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ABSTRACT
COUNSELORS' EXPECTATIONS
REGARDING HELPING RELATIONSHIPS
IN A RESIDENTIAL CAMPING PROGRAM
By

Robert R. Drovdahl

Counselors in residential camping programs engage in
a structured helping role in relation to campers. Their
purpose is to interact with campers so as to facilitate
camper growth and development. Through this study,
counselors' expectations regarding appropriate verbal
patterns of interaction between themselves and camper were
‘examined.

Research in the fields. of parenting, leadership and
.counseling provides evidence that the verbal pattern of
interaction provided by the person in the helping role is a
significant positive factor. A common communication model
has emerged from all three fields. Effective outcomes tend
to result when helpers provide high levels of both facilita-
tive and action-oriented conditions within the helping
relationship.

Five factors were examined in the study for potential
relationships between the factors and counselors' pattern
of interaction. The five factors were the counselors'
tolerance of ambiguity, the counselors' self-esteem, the

training program and the practicum in which the counselors
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participated, and the age level of the campers the counselors
counseled.

The study was conducted during the summer of 1978 at a
residential camp in Northern Wisconsin. Thirty-three college
students comprised the sample for the study. Data were
collected from these students at four different times during
the summer. The Revised Janis-Field Scale and the Budner
Scale were administered during the training program to
measure the subjects' level of self-esteem and tolerance of
ambiguity. The Pattern of Interaction Scale (POIS) was
administered prior to the training program, following the
training program, and again following the practicum. The
POIS was specifically designed for this study. It consisted
of six stimulus statements which a camper might make to a
counselor. The subjects were asked to respond to the state-
ments in a manner they felt would be most helpful to the
hypothetical campers.

Both t-tests and analysis of variance were conducted
with the data collected for the study. It was found that

counselors offered higher levels of facilitative conditions

compared to action-oriented conditions both before and after

the training program but that the gap was closed signifi-
cantly following the practicum. It was also found that the
distribution of scores on the POIS approximated a normal
distribution. The test results from examining the relation-
ships between self-esteem, tolerance of ambiguity, training
program, practicum, camper age and patterns of interactions,

showed only the training program and the practicum having a
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significant relationship to counselors patterns of interaction.
Higher levels of both facilitative and action-oriented con-
ditions were offered by counselors following the training
program, compared with prior to the training program. Lower
levels of facilitative conditions were offered by counselors
following the practicum compared with following the training
program.

What conclusions may be drawn from the above findings?
It appears that camp leaders can place confidence in
training programs as a means of preparing counselors to
function effectively in helping roles, provided the training
programs emphasize improved interpersonal functioning
through improved communication skills. This emphasis should
be evident in the goals and content of the training program.
By designing instructional activities which take individual
differences into account and which provide opportunities to
practice communicating core conditions, the impact of such

training programs can be enhanced.
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CHAPTER 1: THE PROBLEM

Counselors in residential camping programs engage in a
structured, helping relationship with a small group of
campers. Through interaction with the campers the counselor
seeks to facilitate camper growth and development (Mackay,
1973). With the current emphasis on decentralized, counselor-
centered camping (the clustering of activity and relationships
in samll units) the counselor is at the "heart" of most camp
programs (Mitchell, Crawford and Robberson, 1970). Philoso-
phically, counselors are seen as the focal point of success
or failure in morale, harmony, true education and character
growth (Leddie and Holbein, 1969). Operationally, a visitor
to most camps will observe that most of a day's$s activities
center around the counselor and his or her small group of
campers. They eat together, buhk together, study together
and play together. It is not surprising Benson (1951)
concludes that the counselor, more than any other staff
person, has the greatest impact on the character of a child's
camping experience. Both philosophically and operationally
the camping movement has attached to the counseling role
primary responsibility for the camper's interpersonal
experience.

In light of the importance of the counselor's role within

a camp program, the evidence of significant concern for the



quality of the person filling that role is easily understood
and justified. ‘That concern can be divided into two basic
categories:

1. concern for selection, and

2. concern for training (Carlson, 1975).

Both concerns ultimately confront the camp leader with
decision-making needs. Given the people from whom to select,
the leader must, on the basis of some criteria, decide who
would be best qualified to serve as a counselor. Given the
time for training, the leader must decide what learning
experiences would best prepare counselors to meet the deﬁands
of their role.

Selection and training decisions are undoubtedly based
on a number of factors extrinsic to the counseling process.
The available pool of potential counselors, camp objectives,
time and funds available, and priorities among legitimate
training needs are among extrinsic factors camp leaders face
in making decisions related to selection and training. With-
in the boundaries of these extrinsic factors camp leaders
choose counselors who have the best likelihood of working
with campers and provide counselors with training experiences
that would enhance their skills.

Data on the counseling process would help camp leaders
make more informed selection and training decisions. The
research described in this study was conducted to collect and

examine data on the counseling process in camp settings.



Using the theoretical framework built upon research in help-
ing relationships and the scientific method as the form of
ingquiry, the author's goal was to seek verifiable data on
factors affecting the counseling process within the context
of a summer camping program.

Three major steps were needed to move from the goal of
data on factors affecting the counseling process to results.
First, there needed to be some way of "narrowing the field."
Conceivably one could begin anywhere in his search for fact-
ors affecting the counseling process. The first step was to
find clues for "where to look". Heléing relationship theory,
built upon solid and extensive research,provided the needed
clues. Using theory as a guide, needs for knowledge were
identified for certain aspects of the counseling process.
The application of these needs for knowledge to the specific
setting in which the research was conducted, led to research

questions which could be answered through scientific inquiry.
THE THEORETICAL FRAMEWORK

Although a more detailed picture of the research prece-
dents for this study will be presented in Chapter 2, an
overview of helping relationship theory is presented here to
give the perspective from which the needs for knowledge were
identified. Helping relationships are one type of structured

role present within a given social system (Sarbin, 1954).






Common role dyads involving helping relationships in American

society include parent-child, teacher-student, employer-

employee and counselor-client. Although specific goals

of these dyads differ, they share a common nature. In each
pair one person performs in a helping role, his goal being
to facilitate growth and development toward some desired end.
Because the outcomes of these relationships -- good
child, successful student, productive employee, well-adjusted
client -- are valued highly,long-standing interest and '
effort has been devoted to discovering factors within help-
ing relationships which contribute positively toward desired
goals. Recent research in several fields has pointed to the
relationship between the helper and the person helped as a
significant positive factor. Findings in the fields of
parenting, leadership, and counseling will be presented in

the next three section.

Parenting
Of all helping relationships the parent-child relation-

ship may be most basic. Research has been conducted to
identify causal factors in the parent, parent-child interaction
or family situation resulting in differential child behaviors,
attitudes and values (Cass, 1953; Baxter, 1963; Larsky, 1974;
Nuthall and Nuthall, 1976).

Two significant factors emerging from this body of re-

search are what Bigley (1975) terms nurturance and con-

trol. Each term includes a number of behaviours, depending



on the particular research study. For example, Chorost
(1962) uses the term "control"” to include the following
behaviors: 1) excluding outside influences, 2) deification
of parents, 3) intrusiveness, 4) suppression of sex, 5)
breaking the will, 6) approval of activity, 7) fostering
dependency, 8) suppression of agression, 9) avoidance of
communication, and 10) ascendancy of parents. Baumrind
defines control with the context of an "authoritarian"
parent. The authoritarian parent "values obedience as a
virtue and favors punitive, forceful measures . . . be-
lieves in keep in the child in his place, in restricting his
autonomy . . . and regards the preservation of order and
traditional structure as an end in itself" (Baumrind,

1966, p. 890).

These two factors have often been treated as polar
opposities in the service of those debating the permissive -
authoritarian discipline issue. Baumrind has argued against
this mutually exclusive view of parent-child interaction in
favor of a three dimensional view. This third dimension is
labeled authoritative. The authoritative parent's inter-
action pattern includes behaviors fhat both nurture and

control.

Leadership

Based upon research in leader behavior conducted among
United States Air Force personnel, Halpin (1966) identified

by factor analysis two behaviors essential to effective






leadership. His factor analysis was based on descriptions
of effective leaders by 300 USAF crew members. The crew
members identified what behaviors their commanders engaged

in and then rated their commander's leadership effectiveness.

Halpin labeled these factors initiating structure and

consideration. A general definition for each follows:

Initiating structure--the leader's action in
defining the relationship between himself and
the group, clearly setting forth organizational
patterns, communication channels and methods of
procedure.

Consideration--the leader's behaviorzs which
indicate friendship, trust, respect and warmth
in the leader-staff relationship.

In comparing the 15% of commanders rated most effective
and the 15% rated least effective, Halpin found a signifi-
cant difference in where these officers stood in relation to
the mean score on initiating structure and consideration.
Table 1lshows Halpin's findings (Halpin, 1966, p. 93):

Table 1.1 Initiatirg Structure, Consideration and Leader-
ship Effectiveness

Score on Initiating Structure and Consideration Scale

Below the mean Above the mean
Upper 15% in i 1 8
overall effectiveness | .
Lower 15% in i j :
overall effectiveness ! 6 i 4
1

p <.03






Hemphill (1955) found similar results in studying the
relationship between leadership behavior of college depart-
ment chairmen and the reputation of their departments for
being well led and administered.

Blake and Moulton's theory of effective management em-
ploys similar concepts. The managerial grid, their frame-
work for viewing the management function has two axes: con-
cern for production and concern for people. Concern for pro-
duction describes the concern for procedures and processes,
efficiency and output. Concern for people describes the
concern for the trust, self-esteem and worth of the work-
ers (Blake and Moulton, 1964).

In summarizing 29 research studies relating leader
behavior to outcomes of productivity, satisfaction and cohe-
siveness, Stoghill states the weight of research supports the
following statements:

1l. Initiating structure and consideration are
fundamental dimensions of leader behavior, and

2. Effective leader behavior is associated with high

performance in both dimensions (Stoghill in
Halpin, 1966, p. 93).

Counseling

Research in counseling effectiveness may be divided into
two phases. During the first phase researchers compared
effective and ineffective counselors in search of traits or
characteristics differentiating the two. A 1975 review of
the literature on counselor characteristics and counseling

competence concludes that the research has been largely






unproductive. With few exceptions, the major findings of
researéh have been identifying variables not associated with
success (Rowe;Murphy and DeCsipkes, 1975).

Two variables in the exceptions category mentioned

above are tolerance of ambiguity and self-esteem . A

number of studies have linked these two variables to counsel-
ing outcomes (Parsons and Olson, 1969; Brams, 1961; Graff
and Bradshaw, 1970; Selfridge and Vander Kolk, 1976).

The gene;al unfruitfulness of research focused on coun-
selor characteristics led researchers to search other ave-
nues. Rogers was among the first to call for research on

the relationship between the counselor and client. He

argued forcefully that the very nature of the relationship
between the counselor and client was an important contribu-
tor to positive client outcomes. He identified three con-
ditions within the relationship as necessary and sufficient
for positive outcome: empathy, warmth and positive regard
(Rogers, 1957; Rogers, 1962).

Carkhuff, building from Roger's arguments and Eysenck's
(1965) finding that psychotherapy has as many negative as
positive outcomes, concluded that counseling may be for
better or worse (Carkhuff, 1969b). He states that "signifi-
cant human interactions may have constructive or destructive

consequences" (Carkhuff, 1969b, Vol. 1, p. 21).






Searching for the key to counseling being "for better,"
Carkhuff focused on the interaction pattern between counse-
lors and clients. He hypothesized that clients improved
when counselors provide high levels of facilitative condi-
tions ~-- empathy, respect, warmth and genuineness =-- and
high levels of action-oriented conditions -- self-disclo-
sure, concreteness, confrontation and immediacy. The find-
ings of several studies support this hypothesis (Barrett-
Leonard, 1962; Carkhuff and Berenson, 1967).

When one compares research findings in the fields of
parenting, leadership and counseling certain patterns
emerge. The patterns might be summarized by the following
two statements:

1. Outcomes in all three helping relationships

seem to be affected more by the relationship
or interaction pattern between the helper and
helpee than by factors within the helper or
helpee. :

2. Although different terminology is used in

each field,there is marked agreement on what
constitutes effective interaction patterns
between helper and helpee.

Table 1.2 shows the comparative terminology used in

each field to describe the two communication factors present

in effective helping relationships.
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Table 1.2 Descriptors for Two Communication Factors
Parenting Leadership Counseling1
Initiating Structure Action-oriented
FACTOR A Control Concern for Production conditions
Support, Consideration Facilitative
FACTOR B Warmth Concern. for Persons conditions

In addition, the field of counseling would suggest tol-

erance of ambiguity and self-esteem as plausible variables

affecting outcomes in helping relationships. With the theo-
retical framework established on the foundation of research
in the fields of parenting, leadership and counseling, the
next step in narrowing the focus of research was to determine
what needed to be known about counseling in a summer camping
program.

' The clues provided by the theoretical framework lead to
four statements describing needs for knowledge about counse-
ling in a summer camping program. These statements further

refine the focus of this study:

1. Helping relationship theory suggests the counse-
lor-camper relationship as a significant focus
of inquiry. The camping experience may be im-
proved by knowledge about counselor's percep-
tions regarding patterns of interaction between
themselves and campers, when "patterns of inter-
action" refers to the interaction of facilitative
and action-oriented conditions counselors expect
to provide for campers (Carkhuff, 1969b).

1 Because the helping relationship under study is closest to
that between a counselor and client, the counseling nomen-
clature will be used in this study to refer to Factor A and
Factor B.



11

2. One intent of a counselor training program is
to increase counseling effectiveness. Counselor
training programs may be improved by knowing
what changes, if any, occur in counselors'
expectations regarding patterns of interaction
as a function of a counselor training program.

3. Self-esteem may be a factor in counseling effect-
iveness. Counseling effectiveness may be improved
by knowing what relationship, if any, exists
between counselors' expectations regarding
patterns of interaction and their own self-
esteem.

4. Tolerance of ambiguity may be a factor in coun-
seling effectiveness. Counselor effectiveness
may be improved by knowing what relationship,
if any, exists between counselors' expectations
regarding patterns of interaction and their own
tolerance of ambiguity.

DEFINITIONS
The underlined terms in the statements above are the key
variables in the study. Each Will be operationally defined
in Chapter 3. For clarity, a conceptual definition for each
is provided below:

Pattern of interaction refers to the verbal communica-

tion provided by the counselor. A counselor's pattern is
defined as the relationship between levels of facilitative
and action-oriented communication. Two approaches are used

to describe the relationship. The term level of communica-

tion refers to the total amount of facilitative and action-
oriented communication provided by a counselor. Level of

communication as in higher level of communication, is a

qualitative factor which can be spoken of in quantitative
terms. Higher levels of communication refer to qualitatively

defined improvements in facilitative and action-oriented
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communication. The term discrepancy communication refers

to the difference between a counselor's level of facilitative
communication and his or her level of action-oriented communi-

cation.

Facilitative conditions are statements by the counselor

which communicate accurate understanding (empathy), confi-
dence in the person's ability to act constructively (respect),
directness in discussing thoughts, feelings and situations
(concreteness) and personal authenticity (genuineness).

Action-oriented conditions are statements by the conse-

lor which communicates significant information from the
counselor's own experience (self-disclosure), willingness to
deal with apparent discrepancies (confrontation), willingness
to discuss the counselor-camper relationship (immediacy) and
directness in planning constructive action (concreteness).

Counselor training program refers to an educational

experience provided for counselors prior to the counseling
experience. Content of the program includes orientation to
the camp,'information on procedural matters, team building
and instruction intended to improve counseling effective-

ness.

