A COMPARATIVE STUDY OF OPINIONS CONCERNING
EDUCATION OF HIGH SCHOOL NONGRADUATES
AND PARENTS OF HIGH SCHOOL NONGRADUATES
IN SIX MICHIGAN COMMUNITIES

Thesis for Degree of Ed. D.
Michigan State University

WALTER C. HEISLER
1956



D RR=T]

This is to certify that the

thesis entitled

"A Comparative Study of Opinions Concerning Education
_ of High School Nongraduates and Parents of
High School Nongraduates in Six Michigan Communities™

presented by

Walter‘ C. Heisler

has been accepted towards fulfillment
of the requirements for

Ed.D. _ degree in Educational
Administration

de W Lomebilt

O Major profes“n |

Date_January 30, 1956

0-169

s — | —

o~

\ - N

l = BINDING BY =
HOAG & SONS'

E BOOK BINDERY

LIBRARY BINDERS

[ S —— .l o e =" I |



A COMPARATIVE STUDY OF OPINIONS CONCERNING EDUCATION
OF HIGH SCHOOL NONGRADUATES AND PARENTS OF
HIGH SCHOOL NONGRADUATES IN SIX

MICHIGAN COMMUNITIES

By

WALTER C.  HEISLER

Y

A THESIS

-
-

Submitted to the School of Advanced Graduate Studies of
Michigan State University of Agriculture and Applied
Science in partial fulfillment of the requirements
for the degree of

DOCTOR OF EDUCATION

College of Education

1956






(o"J,"j’é

ABSTRACT

This thesis tested the hypothesis that adults who failed to

complete high school, and/or had children who failed to complete
high school, had different opinions about education and the school

fromm those who completed high school, and/or had children who

completed high school.

This hypothesis was tested in six communities where certain
selected questions were asked regarding people's opinions about the
following educational areas: value of education, the teacher, the high
school program, teaching methods, the elemenﬁary school, reasons
for leaving school, and the general effectiveness of the school.

Comparisons were made between three distinct pairs of sam-
ples: first, a sample representing all adults who finished high school
was compared to a sample of adults who failed to complete high
school; second, a selected sample of high school graduates was com-
pared to a selected sample of drop-outs who had similar character-
istics in sex, age, occupation, place of residence, and income; and
third, a sample of selected adults who had had no children drop out
of high school was compared to a selected sample of adults who had
had at least one child drop out and who also had similar characteris-
tics in sex, age, occupation, place of residence, and income.

The findings showed that, although there were substantial dif-
ferences between the drop-outs and graduates with respect to the
socioeconomic variables investigated, the differences between the drop-
outs and the graduates in all three samples with respect to opinions

about education were relatively small. The most significant difference



iii
between the two groups was in the larger number of ''don't know''
responses among the drop-outs.

The data showed, among other things, that drop-outs and par-
ents of drop-outs were somewhat more inclined than graduates: (1)
to favor having more children acquire a secondary and college edu-
cation; (2) to fail to see the necessity for more money for the school;
(3) to favor hiring more men teachers in English; (4) to be less con-
cerned about low salaries for teachers; (5) to prefer a subject-matter
centered school program as opposed to a project centered program;
(6) to desire less freedom for children in school affairs; (7) to favor
raising the compulsory limit for school attendance; and (8) to feel
that children did not receive enough individual attention.

There was no statistically significant difference between the
selected drop-out and the graduate samples with respect to: (1) rec-
ognition of the need for special help for slow learners; (2) attitudes
about homework; (3) revision of the curriculum; (4) extracurricular
activities; (5) the elementary school; and (6) citizenship training.

Adults who failed to camplete high school predominantly said
they quit for economic reasons; however, the reasons given by par-
ents for their children's failure to complete school usually indicated
a general dislike for school.

The findings seem to imply that school personnel need to rec-
ognize that they are responsible for the fact that so many students
fail to complete high school: first, because they have not developed
adequate interpersonal relationships with the potential drop-out or
his parent; and second, because they have not developed the kind of
school program (in cooperation with parents) which will more ade-

quately serve the needs of all youth.
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CHAPTER 1
STATEMENT OF THE PROBLEM AND ITS SETTING

The purpose of this study is to establish whether people, who
have graduated from high school and have children who have grad-
uated from high school, have significantly different opinions about

education than people who did not graduate from high school and have

children who did not graduate from high school.

I. BASIC ASSUMPTIONS

There are always underlying assumptions, stated or implied,

that serve as a point of departure for the proof that is to be sub-

mitted in any research. These are the assumptions that undergird

this particular presentation:

1. That the public secondary schools have an obligation to

Provide an education to all youth who are normal in their intellectual
and physical development.

