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AESTRACT
A CREATIVE APPROACE TO INVOLVEMENT
IN NON-WESTERN CULTURE BY
SECONDARY SCHOOL STUDENTS
BY

Donald Allen Dennis

The purpose of this study was to present a model of
a creative approach to involving the learner and the teacher
in a non-Vestern culture.

The students 1in the sample were selected fror a
secondary humanities program in Andover High School (Bloor-
field Eills, Michigan). Of the 100 in the sample, all were
seniors taking the course as an elective and with little or
no previous in-depth exposure to a non-Western culture. The
community 1s a suburban area on the fringe of Detroit, with
an upper middle class atmosphere. The curriculum pursued
by all of the students in the study was college preparatory
with the humanities class an elective,

The procedure for the study was to systematically
involve the student and the teacher not only in content, but
also in a method for becoming actively and personally in-
volved in the learning situation. Through the model, the
learner was first introduced to information in an informal
manner and given encouragement to explore and expand an idea
that related to a ndn-Western culture, He was then informed,
by the teacher, as to where he might find resources to material

in his interest area. The teacher became a gulde and facllita-



tor of learning, allowing the learner to develop the idea
within his own capabilities and interests. Once the learner
became familiar with the information, he was encouraged to
organize and present it to his peers with an emphasis on
media utlilization. The final part of the model was peer
evaluative with feedback coming from the students and teach-
ers to actualize the success of the individual learner's
efforts and at the same time to involve the total group in
the learning process.

The method and evaluation of the study were based
upon the findings of the Getzels and Jackson study on
creativity, the studies of Carl Rogers on self concepts
and studies by Arthur Combs and others on teacher training
procedures., Measures for the study came from standard verbal
and non verbal tests (Lorge Thorndike), an ethnocentric sur-
vey ("Public Opinion Survey" by T. W. Adorno) and a peer
evaluation. All results were placed on a rank-order corre-
lation.

The major findings indicated that a relationship
exists between the ethnocentric attitude of the learner and
his abillity to relate not only to a non-Western culture, but
also to his peers. No apparent relationship existed between
the verbal and non-verbal skills of the learner and his a-
bility to become creatively involved in the learning process;
however, there was a relationship between creative involvement

and use of media.






The study indicates that present built-in restric-
tions of secondary school curriculums do not help the learner
in reaching his fullest potential. Further, the study im-
plies that learning about other cultures in American educa-
tion has been restrictive in both content and method. The
direction of this study was to examine the nature of these
restrictions and, through a model, to systematically builld
in a curriculum procedure that would provide both the teacher
and the student the means of becoming creatively involved in

learning about another culture.
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Chapter 1

DESCRIPTION OF THE PROBLEM

Introduction to the Study

The technological development in the world community
of culture has created a growling need to educate for relat-
ing to all members of the human race. Instant communication
has brought a "global village" concept to today's society.
Unable to cope with problems that have developed in communi-
cations or to utilize the benefits suggested by recent
improvements in the process of learning, many educators are
retreating to the shelter offered by tried but outmoded
ideas. Others are grasping at new "packages" and "canned
programs" for instant security as the market becomes flooded
with commercialized material for solving the demands of
today's education.

Mario Fantinl, program director, Public Education,
the Ford Foundation, identifies the problem and then sets a
goal for the "Schools for the 70's" by stating:

Confronted with institutional obsolescence, the
schools have reacted by adding to a base structure of
education forged in an earlier century --- the demands,
however, do not call for additional layvers on the old
structure, but for a new conception of education ---

one that 1s functionally coordinated wiih the concerns
and aspirations of the various publics.

lMario D. Fantini, "Institutional Reform," Today's
Education, LIIIIV. No. 4 (April, 1970) pp. 43-44,



Many sincere and devoted educators are searching for
new methods for meeting the needs of today. Diversity,
rather than uniformity should be expressed by present educa-
tional institutions according to Pantini.l This diversity
of learning may well be the kev to successfully bringing the
learner into contact with members of the human race beyond
his immediate sphere of identity and open the door to
personal as well as global understanding of human relation-
ships. Thils study 1is an anproach for curriculum designers

in introducing cross-cultural communication.

Background and Need for the Study

The limitations of American school curriculums to
meet the challenge of worldwide communication are evident
in the omission of Non-Western Humanities studies. A 1969
survey of Michigan secondary school programs revealed that
only two percent of all Humanities courses offered were
including this area. Although new textbooks are adding
some Aslan culture, much of the information vpoints up
contrasts in culture with little suggestion of relevance to
the learner. Frequently this material is relegated to the
back of the text so that it can be eliminated by the teacher
pressed for time, or 1t becomes supplemental reading to
"f111 in".

