings of loneliness or happiness at home, English
proficiency, preference for native language versus English, and the
desire to play with children from the home country. The style of the
items was modified so as to fit the interview format of this study.
Again, face validity of the scale was obtained through comments and
reactions of experts and professionals, including the creator of the
original scale, as well as through pilot testing the scale with ten
foreign children. A list of the items is presented on page 117 (Foreign
Child Interview Schedule), and on page 128 (US Child Interview
Schedule) .

2.3.5.2 Parents' Version

The original parents' version of the culture shock scale contains 12
items. The instructions differ from those of the children's version, in
that adult respondents were asked if they perceive their school aged
child(ren), their spouse, and themselves to experience any of the
reactions for a prolonged period of time. The selection criteria and
face validity were the same as in the children's version. Reliability
coefficients were .788, .795. and .750 for the respondents’' children,

the respondents' spouse and the respondents themselves respectively. A
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list of the items of the adapted version, which contains 24 items, is
presented in Table 136 (Foreign Parent Interview Schedule), and on page
144 (US Parent Interview Schedule) with correspondingly less items. As
in the children's version, negative and positive items were used, their
style modified to fit with the interview format. Face validity was
established as in the children's version; again, this scale was pilot

tested with ten foreign couples.

2.3.6 Post Interview Observations

Lastly, in Appendix G (page 149) a post interview observation schedule
is presented, used as soon as possible after having left the home of the
family being interviewed. The last part of the post interview
observation schedule lists a series of questions adapted from the
Preschool Observational Scale of Anxiety (Glennon & Weisz, 1978), as
presented on page 150. It was used to register children's expression of
anxiety. Although this scale is developed as a ''way of assessing
situationally induced anxiety in children who are too young to
accurately report their internal states" (p. 1246), it was used here
because some of the foreign children may not be sufficiently fluent in
English to express themselves when interviewed.

2.4 Analysis of the Data

Major independent variables considered were the five groups being
compared, length of time since arrival and length of time wuntil
departure, as well as sex and age. Major dependent variables were the
responses to the Pictorial Scale of Perceived Competence and Acceptance
for Young Children (PSPCAYC); Parents’ Perception of Children’s
Competence (PPCC), an adaptation of the Self-Report Scale of Intrinsic
versus Extrinsic Orientation in the Classroom (Harter, 1981b); as well
as to culture shock scales for children and for parents, adapted from
Thornton (1979) .
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2.4L.1 Reliability of the Scales

For the PSPCAYC, face validity was accepted as reported by Harter & Pike
(1981b) . Subscale reliabilities were recomputed, because a population
with different characteristics was used. Since the other three scales
constitued major adaptations of previously published scales, cluster and
reliability analyses were undertaken, in order to determine viable

subscales. These analyses are reported in the next chapter.

2.4.2 Testing of Hypotheses

Considering the fact that the total number of subjects of the study was
relatively small, and, furthermore, that no random or representative
sample could be taken, non-parametric statistics were used for the
testing of the hypotheses. The first two hypotheses call for group
comparisons, which were done with the Kruskal-Wallis one-way analysis of
variance. The remaining seven hypotheses call for relationships, which

were established with Spearman rank correlations.



CHAPTER 3
RESULTS

The presentation of the results is divided into six major sections. The
first presents descriptive data, summarizing the characteristics of the
population studied. The next four sections deal with the four scales
used in this study (the competence and culture shock scales for children
and parents respectively). Since three of the scales, the Parent's
Perception of Childrens' Competence, as well as the two culture shock
scales, were adaptations of previous yersions. additional analyses were
done to determine their suitability: Cluster analyses of these scales
were conducted to identify meaningful subscales; reliability analyses
determined the appropriateness of these subscales. In the last section,
the results of the testing of the hypotheses of this study are
presented.

3.1 Characteristics of the Population Studied

Table 3 presents an overview of the distribution of the respondents in
terms of characteristics of their families, and table L presents an
overview of the distribution of the respondents in terms of personal

charcteristics.

Children from 47 families, and one or both of their parents participated
in this study.
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3.1.1 Family Characteristics

Of these families, ten were from Saudi Arabia, ten from Japan, seven

from Korea,

ten were the sole

representatives of their respective
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countries (or cultural groups within the country) with children, and ten

were US families who had recently moved to Michigan.

Discounting the four single parent families, half of the parent
interviews were conducted with the mother, twelve with the father, and
ten with both parents. The Saudi group constituted an exception in that

more than half of the interviews were conducted with both parents.

Considering the parents' occupation, it may be noted that all fathers
were either studying or working as post-doctoral fellows or faculty,
while nearly two thirds (31/47) of the mothers indicated that they were
staying at home. Six others indicated non-university related work.
Four of the families (two from the US, one each from Japan and the
solitary group) were single parent families.

Considering the length of stay in Michigan prior to the interview, it
may be noted that about 20% of the respondents had arrived within the
past six months, and more than half within the past year. The mean time
in Michigan prior to the interview is longest for the Saudi and solitary
groups (nearly two years), least for the Japanese group (less than one
year) .

Considering the time length of stay in Michigan after the interview, it
may be noted that of those who had an idea about when they would leave,
about one fourth were leaving within the next three months (one
Japanese, one Korean, and one solitary family left within the week after
the interview). The mean number of expected months remaining in
Michigan was highest for the Saudi group (nearly another three years),
the lowest for the Japanese (less than one year).

Twenty-one of the children interviewed were female, 26 were male. Among
the Saudi, Japanese and US groups, more boys were interviewed; among the
Korean and solitary families, more girls.
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Table 4
Summary of Personal Characteristics of Respondents
Characteristic Saudi Japanese Korean Solitary us Total
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3.1.2 Respondent Characteristics

As indicated in the selection criteria (cf. page 23) at the time of the

interview, the children were between six and twelve years old. As shown
in Table k4, the mean age is highest for the Saudi children with 9.4

years, followed by the children of the solitary families (9.0),

Koreans (8.3), Jspanese (8.2) and lastly the US families, with 7.7
years. Families with between one and five children were encountered.

None of the Saudi and Korean families had less than two children, none
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of the the Japanese or US families had more than three. The mean number
of -children is 3.5 among the Saudi families interviewed, 2.9 for the
Korean, 2.2 for Japanese and solitary families, and two children among
the US families. Considering the birth order of the children, 27 were
the oldest, four were neither the oldest nor the youngest, eight were
the youngest, and eight had no siblings.

Considering the age of the children at the time of arrival in Michigan,
all of the children interviewed were four years of age or older at the
time of arrival. More than half were between the ages of four and
seven, the mean age for the total group being 7.2 years. The Saudi
children showed the highest mean age, with 7.9 years, the US children
the lowest with 6.7 years.

3.2 Children's Perception of Own Competence

In the following, results of the application of the Pictorial Scale of
Perceived Competence and Acceptance for Young Children (PSPCAYC) will be
presented. This scale is comprised of two dimensions: general
competence and social acceptance; the former includes cognitive and
physical competence, the latter peer and maternal acceptance. A sample
page of this scale may be found in Appendix H (page 152). As may be
noted, the scale ranges from '1" - not very competent to '4' - very
competent. Following the indications of the authors of the scale
(Harter & Pike, 1981b), the results will be presented in two steps: (a)
means are presented for each of the 24 items in Table 5, (b) items are
grouped and scores for the four subscales are presented in Table 4. In
each case, means are presented for all subjects, as well as broken down
by cultural background.

3.2.1 Mean |tem Responses by Cultural Background

A comment needs to be made regarding the cognitive competence subscale.
Table 5 presents means for each of the 24 items of the PSPCAYC. | tems

¢
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number two to five, involving school, reading, writing and spelling,
elicited spontaneous responses on the part of some of the foreign
children in the sense that they differentiated between the US school and

their home school.

While some of the children who so responded did not go to school at home
prior to coming to Michigan, the children of the Saudi group attend
their own school besides the US public school, while in the case of the
Japanese group, parents follow the Japanese curriculum at home while in
the US.

As may be noted from Table 5, item means for all subjects range
between 1.87 and 3.75. The means are generally higher (3.02 to 3.75)
for the cognitive and physical competence, as well as the peer
acceptance, than for maternal acceptance (1.87 to 3.30). The means for
the cognitive competence items referring to the native environment range

from 3.38 to 3.77.

3.3 Parents' Perception of Children's Competence

in the following, results of the application of the scale of Paprental
Perception of Children’s Competence (PPCC) will be presented. As was
indicated on page 31, this scale was adapted by the author from the
Self-Report Scale of Intrinsic Versus Extrinsic Orientation in the
Classroom (Harter, 1981b). Considering that this new parents' scale
lacks any indication as to structure and reliability, a cluster analysis

as well as a reliability analysis were conducted.

3.3.1 Mean Item Responses by Cultural Background

Item means are presented in Table 6 for all subjects, as well as
broken down by cultural background. Furthermore, the Kruskal-Wallis [5]
one-way analysis of variance was used to compare the groups. The items

are presented in the order suggested by the cluster analysis below. The
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Table §
The PSPCAYC: Mean Item Responses by Cultural &roup
Saudi Japanese Korean Solitary USA Total
Cognitive Competence
ﬁood wiﬁb Numb:rs hoo! . 8 18 3.58 .gg .28 .kg
ngs c . . . . . .
Knows things at school (FR) 3.75 (8) é © .00 (3 °-2 2 2
Reading by her/himself . . § 2.&3 .10 3.50 .
Reading by her/himself (FR) 3.60 (10) g.g (9) .00 (3) . 8 L) ~-- .
Writing words .80 .80 Z.Ib .5 3.40 .§§
Writing words (FR) - bo (10) g.hb (99 L.00 (3) 3. g w "-- .
SBe)1ing words (R) 8 @ R LR 1w 2P 48
Adding Numbers ; 38 3.20 .50 3.40 .27
Physical Competence
ingi hi 1f .70 .70 . 0 0 .
13t R o S S /SN o S - S ¢
Bouncing the ball .ZO .50 A .60 . k0 .
Sknpgnng .60 .10 o . .zo .
Run fas .;0 .10 i .50 .10 .gb
Jump rope .30 .50 . . .10 .30
Social Competence - Peer Relations
i 1 . .60 b 'S .30 b0
Kids hare Soys with RT3 - 5t R it < S
respondent .
Friends to play ?amesvwnth 2.80 .60 b .20 . kO 0
friends on the ? ayground .00 .60 .g .10 b0 . ;
Gctstgztegigg play with 3.5 30 . .50 .90 .
Kidg want to sit next to 3.60 3.00 3.29 2.80 2.60 3.0k
respondent
Social Competence - Naternal Acceptance
M. allows res?opdent to eat 2.30 2.30 2.29 2.0 2.00 2.26
dinner at friends house
M. takes respondent to 3.50 2.50 3.00 3.20 3.10 3.06
places liked
M. cooks preferred food 2.&0 2.80 ?.lh 2. 2.?0 2.02
A. reads to respondent .20 l.;O .Zl 2. 8 2.10 .8?
M. allows rcs?ondent to 1.67 2.30 1.43 1. 2.20 1.
stal overnight at friends hguse
M. talks with respondent 3.80 3.00 3.29 2.90 3.50 3.30

item response scale ranged from "1 - not very much" to "5 - very much".

[5] The Kruskal-Wallis one way analysis of variance is a non-parametric
test, based on the rank order of the individual subject scores. Unless
otherwise noted, all group comparisons are computed with this statistic.
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In general, no significant differences were found between the groups on
the the with item PHI3 a
significant difference was found in the sense that parents of Korean and

items of scale. However, respect to

solitary children agreed less often that "my child's friends are mostly

from our own country'.

3.3.2 Cluster Analysis of

Considering the limited

the Scale

number of

subjects (n = 47), as well as the

theoretical assumptions underlying a factor analysis, it was decided

use the cluster analysi

s to determine the internal structure of the

to

My
My
Ry
My
My
My
My
My
My
My
My
My
My
My

Table 6

PPCC: Mean Item Responses by Cultural &roup
Saudi Japanese Korean Solitary USA

child seems to like living
in East Lansing
child seems to like school

child likes to do school work
child likes new activities

child's friends have mostly
a different natinality
child likes sports

child prefers to figure out
problems on herhis own
child enjoys being with
friends

child prefers to play in
sgqrts. rather than watch
child relies on others for
he]g and guidance

child has difficulties in
making friends

child prefers to play alone

child prefers to watch,
rather than play in sports
child's friends are mostly
from our own country

1 = not

PHOY &.22 L.80 L9 B
PHO2 4.60 .50 L.43
PHO3 4.10 3.60 h.b3
PH12 4.B80 h.20 L.57
PHOS 4.20 3.n 3.43
PH10 4.30 4.50 L.
PHOL 4.20 3.90 3.43
PHOB 4.90 k.10 4.57
PHI14 4.00 4.20 4.29
PHO6 2.80 2.80 3.57
PHO7 1.10 2.60 1.1
PHI1 1.20 1.70 !.h3
PHO9 2.50 2.10 2.00
PH13 2.70 3.60 2.43

very much === § = very much

L.80
5.00
L.00
h.10
L.60
L.60
3.90
4.80
4.50
3.00
2.00
1.40
1.90
1.30

4.30
k.20
3.60
L.60
3.30
4.30
3.40
L.60
4.60
3.00
2.10
1.90
1.60
2.90

Total
4.57
L.55
3.92
k.45
3.76
b.47
3.79
L.60
.32
3.00
1.92
1.53
2.02
2.60
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scale. The BMDPIM cluster analysis of variables program (Dixon & Brown,
1979) was used to analyze the data. This analysis is based on a measure
of similarity or association between the variables. In the present
analysis, the actual value of the correlation is used to this end, while
the maximum distance method was used to form the clusters. The results

of the analysis of the Parents’ Perceptions of Children’s Competence
scale are presented in Figure 2 .

The numbers in the cluster diagram represent the recoded measures of
similarity, i.e. values of the correlation [6]. "The first number in
each line is the measure of similarity of the variable to the left of
the line with the one immediately below it, the second is with the
second variable below it, etc." (Dixon & Brown, 1979, p. 627). A
formal cluster is determined on the basis of the similarity of any two
clusters of variables. ‘'"Initially, each variable is considered a
cluster comprised of one variable. At each [subsequent] step, the two
most similar clusters are joined to form a new cluster, until a single
cluster is obtained that contains all the variables" (Dixon & Brown,
1979, p. 623). The clusters are demarkated by horizontal and diagonal
lines.

The following clusters are suggested by the results of the analysis:
Cluster 1 is comprised of items PHO1 (child seems to like living in East

Lansing) and PHO2 (seems to like school).

Cluster 2 is formed by items PHO3 (likes to do school work) and PH12
(likes new activities).

Cluster 3 includes items PHO5 (friends have mostly a different
nationality) and PH10 (likes sports).

Cluster 4 involves items PHOL (prefers to figure out problems on her/his

[6] For reasons of space, see Figure L, page 62 , for the scaling of
the correlation values.
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Figure 2
PPCC: Veriable Cluster Analysis

My child seems to like living PHO1 80766 k3 57 60 45 50 40/6k 51 52 53 k1/’
in East Lansing // / //
My child seems to like school PHO2 /7L 4B 57 57 60 69 h;/£9 L2 43 49 35/
My child likes to do school work  PHO3 '€§7§§-§§7§3-§§-§§7§5 27 35 47 2;//
My child likes new activities PH12 /él 59/51 51 5;/(5 28 33 53 b;//
My child's friends have mostly PHO5 '557£2 62 65/?1 L3 38 Lk 17//
a different nationality // // //
My child likes sports PH10 /54 57 7}/56 51 23 37 29/
My child prefers to figure out PHOL '35735743 45 36 W 39//
problems on her/his own // // //
My child enjoys being with friends PHO8 /6;/38 38 45 38 2?/
My child prefers to play in sports PHI4 /(h 49 36 15 36//
rather than watch "~ //
My child relies on others for PHO6 52 56/49 &;/
help and guidance -___//
My child has difficulties in PHO7 6k/52 61/
making friends // //
My child prefers to play alone PH11 /61 6;/
My child prefers to watch, rather  PHO9 -257/
than play in sports /
My child's friends are mostly PH13 /

from our own country

g?te: Tree printed over correlation matrix (scaled O - 100) .
ustering is by maximum distance method.

own) and PHOB (enjoys being with friends).

Cluster § adds
to cluster & above.

item PH14 (prefers to play in sports rather than watch)

Cluster § consists of items PHO7 (has difficulties making friends) and
PH11 (prefers to play alone).
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Cluster 7 adds item PHO6 (relies on others for help and guidance) to
cluster 6 above.

Cluster 8 is formed by items PHO9 (prefers to watch sports, rather than

play) and PH13 (friends are mostly from own country).

Besides these eight '"elementary'" clusters, the results of the cluster
analysis suggest additional, larger clusters, formed by the elementary

ones:

Cluster 9 formed by cluster 2 and 3.
Cluster 10 formed by cluster 9 and cluster 5.

Cluster 11 based on clusters 7 and 8.

3.3.3 Reliability of the Sub-Scales

The results of the cluster analysis of the scale Parents’ Perception of
Children’s Competence present a division into some eight 'elementary'
clusters, which may be combined such that the division may be reduced to
three distinct, major clusters. Each of these major clusters defined a

subscale of the Parents’ Perception of Children’s Competence.

The strategy for testing the reliability of the subscales suggested by
the cluster analysis is as follows: Initially, all the items in the
major clusters are considered to be a subscale, whose reliability is
tested. Next, the items of the minor clusters that compose a major
cluster are considered to be a subscale and are tested for reliability.
The objective is to find the largest number of items, i.e. the largest
cluster, that makes up reliable subscale. A summary of the results is
presented in table 7, complete results are in Appendix K (page 163).
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3.3.3.1 Perception of General Adaptation

The first of the three clusters, number 1, consists of two items: PHOl -
child seems to like 1living in East Lansing and PHO2 - child seems to
like school. Therefore, only the correlation coefficient between these
two items is considered. As may be noted from Appendix J-1 (page 160),
the coefficient is r = .61 (h =37, p< .01). On the basis of these
cluster and reliability analyses of the Psrent’s Perception of
Children’s Competence, scale, the following subscale, General
Adaptation, is accepted:

1. PHOl - seems to like living in East Lansing

2. PHO2 - seems to like school

3.3.3.2 Perception of Social Competence

The second of the three clusters, number 10, consists of seven items;
the reliability coefficient alpha is .69. As the item-total statistics
suggest, six of the items contribute positively to a scale suggested by
cluster 10, while one of the items (PH12 - child enjoys new activities)
does not add to the overall scale (i.e., the reliability coefficient
would jncrease slightly to .69 if the item were deleted). As the
cluster analysis indicated, cluster 10 is composed of two clusters, 5
(consisting of three items) and 9 (consisting of four items). Separate
reliability analyses indicate a reliability coefficient alpha = .62 and
.65 respectively. All three items contribute positively to cluster 5,
while item PH12 distracts from cluster 9 (deleting the item would
increase the reliability coefficient to .67). On the basis of these
reliability analyses, this second subscale, Social Competence, is formed
by the following items:

1. PHO3 - likes to do school work
2. PHO5 - friends have mostly a different nationality
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3 PH10 - likes sports

L. PHO4 - likes to figure out problems on her/his own

5. PHOB - enjoys being with friends

6. PHIL - prefers to play in sports rather than watch
As suggested by the reliability analysis, item PH12 (child likes new
activities) was excluded from this subscale, as it does not contribute
to its reliability, nor does it add to it conceptually. Furthermore,
rather than dividing these six items into two subscales, they are kept
together, because, on the one hand, the overall reliability for the six
items is better than the reliabilities for the two scales, and, on the
other hand, there appears no conceptual justification to separate the
items. As may be noted, the six items in this second subscale relate to
three domains pointed out by Harter: cognitive, physical and social. As
they do not form different subscales, it leads to the same problem
pointed out by Harter (1981a, p. 4) with respect to the PSPCAYC, where

Harter's own conceptualization of domains was not confirmed.

