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ABSTRACT

PERCEIVED PARENTAL REJECTION
AND SCHOLASTIC ACHIEVEMENT

by Janet Landis Summers

This study analyzed the relaticnship between perceived
parental rejecticn and scholastic achievement within a
theoretical framewcrk of deprivation and compensation. Data
cbtained by the administration of paper-pencil questionnaires
to a sample of 293 undergraduates enrclled in basic social
science courses at a large state unilversity were analyzed
tc test three major hypotheses:

1. There will be a low positive relationship between
certain of the backgrcund 1ltems--namely, scclo-
economic status, religion, parental valuation of
education--and scholastic achievement.

2. There will be an inverse asscclation between
perceived parental acceptance and scholastic
achievement.

3. The inverse relationshilp between perceived paren-
tal acceptance and scholastic achilevement will
be more definite when sccio-economic level 1is
controlled, and will be strongest 1In the high

socio-economic group.



Janet Landls Summers

The findings yielded suppcort for the first hypothesis;
in additicn, a low positive association resulted between sex
and achievement with females being the higher achievers, and
a positive relaticnship between year in school and achieve-
ment with fresnmen being the higher achievers. Hypothesis
two was refuted: there was a tendency for perceived parental
acceptance to relate to nigh scholastic achievement, and for
perceived parental rejection to relate to low achlevement.
Trese tendencies were stronger for mgther acceptance than
for father, and were especially strong among females. In
light of the findings in relation tc hypothesis two, the
third hypcthesis was inapplicable. Perceived parental accep-
tance and schclastic achievement were unrelafted in the high
socic-economic group; in tne low soci.-economic group there
was a low pcsitive asscclaticn between tne twe variables.

The findings were analyzed frcm a deprivation and compen-
sation framework. 1t was concluded trat a large state-
supported university, such as that used for tnis study, 1s
not the type of instifuticn which wculd tend to draw a pre-
ponderance of academically oriented students--students whese
crientation 1s other than academic would fend to compensate
for feelings of parental rejecticn by seeking gratificaticn
in areas other than high schclastic achievement. At a schcol
wlth a high propcrtion of academically oriented students, it
1s expected that perceived parental rejection would be relarted
to high scholastic achievement. The results from the present
sample seem to suggest that perhaps one factor in adequate per-
formance is a feeling of acceptance in the family of orien-

tation.
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CHAPTER I

INTRODUCTION TC THE PROBLEM

The purpose of this study 1s to examine certain rela-
tionships which may exist between percelved parental rejec-
tion and scholastic achievement as measured by expressed
grade point average.

Our theoretical framework is that of deprivation and
compensation: when an individual is deprived in one area
he will seek out gratification in another area. The key
point 1s that unsatisfactory interpersonal relations in child-
hood produce insecurity and anxiety which are compensated
for by a quest for power, reccgnition, and success.

The expected instituticn for the 1nitial satisfaction
of the individual's needs for acceptance ana recognition is
the family of orientation. Because this is the initial group
to which one relates himself, a lack cf a feeling of security
and acceptance within this group 1is an especially vital factor
in the development of the individual. The need for acceptance
and recognition is developed in children to the extent that
they feel anxiety when they sense that there is a lack of love
and acceptance from the family. The individual who feels un--

accepted will strive to overcome his anxiety, will strive to



2
be accepted and recognized elsewhere. Horney,l in particular,
has suggested that the quest for pcwer 1is frequently used as
a compensatory means of attaining reassurance against the
anxietieé produced by unhappy childncod experiences.

Because of the widespread acceptance cf high aspiration
and high achievement as values 1in American soclety today,
becoming a high achiever (at least in some socially accepted
area) i1s one legitimate means to obtalning gratification and
of compensating for the emotiocnal deprivation felt in the
family. It 1is recognized that there are avenues to gaining
acceptance other than that of high academic achievement, how-
ever, our concern 1is only with the latter. Further, we are
saying nothing abcut how much this compensatory seeking of
gratification i1s internalized cor reccgnized by the individual,
rather, we are cnly interested in the externai manifestations
of deprivation in interperscnal relations leading tc a seeking
out of gratification in other areas.

Several investigations have been conducted which bear
on some of the assumptions of this operational framework.
Lasswell hypothesized that power 1is pursued as a means of
compensation against deprivation--"power 1s expected to over-
come low estimates of the self, by changing either the traits

of the self or the environment in which it functions.”2 He

lKaren Horney, The Neurotic Personality of Our Time
(New York: W. W. Norton and Company, 1937), pp. 162-187.

°Harold D. Lasswell, Power and Personality (New York:
W. W. Norton and Company, 1937, p. 39.
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points out that the self includes symbols of identification,
so 1In this sense grades in school would be included as a part
of the self. His sub-hypothesis 1s that power 1s resorted
to when it 1s expected to contribute more than any alterna-
tive value to overcoming or obviating deprivations of the self,
He expects thils to be especially the case in mlddle-class
homes--"we know that middle-class homes are hothouses of
ambition, holding their children to high standards of achileve-
ment, thus providing the tension between indulgence and
deprivation so congenial to the accentuation of power."3 His

major hypothesis is supported.

The intensive study of infancy and childhood . . . has
underlined the decisive 1mportance of the early years
in shaping the structure of personality. . . . The

data go 1n the direction toward which we have been
pointing. The accentuation of power is to be under-
stood as a compensatory reactlion against low estimates
of the self. . . . At the same time adverse estimates
of the self must not be overwhelming, or the resort to
power will Be blocked by sentiments of utter hopeless-
ness. . . .

Kausler and Trapp, on the other hand, found results
which conflict with those of Lasswell. They tested the null
hypothesis that there is no relationship between level of
achievement motivation and level of manifest anxiety drive.
The null hypothesis was rejected--"the results clearly

reflect a significantly negative relationship between

31b1d., p. 47.

AIbid.,pp. 52-53,
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the two sets of scores. . . ."2 That is, high manifest
anxiety drive was related to low achievement motivation,
and low manifest anxiety, to high achievement motivation.

Further, in line with the assumptlion that excessive
ambition is a way of compensating for a low level of self-
esteem, that power 1s sought as 1insurance against an under-
lying feeling of worthlessness, Cohen6 investigated goal-
level setting within a level-of-aspiration framework by
studying feelings of adequacy and self-acceptance. He found
that both very high goal setting and very low goal setting
were related to self-rejection, fto a basic feeling of in-

7

security.

8

Along this same 1line, Wylle“~ reviews numerous studies

on level of self-esteem and achievement, some of which have
conflicting results. Some investigators repcrted no relaticn-
ship between self-esteem ana academlc achievement; others

found none between self-regard and n Achievement (i.e. achieve-
ment motivation). Where relationships were found between

self-esteem and achievement, they were usually direct rather

than inverse.

5D. H. Kausler and E. P. Trapp, '"Relationship Between
Achievement Motivation Scores and Manifest Anxiety Scores,"
Journal of Consulting Psychology, 22: 448-450,

6I0uis D. Cohen, "Level-of-Aspiration Behavior and
Feelings of Adequacy and Self-Acceptance,'" Journal of Abnormal
and Social Psycholcgy, 49: 84-86.

"Ibid., p. 86.

8Ruth C. Wylie, The Self Concept (Lincoln: The Univer-
sity of Nebraska Press, 1961), pp. 224-246.
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The conflicting results of the above investigations
indicate a need for some measure which would discriminate
between two types of individuals: (1) those whose level of
anxlety 1s so high or who have such extremely adverse esti-
mates of self that they are incapacitated, or, in Lasswell's
wcrds, are blocked from pursult of power by feelings of
utter hopelessness; and, (2) those who have a high level of
anxlety and a low estimate of self but not so low that 1t
prevents them from attempting to attain power and recognition.

There has been an abundance of research in recent years
on the relationships between child-training practices and
achlevement motivation. The results of these investigations
are 1in general agreement that severity of independence tralning
in childhood is significantly reiated to achievement. That
is, the earlier and more severe the independence training in

childhocd, the higher the n Achievement.9 These findings

9See, for instance; Elizaveth M., Drews and Jchn E.
Teahan, "Parental Attitudes and Academic Achievement,'" Journal
of Clinical Psycholcgy, 13: 328-332; G. A. Friedman, "A Cross-
Cultural Study of the Relaticnship Between Independence
Training and n Achievement as Revealed by Mythclcgy" (unpub-
lished A. B. thesis, Harvard University, 1950), cited in Mc-
Clelland, Studies in Motivation (New York: Appleton-Century-
Crofts, Inc., 1955), pp. 411-413; David C. McClelland, "Meas-
uring Motivation in Phantasy,'" Studied in Motivation, ibid.,
pp. 401-413; F. L. Strodtbeck, "Family Interaction, vValues and
Achievement" in D. C. McClelland, et al, Talent and Society
(New Jersey: D. Van Ncstrand Company, Inc., 1958), pp. 135-
194; M. Winterbottom, "The Sources of Achievement Motivation
in Mothers' Attitudes Toward Independence Training," in Mc-
Clelland, et al, The Achievement Motive (New York: Appleton-
Century-Crofts, Inc., 1953), pp. 297-304.
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tend to confirm the assumption that unsatisfactory inter-
personal relations in early childhood produce insecurity and
anxlety which are compensated for by a seeking of power,
recognition, and success.

In the present study, rather than being concerned
directly with what training practices are related to later
achlevement, we are interested 1in what feelings of the sub-
Ject about the interpersonal relations in his family are
related to later achlevement. Research has been conducted
by some 1investigators whose apprcach 1is directly relevant
to ours. Dynes, Clarke, and Dinitz10 initlated a project to
find if individuals with high aspiraticns are characterized
by greater difficulty 1in theilr interpersonal relations within
the family of orientation than are those with lower aspira-
tions. They found a pcsitive relationship between unsatis-
factory interpersonal relationships (as perceived by the
subject) in the family of orientation and high occupational
asplration.

Ellis,11 testing the hypothesis that a sense of inade-
quacy develops early in 1ife during a childhood lacking in
warmth and affection, studied sixty unmarried career women,
comparing the successful with the nonsuccessful. She found

that the most successful women indicated that they felt

loRussell R. Dynes, Alfred C. Clarke, and Simon Dinitz,
"Levels of Occupational Aspiration: Some Aspects cf Family
Experience as a Variable," American Sociological Review, 21:
212-215 (1956).

llEyelyn Ellis, "Social Psychological Ccrrelates of Up-
ward Social Mobility Among Unmarried Career Women," American
Soclological Review, 17: 558-563 (1952).
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rejected both by their parents and by their community.

