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ABSTRACT

THE RELATION OF DOGMATISM TO CHANNEL PREFERENCE
AND LEARNING IN CLASSROOM COMMUNICATION

By

Kerry J. Byrnes

\\\\\\\ This study explored the concept channel preference and the

mediating role which channel preference plays between dogmatism and
learning, Channel preference was defined as a student's preference
for one or the other of two kinds of classroom communication sit-
uations, The distinguishing characteristic between these situations
is the presence or absence of the potentiality for immediate verbal
feedback. Accordingly, the two classroom communication situations
were investigated: open channel (a face-to-face section of a course)
and closed channel (a television section). The former provides
opportunity for immediate verbal feedback, whereas the latter does
not.

Dogmatism was measured by the Short Form of the Dogmatism Scale.
Channel Preference was measured by a student's preference for the
television or the face-to-face section of an introductory communication
course,

Learning was measured by content analysis of responses to a
communication consultant problem, Students whose propose for solving
the problem emphasized setting up a committee were classified as
evidencing an inability to apply the subject matter of the course
in solving the communication consultant problem. This recognized that

the student has failed to emphasize many other variables potentially
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Kerry J. Byrnes

relevant to the solution of the communication consultant problem,
Students who suggested several communication variables in addition to
setting up a conmittee were classified as having the ability to
apply the subject matter of the course in solving the communication
consultant problem,

Students in an introductory communication course (Com 100)
comprised the population of interest for this study. Two samples
of students were randomly drawn for this study. Both groups had
been enrolled in the face-to-face section ( open channel) at the
start of the course, Shortly after their midterm examinations the
students were offered the opportunity to switch to a television
section (closed channel) of the course,

Having gathered data on the student's dogmatism, his channel
preference, and learning, the data were examined to verify the
presence or absence of four hypothesized relationships , Two of
the four hypotheses were supported at a statistically significant
level.

1, Significantly more high dogmatic students preferred

the television section of the coursej significantly more low
dogmatic students preferred the face-to-face section.

2, Significantly more high dogmatic students proposed

setting up a conmittee; significantly more low dogmatic
students suggested several other communication variables in

addition to setting up a committee,
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3. The data revealed no relationship between channel

preference and learning.

4, The data revealed an insignificant tendency for more

low dogmatic students in the face-to-face section to offer
solutions to the communication consultant problem entailing
more than just setting up a committee. However, though the
low dogmatic student tends to benefit from an open channel
communication situation, for the high dogmatic student there
is little difference in learning between an open and a closed
channel classroom communication situation,
Hypotheses 3 and 4 were not supported by the data,

The findings of a relationship between dogmatism and channel
preference points up the need for communication research that examines
other variables affecting the process of communication in the
classroom, In terms of the S-M-C-R model of human behavior of a
communication process, these variables included source and receiver
variables, Some source (teacher) variables that might be examined
are encoding styles and tolerance for feedback. On the other hand,
some receiver (student) variables that might be examined are the
student's perceived level of own information and his tolerance for
aggression. The researcher discusses the implications of these
variables in affecting the relationship between and among dogmatism,

channel preference, and learning.
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CHAPTER 1

Introduction

Statement of the Problem

There is a debate in the literature concerning whether there
is a relationship between dogmatism and learning (Ehrlich, 1961;
Christensen, 1963; Costin, 13653 White and Alter, 1967), While
Ehrlich's data confirmed the hypothesis of an inverse relationmship
between dogmatism and learning, Christensen's data failed to confirm
that hypothesis., Subsequent researchers have speculated as to what
the variables might be that could account for the disparity between
the findings of Ehrlich and those of Christensen. These speculations
include:

1. The "course content"™ hypothesis——

sesthe different results obtained in the two studies can
be attributed to the learning tasks, sociology versus
psychology. If it is assumed that psychology is a bit
more rigorous and objectively oriented than sociology,
one would expect dogmatism to be more important in the
learning of sociology than psychology. (Christensen,
1963:76)

2, The "more-thanione-kind-of-dogmatism™ hypothesis—-

(a) There is more than one kind of dogmatism; therefore,
a variety of instruments is required to measure this
variable, (b) Dogmatism is differemtially related to
classroom learning, depending on the particular nature
of the learmer's dogmatism, and its relevance to the kind
of learning tasks he pursues., (Costin, 1965:188)

3. The "examination format™ hypothesis—-

Since dogmatic Ss temd to give a disproportionate number
of “true" responses on true-false tests, differences in

examination formats used in the 2 studies could account

for the disparity in results... (White and Alter, 1967:

285)



White and Alter followed up on the third speculation. They found
that a comparison of correlations between dogmatism and number of correct
responses on true-false items (r, = =,14) with the correlation for
multiple-choice items (r, = -,16) produced no support (White and Alter,
1967:285) for the notion that differences in examination formats could
account for the disparity between the findings of Ehrlich and Christensen,

Discussing their research, White and Alter conclude:

Despite the fact that correlations between D scores

and examination scores were rather consistently negative

in the present study, the weighted average correlation

was small and the variability in the magnitude of the

correlations was rather large. Thus, it seems fair to

say that the predictive power of the D Scale with regard

to grades is not impressive, (White and Alter, 1967:288)

This brief review of the literature reveals that even if the
researchers had agreed upon some common measurement of "learning",
they still failed to examine other variables that possibly affect
the relationship between dogmatism and learning. One way of looking
at these "other variables" is to view the classroom and human behavior
therein from the perspective of Berlo's Source-Message-Channel-Receiver
model of human behavior as a communication process. (Berlo, 13960) With
such a model as the S-M-C-R model the researcher can keep track of the
kinds of questions he is asking about human behavior in the classroom
and where those questions fit into the larger picutre of human behavior
as a communication process.

In terms of the S-M-C-R model, for example, we see that the re-

searcher on dogmatism and learning has asked questions about the

receiver (i.e., dogmatism) and the course content or message (i.e.,



sociology vs. psychology). We also see in terms of the S-M-C-R
model the kinds of questions that researchers have not asked. One vari-
able, for example, that has been neglected in the research omn the
relationship between dogmatism and learning is what the communica-
tion researcher calls a channel variable,

Berlo has noted that in education, we usually fail to analyze
teaching from a communicafion channel point of view. For example,
we do not often raise such questions as:

1. Wwhat kinds of messages should be transmitted orally
in the classroom?

2, What kinds of messages should be transmitted visually,
through books?

3. What kinds of messages should be transmitted visually,
. but nonverbally, through pictures, rather than words?

4, What kinds of messages should be transmitted physically,
through touch, by having students actually perform
certain tasks, examine and manipulate certain objects,
etc.? (Berlo, 1960:67)

However, rather than examine which messages go with which
chamnels, receivers held constant (as is the logic of Berlo's
proposal), this study will focus on which receivers go with which
channels, message content held constant. Accordingly, in terms of
the receiver, we shall centrally focus upon the relationship

between 1o_gmatlsm and chamnel preference, In terms of the

rationale (See page 7) underlying our hypotheses (See page 6 )
channel preference is an intervening variable affecting the rela-

tionship between dogmatism and learning.



Concepts and Their Constituitive Definitions

Three concepts are central to this study: (1) dogmatism,
(2) channel preference, and (3) learning. The operational definitions
for each of the following concepts are discussed in Chapter 2
(Methodology). We shall also consider in Chapter 3 (Findings) the

relationship of dogmatism and channel preference to course satisfaction,

(1) Dogmatism, We shall refer to "dogmatism™ and "dogmatic
thinking" as one and the same concept., To Rokeach the concept
"dogmatic thinking" refers to the "resistance to change of systems
of beliefs." (Rokeach, 1960:183) The dogmatic person is described
as having "a relatively closed cognitive organization of beliefs
and disbeliefs about reality..." (Rokeach, 1954:194-204) Rokeach
hypothesized that "the more closed a person's belief system, as.
measured by the Dogmatism Scale, the more resistance he will put up
to forming new belief systems." (Rokeach, 1960:181)

When a high dogmatic person is confronted with the require-
ment that he learn a new system of beliefs, he has greater difficulty
than the low dogmatic person in accomplishing the task. This is not
because the new system of beliefs (e.g., the subject matter of a course)
necessarily goes contrary to the person's own belief-disbelief system.
Rather, the high dogmatic person simply has more difficulty than the
low dogmatic person in adding a new dimension to his belief-disbelief
system. Whatever his present belief-disbelief system is, he tends to
rely on it rather than to entertain the possibility of calling

his belief-disbelief system into question.



(2) Channel Preference., Obviously, channel preference is not

a channel variable per se but rather, like dogmatism, a receiver
variable. That we focus our attention on channel preference, however,
suggests that there is some number of communication situations which
differ from one another in terms of the nature of the channel in

each communication situation.

By channel preference we mean a student's preference for one

or the other of two kinds of classroom communication situations.
The distinguishing characteristic between these situations is the
presence or absence of the potentiality for verbal feedback.

Berlo has noted that feedback "provides the source with infor-
mation concerning his success in accomplishing his objective, In
doing this, it exerts control over future messages which the source
encodes," (Berlo, 1960:111-112) Accordingly, a classroom communi-
cation situation wherein the nature of the channel allows for verbal

feedback is referred to as an open channel communication situation.

On the other hand, if the nature of the channel does not allow for
feedback, the communication situation is referred to as a closed
channel communication situation., In other words, in an open
channel communication situation there is an opportunity for inter-
action, In a closed channel communication situation, there is no
obportunity for interaction.

(é) Learning., Let's assume that a student who confronts both
at the outset (t;) and throughout a course a way of thinking and a

system of beliefs that are new to him. The subject matter of a
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course would constitute the new way of thinking and the new system
of beliefs, We shall say that learning has occurred if at some time
(t) after t; the student evidences the ability to apply the way

of thinking and the system of beliefs that comprise the subject
matter of a course in solving a problem appropriate to the phenomena

studied in the course,

Hypotheses
The following hypotheses express what we feel to be the

relationships between dogmatism, channel preference, and learning.

The rationale underlying these hypotheses are discussed on pages

1, Students who are relatively more dogmatic will prefer
with greater frequency a section of a course having
a closed channel classroom communication situation.

Conversely, students who are relatively less dogmatic
will prefer with greater frequency a section of a
course having an open channel classroom communication
situation,

2, At some time (t,) after t,, students who are relatively
more dogmatic will evidence with greater frequency an
inability to apply the way of thinking and the system
of beliefs that comprise the subject matter of a course
in solving a problem appropriate to the phenomena
studied in the course,

Conversely, at some time (t,) after t;, students who
are relatively less dogmatic will evidence with greater
frequency an ability to apply the way of thinking and
the system of beliefs that comprise the subject matter
of a course in solving a problem appropriate to the
phenomena studies in the course.



3.

b,

Students who prefer a section of a course having a closed
channel classroom communication situation will evidence
with greater frequency at some time (t) after t; an
inability to apply the way of thinking and the system of
beliefs that comprise the subject matter of a course in
solving a problem appropriate to the phenomena studied

in the course,

Conversely, students who prefer a section of a course having
an open channel classroom situation will evidence with greater
frequency at some time (t,) after t; an ability to apply

the way of thinking and the system of beliefs that comprise
the subject matter of the course in solving a problem
appropriate to the phenomena studied in the course.

Students who are relatively more dogmatic and who prefer

a section of a course having a closed channel classroom
communication situation will evidence with greater
frequency at some time (t,) after t. an inabilisx to

apply the way of thinking and the system of beliefs that
comprise the subject matter of the course in solving a
problem appropriate to the phenomena studied in the course.l

Conversely, students who are relatively less dogmatic and
who prefer a section of a course having an open channel
classroom communication situation will evidence with

_ greater frequency at some time(t2) after t; an abili

to apply the way of thinking and the system of beliefs
that comprise the subject matter of the course in solving
a problem appropriate to the phenomena studied in the course,

Rationale Underlying Hypotheses

Hypothesis l. Students, like any other group of people, tend

to operate on the principle of least effort (Berlo, 1960:182-184),

If given the choice between two alternative means of completing a
task, a student will tend to choose that alternative which requires
least energy expenditure. The higher the probability that the
student could expend a great amount of energy in completing some task

by following one alternative, the potentially more rewarding it



becomes for him to complete the task by another alternative having an
even higher probability of requiring a lesser amount of energy expendi-
ture than in the first alternative., Furthermore, the less energy

the student has available to complete a task, the more attractive
becomes a means of completing the task that would require less or
minimum energy expenditure.

When a student is given a choice between learning the subject
matter of a course in an open channel classroom communication situation
or in a closed channel classroom communication situation, then in the
extent to which the student is dogmatic he will prefer the closed
channel classroom communication situation. Why?

The nature of the channel in the open channel classroom communica-
tion situation allows for the possibility that the student could
expend a great amount of energy interacting with the teacher (source)
who is communicating the subject matter (message) to the students
(receivers). On the other hand, the nature of the channel in the
closed channel classroom communication situation does not allow the
possibility that the student could expend any amount of energy inter-
acting with the teacher (source).

As the relatively more dogmatic person puts up more resistance
to forming new belief systems, he has less energy available for com-
pleting a task which requires that he learn or form a new belief system
(e.g., the way of thinking and the system of beliefs that comprise the

subject matter of a course).?






Therefore, the student who is relatively more dogmatic should find
relatively more attractive that classroom communication situation

having the highest probability of requiring less or minimum energy
expenditure, This i8 the closed channel classroom communication situation.?
In the closed channel classroom communication situation, the behavior

of the receivers cannot affect (as verbal or non-verbal feedback)

the further encoding of messages by the source. In the open channel
communication situation, however, the behavior of the receiver can

serve as verbal and/or non-verbal feedback, thereby affecting the

further encoding of messages by the source.

There is thus a possibility in an open channel classroom communi-
cation situation that the student (receiver) could become engaged in
communicating messages (feedback) to the teacher (source), The
teacher's (source's) response to the student's (receiver's) message
would in turn serve as feedback to the student (receiver), thereby
affecting the subsequent encoding of messages by the student (receiver).
Only in an open channel classroom communication situation can such a
process occur,

The open channel classroom communication situation thus constitutes
a unique basis for allowing the possibility of the receiver experiencing
cognitive inconsistency (See Feldman, 1966) that derives from the process
of interacting with the source. Though both the open channel and the
closed channel classroom communication situations allow for the possi-

bility of the receiver experiencing cognitive inconsistency that derives
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from receiver-decoding of source-encoded messages, only the open
channel classroom communication situation allows for the possibility4
of the receiver experiencing cognitive inconsistency that derives from
the process of the receiver interacting with the source.

To the extent that the student who is relatively more dogmatic
is unable or finds it difficult to tolerate cognitive inconsistency,5
we would expect that the relatively more dogmatic student will prefer
that communication situation which offers the least possibilities of
the student (receiver) experiencing cognitive inconsistency., Again,
that communication situation is a closed channel classroom communica-
tion situation.

Hypothesis 2, If, in the empirical world, the relatively more

dogmatic person puts up more resistance to forming new belief systems,
then it should follow as a "logical concomitant" (Ehrlich, 1961:148)
in the empirical world that such a person has greater difficulty

in learning a new way of thinking and the system of beliefs that are
appropriate to that way of thinking. Thus, we should expect that at
some time (t,) after tl (tl being the time of initial exposure to the
subject matter of a course) the relatively more dogmatic student will
evidence an inability to apply the way of thinking and the system of
beliefs that comprise the subject matter of the course in solving a

6

problem appropriate to the phenomena studied in the course,

Hypothesis 3, In positing the hypothesized relationship between

dogmatism and channel preference, we assumed that "the organism makes
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responses which require little effort and avoids responses which
require much effort.," (Berlo, 1960:91) But even in the extent to
which the student who is in a closed channel classroom situation
expends energy to learn the subject matter of the course, the nature
of the channel does not permit the teacher (source) to provide feedback
(except indirectly through test scores) to the students (receivers)
regarding how they are doing in the course. Subsequently, from the
point of view of feedback as a reinforce (reward) in the learning
process, the student should learn less due to the lack of immediate
feedback.

Hypohhesis 4, If the relationships do exist as postulated

in hypotheses one, two, and three, then we should expect on the basis
of the rationale underlying those hypotheses that there will be at
least two relationships that exist among the variables of dogmatism,
channel preference, and learning. The student who is relatively more

dogmatic and who prefers a section of a course having a closed channel

classroom communication situation should with the greatest frequency
evidence an inability to apply the way of thinking and the system

of beliefs that comprise the subject matter of the course in solving

a praoblem appropriate to the phenomena studied in the course,
Conversely, the student who is relatively less dogmatic and pre-

fers a section of a course having a open channel classroom communica-
tion situation should with greatest frequency evidence ability to apply
the way of thinking and the system of beliefs that comprise the subject
matter of the course in solving a problem appropriate to the phenomena

studied in the course,



CHAPTER II

Methodology

Outline of Chapter

We shall report in this chapter the methodology used in
testing the hypotheses stated in the previous chapter. In the
order listed below, we shall discuss each of the following topics:

1. Consideration of several factors relevant to an "ideal"
research design for testing the stated hypotheses;

2. Discussion of the research setting from which data were
gathered to test our hypotheses and how this research
setting falls short of our "ideal" research design;

3. Operational definitions of the concepts introduced in
the previous chapter;

4, Sample design;

S. Data collection procedures; and

6. Data analysis procedures.

An "Ideal" Research Design

As the reader will recall, one aim of this study is to
examine the classroom from the prespective of the S-M-C-R model of
human behavior as a communication process. In focusing on channel
preference, we direct the reader's attention to the role which an
open channel or a closed channel plays in the classroom communica-
tion situation. In that the open channel allows for feedback and
the closed channel does not, we may say that the potentiality for
feedback to occur that inheres in the nature of the channel carries
implications for the type of communication possible in a classroom

between teacher (source) and students (receivers). However, as
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is evident from study of the cells in the matrix below (Chart A),

the nature of the channel provides only a necessary but not a

sufficient condition for the occurrence of a particular type of

communication between teacher (source) and students (receivers)

in the classroom.

