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ABSTRACT
EXPLORING AFRICAN AMERICAN MOTHER/DAUGHTER DYADSPERCEPTIONS,
BELIEFS, VALUES AND PARENTAL INFLUENCE ON PHYSICAIACTIVITY AND
SPORT
By
Evelyn Monteal Oregon

Using Eccles comprehensive model of parental inites on their children’s motivation
and achievement, the purpose of this study wasptore African American Mothers’ and
Daughters’ perceptions, values, and cultural viesgarding maternal influences on daughters’
participation in physical activity and sport. Thexend purpose was to explore the value African
American mothers and their adolescent daughtece @a physical activity and sport
participation. The third purpose was to gain adsathderstanding of the mothers’ and
daughters’ social perceptions of what activities @lturally appropriate and or more appealing
for themselves and their daughters and the rolereuplays in their choice to participate or not
in PA and sports. Semi-structured interviews wengdcicted with African American mother
daughter dyads.

The subjective task value associated with an agtisicomprised of utility value, interest
value, attainment value, and cost (Eccles & Harb@91). Each of the four types of value
identified by Eccles’ theory was supported by tagadn this study. It was also clear that
daughters perceived that their mothers did have@ations when it came to their participation
in sports and physical activities and that thegeeetations were effort based. It was also evident
that daughters felt encouragement especially ongaged in a sport or physical activity.
Mothers’ influence on theirs daughters’ participatin sport or physical activity Eccles’

comprehensive model regardiRgrents’ general belieffarents’ child specific beliefand



Parents’ specific behaviorgastly, mothers’ perceptions on culturally appraf/appealing
activities for their daughters were categorizewhse sports, black sports, and appropriate
characteristics. In contrast, daughters’ perceptiwere categorized as not appropriate sports,

appropriate sports, and characteristics.
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CHAPTER 1

INTRODUCTION
Purpose of the Study

Obesity is the most consequential physical thie#te health of African American
women (Hill, 2009). The Office of Minority Healt2Q09) reported that about four out of five
(80%) African American women are overweight or @besmpared to 58% of Non-Hispanic
White women. Minority women are particularly atei®r chronic diseases usually resulting
from an imbalance between physical activity andralintake (Henderson, 2011). Some of the
benefits of engaging in regular physical activitglude reducing the risk associated with obesity
and cardiovascular disease, certain cancers, pedltgiabetes. The psychological benefits of
physical activity include mood regulation, lowevéés of depression and anxiety (ISSP, 2003),
positive changes in self-perception, self-configemeell-being, and increase in self-efficacy
(ISSP, 2003) among others.

The U.S Department of Health and Human Servic&)g&precommended that adults
participate in at least 150 minutes of moderaterisity exercise per week. Adherence to these
guidelines is rare, especially in the African Ansan community. According to the 2011
Behavioral Risk Factor Surveillance System BRF3B 46.4% of African Americans were
meeting the recommendation (Centers for Diseasér@a@nd Prevention, 2012).

African American women are not the only populatath disturbing rates of physical
inactivity. African American girls have disturbimgtes as well. According to the Centers for
Disease Control and Prevention (CDC cited in Eatoal., 2012), only 31.9% of African
American girls met current guidelines for being gibglly active at least 60 minutes per day on 5

or more days, compared to 33% of Hispanic girls 4a&% of Caucasian girls. These



phenomena are explainable particularly when examgiparticipation patterns in sport, a
primary means of physical activity during adolessee(Sirard, Pfeiffer, & Pate, 2006). While
physical activity declines fromté grades to 8 tlygrades among all girls, the rate of decline tends
to be larger among African American girls (Whitte@ér, et al., 2009). According to Girls Inc,
young white women were more likely to participatesports, and Black women were the least
likely to meet current physical activity recommetaoias.

The importance of physical activity extends beyardre health and disease avoidance
outcomes for adolescents. Involvement in physicavidy and sport is also positively related to
children’s social and psychological developmentsife peer relationships and enhanced self-
concepts have been attributed to the social infierathat comes through participation in sports
(Weiss & Duncan, 1992).

Although the amount of research focusing on playsictivity in African American
females has increased over time, it has mainlydedwn identifying barriers and correlates to
physical activity. Only recently have researchargum to explore interventions and strategies
that may encourage physical activity (Hendersod1200ver the past decade research among
African American females in physical activity arqubgt participation has focused on enablers
and constraints (Henderson, 2011). Specificallig, tbsearch has found that the African
American female faces several challenges to aaigean active lifestyle, notably structural
barriers related to racism, sexism, and classisrpottant factors identified as playing a role in
participation in physical activity and sport fromepious studies of African American women
include the social and physical environment, cawvag/family responsibility, hair type, time,
cost, enjoyment, and embarrassment (Carter-Noldams-Campbell, & Williams, 1996; Fleury

& Lee, 2006). Personal factors such as perceivadftie of physical activities (Flintoff &



Scranton, 2001), attraction to and perceived coempet in physical activities (Crocker, Eklund,
& Kowalski, 2000; Welk, Wood, & Morss, 2003), ethriieritage (Gordon-Larsen et al., 2000),
socioeconomic status (Humbert et al., 2006), avel lef acculturation (Coakley, 2001) have
also been found to play a role in African Amerie@amen’s physical activity levels. Barriers to
physical activity for African American adolescentane in the form of poor schools and lack of
school resources, low socioeconomic status, umsafgborhoods, and lack of access to
recreational facilities (Alleyne & LaPoint, 2004pl@smith, 2003).

Though these challenges exist, perhaps the mdshgtbarrier facing African American
females is their own culture. The African Ameriaarture is generally one with a greater social
tolerance for overweight and obesity than othetucas (Alleyne & LaPoint, 2004), and as
African American girls become older, their perceps of ideal body size may develop to be
more equivalent with the African American populaltare (Kimm et al., 2002). Lastly, African
Americans may have different values towards physictivity and the desire to reject “white
identity” (Corbett & Calloway, 2006). This couldditate that some physical activity and sport
choices may be distinct to the African Americartard and possibly some recognized as more
culturally appropriate or preferred.

One approach to understanding the influence oAfHean American culture on
adolescent girls’ decisions to begin and continarigipating in physical activity and sport
would be to investigate the socialization proceksneby individuals learn skills, traits, values,
attitudes, norms, and knowledge associated witlpénrmance of present or anticipated social
roles (McPherson & Brown, 1988, p.267), particylard the mother. Studies have revealed that
parents who value an activity are more likely tekse out for their children (Eccles & Harrold,

1991) and parents who are more physically active maore physically active children



(Freedson & Evenson, 1991; Gottlieb & Chen, 1986pk et al., 1991). Parents socialize their
children into certain achievement domains as tleeyesas providers, role models and
interpreters of those experiences (Eccles & Hartdd1).

One way to explore the socialization into sportcess is Eccles’ expectancy-value
model of activity choice (Figure 1), which proposieat parental belief systems contribute to the
child’s activity motivation. In the African Amexan family mothers are often the most
influential parent voice and, hence, will be theus of this study. The model proposes that
children’s’ achievemerttehaviors (seen in the bubble on the right) sucdessions to
participate, amount of effort exerted, persistearel the level of performance in an achievement
domain appear to be influenced by two central dateants, (in the bubbles to the left of
achievement behaviors) namely, the subjective takle attached to the domain and the

expectations of success in that particular domain.

Expectations

Gender role
and active /’/—\‘(‘

of success
stereotype
- Childs
perceptions
Socializers’ Achievement
ocializers bohaviore
beliefs and
behaviors L /
N Childs
goals, self
/ schemas o
Past Subjective
achievement task value
experiences

Figure 1. Eccles’ expectancy-value model of agtigtoice
Permission was granted to use figure 1



These two determinants are influenced by a vaaéspcial, cognitive, and affective
factors as can be seen in the bubbles on thadeftof the model. Gender roles, activity
socializers, and past experiences all cooperatdlteence, as seen in the center bubbles, the
individual's perceptions, interpretations, goalsd @elf-schema. It is these perceptions and affect
that determine one’s expectations of success dnjdcive task value. The expectancy-value
approach is unique as other explanations focusaaitibnal role modeling while Eccles’
expectancy-value model is driven by the parentli¢bgystem and the influence, it has on the
child. It should be noted that Eccles and HaroRB()) investigated the applicability of the
expectancy-value model in a sport domain and fawpgort for the importance of parents on
their children’s expectations of success.

Eccles’ expectancy-value model proposes that thenpa belief system contributes to
the child’s activity motivation (Eccles et al., ¥98Motivation-related cognitions are shaped
through interactions with parents. In particulargnts are presumed to influence children's
judgments by communicating their own beliefs alibatchild's likelihood of success and the
relative value of the various achievement areas.

Much of the work using Eccles’ model has focusedCancasian families and youth and
remains a limitation of past research. Within tfao&n American family mothers tend to be the
most influential with the family network (Koehlyp@3), which may contribute to different
values and expectations in sport and physical iactwvnong boys and girls. Support has been
provided for Eccles’ theory pertaining to the péred parental gender-related expectation and
value characteristics, as they contribute to erpigi different attitudes toward sport among boys
and girls (Eccles & Harold, 1991). Eccles and Hawrelported that a child’s perceptions of the

domain specific expectations and values maintalyeitheir parents were related to the gender of



the child. Greendorfer (1979) has explored parants’s in socializing children into physical
activity and sport. Greendorfer and Ewing (1981)lered whether race and gender differences
occurred in children’s socialization into sportnéings showed that there were some race
differences in socialization with Black childrenitigg more influenced by situational or
contextual variables and White children being mofleienced by specific agents of
socialization. Horn and colleagues (Horn & Haskrd®86; Horn & Weiss, 1991) found that
parents were the most important source of inforomafior children under the age of 11 in
developing competency beliefs (Horn & Hasbrook,&8:¥987; Horn & Weiss, 1991).
Additionally, parents’ influence is important inysical activity and sport socialization of
children (Bauer, Nelson, Boutelle, & Neumark-Széai(R008); MadseNang, Telama, &
Laakso (1996);, McCulloch, & Crawford (2009). Taeahowever, research has not fully
examined how parents’ perceptions, values, or mlland community views influence and
impact physical activity and sport participationAdfican American female adolescents.

The distinctiveness of the African American motHaughter relationships is a subject
that has captivated both novelists and poets (GarstiCauce, Etchison, 2007), as within African
American families daughters describe mother-daugktationships as the closest and most
supportive (Cauce, Hiraga, Graves, & Gonzales, 199 African American mother-daughter
relationship may prove to be an important compoireatidressing health risk behaviors, such
as sedentary behavior, in adolescent girls asalleeof mother-daughter relations in the
maintenance of healthy lifestyles may be the keynjaroving PA levels of adolescent girls
(Thompson & Nichols, 2010).

Purpose of the Study



Using Eccles comprehensive model of parental inttes on their children’s motivation
and achievement, the purpose of this study wagptore African American mothers’ and
daughters’ perceptions, values, and cultural viegsrding maternal influences on daughters’
participation in physical activity and sport. Thexend purpose wass to explore the value
African American mothers and their adolescent derglplace on physical activity and sport
participation. The third purpose wass to gain égbeinderstanding of the mothers’ and
daughters’ social perceptions of what activities @rlturally appropriate and/or appealing for
themselves and their daughters and the role cybiases in their choice to participate or not in
PA and sports.

Research Questions
1. What values do African American mothers and daughtace on sport and physical
activity?

A. What are the perceived benefits and negative owsarhsport and physical

activity participation?
2. What are the daughters’ perceived parental inflageapport/negative, encouragement/
discouragement) for sport and/or physical actipéyticipation?
3. What are the mothers’ perceived influences on tirghters’ participation in sport
and/or physical activity participation?
4. Are certain sports/activities considered by Afridamerican mothers/daughters to be
more culturally appropriate/appealing than others?
A. Are there any cultural stigmas, beliefs, or perogyst that may influence mothers

or their daughter’s participation in physical obgng activities?



B. Are there any cultural characteristics that immaxt’s perception, value, and/or

participation in physical activities or any parfeusport?

Significance/rationale of the Study

Empirical evidence has shown that sport and phlyaciéavity participation has a plethora
of psychological, social, and physiological bersefdr those of all ages. We have little
information regarding the socialization into phyiactivity of African American adolescents. It
is not fully understood what role cultural stigmbsliefs, and or stereotypes have on physical
activity and sport participation in the African An@n communityTo date, there has been a
limited amount of information on the recommendagitmimplementing programs that provide
African American females with culturally appropgand/or appealing activities, in order to
increase participation. Because parents are the saaializers influencing their child’s sport
involvement (Greendorfer, Lewko, & Rosengren, 1946% important to understand the value
parents place on common activities, as well asato igpsight into what parents perceive as
culturally-appropriate activities for not only theatves but their daughters.

Lastly, with past research noting that typicallthixs been known to be the most
important socialization influence for both girlstalmoys sport involvement (Greendorfer, Lewko,
& Rosengren, 1996), it should be noted that 92%fatan Americans live in single mother
households (Casper & Fields, 2000). Along withltve physical activity rates of African
American adolescents, and the known bond AfricareAcan mothers share with their
daughters, it is not only important but imperatiwveexamine how African American mothers’
perceptions, values, or cultural and community giesway their daughters’ socialization into
physical activity and sports. Better understandihgfrican American mothers’ and daughters’

perspectives may provide parents, educators, progtanners, and administrators of sport,



physical education, and physical activity (PA) progs the ability to identify factors that
contribute to or inhibit PA and sport participatiamong African American females.
Definition of Terms

The following terms utilized in this study are dedfd for clarification:
1. Cultural Identity:A component of a person’s social identity basegbart, on knowledge of
ethnic group membership, feelings associated \Wwehriembership, and attitudes, beliefs, and
behavioral norms shared among persons from the sime background (Beech et al., 2004).
2. African American Culturally Appropriate Actives: A distinctive set of “authentic” or
acceptable African American leisure activities, gesjing that strongly embedded African
American sub- cultural traditions or values haverfed, as a result of strongly embedded
African American sub-cultural traditions or valu@hilipp, 1999)
3. Physical activity:Any bodily movement produced by the skeletal meisicht results in
energy expenditure. Physical activity is typicaltegorized as, occupational, sports,
conditioning, leisure-time, or household activit{@€aspersen, Powell, & Christenson, 1985).
4. Racial pride Racial pride, a prevalent construct among Afriéanericans, includes interest
or involvement in traditional racial practices dmding positive racial attitudes (Kreuter et al.,
2002; Lukwago et al., 2001; Nobles, 1991).
5. Socializationthe process whereby individuals learn skills, sramalues, attitudes, norms,
and knowledge associated with the performanceexgnt or anticipated social roles

(McPherson & Brown, 1988, p.267).



CHAPTER 2

REVIEW OF LITERATURE

This chapter is designed to examine past reseatated to both African Americans’
exercise and sport participation and parental @mfte on sport and physical activity of their
children. This review of the literature is presehite the following sections: (a) African
American females, participation in sport and phgisactivity, (b) socialization, (c) and an in-
depth review of Eccles model which covers an aofappics on parental influence on sport and
physical activity participation.

Adolescent African American Females’ Participationin Sport and Physical Activity

Participation in extracurricular activities suchnagsic, drama, sports, and government,
results in positive psychological development. &dolescents, these activities provide avenues
for demonstrating competence, experiencing achiemgnaeveloping identities, and forming
positive relationships with peers and adults (ExéléBarber, 1999). Participation in physical
activity and/or sport programs is essential toltbkstic development of children and
adolescents. Studies show that the adolescent ggafandamental in the development of
lifelong physical activity (Bush, Leenders, & O’8u&n, 2004) and that involvement in sport
programs during the adolescent years may incréaskkelihood of engaging in a high level of
physical activity in adulthood (Tammelin, Nayhall$ji& Jarvelin, 2003).

Physical activity participation provides variouglitxdocumented physiological and
psychological benefits for all. Of particular irgst is the reduction in the health risks associated
with obesity and risk factors for cardiovasculasedise, reduction of type Il diabetes, reduction
of certain types of cancers (Bush et al., 2004; CPO10; Healthy People, 2010) Fahlman, Hall,
& Lock, 2006), motor skill development, reductionanxiety and depression, improvements in

self-concept, self-esteem, body esteem, and atetaenong others (CDC, 2010; ISSP, 2003).
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All of these benefits of physical activity are innatve to achieving a high quality of life, and
physical activity behavior should be adopted agarty age (Tammelin et al., 2003).

In spite of these well-documented benefits, manyeAcans do not engage in regular
physical activity, and adolescents are also folimpthis trend. Fahlem, Hall, and Locke (2006)
compared the physical activity levels, fithess, battiers to exercise, based on ethnicity or
socioeconomic status by using a cross sectiongbleamh African Americans, Hispanics, and
white female high school students. Participantd8i4) completed a 15-item survey that
assessed activity levels and barriers to exerBiggsical fitness testing was conducted to test
aerobic capacity, body composition, and height\aaight. Fahimen et al. (2006) found that
African American girls have more perceived barrterphysical activity than Caucasian girls,
and were also less physically active. The maintétions to this study resulted from self-
reported data and participants may have answeradgatially desirable manner.

Within the African American population, female agltents are not the only age group
with high inactivity rates. Despite the importaolkerthat physical activity plays in reducing
morbidity and mortality from cardiovascular andatkeading chronic diseases, most African
American adult women are not regularly active adeay to the Centers for Disease Control and
prevention (CDC). For instance, according to th£12BRFSS only 46.4% of African Americans
were meeting the ACSM daily recommendations (CerftarDisease Control and Prevention,
2011). In the 2% century, the amount of research regarding Afriarerican women and
physical activity has increased to explore andtifiepatterns, barriers, and correlates to
physical activity among African American women (ldenson, 2011).

It should be noted that although African Americarperience similar barriers and

benefits to exercise as other racial/ethnic gronpise United States, their lower participation
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rates support the need for continued researchoidth not regularly explicitly studied in

relation to exercise there are several unique drarthat African Americans may face with
respect to participation in physical activity. Example, Black girls do not view weight as a
health problem (Alleyene & LaPoint, 2004: Ciccon@ed& Grossi, 2008). One analysis of
obesity among Black adolescent girls revealedBieatk girls have a more tolerant attitude
toward obesity, referring to themselves in ternhsasphat, big boned, healthy, thick, and brick
houseand this physique is “marketed, standardizeditutginalized, and celebrated” (Alleyene
& LaPoint, 2004, pg 348).

Differences in the body weights of Black femalestsn childhood, mainly due to
differences in health behaviors, but it is alsol\Wwebwn that having a “big body” is also tied to
the social construction of African American womaotd¢Hill, 2009).

Boyington, Carter-Edwards, Piehl, Hutson, Langdord McManus (2008) interviewed 12-18
year old girls from North Carolina who were predoamtly overweight and from low-income
families. The interviews were structured to reva@drmation about the girls’ perceptions and
attitudes toward variables related to excess wekghtings revealed that Black adolescent girls
both tolerated and preferred heavier body weightvaere more satisfied with a large body size.
The authors noted that in the African American camity, a larger body size can be a social
asset and not a hindrance, and that the data temibysshowed that large breasts and buttocks
were perceived as attributes of physical attranotgs, and when those were lacking it resulted in
women being dissatisfied (Boyington et al., 20@8ticipants often referred to themselves as
“big” rather than “fat,” and did not perceive exiseas a necessity.

Similar to the Boyington et al. (2008) study, oth&rature revealed that some racial

groups use selective terminology to describe ovigihwter obesity. For example, Dietz (2001)
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conducted 12 focus groups with teenage youth, wér@ vfrican Americans, Mexican
Americans, and white adolescents. Participants asked to describe the term “overweight.”
Participants described overweight as behaviors as@ating a lot of sugary foods or eating too
much. Those who knew the term obesity applied jgeople who weighed in the 300-700 pound
range. Lastly, these teenagers described exersiseiag for people who wanted to lose weight
or get “firmed up.” Although this attitude indicata higher self-image, the celebration of obesity
seems to be a double-edged sword given its sehniealth repercussions.

This phenomenon was found not only in the youdgacan American population but
among African American adult women as well. In &facan American community, being
“heavy” and “big bodied” is associated with beirgifient, nourished, and having the ability to
survive anything (Beauboeuf-LaFontant, 2003). Blacknen are more satisfied with their
bodies in comparison to other cultures (LovejoydP0and African American men typically
prefer big women (Hill, 2009). It is important tote that several studies reveal that Black
women often explain and adjust their body sizenéet the approval of Black men in their lives
(Allan, Mayo, & Michel, 1993; Ofosu, LaFreniere,®enn, 1998; Thomas, 1989; Walcott-
McQuigg et al., 1995).

In Black communities, heavier bodies represent thehkealth, power, and a symbol of
beauty (Brown & Kroner, 1987; Flynn & Fitzgibbor§98). The African American female
image is known to focus on the notions of strengtbtherhood, and big bodies, all of which
portray the prominent cultural values of African Ancan women (Hill, 2009). Women'’s
cultural ideals for beauty may be another factat filaces them at greater risk for obesity (Rand,
1990; Walden et al., 1990) and a lack of physicalay. How women see their bodies

(perceptual body image) and feel about their bo@@#gudinal body image) in the context of
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their cultural values may influence what they déhviheir bodies (Flynn & Fitzgibbon, 1998;
Rucker & Cash, 1992). In the case of African Amamnievomen, this often translates into a lack
of participation in physical activity and exerci3de literature seems to reveal some parallels
between the perspectives and behaviors of adoleandradult African American women.

These parallels could be due to the relationshipteomd among African Americans
mothers and their daughter. The distinctivenesh@®frican American mother-daughter
relationship has captivated many (Costigan, Catidetchison, 2007). In order to understand the
relationship, it is essential to first apprecidte sociocultural niche of African American mothers
and daughters (Cauce et al., 1996). Mothers il\tHean American community are considered
the family’s primary educator, passing family ttazh, values, and beliefs to the next
generations.

In a study conducted with 13-year-old African Ansan girls and their mothers
investigating mother daughter interactions usirgotapes (of the mother-daughter interaction)
and self-report questionnaires, daughters desctheethother-daughter relationship as the
closest and most supportive in early adolescen@wbmpared to fathers or peers (Cauce et
al., 1996). Mothers are known to encourage dauglework hard, show tenacity, self-reliance,
and resistance to conformity (Costigan et al., 208#ican American mothers are known to
focus on making sure their daughters are preparee self-supporting and independent
(Costigan et al., 2007). As one African Americartimeo noted in Cauce et al., (1996) study
noted, “you just can’t count on no man taking aafrgou. You need to be ready to do for
yourself.” Although African American mothers teradhave different parenting styles, there
seems to be a common theme when raising their densglhighlighting spirituality/religion,

education, family ties, and personal independeBe€bsta-Willis, 2001). Given the close
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relationships that African American mothers oftavdawith their daughters, one can infer that
mother-daughter parallels also exist and may dountiei further to the perceptions and behaviors
of physical activity and sport.

Socialization.Socialization is defined as “the process wherehyiduals learn skills,
traits, values, attitudes, norms and knowledgeaatsa with the performance of present or
anticipated social roles” (McPherson & Brown, 1988,267). Socialization is considered a
multidimensional process that includes the sopsychological, and physical outcomes of
involvement in various experiences. As defineddsearchers (Brustad, 1992; Greendorfer,
1992; McPherson & Brown, 1988), the process ofaizetion related to physical activity and
sport participation contains three componentssgtjalization into sport; (2) socialization
through sport; and (3) socialization out of sp8ucialization into physical activity and sport
relates to the social and psychological influertbas contribute to an individual’s initial
attraction to and involvement in the physical dam&ocialization through physical activity and
sport refers to the beliefs and behaviors obtaaeed result of actual physical participation
pursuits and are defined by the outcome from thieggaation. Lastly, socialization out of sport
emphasizes the influence within the environmerhefactual physical activity or sport that are
related to an individual ceasing his/her partiagrat(Greendorfer, 1992: McPherson & Brown,
1988).

Parents represent central socializing influencehkerlives of most children and
adolescents. The majority of research on the igarental influence in sport involvement has
focused on the initial involvement and continuedipgpation of their child (Greendorfer et al.,
1996). Early research on sport socialization foduse how parents contribute to children’s

sporting experiences in the actual environmenti8turevealed that parental physical activity
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levels are positively related to their childrentsypical activity participation levels. In general,
parents who are more physically active have moysiphlly active children (Freedson &
Evenson, 1991; Gottlieb & Chen, 1985; Moore etl93).

Existing research has also shown that parentsnflemnce their child’s motivation,
perceived competence, and enjoyment of sports ({@tuBabkes, & Smith, 2001). Typically,
found that children look to parents for informati@yarding judgments on ability and decisions
about their future participatory behavior (Weis$-&rerCaja, 2002). Thus, parents play a
pivotal role in the development of their child’srpeived competence, intrinsic motivation, and
emotional development. Parental influences are eged through modeling and reinforcement
(Brustad, 1988; Swain & Harwood, 1996; Yusuff, 1p¥dditionally, children’s perceptions of
their parents’ level of interest in their sport aredictive of children’s initial and sustained
involvement (Greendorfer et al., 1996).

Not only is their evidence supporting parents iaflaing sport participation but also
evidence in studies assessing the role of the yamihealth promotion areas. Additionally,
researchers have explored the positive relatiortsiyween parents and their adolescent children
and the significant role parents play in young pe'sphealth outcomes (Guerrero & Afifi,

1995; Huang, 1999). A growing number of studiesehstvown the feasibility of using the
parent—child relationship as a vehicle for reducsexual risk taking (Huang, 1999; Hutchinson,
Jemmont, Braverman, & Fong, 2003), smoking (Shekil., 2003), substance abuse (Wood,
Read, Mitchell, & Brand, 2004), and poor nutritidiuepker et al., 1996)

Given the known low levels of physical activity peipation of African Americans
combined with the bond that is often exhibited keswmothers and daughters in the Black

community, along with 92% of African American siagamily households being lead by
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mothers (Casper & Fields, 2000), it seems apprtgtaexamine the socialization process by
which African American mothers influence daughiarthe participation of physical activity and
sport.