Self-esteem identifies a person's perception of their
adequacy or inadequacy within a given social situation.

Tolerance of ambiguity identifies the degree to which

a person perceives new, complex or contradictory situations

as threatening and uncomfortable.
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Other definitions

In addition to the variables defined above, certain
other terms need to be conceptually defined. These terms
are either technical terms found in the review of the lit-
erature or generic terms with a specific meaning in the
study.

Core conditions. Carkhuff states that "all effective

interpersonal processes share a common set of conditions
that are conducive to facilitative human experiences"

(Carkhuff, 1969b, Vol. 1, p. 21). These common core condi-

tions are the facilitative and action-oriented conditions
defined earlier. The ability to provide these conditions
indicates a person's level of interpersonal functioning.

Students. References to students are references to
the college students who comprised the sample for the study.
They participated in the counselor training program and
practicum and are often called counselors.

Counselors. Counselors are persons who function in a
counseling role. When the term counselor is used to de-
scribe participants in the study, it always refers to the
students who comprised the sample.

Campers. When the term camper is used to describe
participants in this study, it refers to the young people
who attended Honey Rock Camp. Campers are never identified

as students in this study.
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RESEARCH QUESTIONS

Six research questions were designed to provide
answers to the knowledge needs identified earlier. They also
provided the basis for the research design.

1. Do counselors perceive one pattern of interaction
to be more appropriate than other patterns of
interaction in a camping program?

2. Is there a relationship between a counselor's
perception regarding patterns of interaction and
his own self acceptance?

3. 1Is there a relationship between a counselor's
perception regarding patterns of interaction
and his own tolerance of ambiguity?

4. What changes occur in a counselor's percdption
regarding patterns of interaction as a function
of the counselor training program?

5. What changes occur in a counselor's perception
regarding patterns of interaction as a function
of actual counseling experience?

6. What relationship exists between a camper's age

level and the counselor's perception regarding
patterns of interaction.

IMPORTANCE

The researcher's purpose was to inquire about the coun-
seling process within a summer camp program. The importance
of the counseling aspect in residential camp programs was
outlined in the beginning of the chapter. The value of the
study rests on the contribution the study makés to understand-
ing that counseling process. It also rests upon the importance
of the camping experience in young people's lives. The
importance of the camping experience is the subject of the

next section.
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Importance of the Camping Experience

Evidence can be marshalled from three sources to support
the value of camping for American youth: 1) evidence from
numbers; 2) evidence from goals; and 3) evidence from effects.

From the first recorded organized camp conducted by
Frederick William Gunn in 1861 the numbers of youth partici-
pating in camp programs have shown a steady upward trend. 1In
1949 there were approximately 6,500 private, public and re-
ligious sponsored camps serving 1,500,000 campers (Benson,
1951). Less than twenty years later a National Camping Survey
conducted by the American Camping Association (ACA) and
Indiana University identified nearly 12,000 camps serving
7,800,000 campers (Schmidt, 1969). A 1975 survey indicates
the number of camps to be slightly lower (11,000) than the
1969 survey, but the number of campefs higher (over 8,000,000).
It is estimated that one of every two children attends camp
at least once during his childhood years. This high level
of participation in camping supports the conclusion that
camping is an important experience for American youth.

The camping movement has long held goals far beyond
pleasure and recreation. Benson (1951) places the term

educational at the outset of his definition of an organized

camp. Among the goals advocated by the American Camping

Association (ACA) include:
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1. Experiencing individual growth and development.

2. Learning to live and work together.

3. Developing spiritual meaning and values.

4. Learning to live outdoors and become acquainted
with the outdoor environment (American Camping
Association, 1976).

The camping experience has been seen as an integral part of
the child's physical, mental, social and spiritual develop-
ment.

How effective has camping been in translating these goals
into reality? Although there is a need for more thorough
evaluation, the existing evidence (especially testimonial
evidence) points to a positive impact in children's lives.
For example, both Murphy (1976) and Raymond (1969) report
significant gains in self-concept in their studies of camp-

ing programs for disadvantaged youth. The primary source of

evidence regarding effects is self report.

Usefulness of the Study

The purpose is to add to the knowledge base about coun-
seling relationships. The value of a knowledge base depends
upon its usefulness. Can the knowledge obtained from this
study help camps move toward providing the best possible
experience for all involved in the camp program? If this
question can be answered affirmatively, the study will have
made a worthwhile contribution.

Most camps provide a pre-counseling training program for

counselors. One purpose of these training programs is to
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teach counselors skills in effective counseling. Increased
knowledge about the role of counselors could be valuable in
planning more effective training programs by helping define
the counseling skills content.

A second value might be in individualizing instruction
within the training program. Most training programs neglect
individual differences, assuming all counselors are at the
same skill level. Based on the findings from this study,
instructional content might be better linked to individual
need.

The data from this study would assist the leaders of
this particular program in evaluating their work. Does the
training program affect counselors' perceptions of their
role? Does it affect their perceptions toward the desired out-
come? Does the training program present a realistic view
of the counselor's role? These questions are engaged by
this study; a meaningful basis for improving the training
program is thus created.

The potential values cited above for this study are
linked to counselor training decisions camp leaders must
make. Decisions about counselor selection have not been
mentioned. The study examines the relationship between
personality variables and counselor interaction patterms.
It is not intended for findings to be used in counselor
selection decisions. The sources of role expectations are

complex. Any attempt to unravel what variables influence
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role expectations is valuable, but it is the opinion of the

author that any relevant findings should be used to provide

better counsel and help to individuals in developing effect-
ive helping role relationships in camp settings rather than

denying them access to the counseling experience.

The study might provide useful information for broader
contexts as well. If the effect of the training program is
to change role expectations toward a desired model, it would
point to the possibility of providing significant training
to non-professional people in helping roles. If short term
training programs can increase a person's ability to carry
out these roles effectively, insights might be gained for
planning training programs' for a variety of non-professional

helping roles.
SUMMARY

The motive of most camping professionals is to provide
the best possible experience for children. The philosophi-
cal and operational principles guiding most camp programs
place a strong emphasis on the role of the counselor and the
counselor/camper relationship. In order to provide and train
effective counselors a need exists for a better understanding
of the dynamics of this relationship. Based on insights
from research in helping relationships, the pattern of

interaction of counselors has been chosen as the focus of
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study, with the research questions emerging from the content
of helping relationship theory and context of the situation
in which the research was conducted.

In Chapter 2 a more detailed account of helping
relationship theory will be provided, documenting the
historical development of research in the field and findings
based on that research. The literature surveyed will be
representative, not exhaustive. In Chapter 3 the specific
steps in conducting the study are described: research
design, null hypotheses, subjects, instruments and data
collection procedures. In Chapter 4 the findings of the
study are reported. Finally, in Chapter 5 conclusions and

recommendations based on the study are presented.






CHAPTER 2: REVIEW OF THE LITERATURE

In the initial chapter the purpose, importance and
potential value of the study were presented. Under the
general question of "How may improved levels of counseling
be .provided?" several hypotheses were developed. These
hypotheses concerned counselor characteristics, counseling
processes and counselor education. The hypotheses emerged
from both the context in which the research was conducted
and the findings of precedent research in the general area
of counseling effectiveness. A review of the research is
the focus of the second chapter. Three areas can be identi-
fied as potential sources of gain in counseling effectiveness:

1. Gain resulting from better knowledge of

relationships between counseling processes
and outcomes;

2. Gain resulting from bettter knowledge of

relationships between counselor character-
. istics and counseling outcomes; and
3. Gains resulting from better knowledge of

relationships between counselor training
and counseling outcomes.

Leaders in the field of camping look to the above 3 sources
for strénqthening counseling in the camp program. First,
counseling processes are considered important for counseling
effectiveness. Brubaker emphasizes listening, asking gquestions
and sharing from one's personal life experiences as important
counseling processes (Brubaker, 1977). Second, counselors
characteristics are cited as important in counseling effective-
ness. Shivers states that a counselor "should be secure of

20
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his place among his peers" (Shivers, 1977, p. 120).

Mitchell, et.al, describe a good counselor as one who is able
to see others' points of view (Mitchell, Robberson and Obley,
1977). Third, counselor education is cited as important in
counseling effectiveness. Mackay emphasizes training coun-
selors to help campers adjust socially and develop good
character. She states flatly that, "Because of training

. «. « your (a counselor's) campers will benefit ﬁore from
their stay at camp" (Mackay, 1977, p. 7).

While the field of camping has pointed philosophically
to these three sources of gain, it has not provided a large
body of empirical data to support its philosophical position.
Most of the empirical support has come from other fields.

The research literature in these fields will be reviewed to
identify the current state of knowledge regarding counseling
effectiveness. The three potential sources of gain--
counseling processes, counselor characteristics and counselor

education--will be used to organize the review.
COUNSELING PROCESSES

Answers to questions of the relationship between counse-
ling processes and outcomes have been impeded because,
historically, counseling processes and techniques developed
deductively from counseling theory and philosophy, rather
than inductively from counseling outcomes. The crucial
questions were logical rather than empirical and the crucial

criterion was consistency rather than effectiveness. Whether
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the technique was reflection, dream analysis or interpreta-
tion, questions of cause-effect relationships between technique
and effect were deferred to questions of consistency between
the technique and antecedent theory.

Eysenck forced the post-World War II counseling movement
to squarely face outcome issues in an indicting article
concerning the effectiveness of psychotherapy (Eysenck,1952).
In a review of 19 studies involving over 7,000 neurotic
patients, Eysenck found that 64% of the patients improved
under psychotherapy while custodial care resulted in a 72%
improvement rate. Eysenck concluded that there "appears to
be an inverse correlation between recovery and psychotherapy;
the more psychotherapy, the smaller the recovery rate"
(Eysenck, 1952, p. 322).

Prodded by Eysenck's findings, the late 1950's and
1960's were marked by increased research efforts aimed at
finding lihks between counseling processes and outcomes. If
counseling was "planned, systematic intervention in the life
of another human being . . . aimed at changing that person's
behavior" (Blocker, 1966, p. 13),the new mood was directed
toward finding links between interventions and behavioral
changes. The work of Rogers and his associates and Carkhuff
and his associates stand as landmarks in the development of
and empirically based theory of counseling.

In 1957 Rogers wrote an article titled "The Necessary
and Sufficient Conditions of Therapeutic Personality Change"

in which he formally stated his theory of psychotherapy based
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on his experience in counseling. It marked a significant
step toward an empirically generated theory for three reasons:

1. He set forth his conditions as testable
hypotheses;

2. He proposed that the constructs needed to be
observed and measured; and

3. He sought casual relationships between the
conditions and outcomes.

Rogers captured the new, empirical mood in his personal
questioning of the source of his proposed conditions:
"Were the conditions a result of . . . personal opinion,
preference, or bias? Do they represent a bias growing out of
generally democratic philosophy or do they in fact promote
constructive change and development" (Rogers, 1962, p.424).
Three of Roger's hypothesized conditions described
processes within the counseling relationship: genuineness,
empathy, and unconditional positive regard. Barrett-Lennard,
one of Roger's graduate students at the University of Chicago,
tested these hypotheses. Using the Barrett-Lennard Relation-
ship Inventory (BLRI), an instrument designed to measure the
presence of the conditions describéd by Rogers, Barrett-
Lennard examined the relationship between these process condi-
tions and a global outcome measure (Barrett-Lennard, 1962).
Forty-two clients and twenty-one counselors at the University
of Chicago participated in the study. Barrett-Lennard found
a significant predictive correlation between each of the hypo-
thesized conditions and an indice of personality change.

Table 2.1 summarizes his findings(Barrett-Leonard,1962,p.15).
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Table 2.1 Client Perception of Therapy Relationship
More Changed Less Changed
GROUP (N = 16) GROUP (N = 19)
Variable p2d
M Range M Range
Level of
regard 40.8 28 to 49 29.0 - 3 to 48 .005
Empathic
under-
standing 29.3 14 to 41 16.4 -10 to 34 .005
Congruence 36.1 28 to 48 21.1 -11 to 41 .005
Unconditionally 32.1 16 to 45 21.7 2 to 43 .01

Carkhuff and his associates modified and expanded Roger's
work. The list of core conditions was modified to include
empathy, respect, genuineness and concreteness. Instruments
and rating scales were designed to measure the levels of
these conditions. Systematic human resource development (HRD)
training programs were developed to provide training in the
core conditions. Using the instruments, rating scales and
training programs as independent variables,a number of studies
were conducted to test hypotheses relating.the core conditions
to behavioral, emotional and intellectual improvement among
a wide range of subjects.

Wiggins (1978) examined change in behavior in relation-
ship to levels of core conditions (levels of facilitative and
action-oriented conditions). Thirty middle school students
were randomly assigned to 30 counselors for four weekly sess-
ions. A measure of each counselor's level of functioning was
obtained by rating a segment of one of the counseling sessions.

Counselors were divided into high (X = 3.05) and low (X = 2.04)
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groups based on their level of interpersonal functioning.
Based on pre-test and post-test measurement of behavior by
the boys' teachers, boys counseled by high level counselors
showed significantly greater change than boys counseled by
low level counselors.

Aspy and Hadlock (1966) examined the relationship between
core conditions and reading achievement. One hundred and
twenty (120) students were tested for reading achievement
over a 5-month period. Average reading gains of 2.5 years
were achieved by children whose teachers offered high levels
of core conditions achieved an average gain of .7 years.

Culberson (1975) examined the effects of low level
counselor functioning on client interpersonal functioning,
identified by the criteria of spontaneity, involvement and
freedom from defensiveness. Supportive evidence was found
for the hypothesis that high level functioning clients would
be negatively affected by low level counselors.

Research using Carkhuff's model has been conducted in
settings ranging from prisons to homes, with clients whose
problems ranged from unemployment to delinquency and with
outcome criteria ranging from discharge rate to truancy. The
vast majority of studies show a strong relationship between
the level of core conditions and counseling outcomes. (Carkhuff
and Truax, 1965; Carkhuff, 1972; Pagell, Carkhuff and
Berensen, 1967; Aspy and Roebuck, 1972; and Carkhuff and

Griffin, 1971).
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Discussion

While room exists for additional and more precise
research and for greater specificity in the definition of
independent variables, the existing body of research lends
support to the relationship between the core conditions of
empathy, respect, genuineness and concreteness within the
counseling relationship and counseling outcomes. A general
statement, based on the research, would be that higher levels
of core conditions in a counseling relationship correlate to
more desirable outcomes as a result of the relationship. This
appears to be true in a variety of settings, among a variety

of people and for a variety of outcomes.
COUNSELOR CHARACTERISTICS

A late start and slow progress have characterized
research efforts linking counselor characteristics to
counseling effectiveness. The late start can be demonstrated
by the fact that, as late as 1950, characteristics of effec-
tive counselors were being generated by general consensus,
rather than by research (Hamrin and Paulson, 1950). Progress
has been slowed by measurement and criterion problems, sub-
jectivity, circularity, lack of theoretical underpinnings,
and the typical pattern having one study's "promising"
findings soon negated by a follow-up study (Patterson, 1967;
Rowe, Murphy and DeCsipkes, 1975).

Two personality variables which have emerged relatively
unscathed from the numerous studies on counselor character-

istics are tolerance of ambiguity and self-esteem. The
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research literature relating these two variables will be
discussed in the next two subsections.