3.3.3.3 Perception of Peér Acceptance

The third cluster, number 11, consists of five items; the reliability
coefficient is .4h. While four of the five items in the scale
contribute positively to the reliability, deleting item PHO6 (relies on
others for help and guidance) would increase the reliability to .50.
Considering only cluster 7, which contains a subset of three items of
cluster 11, a reliability of .362 may be observed; again, deleting item
PHO6 would increase the reliability of the scale with the remaining
items. Based on these reliability analyses, the third subscale, Peer
Acceptance, is formed as follows:

1. PHO7 - has difficulty making friends
2. PHI11 - prefers to play alone
3. PHO9 - prefers to watch, rather than play in sports

L. PH13 - friends are mostly from our own country
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Table 7
PPCC: Summary of Reliability Analyses

ITEM-TOTAL SCALE SCALE CORRECTED
STATISTICS MEAN VARIANCE I TEM- SQUARED ALPHA

IF ITEM IF ITEM TOTAL MULTIPLE IF ITEM

DELETED DELETED CORRELATION CORRELATION DELETED
Reliability Analysis for Scale ( CLUSTER 10 )
PHO 25.6 15.8 .321 .2 .
PH 3 .58 8 gél .§§o ST 1
PHO 25.806 12. .E 431 .601
PH1 2 .é lh 2 . g .h .622
5283 % 108 123 'éh '2 230
PH14 25. L4 m.é% ‘300 1333 655

ALPHA = .68975 STANDARDIZED ITEM ALPHA = .68546
Reliabilit Anal sis for Scale ( CLUSTER 09 )
PHO N 14 k4

e 12. 389 10 R34
5 N R B A

PH1 389 6.130 .527 3 9
ALPHA = .64737 STANDARDIZED ITEM ALPHA = 64490

Reliability Analysis for Scale ( CLUSTER 05 )

PHOL .88 2. g Y| .210 N

PHOS8 .lzg 2.§ E Jhk2 212 .héé

PHIL .5 2.25 .383 147 .5
ALPHA = ,60271 STANDARDIZED ITEM ALPHA = .62036

Reliability Analysis for Scale ( CLUSTER 11)

st & W owom o

! 1T £ B 3 T B

PH1 .b32 7.530 .253 a .g g
ALPHA = ,39012 STANDARDIZED ITEM ALPHA =  LL145

Reliability Analysis for Scale ( CLUSTER 07 )

PHoy Ll L )¢ £ A

PH1 4.865 3.509 .2 .099 .09
ALPHA = .30657 STANDARDIZED ITEM ALPHA = ,36249

As suggested by the reliability analysis, item PHO6 was not included,
since it detracts from the reliability of the subscale, as well as from
the conceptualization of the scale. This subscale may be seen as a
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complement to the Peer Acceptance subscale of the PSPCAYC.

3.4 Culture Shock in Children

In the following, results of the application of the structured questions
regarding culture shock in children will be presented. As was indicated
on page 33, this scale was adapted by the author from Thornton's Culture
Shock Scale (1979). Again, since this new version lacks any indication
as to structure and reliability, both cluster and reliability analyses

were performed.

3.4.1 Mean Item Responses by Cultural Group

Item means are presented in Table 8 for all subjects, as well as
broken down by cultural background. Furthermore, the Kruskal-Wallis
one-way analysis of variance was used to compare the groups. The items
are presented in the order suggested by the cluster analysis below. The
scale ranges from "1 - all the time" to "3 - never". |In general, there
are no significant differences between the groups with respect to the
structured questions regarding culture shock in children. However, with
respect to three items, significant differences were observed: C69 -
Saudi and solitary children indicated significantly less that they
disliked being spoken to in English than Japanese or Korean children.
C72 - Likewise, Saudi and solitary children indicated significantly more
often that they liked to speak English. And, C84 - solitary and US
children indicated significantly more often that they felt lonely while

in school.

3.4.2 Cluster Analysis of the Scale

In order to analyze the children's culture shock scale, the same BMDPIM

procedure as described in the previous section, was used. The results
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Do you (ever) ...

..feel that you have
a lot of friends

..like to speak -- rather
than English

..dislike going out with-
out your famllz

..feel happy at home

..want to play only with
children from --
..miss your friends
from --
..want to go back to --

..enjoy going out without
your family .
..think will miss Ameri-
can friends when home
..enjoy to speak English

..eNjo ople speakin
toj¥gup?nptngl?sh 9
..feel happy in school

..dislike people.sgeaking
to you in Englis

..feel lonely while at
home here in USA

..want to pla¥ only with
American chiidren

..miss food from ---

..feel have no friends
..feel lonely while in
school

cé7
c8o
C74
c70
€713
7
€719
cé8
N
€72
€76
€15
cé9
(23]
c78
c82
c83
c8uL

Table 8
Culture Shock in Children: Mean Item Responses by Cultural Group

Saudi Japanese Korean Solitary

1.30
2.00
1.60
1.70
2.50
1.33
1.60
2.70
1.90
1.20
1.30
1.10
2.80
2.70
2.40
2.70
2.70
3.00

1 = all the time --- 2 =

1.50
1.90
2.10
1.60
2.60
2.00
2.00
2.30
1.56
1.80
1.50
1.30
2.30
2.50
1.75
2.00
2.60
2.90

some of the time --- 3 = never

1.7
1.86
1.86
1.29
2.14
1.86
2.00

PR
1.7
1.57
1.7
1.43
2.14
2.86
2.43
2.1
3.00
2.7

1.80
2.40
2.40
1.40
2.50
1.70
1.70
2.30
1.80
1.10
1.20
1.20
2.90
2.70
2.20
2.20
2.50
2.40

UsA

1.50
2.10
1.20
2.33
1.50
2.10
2.20

Total

1.55
2.05
2.02
1.45
2.43
1.67
1.87
2.34
1.75
1.4
1.4
1.26
2.56
2.59
2.20
2.28
2.68
2.68

are presented in Figure 3 .

The

the items of this questionnaire:

following clusters were generated from
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Cluster 1 is formed by items C67 (feels to have a lot of friends) and
C80 (prefers to speak native language).

Cluster 2 adds item C74 (dislikes going out without the family) to
cluster 1.

Cluster 3 consists of items C70 (feels happy at home) and C73 (want to

play only with children from home country)

Cluster 4 composed of items C77 (misses friends from home country) and
€79 (wants to go back home) .

Cluster &§ comprised of items C68 (enjoys going out without the family)

and C71 (thinks will miss American friends after return).

Cluster 6 is formed by items C72 (enjoys speaking English) and C76
(enjoys being spoken to in English).

Cluster 7 adds item C75 (feels happy in school) to cluster 6.

Cluster 8 consists of items C69 (dislikes being spoken to in English)
and C81 (feels lonely while at home here in the USA).

Cluster 9 consists of items C78 (wants to play only with American
children) and C82 (misses food from home).

Cluster 710 is formed by items C83 (feels to have no friends) and C84
(feels lonely while in school).

Besides these elementary clusters, the following expansions are
suggested by the results presented in Figure 3 :

Cluster 11 joins clusters 2 and 3.

Cluster 12 adds cluster 4 to cluster 11,

Cluster 13 is formed by clusters 5 and 7.

Cluster 14 consists of clusters 8 and 9.
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Cluster 15 adds cluster 10 to cluster 14,

3.4L.3 Reliability of the Sub-Scales

The results of the cluster analysis of the structured questions
regarding culture shock in children suggest a division into some ten
'elementary' clusters, which may be combined such that the division may
be reduced to three distinct, major clusters (numbers 12,13, and 15
above). Using the same strategy as presented above (page L6),
reliability analyses were undertaken with the items in the clusters, in
order to determine their significance. A summary of the results are
presented in tables 9 and 10; complete results are reported in

Appendix L (page 167).

3.4.3.1 Linkage to Own Cultural Group

The first of the three clusters, number 12 above, consists of seven
items; the reliability coefficient alpha is .kL6. While five of the
items contribute positively to the scale suggested by the cluster, the
deletion of two items would increase the reliability of the scale: (a)
deleting item C67 (feels to have a lot of friends) would increase the
reliability to .49; (b) deleting item C77 (misses friends from home)
would increase the index to .50. Considering only cluster 11, a subset
of 5 items of cluster 12, indicates a reliability of .4lL; deleting item
C67 would increase the reliability to .49. Considering only cluster 02,
2 subset of three items of cluster 11, indicates a reliability of .31,
with all three items contributing positively to the scale. On the basis
of the cluster and reliability analyses, the first subscale of the Child
Culture Shock scale, [inkage to Own Cultural G&Group, is formed as
follows:

1. C80 - prefer to speak native language
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Culture Shock
Do you (ever) ...
..feel that you have cé67
- a lot of friends

..like to speak -- c8o
rather than English

..dislike going out C74
without your family

..think will miss Ameri- C70
can friends after return

..want to play only with C
childrenpfrzm =y 3

..miss your friends C77
from --

..want to go back to -- (79
..on{oy going out with- C68
out your family

«.think will miss Ameri- C71
can friends when home

..enjoy to speak English C72

..enjo ople speaking (76
tongup?anngl?:h v

..feel happy in school Cc75

..dislike pco?le speak- C69
ing to you in English

..feel lonely while at CB81
home here in USA

..want to play only with C78
Anericanpch¥ldrcz

..miss food from --- €82

..feel have no friends (€83

..feel lonely while in CBhk
school

Figure 3
in Children: Variable Cluster Analysis

56/5?/5# h;/h7 5;/36 51 bl 56 65 46 58 46 Lk 49 3?//
/5;/46 59/(2 6;/(1 31 36 L2 47 52 39 42 51 60 k}//

/ / /
/£9 5;/52 5;/53 33 49 L6 W5 L] L3 36 57 56 hg/

6}/(1 59/(0 L3 47 55 56 43 k6 37 55 46 57//

/‘7 6?/;5 31 43 LY bb 65 45 k2 51 W) 6?//

'35745 bh 71 71 48 k2 b 37 38 38 5’//

/;6 28 52 49 38 46 48 27 38 37 5?//

69/51 51 39/56 43 42 64 59 5;//
/{9 51 69/‘7 59 59 48 42 h}//

------- / /
8 2 L &L
2/13/32 39 51 ko 45 53/

/4;/49 L3 60 L9 k9 k?//

/(b k9 55 43 55 39//

................ /
59/51 5}/kk 5;/
/§6 59/46 59//
'ag;é. Y4
//

/1 w3/

----//

61/

//
/

!?te: Tree printed over correlation matrix (scaled 0 - 100).
ustering is by maximum distance method.

2. C74 - dislike going out without own family
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c73 -
€77

6. C79
As suggested

v & w

of friends) was excluded from this subscale, as it distracts
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feel happy at home
want to play only with children from same country
miss friends from home

want to go back to home country

by the reliability analysis, item C67 (feel to have a lot

reliability, and since it does not add conceptually.

form

the

Culture Shock

ITEM-TOTAL
STATISTICS

Reliability

CSZ

ALPHA =
Reliability

80
C74
cgo
€73

ALPHA =
Reliability
8
C74
ALPHA =

(zlgzlslslgl

Table 9
in Children: Summary of Reliability Analyses: Cluster 12
SCALE SCALE CORRECTED
MEAN VARIANCE E SQUARED ALPHA
IF ITEM IF ITEM To MULTIPLE IF ITEM
DELETED DELETED CORRELATION CORRELATION DELETED
Analysis for Scale ( CLUSTER 12 )
11.64 . .01 .0 L8
ll.lgé 2.818 .2o§ .lgg .AIS
11.2 4.2 g .21 .0 40
}é.gkz 2. 8 .222 02 g .hoa
10:580 h' 28 803 Zééz Iééu
11.419 .05 460 .382 .283
L4832 STANDARDIZED ITEM ALPHA = 46211

Analysis for Scale ( CLUSTER 11)
2 .0 .0 "
SRS B R B
S . %
7.22 :Eé 131? .23 .
.4h570 STANDARDIZED ITEM ALPHA = . LLLL3
Analysis for Scale ( CLUSTER 02 )

e onE ol gy

.31326 STANDARD | ZED ITEM ALPHA = .31096
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3.4.3.2 Linkage to New Environment

The second cluster, number 13, includes five items, and presents a
reliability of .60. All items contribute positively to the overall
reliability. Considering only cluster 7, a subset of three items of
cluster 13, presents a reliability of .82, again, all items contribute
positively to the overall reliability. Accordingly, this subset was

accepted as the second subscale, [inkage to New Environment, as follows:

1. C72 - enjoy to speak English
2. C76 - enjoy being spoken to in English
3. C75 - feel happy in school

3.4.3.3 Need for Companionship

The third major cluster, number 15, consists of six items, presenting a
reliability of .37. Five of the items of this cluster contribute
positively to the overall reliability, while the deletion of one item
(C69: dislikes being spoken to in English) would increase the
reliability to .405. Considering only cluster 14, a subset of three
items of cluster 15, reveals a reliability of .31; again, deleting item
C69 would increase the reliability of this subset to .42. This third
subscale, Need for Companionship, consists of the following five items:

1. C81 - feel lonely while at home in USA

2. C78 - want to play only with US children

3. (82 - miss food from native country

L. €83 - feel to have no friends

5. C84 - feel lonely while in school
As suggested by the reliability analysis, item C69 was excluded, since
it contributes neither statistically, nor conceptually.
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Table 10

ulture Shock in Childre
Summary of Rehalnlrty Analyses: Clusters 13 and 15

ITEM-TOTAL SCALE SCALE  CORRECTED

STATISTICS MEAN VARIANCE ITEM- SQUARED A
IF ITEM IF ITEM TOTAL MULTIPLE IF
DELETED DELETED CORRELATION CORRELATION DEL

Reliability Analysis for Scale ( CLUSTER 13)
cé68 .1R0 2.30 .12 .0
5 o o W
C % . 2.0 436 470
C 2. 0 2 ? b ? b g
C/5 .689 2.2 ' A
ALPHA = 53371 STANDARDIZED ITEM ALPHA
Reliability Analysis of Scale ( CLUSTER 07 )

# B @ @ i
81

ALPHA = .81399 STANDARDIZED ITEM ALPHA
Reliability Analysis of Scale ( CLUSTER 15)

Cg 12.62 2.k76 .061 .038
C E lz.ghg uéz .l? .056
c lg .2 g .1
h: e op o
3T hg 133 .087
ALPHA = .37718 STANDARDIZED ITEM ALPHA
Reliability Analysis of Scale ( CLUSTER 14 )

a4 o o§ #

ALPHA = 33566 STANDARDIZED ITEM ALPHA

L}
o
o
N
o
o

N—-‘NN
L}

]
.
w
~
o
W

[ ]
w
—
w
N
(Ve ]

3.5 Culture Shock in Parents

In the following, results of the application of the structured questions

regarding culture shock in parents will be presented. As was

for the structured questions regarding culture shock for ch

the case

ildren, the
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parents' scale was also adapted from Thornton's (1979) Culture Shock

Scale, as mentioned on page 33.

3.5.1 Mean Item Responses by Cultural Background

Item means are presented in Table 11 for all subjects, as well as
broken down by cultural background. The scale ranged from "1 - all the
time'" to "5 - never'. As may be noted, in general there are no
significant difference between the groups, with the exception of the
following five items: P20 - Saudi and Japanese parents indicate
significantly more often to feel that they have a lot of friends. P28 -
Saudi and Japanese parents indicate significantly more often to feel
happy at home. P27 - Saudi and Japanese parents indicate significantly
more often to want more American friends. P22 - Japanese and American
parents indicate signficantly more often not to miss family and friends
from home. P35 - Japanese and American parents indicate significantly

more often not to wish to return.

3.5.2 Cluster Analysis of the Scale

In order to analyze the parents' culture shock scale, the same BMDPIM
procedure, as described above, was used. The results are presented in
Figure 4. The results of the cluster analysis suggest the following
internal structure of the scale:

Cluster 1 is comprised of items P28 (feels happy at home) and P40 (feels
uncomfortable while attending class).
Cluster 2 adds item P20 (feels to have a lot of friends) to cluster 1.

Cluster 3 is formed of items P33 (likes to speak English) and P38 (likes
being spoken to in English)’

Cluster 4 consists of items P25 (prefers to speak native language) and
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Table 11
Culture Shock in Parents: Nean Item Responses by Cultural &roup
Saudi Japanese Korean Solitary USA Total
Do you (ever) ...
..feel that you have a lot of P20 1.50 1.50 2.43 3.30 2.90 2.32
friends

..feel happy at home p28 1.50 1.20 2.29 1.80 2.20 1.77

..feel uncomfortable while PLO 3.67 3.20 4.00 L.00 4.30 3.81
attending class

..like to speak English P33 1.60 1.90 1.86 1.80 - 1.78

..like for people to speak to P38 2.10 1.90 1.57 1.80 -- 1.87
ou in English

..like to speak --- rather than P25 2.00 2.30 1.29 1.60 - 1.84
English at home

..concerned about your P26 2.4O 3.30 2.29 3.00 - 2.78
child(ren)'s ability to speak =---

..think about nissing US food P37 k.50 3.60 3.57 h.10 - 3.97
after your return home

..cnjoyfgoj?g shopping without P21 3.33 2.40 3.k 3.70 3.10 3.17

our fami

Arz you everyunablc to relax in P30 4.00 3.20 3. N 3.3 3.90 3.62
the company of Americans/Michiganders

..disl;kesgc?plg speaking to 23 4.20 3.80 h.k3 4.50 -- h.22
ou in i

..Zant to hgve more American/ P27 1.70 2.10 3.1k 3.10 .n 2.59
Michigan friends

..miss the food from --- P29 4.00 2.80 4.29 3.70 L.30 3.79

..Tiss your family and friends P22 1.60 3.50 2.00 2.10 2.80 2.43

..dislike going shopping with- P32 3.38 3.90 4.00 2.80 4.30 3.67

out your family

..proud of ¥our child(ren)'s P31 1.60 2.10 1.43 1.20 -- 1.60
progress in English

..wish to go back to --- P35 2.10 3.40 1.29 - 1.30 3.50 2.38

..feel confined in your home P24 3.00 3.80 2.4 2.70 3.50 3.09
here in the USA

Are you ever unable to relax in P39 4.10 4.00 3.00 3.90 - 3.83
company of compatriots

..embarrassed when asking your PL2 4.56 3.86 2.60 L.y - 4.00
child(ren)'s help in social sitrations

..concerned that child(ren) PLh3 3.4k 2.56 1.57 2.80 -- 2.66
will have dlfficult{ after returning to ---

..:ofl :hat you do not have any P34 4.10 L.ho 3.29 3.60 L.ko 4.00

riends

..need the help of child(ren) P36 2.50 3.78 3.1 3.20 - 3.1k
}2,’°§;:;.:;:¥:§;:": akin Ph 3.89 3.56 2.71 3.1 -- 3.35
feesin front of Ancr?:ans ¢ } : : : : '

1 = all the time --- § = pever

P26 "(concerned about child's ability to speak native language).
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Cluster § adds item P37 (thinks will miss US food after return)

Cluster 6 is formed of items P21 (enjoys going shopping without family)
and P30 (unable to relax in the company of Americans)

Cluster 7 consists of items P27 (wants to have more American friends)

and P29 (misses food from home)

Cluster 8 adds item P23 (dislikes being spoken to in English) to cluster
7.

Cluster 9 is formed of items P22 (misses family and friends from home)
and P32 (dislikes going shopping without the family).

Cluster 10 is formed by items P31 (proud of child's progress in English)
and P35 (wishes to go back home)

Cluster 11 consists of items P24 (feels confined in home in USA) and P39

(unable to relax in the company of others from home country).

Cluster 12 formed by items Pk2 (embarrassed when asking child's help)
and P43 (concerned that child will have difficulty after return
home)

Cluster 13 consists of items P34 (feels not to have friends) and P36
(needs help of child in social situations).

Cluster 14 adds item PL1 (feels uncomfortable speaking native language
in front of Americans) to cluster 13.

Some of these elementary clusters may be combined as follows:

Cluster 15 is formed of Clusters 2 and 3.

Cluster 16 adds cluster 5 to cluster 15.

Cluster 17 joins clusters 6 and 8.

Cluster 18 is composed of clusters 9 and. 10.

Cluster 19 joins clusters 11 and 12.
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Cluster 20 adds cluster 14 to cluster 19.

3.5.3 Reliability of the Sub-Scales

The results of the cluster analysis of the structured questions
regarding culture shock in parents suggest a division into at least five
distinct, major clusters. Four of these clusters are composed of
several 'elementary' clusters. Using the same strategy as presented
above (page 46), reliability analyses were undertaken with the items in
the clusters. A summary of the results is presented in tables 12 and
13; complete results may be found in Appendix M (page 173). The first

of the five clusters, number 1, consists of two

3.5.3.1 Acculturation

items: P28 (feels happy at home) and PLO (feels uncomfortable while
attending class), therefore, only the correlation coefficient between
these two items is considered. As may be noted from Appendix J-3 (page
162), the coefficient is r = .36 (n = 37, ns). On the basis of the
cluster and reliability analyses, the first subscale, Acculturation, of
the Parent Culture Shock scale is formed as follows:

. P28 - feel happy at home
. PLO - feel uncomfortable while attending class
. P33 - like to speak English
L. P38 - like to be spoken to in English
As suggested by the reliabilty analysis, item P20 (feel that you have a
lot of friends) is excluded, since it contributes neither statistically

W N e

nor conceptually.
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3.5.3.2 Adjustment Level

The second of the five clusters, number 16, consists of eight items,
with a reliability coefficient of .43. All but one item, P37 (thinks
will miss US food) contribute positively to the scale suggested by this
cluster. Deleting item P37 would increase the reliability of the
remaining seven item scale to .46. Considering, finally, cluster 5, a
three item subset of cluster 16, provides a reliability coefficient of
.263 deleting item P37 would increase the reliability to .36.
Considering only cluster 15, which is a five item subset of cluster 16,
provides a reliability coefficient of .64. Furthermore, deleting item
P20 (feels to have many friends) would increase the reliability
coefficient to .65. Considering only cluster 2, a three item subset of
cluster 15, leads to a reliability of .L4; again, deleting item P20
would increase the reliability of the remaining items, to .54. This
second subscale, Adjustment, is based on cluster 17 and is composed of
the following four items:

1. P30 - unable to relax in the company of Americans

2. P23 - dislike to be spoken to in English

3. P27 - want to have more American friends

L., P29 - miss the food from home
As suggested by the reliability analysis, item P21 (enjoy going shopping
without your family), is excluded, since it contributes neither
statistically nor conceptually.