2. That people's opinions affect their behavior toward educa-

tion and the school.

3. That a study of opinions about education can help to show

the reasons for children dropping out of school.

4. That finding the causes for children dropping out of school

may be a step in the direction of eliminating such causes.
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II. THE HYPOTHESIS

The hypothesis of this study is that adults who have failed to
complete high school will have opinions about education and the school
differing from those who have completed high school. Further, that
Parents whose children have failed to complete high school will have
opinions about education and the school differing from those whose

children have completed high school.

III. SCOPE OF THE STUDY

Location and type of community. The communities in this

Study were selected because of their relative nearness to Lansing
and because of their geographical distribution. They were likewise
chosen because they had normal population characteristics for a rural
trading center., as well as some small industry; they were far enough
from a large city so that relatively few adults worked outside the

Community; and they had populations between 2,000 and 5,000.

Type of school system. All these communities have medium-

sized schools with enrollments from 275 to 575, with a substantial
number of students being transported by school bus.
No recent conflict of a serious nature involving education had

Occurred, nor was there evidence of possible conflict in the immediate

future.

Size and type of sample. The total number of interviews was

760, with a range from a low of eighty-five interviews in the two
Smaller communities to a high of 250 interviews in the largest com-

munity, A 5 to 10 per cent random sample was selected in each
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city and was checked for validity in terms of age and occupation

against United States Census figures for that community.

The opinion areas. A series of questions was asked about

each of the following topics to attempt to get an adequate picture
of people's attitudes concerning:
1. The value of education.
2. The teacher.
The high school program.
The teaching methods.
The elementary school.

The reasons for leaving school.

~N o U s

The general effectiveness of the school.

Source of data. All material in this thesis was developed

from materials collected by the Michigan Communications Study.
The relationship of this study to the Michigan Communications Study
and the methodology used will be treated in a separate chapter in

this Presentation.
IV. IMPORTANCE OF STUDY

The significance of this study can be expressed in part by a
Statement in a recent bulletin of the Department of Education of the
State of Minnesota:

Few people can be found today who question the belief that it is

the function of the public secondary school to provide education

for all of the children of all the people.l
Te———

1George Edberg, M. Stout, and G. Varner. A Guide for the Study

of Holding Power in Minnesota Secondary School. Minnesota Secondary
Schools Improvement Series. Bulletin No. 21. State Department of Ed-
Ycation, St, Paul: 1952. p. 4.




There has been an abundant amount of literature in profes-
sional journals dealing with the drop-out problem. Even President
Eisenhower recently showed concern over the seriousness of the

drop-out problem when he said:

All of us recognize the urgency of solving such serious educa-
tional problems as shortages of teachers and school facilities
and the loss of needed, trained manpower through illiteracy and
school drop-outs. . . . The facts show, however, that we are

falling behind, rather than catching up.2
Dr. James B. Conant as president of Harvard University likewise
attested to the seriousness of the problem when he asserted,

To the extent that we now fail to educate the potential talent of
each generation, we are wasting one of the country's greatest
assets, In the world today, a highly industrialized nation simply
can not afford this type of waste. Yet no one familiar with the
situation would deny that such a waste occurs.3

The gravity of the problem is well documented in the recent
report by the National Manpower Council of Columbia University,
which further emphasizes the role that an adequate secondary educa-
tion could play in helping to meet the need for more trained tech-
Nicians in American economic society.

In spite of quite general agreement, that all children should
have the benefit of a secondary education, it is necessary to report

that great numbers of educable youth are failing to complete high

Stho o,
—

2Cla.ir L. Taylor. ''Michigan White House Conference on Edu-
Cation.'' School of Education Quarterly. No. 2. Michigan State Uni-

Versity, E. Lansing: April 1955. p. 6.

i 3New York State Education Department. Improvement of Hold-
INg Power Through A Continuous Study of Youth in School. The Uni-
Versity of the State of New York Press. Albany: 1952. p. 5.

4.]. C. Watkins. The Neglect of Skilled Labor. Fortune
Magazine. March 1955. pp. 52-55.







Extent of drop-outs. In discussing such a topic as drop-outs

the question might be appropriately asked: Are drop-outs on the
increase? It is gratifying to report here that since the beginning of
the twentieth century, American educators have made progress to-
ward the goal of providing an adequate secondary education for all
American youth. This is shown in Table I, which is reproduced
from a book by Douglass, summarizing the leading research on the
number of drop-outs in the United States prior to 1938.5

This table shows that at the time of Thorndike's study only
8 per cent of the students who entered first grade were in the twelfth
grade in 1907, twelve years later; whereas in Foster's study 46 per
cent of the students who entered first grade were in the twelfth
grade in 1936.