Tolerance of Ambiguity

Frenkel-Brunswick (1949) provided the definitive work
on tolerance of ambiguity as a personality variable. It
was defined as discomfort when faced with complex and uncer-
tain situations and a tendency to judge issues and events
prematurely. Budner (1962) refined the definition to "a
tendency to perceive ambiguious situations as a source of
threat," Ambiguity resulted when an individual could not
structure or categorize a situation meaningfully based on
the cues available. In an early study, Brams (1961) gave
a battery of personality tests and a test measuring rapport
to 27 graduate counseling students. Brams' findings indi-
cated that tolerance of ambiguity (measured by the Berkeley
Public Opinion Questionnaire) was the only variable signifi-
cantly correlated to a measure of rapport between counselors
and clients.

Three other studies have also found support for tolerance
of ambiguity as a significant personality variable in
counseling effectiveness. McDaniel (1967), using Budner's
Scale of Tolerance of Ambiguity, found a significant negative
correlation between intolerance of ambiguity and practicum
supervisor ratings of 37 graduate counseling students.

Gruberg (1969) measured tolerance of ambiguity by the Omnibus
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Personality Inventory and found a significant relationship
between measured tolerance and effectiveness of counseling
responses obtained in taping sessions. Tinsley and Tinsley
(1977) concluded from their study that relatively effective
counselor trainees were less judgmental and more tolerant
of others viewpoints than less effective trainees.

Dogmatism and cognitive flexibility are two related
constructs which have also been linked to counseling effect-
iveness. In a study involving 45 community college counselors
and their clients, Valsi (1973) found a significant negative
relationship between dogmatism and ratings on the Barrett-
Lennard Relationship Inventory. Studies by Sprinthall,
Whiteley and Mosher (1966), Alleﬁ (1967) , and Parsons and
Olsen (1969) have provided supporting evidence that cognitive
flexibility and psychological openness are linked to the
tendency to respond to feelings, ability to understand feel-
ings without distortion, and empathic sensitivity.

Self-esteem

Self-esteem, self-image, self-actualization, and

self-acceptance are widely used terms describing evaluation

of and affection toward one's own behavior, abilities and
qualities. Numerous studies in counseling effectiveness have
focused on the concept as an independent variable. Using a
variety of instruments to measure the concept, studies have

regularly connected self-esteem and counseling effectiveness.
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A major study by Athay (1973) involving 50 school coun-
selors and 150 students from three school districts in Utah
compared ratings on the Tennessee Self Concept Scale, ratings
of counselor empathy, genuineness and warmth, and ratings of
client improvement. The findings indicated self concept was
significantly related to empathy, genuineness and warmth,
which were significantly related to statements of improvement
by students.

Self-actualization was the focus of studies by Selfridge
and Vander Kolk (1976) and Graff and Bradshaw (1970). The
former study compared counselors' scores on the Personal
Orientation Inventory (POI) with taped excerpt response rat-
ings and relationship inventory completed by clients.

Table 2.2 documents the significane of Selfridge and Vander

Kolk's findings (Selfridge and Vander Kolk, 1976, p.193).

Table 2.2 Self-esteem and Counselor Performance

Tape Excerpt

Response Procedure Relationship Inventory
Commu- Discri-
nica- mina-
tion tion Uncon- Con-
of of dition-gru-Total
POI Scales Empathy Empathy Respect Empathy ality ence R.I.
Self-regard r= .68 .63 .68 .77 .59 .57 .71
Self-
acceptance .92 .76 .74 .75 .60 .82 .80

Graff and Bradshaw's study also used the POI in their study but
in a different setting. The instrument was administered to 71

undergraduate resident assistants at Southern Illinois University
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and results compared to ratings of their effectiveness by
students and personnél deans. Significant correlations were
found between scores on the POI and ratings by both students
and deans.

In studies similar to Selfridge and Vander Koik's, both
Foulds (1969) and Rodriguez (1976) have found significant
relationships between measures of self-actualization and
ability to communicate empathy, genuineness and respect in a
counseling relationship.

Discussion

Rowe, Murphy and DeCsipkes have advocated abandoning
further research on counseling characteristics, concluding
that the cumulative results of such research are contradictbry
and unproductive. In the face of such a strong statement,
the reasons for including the two characteristics in this
study need to be set forth beyond the review of the litera-
ture.

First, while it is true that some studies have found
no relationship between self-esteem or tolerance of ambiguity
and counseling outcomes (e.g., Foulds, 1971; Millikan and
Paterson, 1967; Jeffrey, 1973), no study examined by the
author indicated a negative relationship between these
variables and counseling outcomes. On this basis it may be
more accurate to describe the findings as equivocal, rather
than contradictory.

Second, research focused on counselor characteristics

has often lacked a plausible theoretical base. The findings
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related to core conditions do provide a theoretical basis for
self-esteem and tolerance of ambiguity as potentially signi-
ficant factors. Halvorson and Shore (1969), Fernback (1973),
and Wright (1975) have documented the authoritarian person's
tendency to disclose less personal information and to prefer
directive approaches to counseling. This would likely impact
such core conditions as empathy and respect. 1In the same
manner self-esteem seems to bear theoretically plausible
connections to ability to communicate core conditions. For
these reasons the author has chosen to retain in the study

hypotheses related to counselor characteristics.

COUNSELOR EDUCATION

If three years are required to train a professional
counselor, a logical question is whether a short-term educa-
tion program can be a source of improved counseling. The
findings from a number of studies in various settings seem
to answer "yes" to this question. Education programs ranging
from 10 to 100 hours do give evidence of significant effect
on counseling processes and outcomes.

A study by Schroeder, Hill, Gormally and Anthony (1973)
most closely resembles the educational component in this study.
Twelve undergraduate residence hall advisors were given syste-
matic human relations training through a two-credit course in
effective helping. Their level of communication was assessed
prior to and following the course. Table2.3shows the effect
of the training program. (Schroeder, Hill, Gormally &

Anthony, 1973, p. 315).
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Table 2.3 Human Relations Training and Effective Helping
Group X Pre-test X Post-test t
Training 1.53 2.70 14.65*
Control 1.50 1.60 .38

*p < .001

Similar studies using pre-testing and post-testing have also
provided evidence supporting the potential for significant
gains in ability to provide core conditions (Oksanen, 1973;
Berenson, Carkhuff and Myrus, 1966: Pierce and Schaube, 1971;
Collingwood, 1971; Butler and Hansen, 1973).

Two studies have demonstrated a significant impact of
training on outcome measures among the trainee's clients.
Carkhuff and Truax (1965) used a human relations training
model to train lay counselors in hospitals. " Their study
compared differences in behavior between 80 patients receiv-
ing counseling from the volunteers and 70 patients who did
not receive counseling. The researchers found significant
differences between the groups in ratings of ward behavior
and overall improvement over a 3-month period. Hefele (1971)
found that systematic human relations training for teachers
had an impact on student achievement.

Discussion

It is clear that educational experiences help lay persons
offer higher levels of core conditions in counseling; however,
two cautions need to be made concerning education as a source

of gain in counseling effectiveness.
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First, wide differences exist in length, content, method-
ology and participants among the various programs available
in systematic human relations training (e.g., Carkhuff's
"Systematic Human Relations Training" (1971), Danish and
Hauer's "Helping Skills: A Basic Training Program" (1973),
and Kagan's "Interpersonal Process Recall" (1972)). Without
a standardized training program available, no assumptions
should be made about the potential of any specific program.

The second caution concerns learning and retention. The
findings on retention indicate that learned skills in communi-
cating core conditions approximates the general laws of
learning and retention. Although Butler and Hansen (1973)
found strong retention after one month in follow-up study,
long-term follow-up studies suggest that without continued
practice students return to pre-training levels (McCarthy,
1977; Collingwood, 1971} Gormally, Hill, Gulanick and McGovern,

1975; Spencer and Stone, 1977).
SUMMARY

On the basis of the literature in the areas of counsel-
ing processes, counselor characteristics and counselor edu-
cation the following summary conclusions are set forth as
being consistent with research findings:

1. A significant relationship exists between patterns
of interaction in the counseling process and out-
comes of counseling;

2. These patterns of interaction, defined by
Carkhuff as core conditions, are correlated

to behavioral, emotional and intellectual out-
comes among clients;
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A person's level of interpersonal function-
ing can be increased through training; it is
possible to alter a person's pattern of inter-
action with another person.

Tolerance of ambiguity is a personality variable
which relates to a person's level of interpersonal
functioning and, therefore, his or her pattern of
interaction with others; and

Self-esteem is a personality variable which
relates to a person's level of interpersonal
functioning and, therefore, his or her pattern
of interaction with others.

The above conclusions, based on the research reviewed in this

chapter, guided the transformation of the research questions

(Chapter 1) into research hypotheses (Chapter 3). 1In

Chapter 3 the research hypotheses are identified and the

methodology used in testing the hypotheses is described.



CHAPTER 3: RESEARCH METHODS

The study was conducted to examine relationships between
selected personality variables, the training experiences,
the practicum, and counselors' perceptions regarding appropri-
ate communication patterns in counseling situations. Chapter
3 describes the methodology used to examine these relation-
ships. The purpose of the chapter is to document the research
procedures and identify the assumptions and limitations
emerging from the methodological approach to the research
problem. The chapter is organized around the basic components
of methodology: 1) type of study; 2) research design; 3)
research variables; 4) statistical hypotheses; 5) instrumenta-
tion; 6) field procedures; and 7) data analysis. The final
section discusses the assumptions and limitations found in

these basic components.
RESEARCH DESIGN

Educational research is traditionally classified into
certain functional "types," based on differing problems and
methodological characteristics. Using Isaac and Michael's
system (1971), the research conducted in this study may be
described as a combination of quasi-experimental .and causal-
comparative research.

Quasi-experimental research is employed when a resear-
cher wants to approximate true experimental design yet can-

not control all relevant variables. This condition existed
' 35
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for the researcher's investigation of the effects of the
training program and the practicum upon the counselors'
perceptions of appropriate patterns of interaction. A
quasi-experimental approach to the problem was therefore
required.

Causal-comparative research is characterized by a back-
ward approach to exploring causal relationships. Starting
with dependent variable effects, it sifts backward through
data for plausible causal factors. Although not as powerful
as true experimental research, it is considered appropriate
when the following conditions are present:

1. When selection, control and manipulation of
the cause-effect variables are not possible; and

2. When it is not possible to control for all
variation (Isaac and Micahels, 1971, p. 22).

These conditions applied to the researcher's investigation
of the effects of personality variables and camper charac-
teristics on counselors' interaction patterns.

Research projects have design relationships to two
factors: 1) time and 2) variables. The design over time is
shown in Figure 3.1l. It shows the sequence of test adminis-
tration and the time relationship between testing and the
training and the practicum experiences. The design over time

is a variation of a one-group, pre-test - post-test design.

TRAINING EXPERIENCE l PRACTICUM
X1 X3 X2 X1 ‘ X1

X, - Administration of the POIS

X2 - Administration of the Budner Scale and the Janis-Field
Scale

Design Over Time
Figure 3.1
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Figure 3.2 describes the design over variables. A
number of comparisons are made between mean differences on
independent variables and mean differences on the dependent
variable. The dependent variable is always a mean score on

the POIS.

INDEPENDENT VARIABLE SCORES COMPARED

Tolerance of ambiguity High tolerance group score vs. low
tolerance group score.

Self-esteem High self-esteem group score vs. low
self-esteem group score.

Training program Pre-training group score vs. post-
training group score

Practicum Pre-practicum group score vs. post-
practicum group score

Camper Age Group score for counselors of juniors

vs. group score for counselors of
junior high vs. group score for
counselors of high school.
Design Over Variables
Figure 3.2

The five independent variables identified in Figure 3.2 are

examined in further detail in the next section.

RESEARCH VARIABLES

Relationships between five independent variables and
one dependent variable are examined in this study. Concep-
tual definitions for these six variables were presented in
Chapter 1. For statistical analysis these variables must
be quantified. Operational definitions which enable quantifi-

cation are presented.
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Independent Variables

The five independent variables are self-esteem, tolerance
of ambiguity, the counselor training course, the counseling
practicum and camper's age.

Self-esteem refers to feelings of adequacy or inade-

quacy in social situations. It was measured by the subject's
score on the Revised Janis-Field Feelings of Inadequacy

Scale. Subjects were placed in two groups for the purpose

of this study. Subjects ranked in the lower 30% of the sample
were placed in the low self-esteem group. Subjects ranked

in the upper 30% of the sample were placed in the high self-
esteem group. Other subjects (the 40% scoring between the

two extremes) were omitted from statistical analysis of this
variable.

Tolerance of ambiguity refers to a person's tendency to

perceive ambiguous situations as threatening and, thereby
experience discomfort in their presence. It was measured by
Budner's Intolerance of Ambiguity Scale. Subjects were
placed in two groups. Subjects ranked in the lower 30% of
sample scores were placed in the low tolerance of ambiguity
group. Subjects ranked in the upper 30% of sample scores
were placed in the high tolerance of ambiguity group. Other
subjects (the 40% scoring between the two extremes) were
omitted from statistical analysis of this variable.

The counselor training course was a youth counseling

course required of each counselor. The course consisted of
fourteen 1% hour class sessions. Subjects studied included

counseling theory, communication skills and general and
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special characteristics and needs of children. The course
material was presented through lecture, discussion, struct-
ured experiences and role playl. Appendix A gives the out-
line of topics covered in each session.

The youth counseling course was part of a four-week
training program for counselors. During this time the coun-
selors received instruction and gained proficiency in activity
skills, became acquainted with each other and with camp

resources and planned the many elements of the camp program.

The counseling practicum refers to the counselor's actual

experience of counseling a group of campers. At Honey Rock
Camp this practicum meant counseling a group of seven to ten
campers. The camp session lasted from a Monday evenipg of
one week to the Saturday morning of the following week
(eleven plus days). Each counselor had two hours off each
day and one full day off during the session.

Honey Rock emphasizes a decentralized camping philos-
ophy, making counselors the key to the campers' experience.
In the practicum the counselor instructs in the skill areas,
teaches the Bible studies, conducts evening devotions, and
plans and executes the various special programs. The counse-
lor sleeps and eats with the cabin group. The practicum is
filled with opportunities for interaction between the counselor

and the members of a cabin group.

1 It should be noted that the youth counseling class was
taught by the same instructor, but at different times for
the men and women counselors.
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Three levels of camper age were identified for this
study: 1) Juniors - those campers entering grades 4-6;
2) Junior High - those campers entering grades 7-8; and
3) High School - those campers entering grades 9-12. A
counselor was considered to be counseling a particular age
group when 75% of the campers in the cabin group qualified
for that age level.

Dependent Variable

Facilitative and action-oriented conditions are the two

components of pattern of interaction, the dependent variable

for all of the hypotheses tested in this study. Carkhuff
(1969) defines these components as follows:
facilitative conditions: the extent to which the

counselor offers warmth, respect, empathy and
understanding in response to client comments.

action-oriented conditions: the extent to which
the counselor initiates direction, confrontation,
and more action-oriented conditions in response
to client components.

The Pattern of Interaction Scale was used in this study
to measure the dependent variable. Because the scale has
two distinct subscores, four different approaches to the
dependent variable were possible, depending on how the sub-
scores were combined.

1. The level of facilitative conditions (FC) refers

to a subjects score on the facilitative subscale
alone.

2. The level of action-oriented conditions (AC) refers
to the score on the action-oriented subscore alone.
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3. The level of communication (LC) refers to the
combined score on the two subscales of the
Pattern of Interaction Scale (LC - FC + AC).