Eccles’ Model

The theoretical model that is deemed most relezadtappropriate as a framework for
this study is Eccles’ (1983) Expectancy-Value Tlyedhis model has been identified as
acceptable for studying the process of parentahbpation influences upon children’s physical
activity and sport involvement (Eccles & Harold919. Eccles’ model (1983) is an expectancy-
value model of socialization in which parental extpions about their child’s likelihood for
success in a given achievement area combined gthlieliefs about the value of success in
that particular domain are hypothesized to shapie slocialization practices (Eccles et al., 1983;
Eccles & Harold, 1991).

Following the perspectives from the expectancy-@ahodel, parents hold expectations
concerning their children’s abilities in particuzhievement areas. An expectation is defined as
an individual's perceived likelihood of succesamachievement activity. This construct is
similar to perceived competence in that it is netessarily an individual’s ability that influences
achievement choice or motivation (Eccles et al33)9The decisions to participate, amount of
effort exerted, persistence, and the level of perémce in an achievement domain appear to be
influenced by two central determinants: (1) thejscive task value attached to the domain and
(2) the expectations of success in that partiaddanain (Eccles & Harold, 1991). These two
determinants are influenced by a variety of soc@agjnitive, and affective factors (Eccles &
Harold, 1991). Gender roles, cultural and actigtigreotypes, socializers’ beliefs, behaviors, and

past achievement experiences all cooperate toeindlel the individual’'s perceptions,
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interpretations, goals, self-schema, and affeds.these perceptions and affect that determine
one’s expectations of success and subjective t@sie ywhich determine the achievement
behavior (Eccles & Harold, 1991). For this stuggtsistence in physical activity and sport (or
the lack thereof) is the achievement behavior t#rest.

Task values are defined as “the degree to whielskais able to fulfill an individual’s
needs, facilitate their attainment of a goal, dir@fpersonal values attached to engaging in a
particular task” (Eccles & Harold, 1991, pg. 8).€Tinodel suggests that the three components of
value are: (1) attainment value, or the importasfogoing well on a task; (2) intrinsic value, or
the inherent enjoyment experienced from engagiragtask; and (3) utility value, or the
importance of attaining a future goal through ggpttion in a task (Eccles et al., 1983). Beliefs
about the values associated with tasks in variobggement domains can also be
conceptualized according to the perceived impoddhat parents attach to those tasks. For
instance, based on value placed on achievemengirea domain, a parent may communicate
that success in athletics is more important thameaement in school, making parents more
likely to give more encouragement and opportunigeshildren to partake in sports.

Critical mediating factors for an individual’'s periance expectancies are (a) self-
concept of ability; (b) perceptions of task diffityt () interpretations of previous experiences
and performances; and (d) the beliefs and behawsimsgnificant socializers, particularly of
parents (Eccles et al., 1982). As suggested byeE@id colleagues (1983), parents provide
critical information about their child’s expectanfoy success in a domain through the provisions
of opportunities and encouragement, which refleeirtimpressions about their child’s potential.
A positive mother-daughter relationship perceivgdhe daughter has been associated with

higher academic performance and increased sekémesf@ross & McCallum, 2000). Evidence

18



distinct to African American adolescents validdtes significance of the mother—daughter
relationship in the context of African Americanttue and socialization techniques for positive
emotional and behavioral health (Biderman, Nico&l®uram, 2010). Thomas and King (2007)
reported positive mother-daughter relationshipptailiwith gendered racial socialization
messages from mothers to daughters were assowdtegositive self-esteem among African
American adolescent girls. In addition Turnage @Q0sstablished that among adolescent African
American girls, attachment to their mothers andidge of commitment to African American
identity was associated with high global self-este®/ith 92% of all African American children
living in single-mother households (Casper & FigRI300), it would be beneficial to explore the
influence that mothers have on their daughtersasiaation into sport.

The expectations and values maintained by pareatsygothesized to guide the domain-
specific socialization of children and contributethe support, opportunities, and encouragement
youth receive for participating in selected actéstsuch as physical activity, academics, art, and
music. This model suggested that children’s owmdaamns (expectations and values) related to
choosing an activity are shaped through ongoingrdanteractions. With messages
communicated by parents in reference to the expectar value of achievement in different
domains, children come to adopt their own belibigud the probability of success and the
significance of involvement in different domains.

The expectancy-value approach is unique in thakemhany traditional socialization
explanations that suggest that the role modelingebfviors are key components in children’s
adoption of behaviors, the central focus of Ecaeetel is on the influence that the parental
belief system has on the children’s activity chaieetivation (Eccles, 1984; Brustad, 1992). As

the main socializers during childhood, parents icboute to the beliefs children formulate about
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their own competencies through feedback and oppibies provided to them to excel in certain
domains. The opportunities a parent provides asedan their expectations and values about
various activities. As parents provide activitigsuth learn what is valued and what is expected
in specific activities. For instance, if a pareatver gives his/her child the opportunity to play in
an organized sport, but rather provides opportesifor the child to work, messages about the
relative value and expectations in working and spathin the family are established.
Suggesting that if children are solely providedwdpecific opportunities such as working or
music lessons rather than playing an organized,spoe’s subsequent values and expectations
about achievement in that activity are shaped reegent within the selected activity or
experiences.

For instance, anecdotal evidence suggests thiaeiAfrican American family it is often
expected that the eldest daughter come home riggittsthool, cares for the younger children,
and supervises the household until mom comes hohese responsibilities suggest that
childcare and household chores are more impottant $port participation after school. Another
example that may be unique to African American racttand daughters could be the value of
hair. | know from personal experience and from feircamp director that when African
American girls have just gotten their hair doneytlvere not to go swimming or even get near
the water. This admonition suggests to the chiéd kair is valued more than engaging in
physical activity where you could sweat or get ybair wet.

Additionally, children’s beliefs are linked to tingierception of the parent’s response to
previous successes or failures on the task ancisays of the value. For instance, if a parent
reacts harshly to a poor game performance but mloieeact harshly to a bad English or math

test score, the different responses provide a efith critical information about the importance
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of success in the various domains. This perspestiggests that the decisions to participate and
remain involved in an activity are influenced b tthild’s expectations for success and the
values attached to the activity.

Building on results found in the academic domaicilés and Harold (1991) investigated
the applicability of the expectancy-value modehisport domain. Eccles and Harold conducted
two longitudinal studies. The first study consisté@dn examination of 3,000 sixth grade boys
and girls (a predominately white sample) in a Zarjengitudinal study focusing on the
transition from sixth grade to seventh grade. Sttsleompleted a 7-point Likert-type
guestionnaire to assess their competence belid¢dsguage arts, math, and sport. The beliefs
evaluated were perceived task value, self-condegibibty, and free time involvement in each
domain. Results revealed that boys rated themsal/esore competent in mathematics and sport
than girls did, whereas girls rated themselves @&rmompetent in language arts than boys did.
Additionally, boys rated sports as being more ealphg, important, and useful than the girls did.
Conversely, girls rated language arts as being mg@yable, important, and useful than the
boys. This analysis supported Eccles and Haroli®91) hypothesis that gender differences in
time spent in sport is determined by differencegalue attached to sport and self-concept of
ability, as results indicated that the time adaess spent in sports was significantly related to
their own reported self-concept of ability, gendireotypical expectancies, and the value they
attached to sport.

A second study focused on when and how differemctse relationships among
expectations, values, and children’s behavioraies&ment choices begin to emerge (Eccles &
Harolds, 1991). This second study was conductexhg@mur sequential years. Children (n=875)

from a predominately white sample representing smool districts completed questionnaires
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each year for three years. During the first yeahefstudy, the children completed the
Bruininks-Oseretsky Test of Motor Proficiency adlvas a battery of cognitive measurements.
In each of the following years, the children congdequestionnaires similar to those in the
previously mentioned study with adolescents ratisgfulness and enjoyment of mathematics,
reading, and sport. Additionally, children wereeskow good they were at sports in general,
how good they were at tumbling, and at throwingk lhastly, they were asked how important
they thought it was to their parents for them toadl in each domain, and whether ability in
each domain was more important for boys or girlsoAthe questions were asked using a 7-
point Likert-type scale.

Results revealed that Eccles et al.’s (1983) eqpegtvalue model was applicable to the
sport domain, as findings showed that by first gragirls felt they possessed less ability than
boys in both math and sport domains. Girls alsed#temselves as less competent in the sport
domain, whereas boys rated themselves as most temjpe the same domain. Also, girls rated
themselves better in tumbling, and boys rated tedras better in throwing. Additionally,
teachers rated boys as being more able in spdrtated boys and girls similarly in math and
reading. Eccles and Harold (1991) concluded thatlgedifferences emerge at an early age,
which can be due to gender-role stereotyping anthkimfluence exerted by adults.

Brustad (1993) began to expand Eccles’ expectaattyevmodel by examining a
conceptual model that linked parental physicalvégtievels, parental socialization practices,
and children’s self-perceptions with their perceiv®@mpetence and attraction to physical
activity. Results showed that the amount of enagemaent given by a parent to the child to be

physically active was positively related to theguds’ self-reported physical activity. Children
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who rated themselves as having higher perceivegetance had parents who provided more
encouragement. Overall, these findings were cardistith Eccles’ expectancy value model.

In 1996, Brustad extended his research using afraddixpectancy value model to
examine parental socialization and gender influsmmceurban schoolchildren’s attraction to
physical activity and perceptions of athletic cotepee, which represented the subjective value
construct in the Eccles’ model. Participants congaléhe Children’s Attraction to Physical
Activity (CAPA) scale, a modified version of therBeived Physical Competence Scale for
Children, and a parental socialization scale ireotd examine the relationships between
parental-socialization processes and children’gestilbe task value. The parental socialization
scale assessed parental encouragement, percenegdgb@njoyment, and parental role-
modeling behavior. Brustad’s (1996) analysis rexé#hat perceived parental enjoyment of
physical activity was strongly related to girlstrattion to physical activity and their perceived
competence. These findings are consistent withipuewesearch (Brustad, 1993), and suggest
that parental influence upon youth attraction tggptal activity is similar across various
socioeconomic levels. Lastly, Brustad’s findingattharental enjoyment, a role-modeling
process through which parents express their owactitin to physical activity, supports Eccles’
theory that parental beliefs toward physical attimay influence children’s perceptions of
ability and ultimately subjective task value.
Expanded Model “Comprehensive Model of parental infuences”

Eccles, Wigfield, and Schiefele’s (1998) reviewrnativational theories further
elaborated on the expectancy-value model in oaprasent a comprehensive model of
“parental influence on children’s motivation andi@wvement” (Figure 2). Parent beliefs are

proven to be important sources of children’s peregicompetence, attraction to physical
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activity and sport, and physical activity and sgmhavior. Eccles et al.’s (1998) comprehensive
model of parental influence on children’s motivatend achievement demonstrates the ways in
which parent, family, neighborhood characteristatsld and sibling characteristics, and the
parents’ general and child- specific beliefs ankdaweors all interact to influence the child’s
outcomes (i.e., self-perceptions, values, and iagtthoice). Parents communicated their
attitudes and beliefs about sport and physicabvi#gtihrough encouragement, expression of
enjoyment, and by providing opportunities to engaggport and physical activity. Given the
knowledge on parental influence it seems apprapt@explore the role mothers play in physical
activity behavior and the sport/PA socializationgass through Eccles’ model of parental
influences on their children’s motivational achiment.

In the parental influence on children’s motivateomd achievement model (Eccles et al.’s
1998), many components interact with one anotheitimately determine child outcomes.
Figure 2 shows the comprehensive model; the re$ti®thapter examines each component and

describes literature related to each component.
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Figure 2. Comprehensive Model of Parental Influence
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Parent, Family and Neighborhood CharacteristicsSociological researchers have
documented the importance of factors such as, yasiake, family structure, parents’ financial
resources, education, occupation and communityackexistics in shaping children’s motivation
and achievement (Beyerer, 1995; Coleman et al§;1B€cles et al., 1996; Lacosa 1984; Sewell
& Hauser, 1980). The first component of Eccles’ elaaf parental influences on their children’s
motivation and achievement is parent, family, aajinborhood characteristics. This includes
traits such as education, marital status, sociaaoonstatus, neighborhood risks and resources,
ethnicity, and culture. Eccles and colleagues () @®&htified five family demographic
characteristics that may affect children’s motigatboth directly and indirectly. Below is a brief
explanation on each of the five ways as outline@bgies and colleagues (1998) that family
demographics could affect a child’s’ motivation ckes, Wigfield and Schiefele, (1998) (pp.
1053-5) suggested the following ways parents imibgetheir children’s motivation.

1. Through children’s association with both parentdisland practices and the
opportunities in the child’s environment. For exdenparents with higher education are
more likely to believe that involvement in theiiildnen’s education and intellectual
development is important (DeBaryshe et al., 19@Bn8ider & Coleman, 1993) ,so they
may have more intellectually stimulating materialshe home.

2. Through the competing demands children place oenpsirtime and energy. For
example, the negative association of single-pas&tis, time spent at work, and having
a large family on children’s school achievemenigmibe related to the fact that these
factors reduce the time and energy parents havenfgaiging their children in activities

(Schneider & Coleman 1993). Also there is evidehe¢ shows how much harder it is to
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do a good job of parenting if one lives in a higtkmeighborhood or if one is financially
stressed (Elder, Eccles, Ardelt, & Lord, 1995; kenberg, 1993; McLoyd, 1990).

3. Demographic characteristics can also affectiigreerceptions of, and expectations
for, their children (e.g., family income or levdleducation). For example, divorced
parents have lower expectations for their childseatedemic success and long-term
educational prospects (Alexander & Entwise, 1998 FArdham and Ogbu (1986) have
noted that if parents believe that there are lich@pportunities for their children to obtain
conventional forms of success, they are likelyhift $heir socialization efforts towards
other goals and interests.

. Family demographic characteristics are often aasediwith things like parents’ jobs,
leisure activities, and the kinds of role modelgdrbn see outside the home. These
behaviors and role models can influence childraslsevement goals, values, and self
perceptions through observational learning ( D’Ampiglaurin, & Mott, 1983).

. The fifth demographic is related to culture anchetity and how it can influence parents’
behavior and children’s motivation through mecharsisinderlying values, goals, and
general belief systems (e.g., valued activitieljec goals, and means of obtaining
goals). For example, Ogbu (1985) has argued thahfsmvalue those characteristics that
they assume will help their children succeed inrttverld. Other scholars describe
cultural differences in valued activities, motiatal orientation, and behavioral styles
(Maehr & Nicholls, 1980; Modell, 1993; Stevensome@ et al., 1990;). As these
differences can affect the socialization of mo&gabehavior through valued activies
(e.g., althetic vs. musical competence), valuedsg@ag., communal goals vs.

individualistic goals, or mastery vs performance).
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In the African American community culture playsessential role. “Afrocentrism” or
African American identity (Thompson, 1991), whicha wide range of ideas, beliefs, and
practices associated with African American or Blaakure (Corneille et al., 2005; Gilbert,
Harvey, & Belgrave, 2009), often helps to shape @efthe African American individuals.
Operational definitions of Afrocentrism include dinsions of religiosity/spirituality,
collectivism and racial pride, interest in traditad practices, and racial attitudéseuter et al.,
2003).Spirituality is extremely important in the Blackmmunity (Thompson, 2011). As noted
by Resnisow et al. (2002), Black adolescents pegieer value on religion than white
adolescents, and African Americans in general. gihout history, Black churches have served
various roles in the community and are viewed asefticenter in many communities (Aaron,
Levine, & Burstin, 2003; Thompson 2011).

Another example of Afocentrism is collectivisit the core of collectivism is the belief
that the basic unit of society is the group or fgmmot the individual (Nobles, 1991; White &
Parham, 1990 ollective survival is a highly valued top prioriynd is reflected by concern and
responsibility for others, loyalty, helpfulnesstdiveness, family security, true friendship, and
respect for traditions and elders (Nobles, 1991it8V& Parham, 1990)n a preliminary
validation study of the Acculturation Scale by Land and Klonoff (1995), African Americans
scored significantly highep(< .0005) than Whites, Latinos, and Asians on dinoerssof
acculturation related to family values (e.qg., “Ibstter to move your whole family ahead in this
world than it is to be out for only your- self”) @bdrine & Klonoff, 1995)Similarly, in a study
of cultural differences in worldview, the constrticonnection to family members” significantly
discriminated between African Americans and Whiva#) the African American women

feeling a stronger connection to their familiesthdhite women (Baldwin & Hopkins 1990).

28



Racial pride is also a central aspect of AfrocentrtiExamples of racial pride are loyalty
to Black-owned businesses and services; preferdacédrican American media such as music,
magazines, and television programs; beliefs afmiinhportance of promoting Black art and
literature; feeling a debt to Blacks who have s@ffiebefore them; and confidence in Black
professionals such as doctors and lawyers (Landrikeonoff, 1995; Grills & Longshore 1996;
Thompson, 1991, Stokes, Marray, Peacock, & Kal#94).

Cultural Considerations. It is essential to develop physical activity andrsprograms
that are culturally appropriate, sensitive, and theet the needs and preferences of Black
participants. Resnicow, Braithwatie, Dilorio, anthf, (2002) defined cultural sensitivity as
“the extent to which ethnic/cultural characteristiexperiences, norms, values, behavioral
patterns, and beliefs of a target population a$ agefelevant historical, environmental, and
social forces are incorporated in the design, dejivand evaluation of targeted health promotion
interventions” (p.493). In the past féwealth promotion programs have made explicit attsrigp
develop culturally appropriate strategies and tephes to meet the needs of special populations
(Marin G, Burhansstipanov L, Connell CM, et al, 298reuter, Lukwago, Bucholtz, Clark &
Sanders-Thompson, 2003). Yet those that have didemally tailored have shown promise
with interventions being more effective when spealfy designed for the populations they set
out to servégBelgrave, Chase- Vaughn, Gray, Addison, & Che2600; Belgrave et al., 2004;
Corneille, Ashcraft, & Belgrave, 2005; Dowda et 8D04; Gans et al., 2003; Kreuter, Lukwago,
Bucholtz, Clark, & Sanders-Thompson, 2003; Kumpfdvarado, Smith, & Bellamy, 2002;
Pittman, 2003).

A study conducted in 2003, by Kreuter, Lukwago, Bultz, Clark, and Sanders-

Thompson presented research that explored cutailating in a health promotion program
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culturally tailored for breast cancer preventiom. iAtriguing statement the authors noted was
“that often times in practice culture is often angd rather than assessethe authors briefly
described five strategies commonly used to targegrams to culturally defined groups, namely,
(1) Peripheral strategies- theseek to give programs or materials the appeardnodtaral
appropriateness (e.g., using certain colors, imdgas “A guide for African Americang; (2)
Evidential strategieseek to enhance the perceived relevance of a hissité for a given group
by presenting evidence of its impact on that gr@g., “African Americans have higher rates of
colorectal cancer than whites and other group8))L.ihguistic strategieseek to make health
education programs and materials more accessigpedwding them in the dominant or native
language of the target group (e.g., translating@am information from one language to
another), (4Constituent-involving strategiese those that draw directly on the experience of
members of the target group (e.qg., hiring staff flners who are familiar with the population,
training professionals from the community), and$6giocultural strategiediscuss health-
related issues in the context of broader socialcaraliltural values and characteristics of the
intended audience (e.g., If religiosity is impottema group one might begin by examining
church-based programs already in existence).

Kreuter et al. (2003) went on to explain howxdtsapproachgultural tailoring, might
extend these strategies and enhance one’s abilidg\velop effective programs for cultural
groups. Kreuter et al. defined cultural tailorirgy“any combination or change strategies
intended to reach one specific person based omacteaustics that are unique to that person,
related to the outcome of interest and have beswadifrom an individual assessment” (p.137).
The authors illustrated this nealtural tailoring approach with an example of cultural tailoring

for cancer prevention in a population of lower immurban African American womeldreuter
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et al. (2003) gave an example of how health infaionecan be culturally tailored; they
described their ongoing project they culturallydeed for cancer prevention in African

American women. They first defined the populatigrdemographics and geographic
characteristics; then identified potentially img@ort cultural characteristics of the group. Authors
settled on religiosity, collectivism, racial pridend perception of time. To further articulate each
construct, every participant was given a surveyegking health information that could be
tailored based on construct. It is clear that fistudies should consider exploring these
different variables and, they will be included e tdemographic questionnaire for the current
study.

By recognizing the strength of a person’s raciaerculture, and understanding the
effect of racial pride and culture on beliefs amagtices related to health, including physical
activity and sport participation, we might addrassalth issues more directly and meaningfully
(Kreuter et al., 2003). Although family demograpbiaracteristics have been linked repeatedly
to children’s motivation and achievement, pareh#diefs and psychological and social
resources could override the effect of even thet stosssful demographic characteristics
(Eccles’, 1998).

Child and Sibling Characteristics (See Figure 2)Following parent, family, and
neighborhood characteristics, the second companditcles’ et al.’s (1998) comprehensive
model is child and sibling characteristics, suclgesder, birth order, attitudes, and past
performance experiences. Differences in social sugpovided by mothers vs. fathers, and
differences in support given to sons vs. daughtave been examined (Beets, Vogel, Chapman,
Pitetti, & Cardinal, 2007; Davison, Cutting, & BIirc2003; Gustafson & Rhodes, 2006; Wilson

& Dollman, 2007; Martin & Carlson, 2005). Davisonat. (2003) found that fathers provide
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more conditional support such as planning outingsaeticipating in activities directly with their
child, whereas mothers provide more instrumentapstt such as, offering a helping hand or
providing information.

Gustafson and Rhodes (2006) revealed that boystderedeive more parental support
for physical activity and are more influenced bygua physical activity than girls, but positive
correlations existed between mothers’ and daughibysical activity level and between fathers’
and sons’ physical activity. Other studies have algpported this finding (Beets, Vogel,
Chapman, Pitetti, & Cardinal, 2007; Brustad, 199&;les, 1993; Greendorfer, 1993; Martin &
Carlson, 2005: Wilson & Dollman, 2007).

African American girls seem to prefer differentigities than White girls, which may
also contribute to differences in physical actiaghaviors between the two races. Grieser, Vu,
Bedimo-Rung, Neumark-Sztainer, Moody, Young, anceN®D06) studied physical activity
attitudes, preferences, and practices among as#gisarmple of middle school girls, conducting
80 semi-structured interviews from six differenbgeaphical regions around the United States.
Other participantsn(= 130) completed a physical activity checklist, @hincluded 54 sports,
recreational, and chore-related activities in otdadentify favored activities, as well as
activities the girls participated in within the paseek. Grieser et al. (2006) found that African
American girls cited basketball, running, and wagkas favorite activities, whereas Caucasian
girls favored swimming, basketball, and runningdfly, African American girls reported
playing more basketball in the previous week comgao Caucasian girls, and a higher
percentage of Caucasian girls reported engagiggrimastics or aerobics. Grieser et al. (2006)
noted that certain activities may be favored beeaddimited exposure to other activities, and

suggested that girls should be introduced to newites that they may find enjoyable.
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Although the types of activities girls of differemrstces participate in may vary, many of
their perceived benefits and negative perceptidmpdhgsical activity were similar (Grieser et al.,
2006). Girls of both ethnicities indicated thatystg in shape and playing sports are among the
most popular perceived benefits of being physicatiyve. Differences emerged in less popular
perceived benefits; for instance, being part afaart was seen as a benefit by a significant
proportion of Caucasian girls (63%), but fewer A&ém Americans (15%). Thirty percent of
African American girls believed that physical adinvgave them more energy, compared to only
four percent of Caucasian girls (Grieser et ald8d0Some commonly perceived negative
aspects of physical activity were injury, sweatiagg disliking certain sports or exercises.

Perceptions, attitudes, and behaviors have bekediwith Black adolescent girls’ views
of physical activity as an unpleasant experienagriiesses up their hair and makeup (Grieser et
al., 2006; Lewis-Moss et al., 2008; Nelson, Bengbdensen, 2009). Hair maintenance is a
pertinent issue with Black girls who continuallytedhat physical activity is not worth the time
or money that it costs to get hair redone (Die@)12 Taylor et al., 1999). This hair issue has
been noted as a consistent and important concermnerous studies (Boyington et al., 2008;
Dietz, 2001; Grieser et al., 2006; Lewis-Moss et2008; Nelson et al., 2009; Taylor et al.,
1999).