Chart A.

Types of Classroom Communication Situations based on

Potentiality and Actuality of Feedback Occurrence

Actuality

Feedback Occurrence Potentiality

verbal feedback can
occur (open channel)

verbal feedback cannot
occur (closed channel)

verbal
feedback
does not
occur

verbal
feedback
does
occur

(a) one-way flow of verbal
communication as in face-to-
face section of a course
where behavior of a student
(receiver) following decoding
of the message communicated
by the teacher (source) does
not affect the subsequent
encoding of messages by

the source; e.g., teacher
comes prepared to give a
lecture and despite stu-
dent reaction to the
lecture, does not deviate
from what he had planned to
say in his lecture.’

(c) two-way flow of verbal
and non-verbal communica-
tion as in face-to-face
section of a course where
the student as receiver
affects subsequent encoding
of messages by the teacher
(source), e.g, the Socratic
method.

(b) one-way flow of both
verbal and non-verbal comm-
unication as in a televi-
sion section of a course
where prior encoding of
message (e.g., a lecture)
for videotape replay pre-
cludes possiblity of
stuaent reaction affecting
subsequent encoding of the
message by the source.

(d) by definition, imposs-
ible, except for delayed
verbal feedback (e.g.,
telephone hookup); also,
possibility of parapsy-
chological phenomena

such as mental telepathy,
extra-sensory perception,
etc.
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The type of communication that occurs also depends on source
(teacher) and receiver (student) variables. For example, comparison
of the classroom situations illustrating matrix cells (a) and (¢)
suggests the role which a source (teacher) variable such as encoding
style (e.g., teaching by the lecture method as contrasted to teaching
by the Socratic method) has in determining the type of communication that
occurs in the classroom between teacher and students.

Rather than source variables, however, this study focuses speci-
fically on receiver variables: namely, dogmatism, channel preference
and learning. The reader will recall from the statement of our hy-
potheses that we are interested in the following four relationships

between predictor and criterion variables:

Hypotheses: Predictor Variable(s): Criterion Variable:
1, dogmatism channel preference
2, dogmatism learning8
3. channel preference learning
4, dogmatism
channel preference learning

To test our hypotheses ideally requires an opportunity for
the student to choose between two classroom communication situatioms:
namely, one having a closed channel and the other having an open
channel. Also, we ideally would like to hold source and message
variables constant. Reference to Chart A reveals that matrix cells
(a) and (b) come closer to fulfilling ideal specifications.

First, by definition of an open channel, and of a closed channel,

there is a difference in the potentiality for feedback to occur in one

channel as compared with the other.



15

Second, it is possible to communicate a common message in
either the open or the closed channel communication situation; common
in the sense that some basic content (e.g., the system of beliefs
that comprise the subject matter of a course) is communicated in both
classroom communication situationms.

Third, it is possible to have as the communicator or source
(teacher) in the closed channel classroom communication situation the
same person who is the communicator in the open channel classroom
communication situation.

Fourth, it is possible for the communicator to use a common
encoding style (e.g., a lecture in both the open and the closed channel
classroom communication situations.

Fifth, it is possible for the communicator to be of sufficiently
low stature in authority so that the high dogmatic student has no
_ greater chance than the low dogmatic student of learning the subject
matter simply because the high dogmatic student concentrates his
learning efforts mainly on that which he believes the teacher wants

the student to learn.

Research Setting

An opportunity to test our hypotheses arose during the winter
term of 1968 at Michigan State University. Students in Communication
100 (hereafter: Com 100), an introductory course of the department
of communication, were given the opportunity shortly after their

midterm examinations to choose between two alternatives. In altermative
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I, the student could remain in his present, face-to-face section

of the course in which the classroom communication situation was that
of an open channel. In alternative II, the student could switch

to a t.lovision section of the course in which the lecture would be
_given an videotape and thus would be a closed channel classroom
com@unication situation.

Now let us compare the research setting to the research design
to see where we fall short of the "ideal". We feel that the research
setting provided two of the four specifications discussed above.

First, there was a difference in the potentiality for feedback
to occur in the open channel (face-to-face section) as compared to
the closed channel (television section) classroom. Second, a common
message was communicated in both the face-to-face and television
sections.

However, the remaining two of the four specifications for an
"ideal" research design were not met in the context of the research
setting.

First, the communicator (teacher) in the closed channel class-
room situation (television section) was not the same person as the
communicator in the open channel classroom situation (face-to-face
section).

Second, there is general agreement among those personnel (e.g.,
faculty, graduate students) connected with the department of communication

that the face-to-face section of 1968 winter term Com 100 qualifies for
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matrix cell (b) (see Chart A, page 13). Not only was the communicator
(teacher) in the face-to-face section a different person (and thereby,
had a different personality) than the communicator in the television
section, the former employed a different encoding style than the
latter: namely, teaching or communicating by means of the Socratic
method in contrast to teaching by the lecture method, the encoding
style employed by the communicator in the television sectioa.

In the absence of adequate measurements to detect the influence
of such source variables as personality differences amnd encoding styles,
we caution that any relationships which we may find betweean and/or
among our receiver variables (i.e., dogmatism, chanmel preference,
and learning) may be spurious. A study is needed with rigorous ex-
perimental design that could control for and measure the ways and the
extent to which source variables such as those mentioned above affect
the type of communication that occurs in the classroom between the
teacher and the students. In Chapter 4 we discuss the role of source
variables in terms of alternative modes of explamation for the findings
of this-study which are reported in Chapter 3.

One additional aspect of the research segting must be raised
here. As is apparent from our description of the research setting,
the students in Com 100 were originally enrolled in the open channel
classroom situation (face-to-face section). Thus, at the time the
students were offered the opportunity to switch to the television

section (closed channel classroom situation), they already had been
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exposed to the classroom communication situation having the open
channel. That the students were first in a face-to-face section for
almost half of the term thus introduces a bias toward the face-to-face
section in terms of remaining there as perhaps the easiest and safest
thing to do. There is thus a one-way factor in terms of channel
opportunities. There were no students who had been exposed to the
closed channel classroom communication situation (the television section)
for half of the term and who had the opportunity to shift to the open
channel classroom communication situation (the face-to-face sectionm).
This aspect of the research setting thereby allowed for the opera-
tion of the source variables of personality differences and encoding
styles earlier discussed. It should be noted, however, that though
the operation of such influences in not explicitly discussed in the
rationale underlying hypothesis 1 (see pp. 7-10), the rationale as
stated recognized the possibility that such influences could operate
in an open channel communication situation. In short, "ideally" we
would like to experimentally test our hypotheses in a research setting
that corresponds to the specifications of an "ideal" research design
(e.g., the top half of Chart A). We stress, however, that the data
for this study were gathered from a research setting that more closely

approximates matrix cells (b) and (c).

Operational Definitions of Concepts

The data for this study were gathered by the means of a survey
questionnaire (see Appendix III, Forms AAAA, BBBB, CCCC, DDDD).
Measurement of the phenomena conceptualized in Chapter 1 was done by

means of the following operationalizatioms.
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Dogmatism. Dogmatism was measured by means of the Short
Form (Troldahl and Powell, 1965) of the Dogmatism Scale (see Appendix
3, Form CCCC of survey questionnaire). A student who scores abowve
the median of the respondents'.. scores is referred to as relatively
more dogmatic or a high dogmatic. On the other hand, a student who
scores below the median is referred to as relatively less dogmatic
or a low dogmatic. Scores are derived by adding a constant of 4 to
«ch of the student's responses to the 20 items of the scale. A

student may respond in any of the six ways;

-1: I agree a little -1: I disagree a little
-2: I agree on the whole -2: I disagree on the whole
-3: I agree very much -3: I disagree very much

After a constant 4 is added to each item, one sums across all 20
items to derive the dogmatism score.

Channel Preference. The reader will recall that we defined

channel preference as a student's perference for one or the other of
two kinds of communication situations. The distinguishing character-
istic between these situations is the presence or absence of the
potentiality for verbal feedback. Accordingly, a communication situa-
‘tion wherein the nature of the channel allows for verbal feedback is
referred to as an open channel communication situation.

On the other hand, if the nature of the channel does not allow
for verbal and non-verbal feedback, the communication situatiom is

referred to as a closed channel communication situation. If we are
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to give the student the opportunity to choose between either a
closed or an open channel communication situation, we first need to
operationally define these two concepts.

In this study, the operational definition of a closed channel
classroom communication situation is the television section of the
winter term 1968 Com 100 earlier discussed. The videotaped lecture
therein does not allow for verbal or nonverbal feedback from student
to teacher.g Thus we have a closed channel classroom communication
situation.

The operational definition of an open channel classroom commun i -
cation situation is the face-to-face section of the same introductory
course taught winter term 1968. The face-to-face section allows for
both verbal and non-verbal feedback to occur. Thus we have an open
channel classroom communication situation.

Our operational definition of channel preference is whether the
student remained in the open channel section or switched to the closed
channel section. We used two ways of measuring channel preference.
First, as will be more fully explained in our discussion of sample
design (see pp. 24-27), a sample of students enrolled in the television
section of Com 100 during the last half of winter term 1968 were drawn
from the Com 100 class list. Thus, in advance of the time the data were
to be collected, we knew which students had switched to the television
section. As a means of checking the validity of this measurement, we
also used the following question as the first item of our survey

questionnaire (see Appendix 3, Form AAAA):
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In which of the following classroom section of Communication
100 were you enrolled during the last half of Winter term?
1 face-to-face section
2 __ television section

Even with these measures of channel preference, there were two
instances of discrepancy. Two individuals reported that they had been
enrolled in the face-to-face section during the last half of the term.
On the other hand, the class list indicated that these students had
switched to the television section. In classifying the idea, the benefit
of the doubt was given to the student and those two students accordingly
were coded as having been enrolled in the face-to-face section.l0

Learning. What previous researchers (Ehrlich, 1961; Christensen,
1963; Costin, 1965; White and Alter, 1967) have operationally defined
as learning is how high or low a score a student received on some test
or examination (e.g., multiple choice, true-false) designed to measure
whether or not the student has learned the subject matter of the course.

One research, however, used an essay test (Christensen, 1963) for
checking the validity of the h}pothesis, derived from Rokeach (see
rationale underlying hypothesis 2, pp. 7-11), that there is an inverse
relationship between dogmatism and learning. But we chose not to assign
numerals to show how high or low the student scored on the essay. We
decided instead to examine the essay to see whether it would be rea-
sonable to infer from it that the student evidenced the ability, con-
sistent with our definition of learning, at the end of Com 100 to apply
the way of thinking and the system of beliefs that comprise the subject

matter of Com 100 in solving a problem appropriate to the phenomena
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studied in the course. In that Com 100 dealt with the role of
communication in human behavior, we decided to give the student a
communication consultant problem (see Appendix III, Form BBBB).

Ideally, we would have administered the communication consultant
problem at both the start and at the end of winter term 1968 Com 100.
However, as we were yet developing measuring instruments at that time,
we do not have a measure of how the student would have responded to
the communication consultant problem at the start of winter 1968 Com 100.
Thus we must assume, consistent with our earlier discussion on learning
(see page 5), that the student at the start of Com 100 confronted a way
of thinking and a system of beliefs (i.e., the subject matter of the
course) that was new to him. The material in Appendix 6 (student
responses to open-ended questions concerning attitudes toward Com 100)
sheds some light on the extent to which the assumption is tenable.

Each student's solution to the communication consultant problem
was coded into one of the three following categories:

0. no mention at all given to setting up a committee,
calling a meeting, etc.

1. setting up a committee, calling a meeting, etc.
given central importance, i.e., the first thing
which the student would do as a communication
consultant.

2. setting up a committee, calling a meeting, etc.
~ given peripheral importance, i.e., one of several
things which the student would do as a communication
consultant and not the first thing which he would do.
The rationale underlying our use of the "setting up a committee"
criterion is as follows: One of the aims of the introductory Com 100

course is to bring the student to the point where he is able to preceive
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human behavior as a process in which many factors are potentially
relevant. One potentially relevant factor in solving the communica-
tion consultant problem may well be whether a committee is set up.
However, we feel that a student better evidences an ability to apply
the way of thinking and the system of beliefs that comprise the
subject matter of Com 100 to the extent that the student proposes a
variety of ways of attacking the problem. The student should place
first those activities which emphasize a receiver-orientation, and the
selectivity of perception and interpretation. Among these would be
examining the editorials in the student and local newspapers, inter-
viewing in private various protagonists such as the students, univers-
ity officials, police, etc., and identifying the. channels and nature
of communication flow among the various persons and groups involved.
If the student has learned the way of thinking and the system
of beliefs that comprise the subject matter of Com 100, we should not
expect him to propose a solution which assumes that one can achieve
a sense of "community" by bringing people together into a "committee"
to "communicate" with one another. Though "community exists in
communication" (Seeley, 1967: 67), one does not necessarily achieve
"community" or even "communication" by setting up a "committee".
Therefore, we should expect that the student who has learned the
subject matter of Com 100 would at least consider in his solution to
the communication consultant problem other factors in addition to

setting up a committee,ll
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Validity in the coding process was defined in terms of intercoder
reliability across three coders. Each coder independently coded the
students' solutions to the communication consultant problem. After
initial independent coding of solutions, the coders reviewed those
solutions on which there had been disagreement to determine why there
had been disagreement among themselves. Disagreement among the coders
was largely the result of carelessness on the part of one coder. There
were a few solutions for which the coders had to talk it over as how
best to code the students' solutionms.

We refer the reader to Appendix IV where we have reported each

students' solution to the communication consultant problem.

Sample Design
The data to test our hypotheses were gathered from a stratified

random sample of students who had been enrolled in the 1968 winter term
Com 100 course. As the introductory course is primarily intended for
freshman and sophomore students, the majority of our sample consists
of first and second year students.

In addition to year in school, we also stratified on sex and
student channel preference for the television or the face-to-face
section. The class list of lu4 students (excluding those who dropped
the course, and one special student) indicated that forty (u40) students
had switched to the television section.

A random sample of seventy-five (75) students was drawn according
to the sampling plan in Chart B below. To the extent possible, we

planned to randomly draw five students from each of sixteen (16) groups.
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Chart B. Sampling Plan for Drawing a Random Sample of Students
from Winter term 1968 Com 100
Major Stratified Group 1% 2%k  3kkk  pRRkAk  Skakkd
1. Frosh female in face-to-face 28 5 y 1l 23
2. " " in television 5 5 5 0 0
3. " male in face-to-face 20 5 y 1 15
y, " male in television 6 5 4 1 1l
S. Soph female in faece-to-face 11 6 4 2 5
6. " " in television y 6 5 0 0
7. " male in face-to-face 12 5 y 1l 7
8. " male in television 10 5 3 2 5
9. Jr. female in face-to-face 5 5 3 2 0
l0. " " in television 6 6 y 2 0
11. " male in face-to-face 17 4 3 1l 13
12, male in television y y y 0 0
13. Sr. female in face-to-face 8 8 5 3 0
4, " in television 0 0 0 0 0
5. » male in face-to-face y y 2 2 0
16, " male in television 2 2 0 2 0
%], Available to be randomly drawn.

hi2
Ak,

Rikkdy
ARARRS

Actually drawn.

Survey questionnaires completed.

Refusals/non-returns.
Not sampled and indicative of extent to which our sample

major stratified groups (2#%), are not in proportion to the size
of the population major stratified groups (1%).

Within each of the above groups, students having different

recitation instructors were subdivided into groups according to their

recitation instructor.

There were a total of six instructors and

some of the more populous major stratified groups (e.g., 1, 3) had

students from each of the recitations section.

To minimize the effect

of recitation instructor differences, we attempted to obtain a random-

ization of instructor influences across the different major stratified

_ groups.

This was done by drawing at random one student from each of

the instructor subgroups within a major stratified group until five (5)
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students had been drawn for that major stratified group. This was

done for each of the 16 majors stratified groups where the n for columm
one (1) of Chart B was above five (5). In other words, this procedure
was used to draw S students for each major stratified group having
within it subgroups from various recitation sections.

Ideally, this sampling plan would yield 80 students, five (5)
students for each of the major stratified groups. However, in five of
the major stratified groups (6, 12, 14, 15,16) there were too few
students to draw a sample of five (5) students (see column 1 of
Chart B). Therefore, additional students were drawn from groups 5,

10, and 13. Groups 10 and 13 were used to obtain a larger representation
of juniors and seniors. A student was randomly drawn from groéwp- 5

to serve as a replacement for one of the two individuals of group 5

vhom we were unable to contact for purposes of data collection. Thus,
analysis of our sampling chart shows that while a total of 10 individ-
uals were unavailable to be drawn (i.e., insufficient group size for
groups 6, 12, 14, 15, 16), we were able to keep the total number
actually drawn (75) for our sample near the desired 80 by adding 5
individuals from groups 5, 10, and 13.