Evidence 1s consistent with the theory that upward
social mobility 1is likely to be an outgrowth of
basically neurotic drives resulting from unsatisfactory
early primary group relations, and that mobllity leads
to a continuation of superficial, impermanent primary
group relations and other overt manifestatlions of
emotional maladjustment . . . A comparison of moblle
and non-mobile [successful and nonsuccessful] women
reveals that significantly larger proportions of
mobile 1ndividuals had experienced both rejection by
parents and by the over-all community during childhood.12

One of the most comprehensive studies of family relation-

ships and achievement 1s reported in The Achievement Motive.13

As a part cf their 1nvestigation the authors examined the
child-rearing practices attributed to parents by scns with
varying n Achlevement. The most significant finding 1is that
perceived severlity cf upbringing or "felt lack of love" is
assoclated among college male stuazents with nigh n Achlevement.
The largest single correlation 1lnvclves the rejection attri-
buted to the fathers by thelr sons; that is, sons who felt
thelr fathers had rejected them had higher n Achlievement
scores than those who felt their fathers had icved and
accepted them. The authors point out that, "these data may
have more bearing on the ways sons with high achlevement
mtivation perceive thelir parents than on the way in which they
were actually brought up."la The authcrs sum up their findings

as follows:

121b1d., p. 563.
13McC1elland, et al., The Achievement Motive, pp. 275-318.

1D'Ibfi.d., p. 280. (Underlining this author's.)
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College males who give evidence of being very '"close"

to thelr parents in thelr admiration of them and
perception of them as particularly loving and helpful

do not for the most part score high on n Achievement.

On the contrary, it 1s the students who see their
parents as "distant'"--unfriendly, severe, unsuccessful--
who have high n Achievement scores.!

Similar studies by McClelland are reported in Studies of

Motivationl6 wilth results which support the above findings.

Robinowitzl? examined the ways in which a group of
high school students with high achlevement-relative-to-ability
differed from three control groups on several variables, two
of which were the subject's perception of his acceptance by
his family and by his peers. His data suggest a relationship
between achieving beyond the level of expectancy and hclding
an ambivalent evaluation of ones own family and peer accept-
ance. He infers from this that trne subjects who are unsure
of thelr own acceptance by famliy and peers seem to be seeking
a more secure status by means of academic achlevement beyond
the level of expectancy.

Friend and Haggard, with a sample of 80 men and women
between the ages of 16 and 36, found that famlly integraticn
and attitude toward father are important in occupational
adjustment but make 1little difference in achievement--that is,

those high in adjustment had closely knit, strongly unified

151p14., p. 281.

16pcclelland, et al., Studies in Motivation, pp. 389-

397.

1TRalpn Robinowitz, "Attributes of Puplils Achleving
Beyond Their Level of Expectancy," Journal of Personality, 24:
308-317 (1956).
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families and more affection for the father. On the other
hand, antagonism for the mother was poslitively associated
with both occupational adjustment and achievement.l8 Those
high in adjustment and achlevement hadva more positive
feeling for the mother and less sense of rejection than did
the lows. Although these findings conflict with those of
other investigators, Friend and Haggard make the important
point that, "whether or not a worker makes special demands
of the job or needs special appreciation and status, depends
upon the amount of deprivation during his early 1life: that
he goes after the identical and specific satisfactions in
his work which were denied him years befor'e."19

A preliminary investigation was made of those rela-
tionships which might exist between 1lnterpersonal relation-
ships within the family and scholastic achievement with a
sample of 60 undergraduate students enrolled in introcductory
and advanced soclology courses at a large state university,.
The instrument and methods of analysis differed from those
in the present study. The sample was divided into a high
achievement group (reported grade average of A or B) and a
low or average achievement group (reported grade average of
C, D, or F), and into a group who perceived their relation-
ships with the family as being satisfactory (i.e., feeling
close to, accepted by the parents, and remembering childhood

and adolescence as being happy), and a group who perceived

18Anne Roe, The Psychology of Occupations (New York:
John Wiley and Sons, Inc., 1950), pp. 128-29.

191p14., p. 129.
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the relationships as being unsatisfactory. Additlonal factors
in the social milieu of the subjects were examined such as
sex, religion, year in school, social class, and value the
family places on education, and these showed no relationship
to achievement. When the "satisfaction with family relation-
ships" groups were examined for their levels of achievement,
the high satisfaction group had significantly more low
achievement (76%) than high achievement (24%) whereas the low
satisfaction group showed an equal amount of high and of low
achlievement. These results might be interpreted to mean that
in a family which provides emotional support and acceptance,
the need to seek gratification and recognition elsewhere is
not developed.

The present study 1s intended to examine further the
relationship between percelved parental rejection and
scholastic achievement. The three purposes, with the second
and third being the major ones, are:

1. To examine certain factors in the subject's social
milieu--such as, socio-economic status, religion,
parental valuation of education, sex, year in
school--for their influence on achievement.

2. To examine the relationshlp between perceived
parental acceptance or rejection and scholastic
achievement.

3. To make the same examination as in number (2),

within each socio-economic group.
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For the purposes of this investigation 1t is hypothesized

that:

The

There will be a low positive relationshlp between
some of the background items--namely, soclo-economic
status, religion, and parental valuation of educa-
tion--and scholastic achievement.

There will be an inverse relationship between
feeling accepted by parents and high scholastic
achlevement.

The inverse relationship hypothesized in number (2)
will be (a) more definite when socio-economic
status 1is held constant, and, (b) strongest in the
high socio-economic group.

rationale benind hypothesls 2 has been discussed.

The general hypothesis in most studies of social class and

achleveme
related t
in the mi
however,
socio-eco
slight.
It is
to ca

is mo
of co

nt 1s that academlc performance will be positively
o soclal class--that more high achievement will occur
ddle class than in the lower class. We hypothesize,
that at the college level, if a relationship between
nomic status and achievement exists, 1t willl be
Anne Roe states,

st1ll not literally true that anyone who wishes
n get a college education in this country, but it

re nearly true than 1t used to be . . . . Expectation
llege attendance varles with the soclal class position

of the family. . . . after students get to college the

perce
for t
compr
socla

ntage graduating 1s very similar in all groups except
hose from farm homes. College students, after all,
ise a limited group and are already selgcted on a

1 class basis to a considerable extent.<©

201p14., pp. 104-107.
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Washburne found that soclio-economic status, as measured
by education and occupation(s) of parents, was not signifi-
cantly related to the academic performance of college students.
He concludes that "perhaps the part played by socio-economic
status as regards higher education is limited to the deter-
mination of opportunity to attend school, and the development
of levels of aspiration such that the student 1is motivated to
attend when the opportunity is offered."?l Washburne's

results seem to indicate that once the student gets to

college, the social class of his family has very little to

do with his achievement.

22

With a sample of high school sophomores, Rosen found

that members of the middle class tend to have considerably

higher need achievement scores than individuals in the lower
social strata, and that the middle class 1s characterized

by a larger proportion of persons with achievement orilented

values than are the lower socilal strafél‘Subjects with high

b
achievement motivation scores were proportionately more likely

to achieve grades of "B" or better than were those with low

motivation scores, whereas achlevement value orientation was

not related to academic achievement but was related to edu-
cational-aspiration. yﬁosen concludes that the relationship

between academic achievement and soclal class reflects to a

2lNorman F. Washburne, "Socio-economic Status, Urbanism,
and Academic Performance in College," Journal of Educational

Research 53: 137 (1959).

22Bernard C. Rosen, '"The Achievement Syndrome: A Psy-
chocultural Dimension of Social Stratification," American
Sociological Review, 21: 203-211 (1956).
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considerable extent social class differences in achlevement
motivation.

Finally, Strodtbeck, from a study of 1,151 boys of pre-
college age, reports a definite positive relationship between
being an over-achiever and being of higher soclo-economic
status.23

The latter two investigations cited indicate a positive
relationship between soclal class and achlevement at the pre-
college level. They seem to get at the way in which and the
level at which this relationship operates. Middle class
individuals are likely to be both higher aspirers and higher
achievers than are those 1in the lower class., This differ-
ence 1s especilally evident at the pre-college level because
a college sample 1s a select one 1In terms of motivation and
value orientation. Only those individuals, regardless of
soclo-economic status, who are both high asplrers and high
ahlevers can go to college. So, although the middle class
is characterized as having higher levels of aspiration and
achlevement than 1s the lower class, we could assume that the
lower soclo-economic level students who are in college have
high levels of aspiration in order to be there, and will,
therefore, achieve at almost as high a level as the higher
soclo-economic level.

It 1s expected that the extent to which a subject's

parents value education (i.e. encouraged him to attend college)

23strodtbeck, op. cit., pp.135-194.
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will vary with socio-economic level. An investigation by
Gottlieb in which the question was asked, "Who would you say
played the most important role in helping you to declde to
attend college?", reveals that middle and upper class boys
were more likely to mention parents than were lower class
boys and lower class boys selected teachers and guldance
counselors more frequently than did middle and upper class
boys.2br However, we might expect that the lower soclo-economic
status college students galned at least some of thelr motiva-
tion through encouragement to attend college received from

thelr parents. Gottlieb found that in each social class it

was the high achievers who had received parental encouragement

to attend college.25 In light of this, we would expect a rela-
tionship between parental valuation of education and scholastic
achlevement, however, because of the relationship between socio-
economic status and parental valuation of educatlon, and of
the only slight relationship between socio-economic status
and achievement at the college level, perhaps the relationship
will not be strong.

Although we would not expect a strong relationship
between soclo-economic status and achievement, because of the
differqing behavioral patterns at different socilo-economic

levels--these patterns influencing the subject's perception of

2hpavig Gottlieb, "Social Class, College Students and
the Ideal College Professor" (paper read at the Annual Meetings
of the Ohio Valley Sociological Society, April 21, 1961).
(Fgrghcoming School Review, The Unilversity of Chicago Press,
1962).

251p14., p. 5.
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his acceptance or rejection by hils parents--we expect to find
a stronger relationshlip between perceived rejection and
scholastic achievement when socio-economic level 1s controlled.
[é}lison Davis cites research on child training practices which
supports the view that "the middle-claés child undergoss in
his cultural training a more depriving attack upon his sources
of organic and emotional support than does the lower-class

Child.”26

Middle-class parents "who have been taught by

thelr own parents to strive for early and fast attalnment as

an absolute 'good' in theilr part of society, very often sacri-
fice thelr children's happiness, their basic adequacy 1in facing
the realitles of later 1life, by tralning them too early and

naf

—

too severely for 'achievement'. JFollowing this line of
argument, we expect the relatlonsnip between perceived parental
rejJection and scholastic achievement to be stronger in the
higher soclo-economic groups.

Most discussions of the relationship between religion
and achievement are based upon Max Weber's study of the influ-
ence of a religious ethic upon social activity. Following
Weber's hypotheslis that the spirit of modern capitalism is
intimately connected with the Protestant Ethic, McClelland,
Rindlisbacher, and DeCharms hypothesized that there will be
an association between '"the new 'spirit of capitalism,' 'the

irrational sense of having done his job well' with an increase

in achievement motivation (n Achievement) and the Protestant

26Allison Davis, Social Class Influences Upon Learning
(Cambridge: Harvard University Press, 1960), pp. 18-10.

