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ABSTRACT OF THESIS

AN INSTRUM=NT TO ITASURE
CHIID:EN'S PSRCEPTICNS CF THEIR PAREITS!

ACCEFTING BEHAVIOR
MARY V. MYHAND

Parental acceptance of children is believed to be a highly important
element underlying the whole structure of parent-child relationshipse. If
inmproving parent—child relationships is desirable, would it be desirable
to have more knowledge and understanding about nonacceptance and zbout
positive aspects of acceptance? What is parental acceptance and by what

means can parental acceptance be measured?

Scope of Problem

The problem for this study included adapting an existing definition
of parental acceptance to express children's perceptions of their parents?
acceptance of them, and adapting an existing instrument which measures
parent§? perceptions of their acceptance to one by which children's
perceptions of parental acceptance can be measured. The problem also
included checking the validity of the adapted instrument and administer—
ing the instrument to children, primarily, to check its reliability and

to do some analysis of the data secured through the use of the instrument,

Procedure

1

Parental acceptance was defined by Porter™ for his study of parents?!

perceptions of their acceptance of their children. The Porter definition

1
Porter, Blaine M., "Measurement of Parental Acceptance of Children",
Journal of Home Economics XLVI (1954), pp 176-177.



was rephrased to define parental acceptance as perceived by children.
Parental acceptance was defined for the purpose of this study as
behavior on the part of the parents which is characterized by un-
conditional love for the child, recognition of the child as a person
with feelings who has a right to express those feelings, a value for
the unique make-up of the child, and recognition of the child's need
to differentiate and separate himself from his parents in order to
become an autonomous individual.

The instrument for this study was adapted fiom the Porter

1

Scale of Parental Acceptance— which was designed for use with

parents to measure their perceptions of their acceptance (both behavior
and feelings) of their own children. Kidd? under Porter's direction,
adapted 2 part of the Porter Instrument to be used to measure children's
perception of their parents' accepting feelings. |
For purposes of this study the investigator selected from the
Porter instrument only those items measuring parental accepting be-
havior. These items were adapted for use with nine-to-twelve-year-old
children. The wording was checked by three judges and the instrument
was administered to a group of eight boys and girls of the desired age
range to test its suitahility for use with children. Wording was re-

vised on the basis of comments of judges and of children.

l'Porter, Blaine M., "The Relationship Between lMarital Adjustment and
Parental Acceptance," (unpublished Ph.D dissemation. Department of
Family Relations and Child Development, Cornell University, 1952).

2Kidd, Jeanette, "Relationship of Preadolescent Perceptions of Paf'ental
Acceptance to their Personal Adjustment," (unpublished Master's thesis,
Department of Child Development, Iowa State College, 195L4).
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The validity of the adapted instrument was based upon the following

factors which may be regarded as an inferential basis for judging the
validity: the method used for selecting and adapting the items and re-
sponses, the agreement of judges as to the ranking of responses for each
item and the method used to eliminate factors which contribute to un-
reliahblity in tests,

The working concept which had been set up by Porter was accepted
and utilized. Items were selected from the test items which had been
assenbled in the Forter Scale of Parental Acceptance,

The adapted instrument was checked against an accepted instrument,
the Porter Scale. Three judges and Porter, himself, approved the in-
strument as having maintained the concepts of parental acceptance ex-
pressed in the original instrument.

Ratings of 1 to 5 were assigned to the responses in each item
according to the sums of the ratings of five judges.

The split-half technique for estimating reliability was used in
this study. The instrument was administered to twenty preadolescent
children and the scores used for the split-half test. The items of
the instrument were divided into two equal parts, with items from each
of the four dimensions distributed as evenly as possible., Reliability
coefficient was computed for the scores of the two halres of the test,
The split-half reliability coefficients for mothers! scores and for
fathers?! scores were significant at the one per ceﬁt level,

Thé instrument was administered to a total of twenty children who
were between the ages of nine years, three months and twelve years, ten

months,
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Sixty per cent of the children lived with both parents, thirty
per cent lived with their mothers but not their fathers, and ten per
cent lived with their grandparents.

' The number of children in the subjects'! families ranged from one
to ten. Seventy per cent of the children were between the oldest and
the youngest children in their families; ten per cent were only children;
ten per cent were youngest children; and ten per cent were oldestchildren
in their families.

The ages of the children's pcrents ranged from twenty-five to
forty-five years of age. Seventy-five per cent of the mothers were
between twenty-six and thrty-five years of age, while eighty-three
per cent of the fathers were between thirty-one and forty years of
age.

The number of years the families had lived in the community
ranged from one year to over ten years. Seventy per cent of the
farmilies had lived in the community over ten years; fifteen per cent
had lived tﬁere from five to ten years; ten per cent had lived there
one to five years; and five per cent had lived there one year.

Data collected were analyzed in regard to ages of the children
and of the parents, sex of children and of the parents, size of
family, child's ordinal position in the family, education of parents,
child's residence with one, both or neither of the parents, and length
of family's residence in the community. Scores of acceptance in each
dimension of parental acceptance were compared with scores in each of

the other three dimensionse.
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Findings

Validity and Reliability of the Instrument

The coefficient of concordance of agreement of judges was signifi-
cant at the one per cent level for sixteen of the twenty items in the
instrument and ét the five per cent level for the remaining four itens.
The Rho averages for the twenty items were significant at the five per
cent level or above,

The split-half reliability coefficients_for mothers! scores and

for fathers' scores were significant at the one per cent level

Children's Perceptions of Parental Acceptance

When parental acceptance data were analyzed in relation to the
categories mentioned previously, the mean scores revealed the following
differences in children's perceptions of their parents! accepting
behavior: (1) Older children tended to perceive their parents as being
more accepting than did the younger children. Both younger and older
children perceived their mothers as being more accepting than their
fathers. (2) Boys and girls tended to be much alike in their perceptions
of their mothers' acceptance, but girls tended to perceive their fathers
as being more accepting than did the boys. (3) Girls tended to perceive
their fathers and mothers as nearly equal in acceptance whereas boys
tended to perceive their mothers as more accepting than their fathers,
When the scores for boys and girls were combined, the children tended
to perceive their moters as slightly more accepting than their fathers.
(4) Mothers! ages appeared to have little relation to the children's
perceptions of their mothers' acceptance of them., The fathers who

were thirty-six to forty years and over forty years of age tended to
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be seen by their children as being more accepting than the fathers in
other age categories. (5) DMothers with college education and the fathers
with elementary education were perceived by their children as being more
accepting than parents in the other categories of education. (6) Boys
and girls living with both parents tended to perceive their fathers as
being more accepting than their mothers. Boys and girls living with
one parent perceived their mothers as being more accepting than their
fathers., Fathers of children from broken homes tended to be seen as
least acceptant of all fathers. (7) Residential mobility appeared to
have little relation to the children's perceptions of their parents?
acceptance of them.

When the significance of differences between mean scores in
each of the categories was tested, there were no statistically
significant differences between children's perceptions of their
parents! acceptance of them in relation to ages of children and of
parents, sex of children and of parents, size of families, children's
ordinal position in their families, education of parents, children's
residence with both, one or neither of their parents, and length of
famjlies! residence in the community.

When scores of each dimension of parental acceptance were
compared, parents were seen by their children as being higheést in
their recognition of the child's need to become independent of his
parents and lowest in their ability to accept a child's feelingse.

The scores were grouped according to the four dimensions,

A - parent8} acceptance of child's feelings; B - parents! acceptance

of child's uniqueness; C - parents! acceptance of the child!s as an
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autonomous individual; and D - parents! unconditional love for the child,
The t-test of significant differences betwen mean scores revealed differences
significant at the five per cent level between mean scores in Dimensions
A and B, A and C, A and D, B and C, but no significant differences between

the mean scores in Dimensions B and D and C and D.

Conclusions
Regarding the Instrument
The investigator concluded that it was possible to adapt an

instrument designed to measure parents' perceptions of their acceptance

of their children to an instrument wnich reasured pre-adolescent ciiildren's
perceptions of their parents' acceptance of them. According to statisticél
findings, the instrument was acceptable in validity and reliability. It
could be administefed to groups of children tocollect data concerning
children's perceptions of their parents'! acceptance of them which could

be related to various characteristics of children and their families.

Regarding Children's Perceptions of Parental Acceptance.

The limited number of subjects and the selective nature of the
group of subjects do not warrant generalizations of the findings to a
wider population. For the ciiildren in this study the writer concluded
that certain hypotheses are tenable, namely; = Boys and girls are similar
in their perceptions of their parents' acceptance of them. Ages of
children, length of family's residence in the community and education
of parents are not related to children's perceptions of their parents!
acceptance of thex.

Other hypotheses set forth in this study are not tenable, ncnely;-

Children perceive their mothers as being more accepting than their fathers.
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Youngest and olded children perceive their parents as being more
accepting than do middle children., Younger parents are perceived
as being more accerting than older parents. Farents of small families
are perceived as being more accepting than parents of large families,
Parents of children living with both parents are perceived as being
more accerting than parents of children who live with one o; neither
of their parents. Children's perceptions of their parents! acceptance
are similar in the four dimensions of parental acceptance.

The writer also concluded that even though the differences
between mean scores of children's perceptions of parental acceptance,
in relation to previously mentioned characteristics of children and
their families were not statistically significant at the five per
cent level, interesting trends were indicated in the mean scores which
invite further exploration with a larger, more representative sample

of preadolescent children.
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1xTRCDUCT ION

Review of Llterature

rawily helationsaips! Influence

on Cuild's Development

The family is an important contriocutor to a cnild's
developmente Tane chiila is born into a world of peopleoe
Wnat he does affects otuers and waat otiers do arfect hii,
Tne fawmily is tne first part of the world tanat the child en-
counters., Later sucn groups 8s tihe scnools, churches,
neignbors, and children in the cnild's environment influencs
nis development but tne family influences often set tne
stage for tne cnhild's encountering otaer segments of his
environmente The fawily 1s tne keynoter in the cnild's
social development, specificsally in tue development of
attitudses and as a source of experiences for thne crnilde.
Bacmeister empnasized, "tue tneme tnat it (the fawmily) sets

is likely to persist as background wmusic torougn lifeo"

Concepts of sAutuorities

Ainerican society, like most otner cultures, nas accepted

1R, Bacmeister, ™ine Family Comes First," Cnildoood
mducetion, XXV (Septeuber, 1543),pp. 8=11.

1
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2
fawily 1ife as tne best way of livinge 1t is velieved tnat
usually boys end girls can ve reared most adequately oy
parents living in a family., Yet we know taat some adults sare
more succescsful than others in tnis particular joo. Prgvey,l
in her discussion of aresass in wnich parents must function if
they are to guide cnildren adequately, concluded that children
do need parents, but not just any kind of parents. She
listed several functions parents must fulfill for ciildren.
Sne seaild cnildren need parents wnoil
l. Are able to provide cnildren witn food, snelter, and
clotning necessary for adequate physical healtn and
growtne
2¢ Caa give children security. Security includes
helping tnem develop taneir abilities, &ssisting them
in developing acceptaole skills, nelping tnem see tne
wortinh of otuer people, encouraging tnem wunen they
fail or are afraid to try, and praising tiaem for
honest effort even though the result may not be
entirely desirableo,
3¢ Will give cnildren affection and friendliness.
4o Will take cnildren into the family circle, give tnem
a place in that circle and let them know they really
pelonge
S5 Can nelp cnildren grow emotionsally.

6. Can help canildren grow socially.

iz, Prevey, "Cnildren Need Parents,” Cnildunood kducation,
XXV (January, 1949), pps <06=209.




1 .
*
13
[
\ “
.
.
v
C ‘i

)

RS
L
R
. R
i)
N
‘
s

3
@
L]

ERNY

]
.
L ]
.
L]



3

7e¢ Will nelp cnildren develop worthwiile and practicsl

attitudese

B8e Will provide cuildren wita experiences in Ireedou

and controle.

Ye 4hre cognizant of tne tact tiat cnildren are spirit=

ual peings and will offer tnem appropriate guldsances
10 Are mature, welle-adjusted, nave a sénse of humor and
are up to date.

Glueck! contended tnat parentel attitudes nave some sig=
nificance for the destiny of the individual cnilde. HHe 8also
believed that the mental context of tne family does not
necessarily assure an intelligent and healtny management of
tne parent=cnild relationsaipe The curriculum context of the
family 1s not tne knowledye of the rules of tne good 1life or
a pasrent's aplility to preach and enforce tnese rules tnat
support the promises of a healthy development of childrene
The important curriculum of the family depends for its suc=
cess, much nore taan does tue formal scunool of the classroom,
upon atwospnere, upon tne subtle and intangible forces, wnicn
are implicit in the situations created oy tne numan beings
wno compose it.

The foremost influences exerted oy early family 1life,

according to Thorpez, are related to the fundamental needs

15, Glueck, "The Significance of Parental Attitude for
the Destiny of the Individual,™ Mental Hygiene, XII1 (Octobper,
1928), pe 7230 -

2L. Pe Thorpe, Cnild Psychology and Develooment (New
York: Ronald Press Coo., 1946), pp. cld=l6,
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of tne childe Tnese dynamic, basic influences of the family
include: tne need for pnysical satisfaction necesssery for
well-being of tre body, tne need for psycnological security
of a feeling of personal worth, and tne need for social com=
petence 1n winning acceptance of associates, Otner impor-
tant needs include a legitimate sense of freedom to play and
to consummate purposeful taskse. Children also need to de-
velop a sense of values and identificestions witn an acceptaple
outlooke Thus, the basic influences of family life are: (1)
influences relating to pnysical well=veing, (<) influences
relating to self security, (3) influences relating to social
growtn and (4) influences touching tne developument of moral
valugg.

modern psycnclogy places neavy empnasis on tne social=-
ization process. Tne socialization process is one by wnicn
an individual grows from a dependent infant into an independ=-
ent and dependable adult. One of the fundamental agencies of
socialization is tne family. As Teagarden1 discussed benavior
difficulties, sne disclosed the accumulating evidence that all
manner of benavior deviations can be and often are accounted
for by the subleties of tne nome relationsnipse

The vital importance of the home for tne child's psycho=
logical health is evidenced by tne widespread interest in thne
effects of parental attitudes on cnild development found in

publications intended for parents and educators., There seems

lf. M. Teagarden, child Psychology for Professional
Workers (New York: Prentice=-nall, i946), ppe 404=4G56,.
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to be an agreement among many authorities tneat the family
exerts a tremendous 1influence upon cnild development. Tne
general agreement of authorities seems to be expressed in
the statement of Faegre and anderson, “Granting tne extent to
wnich the responsibility for some types of training nas been
snifted to tne scnool, tne nome still offers the earliest and
in many respects tne most tnorougn education whicn the cnild
receives « « o« o« We have seen tnat the personality of the
child is emerging among all the Influences of the early
environment and is being shaped by tnem, and that the family
represents the world of the cnild in wuich, long before he
reaches school age, ne nas been meeting situations and devel=
ocping ways of reacting to them. Because he is more frequently
and more profoundly moved or stimulated by persons tnan by
inanimate parts of its environment, the nome with its close
associations witn a number of personalities, becomes the field
in wnich tne cnild tests out and comes to appreciate tne
values of certain types of behavior."t

Hawk652 reported a project of the Agricultursal Lxperiment
Station of Iowa State College. Tnis project has as its
objective determining factors within the family environment
which influence personal and soclal development. These factors,

explains Hawkes, even more influential factors than those of

lm. L. Faegre and J. E. Anderson, Cnild Care and Training
(4the ede reve; minneapolis: University of minnesota Press,
1947), Pe 279

2Go R. Hawkes, "Family Influences on Personality,"
Journal of Home Economics, XL1IV (195%2), ppe. 767=769,
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economic conditions and pnysical environment, operate to
influence the development of children living in the fanmilye
He also says, "lhese factors are certsinly the subtle and
more difficult to measure psycnological factors of the
interpersonal environuente o« o o"

Tne cooperating workers on tne project reported by
Fawkes accepted a t..eoretical core: “Wnatever eacn individual
sees, hears, and reacts to is tne world or tue environment
wnien is real to tret indiviaual. « « « ror eacn, oowever,
trnere is & niganly unique interpretetion waica we can under-
stand only il we see tharougn his eyes &s it were. 10 under-

stend wiiat a relationsnip means to an individual, we must

know wnat ne sees tnere.”

Clinical nvidence

There is agreement amon;j sources other than the ones
previously cited that tne family exerts a tremendous influence

upon the cnild's developmente I'rom clinical studies by Foster,l

) )

-
Levyd, Ross", Sewell4, and Symonds emerged agreements on tue

lJ. C. foster, "unpleasant Lresms in Cnildnood,” Child
Developument, Vil (June, 1836), ppe 77 = 54

“De ko Levy, "delation of maternal Uverprotection to
Scanool urades intelligence Tests," american Journal of
Urtnopsychiatry, 1il (1933), ppe <6 = 34,

%5 b Ross, "Some Traits asssociated witn Sibling
Jealousy in Proolew Ciiildren," Swmitn College Study of Sociel
Work, 1 (1930), ppe lo = 2.

4. d. Sewell, “infant Trainiag and tne Personality of
tne Child," smerican Journal or Sociolo,y, wviil (1952),
DPpe 150 = 189,

S ,
Peo Mo Symonds, "Some sasic Concepts in Parent-Lhild
Relationsnips,"” kmericen Journal o: Psycnolosy, (1937),pe 2060
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following: (1) cnildnood personalities and benavior proolems
seem to De reliated to parental policies aund their manner of
execution, and (Z) thie provision of & nome in waicn tne cnild
can grow up feeling secure seems to be trne baslc requisite in

tne socialization of the cnila.

wxocrimental Lvidence

The generalizations from clinical studies are supported
by experimental studies. nattwiokl reports 1lmpressive cor-
relations between tne vpehavior ol preschool children as de-
termined by teacners! retings and parental attitudes as
measured on tne basis of home visits.

Grant, in &an unpublisned wmaster's thesis cited by
Updegraffz, reports & similar study in wiiicn there was 8
definite relstionsnip petween tne peravior of prescnool cnile
dren and patterns of perental penavior. Tne studies of Radke3

and Lafore4 confiriced tne conclusions of nattwick and Grent

that the vehavior and attitudes of tne cnild were in a large

15. W. Dattwick, "Interrelations between the School
Child's Benavior and Certain Factors in tne Home," Child
Development, Vil (September, 1936), poe. 200 = £26.

2R. Updegraff, "iecent Approaches to the Study of the
Preschool Cnild: iil Influence of Parent Attitude on Child
tenavior," Journal of Consultant Psycholoszy, Il1i (January,
1939), pPpe 34 = 36

sm. J. Radke, Tne Relation of Parental Authority to
Children's Benavior and attitude (minne&polis: university of
minnesota rress, 1946), pp. 7 = 8.