In 1ts present structure, the American educational

system 1s providing the teacher with methods of exploration

l1p14.



in Asian culture that brine few new ideas into focus. Too
often material of an impersonal nature 1is develored and
passed on to the teacher, who may 1n like manner nass it on
to the student, Contact with Asian culture on such a level
provides limited enthusiasm or nersonal identification, and
restricted learning for all concerned i1s the end result.

The learner usually receives his impressions of
Asians and thelr culture through edited reporting of the
mass media. Sensationalism rather than sensitivity has
freaquently been the style with 1ittle or no in-depth infor-
mation presented to the listener, reader or viewer.
Cultural relevance has been lacking, with a distorted image
resulting in a polarization rather than a personalization
of cultural attitudes. Tmpressions and identification with
members of other cultures have become more negative than
positive with the meaning of humanitarianism becoming dis-
torted or lost. "What can he know of Fngland, who only
England knows" was a challenge to the ethnocentric behavior
of British nationalism of yesterday and remains as a
challenge to the present American education system.

A new design for educatlon 1s needed, one that
recognizes the learner's vosition in an emerging world
soclety. The 20th century has brought a serles of events
that have all but destroyed the provincial placidity of the
past. Instant information, supersonic transportation and
other technological changes have brought down the fences or

geographic barriers that bullt up a false sense of security.



The personal "center of the world" concept as suggested by
the Chilnese, practiced by the Furopean nations and envis-
ioned by America's "manifest destinv" has been a mirage.
Interdependence, not independence, suggests the key to world
understanding. Now more than ever, the educational pro-
cesses are subject to review and strong revision. The fear-
oriented changes created in the past cuarter of a century as
a result of the atomic bomb, snutnik and power politics are
proving to be shortsighted. New goals, new 1deas and new
procedures need to be tried. Students of today are aques-
tioning the system as never before, and rightfully so. New
direction must be given to involve these students 1n a real-
istic way with the functional use of technology for the
understanding and betterment of all mankind.

Interest in other cultures has developed, not only
from the classroom, but also from mass medla contact. The
quality and quantity of this exposure needs to be analyzed
by today's educators, and positive long range goals for 1its
development and use must be created. Edward Shils calls
attention to the decline of "refined" culture in the West,
resulting not so much from mass media, but from society's
willlingness to accept mediocrity.

There is much that is wrong with the quality
of culture consumed more or less by educated classes
in America. Very little of what 1s wrong, however, can
be attributed to the mass media.---What is wrong, 1is
wrong with our intellectuals and their traditions, which

have little to do with the culture created for and
presented by the mass media.

lpdqward Shils, "Mass Society and Its Culture,"
Daedalus, LXXXIIIV. No. 2 (Soring, 1960), 291-311.



Relevance may well be the key to bringing the mass
media into prover focus, relevance between information fed
through the educational system and that which 1is given by
the plecemeal operation of the information agents of our
mass socliety. It 1s the educator's challenge to develoo in
realistic fashion a curriculum design with a positive empha-
sis on the creatlion of material and methods which give the
learner increased onportunity to discriminate, individual-
ize and become actively involved 1in learning about the
nature of non-Western cultures in relation to his own.

A close look at curriculum design in Socilal Studies
and Humanitles courses at the Secondary School level reveals
a pattern of development that has changed relatively little
as compared with the striking technological changes of the
past twenty five years. The textbook recitation and
lecture method of presentation continues to be the dominant
characteristic of curriculums, with information generally
presented in a time-event ordered and systematic fashion.
Evaluation and testing seek to level all learning and all
learners to one common denominator. Information input,
rather than concept learning, has often placed learners
into a set pattern with little or no regard to individual
differences in communication processes. The act of
creation has been removed from the classroom as well as the
shared experlence so necessary for social growth.

John Dewey sald:

Communication 1s not announcing things, even 1if
they are said with the emphasis of great sonority.



Communication 1s the process of creating narticivation,

of making common what had been isolated and singular;

and part of the miracle it achieves 1s that, in being

communicated, the conveyance of meaning gives body and

definitlions to the experience of the_one who utters as

well as to that of those who listen.l
Curriculum designers should pay heed to this bit of advice.

Humanitles and social studies curriculums are logi-
cal places for bringing the student into contact with the
real and the relevant nature of non-Western cultures.
Changes 1in both content and method are beilng studied as a
result of surveys made in the 1950's and 60's by concerned
educators to determine the extent of non-Western coveragez,
but the critics disagreed about what should be done. Yet
one fundamental criticism was widely accepted: "Soclal
studles had been losing touch with social reality. U.S.
society had been transformed while social studies programs,
especlally at the secondary level, were dealing with a world
of the past."3
Humanities programs have been encouraged as a stop-

gap to such criticism, but to this point, thelr nature and
content show little in depth preparation. Cemrel Reglonal
Laboratories in St. Louils, in compiling data on all such

programs since 1900, have discovered a confused pattern of

learning with little or no emphasis placed on individual

lyohn Dewey, Art as Experience, (12th Printing;
New York: G. P. Putnam's Sons, 1958), p. 24U,

2Dorothy Fraser, "What's New in the Social Science
Curriculum?" Nation's Schools, LXXXIV. (July, 1969). 30.