Out of the seventy-five (75) students whose names were randomly
drawn, we were able to gather data from fifty-five (55) students. The
greatest attrition rate appeared in the junior and senior major strati-
fied groups. From these groups we obtained 22 complete questionnaires
out of a total of 34 students, an attrition of 12 students. From the
freshman and sophomore major stratified groups we obtained 22 completed

questionnaires out of a total of 41 students, an attrition of 8 students.
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0f the 20 students from whom we failed to obtain completed
questionnaires, there were three students who no longer could
be contacted on campus. The remaining 17 students from whom we
failed to obtain completed questionnaires, either refused to
cooperate when we first contacted them or failed to return the
questionnaires that we mailed to them as one means of data

collection.

Data Collection Procedures

Data for this study were collected during the last two
weeks of spring term 1968 at Michigan State University. Students
were initially contacted by means of an introductory letter that
explained the Department of Communication's interest in evalu-
ating Com 100 (See Appendix I). The researchsrthen contacted by
phone the students, explaining that the interview mentioned in
the letter consisted of a series of four questionnaires that
would take the student. about 45 minutes to complete.

The student was given a choice between two alternative means
of meeting with an interviewer who would administer the question-
naire to the student. The student could either:

(a) suggest a time and place of personal convenience to meet

with the interviewer; or

(b) come to one of the three group sessions to be held at a

specific time and place on campus and at which an inter-
viewer would be waiting to administer the questionnaire

when the student came,
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The majority of the students came to the group sessions,
two of which were held in dormitary lounges and the other in one
of the campus classrooms, Most of the remaining students were
interviewed by the researcher either at their dorms or at some
other time and location of personal convenience to the student
(ei 8., between one of his or her classes).

A few students arranged to come to the communication
department office to complete the questionnaire there. Copies
of the questionnaire were kept there by one of the secretaries
who - - administered the questionnaire whenever one of the
students found it convenient to come in. Except for one of the
_group sessions where the secretary also administered the question-
naire, all other questionnaires were administered by the researcher,

Since data were collected during the two weeks just before
spring term final examination, it was somewhat difficult to
elicit the cooperation of all the students, The reason given
in all six (6) cases of refusals was lack of time in the face
of final exams., In the hope of reaching as many as possible in
our sample of 75 students, we also mailed the questionnaire to
each of the nineteen (19) studentsl? from whom we had not
obtained completed questionnaires during the data collection
period that fell during the last two weeks of spring term., A
cover letter (see Appendix II) accompanied the questionnaire

as well as a stamped, self-addressed (to the researcher) envelope
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to make it easier for the student to return the questionnaire,
The nineteen (19) students included the six (6) students from
whom we had received refusals, Of the 19 students, only 2
students returned the mailed questionnaire, one of whom had

earlier refused an interview,

Data Analysis Procedures

The data, once collected, were hand tabulated. Frequency
counts were TrTun and the data cross-tabulated to provide the
necessary combinations of data to examine the relationships
hypothesized between and among our various receiver variables.
These data provided the basis for hypothesis-testing in which

we used Chi-square tests for statistical significance.



CHAPTER III

Findings

Overview

Examination of the cross-tabulated data from our questionnaires
reveals support for two of our four hypotheses: hypothesis 1
(dogmatism and channel preference) and 2 (dogmatism and learning).
Hypothesis 3 (channel preference and learning) was not supported,
However, our data reveal relationships in the predicted directionm,
though not significantly, for hypothesis 4 (dogmatism, channel
preference, and learning).

After reporting the data relevant to these four hypotheses,
we shall report student responses to four attitudinal items which
were included in our questionnaire (see Appendix III, Form AAAA,
questions 17, 19, 21, 23). These items cover the following topics:
whether the student was satisfied or dissatisfied with Com 1003
whether he viewed Com 100 as informative or uninformative; whether
or not he would like to take more communication courses; and finally,
whether the course turned out better or worse than the student
had expected.,

These items, in conjunction with the information reported in

Appendix yri3

» provide descriptive information of the distribution
of various positive and negative attitudes toward Com 100, We
shall be interested in the way these attitudes are distributed

across the following four groups: the high dogmatic in the television

30



31

section, the low dogmatic in the television section, the high
dogmatic in the face-to-face section, and the low dogmatic in

the face-to-face section,

Results

Hypothesis l, Students who are relatively more dogmatic

will prefer with greater frequency a section of a course having

a closed channel classroom communication situation,

Conversely, students who are relatively less dogmatic
will prefer with greater frequency a section of a course having

an open channel classroom communication situation,

The results of our hypothesis about dogmatism and channel
preference are presented in table 1 below, As is clearly evident
from the table, the high dogmatic students preferred with signifi-
cantly greater frequency a closed channel classroom communication
situation, Conversely, the low dogmatic students preferred with
significantly greater frequency an open channel classroom

communication situation.

Table 1. The Relation of Dogmatism to Channel Preference

Dogmatism Level

Channel Preference High (65 and above) Low (64 and below)
Open (FF) 9 34,6% 20 68.9%
Closed (TV) 17 65.4% 9 31.1%
Tota) 26 100,0% 29 100,09 n = 55

X2 = 5,18 X2 of 3,84 sign, at .05 level, df = 1
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Hypothesis 2. At some time (t;) after t;, students who are

relatively more dogmatic will evidence with greater frequency an
inability to apply the way of thinking and the system of beliefs
that comprise the subject matter of Com 100 in solving a problem
appropriate to the phenomena studied in Com 100,

Conversely, at the some time (t,) after t;» students who are
relatively less dogmatic will evidence with greater frequency an
ability to apply the way of thinking and the system of beliefs
that comprise the subject matter of Com 100 im solving a problem
appropriate to the phenomena studied in Cam 100,

The results of our hypothesis about dogmatism and learning
are presented in Table 2 below. There is a significant tendency
for students who are relatively more dogmatic to offer as a solu-
tion to the communication consultant problem the proposal of set-
ting up a committee, calling a meeting, etc. as the first thing
which they would 40 as a communication consultant., Coversely,
the low dogmatic student offered with significantly greater frequency
the proposal of other communication research activities in addition

to setting up a committee.

Table 2, The Relation of Dogmatism to Learning

Setting Up A Committee

Dogmatism

Level no mention given first step one of several steps
HIGH 9 53.2% 12 68.4% 5 27.3%

LOW 7 46, 8% 7 31,6% 13 72,2%

Total 16 100.0% 19 T00.0% 18 T100.05 n = 53

V2 - 0O hN V2 PRy - Y NP S R . -—- @& - am™ e



33

Hypothesis 3, Students who prefer a section of a course having

a closed channel classroom communication situation will evidence

with greater frequency at some time (t,) after t; an inability to
apply the way of thinking and the system of beliefs that comprise the
subject matter of Com 100 in solving a problem appropriate to the
phenomena studied in the course.

Conversely, students who prefer a section of a course having an

open channel classroom communication situation will evidence

with greater frequency at some time (t;) after tj; an ability to
apply the way of thinking and the system of beliefs that comprise
the subject matter of Com 100 in solving a problem appropriate to
the phenomena studied in Com 100,

The results of our hypothesis about channel preference and
learning are presented in Table 3 below, It is apparent even with-
out running a statistical test that the data in Table 2 reveal no

clear-out relationship between channel preference and learning.

Table 3. The Relation of Channel Preference to Learning

Setting Up A Committee

Channel

Preference no mention given first step one of seweral steps
OPEN (TV) 7 46.8% 10 52.6% 11 6l.1%
CLOSED (FF) 9 53.2% 9 47.4% 7 38.9%

Total 16 100.0% 19 7100,0% 18 100.0% n=53

X2 = .353 X2 of 5.99 sign. at .05 level,df = 2,
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Hypothesis 4, Students who are relatively more dogmatic and

who prefer a section of a course having a closed channel classroom

communication situation will evidence with greater frequency at some

time (ty) after t, an inability to apply the way of thinking and

the system of beliefs that comprise the subject matter of Com 100

in solving a problem appropriate to the phenomena in Com 100.
Conversely, students who are relatively less dogmatic and who

prefer a section of a course having an open channel classroom

communication situation will evidence with greater frequency at some

time (t,) after t, an ability to apply the way of thinking and the

system of beliefs that comprise the subject matter of Com 100 in

solving a problem appropriate to the phenomena studied in Com 100.
First, let us look at Table 4 below.

Table 4, The Relation of Dogmatism to Learning,
Controlling on Channel Preference

Setting Up a)Committee
Dogmatism Level-

Channel no mention
Preference given first step one of several steps
HI - TV 7 43.7%1 6 31.5%° 3 16.6%9
LO - TV 2 12.5%2 3 15,7%6 v 22,2%10
HI - FF 2 12.5%3 6 31.5%/ 2 11,131
LO - FF 5 _31.3%" 4 21,3%8 9 _50,0%12
Total 16 100,0% 19 7100.0% 18 100.0%

The number (1) to the right of the percentage in the upper left
cell denotes the high dogmatic students in the television section
who made no mention of setting up a committee., This numbering
system (1 through 12) is used below in interpreting the cells of
the table,
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Inadequate cell size in cells 2, 3, 6, 8, 9, and 11 does not
allow us to run a statistical test for hypothesis 4, However, we
shall discuss several of thé cells in the above Table 4 that reflect
relationships in the predicted direction,

The highest percentage for the "one of several steps" solution
is found in cell 12, the low dogmatic students in the face-to-face
section. On the other hand, the highest percentagés of "first step"
solutions are found in cells 5 and 7, both high dogmatic cells, It
appears, however, that learning is more closely related to dogmatism
than to channel preference, as both cells § and 7 are of equal per-
centages despite one being a television and the other a face-to-
face cell, This would be consistent with the findings for hypothesis
two and three., The data there provided statistical significance for
the hypothesized relationship between dogmatism and learning. On
the other hand, there was no statistical significance for the hypo-
thesized relationship between channel preference and learning.

The lowest percentages for the "one of several stepé“ solution
are found in cells 9 and 11, both high dogmatic cells, Again, one
cell being a television cell and the other a face-to-face cell with
both cells being of approximately equal percentages, it appears that
learning is more closely related to dogmatism than to channel pre-
ference, On the other hand, the lowest percentages of "first step"
solutions are found in cells 6 and 8, both low dogmatic cells., Here
again, irregardless of the channel preference differences, it appears
that learning is more closely related to dogmatism than to channel

preference,
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There are two cells, however, where difference of channel
preference appear to be of some import., When we compare cell 12
with cell 10 we see that the low dogmatic student in the face-to-
face section (cell 12, Lo - FF) offers "one of several steps" solu-
tions with much greater frequency than do the low dogmatic students
in the television section (cell 10, LO - TV). On the other hand,
the high dogmatic students in the face-to-face section(cell 11, HI -
FF) offer with no greater frequency than the high dogmatic students
in the television section (cell 9, HI - TV) "one of several steps"
solutions,

It appears that an open channel classroom communication situation
holds greater potentiality for learning for the low dogmatic person
than for the high dogmatic student. In other words, the student who
is a high dogmatic does not benefit as mUch as an open channel class-
room communication situatdén as does a law dogmatic student. Con-
versely, despite differences of channel preference (cells 5 and 7)}
the high dogmatic student will fare worse (i.e., will offer the "first
step" solution with greater frequency than the low dogmatic student
[cells 6 and 8]).

In pointing out these relationships in the data for hypothesis
4, we emphasize that there is no basis for claiming statistical

significance,



37

Distribution of Positive/Neggtive Attitudes Toward Com 100

As mentioned at the start of this chapter, we are interested
in the way that positive and negative attitudes toward Com 100 are
distributed among the following groups: the high dogmatic in the
television section, the low dogmatic in the television section,
the high dogmatic in the face-to-face section, and the low dogmatic
in the face-to-face section,

In reporting the data for each of the four ordinal scale
items (see Appendix III, Form AAAA, questions 17, 19, 21, 23),
we shall be alert for cells having relatively large percentages of
students, Where the percentage of students clustering in a
particular cell is relatively large, we shall draw upon the
material from Appendix VI where we report the students!' responses to
the open-end question the followed each ordinal scale item (see
Appendix 3, Form AAAA, questions 18, 20, 22, 24), If some pattern
stands out among these responses, we shall make reference to that
pattern here in the text that follows,

As we shall see, some of the students' responses point up the
need for adequate measurement of certain source and receiver variables
that were not dealt with in this study. This point will be discussed
more fully in Chapter 4,

Question 17. As best as you can now recall, how did you
generally feel about)Communication 100, at the end of Winter term?
extremely satisfied
generally satisfied

generally dissatisfied
extremely dissatisfied

F OO M

Table 5 below breaks down the students' responses by dogmatism level

and channel preference. The table shows that dissatisfaction is most
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frequent in the television section (cells 9, 10, 13, 14), while satis-
faction is most frequent in the face;to-face section (cells 3, 4, 7, 8),
The highest percentages of extreme satisfaction with Com 100 are

found in cells 3 and 4, both face-to-face cells. Appendix VI shows
that these students made frequent positive references about the source
(teacher) and/or his encoding style. Eight out of twelve students

nade specific reference to the source; two out of the twelve made
indirect reference (e.g, "the teacher-pupil relationship"). Of those
expressing general satisfaction with Com 100 (cells 5, 6, 7, 8), only

two students made a specific reference to the source.

Table 5, Dogmatism, Channel Preference, and Course Satisfactionl®

As best as you can now recall, how did you generally
feel about Com 100, at the end of Winter Term?

Dogmatism Level

Channel extremely generally generally extremely
Preference satisfied satisfied dissatisfied dissatisfied
NO. % NO. % NO. % NO. %
TV - HI 0 031 g 39%° 2 16%9 5 62313
TV - LO 0o 0%2 1 4%% 6 50310 2 2slt
FF - HI y 3333 6 26%7 0 o%i% 0 o%lg
FF - LO 8 _e6%* 7 30%% _u _33% 1t
TOTAL 12 100% 23 100% 12 100% 8 100%

0f those expressing general satisfaction in the television section
(cells 5 and 6), nine out of the ten were high dogmatic. Four of
these nine students expressed a favorable attitude for the small dis-

cussion groups (recitation sections meeting once a week). This perhaps
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reflects a felt need for feedback which was unavailable because of
the nature of the channel in a closed channel classroom communication
situation such as was the television section,

Another point of interest is that of those ten high dogmatic
students expressing extreme and general satisfaction in the face-to-
face section (cells 3 and 7), we find (see Appendix VI) that eight of
them are upperclassmen (juniors and seniors). On the other hand, of
those 15 students expressing extreme and general dissatisfaction in the
television section (cells 9, 10, 13, 14), nine of them are underclass-
men (freshmen and sophomores). Perhaps length of time inthe university
is an intervening variable between dogmatism and channel preference,

Question 19, As a college course Communication 100 was:
very interesting and informative
moderately interesting and informative

barely warth the effort
dull, unenlightening

£ W

Table 6, Dogmatism, Channel Preference, and Whether Com 100
was Interesting and Informative.

As a college course Communication 100 was:

Dogmatism Level

Channel very inter. mod, inter, barely worth dull,
Preference & inform. & inform. the effort unenlighten,
NO. % NO. % NO. % NO. %
TV - HI 2 103t 11 ug%s o 032 3 603
™ - LO o 032 5  20%° 3 50%10 1 20%
FF - HI 7 36%° 2 8%7 1 1631l 0 0515
FF - LO 10 _s* 7 2888 2 8x:l? 1 _20%
TOTAL 13 100% 25  100% 6 100% 5  100%
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Table 6 above shows that the highest percentage of students
saying that they saw Com 100 as a very interesting and informative
course are found in cells 3 and 4, both face-to-face cells. Again,
the high dogmatic students in the face-to-face cells. Again, the
high dogmatic students in the face-to-aace section (cell 3) are
predominantly upperclassmen (see AppendixVI),.six out of seven., On
the other hand, the low dogmatic students in the face-to-face section
(cell 4) are by and large underclassmen, seven out of ten.

Also, a comparison of the responses for cells 6 and 8 (see
Appendix VI) shows that the high dogmatic students in the television
section make positive reference more frequently to the recitation
sections than do the low dogmatics in the face-to-face section.

Question 21, In terms of your expectation in enrolling for
Communication 100, how would you say that things worked out for you?
far better than expected
generally better than expected
about as expected

generally worse than expected
far worse than expected

nFEWN

Table 7. Dogmatism, Channel Preference, and How in Terms of Students'
Expectations in Enrolling for Com 100, Things Worked Out For Him.

In terms of your expectations in enrolling for Com 100,
how wauld you say that things worked out for you?

Dogmatism Level

Channel far better gen. better about as gen., worse far worse
Preference than exp. than exp. expe than exp. than exp.
NO. % NO. % NO. % NO. % NO. %

TV - HI 1 ll%:lz 2 12%5 7 141%9 4 u4ugld 2 50317

TV - LO 0 0% 1 a%f’l 4 23%}_2 3 33%15 1 25%18

FF - HI 3 33%3 6 37%] 1 58,0 O%is o 0%19

FF - LO 5 55% 7  u3% 5 20%°° 2 2% 1 25%20
TOTAL 9 100% 16 100% 17 100% 9 100% 4 100%
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If we collapse the above 5 x 4 Table 7 into a 2 x 2 table (excluding

column 3 of Table 7), we have Table 8.