4. Lafore, "Practices of Parents in Dealing witn
Children,"” Cnild Levelopment monograpn, Asxl, (1945),
ppo 3 - léo
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degree determined by the behavior and attitudes displayed
toward him by his parents,

Even though tne child of school age 1is in school a large
proportion of the time, ne still looks to his home as a cuief
source of guidance and support, according to Mussen and
Conger.l Parental penavior and attitudes continue to be im=-
portant influences on nis behavior st nome, and &also on nis
adjustment to school and peerss "If a cnild is to get the
most out of nis operations in tbe‘wider community, he must
above all have a secure and dependable home base, one tnat he
can return to confidently for supplies, repairs, and reassure=
ancese If he can be sure of his nome, if life there provides
emotional security and supports wnen he needs them, the child
learné to absorb neighborhood reserves just as he learned to
weather frustration and correction at home, and by the same
general tecnniques that he acquires there."2 This statement
is also supported by Camerono5

The home conditions and their influences on school age
cnildren have been investigated by Symonds.4 He compared a
group of accepted and rejected children (tnose wnose parents

failed to provide adequate care, protection or affection).

1l
P, H, Mussen and Je. Je Conger, Cnild Development and

Personality (wew York: narper and oSrotners, 1906), pe Ocde

“Ibld.

3W. Je. Cameron, "A Study of harly Adolescent Personality,”
Progressive kducation, XV (iovember, 1938), ppe 553 = 563,

4P. Symonds, "A Study of Parental Acceptance and Re-
jection,™ American Journal of Orthopsychiatry, VIII (1938),
ppe. 679 = €88,
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The results of this study indicated tnat parental acceptance
or re jection had broad rasmifications on the children's per=-
sonal . and social adjustmente.

Hurlockl reports Anderson's experimental studies with
Junior nhigh scnoocl and nigh scnool students which revealed
the same general findings and indications, namely, that the
importance of parental attitudes in shaping the young per=
sonality was not restricted to the ﬁoung cnild only. Carpen-
ter and nisenberg2 found highly suggestive relationships be=
tween adult personallity patterns and their histories of past
experiences and exposures to various kinds of parental
attitudese. Watson3 supstantiated tneir findings in his study.

¢ conducted an experimental

Brown, Morrison and Couch
study, "Influences of Affectional rFamily Relationships on
Charactér Development,”™ with a group of ten-year-old chile
drene. This study revealed that tne pasrents wnhno encouraged
the child's self-expression, recognized and rewarded his work

efforts promoted self-confidence and the feeling that his

l1deas were worthwhile.

1l .
BEe Hurlock, Adolescent Development (New York: McGraw=-
Hill Book Coe, 1965), po 4<bo

Jo Carpenter and P. nisenberg, "Some Relations Between
Femily Background and Personality," Journsl of Psychology, V
(Fell, 1934), ppe 102 - 103,

5G. watson, "A Comparison of wffects of Lax versus
Strict Home Training,” Journal of Social Psycnology, V (Fall,
1934), ppe 102 = 103,..

4, W Brown, Je We morrison, and Ge. Be Couch, "in-
fluence of Affectional Family Relationships on Character
Development,™ Journal of Abnormal and Social Psychology, XLil
(October, 1947) pp. 4<< = 423
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From the general literature, clinical studlies and ex-
perimeﬁtal studies, it sesms reasonable to conclude tnat tne
family as & socialization agency has an important influence
on the cnilde This influence is reflected througnout his 1life,
snaring importantly in tne determination of his personality

and the behavior reflected from ite.

Parental Acceptance of Children
A common denominator in the psarent-child relationsnips
cited in the clinical studies1 and in several experimental

studie32

was that of parentsl acceptance and rejection. It
appears that the parental acceptance or rejection may have
significant relationsnips to the child's psersonal and socilal
adjustmente.

Parental acceptance of children is believed by some
scientists to pve a hizhly important element underlying tae
wnole structure of parent=cnild relationsnipse. 71ne impor-
tance of sucn relationsnip is implied in several tneories and
nas influenced many researcn studies. hessarcn in psarent-
caild relationsnips and other related fields nes often dealt
with the abnormal, the deviate and the disorganized individu-
alse Therefore many of the studies in this area reveal the
effects of different forms of non-acceptance.

A review of litersature of parental attitudes and behavior

revealed few studles wnich were concerned directly with the

1See page 6, footnotes 1, 2, 3, 4, and 5.

2
See page 7, footnotes 1, 2, 3, and 4; page 8, footnote
1,
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me asurement of parental benavior and attitudes, Merrilll de=
vised an 1nstrument to measure the stimulus propserties of
maternal behavior toward preschool children in standardized
play situationse. In a study of this nature, the investigator
must ootain data by observing and recording the benavioral
interactions of motner and canilde

The Fels Parent benavior nating Scales, devised by
Champney,2 provide for evaluation of parent behavior in terms
of tnirty variapnles defined as continua characterized by con=
cretely expressed cuepoints wnicn regulate tne kinds of ratings
assigned by the raters. These scales were designed to be used
by home visitors and trained observers wno assessed parents'
benavior in the home.,

Tne Porter Parent Schedule,3 a self=-inventory type of
measuring device, was developed to measure family variables
of parental accepting feellngs and actionse This schedule
included 1tems concerned with parental acceptance, to be
answered by botn parents.

These studles have made valuable contributions to the de-

velopment of researcn tecnniques and information in this area,

lm. A. herrill, "A keasurement of Motner-Cnild linter-

action,” Journal of aonormal and Social Psycnoloygy, ALl
(January, 1946), ppe 37 = 4ve

“H. Champney, "Tne Measurement of Parental behavior,
Cnild Development, X1l (June, 1941), pp. 131 = 167,

3B. M. Porter, "lne Relationship Between larital
Adjustment and rerental Acceptance,” (unpublisned Ph D tnesis,
Cornell University Liobrary, 1952).
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rnowever, tnsse two mstnods, merrill's Cbssrvations and Fels
Yarent 3enavior nating Scale, are difficult and expensive
bescause they require tne employment of very skillfully trained
observers., Tne rorter Schedule nas been set up in a foru
wnich could be used widely and economicallye

Borter,l using his scnedule of parental acceptance, found
a correlation ol .441 vetween parental acceptance scores &and
marriage adjustment scores for tne 100 respondents in nis
studye. dawkes, Burchinal and Gardner2 in a study of 51%&
parents found no significant relationsnip between marital
satisfaction scores of motners and their acceptance scorese.
Relationsnips between tiiese two characteristics for fathers
was significant but the assoclation was low. Factors con=-
tributing to the differences in tne findings of the two
studies the investigators believed to ve & slight difference
in tne marriage adjustment scalss used, different methods of
collecting tne data and especially, tne difference in the two
sampless. Porter's sample was composed chiefly of upper and
upper=middle class with a high educational level while iiawkes,
Burchinal and Gardner's sample was largely middle and lower
class, naving oniy Lizh scnool education or less.

Among tne 512 parents & greater degree of relationsnip

15. M, Porter, "The Helationship Between marital
Adjustment and Parental Acceptance or Caildren," Journal of
dome kconomics, XLVIL (1955), ppe 157 = 164,

23. Re. Hawkes, Le G. Burchinal and B. Gardner, "uwarital
Satisfaction, Personality Characterisitcs and Parental
Acceptance of Children," Journal of Counseling Psychology,
III (1956) ppe <16 = 221,
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was found between the psrsonality scores of parents and tneir
acceptance scores than had been found oetween marital satlis-
faction scores and parental acceptance scorese.

The distribution of parents' scores in tne three areas
(marital satisfaction, personality characteristics and parental
acceptance) pointed to Porter's schedule of parental acceptance
as & more valid instrument tnan either of the instruments used
to measure the other two areas. Distribution of scores of
parental acceptance snowed a clear central tendency with no
marked skewness whereas the scores of marital satisfaction
and of personality characteristics were skewed markedly in
the direction of tendency toward tne Yright" answers. Thus,
if one instrument gets more valid answers than tne one with
wnich it is being associated, concluded the investigators,
the associatlion among scores probably could not be expected.

Hawkes gg_gll found in their sample of 512 parents that
mothers' acceptance scores were significantly different (be=-
yond the one per ce¢nt level) from tne fathers' in the direction
of being more acceptant., Tnese investigators also found that
fatners' and motners' degree of acceptance appeared to be 1in-
dependent of various social characteristics: age, educational
level, occupation of fatners, number of canildren in the family,
farm or non=farm background, sex of cnild, nis ordinal po=

sition in the family, and working or noneworking motherse.

1

Go. R, Hawkes, Le Ge Burchinal, B. Gardner and B. e
Porter, "Parents' Acceptance of Tneir Caildren," Journal of
Home Economics, XLV.ILL (1966), pp. 195 = 200,
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Fathers'! acceptance scores were indepsndent also of number
of years of marriage but not so for ths mothers. mnotners
married more then sixtsen years were significantly more
acceptant then motners marrisd less than that psriod of time.

Por-ter1

found a relationsnip petween the educational
level of the 100 parents in nis study and tnelr acceptance
wnile dawkes g£_5£2 did nct find sucu & relstionsaip among
tae 5l parents of tuneir study. T1nis discrepency, the
investigators believed, might nave been due to tne higaer

level of education among tine parents of Porter's study than

eamong the S51Z parents of tne study by nawkes et al.

Crhildren's Perceptions of PFamily Relationsnios

Most of tne studies and literature mentioned have becen
concerned with the parent-child relationship, aimed pertic=
ularly at the parental aspects and only indirectly toward
the child's &spectse. Is it important to concentrate on thne
parent=child relationship as the child sees it? Do children
percelve the parent=-cnild relationship as tnelr parents
perceive 1it?

Hawkes says, "To understand the child as a member of a
family, you nave to examine tne cnild in nis family.”s He
also contends tuat interactions can pbe studied using tne

cnild as a mewover of tne famlly ratner tnan just a product

of tne blological union of husband and wife.

lPorter, ope cit.

2
rravkes et al, ope. cite.

QEB.hawkes, "Chnild in the ramily," marrisze and Family
Living, XIax (februsry, 1957), pp. 46 = 50.
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Several autnors describsd tne osehavior of cnildren oe=-
tween the ages of nine and thirteen years. Redl's dsescrip=
tion is typical. e said, "Uutwerdly, tne most striking tning
about tnem is tneir panysical restlessness. Tnese youngsters
are usually very ensergetice Tnelr nands seems to need almost
constant occupational therapye. The return to infantile nabits
is surprisingly intensive in many areas "t

In some areas tnese youngsters do nét return exactly to
their infantile habits, but tney go pack to some of the
typical proolems of younger childnoodes Redl states that the
most peculiar phenomena are found in the area of adultechild
relationsnips, Many of the youngsters who obviously love
their parents and have reasons to do so, often develop stretches
of surprising irritability, distrust and suspicion. They be-
come easily offended and make frequent &ccusations tnat adults
do not understand tnem and that adults treat tnem wronglye
They may be very reckless and inconsiderate of other people's
feelings and pe quite surprised if tneir oehavior nurts otaerse

Lack of suomission to adult-asccepted manners and stand=-
ards becomes another source of conflict. Thnere is much gig-
gling which seems silly to an adult. Their standards of dress
or cleanliness often conflict with tne adult standardse
Although the preadolescents' manners and standards conflict
with those of adults, they often are unashamed. While un-

ashamed in many ways, there are otner areas of 1life wnere

1
F.Redl, "Preadolescents--What M.akes Them Tick?" <Child
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they become more sensitive rather than crude, e.g. they pre-
fer privacy when undressing ratner tnan being undressed by
parents.,

The explanation of tals peculiar phenomenon of human
growta seems to be found 1In two particular cetegories, accord-
ing to Redl. OUne 1s an individualistic nature and tne second
is tne influence of group conformacye During preadolescence
the well-knit pattern of tne cnild's personality is oroxken up
or loosened, so tnat adolescent changes can ve built into it
and so 1t can be modified into tne personality of an adult.
Tnus, the purpose of tnls aevelop.nental panase is disorganiza-
tion and not improvement. Tune aisorganization usually is not
permanent but facilitates future growtne.

During preadolescence it seems normal for youngsters to
drop their identification witnh adult society and tneir accept-
ance of 8dult standards and establish a strong identification
with thelr peer groupse. ussen and Congerl say thne parental
behavior and attitudes continue to be important in the cnild's
ad justment to his peer groupse. This suggssts or cen be
interpreted to mean that the cnild's behavior and attitudes
may be & matter of imitation oI ootn his pesers and his perentse.

in social psycnology, tnere is experimental evidence in-
diceting thet imitation presupposes a process of learning,

according to willer and Dollara;2 and Murpny, wmurphy, and

lmussen and conger, loce cite.
61\'. e Miiler and J. Dollard, Social Learning and lmita=
tlon (wvew Havens Yale University rPress, 1l94l), ppe. 1 = 326,
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newcomb.l lmitation is suojected to sowe range of conditions
wnicn are known to ceteritine tae many variations of learned
benavior. 4t is xnown tnat people do or do not iwitate, de=
pending on wnat tney rnave lesrned, wnat taey are capable of
learning, and wnst they &are motivated to learn. Tanis fact
probably accounts for the variaole conditions under waich
imitation occurse. hewcombg says cnildren are hignly select=-
ive as to wnom tney imitsate, in what ways and wihene No cnild
imitates indiscriminsastely, snd wmany a parent laments that his
cnild utterly fails to imitate the 'correct' models set before
hime Thnere is no tendency=to=imitate in general; imitstion
is selective.

If imitation is a selective process, tnen it appears
tnat the exactness witn whicn people imitate ana tue range
within wanicn tney do so vary awong individusals according to
how tney perceive attitudes and venavior. nence, it nay be
essuwned tnat & cnild way perceive nis parents' accepting oe=
navior or sctions daifferently Ifrow thie way iails parents pesr-
ceive themselvese

Ausubels and nis assoclates concluded that the use of
children's perceptions of parents' attitudes and benavior as

independent variables is predicted upon two assuiptionss

1G. wurpny, L. 2. ikurpny, and Te se Newcomb, wxXperimen-
tal Psycnology (kew York: farpcr and Brothers, 1937), poe 1 =
11lzi.

.
To no lewcombd, Social Psycnology (isew York: Dryden,
1950), De 11,

De Ue isusubel, "Perceived Parent Attitudes as Deteru=
inants of Chiildren's Ego Structure," Cnild sevelopment,
AAV (Septewmovor, 1904), ppe 173 = 133,
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I'irst, altaousa parent veuavior is sn ovjective event in tue
real world, it arfects the cuild's eso developrent only to
tahe extent and in tae form in waich e perceives it. Second-
ly, perceived parent oveniavior is in reality & wore airect,
relevant and proxiusate deterwinant of personslity develoorent
toan tone stisulus content to wnicn it referse

husuvel's conclusions sug.est tue lmportsnce of studying
chiilcren's perceptions of parent=cinila relaticnshiinse, 4n
understanding of children's perceptions of parental acceptances
is essential to furtner understanding of the effect of
parentsl ecceptance upon tine penavior and attitudes of tne
-cnlld.

Because almost no messures of children's perceptions of
parental acceptance are availaole, tne authior has chosen to
adapt an existing ueesure of parents' perceptions of tueir
acceptance of taeir children to make it one wuiich can be used

to measure callcdren's perceptions of trneir parents' acceptance.

Tne Proolem

Selectlon of thie Problem

The problem for tnis study arose from: (1) a couviction
that parental acceptance of cnilcaren functions significantly
in the social developument and personal vensvior of cnildren;
(2) a belief that cnildren's perceptions ol their parents'
acceptance determines, to a great extent, tne effect of tne
parent=cnild relationsnip; eand (3) & beliel th.at the measure-
ment of cnildren's perceptions of parental acceptance will be

useful in furtaner understanding tne eflects of tihils parent=
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cnild relationsaip upon tne cnilcren's developmentoe

Stztement and Scope of trie Provlsm

Tne centrel aim of this study weas to adapt an in-
strument wnica measures psrentsl acceptance of canildren, as
perceived vy pearents, to an instruwent walcn aeasures cnile-
dren's perceptions of parentsl scceptingy ovehavicr. Tne
original instrument was constructed by oplaine we. Yorter, as
a part ol nis doctorai tuesis study at Cornell University.l
Tre rorter instrument, designed for use wita parents, meas=-
ures parents' perceptions of tieir acceptance ol tneir c.il-
dren. Tne messure of parental acceptance in tiie Porter study
included tne parents! perceptions of potu tneir ovenavior and
thielr feelings directed towerd taeir caildren.

hidd,z uncer Porter's direction at lowa State College,
adapted a part of tne Porter instruunent to be used to measure
cnilcren's perceptions ol tueir parents' acceptance. nidd
adepted only those iteis related to parents' accepting feel=
ings toward tiielr cnildrene.

tor purposes of tnis study, the investigator select~
ed from tne Porter instrument, only trnose items measuring

. . ) . .
parentel sccepting benaviore. The reasons ior selscting the

lPorter, Ope Cite

P3 S s . .

J. nidd, “Relationsuip of Preauolsscent Perceptions of
Paerental hcceptance to Taeir rarsonal adjustment," (unpub-
lisiied waster's Tnesis, lowa State College Library, 1955),

Spermission wes grauted tie investigator oy Lr. olaine
e Porter to utilize his Instrument of parental acceptance
for purposes of tnis studyo.
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items related to parental accepting behavior were the inves=-
tigator's pbelief: (1) tnat children are direcztly affected oy
their parents' benavior; () that children tend to perceive
actions more accurately than feelings; end (3) that an instru-
ment designed to measure children's perceptions of their
parents'!' accepting penavior, together with the Kidd instrunent,
can be used as a counterpart of the Porter instrument to
compare chlldren's and perents'! perceptions of parental
acceptance. <The items of parental accevting peravior were
adeapted for use witn cnildren wno are nine to twelve years
of age.

In adapting ths rorter instrument to measure caildren's
perceptions of tneir parents' acceptance an effort was made
to make the instrument one wnicn: (1) retained Porter's con-
cepts of parental acceptance; (£) could be read and understood
by nine=-to-twelve-year-old children; (3) could be administered
on a gfoup opasis; (4) could be scored oojectively; and (5)
could be used with the Kidd instrumsnt as a counterpart of
the Porter instrument, wnich was designed for use with
parents.

After cnecking the adapted instrument for validity, it
was administersd to twenty nine-to=-twelve-year-oid children,
primarily, to check its relisoilityamdto explore its usefulness
in securing data on cnildren's perceptions of parental
acceptance. In addition, the investigator wisned to examine
the data for trends wnicn miugnt suggest possivle relation=-

siiips betwsen parental acceptance, as perceived oy children,
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and certain sociel characteristics of ﬁhildren and thelir
familiss. Scores of parental acceptance were examined in
relation to the age and sex of the children, age and sex
of the parents, ordinal position of children in the familiss,

the size of families, education of the parents, cnildren's
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residence with potn parents, one parent or neltner parent,
and numoer of years tne cnildren's familiss had lived in tne
comrunitye. 'These factors were studisd to ses if any trends
were apparent in their relationsnip to cnildren's perceptions
of thelr parents' accepting venavior.