2T1piga., p. e2.
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emphasis on 'self-help' for salvation with an increased stress

on independence training for young children."28

That 1is, they
hypothesize that Protestants will have higher achievement
motivation than Cathollcs and that Protestant families will
emphasize independence training more. Winterbottom29 and
McClelland and Friedman3o have demonstrated an empirical con-
nection between emphasis on independence training and n
Achievement. In addition to their malin hypothesis, McClelland
et al., test Weber's suggestion that Jews llke Protestants
will have a more rational acquisitive approach to the world,
with the expectation that Jewlish parents also wlill emphasize
independence training more than Catholic parents. Thelr
findings indicate that Protestant and Jewish parents do expect
independence earlier on the part of their children than do
Irish- or Itallan-Catholics.St
Strodtbeck, however, in a similar study, found three

items in particular which were related to achievement:

(1) A belief that the world is orderly and amenable to

rational mastery, that, therefore, a person can and

should make plans which will control his destiny;

(2) A willingness to leave home to make one's way 1in

life; and

(3) A preference for individual rather than collective
credit for work done.3%

28McClelland et al., Studles in Motivation, p. 391.

29Winterbottom, op. cit., pp. 297-304.

30priedman, op. cit., pp. 401-413.

31Mcclelland et al., Studies in Motivation, p. 395.

32strodtbeck, op. cit., pp. 186-187.
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These values correspond to Weber's characterization of the
Protestant Ethic, but, Strodtbeck states,

Our concern differs from Weber's in that the orien-
tatlon in question 1s not presumed to affect all
categories of Americans equally. Some elements are
bellieved to be wlidely held, but the particularly dynamic
element of substituting achievement for interpersonal
gratification 1s bellieved to develop only in adult years,
and only in people who have been in some sense speclally
prepared. Not only 1is it necessary that they hold cer-
taln bellefs about the nature of the external system,

but the implication of performance in it for interpersonal
relations may also be involved. It 1s in search for
leads in this connection that we turn to . . . those
[items] relating to early training as a motivational
preparation for achievement.33

In the latter analysis, Strodtbeck found that sons' achieve-
ment was related to the power balance in the family (i.e.
democratic famlly--relatively powerful mother--yields sons
with higher achievement mctivaticn), which was in turn
related to social class. '"Socic-economic status affects
soclalization and the power balance in the family, both of

n34 Thus, it

which are related to subsequent achievement.
appears that what 1s often characterized as the Protestant

Ethic is in fact the middle class ethic--this ethic or set

of values being lmoref determined) by social class than by
religious background. It 1s because of this, as with socilo-
economic status, that we do not expect a strong relationship

between religion and achievement.

331b1d., pp. 143-14L

3uIbid., p. 185.



18
In summary, this chapter has included an introduction
to the problem of the study--the theoretical background, a
review of the relevant literature, and a statement of our

purposes and hypotheses.



CHAPTER IT
METHODOLOGY

The Instrument used in this study was a questionnalre
containing 35 items. (A copy of the questionnaire can be
found in the Appendix A.) Twelve of the items were intended
to obtain objective data on background information, the
remaining items, to elicilt subjective responses on feelings
of parental acceptance or rejection and on feelings of happl-
ness in childhood and adolescence.

The ma jor varlable in the study, other than scholastic

achievement, 1s parental acceptance or rejection of the child

as percelved by the child. Throughout the rest of this paper,

this "perceived parental acceptance/rejection" variable will
be referred to as "integration with parents." Level of inte-
gration may be defined, then, as the degree to which the sub-
Ject feels accepted or rejected by his parents.

1 originated a two-part scale to measure feelings of

Nye
acceptance and rejection between parents and chilldren. The
first part of the scale consists of a group of items to deter-
mine to what extent the child accepted or rejected his parents,

and the second part, a group of l1tems to determine to what

1F. Ivan Nye, Family Relationships and Delinguent
Behavior (New York: ~John Wiley and Sons, Inc., 1958), pp. 77-
78.
19
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degree the child felt that his parents had accepted or re-
Jected him. The latter group of items 1s the one used to
determine integration in this study. Figure 1 presents these
items.

Ten of the items elicit responses indicative of per-
celved paternal acceptance, and 10 of perceived maternal
acceptance., Three scores were obtailned from the scale:

(1) integration with father, {2) integration with mother, and
(3) integration with parents. The first score was derived

by totaling the response values on the 10 "father items" and
terming those with scores from 15-20, highly integrated with
father; those from 10-14, middle integrated with father; and
those from 0-9, low integrated with father. The second score
was obtalined in the same manner and with the same range of
possible values for each integration group using the total
response values from the 10 "mothér items." Two methods were
used for determining the integration with parents score.
First (Method 1), the response values for the total scale
(all twenty items) were totaled with a possible score of 0-40,.
Those who scored 30-40 were classified as highly integrarted
with parents, those from 20-29 as middle integrated with
parents, and those from 0-10 as low integrated with parents.
By the second method (Method 2), those subjects who scored
from 15-20 on the ten "father items" and who also scored from
15-20 on the ten "mother items" were called highly integrated

with parents, those who scored from 10-14 on the "father items"
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FIGURE 1

NYE SCALE OF PERCEIVED PARENTAL REJECTION
WITH RESPONSE VALUES

My father is 1nterested in what I do: (1) Always _2;
2; Usually ; (3) Scmetimes O ; (4) Seldom O ;
5) Never O .

My mother 1s interested in what I do: (1) Always _2;
E2g Usually 1 ; (3) Sometimes O; (4) Seldom O;

5) Never 0
My father ridicules my ideas: (1) Always O ; Usually
0 ; (3) Sometimes O ; (4) Seldom 1 ; (5) Nev 2

My mocther ridicules my ideas: (1) Always O ; Usually
0 ; (3) Sometimes O ; (&) Seldom _1 ; (5) Never 2

My father encourages me to discuss my problems with him:
glg Always _2 ; (2) Usually _1 ; (3) Sometimes _O ;
4) Seldom O ; {(5) Never O .

My mother encourages me to discuss my problems with her:

(1) Always 2 ; (2) Usually 1 ; (3) Sometimes O ;

(4) Seldom : (5) Never O

I think my father has my best interests at heart:

é g Always ; ?2‘ Usually 1 ; (3) Sometimes O ;
Seldom O 3 _SS Never 0.

I thinx my mother has my ptest interests at heart:
Always 2 ; (22 Usually 1 ; (3) Sometimes O ;
Seldom O ; (5) Never _ 0 .

I think my father shows more interest in my brecthers and
sisters than he shows in me: (1) Always O ; (2) Usually

O ; (3) Sometimes O ; (4) Seidom 1 ; (5) Never 2 ;
16) Usually shows more interest inme 2 ; (7) I'm an
only child _1 . -

I think my mother shows more interest in my brothers and
sisters than she shows in me: (1) Always O ; (2) Usually
0 ; (3) Sometimes 0O ; (4) Seldom 1 ; (5) Never 2 ;

18) Usually shows more interest in me 2 ; (7) I'm an

only child _1

Other fathers tend to show more interest in thelr children
than my father shows in me: (1) Completely agree 0O ;

(2) Partially agree O ; (3) Undecided 1 ; (4) Partially
disagree 2 ; (5) Completely disagree 2 .
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FIGURE 1-5Continued

Other mothers tend to show more interest in their children
than my motner shows in me: (1) Completely agree 0 ;

(2) Partially agree O ; (3) Undecided 1 ; (4) Partially
disagree 2 ; (5) Completely aisagree

My father praises me when I do my work well: (1)

Always 2 ; (2) Usually ; (3) Sometimes O ; (4)
} —

1
Seldom 0 ; (5 0 .

Never .

My mother praises me when I do my work well: (1)
Always _2 ; (2) Usually _1 ; (3) Sometimes O ; (4)
Seldom 0 ; (5) Never 0 .

Does ycur father ever seem to wish that you were a
different type cf person? (1) Always O ; (2) Often 0O ;
(3) Sometimes O ; (4) Seldom 1 ; (5) Never 2

Does your mother ever seem to wish that you were a
different type of person? (1) Always O ; (2) Often O ;
(3) Sometimes O ; (4) Seldom 1 ; (5) Never 2

Do you think that your father tries to understand your
prcblems and worries? (1) Always 2 ; (2) Usually 1 ;
(3) Somerimes O ; (4) Seidom _ 0; (5) Never O

Do you think that your mother tries to understand your
prcblems and worries? (1) Always 2 ; (2) Usually 1 ;
(3) Sometimes O ; (4) Seldem O ; (5) Never O . ~—
My father says and does things that make me feel that
I am not trusted: §1) Always _O_; (2) Often _O_;
(3) Sometimes O ; ( ]

4) Seidom 1 ; (5) Never 2

My mother says and does things that make me feel that
I am not trusted: ?1) Always _O ; (2) often O ;
(3) Sometimes 0 ; (4) Seldom I ; (5) Never ~2_
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and also scored from 10-14 on the "mother items," middle
integrated with parents, and those who scored from 0-9 on
the "father items" and from 0-9 on the "mother items," low
integrated with parents. Figure 2 illustrates the possible
combinations of scores cn the father items and scores on
the mother items which would yield a certaln integration
with parents score by Methods 1 and 2.

The total range of possible father score-mother score
combinations which would fall intc a given integration with
parents category 1s greater by Methcd 1 than by Method 2.
Thus, Method 2 yleids purer categories, including only those
respondents 1n a glven integration with parents group who
are of the same level of integraticn with one parent as they
are with the other. As 1s obvious from Figure 2, this is
not necessarily the case when Method 1 is used.

The marginals which result using Method 1 and using

Method 2 are presented in Table 1.

TABIE 1

MARGINALS FOR INTEGRATION WITH PARENTS CATEGORIES
OBTAINED BY METHCDS 1 AND 2

Method 1 Method 2
Integration Per Integration Per
With Parents N Cent With Parents N Cent

High . . . . . 91 31 High . . . . . 75 26
Middle . . . . 129 Ly Migdle . . . . 54 15
Iow .+ . . . . 73 25 Iow . + . . . u7 16

Totals. . 293 100 Totals. . 176 57
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Clearly, Method 2 is the more exact one, however,
throughout most of the analysis, 1t was necessary to use
Method 1. Had Method 2 been used, only 57% of the sample
would have been included, with the result that, in most of
the analyses, the numbers 1n each cell would have been too
small to warrant legitimate examination. 1In the analysis
of one variable (achievement), we were able to use the second
method; in effect, Methcd 2 acted as a check on Method 1, and
the two methods yielded very similar results. Although
there 1s no way to state wilith certainty, we would hope that
similar results would be cbtained by the twc methods on the
remaining variables. Finally, the method used throughout
most of this study (Method 1) is the one used by Nye.

Our use of the Nye scale tc determine perceived parental
acceptance and rejecticn is grounded on the assumption that
it gets at the expressive content of long term behavior pat-
terns rather than at that of specific, momentary behavioral
acts. As a partial check of this assumption, the respondent's
rating of his childhood and cof his adolescent happiness were
combined into an index of childhood-adolescent happlness.
Assuming that happiness in childhood and in adolesence 1s in
part related to interpersonal relationships in the family, if
our assumption about the Nye scale 1s true, we would expect a
strong relationship between this index and the integration
index. These two indices were examined (Table 2) and they are
significantly related. This tends to lend support to our
assumption about the type of information gained from the Nye

scale.