An additional theme that has emerged in a few studith African American
adolescents has been the negative stigmas andtgfae toward physical activity. Specifically,
being physically active is perceived as being fessinine (Grieser et al., 2008; Mabry et al.,
2003). Vu, Murrie, Gonzalez, and Jobe (2006) sotmleiplore adolescent girls’ and boys’
perceptions of girls’ physical activity behaviogemi-structured interviews and focus groups

were constructed for middle school boys and dinterviews and discussion guides were
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informed by social ecology theory. Adolescent gatgl boys were recruited from middle
schools throughout the United States and purposafubling was used to select participants
based on gender, ethnicity, and perceived phyaiality levels in physical education classes.
The final sample consisted of 80 individual intews with adolescent girls, 13 focus groups
with 100 adolescent girls, and 11 focus groups Wittadolescent boys. Vu et al. (2006) found
that with regard to perceptions of physically aetgrls, the majority of the girls from the
interviews had positive reactions to active gid#ferences existed in data that emerged from
the boys’ focus groups, where common themes indua@scribing active girls as “tomboys” and
girls who played sports as too aggressive. Angatng finding noted by the authors was that
girls talked about girls being good at sport assme motivators for their own participation but
boys seemed to be uncomfortable with girls who veeteve. Boys were quoted sayingét’s
disgusting,”and“that nasty ” when referring to physically active girls who sweat

Vu et al. (2006) also explored perceptions of leasrfor girls being physically active
and, too much astonishment, boys were at the tdpedist, as the girls interviewed discussed
how boys prevented and hindered their ability t@tige. Negative reactions by boys were
cited, including taunting and name-calling. Thisding was confirmed in the boys’ focus
groups. The boys interviewed admitted saying thiogdiscourage girls from being active,
usually in the form of teasing, specifically tolgiwho played football or any sport that was
considered a “man’s sport.” Given the influencgeérs on girls’ perceptions and choices
toward physical activity and sport participatios,iadicated by the studies outlined previously, it
seems warranted to explore the influence that metimay have on the hindrance or

encouragement of physically active behaviors offngpadolescent girls.
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General Beliefs and Behaviors of Parents (See Figa).The third component in
Eccles et al.’s (1998) comprehensive model is gargeneral beliefs and behavior, or more
specifically, parental gender stereotypes, pargrtigles, and culturally based beliefs. Although
regularly engaging in physical activity is integtala healthy lifestyle, disparities in levels of
physical activity not only exist between genderg, lietween ethnic groups as well. Racial and
ethnic differences in levels of physical activitydasport participation are due to a multitude of
factors such as socioeconomic status, culturegamslonment (Alleyne & LaPoint, 2004). A
principal question one can ask is how does cultiffeence our health behaviors, and more
specifically, why are culture and cultural stigniaportant? Studies have provided intriguing
findings. African Americans have a perception tleaiting healthy” means giving up part of
their cultural heritage and trying to conform te giominant culture (James, 2004). Compared
with White women, African American women are maoaé@sgied with their weight and, if
overweight, are more likely to feel attractive (&yekt al., 2002). For instance, Evenson,
Sarmiento, Macon, Tawney, and Ammerman (2002) fabatlLatina women believe that sports
are for men and that family and children come befmrsonal needs (such as being physically
active). In addition to the acceptance of a lalgaty image, Corbett and Calloway (2006)
suggested that African American females may expeéeultural barriers such as a lack of
knowledge about the importance of exercise, diffgtalues ascribed to physical activity, health
problems, and differing social norms, all of whioly preclude their participation.

In 1999, Philipp explored the idea of racial aceept in the perceived importance of and
participation of African Americans in various leiswactivities in an attempt to explain the racial
differences in these domains. Philipp (1999) nobed previous literature has explained racial

differences in leisure activity participation bying both “marginality” and “ethnicity”
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arguments, while ignoring the perceptions and emnstof African Americans in the context of
various activities.

To examine this concept of racial acceptance, fh{li999) used a random sample of
middle-class African Americans € 124) and Caucasians £ 170) living in racially integrated
neighborhoods. Assessed were the level of impoet&ficcan Americans and Caucasians place
on selected leisure activities, the relationshigisvieen middle-class African American
perceptions of racial acceptance in these actiyidad the importance ascribed to their
children’s involvement in those leisure activiti€articipants completed a questionnaire rating
20 common indoor and outdoor leisure activitiegwam inquiries: “How welcome do you think
most Blacks feel at the following activities,” atils a parent or future parent, how much
importance would you place on your child’s partatipn in the following activities?” A Likert-
type scale was used where a score of 1 indicatexy twelcome” and 6 indicated “very
unwelcome.”

Philipp (1999) presented several critical findingfican Americans indicated that
members of their ethnic group would be less welctima Caucasians in 16 of the 20 leisure
activities. African Americans and Caucasians rdbedsame four activities their highest African
American welcome ratings. The activities perceiweate welcoming by African Americans and
Caucasians, respectively, were playing basketbabhf = 1.52, 1.37), going to the mall (mean =
2.17, 1.76), going dancing (mean = 2.20, 1.86),fesing (mean = 2.29, 1.89). For each of the
20 total activities, African Americans ranked aities as less welcoming than Caucasians. Both
African Americans and Caucasians gave their lowestome rating to attending a country club,
with scores of 4.25 and 3.61 respectively. Alsopflthe 20 leisure activities were rated

statistically different between racial groups fergeived importance to their child’s participation
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in the leisure activities, with African Americareging each of the 10 as being less important.
The three activities rated as the least importambiing, camping in the mountains, and going to
country clubs) also had the highest welcome rat{ng=aning participants felt very unwelcome).

Philipp’s (1999) study suggested that African Aroans and Caucasians share a similar
understanding of where African Americans will fittee most racial acceptance and where they
may not. More importantly, Philipp (1999) propodkdt many leisure activities may have racial
information embedded in them, which may influendeere African Americans feel they “fit in”
and where they do not.

In an attempt to answer the question, “Why do Afni@dmericans and Caucasians tend to
participate in different sports when their (highhsols offer the same sports?” Goldsmith (2003)
defined race as “an effect on culture from beingne socially constructed group (e.g., Black)
rather than another (e.g., White)” (2003, p. 148)er examining participation rates in
cheerleading, football, basketball, baseball/sdifteaccer, and swimming, Goldsmith concluded
that racial differences appeared to exist primdrégause of structural inequalities in sports that
Caucasians participated in relatively higher nuralfee., swimming, soccer, baseball/softball),
In sports in which African Americans participataedhigher numbers (i.e., basketball, football,
cheerleading), race effects varied. In schools witéirge proportion of African American
students, race effects occurred in ways in whiabestts focused on the activities that are
stereotypically associated with their racial idgntAlso, where strong racial hierarchies existed,
African Americans emphasized activities that sighelr superiority or equality. African
Americans have not only developed perceptions alheutmportance and appropriateness of
particular activities, but have also developeduralttraditions, beliefs, and values that do not

typically match those of the dominant U.S. culture.
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It is also important to note that cultural identityy shape one’s attitudes towards
physical activity and sport. African Americans amere visible and participate in certain sports,
such as basketball, baseball, and football, mae tther sports; one has to also consider the
influence of social class and access to other isygoopportunities (Bimper & Harrison, 2011;
Messner, 1989, 1990; Sailes, 1996). Also the neididnd in which a family lives may
influence resources and role models that are dlaiks children who live in neighborhoods that
offer few opportunities and attend schools thagirexlittle to no funding for extracurricular
activities may have limited access to opportuniéied resources (Alleyne & Lapoint, 2004;
Corbett & Calloway, 2006).

Parental Child-Specific Beliefs (See Figure 2 he fourth component in Eccles et al.’s
(1998) comprehensive model, parental child-spebidigefs, illustrates how parents function as
interpreters of information related to competenue @alues. This includes the parents’
expectations for their child’s performance, peroay of their child’s abilities, perceptions of
their child’s interests, and beliefs about the eadfi certain tasks. Eccles et al., (1983) found
parents to have little influence through their poag role models; instead, it was their role as
direct socializers of achievement beliefs anduwadéts that were important to children’s physical
activity participation. These beliefs and attitud@sard children’s physical activity participation
influence the ways parents provide support and dppiies for their children to participate in
physical activity.

Findings from Eccles, Jacobs, and Harold (1990atdd that parent perceptions of
their children’s competence in math, English, gmorts are influenced by their children’s
gender, and by the parents’ gender role stereobgiliefs about which gender is naturally more

talented in these domains. The gender beliefspduants hold not only influence the type of
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opportunities parents provide for their childrerbephysically active, but also account for a
significant portion of the variance in gender diffieces in children’s beliefs. Studies have shown
that parents tend to value physical activity maretiieir sons than for their daughters, provide
more encouragement to participate for their soan tbr their daughters, and perceive a higher
sport competence in their sons than their daugersles et al., 1990; Jacobs & Eccles, 1992;
Fredricks & Eccles, 2005; Gustafson & Rhodes, 20B6dne study, boys reported receiving
more encouragement from parents to be physicallyaathan girls (Brustad, 1993), indicating
that boys may be more socially driven to particgpatsport and other physically demanding
activities.

The influence of the family on African American yhs’ sports socialization has been
given much attention by researchers in the socjotdgport. There is evidence arguing that
African American families, more so than other greugre inclined to push their children toward
sport in an effort to obtain social mobility. Fugth scholars argue that African American
families’ approaches to sport can have negativeegumences. Families are accused of pushing
their children to overinvest in sporting careerghvalim chances for upward social mobility at
the expense of other career options with moreg#althances for social mobility (Carrington,
1986; Donnor, 2005; Edwards, 1969, 1984, 2000; Hoba, 1997; Sigelman, 1998). Using in-
depth interviews with 17 African American 6-12 ye#t boys and their parents, Johnson and
Migliaccio (2009) found that parents were describeghossessing a great amount of family
pride, as extremely encouraging of their child’ersp participation, and as purchasing sports-
related items for them. Additionally, boys descdlpgofessional sports participants as role
models and a number of mothers were quoted as Wapet their child could do well enough in

sport to take care of themselves financially.
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The importance of further research on how pardrgkéfs influence their children’s
sport participation and the need to explore whe#ffecan American mothers perceive that
physical activity and sport participation is as ortant for their daughters as it is for sons is
highlighted in the aforementioned studies.

Parent-Specific Behaviors (See Figure 2T.he fifth component in Eccles et al.’s (1998)
comprehensive model is parent-specific behaviomsglwincludes encouragement to participate
in various activities, career guidance, and provisif toys and learning experiences. Parental
encouragement is an important correlate of youtfsighl activity (Anderssen & Wold,1992;
Cardon, Renaat, Johan, Lynn, Katrien, Anne-Lindls& De, 2005; McGuire, Hannan, Stat,
Neumark-Sztainer, Crossbow, Story, 2002). Correfatibetween parental support and
children’s and adolescents’ levels of physicahdistiand sedentary behavior have been
established (Anderssen & Wold, 1992; Sallis, etl#l88; Raudsepp & Viira, 2000; Van Der
Horst, Paw, Twisk, & Van Mechelen, 2007). Parensy mprovide their children with different
types of social support to encourage their childeebe physically active. According to Beets,
Cardinal, and Alderman. (2010), there are fourgates of social support: instrumental (e.qg.,
purchasing equipment/payment of fees, transportptanditional (e.g., doing activities with
the child, watching/supervision), motivational (e @ncouragement, praise,) and informational
(e.g., discussing benefits).

In Freedson and Evenson’s (1991) study, electnmitton sensors and activity records
were used to examine the relationship between tsegr children’s physical activity. Results
showed a 67% correspondence level in the fathehild-physical activity level and a 73%
correspondence level in the mother-to-child physactivity behavior among the same

population of families (Freedson & Evenson, 19849ore and colleagues (1993) examined the
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relationship between activity levels of parents Hredr children using electronic motion sensors
and found that when both parents are active, @mnlavere 5.8 times as likely to be active when
compared to children with two inactive parents. Seheesults support the belief that physical
activity contributes to the socialization proceggmgaging children into physical activity.

Child outcomes (See Figure 2)I'he final component in Eccles et al.’s (1998)
comprehensive model is child outcomes, which inetutthe child’s self-perceptions, values,
short- and long-term goals, activity choices, ahitnately the actual performance. The
phenomenon that girls are less likely to contirmuparticipate in sport and vigorous physical
activity throughout high school is particularly wigbing given the positive psychological
benefits associated with these activities. Thidifig is troubling because sport serves as a
primary means of physical activity during adolessse(McDonough & Crocker, 2005; Sirard,
Pfeiffer & Pate, 2006).

With such low levels of sport and physical actiyiyrticipation among adolescent
females, research has investigated girls’ attitudesrds and perceptions of sport and physical
activity along with the exploration of the typesaattivities that possibly appeal to girls. In an
attempt to describe and compare physical activtressedentary pursuits of African American
and Caucasian girls, Dowda, Pate, Felton, and Sasfd004) used a 3-Day Physical Activity
recall to measure participation in sedentary aotis; activities of daily living, physical
education, and organized sports. Participantsdrstiidy were eighth graders (n = 2746) from
South Carolina. Roughly half (49%) of the sample Wé&ican American and 47% were
Caucasian. The authors found that African Amermgials engaged in social dancing and
basketball more often than their white counterp&taicasian girls engaged more in

calisthenics, ballet, tap and other dance, joggimg) running, rollerblading, soccer, softball,
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exercise on machines, and swimming than African #eaa girls (Dowda et al., 2004).
Interestingly, the authors noted that while bothidsn American and Caucasian girls indicated
regularly participating in dancing, African Americgirls reported engaging in social dancing,
whereas Caucasian girls reported participatingalfeband other dance. Finally, many of the
activities that girls of both races reported engggn and enjoying more, such as walking,
jogging, running, bicycling, and social dancingg aot among the activities common in physical
education classes (Dowda et al., 2004), suggestatgirls may not be likely to participate in
these activities during structured physical agfitine. Strengths of this study included a large
sample size, an almost equal number of African Acaerand Caucasian girls, representation
from a range of communities, and reported diffeesna both the number of physical activities
and sedentary activities. As thorough a study a4, limitations were present in that a cross-
sectional study design was used and estimatesysiqath activity and sedentary behavior were
obtained through self-report. Also, all participamtere from South Carolina, and factors such as
socioeconomic status were not measured leavimgpibssible to determine if socioeconomic
status played a role in the differences found (Dewtal., 2004).

To date, the majority of studies examining the wdléhe encouragement among African
American children have only examined the encouraggrmmong males. Given the strong
empirical support for the importance of parentgatles’ model, parental involvement may be a
key factor in increasing the physical activity apibrt participation of African American girls
because of the unique reciprocal relationshipeledts between culture, mother-daughter bond,
gender, and socialization into these practices.

Children and adolescents are more likely to engagaily physical activity when

parental support is present (Simpkins, Fredricks/i®Kean, & Eccles, 2004). Parents can also
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influence children’s beliefs about the importan€loysical activity (Heitzler, Martin, Duke, &
Huhman, 2006) and the degree to which childrenyelngng physically active (Brustad, 1993).
Given the current low levels of physical activitmang African American female children and
adolescents and the impact these low levels ofiphlyimactivity (e.g., large amounts of
sedentary time) can have on health, it is impotiaebntinue investigating precisely how
parents, particularly mothers, influence their dgagds participation in sports and physically
demanding activities.
Summary

The African American female faces several uniqualehges to physical activity and
sport participation. Because of the role parerdy pi socializing their daughters into or away
from sport and/or physical activity, it is importan understand the value parents place on
common activities, as well as to gain insight imuoat parents, and mothers in particular,
perceive as culturally-appropriate activities foeit daughters. Therefore, the purpose of the
current study is to use Eccles comprehensive nafderental influences on their children’s
motivation and achievement éxplore African American mothers’ and daughterstpegtions,
values, and cultural views, and to examine whetherot they sway or impact the socialization
of daughters’ participation in physical activitycagport. The second purpose is to explore the
value African American mothers and their adolesdanighters place on physical activity and
sport participation. The third purpose is to galmester understanding of the mothers’ and
daughter(s)’ social perceptions of what activites culturally appropriate and or appealing for
themselves and their daughters and the role cybiases in their choice to participate or not in

PA and sports.
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The aforementioned studies explored physical dgtimvolvement in African American
women and adolescent girls and noted significdifér@inces in participation between African
Americans and Caucasians. It is evident that physictivity and sport plays an important role
in the lives of females regardless of race or eihpibut differences in activity levels and
preferences demand further exploration, as it idulty understood what role cultural stigmas,
beliefs, and/or stereotypes have on physical agtand sport participatiof.o date, there is a
limited amount of information on the recommendagioémimplementing programs that provide
African American females with culturally appropegadctivities to increase participation in
physical activity. Because of the role African Amcan mothers play in socializing their
daughters into sport and/or physical activitysitmportant to understand the value that mothers
place on common activities, as well as to gainginisas to what mothers perceive as culturally
appropriate/appealing activities for not only thetass but also their daughters. It seems
important to examine whether African American moshperceptions, values, and cultural and
community views sway their own and their daughtpesticipation in physical activity and
sports. Also the researcher hopes to explore thghdars perceived perceptions, influence and

support for physical activity and sport from thesiothers.
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CHAPTER 3
METHODS

Research Design

This study served as a precursor to future stumfiédrican American females’
involvement in physical activity, thus a qualitatigxploratory study was used to examine many
aspects of mothers’ and daughters’ perceptionsgpesd values, culture, attitudes, and feelings
towards physical activity, exercise, and sportipgudtion. Qualitative methodology is
particularly well suited for research that seekbdbstically study constructed realities,
subjective understandings, and interpretations gkt & Rossman, 2006). “Qualitative
research begins with assumptions, a worldviewptissible use of a theoretical lens, and the
study of research problems inquiring into the megmndividuals or groups ascribe to a social or
human problem” (Creswell, p. 37, 2007). The indidtexperience is placed in strict focus in
order to discover a specific theory of behaviopattern of behavior (Creswell, 1998).
According to Strauss and Corbin (1998), “qualitatiresearch does not entail making statements
about relationships between a dependent variald@anndependent variable, as is common in
guantitative studies, because its purpose is nigstchypotheses” (p. 41). Rather, qualitative
research sets a research target on a particulaoptenon deemed worthy of study and identifies
exactly what the researcher wants to know abosatghenomenon (Strauss & Corbin, 1998).

The research design for this study was groundeatyi(€orbin & Strauss, 1990; Strauss
& Corbin 1998; Glaser & Strauss, 1967). Althougbwgrded theory typically places an emphasis
on the inductive creation of theory, it also inv@dwhe deductive testing of various ideas that
existed prior to the research or emerged as pdhieafesearch (Strauss & Corbin, 1998).

Grounded theory allows theory generation direathyrf the data and the use of current empirical
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models to frame the generated theory (Corbin &u88a1990; Cresswell, 2007). Additionally,
grounded theory research is particularly usefulmtiere is literature or a model for a particular
type of subject, but does not cover certain popaat Therefore, grounded theory was selected
for this research study for two main reasons: (bugded theory allows the research to
contribute to existing theory; and, (2) this tecjua provided for greater understanding of
physical activity values and involvement in physaetivity and sport among African American
mother/daughter dyads. The understanding gaineded the researcher to contribute to
Eccles’ (1994) model particularly in better undansting the linkages of parents’ general beliefs
and behaviors, parents; child-specific beliefs, paknt-specific behaviors (boxes C, D, and E
of Eccles model; see Figure 2). While there hanlextensive work on some components of the
model, few studies have included the componentgnlyidg parenting behaviors as outlined in
Box E of the model. Most research has focused ogenous characteristics as found in Boxes
A and B.

Individual interviews were the chosen method ofdatllection because the purpose of
the study was to explore meanings and attitudesceded with specific sport and physical
activity behaviors (Fontana & Frey, 2000). Intewseprovided a depth of information with
respect to each individual.

Participants

The sample consisted of African American mothedstaeir adolescent daughters who
were between the ages of 11-17 years. The pamispeere selected from the Midwest area. A
purposeful sampling method (Patton, 1990), namedgramon sampling, was used to gather data
from information-rich participants. Specificallycaterion for this study was self-reported

African American females, mothers and their ada@asdaughters, who were between the ages
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of 11-17 years. The qualifying age range (for taaghters) was chosen because of
developmental and social issues that likely wowachgr more richness from the data.
Participants in this age range have the abilitgrteculate their views in depth and have sufficient
experience to provide a rationale for their belidise reason for not having other inclusion or
exclusion criteria is that the primary researcledirthe research questions could be best
addressed by a range of people with varying levkfhysical activity, experience, knowledge,
and age ranges.

The sample size was (N=24) 12 mothers and 12 dergyffthe researcher sought a
sample size large enough so that the criteriafitgncy and saturation of information were
achieved (Seidman, 1998). The sample included mo#red daughters from different
neighborhoods and with an array of physical agtilgtels.

After gaining approval from the Institutional Rewmi®oard for Human Subjects, the
researcher began to contact potential particiganthe study. The researcher located
participants by recruiting from local fithess clubscreational facilities, churches, beauty shops,
school athletic teams, and club teams. The resealatated active participants by first
contacting high school athletic directors and retjng permission to contact teams and coaches.
Non-active and active participants were recruitednflocal churches by contacting the head
pastor of the church to request permission ancha to speak to church members, to make
announcements during services, and to post adhe iweekly bulletin. Local beauty shops were
solicited by contacting the master stylist andiener and requesting permission to post flyers
recruiting participants. Interested participantsteoted the primary researcher who gave in-
depth information about the research project afatnmed them what their participation would

entail. The participant then agreed and a timepdacke was scheduled for an interview. A formal
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letter with information about the study along weitnsent and assent forms were given to each
participant. All recruited mothers who agreed tdipgate signed a consent form for themselves
and one for their daughter. All recruited daughtein® agreed to participate gave assent. After
required consent and assent (See Appendix A, Bbtsned, individual interviews were
conducted with the mother and daughter separately.

Procedures

After the consent and assent forms were obtair@d &ach participant, an interview was
scheduled at a convenient time and comfortablditmtdor the participants. Participants were
interviewed separately in their home or at a lecdlee shop. The primary researcher conducted
all of the interviews. At the start of each intewi the researcher explained the purpose of the
study, the use of the tape recorder, and the dhrexfor the demographic questionnaire. Then
demographic questionnaires were given and eacltiparit independently completed it and
returned it to the interviewer. The participantswiaen again assured confidentiality would be
maintained throughout the research project andréedi that at any time during the interview
they did not have to answer any questions they waetreomfortable with and had the right to
withdraw and terminate the interview at any timéwio negative repercussions.

To build rapport with participants, interviews bagaith a simple question about
experiences in physical activity or sport partitiga (Fontana & Frey, 2000), and then
continued with the interview guide. In appreciatafrtheir participation, participants received a
$25.00 Visa gift card as compensation for traveletspent, and other inconveniences (both the
mother and daughter received a gift card). Intevsievere audio taped and transcribed verbatim.
Each participant was interviewed for approximadyminutes to 75 minutes. Promptly

following the conclusion of each interview, theantiewer spent 10-15 minutes reflecting on the
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interview, and took notes referencing the atmosph®sn-verbal communication, the behavior
of the interviewee and anything else the intervietieught was relevant.
Instruments

Demographics Mothers each received a demographic survey. Msthdemographic
guestionnaires (Appendix C) had questions pertgitorsocioeconomic status, education,
marital status, number of children, occupationivégtlevel, neighborhood resources, and sport
involvement as a child. Mothers also filled out theernational Physical Activity Questionnaire
(IPAQ) (See Appendix D).

The IPAQ is an instrument designed and tested pilyrfar population surveillance of
physical activity among adults. IPAQ assesses physictivity undertaken across a
comprehensive set of domains including leisure ftmgsical activity, domestic and gardening
(yard) activities, work-related physical activignd transport-related physical activity. The
IPAQ short form asks about three specific typeaabivity undertaken in the four domains
introduced above. The specific types of activigttivere assessed included walking, moderate-
intensity activities, and vigorous-intensity adiies (IPAQ, 2005). The proposed three levels of
physical activity on the IPAQ are, low, moderated igh (IPAQ, 2005).

Table 1 IPAQ Description

Low Moderate High (category 3)

This is the Any one of the following 3 criteria | Any one of the following
lowest level of| « 3 or more days of vigorous activity | * Vigorous-intensity activity
PA. Those of at least 20 min per day OR on at least 3 days and

individuals * 5 or more days of moderate-intensitgccumulating at least 1500
who do not activity or walking of at least 30 min | MET-minutes/week OR

meet criteria | per day OR * 7 or more days of any
for categories | « 5 or more days of any combination| combination of walking,
2or3are of walking, moderate-intensity or moderate-intensity or
considered vigorous intensity activities achieving vigorous intensity activities
inactive. a minimum of at least 600 MET- achieving a minimum of at
min/week. least 3000 MET-min/week
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Mothers also completed the Racial Pride Scale (AgpeE). The scale consisted of 7-
items which were rated on a 4-point, likert scateohgly disagree, disagree, agree, and strongly
agree) (Lukwago et al., 2001).) The Racial Pridal&assessed interest and involvement in
traditional practices and holding positive raciditades. The scale measures 5 aspects of African
American ethnic identity, namely, (1) preferencetfongs African American, (2) traditional
foods and practices, (3) African American self-adogsness and identity, (4) racial pride, and
(5) Afrocentrism (Lukwago et al., 2001).

Daughters’ demographics survey (Appendix F) coadisif questions regarding age,
siblings, birth order, and sport and physical attés. The daughters also completed the Physical
Activity Questionnaire for Children (PAQ-C). The BRAC is a 7-day recall instrument, a score
of 1 indicates low physical activity and a scoréatpresents high physical activity (Kowalski,
Crocker, & Donen, 2003). Findings from the Motheast Daughters’ demographic
guestionnaires are summarized in Table 1 that edound in chapter 4.

Interview Guide. A general interview guide approach was used wahildwed for a
conversational approach and allowed a degree edléma in getting information from
participants but also ensured that the same geaezas of information were collected from each
interviewee. Initially, open-ended questions weskea of participants. This approach was
especially helpful when interviewing the adolesadsuighters. When questions are open-ended,
the participants have more opportunity to discoggcs and modes of discourse that are familiar
to them (Eder & Fingerson, 2005).

The interview guide(s) (See Appendix E and F)@etea framework in which the
interviewer used the developed questions as a ¢Riakton, 2002). In creating the interview

guide, the researcher first created an outlin@@félevant topics and generated lines of inquiry,
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followed by the creation of relevant questionsdach item (Berg, 2009; Patton, 2002). The
interview guides were developed based on the relseprestions, Eccles’ comprehensive model
of parental influences on children’s motivation awothievement, and subsequent sport- related
research on parents’ expectations and values (Kikjielorn, & Shurin, 1996). The interview
guide was first pilot tested on two mother/daughitgads (the pilot interviews were not used for
analyses) that resulted in a few questions beioglezed and/or reworded. The interview
protocol began with warm-up, non-threatening qoesti designed to develop rapport (Berg,
2009). The questions then progressed to the mesengal questions (Berg, 2009). The final
guestions allowed the participants to add any reimgiinformation or clarify or elaborate on
any responses given during the interview.
Trustworthiness

Trustworthiness was established using an audif éaiploying member checking, and
peer debriefing. An audit trail was constructedid@aument the progress of research from the
start to its completion (Carcary, 2009). Credit#pivas established by using prominent
methodologies such as allowing the data to speétket@indings, and providing rich and thick
descriptions regarding the settings of the intevgiedetails of each subject interviewed and the
procedures (Shenton, 2004). In an effort to ensaresty among participants, each was given
the opportunity to withdraw participation from teidy at any time. This was done to ensure
that those who wanted to take part in the studysdidillingly and as a result, freely offered
information (Shenton, 2004). In the interviews, thgearcher implemented iterative questioning
(returning to previous statements mentioned duthegnterviews) to check for contradictions,

and unintentional untruthful statements (Shent0042.
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The researcher also engaged in peer debriefingpssssvhere discussions about the plan
of actions for the progression of research occuPegr debriefing was done by presenting
sections of the analysis to a member of the dissent committee throughout the analytical
process. Bi- weekly meetings were held for theaeseer to further explain the process of
arriving at the findings as well as the meaningheffindings and discuss those findings with the
committee member. Feedback was incorporated it@mialysis where appropriate.