Cnlldren's perceptions of parental accepting behavior in
eacn of tne four diaensions of the definition of parentsl
acceptance were coupared witn eacn of the other tnres

dimensionse

Lefinition of Parental Acceptance
rYarental acceptance was defined by Porter for nis
study of parents' perceptions of tne parents' acceptance of
their cnildren. The conceots of Porter's delfinition werse
used for this study. The Porter definition was rephrased
to define parentzl acceptance as perceived oy children. The
operational definition of parental ecceptance used in this
study is as fcllows:
A, To a cnild an acceptant parent 1s one who recognizes
nis cnild as a psrson witn feelings and respects tie
cnild's right ancd need to express trnese feelings,.
l., ne does not pecome emotionally disturb:d oe=
cause tine cnild expresses negetive feelingse.
rie realizes tnat sucn feelings need to be ox=
pressed for tne maintenance of good mental
healtnoe

2o He keeps communication channels open by listen=

ing witn an open mind to the child's side of
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the problem when tunere is conflict, by con=-
ceding tnat he (the parent) is sometimes wrong,
and by making & point of accepting and return=-
ing positive feelingse.
He encourages freedom of emotional expressione
He shows the child that all feelings are under=-
standaﬁle and that 1t 1s all right to have them,
At the same time he helps the cnild find ways
of expressing his feelings tnat do not produce

gUilto

An acceptant parent values his child's unique make=

up and does wnat nhe can to foster tnat uniqueness

within limits of healthy personal and social adjuste

ment.,

1l.

2.

4,

He accepts the child's limitations. ke allows
the cnild to be different from every other child
and he feels all right about 1it,

e uses 81l cuss he can to perceive the child's
interest and feelings in trying to determine
what kind of an individual his child 1is.

He does not attempt to modify greatly the
child's basic constitutional structure; i.e.
learnings are individualized in accordance with
tne potential of eacna child,.

He refrains from evaluating the benavior and
acnhievement of his child on the basis of a com=
parison with otner cnildren, out ratner eval-

uates behavior in terms of nis child's own



-~

w

(]



D,

Se

6o

23

growth patterns, interests, and values,

he helps the child meske the most of his assets
by providing opportunities which tne cnild may
sccept or reject, even when tnese are not part
of the parents' wisnese

He helps the child find ways of feeling a sense
of accomplishment in the activities in wnich he

has talent and interest.

An acceptant parent recognizes his child's need to

differentiate and separate himself from his parents

to become an autonomous individual,

1.

e

An

He allows and encourages the child to become in-
creasingly independent, 1ie does not resist
growtn in this direction and he recognizes tnat
as a child oscomes independent of his parents
so the psrents, too, must learn to become
independent of tne childe

He encourages the cnild to assume responsibil-
ities for nimself and for otuerss, Le lets tne
child carry some things to conclusion, even
though he knows the child's course of action
will lead him to disappointment,

He allows tne cnild to identify with other
people 8s he grows and develops. e does not

meke tne child feel "untrue™ for such actionse

acceptant parent feels and behaves in ways which

are characterized by unconditional lovse.

1,

He offers support and love at all times. fie
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shares his cn2ild's joys and sorrows and supports
nim in his failures as well as successes.
e He lets tne cnild know thet he is loved freely.
He gives affection generously but does not
bargain for love.
de ©a loves tne cnild even wnen he disapproves of
the cnild's behavior.
4, He likes to be with tae child and enjoys thae
taings they do togetner.
From tns operational definition, a concise definition
of parental acceptance was derived. The concise definition
is as follows: To a child an acceptant parent is one who
recognizes his child @s & psrson with feelings, who values
the cnild's unique make=-up, who recognizes the child's need
to pecome independent of nils parsnts in order to become an
autonomous individual and who nas feelings and behavior wnich

are chsracterized by unconditional love for the cnild.

pbagic Assuunptions

l, A parent's acceptance of nis child is expressed in
feelings and pensvior wnich a parent displays to=
ward, aoout and/or with his cnild.

2¢ A child vbetween the age of nine and twelve yesars is
able to perceive the accepting benavior of nis
perents and to communicate his pserceptions to
otherse

3o A child's perceptions of the extent to waich he is

eccepted are measuranle.
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A cnild's perceptions of tihe extent to wnicn he is
accepted may or may not be tune same a&s tihe psrent's
perceptions of tie extent to which he accepts his
child,
An instrument usced to measure parental acceptance
of children, &s perceived by parents, can bse
modified to make it an instrument wiich measures
parental acceptsnce of cnlldren, as perceived by
tne children wno are the recipisnts of the

acceptarice.
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Hypotneses

Cnildren percelive taneir motners as veing more accepting
tnan thelir fatners,.

Boys and girls are similar in tneir perceptions of their
parents' acceptance of them.

Youngest and oldsst children perceive tneir parents as
being more accepting than do middle cnildrene.

Children of younger p8rents perceive thelr parents as
being more accepting tnan do cnildren of older parents.
Apies of cnildren are not related to cnildierdperceptions
of thelr parents! acceptance of thems

Lengtn of family's residence in the community is not
related to cnildren's perceptions of tnelr parents!
acceptance of theme

Education of parents 1s not related to the extent of
parental acceptance, as percelved by childrene

Children from small families perceive thelr parents as
being more accepting than do children from larger
famillese

Children living witn ootn parents perceive tneir parents
as oeing more accepting than do children living with one
or neither parent.

Cnildren's perceptions of their parents' acceptance of
them are similar in the four dimensions of parentsal

acceptanceoe
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CHAPTmR II
CUNSTRUCTION ui Ti thTRbmbNTl

Selecting the ltems

The first step in tne construction of the instrument was
the selection, from the Porter Schedule, of items and responses
that measured parental accepting behavior, or actions. The
Porter Schedule included items and responses measuring
parental accepting feelings and actions but only those items
relating to tne accepting actions were used for this studye

Five items for each of the four dimensions of the opera=-
tional definition were selecteds The total number of items
selected was twentye. Lacih of the items nad a total of five
responsese. nrnach item and eacn response was phrased to make
it applicable for measuring a cnild's perception of his
motner's accepting oenaviore. Tne same 1ltems and responses
were phrased for use in measuring cnlldren's perceptiion of
fatners' accepting benavior. Tnerefore, the total nuwoer of
items for the comoined scnedules for motaer and fatner wsas
forty, twenty relating to mother's accepting behavior and

twenty relating to father's accepting behavior.

1Copy of the instrument devised for this study is found
in Appendix A.
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Adaptinz tne Items and Hesponses

Wording and Phrasing Items and Responses

The Porter Scnedule was designed for use with parents.
Tnerefore, it was necessary to reword each item and response
in terms of children's perceptions of parental acceptance.
In pnrasing the itsems and responses Wang'sl criteria for
writing attitude statements were used as guides. hls sugges-
tions are as follows:

l. An attitude statemunt must not be debatablee. 1t
must represent only one opinion wnicn has general
acceptance.

Ze All statemsnts on a given issue snould beiong, as
nearly as can obe judged, to tne same attitude
variable. Not only must tney be relevant to tne
issue but must belong to tne linear continum that
is being measured,

3. An attltude statement must not be susceptivble to
more than one interpretation. 1t must contein no
word or phrase waicn can be construed to mean
different tnings to different individuals,

4, An attitude statement should be snort (rarely over
fifteen words in leagtn)e.

S5 kach attitude statement snould refer to the attitude

peing measured ratner tnan refer to the attitude as

1Kk, A. Wang, “"Suggested Criteria for Writing Attitude
Statements,® Journal of Social Psycnolozy 11l (August, 1932),
PPe 0987 = 373
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it," "tuey," "some," etce

kacn attitude statesent snould contain only one
complete tnougnte. Too many iaeas cause coniusion

in interpreting tne attitude and thus increase tuae
chance of hignh amoiguitye.

Avold grouping two or more complete sentences as

one attitude statement.

An attitude statement should be clsar-cut and direct.
Use with care and moderation such words as "only,”

"just" (in tne sense of "only"), "merely,"

etc. Many
statements walch contain one or another of these
words nave been found to csause amoiguity or bimodal
distrioutionse.

#vold colorless expressions or statemsnts lacking
effects 1ne statemsent should represent some clearly
defined convictione

Wnenever possiole, write an attitude statement in
tne form of a siuple ratner tinan a complex or
compound sentencee.

When a statement cannot be made in the form of a
slmple sentence write 1t as a complex ratauer than a
compound sentencee.

It is usually petter to use active rather tnan
passive voice.

In general, use tne term of the issue as tne subdject
of thie statemente.

Avoid nign-sounding words, uncommaon words Or expres-

sions, tecanical terwms not ordinarily understood, etc.
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Checking tne Words

Tne wording and parasing of tne items &and responses werse
carefully studied by tne writer and cnecked witn words under-
stood by nine-to-twelve-year-cld cnildren as found in tine
word oooks vy lnorndike and Lorgel and Buchingnam aaa Dolch.2

Judges' ovaecking for Wwords understood
and used by oUnildren

after tone wording and pnrasing of tre iteirs and responses
had been carefully studied and cnecked by tne writer, all
items and responses, togetner witn thne operational definition,
were subamittea to tnree Judges wno were well acquainted witn
nine-to-twelve-year=-old cnildren. Two of the judges were
members ol tne nome Management and Cnild Development Lepart-
ment at micnigen State University and one a stalt .aemnoer of
tne Lincoln Comumunity Centsr 1irn Lansing, miciigan. Tnese
taree judges were asked to critically exsmine tne itews and
responses Irow tne standpoint of: (1) caildren's understand-
ing of tme words ana pnreses, and (<) language comuonly used
by cnildren,s Tne itews and responsss were carefuliy studied
and criticlzed by tne Judgese Un tine Dusis of tue criticisms
and suggestionsof the turee judges, & revision ol tune wording

of the items and responses was ma«de.

lE. L. Thorndike and I. Lorygs, The Teaciners Viord Book of
30,000 Words (liew York: Columbiua University Teachers Colilege,
1544), pe <55,

r

-
“SBe Re guckingnan and L. We Dolch, A Comoined Word wist
(vew York: Ginn end Cowpany, 1936), pe 135,







51
Testing Cunildren's Coaprenension
of tae lInstrument

To test cnildren's comprenension of the instrument, tune
test was given to eigut cnildrsn, nine to twelve years old,
Tne crnildren, four poys and four girls, were invited to tuae
University Laooratory Prescuaool. Tiie following instructions
were given to the cuilirsni

", am prepsaring several qu=stions to pbe anss:ired

vy 00ys and .iris. 1unose enswers willi nelo we lcarn

iore &ooubt now LOys &nd girls see tuelr aotucrs and

fatners, i1cu nave vein invited to nclp me cueck

wietuer or not chilidren can unaerstana tue sentences

end words oi tae questions.”

Tne tests were distrivuted to tne caillcren and thney weres
asked to listen to the instructions on tne first page of tae
test as the investlgator reed tnem aloud. han exanple of tae
items and responses, writtsen on tns blackoboard, was used to
illustrate the wmerking tecrnique. Thoie ciiildren were sncouragcd
to &ask questions regarding sny word or sentence tney did not
understand. Tiie time when eac:i caild stsrted and finisned the
gquastiors, ard tleir cocuents and questions were recorded.
rive out of tne elgnt cuildren cowpleted tue questions witain
twenty-Iive winutcs efter they wnad startede. ‘'lnme remalning
tiiree cnilaren cowpleted tuc guestious witain tuirty-Iive
iinutes after tney; nad sturted.

alter tae experiumenter's notes on tune ciildren's comrcsuts

1 , co :
See hppendix Be Letters to Parents,
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and questions had been carefully studied, tane instrument wses

revised in light of tne children's responses to ite

Judges!' Checking for Mmasintenance of
Concepts of rorter's lnstrument
The revised items and responsss, togzstaner witn a copy of

Porter's original items and responsgs and & copy of tue
operational definition, were suomitted to tnree more judgeso
These judgzes were two memvers of tne Home kanagement and Child
Development Department and one member of tne Psychology De-
partment at wmicaigan State iniversitye. Tney wers asked to
critically examine tne items and responses, comparing taem
witn tne origzinal Porter ianstrument to determine tne extent
to wnicn tne original concept of acceptance, as used in tne
Porter Scihedule,inad been maintained. The criticisms and
suggestions of tne judges were consldered and revisions were

made accordingly.

Final Checking for meintenance of
Concepts of Porter's lnstrument
The finali check for tne maintenance of tne concepts of
the original instrument was done by Dre. slalne M., Porter,
autnor of tne originsal instrumente. Dr. Portsr approved the
form of tne adapted instrument and its proposed use for this

studyo.

Retinig tiie Kesponses

Wwelignts 1 to 5 were proposed for responses to tne items

of parental &acceptance in vimensions s, 3, and C, 1 osinyg tone
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least acceptant responsc end S oein. tie wost eccoptant
resSOCLSE

welgnts ol 1, O, &aa © wWere Proposcd l'or tae items in
Liwension o, 1 to represent ti.e two responses w.iicn least
satisfied tiie dimension of unconditionzl love; 3, tae t.o
responces wuaica partially satisfied tne dimension of uncon-
ditional love; end o, the one response wnicn most satisfied
e dimension oi unconditionsl love.

m - . 1

nis welgsnting was used in studies oy forter and by
kidd, end & similar weignting was used oy Likert.3 These
studies indicated tnat weignts aroitrarily assigned to re=-
sponses were 8s adequete as ones assipgned by hignly stetis-
tical techniques. uLikert orginally used a nignly complicat=-
ed weiznting tecunigue but he found tnat it w:s no ovetter
tnian trne siwmple one-to-five tecunique.

Tne final welgut sssigned to eacna response tvo tne twenty
itews was derived from thne ratings of Jjudges wuo gave ratings
of 1, &, 3, 4, or S5 to eacii of tie 1'ive res.oanses to itews in
dirensions », b, 8nd C, and ratings ot 1, 3, or 5 to esci of
tne five responses to tne itess 1In dimension e

Four of tne jud:-es were m=zmbers of the faculty &t wicalgan
State University, two being in tne Department of none kanage=

ient end Cnild Development, one in tne bepartment of Psycnoloqy,

1 .
Porter, oOp., cite.
z

nidd, on. cite.

3. Likert, "a Tecnnique for the ieasurement of Attitudes,"
Archive rsycholozry aa (1l93<) pp. 1 = 50,







34
and one in tne Depsrtment of Social worke The fiftn judze
was a memoer of tne State Departument of Public Instruction ,
Lansing, Micnigzan,
Tre items snd responses, to.etuer witn the definition of
parentel acceptance as seen by a calld, were suwtitted to tue
judges witn tne following instructions:

1he purpose oif tunls stuay is to aaapt an instruuisnt
to measure caildren's perceptions of tneir parents!
accepting benavior. liie original instruuent was used
witn parents to measure tnelr acceptance of tneir
cnilcren.

in tnis instruwent 8re itews relating to parental
eccepting pbenavior. Tney are groupsd according to tne
four dimensions of parantel accegtance in tne cetfini-
tion. ~acn item nas five resvonsss (a, o, c, d, arnd e).

In dimension A, B, snd ¢, you are asked to numoer
tne responses 1 througsn 5 (1 oein; tne least ecceptant

response and v being the nost acceptsnt response) sccord=-
ing to your interpretstion of the gppropriate dimension.

in dimenslion D, you are asked tL0 number thne responses
1, 3, and 5 (1 being assizned to the two responses wanich
least satisfy tie dimsnsion of unconditional love, 3 to
the two responses wiiicn partially satisfy the dimension
of unconditionsl love, and 5 to the ons response wnicn
most setisfiss tne dimension of unconditional love)e

NOTH 2
lake your judgments in &sccordance wicto tie
dilmension of the definition preceding eacn
of the fcur groups.

tor your convenience, instructions will oe
repeated aoove eaca of tue ailumensionse.

ine ratings assigned to tne responses oy the judges were
compiled and summations were computed for eacn response.
Tne final weignts or ratings were assigned according to

tne sums of tne ranks aliloted by thne judgese nendalll suggests

li. G. Kendsll, &n Introduction to tile lneory of
Statistics (wew Yorks: n&afner fuoiisning Cowpany, lwvbd0) pp. <60-
<70
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that this is tne "oest" estimate of ranks in a certein sense
assocliated with least squares. 1n fact, the sum of tne
squares of aifferences between wnat tae totals are and wnsat
triey would be if rankings were salike is a winimwia wnen the

raenkings are estimeted vy tonls wmethode.

TARLE 1

SANPLz TASULATLIONS CF JUDGeS' RATINGS O RaSrUN3LS
AND CCRARLSYUNDING ASSIuinD RATINGS

Judges Responses
a 0 c d e
A 1 4 ) ) P
B 1 ) S 4 e
C 1 o 4 ) <
D 1 S o 4 2
B 1 S o 4 P2
Totals ) <0 <e 18 10
Ratings 1 4 S ) e

Wnen totals are the same, this method gives no criteria
of choice as to tne ranking of responses. fiendall suggests
various possioilities in case of ties: that items be ranked
alike, tnat precedence ve given to tne suoject (response) for
which the ratings clustered most closely, or that ratings in
the group of ties ve squared and precedence given to tne

groups according to the sums ol squares. For tnls study, tne
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ratings in groups of tlies were squared and tne summations of
squares were computed. The rating for eacn response was
agsigned giving precedence according to tne sums of squares.

A sample ol tnis is snown in Taole <.

TApBLn 2

SAmPLE TASULATION OF JUDGeS' RATINGS OF ReSruhSwsS AND
SUMMAT IONS QF SQUAKRsS USeD WwitEN TUTALS WzRbE sQUAL

Judges Responses
a o} c d e
A 2 3 4 1 5}
B e ) 4 1 S
C e 3 4 1 S
D 2 4 ) 1 3
E e ) 4 1 3
Totals 10 18 2l S 21
Sums of Squares 20 68 89 ) 93
Ratings Assigned 2 ) 4 1 )

Thus, in Table 2 tne tie in total scores (response c ® <1,
response e = 21) was resolved when sums of squares resulted
in response c = 8Y and response e = Y5, Frrecedence was given
to tne nigher sum of squares so tnat response c was assigned
a rating of 4 and response e was assigned a rating of 5.
Ratings of 1 to 5 were obtalned for the responses to sach of

the twenty items in tne schedule. A ratingsof 1 represents
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the responses which described the least accepting oenavior
of the parent and 5, the responses wnicn descrioed tne most

accepting behavior.

Arranging and Numbering Iltems in tne Instrument

Items from tne four dimensions of parental accsptance
were so arranzed and numvered tnat each dimension was rep-
resented at intervals tiarougnout the instrument. (See Tanole
3, PAEE 4%e)

In view of tne odd-even test of reliability which was to
be used, the items from tne four dimensions were so arranged
that as nearly as possiovle an equal numver of items from
eacih dlmension would appear in tne odd and in tne even

numverse. (See Table 4, page 42.)

Validity

Brownl and hur39112 gave the following as essential
phases of the process of establisning validity:
l. Set up a working concept of the function or process
to be tested.
2. Assemble and select test items whicn in the ex-
perience and judgment of tne maker are likely to
involve the traits, characteristics or functions as

conceivede.

lC. Brown, Lvaluation and investigation in Home
wconomics (New YOork: e o vi'vits ana company, 194l), ppe. 191
- 190,

2J. L. Mursell, Psycuoiogical Testing (New York: Long-
mans, Green and cowpany, Ld47), ppe SL = 4Ja
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3. Check the completed test against outside criteria,
usually an accepted test of the trait or character-
istic. Anotner acceptable metnod of validation is
to ootain judges' ratings of tne 1items &nd
responsese.