4. The level of discrepancy communication (DC)
refers to the difference between the two subscale
scores (DC = FC - AC).

The ability to look at subscores of the dependent
variable and combine them in different ways means there are
four variations of the dependent variable. The nature of the
research hypothesis will dictate which dependent variable
score (FC, AD, LC or DC) will be used for statistical analy-
sis. The null hypotheses, which link the hypothesized re-
lationships between variables,and statistical analysis are

presented in the next section.
HYPOTHESES

The following null and alternate hypotheses identify
the relationship between variables examined in this study.
They are grouped according to the categories of independent
variables identified in the preceding section.

Self-esteem, tolerance of ambiguity and patterns of

interaction. Three hypotheses (research hypotheses, statisti-

cally tested as null hypotheses) were tested to determine the
relationship among the counselors' levels of self-esteem and
tolerance of ambiguity and patterns of interaction they per-

ceived as appropriate.






Hy:

Training

42

There will be no significant difference in
discrepancy between facilitative and action-
oriented levels of communication depending
on the counselor's tolerance of ambiguity.

Counselors more tolerant of ambiguity will
differ in discrepancy levels of communica-
tion from counselors less tolerant of
ambiguity.

There will be no significant difference in
levels of communication depending on the
counselor's self-esteem.

Counselors high in self-esteem will provide
higher levels of communication than counse-
lors with low self-esteem.

There will be no significant difference in
levels of facilitative communication depend-
ing on the counselor's self-esteem.

Counselors high in self-esteem will provide
higher levels of facilitative communication.

program, counseling practicum and patterns of

interaction.

ships among t

counselors' p

4, H0:

Hl:

Two hypotheses were tested to determine relation-
he training program, counseling practicum and
erceptions of appropriate patterns of interaction.
There will be no significant difference in
counselors' level of communication depending
on the training program and the practicum.
Counselors will offer different levels of

communication depending on the training
program and the practicum.
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5. Hy: There will be no difference in counselors'
discrepancy communication depending on the
training program and the practicum.

Hy: Counselors' discrepancy communication will
differ depending on the training program
and the practicum.

Camper age and patterns of interaction. One hypothesis

was used to test the relationship between a camper's age and

counselors' perception of appropriate patterns of interaction.

6. Ho: There will be no different levels of
action-oriented communication depending
on the camper's age level.

H,: Counselors' perceptions of appropriate
levels of action-oriented communication
will differ depending on the camper's
age level.

SAMPLE

Thirty-three ﬁndergraduate students comprised the sample.
for this study. The students were all participants in the
Summer Leadership School at Honey Rock Camp in Three Lakes,
Wisconsin, during the summer of 1978. One of the 33 students
did not complete the leadership programl.

Of the thirty-two students completing the study, 24
were lower division students and eight were upper division

students. Twenty-six of the students were attending Wheaton

1 The loss of one subject raised the question of differential
experimental mortality as a rival hypothesis. It was con-
sidered non-significant for two reasons. First, only one of
33 subjects was lost. It is unlikely that his scores would
have significantly altered any findings. Second, the subjects
reason for dropping out was personal and not connected to any
characteristic of the study.
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College. The remaining six students were attending other
colleges and universities. Fourteen of the students had
declared majors in physical education and thirteen had
declared majors in Christian education. Five students were
majoring in other disciplines. Nineteen of the thirty-two
were female. All were Caucasion except one black.

The sample was not randomly selected from any particu-
lar population so generalizations cannot be made with confi-
dence to any larger population. The primary value of the
study is restricted to meaningful findings about this parti-
cular group and this particular program. Secondary values
may come from findings of this study pointing to potentially

fruitful areas of study and application.
INSTRUMENTATION

Three instruments were needed to operationalize the
constructs of self-esteem, tolerance of ambiguity and patterns
of interaction. The three instruments chosen were, respective-
ly, the Revised Janis-Field Feelings of Inadequacy Scale, the
Budner Intolerance of Ambiguity Scale and the Pattern of
Interaction Scale. The first two scales are standardized
instruments. The third scale was designed specifically for

this study. In this section each instrument will be described.

Revised Janis-Field Feelings of Inadequacy Scale

The revised Janis-Field scale (Appendix B) consists of

twenty self-statements describing a persons'feelings in
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social situations. The revised version was created by Eagly
(1967) to correct for potential response set bias in the
original scale. (In the original scale 21 of the 23 state-
ments were keyed in the same direction). Subjects respond
to each statement on a five-point Likert scale.

The revised Janis-Field scale was chosen from among the
many scales for self-esteem because of its low correlation
with @ominance and open-mindedness, two constructs similar to
the other psychological variable in this study. Hamilton
(1971) found correlations of -.36 and .14 between measure-
ments of self-esteem using the Janis-Field scale and self-
ratings of dominance and open-mindedness.

Reliability. In the original study using the revised

scale, Eagly (1967) obtained a split-half coefficient of
reliability of .72. Eagly's sample was 144 subjects. In a
later study, Eagly (1969) obtained a split-half reliability
coefficient of .88 and an r=.54 correlation between the
positive and negative halves.

Validity. The revised Janis-Field Scale has been tested
for both convergent and discriminant validity. With respect
to convergent validity a correlation of .84 was found between
the revised Janis-Field Scale and Berger's Expressed Acceptance
of Self Scale and a correlation of .60 was found between the
scale.and self-ratings of esteem (Hamilton, 1971). With
respect to discriminant validity, Hamilton's findings related

to dominance and open-mindedness have been discussed.
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Budner's Intolerance of Ambiguity Scale

The Budner scale (Appendix C) consists of 16 statements
describing personal preferences and opinions. Subjects
respond to these statements on a seven-poiht Likert scale
expressing the strength of their agreement or disagreement
with the statement. Budner developed the scale by reducing
a field of 33 statements representing combinations of
different types of ambiguous situations and differing types
of responses to these situations. One hundred and seventeen
subjects participated in the study.

Reliability. Two types of reliability checks have been

performed on the scale. Cronbach's alpha formula reliability
scores range for .39 to .62 for sample studies (mean relia-
bility score =.49). A test-retest reliability check with one
sample of 15 subjects yielded a correlation of r =.85 (Budner,
1962) .

Validity. A variety of validity studies have been
performed for the Budner Scale. The scale was tested for
convergent validity by correlating it with scores on the
Princeton Scale, Coulter Scale and Walk Scale, all measures
for tolerance of ambiguity. Significant correlations (p<.05)
were found between the Budner Scale and each of the three
other scales (r =.50; r =.36; r =.54, respectively).

A second validity study was performed by administering
the Budner scale to a group-of students and then asking the

students to rate their peers on five questions related to
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tolerance of ambiguityl. A scoring system was devised and
correlations computed between the peer rating scores and
scores on the Budner Scale. A significant correlation

(r =.34) was found between the two measures (Budner, 1962).

Pattern of Interaction Scale

The Pattern of Interaction Scale was constructed speci-
fically for this study (see Appendix D). It was modeled
after a scale developed for similar purposes by Carkhuff
(1969). Carkhuff's scale, the index of Communication, was
developed to measure communication patterns in clinical
counseling settings. Sixteen client statements are presented
to subjects. The subjects are asked to respond in a manner
they consider appropriate and helpful. The sixteen state-

ments fit in the cells of a 3 x 5 matrix, with emotion and

problem area serving as the axes of the matrix.

Two differences exist between the POIS and Carkhuff's
Index of Communication. First, there are six statements in
the POIS compared to sixteen statements in Carkhuff's scale.
Second, the stimulus statements in the POIS reflect state-
ments one would likely hear in a camp setting. The statements
in Carkhuff's scale would be more likely heard in a clinical

counseling setting. The two differences raise questions

1 Two sample questions:
1. Of the students in this class who most prefers
simple and uncomplicated problems?
2. Of the students in this class, who most likes the
new and unfamiliar?
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about the adequacy of the POIS in accurately measuring a
persons level of communication. Do responses to six state-
ments represent an adequate sample over a person's level of
communication in a variety of situations? Do the type of
stimulus statements elicit sufficient response material for
evaluation? An affirmative answer to these two questions
was based on some findings of related research. Carkhuff
(1969a) found that levels of communication characterized the
individual, rather than the emotion or problem situation
involved. This seems to indicate that the number of items
could be reduced without hurting its validity. Katochvil,
Carkhuff and Berenson (1969) created new stimulus statements
when they applied the research to school settings. This
seems to indicate that a variety of stimulus statements in
different settings can elicit sufficient response material.

Another question might be asked about the use of written
responses. Would subjects respond differently if they were
responding orally? Greenberg (1968, reported in Carkhuff,
1969a) found no significant difference in ratings of level
of communication depending on whether the responses were
made in writing, orally, or in role playing situations. The
indication is that any of the three mediums will provide a
valid index of communication.

The scale structure consists of six cells in a 2 x 3

matrix.
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Figure 3.3 describes the matrix.

EMOTION
Depression-Sadness Anger Excitement

Camp

Activity Statement Statement Statement
PROBLEM
AREA

Inter-

Personal Statement Statement Statement

Structure of the Pattern of Interaction Scale
Figure 3.3
Twelve stimulus statements were written, two for each cell
of the matrix. The statements were written by the researcher.
Two people experienced in camping reviewed the items in the
POIS and concluded (independently) that the statements were
"typical" of camper comments.

The twelve statements were divided in half, one state-
ment from each cell randomly assigned to Form A of the scale
and the other assigned to Form B.

Each statement was placed at the top of an 8%" x 11"
sheet of paper. The instrument consisted of six sheets of
paper stapled together. The label "Form A" or "Form B" was
placed at the top of the first page.

Reliability. Two checks on reliability were made for

the Pattern of Interaction Scale. The first check was to
determine how much confidence could be placed in the stabil-
ity of the instrument. To test for this, students were ad-
ministered the test on two successive days and coefficients

of stability were computed. Table 3.1 summarizes the findings.
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Table 3.1 Test-Retest Reliability for Pattern of Inter-
action Scale

Pattern of Interaction Scale

FORM A FORM B
Action- N = 16 N = 16
Level Oriented *r = .61 r = .30
of e q s .
. . Facilitative N = 16 N = 16
Communication Communication *r = 72 **r = ,58
*p < .01
**p < .02

The second check concerned the reliability of the rated
scores. To test for this aASpearman's rank order correla-
tion was computed between two raters' scores on the same set
of protocolsl. The correlation coefficient for the facilita-
tive component was Tho = .81. The correlation coefficient
for the action-oriented component was Lo = .74.

Validity. Mehrens and Lehmann (1973) identify three
types of walidity concerns: 1) content validity; 2) criter-
ion-related validity; and 3) construct validity. Content

validity was supported by verifying the representativeness

1 The two raters who participated in this study were both
doctoral students in counseling psychology. The training
program for the raters consisted of a two-hour session.
Prior to that session the raters were give a manual des-
cribina the core conditions and the criteria by which a
numerical value could be placed on a subject's written
response. The first portion of the session was spent
clarifying terms on rating scale. Then the raters jointly
rated sample protocols, sharing reasons for scoring it at a
given level. Finally, the raters scored samples separately,
then compared their separate ratings. This process con-
tinued until they felt they had.arrived at a mutual under-
standing for rating the protocols.
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of the stimulus statement. Criterion-related validity refers
to relationship between scores on the instrument and an in-
dependent external measure. Since the instrument was con-
sidered to be a direct measure of a person's perceptions
regarding appropriate helpful responses, criterion-related
validity was not a concern in this study. Similarly, the
study was not attempting to measure any construct so construct

validity was not a major concern.
FIELD PROCEDURES

A description of the way data were collected and handled
will be presented in this section. Since the data were
collected at different times, the section is organized chro-

nologically.

Data Collection, Point 1l: POIS as Reliability Study of
Instrument -

The Pattern of Interaction Scale was administered on
the first full day of the training program dﬁring a youth
counseling class. The students were told they would be
participating in a research study and,on several occasions
during the training program,bthe researcher would be asking
them to provide data by completing written scales.

The purpose of this first administration was two-fold:
to establish a pre-test level of responses and to establish
a baseline for a reliability test of the instrument. (As

it turned out, the responses for the retest--the following
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day--was not significantly different, indicating high retest
reliability and, because the conditions of the third admin-
istration of the POIS (later) were more similar to those of
the second administration than to the first, the second was
considered the pretest of the main study).

The exact number of copies of the POIS were prepared
with even numbers of Form A and Form B. Copies df the forms
were mixed together and distributed among the class in order
to approximate a random distribution. The students were
asked to determine a code to place on their instrument.

They were advised to use a code that they would remember
since they would use it again.

The directions found in Appendix D were read to the stu-
dents. Written instructions were used since the scale was
administered more than once. Opportunity was given for any
questions. This process involved approximately eight
minutes.

The scale took twenty-two minutes to complete. Three
and one half minutes were allowed for each response. The
students were told not to work ahead or fall behind, but to
turn the page each ﬁime the researcher signaled the end of
a three and one half minute period.

Data Collection, Point 2: POIS as Pre-test (also as retest

for reliability study)

The second administration of the Pattern of Interaction
Scale took place on the second full day of the training
program. The procedure was similar to the procedure follow-

ed in the first administration with two exceptions. First,
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to insure that each student completed the correct form, the
researcher pre-coded all of the scales and had the students
find the scale with their code on it. Second, students
asked more questions about the test than they asked during
the first administration. Two general categories of ques-
tions were noted:

1. Why do we have to do this again? and

2., Are we supposed to answer the same way or
differently?

The researcher answered the first question by promising to
explain fully the reasons behind the project but that it
could not be done until the project was completed. The
second question was answered by referring to the instruct-
ions which said to respond in what they felt was an appro-

priate and helpful manner.

Data Collection, Point 3: The Personality Scales

The two personality scales were administed mid-way
through the training program during the youth counseling
course. The copies were randomly mixed and distributed so
that half of the students completed the Janis-Field Scale
first and half completed the Budner Scale first.

Instructions were given on the mechanics of the exer-
cise. The students were told that the exercises asked
personal questions that had potential for self-discovery if

they answered with complete honesty. They were also reminded
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that the code system guaranteed them anonymity. Completion
of the scale was untimed. All the students had completed

both scales within 30 minutes.

Data Collection, Point 4: POIS as Post-Training Test

The Pattern of Interaction Scale was administered a
third time on the next to the last day of the training pro-
gram. Again, copies of the scale were pre-coded to insure
subjects received the correct scale. The procedure was

similar to previous administrations of the scale.

Data Collection, Point 5: POIS as Post-Practicum Test

The final data collection point occurred following the
first session of camp. The campers left on buses early
Saturday morning. The counselors had a wrap-up meeting
following breakfast. The Pattern of Interaction Scale was

administered at that time. The procedure was the same as

previous times with two differences in instfuctions. First,
the counselors were told to assume that the statement to
which they were responding had been made by a camper in their
cabin. Second, the researcher, recdgnizing that the stu-
dents were tired, encouraged them to respond to the state-
ments with the same intensity as in previous times.

Following this administration a brief explanation of
the project was given. The researcher did not share the

reason for administering the personality tests.
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DATA ANALYSIS

Several statistical procedures were used to test the
six hypotheses in this study. The first three hypotheses,
examining relationship between personality variables and
pattern of interaction, were tested by one-tailed t-tests.
An alpha level of alpha = .05 was used to determine signi-
ficance. The t-test is used to compare mean scores between
two sample groups. Each of the three null hypotheses com-
pares differences between two groups scores on the POIS. A
t-test was computed to determine whether differences in
their mean score on the Pattern of Interaction Scale was
significant.