TABLE 2

PATTERN OF CHILDHOGD-ADOLESCENT HAPPINESS
AND INTEGRATION WITH PARENTS

Fattern of Happiness High Middle Low
Integrated Integrated Integrated

Childhoocd Adolescent N % N % N %

Happy Happy (N=207) 81 39 95 u6 31 15

Happy Unhappy iN= 35) 5 4 19 54 11 32

Unhappy Happy (N=12) 1 9 I 33 7 58

Unhappy Unhappy (N= 30) 2 7 7 23 21 70

X2 = 57.86, df, €, p = < .0O1,

Respondents were classified on soccio-eccnomic status in
terms of father's cccupation. 1In doubtful cases, father's
education was also considered. The index used for classifi-

cation cf cccupations into socic-economlc status grouplings

~

.2 }
was taken from a study by Davlis et al., and is as follows:

A. Low status :  Garbage collectors, janitors,
ordinary seamen, truck drivers.

B. Respectable working class- Postmen, barbers, mechanics,
bus drivers, clerks in retail
stores, machine operators.

C. Working class elite--
bcttom middle > Plumbers, carpenters, owners
of small retail stores, fore-
men, white collar supervisors,
farmers.

D. Middle-middle : Secondary teachers, morticians,
pharmacists, wholesale sales-
men, middle managers.

E. Elite ¢ Major professionals, presidents
of medium-large firms, top
management 1in large firms.

2James Davis, David Gottlieb, and Joel Spaeth, Stipends
and Spouses (Chicago: University of Chicago Press, 1962).
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Occupations of the respondents' fathers were classified into
the socio-economic status index on separate occasions by two
individuals with almost ccmplete agreement.

As did the authors noted on the preceding page, we
worked with two cells; low socio-economic group (A, B, and
C) versus high socio-economic group (D and E). The occupa-
tional groups were represented as follows: A-9, B-62, C-102,
D-94, and E-26.

Respondents were asked to report their over-all college
grade average and were divided into achievement groups as

follows:

College Grade Average Achievement Group
A, B+, or E ce High
B-y, C+, or C . . . Middie
C-, D, ¢cr F . . Low

Reported college grade average 1s perhaps a rough measure of
achievement motivation, however, it correlates positively3
with both the Edwards Perscnal Preference Schedule (PPS)

(A. L. Edwards, New York: Psychclogical Ccrporation, 1954),
and with the TAT Jdeveloped by McClelland and others, reported

in The Achievement Motive. HRosen found that subjects with

high motivation scores are proportionately more likely to

achieve grades of "B" or better than are adolescents with low

3Peter' Weiss, Michael Werthelmer, and Byron Groesbeck,
"Achievement Motivation, Academic Aptitude, and College Grades,"
Educational and Psychological Measurement, 19:663-666 (1959).
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motivation scores.AL We recognize, however, that in a study
of achlevement a measure of intelligence might seem to be a
necessary variable. Due to an administrative confllict, we
were unable to obtain such a measure for the subjects in the
present 1investigation, therefore, this must be considered as
an exploratory study.

Although we recognize that having no indication of
the intelligence of the respondents 1s a shortcoming of the
s tudy, there are a number of factors which make us think
that the range of variation in intelligence in the sample
is not great and that the variations in achievement are due
to other factors than IQ. First, a college population is a
select one in terms of ability; 1ndividuals from lower levels
of ability are not able to enter college. The subjects in
our sample are all in college, they are all in the same
university, at which two-thirds of the entering freshmen come
from the top one-third of their high school classes, and they
are all at the same level in the university (50% freshmen,
47% sophomores). In addition, the figures on freshmen achieve-
ment and sophomore achievement do not support the view that
there is a high freshmen drop-out rate due to low achievement.
On the contrary, there are fewer low achieving freshmen than
there are low achieving sophomores. Finally, since IQ is
often reported to vary with social class, 1f achlevement was

a direct consequence of intelligence, we would expect a strong

uRosen, "The Achievement Syndrome: A Psychocultural
Dimension of Social Stratification,'" 21: 208-209.
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relationship between social class and achievement. The
figures on socic-economic status and achievement show this
not to be the case. Although there is slightly more high
achievement in the high soclo-economic groups than in the low
soclo-economic groups, the two variables are not significantly
related.

In order to determine to what extent subjects' parents
valued education, each respondent was asked to indicate which
of the following alternatives best described the situation
in his family when he was in high school:

1. It was naturally assumed that you would go to college.

2. If you wanted to go to college you were encouraged

to do so by one or bcth parents, but it was not
assumed that you would go.

3. It was not assumed that you would go to college

and you received no encouragement from elther
parent when you decided to do so.
The marginals were (1) 219, (2) 67, and (3) 7. Respondents
who indicated the first alternative were sald to have parents
who placed high value on education; respondents who chose the
second or third alternatives were classified as having parents
who placed low value on education.

The sample 1s composed of 293 students who were enrolled
in basic social science ccurses at a large state university
during the spring of 1961. All students at this university
are required to take a series of basic courses; the socilal
sclence courses 1n which the questionnaires were adminlstered

are a part of this series. The sample consists not of a

select group of students who chose the fleld of social scilence
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over other fields c¢f study, but is instead a sample of under-
graduates from many fields of interest. It 1s not a random
sample of college students, however, 1t 1s felt that the
sample 1s sufficientliy representative Qf the freshmen and
sophomore population at the university in which the sampile
was taken to enable us to draw some conclusions and to make
some predictions from the data for such a population.

The questionnaires were administered during regular
class periods by the professor offering the course. Only
those respondents were included in the final sample who were
single undergraduates between the ages of 17 and 22, who
were United States citizens, and whc answered all items on
the Nye scale ano reported their cocllege grade average.

The reliationshnips between the variables will be examined
by the chi-square test cf significance. Percentages will be

used 1in many cases to show the distributions.



CHAPTERK III

FINDINGS: BACKGROUND ITEMS AND

SCHOLASTIC ACHIEVEMENT

The results of this investigation will be presented
in three sections: the first wilil be concerned with the
background items as they relate to achlevement, the second,
with the relationships between integration with parents and
achievement, ana the third, with the relationships between
integration with parents and achievement within each socio-
economic group. The first section will be discussed in this
chapter.

The hypothesis pertinent to this section of the analysis
is that there will be low positive relationship between cer-
tain of the background items--namely, soclo-economic startus,
religion, parental valuation of education--and scholastic
achievement. The relaticnships which may or may not exist
between sex and achievement, and between year in school and
achievement alsc will be examined.

Table 3 shows the achievement patterns in each socio-
economic group. There 1is a tendency toward higher achieve-
ment in the high socic-economic group, however, the achieve-

ment differences between the two groups are not significant.

31
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Low achievement appears to be more related to low soclo-
economic status than high achlevement does to high socilo-

economic status,

TABLE 3

SOCIO-ECONOMIC STATUS AND SCHOLASTIC ACHIEVEMENT

Per Cent Achievement

Soclo-Economic Status High Middle Low
High (N = 120) 28 59 13
Low (N = 173) 23 56 21

X2 = 2.61, df, 2, NS.

Althcugh there appears to be scme relationship between
socclo-economlic status and achievement, 1t 1s not surprising
that the differences are small. In a study of college
students frocm each socio-economic group, Gottlieb found that
the lower class contalned the nhighest proporticn of students
who had graduated in the top third c¢f their high school class.
It seems that the student who comes from a lower soclo-
economic group 1s a speclal one in terms of motivation and
achlievement. College attendance 1s not such an accepted
course of action in the lower =soclo-economic groups as it
1s in the higher ones and the lower class student must be
exceptional in terms of motivation and achlevement in order
to reach the college level.

When soclo-economic status and achlevement are examined

separately for males and for females, in Table 4, the picture
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remalins approximately the same, hcwever, several interesting
differences in the achlevement patterns are revealed. There
appears to be more of a relationship between socio-economic
status and achievement among females than among males; the
discrepancy between male and female high achievement 1is
greatest at the higher soclo-economic level., Perhaps this
is evidence of the '"gentleman's C" norm operating in the
higher soclo-economic groups whereas a 'gentlewoman's C"
norm does not exist. Females, regardless of soclo-economic
level, tend to be better students than males. Since college
going 1is more selective among females than among males, the

former are llkely to be the better students.

TARLE 4

SOCIO-ECONOMIC STATUS AND SCHOLASTIC ACHIEVEMENT
FOR MALES AND FEMALES

Socio- Per Cent Per Cent
economic Male Achlevement Female Achievement
Stat
us N High Middle Low N High Middle Low
High N= 65 26 58 16 N=55 32 58 10
Low N=110 22 57 21 N=63 25 54 21
Males: X° = 1.86, df, 2, NS. Females: X°=2.45, df,2,
NS

The over-all picture of soclo-economic status and
achievement 1s that there is a slight tendency for more high
achievement to occur in the high socio-economic group and more
low achlevement, in the low socic-economic group. This tendency

1s stronger among females than among males.
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Respondents were asked to state their religious prefer-
ence from five alternatives: Protestant, Catholic, Jewilsh,
Other, and None. Because of the small number of respondents
indicating "otner" as their preference (4), that category is
excluded from this analysis.

The expected order for mocst high achlevement among the
religion groups 1s ewish and Protestant first, and Catholics
second. The data in Table 5 1ndicate that this 1s not nec-
essarily the case. Our expectations hold for the Protestants
and Catholics, with the former tending to have more high
achievement than low achlevement, and more high achievement
and less low achilevement than Cathclics. Catholics have an

equal proporticn of high and icw acnilevers.

TABLE 5

RELIGIOUS PREFERENCE AND SCHOLASTIC ACHIEVEMENT

Per Cent Achievement

Religious Preference N High Middle Low
Protestant N=1&7 27 56 17
Catholic N= 60 23 55 22
Jewlsh N= 19 2l 68 11
None N= 23 17 57 2€

X2 = 4.90, d4f, 6, NS.

The Jewlsh group deviates from our expectations. That the
least amount of low achievement occurs in this group is nct

surprising, however, there are fewer Jewish high acnievers
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than either Protestant or Catholic, and the Jewish respon-
dents tend tc be dispropcrtionately grouped in the middle
achievement categery. Although the differences are insignifi-
cant, we can speculate about the reason for the low proportion
of Jewish high achievers: the school in which our sample
was drawn might not be the kind of institution tc which a
good Jewlsh student would go¢. On the other hand, our
findings could be indicative c¢f acculturative changes among
Jews: perhaps they can no longer be characterized as having
higher achievement and aspiration standards than other groups.
Or perhaps there becomes less and less variation in achleve-
ment between groups, with the standardization of education.
The number of Jewish respondents in our sample 1s quilte
small, however, and perhaps we obtained a distorted picture
of the achlievement patterns in this group.