The tnree essential phases of tne process of securing
vallidity were executed in this studye. The first phase,
setting up & working cohcept of tne function or process to
pe tested, was executed by adapting Porter's operational
definition of parental acceptance to meet the needs of this
study.l

The second pnasse, to assemole and select test items
wnich are likely to involve the traits or characteristics as
conceived, was fulfilled in tnis studye. This phase was
first fulfilled in the original instrument by Porter wno
assembled and selected the necessary test items. The present
Investigator selected and assembled from Porter's instrument
only tnose items related to parental accepting ovenavior, or
actionse

Tiiese were reworded in terms of a cnild's perceptions
of parental accepting oehavior. Three judzes then critically
examined the items and responses from the standpoint of the
probability of children's comprenhension of them and for

language commonly used by cnildren and revisions made on tne

lpermission was granted the investigator by Dr. Blaine
M. Porter to make an adaptation of his instrument of parental
acceptance for purposes of this study.
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basis of tne judges' criticisms. Also the test was given to
eight children, nine to twelve years of age., Revisions in
wording were made in light of thne cnildren's comments and
guestions about the test.

The tnird phase of estaolishing validity was fulfilled
in four ways. First the revised items and responses were
checked against an accepted test (Porter's) by tnree judges
wiio examined tne revised items and responses to determine
tne extent to wnich Porter's original concept of parental
acceptance had veen retained. ‘Uneir suggestions for greater
clarification were incorporated in trne items and responses.
Tne final revision was suwvmitted to rorter, the autnor of the
original instrument, wno approved it from tne standpoint of
having maintained the original concept of parental accept-
ance e

Second, ratings of responses were derived from the
ratings assigned oy five judges. Porter,l wno devised the
original instrument, also presented the items and responses
contained in his instrument to five Jjudges all of whom nad
considérable academic and/or clinical experiencee. They were
asked to rate the responses from 1 to 5 with 1 representing
low acceptance and 5 representing hign acceptance. 'There was
no instance in waich tnere was not agreement of at least
three out of five judges. Tne greatest aegree of disagree-
msnt was by & distance of two scale points, and that occured

in only 18.67 per cent of the responses.” Yorter rested

lB. Porter, "Measurement of Parental Acceptance of Chil-

%gen,' Journal of Home kconomics XLVI (karcn, 1954) pp. 176 =
Ze
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tne case of validity on factors which might oe regarded as
an inferentiasl basis for judging roughly thne validity of tne
scale?: the metnod used for selecting tne test items and
responses, the agreement of tne judges as to the ranking of
the responses of each iltem, and the methods used to elimi-
nate factors whicn contripute to unreliaoility in testse.
Porter recognized tne need for furtner validation tnrough
the use of case studies and/or clinical data,

Third, tne measure of concordance of agreehent among
judzes, a method of checking validity suggested by hendall,l
was ootained. The coefficient of concordance (W) measures
the communality of judgments for the numocr (M) judgese.

Tne coefficient of concordance was computed for each item,
The test of significance of tne opbserved value of W was
based on tne distrioution known in statistics as Fisner's
Distrivbution. Tne coeflicient of concordance was signifi-
cant at tne one per cent level for all items in dimensions
A, B, and C, and for one item In dimension L. 7Tne co=-
efficient of concordance was significant at tne five per
cent level for four of the items in dimension D.

Fourtn, Rho averages for the mean value of the co-
efficient between the probable pairs of observers was com=-
puteds Tne Kho averages for each ltem. wnich has a total
of five responses and a total of five judges' ratings for
each response must be o055 or over if it 1s significant at

the five per cent level. The Rho averages for the twenty

liendall, op. cit., pps 260 = 270,
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ltems of the test rangedfrom .67 to .96, According to the
correlation of Rho averages at tne five per cent level, the

validity may bs considered highe.

Objectivity
1

According to mkursell,™ having four or five responses
from wnicn to cnoose involves a greatly lowered cnance
elem-nt and a hizgher item reliability.

The amount of subjectivity witnin tuse items and re=
sponses tnemselves was reduced by having tnree judges
criticlize eacn item and response., Tne judges' criticisms
and suggestions were used to revise each item and response.
The wording was revised again utilizing tne comments and
questions of ei:nt children, nine to twelve years of age, to
whom the test had been given.

The responses for the items of this test were rated 1
through 5, according to summated ratings of five judgese
Since tnese ratings were determined before the test was
administered to tne suojects, tnere was no chaunce for personal

interpretation in tabulating tne responses given by tne

subjectse

Reliapnility

Une of the commonly used techniques for establisning
relixoility is the splite=half method wnicn divides tne test
into halves of equal lengtn by putting tne odd numbered

items into one half and the even numbered items into the

1
Mursell, OD. 01to, PPe 31 = 40.
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other half and computing the split=half correlation co-
efficient. Tnis metnod was used for this test. Since there
wvere ©lve items for each of tne four dimensions of the def-
inition, the items in each dimension could not oe equally
divided in the odd-even distribution. However, the items
were so arranged in tne final schedule that tne odd=-even
distribution diviasd tne numoer of items from the four
dimensions as evenly as possiple. Taole 3 snows the

numoering of tne items in eacn of tne four dimensionse

TABLE 3

NUMBERING OF ITeMS IN Tidk INSTRUMsNT ACCORDING TO
THE FOUR DIM.LNSIONS OF ACCouPTANCE

Dimensions of Acceptance

A B C D
Item numoers 1 2 3 4
in tne 8 7 6 o
Instrument 9 10 11 12
16 15 14 13
17 18 19 20

L

A summary of tune total numoer of items from eacin of tne
four dimensions distriouted in tne odd=even numbers 1s snown

in Taonle 4.

TABLE 4

TOTAL ITEWS FROM =2ACd OF Tds FOUR DIhesNS1UNS
IN THk ODD AND BEViN NUMCSBRS

Dimensions of Acceptance

A B C D
Total of Udd Numbpers 3 2 3 2
Total of kEven Numbers z 3 2 3
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s After tae tsst had been saministered to twenty supjects,
the odd and the even scores for the children's perceptions

of their mothers' acceptance and of tneir fathers' acceptance
of them were compiled. Summnations of odd and even scores for
mothers and odd and even scores for fatners were computed,.
Correlation cosfficients were computed for odd-even scores
for mothers!'! acceptance end odd=-evsn scorss for fathers'
acceptance. The reliability correlation of odd-even scores

of mothers' acceptance 1s snown in Table 5.

TABLs S

RELIASILITY CORRELATION OF ODD-EVazi SCORES
O MOTHmRS' ACCLPTANCE

Scores N Range of Scores Rellebility Coefficlent
0dad 0 19-40

1)
Bven 20 £3=42

According to the split-half reliability correlation,
the reliability of tne part of the test concerned witn
testing mothers' acceptance is acceptaple. (A4 correlation
of +250 is significant at the one per cent level.)

The reliability correletion of odd-even scores of

fathers! acceptance 1s shown in Table 6.
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TAplE 6

RebIapibllY CURRmLATLION OF UDD=wViiN 3CunsS OfF
FATHaRS Y AConrTALCH

Scores N Range of Scores Reliapnility Coefficient
Odd 13 <l=39

0093
mpven 13 cl=3y

According to tne spiit-half reliaoility correlation,
tne reliapility of tne test concerned witn testing fathers!
acceptance is acceptable. (A correlation of 50 is
significant at tne one per cent level.)

According to the split-nalf reliasovility correlation,
the reliavility of the instrument 1is acceptanle.

Porterl used tiie split=half method for establisning
reliaoility of his test. A splite-nalf reliaoility correla-
tion of 0.766, raiseu vy tiie opearman brown formula to
0.865, was ovteined on nis tcoste (a4 correlation of O.Lb‘is
signifiicant at tne orie per cent level witn tne nuupber of

cases used in his study.)

1
rorter, ope. cit., ppe 176 = 132,
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ADmInv1STRATLO OF Tk TeST

Selection of tne Subpjects

Children nine througn twelve years old were sslected as
subjects for this studye The decision was made to use chil-
dren of tnese ages for several reasons. First, nine=-through
twelve-year-old cnildren, who normally are classed as fourth,
fifth and sixth grades, usually nave devcloped thelr reading
skills far enough to free them from some of the mechanics of
readinge. hence, they are able to concentrate on tne subject
matter. Secondly, it 1s commonly believed tnat cnildren at
this age nave matured enougn to h&ve some degree of recipro-
citye 7They are sole, according to mewcomo,l to perceive
some of tne relastionsiiips between thnemselves and otners who
have perceptions of tneir own. Tnirdly, sayShewcomb, the
pressures of socialization within a culture have not been so
inculcated in cnildren of tnese ages to completely inhibit
spontaneous answers.

Tne subjects for this study were obtained through the
Lincoln Community Center. The Lincoln Community Center is a

group work and community service agency whose purpose is to

lT. M, Newcomb, Social Psycholocy (iew York: The Dryden
Press, 1950), ppe. 308 = 31Z.
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provide services in tane Cields of recreation, social adjust=
ment and civic improvement to youtn and adults in the city of
Lansing, Mmichigen. It is sponscred oy the Lansing Department
of rarks and Recreation, the Lansing Board of Education and
the Community Chest of Ingham County, Lansing, hichigan,

The twenty children included in this study were 2ll the
nine-to-twelve-ysar-old cnildren availavle in boys' and

girls' activity groups et the Lincoln Community Jenter.

Description of ths Cnildren and Their Families

Nuwmper and Azs~ ~f the Children
Twenty children, cight boys 2nd twelve girls, were in-
cluded in this study. The &ges o the cnildren ranged from
nine years and turee months to twelve years and ten montas,

wlitan sn average of ten ysars and seven months.

Kace
Tne twenty children included in this study were Negro

childreno.

Grede Placement in School
In school the children were classed in special, third,
fourtn, fiftn and sixtn grades. Five per cent of the chil-
dren were classed as special students; five per cent wers
third grade; forty=-five pcr cent wers fourta grade; thirty-
five per cent were fiftn grade; and ten per cent were sixth

rade.

Residence witihh Parents

Sixty per cent of tne cihildren lived wita pota perents;
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tnirty per cent lived wita tuneir motnersbut not tneir
fathers (one child lived with motner and grandperents);
and ten per cent lived with their grandpsasrents without
eitner perent.
Size of Families and Children's Ordinal Positions

The number of children in the subjects' families ranged
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from one to ten, witn an average of 5el5 cnilaren per family.
Seventy per cent of tne crildren were between tne oluest &nd
youngest cnildren in tneir families; ten per cent were only
cnildren; ten per cent were youngest children and ten per

cent were oldest cnildren in tneir familiese

Ages and kducation of tne rarents
The ages of the children's parents are shown in Taole 7.
TABLE 7

DISTRIBUTION OF PaRsNTS' AGoS Ii MIVE-YrAR INTERVALS

Age Intervals Number of Mothers Number of Fathers
£5 years or unaer 1 0]
26=30 years 2 1
31-35 yeers 7 7
36-40 years o 8
41-45 ysars 2 1
Over 40 jyears 0 1
Total <0 18

*Une motnsr older tnan fatasr.

The ages of most of the children's parents ranged from
twenty=f'ive to forty-five years of age. Seventy-five per
cent of the motners were between twenty-six and thirty-five
years of age, while eignty-three per cent of the fatusers
were between thirty=-one and forty ysars of age. Only in one

instance was the motner older than tne fatnere.
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Tne education of the parents 1s snown in TAZLz 8.
TABLE 8

DISTRIBUTION Or PAREHTS ACCURDLNG TO BATZST OF wDUCATION

Education Number of kotners vumber of HFathers
Elementary 4 3
dign School 12 11
College 6 4

Total , 20 18

The education of the parents ranged from elementary
school througn college., Sixty and five-tentns per cent had
had nigh scnool education, 263 per cent had college educ=

ation and 13.2 per cent had only elementary education,

Length of Families' Residence in tne Community
The nuwoer of years tne families resided in the commu=-

nity are snown in Table 9.

TABLE 9

DISTRIBUT1CON Oi FamiunlbhS ACCUADING TO LenGTd OF
ThelR neS1DeEnCE in Tde COwmUN1ITY

Years of Resildencse umber of Families

Less than © years 1
1l to 5 years 2
S to 10 years 4
Over 10 years 13

Total 20







49
The numoer of years the families resiaded in the particu-
lar community ranged from one to over ten years. Sixty-five
per cent of the families had lived in the comuunity over ten
yearse. Twenty per cent of the families had lived in the
community five to ten years; ten per cent had lived there one

to five ysars; and fivs per cent had lived there one year,

Bstablisning Reletions cefore Administering The Test

With Lincoln Coumunity Center Staff
Preiiminary arrangements were made witn tane director of
the Lincoln Community Center to include all nine=through-
twelve-year‘;old cnildren wno participated in tne activity
groups &t tue uincoln Center. Tne names of tne cnildren,
their ages, tneir parents' nanes and adaresses were procured

from trie two supervisors of the boys' and tne girls' groupse.

With the Parents

Two letters were composed and sent to the parents of
these children.l The first letter was written by the direc-
tor of the rincoln Center. The purposes of tnis letter were
to Introduce the investigator and to explain to parents that
the study had been approved by the staff of tne Lincoln
Centere.

The second letter was written to parents by tne inves-
tigator. 1he purposes of tnis lsetter were to explain tunat
the investigator was interested in lecarning more about how

children perceived thelr parents and to assure parents tuat

lsee LETTERS TO PARENTS, Appendix Be
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no perscnal descriptions would be used since tnere was no
desire to find how any one cnild perceived his parents. An
example of the kinds of guestions to be asked the cnildren
was included in tne letter as follows: "1 have prepared
several questlons to be asked of cnildren nine to twelve
years old to give us a clesarer undserstanding of now they
see some of theilr parents' behavior toward them., Lrach child

will be asked to choose one answer (a, b, c, d, or e) whicn

tells wnat happens most often with him or her.s This is an
example of tne kinds of questions:
When I do not want to go to bed at ni.;ht when others in my
family are slsepy, my mother (or father) usually:

a. Sees to it tnat 1 go to bpbed.

be Tells me it is important that 1 go to bed.

Ce Lets me tell ner wnat 1 would like to do.

de helps me find sometning_tnat i like to do.

ee idelps me find something 1.would like to do, which

does not botner otners.”

The example was not one of the items from tne test, but
rather, a similar one composed for illustrative purposes.

The parents were informed, through tne second letter,
that the investlgator would telephone to secure tneir per-
mission to have their canild or children participate in the

study and to give tnem any further information tney desired.

With the Children
To establish rapport with the cnildren previous to the

time of administering tine test, the investigator visited and
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participated seversl times in the children's activity groups

in the Lincoln Center.

Administering the Test to Subjects

The test was adininistered to twenty ooys eand girls, nine
througn twelve years of ags, in two groups at tune Lincoln
Community Center,

The 1nvestigator introduced tne test to eacn group of
ooys &and girls by saying:

1l am a student at kichigan State University,

and 1 am interested in learning more &about how boys

and girls see t:ieir parents. You have been invited

to help me learn more gbout children and tasir

parents, by answering some questions tnat 1 have

prepared. Tnesse questions that you are going to

answer today are not like most questions you nave
answered. Tnere are no "riznt" or "wrong" answers.

You are tne only one wno knows wnat tne pest

answers &are for you. Since you are the only one

wno knows wnat tne best answers are for you, you

can answer your questions without being concerned

about how your friends are answering tneir

questions.

1 will give eacn of you a set of questions

and a pencil. rlease leave the set of qusstions

face down until everybody nas a copy.

The tests were tnen distriputed to ail ol the cnilidren,
1ne cnildren were askcd (o turn their tests face up and tney
were assisted in filling in the information on tane face
sheets Wnen tnis was completed, the directions for the test
were read aloud to the subjects as tuey foirlowed triem on
their own copieses &An example of the questions and responses
had been written on the blackboard before tne tests had been
distributed. This was used to illustrate the marking

technique. The cnildren were told to answer all of the

qQuestionse
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The cnildren were encouraged to ask questions sbout words
waich tney did not understand and acout the marking techniques.
if a child aid not know wnicn answer to mark, ae was told to
choose the answer wnicih was closest to wnat ne felt was tne

best answer for him.



CHarwToR IV

ANALYS1S OF DATA AnD fINDINGS RuGaADING
CAlLDRuN'S PonlCrPTlins OF PARoNTAL
ACCEPTANCE

Analysis of Data

Purposes of the Analysis

The purposses of the analysis of data on cnildren's per-
ceptions of tneir parents! acceptancs of tnem collected in
this study were threefold. Tne first objective was to
establish the reliability of tne instrument adapted for this
studye

Secondly, the investigator wished to see r.ow the data
on parental acceptance mignt oe related to various social
cnaracteristics of tne supbjects and tneir families. Tne
data were analyzed to examine caildren's perceptions of
parental accepting penavior in reiation to aze and sex of
tne cnildren, age and sex ol parents, size of families,
ordinal position of cnilidren in taeir families, education ol
parents, crildren's residence witn one, poth or neitner of
tneir parents, and lengtn of family's residence in the
communitye.

#inally, trne data were analyzed to examine children's
perceptions of parental accepting vehavior in eaca of the

03
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four dimensions of tne operational definition. This analysis
tested tne nomogeneity of tns rfour dimensions of tae char-

acteristic oeing measured.

rrocedure

Une of tne coumnonly used tecnniques for estavlisning
reliavility is tne split-nalf metnod w.ica divides tne test
into nalves of equal lengtn oy putting tne oad-numvered
items into one nalf ana tue even-nuunwvercd items into tae
otaner nalf ana computing thne spiit-hall correlation coeffi-
cient. Tnis metnod was used for tnis teste.

Since there are five items for eacn of tne four dimen-
sions of tne definition, tne items in eacn dimension could
not be equally divided in tns odd-even distrioution. hnouwever,
tne i1tems were so arrang:d in tne final schedule that the
odd=-even distrioution divided the numoer of 1items from the
four dimensions as evenly as possivles Table 3 snows tne
numbering of tne items in eacun of tne four dimensions,

Yreliminary procedures for analysis of data involved
construction of tables. Tables were constructed showing
ranges, means and standara deviations of parents!'! accept-
ance scores wnsen grouped according to ages or ciiildren, sex
o cnildren, ages of parents, sex of parents, size of
families, cnildren's ordinal position in tneir rawilies,
education of parents, children's residence witn one, potu
or neither of tneir parents, and lengtn ol l'amily's res-
idence in tane community. Also ranes, means and standard

deviations or parental acceptance scores in eacn of tne four
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dimensions of tne opzrational definition of parental accept=-
arice were compiled,

Mean scores in each taole were examined for dillerences.
The t-test of signific?hce of' differences was computed to
examine tne significance of the findings regarding cnilcren's
perceptions of parentel acceptarices In thie discussion of
tie findings of tne t-test of significance, t-scores of 1l.vY6
represent tne point of significance at the five per cent
level., Tnerefore, any t-scores wuaicn are less tnan 1l.9Y6 are
not signiricant to tne f'ive per cent level.

indings degarding Children's Perceptions
of Parental acceptance+

The finaings discussed in tae rfollowing pages regarding
chilaren's perccptions of parental accepting behavior in re-
lation to age and sex of children, age and sex of parents,
size of femililss, ordinal position of the children in their
families, sducation of parents, cunildren's residence with
cne, both or neitnesr of tuneir parents, and lengtn of
family's residence in the comnmunity are agplicapble to only
tane subjects of tanis studye. 1in view of tne small numoer of
cnildren and tne selective nature of tns group in tnis study,
gesnerallzations to a larger population are not warranted.
Scores ol parentel acceptance in tuese I'indings refer to tne

scores as measured by tne instrument aevised for tnis study.

unly findings regarding cailaren's perceptions of
perental acceptance are included in tnis chapter, IMinaings
regerding reliability are presented in Chapter 1l.
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cnildren's rercuptions of rarcntel Acceptauce
in relation to ages oi Cnilaren

Tne &agss ol tne cnllcren in tuils study ranged from nine
years, tnres montns to twelve years, ten montuse Tney were

divided into two groups &s snown in tne Iollowing taoie.