The null hypotheses examining the relationship between
the training program, counseling practicum and patterns of
interaction were tested by a one-way ANOVA. An alpha level
of alpha = .05 was used to determine significance. A one-
way analysis of variance is used to test for differences
among more than two means.

The null hypotheses examining the relationship between
the campers age and patterns of interaction was tested by a
one-way ANOVA. Since the cells were of unequal size an
unweighted means model was used. The analysis of variance
tests for significant differences by comparing the variability

of scores between groups to the variability of scores within
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groups. The answer to that comparison is expressed in a
F-ratio. For this study F-ratios significant at the alpha
= ,05 level were considered to indicate significant diff-

erences.

ASSUMPTIONS AND LIMITATIONS

Certain assumptions and limitations are present in the
design and execution of this study which have potential im=-
pact on the study's findings and on explanations and meanings
based on those findings. They come from three primary
sources: 1) methodology; 2) design features; and 3) research
context. These three areas outline the discussion for this

section.

Methodology

The research study contains both gquasi-experimental and

causal-comparative characteristics in its methodology. The

limitations of these research approaches stem from the inabil-
ity to completely control all of the relevant variables and
the need for retrospective analysis. Causal-comparative re-
search is limited because cause-effect relationships cannot

be established unless comparison groups are shown to be iden-
tical except with respect to the variable under study. For
this reason it is not possible to state that self-esteem
causes any difference in level of communication, even if a
significant relationship were found. It is always possible
that some third variable was the cause of both self-esteem

and level of communication.
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Quasi-experimental research is limited by the presence
of rival hypotheses as plausible explanations for any signi-
ficant findings. In the one-group,pretest-posttest design
used in this study to examine the effects of the training
program and the counseling practicum, three rival hypotheses
might explain significant finding:

1. Score differences might be due to history -

experiences of the subjects during the time
between the pre-test and post-test. For
example, tiredness might be a possible ex-
planation for score differences between the
pre-test and post-test.

2. Score differences might be due to the effects

of testing. The students may have become
test-wise or test-weary.

3. Score differences might be due to maturation -

changes in the subject resulting from being
six weeks older at the time of post-testing.

Design features

Specific design features with assumptions and limita-
tions are the study's sample, instruments and statistical

analysis.

Sample. The nature of the sample places limits on the
generalizability of findings. Since the sample was not
randomly drawn from a given population, it is not possible
to say with certainty that this group of counselors is repre-
sentative of any larger group of counselors. Therefore, the
study's primary contribution will be to curriculum applica-
tions within this particular program and to clues this study

might yield in directions for potentially fruitful research.
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Instrumentation. Assumptions and limitations found in

the instruments come from the instrument:. designed specifi-
cally for the study. First, it was assumed that Form B of
the Pattern of Interaction Scale was a reliable instrument
even though the statistical analysis for the action-
oriented dimension did not yield a statistically significant
figure. The basis for this assumption came from an analysis
of one subject's protocol. On the first administration,
this subject's protocol ranked twelfth on the facilitative
dimension and tenth on action-oriented dimension. On the
second protocol the subject ranked second on the facilita-
tive dimension and first on the action-oriented dimension.
In the light of the stability of the other 31 subject, it

is the researcher's judgment that this one student's test-
retest results were spuriousl.

A pragmatic limitation of the Pattern of Interaction
Scale is the length of time required to quantify the proto-
cols and the fact that a trained.rater is required to score
the protocols. Larger scale studies could be conducted if
an equivalent scale could be constructed which would be more

easily administered and scored.

1 The stability coefficients for Form B without this
students' protocol would have been r=.92 for the facilita-
tive dimension and r=.84 for the action-oriented dimension.
Both of these are highly significant (p <.01). The
stability of Form A has already been documented.
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Statistical analysis. The t-test and analysis of

variance are the two statistical procedures used in this
study. Use of the t-test assumes that the sample is drawn
from a normally distributed population and that equal vari-
ances exist between test groups. Use of analysis of variance
assumes normal distribution, equal variances and inde-
pendence among the variables. The study was conducted with-
out verifying any of these assumptions about the sample,
although equality of variance in the t-test was met by hav-

ing equal test group sizes.

Research Context

Certain compromises with experimental rigor were made
in order to deal with the realities of the context within
which the research was conducted. Many of these compromis-
es are reflected in the research design. The resulting
assumptions and limitations have been discussed above. One
other major assumption should be mentioned.

The study's emphasis was counselors' perceptions of
appropriate patterns of interaction between themselves and
campers. The ultimate concern is not a question of percep-
tions, but rather a question of how counselors do, in fact,
interact with campers. The assumption made in this study
is that perceptions, as measured by the Pattern of Inter-
action Scale, and counselors' actual interaction patterns are

similar. This is an assumption which does have support from
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research on counseling (Carkhuff, 1969%9a), but it has not

been verified in a resident camp context.

SUMMARY
Once research questions have been identified, deci-
sions must be made regarding the best means of obtaining
relevant data to answer those questions. Decisions in the
following areas must be made:

- What overall approach should be used?

- What relationships between variables should be
examined?

- What hypotheses should be used to test relation-
ships between variables?

- What sample should be used in the study?
- What measurements should be taken?
- How will data be collected?

- How will data be analyzed?

In most studies, decisions regarding each of the above
questions are based upon selecting the best means available
with the context available. In this chapter the decisions
made for this study were presented and discussed, relative

to the questions above. The overall approach was to use a
combination of quasi-experimental and causal-comparative de-
signs to examine relationship between the following variables:

l. Self-esteem, tolerance of ambiguity and
counselors' pattern of interaction.
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2. The training program, the counseling practicum
and counselors' patterns of interaction.

3. The camper's age and counselors' patterns of
interaction.
Six hypotheses were made about the relationship between
these variables:

1. Counselors' level of communication (LC) will
be related to their tolerance of ambiguity.

2. Counselors' level of communication (LC) will
be related to their self-esteem.

3. Counselors' level of facilitative communication
(FC) will be related to their self-esteem.

4. Counselors' level of communication (LC) will
be related to the training program. and practicum.

5. Counselors' discrepancy communication (DC)
will be related to the training program. and practicum.

6. Counselors' level of action-oriented communication
(AC) will be related to the age of the campers
they counsel.

The hypotheses were tested using a sample of thirty-
three undergraduate college students counseling in a summer
camping program in the summer of 1978. Instruments were
selected to measure self-esteem and tolerance of ambiguity.
A new instrument (POIS) was designed to measure the pattern
of interaction variable.

The POIS was administered on the first and second days
of the counselor training program to establish reliability

and as a pre-test. The scales measuring self-esteem and

tolerance of ambiguity were administed during the training
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program. The POIS was administered for a third time follow-
ing the training program and again following the first practi-
cum session.

The methodological assumptions and limitations of the
study were presented and discussed. The research approach,
nature of the sample, instrumentation, the statistical ana-
lyses used and the research context placed limits on inter-
pretation of the study's findings.

Methodology is means to an end. The purpose of
methodology is to lead to meaningful data, the subject of

Chapter 4.






CHAPTER 4: FINDINGS

In this chapter data collected according to the plan
outlined in Chapter 3 are reported and discussed. The
report of the findings is organized according to the cate-
gories of research questions:

1. The pattern of interaction that counselors

perceived as appropriate for counseling
campers.

2. The relationship between self-esteem, toler-
ance of ambiquity and counselors' patterns
of interaction.

3. The relationship between a training program,
practicum and counselors' patterns of inter-
action.

4. The relationship between camper age and
counselors' patterns of interaction.

PERCEIVED APPROPRIATE PATTERNS OF INTERACTION

Counselors' perceptions was the concern of the first
research question. The question asked for a description
of counselors' perceptions of appropriate patterns of
interaction.

Research Question 1

The first question addressed by the findings was, "What
do counselors perceive as appropriate patterns of interaction
in counseling campers in a summer camping program?" Descrip-
tive statistics, rather than hypothesis testing, were needed
to answer this question. Table 4.1 displays the range,

mean, and standard deviation for scores on the dependent

variable pattern of interaction. Data are provided for

each of the four ways of measuring the dependent variable:
63
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facilitative communication (FC), action-oriented communica-
tion (AC), level of communication (LC = FC + AC) and discre-

pancy communication (DC + FC - AC).

Table 4.1 Descriptive Statistics for POIS
Facili- Action- Level Discrep-
tative Oriented of ancy

Descriptive Communi- Communi- Communi- Communi-

Statistic cation (FC) cation (AC) cation(LC) cation(DC)

Range (R) 36.5=-77 25-53.5 67-128 -5.5-32.5

Mean (X) 58.5 38.0 96.5 20.5

Standard

Deviation(s) 8.6 5.4 12.2 7.5

Interpretation. An analysis of the descriptive statis-

tics indicate that counselors, on the average, offer higher
levels of facilitative communication than action-oriented
communication. Only one person in the sample offered a
higher level of action-oriented communication than facili-
tative communication. It can also be noted that the range
in scores and the distribution of scores along the range
indicate that "pattern of interaction" is a variable which
approximates a normal distribution in the sample. Table 4.2
compares data from sample scores with a normal distribution
curve.
SELF-ESTEEM, TOLERANCE OF AMBIGUITY, AND
PATTERNS OF INTERACTION

The second and third research questions posed in this

study concerned potential relationships between counselor

characteristics and patterns of interaction.
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Table 4.2

Normal Distribution Curve and POIS Scores
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2.5%|16.5%L

34%

16.5% 2.5%
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X

1s 2s

Normal Distribution Curve
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Communication
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Discrepancy Communication
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Research Question 2

This question asked whether a relationship existed
between a counselor's perception regarding patterns of
interaction and his own self-esteem. To answer this
question two null hypotheses were formulated. The first
one stated that no significant difference would be found
in levels of communication depending on the counselor's
self-esteem. To test this first null hypothesis a t-test
was used to compare mean level of communication scores (LC)
between counselors high in self-esteem and counselors low
in self-esteem. The statistical hypothesis tested is as
follows:

Ho: L—C-l < L_C-z
Hy: fEi > ICy
a= ,05
The mean scores used in testing these statistical hypo-

theses are displayed in Table 4.3

Table 4.3 Level of Communication Compared With Self-esteem

Self-esteem
Level of Communication (LC) High : Low )
Mean Score LC1 = 98.5 LCy = 98.5
(N = 11) (N = 10)

Interpretation. The t-ratio obtained from this test

was t = -.01. The critical ratio for this test was
c.r.<1.72 (df + 20, a= .05, one-tailed test). Since -.01
was not greater than 1.72 the null hypothesis was not

rejected. No significant difference was found in levels
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of communication offered by counselors high in self-esteem
and counselors low in self-esteem.

The second null hypothesis stated that no significant
difference would be found in level of facilitative communi-
cation (FC) depending on the counselor's self-esteem. To
test this hypothesis a t-test was used to compare mean scores
for levels of facilitative communication (FC) between
counselors high in self-esteem and counselors low in self-

esteem. The statistical hypothesis tested was as follows:

. FC. < FC
Hy: FCy = FCZ
Hy1: FC; > FCy
a= ,05
The mean scores used in testing the statistical hypothesis

are displayed in Table 4.4.

Table 4.4 Facilitative Communication Compared With Self-esteem

Self-esteem
Facilitative Communication (FC) High Low

FC; = 60.3  FCy = 58.0

Mean Score (N = 11) (N = 10)

Interpretation. The t-ratio obtained from this test

was t = .62. The critical ratio for this test was c.r.>1.72
(df = 20, a= .05, one-tailed test). Since the t-ratio was
less than the critical ratio, the null hypothesis was not
rejected. No significant difference was found in levels

of facilitative communication offered by counselors high in

self-esteem. compared to counselors low in self-esteem.
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Research Question 3

The third research question asked whether a relationship
existed between a counselor's pattern of interaction and his
tolerance of ambiguity. To answer this question a null
hypothesis was formulated, stating that no significant
difference would be found in discrepancy communication (DC),
depending on the counselor's tolerance of ambiguity. To test
this null hypothesis a t-test was used to compare mean scores
for discrepancy communication (DC) between counselors low
in tolerance of ambiguity and counselors high in tolerance
for ambiguity. The statistical hypotheses tested are as

follows:

The mean scores used in testing these statistical hypotheses

are displayed in Table 4.5:

Table 4.5 Discrepancy Communication Compared With Tolerance
of Ambiguity

Tolerance of Ambiguity

High Low
Discrepancy Communication (DC) _ _
DC; = 21.8 DCy = 18.0
Mean Score
(N = 11) (N = 12)

Interpretation. The t-ratio from this test was 1.60.

The critical ratio for this test was c.r.=%x2.08 (df = 22,
a= .05, two tailed test). Since the value obtained fell

within the critical ratio range, the null hypothesis was
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no rejected. No statistically significant difference was
found in discrepancy communication between counselors high
in tolerance of ambiguity and counselors low in tolerance

of ambiguity.

TRAINING PROGRAM, PRACTICUM AND PATTERNS OF INTERACTION
The fourth and fifth questions posed in this study
concerned potential relationships between the counselor
training program, practicum and patterns of interaction.

Research Questions 4 and 5

What changes occur in a counselor's perception regard-
ing patterns of interaction as a function of the counselor
training program?

What changes occur in a counselor's perception regard-
ing patterns of interaction as a function of the counseling
practicum?

To answer these questions, two null hypotheses were for-
mulated.l The first null hypotheses states that no signifi-
cant difference would be found in level of communication,
depending on the counselor training program and the counsel-
ing practicum. To provide data for analysis, counselors' level
of communication had to be measured three times: prior to the
training program, following the training program and following
the practicum. Table 4.6 displays the mean scores for level of

communication.

lThree of the 32 students did not counsel in the residential
camp program during the practicum. Their scores are not in-
cluded in the testing of these hypotheses.
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Table 4.6 Level of Communication Compared With Training and

Practicum
Pre-  Post- Post~-
Level of Communication(LC) training training practicum
Mean Score LC3=97.8 | LC2= 110.4 [ LC3=101.2
N = 29

To test for differences in these mean scores a one-way
analysis of variance for repeated measures was used to test
the following statistical hypothess:

Hg: f(-:-l‘-‘fﬁz =iz3
H, : Eﬁl # IC, # IC
a = ,05

2 3

The analysis of variance table is presented in Table 4.7.

Table 4.7 Analysis of Variance for Data in Table 4.6
Source af SS MS | F
SSp 2 2448.1 1223.0 *10.4
SSy 28 6459.4 230.7

SSE 56 6601.9 117.9

Total 86 15509.4

*p < .01

Interpretation. The F ratio obtained from this test

was F = 10.4. The critical ratio for this test was 3.1l1

(df = 2,84; o= .05). Since the F ratio obtained was larger
than the critical ratio the null hypothesis was fejected.
Significant differences were found in counselors' level of
communication, depending on the training program and practi-
cum. Because a significant difference was found, a post-hoc

analysis was conducted to compare the effects of the train-
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ing program and practicum separately, thereby providing
specific answers to the research questions.

To compare separate effects a Duncan's Multiple Range
Test was applied to the data. Duncan's test establishes a
range of non-significance between mean scores. Differences
in pre-training, post-training and post-practicum level of

communication scores are displayed in Table 4.8.

Table 4.8 Differences in Level of Communication Scores

Pre- Post- Post-
training Difference practicum Difference _training

97.8 3.4 101.2 9.2 110.4

The range of non-significance for the above data is 6.5.
This means a significant difference was found in post-
training level of communication scores, compared to pre-
training and post-practicum scores.