An interesting finding 1s that those respondents who
stated that they rad no religious preference were lower in
achievement than any other group. Having no religious pref-
erence might indicate alienation from the social envircnment,
low integraticn with family and peers. These respondents
might be at the low end of the continuum of adjustment to
their social environment, having no area in which they "fit."
Again, the number cf respondents in this group is quite small.

Our findings cn religion and achievement did not conform
to the usual expectations; 1nstead, the order of high achleve-
ment was Protestant, Catholic, Jewish. There were no signifi-
cant differences between religious preference groups on

achlevement.
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Table 6 shows the relationship between achievement and
the extent to which parents value education. There is a re-
lationship between the two variabies, however, the differ-
ences are not significant. Those respondents whose parents
place high value on education are more ilkely to be high
achievers, those respondents whose parents place low value
on education, to be lcw achievers. Comparing Tables 3 and 6
achilevement tends tc ve more related to the attitude of
parents' toward education than to soclio-econcmlic status.
Students from lower socio-economic groups have more obstacles
to overcome in order to attend ccllege; they are a specilal
group in terms of motivation to be in ccllege. Our results
lead us to believe that their incentive is due, 1in part, to
encouragement they rave received from their parents. Parental
valuation of education will be discussed further, in the sec-
tion containing the results on integraticn with parents and

achievement within each socio-eccnomic group.

TABLE 6

PARENTAL VALUATION OF EDUCATTON
AND SCHOLASTIC ACHIEVEMENT

Parental Valuation Per Cent Achievement

of Education N High Middle Low
High N=219 27 58 15
Low N= 74 19 55 26

X° = 4,99, ar, 2, NS at .05 level. (p<.10)
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Much of the research on achlevement motivation has been
conducted with male rather than with male and female subjects.
Perhaps the reason for this 1s that many investigators in this
area have used the method developed by McClelland (a TAT using
achievement-oriented pictures)1 for measuring achievement
motivation, and his method does not yileld scores for females
comparable to those obtained on males. Robinowitz, working
with both male and female subjects, used grades-relative-to-
scores on intelligence tests as an index of achlevement
motivation; his results were comparable tc those of studies
using only males as subjects.2 In studies of achievement,
rather than achievement motivation, the data quite consistently
show that there do exlst definite differences in the achieve-
ment levels of males and females at all levels of School,3
that at the college level, females are usually higher achilevers
than males, and that females tend to utilize thelr measured
academic ability more effectively than do males.l'l

Table 7 shows the relationship between sex and achieve-

ment. There tends to be slightly more high achievement and

less low achievement among the females than among the males.

lMcClelland et al., The Achievement Motive.

aRobinowitz, op. cit., pp. 308-317.

3Merville E. Shaw and John T. McCuen, "The Onset of
Academic Underachievement in Bright Children," Journal of Edu-
cational Psychology, 51: 103-108 (1960).

40. Lee Duff and Laurence Siegel, "Bicgraphical Factors
Associated with Academic Over- and Under-Achievement,'" Journal
of Educational Psychology, 51: 43-46 (1960).
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The differences are nct significant. As was pointed out
earlier, since college attendance is mcre selective among
females than among males, we might expect females to be the

higher achilevers.

TABLE 7

SCHOLASTIC ACHIEVEMENT FOR MALES AND FOR FEMALES

Per Cent Achievement

Sex
N High Miadle Low
Males N = 175 23 58 19
Females N = 118 27 57 16

X2 - 0.84, 4f, 2, NS.

Table 8 shows the relationship between year in school
and achievement. FEecause of the small number of Jjuniors (7),
they are not included in this analysis. There is a signifi-
cant difference on achievement tetween freshmen and sophomores,
with freshmen being significantly higher in achievement. This

indicates that our sample does not contain a large group of

freshmen who would fail at the end of theilr first academic year.

TABLE 8

YEAR IN SCHOOL AND SCHOLASTIC ACHIEVEMENT

Per Cent Achievement
Year in School

N High Middle Low
Freshman N=147 35 51 14
Sophomore N=139 14 63 23

X° = 17.5, df, 2, p < .001l.
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Secondly, it appears that in the type of institution in

which our sample was drawn, the longer a student 1s in college
the less 1mportant achievement becomes. We might speculate
here that at a large state supported institution, as opposed
to a school 1like Oberlin, Antioch, or Reed, soclal relation-
ships and peer gratification become more important than
scholastic achievement--by the second year, the gratification
resulting from successful peer relationships has become more
important than that resulting from a successful scholastic
record.

Freshmen have significantly more high achievement than
do the sophomores in our sample. Year in school will be con-
trolled when we examlne cther variables in relation to achieve-
ment in the following chapters.

This chapter inciudes an examlnaticn cf the background
variables as they are related to achievement. OQur hypothesis
galned some support--achievement tended to vary with sociloc-
economic status, with religion, with parental valuation of
education, and with sex, but only insignificantly so. Achieve-
ment varied significantly with year in school, with more high
achievement occurring among freshmen. This relationship will

be examined further in the next section of the analysis.



CHAPTER IV

FINDINGS: INTEGRATION WITH PARENTS

AND SCHCLASTIC ACHIEVEMENT

The concern of this chapter 1is with the relatlonship
between integration with parents and scholastic achlevement.
An inverse relationship between the two variables has been
hypotheslzed. We willl examine integration wlth parents and
scholastic achievement for the total sample, for freshmen
and sophomores, and for males and females, and integration
with each parent and scholastic achievement for males and
females.

In Chapter II, the two methods for determining inte-
gration with parents were discussed (see pages 20-23).

The analysis in which we are able to use Method 2 1s in that
of integration with parents and scholastlic achievement for
the total sample. By comparing the results obtained using
Methcd 1 to determine integration with those using Method 2,
we can check the validity of the former method. Table 9
shows this comparison. It appears that the two methods yileld
similar results, the only difference being that slightly
stronger percentage differences obtain using Method 2.

The hypothesis that integration with parents and achleve-
ment will be 1nversely related 1s not supported. On the

40
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contrary, there is a tendency for the least high and the most
low achlevement to occur among thcse who are low integrated
with parents; high achievement tends to occur most 1in the
middle and high integration with parents groups.

In Chapter III, we found that there was significantly
more high achievement among freshmen than among sophomores.
When we control year in school and examine integration with
parents and achievement, as in Table 10, the plcture remains
approximately the same as that for the total sample; there
is a tendency among both freshmen and sophomores for the most
high achievement tc occur among those who are highly or middle
integrated. Although the differences on integration and
achievement are not significant for either freshmen or sopho-
mores, low integration seems to make mcre of an achlevement
difference among freshmen than amecng sophomores. This would
seem to be evidence 1in favor of the assumption that it 1s
the degree cf integration with parents which influences level
of achievement rather than achievement influencing integration.
We would speculate that low integration with parents has a
greater effect upon achievement among fresrmen than among
sophomores, because by the second academic year peer inter-
action has become more important than famlly acceptance, and
social relationships more important than scholastic achieve-
ment.

Table 11 shows the relationship between integration
with parents and achlevement for males and for females. Among

males, middle integration with parents tends to be most related



43

SN ‘f ‘Jp ‘€€°6 = oX "SN ‘f ‘Jp ‘LG g = >X
T2 89 IT QE=N MOT 22 LY ¢ 2E=N Mo
T2 €9 9T  LG=N STPPTH €1 16 9¢ 0.=N STPPTH
Ge 64 91 =N U3ty 8 96 9¢ GH=N U3TH
MOT  STPPTW U3TH N mpcmgmmwﬁﬂz MOT STPPTW U3TH N sjusded Ujm
quawaAadTyoy agouwoydog uot3elsajul JUSWAASTUOY USWUSSL] UoT3eIZI3UT
qua) J3d qusp JI34

SHYOWOHdOS ANV NIWHSHHA HOJA
INHNHAHETHOV ANV SINHYVd HIIM NOILVHDHLNI

OT HIdVL



Ly

"SN ‘fr ‘Jp ‘26°2 = X ‘SN ‘f7 ‘Jp QT = X
9e el o¢ 6T=N MO oc 94 22 t#G=N Mo
TT 65S o¢ f11=N STPPTI 61 ae 92 Gg=N STPPTIW
91 7S 0¢ GG=N U3TH LT 9 61 9E=N USTH
MOT  STPPTW USTH N  sjuaded U3zm MOT  STPPTW W3TIH N Sjuaded U3TM
JUSWAASTUOY o] eWod uoT3ea3ajur JUSWoAST 0y OTEN UOT3BIZ23UT
qua) JI3d qua) J3d

SHIVIWNHA ANV SHIVW HOJA
UNAWIAITHOV ANV SINSHYd HIIM NOILVHDHINT

IT FIdVdL



45

to high achievement. Integration with parents appears not to
effect high achievement among females but does seem to have
an Influence upon low achievement. It seems that for males,
a relationship of relative 1independence, nelther too close to
nor too distant from parents, 1s the one most condusive to
high achievement. For the female, the relationship with
parents which has the mcst negative effect upon achievement
appears to be one in which she feels distant from, rejected
by her parents. We speculate that these results are related
to the dependence patterns of males and females upon the family.
Males tend to be more independent of parents than do females;
females remain dependent upon the family for a longer period of
time. Because females tend to be more dependent, low integra-
tion with parents would have more severe consequences for them
than it would for males. Since males are normally relatively
independent from parents, this would seem logically to be
the best relationship for other autonomous behavior.

Table 12 shows the patterns of high integration with
father and mother for males and females. (The figures in
this table are extracted from Tables 20 and 21, which appear
in Appendix B.) Both males and females are more likely to
be highly integrated wlth mother than with father. We would
expect this because 1n our society it 1s predominately the
mother who has the role of socilallizing and training the
children; 1t 1s the mother who is with the chlildren most of
the time, who cares for them and satisfies thelr needs.

Although both males and females are more likely to be highly
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integrated with mother than with father, there 1s greater
over-all integration among females. A significantly larger
number of females than males feels accepted by father and by
mother. These results bear out the notlon that females feel
more dependent upon, and males more independent from, their

parents.

TABLE 12

PATTERNS OF HIGH INTEGRATION WITH FATHER AND MOTHER
FOR MALES AND FEMAIES

Per Cent High Integration with:

Sex N Father Mother
Male N=175 23 31
Female N=118 40 64

F > M 17 33

Table 13 shows the relationship between father inte-
gration and mother integration for the total sample. It
appears that knowledge of integration with one parent 1s a
falrly good predictor of integration with the other parent.
If the chlld 1s highly integrated with the father, there is
a very good chance that he will be highly integrated with the
mother, and if the child feels rejected by the mother, that
he also willl feel rejected by the father. On the other hand,
i1f the child feels accepted by the mother, he does not neces-
sarily feel accepted by the father, and 1f he feels rejected

by the father, he does not necessarily feel rejected by the
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mother. Thus, a knowledge of perceived father acceptance or
of perceived mother rejection would be a fairly rellable

indicator of percelved integration with parents.