TAzLE 10

sUmcer O GInLS ALD BUYS In Twu adi GrROUPS

Ages of Subpjects umoer of Subjects

Years, montns to Years, wmontns Girls boys Totuls
9 ) 10 10 8 3 11
11 < ie 10 4 ) 9

1Tnere was & four-montn interval betwecn the cnildren
Wno were ten yedars and ten aontus and thie cnildren eleven
ycars and two montnse. 1nis interval was used to divide the
subjects into two nearly equal groups: younger group (eleven
cnildren, nine years end two montas to ten years and ten
montns) and older group (nine canildren, eleven years and two
montns to twelve years and ten months)e

Differences opetwsen tne cnildren's perceptions of paren-
tal acceptence of cnildren in the younger and older groups
are snown in the following table.,

According to tne mean scores, the children in the older
group tended to perceive their motners and fatners as being

more accepting trnan did the younger group. Both groups tend-
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ed to percelive tnelr motners as being more accepting tnan

their fathers.

TABLE 11

RANGES , MEANS AND STANDARD DEVIATIONS OF MOTILRS!
AND PATEERS' ACCEPTANCE SCOnnS, ACCORDING TO AGLS
OF CHILDrEN

a
Ages of Subjects N Range of Scores |Mean Scores | S. Do

9 yrs. & mos. to| 11 Mothers 42-76 58,90 9.73
10 yrse. 10 mos. 11| rathers 50«74 07655 11.90
11 yrs. 2 mos. to 9 Motners 47-76 6344 10,70
12 yrse 10 mos. 7 Fathers 45-71 60.14 9.70

®The greatest possible range of scores wnich might be
obtained with tne instrument used in this study was <0-100.

The t-test of significant differences revealed that
difference between tne mean scores of mothners! acceptance
as seen by younger and older cnildren was not significant at
the five per cent level (t = 1.13)e. Neltner was tne dif-
ference vetween the mean scores of fathers'! acceptance as
seen by younger and older children significant at the five
per cent level (t = ¢33).

Redll says that the most peculiar phenomena of children
between nine and twelve years of age are found in the area
of adult=cnild relationships. The youngsters who obviously
love their psrents and have reasons to do so, will develop

stretches of surprising irritaoility, distrust, and suspicion.

lF. Redl, "Preadolescents == What Makes Them Tick?."
Child Study AXI (Fall, 1944), ppe. 44 = 48.




.
©
~
4
+
L

\

FOE S




o8
They tend to be easily offended and make constant accusa-
tions tnat adults do not understand them and treat thnem
wrongly. The data for tnils study seemed to indicate that
the above characteristics might be more prevalent in the
younger group than in tne older group of children.
Children's Perceptions of Parental Acceptance in
Relation to Sex of Cnildren and Sex of Parents
Differences ostwsen the perceptions of parental accept-
ance of cnildren in relation to sex of tne cunildren and sex

of the parents are saown in tne foilowing tables

TABLs 1%

RANG2S, MEANS, AND STANDARD DnVIATIONS OF MOTHoRS!
AND FATHERS' ACCHPTANCE SCORm3, ACCURDING 10
SwX OF CHILDREN

Subjects N Range of Scores Mean Scores Standard
Deviations
Girls 12 Mothers 42-76 6050 10450
11 Fathers 50-74 60420 . 789
Boys 8 Mothers 47=76 60025 10.45
7 Fathers 45-69 56,00 8.02

According to mean scores of parental acceptance, boys
and girls tended to oe much alike 1in their perceptions of
motners! acceptance but boys tended to see tueir fatners as
less accepting than did the girls.

The t=test of sipgnificant differences revealed that
the differences between tne mean scores of motaers'! accept=
ance as seen by ooys and girls was not significant at the

five per cent level (t = ,06). 1lielther was tne difference
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between tne means of I2tners!' acceptsnce scores as sesn by
boys end cirls significent et tne five per cent level
(t = .33).
The boys' percepcions'of tnelr r'atners' acceptance
tended to be in agrsement witi: & study of 730 boys and girls
in tane fifth grsae reported oy burchinall in wnicn tne ooys

“rnarder on"

pelieved tneir parents to oe "stricter witn” and
tnem then did tne girls. Girls were more satisfied witn the
way tneir psesrents treated them tnan were tne poOys.

Wnen mean &acceptence scores for mothers were coumpared
with mean acceptance scores for fataers, it appeered that
poys tsnded to see tneir motoers &s beilng more acceptant
tnan thelr fatners.

The differcnce petween tne mean scores of fathers' and
mothiers' acceptance as seen by girls was ncot significant at
tne five per cent lsvel (t = .06). MWweitner was trne differ-
ence betwesn tne fathers' and motners' acceptance scores as
seen oy ooys significant et the five per cent lavel (t=.32).

Tne range, mean and standerd deviation of motuers' and
fatners' acceptance scores, &s seen oy ooys and pgirls com=-
bined, i1s snown in Tlaolie 13.

wrnen motners' acceptance scores as seen by voys and
zirls were comdbined and compared with fatners' accsptance
scores a8s seen by boys and girls combinred, tane mean scores
appeared to srnow that the cnildren tended to regsrd their

mothers as sligntly more accspting than thelr fatners.

lL. Ge burcininel, "What Do Cnildren Thirk of Their Par-

ents? " lowa Fart Scilence, X1 (December, 1956), pp. 399-401,
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TABLE 13
RANGES , MzANS AND STANDARD DzVIATIONS OF

PAR=ZNTAL ACCoPTANCz >CURLS ACCORDING
TO S=X OF PAR&NTS

Parents N Range of Scores Mean Scores Standard
Deviations

Motners <0 42="76 60640 10.67

Fathars 18 45=74 58,60 11002

According to tane t-test of significant differeaces, the
difference between the mean scores of motaners and fatners
was not significant at tne five per cent level (t= .50).,

The trend 1n tnis study toward a ligntly higner accept-
ance scores for mothers was also confirmed in surcninal's
study in which the children stated tnat tneir motners more
than their fatnsers tended to talk over their plans with
them, talked over reasons for punisnment, and were easier
to get aiong with.

Children's Perceptions of Parental Acceptance
in Relation to Size of Family

The families of tne subjscts for tnis study included
from one to ten cnildren. Tne sizes of tne famiiles were
divided into tiaree categories: one, two and tnree cnilidren;
four, five and six children; and seven, nine and ten chil=
drene. Thnerse were no sunjects from families of eignt chile
drene

According to tne mean scores, cnhnildren from families of

lio14.



61
one tnrougn tnree cnildren tsnded to perceive tneir mothers
a8 being less accepting than did tne cnilaren from the two
larger types of families. Tne cnildren from families of
seven through ten perceived tneir mothers as more &ccepting
than did the children from the two smaller type families,.
Thus, there appseared a tendency for children from smaller
families to see thelir mothers as least accepting and chil-
dren from larger families to see their mothers as most

accepting.

TABLw 14

RANGES, NMwAlS AND STANDARD DiVIATIONS OF PARENTAL
ACCBLPTANCE SCORmS, ACCORDING TO SIZkS OF FAMILIES

Size of Family N Range of Scores|Mean Score | Standard
Deviations
1«3 Children 6 Mothers 4¢<=69 87.00 106,59
4-6 Children 7 Mothers 48=-76 60.60 10.24
7«9=-10 Children 7 Mmothers 48=76 63410 10.50
1=3 Children 6 Fathers 45-74 59.50 10,21
4-6 Children 7 Fathers 52=69 57 .40 6.68
7=-9=10 Children ) Fathers 49«71 58,00 8.58

Paternal acceptance presented a different and less
clearly marked tendency. According to the mean scores, the
children from families of one through three tended to per-
ceive tneir fathers as slightly more accepting than did the
children from larger families, wnile cnildren from the
familles of four through six tended to see tneir fathers as
slightly less accepting than did children of either tne

smaller or larger famllies,
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According to tne t-test oi significance, the differ-
ences vetwsen tne means of parental (motners' and fathers')
acceptance scores in small, medium and large families were
not significant at tne five per cent level., The t-scores
for cnildren's perceptions of tneir motners!'! acceptance,
according to size of families, were as follows: t = 57 for
difference petween mean scores for mothers of famiiles of
one to three and mothers of four to six children; t = .97
for difference oetween mean scores for mothers of one to
tnree cnildren and mothers of seven to ten children; and
t = +42 for difference between mean scores for motners of
famllies of four to six cnildren and mothers of seven %0 ten
cinildren.

The t=scores for differences in fatners' acceptance,
according to size of families were as follows: t = .39 for
difference between mean scores for fatners of familiss of
one to three cnildren and fatners of ifour to six children;

t = <24 for difterence petween mean scores for fatners of
families of one to taree cnildren and fatners of seven to
ten cnildren; and t = o0l for difference between mean scores
for fathers of familles of four to six children and fatners
of seven to ten children.

Bossard's reports of the patterns of large and

15, H. S. Bossard, Parsnt and Cnild (Philadelphia:
University of Pennsylvania Press, 1953), ppe 99 = 100, and 114,

2J. He S, Bossard, The Sociology of Child Development

(2nd ede reve. New York: harper, 1954), ppe 1 = 743,

3J. He S. Bossard, and W. P. Sanger, "The Family System
-A Research Report," American Sociologzical Review XV.Il
(February,l1952), pp. 3 = 9.
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small familiss have revealed that they are markedly dif=-
ferent and their effects on tne child are likewise dif=-
ferent. Bossardl found tnat the small family is char-
acterized oy planning in terms of size of family, spacing of
children, cnild-rearing metnods, and education of tne cnil-
dren., Yarentnood is intsnsive, ratner tnan extensivs, tnus
putting empnasis on eacn cnild's individual developmente.
The small family 1s controlled oy democratic metnods, with
cooperation vetween parents and children. DBossard also
stated tnat oecause tne family group is limited, there are
likely to oe many more tensions and resentmentse

The same autnor, b‘ossard,2 found tne large family to be
different in almost every way in its pattern of living from
the smeall family. As a result, the large family produces an
entirely different type of nome climate and has different
effects on the individual members. In the large family,
emphasis is placed on tne group rather than the individual.
Control is authoritarian, and is often in the hands of tne
older siblingse. There 1is little nagging and overprotection
of any member and little pressure to live up to standards
set vy tne parents.

Although tne foregoing cnaracteristics of tne small and
large familiss were found, bossard concluded that tne family
size does not arfect tne activities of eacih memver of tne

family and tne combinations of tne dirfferent memcers within

lBossard, Ope cit., pp. €4 = 89,

“lbide
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the family groupe However, the role eacn plays in tne family
and ths effects each nas on the individusl depsnds not so
much on the closeness of tihe kinsnip as upon the needs of
each individual member and the satisfactions each memoer
derives from relationships with other family members.
Bossard's statement of the greater tensions and resent=
ments in the limited family group might explain the tendency
toward slightly lowsr acceptance scores of motners of small
families in tnis study. In large families, Bossard found
little nagging or overprotection of any memoer and little
pressure to live up to standards set by parents. These
cnaracteristics of tne large fawmily mignt contrioute to a
cnild in sucn & family perceiving nis parents as more accept=
ant.. Tnis was tne tendency seen in tne slisntly nigner
acceptance scores of tne mothers of tne large families in this
studye
According to tne range of mean scores of tne findings of
this study, it appears tnat the size of the family had very
little effect on tne children's perceptions of their fathers!
accepting oehavior.
Children's Perceptions of Parental Acceptance
in Relation to Children's Urdinal rositions
in Tneir ramilies
When tne subjects were classified according to tneir
ordinal position in their families tnere were: two only chil-
dren, two youngest cnildren, rourteen middle cnildren, end

two oldest caildrene.
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Tasdie 1o
RANGLD , luinihd AMND SThsbanD DoViaTluhs U2 PAanohlan Avcodlalicn

Scunwd, AcounDInNG T0 Tds OaDIhisu POSLITIUNS U UniuDlron L
TnoplId ramliLlsd

Ordinal Position| N |Range of Scores | liean Scores| Standard
Leviations
Only 2 motners b3=67 60400
e ratners E6=69Y 62400
Youngest £ | motners bZ=64 58,00 )
< ratners 55=63 08,00
Nidale 14 yotiners 48=76 61.60 16433
12 ratners 49-=74 59450 7 .89
Claest e Motners 4c=47 44,50
b= ratners 45«50 47 .90

According to tne mean scores, orly chilaren and miadle
children tended to perceive tnelir parcnts as oveln.g more
scceptant tnan aia youngest and oluest canildrene. Tne only
and olaest canilaren tenced to perceive tiieir fatners as
being more acceptant tuan tuelir mothers, wiille widdle ciiil-
dren perceived trelr motuers as belng niore acceptant tnan
thelr fatners. T1he youn.est cnildren perc.ivedtheir mothers
and fatners as oelng equally acceptant,

Wnen the parental acceptance scores wsre grouped a:cord=-
ing to tne ordinal position of children in their families,
the numoers of only, youngest and oldest children were very
limitedes Tiie t=test oi siuwnificance was calculated oniy for
difference oetween tne mesan scores of fatuers and of motners
of canilaren in tne category of midale cnilcren, since tae

numovers of cnildren in tue otuer categoriecs were so limitede
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Tne differences vetween means ol sucn limited scores do not
reveal any significant statistical finding nor do sucn
limited scores méis possivlzs stavistical comperisons witn
tne scores in other categoriese.

For cniluren waose: orainal position was clessif'ied as
miaale, tne t-score ior allilerence vetwesn tue nmeans of
tnelr perceptions ol tneir motners' and fatners' acceptance
was 040 Tie aillererices vetween mean scores ol midale
ctilldren's perceptions of tueir motiners! ana fataers!
accsotance was not significant at tne five per cent level.,

1ne trends indicated in tne meen scores snowed only
cnildren and rmiadle cnildren tenuing to perceive thermselvzs
as beinyg more accepted by treir parents tnan dia toe oldest
and youngest cnllaren. wmXcept tor tne findings regarding
tiie youngest cunlliaren, ticse r'indings are supportea by

, _ 1

otiier studlese furlock says tnat toe nows environuent of
tne only cnila is raerelly more democratic and mire
stimulaving otnan tnat of tne larger l'acilye. Dyerz ana

)
Stuart report tnat vecsuse tuners is no sivling rivalry in
tne nome of only cnlildren trmelr nome lir'e 1s sparea sowe
of tne tensiovns tuai are couuuon 1in nuwss waere tuere age

seiveral cnildrene As & result b.io, w:o likely to feel more

lhlizaaeth hurlock, irdolescent Levelooment (wew Yorks
meuUraw=iiil 500K C.mpany, 1lvdu), Le 44<e

P , ) . ; .
De L. Uyer, "Are Unly Cnildren biirerent?. ” Journal of
sducstional Psycnolory asaVL (say, 1945), ppe. <97 = 3Jc.

35, c. Stuart, "vData on tne Allsied Psychopatnologsy of
tne Only Cnild," Journal of Avnormsl ana Social Psycholou~y







accepted.

Sears,l in her study of cnildren's ordinal position in
the family, concluded tnat by tne time tihe second or middle
child arrives, parents are less anxious and more experienced
in their rols as parents. As a result, the relationsaip with
the second or middle child is different. Laskozsays even
wnen a third or younger child arrives, the second or middle
cniild's relationship with tne mother nas been found to re-
main uncnanged and 1is characterized oy emotional warmtih.

Hawkes and otners5 in their study of parents' acceptance
or their chnildren round tnat motners wio had been married
sixteen years or more were more accepting of their children
than were motners wno nad oeen married less tnan sixteen
years. Since eacn of tnese motners had a child wno was be-
tween nine and twelve years ol age, tne investigators assuwa=-
ed that the motners who had been married longer prooably hsd
children in tneir familles wiho were older tnan tneir nine-
year-old child. To summarize the previous information, the
mother wno has two or more children may have learned to
accept her younger child as a result of the experience of

rearing the other child or children in her family.

1kuth R. Sears, "Ordinal Position in tue Family as a
Psychological Variaole," American Sociological Review AV
(June, 1v50), pp. 397 = 401,

2J. K. Lasko, "Parent-Cnild helationsnips: Report froum
tne Fels Researcn institute," American Journal Urtnopsy-
cniatry Xx11 (february, 1lvoc), pp. 590 = 504.

3G. Re. Hawkes, Lee burcninal, Bruce Gardner, and blaine
rorter, "Parents' Acceptance of tneir Uaildren,” Journesl of
Home kconomics aLVI1I (march, 1906), pp. 195 = £00.
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Cnilcren's rerceptions of Parental Acceptance in
Relation to the Ages of Parents

The range of tnhe motners' ages wes from tne category ol

tnirty years &na under to tne category of over forty,.

TAbik 16

RANGLS , weANS AND STANDARD DLVIATIOHNS COF MATERNAL
ACCLPTANCE SCO0RnS , ACCORDING TO MOTHLRS' AGLS

Mothers' Ages N Range of Scores | Miean Scores Standard
Devlations

30 Years and 9 47=76 61,30 10.80

under

31-40 Years 9 42=76 59011 106,41

Over 40 Yrso. 2 54=69 61450

According to the mean scores, tine motners wnose &ages
were thirty years and under and tnose wiose 8ges were over
forty years were perceived &s being more accepting tnan thne
motners wno were thirty=-one to forty years of age.

The range of scores for the mothers of the different
age groups was widely distributed, but the range of mean
scores was fairly close for the motners of &ll groups., This
suggests that the subjects perceived little difference in
tneir mothers' acceptance in relation to mothers! sagese

Because of the limited number of mothers in the over=
forty group, the differences between mean scores of tnis
group and the mean scores of mothers in tne other two age
groups were not computede. |

Accordinyg to the t=test of significance, tne difference#
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between mean scores tor cnildren's perceptions ol their
motners waose &ages were tnirty years and under and motners
wnose &ages were tnirty-one to forty years was not signif-
icant at tne five per cent level. Tne t=score was .39.
When scores were grouped according to ages of motaners, tiers
was no significant difference in cnildren's perceptions of
tneir motners! acceptance at di.fferent age levels.

Wirile ages of mothers, as such, appeared in tnis study
to be independent of motners' acceptance, a finding also
borne out oy Hawkes et al,l age 1s usually associated with
two characteristics: tne older mother usually has been
married longsr and sne has cnhnildren older than nine to
twelve years., Tne first of tnese canaracteristics has osen
snown oy Hawkes et 8l to be positively correlated witn
higner acceptance. Tne second characteristic, tended to pe
associated in tais study witn nigner acceptance, &8s sanown Dy
tne sligntly nigner sacceptance scores for parents of middle
chilldren (see Table 14),

The range of fathers! ages was from the category of
thirty-five years and under to the category of over forty
years, as shown in Table 17,

According to mean scores, tne fathers who were tnirty-
8six to forty and over forty years of age were perceived as
being more accepting tnan tne fatners wno were thirty-five

years and younger. The younger fatners, those under thirty-

1
fHawkes et al, op. cite.
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five years of sage, were perceived as being least accepting.