The research team consisted of two PhD candidaieshe lead investigator, all of
whom both had qualitative data analysis experiesoaell as similar research backgrounds in
studying African American women and girls. The sesh team members engaged in meetings
and discussions concerning the interpretation dingpand results. The team was also used as a
source to generate critical feedback in assisbrachieve trustworthiness.

Dependability was acquired through the clarityrw tesearch questions, paradigms, and
analytical constructs (Shenton, 2004). Crosscheofrcodes with research team members and
discussion of results interpretations assured digdality. Member checking was also conducted
to confirm the accuracy of the data by ensuring i participants felt as though their interview
summary was what they intended to say (Shentor)20Wis also gave participants the
opportunity to offer further explanations if wantedneeded. Conformability was accomplished
(1) Through the clarity and reproducibility of tetidy as a result of the detailed description of
methods, and by (2) the clear link we will addressur studies, research questions, research
findings, and conclusions.

Data Analysis
Qualitative analysis strategies consider the inapikoms of cultural, social, and historical

context for their evaluation findings, conscioutiinking holistically (Patton, 2002). Grounded
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theory involves a constant interchange betweendte collection and analytic processes
(Strauss & Corbin, 1998). Development of the amajytocess was ongoing from the beginning
of the investigation. Raw data verification refeyshe process of going back and comparing the
theory against the raw data (Strauss & Corbin, 19B8e theoretical propositions to set up and
synthesize the theory were taken from Eccles’ m{t98) of parental influences on children’s
motivation and achievement. The concepts and ifteasEccles’ model of parental influences
on their children’s motivational achievement expact/-value model (1998) were used to guide
data collection and analysis, which is a prefesteategy in analyzing qualitative data (Yin
2003).

Grounded theory uses detailed procedures for asalykich consist of three phases of
coding, open coding, axial coding, and selectivairog (Strauss & Corbin, 1990). Coding is
where the researcher attaches labels to segmed#taothat depict what each segment is about
(Charmaz, 2006). Analysis began with the main nesea conducting open coding by going
through the transcripts line by line to providdesal categories of information (Strauss &
Corbin, 1990). Specifically, the researcher exaaimdividual words, phrases, and sentences
from the transcribed interviews.

After open coding which served to develop the prlary categories, consensus and
peer debriefing began as the main researcher antéimbers of the research team
independently coded and analyzed the data in éodemhance trustworthiness. Members
conducted axial coding which combined the dataem ways to form more inclusive categories.
In other words, we related categories and condepach other (Strauss & Corbin, 1990).

Lastly, the main researcher and the other two mesnifehe research team did selective

coding. This is where main categories were selembeldsystematically related to other
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categories. Researchers followed the guidelinesabak recommended by Strauss (1987) (a)
category’s centrality in relation to other categesri(b) frequency of a category’s occurrence to
other data, (c) its inclusiveness and the easewhibh it related to other categories, (d) clarity
of its implications for a more general theory, i(e)movement toward theoretical power as
details of the category were worked out, and ¢fpitowance for maximum variation in terms of
dimensions, properties, conditions, consequencesstategies (as cited in Creswell, 2007, p.
290).

This research was intended to give voice to Afridamerican mothers and their
adolescent daughters. Therefore, the participaats invited to be an ongoing part of the
analysis process. Six of the mothers and five adel& participants chose to provide feedback to
the researcher throughout the coding process valgand or telephone conversations.

Various strategies were used to test and confiterpnetations. Multiple data sources
were used such as interviews and field notes (®oges on participants’ demeanor, flow of
conversation, major points of view, and so fortind clarification of responses at the end of
each section (Gray, 2003; Keats, 2000). Evidendena@amber checking with participants was
maintained throughout. An experienced research tegped with analyses and assisted with
confirming findings and interpretation.

Once the analysis was completed, two matrixes wamgpleted, one for Mothers’
(appendix 1) and for Daughters (appendix J). Tlarixserved as a diagram that assisted the
researcher to visualize the findings. Results wartten up by themes and show the
relationships between themes and Eccles’ modeb, Alsevised Eccles’ model filled with the
current findings can be found in Appendix K.

Assumptions
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There were two major assumptions for this studhe first assumption was that all
participants understood the questions asked andeaed honestly. The second assumption was
that all participants were able to think criticadlgout their values and choices toward physical
activity and exercise.

Significance of the study

To date, there has been a limited amount of inftionan the recommendations for
implementing programs that provide African Ameri¢éamales with culturally appealing
activities that would increase participation. Besmof the role parents play in socializing their
daughters into sport and/or physical activitysitmportant to understand the value parents place
on common activities, as well as to gain insightoawhat parents perceive as culturally-
appealing activities for not only themselves béitllaughters. The current study demonstrated
the importance of understanding the perspectivesathers and daughters who do and do not
participate in physical activity and sport, and itn@act that the African American culture has on
the desirability and perceived values of physicaividy and sport. It is deemed important to
examine whether African Americans mothers’ peraastj values, or cultural and community

views sway their own as well as their daughtersi@pation in physical activity and sports.
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CHAPTER 4
RESULTS

This study was designed to explore perceptionsgfselalues, and maternal influence
on African American girls’ participation in physicactivity and sport. The results are presented
separately for the 4 main research questions.fifldteesearch question was what values do
African American mothers and daughters place omtspal physical activity. The second
guestion was what are the daughters’ perceivedhfsnafluence for sport and and/or physical
activity participation. The third question addex$she mothers’ perceived influences on their
daughters’ participation in sport and/or physiczhaty participation. Finally, the fourth
guestion asks if there are certain sports/acts/itensidered by African American mothers and
daughters to be more culturally appropriate/appgdhan others. Results are organized around
each question and preceded by a detailed descriptithe mothers and daughters who
participated in the study.

Findings for each research question contain anvasxrof common themes as well as
accompanying sub-themes. Prior to presentingabelts of each research question, a brief table
outlining subthemes, and the number of participamis referenced each theme is presented. In
addition, verbatim quotes from participants (moshend daughters) will be presented to
elucidate the values they place on sport and paladtivity, their perceptions of parental
influences and parental roles, as well as whattsfamtivities were considered to be more
culturally appealing than others.

Description of participants
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The description of the participants has been did/idéo two sections. In the first section
the mother/daughter dyads are described from foenation they provided in the demographic
survey. The second section provides a narratigerg#ion of each mother and daughter.

Participants in the study are presented in Appendilxe descriptive data were collected
from the demographic questionnaire. The firstetdgads (light gray area) represent mothers
who are active and daughters who have low involvenmephysical activity. Four dyads where
both mothers and daughter were active are presented second area (non shaded). In the
third light gray shaded area are two dyads reptaggactive daughters and inactive mothers.
Finally, in the last non shaded area both mothedsdaughters have low physical activity.

Table 2 Descriptive of Mother-Daughter Dyads

S c E 0 % o) g
1 g 2L, SE¢h 3 e 3
2l o 3 gg;a 9§§§g gw = 9‘:‘
al 2| S TSEw 288p3| a|@|a |z
9 Home 14 [ Middl | 1.5
treadmill,
weights, bike e
Beauti | Cosmetolog Fithess DVDs
33 | cian y license S | Gym member | 3 | High
1 Home gym 17 |Only | 1.7
0 (treadmill,
elliptical, child |5
bicycle, weight
Audit bench)
manag| Bachelors Fitness DVDs Mode
52 | er degree W | Gym member | 2.5 | rate
1 Home gym 16 | Middl |2
1 (stair climbers,
treadmill, e
weights)
Wii video
Acting D/ | game
50 | Judge | Law degree | S | Gym member |4 | High
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Table 2 (cont’d)

1 Home 13 | Oldest | 3.3
State treadmill
emplo | Some Fitness DVDs | 3.7
31 | yee college S | Gym member |5 | High
3 Local fithess 13 [Only |35
Univer centers
sSity Some YMCA child
32 | Staff | college M | member 2.5 | High
6 Custo Home 13 | Middl | 3.4
mer Treadmill
service Local YMCA e
30 | rep High school | S | (non member) | 3.5 | High
5 Home 15 | Young | 3
School treadmill
social | Masters Fitness DVDs Mode est
41 | worker | degree M | Gym member | 3.6 | rate
8 Home 17 | Oldest | 4.5
Law treadmill
Profes Fitness DVDs
44 | sor Law Degree| M | Gym member | 4 Low
4 13 | Middl |3
On air
person| Some Local YMCA e
34 | ality college S | (non member) |4 | Low
2 17 | Oldest| 2.6
Home
Phlebo| Some punching bag
35 | tomist | college M | Wii fit 4 Low
7 Local YMCA 17 | Oldest| 1.4
Patient (non member)
care Some Fitness centerq 3.2
36 | tech college S | (non member) | 5 Low
1 15 | Young| 3
2 Custo
mer Local YMCA est
35 | service| High school | M | (not a member] 2.%Low

M-Married, S-Single, W-Widowed, D-Divorced
All study participants are referred to by pseudosyfrable 3 presents a summary of and

introduction to each mother and her daughter.
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Table 3 Summary of each dyad

Mothers

Daughters

1. Angela.A 31-year-old single female is
currently a fulltime state employee. Ange
was pretty active as a young child and is
currently inactive as she noted she just
started getting involved in exercise again
She expressed that she really wants her
daughter to participate in sports. Angela
the mother of two children, one daughter
and one younger boy.

1. Megan.13-year-old i grade student is
3he eldest child of two. Past sport
participation has been dance, swimming
and tennis. She now solely participates if
‘basketball and considers it her main spor
At the time of the interview, she was
$laying basketball on two teams
competitively.

—_ =

2. SusanA 35-year-old married female is
currently a fulltime phlebotomist. As a
younger child she rode her bike to friend
houses and played outside. Other than tt
Susan admits she was a pretty lazy kid, 1
participating in any organized sports. She
noted that her younger years were the m
active and by high school she wasn't doi
anything activity. Currently does not
exercise. Susan was recently remarried ¢
is the mother of 3, two daughters and on
younger stepson.

2.Courtney.17-year-old 19 grade studen

who works part time at a local fast food
Srestaurant. She is the eldest child of threg.
"M ast sport participation has been dance,
"Bhsketball, cheerleading, track and field.
" She expressed the desire to continue
O 5rticipation in sports as a child but note
"ehmily finances got in the way. At the tim

of the interview, she was not involved in
290ly sports or exercise but did express th
Eshe had a desire to “do something to be
shape”.

D

L

11°}

at

3. Karin. A 32-year-old recently remarried
works fulltime at a university. Karin was
really active as a child; noted playing
competitive softball at the age of 10 and
received a full athletic scholarship for
softball. Expressed that she encourages
daughter to participate in everything that
she thinks she might want to do. Karin is
the mother of 1 daughter and at the time
the interview was 6 months pregnant
expecting her second child. Karin admittg
to not being involved in P/A but expresse
as soon as she had the baby she would
back on the softball field.

3. Stephaniel3-year-old i grade student
is a only child and just moved back with
her mom as she was out of state for the
few years living with her father. While
living with her father she was not
ysically active at all. After moving back
with her mother she has participated in a
umber of different sports (volleyball,
oftball, cheer, and track) and activities g
t the time of the interview was playing 0
E(j?he middle school girls basketball team.

nd

=]

pe

4. Michelle.A 34-year-old single female is
currently a part-time on air radio
personality. Very active as a younger chi
Currently admitted to not being very actiy
but knows she needs to. Noted that she
knows being active is very important for
her kids. Michelle is the mother of three
kids two daughters and one younger boy,

4. Missy.13-year-old i grade student is
he middle child of three. Past sport
iarticipation has been dance, and
asketball. At the time of the interview sh
as not involved in a competitive sport b
id participate in exercise classes and in
program called “girls on the move.” She
"went to that three times a week.

e
ut

Al a
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Table 3 (Cont'd)

5. Candice A 41-year-old married female
whose husband played division one

football. Candice is a fulltime school socia

worker.. Through her high school years
Candice patrticipated in basketball and
softball and noted that it wasn’t until
college when she stopped being active.
Candice is her daughters’ number one fa
an avid supporter of her daughter and
highly involved in sport participation.
Candice is the mother of two kids 1 boy
and one daughter.

5. Brittany. 15-year-old sk grade student
is the youngest child has one older broth
rittany is an extremely active girl; she

participates in volleyball, track, and
basketball. Brittany considers basketball
her main sport. At the time of the
interview, she was playing basketball

Tcompetitively on her high school team ar{d

an AAU travel team. Brittany is currently
being recruited by top division one-

basketball programs and is considered a
prospect.

as

top

6. Tamika.A 30-year-old single female is
currently a full-time customer service rep,
Currently says her boyfriend just brought

her a treadmill so she has been working PYf 4 hasketball. At the time of the interview

at home the pass couple weeks 3 or 4 tim
a week. Tamika also noted that at her jol

at work. Noted that she knows being actiy
is very important for all her girls but

financially just cannot afford for all of
them to be involved so currently none arg
Tamikais the mother of three daughters.

. X stress a strong desire to be participatin
she is constantly on her feet walking back J P pating

and fourth all day so feels she is very activ

\1%

6. Danielle.13-year-old i grade student
is the middle child of three. Past sport
articipation has been dance, cheerleadi

€Re was not involved in any sport but did

sgorts and physical activity.

e

in

7.Lindsey A 36-year-old single female is
currently a part-time patient care tech. W
not active as a child and is not currently
involved in any physical activity. Lindsey
is the mother of four kids, two daughters
and two sons.

FRas a part-time job. Laura participated in

7.Laura.17-year-old 4 grade student

basketball for one year when she was 1@
years old. Since then has not participate
any sports or physical activities. At the
time of the interview Laura was not activé
and participated in after school programs
and clubs that had to do with academics
i.e., book clubs.

1 in

A\1”4

8. Meredith.A 44-year-old married female.
Meredithis a fulltime Law Professor. As a
young child she was extremely active
participated and played softball through ¢
high school and volleyball as a young ch
throughout college. Admits to not doing
anything sense then. The most she said s
does is walk periodically. Meredith is the
mother of three girls.

Idhe is invited to Olympic development

8. Shalanel7-year-old 9 grade student
is the eldest child of three. As a child she
participated in a great number of sports,

w considered an elite soccer player as

rograms. At the time of the interview, sh
s playing travel soccer and had just
accepted a athletic scholarship to a divis

S

e

on

one program to continue to play soccer.
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Table 3 (Cont'd)

9. Shelia.A 33-year-old single female is
currently the owner and master stylist of
her own beauty shop. She was very actiy
as a child from riding bikes to playing
neighborhood games. In her early years
high school she was on the dance and cl
team. Her junior year she stopped to pur
a part time job. She currently exercises @
and off but try’s to participate in exercise
least 3 times a week. Admits she is
currently trying hot yogalramikais the
mother of three, two girls and one boy.

9. Melissa.13-year-old i grade student is
the middle child of three. Past sport
©articipation has been dance, cheerleadi

nd a short stint with track and field. At th
Plime of the interview she was on her
'Gfitidle schools basketball team. This wa
SnHEr first season playing basketball.

at

ng
e

U)

10. Cathy.A 52-year-old widow female
Cathy is a full time audit manager. Cathy,
noted herself as being extremely active 3

kid. She admits the benefits of exercise ang
says she currently works out at home 1-2

times a weeks but admits she should do
more and consistently stick to it. She saic
she starts then falls off for a while and ha
to get back into it. She also admitted she
felt her daughter was lacking in physical
activity and exercise. Cathy is the mothe
of one daughter.

10.Kristen.17-year-old i grade student
is an only child. Kristen was very active g
%%0ung child, did dance, jazz, and tap.
"Klso tried soccer and track around the ag
of 11. At the time of the interview Kristen
vas not involved in any sports or physicg
jactivity. Two weeks prior to the interview

and said she just didn’t like running.

[

5he tried track but quit after two practices

1S

je

1

D

11.Ruth.A 50-year-old single (divorced)
female. Ruth is an acting judge. Ruth wa
an active child until she was a teenager;
played basketball, softball, and ballet. Ru
stressed the benefits of her participating
exercise andurrently has a gym
membership and tries to workout at lest
four days a weeks but admits its often
tough because of her schedule. Ruth is t
mother of a set of triplet two girls and ong

11.Caly.16-year-old 18 grade student is
Sthe middle child of a set of triplets. In the
SE&st Caly has participated in tennis,
t oftball, and marching band. At the time
Mhe interview she was not participating in
any organized physical activities but is
highly involved in the Debutants, and pla

h

nY

L.

tennis every once in a while and monthly,
e

12.Lauren.A 35-year-old married female
Laurenworks in customer service for a ca
center fulltime. As a young child she was
extremely active with neighborhood
activities but has never participated in an
sports and has not consistently exercise
since immediately after the birth of her
daughter years ago. Lauren is the mothe
1 girl.

2.Honesty16-year-old 1 grade
tudent who works at a retail store part-
time. She was active as a small child but
now says she has other priorities to tend
Yand likes working to have her own mone
j Honesty is the eldest child of three. At th
time of the interview, she was not
" articipating in any organized sports but

Al

did say she tries to be active when she ¢
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Purpose 1: What values do African American motherand daughters place on sport and
physical activity?

The first research question examined the valuesenstand daughters placed on sport
and physical activity. To assess values placedgort and physical activity, both mothers and
daughters were asked about their perceived bereglitsregative outcomes from participation in
sport and physical activity. Three main themes geekfor daughters, namely, likes, benefits,
and importance, and two major were identified fatimers, specifically, benefits and
importance. This first section examines the coneptsthat contributed to the value of sport
and physical activity participation for the daugkte

Table 4. Daughters Values of Physical Activity &pmobrt

Likes Benefits Importance
Stay in Shape (2) Health Benefits (6) Yes! Very (6)
Fun (6) Something to do (3) Kind of...not really (5)
Social (3) Learn New things/life skills | No (1)

(4)
Keeps me motivated (2) Future opportunities (5) uFaibpportunities
Helps stay focused (2)

Likes. The first theme for value of physical activitgtead by daughters was labeled
“likes” physical activity and sport participatiowWhen participants were asked what if anything
do they like about participating in sports and péaisactivity, a few different subthemes
emerged, namely, social, fun, life skills, learngpprt skills, and staying in shape.

Sports and physical activity provided a “socialhue for meeting people and making
friends.

“It’s like a social triangle because | meet so mdifferent people” (Megan,
Daughter 1)

“Sports are really important when you're youngelike build relationships.”
(Honesty, Daughter 12)
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“I just really enjoy being with my teammates wherthbecome my friends”
(Shalane, Daughter 8)

Four daughters noted that “learning sports skillas a major attraction to sport and
physical activity participation.

“I learned a lot of things | didn’t know, like whdim sitting up with my uncles,
we are watching tv and they're all like oh they ta ball or whatever, and at the
time | didn’t know anything about it until | stadelaying sports like basketball.”
(Megan, Daughter 1)

“In cheerleading | got some new moves and | leahmd to be on beat and have
more rhythm” (Courtney, Daughter 2)

Benefits The second theme for value of physical activityeddby daughters was the
“benefits” gained from physical activity and spparticipation. When asked what are some of
the benefits of engaging in physical activity, sateaughters just plainly commented on how
much “fun” they had when participating in physieativity and sportsExample responses were,
“You're going to have fun in sports but if you rigdike the sport, then of course it's going to be
really, really fun!” Another daughter saitHaving fun is the best thing about playing spdrts.
Other subthemes identified, as benefits were sangetb do, health benefits, life skills, and the
chance for future opportunities.

Six out of the 12 daughters noted both health anceased body image and appearance
as a positive benefit of sport and physical agtipgrticipation

“When you're older to keep in shape, not get bifabrand have like a healthy
active lifestyle so you can live a long time.” (aDaughter 11)

“It seems like more people are getting obese nady you know like um, | just
feel like getting more obese now people are s@tbrcare more about their
weight. I'm starting to care more about my weigli€Cburtney, Daughter 2)

Six out of 12 daughters noted talked about acquiife skills that could be used outside

of sports as a benefit of of sport and physicalagtparticipation .
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“Sports keep me focused for school. | have to lygpoa grades in order to play.”
“Helps you learn to work with other people.” (Mal#g Daughter 9)
“Helps become a good leader” (Brittany, Daughter 5)

Five daughters noted that sport participation leitige possibility of college scholarships,
adding positive things on to one’s college appiargtand noting that by participating and
engaging in physical activity and sports when yarrgpuld lead to lifelong continued
participation.

“A lady was telling me how she ran track and thaiddor her whole college and
she been there for three years, so that would bleifahat happened to me.”
(Megan, Daughter 1)

“Keeps me motivated that | could have a good futygrittany, Daughter 5)

Perceived importance of physical activity. Another subtheme for value of sports and
physical activity for daughters was their actualcpesed importance of physical activity. When
asked “How important is physical activity and obdfo you, responses were categorized as
“very important” and “kind of (but not really).” ight out of the 12 daughters said that they felt
physical activity and sport participation is “vamgportant” and the other four noted it as “kind
of (but not really)”.

When the daughters noted the importance of spodghysical activity, they always
listed why. Those who did note that it was reafiyportant to them each stated why and each
reason seemed to be tied to their own image otlateseemed to make them better. Daughters
that noted it as very important stated reasons ascfoing on one’s application to get into
college, possibility of getting an athletic schelaps, and building relationships. Kristen stated,

“It is really important, if you don’t get enoughysical activity it will hurt your body weight”.
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Brittany stated, “Physical activity is really impant to me; school then sports, sometimes sports
then school”.

The daughters who noted sports and physical actgit'kind of” made the following
statements, Laura said, “It's just not that impotrta me. | mean it's good to do but | don’t think
| pay much attention to doing it”. Kristen said,filean it's important to me but it's not really
important to me. Like, | don’t know, it's importatd do physical activity, but | don’t really like
it so I don’t do it. So, | can’t say it's importattt me”. Melissa said, “Sports and exercise comes
after a lot of stuff. Like family, school, | dorknow, like friends, so | guess its not that
important to me”.

In summary, value for sport and physical activilgswelearly expressed by daughters in
their likes of participation through the sub categs of life skills, learning sport skills, stagin
in shape and the social aspects of participati@ugbters also noted health, something to do,
fun, learn new thingsl/life skills, and future opjmities as their perceived benefits. Finally,
most noted the importance of sport and physicaviacparticipation, but it was not equally
important to all of the girls.

Purpose 1: Values mothers place on sport and physilcactivity

Based on the interview comments, Mothers sub-thdareaeasuring the value of
physical activity and sport consisted tj penefits, and (2) importancéhe following section
examines the components that contributed to theevall sport and physical activity participation
for their daughters.

Table 5. Mothers Values

Importance Benefits
Very Important (8) Scholarships (5)
Not Important (4) Socialization (5)

Psychological (11)
Future opportunities (5)
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Table 5. (contd)

Physical/health benefits
Life skills outside sport (12)

Benefits Based on the interviews with the mothers, thelemes for “benefits” of sport
and physical activity participation for their datghare characterized as psychological benefits,
health benefits, life skills outside of sport, autial aspects.

During the interviews 11 out of the 12 motherselish number of psychological benefits
sport and physical activity participation brougbategories for the mothers perceived
psychological benefits included self-confidencéf-esteem, and mental toughness.

Several mothers talked about the value of devefpgreater self-confidence through
participation in sport and physical activity.

“Helps give people confidence in themselves” (MidheMother 4)

“l just want her to have a strong identity in whess, and not just people talking
about her like oh my gosh you're so beautiful ybawdd be a model. | want her
not to just be seen as beautiful but to be sestraisg and smart and athletic, you

know, all of those things” (Candice, Mother 5)

“Helps give people confidence as they participatsgorts and that give them a
sense of purpose or something to do” (Shelia, Mdhe

Mothers also valued the role that sport and physiciavity played in developing a
higher level of self-esteem
“| feel it’s really good for kids to have somethititey feel like they're good at.
And sports is one of those things.” (Meredith, MatB)
“I'm 32 years old and | still have body issues, dnese people used to pick on me
when | was heavier when | was younger. So, | redlye it into her about, you
can have—I mean we talk about diet, | talk aboetrghing with her because |

want to make sure that she’s empowered”
(Karin, Mother 3)
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“When you're athletic I'm saying it's not as haado through your life as far as
elementary, middle, high school...you know, that'st jwhat | see.”
(Shelia, Mother 9)
Building stronger character and mental strengttoogness was also a value gained
through sport participation. Mothers did not tabout this development as a result of engaging

in physical activity only.