TABLE 13

FATHER INTEGRATION IN RELATION TO MOTHER INTEGRATION

Per Cent Mother Integration

Father Integration N High Middle Low
High N=87 8u 16 0
Middle N=104 38 53 9
Low N=102 15 39 Le

X° = 154.61, df. 4, p < .001.

Table 14 shows the relaticnship between integraticn
with father and high achievement, and wilth mother and high
achievement for males and females. [The figures in this
table are extracted from Tables 22 and 23 which appear in
Appendix B.) For both males and females, the relationship
with father seems not to effect the level of achlevement;
relationship with mother, however, tends tc have an influence
on achievement among both males and females. It seems that
it is not a question of how much integration with mother the
individual percelves but rather one of feellng some integra-
tion versus feellng none. In the tables where there 1s a
relationship between integration and achilevement, middle and
high integraticn tend to go together in contrast to low 1Inte-

gration.
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Although the differences on integration with either
parent and achievement are not significant among males, middle
or high integraticon with mother, and middle integration with
father tend to relate somewhat to high achievement. Feeling
too close to the father, or too distant from the mother seems
to be most detrimental to male high achievement. Rosen states
that in order for strong achievement motivation to develop,
the boy seems to need more autoncmy from his father than
from hls mother. He reasons that the authoritarian father
may crush hls son and in so dolng destroy the boy's achleve-
ment motive, whereas the dominating mother dces not seem to
have the same effect, possibly because she is perceilved as
imposing her standards on the bcy, while a dominating father
is perceived as impcsing himself on his son.l An intensely
‘involved mother appears to promcte the development of achieve-
ment motivation in btcys and it 1s the authcritarian father,
not the mother, who represents a greater threat to the boy and
inhibits the development c¢f acnievement motivation.2 Althcugn
the tendencies are very slight, it appears thart our results
might indicate such a relationship among the high achieving
males.

Among females, achievement is significantly related to
integration with motner; there 1is significantly more high
achlevement among those who feel either middle or highly inte-

grated than amcng those who feel low integrated wilth mcther.

lBernara C. Rosen, "Family Structure and Achievement
Motivation," American Scciological Review, 26: 575 (19€1).

2Ibid., p. 577.
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This 1is an expected result. Of all the parent-child relation-
ships, that between the mother and daughter is the closest--
the atmosphere of this relationship, then,would be expected
to be most influential In the behavicr of the female.

A basic assumption in this investigation is that it is
the degree of integration which influences level cf achieve-
ment rather than level of échievement determining integration.
Some investigators have argued that there 1s a causal relation-
ship in the other direction, that it is the level of achileve-
ment which determines degree of integration with family and
peers. Strodtbeck, in a study of business executives, suggests
that high achievement brings deperscnalization cf relationships
which may cause anxiety, and,

The fact that status, power, and related rewards exist

as positive inducements to achievement makes possible

a resolution to the dilema: the chronic achlever explates

depersonalizatiocn with more achlevement. Perhaps, non-

achievers reduce anxliety over lcw achievement by the

cultivation of more gratifying interperscnal relations.3
Our hypothesis that high achlevement may be a response to un-
satisfactory interpersonal relaticnships--a seeking of gratifi-
cation 1n the area of achievement to overcome feellngs of
deprivation gained in the family--is 1in contrast to this.
Although the hypcthesis that there will be an inverse relation-
ship between integraticn with parents and achlevement has not

been confirmed, an attempt has been made to pinpoint the causal

factors in the relationship wnich has tended to result. As

3Strodtbeck, op. cit., p. 142.
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will be recalled from the discussion of the research instru-
ment, childhood and adolescent happiness ratings were signifi-
cantly related to integration with parents. In order to
determine the causal factors in the relationship between
integration with parents and achlevement, we have examlned
the patterns of childhood and adolescent happiness as they

relate to achievement. Logically, there are four possible

patterns:
Childhood Adolescence
A. Happy « « « « + . . Happy
B. Happy .« +« « <« « « « Unhappy
C. Unhappy . . . . . . . Happy
D. Unhappy . . . . .. .. . Unhappy

According to our original hypothesis, we would expect that
those highest in achlievement would be found in groups C and
D, however, in light of our findings as revealed here, we now
would expect the high achievement to occur in groups A and B.
Table 15 shcws the relationship between pattern of

childhood-adolescent happiness and schclastic achievement.
Group C will not be discussed, because of the small number
of respondents it contains. Respondents in groups A and B
are more likely to be high achievers than low; the achieve-
ment percentages for group A are exactly the same as those
for the high integrated with parents group in our previous
analysis. At first glance, the results for group D appear

fo conflict with cur previous findings, however, in addition
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to there belng the largestApercentage of high achilevers in
this group, there is also the greatest per cent of low
achlevers . Although the differences are not significant,
we would speculate that the per cent c¢f both high achilevers
and of low achievers being greatest iﬁ group D suggests that
consistent unhappiness may effect different people differently;
some seek out academic gratificaticn, while others sacrifice
grades and seek recognition in some other area. In addition,
we would speculate that perhaps our results reveal that un-
happiness in childhood and adolescence arouses anxlety wnhich
causes the individual to seek power and recognition, but
at the same time, "adverse estimates of the self must not
be overwhelming, or the rescrt to power wlll be blocked by

llu

sentiments of utter hopelessness.

TABLE 15

PATTERN OF CHILDHOOD-ADOIESCENT HAFPPINESS AND ACHIEVEMENT

Pattern cf Happlness Per Cent Achievement
Childhood Adolescence N High Middle Low
A. Happy . . . . Happy N=207 24 57 19
B. Happy . . . . Unhappy N=35 20 Th 6
C. Unhappy . . . Happy N=12 25 58 17
D Unhappy . . . Unhappy N=30 30 40 30

X2 = 9.74, df, 6, NS.

uLasswell, op. cit., p. 153.
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We feel that the results for group D in Table 15 give
us some support for cur original hypothesis that unsatisfactory
interpersonal relations in childhood produce insecurity and
anxlety which are compensated for by a quest for power, recog-
nition, and success. Students diffef, our hypothesis appears
to be true of some students and not of others. From our
results on year in school and achilevement, we speculate that
the school at which our sample was drawn, 1s not the type of
institution which has a preponderance of academically oriented
‘students, and that the low integrated students would tend to
compensate for feelings cf insecurity and to seek gratifi-
cation in areas other than scholastic achievement. There
may be campuses at which a greater proportion of academically
oriented students would be found, at at such institutions
we would expect to find more of a relétionship between low
integration and high achievement.

Why does the relationship between unhappy childhood
and adolescence and achievement differ from that between low
integration with parents and achievement? The difference in
the number of respondents included in each group must be
ruled out as a reascn for the disparity, because, although
there are only 30 in the unhappy childhood-adolescence group,
there are only 47 in the low integration with parents group
when iIntegration is determined by Method 2. One factor which
might account for the varliation in results i1s that the intent
of the 1tems 1n the integration 1ndex 1s not qulte so obvious

as 1s that of the items on childhood and adolescent happiness;

t
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knowing the purpose of the items may have influenced the
respondents. Secondly,although pattern of childhood-
adolescent happiness is significantly related to the integra-
tion index, both childhood-adolescence happiness and integra-
tion with parents are undoubtedly influenced by other factors.
The factors which the two measures do not have in common are
apparently related in different ways to scholastic achievement,

This chapter includes an examination of the relaticnships
between integratlon with parents and scholastlc achievement
for the total sample, for freshmen and sophomores, and for
males and females. In addition, the patterns resulting
between integration with each parent and achievement for
males and for females were discussed. Subsidiary analyses
included in the chapter snowed the patterns of male and of
female integration with father and with mother, the relation-
ship of integration with father to integration with mcther,
and the ways in which patterns of childhood-adolescent

happlness are related to achievement.



CHAPTER V

FINDINGS: SOCIO-ECONOMIC LEVEL, INTEGRATION WITH
PARENTS, AND SCHOLASTIC ACHIEVEMENT

Our primary cocncern in this chapter is with the rela-
tionships between integration with parents and scholastic
achievement within each socio-economic group. First, we
will examine the patterns of integration with father and with
mother for males and females within each socio-economic group,
and second, the relationships between integration with parents
and achlevement at each soclo-economic level,

Table 16 shows the patterns of father integration for
males and females at each soclo-economic level. Male inte-
gration with father varies wlth soclo-economic level--males
in the high soclo-economic group are much more 1likely to be
highly integrated with father than are males in the low socio-
economic group. High socilo-eccnomic level males are about
equally distributed among the three levels of integration
with father, whereas low socio-economic level males are much
more likely to be middle or low integrated with father than
to be highly integrated with him. We would interpret this to
mean that low soclo-economic level college males do not want
to be 1like their fathers, that in attending college, they are

attempting to move away from the occupational status of their
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fathers. Among females, integration with father varies only
slightly by socio-economic level. We would speculate that
female integration with father does not relate to socio-
economic level, because father's occupational status does not
pose the threat to mobllity among females that 1t does among
males.

Table 17 shows the patterns for integration with mother
for males and females in each soclo-economic group. High
soclio-economlic level males are mcre likely to be highly inte-
grated with mother ahd less likely to be low integrated with
her than are low soéio—economic level males, however, tﬂose
in becth soclo-economic groups are more 1ikely to be high than
low Integrated with mother. Both high and low socio-economic
level females are much more likely to be highly integrated
than low integrated with mcther, however, in the low socio-
economic group, there 1s slightly less high integration than
in the high socilo-economic group and slightly more low inte-
gration. We would speculate that integration with mother
does not vary as much with socio-economic status as does inte-
gration with father, because the low socio-economic level
mothers have high aspirations for their children, they are
encouraging their children to rise above the parental socilo-
economic level; high integration with mother, then, would not
be a handicap to mobility.

Ideally, now, we would examine the relationships between
integration with each parent and achievement for males and

females within each socio-economic group. Because of the size
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of our sample, however, we are unable to make such an

analysis--the numbers in each cell would be too small. 1In

the analysis of integration and achilevement 1n which socio-

economic status is controlled, it is necessary to use inte-

gration with both parents, rather than with each parent,

and achievement for the total sample, rather than for males

and for females. Combining these variables will obscure to some
extent the differences we have obtained in patterns of father ig
and of mother integration and patterns of achievement for B
males and females at each soclo-economic level. It is impor-

tant to keep this point 1n mind when examining the results.

The hypothesis pertinent to the examlnation of inte-
gration with parents and achlevement within each socilo-
economic group, 1is that the relaticnshlip between 1ntegration
and achievement will be more qdefinite when soclo-economic
status is contrclled and thet 1t will bpe strongest in the high
soclo-economic group. When this hypcthesis was formulated,
it was done so in relation to the one that there would be an
inverse relationship between integration with parents and
achievement. In light of our findings in Chapter IV, the
hypothesis which we thought would be pertinent here 1s nct
applicable.