The second null hypothesis stated that no significant
difference would be found in level of discrepancy communica-
tion, depending on the counselor training program. Table 4.9
displays the mean discrepancy scores prior to training,
following training and following the practicum.

Table 4.9 Discrepancy Communication Compared With Training
and Practicum

Pre- Post- Post
training training practicum

Discrepancy Communication (DC)
Mean Score DCy=20.8 DC,=22.6 %DC3=16.9 I

|

N = 29
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To test for differences in these écores, a one-way analysis
of variance for repeated measures was used to test the
following statistical hypotheses:

Hy: DG, = DC, = DC4

Hl: 561 # 562 # DC

e = ,05

3

The analysis of variance is presented in Table 4.10.

Table 4.10 Analysis of Variance for Data in Table 4.9°
Source df SS MS F
SSy 2 494.0 247.0 *6.88
SSy 28 3612.2 129.0

SsSg 56 2009.6 35.9

Total 86 6115.8

*p <.01

Interpretation. The F ratio obtained from this test
was F = 6.88. The critical ratio for this test was c.r. =
3.11 (df = 2,84; o= .05). Since the F ratio was larger
than the critical ratio, the null hypothesis was rejected.
Significant differences were found in discrepancy communica-
tion, depending on the training program and practicum.

To locate the source of the difference, Duncan's Multi-
ple Range Test was used to compare differences in mean scores.

Table 4.11 displays the differences.

Table 4.11 Differences in Discrepancy Scores

Post- Pre- Post-
practicum Difference training Difference training

16.9 3.9 20.8 1.8 22.6
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Duncan's Multiple Range Test establishes a range of non-
significance. For the above data the range of non-signifi-
cance is 3.3 This means that a significant difference was
found in post-practicum scores on discrepancy communication

compared to both pre-training and post-training scores.

CAMPER AGE AND PATTERN OF INTERACTION

The first three research questions posed in this study
concerned counselor characteristics and their relationship
4to the counselor's pattern of interaction. The fourth and
fifth research questions concerned factors in the counselor's
experience and their relationship to the counselor's pattern
of interaction. The final research question in this study
concerns a factor in the camper and its possible relationship
to a counselor's pattern of interaction.

Research Question 6

This question asks whether a relationship exists between
a counselor's pattern of interaction and the age level of the
campers he counsels. To answer tﬁis guestion a null hypothe-
sis was formulated, stating that no significant difference
would be found in a counselor's level of action-&riented
communication (AC), depending on the age of the campers he
counseled.

Campers were divided into three age-levels and mean

scores compared for counselors at each age level. Table
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4.12 displays the mean scores. The following statistical
hypothesis was used to compare these scores:
Ho: Xﬁl = XEZ = XE3
AC, # AC, # AC,
a= ,05

Table 4.12 Level of Action-Oriented Communication and Camper

Age
Age Level
. . Junior
Action-Oriented . .
Communication (AC) Junior High School

ACy=41.6 ACy=41.9 AC3=44.0

Mean Score N=10 N=9 N=10

A one-way analysis of variance was used to test the
statistical hypothesis. Table 4.13 displays the analysis

of variance table for the data in Table 4.9.

Table 4.13 Analysis of Variance for Data in Table 4.12
Source df SS MS F
SSB 2 34.5 17.25 .48
SSy 26 926.1 35.6

Total 28 960.6

Interpretation. The F ratio obtained from this statis-

tical test was F. =.48. The critical ratio for this test was
c.r. = 3.37 (df = 2,26; a= .05). Since the F ratio obtained

was smaller than the critical ratio, the null hypothesis was
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not rejected. No significant difference was found in level
of action-oriented communication, depending on the age level

of the campers.

INFORMAL FINDINGS

In the process of analyzing the data for answers to
the research questions and hypotheses in this study, certain
observations about the data were made by the researcher.
While these observations did not directly answer hypotheses
posed in this study, they did raise some interesting questions.
For this reason, these findings are reported in this section
as informal, post-hoc observations.

The first set of informal findings were from comparing
pattern of interaction scores for counselors high and low
in self-esteem. The research question: this comparison was
designed to answer was whether a difference would be found
in level of communication between counselors high in self-
esteem and counselors low in self-esteem. The hypothesis was
that counselors high in self-esteem would offer higher levels
of communication. The theory underlying the hypothesis was
that a person who was self-confident in interpersonal situa-
tions would offer higher levels of core facilitative condi-
tions: empathy, respect, concreteness and genuineness.

The findings of this study indicated that counselors
high in self-esteem did offer somewhat higher levels of
facilitative communication, but this was offset by the fact
that they offered lower levels of action-oriented communica-

tion. Thus, while the mean scores for level of communication
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between the two groups were nearly identical, the discrepancy
scores for the two groups were significantly different (DC
for high self-esteem group = 21.5; DC for low self-esteem
group - 17.0).

The second finding from comparing the scores on patterns
of interaction between high self-esteem and low self-esteem
groups was that the range and variance of scores was larger
for the low self-esteem group. Table 4.14 displays these
findings.

Table 4.14 Pattern of Interaction Range, Variance for Low
and High Self-esteem Groups

Range Variance

FC AC FC AC

Low Self-esteem 37.0 32.5 86.6 73.9
High Self-esteem 21.5 18.5 51.1 32.5

These informal observations raise some questions about the
potential relationship between self-esteem and patterns of
interaction and suggest that some benefit might come from
additional theoretical and experimental inquiry in this area.
For example, it was hypothesized that counselors high in
self-esteem would offer higher levels of both facilitative
and action-oriented conditions. Instead, it was found that
they offered somewhat higher levels of facilitative communi-
cation but somewhat lower levels of action-oriented communi-

cation. Is there a theoretical explanation for this finding?
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Can wide differences in scores among low self-esteem coun-
selors be explained by some third factor which, when combined
with low self-esteem, creates widely divergent effects?

The second set of observations came from examining the
relationship between the training program, practicum and
patterns of interaction. The study found significant 4diff-
erences in pattern of interaction due to the training program,
and the practicum. This held true for all four approaches to
measuring the pattern of interaction variable (facilitative
communication, action-oriented communication, discrepancy
communication, and level of communication). Figure 4.1
displays the findings on the relationship between the
training program, the practicum and all four measures of
the dependent variable.

The following observations may be made about changes in
scores obtained prior to training, following training and
following the practicum:

1. A significant increase was found in post-training
scores compared to pre-training scores for both
facilitative and action-oriented communication.

2. No significant change was found in post-training
scores compared to pre-training scores for
discrepancy communication.

3. A significant decrease was found in post-practicum
scores compared to post-training scores for
facilitative communication and discrepancy
communication.

4. No significant change was found in post-practicum

scores compared to post-training scores for action-
oriented communication.
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Figure 4.1 Four Displays of The Communication Pattern Data
Plotted at The Three Testing Points
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5. A significant increase was found in post-practicum
scores compared to pre-training scores for action-
oriented communication.

6. A significant decrease was found in post-practicum

scores compared to pre-training scores for facili-
tative communication and discrepancy communication.

SUMMARY

In this chapter the results of data collection and
hypothesis testing have been reported and interpreted,
providing answers to the research questions posed in
Chapter 1. Table 4.15 summarizes the relationships examin-
ed, the statistical tests used to examine these relationships,
the respective values obtained from the tests and the sig-
nificance level of the values.

The findings of this study support the hypotheses
that the training program and the practicum would have a
significant relationship with counselors' patterns of
interaction. The findings did not support the hypotheses
that counselor self-esteem, counselor tolerance of ambiguity
and/or camper age would have a significant relationship with
counselors' patterns of interaction. Conclusions and impli-

cations of these findings are presented in the final chapter.
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Table 4.15

Summary of Statistical Tests

Signifi-
Statistical cance
Relationship Studied test Value Level, p

Self-esteem and level of

communication t-test -.01 ns
Self-esteem and facilitative

communication t-test .62 ns
Tolerance of ambiguity and

discrepancy communication t-test 1.60 ns
Training program, practicum

and level of communication ANOVA 7.87 .01
Change in level of communi-

cation: pre-training,

post-training Duncan's 12.6 .01
Change in level of communi-

cation: post-training to

post-practicum Duncan's 9.2 .01
Training program, practicum

and discrepancy communi-

cation ANOVA 6.88 .01
Change in discrepancy commu-

nication: pre-training to

post-training Duncan's 1.8 ns
Change in discrepancy commu-
nication: post-training

to post-practicum Duncan's 5.7 .01

Camper age and action-
oriented communication

ANOVA .48 ns






CHAPTER 5: CONCLUSIONS

Meanings, conclusions and recommendations based on the
findings are presented in this chapter. Before their pre-

sentation, a review of the first four chapters is provided.

REVIEW

Counselors in residential camping programs engage in
structured, helping relationships with small groups of
children. This relationship between counselor and camper
is considered an important contributor to the success of
the child's camping experience. Camp leaders have reflected
this belief by their long-standing interest in selection and
training of counselors. One goal of selection and training
is to develop counselors who will establish good interper-
sonal relationships with campers.

Research studies in several helping fields have identi-
fied the pattern of communication offered by the helper as
an important qualitative factor in the helping relationship.
Specifically, studies have shown that outcomes of helping
relationships are related to the level and pattern of
facilitative and action-oriented communication offered by
the helper.

Based on the importance of the counselor-camper
relationship and helping relationship theory and research,
the researcher chose to examine counselors' perceptions
regarding appropriate patterns of interaction between them-

selves and campers. Six research questions were asked about
81
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counselors' perceptions regarding appropriate patterns of

interaction and factors which might affect their perceptions.
A review of related research provided clues about factors
which might influence a person's pattern of interaction within

a helping role. Self-esteem and tolerance of ambiguity were

identified in several studies as two personality variables
influencing a person's level of interpersonal functioning.
Research studies also indicated that training progr;ms de-~-
signed to improve interpersonal functioning did in fact bring
about change in interpersonal functioning. Based on the
research review, hypotheses were formed to examine relation-
ships between self-esteem, tolerance of ambiguity, a train-
ing program, practicum, camper age, and patterns of inter-
action.

The procedures needed to examine hypothesized relation-
ships included planning an overall design, sample selection,
instrument design and field procedures. A combination of
quasi-experimental and causal-comparative research design
was used. An instrument was designed to measure a counselor's
level of interpersonal functioning. The Pattern of Inter-
action Scale consisted of six stimulus statements. Counselors
were asked to respond to each of the stimulus statements as
if a camper had come to them and made the statement.

The sample for the study was 33 college students counsel-
ing in a resident camp program in Northern Wisconsin during

the summer of 1978. The Pattern of Interaction Scale was






83

administrered prior to the training program, following the
training program and following the practicum. The instru-
ments measuring the two personality variables were adminis-
tered during the training program.

The data from these instruments were collected and
analyzed. Two statistical procedures were used in analysis.
T tests were used to test the relationships between self-
esteem, tolerance of ambiguity and pattern of interaction.
An analysis of variance was used to test the relationships
between camper age, the training program, practicum and
patterns of interaction. Duncan's Multiple Range Test was
used to test specific relationships between the training
program, practicum and patterﬁs of interaction. The answers
to these tests provided for the research hypotheses are
presented below:

Hypothesis 1l: No relationship was found between a

counselor's self-esteem and his level of communi-
cation.

Hypothesis 2: No relationship was found between a
counselor's self-esteem and his level of facilita-
tive communication.

Hypothesis 3: No relationship was found between a
counselor's tolerance of ambiguity and his level of
discrepancy communication.

Hypothesis 4: A significant relationship was found
between the training program and a counselor's level
of communication following the training program,
compared to before the training program.

Hypothesis 5: No relationship was found between
the training program and a counselor's level of
discrepancy communication.
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Hypothesis 6: No significant relationship was
found between a camper's age and the level of
action-oriented communication offered by a
counselor.

MEANINGS AND RECOMMENDATIONS

The final topic considered in this study is the benefits
derived from this study. The link between findings and
possible benefits of the finding is the conclusions which
can be drawn from the study. In this section, five conclu-
sions, inferred from the findings, will be stated and dis-
cussed. Potential implications of the conclusions will also
be presented.

Conclusion l--Counselors differ in level of interpersonal

functioning

Descriptive analysis indicated that level of interper-
sonal functioning, as measured by the Pattern of Interaction
Scale, approximated a normal distribution in the sample. This
observation holds for both the facilitative and action-oriented
dimensions of the POIS.

An implication of this fact is that individual differ-
ences should be considered in training programs. Training
programs usually take into account easily seen differences
in skill levels. These differences are often most easily
seen in physical skill activities. Identifying skill level
in swimming, for example, is easily done and consideration
of differing abilities is incorporated into the training
program. The skilled swimmer often helps teach others. The

less-skilled swimmer may spend extra time developing his skill.
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Interpersonal skills are less readily recognized. As
a result, when it comes to training in interpersonal skills,
most often the training proceeds "as if" all counselors were
equally skilled. The.findings of this study indicate that
training programs could benefit if the counselor's level of
interpersonal skills were assessed and individualized in-
struction offered, based on those assessments.

In this study, assessing counselors' level of inter-
personal functioning was a long process. The Pattern of
Interaction Scale, an essay test,was cumbersome to administer.
It required trained raters to evaluate responses. If inter-
personal skill assessment is going to become a part of couns-
elor training programs, additional research will be needed to
develop an instrument which is reliable and valid, yet also
more easily administered and evaluated.

Conclusion 2--Self-esteem and tolerance of ambiguity are not

related to counselor's level of interpersonal functioning

No link could be found between either self-esteem or
tolerance of ambiguity and levels of facilitative or action-
oriented communication. When the findings of this study are
placed alongside other studies on counselor characteristics,

a reasonable inference is that it is highly unlikely that
personality characteristics have any predictive value with
regard to a counselor's pattern of interaction with a camper.
If = camp leaders wish to identify a counselor's level of

interpersonal functioning it will have to be done by direct

measurement.
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Conclusion 3--Simultaneous gains may be made in levels of

facilitative and action-oriented conditions

Directive and non-directive approaches to counseling
have usually been considered mutually exclusive, inversely
related methods of counseling. Communicating facilitative
conditions has usually been considered a non-directive
technique; communicating action-oriented conditions has been
considered a directive technique. Carkhuff's model of inter-
personal functioning called for abandoning the either/or
position in favor of a both/and position. The data support
this viewpoint. Facilitiative and action-oriented condi-
tions are not inversely related. Gains can be achieved in
both kinds of communication.

One question asked in Chapter 1 was, "Does the training
program affect a counselor's perception of his role?" The
answer appears to be "Yes." Counselofs offered increased
levels of both facilitative and action-oriented conditions
following the training program. The difference between
levels of facilitative and action-oriented communication

remained constant.

Conclusion 4--The measured level of facilitative communication

drops following a two-week practicum

Two changes occurred in Pattern of Interaction Scale
scores taken following the practicum compared to scores taken
following the training program. First, a significant drop

occurred in counselor levels of facilitative communication
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following the practicum. Second, a significant drop occurred
in the level of discrepancy communication following the
practicum. There are at least two possible explanations for
these findings: one related to the perception, the second
related to performance.

One hypothesis is that the change represents a real
difference in counselors' perceptions regarding appropriate
patterns of interaction. After actually working with the
children, counselors may have changed their minds about
what they thought were helpful responses to the statements
in the Pattern of Interaction Scale. One of the questions
asked in the study was, "Does the training program present
a realistic view of the counselor's role?" If the above
hypothesis is accepted the answer to this question would be
that the training program did not present a realistic view
of the counselor's role.