31b1d., p. 31.



creative effort.l

Purpose of the Study

The primary purvpose of this study 1s to creatively
involve the learner through a symbiotic plan for utilizing
medla, information and imagination in learning about a
non-Western culture. A model has been created as a guilde
for the teacher and the learner for the introduction of
non-Western Humanities at the Secondary School level.

The aquestion of utility has become increasingly
more difficult with the gap between the educator and the
learner as to proficiency in the new technological hardware.
The learner often becomes more qulickly adjusted to the
flexible innovations of hardware than the teacher. It is
through a creative annroach to involvement that the educa-
tor willl create rreater utilization of media, not only for
expanding hls ovn presentation, but also for involving the
learner in the process of discovery. It is not for the
teacher alone to be resoonsible for the manipulation of
hardware 1f he 1s to carry out his function as a motivation
agent and gulde to the learner as suggested by the study.

A part of this study 1s to identify the creative
nature of the learner and the learning process as they
relate to learning of other cultures, specifically to the

Asians, Not only do students find it difficult to relate to

lStanley Madeja, "Cemrel Progress Report", (A renort
to the National Art Education Association, April 2, 1969,
New York).



other cultures but the same basic problem of understanding
the nature of the non-Western world exists with mary
teachers. One aspect of the model 1s to involve the
learner 1n a personal way with another culture.

The sudden appearance of the "global village"
concept makes 1t important that the teacher exnerience and
teach new dimensions in cultural relativism. The purpose
of thls study then 1s to present a creative aoproach to
involvement in non-Western culture, and attemot to 1ldentify

the nature of the learner involved.

Questions for the Study

Although this study will be limited to the possi-
bilities and potential of curriculum method, 1its main
function will be to develop ways and means of involving,
in a creative way, Secondary School students who have never
been previously exposed to or involved in the study of
non-Western culture. The followlneg questions are used as
the basis for study limitations.

1. Does a positive relationship exist between creative,
imaginative students and their empathyv for foreign cultures?

2. Is there any significant difference in a student's
IQ and his abllity to become involved in self directed
activity?

3. Do students who successfully utilize multi-media
approaches to learning about non-Western cultures show a

simlilar success in communicating with their peer groun?



Theory and Assumptions of the Study

There i1s no doubt that the traditional factual
approach to non-Western cultural studies 1s in need of
revision. Many educators believe that textbook education
too often neglects the learner's own ability to absorb,
analyze, and synthesize information.l The approach is
external and directed with the assumption that each learner
has a bullt-in set of values and capabilities that need to
be individually challenged if a learning situation is to
become realistic. It 1s not for the educator to serve as a
disseminator of information and test evaluator, but rather
as a change agent and a catalyst to a personal learning
process. The role of the teacher in this study 1s similar
to the one described by Everett Rogers.

One important role of the educational change
agent 1s to select good innovations, and discard those
innovations which will be inappronriate for his clients
to adopt. The change agent thus plays a "gatekeeper"
role, which he 1s qualified to do on the basis of his
superior training, technlical exomertize, wide communi-
cation contacts, and access to other experts,

The learner 1n the study 1s presented with a number
of ways 1n which to research, organize, evaluate and dissem-

inate Information. He is ~iven the resnmonsibilitv of

becoming in turn the iInformation arent for his peers with

lTheodore Kaltsounis, "Cognitive Learning and the
Social Studies Type," Educational Leadershin, XXVI, No.6
(March, 1969), 613-621,

2Everett M. Pogers, "On Innovations and Education,"
(A paper presented at the Conference of the Michigan Coop-
erative Curriculum Program, Boyne Mountain, Sepotember 24,
1965).
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selection of method according to personal choice. The
teacher serves as a coordinator and guide, sugeesting
direction and limitations only uron recuest. The student
becomes a soclal scientist and brings his own personal
observations into the learning process. "The socilal
scientist can ask questions of his subject matter and gret
answers, and he can oroject his own humanity imaginatively
into the subject matter and so lncrease his understandine of
1t."1 It 1s in the belief that the learner can effectively
become a "change argent" and the teacher a learner, that the
design of thls study 1s reinforced.

Understanding of other cultures 1s made effective
when the learner becomes part of that culture or when 1t
becomes part of him. Individual differences must be allowed
to rise to the surface and to become an integral part of
the learning process 1f an opinion change 1s to be effected,
and for that matter if any opinion is to be reached. A
report on studlies made by Herbert C. Kelman at Harvard
University on "Opinion Change"2 indicated that in a behavior
system in which induced response is embedded, the behavior
tends to be related to the person's values only in an
instrumental rather than an intrinsic way, and opinions

expressed by the individual are not really representative

lHerbert C. Kelman, "Processes of Ooinion Change,"

Public Opinion Quarterly, Princeton University Press, XXV,
(Spring, 1961), 57-58.