Table 18 shows the relationship between integration with
parents and scholastic achievement for each scoclo-economic
group. In the high soclio-economic group. there seems to be no
relationship between integration with parents and achlevement;

in the low socio-economic group, however, achievement tends to
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vary with level of integration. In the latter group, the
highly integrated respondents are slightly more likely to be
low achlevers, the middle integrated, much more likely to be
high achlevers, and the low integrated, much more likely to
be low achlevers,

Apparently education 1s so much a part of the value
system in the high sccio-economic grcup that this value over-
rides some other considerations which might be thought to
influence achievement so that, regardless of level of inte-
gration with parents, respondents in this group are much more
likely to be high than low achievers. In the low socio-
economic group, we would speculate that education 1s not such
a main part of the value system and that there 1s less likeli-
hood of contacts and experience and "know-how" which would be
condusive to hilgh achlevement. Table 19 shows parental valu-
ation of educatlion by socio-econcmic status. High socilo-
economic status parents are significantly more likely to place
high value on education than are those in the low socio-
economic status. This lends some suppeort to our interpretations
thus far. |

The question which remalns tc be answered 1s, why do we
obtaln tendencies toward varying achievement patterns among
integration levels within the low sccio-economic group? First,
since it 1is not as 1likely that education will be highly valued
by parents of the low soclo-economlc status respondents, we
would speculate that for a subject to be highly integrated with

his parents might also mean that he 1s more highly 1influenced
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TABLE 19

SOCIO-ECONOMIC STATUS AND PARENTAL VALUATION OF EDUCATION

Per Cent
Parental Valuation of Education

Socio-Economic

Status N High Low
High N=120 83 17
Low N=173 69 31

H>L 14 -14

X% = 9.00, df, 1, p < .Ol.

by their values; thus, the low soclo-economic status respon-
dents who are highly integated with parents are slightly more
likely to be low achievers than high achievers. 1If this were
strictly the case, hcwever, we would expect the most high
achievement in the low socic-economic group to occur among
those respondents who are low integrated with parents. As we
have seen, this 1is not the case; those respondents who are of
the low socio-economic group and who are low integrated with
parents tend to have more low achievement than do those in

any other status-integration group. Perhaps there is a second
factor operating here. These respondents have two major strikes
against them for high achievement: they are low socio-economic
class individuals competiné in a middle class system, and they
feel unaccepted by their parents. It seems that they have too
many handicaps which preveﬁt them from being high achievers.

Finally, it appears that the relationship with parents most
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conducive to high achlevement 1in the low soclo-economic class
is one of middle integration--a relationship in which the
respondent feels accepted by his parents but 1s not so close
to them that he 1s overly influenced by their values, one in
which he feels accepted by but remains autonomous from his
parents.

In this chapter we have dealt with socio-economic
status, integration, and achlevement. The patterns of inte-
gration with father and with mother were examined for males
and females 1n each socio-economic group. The results on
integration wlith parents and achievement by soclo-economlc
level were presented. In an attempt to interpret the findings,
the relationship between soclo-economic status and parental
valuation of education was examined. Our final interpretations

and conclusions will appear in Crapter VI.



CHAPTER VI

SUMMARY, INTERPRETATIONS, AND CONCLUSIONS

The purpose of thils study was to determine the effect
of perceived parental rejection upon academic grade achleve-—
ment. The theoretical framework used 1is that of deprivation
and compensation, with emphasis upon the impact of unsatis- .
factory 1interpersonal relations in chilldhood on later aspects
of behavior. More specifically, the position 1s taken that
early parent-child tensions will produce insecurity and
anxlety which may be expressed or compensated for by a quest
for power, recognition, and success. Either implicitly or
explicitly, 1nvestigators have examined the implications for
achlevement of relationship with parents and/or level of
self-esteem. Numerous investigators report a relationship
between high achievement and feelings of rejection and low
level of self-esteem. This study represents a further effort
to examine the effect of percelved parental acceptance or re-
jection (i.e. integration with parents) upon scholastic achieve-
ment as measured by reported grade point average.

Data for the results reported here were obtained by the
administration of paper-pencil questionnaires to a sample of
293 undergraduate students enrolled in basic soclal science

courses at a large state university.
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We took the position that (1) there will be a low
positive relationship between certain of the background items--
namely, soclo-economic status, religion, and parental valu-
ation of education--and scholastic achievement; (2) there
will be an inverse relationshlp between integration with
parents and scholastic achievement; and (3) the inverse re-
lationship between integration with parents and achievement
will be more definite when socio-economic level is controlled
and will be strongest in the high soclio-economic group.

The results obtained from the sample of college under-
graduates 1in relation to the hypotheses may be summarized as
follows:

1. The prediction set forth in the first hypothesis found
some suppcrt In our analysls. There was a tendency for

more high and less low achievement to occur in the high

soclo-economic group; this tendency was stronger among
females than among males. Achievement varied slightly
among the Jdifferent religious groups, however, the ex-
pected order (i.e. Jewish, Prctestant, Catholic) did not
hold in all cases. The order for high achievement was
Protestant, Catholic, Jewish and the order for low achieve-
ment, Jewlsh, Protestant, and Catholic. The group stating

"none" as their religious preference had the least high

and the most low achlevement. There was a low positive

relationship between achievement and parental valuation

of education; this relationships was stronger than that
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between socio-economic status and achievement. Finally,
a greater proportion of females reported high achievement
and lesser rates of low achievement than did males, and
freshmen were significantly more likely to be high
achlievers than were sophomores.
The prediction in the second hypothesis was not upheld;
on the contrary, there were tendencies for the most high
achlevement to occur among those who were middle and
highly integrated with parents, and the most low achileve-

e

ment,_among.those who-were-low Integrated. In particular,
trends appeared amcng both/?gles and females for middle

and high integration witq/mother to relate to high achieve-

AN B
‘ment,-and low integration with mother, to low achievement.
el e

This relationship was significant ahénéf}emales. Father
integration appeared not to influence achievement among
elther males or females.

In 1light of the results thus far, the predictions in the
third hypothesis were inapplicable. The results for inte-
gration with parents and achievement by soclo-economic
level showed nc relationship between the two variables

in the high socio-economic group. In the low soclio-economic
group there was a tendency for the most high achievement
to occur among those who were middle integrated wifh
parents and the most low achlevement among those who were
low integrated. As a part of the analysis, the relation-
ship between soclo-economic level and parental valuation
education was examined with the result that the two are

significantly related.
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The tendencies which resulted between integration with
parents and achievement are surprising in terms of the rela-
tionships reported by previous investigators. We hypothesized
fhat the two varlables would be inversely related; and the
- results 1ndicated slight tendencies for them to be positively:
related. A differencé in the indices used to determine per-
celved relationshlip with parents must be ruled out as a possible
reason for our results confliéting with those of bthers; some
investigatorsl reporting an inverse relationship between
perceived parental acceptance and achievement have used items
quite similar to the ones used in this study. Many of the
studies in this area have used achievement motivation (n
Achievement) rather than actual achievement, for their depen-
dent” variable. This cannot acccunt for the difference in
results, however, because other investigators have worked with
actual achlievement and have reported results similar to those
obtained using achievement motivation. 1In addition, a rela-
tionship between achievement motivation and actual achievement
has been established.2

A more likely interpretation for the discrepancy of
our findings with those of other investigators lies in the

nature of the sample. We would speculate that a large state

lDynes et al., op. cit., pp. 212-215; McClelland et al.,
The Achievement Motive; Robinowitz, op. cit., pp. 308-317.

2McClelland et al., The Achievement Motive; Rosen, "The
Achievement Syndrome: A Psychocultural Dimension of Social
Stratification," pp. 203-211.
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supported university, such as that used for this study, 1is
not the type of institution which would tend to draw a pre-
ponderance of academically oriented students. Students whose
orientation 1s other than academic and who perceive parental
rejection would tend to compensate for feelings of insecurity
and to seek gratification in other areas--for example, in
peer relationships. At a school such as Oberlin, Antioch,
or Reed which has a high proportion of academically oriented
students we would expect to find a relationship between low
integration wilth parents and high scholastic achievement.

If we can generalize from the tendencies revealed in e
thils study, our findings seem to indicate that among respon-
dents at the type of institution in which our sample was
drawn, one necessary prerequisite for future adequate perfor-
mance 1s feeling accepted 1n the Tamily of orientation. It
appears that the crucial relationships 1is that with the
mother;;perceived maternal acceptance influences level of
achievéﬁent whereas percelved paternal acceptance does not,
and this 1s especially true among females. It seems that
rather than reacting against and trying to compensate for
the treatment one has received and the attitudes one feels
others hold about him, the individual tends to react in terms
of the picture he has of himself--this picture being formed
initially in the family, and continuously through interaction
with others. In 1light of this, the result that relationship
with mother 1s more important than that with father is easily

understandable. At this point in our society, it is
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predominately tne mother who has the job of child care and
socialization; she 1s the one, rather than the father, who
i1s in continuous Interaction with the children and satisfies
their needs. Because of the role of the mother, both male

and female children tend to feel closer to her. Thus, it is

——  —

not surprising that perceived maternal acceptance has a “~__
, - M

greater efféét"upbﬁ“gerformance_thanxdoes“thaﬁ_fop,fathery/

-

We-offer two different interpretations for the results
opbtained on integration with parents and achlevement by socio-
economic level. The first is strictly in terms of the
findings on integration with parents and achievement within
each socio-economic group, without reference to previous results
or to the methods of analysis used. The second interpretation
1s in reference to the methods of analysis we found it neces-
sary to use, with emphasis upon the male-female patterns of
integration with father and with motner in each soclo-economic
group which resulted in the previous analysis.

We would speculate that a relationship between inte-
gration with parents and achievement does not result in the
high socio-economic group for the reason that education is
such a part of the value system that this value overrides the
influence which parental integration might have upon achieve-
ment. In the lcw socio-economic group the value of education
is not influential or pervasive enough to override the influ-
ence of perceilved parental acceptance; thus, a tendency results
for integration with parents and achievement to be related.

Those subjects in the low soclo-economic group who are highly
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integrated with parents are more likely to be low achlevers
than high. We speculate that perhaps this indicates that
being highly integrated with parents also means being more
highly influenced by their values. Gottlieb,3 in a study
of social class and college students; reports that only one-
third of the lower class boys mentioned that parents had
encouraged and helped to influence them to attend college;
two-thirds mentioned non-familial sources of support and
encouragement. If our intepretations thus far were strictly
the case, we would expect the most low socio-economic level
high achievement to occur in the low integrated group. That
this 1s not so suggests that there 1s a second factor operating
here. It appears that the low socio-economlic, low integrated
with parents group has too many strikes against them for high
achlievement. They are low socio-economic status individuals
competing in a middle class system and they feel unaccepted
by their parents. Thus, 1in the low socio-economic group, it
seems that a relationship in which the subject feels accepted
by, yet autonomous from his parents is the one which most
conduces to high achievement.