TABLE 17

RANGES , MBANS AND STANDARD DrVIATIONS OF PATERNAL
ACCL?TANCE SCUrkS, ACCURDING TG FATHLRS' AGES

Fathers!' Ages| N Range of Scores | Mean Scores Standard
Deviations

35 Years and | 8 45=74 04,40 7.81

under

36-40 Years 8 49=71 62090 6,63

Over 40 Yrs. e S52=64 58,00

The significance of differences between mesn scores for
fathers over forty years of age and the mean scores for
fathers classified in the othner two categories were not com=
puted because of the limited number of fathers in the cat=
egory of over forty years of age.

According to the t-test of significance, the differences
between mean scores for canildren's perceptions of tneir
fathers! acceptance in tne tnirty-five and under group and
the tanirty=six to forty group approached significance at the
five per cent levgl. Tne t=scores for tne differences be-
tween children's perceptions of their fatners wno were thnirty-
five years and under and fathers who were tnirty=six to
forty years of age was l.94.

Children's Perceptions of Parental Acceptance in
Relation to tne Education of Parents

Wnen the sunjects were classified according to the educ=~
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ation of parents, the range and mean scores and standard

deviations were as shown in the following table.

TABLE 18

RANGES , MmANS AND STANDARD DEVIATIONS OF WAT=RNAL
ACCuPTANCE SCORZS, ACCORDING TO THE EDUCATION

OF MO.:dnRS
Education N Range of Mean
of Motners Scorses Scores Standard Deviations
Elementary | 2 | 48=60 5400
Eigh Scnool |12 42=76 53010 9.94
Collegs 6 Se=76 67 ¢<0 9603

According to mean scores, those children whose mothers
had college education tended to percelve their mothers as
peilng more accepting then did the cnilaren wnose mothers had
elementary or high scnool education. The mothers who had
elementary education were perceived as being least accepting
of all the motherse.

Because of the limited number of motners who had only
elementary education, tne significance of differences be=
tween mean scores for these motners and tne mean scores for
mothers wno had nigh school and those wno had college educ-
ation was not computed,

According to tne t-test of significance, the differences
between mean scores for children's perceptions of tneir
mothners wno nad hign school education and tnose wnho had

college education was not significant at the five per cent
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level., The t=-score for tne difference petween mean scores
of cnildren's perceptions of acceptance of motners wno nad
high scnool education and tnose wno nad collsge education
was 1,81,
The paternzl acceptance scores, classified according to

the fatners! education, are snown in Table 1l9.

TApLE 19

RANGES AND MzANS OF PATERNAL ACCEPTANCE SCORES,
ACCORDING TO THE EDUCATION COf FATCERS

Education of N Range of Scores Mean Scores
Fathers

Elementary 3 52=71 62,00

Hign School 11 49=-74 58645

College 4 45-69 56025

According to mean scores, there was a pattern of de=-
creasing acceptance scores for fatners associated witn in=-
creasing education of fatnerse The fathers wno had an
elementary education were perceived as being more accepting
than the fatners who nad elther high scnool or college
educatione

The significance of differences between means of scores
for children's perceptions of thelr fatners!' acceptance
according to education, were not computed. When the
scores were grouped &ccording to education of fathers, there
were such limited numbers of scores for two categories,

elementary and college education, thatstatistical comparisons
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would not have been meaningful.
Children's Perceptions of Parentel Acceptance in
kelation to Tneir Residence with Both, Une
or heitner of Thelir Psarents

Sixty per cent of the supnjects (nine girls and three

boys) lived witn both parents.

TABLE 20

RANGES , MEANS AND STANDARD DEVIATIONS OF PARENTAL
ACCEPTANCE SCORES, AS SzbN BY CHILDR&N LIVING
WITH BOTH PARBNTS

Subjects

N Range of Scores | hean Scores Standard

Deviations
Sex

Girls 9 Motners 4<~76 59622 10.71
Boys ) kotners ©0-=67 62,33
Girls 9 Fathers 050-74 60653 9.00
Boys k) Fatners o5uy=69 64633

In familles where cniiuren lived wlth botn parents,
Voun DOyo aunu girls tended to perceive their mothers as be=-
ing less accepting than their iav.aerse <1ne moan scores of
boys! perceptions were higher than were the mean scores of
girls!' perceptions of tanelr motners and fathers. The boys
perceived their mouaers anu iatuers &8s being more accepting
than did the girlse

The t=test of significance o1l differences petween mean
and rataners’

scores for girls' perceptions of their mothers!

acceptance of tnem revealed no significant differences in



.
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the girls' perceptions at the five per cent level. The t-
SCOre wWas .<2.

Tne t-test of significance of differences between mean
scores for pboys' perceptions of tneir fatners' acceptance
and of their motners' acceptance ol them was not computed
because of tne limited number of scores for boys! percep-
tions.

Winen scores for boys' and girls' perceptions of their
parents' acceptance were comoined, the mean scores saowed &
tendency for motners to be perceived by canildren living with
both parents as lower in acceptance than the fathers.

Thirty per cent of the subjects lived with one parenﬁ
(motner)e. Of tne six cnildren who lived with tneir motners,
only four of them knew tneir fathers well enough to rate
them. Tne remaining two subjects (one girl and one boy) did
not rate tneir fatners because they did not know toeir

fathers well enough to rate tuem.

TaBie <1

RANGES AnD wiils OF PARRuTaL alCoPlAnCo SCURLS,
AS SiLl BY CdiLDReN LIVING W1TH ONb FARSNT

Subjects :
N Range of Scores ean Scores
Sex
Girls 3 iothers 53=76 64,33
Boys 3 Motners 47-72 02667
Girls e Fathers 56-63 5950
Boys 2 Fatnsrs 42=02 47 .00
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Vinhen the subjects lived with one parent, the girils
tended to perceive tnelr mothers and fatners as beling more
accepting tnan did tne ooys. wmothers tended to be perceived
oy ootn girls and pboys &s being more accepting tnan fatnerse.
Wnen subjects living with motners only were compared with
tnose living witn both parents, it appearedtnat girls living
with motners tended to perceive tneir mothers as belng more
accepting than did tne girls living with ooth parents; and
boys living with mothers tended to perceive their mothers
and fathers as being less accepting than did the children
living with ooth parentse

The number of scores per category was too limited to
apply the t=test of significance. to test the significance
of the differences between tnese children's perceptions of
their parents' acceptance of theme

Two subjects (pboys) did not live witn eitner of their
parentse They lived witn tneir grandparentse. Altnough the
two ooys lived with tneir grandparents, tney knew their

parents well enougn to rate tnem.

TABLL 22

RANGES AND MzaNS OF PaRWNTAL ACCEPTANCE SCORES,
AS SwkN BY CHILDRuaN LIVING WITAd NEITHsR PARWNT

Sub jects
N Range of Scores Mean Scores
Sex
Boys 2 Mothers 52=76 64,00
Boys 2 Fathers 49~-53 51,00
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TiesetwO subjects tended to perceive tnelr mothers as being
more accepting than their fatners. Tne number of scores per
category was too limited to apply tne t-test of significance
of differences betwesn thess cnildren's perceptions of tneir
parents' acceptance of theme

Tnese boys tended also to perceive thelr motners as
being more accepting than did the boys wno lived with opoth
or one of the parents, and their fatners as pbeing more accept-
ing tnan did tne pboys wno lived witn mothers only, out less
accepting than did tne ooys wno lived with botn parentse.

Of all of tne girls in tunis study, tunose living witn
only their motners perceived thelr mothers as peing more
accepting than did tne girls living witn bpotn parents. Of
the poys, those living with ovotn parents tended to perceive
their fathers as pbeing more accepting than did the ooys wno
lived with mothers only or with grandparents. Thus, the
poys who were living with tneir fatners tended to perceive
tnelr fatners as more accepting than did tne opoys who did
not live with their fatherso, Mothers of sons living with
both parents or with grandparents tended to be perceived as
more accepting tnan were the mothers of poys living with
mothers only, as perceived by their sons,

Sixty per cent of the supjects lived with ooth parscnts
and forty per cent of tne suojects lived wita one or neither
of tneir parents.

Accordingz to mean scores, tne fathers of cnilaren living
with both parents were perceived by tnelr cnildren as being

more accepting tnan fatners of cnilaren living witn one or
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neitner parente. dotners of children living witn one or
neither parent were perceived by tneir cnildren a&s bsing
more acceptant than motaners of cnildren living witn ooth
parents. The fatners of children living with one or nelther

parent were perceived as being least accepting.

TABLE £3
RANGnS , MuANS AND STANDARD DuVIATIONS OF PARENTAL
ACCEPTANCE SCORLES, AS S&ikgh BY CHILDRsEN LIVING
IN UNBROKEN VS BROLwN HOMS

-—
Subjects N |Range of Scores | Mean Scores Standard
Deviations
proken Homes 8 Mothers 47«76 61,00 8409
Unbroken Homes|1lZ2 Mothers 42«76 6000 9.41
Broken Liomes 6 Fatners 45=63 53,50 T.74
Unbroken Homes| 12 Fathers 50-=74 61,33 8409

The t=test of significance of diiferences between nie an
scores for cnildren's perceptions of their motners' and
fathers! ecceptance of them in relation to unoroken and
broken homes revealed no significant differences at the five
per cent level, The t=score for differences betwesen mean
scores for mothers of children living with one or néither
parent and mothers of children living with botn parents was
e1l9s Tne t=-score for differences between mean scores for
fathers of children living with one or nelthser parent and
fathers of cnildren living witn both parcnts was 1l.87,

Although neither of tne t=scores were significant at the five
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per cent level, tne t=scors [or aiflerences petween mean
scores of tue two groups of culldren's perceptions of tneir
fatiniers esvproscrea tioe 'ive per cent level ol signiticarce.

ine causes o0f tue broksn nomes &re unknown to tae

1 ) _ .

investipgeatore. wuwye contends tnat tne type of broken nome is
a fector of importsnce in determining tne nome climate and
tne &djustment oatween’parants end childrene.

Cnildren's Perceptions of Parental Acceptance in

Relation to tne bLengta of ramilies' rlesidence
in the Community

lne subjects were classified &according to the nuwber of
years toneir families had lived in tne Lincoln Center Comnu=-
nity. The numober of ysars of tne famwilies' resicence in the
comusunity were diviaed 'Into two categories: one to ten years

&I1Q OvVer ten yearss

Thols <4

Rancind , MEanS AxD STalDLRD DoVIaTiONS OF PanbuTal
ACCLPTANCE SOUNLS, ASCUHDLING TU Trb Leivuid OF
FALiuY'S Rooilonlon 1IN Tim CUmmUnNITY

Lengtn of N Range of Scores | mean Scores Stendard
Residence beviaticns
1l to 10 Yeears 7 bMotners 4c=76 58,10 10,08
Over 10 Years |13 motners 47=76 61.70 9046
1l to 10 Years 7 Fatners 49=-69 08600 7441
Cver 10 Yeers {11 rathers 40-74 03.20 9.01

According to tne mean scores, the mothers who had lived

1. . . , Noas ‘
l. lye, "iadolescent-Parent Adjustwent: age, Sex, Siol-
ing Wumber, Lroken nomes and hmplcyed Mmotners as Variables,"
marrigge end family Living ALV (svovembder 1902), ppe 3<7 = 3d%.
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in the community over ten years tended to be perceived as
being more accepting than did the mothers who had lived in
the community from one to ten yearse.

According to mean scores, the fathers wno hed lived in
the community for over ten years and the fatners who had
lived in tre community from one to ten years tended to be
percelved by their cnildren as pelng almost equally accept-
ing. wmean scores indicated tnat all of tne fathers and the
mothers wno naa lived in the community from one to ten years
tended to be perceived as quite simllar in their acceptance,
wnereas, mothers wno had lived in tne community over ten
years tended to ve perceived by tneir children as ov=2ing more
acceptant than were any of the other parents.

When the scores were grouped according to length of
families' residence in the community, the t-test of signif-
icance revealed no significant differences between scores
for children's perceptions of tneir parents' acceptance.

The t=score for difference between means of children's psr-
ceptions of their motners who had resided in the community
from one to ten years and motners who had resided in the
community over ten years was .63. The t-score for differ-
ence between two similar categories of fatners was .<2.

Aaccording to mean scores, the residential mobility of
the suojects' families appeared to have littie or no re-
lations to cnildren's perceptions of their parents!'! accept-

ance of theme. Tne finding is not supported by theory pro-
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. 1 .
posed by various writers. Carrington, who states that rcse-
idential mobility 1is one of tne ci:aracteristics of our modcrn
inaustrial system, believes tne effects of residential
mopility are evident, in t..at & change of residence breaks
tne continuity of 1life as expressed in tne tangiole tokens

e

of family possessions. mnurlock says, ™

1'o eacnh memoer of
tne family, tne family oecomes less lmportant, tnere is less
to be proud of, less to bs loyal to, and less to perpetuate.”
Seemingly, witn every move, there &are proolems for every
member of the family that would not exist nad tne move not
occured. Ior parents of tne mooile family, there are ad-
justments to new working conditions, new community organiza-
tions, new social 1life, new church affiliations, and
practical adjustments to living in a new community wnere
business must be patronized.

Heaton3 stated tnat tne children of the mobile family
must make new adjustments to scnools and thelr academic,
recreational and social programs. WNew friendsnips must be
establisned, and tnis may be difficult for tne newcomer when
cliques are already esteblished.

1t 1s 1likely tnat sucn disrupting elements in family

living as are described above might well interfere in tne

1E. 1. Cesrrington, "lhe Family in the Changing Social
Order," Educational Forum [V (August, 1940), pp. 191 = 197,

[»]

2
Elizabeth Hurlock, Adolescent Development (2nd ed.
New Yorks: kicGraw=rill Book Co., 1l955), pe 450

3 -
Mo Ho Heaton, "Sororities and School Culture,” Journal

of Educational Sociology Aal (1948), pp. 557 = 535
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parent=child relationsnips wnicn the cnild perceives to pe
acceptance.
Children's Perceptions in macnhn Limension
of Parental Acceptance

The findings tnus far discussed were based upon parents'
total acceptance scorses for all four dimensions of accept=
ance measurede. The operational definition of parental
acceptance was divided into four aimensions; A, acceptance
of feelings; B, value of unique make-up; C, recognition of
need to differentiate; and D, expression of unconditionsal
lovees Lach dimension wes represented by five items, making
a total of twenty items for each parent. The scores for
each dimension were examined for differencese.

Tne possible range of scores for each dimension 1is five
to twenty-five. Tne scores of boys' and girls' perceptions
of mothers' and fatners' acceptance in e&chi dimension were

combined as shown in Taole <5.

TABLE £5

RANGES , MuANS AND STARDARD DEVIATIONS OF SCORES IN
EACH DINENSION OF PARENTAL ACCEPTANCE

Dimensions N Range of Scores Mean Scores Standard
Deviations

A 38 6=25 12,07 4,39

B 38 9=c2 14,94 3.81

C 38 12=25 16.9% 6 .50

D 38 QmZd 15,57 5.09




4
'



82

The mean scores for boys' and girls' perceptions of
their mothers!' and fathers!' acceptance of them in each of
the dlmensions incregssed in this order: A, B, D, and C.
According to the msan scores, the cnildren perceived thneir
parents as being most accepting in dimension O, parents!
recognition of tne need to differentiats, and least accept=-
ing in Qimension A, parents' acceptance of feelingse.

Tne t=-scores for differences betwecn mean scores for
eacinn of the four dimensions of parental acceptance are shown

in Table £6.

TABLE <6

T=-SCORES FOR DIFFBRulCES BETWS-oN MLAN SCURES OF
EACH DIMENSION OrF PARENTAL ACCrPTANCE

Dimensions Dimensions
B G D
A Se02% 5.49% 3.89%
5 2.60% 50
© 1.54

#S31znificant at the five per cent level.

Waen the scores were grouped according to the four
dimensions of parental acceptance, the t=-test of significant
differences between mean scores revealed significant dif-
ferences at the five per cent level between mean scores in
dimensions A and B, A and C, A and D, and B and C. The
t-test of significance revealed no significant differences

petween the mean scores in dimensions B and D, and C and D,
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CHAPTER V

SUmiARY AND CUNCLUSIONS

Scope of tae rroblem

Parental acceptance was defined for the purpose of this
study as penavior on tne part of parents wnich is character-
1zed by unconditional love for tne cnild, recognition of the
criild as a person with feelings wno nas & right and need to
express these feelings, a value for the unique make-up of
the child, and recognition of tne child's need to differen=-
tilate and separate himself from his parents 1in order to be-
come an autonomous individuale.

The problem of this study included: (1) adepting &an in-
strument which can be used to measure children's percsptions
of their parents!' accepting behavior; (c) checking 1its
validity; and (3) administering the instrument to children,
primarily, to cneck its reliability and to do some analyzing

of data secured tarough tne use of thie lnstrument.

Procedurs
The instrument to measure children's perceptions of their
parents!' acceptance of tnem was adapted from thne Porter

Parental Acceptance Scale, constructed to measure parents'

83
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l <
perceptions of thnelr acceptance of tneir cnildren. !

Twenty 1tems concerning parental accepting benavior
were selected from the Porter instrument to be included in
tne instrument adapted for this studye. Tnese twenty items,
each with its five responses, were repnrased and re.orded
to make them understood by cnildren nine to twelve years old
and to make tnem applicable to children's perceptions of
fathers' and mothers' acceptance of their childrene. To &p=-
pralse the suitabllity of the adapted instrument for use by
cnildren, the wording was checked by tnree judgeé, well
acquainted with nine-to twelve-year-cld cnildren, &nd the
insﬁrument was aduministered to a group of eight boys and
girls of the desired &age range.

Tne adapted instrument was 8lso checked by three com-
petent judges and by Lr. Blaine Porter, the autnor of tne
original instrument, for assurance tnat in the adaptation,
the concepts of parental acceptance expressed in the original
instrument had been maintained.

Five Jjudges rated tne responses in Dimensions A, B and
C1l to 5, and in uUimension D 1, 3 or S5, 5 being the most
acceptant responsee. These ratings for each response were
summated and each response was assigned a rating 1 to S or 1,

S or O according to tne sums of tne ratings of the judges

1 .
Be M. Porter, "™Ine Relationship Between warital Ad-

justment and Parental acceptance." unpupolished rn U Tnesis,
Cornell University uLibrary, 195%.

<
B. si. Porter, "measurement of Parental Acceptance of
Cnildren,"” Journal of Home kconomics XL (march, 1954),
pp. 176 = 182,
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for saci response.