3.5.3.3 Linkage to Own Cultural Group

The third of the five major clusters, number 17, consists of five items,
with a reliability coefficient of .52. Deleting one of the items, P21

(enjoys going out without family), improves the reliability of the
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Table 12
lture Shock in Parent

Summary of Relrabrlrty Analyses: Clusters 16 and 17

ITEM-TOTAL
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Reliability
P2
P2
:Ao
3
P38
P37
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Reliability
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cluster 8, a subset of cluster 17, provides a reliability of .62,
deleting one of the items, P23 (dislikes being spoken to in English),
increases the reliability to .66. This third subscale, Linkage to Own
Cultural Group, is based on cluster 18, and is composed of the following
three items:

1. P22 - miss family and friends in home country

2. P31 - proud of child's progress in English

3. P35 - wish to go back to home country
As suggested by the reliability analysis, item P32 (dislike going
shopping without your family), since it contributes neither

statistically nor conceptually. is excluded,

3.5.3.4 Frustration

The fourth of the major clusters, number 18, consists of four items,
with a reliability coefficient of .639. Deleting item P32 (dislikes
going shopping without family) would improve the reliability to .66.
This fourth subscale, Fpustration, is based on cluster 19 and is
composed of the following four items:

1. P24 - feel confined at home in the USA
2. P39 - unable to relax in the company of compatriots
3. P42 - embarrassed when asking child's help

L., PL3 - concerned that children will have difficulties after
return

3.5.3.5 lIsolation

The last of the five major clusters, number 20, consists of seven items,
with a reliability coefficient of .78. All seven items contribute
positively to the scale suggested by this cluster. Considering cluster

19, a four item subset of cluster 20, provides a reliability of .69,
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Table 13
1ture Shock in Paren

Summary of Rehalnhty Analyses: Clusters 18 and 20

ITEM-TOTAL SCALE SCALE CORRECTED
STATISTICS MEAN VARIANCE E SQUARED
IF ITEM 0 ULTIPLE IF
DELETED DELETED CORRELATION CORRELAT|0N DEL
Reliability Analysis for Scale ( CLUSTER 18 )
P22 2 o .20
P32 Z ng g Oé .2 é |
Pgl 2&3 oA .2
P35 .57 .3]
ALPHA = 731 STA RDIZED ITER ALPHA = 76 913
Reliability Analysis for Scale ( CLUSTER 20 )
P2L

20.22%

o [ I

Ph 20.591 1
i i

2
:

2
1

450
466 .
ALPHA = 77654 STANDARDIZED ITEM ALPHA = .78106
Reliability Analysis for Scale ( CLUSTER 19 )
P24 10.682 11.084 b .223 .6 2
Pg? .803 10.9L4 . é .z
P .81 12. ga . Z . g
PL3 11.045 9.7 5ok 3 3 .5
ALPHA = 68916 STANDARDIZED ITEM ALPHA = .68618
Reliability Analysis for Scale ( CLUSTER 14 )
Péz §.682 Z.Zég .2$A .?Sl
P L] L] L] L]
24 222 294 .5:.? 315 1483
ALPHA = 77349 STANDARDIZED ITEM ALPHA = 78088
while cluster 14, the other subset of cluster 20, provides a reliability
of .78. This fifth subscale, Isolation, is based on cluster 14 and is

composed of the following three items:

1. P34 - feel not to have friends

P36 - need help of children in social situations

3. PLl - feel uncomfortable speaking native language in front of

Americans.
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3.6 Testing of Hypotheses

3.6.1 Comparisons by Cultural Background and Sex

The first hypothesis of this study states that

There is no relationship between cultural background and
perceived competence, as measured by the PSPCAYC

The second hypothesis of the study states

There is no relationship between sex and perceived
competence, as measured by the PSPCAYC

To test these hypotheses, Kruskal-Wallis one-way analyses of variance
were performed. Table 14 presents item mean for the four subscales,

broken down by cultural background and sex of the respondent.

The overall item mean for (ognitive Competence is 3.35. Using the
Kruskal-Wallis one-way analysis of variance, no significant differences
were found between the five cultural groups. The item means for male
and female respondents are 3.49 and 3.19,n0 significant difference was
found.

The overall item mean for Physical Competence is 3.56. Comparing
groups, the highest mean is found among the Saudi children (3.67), the
lowest among the US children (3.47). The item means for male and female
respondents are 3.58 and 3.53. No significant differences were observed
between either cultural groups or sex.

The overall item mean for Peepr Acceptance is 3.32. Comparing groups, a
highly significant difference was found, in the sense that the Saudi
children perceived themselves as most accepted- (3.75), followed by the
Japanese (3.48), Korean (3.19), US (3.17), and lastly the children of
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Table 14

N tem R f. the Foyr Najor Scal f the PSPCAYC
oun Iten Responsgs gl he fotr Masar,Siales of the PS

Saudi Japanese Korean Solitary USA Total
Cognitive Competence

Female (3% 2B o Y o E o P
hate 3B g o 3B o 2o 3B (%Y
Toral 8 A% o ¥ o hF o ik
Physical Competence
Female 3.6) 3.63 3.43 3.53 3.50 3.53
Male 3.69 3.47 3.75 3.67 3.45 3.58
Total 3.67 3.53 3.52 3.58 3.47 3.56
Peer Acceptance
Female 3.67 3.42 2.97 2.72 3.1 3.10
Male 3.79 3.53 3.75 3.29 3.19 3.49
Total 3.75 3.48 3.19 2.95 3.17 3.32%
Naternal Acceptance
Female 2.61 2.54 2.37 2.47 2.78 2.52
Male 2.92 2.36 2.75 2.58 2.57 2.63
Total 2.83 2.43 2.48 2.52 2.63 2.59

* significant differences at the .01 level

solitary families (2.95). Highly significant differences were also
found between boys and girls, in that the former perceived themselves as

more accepted (3.49 versus 3.10).

The overall item mean for ANaternal Acceptance is 2.59. Comparing
cultural groups, the highest mean is found among the Saudi children
(2.83), the lowest among the Japanese (2.43). The item means for male
and female respondents are 2.63 and 2.52. No significant differences

were observed between either cultural groups or sex.
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3.6.1.1 Summary of Finding for Hypotheses 1 and 2

In general, no significant differences were found between children of
various cultural backgrounds or sex with respect to perceived
competence, as determined by the PSPCAYC in the domains of cognitive
competence, physical competence, and maternal acceptance. Highly
significant differences were found with respect to perception of peer

acceptance.

3.6.2 Correlations with Age and Time Abroad

The third hypothesis of this study states

There is no relationship between age at the time of the
move across cultural boundaries and perceived competence.

The fourth hypothesis of this study states

There is no relationship between the age at the time of
the interview and perceived competence.

The fifth hypothesis of this study states

There is no relationship between length of time since the
move across cultural boundaries and perceived competence.

The sixth hypothesis of this study states

. There is no relationship between the length of time wuntil
return to the home country and perceived competence.

These hypotheses were tested by using Spearman rank correlations. Table
15 presents correlations between the four major scales of the PSPCAYC,
and age at arrival, age when interviewed, time since arrival and time
until departure. Correlations are presented for all subjects together,
as well as individually by cultural background. Considering all
subjects, no significant correlations (p < .05) are observed. However,
looking at the various cultural groups, the following relationships may
be noted.

Among the Saudi children, there are significant correlations with

respect to cognitive competence and age when interviewed, as well as
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with respect to peer acceptance and time since arrival. Both
correlations are negative, indicating that the older the children are at
the time of the interview, the less cognitive competence they perceived;
and the Jlonger they have been away from home, the less peer acceptance

do they perceive.

Among the Japanese children, cognitive competence was found to correlate
negatively and significantly with age, both at arrival and when
interviewed. |In other words, the older the children are at these two
points, the less competent they perceive themselves. With respect to
physical competence, a significant and negative correlation was observed
with age when interviewed: the older the child, the less physically
competent he/she felt. With respect to peer acceptance, signficant
negative correlations are observed with respect to age, both at arrival
and when interviewed: The older at these two points in time, the Iless

acceptance is perceived.

Among the Korean children a significant and positive relationship was
found between cognitve competence and time left until departure: the
more time was left abroad, the more competence they perceived. With
respect to physical competence, negative and significant correlations
were observed with age when interviewed and time left until departure,
i.e., the older the children, and the more time left until departure,
the less competent the children felt. On the other hand, a positive and
significant correlation was observed with respect to peer acceptance and
time until departure: The more time was left until departure, the more

peer acceptance they perceived.

Among the children from families which are solitary representatives of
their respective countries, significant correlations were only observed
with respect to maternal acceptance: the older at the time of arrival,
the less acceptance is perceived, and the longer the time since arrival,
the more acceptance is noted.
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Considering the [JS children, finally, only one significant correlation
may be observed: The 1longer they have been away from their previous
state of residence, the less physically competent they perceive
themselves.

Table 15
Speanman Rank Carrelat:ons b?tween 4 Naj 9r Scales of the PSPCAYC and
g Arrival ., Age when tenvrsy
Time Since Arrival, and I'ime until partune

Saudl Jaqgngs?o) Korean Solrtar{o) n _ o) (n .oﬁgf

(n"=10) (h=7 (n=

Cognitive Competence

Age Arrival -2 -22** =40 22 0 -18
Age Interview -5b% -6L* -4 gé o] -1
Time Arrival - Zg =1 - lz
Time Departure 1 1 1.00%% -39 * 2
Physical Competence

Age Arrival -1 -za -56 10 =14 -20
Age Interview -2 -bo* - Z* lé -ég =21
Time Arrival 10 00 - 1 -82%% 00
Time Departure 31 -29 0 k% 6
Peer Acceptance
Age Arrival L2 -66% -0 -12 0 -02
Age Interview -1k -12** =4 -20 ] =14
Time Arrival -56% -4 10 -0 -16
Time Departure 0 -4 9]k -32 k% 1h
Naternal Acceptance
Age Arrival 18 22 (] -g;* 4 10
Age Interview -2 | =11 - b4 lg
Time Arrival -2 hg -%g ZZ** -2 0
Time Departure -03 -0 - k& 17
*p<.0

%% p < .0
kkk n = 2
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3.6.2.1 Summary of Findings for Hypotheses 3 to 6

Summing over all groups, no significant relationships were found between
age and length of stay variables and the domains of perceived competence
and acceptance as determined by the PSPCAYC. When groups were examined
individually, however, some significant effects were found, which
differed by group, providing some support for the hypotheses and
suggesting further that effects of interest were measured by combining
groups. While specific results differed by group, in general the
findings reflect negative relationships between perceived competence and
variables of age at arrival, age at interview, time of arrival and time
of departure. The pattern of negative correlations in these analyses
was quite notable, and possible explanations will be presented in the

next chapter.

3.6.3 Correlations between Competence and Culture Shock

The seventh hypothesis of this study states
There is no relationship between the children's perception
of their own competence, and the parents' perception of
their children's competence.

The eighth hypothesis of this study states

There is no relationship between the children's perception
of their own competence, and the children's culture shock.

Th ninth hypothesis of this study states

There is no relationship between the children's perception
of their own competence, and the parents' culture shock.

These hypotheses were tested by using Spearman rank correlations, as
presented in the following.

3.6.3.1 Correlations with Parents' Perception of Children's Competence

As presented on page 47, the cluster and reliability analyses of the

PPCC scale resulted in three subscales:
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erception of General Adaptation (ranging from 1 - negative to
g - positive);

2. perception of Social Competence (ranging from 1 - negative to 5
- positive);

3. perception of Peer Acceptance (ranging from 1 - pos;tyve to 5 -
negative) .

Table 16 presents Spearman rank correlations between the four subscales
of the Pictorial Scale of Perceived Competence and Acceptance for Young
Children (PSPCAYC) and the three subscales of the Papents’ Perception of
Children’s Competence (PPCC) scale, broken down by cultural background.

Concerning Genera]l Adaptation, a positive correlation may be observed
for Saudi children: The more positive the parents' perception of their
children's general adaptation, the more positive the perception of the

children of their own physical competence (r = .74, p < .01).

Concerning Social Competence, several positive correlations may be
observed. Among Japasnese children: The more positive the parents'

Table 16
Spearman Rank Correlations between Subscales of Competence
PSPCAYC
Cognitive Physical Peer Maternal
Range: 1 - low to 4 - high)
PPCC
General Adaptation .00 .Z; 2 % .0 Ao -.080 Saudi n=10
(1 - neg : 5 - pos) .Zggg . S .k% h Japan n=10
b 2481 .2 gl iz Korea n=
.395 1773 L4861 .h 1 Solitary (n=1
FiH P Saariiast 'ggg ] z?gg - 2522§ , -Ig gé
. ;92 * 3u§ 22333 . 72
Peer Acceptance BlLh kx .168 .0b .1180
(1 - pos : 5 - neg) -.th? -. 8 -.E 3 -.50
gi el il
-.2019 -4 -.7873 ** -,

* p <.0
% b < .0




Th

perception of their children's social competence, the more positive the
perception of the children of their own physical competence (r = .72,
p < .01). Among Korean children: The more positive the parents'
perception of their children's social competence, the more positive the
perception of the children of their own (a) peer accepetance (r = .67,
p < .05), and (b) maternal acceptance (r = .89, p < .01). Among
solitary children: The more positive the parents' perception of their
children's social competence, the more positive the perception of the
children of their own (a) cognitive competence (r = .68, p < .05), and
(b) maternal acceptance (r = .57, p < .05).

Concerning Peer Acceptance, two significant correlations may be
observed. Among Saudi children: The more negative the parents'
perception of their children's peer acceptance, the more positive the
perception of the children of their own cognitive competence: (r = .81,
p < .01). Among solitary children: The more positive the parents'
perception of their children's peer acceptance, the more positive the
perception of the children of their own peer acceptance (r = -.79,
p < .01).

In summary, few statistically significant relationships were found
between the children's perception of their own competence and
acceptance, as determined by the PSPCAYC, and the parents' perception of
their children's competence, as determined by the PPCC. This raises the
question of whether the results observed occurred by chance, especially
in the case of general adaptation and peer acceptance. |In the case of
social competence, 5 of 16 relationships were significant; and all
significant results showed a positive relationship between parental
perception of child's competence and child's own perception of

competence and acceptance.
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3.6.3.2 Correlations with Parents' Culture Shock Scale

As presented on page 63, the cluster and reliability analyses of the

parents' culture shock scale resulted in five subscales:

1. Acculturation (ranging from 1 - high to 5 - low);

2. Adjustment (ranging from 1 - low to 5 - high), or Alienation
(ranging from 1 - high to 5 - low);

3. Linkyge to Own Cultural Group (ranging from 1 - high to 5

Frustration (ranging from 1 - high to 5 - low);

Isolation (ranging from 1 - high to 5 - low).
Table 17 presents Spearman rank correlations between the four subscales
of the Pictorial Scale of Perceived Competence and Acceptance for Young
Children (PSPCAYC) and the five subscales of the parents' culture shock

scale, broken down by cultural background.

Concerning acculturation and jsolation, no significant correlations were

found between the PSPCAYC and parents' culture shock.

Concerning aljenation, two significant correlations were found among
Korean families: The higher the alienation reported by the parents, the
more ﬁegative the children's own perception of (a) cognitive competence
(r = .79, p < .05), and (b) physical competence (r = .80, p < .05).

Concerning Linkage to Own Group, one significant correlation was found
among solitary families: The lower the linkage to the own group reported
by the parents, the more positive the perception of the children's own

cognitive competence (r = -.61, p < .05).

Concerning frustration, one significant correlation was found among
solitary families: The higher the frustration reported by the parents,
the more negative the perception of the children's own physical
competence (r = .62, p < .05).
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Table 17

Spearman Rank Correlations between Sybscales of Competence
P hnan gnd i‘unuge 2502 ?n arents P

PSPCAYC

Cognitive Physical Peer Maternal
(Range: 1 - low to 4 - high)

Culture Shock in Parents
(1 - high : 5 - low)

Acculturation -.08&& -.2966 .2318 514k Saudi n=10
.028 -.231 -.1 8h -.? 10 Japan n=10
- 1204 -.? gg -.2202 -, ggg Korea n=
-.3323 .15 -.2043 -.1 Solitary (n=1
Alienation - 88 "31% .Og?g .08?%
I%E 0 * Zéoué x 16009 Iggg
- 5 -.292 -.2733 .0807
Linkage to Own Group -.11 -.3182 -.3094 -.032
S TR
-.6106 * .00 ; -.0901 .0129
Frustration -.32 oAb -.2452 0514
L B
) .2000 .6212 * .0279 .0279
Isolation :.gé 1 .8? z :.ggéa -.%36&
Sk §§ -1 %; 0382 o0 2;
-.04 -.1 .5435 .34
w5 <5

In summary, even fewer statistically significant relationships were
found between the children's perception of their own competence and
acceptance, as determined by the PSPCAYC, and the the parents' culture
shock scale.

3.6.3.3 Correlations with Children's Culture Shock Scale

As presented on page 55, the cluster and reliability analyses of the
children's culture shock scale resulted in three subscales:
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1. Lunka?e to one's own Cultural Group (ranging from 1 - high to 3
2. %nn?age to the New Environment (ranging from 1 - high to 3 -
ow) 3

3. Need for Companionship (ranging from 1 - high to 3 - low).
Table 18 presents Spearman rank correlations between the four subscales
of the Pictorial Scale of Perceived Competence and Acceptance for Young
Children (PSPCAYC) and the three subscales of the children's culture
shock scale, broken down by cultural background.

Concerning Linkage to Own Group, several significant correlations may be
observed. Among the Japanese children: The lower the reported need for
linkage to the own group, the more positive the perception of the
children's own (a) physical competence (r = .76, p < .01), and (b) peer
acceptance (r = .66, p < .01). Among the Korean children: The higher
the reported need for linkage to the own group, the more negative the

child's own perception of maternal acceptance (r = -.93, P < .01).

Table 18

Spearman Rank ngrfuigzggsszet een izhigzggs of Competence

PSPCAYC
Cognitive Physical Peer  Maternal
Culture Shock in Children

Need for Own Group -.gohg .346 " -.g 20 " -.206L4
Sz 1 R R
2215 .h503 -.099 '.g %
et fonment 1318 I:é‘;& B e
-. o . g o -. -. A § *
-.h234 -.23)/9 -.b524 -.b69
Need for L W7703 xk - 244 .2680 .1303 Saudi n=10
Companionship -.éé z .10 % .0290 -.3548 Japan n=10
. g .?25 -.Z §8 * -.3 z Korea n=
.3 . .01 . Solitary (n=1

*p < .0
) 3 < .0
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Among the splitary children the same significant relationship as among

the Korean children was observed (r = -.56, p < .05).

Concerning Acceptance of the New Environment, two significant
correlations were observed. Among both Japanese and Korean children:
The higher the reported acceptance of the new environment, the more
negative the perception of the children's own maternal acceptance
(r = -.69, p< .05 and r = -.82, p < .05 respectively).

Concerning Need for Companionship, three significant correlations were
observed. Among Saudi children: The lower the reported need for
companionship, the more positive the perception of the children's own
cognitive competence (r = .77, p < =,01). Among Korean children: The
higher the reported need for companionship, the more positiv; the
perception of the children's own (a) cognitive competence (r = -.81,
p < .05), and (b) peer acceptance (r = .-79, p < .05).

In summary, few statistically significant relationships were found
between.the children's perception of their own comptence and acceptance,
as determined by the PSPCAYC, and the children's culture shock scale.
However, the few that were significant, appear to point in the same
direction: Both peer acceptance and physical competence are positively
related to need for own group among the Japanese children. Among the
Korean children, need for companionship is negatively correlated will
all domains, and signficantly so with cognitive competence and peer
acceptance. Need for own group and acceptance of the new environment
are negatively correlated with maternal acceptance, especially among the
Korean children. Larger samples might have provided more clearcut
trends.

3.6.3.4 Summary of Findings for Hypotheses 7 to 9

Few significant relationships were observed between the four subscales
of the PSPCAYC on the one hand, and the subscales of the PPCC and the
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culture shock scales for children and parents. On the one hand, this
raises the question of whether the results observed occurred by chance,
especially for the case of correlations with the parents' culture chock
scale. On the other hand, some discernable trends were observed, such
as (a) consistently positve correlations between parental perception of
children's competence and the children's own perception of competence
and acceptance, and (b) negative correlations between maternal
acceptance and children's need for own group and acceptance of the new

environment.