Table 8., Dogmatism, Channel Preference, and How, in Terms of Students
in Enrolling for Com 100, Things Worked Out for Him.

In terms of your expectations in enrolling for Com 100,
how would you say that things worked out for you?

LDogmatism Level

Channel
Preference better than expected worse than expected
NO, % NO, %
Television 4 16% 10 77%
Face-to-Face 21 84% 3 _23%
TOTAL 25 100% 13 100%

It is apparent that students in the face-to-face section expressed
more frequently than those who were in the television section that Com
100 turned out better than expected. The question arises of how much
of this favorable attitude toward Com 100 is traceable to the students
not having to take the television section as in previous terms ( an
avoidance behavior)? Or is it traceable to some approach behavior,

e.g., desire to interact with the source communicating the message, i.e.,
the teacher presenting the subject matter to the students. The majority
of the responses by students in cells 3, 4, 7, and 8 of table 7 indicated
that the students had expected to have dull television lectures (see
Appendix VI)., Of those for whom Com 100 turned out worse than expected,

the majority are in the television section. Their dissatisfaction is
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probably traceable to other factors in addition to a favorable or
unfavorable attitude toward either the television or the face-to-
face section,

Question 23, Are you interested in taking more courses in

Communication?

1 I would like to take a few more courses
in Communication. -

2 I would like to take another course in
Communication.

3 I would not like to take another course in
Communication.

y I wish I had not taken Communication 100,

Table 9., Dogmatism, Channel Preference, and Whether Student Interested in
Taking More Communication Courses.

Are you interested in taking more courses in Communication?

Dogmatism Level

Channel few more another not another not Com 100
Preference courses course course
NO. % NO. % NO. % NO. %
TV - HI 3 20% 6 27% 3 27% L 66%
TV - LO 4 26% 1 u% 3 27% 1 16%
FF - HI 1 6% 6 27% 2 18% 0 0%
IT - LO _7_ u6% _:S_ 40% __3_ 27% __.}_ 16%
TOTAL 15 100% 22 100% 11 100% 6 100%

As is apparent from Table 9, the highest percentage of students
wishing to take more courses in Communication is found in cell 4, the
low dogmatics in the face-to-face section. .On the other hand, the
highest percentage of students wishing they had not taken Com 100 is

found in cell 13, the high dogmatics in the television section.
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A review of the students' responses to question 23 (see Appendix
VI) shows that of those students in the face-tc face section who wish
to take a few more courses in Communication, half (4) of the students
are upperclassmen, On the other hand, of those students in the
television section - wishing to take a few more courses in Communication,
six out of the seven students are underclassmen,

Of those students wishing to take another course in Communica-
tion, five out of the six high dogmatics in the face-to-face section
(cell 7) are upperclassmen, On the other hand, of those students
wishing to take another course in communication who are low dogmatics
in the face-to-face section, (cell 8) eight out of nine are underclass-
men,

Those students not wishing to take another course in Communication
(cells 9, 10, 11, 12) are those students whose majors tend to be in
other than the college of education and the college of communication

arts (see Appendix VI).



CHAPTER 1V

Summary and Discussion

Overview

This chapter will attempt to provide some answers to three
questions. These are:

1, What may we conclude from this study?

2, What are the major weaknesses of this study?

3. How might these weaknesses be corrected?

Let's attempt to tackle one question at a time,

What may we conclude from this study?

The data reported in Chapter 3 reveal a strong relationship
between dogmatism and channel preference, However, as we mentioned
there, this relationship may be spurious. The nature of an open
channel communication situation allows for certain source variables
such as encoding styles to come into play that are not possible in
a closed channel communication situation (e.g., Socratic method of
teaching). These variables may have been operative within the face-to-
face section of Com 100 up to the time that students were given the
opportynity to switch to the television section. However, the rationale
underlying our first hypothesis concerned only the potentiality for
feedback to occur and not the effect of feedback if it occurs,

Secondly, we saw that learning is more clpsely related to dog-
matism than to channel preference. Again this hypothesis is stated

with a caveat regarding possible intervening variables in a classroom
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communication situation. As the data revealed, relatively low
dogmatic students profit more from an open channel classroom communi-
cation situation than do relatively high dogmatic students. This
difference between high and low dogmatics in the open channel
classroom communication situation may be the result of factors other
than dogmatism and channel preference/operating. Responses by low
dogmatic students in the face-to-face section to question 18 (open-
ended question following question 17 on student satisfaction with
Com 100) centered om remarks favorable to the source. This perhaps
indicates that the low dogmatic student has a relatively greater
appreciation for interaction between student and receiver,

Finally, we saw that the student who is relatively less dogmatic
evidenced with significantly greater frequency the ability at the
end of Com 100 to apply the way of thinking and the system of beliefs
that comprise the subject matter of Com 100 in solving the communica-

tion consultant problem.

What are the major weaknesses of this study?

Whatever the aesthetic beauty of the rationale underlying an
hypothesized relationship between some two phenomena, the quality
of the instrument used in measuring either phenomena must point in
the direction of valid measurement, Though most scientists would
agree with this position, the task of measuring certain phenomena
is complicated by what we conc@®ive those phenomena to be, As indicated

earlier, previous researchers have taken as their measure of learning
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a student's score on a multiple-choice or a true-false test., Learn-
ing is thus empiricelly defined in terms of data from which the scientist
can compute means and standard deviations..

The technique used in measuring learning in this study, however,
is clearly at the nominal level of measurement. (Re: Communication
Consultant Problem). This researcher feels that little work has
been done in the area of the measurement of assumptions. Perhaps
assumptions are phenomena not amenable to empirical measurement. Maybe
an assumption either is or it isn't, and thus is best and appropriately
measured at the nominal level of measurement. Thus, our measurement
instrument in the communication consultant problem must detect whether
or not a student's solution is or is not in accordance with the assump-
tions underlying the way of thinking and the system of beliefs that
comprise the subject matter of Com 100,

Whether our communication consultant problem permits such a
measurement is another question. Possibly, there is a tendency for
high dogmatic students to seek "closure" and "steucture." In that the
high dogmatic student proposed setting up a committee with greater
frequency than the low dogmatic student, what we have here called an
inability (not learning) on the dogmatic student's part may well be a
trait more characteristic of the high than the low dogmatic student,
Thus rather than detecting whether the high dogmatic student actually
learned the subject matter of the course (Com 100), we may have simply
Gescribed how the high dogmatic student would tend to react to a

problem such as the communication consultant problem before or after
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having taken Com 100. This points up the need for a study wherein
the communication consultant problem is administered to both high
and low dogmatic students both prior to and after having taken Com 100,
Earlier we mentioned that we would discuss another mode of
analyzing the student's solution to the communication consultant
problem, There are probably many ways that one could score a student's
solution, In addition to the mode of analysis used in this study
(i.e,, "setting up a committee"), one could also examine a student's
solution to determine the extent to which the student emphasized finding
out the "facts", That is to say to what extent does the student
stress separating "facts" from the social positions of the receivers,
In other words, to what extent is the student sensitive to the communi-
cation view that "facts" are in part the creation of the perceiver?
Thus, in emphasizing a receiver-orientation in his solution, the
student would discuss the importance of comparing how the students
see the "problem" with how the administration sees the "“problem", To
the extent that the student emphasizes in his solﬁtion this receiver-
ori entation, rather than just simply assuming that there are "facts",
we would say that he evidences the ability to apply the way of thinking
and the system of beliefs that comprise the subject matter of Com 100
in solving the communication consultant problem.
A second major shortcoming of this study is the lack of measure-
ment controls over source and receiver variables that possibly played
influential roles during the winter term of Com 1:00. We earlier

discussed the shortcomings of our research setting when compared to an
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"ideal" research design. Such a design would attempt to manipulate
and measure the effects of such source variables as encoding styles,
differential capacities of various sources to tolerate feedback, etc.
On the other hand, this study points up several receiver variables
that also might be the focus of further research. The high dogmatic
students in the face-to-face section were by and large upperclassmen.
Such students may have acquired during the first two or three years
in college a capacity to appreciate an open channel classroom communi-

cation situation.16

Or some students just may have more tolerance
for aggression than other students, Such a trait would be invaluable
to a student who wished to do well in an open channel classroom
communication situation where the teacher used the Socratic method
for conducting his course., One study that might be done could
examine the effect of positive vs, negative feedback both on the high
and low dogmatic students. How do positive and negative feedback
relate to channel preference? To learning?

Another variable that possibly plays an influential role is a
student's perceived level of own information. One possible hypothesis
is that the higher the student's perception of own information, the
_greater the probability that he will perceive a course as less inter-
esting and informative. In short, the need is apparent for adequate
measurement of several source and receiver variables that play a
role in the classroom cémmunication situation.

Finally, the use of survey data in such a nebulous -research

setting as our research setting was described to be (see pages 15-18)

can best be viewed as exploratory. Though two of our hypotheses were
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confirmed, there were no controls built into the questionnaire to
measure the influence of such source and receiver variables as

those mentioned above, Even with the questionnaire that we did use,
several mistakes were made in the layout of the format of the ques-
tionnaire, These we did not notice until well after many of the
questionnaires had been completed by the respondents, However, being
in the position of having to collect our data before the students left
the campus at the end of spring term did not permit time for adequate

pre-testing of the survey questionnaire,

How might these weaknesses be corrected?

There are several methodological problems evident in this study.
These praoblems include: the reliability of the 40 item vs, the 20
item Dogmatism Scale using a random sampling assumption to draw from
a self-selected population, lack of measurement of the intervening
source and receiver variables discussed above doubt that problems
could be handled in a rigcrous experimental design,

However, though this study's central focus was on the relation-
ship between dogmatism and channel preference, we cannot thereby
skift the issue of how we shall measure learning. To do that we must
come to some agreement as to what we shall take as learning., The
very conceptual framework within which this study was conducted, ie.
the S-M-C-R model, permits us to define learning in terms of either
the source or the receiver, Of those dogmatism and learning studies
previously conducted, all of the researchers have defined learning

from the viewpoint of the source. Few students would express that
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they have learned what they wanted to learn by sitting down to try

and obtain a high score on some test designed by another (teacher,

researcher, etc,) Yo measure what the source defines or takes as learning.,

One solution to this problem would be to enlist the guidance of
the student to define what the student takes as learning. The
communication researcher than could develop appropriate measurement
instruments to aid the student in obtaining feedback as to (a) whether
or not the student is learning that which the student wishes to learn
and (b) to alert the student to the intervening variables that help
or hinder the student. Just as no one can teach another how to teach,
as Carl Rogers has suggested (Rogers, 1967), this researcher believes
that no cammunication researcher should define another man's learning--
apart from what that other man wants his learning to be. Ultimately,
we come back to Beckner's question: "Whose Side are We On?" (Gouldner,

1968:115),
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FOOTNOTES

We also wish to make clear that hypothesis 4 is not an interaction
hypothesis, but rather an hypothesis which combines dogmatism and
channel preference in relation to learning.

Some might argue that this would not apply to the more attitudinally
neutral content that might be taught in a classroom., For example,
"Christensen indicated that the divergent results which he obtained
could have occurred because psychology is somewhat more rigorous and
objective than sociology." (Costin, 1965:187) Though it may be true
that the high dogmatic student would have less difficulty in learn-
ing more attitudinally neutral content (ie,, objective), to so axgye
is to construe dogmatism as a non-structural construct. To construe
dogmatism as a non-structural construct is to say that dogmatic people
have certain, particular beliefs and disbeliefs that comprise their
belief-disbelief systems, This is not what the construct dogmatism
is meant to convey. It is not what the dogmatic person thinks, but
rather how he thinks. -

We do not wish to convey the notion that relatively more dogmatic
students do not like any interaction. Perhaps the high dogmatic
student would like a classroom communication situation wherein

the source provide positive feedback that served as a reinforcer for
the belief-disbelief system presently held by the high dogmatic stud-
ent, In this case, feedback would serve to justify in the mind of the

- high dogmatic student the cognitive correctness of his own belief-

disbelief system,

However, in defining learning, we assumed that the student confronts
at the outset of a course a way of thinking and a system of beliefs
(i.e., the subject matter of a course) that is new to him, All
other things being equal, in the case of being required to learn a
new way of thinking a a system of beliefs, it is relatively more
rewarding for the high dogmatic student to choose the closed channel
classroom communication situation. In the long run, the high dog-
matic student, in the closed channel classroom communication situation,
will have available for completing the task of forming a new belief
system that energy he might have expended interacting iith the source
had he been in the open channel communication situation,
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Note that we do not assume that the open channel classroom communi-
cation situation prov1des greater potential for the individual
experiencing cognitive inconsistency, The open channel classroom
communication situation does, however, allow for more potential sources
of cognitive inconsistency., In addition to cognitive consistency

that derives from receiver decoding of source-encoding messages,

there is also in the open channel classroom communication situation
the potential for the receiver to experience cogritive inconsistency
that derives from the receiver interacting with the source, In

the extent to which (a) the source is an authority-figure and (b)

that the high dogmatic person relies to a greater extent than the

low dogmatic person on authority-based information, then cognitive
inconsistency deriving from either receiver-decoding of source-encoded
messages or the receiver interacting with the course should be rela-
tively more discamfronting for the high dogmatic than for the low
dogmatic person,

See faorthcoming Miller, Gerald R. and Rokeach, Milton, "Individual
Differences and Tolerance for Inconsistency", in Tannenbaum, P, H.,
Abelson, R, P,, Aronson, E,, Newcomb, T. M., and Rosenburg, M, J.
(eds.), Theories of Cognitive Consistency, Chicago, Rand McNally.

The researcher recognizes, however, that the high dogmatic student,
apart from whether or not he has learned the subject matter of a
course, generally has a harder time in successfully accomplishing
problem-solving tasks (see Rokeach, 1960:182-195), Additionally,
there is a problem that the high dogmatic student may more readily
learn autharity-based information. In our discussion of an "ideal"
research design (see pages 12-15) to test our four hypotheses, we
shall note the importance of assuming exposure of both low and high
dogmatic students to a source having sufficiently low stature in
authority so that the high dogmatic student does not focus his
learning efforts on trying to obtain feedback from the teacher (i.e.,
authority figure) so that the high dogmatic student can know exactly
what the teacher wants the students to learn.

Or students simply prefer to remain silent even though the teacher
invites interaction.

Learning defined as having occurred if at some time (tj) after t;
the student evidences the ablllty to apply the way of thinking and
the system of beliefs that comprise the subject matter of a course
in solving a problem appropriate to the phenomena studied in the
course.,

This study does not control on whether this aspect of the closed
channel classroom communication situation (the television section)

was solvent to the students at the time they were given the opportunity
either to switch to the television section or to remain in the face-
to-face section,
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The discrepancy also points up the possibility that these students
may have been among the unknown number of students who having
switched to the television section, later decided to switgh back
to the face-to-face section., There was no restriction placed on
the students of having to remain in one section or the other. We
have no data, however, on the frequency of student movement back
and forth between the two sections,

In Chapter IV we shall discuss an alternate mode of analysis for
coding a student's solution to the communication consultant prcblem,

Excluding the three whom we could not originally contact on campus.

After each of the four attitudinal items, we asked an open-ended
question as to why the student had responded as he did in the
previous scale item (see Appendix III, Form AAAA, questions 18,

20, 22, 24), These open-ended responses are reported in Appendix VI,

The n for Table 2 does not equal 55 because two studen®g did not
answer the communication constultant problem,

Or the university has flunked or dropped out the rest. Or such
students have by their junior or senior year tired of television
lectures., To be sure, there is a problem of the tenability of onme's
findings when one is working with self-selected groups. In other
words, how do students who take Com 100 differe from students who
do not take Com 100?
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MICHIGAN STATE UNIVERSITY East Lansing

College of Communication Arts ° Department of Communication

May 16, 1968

Dear

As you may know, the faculty of the Department of Communication frequently
asks students for their help in improving the usefulness of the Communication
100 course. As a means of assessing the effectiveness of new approaches

to teaching the course, the department is doing a survey of student attitudes
toward and beliefs about Communication 100. A group of interviewers will

be interviewing a representative sample of the students who took Communi-
cation 100 during the Winter term of this year.

You are one of the persons chosen at random to be interviewed. The inter-
view will take around 45 minutes, scheduled at a place and time that is
convenient for you. Naturally, all the information you provide is
confidential. Your name is never attached to any of your statements.

In fact, the information is analyzed mostly in tables, percentages, and
so on.

The primary purpose of this survey is to explore and try to understand
the feelings of students who have taken Communication 100, and to provide
information to those who are responsible for adapting Communication 100 to
meet the needs of current students.

An interviewer will be contacting you with regard to an appointment for an
interview in the next few days. Ue know final exams are not too far off for
you, and we want to complete the interviewing as soon as possible in order
to minimize interference with your preparation for final exams.

If you have any questions regarding this survey, please feel free to contact
me, Dr. Lawrence Sarbaugh, Department of Communication, phone: 355-9593.