Although we offer the above interpretation of the results
obtained for integration with parents and achievement within
each socio-economic group, we cannot help but feel that the
results were influenced to some extent by the methods of
analysis we found it necessary to use. It will be recalled

that 1In the analysis of integration and achievement our results

3Gottlieb, op. cit., p. L.
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became much clearer as we broke the total sample down into
males and females, and as we broke integration with parents
down into integration with father and integration with mother.
When the relationships between integration with father and
integration with mother and achievement for males and females
were examined, definite patterns emerged. Further, when this
same examinaticn was made within each socio-economic grcup,
these patterns varied with each of the four groups. When
we looked at Integration and achlilevement within each soclo-
economic group, it was necessary, because of the size of the
sample, to combine the four groups into one, as in Figure 3.
Instead of determining the relaticnship between integration
with father and with motrher and achievement for males and
females within each socio-econcmic group, it was only possible
to obtaln that between integration with parents and achievement
FIGURE 3
BEREAKDOWN OF INTEGRATION AND ACHIEVEMENT VARTARBLES

VERSUS REQUIRED COMBINED VARIAEBLES

Socic-economic Status

Integration Achievement Integration Achievement
Father . . . Male
Father . . . Female
Mother . ) ) Male Parent . . . Combine%egg%g-
Mother . . . Female

for the total high soclo-ecomomic group and for the total low
one. By combining these groups into one, the differences be-

tween the groups were obscured; some of these differences were
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quite substantial. Had we been able to analyze the four
groups separately, our results might have been quite dif-
ferent.

In conclusion, we suggest that a large public university,
such as that used for this study, might not be the type of
institution which would tend to draw an abundance of academ-
ically oriented students--those whose orientation is other
than academic would tend to compensate for feelings of rejec-
tion by seeking gratification in areas cther than scholastic
achievement. Among academically orieﬁted Students, we expect
that perceived parental rejection would be related to high
scholastic achievement.

Perhaps the majcr findings which can be abstracted from
this study 1s that among students at a large state-supported
schocl, a feeling of maternal acceptance 1s a factor in high
scholastic achievement. This suggests that one prerequisite
for future adequate performance is perceived acceptanced in
the family of orientation. There remain many unanswered ques-
tions, some of which might point the way for further research
into the influence of interpersonal relations within the family
and levels of self-esteem upon achievement. We might ask,
what are the types of interaction, or factors in interaction,
which most influence evaluation of self; in what way is eval-
uation of self related to levels of aspiration and achievement;
how do these relationships vary by socilal class. This study
indicates the need in research for a measure of factors which

could predict success.
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A study is being made of college students at this
state university. As a part of this study we would apprecilate
receiving certain information from you about your background
and some of your attitudes. This questilonnaire is to be
filled out anonymously and your full cooperation will be
greatly appreciated.

Please read each of the following questions carefully
and check the one item in each question which best applies
to you. In questions where there 1s no choice given but a
space 1s provided, please answer as accurately as possible
in this space. For questlions 13 through 35, there are no
"right" answers; in these please check (X) the one item in
each question which best describes the way you feel.

1. What 1s your age?

2. Sex: (1) Male , (2) Female
3. Year in School: élg Freshman s §2g Sophomore s
(3) Junior _ , (&) Senior , (5) Grad
4, Marital status: (1) Single , (2) Married s
(3) Divorced _  , (4) Widcwed .
5. What is (or will be) your college major?
6. Your approximate grade average in college is: (1) A s
g2g B+ ’ (3) B ’ 4,\) B- ’(5 C+ ’
6) C , (7) C- , (8) D » 9
7. Your religious preference: (1) Protestant (2)
Catholic , (3) Jewish , (4) Other (specify) s
(5) None
8. Are you a United States citizen? (1) Yes , (2) No__
9. Where do you live now while attending college?
213 Dormitory , (2) Fraternity or sorority s
3) At home with my family , (4) Off-campus
apartment , (5) Married housing .

10. What 1is (or was) your father's occupation?

11. Which one of the following best describes the number of
years of school completed by your father: (1) Grade

school or less , (2) High school , (3) Attended
college but did not graduate , (4) Graduated from
college , (5) Obtained a graduate or professional

degree beyond college

N N/



12.

13.

14

15.

best
16.

17.

18.

19.

20.
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Which one of the following best describes your family:
(1) Both of my parents are alive and living together

today , (2) My father is living , (3) My mother
is living s (4) My parents are divorced or separated
and I 1live with my father , (5) My parents are

divorced or separated and I live with my mother .

Which of the following best describes the situation in
your family when you were in high school: (1) It was
naturally assumed that you would go to college ™~ R

(2) If you wanted to go to college you were encouraged

to do so by one or both parents, but 1t was not assumed
that you would go , (3) 1t was not assumed that

you would go to college and you recelved no encouragement

from elther parent when you decided to do so .

How would you rate the happlness of your parents'
marriage: (1) Very happy , (2) Happy , (3)
Neither happy nor unhappy , (4) Unhappy s
(5) Very unhappy

a. How would you rate your childhood: (1) Very happy

s (23 Happy __, (3) Neither happy nor unhappy
, (4) Unhappy , (5) Very unhappy
b. How would you rate your adolescence: (1) Very happy
, (2; Happy , (3) Neither happy nor unhappy
, (4) Unhappy , (5) Very unhappy

Which of the items in each of the followlng questions

describes the way you feel in ycur family?

My father is interested in what I dc: (1) Always ,
2) Usually , (3) Sometimes , (4) Seldom
5) Never .

My mother 1is interested in what I do: 1 Always R
2§ Usually , (3) Sometimes Seldom |,
5) Never .

My father ridicules my 1deas: (1) Always _ , (2)

Usually , (3) Sometimes , (4) SeTdom ,
(5) Never .

My mother ridicules my ideas: (1) Always , (2)

Usually , (3) Sometimes , (4) SeTdom ,
(5) Never .

My father encourages me to discuss my problems with him:
§lg Always , §2; Usually , (3) Sometimes ,
4) Seldom , (5) Never .

N s
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21. My mother encourages me to discuss my problems with her:
1) Always , (2) Usually , (3) Sometimes s
4) Seldom , (5) Never .

22. I think my father has my best interests at heart:
1; Always , (2; Usually , (3) Sometimes ,
Never .

Seldom 5 (5

23. I think my mother has my best interests at heart:
51; Always s (2; Usually _ ,(3) Sometimes ,
Seldom » (5) Never .

24, I think my father shows more interest in my brothers and

sisters than he shows in me: (1) Always , (2)

Usually , (3) Sometimes , (4) SeIdom ,

(5; Never , (6) Usually shows more interest in me ,

(7) I'm an only chiid -
25, 1 think my mother shows more interest in my brothers and

sisters than she shows in me: (1) Always , (2)

Usually , (3) Sometimes , (4) SeTdom s

EB? Never __, (6) Usually snows more interest in me

7) I'm an only child

26. Other fathers tend to show more interest in their
children than my fatner shows in me: (1) Completely
agree , (2) Partially agree , (3) Undecided L
(4) Partlally disagree , (5) Ccmpletely disagree

27. Other mothers tend to show more interest_in their
children than my mother shows in me: gl) Completely

agree , (2) Partially agree , (3) Undecided ,
(4) Partially disagree , (5) Completely disagree
28. My father praises me when I do my work well: (1) Always
s ) Usually , (2) Sometimes , (4) Seldom
s 5) Never .
29. My mother praises me when I do my work well: (1) Always
, (2) Usually , (3) Sometimes , (4) Seldom
, (5) Never )
30. Does your father ever seem to wish that you were a
different type of person: (1) Always , (2) Often ,
(3) Sometimes , (4) Seldom , 5) Never .
31. Does your mother ever seem to wish that you were a
different type of person: (1) Always , (2) often 5
(3) Sometimes , (4) Seldom __, (5] Never

32. Do you think that your father tries to understand your
problems and worries: (1) Always , (2) Usually s

\

(3) Sometimes , (4) Seldom , (5) Never

N



33.

34,

35.
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Do you think that your mother tries to understand your

problems and worries: (1) Always (2) Usually ,
(3) Sometimes , (4) Seldom , 155 Never

My father says and does things that make me feel that I
am not trusted: (1) Always , (2) Often ,

(3) Sometimes , (4) Seldom , (5) Never

My mother says and does things that make me feel that I
am not trusted: (1) Always , (2) Often s

(3) Sometimes , (4) Seldom , (5) Never

THANK YOU VERY MUCH FOR YOUR COOPERATION
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TABLE 20

INTEGRATION WITH FATHER FOR MALES AND FOR FEMALES

Per Cent Father Integration

Sex N High Middle Low
Male N=175 23 27 4o
Female N=118 L0 33 27

X2 = 10.43, df, 2, p & .Ol.

Females are significantly more likely to be highly
integrated with father than are males.

TABLE

N

1

INTEGRATION WITH MOTHER FOR MALES AND FOR FEMALES

Per Cent Mother Integration

Sex N High Middle Low
Male N=175 31 Li 25
Female N=118 64 25 11

2
X° = 30.74, df, 2, p < .00L.

Females are significantly more likely to be highly
integrated with mother than are males.
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DESCRIPTION OF THE SAMPLE

Sex N Per Cent Age N Per Cent
Male 125 60 17 3 1
Female 118 Lo 18 79 27

19 135 46

20 61 21

21 7 3

22 7 3
Per

Year in College N Cent

Freshman 147 50
Sophomore 139 ur Per
Junior 7 3 Grade Average N Cent
A 11 U
B+ 37 13
: Y
N Per B~ 9 1
Religious Preference Cent ot 65 53
C 54 18
Protestant 187 64 C- 45 15
Catholic 60 20 DorF 7 3
Jewish 19 7
Other L 1
None 23 8
Place of Per
Residence N Cent
Dormitory 200 68
Frat. or
Sorority 25 8
Per Parent's
Father's Education N Cent Home Lo 14
Off-campus
Grade school or less 39 13 apartment 28 10
High school 98 33
College,1-3 years 45 15
College graduate 65 23

Grad. or profes-
sional degree
beyond college L6 16
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Father's Occupation N Per Cent
A. Low status 9 3
B. Respectable working
class 62 21
C. Working class elilte 102 35
D. Middle-middle o]t 32
E. Elite 26 9

Parental Attitudes About
College Attendance N Per Cent

Assumed child would attend 219 75
Encouragement if child
wanted to go, but didn't

assume he would 67 23
Did not assume nor
encourage 7 2
Parent's Marital Status N Per Cent |
Married and together 264 90
Father living only 3 1
Mother 1living only 12 L
Divorced or separated, child with father 2 1
Divorced or separated, child with mother 11 4
Both deceased 1 0
Self-Happiness During Childhood N Per Cent

Very happy 133 45
Happy 117 40
Neither happy nor unhappy 35 12
Unhappy 6 2
Very unhappy 1 0
Parent's Marital Happiness N Per Cent
Very happy 136 46
Happy 111 38
Neither happy nor unhappy 11 4
Unhappy 14 8

Very unhappy 11 4
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Self-Happiness During Adolescence N Per Cent -
Very happy 88 30
Happy 131 45
Nelther happy nor unhappy 50 17
Unhappy 1i 4

1

Very unhappy
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