CHAPTER L
DISCUSSION

The results of the data analyses presented above will be discussed in
this chapter. Furthermore, limitations of this study, conclusions and

implications of findings will be presented.

This study proposed to deal with three general research
questions (cf. page 2):

1. Is the ability to cope with a new environment influenced by
cultural background and sex?

2. |s the age at the time of the move; the age at the time of the
interview; the length of time since arrival; as well as length
of time left until departure, related to the present ability to
cope with the different environment?

3. Are the children's perceptions of their own competence related
to the parents' ?erceptnons of their children's competence, as
well as to the culture shock reported by the children and the
parents?

How the results of this study bear on these questions in terms of
relevance to past theory and research will be considered in the

following discussion.

L.1 Influence of Cultural Background and Sex

Two hypotheses were formulated to answer the first general research
question, regarding the relationship between perceived competence on the
one hand and cultural background and sex on the other. The first

hypothesis stated:

80
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There is no relationship between cultural background and
perceived competence as measured by the PSPCAYC.

The results of the Kruskal-Wallis one-way analysis of variance confirmed
the null-hypothesis in the domains of cognitive and physical competence,
as well as maternal acceptance. Significant differences were found,
however, in the peer acceptance domain, in the sense that Saudi children
perceived themselves as most accepted, followed by the Japanese, Korean,

US, and lastly the children of solitary families.

The second hypothesis stated:

There is no relationship between sex and perceived
competence, as measured by the PSPCAYC.

Again, highly significant differences were found only in the peer
acceptance domain, in the sense that boys found themselves more accepted
than girls.,

In the following, several reasons for these resuits will be considered:

L.1.1 Suitability of the Scale

Considering the differences (or lack thereof) between children of
differing cultural! background, it must be asked first if the PSPCAYC is
appropriate to the population in question. It is imperative to mention
that the scale was developed by Harter § Pike for a US population of
first and second graders. The pictoral version was chosen for the
present study, among other reasons (cf. page 29ff), given the potential
problem with fluency in English on the part of the foreign children.
Consequently, a reliability analysis was repeated for the present
population (cf. page 30). Interestingly enough, the highest reliability
coefficient was found for the peer acceptance subscale.
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L.1.2 Content of the Subscales

Another possible explanation refers to the item content of the
subscales. It may be argued that the activities presented in the
subscales are not developmentally appropriate across the entire range of
six to twelve year olds. Only the peer acceptance subscale seems to
present content appropriate to all of the ages encompassed in this
study. At the same time, it appears to present the most clear cut items
(one either goes or does not go to somebody's house to play). Likewise,
more objective items might make the cognitive subscale more sensitive to
existing differences between children.

4.1.3 Children's Perceptions as Revealed in Spontaneous Comments

With the exception of one interview with a solitary family, either or
both parents were present during the interview of the child. During the
administration of the competence domain subscales (cognitive and
physical), a constant occurrence was that children would point to
alternatives 3 (pretty good) or 4 (really good) and would comment '"Now |
am better'" or "Il grow up by myself', as if they were comparing past and
present perceived skills. In contrast, no mention of doing well or
poorly is being made in the peer acceptance subscale. A child either
does or does not have a lot of friends to play with, is usually asked to
play or not. Thus, perception of skills is not involved. On the other
hand, it might be questioned why such significant differences were not
found in the maternal acceptance domain. Two general reactions were
observed on the part of the children as they were confronted with the
maternal acceptance subscale items: More assertive children looked at
their mothers and commented, ''Now you will seel"”, or "It is my time
now!" The parents, in turn, made comments such as ''Be honest', or 'You
can tell"., These observations suggest the influence of extraneous

variables on the children's responses to the maternal acceptance
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subscale.

L, 1.4 Group Differences

The authors of the scale report that "young children [preschool to 2nd
grade] tend to report relatively positive feelings of competence and
acceptance" (Harter & Pike, 1981, p. 11) in comparison with children
grades three through nine. Among the subjects of the present study,
however, the Saudi children were the oldest (mean age 9.4), followed by
children of solitary families (9.0), Koreans (8.3), Japanese (8.2) and
US (7.7). Assuming age to confound cultural background, one would
expect US children to present higher scores than Saudi children;
instead, the opposite was found. As indicated above (cf. page 21),
cultural groups were selected as representing varying levels of support
available to the children after moving to a new environment. Saudi
children experience strong group support through their own school,
Japanese and Korean children receive support through their numbers,
while solitary children are isolated, and so are US children, even
though they moved within their own culture. The stronger the group
support, the higher the perceived peer acceptance reported by the
children.

4.1.5 Sex

No data were reported by Harter or her associates regarding sex
differences. The significant differences regarding perception of peer
acceptance found in the present case, appeared to apply equally to all
groups, i.e., all boys perceive themselves as more accepted. Whether
this finding is a reflection of personal attributes, or of the
respective cultures, might be a topic for future study.
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L.1.6 Summary of First Research Question

In summary, the peer acceptance domain was found to be the most reliable
subscale for the age range studied, and was the only one found to vary
due to cultural background or sex. These findings are similar to
Hartup's (1983) observation that peer contacts vary enornously among
cultures in which peer relations contribute informally or formal}y to
socialization. However, '"it remains the case that more is known about
peer relations among American children than among children in any other

culture; few universal assertions can be made with confidence'" (p.

173) .

4.2 Influence of Age and Time Abroad

Four hypotheses were formulated to answer the second general research
question of this study:

Is the age at the time of the move; the age at the time of

the interview; the length of time since arrival; as well

as length of time left until departure, related to _the
present ability to cope with the different environment?

4.2.1 Influence of Age

Two hypotheses were formulated to test the relationship between
perceived competence on the one hand and age of the child on the other.
The third hypothesis of this study stated:

There is no relationship between age at the time of the
move across cultural bounderies and perceived competence.

The results of the Spearman rank correlations rejected the null
hypothesis only in the case of Japanese children with respect to
cognitive competence and peer acceptance, as well as in the case of the

solitary children in the maternal acceptance domain.

The fourth hypothesis of the study stated:
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There is no relationship between the age at the time of
the interview and perceived competence.

The results of the Spearman rank correlations rejected the null hypo-
thesis in the following cases: In the cognitive domain among Saudi and
Japanese children, in the physical domain among Japanese and Korean
children, and in the peer acceptance domain among Japanese children. In
the following, possible explanations for these results will be
considered.

4.2.1.1 Cognitive Competence Domain

4.2.1.1.1 Age at Arrival

A possible explanation for the results among the Japanese group refers
to sociological variables. Given the highly structured nature of
Japanese society, children learn, beginning with kindergarten, how to
conform to a particular role. Older children have more experience in
Japanese school, being consequently more experienced to the demands of
working hard and trying to do their job as perfect as possible. Moving
to a new society, the older children may feel more disrupted, and
perceive their initial lack of competence vis-a-vis the new society more
accutely. It should be mentioned in this context that in all but one
Japanese family (where the father was absent), the fathers hold faculty
positions at MSU as visiting scholars. As one of them advised, ''you are
talking with the winners". Thus, it is possible that these parents, who
themselves are high achievers, have higher expectations for their
children; their children, in turn, may perceive that they are not among
the best students here in the US (especially in the social sciences),
while they are considering mathematics and science as being too easy to
be a challenge.
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L.2.1.1.,2 Age at the Time of the Interview

Both among the Saudi and the Japanese children significantly negative
correlations were observed between current age and perceived cognitive
competence. As pointed out above, Harter & Pike suggest that younger
children have a tendency to report relatively positive feelings of
competence and acceptance. However, the Saudi children are the oldest
group, and they scored highest in all four domains. Furthermore, if one
considers this result together with the Japanese group (the only group

younger being the US one), alternative explanations must be considered.

L.2.1.1.2.1 Family Observations

Among the ten Japanese families, nine expressed concern regarding the
suitability of their children's US school curriculum for the situation
after the return to Japan. All nine families showed books they had
brought with them and which they tried to follow while in the US. The
one family that did not show Japanese school books, was the one that
explicitely expressed discontentment with the Japanese school system and
stated that the very reason that they had come to the US was the more
relaxed school atmosphere in the US. In other words, the Japanese
children may have judged their competence vis-a-vis twp cultures:
besides perceiving that they are not (yet) as cognitively competent in
the new culture, as they were back home, they also perceive themselves
no longer as competent in the culture they left behind. Conceivably, a
similar phenomenon holds true for the Saudi children. They too undergo
a process of additional, even formal, schooling to maintain their 'home
culture competence'. During the interview it was salient that they were
not concerned with academic matters, since they have an Saudi school
here, but in how to handle some aspect of their culture that can be
callied ‘'everyday' cognition. Thus, one boy commented how since the age
of three he would accompany his father wherever he would go, to learn
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his future role. While here, these lessons cannot be learned.

4.2.1.2 Physical Competence Domain

Both Japanese and Korean children presented significantly negative
correlations between age at the time of interview and perceived
competence in the physical domain. As mentioned before, perceptions of
popularity, i.e. peer acceptance, may be determined by perceptions of
skills in sports, i.e. physical competence. With regard to the
Japanese group, both correlations (physical and peer) were significant;
with regard to the Koreans, only the physical domain was. |t should be
mentioned that all the Korean children interviewed have at least one
sibling of the same sex with whom they play until they meet new friends.
Furthermore, during the first months in the new environment, they
usually meet other Korean children, with whom they would play and speak-
Korean, in a second step in their adaptation to the new environment.
This observation appears to be in accordance with Long's (1975) and
Whalen & Freed's (1973) assertions that presence and age of siblings are
one of the influential factors in a child's adjustment to a new

environment.

h.2.1;3 Peer Acceptance Domain

4,2.1.3.1 Age at Arrival

While specific results differed by cultural group, in general the
findings reflect negative relationships between perceived competence and
variables of age at arrival, age at interview, time of arrival and time
of departure. Harter (1982, p. 95) suggested that children's
popularity may be dependent to a considerable degree on their skills in
sports. The word popularity was used, she added, because she was
investigating whether the social scale "actually assesses competence in
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the sense of social skills or whether it taps a peer friendship
dimension, which may be more highly related to factors such as athletic
prowess than social competence per se" (p. 95). This may very well be
the explanation for the result obtained in the present study as well as
the significantly negative correlations between physical competence and
peer acceptance and age at the time of the interview, which will be

considered below.

4.2.1.3.2 Age at the Time of the Interview

As was mentioned, perception of less athletic prowess may be related to
perception of less acceptance on the part of one's peers, and, that is
what this finding suggested. The negative correlation among the
Japanese children between peer acceptanée and age at the time of the
interview is another instance which may reflect dynamics similar to

those suggested above.

L.2.1.4 Maternal Acceptance Domain

All the solitary families interviewed belonged to extended families.
Grandparents, aunts & uncles, cousins, maids were all part of the
household that had been left behind. One may suggest that the mothers
of these households received help and support from others in relation to
household chores. When the families moved to the new environment, the
mothers themselves were confronted with new tasks: language, household,
and, in bhalf of the families visited, the care of small children. All
this may have provoked a perception of less maternal acceptance on the
part of the older children of the families who were the ones
interviewed.

4L.2.2 Influence of Length of Time

Two hypotheses were formulated to test the correlations between length
of time in the new environment and perceived competence. The fifth
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hypothesis of the study stated:

There is no relationship between length of time since the
move across cultural boundaries and perceived competence.

4.2.2.1 Cognitive Competence Domain

The positive correlation found among the Korean children between
cognitive competence and length of time left until departure may have
but a simple explanation: The more time left to stay in the new
environment, the more the child expects to learn about this environment,

and the more competent the child feels.

4.2.2.2 Physical Competence Domain

The results reported by the US children indicated a significantly
negative correlation between length of time since the move and perceived
physical competence. In connection with this finding, it must be
considered that (a) the perception of having friends may depend on a
perception of skills in sports, as discussed above, and (b) results
lower than these found in US children in the peer acceptance domain were
only found among the solitary children. Hence, rather than being an
indication of negative perception of physical competence. These results
may be considered an indication of less perception of peer acceptance.

4.2.2.3 Peer Acceptance Domain

The negative correlation found among Saudi children between the length
of time since the move and perception of peer acceptance may relate to
the finding discussed below (k.3.1), namely that a negative parents'
perception of peer acceptance correlates with positive self perception
of cognitive competence - which should generally increase with time.
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4.2.2.4 Maternal Acceptance Domain

The positive correlation found among solitary children between maternal
acceptance and length of time since the move may corroborate the finding
discussed above (4.2.1.4), namely that the older the children were at
the time of arrival, the less maternal acceptance they felt. The
present findings suggest that with time, this perception changes,
possibly because with more time abroad, the mother adjusted to her more

demanding role abroad.

The sixth hypothesis of the study stated:

There is no relationship between length of time until
return to the home country and perceived competence.

In the following, physical competence and peer acceptance domains will
be discussed jointly. Among the Korean children, two significant
correlations were found with respect to length of time until return: (a)
a negative correlation with physical competence, and (b) positive
correlation with peer acceptance. Though previous data suggest that the
perception of having friends and being physically competent are related,

the relationships observed here were not in the same direction.

L.2.3 Summary of Second Research Question

In summary, while there were relatively few significant results, those
results indicated that the pattern of relationships between various
dimensions of age and time abroad, and perceived competence varied in
the different groups studied. One possible explanation, which might be
pursued in future studies, is that the various groups show differential
competencies in the various domains. Not only are they sensitive to the
domains salient in their own cultures, but they are also sensitive to

the demands in other domains that are particular to the new environment.
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4.3 Influence of Parents's Perceptions and Culture Shock

Three hypotheses were formulated to answer the third general research
question of this study:
Are the children's perceptions of their own competence
related to the parents' perceptions of their children's

competence, as well as to the culture shock reported by
the children and the parents?

L.3.1 Influence of Parents' Perception of Children's Competence

The seventh hypothesis of the study stated:
There is no relationship between the children's perception
of their own competence and the parents' perception of
their children's competence.
The results of Spearman rank correlations rejected the null-hypothesis
in the following cases:
1. The more positive the parents' perception of their children's
general .adaptation, the more positive the perception of the
audi children of their own physical competence;

2. the more positive the parents' perception of their children's
social competence, the more positive the

1. Japanese children's perception of their own physical
competence,

2. Korean children's perception of their peer and maternal
acceptance, and

3. solitary children's perception of their cognitive
competence and maternal acceptance.
3. the more positive the parents' perception of their children's
peer acceptance, the more

1. negative the Saudi children's perception of their cognitive
competence, and

2. positive the solitary children's perception of their peer
acceptance.

Among these results, two aspects call for special attention because of

their difficult explanations. The first one is of a general order and

refers to the features of the subscales derived by cluster and
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reliability analysis of the PPCC. On page 48 it was said in reference
to the perception of social competence subscale that perhaps the
conceptualization of the domains (cognitive, physical and social) was
not confirmed. The present results appear to corroborate this
assertion. On the other hand, one has to bear in mind that those
domains are integrated in an individual, they are not separated as the
different ingredients of a cake. They, as the final results of a
culinary delicacy, hold together to characterize the individual child
who goes to school and performs cognitive tasks, exercises, plays with
friends and receives parental protection in order to survive. |In sum,
significant correlations were found but they were present in different
domains in the various social groups. The other aspect which deserves
explanation refers to the only negative correlation reported, namely in
the case of Saudi children, the parents' positive perception of peer
acceptance and the children's negative perception of cognitive
competence. As mentioned before, the Saudi children of this study
attend their own school, after the US school, from 3:30 to 5:30 pm.
Everyday, they bring homework, which increases over the weekends.
Hence, possibly the children's cognitive competence increases as the
time to play with friends decreases, something that was mentioned
repeatedly by the parents.

4.3.2 Influence of Parents' Culture Shock on Perceived Competence

The eighth hypothesis of this study stated:

There is no relationship between the children's perception
of their own competence, and the parents' culture shock.

The results of Spearman rank correlations rejected the null-hypothesis
in even fewer instances. Among Korean families, the higher the parents'
alienation from the new environment, the lower the perceived cognitive
and physical competence - again, an apparently self-explanatory
relationship. Although the Korean group is smaller than the others
‘(n=7), five of the responding parents were mothers. The findings thus
appear to be in accordance with Ouster (1974) who claimed that the
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effect of mobility on the child is a by-product of the effects on the

mother.

The relationships found among the solitary families appear to point in
the same direction: The higher the need for the own group, the lower
perceived cognitive competence; and the higher the frustration level,

the lower perceived physical competence.

4.3.3 Influence of Children's Culture Shock on Perceived Competence

The ninth and last hypothesis of the study stated:

There is no relationship between the children's perception
of their own competence and the children's culture shock.

The results of Spearman rank correlations rejected the null-hypothesis
in few instances: In the case of the Need for Own Group subscale,
Japanese children reported that the lower this need, the more positive
the perception of their own physical competence, as well as peer
acceptance. It is possible that less need for linkage to the own group
is related to more proficiency with English, which in turn allows for
making more friends among children of other countries or cultures. In
the present case, positive perceptions of skills in sports (physical
competence) and peer acceptance are again evident in the Japanese group.
The new aspect is that they appear in this context in children who
report less need for linkage to their own group. Among the Korean and
solitary children, the higher the reported need for their own group, the
more negative the children's perception of their maternal acceptance.
The direction of causality is not clear, though one might postulate that
the lower the perceived maternal acceptance, the less the ability to
leave one's own group. At the same time, the higher the maternal
acceptance, the higher the acceptance of the new environment. It is
interesting to note in this context that Harter (1983) suggests that
"low mother acceptance, coupled with low perceived competence, may both
serve to influence one's feelings of low peer acceptance' (p. 289).
Furthermore, among Korean children, it is also observed with diminishing
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need for companionship, the perceived cognitive competence and peer
acceptance increases - again, the direction of causality may not be

clear, but the relationship appears self-explanatory.

L.3.4 Summary of Third Research Question

In summary, the utilization of a correlational design does not allow for
a2 clear specification of the cause and effect relationships. Thus, in
relation to the last three hypotheses, a case might be made that
children's competence influences their parents' perceptions, as well as
their own and their parents' ability to deal effectively with the new
environment (as determined by the culture shock scale). On the other
hand, parents' perceptions of children's competence, as well as culture
shock, may well effect children's competence or at least their
perception of the same.

L.4 Qualitative Observations

While the data analysis of this study concentrated on the objective
responses to scales, both children and parents responded to open-ended
questions as well. Responses by the children to three of them [7] are
of particular interest here.

L.4.1 Knowledge about Future Place of Residence

item 11 of the questionnaire asked, 'Before you came to the USA
[Michigan for US children] =-- tell me -- what did you know about the
people who live here in the USA [Michigan]?" Comparing the responses of
the children in the various groups, certain trends become discernible.

The Saudi children mentioned mostly personal attributes, such as ‘'they

[7) Items 11, 57 and 58 in Appendix C and D



95

are kind of nice'", '"they are not mean', or even '"they cannot speak two

languages like us'.

The Japanese children as a whole referred to more concrete things such
as physical attributes: 'American children have vyellow hair", or
geographical differences: ""America is a big country, Japan is small'. A
few mentioned such everyday concerns as ''very hard meat' or 'different
bathtubs'.

In the Korean group, there were more ''don't know" responses, as well as
expressions of feelings, such as "I was afraid because | can't speak' or

“"they are kind".

In the solitary group, responses ranged from "knew almost nothing" to
comments about '"will have friends and go to schoo!", though comments
about 'English spoken here' dominated.

The most surprising answers however came from the /S children: "I didn't
even know if they spoke English", "| think | knew that most of them were
from other countries', and "knew about the weather, but didn't hear

anything about the people''.

L.4.2 Correspondence between Anticipated and Encountered Environment

Item 57 of the questionnaire asked, ''Are the children in the USA
[Michigan] just as you imagined them to be before you came here?"

Again, Saudi children made more references to personal attributes, 'much
nicer', 'yes, they are happy', ''thought they were mean like in the
movies', or even "they eat pork', and "boys and girls do bad stuff'.

The Japanese children continued to make references to physical
attributes, such as '"yellow hair" and "blue eyes'". One ten year old
girl observed, "They don't like things everyday, and they don't know how
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to play with more than one friend".

The Korean children continued taciturn, while the sp/itary children also
made references to personal characteristics, such as ''different, they
don't always play together', and general surprise, 'thought was the same
as in my country. Can't believe how it is different, the houses,

places, everything'.

Again, even the /S children noted considerable differences: | imagined
they would be somewhat like my friends, once | came here, it was totally
different", 'even American children do things in big groups'", and
"Different. Didn't think they would talk a different language. The

Michigan children are like the Il1linois children".

4L.4.3 Adapting to the New Environment

Finally, item 58 of the child interview asked, '"How did you learn to

understand?"