A second hypothesis explaining the findings would be
that some other factor in the practicum was affecting the
counselors' responses to the statements; a factor not pres-
ent when they responded to the statements at the end of the
training program. In Chapter 3 three factors were identified
as rival hypotheses present in the study due to design limi-
tations. These factors were history, maturation and the
effects of testing. For example, one explanation of the
drop might be that the counselors were more tired at the
post-practicum administration of the Pattern of Interaction

Scale.
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The implications regarding Conclusion 4 depend on which
explanatory hypothesis is correct. If the former hypothesis
is correct, camp leaders will need to examine what elements
in the counseling experience affect counselors' perception
of their role. 1If the latter hypothesis is correct, camp
leaders will need to recognize and counteract elements of the
counseling role.

Uncertainty regarding the source of change in level of
communication following the practicum implies a need for
additional research. Further study, identifying factors
within the practicum which affect either perceptions or
practice in the counseling role, would be helpful.

Conclusion 5--Training is an effective means of preparing

counselors to perform in structured helping roles

Most camping personnel want to provide the best experi-
ence possible for children. It is accepted practice that
the way to achieve this is by providing strong counseling
leadership. The study indicates that the best way to pro-
vide strong counseling leadership in interpersonal relations
is to provide an effective training program in interpersonal
relations. This confirms research findings about training
programs in the clinical counseling field. As reviewed in
Chapter 2, researchers have documented the positive impact
of short-term training programs in clinical and lay counsel-
ing settings. It appears that similar outcomes can be docu-

mented in residential camp settings.
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The training program in this study was designed speci-
fically for the camp in which it was conducted. While no
generalized statement should therefore be made regarding
the effect of other training programs, some curricular
implications can be considered by examining common elements
between the training program used in this research and
other similarly effective training programs. At least
three elements appear to be common in effective training
programs.

First, improved communication skills should be a clearly
stated goal of the program. For example, one of the object-
ives for the training program in the study was "to practice
skills for increased interpersonal effectiveness."

(Appendix A)

Second, communication skills must be part of the subject
matter of the training program. Students in training pro-
grams need to learn meanings of core facilitative and action-
oriented conditions. They should know what it means to
communicate accurate understanding and direct communication
toward specific thoughts and feelings. In brief, students
must be able to identify empathy, respect, concreteness,
genuineness, self-disclosure, confrontation and immediacy
in verbal statements.

Third, students need opportunities to practice commu-
nicating these conditions in counseling situations. In the
training program described in this study students were
divided into pairs and practiced communication skills through

role playing.
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Training programs which include the three elements
cited above should have a good likelihood of significantly
impacting counselors' level of interpersonal functioning.
However, until standard programs are developed, each program
should be evaluated for its effect upon level of inter-

personal functioning.

How can it be known that training programs are having
impact in counselors' level of interpersonal functioning?
One means is to provide camp leaders with the evaluative
tools to test the effects of their training program. A
second way is to develop a standard training program which
has been field-tested and demonstrated to impact level of
interpersonal functioning.

Because training is an effective means of preparing
counselors, camp leaders should seek ways of extending the
training experience. One means of extension would be to
involve prospective counselors in reading programs prior to
their arrival for the "offical" pre-camp training program.

The camping movement has placed high confidence in
education as a means of developing successful counseling
leadership in camp programs. One requirement for accredi-
tation by camping's national governing body is a minimum
three-day, pre-camp training program.

The confidence in education has been based largely upon
testimonial evidence and an increasing amount of research
evidence. These indicators help build a knowledge base
which can beneift those in curriculum decision-making

positions.
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The purpose of the study was to add to the knowledge
base by gaining information and insight into counselors'
perceptions of appropriate patterns of interaction. Goals
of the study included identifying perceptions and discover-
ing what factors influenced perceptions. The reason these
goals were sought was to enable the curriculum decision-
making process in camping to become more characteristically

a matter of making informed choices.
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APPENDIX A

TOPIC OUTLINE FOR
YOUTH COUNSELING COURSE

The following outline identifies the youth counseling
course objectives and course content taught in the

counselor training program to the subjects in the study.

I. Objectives

A. To gain confidence in God's ability to use you in
-ministering to young people.

B. To identify the characteristics and behaviors of
youth and explore areas of special need.

C. To identify basic counseling theories and their
value in Christian ministry.

D. To practice skills for increased inter-personal
effectiveness.

II. Course Content

A, Purposes
1. Developing group commitment

B. Human development
1. Personal maturity
2. Human development

C. 1Isolating development
1. Age level characteristics
2. Special needs: self-image, achievement, peer
relations, sexuality, fear, aggression

D. Stimulating development

. Counseling theory

. Spiritual ministry

. Listening/confrontation

. A model of counseling

Counseling skills

Special concerns: explaining salvation,
discipline, problem behavior

AWK
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APPENDIX B

REVISED JANIS-FIELD SCALE

The Revised Janis-Field Scale was administered to
the subjects during the counselor training program. The
following pages show the scale as it was administered.

Ten items are keyed so that an affirmative response
indicates low self-esteem. Ten items are keyed so that
an affirmative response indicates high self-esteem.

The scale is found in Robinson and Shaver's Measures

of Social Psychological Attitutes (1973).
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APPENDIX C

BUDNER'S INTOLERANCE OF AMBIGUITY SCALE

Budner's Intolerance of Ambiguity Scale was administered
to the subjects during the counselor training program. The
following pages show the scale as it was administered.

The sixteen statements involve three types of ambituity:
insolubility (Items 5, 7, 16); complexity (Items 1, 2, 3, 4,
8, 9, 11, 14, 15); and novelty (Items 6, 10, 12, 13).

The scale is found in Robinson and Shaver's Measurement

of Social Psychological Attitudes (1973).
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APPENDIX D

THE PATTERN OF INTERACTION SCALE

Form A and Form B of the Pattern of Interaction Scale
along with the instructions, appear on the following
pages. They do not appear in the same format in which
they were administered.

When it was administered, each numbered stimulus
statement appeared at the top of a separate page. The
remainder of the page provided space for the subject's
response. At the bottom of each page was the statement,
"PLEASE DO NOT TURN THE PAGE UNTIL DIRECTED."

The instructions were read to the students prior
to the administration of the POIS. One change was made
in the instructions at the post-practicum administration
of the POIS. At that time, subjects were told to assume
the statements were made by a camper they counseled

during the practicum.
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INSTRUCTIONS

(Read to the subjects)

In this exercise you will be responding to six
statements which might be made by a camper. The state-
ments represent a variety of situations, feelings and
concerns.

Assume that you are a counselor at the camp and
each statement has been made to you by a camper. Your
task is to write down responses to each camper statement
that you feel are most helpful and appropriate. Please
write the responses in the space below each statement.

You will have 3% minutes to respond to each statement.
Do not turn the page until you are directed to do so.

Again, a camper has made the following statements
to you. You are to write down what you would say to be
of most help to the camper.

Any questions?
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FORM A

You know, our counselor isn't very nice. All she ever
does is order us around. She treats us like babies.

She's always telling us to be quieter. She never lets
us have any fun. I wish we had a different counselor.

Oh wow! Do I feel great! We had a ping pong tournament
and I won. I never thought I could do it. I had to
beat four people to win. Can we have another tournament
soon? Ping pong is the greatest. I could play it all
day.

This is the third straight day it's rained. When is it
going to stop? There's nothing to do, everything's so

muddy and yucky! I could have had more fun at home and
at home the food's better too! At least we don't have

peas every night. I hate this place.

When I first came here I didn't know anyone except Bill.
He asked me to come. At first I didn't want to come
but now I'm sure glad I did! Now it's like everyone in
the cabin is good friends. Camp sure is fun.

I don't want to shoot arrows anymore. I can never hit
the target anyway. It's no fun when you don't hit
anything. All I ever do is hurt my arm. I just can't
do it right. 1I've tried and tried but I just can't
get it.

All I was doing was playing tetherball and he walked
through and grabbed the ball. He's a creep and I
wasn't going to let him get away with that. No way!
I said, "Knock it off!"™ He three the ball at me so
I hit him. He started the whole thing---he's just a
biy bully.
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FORM B

Oh, she's off with Betty and Julie. They do everything
together. Gail and I aren't getting along so good. I

don't think she likes me anymore. Last year at camp

we were good friends but this year it's different. All
year I was waiting to get to camp to see her again. I

even wrote her a letter saying to put my name down for

cabin mates.

Look at this! Look at this! I just scored 30 points
on this target. I can't believe it. That's the best

I have ever done. Do I win an award? I love riflery.
I wish I could spend my whole time shooting! It's more
fun than anything else here.

I'm too tired to keep hiking. Can't we stop and rest?
My feet are killing me. How much further is it? When
are we going to get to the campsite anyway? This is
so dumb. None of us wanted to go on the overnight
anyway. I hate backpacking.

Being at camp has really helped me a lot. Especially
what you said at fireside tonight. That was really
good. You've been the best camp counselor I've ever
had. I wish I could stay another two weeks. These
two have been the best two weeks of my life.

You know, camp has been real good but I get depressed
thinking about going home. Seems like every year at
camp I get turned on about God but two weeks after
camp it's worn off. All my enthusiasm is gone. How
can I get it to last?

It was just a joke. It didn't hurt anyone. We were
just sitting around the cabin and I said, "Wouldn't
it be funny to mess up Cabin 12 so they couldn't win
the cleanest cabin award? Why should I have to go
apologize? Everyone else helped too! Besides, they
threw rocks at our cabin last night.



BIBLIOGRAPHY






106

BIBLIOGRAPHY

Allen, T. W., & Whitely, J. W. Dimensions of effective
counseling. Columbus, Ohio: C. E. Miller, 1968.

American Camping Association. Camp standards with
interpretation. Bradford Woods, Ind.: American
Camping Association, 1976.

Aspy, D. N. A study of three facilitative conditions
and their relationships to the achievement of third
grade students (Doctoral dissertation, University of
Kentucky, 1965). Dissertation Abstracts International,
1965, 30, No. 5, 1853A. (University Microfilm No.
68-18219).

Aspy, D. N. & Hadlock, W. The effect of empathy, warmth
and genuineness of elementary students' reading
achievement (Unpublished study, University of Florida,
1966) .

Aspy, D. N. & Roebuck, F. N. An investigation of the
relationship between student levels of cognitive
functioning and the teachers' classroom behavior.
Journal of Educational Research, 1972, 65, 365-368).

Athay, A. L. The relationship between counselor self-
concept, empathy, warmth and genuineness and client
rated improvement (Doctoral dissertation, University
of Utah, 1973). Dissertation Abstracts International,
1973, 34, 3976A. (University Microfilms No. 73-31254.

Avila, D. L., Combs, A. W. & Purkey, W. W. (Eds.) .
The helping relationship source book. Boston: Allyn
& Bacon, 1971).

Barrett-Leonard, G. T. Dimensions of therapist response
as causal factors in therapeutic change. Psychological

Monographs, 1966, 76, (43, Whole No. 562).

Barrow, J. C. Interdependence of scales for the facili-
tative conditions: Three types of correlation data.
Journal of Consulting and Clinical Psychology, 1977,
45, 654-659.







107

Baumrind, D. Authoritarian vs. authoritative parental
control. In J. F Rosenblith, W. Allensmith, & J. F.
Williams (Eds.). The causes of behavior: Readings in
child development and educational psychology. Boston:
Allyn & Bacon, 1972.

Baumrind, D. Effects of authoritarian parental control
on child behavior. Child development, 1966, 37,
887-907.

Baxter, J. C., Becker, J., & Hooks, W. Defensive style
in the families of schizophrenics and controls. Journal
of Abnormal Social Psychology, 1963, 66, 512-518.

Benson, R. A. & Goldberg, J. A. The camp counselor.
New York: McGraw-Hill, 1951.

Bentley, J. C. (Ed.) The counselor's role: Commentary
and readings. Boston: Houghton Mifflin, 1968.

Berenson, B. G. The effects of systematic human relations
training upon classroom performance of elementary school
teachers. Journal of Research and Development in Educa-
tion, 1971, 4, 70-85.

Berenson, B. G. & Carkhuff, R. R. (Eds.). Sources of gain
in counseling and psychotherapy. New York: Holt,
Rinehart & Winston, 1967.

Berenson, B. G., Carkhuff/, R. R., and Myrus, P. The inter-
personal functioning and training of college students.
Journal of Counseling Psychology, 1966, 13, 441-446.

Bergen, A. E. & Garfield, S. L. (Eds.). Psychotherapy
and behavioral change: An empirical analysis. New
York: John Wiley, 1971.

Biddle, B. J. The integration of teacher effectiveness
research. 1In B. J. Biddle and W. J. Ellena (Eds.).
Contemporary research on teacher effectiveness. New
York: Holt, Rinehart & Winston, 1964.

Biddle, B. J. & Ellena, W. J. (Eds.). Contemporary research
on teacher effectiveness. New York: Holt, Rinehart
& Winston, 1964.

Biddle, B. J. & Thomas, E. J. (Eds.). Role theory:
Concepts and research. New York: Wiley, 1966.




108

Bigley, S. S. Performance predictions as a function of
perceived parental nurturance and control (Doctoral
dissertation, University of Missouri, 1975). Disserta-
tion Abstracts International, 1977, 37, 3589A. (Univer-
sity Microfilms No. DAH 76-00992).

Blake, R. R. & Moulton, J. S. The managerial grid. Houston:
Gulf, 1964.

Blocher, D. H. Developmental counseling. New York:
Ronald Press, 1966.

Brammer, L. M. The helping relationship. Englewood
Cliffs, N.J.: Prentice-Hall, 1973.

Brammer, L. M. & Shostrom, E. S. Therapeutic psychology:
Fundamentals of counseling and psychotherapy. Englewood
Cliffs, N. J.: Prentice-Hall, 1964.

Brams, J. M. Counseling characteristics and effective
communication in counseling. Journal of Counseling

Psychology, 1961, 8, 25-30.

Brubaker, J. O. Camp counseling: Working with campers.
In L. D. Mattson & W. C. Graendorf (Eds.). Introduction
to Christian camping. Chicago: Moody Press, 1979.

Budner, S. Intolerance of Ambiguity as a personality
scale. Journal of Personality, 1962, 30, 29-50.

Butter, E. & Hansen, J. Facilitative training: Acquisition,
retention and modes of assessment. Journal of Counseling
Psychology, 1973, 20, 60-65.

Carkhuff, R. R. The art of helping III. Amherst, Mass.:
Human Resource Development Press, 1977.

Carkhuff, R. R. The development of human resources,
education, psychology and social change. New York:
Holt, Rinehart & Winston, 1971.

Carkhuff, R. R. Helper communication and discrimination
as a function of helpee affect and content. Journal of
Counseling Psychology, 1969, 16, 126-131. (a)

Carkhuff, R. R. Helping and human relations. New York:
Holt, Rinehart & Winston, 1969. (b)

Carkhuff, R. R. What's it all about anyway? Some reflec-
tions on helping and human resource development models.
The Counseling Psychologist, 1972, 3, 79-87.




109

Carkhuff, R. R. & Berensen, B. G. Beyond counseling and
therapy. New York: Holt, Rinehart & Winston, 1967.

Carkhuff, R. R., Freil, T. & Kratochvil, D. The effects
of professional training: The communication and
discrimination of facilitative conditions. Journal of
Counseling Psychology, 1968, 15, 68-74.

Carkhuff, R. R. & Truax, C. B. Lay mental health
counseling: The effects of lay group counseling. Journal
of Consulting Psychology, 1965, 29, 426-431.