“Sports builds really strong character, her hawimgeal with that and kind of
separate the personal from the athletic side” (€and/other 5)

“I just think sports help you mentally” (Karin, Magr 3)

A strong subtheme related to health benefits framigpating in physical activity or
sports. Ten out of the 12 mothers and noted haalthincreased body image and appearance as a
positive outcome of sport and physical activitytiggpation

“Especially being black and all you hear is [slohgs [illnesses] that we could
get, you know, but being healthy exercising is stbing that is good” (Tamika,
Mother 6)

“I'm looking for the positive benefits, I'm not Iéang for the next Michael Jordan
necessarily. And it may lead to that, they mayagstholarship behind that, and if
they do, that’s fine. But that's not necessarilyatvhim looking for. Again, I'm
looking at the overall health benefits behind (Karin, Mother 3)

“There is a lot of kids overweight, you know whahéan, and that could lead to
all kinds of problems such as heart problems, desy@nd | think being active
could help prevent that.” (Lindsey, Mother 7)

“She’s getting ready to go to high school, likenbkv that weight is part of your
image, and people can pick on you. | was heavier@sld so | am adamant
about her not having body issues.” (Karin, Mother 3

“I don’t think that a child should have a sedenti#fieystyle, because they should
remain active, | mean again, you—the body, goodatse you know. Any
qualified medical source says the body needs esestqiCathy, Mother 10)

These responses clearly showed how strongly mofieeceived health and appearance

benefits to be for their daughters engaging in gay®ctivity.
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Another strong subtheme relating to benefits, priegseby mothers, was the acquiring of
life skills outside of sport. Every mother interwied commented about the life skill benefits that
sport participation brings. These included categgosuch as building character, acquiring
leadership skills, helping to stay focused, teankwand helping maintain good grades. A few
selected quotes from mothers are presented below.

“Keeps them focused on school work because sh¢ glay, if she doesn’t get
the grades. So her grades are excellent. She 88 égpa) because she knows if

you have academic problems, she can't play.” (Miéngtflother 8)

“I have seen leadership out of her that you knaéknk she’s learned from being
on the court, and just being an athlete.” (Angklather 1)

“She’s been put in situations where she’s had &y pnm—Ilike she played on a
team where it was all white, so she’s had to playlaze the only minority and be
like the outsider, where she unfortunately camanic took others people spots.
So, I think she learned a lot from that.” (Candigither 5)

Another subtheme from benefits of sports and playsictivity participation was future
opportunities for college scholarships and lifelgragticipation. Five mothers noted sport
participation brings the possibility of scholarshipdding positive things on to one’s college
application, and noting that participating and egigg in physical activity and sports when
younger could lead to lifelong continued participat

“A lot of times when they go off to college, thgseople who are looking at
whether or not to accept your child in college wanbok at what else did this

child do besides grades and academics.” (Susarhevia)

“ She’s helping me, ‘cause if you're good, then yetiayscholarship, | don’t gotta
worry about money for college.” (Karin, Mother 3)

“I'm always saying Girl we gotta keep this up! Ygatta keep up the good

grades, you gotta keep working hard and pushingsgiiuto do better in
basketball. We need help paying for college!” (Alag&lother 1)
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“When my daughter played basketball it was probblelyeficial because she
could have gotten a scholarship and things likg th& she didn’t want to pursue
it ‘cause she didn't like the sport.” (Lindsey, Met 7)
The last subtheme found in benefits from physictl/ay from mothers was social
benefits. When mothers were asked what benefitsgheceived from physical activity
participation from their daughters, some notedadygortunity to meet and make new friends as

well as hangout with existing friends.

“It really helped her like meet people and haverfds, kind of instantly, as
opposed to, just being the new girl on the first.déarin, Mother 3)

“I like that sports has you getting out there arpasing yourself to new things”
(Angels, Mother 1)

Importance. The last main theme found from mothers relatedcataeswas the mothers
perceived importance attached to their daughteigagement in physical activity and sport
participation. Eight mothers noted it was very artpnt for their daughter to engage in physical
activity and sport. Surprisingly, four motherscsdiwas not important.

In summary, mother’s value was established in@axpd the benefits they feel their
daughter acquires from participation in physicdivaty and sport and how important they
perceive participation is for their daughter. Nis provided a long list of valued benefits their
daughters received through participation in spod physical activity. The main benefits
included life skills outside of sports, psycholadibenefits, physical and health benefits,
opportunities for college scholarships, and sacaion with friends. Most mothers perceived
participation in sport and physical activity aswanportant.

Purpose 1. Negative Outcomes of Participation in@rt and Physical Activity
It was clear that value was found in physical afgtiand sport engagement from the

number of benefits and level of importance esthblisby both mothers and daughters. However,
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in order to thoroughly explore value one cannot @xamine the likes, benefits, and importance
of something, but perceived costs and/or percemtidrarriers or negative outcomes should also
be explored.

Based on the mothers’ comments, cost for sporfpaydical activity is characterized by
(a) resources, (b) time, (c) mean parents and p@Brmjuries, and (e) racial issues. The
daughters’ subthemes for perceived costs wereegaurces, (b) negative feedback, (c) physical
aspects, (d) social aspects, and (e) discouragutgrs (See table 6).

Table 6. Negative Outcomes

Mothers Daughters

Resources (5) Resources (5)

Mean parents/peers (3) Negative feedback (4)
Racial issues (3) Social Issues (4)

Injuries (3) Future opportunities (5)
Time (6) Discouraging factors (4)
None (4) Life skills outside sport (12)

Resources A subtheme related to perceived cost assocwithdsport and physical
activity participation was resources. The two magsources mentioned by the mothers were
transportation and financial difficulty. Four metls made note of financial difficulty and three
cited transportation issues resulting from beisingle parent household. Thus, at times taking
their child to and from practice was difficult.

“Money back then was our issue like | did push hex ot of different things
and, you know, she would start doing somethingtaed you know we got to a
place where we can’t pay for this anymore becaaseething else takes priority
over that...so | think there might have been some tfmegative influence on
her to not follow through with things she was inxed in because | would always
have to take her out of it.” (Susan, Mother 2)

It should be noted that following that statemerd shmediately said, “Wow, that's a

thought”. Then paused for a minute and said, “ koow | have never thought about it in that
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way. | really had a negative influence on my ddagh participation”. Promptly following the
interview this mother went and found her daughter jast hugged her and apologized to her.

“It's kind of like okay oh we have these bills wetdo take of. We're going to
need hot water, so do we need basketball or harveaid hot water is going to
always win.” (Michelle, Mother 4)

“Right now none of my girls are doing any sporghtinow. You know when it
was time for basketball season my money wasn’t agld you didn’t just want to
pay for one and not be able to pay for the othes@and you know what | mean.
Therefore, they weren’t able to participate in thatanted them to get into
basketball but | wasn't able to save my money acahlt pay for one, so we
weren’t able to do.” (Tamika, Mother 6)

It was evident that transportation and a lack thieneas an issue as well, as seen in the
statements below.
“Transportation issues sometimes because I'm oméyperson(single mom)ou
know what | mean. So if I'm trying to pick up froover here and | have to find
out who is going to pick her up and who’s goingdake her, so that is really
hard.” (Michelle, Mother 4)
“Sometimes | don’'t want to drive or | don’t wantdet up and drive them. One of
my daughters is a cheerleader, and at times heéeliyour not going to practice
today. | say things like I'm tired of this whenakeerleading going to be over. |
usually end up taking them because | know it's glmodhem even though |
complain, but at times it's tough.” (Shelia, Mottggr
Time. Another subtheme cited by six mothers was the tegeirements for
participating. Mothers noted time as being a peviissue when it came to the amount of time
required to transport their daughters to and froacfices as well as games. Additionally,
mothers whose daughters were highly involved irrtspwoted that their daughters did not have
an adequate amount of time to spend with frienad,semetimes struggled meeting homework
demands.
“ Sometimes she will be wanting to hang with frieradg] she can’t because she

has to practice or she might have a game, or sgketmiant to go stay the night
here and | tell her nope, can'’t, ‘cause you gotéefce, you got a game and
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she’ll be like *sigh* uh what if | just quit, oran | just not go? Or can |, you
know...” (Angela, Mother 1)

“The hugest challenge that | deal with is just, tner, schoolwork. You know,
making sure that her grades stay high, where | wyem to be. While also
allowing her to participate in these things, yowkn Like for her school,
specifically, um, there’s an A and a B team, anelsbn the B team. Her practice
doesn’t start until 5:15pm and it's not over uftil5pm, so we don’t get home
until like eight, ‘cause we’re a school of choise,we’re out of district so we
drive to school. So it's really a lot. So, when get home, sometimes we’re not
really getting to bed until like ten, if she halotof homework, which | don’t
like.” (Karin, Mother 3)

“She’ll end up staying up ‘til two clock in the mong without me knowing
because she had to finish some work. And then shally tired the next day and
then has to do it all over again. School, pracizanes so, not getting to bed, so
you know...her time and her schoolwork. But she'l géitting straight A’s so |
mean, its, its stress. She has a lot of stress i?bAlso | don’t think she has time
to eat like she should so that’s more stress” (Miéne Mother 8)

Perceived negative feedbacKkt was made clear that mothers perceived the negati
feedback that their daughter received from botlemigrand peers as a cost related to physical
activity and sport participation.

“Like it's kind of like a negativity that comes bdatowards her from the other
kids and parents.” (Angela, Mother 1)

“Being good at something, you know she works relaflyd at it and people don’t
always look at it, they just think she is talenteull get jealous and say mean
things...There are just a lot of politics as my daeghas gotten better and older
so you have to be careful with that.”

(Meredith, Mother 8)

“She’s always played up in everything that she’sejso you know she’s got
parents that are being, she’s got kids that amgb®iean. And that’s kind of
tough.” (Candice, Mother 5)
Three mothers noted injury as a potential or a inegaonsequence of sport and physical
activity participation.
“A lot of female injuries scare me sometimes, beeathey’'re not trained, and

they're muscle development isn’t—like with the wb@CL injury and stuff like
that...” (Candice, Mother 5)
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“So much stuff that I'm learning, and | wish thatduld have known that when
she was younger, because we have so many girlgahddwn with those injuries.
So, | get nervous sometimes.” (Karin, Mother 3)

Race.Although a majority of mothers did not mention asue of race, three mothers
cited racial issues as being a barrier and wedepth. One mother whose daughter plays soccer
at an elite level described her experience as aena a sport predominately played by
Caucasians.

“I think one of the things that has been more ohallenge in the area we live are
the racial issues that arise in terms of beingaalblthlete. They have to have so
many white players, you know, so you kind of rutoithis issue of only so many
black players no matter what. | don’t care howdyteey are, only so many are
going to be on the team cause they need to havgtarenof kids, you know. |
think that has probably been the most frustratimiggt to me.” (Meredith, Mother
8)

The other two mothers who cited race as an isstleeindaughters’ participation just
simply noted their daughters’ experiencéMy daughter has experienced some racism in sports
and that is hard for me as a mother to accepttarsometimes | find myself jumping to
conclusions of racism because of a past experieAoether when asked about any barriers
with her daughter participating in sport whose ddegplays elite soccer a port dominated by
whites just simply noted “The racial piece is, ig mind, most frustrating, by far”.

Daughter's Negative outcomesThe daughters’ subthemes for perceived costs vegre (
resources, (b) negative feedback, (c) discourafgicigrs, (d) physical aspects, and (e) social
aspects (See Figure 5).

ResourcesLike the mothers, a subtheme noted by the daugregesding perceived

costs related to sport and physical activity pgréiton was limited resources. Subthemes that
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emerged were time, no transportation, and lackafey. Limited resources seemed to prevent,

limit, or eliminate their participation.
“The only negative thing about sports to why | didio it is because | knew
every time | got into a sport it would be over st@mtause my mom wasn’t going
to be able to afford it and have to take me out. wNwoy mom has more money
and you know. So my little sister is really focusedthe sports and | just didn’t
have access to money and now | just really doréhevant to try anymore.”
(Courtney, Daughter 2)

“| stopped playing sports and then | started getjiribs and just stuff | just really
didn’t have time for it and | wanted to make moriéilonesty, Daughter 12)

Negative feedbackAnother subtheme noted by four daughters as aofgstrticipation
was negative feedback that the daughters were @igentheir parents, teammates, and boys.
“My dad says that when | play bad games, he usedydhat | sucked and that |
couldn’t play and | was horrible and stuff like...Ight as well just stop and just

dance instead ‘cause that's what I'm good at” (Med2aughter 1)

“Boys would tell me that I'm not good at [sportg] kmight as well just stop. So
then | would like give up or | would get mad. ” (Mesa, Daughter 9)

“A couple weeks ago | got mad because all thess hag come to my basketball
game to see me play and | got really nervous gotalyled horrible and so then all
of them started talking about me and | kind of &k | wanted to quit but then |
just kept going.” (Missy, Daughter 4)

Discouraging factors.Another subtheme found from daughters was labakmbdraging
factors as girls specifically noted as racism awt lof confidence. Three girls noted
experiencing racism either from being treated d#fely as a player or from being made fun of
from racial jokes. Four girls also noted that &latconfidence sometimes discouraged them
from participating at times.

“Like when | played for the Candy Canes (baskettegm), um, | got sat on the
bench, um like, at least 3 or 4 times for like unree quarters like | wouldn’t play

like a whole half and | would think it was becaw$eny color.” (Megan,
Daughter 1)
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When asked why she felt it was racism she gaveesg@onse, “| was the only one that
had to sit out for that long and | was the only tmeg was Black on the team ...".

“l used to play on like all white teams and | whs bnly black person and they'd
kind of make jokes about it.” (Brittany, Daughtgr 5

“I didn’t know how to play basketball so | didn’tamt to” (Melissa, Daughter 9)

Injuries. Another subtheme noted by six daughters was pHyssgeects such as fear of
injuries, not liking training or practices, and lgitired. Girls made comments such as, “l don’t
like that | have to run all the time” or “I trigdack one time, (laughing) and for like two days,
and | didn’t like it, ‘cause we just run aroundaincles.” Injuries were also mentioned as a cost
as one daughter just simply noted, “I don’'t wanplay sports because | don’t want to get hurt”.

Four daughters noted that the loss of friendshspsell as team “drama” and “gossip”
were costs with being physically active and pagsting in sports.

“Sometimes | lose friends, because they don’t istded how important
basketball is to me, and how I'm always gone.” {{&any, Daughter 5)

“l used to cheerlead and we used be up at Gramgelr saw all my other friends.
| used to hate | had to be there cheerleading. Bechwanted to be with my
friends.” (Megan, Daughter 1)

“A lot of drama like gossiping, and people juskialy about people behind their
back, just bad.” (Courtney, Daughter 2)

In summary, it is clear from statements made ki bwothers and daughters that there
are some negative aspects and possible outcomesmngaging in physical activity. The
negative aspects ranged from a lack of resouraesm, injuries, negative feedback, time
constraints, physical aspects, and social isstislould also be noted that four mothers did note
that they perceived no cost or negative outcomeslation to physical activity and sports

participation.
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Purpose 2: Daughters’ perceived parental influencésupport/negative, encouragement/
discouragement) for sport and/or physical activityparticipation.

The second research question examined daughtecgiped parental influence for their
sport and physical activity participation. This gtien examined how the daughters perceived
their mothers’ expectations and influence, howekjgectations impact their socialization and
participation in sports and physical activity. Aysb of transcripts revealed two main themes,
namely, mothers’ expectations and perceptions dhere support. Each main theme had a
number of subthemes that will be discussed inaHeviing text (See Table 7).

Table 7. Daughters’ perceived parental influenaubhters’ perceived parental influence

Perceptions of Mothers’ Support Mothers Expectatios
Talks about sports (4) Try different things (4)
Encourages me to be active (9) None (2)
None Not Quit (3)

Give 100% (5)

Do their best (4)

When daughters were asked if they think their neosmects anything from them in terms
of physical activity and sport participation, fisabthemes were found. Three daughters
mentioned not quit, five said give 100%, four daegh said try different things, six daughters
perceived expectations of excellence, and four kg had no expectations). It should be noted
the next four subthemes seemed to stress effert fiot quit, give 100%, try different things,
none).

Not quit. A clear subtheme mentioned by daughters’ wasim quit”, daughters made
it clear that, if participating, they were not alled to be a quitter, making statements such as,
“she expects me not to be a quitter” or “to just quait’, and another noted to “go through the
season without quitting”.

Several daughters spoke specifically about thethers’ expectation that they would

always give 100% or great effort.
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“She expects me to give 100% in anything that I'nmglé (Shalane, Daughter
8)

“She just wants me to try hard. It doesn’t mattédase a game, or um, just
anything. She just wants me to try hard.” (Megaaughter 1)

“Put some effort in it. Like if | choose to do litut other than that | don’t know. |
don’t think that she—and do my best.” (Missy, Daiggl#)

Other daughters described their mothers encouragi@mée active and to try new sports

and activities.

“I think she expects me to be active. Like goingsale and stuff, and like
walking around the neighborhood probably, or sometkevery day.” (Melissa,
Daughter 9)

“Right now she just wants me to do every sport tlzain, ‘cause she wants me to
find a sport | really like and stick to it.” (Steqie, Daughter 3)

Two daughters explained that they felt their motied no expectations for their

participation in physical activity or sport parpeition. One noted, “I would say on a scale from

one to ten, probably about a three as she doegmeice much from me in terms of physical

activity and sports”. The other said “I really dottiink she has any expectations for me.”

Expectations.Daughters were asked if they think their mom exp#uem to excel, or be

really good or successful in sport. Six daughtard ges, four said no, and two said they did not

really know. Each daughter seemed to have herdsfinition or interpretation of the word

“excel/success”. Daughters’ explanations as to thikry felt as though their moms expected

them to excel or be successful are presented bstbnting with those who said yes then those

who said no.

“Yes because, colleges send me letters so, sheogeexcited bouncing off the
wall and I'm like mom I'm just a sophomore.” (Batty, Daughter 5)

“Yes cause I'm getting like better at it, I'm getyi better at basketball. I'm getting
way better to the point where | feel like now | aross between my legs or go
behind my back or dribble with my left hand. ’'mryeambidextrous in
basketball.” (Megan, Daughter 1)
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“Yes because every time | played a sport she walndys like, she, it's
constructive criticism, like she would always bealved and tell me what | need
to do or what she thinks | need to do every timpiay the sport.” (Courtney,
Daughter 2)

“No, not in sports. | think she thinks it's importanat | exercise because she
always is getting on me about what | eat and shuff,| don’t think she cares
about me excelling in sports. She would just waettando a good job.” (Kristen,
Daughter 10)

“I think she’ll be proud any way, whether I just tgocollege or whether [I'm] an
athlete in college.” (Brittany, Daughter 5)

“No because we don’t take it that seriously. Like just an activity, like to play
and have fun and stuff.” (Melissa, Daughter 9)

The subtheme dPerceived expectations of excellere@teresting as the daughters’
who responded “yes” seem to have a lot of skijpatential to be really good in sport.

Daughters’ rationale for why they felt this way sesl to be based on their potential, skill, or the
fact that they had already been recruited at &@a kelvel. Whereas others who responded yes
gave explanations of why they felt their mom expddhem to excel such as, cheers me on, give
me feedback, is involved, and made me sign ugdired as though half of the respondents who
perceived their mom expected them to excel gavéaeapons because they felt their moms
thought they could be successful whereas others ggplanations that fall more along

supportive measures.

In summary, the majority of daughters noted thairtmothers’ expectations for them in
physical activity and sport were heavily based tforeexcept when specifically asked if they
thought their mom expected them to excel in sp@régighters noted that if they were involved
they were expected to try their best, not quit, give 100% Perception of mothers’ Support.

The next subtheme explored how daughters percearernothers’ support for them to

participate and engage in physical activity andtsfgde daughters were asked questions
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regarding how/if their mom ever encourages or disages them in physical activity and sport
participation. Lastly, daughters were asked abmeit €xperiences and if they engage in physical
activity or sports with their mothers. Subthemasperceptions of mothers support were
encouragement and role modeling.

Encouragement.When asked does your mom encourage you to be &twe of the 12
participants said yes and stated reasons why. daughters said “no.” One simply stated “no,
not really,” and the other who said “no” statédp not really, | started playing sports because |
wanted to”.

Daughters were asked if their mothers ever talegtiem about sports and what words or
actions they feel their mom gives that has an arfae on them in regard to sports and physical
activity engagement. Based on the interview comsjenothers’ words of encouragement and
support were shown by encouraging words and shaasgsport stories and experiences.

“She tells me like | have an option, like | donave to do them, but the benefits
of them...” (Stephanie, Daughter 3)

“| played basketball for the first time this pastay and | thought it would be like
easier to learn, but it wasn’t. So, then | dide‘alty want to do it anymore, but my
mom like encouraged me to stay in it and stuff. Ahd told me that she didn’t
care if | quit, but she would be disappointed beeaghe wanted me to finish
something that | started. | ended up not quittirfiylelissa, Daughter 9)

“She tells me stories about when she used to plasts then she tells me what
sports she did, and talks about those.” (Brittddgrighter 5)

Daughters were asked if they workout together withr moms. Based on the interview
comments, three daughters said yes, four saidnbfie noted that they used to or sometimes
do.

Yes

“Usually we go to the gym and workout togetheriia summer. And a lot during
the summer, we'll run together around the neighboda And sometimes well go
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to, not the gym where you work out, but the gym rehgu can play basketball.
She can help me with my basketball.” (Danielleugtaer 6)

“Yes we do. | know a lot of people don’t do anytipivith their moms, so I'm
thankful that my mom, even though she’s a little @ushape, she’ll still get out
there and play with me pretty often.” (Brittany, Ugater 5)

Used to/sometimes
“We used to go to the Y a long time ago togethaet,dhe stopped doing it a long
time ago.” (Honesty, Daughter 11)

“I think 1 got older, and | don’t really go out viitmy mom anymore to do much.”
(Courtney, Daughter 2)

“Sometimes not really. Sometime like she’ll exeecid do the video. We’'ll do it
together but not a lot.” (Kristen, Daughter 10)

In summary, daughters’ perceptions of their motrerpport seemed to be positive. The
majority of daughters recalled positive experieraad felt nothing but support to participate in
physical activity and encouragement while engagqghisical activity and sport participation.
Girls recalled times when their mothers encouragecth to get out of the house, go try new
things, and stressed benefits of engaging in phlaitivity. A number of daughters also thought
mothers showed they were supportive by talking abieir own past sport experiences and
attending games.

Purpose 3: What are the mothers perceived influenseon their daughters’ participation in
sport and/or physical activity participation?

The third research question examined mothers’ émite on their daughters’ physical
activity and sport participation. Analysis of tranpts revealed three main themes, namely, (a)
gender differences, (b) mothers’ expectations ahdhpthers’ role. Each main theme had a
number of subthemes that will be discussed below.

Gender Differences The first main theme for research question thregesler

differencegpresented below in table 8. Mothers were ask#tky thought there were any
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differences between girls and boys in physicalvégtand sport. Nine mothers said yes and

three said no. Responses are presented below.

Table 8. Gender Differences

No Yes
Equally Important (3) Schools place higher emphg®is
Girls can do what boys can do (2) Boys are puslaed ()

Boys are more interested in sports(4)

Higher expectation for boys (7)

Girls not as valued (3)

Boys are more competitive (2)

“I think physical activity is more important for ge...If my daughter chose that
she just wanted to get straight A’s in school rigbiv, | would be okay with that,

if she wanted to quit anything. But if he (her seaid that to me we would have a
problem...if my son said, | don’t wanna do nothingydt want to get straight A’s
like my sister, | would be mad and wouldn’t let hiHe’s a boy, he has to do
something. He’s not just going to sit around andblag” (Angela, Mother 1)

“1 think that people definitely push boys a lot hadathletically, and in like team
sports, you know, football and stuff think that’s just the sexist attitude or
mentality, like a girl can’t be as good as a bayttey won’t push them as
hard.... | definitely feel like they do. | push girhs hard as they push

boys” (Lindsey, Mother 7)

“I'm going to push my son to do everything. | wduntn to box, play football, play
basketball, all that. My girls not so much.

When asked why, the mother said honestly, “I denaw, he is a boy.”
(Michelle, Mother 4)

“I think that society expects boys to participatesports. But girls, uhh you can if
you want to, you know, for girls. But for boys, yhe expected to be on the
basketball team, they're expected to play footlzadt they're expected to be
good at it. Girls, not so much.” (Candaice, Mot&gr

When mothers were asked why they thought there gemder differences in sports

expectations, responses ranged from a lack ofdudpportunities to being perceived as a

lesbian.

“I think sometimes what’s the point of me pushirgg to do this (sport) if you
know, you can play when you’re in college and atitat you don’t have nothing
else for you to do. You need to focus on sometbisg... It seems like it's more
opportunities for males than it is for females.’aflty, Mother 10)
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“You know I find that as far as like girls in spgrthey’re not always as valued—
that the sports aren’t always as valued as thefoatgoys in sports so like those
opportunities aren’t there.....So it’s like, my dateghs having to go to her
athletic director and say like you know I’'m notiieiag, you know we don’t get
the same amount of time as the boys do. So, yowkwe’'ve had to fight for her
to get equal rights.” (Candice, Mother 5)

“I think, 1 want to believe that they both have g@me opportunities. But | think
they don’t. | don't. | think, uh, sports wise heeffson) would have a better
opportunity making it in life than my daughter wdwals far as sports wise. Now,
uh, school and stuff | feel like my daughter wohilable to have a better
opportunity in life doing that, so yeah, | woulél{ had to push, if hadto, then
yeah | would push him differently than | do my dhteg. Just because, that’s just
how I think.” (Michelle, Mother 4)

“I think that there is a lot of negativity and sermonnotations that are put on
girls that aren’t put on boys, and if you are a bag you are an athlete then
you’re manly, you know. And if you're a girl andyoe an athlete then you're
manly. You know, and | just think that that's cra¥yhy can’t you just be
feminine and just be a really good athlete.” (KaNtother 3)

| then asked Karin if she felt that still exist &gdand she answered...