°Tbid., pp. 58-78.
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of his true beliefs. Thls response adopted through
compliance will be abandoned when it no longer anvears to
be the best path to social reward. On the other hand,
behavior adopted through identification i1s a part of a
system of expectations definine, a varticular role, or a
role that 1s representative of himself and may in fact
become an important asvect of himself and be Judeged within
hls own value system. This identification 1s best brought
into focus when the individual becomes actlive 1n and
relevant to the situation.

In this study the authoritarianism of traditional
student to teacher relationships is replaced by an attitude
of sharing experiences in a new educational venture. This
type of atmosphere creates a flexible classroom situation
in which the function of the individual depends upon
initiative and imagination. There 1s no threat of abso-
lutes that comes with cognitive learning situations. The
complexity of the individual and his approach to learning
parallel the complex nature of the foreign culture he
studles. Empathy for the problems of peer communication
when the learner attempts to present his materlial to the
other members of the class and to the teacher relates to
the problems encountered in cross-cultural communication.
It 1s in the belief that the learner as well as the teacher
may effectively become a change agent, and that the teacher
may become a learner, that the design of this study 1s

reinforced.
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Definitlon of Terms Used 1n the Study

1.

11.

12.

13.
14,

Change agent - one who 1s directly involved with the
implementation of new methods and ideas.

Civilization - the most complex form of culture.
Communication - the act of sending and recelving sense
impressions for an intended purpose.

Conceptualization process - the forming of 1deas into
basic patterns and relationships.

Creativity - the ability to disconnect and reorganize
a serles of sense impressions (divergent thinking).
Cultural residue - the significant works of art, music,
literature, etc. within a culture.

Culture - the patterned behavior of all peovles from
the simplest to the most complex form of living.
Hardware - methods and materials used in learnine.
Humanities - the study of human ties to culture.
Individualized instruction - instruction that directly
involves the learner in the learning process.
Innovator - one who acts to provide a fertile field for
the develorment of individual imagination.

Manifest destiny - 19th century American attitude that
the reason for all actions 1s justified by national
development.

Medla - the vehicle of transmission of communication.
Non-Western - of or pertaining to areas not under the

direct influence of European beginnings.
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15. Relevance - of or pertalning to a specific or
identifiable characteristic.

16, Software - concepts, ldeas and information to be
learned.

17. Symbiotlc - the combination of two distant elements

for mutual benefit.

Overview of the Study

The study has been organized around the fusion of
ideas and research in existing literature that have relevant
value to a new design for education. The works of orevious
curriculum designers (such as Carl Pogers) in which emphasis
has been placed on the development of the individual, has
suggested a framework of reference for devising a method of
implementing Non-Western Fumanities (Asian area) into the
Secondary School.

The basic source of information for the study came
from (1) existing literature, (2) contact with educators in
American schools and Asia, (3) direct experience in exposure
to non-Western cultures, (4) observations of classroom
experience in multi-media learnines, and (5) an analysis of
related empirical data.

The design of the study provides a loose framework
for an analysis of results for (1) the relevance of the
creative process to empathy in understanding of other
cultures, (2) the nature of the learner in learning about
non-Western culture, and (3) the effect of utilizing

media in concept formation.
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Chaoter One identified the need for recognition of
cultural communication changes and the need for curriculum
revision to keep pace with the times. 1In this chaonter, the
underlying assumntions, procedures and purpose for the study
were sequentially ordered. The nature of the role of the
educator and the learner as well as changes necessary
between teacher and student in developing a conceptual model
of classroom procedure were identified. Research and
references used specify the problems that confront today's
educators in developing world culture courses utilizing
technology and individualizing instruction.

The review of pertinent and relevant literature is
the basis for Chapter Two. Specific data on the amount of
emphasis given to non-Western studies in secondary school
programs are presented. Studies undertaken in the field of
self realization and creative learning along with the
results are analyzed. References pointing up the need for
involving the learner in media on a personal basis as well
as other cultures complete the chapter.

In Chapter Three, the model for the study, the
nature of the system to be studied, the measures used and
the method of data collection are discussed.

In Chapter Four, an analysis of the results of the
data will be compared within the framework design of the new
curriculum.

Chapter Five explores the implications and limita-

tions of the findings and suggests directions for further
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explorations that are open to research and implementation.
The study 1s a design for bringing into focus ideas
and methods suggested by numerous educational researchers
and innovators in personalized learning. The direct
application of these ideas to non-Western culture demon-
strates their effect on a somewhat limited scope. This
study explores a symbiotic plan for creative involvement
as well as self realization by secondary school students

in learning about a non-Western culture.