The Saudi children made more references to the learning process as such:
"I watched", 'I listened and asked my Daddy'", '"talking, watching and
learning from them' or 'watching, listening, and imitating". Some of

the children also made reference to school and Sesame Street.

Among the Japanese and the spl/itary children, most made reference to
their school, teachers, and the English as a second language classes.
However, one solitary boy, six years at the time of arrival, stands out:
| decided to make up a club and invite some people. | did not know the
words and they taught me. Now | use the high, bhard words, and my
parents don't know. It is funl"

Among the Korean children, more references were made to friends, ''from
Korea", '"Taiwan" or '"Japan', only secondly to the school. The answer of

a six and a half year old girl appears to summarize the experience of
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these children: "My friends taught me, my teacher told me, and | grow up
by myself to speak English'.

Once more, the [/§ children made numerous references to differences in
the language: '"This is a hard one. When | didn't understand, | asked
them what they meant', or "As they talk more English, | got used to
their accents'", or even, '"Most of them speak English, and | know
English". One commented that '"| didn't learn to understand them, | just
know them', while one stated "It wasn't hard. | adapted very quickly,

because | am an American'.

L.4.4 Summary

Concerning the foreign children, it may be concluded that they indeed
present some of the signs identified by Coelho &§ Stein (1980, p. 26) as
pertaining to the uprooted: needs to change behavior patterns, learn new
ones, as well as difficulties in communicating both verbally and
nonverbally. What was more notable is that the US children appeared to
show many of the same patterns, given the demographic composition of the
two elementary schools and neighborhoods where the study took place.

4.5 Limitations and Directions for Further Research

There are various limitations to this study. With a view toward . future
research, several will be considered.

4L.5.1 Subject Pool

As presented in the methodology chapter, no definitive information was
available as to the number of potential subjects for this study. This
contributed to the decision to work with large subsets, such as Saudi,
Japanese and Korean families, as well as with the opposite extreme, i.e.
solitary families. In view of what will be discussed below regarding
cultural subgroups and socio-economic status, further research might
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consider environments with a larger foreign population and/or several

study sites.

4.5.2 Confounded Attributes

A note of caution needs to be added with respect to the national groups,
and age and time variables, which appear to be confounded. Saudi
children are the oldest, have been here longest, and expect to be here
the longest. These age and time variations may hell account for some of
the group contrasts. On the other hand, Harter & Pike (1981b) point out
that among the younger children there is a greater tendency to report
relatively positive feelings of competence and acceptance. I|f age and
group were confounded, the Saudi children, being the oldest, should have
scored lowest; however, they were found to have scored highest in all

four domains.

4.5.3 Culture

0f the four scales used in this study, the PSPCAYC was the most
developed, being a thoroughly tested derivative of the Peprceived
Competence Scale for Children, which is based on applications with over
LOOO children. Even so, Harter & Pike (1981) report no consistent
domains. Given that the population used by Harter and her associates
was mostly US middle class, there is no reason to assume that the scale
is easily applicable to the present population, even though it proved
reliable. Further research might (a) include more (sub-) cultures, (b)
solicit from different groups 1lists of activities linked to culture
specific competencies, (c) validate the reported competencies with
direct observations, where possible, on playgrounds, school activites,
etc., and (d) try to differentiate and refine the cognitive and physical
competence domains.
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L.5.4 Socio-economic Status Variables

Socio-economic status was not considered in this study for several
reasons: (a) the sample was already small, hardly allowing for more
breakdowns; and (b) a common referent for SES would have been very
complex. For example, using US SES categories, this study is comparing
Japanese university teachers with students from other countries. Using
indigenous SES categories would lead to a series of other complicating
considerations, such as comparability or even differing bases for SES
(education, wealth, profession, etc). Further research would need to

consider these factors with more care.

4L.5.5 Cross-sectional versus Longitudinal Studies

Data were collected at one point in time only. Obviously, it would have
been desirable to have known more about the families pefore they even
arrived here. Similarly desirable would be follow-up contacts with them
after they return home. Considering especially the analysis of time
since arrival and time left until departure, a cross-lagged panel design
with repeated observations would provide more powerful information,
particularly regarding any U-curve type effects. Pre- and post-moving
observations would indeed be very difficult to arrange, however, further
research might consider a cross-lagged design for the time during the
stay in the new environment.

L.6 Conclusions

The present study attempted to explore how six to twelve year old
children, who have moved across cultural boundaries, perceive the new
environment and their competence in dealing with it. Parents'
perception of their children's competence, and children's and parents'

culture shock were investigated as well. The results of the study
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showed significant differences between children of various cultural
backgrounds, as well as sex with respect to the peer acceptance domain
of the PSPCAYC. Considering age and length of stay variables, no
significant relations were found in the sample as a whole. When
national groups were examined individually, however, some significant
effects were found providing partial support for the hypotheses of the
study. The findings reflect, in general, negative correlations between
perceived competence as measured by the PSPCAYC and variables of age at
arrival, age at interview, time of arrival, and time of departure. In
relation to children's perceived competence, as measured by the PSPCAYC,
and the measures of cultural shock in children and parents, as well as
the parents' perception of their children's competence, few significant
relationships were observed. It may be noted, however, that some
discernible trends were found, such as (a) consistently positive
relationships between parental perception of children's competence and
the children's own perception of competence and acceptance, and (b)
negative correlations between maternal acceptance and children's culture
shock (need for own group and acceptance of the new environment). It
appears that national and cultural groups show differential competencies
in the various domains. Not only are they sensitive to the domains
salient in their own cultures, but they are also sensitive to the

demands in other domains that are particular to the new environment.

Furthermore, the results of the study support such previous findings as
those presented by Turner § McClatchey (1978) who report: "The effects
of mobility may not be a matter of degree: it may be advantageous to
some, disadvantageous to others at different times'. Additionally, the
results suggested that social support, especially from their own group,
helps newcomers to cope with the challanges they confront. As Adams §
Lindemann (1974) stressed, emotional and social support, which is
available and used as well as motivation and readiness to respond to the
environmental challenge (Mechanic, 1974) are aspects of great importance
in the way that new arrivals deal with the new environment.
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MICHIGAN STATE UNIVERSITY

Department of Psychology East Lansing, MI 48824-1117
Psychology Research Building

November 30, 1983

APPENDIX A

Dear Parents:

As a foreign student and child psychologist, I have often wondered how my daughter
has reacted to our move to East Lansing, and how she will cope with our return.

Presently, I am working on my dissertation, which deals with children’s reactionsto
their new environment: How do they learn to deal with it? How do they learn to get
along with new friends, in a new school, for some in a different language?

I would 1ike to ask your cooperation in this study by allowing me or my research
assistant to talk to you and to (one of) your child(ren). Permission has been
obtained from the Department of Psychology at Michigan State University, as well as
from the University Committee on Research Involving Human Subjects.

In a few days, we will call you to find out whether you agree to participate in this
study.

Assuming you do agree to participate, we will set a time for us to meet with you at
your convenience in you home. We wish to talk to one parent, and one child, between
the age of six and twelve. We expect to spend a total of 1 1/4 hour with your
family.

If you have any questions, please feel free to call me at home at 355-7800. At the
conclusion of the study, I shall be happy to tell you about the findings.

Thank you very much in advance for your help and cooperation.

Sincerely,
Isolda de Aradjo Génther Dr. Ellen A.Strommen Judy Callender
PhD Candidate in Psychology Professor of Psychology Research Assistant

MSU is an Affirmative Action / Equal Opportunity Institution
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MICHIGAN STATE UNIVERSITY

Department of Psychology East Lansing, MI 48824-1117
Psychology Research Building

November 30, 1983

1.

Signed:

Date:

APPENDIX B

Departmental Research Consent Form

I have freely consented to take part in a scientific study conducted by
Isolda de Arajo G4nther, under the supervision of Dr. Ellen A. Strommen,
professor of psychology.

The study has been explained to me, and I understand the explanation that
has been given and what my participation will involve.

I understand that I will be interviewed, as well as one of my children.

I understand that I am free to discontinue my participation in the study,
or the participation of my child, at any time without penalty.

I understand that the results of the study will be treated in strict
confidence, and that I will remain anonymous. Within these restrictions,
results of the study will be made available to me at my request.

I understand that my participation in the study does not guarantee any
beneficial results to me.

I understand that, at my request, 1 can receive additional explanation of
the study after my participation is completed.

The title of the experiment is:

Foreign Children’s Reactions to a Transitfonal Environment



APPENDIX C

Child Interview Schedule

IDENTIFICATION

what time is it now

ID Number

INTRODUCT ION

I am a psychologist who studies children and adolescents.
but sometimes I wonder if my impressions about them,
different from the way they see things.

109

1 talk with both of them,
about what they think and do is
I would 1ike to know how you see your life,

your friends, your school. I would l1ike to take some notes and to tape record our
talk, because that way I can go over it later. Would that be okay?

PRELIMINARY QUESTIONS

To establish rapport, deal with the following topics:

1.

2.

what is your name?

Can you write it for me?

who else l1ives with you at your home?

....................................................................
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Foreign Child Interview Schedule

6. where did you 1ive before coming here?

7. What language do you speak there?

ABOUT COMING TO THE USA

8. Can you tell me when you and your family came to the USA?

9. 1Is this your first stay in the USA? ............ cee.

10. You told me that you had lived in ----- before coming here. Tell me what
you remember about 1iving there?

Before you came to the USA -- tel)l me -- what did you know about the people
who l1ive here in the USA?

11. 1f NO, Probe a little, nothing at al1?

12. I1f/when YES, Who told you about this?
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ABOUT FOOD

13. what can you tell me about the food you ate in ----- ?

14. what do you eat at school here? 1Is it the same as in ----- ? What do you
l1ike better?

15. what kind of food do you eat at home? 1Is it the same as in =----- ? what
do you like better?

16. Is the food at home the same as in school?

17. What do you like most about the food in the USA?

18. What do you like least about the food in the USA?
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ABOUT LANGUAGE

You said you speak ---- Janguage in =---- country?

19.

20.

21.

24.

25.

Do you speak -=---- at home?

;;.;;;.;;;;;.;:;;:.;;.;;;;;;; ........ e e e

In scnoo?, do you spesk --n- with otner cnildren fron ---- 7 Can you
tell me why?

22. 11 VES. wmat do tne otner children say. when you Spesk ----- At senoet”
., I;.;;:.;;;;..... ...... et et ettt e e N

Tel) me -- how do you feel about that?

And on the playground, do you speak ----- with other children from ----- 7

26. If VYES, What do the other children say, when you speak =----- on the
playground?

27. If NO, Why?
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28.

29.

Tell me -- how do you feel about that?

Do you speak ----- in your friends’ homes?

ABOUT CLOTHES

31.

32.

33.

34.

35.

36.

37.

what can you tell me about the clothes you wore in ----- ?

....................................................................

....................................................................

what do you wear to school here?

....................................................................

....................................................................

....................................................................

....................................................................

....................................................................

113
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ABOUT PLAYING

38.

39.

43.

Tell me -- how did you play with other children in

1ike?

114

----- ?7 WwWhat was it

when you are at school now, what do you and your friends play?

Tell me -- who do you usually play with?

40. at school?

41. at home?

42. on the playground?

when you are at home, what do you and your friends play?
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ABOUT HOME

44. In ----- , did you 1ive in a house or an apartment?

....................................................................

45. Where you 1live now, is it larger or smaller than your [home/apartment] in

....................................................................

46. Tell me -- what do you 1ike most about your apartment here in the USA?

....................................................................

47. And, tell me, what do you like least about your apartment here in the USA?

....................................................................

ABOUT FRIENDS

48. Tell me -- which friends do you remember from ----- ?

....................................................................

49. Who are your friends here?

....................................................................

50. wWhat country are they from?

.....................................................................
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S1.

52.

53.

54.

56.

57.

58.

How/where did you meet these friends?

what do you do together?

;;.;;;.;;;;.;;;;;;;;.;;;;;.;;;;;;; ........ e e .
;;.;;;.;;.;;.;;;;.;;;;;;;:.;;;;; ....................................
Do.;;;;.;;;;;;;.;;;;.;;.;;;;.;;;;; .................. e

Do your friends do everything the same way you do?

Are the children in the USA just as you imagined them to be before you came
here?

How did you learn to understand them?
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ABOUT SCHOOL

59.

60.

61.

62.

63.

64.

66.

In case appropriate: You said you went to school in --=--- ?

....................................................................

what was your school 1ike there?

....................................................................

Tell me about your school here?

....................................................................

when you were in ----- what did you think it would be 1ike to go to school
here in the USA?

....................................................................

what things does the teacher tell you that are the same as what your
parents tell you?

....................................................................

Are there things that your teacher at school tells you to do that your
parents dq not allow you to do at home?

....................................................................

what things do your friends tell you to do that are the same as your
parents tell you at home?

Can you tell me things your friends tell you to do that your parents do not
allow you to do at home?

....................................................................
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STRUCTURED QUESTIONS

Now I would like to ask you some questions, and would like you to tell me,
things happen to you ‘all the time’, ‘sometime’, or ‘never’..

Hand child a card with the alternatives.

To help you remember, here is a card with the answers. See...
Explain card. pointing to the three alternatives.

For instance, if I ask you: Do you sleep at night?

you would answer, PAUSE, (expected response YES),

and if I ask you: Do you eat Pizza at school?

you would answer, PAUSE, (expected response SOMETIMES),

and if 1 ask you: Do you drive a real car?

you would answer, PAUSE. (expected response NO).

Now, let’s begin:

67. Do you ever feel that you have a 1ot of friends? ......... ... ...,
68. Do you enjoy going out without your family? .............cccievuiunn.
69. Do you dislike people speaking to you in English? .................

70. DO you feel happy 8t hOME? .. ........coiiicnunonenreenennnaennenenns

71. Do you ever think that you will miss your American friends

after you go Dack hOME? ... ........ciiiitecneeansncnnaeensenensnnns

72. Do you enjoy to speak English? ... ........¢cciitierneenoarennnnnnnas

73. Do you ever want to play only with other children from -----

[OWN COUNEPY )2 ittt ittt it et teneenenaeeanneeannnaenes
74. Do you dislike going out without your family? .............ccveeun.
75. DO you feel happy whil@ 1N BCRO0T 2 ... ..ttt rnennenecennonaneenns

76. Do you enjoy people speaking to you in English? ...................

77. Do you ever miss your friends from ----- P
78. Do you ever want to play only with American children? .............
79. Do you ever want to go back to ----- T
80. Do you l1ike to speak ----- rather than English? ...................

81. Do you ever feel 1onely while at home here in the USA? ............
82. Do you ever miss the food from ------ Y
83. Do you ever feel that you do not have any friends? ................

84. Do you ever feel lonely while 1n 8ChOOT? ........c.civeeieennnnnennn

if these

.

.
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THREE THINGS LIKED MOST

Please tell me three things you like about 1iving here.

85. A

....................................................................

....................................................................

THREE THINGS LIKED LEAST

And now, please tell me three things you don’‘t 1ike about 1iving here.

88. A

....................................................................

....................................................................
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SUGGESTIONS FOR A FRIEND FROM HOME COMING HERE

Imagine that you have friends in ----- who also want to come to East Lansing. It is
a family with a father, a mother, a son and a daughter. They wrote to you and asked
your help about moving here.

91. What advice would you give them?

After waiting and noting spontaneous responses, ask specifically:

92. What advice would you give to the father?

93. What advice would you give to the mother?

84. What advice would you give to the son?

95. wWhat advice would you give to the daughter?

HARTER SCALE. Finally, I would like to ask you a few more questions.

what time 18 it now?



IDENTIFICATION

Name ........... e
Address ................
Phone ..................

what time is it now

ID Number ...............

INTRODUCT ION

1 am a psychologist who studies children and adolescents.
but sometimes 1 wonder if my impressions about them,
different from the way they see things.
your friends, your school.

APPENDIX D

Child Interview Schedule

talk, because that way I can go over it later. Would that be okay?

PRELIMINARY QUESTIONS

To establish rapport, deal with the following topics:

1. What is your name?

2. Can you write it for me?

121

I talk with both of them,
about what they think and do is
I would l1ike to know how you see your life,
I would 1ike to take some notes and to tape record our

5. Who else lives with you at your home?
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6. Where did you 1ive before coming here?

ABOUT COMING TO MICHIGAN

8. Can you tell me when you and your family came to Michigan?

9. 1Is this your first stay in Michigan?

10. You told me that you had lived in ----- before coming here. Tell me what
you remember about living there?

Before you came to Michigan -- tell me -- what did you know about the
people who l1ive here in Michigan?

11. If NO, Probe a 1ittle, nothing at all?

12. I1f/When YES, Who told you about this?
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ABOUT FOOD
13. What can you tell me about the food you ate in ----- ?
14. What do you eat at school here? 1Is it the same as in ----- ? What do you

l1ike better?

15. wWhat kind of food do you eat at home? 1Is it the same as in ----- 7 what
do you 1ike better?

16. Is the food at home the same as in school?

17. What do you like most about the food in Michigan?

18. What do you like least about the food in Michigan?

R R © s s s e e s s s s s e s e s e s e e e es e ..
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ABOUT LANGUAGE

30. Do you find that children here in Michigan speak differently than in
----- previous state of residence?

. CLO;;;; ................................. ettt e, e
31. what can you tell me about the clothes your wore in ----- 2
2. 01 you vesr 8 unitorm 0 seroet?
. ;;;;.;;.;;;.;;;;.;;.;;;;;;.;;;;; ........ et e e
4. Wnat @ you vear on the plavaroua rerer —
. uhatdoyouwearathome? ...................................... . . _
35. Te11 me == how o you fesl about he kind of clothes you eer hare?

37. Do your parents 1ike the same kind of children’s clothes as you do?
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ABOUT PLAYING

38. Tell me -- how did you play with other children in ----- ? What was it
1ike?

39. Wwhen you are at school now, what do you and your friends play?

Tell me -- who do you usually play with?
40. at school?

41. at home?

42. on the playground?

43. When you are at home, what do you and your friends play?
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ABOUT HOME
44. In ----- , did you live in a house or an apartment?
45. Where you 1ive now, is it larger or smaller than your [home/apartment] in

46.

47.

Tell me -- what do you 1ike most about your apartment here in Michigan?

And, tell me, what do you like least about your apartment here in Michigan?

ABOUT FRIENDS

48.

49.

50.

Tell me -- which friends do you remember from ----- ?
who are your friends here?

what country are they from?
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51. How/where did you meet these friends?

....................................................................

52. What do you do together?

53. Do you play together after school?

54. Do you go to your friends’ home?

$5. Do your friends come to your home?

56. Do your friends do everything the same way you do?

$7. Are the children in Michigan just as you imagined them to be before you
came here?

....................................................................

58. How did you learn to understand them?
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ABOUT SCHOOL

59.

60.

61.

62.

63.

64.

65.

66.

In case appropriate: You said you went to school in ----- ?

What was your school 1ike there?

Tell me about your school here?

when you were in ----- what did you think if would be 1ike to go to school
here in Michigan?

What things does the teacher tell you that are the same as what your
parents tell you?

Are there things that your teacher at school tells you to do that your
parents do not allow you to do at home?

What things do your friends tell you to do that are the same as your
parents tell you at home?

s e s e e s e s a e et e e s e s © s e s e s e e e s e s s e s e s s s s eseess et st e0 e

Can you tell me things your friends tell you to do that your parents do not
allow you to do at home?
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STRUCTURED QUESTIONS

Now I would like to ask you some questions, and would like you to tell me,
things happen to you ‘all the time’, ‘sometime’, or ‘never’.

Hand child a card with the alternatives.

To help you remember, here is a card with the answers. See...
Explain card, pointing to the three aiternatives.

For instance, if I ask you: Do you sleep at night?

you would answer, PAUSE, (expected response YES),

and if I ask you: Do you eat Pizza at school?

you would answer, PAUSE, (expected response SOMETIMES),

and if 1 ask you: Do you drive a real car?

you would answer, PAUSE. (expected response NO).

Now, let’s begin:

67. Do you ever feel that you have a 1ot of friends? ..................

68. Do you enjoy going out without your family? .........cciiieennnnnnn

70. Do you feel happy 8t hOMe@? ...........coivvmeonncnennnann SN

73. Do you ever want to play only with other children from -----
previous state Of residence? ...........cioeeeieeeenocesrionnesssnnnena

74. Do you dislike going out without your family? ..........ccceeeenenn

75. Do you feel happy whil@ in S8ChOO1? ..........ciittiiceneenennennnns
77. Do you ever miss your friends from ----- T
79. Do you ever want to go back to ----- 2
81. Do you ever feel lonely while at home here in Michigan? ...........
82. Do you ever miss the food from ------ i
83. Do you ever feel that you do not have any friends? ................

84. Do you ever feel 1onely while in SChoO1? ..........cuviernennnnnnn

130

if these

.
.
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THREE THINGS LIKED MOST

Please tell me three things you like about 1iving here.