Carkhuff, R. R. & Truax, C. B. Toward explaining success
and failure in interpersonal learning experiences. In
D. L. Avila, et. al. (Eds.). The helping realtionship
sourcebook. Boston: Allyn & Bacon, 1971.

Carlson, R. E. The values of camping. CamEing Magazine,
1975, 48, 11-18.

Cass, L. K. Parent-child relationships and deliquency.
Journal of Abnormal Social Psychology, 1952, 47, 101-104.

Chorost, S. B. Parent child-rearing attitudes and their
correlates in adolescent hostility. Genetic Psychology
Monographs, 1962, 66, 49-90.

Collingwood, T. Retention and retraining of interpersonal
communication skills. Journal of Clinical Psychology,
1971, 27, 294-296.

Combs, A., Avila, D., & Purkey, W. Helping relationships:
Basic concepts for the helping professions. Boston:
Allyn & Bacon, 1971.

Combs. A. W. & Soper, D. W. The perceptual organization
of effective counselors. Journal of Counseling Psycho-
logy, 1963, 10, 222-226.

Conklin, R. C. & Hunt, A. S. An investigation of the
validity of empathy measures. Counselor Education and
Supervision, 1975, 15, 119-127.

Culberson, J. O. Effects of low-level counselor function-
ing on clients. Counselor Education and Supervision,
1975, 15, 34-38.

Danish, S. J. & Hauer, A. L. Helping skills: A basic
training program. New York: Behavioral Publications,
1973.




110

Dietz, C. Counselor role, function and job satisfaction.
Counselor Education and Supervision, 1972, 12, 150-156.

Donnan, H. H., Harlan, G. E. & Thompson, S. A. Counselor
personality and level of functioning as perceived by
counselees. Journal of Counseling Psychology, 1969,
16, 482-485.

Dreikurs, R. with Soltz, V. Children: the challenge.
New York: Hawthorne Books, Inc., 1964.

Dustin, R. & George, R. Action counseling for behavior
change. New York: Intext Press, 1973.

Eysenck, H. J. The effects of psychotherapy. International
Journal of Psychiatry, 1965, 1, 99-178.

Fernback. R. Authoritarianism: A selection variable for
psychotherapy. Journal of Counseling Psychology, 1973,
20, 69-72.

Fiedler, F. The concept of the ideal therapeutic relation-
ship. Journal of Consulting Psychology, 1950, 45,
659-666.

Foulds, M. L. Dogmatism and the communication of facili-
tative conditions during counseling. Counselor Education

and Supervision, 1971, 11, 110-114.
Foulds, M. L. Self actualization and the communication

of facilitative conditions during counseling. Journal
of Counseling Psychology, 1969, 16, 132-136.

Frankel, J. & Dulleart, J. 1Is adolescent rebellion
universal? Adolescence, 1977, 12, 227-236.

Frenkel-Brunswik, E. Intolerance of ambiguity as an
emotional and perceptual personality variable. Journal

of Personality, 1949, 18, 108-143.

Gage, N. L. (Eds.). Handbook of research on teaching.
Chicago: Rand McNally, 1963.

Gormally, J. and Hill, C. E. Guidelines for research
in Carkhuff's training model. Journal of Counseling
Psychology, 1974, 21, 539-547.

Gormally, J., Hill, C., Gulanick, N. & McGovern, T. The
persistence of communications skills for undergraduate
and graduate trainees. Journal of Clinical Psychology,
1975, 31, 369-372.







111

Graff, R. W. & Bradshaw, H. E. Relationship of a measure
of self-actualization to dormitory assistant effectiveness.
Journal of Counseling Psychology, 1970, 17, 502-505

Greenbaum, C. Effects of situational and personality
variables on improvisation and attitude change. Journal
of Personality and Social Psychology, 1966, 4, 260-269.

Greenberg, B. The differential ratings of counselor
responses to client expressions in a written, audio, and
real life form. (Unpublished research, State University
of New York at Buffalo, 1968).

Gruberg, R. A significant counselor personality character-
istic: Tolerance of ambiguity. Counselor Education and
Supervision, 1969, 8, 119-124.

Halpin, A. W. Theory and research in administration.
New York: MacMillan Co., 1966.

Halverson, C. F. and Shore, R. E. Self-disclosure and
interpersonal functioning. Journal of Consulting and
Clinical Psychology, 1969, 33, 213-217.

Hamilton, D. A comparative study of five methods of
assessing self-esteem, dominance and dogmatism.
Educational and Psychological Measurement, 1971, 31,
441-452,

Hamrin, S. A. and Paulson, B. P. Counseling adolescents.
Chicago: Science Research Associates, 1950.

Hartwig, M. and Myers, B. Camp leadership: Counseling
and programming. St. Louls: Mosby, 1976.

Hartwig, M. and Myers, B. Children are human: Even at
camp. Minneapolis: Burgess Publishing Co., 1961.

Harvey, L. V. The use of nonprofessional auxiliary
counselors in staffing a counseling service. Journal
of Counseling Psychology, 1964, 11, 348-351.

Hemphill, J. K. Leadership behavior associated with the
administrative reputation of college departments.
Journal of Educational Psychology, 1955, 46, 385-401.

Isaac, Stephen and Michael, William B. Handbook in
Research and evaluation. San Diego: EAITS Publishers,
1971.




112

Isaacson, R. L., McKeachie, W. J. & Milholland, J. E.
A correlation of teacher personality variables and
student ratings. Journal of Educational Psychology,
1963, 54, 110-117.

Jeffrey, D. L. A study of the relationship between re-
habilitation counselor effectiveness and selected
counselor variables (Doctoral dissertation, Oklahoma
State University, 1973). Dissertation Abstracts Inter-
national, 1974, 34, 6384 A. (University Microfilms
No. 74-08053).

James, L. Toward more adequate selection criteria:
correlates of empathy, genuineness, and respect. Counselor
Education and Supervision, 1974, 14, 13-22.

Kagan, N. Influencing human interaction. East Lansing,
Michigan: Michigan State University, 1972.

Kratochvil, D. Changes in values and interpersonal
functioning of nurses in counselor training. Counselor
Education and Supervision, 1969, 8, 104-107.

Lansky, K. K. Reported parental behavior and subsequent
achievement motives in males and females (Doctoral
dissertation, Ohio University, 1974). Dissertation
Abstracts International, 1975, 35, 4183A. (University
Microfilms No. 75-03553).

Leddie, J. A. and Holbein, F. W. Camp counselor's manual.
New York: Association Press, 1969.

Litwack, L., Getson, R. and Saltzman, G. (Eds.). Research
in counseling. Itasca, Ill.: F. E. Peacock Pub., 1968.

McCarthy, P. R., Danish, S. J. and D'Augelli, A. R.
A follow-up evaluation of helping skills training.
Counselor Education and Supervision, 1977, 17, 29-35.

McDaniel, S. W. Counselor selection: An evaluation of
instruments. Counselor Education and Supervision,
1967, 6, 142-144.

Mahon, B. R. and Altmann, H. A. Skill training: Cautions
and recommendations. Counselor Education and Supervision,
1977, 17, 42-50.

Mattson, L. D. and Graendorf, W. C. (Eds.). Introduction
to Christian camping. Chicago: Moody Press, 1979.






113

Mehrens, W. A. and Lehmann, I. J. Measurement and evaluation
in education and psychology. New York: Holt, Rinehart
and Winston, 1978.

Millikin, R. L. and Paterson, J. J. Relationship of
dogmatism and prejudice to counseling effectiveness.
Counselor Education and Supervision, 1967, 6, 125-129.

Mitchell, A. V., Crawford, I. B. and Robberson, J. D.
Camp counseling. Philadelphia: W. B. Saunders, 1970.

Mitchell, A. W., Robberson, J. D. and Obley, J. W.
Camp Counseling (5th ed.). Philadelphia: Saunders,
1977.

Mosher, Ralph L. Teacher effectiveness research: Implications
for research on counselor selection and effectiveness. 1In
J. M. Whitely (Ed.). Research in Counseling. Columbus,
Ohio: Charles E. Merrill Pub. Co., 1967.

Murphy, E. J. Self-concept changes in low socioeconomic
children as a function of decentralized, residential
camping experiences (Doctoral dissertation, The State
University of New Jersey, 1976). Dissertation Abstracts
International, 1976, 37, 3526A (University Microfilms
No. 76-27338.

Myrick, R. D., Kelly, F. D., and Wittmer, J. The sixteen
personality factor questionnaire as a predictor of
counseling effectiveness. Counselor Education and
Supervision, 1972, 11, 293-301.

Nuttall, E. V. and Nuttall, R. L. Parent-child relation-
ships and effective academic motivation. Journal of
Psychology, 1976, 24, 127-133.

Oksanen, I. A. The influence of training in the dimensions
of empathy, respect, concreteness and genuineness on
counselor effectiveness (Doctoral dissertation, Wayne
State University, 1973). Dissertation Abstracts Inter-
national, 1973, 34, 3067 A. (University Microfilms No.
73-31762).

Pagell, W. Carkhuff, R. R., and Berenson, B. G. The
predicted differential effects of the level of counselor
functioning of outpatients. Journal of Clinical
Psychology, 1967, 23, 510-512.

Passons, W. R. and Olsen, L. C. Relationship of counselor
characteristics and emphathic sensitivity. Journal of
Counseling Psychology, 1969, 16, 440-445.




114

Patterson, C. H. The selection of counselors. In J. M.
Whitely (Ed.), Research in counseling. Columbus, Ohio:
Charles E. Merrill, 1967.

Pierce, R. M. & Schauble, P. G. Toward the development
of facilitative counselors: The effects of practicum
instruction and individual supervision. Counselor
Education and Supervision, 1971, 11, 83-89.

Raymond, F. Camping and self-concept. Camping Magazine,
1969, 41, 18-19.

Redfering, D. L. Changes in the Perception of the counselor:
Self, ideal self, and self as judged by peers. Counselor
Education and Supervision, 1973, 12, 289-293.

Robinson, J. P. & Shaver, P. R. Measures of social
psychological attitudes. Ann Arbor: Institute for
Social Research, 1973.

Rodriguez, A. M. The relationship between a measure of
self-actualization and the facilitative conditions offered
in counseling (Doctoral dissertation, University of
Houston, 1976). Dissertation Abstracts International,
1977, 37, 4872A. (University Microfilms No. DBJ 77-01526).

Rogers, C. R. On becoming a person. Boston: Houghton
Mifflin Co., 1962.

Rogers, C. R. Characteristics of a helping relationship.
Personnel and Guidance Journal, 1958, 37, 6-16.

Rogers, C. R. The interpersonal relationship. The core
of guidance. Harvard Educational Review, 1962, 32,
416-429.

Rogers, C. R. The necessary and sufficient conditions of
therapeutic personality change. Journal of Consulting
Psychology, 1957, 21, 95-103.

Rowe, W., Murphy, H. B. & De Csipkes, R. A. The Rela-
tionship of counselor characteristics and counseling
effectiveness. Review of Educational Research, 1975,
45, 231-246.

Rubenstein, R. P. Changes in self-esteem and anxiety
in competitive and non-competitive camps. Journal of
Social Psychology, 1977, 102, 55-57.




115

Russo, R. R., Kelz, J.W.,& Hudson, G. R. Are good
counselors open-minded? Counselor Education and
Supervision, 1964, 3, 74-77.

Sarbin, T. Role theory. In G. Lindzey (Ed.), Handbook
of social psychology (Vol. 1). Cambridge, Mass:
Addison Wesley, 1954.

Schmidt, E. F. An accounting to ACA members. Camping
Magazine, 1969, 41, 5.

Schroeder, K., Hill, C. E., Gormally, J. & Anthony, W.
Systematic human relations training for resident assis-
tants. Journal of College Student Personnel, 1973, 14,
313-316.

Scott, W. A. Attitude Measurement. In G. Lindzey (Ed.),
Handbook of social psychology (Vol. II). Reading:
Addison-Wesley, 1968.

Selfridge, F. F. & Vander Kolk, C. .Correlates of counselor
self-actualization and client-perceived facilitativeness.
Counselor Education and Supervision, 1976, 15, 189-194.

Shoben, E. J. Some observations of psychotherapy and the
learning process. In O. H. Mowser (Ed.), Psychotherapy:
Theory and research. New York: Ronald Press, 1953.

Slaney, R. B. Perceptions of alternative roles for the
facilitative conditions. Journal of Counseling Psychol-
ogy, 1977, 24, 169-172.

Spooner, S. E., & Stone, S. C. Maintenance of specific
counseling skills over time. Journal of Counseling
Psychology, 1977, 24, 66-71.

Sprinthall, N. A., Whitely, J. M. & Mosher, R. L. Cognitive
flexibility: A focus for research on counselor effective-
ness. Counselor Education and Supervision, 1966, 5,
188-197.

Theodorson, G. A. & Theodorson, A. G. A modern dictionary
~of sociology. New York: Crowell, 1969.

Therrien, M. & Fischer, J. Written indicators of empathy
in human relations training: A validation study. Counselor
Education and Supervision, 1977, 17, 272-277.

Tinsley, H. & Tinsley, D. J. Relationship between scores on
the Omnibus Personality Inventory and counselor trainee
effectiveness. Journal of Counseling Psychology, 1977, 24,
522-526.




116

Truax, C. B. Effective ingredients in psychotherapy:
An approach to unraveling the patient-therapist inter-
action. Journal of Counseling Psychology, 1963, 10,
256-263.

Truax, C. B. A scale for the measurement of accurate
empathy. Psychiatric Institute Bulletin, Madison:
University of Wisconsin, 1961, 1, 12.

Truax, C. B. Therapist empathy warmth, and genuineness
and patient personality change in group psychotherapy:
A comparision between interation unit measures, time
sample measures, patient perception measures. Journal
of Clinical Psychology, 1966, 22, 225-229.

Truax, C. B., & Carkhuff, R. R. Toward effective counseling
and psychotherapy. Chicago: Aldine, 1967.

Valsi, A. The influence of selected personality dimensions
on counseling effectiveness (Doctoral dissertation, Wayne
State University, 1974). Dissertation Abstracts Inter-
national, 1974, 35, 4113A. (University Microfilms No.
74-29877) .

VanDerKamp. L. J., & Mellenbergh, G. D. Agreement between
raters. Educational and Psychological Measurement,
1976, 36, 311-317.

Walton, F. X., & Sweeney, T. J. Useful predictors of
counseling effectiveness. Personnel and Guidance Journal,
1969, 48, 32-38.

Walton, J. M. Peer perceptions of counseling effectiveness:
A multiple regression approach. Counselor Education and
Supervision, 1974, 13, 250-255.

Ward. G. R. Theoretical orientation influences the
assessment of counselor effectiveness. Counselor
Education and Supervision, 1974, 14, 150-153.

Ward, T. W. Evaluating Instructional Games and Simulations.
(Unpublished handout for Ed 823: Instructional Simulations,
Michigan State University, Winter, 1977).

Wells, L. E., & Marwell, G. Self-esteem. Beverly Hills:
Sage Publications, 1976.

Whitely, J. M. Counselor education. Review of Educational
Research, 1969, 39, 173-187.

Wiggins, J. D. Comparison of counselor interview responses
and helpee behavioral changes. Counselor Education and
Supervision, 1978, 18, 95-99.




117

Wright, W. Counselor dogmatism, willingness to disclose,
and client's empathy ratings. Journal of Counseling
Psychology, 1975, 22, 390-394.













YAVE NWERSWV ‘UERAW‘\ES
AT
1293 03071 4376

12

MICHIGAN
3