Chapter 2
REVIEW OF TEE LITERATURE

Introduction

The organization of literature and studles is pre-
sented in three parts. Studles first considered are those
relating to non-Western understanding in the American educa-
tional system., Next are reviews of studies and revorts on
the nature of the learner and the teacher in the area of
creativity. The third related area 1s centered around studies
describing the effective use of multi-media for involving the

learner 1n new eXxperlences as well as its direction and use,

Education and Attitudes on non-Western Culture in American

Education

Interest in understanding about non-Western cultures
has had a'"crisis" oriented basis for students in the schools
of America with direction and force being dictated by the
sense of the 1mmedlate and the sensational rather than an
exposure to in-depth observations that search for in-depth mean-
ing and relevance between peoples of other cultures and our-
selves, An example of such exposure was researched by John
Hohenberg who reported on the first big interest by television
for Asian coverage as a result of "television's first war"
in 1965-66,

16
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"As for the electronic media ---- with the exception
of battle pilctures over T.V. the intelligence from Asia be-
came increasingly thin as it radiated outward from the center.
And 1n large parts of the United States there was so little
amplification from the media, excent for an occasional news
magazine cover story, that it could scarcely be heard at all

until there was a crisis."1

The emphasls placed on the formation of values in our
present educational system has been a direct result of ob-
servation of Western European culture and a synthesis of 1deas
and 1deals brought to these shores by immigrants with little
or no expvosure to Aslan peoples. Past contact with non-Western
cultures in general was left to the business minded adventurer
seeking new worlds to conquer, often in search of "hedonistic"
directed goals, Humanitarianism was limited to a few dedicated
laymen, scholars and clergy whose personal observations and
comments have been treated by their Western brothers as novel
rather than relevant information. Hohenberg emphasized the
present need for understanding Asians with this advice:

A realization that their private interests are

tied up with the affairs of some of the principal

nations of Aslia first has to come to the American

public. However slowly it 1s emerging, its develop-
ment 1s an observational phenomenon in the United

States, particularly among younger people whose lives

already have been affected by the growing pressure of
the confrontation between the two continents.

The most pressing need, therefore, 1s to develop
many more communicators-correspondents, commentatbrs,
editors, teachers, civic leaders, government officials,
and others----with a better rounded knowledge of Asian

1 John Hohenberg, Between Two Worlds, (New York: Frederick A.
Praeger, Publishers, 1967), p. 67.
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affalirs together with vastly exnanded sources
of current and background information for the
public at large. There 1s no conflict in this
area of essential public education between a
democratic government and an independent press,
including television, for both have the same
obligation to inform_the peovnle despite theilr
differing interests.

The lack of emphasis given to Asian studies in
various areas of American school curriculums has been well
documented by recent studies in soclal studles and the
humanities. A review of these studies shows that the present
system has made little 1f any improvement in the area of non-
Western culture, The fate of the Aslian studies program at the
East West Center, University of Hawaii, was to have a curtail-
ment of funds and a cut back of almost fifty percent in the
highly successful teacher interchange program as a result of
economy moves by the administration in 1968. Early in 1962
a series of guldelines on International Understanding was pre-
sented by the Department of Public Instruction in Michigan
(Publication No. 526) in which an appeal was made to develop
in depth materials for feeding into our present curriculum on
cultures now underemphasized or ignored. A recent follow up
study by the Humanlties Teaching Institute of Michigan State
University pointed out limitations in course content on Asia.
A questionnaire directed to all secondary school systems in the
State of Michigan (January 1969) revealed that only two percent

of those responding listed Asian culture as part of their planned

l1b1d, p. 428.
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program,1 (0f 350 responding schools, elght included Asia).
Further research 1n the area of education showed
that there 1s a lack of significant data about Asila. Many
studies made suggested an ethnocentric bias that 1s evident
in both the East and the VWest which contaminates research
results.2 The nature of blas coming from the East 1s shown
by Mitsuhashil in a 1962 study of comparative geographic con-
concepts held by ninth grade students in Chicago and Tokyo.
This study reached the following conclusion: "Tokyo chilldren
possessed more precision and accuracy than those of Chicago
for three basic reasons: (1) Better teaching methods, (2)
location of Japan to the rest of the world and (3) the alert-
ness to the influence of recent world develooment on thelr
nation,"3
Teacher education studlies indicated the primary source
of the problem of international understanding relates to a high
degree of inadequate teacher preparation, reflecting in turn
a sense of classroom insecurity in the area of Aslan culture,
At the present time no significant research results are avail-

able concerning the content selection from cultural anthropology

ljeanne M, Hollingsworth, "Survey Secondary Humanitles
Programs,”" Report presented at Michigan State University,
January, 1969. (East Lansing, Michigan: The Institute, 1969).