The items were arranged and numbered in the 1nstrument
so as to have items from each of the four dimensions of
parental acceptance distriouted throughout the instrument
and also so that, as nearly as possivle, each dimension
would be equally represented in tne odd-even numbers, since
the odd-even test of reliability.was to be used,

Objectivity, validity and reliability were established
for the instrument in several ways., Subjectivity was re-
duced by having the wording checked by three judges and the
Instrument tested upon a small group of children. Also five
responses to each item increased item rellespnilitye.

in estaplishing vealidity, the working concept which had
been set up by Porter was accepted and utilized. Also items
were selected from the test items whicn had been assembled
by rorter. Thne adapted instrument was checked against an
accepted instrument, the Porter Scale of Parental Acceptance,
in the following ways:

(1) Three judgzes and Porter, himself, approved

the adapted instrument as having maintained
the concepts of parental acceptance expresssd
in the original instrumente,

(2) Ratings to responses were assigned according
to tne summation of five judges' ratings.
Concordance of agreement of judges and Rho
averages for mean values of coefficient
between probable pairs of observers werse

computede
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The odd=even test of reliability was applied to motners'
scores and to fatners' scores.

Ine instrument was administered to a total of twenty
cnildren who were vetween the ages of nine yeers, tnres
montns and twelve years, ten montns.

Data collected were analyzed for relationsinip of paren=
tal acceptance to ages of children and of parents, sex of
cnildren and of parents, size of families, children's ordinsal
position in famillies, education of parents, children's res=
idence with one, both or neither of the parents and length
of families' residence in the community. Parentsl accept=-
ance scores in each of the four dimenslions of parental
acceptence were compared with the scores of each of the
Oother three dimensions as a test of the homogeneity of the
four dimensionso.

Findingzs

—_—

Regarding the Instrument

Validity

l., Tne coefficient of concordance was significant at the
one per cent level for all items in dimensions A, B, and
C, and for one item in dimension D, The coefficient of
concordance was significant at the flve per cent level
for four of the items in dimension D.

2 The Rno sverages for the twenty items of the instrument
ranged from .67 to .96 which was well above the five per
cent level (.55) of significance. According to these

correlations and those mentioned above, in number one,
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the validity of the instrument 1s acceptable.

Reliability

The reliability coefficilentsfor the split-half check of
the i1tems revealed that the reliability of tne instrument 1is
acceptable at the .one per cent level. #iccording to this
analysis, tns reliapility of the instrument is acceptable.

Regarding Children's Perceptions
of rarental Acceptance
No statisticalliy significant relationsnips were found
between parental acceptance and tne various social character-
istics of cnilaren and tneir families. The following trends
are descrioed in terms of tne mean scoress
les When parental acceptance scores were classified accord-
ing to the &ages of the cnildren, tne older cnildren
tended to perceive tneir parents as being more accept-
ing tnan did the younger children. Both youngef and
older children tended to percelve their mothers as
being more accepting tnan fatnerse

£. When parental acceptance scores were classified accord-
ing to tne sex of children, ooys and girls tended to be
muen alike in tneir perceptions of motners' acceptance
out gifls tended to perceive tneir fathers as more
accepting tunan did tne boys.

3. Wnen parental acceptance scores were classitied accord=
ing to tne sex of tne parents, t..3 girls tended to
perceive thneir fatners and motners &8s nearly equel in

acceptance. The boys tended to perceive tneir motners



—

J
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as more accepting than tneir fathers. iinhen scores of
boys! and girls' peréeptions were comoined, tne mea&an
scores showed tne children tended to perceive tneir
motners as slightly more accepting tnan their fathers.
Wnen scores were grouped accordinyg to small, medium and
large families, children from small families tended to
ses their nmothers as least accepting, while cnildren
from large families tended to see their mothers as most
accepting. retners of small families tended to be
seen by tanelr cnildren as most accepting and the fathers
of middle-size families to bpe seen by their children as
least acceptinge. Accordinz to mean scores, children
from families of four to six children and seven to ten
children tended to perceive thelr motners as peing more
accepting tnan their fatners.
lihen scores were classified according to canildren's
ocrdinal position in tneir families, the only and middle
cnildren tended to perceive thnemselves &s being more
accepted oy tneir parents than did the oldest and
youngest childreno.
When scores were arranged according to ages of motners,
the range of mean scores was fairly limited. This sug-
gestea that the cnildren perceived little difference in
their nmothers! acceptancs according to the ages of the
mothers. WMothers thnirty-one to forty years of sasge tended

r

to pe seen by tneir children as least accepting. The

fathhers who were thilrty=six to forty and over forty
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Fad

years ol age tended to be perceived as peing more accept=
ing than ybunger fatners. This difference approached
the five per cent level of significance. Fathers under
thirty=five tended to be ssen by their children as least
accepting of tnae fatrers,

“wWhen the parental acceptance scores were classified
according to the education of the parents, tne mothers
with college educatilon tended to be perceived by tneir
ciiildren as being more accepting tnan the mothers with
elementary or hign school education.A The fetners with
elementary education tended to be perceived by their
children as being more &sccepting than fatners with high
school or college educatione.

When pérental acceptence scores were classified accord-
ing to chilcdren's residence with both, one or neither of
their parents, the boys living with both parents tended
to perceive tneir motners and fathners as being more
accepting than did tne girls in other famillies. Boys
and girls living with both parents tended to see their
motners as less accepting than their fathers.

According to mean scores the girls living with one
parent, tne mother, tendsd to perceive tneir parents as
being more accepting tnan did tne boyse According to
the meen scores, botn boys and girls in these families
tended to perceive their motners as oeing more accepting
thhan tneir fatnerse.

The two boys living with reletives other than their

own parents tended to percelve their mothners as beling
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more &accepting than their tf'athers. Also they tended to
perceive their mothérs as more &accepting than did the
poys living with both or one of tneir parents and their
fathers as more accepting than did the poys living with
mother only.

Of all the girls in the study those living with one
parent, the mother, tendsed to see tneir mothers as more
accepting than did the girls living with both parentse.
(No girls in this study lived with neither parent.)

Boys 1living witn both parents tended to ses tneir
fathers as more accepting than did the boys living with
one parent or neither parent. This difference approached
tne five per cent level of significance. Fathers of chil-
dren from oroken homes tended to pbe seen as least accept=-
ing to all parents,

When parertal acceptance scores were grouped according to
length of family's residence in the community, the res=
idental mooility of the children's families appeared to
have 1little relation of the children's perceptions of
thelr parents' acceptance of them. Stability of res-
idence (over ten years in the community) tended to be
positively related to mothers' acceptance.

Wnen scores of each dimension of parental acceptance were
compared, parents were seen 0y tneir children as being
hignest in recognition of child's need to become inde=
pendent of his parents and lowest in aonility to accept

a child's feelings.
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The t=test of significance of differences between mean

scores of tne four dimensions revealed significant differences
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at the f'ive per cent level vetween mean scores in dimensions
s and B, o and C, A &nd b, &na B and C. Lherc were no sig-
nificant diftferences vetween mean scores in dimensions B and

v, and C and Do,

Interpretations

According to means of scorss for children's perceotions
of tnelr parents! acceptance of them, tnere were differencss
in tne children's perceptlions in relation to selected char-
acteristics of children and tiwir famillese tHowever, the t-
test of significance of differences betwsen mean scores of
cnildren's perceptions of tneir parents! acceptance of tnem
revealed tnat trere were no statistically significant dif-
ferences in mean scorese.

Tne avove findings may be attributed partially to tine
limited numover oif subjects included in tnls study and par-
tially to tne fact tnat tnere may nave been no real dif-
ferences in these cinildren's perceptions of tneir parents!
acceptance of them in relation to the characteristics
studied.

The limited number of subjects included in tnis study
affected testing tne significance ot differences of scores
in two wayse. The investigator believes that the t=test of
significance of differences oI mean scores for a larger
sample may reveal different findings. Also & larger sampls
may include more subjects in the various categorises and,
thus, enchance tne possibilities of checking the signif-

icance of differences betwsen scores wnich were impogsible
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in tnis study due to tne insufficient number of scores in

some classifications.

Limitations of the Study

le Witnin the limits of tnis study, the validity of
tre Instrument was establisned. However, the validity bears
furtner investigation.

2. OCne isolated incident might have distorted the
sup jects' response to tne questions. For exaumple, a cnild
might have had a conflict with both or either parent just
previous to the time the ihstrument was administered. Tunis,
of course, is & limitation wnich applies to most cross-
sectional kinds of researche

3¢ A subject may have had to choose between two or
more responses 1f a parent were perceived to exnipbit one
benavior as mucn as anothere.

4, Another limitation is that tne subject may not
select an accurate or trutnful responsee. Jerkinsl says tnat
8 suoject may answer inaccurately wnen tne accurate response
would embarrass, incriminate or 1s not expedlent to nim.
Tnis 1s a limitation wnich applies to all data collected by
questlionnaire.

5. The findings from such & limited number of subjects
should not be generalized for groups other than the group in

tnis study.

1-
JoJerkins, "Characteristicsof the Questionnaire as
Determinants of Dependability," Journal of Consultant

Psychology, V (1941), pp. 164 = 170,
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Concluslions

Regarding tne Instrument
it is possible to adapt an instrument designed to
measure parents!' perceptions of tneir acceptance of
thelr children to an instrument wnich measures pre-
adolescent children's perceptions of tneir parents'
acceptence of them.
1ne avove mentioned instrument is comprehensible to
nine-to-twelve=year-old children and can pe administered
to several cnildren simultaneously,
Tne instrument 1s acceptaple in validity and reliabiliity.
The instrument can be used to collect data concerning
children's perceptions of their parents' acceptance of
them whicnh can be related to verious cnaracteristics of
children and their familiese Such use of tne instrument
with a large, random sample can yield information winicn
may contrioute to oetter understanding of parental accept-
ance and its relation to children's development.

Regarding tne Cnildren's Perceptions
of Parental Acceptance

Tne following conclusions regarding children's percep-

tions of their parents' acceptance of tnem as 1t is related

to certain cnaracteristics of children and tneir families

can be applied only to tne subjedts of this study. Tne

limited numoer of subjects and tne selective nature of the

group do not warrant generalization of tne findings to a

wider population.
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For tne cnildren in tnis study the writer concludes
that:

1., Although inspection of mean scores indicated that chil=
dren tended to perceive thelr motners as more acceptant
tnean their fatners, as had oeen hypothesized, thne
hypothesis 1is not tenaple, according to tne results of
the statistical t-test of significance of differencese.

2. The hypotnesis that boys and girls are similar in their
perceptions of thneir parents!' acceptance of them 1is |
tenable.

3e The hypothesis that youngest and oldest children per=
ceive tneir parents as being more accepting of them
tnan do middle cnildren 1s not tenable, according to tne
results of tne statistical t=test of significance of
diiferenczse

4. According to cnildren's perceptions, younger parents are
not more &accepting than older parents except in the case
of younger fathers (30 years and under) wno tend to be
perceived as less accepting than older fatners and least
accepting of all parents.

S5s Age of children 1is not significantly related to children's
perception of their parents' acceptance of them.

6. Length of a family's residence in the community is not
related to its cnildren's perceptions of their parents!
acceptance of them.

7« LEducation of parents 1is not related to the extent of

parental acceptance, as perceived by cunildrena
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The nypothesis tnat children from small families per=
ceive tneir parents as being wmore 8accepting than do
chilaren from larger familises is not tenable, according
to tne results of tne statistical t=test of significance
of differericess
The nypothesis tnat children living with botn parents
perceive their parents as being more accepting than do
cnildren living with one or neitner parent is not
tenable, according to the statistical t-test of sig=
nificant differences,
Tne hypothesis that children's perceptions of their
parents' acceptance of tnem are similar in tne four
dimensilons of parental gcceptance is tenable only for
dimensions B and D, and C and De Accoraing to the
statistical t=test of significance of differences, the
differences between mean scoresin dimensions A and B,
A and C, A and D, and B and C are significant at the
five per cent level. Tnerefore, tnis pnase of tae

hypothesis is not tenable.

Suggestions for Furtner Study

Tne investigator offers the following suggestions for

further study:

le

The validity of the instrument warrants further investi-
gation. The investigator suggests that furtner validatlon
of the instrument be done through checking against data
secured through case studies and/or other methods of

collecting data.
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The instrument was administered to a small rroup of
children for this studv. The investigator sugsests
that, after further validation of the instrument, it
be administered to a large random sample. By &admin-
istering the instrumsnt to a large random sample the
findin~s may provide broader and more realistic im-
plications of children's percaptions of tneir parents!
accepting behavior. Tnus, generalizations to a wider
populetion will be warranted.
The investigator also suggests a study comparing cnile
dren's perceptions of tneir parents accepting benavior
with the parents' perceptions of tneir own acceptance
of their children. A study of this nature would pro-
vide correlations of children's &and tneir parents' pesr=-=
ceptions of perental acceptance. If these were studied
in relation to children's bzhavior one might gain in-
sight as to wnat the significant determinants are in
the parent-child relationship as 1t alffects personality
development of children. The writer believes that
parental acceptancse has significant effects upon chile
dren's development and tnat cnildren's perceptions,
more than parents' perceptions, of parental acceptance

determine the effects of tne relationsinip.
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Number

FAMILY RELATIONS INVENTORY

I am a boy °

I am a girl o

I am years old,

My birthdate is .

I am in the grade,

I have____________older sisters,
I have e older bothers,
I have —____younger sisters,

I have younger brothers,

Under Over
25 yr.|26-30 yr. | 31-35 yr. | 36-40 yr, | W1-45 yr. |45 yr.

My mother's age 1s

My father's age 1s

I 1live with my mother, Yes Yo

I live with my father, Yes No

I 1live with other relatives, Yes Yo Who?

My mother attended: Elementary School High School College
My father attendedt Elementary School High School College

My mother'!s work is:

My father's work is:

My family has lived in this community:
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FAMILY REIATIONS INVENTORY

DIRECTIONS:

Your answers to the following questions will help us learn more about how
boys and girls feel about their mothers, There are no "right" and "wrong"
answers to the questions., You are the only one who knows what the best answers
are for you. Try to choose the answer thac you realily think 1s most like what
your mother usually does, Give the cne answer for each question by circling the
letter of the answer you think is best,

Example: When I do not want to go to bed at night when others in my family are
sleepy, my mother usuallys
a, Sees to it that I go to bed.
b, Tells me it is important that I ge to bed,
ce lets me tell her what I would like to do,
d., Helps me to find something that I like to do.
e, Helps me to fird something I would like to do, which does
not bother others,

1, VWhen I act silly, my mother usuallys

a, Tells me she knows how I feel,

be Pays no attention to me,

6. Tells me not to be silly,

d, Makes me stop.

e, Tells me 4t is all right to feel silly, but helps me find other ways of
showing how I feel,

2, WYWhen I misbehave while my friends are being good, my mother usually:

ae Sees to 1t that I do as my friends do,

be Tells me it is important to be good when I am with my friends,

ce Lets me tell her what I would like to do,

d, Yolps me find something that I like to do,

¢, Helps me find something that I would like to do, which does not bother
the others,

3. When there are two or more things to do and I must choose only one, my
mother usually:

a, Tells me which one to do and why.

be Talks it over with me,

ce Tells me what is good and bad about each, but lets me choose for myself,

dy Tells me that she 1s sure I can make a good cholce and helps me to see
what 1s good and bad about each choice.

e, Chonses for me,

4, When I obey my mother, she usually:

ae Seems to love me much more than usual,

b, Seems to love me a little more then usual,
ce Seems to love me the same as usual,

d, Seems to love me & little less than usual,
e, Seems to love me much less than usual,
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Te

9.

10,

-2 =
When I misbehave in front of my mother?s friends, she usually:

aes Seems to love me much more tian usval.

b, Seems to love me & 1ittie mure thau usual.
C, Seems to love mo vhe samne as usual-

d. Seems to luve me a livtie iess ithaa usual,
6, Seems to love ms arach less than usual,

When I decide something without asking my mother, she usuallys

&, Punlshes mo for ast acking her,

b Teils me she likes fur me to decide for myself if I can see which is
a better choice,

6o Thinks it ig all right to deslds for myself,

d., Asks mo to talk it over wiii ber belure I decide,

6e Tells me I must askx her befovre docidinga

When I am not able to do someihing as well as other children, my mother usually:

a, Tells me I must try to do as well as the other children,
b, Tells me tuv keep trying.,

ce Tells me that no oae can do everything well,

d, Reminds me of the thiugs [ do well,

6. Helps me do the best I can,

When I am making noise at a time when my mother wants peace and quiet, she
usuallys

8, Gives me scmething quiet to do,

be Tells me that she wishes I would be quiet,
¢, Makes me be quiet.

de Lets me tell her why I am noking noilse.

6e Sonds me somewhere else.

Vhen I do not agree with my mother about something that is important to her,
she usually?

as Tells me I am wrong when I do not agree with her,

b, Makes me stop arguing,

Ce Listens to what I think about 1t and changes her mind if she 1s wrong,
d, Tells me maybe we cau do it my way another time,

6, Tells me that she i1s doing what is best for me,

When I cannot do something which my mother thinks is important, she usually:

ae Tells me I must do bettera

b, Eelps me to do the best I can,

6. Asks me to tell her more about the things which I c¢an do.
de Tells me that no one can do everything,

es Tells me to keep trying,
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11,

12.

13.

14,

15,

16.

-3

Yhen I want to do things with my frliends rather thon with my family, my
mother usually: .

Tells me to do things with my frieunds,

Thinks I an growa up eaough to do things with my friends,
Plans somethlng special so I will waut to be with my family,
Tries to keep me away f-om my frieads as much as possible,
Tells me to koep tryinga

When my mother and I do things together, she usually:

Scems to love me muchk more than tusual,
Seems to love me a little more thaan usual,
Seems to love me the same as usual,

Seems to love me a littie less than usual,
Seems to love 2% .saeh iess than usval,

WVhen I say mean and hateful things to my mother, about her, she usually:

Seems to love me much more than usual,
Seems to love me a little mure than usual,
Seems to love me the same as usuanl,

Seems to love me a little less than usunl,
Seems to love me much less than usual,

¥hen I say I 1like someone (teacher, friend or relative) beside my mother,
she usually:

Qe
be
Co
d.
Ce

Tries to keep me away from that person,

Lets me be with that person,

Does something speclal for me to remind me how nice she 1is,
Tells me obout that person’s faults,

Holps me to make and kecp the friend,

When I do not care about something that intcrests other children, my mother

usually:

8o Tries to show me why it is important to be interested in the same thing
as the other children.

Yo Reminds me of the things 4in which I am interested,

Ce Tells me 4t 1s 211 right 1f I am not interested in the same things,

do Sees to it that I do the same things as other children,

e, Helps me find ways of doing the best I can with my interests,

When I say angry and mean things to my mother, she usually:

8¢

b,
Ce
d.
Se

Tells me 1t 1s all right to feel that way, but helps me find ways of
showing how I feel,

Tells me 1 should not say such things te her,

Pays nc attention to me,

Tells me she knows how 1 feel,

Makes me stop,
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17.

18,

19.

-4

¥hen I kick, hit and knock my things about, my mother usually:

Makes me stop,

Tells me 1i is all right to feel that way, but helps me find other
ways of showing how I feel,

Teills me 1 shoild not do such things,

Tells me she knows how I feel,

Pays no attention to me,

Yhen I like to do something that my mother thinks is not important, she

usualiy:

a, Lets me do what I like to do,

b. Asks me to tell Ler more about what I like to do,

¢, Helps me find ways to do the best I can with the things I like to do,
do Does everything she can to make me stop doing what I like to do.

6o Tries to got me to do some other things,

When I want to do something which my mother 1s sure will make me unhappy,
she usually:

-1
b,
Ce
d.
©e

Lets me do what I want to do.