“Definitely! Definitely, | mean, | even feel sliglytself-conscious. | still play
sports, | play co-ed and | feel like when | wear bayndana, my Oakley’s and |
have on my softball gear, um people don't realbklat me as a girly girl, they
look at me as more like a player. So, it's evensgaf you're a good player, you
know, so that's—I'm a little self-conscious abouyself in that. You know, | feel
like people might kind of look at me like | migh¢ lgay when | play” ... | think
that there’s a lot of bad stigma associated witmeo athletes, like um, society
kind of says that you're a tom boy, or you're notygenough if you're an athlete.
| think that a lot of people kind of push this baation.... And I think that it's
even worse now than when | was growing up, becatrss | was growing up,
um, the gay and lesbian lifestyle was kind of likal hush hush. You could be a
tom boy and people didn’t assume anything. If yauena great athlete people
might call you a tom boy, but they just didn’t nesarily say you were gay unless
you acted and dressed like a boy in school. | titidiscourages girls from
becoming serious competitors.” (Karin, Mother 3)

Three mothers responded “no” to there being arfgréihces between girls and boys in
physical activity and sport. The three mothers whiol no there is no difference in boys and girls

participation focused on “importance” and “skilllhey said no to the questions but their
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responses were “no, there is not a differencs,egually important for girls as it is boys” and
the other mom said “no, | do not see a differerecgids can do what boys can do”

The majority of mothers thought there was a difieeein boys and girls sport
participation, but the majority of the differencante from societal standards, of pushing,
encouraging, and expecting more from boys. Two erstdid admit that they place higher
expectations on their sons to be involved in spamts would push and encourage them more
than their daughters. Mothers also mentioned tilst@ye often less valued in sport participation
compared to boys and two mothers indicated theilplessegative stereotypes such as being a
tomboy or being considered a lesbian or gay thaldcoome from being a competitive athlete.

Mothers Expectations. The second main theme for research question thidethers
expectationsMothers were asked to describe the expectatianshave for their daughter with
respect to physical activity and sport. Nine maghested they expect their child to “give their
best,” seven moms said they expect their daugbteot give up, two mothers noted they have
no expectations, and to just be active was noteshmgnothers. Responses are presented below

“1 tell her that all the time. You're not going tetgon this team and have to do
anything; you're going to do it to the best of yaiility. As long as | know that
you're doing it to the best of your ability, yourdbhave to be an all-star, you
don’t have to be the best player on the team, buthave to be giving everything
that you have, or you can sit down somewhere. $hast how | feel about it.”
(Karin, Mother 3)

“My expectation is, whatever they chose to do, junake sure you always put
your best foot forward. Don’t half step, that’s kdisk, that's my only

expectations of them.” (Shelia, Mother 9)

“If you're going to do something, do it right. Ddrde half about doing it. And
that’s pretty much [it].” (Ruth, Mother 11)

“If you going to do something, follow through wiith Don’t give up, don’t quit.

Once you're in it you're in it. And if you know yadon't like it, that’s too bad
you're going finish it.” (Susan, Mother 2)
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“I don’t. | mean | don’t expect her to play any spd have never pushed my child
to, you know, you need to be, well that's not truexpect my children to do
something or some type of extracurricular actiwtyile they are in school. So
whether it's in sports or whether it's in the draahab or whether it's whatever it
is. | expect them to be doing something. | woulef@rthem to be doing
something other than just going to school and cgrhimme than you know
hanging with friends.” (Lauren, Mother 12)

“If it was something that she wanted to do, | wouddt | actually had to push her
to be active. So, since it wasn’t that importaniéo, it wasn’t to me.” (Lindsey,
Mother 7)

“Well | expect her to get exercise for her physicaalth. And just for her mental
health too. So | don’t push her because | thinksptally she’s pretty healthy
weight-wise and pretty agile, she can move arougdess | don’t see a real
detriment to physical health so | don't really putsthat much. But | do enforce
getting up and moving around and being active. $aate is to just kind of look
at her physically and need to get moving and doetbimg.” (Cathy, Mother 10)

In summary, it was clear that parents’ had expiectdor their daughters’ engagement in
physical activity and sport. The majority of mothexpected their daughters to engage in
physical activity and sports. Mothers clearly engbed effort in their expectations mentioning
subthemes such as do not quit/follow though, dgnegrtbest, and just be active. No mother
mentioned they expect skill or talent or for theughter to excel in a sport.

Mother’s Role. The third main theme for research question thrédother’'s Role
Mothers were asked to describe their role in ttairghters’ physical activity and sport
participation. Subthemes found were providing enagement (in various ways to be discussed),
lead by example, and provide resources such argpeguipment and sport lessons. Responses
are presented below.

“You know I'm not good at dribbling no ball, and ning to a hoop at the same
time but | want her to know that I'm there, like atbver you choose to do, | got
your back. Whether 1 like it or not, you know I'tnere.” (Karin, Mother 2)

“I tell her to go out an do/try a lot of things..always tell her she can, she

complains all the time... You always tell me to gosdmnething!” (Sheila,
Mother 9)
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“I think that you should push a little bit, and riotthe point where you're
stressing your kids out, but just enough to séeey will rise to the occasion.”
(Meredith, Mother 8)

Two mothers described how they provide emotionppsut for their daughters.

“Emotionally I'm there to listen and kind of thesupnd the downs and the cries
and the frustrations, and so I'm really there fer for the emotional piece.”
(Meredith, Mother 8)

“ Support, um emotionally, physically, and just kiofduhh, and be there for her.
You know, as much as | can, financially, but realhgotionally for her. You
know like her dad, her dad is an athlete so thethdghysical stuff, and |
probably need to get better at it. I've kind ofeal off the physical piece.”
(Candice, Mother 4)

Mothers also noted the importance of their beingl@ model for their daughters.

“As a parent | am supposed to uh make sure thatdedimg a good example
myself, that’s why I joined the gym. Because kielzrh by example, so uh my
role as far as, if we're talking about physical\aty is to set a good example by
also being physically active myself, and leadingelsgmple. | think that’'s what
my role is as a parent. You know you can talk,ymut know actions speak louder
than words. “ (Ruth, Mother 11)

“l used to believe it was being a role model imtgsrof actually being active
myself and when they were young it was.” (Susanthdio2)

“I am really trying to become a better role modw®lhoth of my daughters. It's
hard to say go exercise when | won’t do it mysglghelia, Mother 9)

Several mothers talked about the need to provisieurees for their daughters to

participate in sport or physical activity.

“I give her everything that | can to make her sssfal. So, when she started
playing volleyball, | immediately bought her a wjball so she could go—and
we’d go outside and we’d set. I'd help her set,H&lp with her serve, and we
went to the playground and we played. There wasntlleyball net, but we
played like the swings were the net, and to hetddwan to get the ball over and
everything”. (Karin, Mother 3)
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“You know | believe | have the same responsibiliy her physical activity as |
do for her academic development, spiritual develepnmow.” (Cathy, Mother
10)

“I make myself accessible and available, you knatvatever | have to do you
know | try to make it happen. | have never toldnthevell, no you can'’t play that
or you can't participate in that because | doniththe money. | try to make it
happen.” (Michelle, Mother 4)

In summary, it was clear that parents believed thehaviors play a role in their
daughters’ participation in physical activity anqmbg. Mothers believed their role was to provide
words of encouragement and emotional support. Mstlaéso believed it was important to lead
by example and be a role model by engaging in ph/sictivity themselves. Lastly, parents
believed they are to provide financial support glanth providing transportation to and from
practices, and lastly, providing daughters withrieeded equipment to engage in their sport

activities.

Purpose 4: Sport/Physical Activities Considered tbe Culturally Appropriate/Appealing
by Mothers and Daughters

The final research question was intended to examivether or not African American
mothers and daughters perceived any sports andcphgstivities to be more culturally

appealing, and if they do, to describe exampldbedge activities and provide explanations as to

why.

Table 9. Cultural Appropriate/Appealing ActivitiBs Mothers and Daughters
Mothers Daughters
Influence of Stereotypes Appropriate/Appealing
Black Sports Vs. White Sports Not Appropriate/Appea
Appealing Characteristics Characteristics

Mothers’ Perceptions of Culturally Appropriate Acti vities
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Influence of stereotypes.Findings revealed that a major factor influenqiegceptions
of appealing activities in mothers’ views were audd stereotypes and acceptance. Ten mothers
mentioned stereotypes. It was found that thereantain sports that are seen as “white sports”,
such as swimming, hockey, lacrosse, tennis, goticer, and archery. A number of quotes were
found related to this question. Below are a few.
“l do think that there are certain sports that temdttract certain people, attract
majority of the community. Tennis, golf, swimmiraychery seem to be sports
you don’t see a lot of us (Blacks) in.” (Shelia, tder 9)
“Swimming, | don’t know too many black people tltah swim.(laughter) So |
mean, | was just like dang okay, you look backanryfamily and like, can you
swim? No. Can you swim? No. Can you swim? No. Ol hgiess there’s not
too many black folks that can swim.” (Michelle, Met 4)
Sports that mothers noted as being seen as &lads people play were track (10),
basketball (11), volleyball (5), and football (8) number of quotes were found related to sports

Black people play. Below are a few.

“Well probably the stereotype track, basketball) ¥oow that you would feel
more comfortable with” (Tamika, Mother 6)

“Without a doubt there are certain things we (Blaeks going to play.

Basketball you know, in terms of African Americaause it's in our community.

It's in our parents, our siblings and it's somethime’ve always understood we’re

better at it than most. | think the NBA is judiedling thing of that.” (Michelle,

Mother 4)

It should also be noted that although mothers dadahthat stereotypes do play a role, a

few mothers did note they do not think they sharlthey do not let it affect them. For example,
one mother said, “I mean of course there’s stepastybut | don’t let society dictate how | feel

about it.” Another mother said, “Does society hatereotypes? Yeah, they do. | don't fall into

that—they think uh-black boys, basketball is fa tlack boys, or swimming is for white boys.
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Golf is for Whites, | don't fall into that. | thinkh Tiger Woods showed us, you know, you
understand that, no.”

Characteristics. When respondents were asked why they felt cerfanswere White
sports and certain sports were Black sports, cltexiatics came out such as financial (being too
expensive), things that were not common in the B@mmunity such as role models, other
peers being involved, and, lastly, characterigties seemed to be avoided were quiet sports such
as golf and tennis and more low risk activities.

Financial concerns were described by Meredith.

“We don’t have a bunch of us that do things quaedstly that are expensive you
know in terms of everything that requires equipmad all that kind of stuff you
know. Like lacrosse, you don’t see that in our camity. For example, my
daughter, you're playing soccer and there’s justaniot of black girls that play so
everyone of her teammates now there are there’sndmer high school who's
African and her and there is one who'’s a mixed golady.” (Meredith, Mother

8)

Another characteristic related to role models aistbhy of participation.

“I really think that with the Michael Jordan’s, Wwithe Wilt Chamberlin’s, with
all of those people that came through in the 1&e &nd 70’s, it was really a
heavy emphasis on baseball that was kind of likesgiort. And then it
transitioned to oh black people are good baskegiaylers too, and then it’s just
like they just go from one trend to the next” (Gathlother 10)

“You don’t want to be the odd duck. You want peomtethe team to relate to
you. You know their lifestyle is somewhat like yswersus you know sometimes
just talking to someone that’s not your race.” (8héother 9)

“I tried to get her to do something different, Isuice that's what she’s seen from
her family, like oh my dad played basketball, myteiplayed basketball, you
know it was like, I'm gonna do those ones. They ggshappened to be, majority
black people did that, but I'm not- | don’t pushr bewards those things. I'd
rather have her do everything so we don’t have thdtshe chose what she
chose.” (Angela, Mother 1)

An interesting view of culturally appropriate sggorelated to the loudness or quietness of

the participants during the games. One particukalient view was expressed by Meredith
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“You don’t see a lot of us (Blacks) in a lot of sfgowhere you have to be quiet
...it's like tennis like why can’t you talk if you'rhitting a tennis ball? My
husband always says that you know part of beingoa gthlete is doing
something in spite of the noise. But a lot of therss that we don’t lend ourselves
to as well, golf, you can't talk while they aretmy this little ball. In terms of
things it's like part of the challenge of being elent is to block that out.”
(Meredith, Mother 8)

She then went on to explain why some sports sutlasieetball may be appealing and
mentioned “trash talking’..“in terms of the trash talking that goes with tlasketball and
football and things.... part of the game in our cwdtis trash talking just fun talk...There is a
culture going around certain sports and us (Blapks)ing those sport.” (Meredith, Mother 8)

One mother when asked the question gave a quick fetioher response.

“So | would say, yes there are a lot of things. iRstance, | was at one of my
daughters’ basketball practices and on the otlderai the gym was a roller derby
team that was all women, though there were no blarken on the team. So, one
of my daughters went over there and was like mavodld like to do something
like that and | was like | would like to do somettilike that too. But in my mind

| don’t know about her (daughters) mind but in myadnl’m kind of like you

know | would look a fool doing that. You know | wtsnking | would be the

only black person on the team and you know whitipfeeare crazy. Cause
you're really there is a lot of contact and youigting yourself. So, do | really
want to take that chance and risk to do sometfikegthat. | think sometimes in
certain sports white people can be a little bitenatlventurous than a black
person would be. So yeah | do think there are sdifferences.” (Susan, Mother
2)

In summary, culturally appealing activities in Afan American mothers’ view are
perceived to be existent because of stereotymsesof affordability, being a low-risk activity,
having role models, peer involvement, and havihgtory of African American participation all
contribute to the explanation of culturally appeglactivities.

Daughters’ perceptions on appealing activities

Daughters were asked, “Are there any activities yba think appeal more or less to

African American girls?” Findings revealed the magabthemesost appropriat€appealing)
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as every single daughter noted basketball as apgeaid track by all but one. The next
subtheme found was simpdypropriate,as four daughters each identified gymnastics,
volleyball, and dance/cheerleading. Daughters itledtcheerleading as “becoming more of a
Black sport because some schools don’t have daacestonly cheer so it's going that way
now”. The final subthemeot appropriate 10 daughters identified soccer as not appealingnE
the respondent who is an elite soccer player nibigdsoccer was not appealing for Black girls.
It should be noted no probes were used as the tersghst said soccer. A number of quotes
were found related to this question. Below areva fe
When daughters were asked why they felt this waytbertain activities characteristics
came out such as fear, current natural talentahbiticies, and lastly, sports that were common in
the Black community such as role models and otkergpbeing involved.
The issue of fear of failure was mentioned as aiclemation of appropriate sports or
activities
“Black girls are scared to try something differbetause you see like soccer or
lacrosse; you see white girls playing that and s@ei black girls just doing dance
team, playing basketball, or running track. It'sr&thing different and you don't
see a black girl doing it. So | feel like you’ll Beared if they’ll fail or the white
girls will be better and the coach won’t put thenthe game because they are
new at it. But we already know how to play baskktirad dance.” (Courtney,
Daughter 2)
Another consideration was related to sports wBéseks have natural skills.
“I feel like black people have more rhythm, whishwhy, and they are more, I'm
not gonna say more creative, but they have morkefpn. Okay, as far as a
dance team and then on like a basketball team niays you're seeing more
black girls play basketball. I'm not saying whitelgcan’t play basketball, but
you just see more black girls playing basketbadl amning track so you just
think we are better at it.” (Kristen, Daughter 10)
“I just think we're better at basketball, gymnastiand cheer! | don’t know. It's

just | see so many black people playing in thosetspand | just thought we must
be better.” (Melissa, Daughter 9)
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A few girls rejected the cultural appropriatenessport and physical activity. Rather,
they focused on the availability of peers or roledels engaging in the sport.

“I don't really think it's much of the cultural chacteristics. | just think other girls
see black girls like doing track or basketball, #mely want to do it to. Like you
really don’t see black girls playing soccer. Arfgel like it's more of an um an
appearance thing too....like if I'm if | was aboatttyout for soccer and | make
it, | know I'm going to be the only black girl ohe team.” (Missy, Daughter 4)

“I keep telling people | want to play soccer aneyttkeep asking me why, because
they think | can’t play soccer because it's a wipieson sport. My friend just the
other day said it was a white person’s sport bex#uere are no black girls on the
team.” (Courtney, Daughter 2)

“Now a days you're seeing more black girl play ketbhll. I'm not saying white
girls can't play basketball, but you just see maeek girls playing basketball

and running track.” (Stephanie, Daughter 3)

In summary, culturally appealing activities in Afan American adolescent daughters’
view are perceived to be existent because girletea scared to try something different, or feel
that they have natural skills in basketball andkra.astly, it is clear that these respondents
wanted to do things where they felt other Blacksilddoe participating, as respondents did not
want to be the minority on the sports team. Adish characteristics contribute to the explanation
of culturally appealing activities.

Chapter Summary

The findings detailed in this chapter describedkjeriences of African American
women and their adolescent daughters in their cowreg. Values as well as cost to sport
participation and physical activity for African Amean adolescents were found. Mothers and
daughters are motivated and noted a plethora ebresato participate in sports and physical

activity but costs associated with participationtsas the need for financial resources, a lack of

competence in different sport skills, perceptiohbays and sometimes issues of race are often
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discouraging. Lastly, changing the community petiogpof girls in sport is a critical need in the
African American community. In the next chaptee tesearcher summarizes the study, draws
conclusions, discusses the implications of theystdidcusses the practical implications of the

findings and offers recommendations.
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CHAPTER 5
DISCUSSION

This study was designed to determine African Angrimothers’ influences on their
daughters’ sport and physical activity participati®port participation can be seen as an
achievement domain. Using qualitative researchi(iddal interviews), the researcher sought to
explore participants, thoughts, opinions, and paroas of the value of physical activity and
sport participation. Mothers shared their opiniabsut their perceived influence and
expectations they had for their daughters’ spodt @mysical activity experience. Daughters
shared their general beliefs regarding their mathefluence for their sport and physical
activity participation. Lastly, both mothers andighters shared their perceptions of the cultural
appropriateness and appeal of sports. This segohéme discussion will revisit research
guestions, and the main themes of the data. Irsduson, the researcher will synthesize and
discuss the findings in the context of existingréiture and the lens of Eccles’ Expectancy Value
Theory and Eccles’ comprehensive model of parentialences on children’s motivation and
achievement. The following issues will be addresadtis section: (1) types of value mothers
and daughters place on sport and physical actif@ydaughters’ perceived parental influence,
(3) mothers influence on their daughters’ partiignain sport and/or physical activity
participation, and (4) sports/physical activitiensidered to be culturally appealing.
Types of value mothers and daughters place on spaand physical activity

Beliefs about the values associated with tasksirious achievement domains can be
conceptualized according to the perceived impogdhat parents attach to those tasks. For

instance, based on value placed on achievememgiirea domain, a parent may communicate
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that success in athletics is more important thémeaement in school, making parents more
likely to give more encouragement and opportunifiie<hildren to partake in sports. Therefore,
mothers and daughters in the current study weredaglestions that allowed the researcher to
explore the value they placed on sport and physic@tity for their daughters. A relevant theory
relative to value is Eccles Expectancy Value madkai proposes that parents’ belief system
contributes to the child’s activity motivation arsdbased upon the assumption that children
develop expectancies and values comparable to tfdkeir parents (Eccles et al., 1998). The
expectancy-value theory postulates that motivateombe achieved when perceived values
outweigh any perceived cost (Eccels & Wigfield, 8pResponses from the participants were
found to be supportive of Eccles’ expectancy-vahazglel (Eccles, 1993). There are four types of
value outlined in the model (interest, utilitytaatment, and cost). No matter the mothers’
physical activity level or daughters’ sport or piogs activity participation, the data analysis
revealed that all participants found some typeadfi® in sport and physical activity
participation, with each fitting into the four typef values identified by Eccles & Harold (1991).
Interest value. Interest value is referred to as the enjoymentfeaks when doing the
task, also known as the immediate intrinsic andmsit results received from participating in an
activity (Eccles & Harold, 1991). When it came mberest value it was clear that mothers
believed that sport involvement gives one an opity to not only be around current friends
but the chance to make new friends which they thotlgeir daughters would enjoy. The
daughters also mentioned that the opportunity émdgime with current friends and make new
friends was of high interest to them. It is alsgartant to note that a majority of the daughters

noted that having fun and enjoyment was also efr@st to them. This is not that surprising as
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we know from the classic Ewing and Seefeldt (199aily that the pivotal reason for
participating in sports is because children wartawe fun.

Attainment value. Eccles and colleagues conceptualized attainmeunéevalterms of the
needs, personal interests, and personal valueatritattivity fulfills. Attainment value is defined
as whether or not an activity is consistent withratividual’s self image of whom they are or
who they would like to be. If being a good studamdl doing well in school is a crucial part of
one’s self image, then the person would place drigalue on investing time and doing well in
school than other activities and interest becaosggdvell in school has a high attainment value
(Eccles & Harold, 1991).

It was evident that both mothers’ and daughteraritedentified attainment values from
sport and physical activity participation, as thiss one of the strongest subthemes with 11 out
of the 12 mothers listing a number of psychologieefits. The subthemes from psychological
benefits from the mothers were able to be idemwtifirdo categories already defined in the
literature; (a) self-confidence- defined as anvidiial’'s perceptions of his or her abilities (Lox,
Martin, Ginins, & Petruzzello, 2006), (b) self- @sin- the evaluative or affective consequence of
the way in which we see or define ourselves (Loaytvi Ginins, & Petruzzello, 2006), and (c)
mentally tough- usually referring to a number dfibtites that allow a person to persevere
through difficult circumstances.

It was clear that regardless of whether or not tti@ughters participated in sports or
physical activity mothers recognized the psychalagbenefits of sport and physical activity in
enhancing their daughters’ confidence, esteempaaidng them mentally stronger. The
positive effects of sport participation on girlglisesteem have been supported in the literature

(Tiggemann, 2001; Yin & Moore, 2004). Daughtersliated some type of attainment value to
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sport and physical activity. Eight daughters natpdrt and physical activity were very
important and daughters also noted the value ofileg specific sports skills from participation
can be good too. It is important to note that aslmdat girls find value in learning actual sport
skills as this may be something that needs to deeaded in future interventions and emphasized
when developing a program for girls. It may alsabealue to introduce new sports to African
American girls such as soccer and or lacrosse pefiof exposing them to a variety of activities
and assist in building competence.

Utility value . Utility value is determined by how well a task fitdo an individual’s
goals and plans (i.e., will the activity help inetiag their short or long-term goals). For
example, if high school athletes are planning &y glivision one basketball, then mastering
basketball and practicing night and day, and gtangummer camps will have high utility value
because it will allow them to be better preparedl&y division one basketball. If they do not
value this, then doing the work necessary to beessful may be too low to motivate them.
Based on the interview comments, utility value Weasmost dominant subtheme as all 24
participants attributed utility value to sport gutuysical activity participation. Data from the
interviews indicated that both mothers and daughitdrether active or inactive all exhibit an
understanding of not only health benefits of phgisactivity/exercise, but also the life skills that
are learned from participation as well as the chdacfuture opportunities available if one stay
involved in sport, particularly for boys.

Health and appearance was a subtheme for bothdtieers and daughters. This was a
bit surprising as past literature, has cited Blgicks do not view weight as a health problem
(Alleyene & LaPoint, 2004: Ciccomascolo & Gros$)08). We also know that that having a

“big body” is also tied to the social constructiminAfrican American womanhood (Hill, 2009). |
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found this interesting though as both the mothadsdaughters noted sport and physical activity
as a benefit especially to appearance and the tiasghere clear in noting an important benefit
of sport participation was “keeping ones weight dawvit could be that this view is changing

with the times, especially with younger girls. the past, terms such pbat, big boned, healthy,
thick, and brick housand this physique was “marketed, standardizetifutisnalized, and
celebrated” (Alleyene & LaPoint, 2004, pg 348)he tAfrican American community. This
unique African American view of physique could betp change for this generation with
daughters and mothers making statements along®df “keeping weight down” and

“staying in shape” and exercise helping with appeee where in the past it had been noted by
some to hinder ones physique and appearance it.

Mothers also cited that being involved in sportpsén life skills outside of sport.
Mothers said sports and physical activity couldsass occupying their daughters’ time, which
may help with staying out of trouble. It was evitldrat mothers felt the less unsupervised time
their daughters had available to them, the bettance they would avoid negative situations and
behaviors.

Another frequent subtheme from mothers were lifésskas 11 out of the 12 mothers
mentioned the benefits of life skills, such as &xatlip, character, teaching teamwork, learning
how to prioritize, and help in staying focused nhain the academic setting. Previous literature
showed that sports participation is positively etated with African American girls’ possessing
explicit plans to complete high school and atteoidege (Hawkins & Mulkey, 2005). It was
clear that both mothers and daughters believeldemtility value from sport participation

through life skills.
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With respect to utility value, both Mothers and Qhters cited the possibilities of future
opportunities that could be gained from participatsuch as college scholarships, the benefit of
adding your participation on one’s college applmat Lastly, daughters noted the possibility of
lifelong sport participation. Girls noted thatliey participated and knew how to do a particular
sport or exercise regimen, they would be moreyikeldo it as they got older. This goes along
with past research that shows that the adoles@amsyare fundamental in the development of
lifelong physical activity (Bush, Leenders, & O’8u&n, 2004) and that involvement in sport
programs during the adolescent years may incréaskkelihood of engaging in a high level of
physical activity in adulthood (Tammelin, Nayhall§ji& Jarvelin, 2003). Also, it was clear that
even non-participants, both mothers and daugtkaosy and find value in sport participation
but some just choose not to do it.

Perceived costThe last but with equivalence importance type dfi@an the framework
is known as cost (Eccles & Harold, 1991). Costyrbe a perceived consequence from
participating in an activity, e.g., fear of failydifficulties, or lost opportunities from choosing
one activity over another (Wigfield, 1994). Cuwsthe opposite of the other values mentioned
because it counters the other three positive aspétbwever, it needs to be included when using
Eccles’ expectancy value approach because the @xmgevalue motivation theory notes that
the perceived values must override perceived cbists, it was important to explore. Based on
the Mothers’ comments, cost was characterizedfeywalifferent issues, namely, a lack of
resources (transportation and finances), raciaksstime, mean parents/peers, and injuries.
Transportation was one important challenge thatmade clear by the majority of single
women as being an immense cost in having theidieml participate in sports. Single mothers (n

= 6) continually noted that it is a tremendousggta in being the only parent able to provide
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transportation to and from practices. Additionafingle mothers of active and non active
daughters overtly expressed that financial issoesiually arise as a barrier to their daughter’s
sport participation, as one mother simply putlits*kind of like okay we have these bills we got
to take care of, we’re going to need hot watedeave need basketball or hot water and hot
water is going to always win”. It was single motheanth multiple children who emphasized
finances as being a barrier. Single mothers witktipie children also noted that it is a financial
struggle because at times you cannot afford to ke children participate, so, to be fair, no
one can do it.