2Lewis E, Lemmon, "A Value Analysis of Social Studies
Textbooks" (Unpublished Doctoral Dissertation, East Texas
State College, 1964),

3Setsuko Mitsuhashi, "Conceptions and Images of the
Physical World: A Comparison of Japanese and American Pupils,"
The Journal of Comparative Research, VI (1962), pp. 1U42-147T,

uLewis E, Lemmon, on. cit.
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as a strong component in both humanities and social studiles
education in secondary schools. The "Anthronology Curriculum
Study Project"l on the secondary level is a project that may
shed light on this area in the near future. A study by Lewils
E. Lemmon in 1964 showed a low degree of human value orienta-
tion in the treatment of non-Western understanding in textbook
materials. The study revealed that an underlying need for re-
vision and change is evident and more methods are needed for
presenting the learner with an awareness of how one understands
his own culture through the study of others.2

| The nature of the past flow of cultural information
from the teacher to the student has been almost entirely the
history of national cultures develoved by nation states.
Francis N, Hamilton, Dean of the School of Education, George
Washington University, Washington, D. C., identified the
current lack of cross cultural education in teacher training
institutions (the level at which American teachers are trained)
in the United States as parochialism. It was revealed by the
fact that in 1963-64 in liberal arts and other four year
colleges offering courses on the non-Western world, less than
ten percent of the students actually enrolled in such courses,
while less than one percent studied a non-Western language.

This despite the fact that seventy percent of the liberal arts

IMalcolm Collins, Director, "Anthropology Curriculum
Study Project," Chicago, Illinois, April, 1964,

2Lemmon, op. cit.



21

colleges and fifty percent of the four year institutions
offered at least one, and usually several, courses on the non-
West., Less than two dozen of nearly 1,500 colleges require
all candidates for the baccalaureate degree to take even a
single course dealing primarily with the non-West. "If our
students are but rarely exposed to non-Western studlies of any
kind, it is indeed difficult to conceive that the widespread
development of a true intercultural or polycultural under-

standing is shortly to be realized."1

A similar study, by Anderson, using a 1964 survey also
showed that less than 10 percent of students elect courses deal-
ing with non-Western Studies in colleges which offered them.2
Today, on a state wide level, curriculums are even more defi-
clent in non-Western culture and thils deficiency 1s carried
over to the University level.3

The educational neglect for becoming informed on cross
cultural concepts can be closely associated with the attitude
shown by those who become exposed to a foreign culture. Lead-
ing statesmen such as Woodrow Wilson, Wendell Wilkie, and
Eleanor Roosevelt have advocated an early involvement and need

for learning about others in search for world peace and brother-

hood. Eleanor Roosevelt said, "It should be a part of every

lrrancis N. Hamilton, "Polycultural Education,” The

George Washington University Magazine, II, (Summer, 1965)
pp. JO0-]1. See Appendix Tables I & II for breakdown of courses.

2Wa11ace L. Anderson, "A World View for Undergraduates,"
The Saturday Review, (August 20, 1966), pp. 50-51.

3see Appendix A, Tables I, II, IIT.
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young person's development to learn to be aware of other
people, to study them, not to antagonize them i1f it can be
avolded,----This awareness of other people's desires and
feelings 1s an important part of learning to live with other
people and in a society."l

The experience and sincerity of these statesmen, as
well as their obligation to the American people as personal
representatives, made them doubly conscious of the need for
this "cultural empathy". As Mrs, Roosevelt believed, "Cultural
empathy, too, 1s partly the child of intellectualized experi-
ence --- but it also implies a positive emotional attitude

toward differences in people. The feel of empathy thus seers

to be bullt into (or left out of) a person in early youth."?
The American educational system, with strong roots in
a European beginning has kept its back to the peoples of Asia,.
Too busy with the "manifest destiny" of a new nation and the
problems of European cultural assimilation, American attitude
was one of 1solation from most of Asia until the forced in-
volvement of World War II, "Race, religion, and language
often were treated as blocks to progress, as ethnocentric re-
presentatives of our nation: missionaries, merchants, and

military, moved across the continent of Asia."3

1Eleanor Roosevelt, You Learn g% Living, (New York, Harper
and Brothers Publishers, 1960), p. 122.

°Ip1d, p. 123.

3Hohenberg, op. cit., p. 67T.
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A few scholars and dedicated humanitarians were
respectful of the multi-faced character of Asian peoples, but
for the most part, Aslans were relegated to a secondary posi-
tion in a world society. The economic control of their natural
resources, under European colonialism forced many Asians to
become subservient citizens in thelr own land. It was easy
for most leaders to accept a colonial attitude in communica-
ting the various cultural concepts found in Aslia to the learn-

ers in the West.l

As the United States assumed her role of a world
leader, so did the role of responsibllity to those beilng 1led
increase. Men who have worked with Asians in the capacity
of ambassadors and personal representatives of the United
States such as Relschauer, Falrbanks, Bowles and others have
been quick to point out the weakness that exists in our
culture for understanding the Asian. John Hohenberg notes
that "Few Americans are geared by background, training or
temperament to serve as pro-consults in the Far East and to
preside over the application of fantastic amounts of military
and economic power.2

Robert Redfield in his report to the "Anthropology
Curriculum Study Project" group recommended a change in

attitude in learning about American culture through other

cultures,

l1p44.