85. A
86. B
87. C

THREE THINGS LIKED LEAST

And now, please tel) me three things you don’t 1ike about 1iving here.

....................... LR I T I I S SR SRR
............. 4 5 s s s s e s e s e e s s s e s e e e e s s s e s s e s s e e e
c e e e e v e s s e e e e e s e e D R R N N I IR
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SUGGESTIONS FOR A FRIEND FROM HOME COMING HERE

Imagine that you have friends in ----- who also want to come to East Lansing. It is
a family with a father, a mother, a son and a daughter. They wrote to you and asked
your help about moving here.

91. What advice would you give them?

After waiting and noting spontaneous responses, ask specifically:

92. What advice would you give to the father?

93. What advice would you give to the mother?

94. What advice would you give to the son?

85. What advice would you give to the daughter?

HARTER SCALE. Finally, I would like to ask you a few more questions.
what time is it now?
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APPENDIX E

Parent Interview Schedule

IDENTIFICATION

what time is it now ....

ID Number ........ e et e ta et et et et e e ia ettt

INTRODUCT ION

As you know, I am a psychologist who studies children and adolescents. In this
study I am interested in finding out the children’s reactions to a new environment.
1 just talked to ----- name of the child about her/his reactions to coming to the
USA. Now I would like to ask you some questions as well, both about your own
reaction to your move here, as well as your observations about your child’s
reactions.

PRELIMINARY QUESTIONS

To establish rapport, deal with the following topics initially:

1. How long have you been in Michigan?

2. Have you lived elsewhere in the US before?
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3. How did you get to know East Lansing? i.e

., about where to buy food,
clothing, household, doctor?

4. Are you a student? What is your field of study? What degree?

@ @ o s e 8 s s e s e s s s s s s e s e s e e e s s e m e e et s s e s e s s e s e e n e s e e s e e e e oo 0w

5. What does your spouse do, is he/she also a student?
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ABOUT YOUR FAMILY

7. Did you come here initially with your family, or did they come later?

s s e e s e e s e e e s e B R e s e e e ae s e D I B R R I Y

8. How many children do you have? Are they boys or girls, what are their
ages?

9. How did ----- name of the child interviewed react, when you €first spoke
about moving to the USA?

Did you prepare ----- in any way for the move?

10. 1f YES, What did you do?

11. If NO, Why not?
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12.

Do you think ----- has changed since coming here?

After waiting an noting (above this 1ine) any spontaneous responses, ask
specifically:

Do you think ----- changed in her/his relation with

13. father

14. mother

.. b"Othe;;s1st.r ......................................... c et e
. ;;;;;.;;;;;;.;;;;;;; ............................................
. ;;;;;;; .................. f ettt
e SRR
o ;;;;... .........................................................
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STRUCTURED QUESTIONS
In the following, I would l1ike to ask you some questions about your reactions to
coming to Michigan/USA. I have prepared a2 series of statements, and would 1ike you
to tell me 1if these things happen to you ‘all the time’, ‘often’, ‘sometime’,
‘seldom’ or ‘never’.
Hand parent a card with the alternatives Here is a card with the answers. See...
Explain card, pointing to the five alternatives. All you would have to tell me is
the number that goes with the statement. If you don’t have any questions, let’s
begin.

20. Do you ever feel that you have a 1ot of friends? ................. ..

21. Do you enjoy going shopping without your family? .............cou00...

22. Do you ever miss your family and friends in ----- home country? ....
23. Do you dislike people speaking to you in English? ..................
24. Do you ever feel confined in your home here in the USA? ............
25. Do you like to speak ----- rather than English at home? ....... e
26. Are you ever concerned about your child’s ability to speak ----- ?

27. Do you ever want to have more American friends? ....................
28. DO you f@@] happy B8t NOMB? .. ......c.ieieeeeenernnnennneonnenennannns
29. Do you ever miss the food from ----- 2 e Ceee e e et .

30. Are you ever unable to relax in the company of Americans? ..........

31. Are you ever proud of your child(ren)’s progress in English? .......
32. Do you dislike going shopping without your family? ..... cee e
33. Do you l1ike to speak ENGIish? . .........iiiiieenennennenncennann . e
34. Do you ever feel that you do not have any friends? .................
35. Do you ever wish to go back to ----- i R,
36. Do you ever need the help of your child(ren) in social situations? .

37. Do you ever think about missing U.S. food after you go back home? .

38. Do you 1ike for people to speak to you 1n English? ............cc....

39. Are you ever unable to relax in the company of others from -----
home country? ......cciieeeecnenns ceeeeee C et e et eeee et

40. Do you ever feel uncomfortable while attending class? ..............
41. Do you ever feel uncomfortable speaking ----- {n front of Americans?

42. Do you ever feel embarrassed when asking your child(ren)’s help
in 80CIAl BItUALIONS? . ... ...ttt iieeteoneecenceeceacesncenaonannnaes

43. Are you ever concerned that your child(ren) will have difficd!ty
BftOr FrOIUPrNING t0 ===== 2 ...ttt onretnesosesasnsnesnanononnnnn

44. If YES, What kind of difficulty?
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SUGGESTIONS FOR A FRIEND FROM HOME COMING HERE

Imagine that you have friends in ----- who also want to come to East Lansing. 1t is
a family of four (father, mother, a son and a daughter). They write to you and ask
your advice about coming here to study.

45. what advice would you give them?

.......... ® e s s o s s e s e s s s e s e s e s s s st s s e e e s s e s e e s e e e e s s e se e st

After waiting and noting (above this 1ine) any spontaneous responses, ask
specifically:

46. What advice would you give to the father?

47. What advice would you give to the mother?

48. What advice would you give to the son?

e e e s s e e e e e © 0 6 e 0 a0 e s e s s e e s e s s s s e e s e et s s s e e s e e s e e e e e e

49. what advice would you give to the daughter?
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THREE THINGS LIKED
Please tell me the three things your child 1ikes to do most:

46. A

THREE THINGS DISLIKED
Please 1ist the three things your child least 1ikes to do:

49. A

50. B

51. C

HARTER SCALE: Finally, I would like to ask you a few more questions.
what time is it now .... :
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Name of the Child ......

1D Number

Please indicate how you see your child in terms of the following statements.

10.

11.

12.

13.

14.

My

My

My

My

My

My

My

My

My

My

My

My

My

My

child seems to like living
in East Lansing

child seems to 1ike school

child 1ikes to do school work

child prefers to figure
out probiems on his/her own

child’s friends have mostly
a different nationality

not very
much

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

child relies on others for help

and guidance (i.e., father,
mother, brother, sister)

child has difficulties in
making friends

child enjoys being
with friends

child prefers to watch,
rather than play in sports

child 1ikes sports

child prefers to play alone

child 1ikes new activities

child’s friends are mostly
from our home country

child prefers to play in
sports rather than watch

1 2 3
1 2 3
1 2 3
1 2 3
1 2 3
1 2 3
1 2 3
1 2 3
1 2 3

very
much

140
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APPENDIX F

Parent Interview Schedule

IDENTIFICATION

Name :

Address:

Phone:

Date of Interview:
what time 18 it now:

ID NUMD I ... ...t iiiiiiiieieneeenoosscenessssssossssessnssssesssssns e

INTRODUCT ION

As you know, I am a psychologist who studies children and adolescents. In this
study I am interested in finding out the children’s reactions to a new environment.
I just talked to ----- name of the child about her/his reactions to coming to
Michigan. Now I would l1ike to ask you some questions as well, both about your own
reaction to your move here, as well as your observations about your child’s
reactions.

PRELIMINARY QUESTIONS

To establish rapport, deal with the following topics initially:

1. How long have you been in Michigan?

2. Wwhere did you 1ive before coming to Michigan?
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3. How did you get to know East Lansing? i.e., about where to buy food,
clothing, household, doctor?

4. Are you a student? What is your field of study? What degree?
5. What does your spouse do, is he/she also a student?
6 Do you plan to go back to ----- ?
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ABOUT YOUR FAMILY

7. Did you come here initially with your family, or did they come later?

8. How many children do you have? Are they boys or girls, what are their

ages?
9. How did ==---- name of the child interviewed react, when you first spoke
about moving to Michigan?
Did you prepare ----- in any way for the move?
10. If YES, What did you do?
11. If NO, Why not?
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12. Do you think =<---- has changed since coming here?

After waiting an noting (above this 1ine) any spontaneous responses, ask
specifically:

Do you think =----- changed in her/his relation with

13. father

5 ;;;;;; ........... et e et
e
e, ;;;;;‘;;;;;;-;;;;;;; .......... ettt
" ;;;;;;; ............ N e e .
. ;;;;;; ................... et ettt -
o ;;;; ...................... et e ..
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STRUCTURED QUESTIONS
In the following, 1 would like to ask you some questions about your reactions to
coming to Michigan/USA. 1 have prepared a series of statements, and would like you
to tell me if these things happen to you ‘all the time’, ‘often’, ‘sometime’,
‘seldom’ or ’‘never’.
Hand parent a card with the alternatives Here is a card with the answers. See...
Explain card, pointing to the five alternatives. A1l you would have to tell me is
the number that goes with the statement. If you don’t have any questions, let’s
begin.

20. Do you ever feel that you have a 1ot of friends? ...................

21. Do you enjoy going shopping without your family? ...................

22. Do you ever miss your family and friends in -----
Previous State Of PeSIOeNCEe? . ...ttt it eeeeeesoseenonenosasessenns

24. Do you ever feel confined in your home here in Michigan? ...........

27. Do you ever want to have more friends from Michigan? ...............
28. DO you feel happy Bt NOM@? . ... ....citeitennoeenenennosononccanansas

29. Do you ever miss the food from ----- e

30. Are you ever unable to relax in the company of people from Michigan?

32. Do you dislike going shopping without your family? ............ ceees

34. Do you ever feel that you do not have any friends? .................
35. Do you ever wish to go back to ----- 2

40. Do you ever feel uncomfortable while attending class? ..............
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SUGGESTIONS FOR A FRIEND FROM HOME COMING HERE

Imagine that you have friends in ----- who also want to come to East Lansing. It is
a family of four (father, mother, a son and a daughter). They write to you and ask
your advice about coming here to study.

46. What advice would you give them?

After waiting and noting (above this 1ine) any spontaneous responses, ask
specifically:

47. What advice would you give to the father?

48. What advice would you give to the mother?

................................................................

49. What advice would you give to the son?

................................................................

50. What advice would you give to the daughter?

................................................................
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THREE THINGS LIKED
Please tell me the three things your child 1ikes to do most:

47. A
48. B
49. C
THREE THINGS DISLIKED
Please 1ist the three things your child least l1ikes to do:
50. A
51. B
52. C

HARTER SCALE: Finmally, I would like to ask you a few more questions.
what time is it now .... :
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Name of the Child ......

ID Number

...................................................................

Please indicate how you see your child in terms of the following statements.

10.

11.

12.

13.

14.

My

My

My

My

My

My

My

My

My

My

My

My

My

My

child seems to like living
in East Lansing

child seems to 1ike school

child 1ikes to do school work

child prefers to figure
out problems on his/her own

child’s friends have mostly
a different nationality

not very
much

child relies on others for help

and guidance (i.e., father,
mother, brother, sister)

child has difficulties in
making friends

child enjoys being
with friends

child prefers to watch,
rather than play in sports

child 1ikes sports

child prefers to play alone

child 11ikes new activities

child’s friends are mostly
from our home country

child prefers to play in
sports rather than watch

very
much

148
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APPENDIX G

Post Interview Observations

ldentification

Address ................
Phone ..................
Date of Interview ......
Time of observations

ID Number ................ ettt et et e s et et e e et e e et et

Environment

1. How comfortable was the environment? [on a scale from 1 (low) to 5]

2. Number of people present in the home.

3. Any appliances that interfered? (TV, radio, stereo, phone, other)
4. Other interfering circumstances? (visitors)
5. Which interview took place first, with the parent or the child?

6. In case the interview was abandoned, why?

7. Other comments:
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Parent Interview Situation

8. Who was interviewed, father or mother (circileone)? ................
9. Was the other spouse present? During the entire interview?
10. How cooperative was the interviewee? [on a scale from 1 (low) to 5]
11. In case others were present, did they comment, contribute, distract?
Emotional Involvement of Interviewee
12. imitation of other people’s voices ................ et e eteeecee e
13. change iN VOICE® VOIUME . .............0tttieenneacnsccnnssonssnnsanna
14. change in voice tone ................... et et e ettt e et Ceeean ceen
15. body movement ........... e, et e ecer et .
16. any signs of re-experiencing of feelings 1inked to
situations being described .................. ce e e ettt .
17. other
Emotional Involvement of Interviewee’s Spouse (in case present)
18. imitation of other people’s voices ........... e et e
19. change in voice volume ................cc00. ceeeaee C et eec e
20. change in voice tone ..................... e ettt
21. DOy MOVEBMEBNT . ... ...iitteeoroncnocssocessssssnssnsasssnassnscsasasns
22. any signs of re-experiencing of feelings 1inked to
gituations being desSCribed ..............iiiceieanrecccnsssnoscnnnns

23. other
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Child Interview Situation

24.

25.

26.

Emotional

27.

28.

29.
30.
31.
32.
33.
34.

35.

36.
37.
38.

Who else was present? During what part of the interview?

Did the child cooperate? [on a scale from 1 (low) to 5] ...........
Did the child understand the questions?
[on a scale from 1 (low) to 5 (hign)] ....... ...t iinininnnnn.

Involvement of the Child

Physical complaints (subject has a headache, stomachache,

has to go to the bathroom) ............... Ceeeeae et
Expression of fear or worry (use of such words as afraid, scared,
WOPPI@A) .ottt it i e e et e et
Crying: VISiDlI@ t@AINrS . ... .. ... ittt tteneneeneneeennenenennen
Trembling VOICE . ... ...ttt itetenenoneaneneneeeeeneaneneanenens
Whisper (subject speaks without vOCa) COPAS) . ........'eoeveueennnn.
Silence tO & partiCUlar QUEeStION .. ... ...ttt eenennnoannnnnas
Nail biting during the 1nterview ..............c.ciitiintrienrennennnns
Gratuitous hand movements to body (ear, hair, etc.) ........... .
Gratuitous hand movements to an object separate from the body,

or piece of clothing ............ et et ettt ettt
RIGIO POS UM . ... ittt ittt ittt tetneeeneeneneeeeenneneennnn
diStractions ..........c.ciiitierinrnneraneannnn e
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APPENDIX H

Sample Page of the
Pictorial Scale of Perceived Competence and Acceptance
for Young Children

(Harter & Pike, 1981a)
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APPENDIX 1

Reliability Analyses: PSPCAYC

Cognitive Competence

NUMBERS

KNOW THINGS IN US SCHOOL

READING SKILLS IN ENG
WRITING SKILLS IN ENG

LISH
LISH

SPELLING SKILLS IN ENGLISH

ADDING SKILLS

CORRELATION MATRIX

HO1
HOS
HOS
H13
H17
H21

HO1

1.00000
.28989
.14618
.54014
.61547
.29889

N OF CASES =

STATISTICS
SCALE

ITEM

ITEM-TOTAL

STATISTICS

HO1
HOS
HO9
H13
H17
H21

A VALUE OF 99.0 IS PRINTED IF A COEFFICIENT CANNOT

RELIABILITY COEFFICIENTS

ALPHA =

HO3

H11
H1S

AWN =

FOR

MEANS

S

IF
DEL

.8024

MEANS STD DEV CASES
3.378 .806 45.0
3.289 .787 45.0
3.178 .960 45.0
3.289 .944 45.0
3.200 .944 45.0
3.644 .570 45.0
HOS HO9 H13 H17 H21
1.00000
.17110 1.00000
.64971 .31797 1.00000
.56304 .43628 .82606 1.00000
.28473 .03504 .44822 .34621 1.00000
45.0
MEAN VARIANCE STD DEV VARIABLES
19.978 12.977 3.6 6
MEAN MIN MAX RANGE MIN/MAX VARIANCE
3.330 3.2 3.6 .5 1.1 .029
CALE SCALE CORRECTED
MEAN VARIANCE ITEM- SQUARED ALPHA
ITEM IF ITEM TOTAL MULTIPLE IF ITEM
ETED DELETED CORRELATION CORRELATION DELETED
.600 8.700 .523 .415 .780
.689 9.674 .548 .439 .775
.800 10. 164 .309 .234 .835
.689 7.765 .821 .756 . 702
.778 7.677 .843 .763 .695
.333 11.227 .373 .219 .808

6

6 ITEMS

STANDARDIZED ITEM ALPHA = 79861

Physical Competence

SWINGING BY ONESELF
CLIMBING

BOUNCING BALL
SKIPPING

BE COMPUTED

154
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Reliability Analyses: PSPCAYC

5. H19 RUN FAST
6. H23 JUMPING ROPE
MEANS STD DEV CASES
1. HO3 3.778 .560 45.0
2. HO7 3.733 .495 45.0
3. H1i 3.511 .661 45.0
4. H15 3.667 .640 45.0
5. Hi9 3.311 .763 45.0
6. H23 3.333 .707 45.0
CORRELATION MATRIX
HO3 HO?7 H11 H15 H19 H
HO3 1.00000
HO7 .60117 1.00000
H11 .25247 . 14798 1.00000
H1S .29633 . 14344 .35820 1.00000
H19 .43151 .28442 . 12804 .17066 1.00000
H23 -.03829 .06487 .30780 .05025 .05613 1.
N OF CASES = 45.0
STATISTICS FOR MEAN VARIANCE STD DEV VARIABLES
SCALE 21.333 $.000 2.2 6
ITEM MEANS MEAN MIN MAX RANGE MIN/MAX V
3.556 3.3 3.8 .5 1.1
ITEM-TOTAL SCALE SCALE CORRECTED
STATISTICS MEAN VARIANCE ITEM- SQUARED
IF ITEM IF ITEM TOTAL MULTIPLE
DELETED DELETED CORRELATION CORRELATION
HO3 17.556 3.616 .503 .480
HO7 17.600 3.973 .396 .372
Hi1 17.822 3.5859 .402 .242
H15 17.667 3.773 .329 .178
Hi8 18.022 3.477 .330 . 194
H23 18.000 4.081 . 143 .128

23

00000

ARIANCE
.041

ALPHA
IF ITEM
DELETED

.498
.544
.530
.561
.565
.643

A VALUE OF 99.0 IS PRINTED IF A COEFFICIENT CANNOT BE COMPUTED

RELIABILITY COEFFICIENTS

ALPHA =
1. HO2
2. HO6
3. H10
4. H14
5. Hi8
6. H22
1. HO2
2. HO6
3. Hi10
4. H14
5. Hi8
6. H22

.60291

FRIENDS TO PLAY

6 IT

EMS

STANDARDIZED ITEM ALPHA = .62446

Peer Acceptance

OTHERS SHARE TOYS WITH YOU
FRIENDS TO PLAY GAMES
FRIENDS ON PLAYGROUND
GETS ASKED TO PLAY BY OTHERS
OTHERS WANT TO SIT NEXT TO CHILD

EANS

3.378
3.422
3.511

3.444

3.044
3.044

STD DEV

.834
.657
.661
.785
.903
.952

CASES

45.0
45.0
45.0
45.0
45.0
45.0
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Reliability Analyses: PSPCAYC

CORRELATION MATRIX

HO2 HO6 H10 Hi4 H18 H22
HO2 1.00000
HO6 .20018 1.00000
H10 .58995 .11977 1.00000
Hi14 .67533 .20084 .47185 1.00000
Hi8 .49022 .42732 .37955 .35610 1.00000
H22 .63675 .04199 .57652 .48978 .39387 1.00000
N OF CASES = 45.0
STATISTICS FOR MEAN VARIANCE STD DEV VARIABLES
SCALE 19.844 11.862 3.4 6
ITEM MEANS MEAN MIN MAX RANGE MIN/MAX VARIANCE
3.307 3.0 3.5 .5 1.2 .043
ITEM-TOTAL SCALE SCALE CORRECTED
STATISTICS MEAN VARIANCE ITEM- SQUARED ALPHA
IF ITEM IF ITEM TOTAL MULTIPLE IF ITEM
DELETED DELETED CORRELATION CORRELATION DELETED
HO2 16.467 7.664 .7%9 .632 . 727
HO6 16.422 10.340 .258 .216 .830
H10 16.333 9.000 .611 .426 .769
H14 16.400 8.427 .618 .473 .762
H18 16.800 8.164 .558 .379 777
H22 16.800 7.755 .603 .490 .767