Another subtheme that was not mentioned by a ntgjofimothers, as only three noted it
as a cost but the researcher found interestingtheasacial issue that was experienced from
participation in sport. Mothers noted the negafiat their daughters’ race as being a relevant
cost. The one mother who spoke strongly on thiseisgas the mother of a daughter who plays
elite soccer and shared a couple different stovieen she and her daughter have had to deal
with racism and being the only African Americantbe team. Racism and perceptions of racism
in sport needs further exploration not just forigdin American girls but for all girls in sport.

For example, are these feelings existent for tleeWhite girl or one Hispanic and her mother on
a basketball team? Race should not be a limitingpfdor anyone; if racism is prevalent,
coaches have to know how to affectively addresssthee. Coaches need to be taught and
become comfortable in acknowledging and talkinguaibace on their teams.

Another prevalent subtheme of cost was found torbe, mothers expressed concerns
that sports consume a large amount of time. Ittiwasnothers of daughters who were actively
involved in sports that thoroughly emphasized toaestraints as being a significant cost from

sport participation. Mothers stressed that these tiemands often got in the way of their
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daughter’'s academics, eating habits, and sleépintportant to note that although mothers of
daughters who participated in sports mentioned imbeing a cost, it was not mentioned or
perceived as a salient barrier as the motherstamddaughters learned how to successfully
develop their time management skills. It should &le noted that some mothers perceived this
cost could actually turn into a benefit later orifi@ because it teaches time management skills
and often does not leave their daughter with mimb to spare. A few mothers noted that
having little spare time could actually be a gdoidg because the less time they have, the less
opportunity they have to get into something theyehao business getting into. Previous
literature shows that sports participation is pesiy correlated with African American girls’
possessing explicit plans to complete high schodlatend college (Hawkins & Mulkey, 2005).
This could be because of the life skills that bemgplved with sports entails as mothers above
mentioned, time management skills, learning hodadess with more, and keeping busy to stay
out of trouble.

Lastly, mothers and daughters mentioned negate@bfzck that the daughter received
and experienced from both parents and peers ast astated to physical activity and sport
participation. One Mother told the story of her gliger being an elite basketball player and just
all the negativity that has come with it as hergtaar has risen to the top. She noted she
expected some negativity from her daughter’s paedsfriends but not from parents. Often time
parents say negative things to her and make heb&efor her work ethic and talents.

When it came to the mothers’ perceived cost oftsmod physical activity participation, a
number of mothers also mentioned resources but smesnphasized “limited” resources in the
form of time, transportation, and financial coktwas clear that the lack of transportation was

an issue as analysis showed that for the daughteygnentioned transportation as an issue their
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mothers did as well. It was a clear between digache. Secondly, a lack of money was
presented by a few. As one daughter said she kinew she got into a sport she would be taken
out due to financial issues. It was also mentiaihedl one daughter stopped playing sports to get
a job. It would be interesting to further explomeahcial issues and the need to work, as it may
be a reason why some African American girls dopasticipate in sports and physical activity
especially as they get older. Daughters may sebrthiecial stress their family is going through.

It seemed as though those living in a single pdneasehold were almost afraid to ask their

mom to enroll them in an activity and or to maka friority. As one mother so simply stated,

we have gas bills, rent, all utilities, and renigbare always going to win over sport participatio
fee.

Another subtheme noted as a cost to sport and qad\aitivity participation by six
daughters was labeled physical aspects where dasghentioned things such as fear of
injuries, not liking training or practices, and figitired. Only two daughters’ mentioned injury
as being a cost, which goes against past resedrich Wwas shown that girls most commonly cite
injury as a negative aspect of physical activityoiwement (Grieser et al., 2006). Non-
participants noted a cost of training as beingsane specifically noting that “running” was a
barrier in just not wanting to do it or not enjogiit. This is not surprising as later we will see
that these girls noted basketball and track agyabie@ most culturally appealing sports and those
do involve a lot of running during practice and gatime. Could it be that if we exposé these
girls to more aerobic activity that incorporate caor total body movements, they would be
more willing to participate? We know that fun ibat children cite as the top reason for being

involved in sport and a lack of it causes youthdrtop out (Ewing & Seefeldt, 1992).
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Lastly, daughters cited three main issues withendist. The first emphasized negative
comments from boys. One daughter noted, “Boys @vtell me that I'm not good at [sports], SO
| might as well just stop. So then | would like giup or | would get mad ”. Another daughter
cited that sometimes she does not want to playtspecause of the way she may be perceived
by boys. It should be noted that the girls who gtdwp this issue of worrying about boy’s
perceptions were both older. Past research by Wl €006) found that with regard to
perceptions of physically active girls, girls hgnasitive reactions to active girls. Data from boys
though did describe active girls as “tomboys” amtsgvho played sports as too aggressive. The
authors found that boys seemed to be uncomfortaittegirls who were active. Boys were
guoted saying,that’s disgusting,”and“that nasty ” when referring to physically active girls
who sweat. Research should continue to explore aogsheir perceptions of female athletes.
Specifically, I would recommend exploring this topicross races to determine if this issue is
only prevalent among African American girls and §oy

Another discouraging factor that was categorized egst was racial issues. Daughters
noted racial issues by giving examples of teamgdhkat were made about them or the Black
players. Two daughters said they experienced raasilsen it came to a lack of playing time
when both she and her parents felt she was bb#armost players on the team but was found
on the bench more often than not. It is relativedgy to point out racism when team jokes are
deliberately being made to you or about you. Ra&m®imes more of a grey area when it comes
to a lack of playing time, as being a youth spodach myself playing time is usually a common
concern of all parents, no matter the skin colod most parents think their child deserves to be
playing or is greater than they really are. Itlddoe that any parents’ view of the ability of thei

child is different than the coaches’ view and aepacould assume it is race. As noted earlier in
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the discussion this is why coaches have to becoare nomfortable in acknowledging and
talking about race on their teams.

While its important to note the costs that werentdieed by the participants, it is also
intriguing to note the costs that were not foundaasors identified influencing participation in
sports and physical activity. Previous researchshasvn that the main barriers identified for
African American women include the social and pbgkenvironment, care giving/family
responsibility roles, hair type, time, cost, enj@mt) and embarrassment (Carter-Nolan, Adams-
Campbell, & Williams, 1996; Fleury & Lee, 2006).tAbugh many of these barriers came out in
the present study interviews, one that was not imeed was the hair issue. Not one mother or
daughter noted hair being an issue. Past studssitoted hair as being a major barrier to
African American women but this was not broughtughe research by any of the 24
participants. It would be interesting to furthepkoxre this topic as one explanation for this not
coming up could be because we were asking womehtiwha&osts were for their daughters and
daughters what they felt some of the costs/barfartheir participation. It may be that the hair
issue is not prevalent to adolescents but onlyroddieécan Americans, as we only asked mothers
and daughters about daughters’ barriers to paaticip mothers’ barriers were not explored. It
could also be that the participants’ in this stueyre more affluent and could afford hairstyles.
Lastly another factor that could affect this isgwaes that the daughters’ who had low levels of
physical activity or who were not involved in spdidl not have to address this issue because it is
not a factor.

Eccles and colleagues (1998) argued that the pext@ialue contributes to the decision
to participate, amount of effort exerted, persiségrand the level of performance in an

achievement domain, in this case being successiport and or physical activity. In summary,
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mothers and daughters seem to know that sport laygigal activity participation has a plethora
of psychological, social, and physiological bersefiMothers and daughters identified values
that could be classified as utility, attainmentenest, as well as some perceived cost but it was
clear that for everyone the benefits outweigh th&t.cAlthough the perceived benefits and
negative outcomes of sport and physical activitgip@ation are similar for both those who
participate and those who do not; there are diffegs in the daughters’ participation rate. There
were no data to demonstrate that certain aspeetslwd may be more salient to mothers of
physically active daughters and daughters who @reeacompared to those who are not.
Daughters’ perceived parental influence

We know that parents represent central socializifigences in the lives of most
children and adolescents. Additionally, parentfiuience is important in physical activity and
sport socialization of children (Yang, Telama, &kao, 1996); Bauer et al., (2008); Madsen et
al., (2009). With that being noted the researcbaghkt to explore how African American
daughters perceived their mothers’ influence byragguestions that explored the daughters’
perception of their mothers’ expectations for thparticipation and their perception of their
mothers’ support and or discouragement of theitigpation in sports and physical activity.

Analyses revealed that daughters perceived exjmtsavere similar to the things that
the mother expected. Daughters perceived expectaticere Give 100%, Not Quit, Try
different things and some said None. Mothers idiexdtisimilar themes in noting Give their best,
Don’t Quit, Just be active and none as well.

Subthemes found from daughters’ in regards to theithers’ expectations were that
daughters noted that mothers expected they wer® mpiit, and continually give 100%. A few

daughters noted that they thought their mother exepethem to try different things. The two
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daughters that noted their mothers had no expentatvith regards to sport and physical activity
were inactive and not participating in any spawest daughters did not feel their mothers
expected them to be very good or successful insport more so emphasized effort. Even the
elite basketball player said, “If | wasn’t as gaasll am today, | still think my mom would be my
biggest fan”. Daughters did not feel their mothgvexted them to excel or be the greatest but
did stress effort and always giving their besttiPgants from Gould et al.’s (2002) study were
10 Olympic champions along with their coaches asmjaificant other usually a parent were
interviewed suggest that the family environmentrd place undo pressure on the athlete, and
that instead it provided unconditional support bnweé. This seems to be the case in this study
with the mothers emphasizing effort and putting'®ihest foot forward instead of relying on
and emphasizing talent.

Another topic covered in trying to get the daugsitperspective on the influence of their
mother was the perceptions of their support. Mesighters noted they feel their mothers’
encourage them, by words, such as giving advitlentaabout sports while stressing the
benefits and sharing their past experiences. Daughtade it clear they felt positive support and
encouragement from their mothers to participatethatiexpectations are based on effort rather
than skill. No daughter mentioned that they feétgsured or thought their mother expected them
to be great at a sport. One thing that was natddbhough is parents’ role modeling physical
activity and showing value in it by doing it therhas or participating with their daughters. For
those who were active daughters felt much suppon their mothers by attending games,
talking to them about sports, and encouraging tteetry different things. This is consistent with
the research of Brustad (1993), where it was fahatia higher rate of parental encouragement

correlated with perceived physical competence fddcen.
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As we know from past research in exploring role-elod), results found that none of the
mothers and daughters consistently worked out thighr mothers. Additionally, daughters
stated that they rarely if ever witnessed theirlract working out or engaging in physical
activity or playing a sport. A few daughters didenthat they know their mother goes to a gym
or on walks periodically.

Past research by by Monsaas (1985), Sloan (198Shi&k (1985), and Sloboda and
Howe (1991) has shown that parents of highly sigfaemdividuals modeled values related to
achievement such as hard work, success, beingeaatid persistence.

Lastly, although the majority of mothers were imaenot all daughters were as seen in
table 1. There were dyads where the mothers wéireeand daughters were low in physical
activity as well as dyads where the mother wastimaand the daughter highly active. As past
research has shown that parental role modelinglasive and | believe it is, but it may not be as
persuasive to African American daughters in regadgport and physical activity participation.
It could be more of a socialization process wheothers say, “do as | say not as | do”.

Mothers influence on their daughters’ participation in sport and/or physical activity
participation

The third research question examined mothers’ énite on their daughters’ physical
activity and sport participation. Analysis of traripts revealed three main themes, namely,
gender differences, mothers’ expectations, and enstinole. After the development of the
themes, a relevant theory was used to examine thieems’ influence and socialization in
physical activity and sport participation. The caetgensive model of parental influence on
children’s motivation and achievement (Eccles, \ié¢igf, & Schiefele’s, 1998) was chosen. This
model proposed that a parent’s belief system dauiies to the child’s activity motivation and

achievement. The comprehensive model of pareritakimce on children’s motivation and
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achievement (Figure 2 in chapter 2) has six mampmments (six boxes); three out of the six
were supported by the data in this study. Suppatedoonents of the model includBdrents’
general beliefsParents’ child specific beliefeandParents’ specific behavior3hese findings
have been summarized in Appendix K where one camsevised model with the findings from
this particular study.

Gender difference.The first main theme for research question thsegender difference
Component three (Box C) of Eccles et al.’s (1998hprehensive model is label&darents’
general beliefs and behaviorsComponents consisted of parents’ general beliedsbahaviors,
or more specifically, parental gender stereotypekurally based beliefs and stigmas, and
general and specific personal values.

Gender beliefs were a relevant subtheme that camé/others were asked if they
thought there were any differences between girtslaoys in physical activity and sport; nine
mothers said yes and three said no.

When asked if they felt sports were more importangirls than boys, mothers said no.
The mothers that did say yes they thought sporte were important for girls were mothers
who had a boy(s) as a child. One mother plaintgddl think physical activity is more
important for boys...If my daughter chose that skké\wanted to get straight A’s in school right
now, | would be okay with that. If she wanted tt gnything. But if he (her son) said that to me,
we would have a problemPast research has revealed that boys (race wapeaftied) tend to
receive more parental support for physical actigityl are more influenced by parent physical
activity than girls (Gustafson & Rhodes, 2006).

Mothers whose daughters were active noted thatdltefeel there was a difference, not

that it was more important for boys than girls, &wocietal difference statint,think that
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society expects boys to participate in sports.dils, uhh you can if you want to, you know, for
girls”. The equality in current sports was discusseda@heans noted it is often hard for
women’s sports to be of value. One mother notethtbadaughter had to schedule a meeting
with the high school athletic director and requeegial practice time as the boys were receiving
more. Another mother noted that often times matgggority in practice time. Her daughter
always had late practice times because boys peachist. Mothers made clear their thoughts on
society holding boys to a higher expectation inrsparticipation and valuing boys’ participation
much more.

Mothers Expectations.The second main theme for research question thas&lathers
expectationsywhich can be related to the fourth component (BdxEccles et al.’s (1998)
comprehensive model, the findings in the revisedehéor box D can be found in appendences
K. Parental child-specific beliefs illustrate hoarpnts’ function as interpreters of information
related to competence and values. This includepdhents’ expectations for their child’s
performance, perceptions of their child’s abilitipsrceptions of their child’s interests, and
beliefs about the value of certain tadRased on the interview comments, a prevalent compion
that related to Eccles’ model wamther’s expectationg.ollowing the perspectives from Eccles’
theory, parents hold expectations concerning ttteldren’s abilities in particular achievement
areas. An expectation is defined as an individysdixeived likelihood of success in an
achievement activity (Eccles, Wigfield, & Schiefel®98).

Mothers were asked to describe the expectatioryshiéree for their daughters with
respect to physical activity and sport. Nine mogh®ted they expect their child to “give their
best”, seven moms said they expect their daugbtérat give up”, two mothers noted they have

“no expectations”, and to “just be active” was by six mothers. Mothers clearly emphasized
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effort in their expectations mentioning subthemeshsas do not quit/follow though, give their
best, and just be active, as no mother mentioregddRkpect skill or talent or for their daughter to
excel in a sport. Mothers’ expectations for theiughters match up to exactly what the
daughters thought their mothers expected of théfiort dased physical activity.

An important finding to note though is that whileny mothers emphasized effort
expectations, only two mothers stated unequivotbHy they expect their daughters to be active.
All other expectations’ were based on if their dhilas being active or if they decided to be
active. It seemed to be more of “if they area&tior “if they choose to be active” they would
expect nothing but 100% effort. In summary, it whkesar that parents’ had expectations for their
daughters once they chose to be involved in phlyatavity or a sport but it did not seem as
though there was a big push of encouragement tonbemvolved.

Mothers Role. The third main theme for research question thrééoithers RoleWhich
relates to the fifth component (Box E) in Ecclesak (1998) comprehensive model the findings
in the revised model for box D can be found in aqojiees K. Components consist of actual
behaviors shown by the parent, such as time willd,gbrovision of toys/equipment and learning
experiences, as well as encouragement to partcipatarious activities. Based on the interview
comments, a prevalent related component wamthteers’ rolein regards to their behaviors in
promoting and encouraging their daughter in physictvity and sport.

Mothers were asked to describe their role in ttairghters’ physical activity and sport
participation. Subthemes found were providing enagement (in various ways to be discussed),
lead by example, and provide resources such asrgpeguipment and sport lessons. When it
came to Mothers explaining what they thought thalig was, providing encouragement was a

significant finding. Mothers defined encouragemeard number of different ways such as,
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telling her to do her best, push her, be supparpwevide finical support, and transportation.
This goes with past research that noted that parentouragement is an important correlate of
youth physical activity (Anderssen & Wold,1992; @am, Renaat, Johan, Lynn, Katrien, Anne-
Line, & llse De, 2005; McGuire, Hannan, Stat, Nedkn@ztainer, Crossbow, & Story, 2002).
Mothers view of their role and support also goemglwith Beets et al. (2010) who
acknowledged there are four categories of socigbeu: instrumental (e.g., purchasing
equipment/payment of fees, transportation), coowi (e.g., doing activities with the child,
watching/supervision), motivational (e.g., enco@ragnt, praise), and informational (e.qg.,
discussing benefits).

Although the majority of mothers seemed to noteoeragement as being part of their
role in their daughters’ physical activity and dpmarticipation, it seemed as though mothers
were referring to encouragement once, or if, tHairghter was participating, not necessarily
encouraging them to go out and participate in spamtd activity. Only two mothers (whose
daughters were currently active) said they belteegr role was to push and make their
daughters go out and try different sports and @& It seemed as though mothers were “all in”
if their daughters were or decided to participatsports or physical activities but did not
necessarily encourage them to go out and try.

Perceptions of culturally appealing sports/activites.

It is also important to note that while culturakidity may shape one’s attitudes towards
physical activity and sport, African Americans amere visible and participate in certain sports
such as basketball, baseball, and football mone dtl@er sports. One has to also consider the
influence of social class and access to other isygoopportunities (Bimper & Harrison, 2011;

Messner, 1989, 1990; Sailes, 1996). Previous relsear the influence of minority culture in the
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physical domain has been limited. Rather, the playsixperience has been primarily framed
within the Caucasian culture. The concept of caltyrappropriate activities has been introduced
in the literature; however, little insight into wiltaese culturally appropriate activities actually
consist of has been minimal. Thus, the final resequestion sought to explore African
American mothers’ and daughters’ perceptions oftwbarts and activities they deemed
appropriate and or appealing. Findings for peroggtion culturally appropriate/appealing
activities for mothers’ were categorized as wherss, black sports, and appropriate
characteristics. Daughters’ perceptions were caimsggbas not appropriate sports, appropriate
sports, and characteristics of appropriate sports.

Perceptions, stereotypes, African American role @sdind the historical perspective
appeared to determine African American motherst¢@etions regarding appropriate and
appealing activities. One mother noted Black spodse basketball, track, football, and
volleyball. Mothers’ perceptions of what make spamnd physical activities culturally
appropriate were influenced by their beliefs ofgegtions and stereotypes regarding activities,
as well as perceptions of natural ability, peetipigation, and community recognition. Mothers
also identified specific characteristics that cxdtly appropriate activities should possess.
Characteristics of culturally appropriate acti\steeemed to be financially feasible, opportunities
for relatedness in regards to having role modelsr pivolvement, and a history of participation
by people of Black descent. Inappropriate charesties were also discussed in terms of sports
that were known as having to be quiet in competjtguch as, golf, and tennis. Also, activities
that look too crazy and tough, such as roller denmsre deemed inappropriate.

Daughters identified basketball, track and fielj dance/cheerleading as

appropriate/appealing. Furthermore, characteriticappealing activities consisted of having
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role models, sports that African Americans seeimatee natural talent in, and avoiding activities
that one may not be good at or where they may ®derly Black. African American girls desire
to participate in activities where there is littisk associated with their participation, such as
doing things they have never done before or tredihkod of being the only minority.

The current study supports previous research exploacial acceptance and perceived
importance of leisure activities. Philipp (1999)gasted that many leisure activities might have
racial information embedded in them. This raciéimation, which derives from a history of
racial discrimination, segregation, and socioecandrarriers to certain activities, tells African
Americans where they “fit in” and where they do.rMdaughters’ in this study discussed
perceived discrimination, and how they thought thveyild feel uncomfortable if they
participated in sports where they would be the @tick person, such as soccer. Even the elite
soccer player in this study said she feels soscamhite sport and at times feels herself being
singled out and lonely. Additionally, daughterspesially older girls mentioned they were
worried about not fitting in or being made fun gftheir peers, which could be applicable to all
races but | think the being made fun of by peerd@&ng the only minority on the team could be
distinct to minorities.

This research suggests that mothers perceive spuitphysical activities in general to
be culturally appropriate for their daughters. Fameéntally, mothers’ perceptions were driven
by stereotypes as mothers did note that they dbanat a problem with their daughter(s)
participating in any sport but knows that societd éhe Black community has stereotypes and
expectations. Daughters emphasized sports as apprgpriate and not appropriate but it had
more to do with their views of seeing people toaked like them participating in sport or just

being scared to try and expose themselves to negstlor being made fun of by their peers for
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participating in a “white sport”. Finally, daughteshowed that its not necessarily culture but
more so peers, and what they are use to seeindeahcbmfortable with participating in,

because they think they are good at it. As findiregeeh the conclusion that although a sport may
be seen as appropriate or appealing to a cultues dot mean one wants to participate in it, it
could just simply be that it is perceived as appaip.

Future Research and Implications

Further research is imperative for better undedstenAfrican American mothers’ and
daughters’ perceptions, beliefs, values, and parerftuence on the sport and/or physical
activity participation of African American girls.&88ed on the results of this investigation,
suggestions for future research include selectarfgipants from diverse geographic locations,
as the majority of participants from this study &z&om one area. Although the results of this
study may not be representative of all African Aiceen women and their adolescent daughters,
nonetheless, this exploration of African Americaothers and their daughters did have a diverse
population of educational attainment, marital staactive and non-active mothers, and active
and non-active daughters that did produce somepattfindings.

As there was a significant finding among mothees’ceptions of the greater value and
importance placed on their son(s) sport particgraéind their thoughts on society holding boys
to a higher expectation in sport participationttier research should be conducted using the
Eccles et al. (1998) comprehensive model of pararftaence. This model should be used
specifically on African American boys on their m@tiion and achievement, and their mothers’
influence of their participation. Also given the alhrsample size of this qualitative research
study, a quantitative study could complement tegearch as it would allow for a substantial

amount of participants and likely discourage anyiaty desirable responses. There is a need for
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more research that emphasizes a single parentsvaisuo-parent household, as the number of
single parent families continues to increase.

This study explored African American mothers’ araighters’ perceived benefits,
negative outcomes, and value on sport and phyaataiity participation. Future research studies
might also include questions regarding African Arcean mothers’ and daughters’ preferences in
a physical activity or sports program. Culturaluesd, characteristics and their effects on sport
and physical activity were explored but findingsnfr this research showed that mothers seem to
perceive most if not all sports culturally apprapei which may have indicated that perceptions
of what sports African Americans participate in lkcbpossibly be driven by stereotypes instead
of appropriateness. Daughters emphasized theicetan sports and physical activities had
more to do with their desires of wanting to seepbethat looked like them participating and
thus it may be beneficial to further explore andve interventions and programs that expose
African American girls to sports considered “wtsggorts.” Future research might also address
the types of role models that African American adoknt girls would relate to because many
girls mentioned not seeing people that look likenthplay certain sports. Also because a number
of girls noted a lack of confidence or competemca humber of activities finding role models or
programs that would assist in increasing girls’wiemige of different sports and physical
activities could be beneficial.

Lastly, based on the findings from this studyitecommended that interventions and
programs focus on teaching young African Americais gnore sport skills at a younger age,
that we educate coaches and parents about thersgstaced on girls’ by not only them but boys
their age as well. Also it is critical that we be¢o introduce African American girls to a variety

of sports where they can develop skills with gifishe same race.
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Appendix A. Informed Consent
Exploring the African American Mother/Daughter Dyads, Perceptions, Beliefs, Value, and Parental
Influence on Physical Activity and Sport Participaion
INFORMED CONSENT FORM

Dear Parent:

We are inviting you and your daughter to take pa# research study sponsored by Michigan
State University. We would like to involve Africamerican mothers and their daughters who
are between the ages of 11-17 to participate iivichaal interviews.

Introduction/Purpose:

Participation in physical activity and sports pagation provides many well-documented
physiological and psychological benefits. The psgof this project is to find out what you and
your daughters’ thoughts, general beliefs, andipdxehaviors are regarding physical activity,
sport participation, and cultural appropriate dtasg relative to you, and your daughters’ beliefs.

Procedures:

In this study we will ask you to answer a few qi@® on the attached form so that we know
your child’s age. We will ask you and your childgach participate in an individual interview,
where you will be asked to answer a few questitmsiyour values, beliefs, and specific
behaviors in regards to physical activity and sparticipation. Each interview should take
approximately 60-90 minutes. Once you return ttechted form, we will contact you to find out
the best days and times for you and your childaidigipate. Please note that the sessions will be
audio taped.

Expected risks and benefits:

Participating in this project involves minimal risthough it is possible that we may ask a
guestion or two that makes you or your child feetamfortable. If that is the case, you or your
child will not have to answer it. Results will it other parents and children by informing us
of culturally appropriate activities, will assist designing a project that will help African
American mothers and daughters increase physitaltagcHowever, there will be no specific
benefits to you and your family as a result of agswg the questions. After the interview, you
and your child will each be given a gift card valwa $25 to help pay for transportation and
thank you for your time.