°Ib1d, p. 82.
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There 1s another way in which acaquaintance with
another culture 1is a major contribution to the edu-
cation of every American. This 1s because the
people of our country do not live in terms of a
culture 1n quite the same sense in which the Andaman
Islanders did or the Chinese peasants do. Cultures
differ not only in their content, in what values
they emphaslize; they also differ 1n the degree to
which the values and institutions they provide are
eonsistent and harmonious and in extent to which
they are uniformly acceptable to the people who live
by them., The culture of the veople of the United
States 1s an entity much less well defined than the
cultures of most of the peoples of history and of
the world today. In this sense contemporary Ameri-
cans need acquaintance with a weil—integrated culture
because they have never had any.

Another approach with far reaching implications was
made in a recent revort from the U. S. Office of Education
by Harold Taylor in which he suggests that "In modern society
there are no 'foreign' cultures and problems, only human
problems shared by all societies.“2 An effective route for
the understanding of world cultures may thus be found at
home in direct and deep experience in the varieties of
American cultures ranging from the Spanish-American, Indian,
Negro, Puerto Rican, Chinese-American, and others, to the

culture of the urban and rural poor.3 Robert Leestma also

believes that the intercultural perceptive needs at home

lRobert Redfield, "The Study of Culture in General
Education,". Report presented at the Anthropology Curriculum
Study Project, Chicago, Illinois, April, 1964,

2Harold Taylor, "U.S. Office of Education Report,"
American Education, V, No. 5 (May, 1969), p. 7.

31b14, pp. 7-8.
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and abroad are interrelated. The two should be seen as non-
competitive and mutually reinforcing. The widespread in-
terests in international education and in education for the
disadvantaged can be brought together to reciprocal advan-
tage, each providing a new source of support and assistance
to the other, each in the process acquiring new insights
for the achlevement of its own purpose. Knowledge gained
will be useful in developing effective training programs for
people who plan to serve professionally in an intercultural
situation.l

The educational need can be closely assoclated
with the attitude shown by those who become exposed to a
foreign culture. According to a survey by Hawkes, "It is
the challenge and obligation of curriculum innovators to
develop methods of involvement in international understanding.
Many teachers want the security of a definitively organized
curriculum and a specific set of lesson plans. They want
to know what to teach."2 1In teaching world affairs this is
neither possible nor desirable. "If teachers are convinced
that the administration 1s not only willing but anxious for
them to use thelr initiative and to develop new approaches

to o0ld subject matter, they will accept their responsibility

1Robert Leestma, "OE's Institute of International Studies,"”
American Education, V, No. 5 (May, 1969), pp. 8-9.

°Anna L. Rose Hawkes, The World in Their Hands (West
Lafayette, Indiana: Kappa Delta Pl Press, 1966), p. 66.
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of becoming involved and to use a creative approach that

combines the teaching and learning process.

Ethnocentriclity and Foreign Policy in American Education

Ethnic differences are so numerous and so elusive
that some people have concluded that there are no unifor-
mities among the cultures of the world. The claim for
"cultural relativity" may go even further. The saying
"mores make anything right" implies that all standards of
conduct are entirely a matter of habit. A strong voice for
cultural relativity is Gordon W. Allport who said, "Right
1s what you have been taught. Consclence is only the volce
of the herd. In one culture 1t 1s proper to kill your grand-
mother; in another one may torture animals if one likes.”
Yet anthropologists warn against this loose interpretation
of group differences. Actually, all human groups have

developed activities that are "functionally equivalent".1

Whereas detalls may differ, the members of every soclety
agree in many of their purposes and practices.

The impact of changing technology on cultural seclu-
sion has not been fully understood with the policy makers of
world governments., Resultant confusion on cultural contact
has caused widespread damage to the interpersonal relation-

ship of members of various national, political and social

lgordon W. Allport, The Nature gg_Preﬁudice (Massachu-
setts: Addison-Wesley Publishing Co., s D. 115,
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organizations. The state department of the United States
has found 1tself to be lacking in competent advisors on

more than one occasion when a crisis or confrontation occurs
between foreign policy makers and the cultural surround-
Ings of thelr respective assignments. A multitude of in-
cldents have 1ndicated patterns of cultural Insecurity as

a result of "cultural shock" due to the sudden less of
familiar signs, patterns and symbols. The compensation for
such a sudden and dramatic change often causes advisors to
attempt to mold an image of familiarity on new surroundings.
As Harlan Cleveland stated about the Overseas American, "Ve
can make anyone over into ourselves but we cannot make our-
selves over, even 1lmaginatively, into other people. Our
thoughtlessness 1s caught in our assumptions that what we
do 1s never chauvinistic or nationalistic, though what others
do may well be."1 This ethnocentric attitude has often
created one of antagonism between the American and those
members of the exposed culture, Cleveland indicated another
problem that confronts Americans abroad: - "the feeling of
arrogance expressed by individuals functioning in a totally
new environment."2 Other cultures and particularly the

people of Asia are steeped in tradition and thelr activities

lharlan Cleveland, et. al, The Overseas Americans (New
York: McGraw-Hill Book Company, Inc., 1960), p. 31.