A VALUE OF 99.0 IS PRINTED IF A COEFFICIENT CANNOT BE COMPUTED

RELIABILITY COEFFICIENT

ALPHA = 80514

S

6 IT

EMS

Maternal Acceptance

1. HO4 ALLOW TO EAT DINNER AT FRIENDS’ HOUSE

2. HO8 MOM TAKES TO PLACES LIKED

3. H12 MOM COOKS LIKED FOOD

4. Hi16 MOM READS TO CHILD

5. H20 ALLOWS TO STAY OVERNIGHT

6. H24 MOM TALKS WITH CHILD

MEANS STD DEV CASES

1. HO4 2.244 . 957 45.0

2. HO8 3.022 .988 45.0

3. H12 3.000 1.022 45.0

4. H16 2.111 .959 45.0

5. H20 1.889 .935 45.0

6. Ha4 3.289 .843 45.0
CORRELATION MATRIX

HO4 HO8 H12 H16 H20

HO4 1.00000
HO8 -.27015 1.00000
H12 .02322 .51728 1.00000
H16 . 14309 . 14125 0 1.00000
H20 .46288 -.16948 -.02378 .16625 1.00000
H24 .07952  .18314 .31653 .12815 .04168

STANDARDIZED ITEM ALPHA = .80221

H24

1.00000
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Reliability Analyses: PSPCAYC
N OF CASES = 45.0
STATISTICS FOR MEAN
SCALE 15.556

ITEM MEANS MEAN
2.593
ITEM-TOTAL SCALE SC
STATISTICS MEAN VARIA
IF ITEM IF I
DELETED DELE
HO4 13.311 6
HO8 12.533 6
H12 12.556 5
H16 13.444 6
H20 13.667 6
H24 12.267 6

MIN
1.9

ALE
NCE
TEM
TED

.901
.800
.934
.616
.864

VARIANCE STD DEV VARIABLES

8.571 2.9 6
MAX RANGE MIN/MAX VARIANCE
3.3 1.4 1.7 .337

CORRECTED

ITEM- SQUARED ALPHA
TOTAL MULTIPLE IF ITEM
CORRELATION CORRELATION DELETED
. 150 .294 .430
. 154 .384 .429
.319 . 354 .324
.210 .098 .396
.170 .229 .418
.289 . 120 .355

.609

A VALUE OF 99.0 IS PRINTED IF A COEFFICIENT CANNOT BE COMPUTED

RELIABILITY COEFFICIENTS

ALPHA = .43814

STANDARDIZED ITEM ALPHA =

6 ITEMS

.44044
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APPENDIX J
Variable Cluster Analysis
Correlations and Cluster Boundaries
for
J-1: Parent’s Perceptions of Children’s Competence
J-2: Culture Shock Scale for Children

J-3: Culture Shock Scale for Parents
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Reliability Analyses:

PHO3
PH12
PHOS
PH10
PHO4
PHOB8
PH14

PHO3
PH12
PHOS
PH10
PHO4
PHO8
PH14

Reliability Analysis for Scale ( CLUSTER 10 )

APPENDIX K

Parents’ Perception of Children’s Competence

CHILD LIKES TO DO SCHOOL WORK
CHILD ENJOYS NEW ACTIVITIES
CHILD’S FRIENDS MOSTLY FOREIGN
CHILD ENJOYS SPORTS
CHILD FIGURES PROBLEMS BY SELF

CHILD ENJOYS BEING WITH FRIENDS
CHILD PREFERS TO PLAY SPORTS

CORRELATION MATRIX

PHO3
PHO3 1.00000
PH12 .29786
PHOS5 . 32236
PH10 .29303
PHO4 .09719
PHO8 . 20006
PH14 -.01111
STATISTICS FOR
SCALE
ITEM MEANS

4

ITEM-TOTAL SCALE
STATISTICS MEAN

IF ITEM

DELETED
PHO3 25.639
PH12 25.250
PHOS 25.806
PH10 25.167
PHO4 25.806
PHO8 25.056
PH14 25.444

RELIABILITY COEFFICIENTS

ALPHA =
1. PHO3
2. PH12
3. PHOS

.68975

MEANS STD DEV CASES
4.056 1.068 36.0
4.444 .909 36.0
3.889 1.430 36.0
4.528 1.000 36.0
3.889 .887 36.0
4.639 .899 36.0
4.250 1.204 36.0
PH12 PHOS PH10 PHO4 PHO8
1.00000
.21506 1.00000
. 14332 .60193 1.00000
.24022 .26023 . 10022 1.00000
-.04274 .23454 . 12272 .41376 1.00000
. 10447 .31529 .43319 .32089 .32321
MEAN VARIANCE STD DEV VARIABLES
29.694 19.704 4.4 7
MEAN MIN MAX RANGE MIN/MAX VARIANCE
.242 3.9 4.6 .8 1.2 .094
SCALE CORRECTED
VARIANCE ITEM- SQUARED ALPHA
IF ITEM TOTAL MULTIPLE 1IF ITEM
DELETED CORRELATION CORRELATION DELETED
15.837 .321 .253 .676
16.936 .260 . 182 .688
12.047 .565 .431 .601
14.657 .529 .473 .622
16. 161 .386 .288 .660
16.397 .343 .295 .870
14.540 .404 .338 .655
7 ITEMS
STANDARDIZED ITEM ALPHA = .68546

Reliability Analysis for Scale ( CLUSTER 09 )

CHILD LIKES TO DO SCHOOL WORK
CHILD ENJOYS NEW ACTIVITIES
CHILD’S FRIENDS MOSTLY FOREIGN
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Appendix K

Reliability Analyses: Parents’ Perceptions of Children’s Competence

4. PH10 CHILD ENJOYS SPORTS
MEANS STD DEV CASES
1. PHO3 4.056 1.068 36.0
2. PH12 4.444 .909 36.0
3. PHOS 3.889 1.430 36.0
4. PH10 4.528 1.000 36.0
CORRELATION MATRIX
PHO3 PH12 PHOS PH10
PHO3 1.00000
PH12 .29786 1.00000
PHOS .32236 .21506 1.00000
PH10 .29303 .14332 .60193 1.00000
STATISTICS FOR MEAN VARIANCE STD DEV  VARIABLES
SCALE 16.917 9.736 3.1 4
ITEM MEANS MEAN MIN MAX RANGE MIN/MAX VARIANCE
4.229 3.9 4.5 .6 1.2 .094
ITEM-TOTAL SCALE SCALE  CORRECTED
STATISTICS MEAN VARIANCE ITEM- SQUARED ALPHA
IF ITEM IF ITEM TOTAL MULTIPLE IF ITEM
DELETED DELETED CORRELATION CORRELATION DELETED
PHO3 12.861 6.409 .405 .173 .594
PH12 12.472 7.513 .280 . 105 .665
PHO5 13.028 4.428 .542 .394 .496
PH10 12.389 6.130 .527 .373 .519
RELIABILITY COEFFICIENTS 4 ITEMS
ALPHA = .64737 STANDARDIZED ITEM ALPHA = .64480
Reliability Analysis for Scale ( CLUSTER 05 )
1. PHO4 CHILD FIGURES PROBLEMS BY SELF
2. PHO8 CHILD ENJOYS BEING WITH FRIENDS
3. PHi4 CHILD PREFERS TO PLAY SPORTS
MEANS STD DEV CASES
1. PHO4 3.889 .887 36.0
2. PHO8 4.639 .899 36.0
3. PH14 4.250 1.204 36.0
CORRELATION MATRIX '
PHO4 PHOS PH14
PHO4 1.00000
PHOS8 .41376 1.00000

PH14 .32089 .32321 1.00000

STATISTICS FOR MEAN VARIANCE STD DEV VARIABLES

SCALE 12.778 5.092 2.3 3

ITEM MEANS MEAN MIN  MAX RANGE MIN/MAX VARIANCE
4.259 3.9 4.6 .8 1.2 . 141

ITEM-TOTAL SCALE SCALE CORRECTED
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Reliability Analyses:

STATISTICS MEAN VARIANCE ITEM- SQUARED ALPHA
IF ITEM IF ITEM TOTAL MULTIPLE 1IF ITEM
DELETED DELETED CORRELATION CORRELATION DELETED
PHO4 8.889 2.959 .441 .210 .473
PHOS8 8.139 2.923 .442 .212 .469
PH14 8.528 2.256 .383 . 147 .585
RELIABILITY COEFFICIENTS 3 ITEMS
ALPHA = 60271 STANDARDIZED ITEM ALPHA = 62036

Reliability Analysis for Scale ( CLUSTER 11 )

1. PHO6 CHILD RELIES ON OTHERS FOR HELP

2. PHO7 CHILD MAKES FRIENDS WITH DIFFICULTY

3. PH11 CHILD PREFERS PLAYING ALONE

4. PHO9 CHILD PREFERS TO WATCH SPORTS

5. PH13 CHILD’S FRIENDS ARE MOSTLY COMPATRIOTS
MEANS STD DEV CASES

1. PHO6 3.000 1.312 37.0

2. PHO7 1.865 1.273 37.0

3. PH11 1.432 .765 37.0

4. PHO® 2.135 1.417 37.0

5. PHI13 . 2.514 1.484 37.0

CORRELATION MATRIX

PHO6 PHO7 PH11 PHO9 PH13
PHO6 1.00000
PHO7 .04889 1.00000
PH11 . 13830 .28981 1.00000
PHO9 -.01493 .04120 .22634 1.00000
PH13 -.12840 .22899 .26384 .26990 1.00000
STATISTICS FOR MEAN VARIANCE STD DEV VARIABLES
SCALE 10.946 11.830 3.4 5
ITEM MEANS MEAN MIN  MAX RANGE MIN/MAX VARIANCE
2.189 1.4 3.0 1.6 2.1 .361
ITEM-TOTAL SCALE SCALE CORRECTED
STATISTICS MEAN VARIANCE ITEM- SQUARED ALPHA
IF ITEM IF ITEM TOTAL MULTIPLE 1IF ITEM
DELETED DELETED CORRELATION CORRELATION DELETED
PHO6 7.9846 10.219 -.013 .080 .496
PHO7 9.081 8.465 .236 -114 .307
PH11 9.514 9.312 .414 .176 .252
PHO® 8.811 8.102 .213 . 103 .325
PH13 8.432 7.530 .258 . 168 .282
RELIABILITY COEFFICIENTS 5 ITEMS
ALPHA = 39012 STANDARDIZED ITEM ALPHA = .44145

Reliability Analysis for Scale ( CLUSTER 07 )

Parents’ Perceptions of Children‘s Competence
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Reliability Analyses: Parents’ Perceptions of Children’s Competence

1. PHO6 CHILD RELIES ON OTHERS FOR HELP
2. PHO7 CHILD MAKES FRIENDS WITH DIFFICULTY
3. PH11 CHILD PREFERS PLAYING ALONE
MEANS STD DEV CASES
1. PHO6 3.000 1.312 37.0
2. PHO7 1.865 1.273 37.0
3. PH114 1.432 .765 37.0
CORRELATION MATRIX
PHO6 PHO7 PH11
PHO6 1.00000
PHO7 .04989 1.00000
PH11 .13830 .28981 1.00000
STATISTICS FOR MEAN VARIANCE STD DEV VARIABLES
SCALE 6.297 4.937 2.2 3
ITEM MEANS MEAN MIN MAX RANGE MIN/MAX VARIANCE
2.099 1.4 3.0 1.6 2.1 .655
ITEM-TOTAL SCALE SCALE CORRECTED
STATISTICS MEAN VARIANCE ITEM- SQUARED ALPHA
IF ITEM IF ITEM TOTAL MULTIPLE 1IF ITEM
DELETED DELETED CORRELATION CORRELATION DELETED
PHO6 3.297 2.770 . 102 .019 .408
PHO?7 4.432 2.586 .179 .084 .215
PH11 4.865 3.509 .294 .099 .095
RELIABILITY COEFFICIENTS 3 ITEMS
ALPHA = 30657 STANDARDIZED ITEM ALPHA = 36249
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ce67

C74
c70
C73
c77
c79

ce7
c8o
c74
C70
C73
c77
c79

APPENDIX L

166

Reliability Analyses: Culture Shock in Children

Reliability Analysis for Scale ( CLUSTER 12 )

FEELING TO BE WITHOUT FRIENDS
PREFERS NATIVE LANGUAGE
DISLIKE GOING OUT WITHOUT FAMILY
FEEL HAPPY AT HOME
LIKE TO PLAY ONLY WITH SAME NATIONALITY
MISSES FRIENDS FROM HOME
WANT TO GO BACK HOME

CORRELATION MATRIX

ce7
Cc67 1.00000
c8o .06668
C74 .14782
c70 .01676
C73 -.07802
c77 -.10963
Cc79 .00508
STATISTICS FOR
SCALE
ITEM MEANS
ITEM-TOTAL SCALE
STATISTICS MEAN

IF ITEM

DELETED
ce7 11.645
cso 11.194
C74 11.226
Cc70 11.742
C73 10.839
c77 11.484
Cc79 11.419

MEANS

.613
.065
.032
.516
.419
.774
.839

- ) a NN

c8o

1.00000
.17778 1
.081897
.24927

-.09710
. 17893

MEA
13.25

MEAN MI
1.894 1.

SCALE
VARIANCE
IF ITEM
DELETED

.370
.828
. 247
.798
.340
.925
.052

LbabborbW

RELIABILITY COEFFICIENTS

ALPHA =

1.

ce7
cso

.44832

STD DEV CASES
.615 31.0
.629 31.0
.875 31.0
.626 31.0
.672 31.0
.845 31.0
.688 31.0
c74 c70 c73 c77
. 00000
.15125 1.00000
.14629 .41944 1.00000
.01018 -.15052 -.00379 1.00000
.06432 .19980 .36754 .45142
N VARIANCE STD DEV  VARIABLES
8 5.798 2.4 7
N MAX RANGE MIN/MAX VARIANCE
5 2.4 .9 1.6 .094
CORRECTED
ITEM- SQUARED ALPHA
TOTAL MULTIPLE IF ITEM
CORRELATION CORRELATION DELETED
.017 .056 .487
.208 .126 .411
.218 .079 .408
.222 .232 .405
.359 .308 .338
.042 .312 .504
.460 .382 .283
7 ITEMS

STANDARDIZED ITEM ALPHA = .46

211

Reliability Analysis for Scale ( CLUSTER 11 )

FEELING TO BE WITHOUT FRIENDS
PREFERS NATIVE LANGUAGE
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Reliability Analyses: Culture Shock in Children

3. C74 DISLIKE GOING OUT WITHOUT FAMILY

4. C70 FEEL HAPPY AT HOME

5. C73 LIKE TO PLAY ONLY WITH SAME NATIONALITY

MEANS STD DEV CASES

1. C67 1.613 .615 31.0

2. C80 2.065 .629 31.0

3. C74 2.032 .875% 31.0

4. C70 1.516 .626 31.0

5. C73 2.419 .672 31.0
CORRELATION MATRIX

ce7 c8o C74 c70 C73

c67 1.00000
ceo .06668 1.00000
C74 . 14782 .17778 1.00000
c70 .01676 .08197 .15125 1.00000
C73 -.07802 . 24927 . 14629 .41944 1.00000
STATISTICS FOR MEAN VARIANCE STD DEV VARIABLES
SCALE 9.645 3.703 1.9 )

ITEM MEANS MEAN MIN MAX RANGE MIN/MAX VARIANCE
1.929 1.5 2.4 .9 1.6 . 135
ITEM-TOTAL SCALE SCALE CORRECTED
STATISTICS MEAN VARIANCE ITEM- SQUARED ALPHA
IF ITEM IF ITEM TOTAL MULTIPLE IF ITEM
DELETED DELETED CORRELATION CORRELATION DELETED
c67 8.032 3.166 .073 .038 .489
c80 7.581 2.785 .249 .088 .382
C74 7.613 2.245 .264 .073 .373
Cc70 8.129 2.716 . 289 . 187 . 356
C73 7.226 2.581 .311 .236 .336
RELIABILITY COEFFICIENTS 5 ITEMS
ALPHA = 44570 STANDARDIZED ITEM ALPHA = 44443
Reliability Analysis for Scale ( CLUSTER 02 )
1. Cé67 FEELING TO BE WITHOUT FRIENDS
2. €80 PREFERS NATIVE LANGUAGE
3. C74 DISLIKE GOING OUT WITHOUT FAMILY
MEANS STD DEV CASES
1. C67 1.613 .615 31.0
2. C80 2.065 .629 31.0
3. C74 2.032 .875 31.0
CORRELATION MATRIX
Ccé67 c80 C74
c67 1.00000
c80 .06668 1.00000
c74 . 14782 .17778 1.00000

STATISTICS FOR

MEAN VARIANCE STD DEV

‘VARIABLES
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Reliability Analyses: Culture Shock in Children

SCALE 5.710 1.946 1.4 3
ITEM MEANS MEAN MIN MAX RANGE MIN/MAX VARIANCE
1.903 1.6 2.1 .5 1.3 .063
ITEM-TOTAL SCALE SCALE CORRECTED
STATISTICS MEAN VARIANCE ITEM- SQUARED ALPHA
IF ITEM IF ITEM TOTAL MULTIPLE 1IF ITEM
DELETED DELETED CORRELATION CORRELATION DELETED
ce7 4.087 1.357 . 147 .024 .288
cso 3.645 1.303 .172 .033 . 244
C74 3.677 .826 .223 .050 . 125
RELIABILITY COEFFICIENTS 3 ITEMS

ALPHA = .31326

Reliability Analysis for Scale ( CLUSTER 13 )

STANDARDIZED ITEM ALPHA =

.31096

1. Ce8 ENJOY GOING OUT WITHOUT FAMILY
2. C71 THINK TO MISS US FRIENDS
3. C72 LIKE TO SPEAK ENGLISH
4. C76 HAPPY, SPOKEN TO IN ENGLISH
5. C75 HAPPY IN SCHOOL
MEANS STD DEV CASES
1. Ce8 2.389 .688 36.0
2. C71 1.750 .732 36.0
3. C72 1.361 .543 36.0
4. C76 1.389 .494 36.0
5. C75 1.250 .439 36.0
CORRELATION MATRIX
ces C71 C72 C76 C75
ces 1.00000
C71 . 19865 1.00000
C72 .07231 .01798 1.00000
c76¢ .04668 .03948 .63307 1.00000
C75 -.04730 . 20000 .56952 .59216 1.00000
STATISTICS FOR MEAN VARIANCE STD DEV VARIABLES
SCALE 8.139 3.037 1.7 L]
ITEM MEANS MEAN MIN MAX RANGE MIN/MAX VARIANCE
1.628 1.3 2.4 1.1 1.9 .216
ITEM-TOTAL SCALE SCALE CORRECTED
STATISTICS MEAN VARIANCE ITEM- SQUARED ALPHA
IF ITEM IF ITEM TOTAL MULTIPLE 1IF ITEM
DELETED DELETED CORRELATION CORRELATION DELETED
ces 5.750 2.307 .123 .072 .601
C71 6.389 2.130 .174 .108 .579
C72 6.778 2.063 .436 .470 . 399
c76 6.750 2.136 .455 .483 .399
C75 6.889 2.216 .481 .462 .402
RELIABILITY COEFFICIENTS 5 ITEMS
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Reliability Analys

ALPHA = .53371 STANDARDIZED ITEM ALPHA = .60200
Reliability Analysis for Scale ( CLUSTER 07 )
1. C72 LIKE TO SPEAK ENGLISH
2. C76 HAPPY SPOKEN TO IN ENGLISH
3. C75 HAPPY IN SCHOOL
MEANS STD DEV CASES
1. €72 1.361 .543 36.0
2. C76 1.389 .494 36.0
3. C75 1.250 .439 36.0
CORRELATION MATRIX
c72 c76 c75
c72 1.00000
c76 .63307 1.00000
c78 .56952 .59216 1.00000
STATISTICS FOR MEAN VARIANCE STD DEV  VARIABLES
SCALE 4.000 1.600 1.3 3
ITEM MEANS MEAN MIN MAX RANGE MIN/MAX VARIANCE
1.333 1.3 1.4 .1 1.1 .008
ITEM-TOTAL SCALE SCALE  CORRECTED
STATISTICS MEAN VARIANCE ITEM- SQUARED ALPHA
IF 1ITEM IF ITEM TOTAL MULTIPLE IF ITEM
DELETED DELETED CORRELATION CORRELATION DELETED
c72 2.639 .694 .676 .459 .741
c76 2.611 .759 .693 .480 .715
c75 2.750 .879 .642 .414 .773
RELIABILITY COEFFICIENTS 3 ITEMS
ALPHA = .81399 STANDARDIZED ITEM ALPHA = .81709
Reliability Analysis for Scale ( CLUSTER 15 )
1. Cé8 DISLIKE SPOKEN TO IN ENGLISH
2. c81 FEELS LONELY AT HOME
3. C78 LIKE TO PLAY ONLY WITH US CHILDREN
4. (82 MISSES FOOD FROM HOME
5. C83 FEELS THAT HAS LOTS OF FRIENDS
6. C84 FEELS LONELY AT SCHOOL
MEANS STD DEV CASES
1. C69 2.600 .553 35.0
2. c81 2.686 .471 35.0
3. c78 2.200 .632 35.0
4. cCB2 2.314 .718 35.0
5. C83 2.686 .530 35.0
6. C84 2.743 .505 35.0

es: Culture Shock in Children

CORRELATION MATRIX
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Reliability Analyses: Culture Shock in Children

ces cs1 c78 cs2 ces cs4
c69 1.00000
csi .06774 1.00000
c78 -.01682 .11848 1.00000
cs2 .02961 .03974 .37550 1.00000
c83 -.04015 .18185 .01756 . 18991 1.00000
cs4 . 14730 .02118 -.01840 -.01388 .23851 1.00000
STATISTICS FOR MEAN VARIANCE STD DEV VARIABLES
SCALE 15.229 2.887 1.7 6
ITEM MEANS MEAN MIN MAX RANGE MIN/MAX VARIANCE
2.538 2.2 2.7 .5 1.2 .051
ITEM-TOTAL SCALE SCALE CORRECTED
STATISTICS MEAN VARIANCE ITEM- SQUARED ALPHA
IF ITEM IF ITEM TOTAL MULTIPLE 1IF ITEM
DELETED DELETED CORRELATION CORRELATION DELETED
ces 12.629 2.476 .061 .038 .405
c81 12.543 2.432 . 159 .056 . 346
c78 13.029 2.087 .219 . 159 . 304
c82 12.914 1.845 .270 . 182 .258
ces 12.543 2.25% .221 .138 .308
cs4 12.486 2.434 . 126 .087 .364
RELIABILITY COEFFICIENTS 6 ITEMS
ALPHA = .37718 STANDARDIZED ITEM ALPHA = 37015