Does not let me do 1t.

Suggests that 1 do not do this,

Helps me so I will not be very unhappy,
Tells me what 1s likely to happen,

When I do things that my mother does not want me to do, she usually:

8,
b,
Ce
d.

(=19

Seems to love me much more than usual,
Seems to love me & little more than usual,
Seems to love me the same as usual,

Seems to love me a littie less than usual,
Seems to love me much less than usual,
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FAMILY RELATIONS INVENTORY

DIRECTIONS:

Your answers to the following questiung will help us learn more about how
boys and girls feei about their favhers. Ihere ave no "righi" and "wrong"
answers to the gquestions, TYou are the only one why knows what the best answers
are for you, Try to clhiouse tho aaswer that you really think is most like what
your if=ther usually does, Give the une amnswer for each question by circling the
letter of the answcr you think is best.

Example: When I do not want to go to bed at night when others in my family are
sleepy, my =ather usuallys
a, Secs to 1t that I go to bed,
b, Tells me it is imporiant that I go to bed,
¢, Lets me tell him what I would like to do,
d, Eelps me to fiud something thet I like to do,
€, Helps me to fiud something I would like to do, which does
not bother others,

1, Y¥Yhen I act silly, my father usuallys

8, Tells me he knows how I feel,

b Pays no attention to me,

¢ Tells me not to be silly,

d, Mokes me stop,

6, Tells me it 1s all right to feel silly, dbut hclps me find other ways of
showing how I feel,

2, VWhen I misbehave while my friends are being good, my father usually:

a, Sees to 1t that I do as my friends do.

b, Tells me 1t is important to be good when I am with my friends,

¢, Lets me tell him what I would like to do,

de Felps me find something that I like to do,

6, Helps me find something that I would like to do, which does not bother
the others,

3. When there are two or more things to do and I must choose only one, my
father usually:

a, Tells me which one to do and why,

be Talks 1t over with me,

6, Tells me what is good and bad about each. but lets me choose for myself,

d, Tells me that he 1s sure I can make a good choice and helps me to see
what 1s good and bad about each choice,

ee Chooses for me,

4, When I obey my father, he usually:

a, Seems to love me much more than usual,

b, Seems to love me a 1little more than usual,
ce Seems to love me the same as usual,

d, Seems to love me a little less than usual,

6, Seems to lov. - .ol 1ooe than weual,,
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9

10,

-2 -
¥hen I misbehave in front of my father?s friends, he usually:

a, Seems to love me much more than usual.

b, Seems to love me a little more than usual,
¢, Seems to love me the same us usuaal.

d, Seems to love me a littie less than usual,
6. Seems to love me much less than usual,

When I decide something without asking my father, ho usually:

ae FPunishes me for not asking him,

b, Tells me he likes me tu decide for myself if I can see which 1s g
better choice,

¢e Thinks 1t is all right to decide for myself,

do Asks me to taik it over with hi:m befure I deolde,

6, Tells me I must ask him before deciding,

When I am not able to do something as well as other children, my father usually:

a, Tells me I must try to do as well as the other children,
be Tells me to keep trying.

ce Tells me that no one can do everything well,

d, Reminds me of the things I do well,

6o Felps me do the best I can.

When I am making noise at a time when my father wants peace and quiet, he
usuallys?

a, Gives me something quiet to do,

b, Tells me that he wishes I would be quiet,
¢, Makes me be quiet,

do Lets me tell him why I am making noise,
6, Bouds me somewhere else,

When I do not agree with my father about something that is important to him,
he usually:

ae Tells me I am wrong when I do not agree with him,

b, Makes me stop arguing,

6. Listens to what I think about it and changes his mind 1f he is wrong,.
de Tells me maybe we can do it my way another time,

e, Tells me that he is doing what 1s best for me,

When I cannot do something which my father thinks is important, he usually:

8¢ Tells me I must do better,

be Felps me to do the best I can.

c. Asks me to tell him more 2bout the things which I can do,
d, Tells me that no one can do everything,

e, Tells me to keep trying,
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12,

13.

14,

154

16.

-3

Vhen I want to do things with my friends rather than with my femily, ny
father usually:

8¢
b,
C¢
4,

Tells me to do things with my frieunds.

Thinks I am grown up enough to do things with my friends,
Plans somethiug speciai so I will wanut to be with my family,
Trles to keep me away from my frieads as much as possibie,
Tells me to keep tryiang,

When my father and I do things together, he usually:

e
be
Ce
d.
6,

Seems to love me much more than usual,
Seens to love me a 1little more than usual,
Secems to love me the same as usual.

Seens to love me a 1itile less thaan usual,
Seems to love me much less thsan usual,

When I say mean and hateful things to my father, about him, he usually:

Seems to love me much more than usual,
Seems to love me a little more thaa usual,
Seens to love me the same as usual,

Seems to love me a little less than usual,
Seems to love me much less than usual,

When I say I like someone (teacher, friend or relative) beside my father,
he usually:

Tries to keep me away from that person,

Lets me be with that person,

Does something special for me to remind me how nice he is,
Tells me about that person’s faults,

Helps me to make and keep the friend,

When I do not care ebout something that interests other children, my father

usually:

as Tries to show me why 1t 1s important to be interested in the same thing
as the other c¢hildren,

b, Reminds me of the thiangs in which I am interested,

Ce Tells me 1t 1s 211 right i1f I am not intecrested in the same things,

d, Sees to 1t that I do the same things as other children,

6. Teips me find ways of doing the best I can with my interests,

¥hen I say angry and mean things to my father, he usually:

a,

Tells me it 1s all right to feel that way, but helps me find ways of
showing how 1 feel,

Tells me I shouid not say such things to her,

Pays no attentiou tov me_

Tells me she knows how I feel,

Makes me stop,
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18,

19.

20,

-4 -

When I kick, hit and knock my things about, my father usually:

8o
ba

Co
d,

€

Makes me stop,

Tells me it is all right to feel that way, but helps me find other
ways of ghowing how I feel.

Tells me 1 should not do such things,

Teils me Le knows how 1 feel,

Pays no atteantion to me,

When I like to do something that my father thinks is not important, he

usually:

a, Lets me do what I like to do.

be Asks me to tell him more about what I like to do,

6. Felps me find ways to do the best I can with the things I like to do,

Does everything he can to make me stop doing what I like to do,
Tries to get me to do some other things,

When I want to do something which my father 1s sure will make me unhappy,
he usually:

Lets me do what I want to do,

Does not let me do it,

Suggests that I do not do this,

Helps me so I will not be very unhappy,
Tells me what is likely to happen.

When I do things that my father does not want me to do, he usually:

e
be

Ceo
de
Be

Seams to love me much more than usual,
Seems to love me a 1little more than usual,
Seems to love me the same as usual,

Seems to love me a little less than usual,
Seems to love me much less than usual,
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narcn 1, 1956

Ml"o & Mrse
330 South Lawn
East Lansing, Michigan

Dear Mr. & iWI'So H

It's been a long time since we have had any communication
with eacn other. After these many years, we are asking once
agaln for cooperation from you and your child in helping a
student learn amout children,

I should 1like to introduce to you kiss Mary Myhand, a
graduate assistant in child development at M.S.Us She wishes
to ask nelp from you and .

miss Myhand is developing, as part of her research for her
Mmaster's Degree, & questionnaire designed to learn more &bout
how cnildren see theilr parents in relation to themselvese.

She wisnes to make this Questionnaire one whicn can be read
and understood by cnildren nine to twelve years olde. She
feels that the questionnalire needs to bse tried with a few
children this age to see how well it is comprehendeds. She
then will revise it according to thelr comments before she
uses it to collect data for ner study. Do you think you and
would be willing to help in this trial run?

To do this, he and several other children about his age,
would come to the nursery school, (now located in the east
wing of the Home dManagement Building on East Circle Drive),
on Saturdsy, March 10, at 9:30 a.m. To answer the question-
naire would take about 30 minutes. After they have finished,
the children may stay to play for a while if they wishe

Miss Myhand has been a gradusate assistant in our department
since September, 1954 She did her undergraduate work at
Tuskegee Institute, Tuskegee, Alabama. She works well with
children and I feel sure her relationship with them in this
experisence will be very satisfactory.

She will appreciate your cooperation in briefly explalning to
what 1s being asked wf him and inquiring as to his
willingness to participate. #iiss Mmyhand will call you Monday
or Tuesday, March 5 or 6, for your answer and to give any
further explanation which you or may wishoe
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Pape < Marcn 1, 1996

1 hope he will oe able to come. It will be a pleasure to
ses againe.

Sincerely yours,

Bernice Borgman
Associate Professor in chserge
of Child Development Program

Miss wary Myhand
Graduate Assistant,
Child Development.
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lz marcn 1956

Dear Parent:

Our institution nas given permission to Mics Mary V. Myhand
of Michigan State University to make a contrclled study of
child=-parent relationships in tne Lincoln Center. Should
your cnild be included in this study, I should like you to
know tnat we have fully approved of 1t, since tnere will be
no publicity of individual findings.

Ine pupils to be chosen would be selected from our msny

club groupse.

Very sincerely,

Morrison L. Ryder
Lxecutive Director

#MLR/dw
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Dear Parent:

In my study of cniluren, I am interested in learning more
about their relationships with thelr parents. Sseveral studies
have pbeen done to help parents see themselves as mothers and
fathers, out little has peen done to help us understand how
children rcally see their parents. At present, 1 am prepar=-
ing & study which i believe will add to a better understand-
ing of how cnildren sse some of thelir psrents' behavior ..

I have prepared several questions to be asked of cnil=-
dren, 9 to l% years old, to give us a clearer understanding
of how they see some of thelr parents! behavior toward them,
kach cnild will be asked to cnoose one answer (a, b, ¢, d, or
e) wnicn tells what happens most often wita alm or her.

This is an example of tne kinds of questions:

Wnen 1 do not went to go to bed et ni~nt when others
in my family ere sleepy, my mother usuelly:
a, Seecs to it tnat I go to bed.
b Tells me it is important tunet 1 go to bed,
ce bLets me tell her wnat 1L would like to do,
de Helps me to find sometninz that 1 like to doe.
eo Helps me to find something I would like to do,
which doss not bothner otherss.

Witn your permission, I should like to have your child
help me by enswering the questions I have prepared. There is
no desire to find ovt how any one child sees his parentse
Your child will ve one of a group of children wno will give
us a sample of what children think. ©No names of children or
personal descriptions will be used in this studye.

I will call you on to find out
if you would like to have your child nelp us in this study
and to give any further information wnich you may wish,

Yours truly,

mary Vivian mynand

Magon Hall, 23

micnigan State University
Pnone nNoe. BD =1071

M 3 jk






BIBLIOGRAPAY

Books

Bossard, Jes e S Parent and Child. Pniladelpnia: Univer-
sity of Pennsylvania Press, 1lud3.

Bossard, Jde. He 5S¢ Tnse Sociolopy of Cnlld Develooments New
York: narper, lud4e.

Brown, Clara. &tvaluation and lnvestigcation in bome rnconomicse
New York: r'e Se Crofts and Jompany, lydle.

puchingnham, B. ke &nd volch, ke We A Combined word List.
hew York: Ginn and Company, 1946,

surton, We. he and Blair, A. we Growth and LUevelopment ol
tne Preacdolescent. wnew York: appleton ventury Cowpany,
1901,

Carter, We Poe The Unly Cnild in the Family. ¢Canicago:
University of Jonicago uibraries, 1lu40,

Faegre, ne and Anderson, J. e Child Care snd Traininge
minneopolis: University of winnesota Press, 1lu4Q.

durlock, klizabeths Adolescent Devselooment. New York:
mcGraw=:1111 Book Company, 1905.

wmwiller, No e &nd Dollard, Je Socisl Lesrning and Imitatione.
New Haven: Yale University Press, 1944.

mussen, Paul denry, end Conger, John Je Child Development
and rerson&litye New York: Harper and pbrotners, 1906,

Murphy, G., dMurphy, L. Be and Newcomb, T. We fXperimental
Psyenologye MNew York: liarper, 1937,

mursell, James L. Psychologicsl Testingzze New York: Longmans,
Green, and Company, 1947,

Newcomp, Te me Social Psycnolozye WNew York: Dryden, 1950.

Radke, e Jo lhe Helstion of Parentsl nutnority to Children's
penavior g2na sttitudese. iminneapolis: University of
minnesota rress, lvib6,

Symonds, Percival me 1he Psycnology of rsrent-Child Relation-
siilpse New York: appleton=Century company, lzdde.

———.

112



.
. - . -
.
i < -
. . -
[
. FE
. - . .
. N .
.
- .
. T N -
© 1 Lo . .
.
. e
. P .
. R [
' L . .

-



113

Teagarden, Mo we Cnild Psycnoloy for Professional Worksrse.
New York: Prentice=nall, 1346,

Tanornaike, e L. and Lorgs, Irvinge 1ne Teacaners i.ord £ook
of 30,000 Viordse wnew York: Columoia University Teacners
Colliege, lvz4.

Thorpe, Louils P, Child Psycnclogy asnd Development. wew
York: nronald rPress Cowpany, 1946,

Psriodicels

ausubel, David D. "Perceived Parent Attitudes as Deter-
minants of Children's xgo Structure,” Child Development,
AaV (Septemosr, 1954), 173-183,

Bacmeister, Rnoda. "lhe Family Comes First," Childhood
kducation, AXV (September, 1943), 8=11l,

Bossard, Je. He Se and Sanger, We P. "Tne Large ramily
Systemn = A Researcn Report," American Sociolozical
review, AVLII (Februsry, 195Z), o=v.

brown, A. W., morrison, J. We &nd Coucn, Ge Be "Influence
of sffectional ramily Relationsnips on Character
Developmment," Journal of aonormal and Social Psychology,
AL (Uctover, 1lud7), 4clwdc3,

Cameron, We Jo» ™A Study of narly adolescent Personality,”
Prosressive nducation, AV (novemper, 1933), 553=563.

Carpenter, J., and kisenberz, P, "Some Relations Between
Fawily Background and Personality,"” Journal of
Psycnolozy, VI (July, 1933), 115=136,

Carrington, E. Me "The Family in the Changing Social Order,”
Lducational rorum, IV (August, 1940), 191l=197,

Champney, Horace. "The Measurement of Parental Behavior,"
Child Develoonent, X1I (June, 1941), 131-167,

Dyer, Do Eo "ire Unly Children Different?," Journal of
pducetional Psycnoloay, XAAVLI (may, 1948), 2£97=30%.

roster, Je. C. &and Anderson Je. be "Unpleasant Dreams in Child-
hood," Cnild Develooment, VII (June, 1936), 77-84.

Glueck, Bernard. "The Significance of Parental Attitude for
tne Destiny of the Individual," kentsl Hyreine, XI1
(Uctober, 19<8), 73

Hattwick, B. W., "Interrelations Between the Preschool Child's
Behavior and Certain Factors in the Home," Cnild bLevelop=
ment, V11 (September, 1l936), 200 = 226,







114

dawges, Glenn R., durcninal, Lee Go., Gerdner, rruce and
rorter, slaine ke '"Parsnts' Acceptence of tneir
Cnildren," Journal of Lome Lconoaizs, aLV1ill (werco,
1956), 190-220U.

aewkes, Glenn ne. "Cuildren in tae ramily,"” wsrrisye und tne
rexily, asa (rebruary, lwo7), 46=50.

Heatvon, in. de. "Sororities and Scnool Culture," Journal of

rducstional Sociolo_y, Aall (l943), 5:7-530.

Jerkins, Jonn e "Cnaracteristics of tne Questionnaire of

Uependaopiiity of fersonality,"” Journal of Consultent
Psvcnolosy, v (1941), 164-170.

Lafore, G. "pPractices of Parents in Dealin_ witn Cuildren,™

onild Develovrent sonogsrepn, a»Xil (1945), 1=15,

1
Lasko, Je Ce MrParent-Cnild Reletionships: Reoort from tne
Fel Heseerca Institute,"” american Journsl of OUrtno=-
psychiatry, aX (Xeoruary, lodc), 300=3c4.

Levy, David ke "nelation of isaternal Overprotection to
Scnool JSradss intelligence Tests,” smerican Journsl of
Urtreonsyceniatryv, Xa (1933), £6=34,

Likert, Rensis. "A Technique for the measurement of
Attitudes," Archive Psychologsy, aX (1932), 1=bde

wierrill, te A, "A Measurement of Mother-Child interaction,”
Journal of aonoraal and Social rsycnology, XLI
(venusry, 1lv4c), S7=49.

Nye, 1o "Adolescent-Parent adjustment: hAge, Sex, Sibling
Nunber, oSroken sdomes and wmployed motners as Variables,"
marriege and r'amily Living, AVl (Novemover, 1lubz),

c or R
Cel=58wa

Porter, plaine m. "messurement of Parental Acceptance of
Cnildren,"” Journsl of nmowe kconomics, ALLV (warcn,
1954), 176=18%<,

Prevey, isther. “Children weed Pzrents," Cuildnood sducation,
AaXV (January, 1946), £06=<09,

Redl, Fritz. "Preadolescents==linat makes them Tick? ™ Jhild
Study, axl (i'all, 1944), 44=-43,

Ross, B. me "Some Traits Associsted with Sibling Jealousy
in Problem Children,"” Smith Colleuve Studies of Social
Yiork, I (1930), 16=20,

Sears, Rutn. "Ordinal Position in the Family &s a Psycholog-
cal Variaple," American Sociological Review, AV (June,
1950), 397=401,




1
.
- - U . > -
[N -
(e -
[
. ~ N
. -
N
o
. oo N o
- - <
. .
o B s '
o\ 54 g
- 't -
, -
. / 2
o ! “
.
)
. -

.

s



115

Sewell, W. Ho "Infant Training eznd the Personality of the
Child," American Journzl of Sociology, LVI1I (June,
1955), 150-1594

Stuart, J. C. "Data on tne Alleged Psychpatnology of the
Only Child," Journal of abrormel and Social Psychclogy,
aA (April, 1926), 44i-440.

Syuonds, Percivel me. "Sonme Basic Concepts in Parent-Child
heletionsnips," American Journel of Psychology, L
(1937), £06.

Updegraff, R. "hecent Approaches to the Study of the Pre-
schocl Chnild: 111 influence of FPerent Attitudes on
¢nild senavior," Journsl of Consultant Psycnology,
111 (January, 1939), 34-36.

Wang, Ke As "Suggested Criteria for VWriting attitude State=-
ments,” Journal of Social Psycnolozy, 1il (sugust,
1932), 367=373,

Watson, Ge "“iA Comparison of wffects of Lax vs Strict Houme
Training,”™ Journsl of Social Psycnology, V (Fall, 1934),
102«=105.

Unpublished Materials

Kidd, J., "Relationship of Preadolescent Perceptions of
Parental Acceptance to Their Personal Adjustment,”
(unpuolished kaster's '‘hesis, Iowa State College
Library, 1955).

/ Porter, B. M., "The Relationship Between Marital Adjustment
and Parental Acceptance of Children," (unpublished
Ph.U. Thesis, Cornell University, 1952).






Jul 28 'S8 |

E’;s

WAL =+ &

MAR1-511964 31t

Demco-293




"Iﬁ@@ﬂ@gﬁ@m@@@mmuuMﬂiﬂ'ﬁﬁlﬂi )

895280