°Ibid, p. 139.
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are reflective of this attitude, "while the American seems

to act on impulse, and with little or no consideration for

tradition."l He summed up a survey of our foreign service
program with thls statement, "Trends in the United States
reflect a way of thinking that i1s quite different from most
other cultures. Americans tend to be pragmatic."2 This
pragmatism has often given rise to serious consequences in-
volving the East and West.

The sudden loss of symbols (cultural shock) ex-
perienced by an individual in belng exposed to another
culture, according to Brown, causes a certain amount of
negativism and rejection to occur.

Westerners who go into other countries some-
times feel as if they were in a topsy-turvy
situation. Aside from any difference in physical
type there 1s a sense of strangeness about every-
thing. The speech seems rapid and unintelligible;
gestures and faclal expressions are strange; dress
and ornamentation are peculiar; houses, furniture,
and utensils appear odd. The food may seem taste-
less or be too highly seasoned. Various behavior
patterns may seem not only queer but wrong or un-
natural, Any effort to find out why people behave
in these seemingly queer ways rarely brings a
satisfactory answer. People usually do not know
why they act as they do except that they have always
done it that way.3

The easlest and most frequent course of action is

for the individual thus exposed to retreat completely within

l1bid,
21b4d.

3Ina Corinne Brown, Understanding Other Cultures,
(Englewood Cliffs, New Jersey: Prentice Hall Inc., 1963),
p. 1,
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his own set of symbols as may be seen by the American hotels
which separate the traveler, for the most part, from the
culture of the country in which they both are placed. The
second course of action is to retreat from the reality of
the situation by avoilding any more than a minimal contact as
In the case of a gulided tour. Relating this situation to
the classroom, it 1s apparent that much teacher-textbook
directed information, tends to create an Americanized version
of other cultures or to avold any cultural reference that

1s of forelgn substance. A third course is to negatively
react to the situation by introducing defensive or aggres-
sive action.

The Korean conflict served as a reminder for those
involved that little was known about the nature of the non-
Western world., Often the frustration familiar to every
sensitive emerging nationalist, the inner conflict between
the desire to cherish and preserve traditional cultural
values and to live in harmony with the 20th century was
misinterpreted by Western observers, Diplomats and repre-
sentatives tried to get the Asian to conform to the United
States newly formed system with negative results such as
the Korean conflict of the 1950's,

Token grants for advance resesrch programs in non-
Western areas have only recently been encouraged. The

1

establishment of the East West Center in Hawaill™ and the

lponala A. Dennis, "Bridge Between East and West,"
Michigan Education Journal, XXXXIV (March, 1967), 7, pp. 30-32.
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Peace Corps Program are excellent samples of the potential
for effecting a positive change in understanding. These
programs have been introduced with modest funding and great
success, Simllar support in the total education program is
now needed.

Today the problem of understanding 1s very real in
the encounters between the Vietnamese and the Americans.
After years of service at the city level, Don Luce, director
of the International Volunteer Services for South Viet Nam,
resigned. His reason: "American failures in Viet Nam have
been essentially failures in communication and understanding

of the people and their culture."l Dr. Emanual Tanay,

assoclate professor of psychiatry at Wayne State University,
who was with the military in Vietnam says the army builds

up hostility in the young draftee and helps to perpetuate
"My Lai"” incidents. He 1is supported by the other experts

in the "dehumanizing" theory of army training that 1is
accented in confronting civilians who are of a foreign

culture and especially of another race.2

The American in the past has had his actions and
attitude defended by the Asian on a premise of being a young

and growing culture, His child-like enthusiasm and exu-

1Donald Luce and John Sommer, Viet Nam: The Unheard
Voices (Cornell University Press, 1969), p. 87.

2Emanual Taney quoted by Robert Lifton "Why Civilians
are War Victims," U.S. News and World Report, LXVII, No.
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berance have excused him from displays of ignorance to the
situation in which he became involved.l This rationaliza-
tion for those who have accepted the representative of our
youthful culture, along with America's youthfulness, is
rapidly changing in the second half of this century. With
maturity comes responsibility, and along with responsibility
comes a need for direction to understanding other cultures.
Overview

An overview of the litera