Reliability Analysis for Scale ( CLUSTER 14

1. Cé9 DISLIKES SPOKEN TO IN ENGLISH
2. cC81i FEELS LONELY AT HOME
3. C78 LIKES TO PLAY ONLY WITH US CHILDREN
4. C82 MISSES FOOD FROM HOME
MEANS STD DEV CASES
1. Ce9 2.600 .5853 35.0
2. C81 2.686 .471 35.0
3. C78 2.200 .632 35.0
4. C82 2.314 .718 35.0

CORRELATION MATRIX

ces c81 c78 c82

€69 1.00000

c81 .06774 1.00000

c78 -.01682 .11848 1.00000

c82 .02861 .03974 .37550 1.00000

STATISTICS FOR MEAN VARIANCE STD DEV  VARIABLES

SCALE 9.800 1.929 1.4 4

ITEM MEANS MEAN MIN MAX RANGE MIN/MAX VARIANCE
2.450 2.2 2.7 .5 1.2 .053

ITEM-TOTAL ~  SCALE SCALE  CORRECTED

STATISTICS MEAN VARIANCE ITEM- SQUARED ALPHA
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Reliability Analyses: Culture Shock in Children

IF ITEM IF ITEM TOTAL MULTIPLE IF ITEM

DELETED DELETED CORRELATION CORRELATION DELETED

ceo 7.200 1.576 .034 . 007 .417

cet 7.114 1.575 112 .019 .336

c78 7.600 1.129 .298 . 153 .114

ce2 7.486 1.022 .270 . 142 .138
RELIABILITY COEFFICIENTS 4 ITEMS

ALPHA = 33566 STANDARDIZED ITEM ALPHA = 31329



Reliability Analyses: Culture Shock in Parents

Reliability Analysis for Scale ( CLUSTER 16 )

FEEL TO HAVE MANY FRIENDS

APPENDIX M

FEEL HAPPY AT HOME
FEEL ANXIETY WHILE ATTENDING CLASS
LIKES SPEAKING ENGLISH
LIKE BEING SPOKEN TO IN ENGLISH
ENJOY SPEAKING NATIVE LANGUAGE
CONCERNED ABOUT CHILDREN’S LANGUAGE
THINKS WILL MISS US FOOD

1. P20
2. P28
3. P4ao
4. P33
5. P38
6. P25
7. P26
8. P37
1. P20
2. P28
3. P4o
4. P33
5. P38
6. P25
7. P26
8. P37
CORRELATION MATRIX
P20
P20 1.00000
P28 .03288
P40 . 19524
P33 .26091
P38 . 15902
P25 -.18906
P26 . 13370
P37 -.07058
P26
P26 1.00000
P37 -.00466
STATISTICS FOR
SCALE
ITEM MEANS
2
ITEM-TOTAL SCALE
STATISTICS MEAN
IF ITEM
DELETED
P20 17.290
P28 17.742
P40 15.581
P33 17.419
P38 17.387
P25 17.387
P26 16.516
P37 15.258

MEANS STD DEV  CASES
1.935 1.209 31.0
1.484 811 31.0
3.645 1.170 31.0
1.806 .810 31.0
1.839 1.157 31.0
1.839 1.068 31.0
2.710 1.736 31.0
3.968 1.197 31.0
P28 P40 P33 P38 P25
1.00000
139751  1.00000
126658  .27765 1.00000
22789  .15318  .66565 1.00000
-.06084 .03270 -.06752 -.04873 1.00000
-18098  .34138 ..00545 -.18999 .24370
-.25806 .01535 -.12836 .09237 .07406
P37
1.00000
MEAN  VARIANCE STD DEV  VARIABLES
19.226 17.181 4.1 8
MEAN MIN MAX RANGE MIN/MAX VARIANCE
403 1.5 4.0 2.5 2.7 .877
SCALE  CORRECTED
VARIANCE ITEM- SQUARED  ALPHA
IF ITEM TOTAL  MULTIPLE IF ITEM
DELETED CORRELATION CORRELATION DELETED
14.213 .165 .143  .364
15.998 .081 .360 .395
11.985 .472 .392 .206
13.785 .380 .529 .285
13.778 .240 518 .328
15.712 .039 116 .416
12.591 .128 .339 .404
16.265 -.053 173 [463
8 ITEMS

RELIABILITY COEFFICIENTS

ALPHA =

. 39497

STANDARDIZED ITEM ALPHA =

.42593
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Reliability Analyses: Culture Shock in Parents

Reliability Analysis for Scale ( CLUSTER 15 )

1. P20 FEEL TO HAVE MANY FRIENDS

2. p28 FEEL HAPPY AT HOME

3. P40 FEEL ANXIETY WHILE ATTENDING CLASS

4. P33 LIKES SPEAKING ENGLISH

5. P38 LIKE BEING SPOKEN TO IN ENGLISH

MEANS STD DEV  CASES

1. P20 1.935 1.209 31.0

2. P28 1.484 .811 31.0

3. P40 3.645 1.170 31.0

4. P33 1.806 .910 31.0

5. P38 1.839 1.157 31.0
CORRELATION MATRIX

P20 P28 P40 P33 P3s
P20 1.00000
P28 .03288 1.00000
P40 .19524  .39751 1.00000
P33 .26091 .26658 .27765 1.00000
P38 .15802 .22789 .15318 .66565 1.00000
STATISTICS FOR MEAN VARIANCE STD DEV  VARIABLES
SCALE 10.710 -11.280 3.4 5
ITEM MEANS MEAN MIN MAX RANGE MIN/MAX VARIANCE
2.142 1.5 3.6 2.2 2.5 .735
ITEM-TOTAL SCALE SCALE  CORRECTED
STATISTICS MEAN VARIANCE ITEM- SQUARED  ALPHA
IF ITEM IF ITEM TOTAL MULTIPLE IF ITEM
DELETED DELETED CORRELATION CORRELATION DELETED

P20 8.774 8.181 .237 .092 .649
P28 9.226 8.981 .337 .198 .591
P40 7.065 7.596 .359 .214 .581
P33 8.903 7.490 .595 .495 .474
P38 8.871 7.249 .432 .449 .539

RELIABILITY COEFFICIENTS 5 ITEMS

ALPHA = .62297 STANDARDIZED ITEM ALPHA = .64161

Reliability Analysis for Scale ( CLUSTER 02 )

1. P20 FEEL TO HAVE MANY FRIENDS

2. P28 FEEL HAPPY AT HOME

3. P40 FEEL ANXIETY WHILE ATTENDING CLASS

MEANS STD DEV  CASES

1. P20 1.935 1.209 31.0

2. P28 1.484 .811 31.0

3. P40 3.645 1.170 31.0

CORRELATION MATRIX
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Reliability Analyses: Culture Shock in Parents

P20 P28 P40
P20 1.00000
P28 .03288 1.00000
P40 .19524  .38751 1.00000
STATISTICS FOR MEAN VARIANCE STD DEV  VARIABLES
SCALE 7.065 4.862 2.2 3
ITEM MEANS MEAN MIN  MAX RANGE MIN/MAX VARIANCE
. 2.355 1.5 3.6 2.2 2.5 1.300
ITEM-TOTAL SCALE SCALE  CORRECTED
STATISTICS MEAN VARIANCE ITEM- SQUARED ALPHA
IF 1TEM IF ITEM TOTAL MULTIPLE 1IF ITEM
DELETED DELETED CORRELATION CORRELATION DELETED
P20 5.129 = 2.783 . 153 .040 .543
P28 5.581 3.385 .274 .160 .327
P40 3.419 2.185 .378 .191 .059
RELIABILITY COEFFICIENTS 3 ITEMS
ALPHA = 42326 STANDARDIZED ITEM ALPHA = .44149
Reliability Analysis for Scale ( CLUSTER 05 )
1. P25 ENJOY SPEAKING NATIVE LANGUAGE
2. P26 CONCERNED ABOUT CHILDREN’S LANGUAGE
3. P37 THINKS WILL MISS US FOOD
MEANS STD DEV CASES
1. P25 1.839 1.068 31.0
2. P26 2.710 1.736 31.0
3. P37 3.968 . 1.197 31.0
CORRELATION MATRIX
P25 P26 P37
P25 1.00000
P26 .24370 1.00000
P37 .07406 -.00466 1.00000
STATISTICS FOR MEAN VARIANCE STD DEV  VARIABLES
SCALE 8.516 6.658 2.6 3
ITEM MEANS MEAN MIN MAX RANGE MIN/MAX VARIANCE
2.839 1.8 4.0 2.1 2.2 1.146
ITEM-TOTAL SCALE SCALE  CORRECTED
STATISTICS MEAN VARIANCE ITEM- SQUARED ALPHA
IF ITEM IF ITEM TOTAL MULTIPLE 1IF ITEM
DELETED DELETED CORRELATION CORRELATION DELETED
P25 6.677 4.426 .243 .065 -.009
P26 5.806 2.761 .153 .060 .137
P37 4.548 5.056 .032 .006 .357

RELIABILITY COEFFICIENTS 3 ITEMS
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Reliability Analyses: Culture Shock in Parents

ALPHA = 24176 STANDARDIZED ITEM ALPHA = 25903
Reliability Analysis for Scale ( CLUSTER 17 )
1. P21 ENJOY GOING OUT WITHOUT FAMILY
2. P30 UNABLE TO RELAX WITH MICHIGAN-US PEOPLE
3. P23 DISLIKE BEING SPOKEN TO IN ENGLISH
4. P27 WANT MORE MICHGIAN-US FRIENDS
5. P29 MISS NATIVE FOOD
MEANS STD DEV CASES
1. P21 3.194 1.546 36.0
2. P30 3.500 1.404 36.0
3. P23 4.278 1.111 36.0
4. P27 2.500 1.298 36.0
5. P2° 3.722 1.504 36.0
CORRELATION MATRIX
P21 P30 P23 P27 P29
P21 1.00000
P30 .20403 1.00000
P23 .15061 -.01831 1.00000
P27 -.04982 .04702 . 19803 1.00000
P29 .02389 .33814 .37217 .49731 1.00000
STATISTICS FOR MEAN VARIANCE STD DEV VARIABLES
SCALE 17.194 16.161 4.0 5
ITEM MEANS MEAN MIN MAX RANGE MIN/MAX VARIANCE
3.439 2.5 4.3 1.8 1.7 .432
ITEM-TOTAL SCALE SCALE CORRECTED
STATISTICS MEAN VARIANCE ITEM- SQUARED ALPHA
IF ITEM IF ITEM TOTAL MULTIPLE 1IF ITEM
DELETED DELETED CORRELATION CORRELATION DELETED
P21 14.000 12.457 .120 .081 .567
P30 13.694 11.761 .252 .203 .475
P23 12.817 12.650 .288 . 1983 .45%7
P27 14.694 11.990 .276 . 265 .459%9
P29 13.472 8.171 .519 .434 .275%
RELIABILITY COEFFICIENTS S5 ITEMS
ALPHA = 51171 STANDARDIZED ITEM ALPHA = _51696
Reliability Analysis for Scale ( CLUSTER 08 )
1. P23 DISLIKE BEING SPOKEN TO IN ENGLISH
2. P27 WANT MORE MICHGIAN-US FRIENDS
3. P2s MISS NATIVE FOOD
MEANS STD DEV CASES
1. P23 4.278 1.111 36.0
2. P27 2.500 1.298 36.0
3. P29 3.722 1.504 36.0 .
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Reliability Analyses: Culture Shock in Parents

CORRELATION MATRIX

P23 P27 P29
P23 1.00000
P27 . 19803 1.00000
P29 .37217 .49731 1.00000
STATISTICS FOR MEAN VARIANCE STD DEV VARIABLES
SCALE 10.500 8.943 3.0 3
ITEM MEANS MEAN MIN MAX RANGE MIN/MAX VARIANCE
3.500 2.5 4.3 1.8 1.7 .827
ITEM-TOTAL SCALE SCALE CORRECTED
STATISTICS MEAN VARIANCE ITEM- SQUARED ALPHA
IF ITEM IF ITEM TOTAL MULTIPLE IF ITEM
DELETED DELETED CORRELATION CORRELATION DELETED
P23 6.222 5.892 .337 . 139 .659
P27 8.000 4.743 .445 .248 .525
P29 6.778 3.492 .567 .325 .327
RELIABILITY COEFFICIENTS 3 ITEMS
ALPHA = 63046 STANDARDIZED ITEM ALPHA = .62366

Reliability Analysis for Scale ( CLUSTER 18 )

1. P22 MISS FAMILY & FRIENDS AT HOME
2. P32 DISLIKE GOING OUT WITHOUT FAMILY
3. P31 BEING PROUD ABOUT CHILDREN’S ENGLISH
4. P35 WANT TO GO BACK HOME
MEANS STD DEV CASES
1 P22 2.314 1.207 35.0
2. P32 3.486 1.579 35.0
3. P31 1.629 1.060 35.0
4 P35 2.143 1.396 35.0

CORRELATION MATRIX

P22 P32 P31 P35
P22 1.00000
P32 .30337 1.00000
P31 .30091 .18135 1.00000
P35 .37393 .16773 .51405 1.00000
STATISTICS FOR MEAN VARIANCE STD DEV VARIABLES
SCALE 9.571 13.076 3.6 4
ITEM MEANS MEAN  MIN MAX RANGE MIN/MAX VARIANCE
2.393 1.6 3.5 1.9 2.1 .616
ITEM-TOTAL SCALE SCALE CORRECTED
STATISTICS MEAN VARIANCE ITEM- SQUARED ALPHA
IF ITEM IF ITEM TOTAL MULTIPLE 1IF ITEM

DELETED DELETED CORRELATION CORRELATION DELETED

P22 7.257 8.432 .455 .209 .510
P32 6.086 8.081 .279 . 101 .658
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Reliability Analyses:

P31
P35

NOUNAWN =

NOUDWN

7.
7.

943
429

9.055

7.

605

RELIABILITY COEFFICIENTS

ALPHA =

P24
P39
P42
P43
P34
P36
P41

P24
P39
P42
P43
P34
P36
P41

.61731

Culture Shock in Parents

454
457

4 ITEMS

.283
.317

STANDARDIZED ITEM ALPHA = .63913

.523
.500

Reliability Analysis for Scale ( CLUSTER 20 )

FEEL CONFINED IN

APARTMENT

UNABLE TO RELAX WITH COMPATRIOTS
EMBARRASED TO ASK CHILDREN’S HELP
CONCERN FOR CHILD’S READAPTATION
FEEL LACK OF FRIENDS
NEED CHILD’S HELP IN SOCIAL SITUATION
UNCOMFORTABLE SPEAKING NATIVE LANGUAGE

CORRELATION MATRIX

P24
P24 1.00000
P39 .37433
P42 . 16737
P43 .46290
P34 .24510
P36 . 19148
P41 -.00554
STATISTICS FOR
SCALE
ITEM MEANS
ITEM-TOTAL SCALE
STATISTICS MEAN

IF ITEM

DELETED
P24 20.227
P39 19.455
P42 19.364
P43 20.591
P34 19.500
P36 20.773
P41 20.273

RELIABILITY COEFFICIENTS

ALPHA =

.77654

STANDARDIZED ITEM ALPHA = _.78106

MEANS STD DEV CASES
3.136 1.521 22.0
3.909 1.444 22.0
4.000 1.309 22.0
2.773 1.602 22.0
3.864 1.457 22.0
2.591 1.182 22.0
3.091 1.540 22.0
P39 P42 P43 P34 P36
1.00000
.35249 1.00000
.42290 .34064 1.00000
.53678 .27455 .49620 1.00000
.33987 .27703 . 30083 .65749 1.00000
.324984 .33058 .02808 .55743 .41390
MEAN VARIANCE STD DEV VARIABLES
23.364 43.576 6.6 7
MEAN MIN MAX RANGE MIN/MAX VARIANCE
3.338 2.6 4.0 1.4 1.5 .337
SCALE CORRECTED
VARIANCE ITEM- SQUARED ALPHA
IF ITEM TOTAL MULTIPLE 1IF ITEM
DELETED CORRELATION CORRELATION DELETED
34.946 .351 .267 .779
31.688 .603 .393 .727
35. 195 .429 .271 .762
31.777 511 .493 . 747
29.976 .719 .690 .702
34.565 .548 .450 .743
34.303 .382 .466 .773
7 ITEMS
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Reliability Analyses: Culture Shock in Parents

Reliability Analysis for Scale ( CLUSTER 19 )

1. P24 FEEL CONFINED IN APARTMENT

2. P39 UNABLE TO RELAX WITH COMPATRIOTS

3. P42 EMBARRASED TO ASK CHILDREN’S HELP

4. P43 CONCERN FOR CHILD’S READAPTATION

MEANS STD DEV CASES

1. P24 3.136 1.521 22.0

2. P39 3.909 1.444 22.0

3. P42 4.000 1.309 22.0

4. P43 2.773 1.602 22.0
CORRELATION MATRIX

P24 P39 P42 P43
P24 1.00000
P39 .37433 1.00000
P42 . 16737 .35249 1.00000
P43 .46290 .42290 .34064 1.00000
STATISTICS FOR MEAN VARIANCE STD DEV VARIABLES
SCALE 13.818 17.965 4.2 4
ITEM MEANS MEAN MIN MAX RANGE MIN/MAX VARIANCE
3.455 2.8 4.0 1.2 1.4 . 357

ITEM-TOTAL SCALE SCALE CORRECTED
STATISTICS MEAN VARIANCE ITEM- SQUARED ALPHA

IF ITEM IF ITEM
DELETED DELETED

TOTAL MULTIPLE 1IF ITEM

CORRELATION CORRELATION DELETED

P24 10.682 11.084 .451 . 255 .639
P39 9.909 10.944 .516 .268 .596
P42 9.818 12.823 .366 171 .685
P43 . 11.045 9.760 .564 .323 .560
RELIABILITY COEFFICIENTS 4 ITEMS
ALPHA = 68916 STANDARDIZED ITEM ALPHA = .68618

Reliability Analysis for Scale ( CLUSTER 14 )

1. P34 FEEL LACK OF FRIENDS

2. P36 NEED CHILD’S HELP IN SOCIAL SITUATION

3. Pat UNCOMFORTABLE SPEAKING NATIVE LANGUAGE
MEANS STD DEV CASES

1. P34 3.864 1.457 22.0

2. P36 2.591 1.182 22.0

3. P41 3.091 1.540 22.0

CORRELATION MATRIX

P34 P36 P41
P34 1.00000
P36 .65749 1.00000

P41 .55743 .41390 1.00000
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Reliability Analyses:

STATISTICS FOR

Culture Shock in Parents

MEAN VARIANCE STD DEV VARIABLES

SCALE 9.545 12. 165 3.5 3
ITEM MEANS MEAN MIN MAX RANGE MIN/MAX VARIANCE
3.182 2.6 3.9 1.3 1.5 .411
ITEM-TOTAL SCALE SCALE CORRECTED
STATISTICS MEAN VARIANCE ITEM- SQUARED ALPHA
IF ITEM IF ITEM TOTAL MULTIPLE 1IF ITEM
DELETED DELETED CORRELATION CORRELATION DELETED
P34 5.682 5.275 .712 .531 .571
P36 6.955 6.998 .603 .436 .715
P41 6.455 5.784 .541 .315 .783
RELIABILITY COEFFICIENTS 3 ITEMS

ALPHA = 77349

STANDARDIZED ITEM ALPHA =

.78088
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