Sincerely,

L. L. Sarbaugh
Assistant Professor

LES:br
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Cover Letter for Mailed Questionnaires

June 11, 1968

Name of Student
Street Address

City, State, Zip Code
Dear Name of Student,

With final exams approaching, it was difficult to contact
some of the students during the latter part of spring term. There-
fore, the Department of Communication is sending out the question-
naires to the few remaining students from whom we do not yet have
responses, If you could find the time to fill out the enclosed
questionnaires we would be most appreciative. On Form BBEB,
please take about 10 minutes, Return the questionnaires by

mail to me in the stamped, self-addressed envelope which accompanies

this letter,

Thank you and have a good summer!
The Researcher's Name

Street Address
East Lansing, Michigan 48823
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A AAA

14,

15.

16.

17.

18.

19.

Questionnaire No.
CONFIDENTIAL: FOR RESEARCH PURPOSES ONLY

In which of the following classroom sections of Communication 100
were you enrolled during the last half of Winter term?

1 face-to-face section 2 television section

Briefly explain why you took Communication 100:

Does your major require that you take Communication 100?

1 No

Yes

As best as you can now recall, how did you generally feel about
Communication 100 at the end of Winter term?

extremely satisfied
generally satisfied
generally dissatisfied
extremely dissatisfied

FWN =

What about Communication 100 made you feel that way?

As a college course Communication 100 was

1 very interesting and informative

2 moderately interesting and informative
3
n

barely worth the effort
dull, unenlightening
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AAAA Questionnaire No.

20. What about Communication 100 made you feel that way?

21. In terms of your expectations in enrolling for Communication 100,
how would you say that things worked out for you?

far better than expected
generally better than expected
about as expected

generally worse than expected
far worse than expected

nEwWwNNR

22. Before coming to the first class of Communication 100, what did
you expect to happen in the course?

23. Are you interested in taking more courses in Communication?

I would like to take a few more courses in Communication.
I would like to take another course in Communication.

I would not like to take another course in Communication.
I wish I had not taken Communication 100.

E WP

24, Briefly describe below why you are or are not interested in taking
more courses in Communication.
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BBBB Questionnaire NO.
CONFIDENTIAL: FOR RESEARCH PURPOSES ONLY
Some students last term began to think of themselves as communication

consultants. We'd like to see how you would approach a communication
problem if you were called in as a communication consultant. Obviously
you would spend considerable time in preparing to handle a problem such
as the one presented on the next page. However, we would like to see
what you could do with it in 10 minutes. The person interviewing you
will tell you when to begin and when to stop your work on this problem.

Please write your solution to this problem on the next page.
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BBBB Questionnaire No.
CONFIDENTIAL: FOR RESEARCH PURPOSES ONLY
A COMMUNICATION CONSULTANT PROBLEM

As a specialist in communication you have been called in by the officials of a
midwestern university to consult on a social problem. For the past three years the
rate of student misdemeanors has risen to a level which has alarmed many in the
university community. During this period, the student newspaper has charged the
university administration of not understanding the pressures on the student. On the
other hand, the local community newspaper has repeatedly carried editorials critical
aof the students and of police inefficiency. Briefly indicate on this side of the
page only, what you would do as a communication consultant on this problem.
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ccee Questionnaire No.
CONFIDENTIAL: FOR RESEARCH PURPOSES ONLY
Directions:

On the next page are some statements people have made as their opinions
on a number of important social and personal questions. There are no
right or wrong answers. The best response to each statement below is
your personal opinion. We have tried to cover many different and opposing
points of view; you may find yourself agreeing strongly with some of the
statements, disagreeing just as strongly with others, and perhaps uncertain
about others; whether you agree or disagree with any statement, you can
be sure that many people feel the same as you do.

Read each statement. Then decide how strongly you agree or disagree
with the statement.

If you "agree very much" with the statement, then write
a +3 in the blank space to the left of the statement.

Similarly, if you "agree on the whole', write a +2.
If you "agree a little", write a +1.

If you "disagree a little", write a -1.

If you "disagree on the whole", write a -2.

If you "disagree very much", write a -3.

Example: Here is how one student responded to the following statement.

-1 While the use of force is wrong by and large, it is sometimes
the only way possible to advance a noble ideal.

By writing a -1, the student indicated that he "disagreed a
little™ with the statement. Another student who "agrees very
much" with the same statement, would put a +3.

Please start onthe next page. Work carefully but as rapidly as
possible.
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Questionnaire No.

CONFIDENTIAL: FOR RESEARCH PURPOSES ONLY

+1: I agree a little -1: I disagree a little
+2: I agree on the whole -2: I disagree on the whole
+3: I agree very much -3: I disagree very much

In this complicated world of ours the only way we can know
what's going on is to. rely on leaders who can be trusted.

My blood boils whenever a person stubbornly refuses to admit
he's wrong.

There are two kinds of people in this world: those who are for
the truth and those who are against the truth.

Most people just don't know what's good for them.

Of all the different philosophies which exist in this world
there is probably only one which is correct.

The highest form of government is a democracy and the highest
form of democracy is a government run by those who are the
most intelligent.

The main thing in life is for a person to want to do something
important.

I'd 1like it if I could find someone who would tell me how to
solve my personal problems.

Most of the ideas which get printed nowadays aren't worth the
paper they are printed on.

Man on his own is a helpless and miserable creature.

It is only when a person devotes himself to an ideal or cause
that life becomes meaningful.

Most people just don't give a "damn'" for others.

onr
To compromise with owt political opponents is dangerous because

it usually leads to the betrayal of our own side.
It is often desirable to reserve judgment about what's going

on until one has had a chance to hear the opinions of those
one respects.
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ccce

Questionnaire No.

The present is all to often full of unhappiness. It is only
the future that counts.

The United States and Russia have just about nothing in common.

In a discussion I often find it necessary to repeat myself
several times to make sure I am being understood.

While I don't like to admit this even to myself, my secret
ambition is to become a great man, like Einstein, or Beethoven,
or Shakespeare.

Even though freedom of speech for all groups is a worthwhile
goal, it is unfortunately necessary to restrict the freedom

of certain political groups.

It is better to be a dead hero than to be a live coward.
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iDDDD Questionnaire No.
CONFIDENTIAL: FOR RESEARCH PURPOSES ONLY

25. Some people feel that an educational experience alerts the student
to new opportunities and encourages him to pursue the opportunities
he decides are best for himself. Was Communication 100 such as
educational experience for you?

1 No
2 Yes
3 other (please specify)

26. What do you feel to be the key factors in your feeling that way
toward Communication 100 as an "educational experience'?

27. Suppose that this univeristy did not have a Department of Communication
and that the course called Communication 100 which you took last
term actually was offered by some other department. Which department
would most likely offer a course like the one called Communication 1002

The department of

WHY?

28. The once-a-week discussion sessions or lab assignments in Communication
100 were a waste of time.

1 agree strongly
2 agree slightly
disagree slightly

3
) disagree siightly
Jree “'6")’
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DDDD Questionnaire No.

29. The once-a-week discussion sessions or lab assignments in Communication
100 did not help you to better understand the lectures and readings.

1 agree strongly
2 agree slightly
3 disagree slightly
y disagree strongly

30. The once-a-week discussion sessions or lab assignments in Communication
100 extended your feeling of competence in interpreting communication

problems.

1 agree strongly

2 agree slightly

3 disagree slightly
4 disagree strongly

31. Since taking Communication 100, have you found yourself analyzing
communication that occurs in a social situation in which you are
an observer and/or a participant?

1 much more often than before taking Communication 100

2 somewhat more often than before taking Communication 100
3 about as often as before taking Communication 100

4 less often than before taking Communication 100

32. Do you feel now that you have taken Communication 100 that there
is an increased probability that you will see personal and social
problems as caused by communication breakdowns?

1 agree strongly

2 agree slightly

3 disagree slightly

4 disagree strongly

5 don't know or not sure

33. Questions 33 - 39 do not directly ask you to evaluate Communication
100, However, we'd like to know some of your beliefs about 'science.
Check the answer you personally feel is best or seems most true to
you.

What do you think is meant by the term '"science'"?

1 a method or methods of devising predictive models of reality
2 a body of facts concerning reality

3 fields like chemistry, physics, and other real sciences

y any field of knowledge

5 other (please specify)
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34,

35.

36.

37.

38.

39,

Questionnaire NO.
As you see it, what is the ultimate goal of any science?

precise description
accurate prediction
effectjve control
other (please specify)

FwNR

If one compareé the "social" with the "natural" sciences, he finds
!

no difference in approach, no difference in content

difference in approach, no difference in content

no difference in approach, difference in content

difference in approach, difference in content

£ WNPE=

It is my impression that a social scientist who studies the communication
behavior of human beings would view man as

1 an empirical system, completely determined by empiricals

2 determined except for decision-making

3 having free-will, but as otherwise affected by his physical
environment

y having the ability to act independently only rarely since he

is largely conditioned by his culture
5 other (please specify)

I personally view man as

1 an empirical system, completely determined by empiricals

2 determined except for decision making

3 having free-will, but as otherwise affected by his physical
environment

Yy having the ability to act independently only rarely since he

is largely conditioned by his culture
5 other (please specify)

Would you say that David K. Berlo is a scientist?

no

1
2 yes
3 other (please specify)

Briefly describe why you answered as you did in the preceding question (#38):
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DDDD QUESTIONNAIRE No.

The following questions ask for background information about yourself
that will help us in classifying your responses to the preceding questions.

Lo.

Li.

u2.

43.

uy,

45,

Sex: 1 Male 2 Female

Age on last Birthday:

1 17 years or less 4 20 7 23

2 18 5 21 8 24

3 19 6 22 9 25 or more
What year in school are you?

1 Freshman

2 Sophomore

3 Junior

4 Senior

In what college of the university were you enrolled last term?
1 univeristy college (please specify area that most interests

you as g possible major:

2 agriculture

3 arts and letters

4 business

5 communication arts

6 education

7 engineering

8 home economics

9 natural science, vetinary medicine, or human medicine
10 social science
11 other (please specify)

Specifically, what was your major last term?

Briefly describe below why you chose that particular major:
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L6,

u7.

us.

49,

Questionnaire No.
Have you changed your major since last -term?

1 No
2 Yes (Please specify new major and Why you changed your major):

Have you any expectations of changing your major?

1 No
2 Yes (please explain)

Prior to taking Communication 100, had you taken any courses in the
social sciences (e. g., anthropology, economics, linguistics, political
science, psychology, sociology, social science 231, 232, 233)?

1 No (If you enswer No, skip questions #9, 50, and 51; continue
with question 52)
2 Yes (If you answer Yes, please answer questions 49, 50 and 51)

What courses have you taken in the social sciences? (if you need more
room to answer this question, please use the other side of this page.)
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50.

51.

52.

53.

S4.

Questionnaire No.

Briefly describe why you enrolled in each of those social science
courses. What did you hope to accomplish by enrolling in each social
Science course which you took? (Please use the other side of this
page if you need additional space.)

Now that you have completed those social science courses, what do you
feel you have accomplished by taking each of them? (Please use the
other side of this page if you need additional space.)

Please indicate how you would classify your political views:

strongly conservative
moderately conservative
moderately liberal
strongly liberal

other (please specify)

N F NP

Please indicate your present religious preference:

1 Catholic

2 Jewish

3 Protestant (please specify denomination)
Y other organized religion (please specify)
5 no denominational preference

6 opposed to organized religion

7 agnostic

8 atheist

To what extent do your beliefs in the area of religion influence
your life?

very strongly
strongly
moderately

weakly

very weakly

no influence at all

O EWNR
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DDDD Questionnaire No.

One last §uestion:

55. Everytime I think of Communication 100, I . . .

THANK YOU

- 69 .






APPENDIX IV



Respondent Solutions to Communication Consultant Problem
as Classified by Dogmatism (High and Low) and Channel
Preference (television and face-to-face).

Setting up a committee

Dogmatism Level/ no mention first step one of several
Channel Preference given (0) (1) steps (2)
HI - TV 7 43.7%t 6 31.535 3 16.6%°
L0 - TV 2 12.5%% 3 123?6 4 22,2510
HI - FF 2 12.5%° &  31.5%7 2 11,1342
10 - TF 5 31.3%" 9 21.35% 9 s0.0%'?
Total 16  100.0% 19 100.0% 18  100.0%

The number to the right of the percentage in the upper left cell denotes
the high dogmatic respondents in the television section who made no
mention of setting up a committee. This numbering system (1 through 12)
is used below in reporting the respondent's solutions to the communication
consultant problem.

Reported below are the respondents' solutions to the communication
consultant problem. Solutions are grouped so as to correspond to each
of the 12 cells of the above table. The reader will note that just
to the left and abovz a respondent's solution are reported the respon-
dent's questionnaire number, dogmatism score, and year in school. This
information serves as an additional point of reference in reading each
respondent's solution. The reader also may use the respondent's
questionnaire number to refer to Appendix VI where we report student

responses to several open-ended questions regarding the students'

attitudes toward Com 100.

70



Solutions To Communication Consultant Problem

Cell 1 (HI-TV-0)

Obviously there is a breakdown. The first thing to do I guess would
be to find out what the students mean by "not understanding" and by
"pressure". In the Second place, I would try to find out what they
think they could gain by the misdemeanors. ZIetween the students and
the administration, the administration position must be determined. As
€ar as the newspaper, if they're only editorials which are not really
facts!, but more feelings and opinion, nothing much should be done.
However, to be fair to the students, a report on the student-side of
the matter might be in order--exactly what the students Want and what
they are objecting to (with specific concrete examples of the adminis-
tration "not understanding the pressures") (Actually I wouldn't get
myself into the position of a communication consultant.) (12/70/3)%

I don't suppose I consider this as much of a communication pproblem as
simply a difference in attitudes and to an extent prejudice (news
differences). However, since it is considered a problem, I think the
first thing I would do would be to examine the charges of the student
and city papers specifically do some research to prove or disprove
these. /(fter deciding whether each paper is way off base in their
accusations or not I would try to straighten the misconceptions out by
appealing through each paper to both sides, telling them where they're
vrong in their arguments. I think each group of people are standing
separated by a fence and the fence is the non-understanding of the
other. They are generalizing the faults and attitudes of the others.
T would find out what the pressures are on the students and just where
the police are inefficient. After establishing these (true or not),
they should be presented and compared to each group. Actual solving
of the problems (misdemeanors) is up to the administration, students,
and community, after they can "see" each other and their feelings.
(19/68/3)

I think I would try to work through clubs, frats, and sorority to
determine what the real problem was, to see if there was really a
relation between the misdemeanors and the pressures on the students.
I would talk to the people involved in the misdemeanors to see if
this was some thing new for them or if they behaved this way bef ore
going to college. And if not, vhy now. If the same problems were
present on all campuses and the same pressures, then increase the
punishment for these disorders and be sure the students knew of the
changes in policy. If the pressures on this campus were out of line
with other schools I would try to correct this. (22/78/3)

*Numbers in parentheses at end of statements, in order listed are
respondent number, dogmatism and year in college.
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Cell 1 (TV-HI-O0)
(continued)

The problem involves the fact that students see the world and expecially
the university from different aspects of what they expect it to do for
them and of what they should do for it. £4s a consultant I would try to
show that some changes are needed on both sides. The misdemeanows are
probably due to resentment on the part of the students for the way they
are treated by the rest of the community. But misdemeanors are a civil
wrong. (24/67/3)

This, as far as I can tell is more of an understanding situation rather
than a communications (but understanding is part of communication). For
one thing, there is a reason behind the rise beginning three years ago.
The university should attempt to find what has possibly changed the
pressures. Osut the one great problem probably is prejudice of the
students and the "outside world", this is blocking the path to a true
understanding among them and personally I cannot find the answer to
this problewm. (31/67/2)

The first thing I wauld do is get hold of some of the articles and
letters written by both the student newspaper and the community news-
1aper. (fter reading these and recording my impressions I would talk
to the different individuals involved; the editors, the officials, the
community citizens and the students. I would try to get some feelings
of how and what each group thought of the situation. I would then go
tack and re-read some of the earlier articles and letters I had looked
at and this time would look for words used out of contrast or words

of extremely connotative nature which were used by one group to make
some accusation about the other group. (33/71/2)

First of all, I would talk to the editors of the local community
newspaper and inform them that their articles are not helping the matter
and secondly I would talk with the administration of the university and
find out exactly why students are uneasy. Whereas they seem to feel
presSure, from what courses and instructors does the greatest amount

of pressure arise. Thirdly, I would, after finding out about the pressure
talk with students randomly and find out where they think things could

be made a little more laxed. (45/68/3)



Cell 2 (TV-L0O-0)

First of all, one would have to know exactly what the students mean

by the word "pressures'". What the student may consider pressures,
draft laws, grades, etc.---the local community newspaper may not. You
have to understand that a different age group is operating each publi-
cation. And along with different ages, one has to recognize the diff-
erence in attitudes. We have to take in account the social and cultural
differences. Also the fact that today's students are generally more
involved with the world's happenings than say 20 years ago. As far as
police inefficiency, further investigation should follow. Possibly
the police are being unduly accuse. If the students are justified in
their claims, then police involvement may be unnecessary. (27/53/1)

As a communication consultant, I would first converse with a representa-
tive amount of students and get their feelings toward the university,
pressures, the police and the local community. After conversing with
the student I1'd do the same in regard to the administration. I'd then
look into the sources for the student newspaper and the community
newspaper. Finding out where these papers and the interviews coincided
and differed would be my next step, for it is evident that here is the
where the communication breakdown occurred, Once I discovered where
the break in communications occurred, I could work from there, probably
getting help from all parties concerned if we were all talking about and
uUnderstanding the same things in basically the same way. (u44/62/1)
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Cell 3 (FF-H-0)