Confidentiality and voluntary participation:

All information collected during this study will kegrictly confidential. We will not share any
information about you or your children with anyangside the study. Interviews will be audio
recorded and then transcribed. We will not inclndees of the subjects in transcriptions, just
what is said as part of the discussion. We wilederything possible to protect you and your
daughters’ privacy and will not include you or yalnild’s name in any of the publications
resulting from this study. You and your child’shédentiality will be protected to the maximum
extent allowable by law. All of the data will beostd in locked file cabinets or password-
protected computer files at Michigan State Uniugrsind it will be kept for at least six years.
Only the project investigators and staff will haaxess to your/your child’s data. Only the
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project investigators, will be able to access auive the results of the study. You/your child’s
participation is voluntary, and you/your child d@ree to withdraw from the project at any time
without penalty. If you decide to withdraw, it Wilot hurt your relations with Michigan State
University or Extension, or any other organizatimsociated with this project.

This form explains what is involved with participag in this project. Please read it carefully
and ask any questions you may have. If you ddvaeé questions now, you may ask later. If
you have any questions about this study, pleasecbiarty Ewing at (517) 353-4652; 201 IM
Sports Circle Building, Michigan State UniversiBast Lansing, MI 48824; mewing@msu.edu).
If you have any questions or concerns about yderand rights as a research participant, or
would like to register a complaint about this reskatudy, you may contact, anonymously if
you wish, MSU's Human Research Protection Progratris] 7-355-2180, FAX 517-432-4503,
or e-mail irb@msu.edu, or regular mail at: 202 Qliddl, MSU, East Lansing, M| 48824
PLEASE KEEP THE FIRST PAGE FOR YOUR INFORMATION AND RECORDS. PLEASE

FILL. OUT THE ATTACHED PAGE AND RETURN IT. THANK YOU FOR YOUR
CONSIDERATION.
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| have read the contents of this consent form awe lbeen encouraged to ask any questions |
may have. | have received answers to my questibgise consent for myself and for my 11-
17 year-old child to participate in this research poject. | have received a copy of the forms
explaining the project. | agree to be audio taped.

Child’s name (please print)

Parent’s name (please print) Parent’s signature
/ /
Date Project coordinator
/ /

Parent’s gender Parent’s birth date

- / /
Child’s gender Child’s race/ethnicity Child’s birth date
Street/mailing address City, State, Zip
Home phone number Daytime phone

WE WILL NOT SHARE YOUR CONTACT INFORMATION with anyone outside this project.
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Appendix B. Assent Form
Exploring the African American Mother/Daughter Dyads, Perceptions, Beliefs, Value, and
Parental Influence on Physical Activity and Sport Rrticipation
CHILD ASSENT FORM

The research team would like you to participatehair research study which is investigating
what people your age think about physical activatyg sport participation and your view of
parental support to participate in physical aggiahd sports will be addressed.

A current graduate student from Michigan State ¥rsity will ask you a few questions; the
interview will last around 45-60 minutes. The @shers will ask you questions about activities
that you like to participate in, and your view dffetent physical activities and sports. The
session will be audio recorded.

There is not much risk for you to be in this studye researchers might ask you some questions
that could make you feel uncomfortable, but you'dloave to answer anything you don’t want

to. You will not gain any direct benefit from beimgthe study, but you will help the researchers
design future programs for kids your age. Alsaj wall receive a gift worth $25 to thank you

for your help.

Anything you say will be kept confidential by thesearchers. Any information about you will be
kept in locked storage at Michigan State Universatyd only the researchers will have access to
it.

It is up to you if you want to do this study. Ifiydo not like being in the study, you can choose
to stop at any point in time, and the researchdtsiot be mad or think any less of you.

By signing below, you are saying that you wantedrbthis research study.

Name (please print) Signature

Date
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Appendix C. Parents Demographic Survey
Number of children
How many boys do you have How many dolyou have

Occupation
What is your current Occupation

Employment status

____Fulltime __ Parttime ___ Retired __ Unleygd _____Housewife
Education

What is the highest level of education you have meted?

_______Some High School ______High School diplom&BgD

______Associates Degree ______Some College

______Bachelors Degree ______Masters Degree

Professional Degree (MD, PhD, Law Degree, EdD)
Other Please specify

Martial Status
Single Married

Age
Your age

Neighborhood resources
Please briefly describe the resources availabj@im home or in close proximity (e.g YMCA,
Fitness Centers, In home workout equipment)
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Appendix D. IPAQ
INTERNATIONAL PHYSICAL ACTIVITY QUESTIONNAIRE

We are interested in finding out about the kinds of physical activities that people do as part of their
everyday lives. The questions will ask you about the time you spent being physically active in the last 7
days. Please answer each question even if you do not consider yourself to be an active person. Please
think about the activities you do at work, as part of your house and yard work, to get from place to place,
and in your spare time for recreation, exercise or sport.

Think about all the vigorous and moderate activities that you did in the last 7 days. Vigorous physical

activities refer to activities that take hard physical effort and make you breathe much harder than normal.
Moderate activities refer to activities that take moderate physical effort and make you breathe somewhat
harder than normal.

PART 1: JOB-RELATED PHYSICAL ACTIVITY

The first section is about your work. This includes paid jobs, farming, volunteer work, course work, and
any other unpaid work that you did outside your home. Do not include unpaid work you might do around
your home, like housework, yard work, general maintenance, and caring for your family. These are asked
in Part 3.

1. Do you currently have a job or do any unpaid work outside your home?
Yes
No — Skip to PART 2: TRANSPORTATION

The next questions are about all the physical activity you did in the last 7 days as part of your paid or
unpaid work. This does not include traveling to and from work.

2. During the last 7 days, on how many days did you do vigorous physical activities like heavy
lifting, digging, heavy construction, or climbing up stairs as part of your work? Think about only
those physical activities that you did for at least 10 minutes at a time.

days per week

No vigorous job-related physical activity — Skip to question 4

3. How much time did you usually spend on one of those days doing vigorous physical activities as part
of your work?

hours per day

minutes per day

4. Again, think about only those physical activities that you did for at least 10 minutes at a time. During
the last 7 days, on how many days did you do moderate physical activities like carrying light loads as
part of your work? Please do not include walking.

days per week

No moderate job-related physical activity — Skip to question 6
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5. How much time did you usually spend on one of those days doing moderate physical activities as
part of your work?

hours per day

minutes per day

6. During the last 7 days, on how many days did you walk for at least 10 minutes at a time as part of
your work? Please do not count any walking you did to travel to or from work.

days per week

No job-related walking — Skip to PART 2: TRANSPORTATION

7. How much time did you usually spend on one of those days walking as part of your work?

hours per day

minutes per day

PART 2: TRANSPORTATION PHYSICAL ACTIVITY
These questions are about how you traveled from place to place, including to places like work, stores, movies,

and so on.

8. During the last 7 days, on how many days did you travel in a motor vehicle like a train, bus, car, or

tram?
days per week
No traveling in a motor vehicle — Skip to question 10
9. How much time did you usually spend on one of those days traveling in a train, bus, car, tram, or

other kind of motor vehicle?
hours per day

minutes per day

Now think only about the bicycling and walking you might have done to travel to and from work, to do
errands, or to go from place to place.

10. During the last 7 days, on how many days did you bicycle for at least 10 minutes at a time to go
from place to place?

days per week

No bicycling from place to place — Skip to question 12
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11. How much time did you usually spend on one of those days to bicycle from place to place?
hours per day

minutes per day

12. During the last 7 days, on how many days did you walk for at least 10 minutes at a time to go
from place to place?

days per week

No walking from place to place — Skip to PART 3: HOUSEWORK,
HOUSE MAINTENANCE, AND
CARING FOR FAMILY

13. How much time did you usually spend on one of those days walking from place to place?

hours per day

minutes per day

PART 3: HOUSEWORK, HOUSE MAINTENANCE, AND CARING FOR FAMILY
This section is about some of the physical activities you might have done in the last 7 days in and around

your home, like housework, gardening, yard work, general maintenance work, and caring for your family.

14. Think about only those physical activities that you did for at least 10 minutes at a time. During the
last 7 days, on how many days did you do vigorous physical activities like heavy lifting, chopping wood,
shoveling snow, or digging in the garden or yard?

days per week

No vigorous activity in garden or yard — Skip to question 16

15. How much time did you usually spend on one of those days doing vigorous physical activities in the
garden or yard?

hours per day

minutes per day

16. Again, think about only those physical activities that you did for at least 10 minutes at a time. During
the last 7 days, on how many days did you do moderate activities like carrying light loads, sweeping,
washing windows, and raking in the garden or yard?

days per week
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No moderate activity in garden or yard —l Skip to question 18

17. How much time did you usually spend on one of those days doing moderate physical activities in the
garden or yard?

hours per day

minutes per day

18. Once again, think about only those physical activities that you did for at least 10 minutes at a time.
During the last 7 days, on how many days did you do moderate activities like carrying light loads,
washing windows, scrubbing floors and sweeping inside your home?

days per week

No moderate activity inside home ===  Skip to PART 4. RECREATION,
SPORT AND LEISURE-TIME
PHYSICAL ACTIVITY

19. How much time did you usually spend on one of those days doing moderate physical activities inside
your home?

hours per day

minutes per day

PART 4: RECREATION, SPORT, AND LEISURE-TIME PHYSICAL ACTIVITY

This section is about all the physical activities that you did in the last 7 days solely for recreation, sport,
exercise or leisure. Please do not include any activities you have already mentioned.

20. Not counting any walking you have already mentioned, during the last 7 days, on how many days did
you walk for at least 10 minutes at a time in your leisure time?

days per week

No walking in leisure time — Skip to question 22

21. How much time did you usually spend on one of those days walking in your leisure time?

hours per day

minutes per day
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22. Think about only those physical activities that you did for at least 10 minutes at a time. During the
last 7 days, on how many days did you do vigorous physical activities like aerobics, running, fast
bicycling, or fast swimming in your leisure time?

days per week

No vigorous activity in leisure time Skip to question 24

23. How much time did you usually spend on one of those days doing vigorous physical activities in your
leisure time?

hours per day

minutes per day

24. Again, think about only those physical activities that you did for at least 10 minutes at a time. During
the last 7 days, on how many days did you do moderate physical activities like bicycling at a regular
pace, swimming at a regular pace, and doubles tennis in your leisure time?

days per week

No moderate activity in leisure time =P Skip to PART 5: TIME SPENT
SITTING

25. How much time did you usually spend on one of those days doing moderate physical activities in

your leisure time?
hours per day

minutes per day

PART 5: TIME SPENT SITTING

The last questions are about the time you spend sitting while at work, at home, while doing course work and
during leisure time. This may include time spent sitting at a desk, visiting friends, reading or sitting or lying
down to watch television. Do not include any time spent sitting in a motor vehicle that you have already told
me about.
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26. During the last 7 days, how much time did you usually spend sitting on a weekday?

hours per day

minutes per day

27. During the last 7 days, how much time did you usually spend sitting on a weekend day?

hours per day

minutes per day

This is the end of the questionnaire, thank you for participating.
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Appendix E. Racial Pride Scale

Being Black is important to who | am.

5.
Strongly Strongly
Disagree Agree
1 2 3 4
Racial pride is important for developing 6
strong Black families. '
Strongly Strongly
Disagree Agree
1 2 3 4

7.

| think everybody should be taught about how
Black people helped to build America.

Strongly Strongly
Disagree Agree
1 2 3 4

Black women should keep up with issues that are
important to the Black community.

Strongly Strongly
Disagree Agree
1 2 3 4
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The following questions are statements regarding @al pride. There are no
right or wrong answers simply answer as you honestlfeel. Please read each
statement and circle the number that appropriatelydescribes how much you
agree or disagree with each statement on the scdlg,3, or 4.

Black People make America strong

Strongly Strongly
Disagree Agree
1 2 3 4

The women | respect most in life are Black.

Strongly Strongly
Disagree Agree
1 2 3 4

| feel a strong connection to other Black women.

Strongly Strongly
Disagree Agree
1 2 3 4



Appendix F. Childs Demographic Survey

How Old Are you How Many Siblings dooy have

Are you the? oldest child middle youngest Other

We are trying to find out about your level of physical activity from the last 7 days (in the last
week). This includes sports or dance that make you sweat or make vour legs feel tired, or games
that make you breathe hard, like tag, skipping, running, climbing, and others.

Remember:

3. There are no right and wrong answers — this is not a test.

4, Please answer all the guestions as honestly and accurately as you can — this is very
important,

1. Physical activity in vour spare time: Have you done any of the following activities in the past
7 days (last week)? If yes, how many times? (Mark only one circle per row.)

7 times
No 1-2 3-4 5-6 OT more

SKIPDINE (e O ] O O O
ROowing/Canoeing .....oooeevriesrsrarerseseinne Q Q & Q Q
Tn-line skating connnnannaasisii 9] @] 0 (9] Q
g 1 e g PSP P rDe o] @] & @] 8]
Walking for exercise ....cooceeeceeeeecennen. O O Q @ Q
BRI oo coninminsnininaissninsncis s O @] 0 @] 8]
Jogging or ruNNNg ...cooevvvcericeccenn 8] @] D @] 0]
ACTODICS vvvvvvevrecerrer e rrerresseenrernerees 0] @] O &) @]
ROWAPOENIIG o civisninismmminsmsssnmsininisansisn Q S ] Q S ] Q
Baseball, softball ...ooooeviiiiiiiiiiiiienee 0] Q ] @] 8]
DANCE .oveveereeereseereraeese e reeseraeereraeeses 0] @] & & Q
Football B @] & @ ] @]
Badminton ..., D QD Q Q Q
Skateboarding ........c.cccovirimiciisisiassanes o] @] 2 @] 8]
SOCCRT 11vvvvrvssanserasssssasssnssssssrss s assensen Q & Q O @]
Street hoCKeY ....covoceeesciesissiniiarsossasnans D O Q Q Q
Volleyball ... ciannan O @] o @] 8]
Floor hocKey ..ococveveeceerieereeeerse e raeenes Q @] o] 9] Q
Baskethall ... O Q Q Q Q
Toe skating cocnannnnnnnnnnnnnnnan Q Q Q Q Q
Cross-country skiifig ....oovveeeeeeververvenne ] O Q Q Q
Ice hockey/ringette .oceeveveeecceeeeece & @] & @] @]
Other:

........... Q QJ & @] Q

........... Q 2 Q 2 @]
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2. In the last 7 days, during your physical education {PE) classes, how often were you very active
(playing hard, running, jumping, throwing)? (Check one only.)

LA D PR o st o et it 0
Harlly evir o s s 0
OOTBIIIIES i e st 0
125 o S A SRR S RS A S 0
OB i e e S 0

3. In the last 7 days, what did you normally do ar funch (besides eating lunch)? (Check one
only.)

Sat down (talking, reading, doing schoolwork).......0

Stood around or walked around ... Q
Ran or played a little Bit ....c..ccccoeniicenncssnrisneesenenss 0
Ran around and played quite a bit ........c.ccoceeieienen. 9
Ran and played hard most of the time ..........ccc...... 0

4, In the last 7 days, on how many days right after school, did yvou do sports, dance, or play
games in which you were very active? (Check one only.)

NOME 1ovicivresieieistsssesssasse s ssases s ssnsastsaesemssssbasse s s as QJ
1 time 1351 WEEK .vovvi i i 9]
2 0Of 3 times 185T WEEK ......couierusssisssvsmssssianssasaisesanses Q
o BIDER IR XREE . oo ansis s anssiiisan s Q
L BT O R 0

5. In the last 7 days, on how many evenings did you do sports, dance, or play games in which
you were very active? (Check one only.)

TBOEIE i csinionm suihaiadiniainon A R R @)
Ytivhe dast weede i Q
2 or 3 Hmes 188t Week ..o iibuimssimmmtis s Q
dar S Yastwemrle o s 0
6 or 7 times 185t Week ......ociieit s ssiaa e 0

6. On the last weekend, how many times did you do sports, dance, or play games in which you
were very active? (Check one only.)

I T S s Q
B e S et s L A QJ
e B i e T v e ey O
G — S HIMES oot it mes e s s n s 0
£ OF IMOCE TS Looveiiie s esistssiemes e ssssssssssee s 0]
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7. Which one of the following describes you best for the last 7 days? Read all five
statements before deciding on the one answer that describes you,

F. All or most of my free time was spent doing things that involve little

DRYSICAL BETOIT ooveeveceeee ettt beressene e e e e D
G. I sometimes {1 — 2 times last week) did physical things in my free time

(e.g. played sports, went running, swimming, bike riding, did aerobics) ................0
H. Ioften (3 — 4 times last week) did physical things in my free time ..ovvveen v
I. T quite often (53 — 6 times last week) did physical things in my free time ......... 9]

1. 1very often (7 or more times last week) did physical things in my free time .....0

8. Mark how often you did physical activity (like playing sports, games, doing dance, or
any other physical activity) for each day last week.

Little Very

None bit Medium  Often often
Monday ......ceeeeeeererenennes 0 Q 0 0 0
TOBRHAY i 0] 9] Q 0 0
Wednesday ....oooevevenienns O O 0O O 0
Thursday ....ocoveveeereneinnns Q Q Q 0 0
Friday ..cooeveervnncrnnsiannnnne ] ] Q S’ S’
Saturday ..., O O 0 9] 9]
Sunday L D Q Q 2 2

9, Were you sick last week, or did anything prevent you from doing your normal physical
activities? (Check one.)

Wik

If Yes, what prevented you?

What types of physical activities or sports (if paye you currently or have you recently
participated in (anything above the 12years oldytsigams, clubs, dance teams etc...)?
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APPENDIX G
Mothers Interview Guide
| want to start by saying that you for your timel asuly appreciate your willingness to
participate. | would like to remind you that altrgiuwe are audio taping this interview, | will
not be able to link your comments to who you arthag will be kept confidential. Per your
request | can stop the interview at anytime and yacentive will not be affected in anyway.

Please feel free to be honest, as | am not hepedge but rather | am here to find out your
thoughts and opinions. As | value your time s@if gon’t have questions or objections, we can
get started!

Introduction/Ice Breaker Questions

01.Tell me about physical activity

o Physical activity experiences as a child
o Current sports/physical activities, either orgardza unorganized
02.Tell me about your daughters physical activity
o How much physical activity does your child get
o0 What does she like to participate in (preferredsact
o Isitan adequate amount
03.How important is physical activity or sport to you?
o In comparison to other activities that your chilégyrparticipate in?
04.What types of activities does your daughter paréite in?
o0 What activities do you feel are important for yolaughter to participate in
outside of school hours?
o0 Why are these activities important?
05. Are there any negative outcomes/problems of yowhi@u being physically active or
playing sports?
o If so what are they? (For your daughter, you, €an be from a time, physical,
economic, social, etc. standpoint.)
06. Are there any benefits/positives of your daughgetipipating in sport or being active?
o If so what are they?
07.Do you think there are any differences betweers ginld boys in physical activity and sport?
o Is sport/physical activity participation more impant for either of them?
As a mother what do you believe your role is iarygdaughters physical activity or sports?

How are you involved?
What influence or impact do you have on your childvolvement?
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Describe your expectations for your child with respto physical activity and sport
08.What do you expect from your daughter?
o Do you expect your daughter active non-active?
o How much do you expect your child to play?
o Do you expect your daughter to excel in sports@edthis impact the
opportunities you provide or if you encourage aatiurage your daughter with
in PA or Sport?)

Although regularly engaging in physical activityimsportant to a healthy way of living,
disparities in levels of physical activity not omlyist between genders, but between ethnic
groups. So a question that has been brought uyis; do African Americans and Caucasians
tend to participate in different sports when theg affered the same sports?” It was has been
found that African American students focus andipigdte in the activities that are
stereotypically associated with their racial idépntand where strong racial hierarchies exist,
African. This has suggested that sports and ams/thave historically generated racial
information embedded in them (e.g., stereotypeardagg level of ability, role models present in
particular sports, racialized norms, etc). Withghn mind | am going to ask a few questions that
touch upon your opinions and views of what actgitare deemed more appropriate over others
09.As a women of an ethnic minority group are, therg @ultural characteristics that impact
your perception, value, and/or participation in gibgl activities or any particular sport?

10. Are there any sports/activities considered by yobed more culturally appropriate or
appealing than others? (or other African AmericaotiMrs you know)
11. Are there any sports/physical activities that yeel fare NOT appropriate for your daughter
to participate in? Why?
o What would be your response if your daughter caoménsaying she wanted to play,
basketball, football, softball, swimming, gymnasticheer or dance?
o What would make you encourage or discourage youglar to participate in one
sport/activity over another?

Is there anything you would like to say or add lo@ $ubject?

Once again | thank you for your time as it is magpreciated as you have my contact
information if you have any questions, commentsoacerns in the near future please feel free
to contact me, once again thank you for your time.
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APPENDIX H
Daughters Interview Guide

| want to start by saying thank you for your tingel daruly appreciate your willingness to
participate. | would like to remind you that altrgiuwe are audio taping this interview, | will
not be able to link your comments to who you arthag will be kept confidential. Per your
request | can stop the interview and your incentwWlenot be affected in anyway.

Please feel free to be honest, as | am not hepadige but rather | am here to find out your
thoughts and opinions. If at anytime you don’t ustind what | am asking or if you need me to
repeat a question just let me know. | value yauetso if you don’'t have questions or objections,
we can get started!

Introduction/Ice Breaker Questions
1. Tell me about your sport and physical activity exgeces?
e Current sport and physical activities you participan
e What do you like about participating in physicatisity or sport®
Talk to me about the importance to physical agtigind sport participation to you
2. How important is physical activity or sport to you?
e In comparison to other activities that you partiip in
3. Are there any negative outcomes/problems you havad experienced in being
physically active or playing sports?
* If so what are they? ( Can be from a time, physieabnomic, social, etc.
standpoint.)
4. Are there any benefits/positives of you participgtin sport or being active?
* If so what are they?
For the next few questions | am going to ask yastions about your mom’s impact and
influence on you engaging in physical activity apdrt. Remember there are no right or wrong
answers.
5. Does your Mom encourage you to be active or playtsp
* Does she give you things to play with?
* Does she talk to you about sports?
6. Does your Mom discourage you from being physicatifive in any way?
7. Have you ever been discouraged from participatingports by anyone or because of
anything?
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e Financial, transportation, etc..
* People made fun of you?
Great job, now | am going to ask you some questonshat you think your moms expectations
are for you in physical activity and sport.
8. What do you think your mom expects from you in temh PA and sport?
* Does she expect you to be active non-active?
* How much does she expect you to play?
* Does she expect you to excel in sports?
» Does she care about you being good in sports? (Ereesmpact your
participation at all, encourage or discourage you?)
9. Do you and your mother ever engage in physicaviégtnd sports together? (What do
you enjoy about participating with your mom? Or anjoy?)
Great, thank you for those insightful answersiow want to explore your opinions on different
physical activities and sports based on your r&&emember there are no right or wrongs
answer as these are just your opinions and view$gal free to express them freely. Remember
if you don’t understand what | am asking or if alyime need me to repeat a question just let me
know.
10. Are there any sports/physical activities that ylonk appeal more to African-American
girls?
» If so why are they more appealing?
11. Are there any sports/physical activities that yeel fare NOT appropriate for you to
participate in because of your race?
* Why are they not appropriate?
12.Have you ever been discouraged from participatingny sports or physical activity?
* Who discouraged you? Why?
13.Do boys your age have any influence on your degitqarticipate in sport?
What is a typical response you have heard from bdyen you participate?
Is there anything you would like to say or add lo@ $ubject?
Once again | thank you for your time as it is magipreciated as you have my contact

information if you have any questions, commentsoacerns in the near future please feel free
to contact me, once again thank you for your time.
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Table 10. Findings Summarized

Daughters
Likes about physical activity
participation
Life skills
Fun
Learn sport skills
Stay in shape
Social
Mothers Expectations
Not quit
Excel in sports
Give 100%
Try different things
None
Importance of Physical activity
Kind of (not really)
Yes (very)
Not Important
Benefits of PA
Fun
Something to do
Health benefits
Life Skills
Future opportunities
Negative Outcomes sport participation
Limited resources
Negative feedback
Physical aspects
Social aspects
Discouraging Factors
Boys
Race Issues
Lack of confidence
Mothers Influence
None
Encouragement
Cultural appropriate activities
Non appropriate
Others
Most cited

Mothers

Importance of Physical activity
Very Important
Not Important

Mothers Expectation for their daughters
Give their best
Don't quit/follow through
No expectations
Just be active
Gender difference
Yes
No
Cultural appropriate activities
Most appealing
Not appealing/not appropriate
Mothers Role
Provide encouragement
Be physically active myself
Provide resources
Benefits of PA
Health benefits
Life skills outside of sport
Psychological
Socialization
Negative Outcomes of sport
participation
Racial issues
Injuries
None
Lack of resources
Mean parents/peers
Time requirements
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Figure 3. Comprehensive Model with findings

Parents’ General

Beliefs/Behavior

Gender role stereotype
=Society Values boys in
sports
=*Boys are pushed harder
=*Boys more interested in
sports

Culturally based beliefs/
Stigmas
=Difference White/Black
Sports
= Appealing Vs not
appealing characteristics

General and specific personal
values
=See/know the value of
sport/exercise

Parents’ Child-
Specific Beliefs

Expectations for Childs
performance

=*Don’t quit/follow
through

=Give their best

= Just be active

Perceptions of child's abilities
and talents

=Can do anything she
puts her mind to
=Not looking for the
next Michael Jordan
Perceptions of the value of
various skills
=Psychological benefits
=Future opportunity
possibilities
=Health/appearance
=Life Skills outside of
sport
Socialization goals
=Make new friends
=Being around friends

D

Parent-Specific
Behaviors

Time use with child
*Were not active with child
*Needed to me a role model

Encouragement
*Go to games
*Provide verbal encouragement

*Give supportive
Five feedback

Provision of equipment, lessons
*Provide equipment

*Get lessons if needed

*Provide transportation
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