It is evident that each party has "passed the buck" as to the cause
of the rise in the student misdemeanors. Before I could act as a
consultant, I must question the claims made by the student newspaper
and local newspaper since what is printed doesn't necessarily repre-
sent the general feelings held by the group concerned nor does it
necessarily relate accurately what the group means to express. It
would be advisable to go to the students and make note of their ideas
concerning the problem. In this way, the possibility of prejudice
or dangerous political articles are less likely to influence the
students. Likewise, the people of the community should be questioned
rather than granting full agreement with one man's editorial. Words
such as "pressures", "police inefficiency" and the like should be
given particular attention since they have relative meanings to the
" uses of these terms. The words should be rated according to degree
of meaning; if foumd to be of lesser degree, newspaper articles should
be re-phrased. It will boil down to the idea that the wrongs words
may be used and interpreted wrong which causes hard feelings and
resentment. (52/78/4)

Since I never dared to attach the term "Communication Consultant"

to myself I wouldn't know what to say. Also, one of my falacies is
the too often loss of memory concerning principles, ideas, theories,
concepts, etc. once learned in a classy’ I wouldn't know what to do.
Sorry about that. - (34/70/3)
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Cell 4 (FF-L0-0)

I think this incident is a spiraling cycle-the local papers that feed
on the unrest also help to sustain and imtensify it., First there has
to be some kind of understanding among the papers, the police and the
administration about the nature of the problem, its seriousness and its
implications. Once this is attained they can cooperatively work to
settle the problem. The details would depend on the problem itself
and the students. (46/53/1)

First of all I'd talk to people on both sides and trv to point out

the other's viewpoint. Niether side know exactly vhat the other means.
Trying to communicate on a level best understood by each I would say
that they would have to attempt to see themselves in the other person's
role. Hopefully, the students would see how the community was inter-
preting the problem, and the community would see the pressure of the
students. Instead of trying to place tre blame on each other, they
would open up and perhaps discover some solutions that would satisfy
both of them. Attempting to see the viewpoint of the other is an
important part of communication. (11/53/1)

There is a definite lack of communication between the students and the
community. To get at the bottom of things, a consultant must talk to
both sides. It is his job to recongize the difficulties and try to
reveal to both sides an effective compromise. Many things must be
considered, the difference in age, students-adults, difference in
generations causes conflicting beliefs. With such things as an
understanding of both sides and their backgrounds the most difficult
job of the consultant is at hand. What effective means can be used to
get the two sides (who are blird and aware of only themselves) to
compromise. He must convince them that they can never get anyvhere
without recongizing the other's existence. Violence is no means for
accomplishment, it only provokes more reason for the community to
react with distrust. However, distrust of the youths will not enable
the youths to accept the community. If he convinces the two sides

of these facts, then they can work out a plan to eliminate the lack
of communication. (18/45/3)
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Cell 4 (FF-L0O-0)
(continued)

Obviously, there is a degree of discontent in the student body. As

a consultant one should get all the information possible from the
student body. Student views would have to be examined and judged
viewpoints of the students would have to be judged in relation to the
existing regulations in the community. From this one could see
possibly would give rise to student unrest., I see no possible way

for direct communication between students and authorities. Obviously,
there is distrust and dissension between the two groups and therefore
little room for direct communication., As consultant one should present
views of both groups to the opposing group and then proceed to work

out new socially acceptable regulations, regulations which both sides
agree to protect, maintain and enforce. The main thing is to establish
some sort of camonly held concepts. (15/68/1)

The tie up in this problem is of course communication or the lack thereof.
Basically it is the relativity of meaning and biased view on the parts

of the school newspaper and the local newspaper., As a consultant

I would try to explain where the tie up lies, ie., in the reasoning

on the part of both the newspapers toward the reason behind the in-
creasing rate of misdemeanors, Once this was accomplished there would

be better understanding between both parties about the "feelings" of

why one felt one way about the increase and the other felt the complete
opposite and in future articles the biased feeling could be reduced,
(30/60/3)



Cell 5 (HI-TV-1)

I'd first bring together the students of the student newspaper and those
of the local community newspaper. I'd first open the meeting by asking
those of the cammunity to voice their complaints, and of course to define
their terms so that there would be no obvious misunderstanding, I'd ask
them to substantiate their complaints with impersonal facts and come to
some conclusion and if possible, solution, I'd then ask the students to
do the same - state their positions, define their terms, explicate their
ideas, their reasoning, those pressures that they are so disturbed with,
Hopefully, a conclusion and solution could be agreed upon. (05/67/3)

As a communication specialist, I would plan to have the student govern-
ment meet with the university president with the Board of Trustees if
possible, There they could probably reach some sort of compromise,
would learn more about each others problems, Officials from the student
newspaper should also be there. The reporters from the two newspapers
should just print the facts and try to be very objective, (07/70/2)

The first step would be a meeting between the university and community
to explain exactly what the misdemeanors were, and from there steps
should be taken to work out the problem between both groups. The stu-
dent newspaper has a role in acquainting university officials with the
problem and other problems which may be the cause. In general, a
wiversity newspaper should be capable of pointing out the problems in
an intelligent and reasonable manner, thus, giving only the true and
accurate facts, and not the feelings of students, It's clear since
the university did call in a communication consultant that they did
realize there was a praoblem, and that this problem was causing some
critical analysis by community members, (09/67/1)

I would first bring representative leaders of the students, the student
newspaper, administration and local newspaper to the conference table.
Each member would be able to state the problems of the side he is
representing, By getting an understanding of each person's Views and
finding a common mediator , each side would not feel they were unduly
misunderstood., I would then encourage both student and local news-
papers to support mnu steps taking jointly by the administration and
the students., (15/68/1)

The most important action that a communication consultant could do would
be to call a meeting. Present at this meeting, should be the repre-
sentatives (editors and writers) of the student newspaper, representa-
tives of the local community newspaper. Then let them talk thing over,
face to face, and together come up with some sort of action that would
curtail student misdemeanors in the community., (26/67/1)
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Cell 5 (HI-TV-1)
(continued)

I would try and get the editors from each of the papers together to talk
over their reasons for the way they thought, Not knowing the full story
and writing from personal experience is a very poor way of communicating
when the facts aren't known. If no results could be obtained by only
bringing in the editors, police officials and the administration

should also be brought in for conference, Once the facts are known

by both parties limited write-ups may in turn have some effect on

the rate of misdemeanors. (38/65/3)



Cell 6 (TV-LO-1)

Obviously representatives of both sides of the argument should be
consulted, They may be interviewed individually, or perhaps brought
together in some informal discussion. The main points to each argu-
ment should be considered and debated then solutions should be
explored, The solutions should be agreed upon by both the students'
and the faculty's and the police's representatives., Then, with co-
operation from both newspapers, a favorable, positive series of
articles should be printed proposing the solutions and requesting other
solutions and reactions from the general populace. If constructive
new solutions are received, then these, also, should be discussed with
the original representatives, (02/64/3)

It seems fairly clear that neithep side understands the other or its
needs and desires, From the above paragraph, it appears that the

only "communication" between them is via the press, which cannot be

a true communication situation because it is essentially one way. It
would appear to be desirable to get all sides - students, police, and
university administration - together to discuss each other's objectives
and wants, The only problem then is to get each group to act im light
of this understanding., Moregver, there is a problem of ethics involved,
Since crime is involved, one must take care not to, through his
communication advice, encourage this crime. (40/57/1)

Student misdemeanors is a very ambiguous term and it would be hard to
act without full knowledge of the problem., If drinking was the problem
I would try to bring together the administration and other student
leaders at an informal, closed meeting to resolve their "differences",

I would not be a go-between or message boy for the two sides, As for
the local rag I would ignore it and hope that would allow the university
to take care of its internal problems, They are looking over the fence
and probably have little justification for their comments., (51/58/2)
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Cell 7 (FF-HI-1)

First, I would get all of the people together as a groupj; maybe have
two representatives from each group. Then I would listen to the
arguments from all sides, Also I would allow the whole group to argue
the points the others made, After this I would study into the various
arguments, and do a lot of research, In all my research I would try

to be objective, After my study and analysis I would again consult
with all the people and hopefully then would find if all agreed if I
was right, If not I would study some more and then maybe ask other
communication constulants for advice to see if I was right., Then meet
again with group and tell them what I think needs to be done, (01/88/4)

I would suggest that a meeting be held with those students and the
people on the student newspaper who think that the officials don't
understand them, They should be examined so as to find whether or
not it is them, and hence, people like them who are causing the mis-
demeanors, If these are the ones who are causing the trouble they
should be treated with fairly, and like grown-ups in an attempt to
redress their grievances and overt trouble in the future, If the
students aren't the ones involved, those who are involved are probably
of a more irresponsible nature, since they didn't step forward.
Accomodations to the students along guidelines set by those examined
should be tried for a while; anyway since they probably understood
other students better than the administration., If trouble still
presists the police should be improved and their vigilence increased.
(06/74/3)

First of all I would call a meeting of the university and local press
staff, Here I would try to clarify why these two sides were taken
and what facts that they obtained, they thought were relevant. Then
a study, by an independent firm, would be made on the factors that
may have caused this increase in the misdemeanors. Also a look at
school policies would be appropriate along with school enrollment and
requirements, Then another joint meeting with these two newspaper
staffs would be called, the facts presented and then they would pre-
sent this event to the public, Then it would be interesting to set
back and see the results, at least for me. (42/82/4)
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Cell 8 (FF-LO-1)

Obviously, open end discussion is called for in this case., A joint
announcement of the talks should be made, and signed by a known repre-
sentative of both papers, students, and administration. An agenda
should be established in which each party states his view, and open
discussion should follow in such topics as "what is the role of the
student in policy making", "definition of students' role", "definition
of administration's role in a university," If the talks fall down,
the student should seize the administration building. (23/55/1)

It is evident that the two sides are not making any effort to under-
stand each other, They seem to need someone in between who can sort

of mediate and point out areas where they might be in agreement and not
realize it, Perhaps if they (panels from each paper) held a series of
conferences and aired some fo their grievances face to face they could
have on the spot replys (not having to wait for tomorrow's editorials)
and thus better interaction. These talks would be open to anyone
interested in getting both sides of the story. (25/64/2)

First of all, there appears to be a break in communication between
faculty-administration and the student body. I would urge the organ-
ization of numerous informal student-faculty "gripe" sessions where

the students may make known some prevalent or pressing situations shich
are a cause for unrest among students. Then a higher level meeting of
the faculty members attending these smaller "gripe" sessions would
follow, at which the faculty members would contrast and compare findings.,
Thus, any glaring, all university problems would probably show up quite
clearly, Then, perhaps a larger meeting of representative students and
the upper echelon administration could be organized--something on the
order of our Spartan Roundtable, where larger student problems could be
presented directly to the administration (thus avoiding a longer communi-
cation chain), A meeting including the community leaders would also merit
_ great importance, Here, the over critical community could view some of
the student and university feelings and problems. (28/56/3)

The question states that the main problem of an increase in misdemeanors

has risen in the past three years. Therefore the administration should
go back three years and see what social conditions were beginning to

" develop. More pressures on students easily could have begun at that time,

There was great stress put on racial equality, and a struggle for elimi-

nation for prejudice, There also is the war in Viet Nam that many

students had to cope with, Maybe the university policy had remained static

and had not changed to fit the new needs of students--such as the right

to speal out in defense of their beliefs. Therefore, maybe they took out

their aggressions on the town causing problems with police officials,

The police in turn may have been too lax at first in their calming down

of the students making the situation more obvious to the community. If

I were the consultant I would have the school administration call on a

student board and police officials and community officials to discuss

the problem from all angles and make a compromise, (47/51/2)
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Cell 3 (HI-TV-2)

First, I would find out the specific reasons for the social problem,
Would find out what the problem is, define it, and then seek to find
helpful hints on the problem that has been effective in other situationms,
The first group I would see are the students and propose no solutions
but find the facts, Next, I would sit down and try to form hypothesis
to the situation., Next I would go to the administration asking them for
an explanation of the situation and what they have down about it thus
far., Next I would propose that with the aid of nonfamiliar consultants
that the administration and student representatives meet to informally
discuss the situation and then set up a policy committee for a future
meeting, Basically encouragement is needed among the student body

that consideration of the problem is being taken., Secondly, the admin-
istration should be encouraged to take action adhereing to the laws

but adopting modified customs. After these actions have gotten under-
way, I would encourage the administration to release a statement to

the local newspaper explaining the situation and blaming no one,
Objectiveness is the key note to all involved. This should be stressed.,
(o4/89/2)

I would have questionnaires sent to students to find out their feelings
on the situation, You should also talk to students who have committed
misdemeanors to try and find out the reasons why they committed them,
Also talk to the police to find out their views., Put the results of
the questionnaires and interviews in both papers to show people how

the other side feels, The local people should also be interviewed to
find out how they feel about it. You might be able to have talks about
it with all three parties being there. If people are understood there
may be less misdemeanors committed. (16/65/1)

First of all I would do just as they did here at MSU, I would let the
charges be put on paper, presented to the administration, and dealt

with during consul sessions. That way both sides of the issue will be
presented and everything will be out in the open. Afterwards something
of a debate will take place, and a mediation should take place, (48/76/1)
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Cell 10 (TV-LO-2)

First, I would interview a sample of the general student body to get
their feelings about these misdemeanors, the students who had committed
them, the university's role in punishment and prevention, and the community's
attitude toward them, Then, if possible, after reviewing the above sur-
veys I would speak individually with the guilty parties to find (if
possible) their feelings and reasons for their crimes, Also, the
community citizens and newspaper people would be taken into considera-
tion because they obviously have adverse feelings against the university
students. Then possibly open meetings (hearings) could be held to

air out the three groups and opinions. I would also include university
officials in interviews and the meetings., (03/62/3)

Acting as a mediator, I would first talk with representatives from the
student newspaper, the local paper and the administration separately,
After hearing all three groups, I would try to analyze each group's
stand--their expectations, their gripes, their over-all feelings. Then
I would bring the three groups together to discuss the problems, Hope-
fully, each group would air their side of the story. By doing this,
possibly the group, working toward a common goal see the prcblem with
added perspective and come up iith a suitable solution to this situation,
(17/47/1)

What we have here is a lack of communication, Student paper charges
administration of not understanding pressures. Probably administration
does not, but thinks they do and that students have no pressures on
them like the pressures on the administration., Therefore, need good
understanding between parties of student pressures, Community papers
probably feel that administrators should "get tough" with students,
i.eq, put pressures on them to be good or else. Therefore need under-
standing between locals and students to explain position of each. If
students, university administration, locals get together with idea of
placing ideas with understanding in front of each other, can reach
solution by explaining necessary position of each and compromise. (32/64/3)

I would first try and talk with both the students and the administration
to try and find out where the true difficulty was. Then I would try to
_get the two groups together, I would select a group of average students
and a few members of the administration and have them set down and talk
about their problems. After this, if nothing was solved, I would try to
see if there wasn't some activity which the administration could provide
for the students to releive some of this sension. Maybe weekly dances
or sports of some sort, If the administration would work with the stu-
dents on these activites mare would probably be accomplished., Then I
would try and persuade the press to write encouraging reports. These
would try and show how the problem was being dealt with., (39/53/1)
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Cell 11 (FF-HI-2)

I Problem: student conduct a) student paper for study
b) community paper against study

First, the conflict of the community newspaper will probably add to
the student's conduct. I would inform first the community newspaper
of the actual crisis on the campus. They seem to lack specific in-
formation., Second, approach the student newspaper and ask them to
stop publishing accusions on the administration. Then go directly to
the student body find out what the pressures are and need with both
the student body and administration. (37/78/2)

First I think that I would go to the editors of each paper and listen
carefully to their views. I would try to see exactly why they have
developed these feelings and to see the problem from their point of
view. Secondly, I would attempt to get the editors from the two
papers together. At this meeting, I would try to analyze the problem
as seen by both sides. Then I would attempt to get agreement on some
points between the two sides. After that, hopefully a better under-
standing could be achieved between the two sides, through careful
listening and attention to each other's ideas. (41/65/4)
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Cell 12 (FF-L0-2)

I really don't want to do this!

To begin with there seems to be a breakdown in communication. This

is probably caused by several factors. I think that the communication
between the « parties is obviously not clear or understandable. There
are social factors as well as the students' peers which are interfering
with the students actions. I don't think there's proper communication
among the students themselves or among the administration. Are their
role expectations, etc. clear on both sides? I feel that there needs
to be an open session between the administration and the students.

(8/63/4)

Try to initiate some system of discovering what is happening through
observation. Obviously both of the paper's are presenting only their
own viewpoint. What is therefore necessary is some communication to
both the students and the university, along with the community, which
is unbiased but at the same time evaluative. I would try to make the
university see that the rate of misdemeanors is related to their treat-
ment of the student and ask for action of some sort, if only a joint
committee to further investigate student claims. At the same time I
would make sure that the students were informed of their rights in case
of apprehension by police. I would also consider pressing the university
to redefine its role as existing not to serve its own employees or
faculty but rather for the benefit of those being educated. (10/39/4)

Specify the misdemeanors and try to place them in categories--this would
help in determining why these deeds were done in the first place. Find
out as much about the student opinion as to the misdemeanors, i.e., are
they, the student body, concerned about the increase in occurrence. Find
out specifically who the local community feels is responsible or what
they feel causes the misdemeanors to be committed. Find out what each
concerned faction, i.e., the students, university and local community,
actually mean when they speak of "misdemeanors". Find out the importance
placed on the term "misdemeanor" by each faction. Get two or three
groups together. Agree on 1) the importance of the rise, 2) why the
rise has occurred, 3) what they intend to classify as a "misdemeanor",
4) who seems responsible for their commitment, 5) how the groups can
co-operate to improve the problem. (13/60/4)
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Cell 12 (FF-L0O-2)
(continued)

Probably I would first look deeper into the situation and find out
the facts contributing to the social problem. I would probably find
that the fault lies both in the students and in university administra-
tion. There is a communication breakdown between these two sides that
is causing the majority of the trouble, I would set up some type of
forum where both sides would be able to express their grievances, but
before allowing them to speak, I, or some other qualified person would
explain very briefly that part of the problem is due to each sides
closed mind on the situation., I would be careful not to insult them,
but make sure they are aware of the fact that they are too self-centered
on their beliefs, I would urge them to discuss the problem with an
open mind and be ready to have their belief system changed., If the
situation warrants it, It would take many of these conferences to
even lessen the ppoblem much less solve it, But through these talks
both sides will be forced to look at their own issues as well as the
others, and hopefully in time a conclusion or agreement reached,
(14/63/2) ‘

Firstly, first hand interviews with students gathering facts about
their feelings on the subject. Then as follows in most cases an open
discussion with interested officials and local news present, The age
gap would tend to be one of the largest problems. But face to face
" discussion can eliminate some word-blurring and misunderstanding. The
stage after this open group would be a closed session fo high concerned
and concentrated individuals--each armed with statistics thus elimin-
ating some noise., Perhaps at this time an outsider could be called in
from another school, previously having this ppoblem and attempt to
define this idea of its source, consequences, and solutions. The face
to face method and discussion are the easiest ways to help this because
actually it is a communication breakdown or lack. Personally I would
never want to be a communication consultant, I have enough trouble
communicating myself, It seems with my suggestions that the prcblem
will never get solved for one sees our university problems worked on
in this way. But communication 100 never taught me how to solve it
just identified breakdown by definitions, "noise", etc, What good is it
to say "oh listen remove the noise and things will go better" - bull.
The fault is with the two people themselves and each situation is
individual and lots of information is needed. Maybe thats my hope for
later communication courses more information on solutions. (20/56/2)
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Cell 12 (FF-LO-2)
(continued)

Obviously the problem does not lie within one particular group. I think

I would first go to the students themselves, find out about the various
backgrounds, social, economical, etc., try to figure out why they would
say that the university did not understand them, Secondly, I would go to
the administration and find out what type of action on their part had
caused the accusation to begin, Then I would tie in the pressure of the
local newspaper as a negative agent in the problem causing more resent-
ment within the students., I would mext bring through various controlled
discussion on the two sides face to face with me as an outsider, (21/58/1)

I would talk to both the administrators and the students first., Chances
are there is a vast breakdown between the students and administrators of
what is expected of them, Students would not be inclined to rebel unless
the situation was pretty bad because college students tend to be reliable
and respectable on the whole, The administrators should first state what
they think student standards of behavior should be, what academic standards
should be on the average, etc. The students should state the pressures
which they have., How can the faculty know what these pressures are unless
they are told? I don't know whether or not the student newspaper did list
them, but the analyst would find these out along with the students' ideas
of academic and moral standards. The students should list what they think
are too strigent, such as dress regulations and open house policy. They
could list a tentative list of changes. As analyst, I'd who these to the
administrators, plus bring a group of student representatives to the
faculty so that questions and discussions could take place on the spot.
I'd try to get diplomatic students to that fights would not get starred

so easily, (35/50/1)

First, take a university poll and record the requests, problems, etc.

of the students. Secondly, investigate the local paper's attitude toward
the university students, Thirdly, consult with police and university
officials concerning the number of misdemeanors., When the facts are
collected, it would be necessary to separate the generalizations from

the specifics =- and to not let opinions predominate, When this is done,
circulars should be made up relating the essential problem. Along with
the circulars should be a solution and possibly a suggestion for some
type of community-university committee to try to dissolve the friction.
(36/42/1)
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Cell 12 (FF-L0O-2)
(continued)

First to get as much objective information as possible, I would consult
with each side, students, and university administration, individually.
Because the students feel they aren't being understood, I would try to
find out in what ways they aren't being understood. Perhaps the students
had been misrepresented or perhaps the administration had failed to take
all points into account. Rather than by means of a newspaper, I would

try to make arrangement for some kind of a meeting between students and
the administration. Verbal rather than written communication would

be desirable, If the intended meaning of the source wasn't cammunicated,
the chances are much greater that the misunderstanding would be cleared
up than by means of a newspaper., The local community would tend to be
more conservative and on the side of the administration, so I would rather
confer with those directly involved., Hopefully, some sort of conciliation
could be reached if the two parties discussed the problem openly and with
as much objectivity as possible., (43/63/1)



APPENDIX V



Respondent's Course Grade Classified By
Channel Preference, Dogmatism, and Learning®

Channel Preference, Course Grades
Dogmatism,
and Learning A B C D F
T.V., Hi-Dog  0%* 12,19,22,31,45
1k%% 547,9,15,26,38,50
2kknk 16 4 48
TeVe » LO"DOg 0 Ly 27
1 40 2 51
2 3 17,32,39
FF , Hi-Dog 0 52 34
1 1 6,42,54 55
2 41 37
FF, Lo-Dog 0 18,29,30,u46 11
1 23,25 28,47
2 13,14,35,43 8 10,20,21,36

*Number in cells are respondent numbers.,

*%*No mention at all given to setting up a committee, calling a meeting, etc.
*tkgetting up a committee, calling a meeting, etc. given central importance,
i.e,, the first thing which the student would do as a communication consultant.
kkkkSetting up a committee, calling a meeting, etc. given peripheral im-
portance, i.e., one of several things which the student would do as a
communication consultant and not the first thing which he would do.
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Face-to-Fac
Hi-Dogmatic

Face-to-Fac
Low-Dogmati

EXHIBIT A

Statements About Course Satisfaction Classified
By Channel Preference and Dogmatism

Response Category: '"extremely satisfied"

The face-to-face contact. (37/78/2)%
Dr, Berlo fascinates me. (52/78/4)
I thought Dr. Berlo did an extremely good job in
presenting the different conponents of communication

e and what elements effect those components., He was an
enjoyable lecturer and made the course very interesting.
(42/82/4)
How Dr, Berlo taught the course. He was very
effective, (01/88/4)

Response Category: "extremely satisfied"

Dr, Berlo's enthusiam and wit. (36/42/1)

I enjoyed Berlo bacause he was so dynamic and you didm't

get a chance to sleep., But the reason I felt extremely

satisfied was becuase I felt lost through the whole

course until the end., All the seemingly unimportant

little facts (process, why we should affectively communi-

cate, etc,) became understandable. At the end I felt

that I had learned something that would be important

in whatever I do in the future, (18/45/3)

I really thought Dr. Berlo was terrific, I liked his

personality and communication style and he really made

me think about the problems involved, Also, I took this
e at a time when I was pondering over the relativity of

c meaning which fit in with what wer were studying., (35/50/1)

Basically, the interesting lectures and their manner of

presentation by Dr, Berlo; and the fact that I felt I knew

the course material very well., (28/56/3)
Dr, Berlo is extremely interesting and was probably the
main reason why I like Comm 100, I almost always walked

away thinking about something he said, I learned a little

better how tc mnake myself understood by others., (11/59/1)
It made me realize factors in communication which are

obvious but which I had not previously considered. (13/60/4)

I liked the teacher-pupil relationship and the willingness
on the part of the instructor to help students and make
them aware of what was happening. (43/63/3)

*Numbers 1in parentheses at end of statements, in order listed are respondent

bumber, dogmatism and year in college.
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Response Category: '"generally satisfied"

The best part of the course was recitation., I didn't
care too much about the lectures. I brought my grade
up a full grade by switching to T.V. (16/65/1)

I always felt that it was important to relate to
people and better understand them, I think that

Com 100 helped me do this, I think it helped me to
take a more realistic objective viewpoint to people,
(05/67/3)

I enjoyed the subject matter a great deal, but the
only thing that kept me from marking "extremely
satisfied" was the teaching methods. (09/67/1)

The ideas and principals which I learned, (24/67/3)
I thought Dr. Berlo lectures were very interesting and
there seemed to be a very stimulating recitation

TeVe period, (15/68/1)

Hi-Dogmatic The small discussion groups were what made me feel this
way. They were very interesting., Expecially the
experiments we performed., (45/68/3)

I was generally satisfied with Com 100 because I had
learned extensively about communication models. This
gave me a good background for 116 which I now have.

It was somewhat disappointed in the fact that there was
little emphasis placed on the how you can communicate
better in particular situations such as a job interview
and such, (04/89/2)

Recitation sections were interesting., You could say
something without being criticized. (07/70/2)

It made me realize there was more than one approach

and one explanation for communication breakdowns, (33/71/2)

Response Category: "generally satisfied"

I think that it made more aware of communication.situation
Te V. I was involved in and made me more of a successful
Lo-Dogmatic communicator, These ideas were evident by the end of

the term and therefore I was satisfied with my work. (32/64/3)



Face-to-face
Hi-Dogmatic

Face-to-face
Low-Dogmatic

Response Category: 'generally satisfied"

It's hard to explain, I used to come out of class
feeling very confused, and yet I enjoyed the way the
class was conducted., (41/65/4)

The recitation section was very stimulating. The
instructor forced us to communicate, but to think
about the ways in which we communicated. (55/67/3)
It was a change from the general type of classed
that I have been taking. (54/67/3)

I felt it wasn't a total waste as I thought I came
out knowing more than I did before I went into the
class, (34/70/3)

It was informative, demonstrative, and fast-paced.,
(06/74/3)

I felt that although it generally held my interest
that there was something lacking that I couln't
identify. (50/75/2)

Response Category: ‘"generally satisfied"

It was very interesting course, it was a break from

the Chemistry and Math courses I was taking. (46/53/1)
It increased my viewpoints in such fields as human
behavior and help me understand why people sometimes
react in different ways. (29/59/3)

I found the "everyday" situations which were used to

be extremely helpful in my own communication. (21/58/1)
I wasn't too impressed with taking the course to begin
with but I was satisfied in that I learned something
about communication and how to understand people better,
(30/60/3)

I felt I learned a lot but I can't say it was one of
the best courses I've had. (08/63/4)

I learned not exact things. No actual formulas for
solving problems, no definite categories for which

to place things. Instead of concrete things, I learned
and obtained general knowledge. Knowledge that I can
apply to present life situations. (14/63/2)

Dr, Berlo's lecutres (25/64/2)



T.V.
Ei-Dogmatic

TeVe
Low-Dogmatic

<3

Response Category: 'generally dissatisfied"

Boring lectures., Recitation discussions did not enter
into the judgment of our grade. Dr. Berlo made the
comment that if we did not participate in lecutre we
could get out. (This comment disturbed me,) (26/67/1)

I did not feel it was teaching me anything "concrete";

it didn't give me anything I felt I could carry on to
another class or laterlife, It seemed to dwell on items
of a nature of things I knew but was not aware of because
in society they are useless., (31/67/2)

Response Category: 'generally dissatisfied"

When I enrolled in the course I was looking for practical -
ways to improve my communication skills, but all I received
was theory. This is fine for communication majors, but
for others (who will probably only take one communication
course) it leaves something to be desired, (40/40/1)

My inability to interact to the comments and discussions
led by my instructors. (17/47/1)

A waste of time and my recitation instructor was supposed
to count attendance and participation in his grade but
ended up only counting our test scores, (51/58/2)

Dr, Berlo - his lectures - I was a nervous wreck by the
end of class period and the questions he expected class
answers to were not clear nor stimulating (in my estima-
tion). (03/62/3)

I felt that the course was very unorganized and all that
the lecturer did was regurgitate the book. (u44/62/1)

For a communications course dealing in new concepts and
process I felt that all that was required was definitions,
I didn't like the way that Dr. Berlo lectured because I
felt that he was talking in circles but was so ambiguous
that no one could argue with him intelligently. When
anyone did question him they would face a type of ridicule.
I didn't care for the T.V. lectures they were obring, but
they were the lesser of the two evils., (02/64/3)



Response Category: '"generally dissatisfied"

It wasn't Com 100, as much as the fact that all classes

turned me off winter term, However, I was dissatisfied

because I know that knowledge of communication was ntt

what the tests were designed to measure. (10/339/4)

It was directed too much to students who would be
Face-to-face eventually managers of companies, etc., Rather than
Hi-Dogmatic to students who wanted to learn to communicate with

each other and "people" in general. (57/51/2)

Although some of the abstract theory has proven useful,

no pattern or overall picture was developed in the

course., (23/55/1)

Material seemed high schoolish - I mean I learned about

response stimulus fallacies etc. in Jurior year high,

Response Category: '"extremely dissatisfied"

It wasn't taught as a college course. (38/65/3)
Attitudes of Berlo (before the split up) in teaching
techniques, Also the subject seemed unimportant (I

felt like more of it was previously acquired by other
learning). (19/68/3)

The conduction of the course, its professor, its general

T.V. confusion and disorganization, and its purpose., (12/70/3)

Hi-Dogmatic I felt the class was mixed up and the text was out of
date in some areas. I did like the lectures though,
(48/76/1)

The text, meeting once a week in small class was a
farce, the professors, the class organization, the poor
tests, the poor T.V. lectures, the poor live lectures.
(22/78/3)

Response Category: '"extremely dissatisfied"

I felt the book was too simple and therefore created no
challenge whatsoever, The instructor was boring in the
T.V. television section (Miller) and in the face-to-face
Low-Dogmatic section he was obnoxious (Berlo). Mr,., Small group
instructor was a man with absolutely nothing worthwhile
to say and I just hated the course Winter term., (27/54/1)
I thought that it was almost all common sense., The tests
were awful and my recitation instructor was rotten.(39/53/1)

Response Category: "extremely dissatisfied"

Face-to-Face It was a senseless course, I felt it was of no value
Hi-Dogmatic to me, (49/51/2)



EXHIBIT B

Statements About Interest in Course

Classified by Channel Preference and Dogmatism

T.v.
Hi-Dogmatic

Face-to-face
Hi-Dogmatic

Face-to-face
Low-Dogmatic

Response Category: '"very interesting and informative"

I enjoy the subject of communication in the mass media
and, for me, it was very interesting. (09/67/1)

As far as interest, I believe that this topic is of
important concern to everyone and have a strong desire

to learn more about, It was informative in that it had to
and did lay certain foundations for further study. It

did this well, (0u4/89/2)

Response Category: '"very interesting and informative"

It helped me understand people a little bit more, (54/67/3)
Mr, Rebach made us think about what was discussed in the
face-to-face class meetings., (55/67/3)

There was a lot of class participation. (06/74/3)

I received a clearer understanding of how to communi-

cate with people, and have them understand better., (37/78.2)
It caused me to question the way I communicated to

others and how they to me., (52/78/4)

In comparison with my other courses I found Com 100 very
stimulating and thought-provoking. This was primarily

due to Dr., Berlo's presentations and questions presented
before the class, (42/82/4)

Discovering the different ways people communicate. In
fact the whole book was interesting and informative.

The way the course was taught was very interesting to

me. (01/88/4)

Response Category: '"very interesting and informative"

The realization that communication was essential to human
progress and development made me mor aware of the complex
process of cummunicating - I had taken communication for
granted before. (36/42/1)

Well, I'm interested in journalism and I also loved
Hayakawa when I read it last year. I learned about
objectivity, communications breakdowns and other pro-
blems which seemed extremely interesting. (35/50/1)

I learned a lot of concepts that are useful 0 or evident
in everyday life, (46/53/1)

Dr, Berlo's lectures, (28/56/3)

It made good use of communications situations which

I feel were personally beneficial. (21/58/1)

The stimulation of ideas. (53/58/1)

(continued on following page)
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Face-to-face
Low-Dogmatic

T.V.
Hi-Dogmatic

%

Response Category: '"very interesting and informative"

Dr, Berlo is again the answer and also my recitation
instructor Volard was very good. There we often played
games which were not only fun but taught us something
too. (11/59/1)

The instructors. (13/60/4)

The things are we discussed emphasized the role and
importance of communications in our everyday life,

Dr, Berlo has a very good way of making his lectures
interesting and humorous at times. (43/63/3)

Dr, Berlo's lectures made you feel you were learning
something that wasn't just "book material.,' (25/64/2)

Response Category: '"moderately interesting and informative"

The book was extremely boring, but recitation was

usually interesting, (16/65/1)

I thought that it was interesting to discuss meaning

and definition, I think that this course discussion

on meaning particular will be a benefit to me in relating
to others and in academic affairs. (05/67/3)

The way the course was presented by Dr, Berlo and the
ideas and concepts presented (24/67/3)

More interesting than ATL, more informative than Nat,
Sci. (26/67/1)

There were amusing little story portraying odd situations
people get into because of poor communications (31/67/2)
Although the material develed into theory a little too
much I thought generally the information was interesting
and could be used in day-to-day situations, (15/68/1)
That question was a toss up between 2 and 3 it was
interesting in that the recitations consisted of unusual
experiments showing difficulties of communicationj the
lectures became somewhat dull however, (19/68/3)

The course was interesting only if you went to the face-
to-face lectures, There, it seemed to have a personal
touch., The course was informative, but there were too
many facts which weren't brought into a meaningful whole.
(45/68/3)

Recitation sections were interesting. You could say some-
thing without being criticized. (07/70/2)

It was rather philosophical in nature and thus interest-
It seemed as though the class held my interest during the
lectures and I thought the lectures wem well covered.
(48/76/1)



T.V.
Low-Dogmatic

Face-to-face
Hi-Dogmatic

Face-to-face
Low=-Dogmatic

Response Category: '"moderately interesting and informative"

The lectures and recitation sections were structured so
that they were quite interesting, but it was very difficult
to pick anything concrete from them. (40/67/1)

Berlo was enjoyable and the different theories could be
very practical. I thought the book was a joke though,
because it lacked any real challenging material--more
case studies would help. (51/58/2)

The course seemed to use common sense and logic. Things
that you took for granted were now explained, (u44/62/1)
I enjoyed the idea of communication as a process and the
different aspects of meaning and communication, But I
don't enjoy just learning definitions. (02/64/3)

Better communicator as a result of class(I think that

it made more aware of comunication situations I was
involved in and made me more of a successful communica-
tor. These ideas were evident by the end of the term
and therefore I was satisfied with my work., (32/64/3)

Response Category: '"moderately interesting and informative"

At some points I found the information quite simple while
at others quite difficult to grasp., Also I didn't find
the testbook especially stimulating. (41/65/4)

I was confronted with some material, ideas, etc, unfamil-
iar to me barely worth the effort., (34/70/3)

Most of the things I learned in Com 100 I had learned
thru personal experience and I expected something more
enlightening, (50/75/2)

Response Category: '"moderately interesting and informative'

All of the material was a replay of other classes that I
had had previously in Communication. The only thing really
interesting about Com 100 was Dr, Berlo and my small group
instructor Dr. Harrison. (10/39/4)

I learned fram this class however I was bored by the little
groups. They were a wasted hour, (18/45/3)

Berlo's an exciting dynamic man., Had X conducted the
course, I wouldn't have entered! to go to the lecture.
(23/55/1)

It offered me new concepts. Increased my vocabularly.
Displayed the importance of choosing the correct way to
communicate under varying conditions. (29/59/3)

(continued on next page)



Face-to-face
Low-Dogmatic

T'v'
Low-Dogmatic

Face-to-face
Low-Dogmatic

T.V.
Li-Dogmatic

T.V,
Low-Dogmatic

S8

Response Category: '"moderately interesting and informative"

I think the initial fact that, it was required and that I
had no relative interest in communication (30/60/3)

It was somewhat interesting but not really all that
informative., It was somewhat. (08/63/4)

To make it extremely interesting I would have had to been
forced to do more things. Perhaps more papers or more
interaction within our discussion groups. I feel the
information provided was informative enough, yet I

felt more information could have been given and
communication pursued to a little greater depth, (14/63/2)

Response Category: '"barely worth the effort"

Everything seemed disorganized, While we did some

interesting things, nothing seemed to fit together,
(17/47/1)

I learned very little., (39/53/1)

I had already had two speech courses, so 99% of the
material was repetitious. (03/62/3)

Response Category: ‘“barely worth the effort"

It was dull-made too difficult for what was covered
and didn't teach me much I didn't already know except
for maybe communication diagrams, etc. (47/51/2)

The presentation, the lecturer and discussion leader
were both worth while, I just didn't feel the course
content was necessary. (20/56/2)

Response Category: '"dull, unenlightening"

Simple concepts were repeated over and over, The book

was very poorly written having a lot of filler, (38/65/3)
Most of my other courses in my major provide the exact
information., In general, it was a waste of time, (12/70/3)
Text, meeting once a week in small class a farce, the
professors, class organization, poor tests, poor T.V.
lectures, poor live lectures, (22/78/3)

Response Category: "dull, unenlightening"

I don't exactly think it was the course as much as the
teachers being dull, and unenlightening. (27/54/1)



EXHIBIT C

Statements About How Things Worked Out In Relation to Expectations
For Com 100 Classified By Channel Preference and Dogmatism

T.V.
Hi-Dogmatic

TaV.
Low-Dogmatic

Face-to-face
Hi-Dogmatic

Face-to-face
Low-Dogmatic

Response Category: "generally better than expected"

I had heard that it was very boring, (16/65/1)
I expected to sit in front of a T.V. set and be
bored, (24/67/3)

Response Category: '"generally better than expected"

Go to class (T.V.), read book, take tests-not any
expectations of possibilities in course., (32/64/3)

Response Category: ‘''generally better than expected"

I thought it was going to be a writing course. (54/67/3)
A general lecture and note taking session, (55/67/3)

I had no idea. (34/70/3)

Just dull lectures., (06/74/3)

The same run of the mill college course with very
boring lectures., (37/78/2)

Response Category: ‘generally better than expected"

I expected a monotonous lecture series plus a few
papers, (36/42/1)

I expected a boring and uninteresting lecturer, I

did not go to the class with enthusiam because of

the rumors I had heard about the class. (18/45/3)

From what I had heard of the course, not much, (28/56/3)
Had no idea on what would be required of me, (29/59/3)
I didn't know what to expect. (30/60/3)

I expected a dull lecture where dry facts were pre-
sented, (14/63/2)

I had been told it would be boring. (25/6u4/2)
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TeV,
Hi-Dogmatic

TeVe
Low-Dogmatic
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Response Category: "about as expected"

I can't really say. (05/67/3)

I had very little idea what the course would be
like., (15/68/1)

I expected straight forward lectures with little
student interaction desired. This of course was
wrong., 1 also expected the testing to be multiple
choice. (45/68/3)

I expected a T.V. lecture instead of a face-to-face
situation where you were free to come and go as

you pleased., (07/70/2)

Unfortunately I had a pessimistic view of the course
from the others who had previously taken it., I knew
generally what would be covered however, I hadn't
expected so much "abstract in the clouds" type in-
formation, I had hoped for more concrete data,
After the first few classes of being told to define
that which were also told was undefinable. I decided
not to exert myself and settle for a C., (12/70/3)

1 expected to merely watch T.V. lectures and then
memorize the material which would appear on multiple
choice tests., This is what someone else had told
me, (33/71/2)

I thought there would be reaction papers and case
studies with small discussion groups in which saome
conclusions would be reached as to a solution for
the cases, (04/83/2)

Response Category: "about as expected"

With all the advance notice about the course (from
friend), (and acquaintances), I did not expect much-
boring lectures, objective test, and recitations which
you could attend if you wanted to. Even so, I still
expected to gain some benefit from the course., (40/40/1)
I expected a T.V. lecture, midterm and final (17/47/1)
Just about what did - except I was disappointed in

the lecturer, My recitation was more interesting and
stimulating however., (03/62/3) .
According to information supplied to me by my roommate

I expected to attend boring T.V. lectures and an even
more so boring recitation section. I expected to just
have to read the text and attend very few lectures and
write perhaps one paper at the end of the term. (44/62/1)



Face-to-face
Hi-Dogmatic

Face-to-face
Low-Dogmatic

T.V,
Hi-Dogmatic.

TeVe
Low-Dogmatic

101

Response Category: '"about as expected"

Just about what did happen. (50/75/3)

Response Category: '"about as expected"

I always knew the reputation of Com 100 and assumed
it true. Therefore I didn't expect much more than
any easy 3 credit C. I expected about what we got
although I'd hoped for more., (47/51/2)

I thought the course would be a study of media and
communication techniques, (46/53/1)

Absolutely no idea. (23/55/1)

Nothing, a 100 level introductory course, I had
previously found was mainly repetition of fact
knowledge, (20/56/2)

I really didn't expect what would happen, just except
it as it came. I don't like to predetermine a
course, (08/63/4)

Response Category: "generally worse than expected"

I thought the lectures would be taught as lectures,
(38/65/3)

Not much work and easy test. (26/67/1)

I expected more of an analysis of different types
of communication. (31/67/2)

I expected a course that would give me a little
trouble (an uninteresting subject to start with),
but that would consist of entirely different
material than what I was used to or knew much about,
(19/68/3)

Response Category: '"generally worse than expected"

I had no idea. (39/53/1)
I'm afraid that I didn't really know what to expect,
(02/6u4/2)



1C2

Response Category: 'generally worse than expected"

I knew it would be pretty bad but that it would be
better than the T.V. lectures of which were used prior
Face-to-face to last term, (10/39/4)
Low-Dogmatic I expected the class to be much smaller, with much
more group participation. (21/58/1)

Response Category: "far worse than expected"

I didn't know what to expect, but I had a general
knowledge of what it was going to be about. (48/76/1)
T.Ve. I thought it would be dull and too easy. But after
Hi-Dogmatic I found they had reorganized the course and with the
author as the professor, I thought the course would
be well worth the while and perhaps a challenge,
(22/78/3)

Response Category: '"far worse than expected"
TeVe I expected to be motivated, since Com 100 is a course
Low-Dogmatic that can be very interesting and informative especially
in a fast moving world as today. (27/54/1)
Response Category: '"far worse than expected"

Face-to-face I thought it would deal almost entirely with mass
Low-Dogmatic media,.






EXHIBIT D

Statements About Interest In Taking More Communication Courses
Classified By Channel Preference and Dogmatism

TeVe.
Hi-Dogmatic

T.V.
Low-Dogmatic,

Face-to-face
Li-Dogmatic

Response Category: '"few more"

I am interested in taking more courses in communication
because in the field I have chosen it is a basic re-
quirement., But besides this, I extremely enjoyed

the subject matter and feel it has helped me even

in everyday affairs. (09/67/1)

I would be interested in this mainly because I might
like to make my minor in communication. (15/68/1)

I am interested in more courses since I have the
strong interest in Com Arts and since it is my future
goal to be able to communicate effectively with many
types of people in different situations. (04/89/2)

Response Category: "“few more"

Because communication is one of the most important
things in life, it is good to know how to communicate,
etc, It would also be helpful in my field of interest
(journalism). (17/47/1)

I am enrolled in Communication 200, I decided that I
was just unlucky in that class. 200 is much better.
More material and much more interesting., I like
Miller, (39/53/1)

If, they are different than 100, I am always going

to need communication skills and these courses could
help considerabley. (51/58/2)

There are some courses dealing with advertising which
I would like to take., I don't think they will be
handled like Communication 100, so I'm not discouraged
by the course, I have found most introductory courses
to be worse than the upper level courses. (02/64/3)

Response Category: '"few more"
Since my major is T.V. & Radio, I think it is a

necessity that I know how to communicate with people
effectively., (50/75/2)
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Response Category: '"few more"

I've taken almost all undergrad courses in Comm,

If I had started with 100, I might not have, (10/39/4)

I'm interested in taking even more courses in communi-

cation because of its relevance to social change, etc,.

Also, the people are good.

I like Com 100 and felt that I had learned a lot about

communication and its process, I would like to take

a few other courses. (18/45/3)

I am not a journalism major anymore, because this

course at such a greater effect on me that I decided

after much thought to become a communication major,
Face-to-face Now I have to take more courses, (35/50/1)
Low-Dogmatic My major requires a knowledgeable background in Com,.

Hopefully I will receive more than the expanded vocab-

ulary than came from Com 100,(23/55/1)

Com 100 was very enlightening and I feel there were

several points in the course that merit further

study. (28/56/3)

I'd like to take some more courses which will give me

further insight in how to make communications more

effective-but they will have to be a part of grad work.

(13/60/4)

Because of my major it would be to my advantage if

I did. (25/64/2)

Response Category: '‘take another"

They can be taken for my major and I also did pretty

good in the course, (16/65/1)

I wouldn't mind taking another course in this area if

I had the time, The concepts involve in communication
T.V. are something that would always be helpful to me, (24/67/3)
hi-Dogmatic As I said before I felt that it was important to

communication with others as effective as possible,

Anything that I thought would promote better communica-

tion, I'd be interested. (05/67/3)

Communication 100 is like any introductory course. One

would have to take a higher level to get into the heart

or better parts of communication. (26/67/1)

(continuted on next page)
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Response Category: "“take another"

Communication plays a very important part in each

student's life, To bed able to communicate effectively

is, I felt, to be happy with yourself, The ability to
T.V. get your point of view across so that other people
hi-Dogmatic understand is fine attribute. This is why I took

Com 100, So I could learn and better understand

communications, (45/68/3)

I would because in teaching my classes, I would very

much like to get my main point across, and I feel

more communication classes will do just that., (48/76/1)

Response Category: '"“take another"

Interested in taking more courses in communication
T.Ve because of the 1) use in my work at radio stationj;
Low-Dogmatic 2) because of results in communication 100 in

reference to my communication with other people. (32/64/3)

Response Category: '"take another"

I would like to take a Com course that is related
to Psychology. (54/67/3)
I would like to be able to cammunicate more effec-~
tively. (55/67/3)
First, it is required for my major, Second, even if
it wasn't required I want to investigate further
Face-to-face into the habits of massive communication. (37/78/2)
Hi-Dogmatic I've just been made aware of some points now I need
another course to drill these points in. (52/78/4)
I would like to take another course, but I have only
one more term and that is full of required courses.
(42/82/4)
I think it would help me more in learning how to
relate better with other people., It seems this is
the biggest problem today. (01/88/4)
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Response Category: ''take another"

The first course proved profitable and enjoyable., It
wss the first and only course that I had taken at
State which I actually wanted to go to--It was unusual
and the student-teacher relationship was excellent,
(36/42/1)

I'd like to take a communications course that would

help me to better understand today's communication

barriers between racial and ethnical groups--hoping

to help knock down such barriers in some area of

social work, (47/51/2)

I view communication as a chance to improve my ability

to form sound or meaningful relations with other

people, (46/53/1)

I have to, but I feel the field is worthwhile if some
Face-to-face of this petty defining were out of the way. Com is
Low-Dogmatic a basic problem and worth studying. (20/56/2)

I think Com 100 gave me a good base from which I would

be interested in learning more about., (21/58/1)

Stimulating course. (53/58/1)

I'd like to take another course in communication, but

only if I knew that it would further the same type

of ideas, that Com 100 had. I wouldn't want to have

to memorize a lot of unimportant facts, (11/59/1)

Mainly I would like to take another course because I

enjoyed Com 100, I felt, however, I was only exposed

to the communication field. By taking one, or possibly
two more courses, I can better my background in
communication, Also for my major I think perhaps
communication courses would help me, But do to

limited electives I may not be able to take any

more such courses, (14/63/2)

If, further course would be as interesting as Com 100,

I'dtake one if my schedule allowed. I don't think it

will, I doubt if another course would be as interesting

unless Dr, Berlo was part of the instruction. He was

an extremely effective speaker,and had it not been for

him, I doubt if the course would have been as effective.

(43/63/3)
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Response Category: 'not another"

In a way I would like. to take another course but on the
other hand I do not want to "waste" my time outside my
major. (31/67/2)
T.V. I believe that other courses I can take such as psychology
Li-Dogmatic and Philosophy cover much of the same material, and
psychology and philosophy are more interesting than a
communications course, (07/70/2)
I would not have time to take any more courses in
communication. (33/71/2)

Response Category: '"not another"

Since my major is fisheries and wildlife, I don't

think I have time or need of another communication

course, (40/60/1)

I'm not that interested in speech courses, and if

other communication courses are like Com 100, then I
T.V, feel I could better spend my time in other classes,
Low-Dogmatic (03/62/3)

Mainly because my major leaves me little room for

electives and secondly because I don't know what

another course in communication would do for me,

(44/62/1)

Response Category: '"not another"

Frankly, because I'm graduating, secondly because

I'm taking BOA 326 this term and am repeating and
Face-to-face going forward from Com 100 in terms of information
Hi-Dogmatic received, (41/65/4)

I think all the basic things I need to know or can

remember about the communication process have already

been explained to me,

Response Category: '"not another"

The course itself was interesting, but it did not
create a desire for me., (29/59/3)
Face-to-face Though I learned something from the course about the
Low-Dogmatic relativity of meaning, communication Jjust isn't my
cup of tea. (32/60/3)
I'm graduating. (08/63/4)
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Response Category: 'wish had not taken Com 100"

Com 100 persuaded me against anymore communications.
(38/65/2)
The course seemed to consist of the things that we
see or learn through our experiences, especially in
school. There are many other interesting courses
which I would consider more valuable to me. The
course just didn't seem nearly as important as Berlo
piped it up to be. (19/68/3)
T.V. See #22. My major is geared to the concrete. If all
Ei-Dogmatic Com courses are up in the air, I don't want to waste
my time. I had all that nonsense in ATL and Soc.
Sci. and Philosophy. Now I want to get to the serious
business of getting an education and do something with
my life. I hate sitting around firesides trying to
"define the undefinable'" and discussing the 'meaning
of meaning." (12/70/3)
Communication 100 was so bad I would not care to go
further into this perhaps interesting field. Of
course, being a theatre major I am in the college of
Communications. (22/78/3)

Response Category: '"wish had not taken Com 100"

Because of my bad experience with professors. (27/54/1)

Response Category: 'wish had not taken Com 100"

Not in my major and not interested. (439/45/2)