From 1936 to the present time there has been a rather slow,

but steady, increase in the number of first-grade children who com-

plete high school. One typical sample of this is shown in Table II,

SAAubrey A. Douglass. Modern Secondary Education. Houghton
Mifflin Company. Boston: 1938. p. 49. Based upon data reported
in the following:

E. L. Thorndike. Bureau of Education Bulletin. No. 4.
Bureau of Education. Washington: 1907. p. 47.

Leonard P. Ayres. Laggards in Our Schools. Charities
Publishing Company. New York: 1909. pp. 71. 7

George D. Strayer. '"Age and Grade Census of Schools and
Colleges.'" Bureau of Education Bulletin. No. 5. Government
Printing Office. Washington: 1911. p. 144.

H. R. Bonner. Bureau of Education Bulletin. No. 11. Gov-
ernment Printing Office. Washington: 1920. p. 31.

F. M. Phillips. Bureau of Education Bulletin. No. 38. Gov-
ernment Printing Office. Washington: 1924. p. 9.

E. M. Foster. ''School Survival Rates.'' School Life. Vol.
22, No. 1. September, 1936. p. 13.
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TABLE 1

PERCENTAGE OF PUPILS WHO ATTAIN VARIOUS GRADE
LEVELS FROM CERTAIN STUDIES SUMMARIZED
BY DOUGLASS

Grade T;T:en- Ayres Strayer Bonner Phillips Foster
1907 1909 1911 1920 1924 1936
1 100 100 100 100 100 100
2 100 100 100 * sk *
3 100 100 100 * * e
4 90 100 100 * * *
5 81 100 95 86 100 100
6 68 90 74 73 83 94
7 54 70 63 64 71 85
8 40 50 51 58 63 81
9 27 40 39 32 34 74
10 17 20 22 23 26 62
11 12 12 18 17 18 52
12 8 10 14 14 15 46

———— —

* No data.
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TABLE 1I

NUMBER OF PUPILS OUT OF EVERY ONE HUNDRED IN THE
FIRST GRADE STAYING IN SCHOOL IN INDIANA

Year Entered School

Gfade
1933- 1934- 1935~ 1936- 1937- 1938- 1939- 1940- 1941-
34 35 36 37 38 39 40 41 42

1 100 100 100 100 100 100 100 100 100

2 88 87 89 88 86 88 91 91 90
3 86 86 88 86 85 88 92 90 87
4 86 85 85 84 85 88 91 88 85
5 85 83 84 84 86 88 89 85 83
6 83 82 83\ 83 84 85 87 84 81
7 83 81 83 83 83 83 86 83 80
8 78 78 80 78 77 78 80 78 76
9 80 79 77 77 78 78 80 79 77
10 438 65 66 66 66 68 69 70 68
11 53 54 56 57 57 58 60 61 59
12 46 47 52 52 52 54 57 55 53




taken from the Indiana Research Bulletin of the Department of Public

Instruction of Indiana.

The holding power rate has increased in Indiana from 46 per
cent in 1945-46 to 53 per cent in 1953-54. This trend has been
rather general throughout the United States. However, there is a

very great variation among the states as shown by the Federal Se-

curity Agency Bulletin. It shows that Indiana ranks in the upper third

of the states with a holding rate of 54 per cent (twelfth grade to 100
per cent in fifth gra.de).7 The range for all states in the year 1945-46
was from a high of 73 per cent in Montana to a low of 20 per cent
in Alabama.

Although much progress has been made in keeping youth in
school, the goal of providing every youth with at least twelve years
of school is far from being reached, for today it is generally ac-
cepted that about 50 per cent of the potential high school graduates
in the United States fail to get their diplomas. John Lagemann in

The Nation's Business says,

Out of every one hundred youngsters in our public schools only
fifty finish high school, twenty go to college, ten graduate from
college. Today, when management, government and labor are
crying out for people who've learned to use their heads, that
represents a dismal waste of human resources.8

6

Beeman N. Phillips. Holding Power of the Schools of Indiana.
Indiana Research Bulletin. Vol. 1. No. 2. Department of Public In-
struction. Indianapolis: May 1954. p. 2. (mimeographed)

7Wa1ter H. Gaumnitz and Ellsworth Tompkins. Holding Power
and Size of High Schools. Federal Security Agency. Circular 322.
U. S. Office of Education. Washington: 1950. Table No. 1. p. 4.

8John Ford Lagemann. ''A Red Rose from Teacher.'' Na-
tion's Business. August, 1952. (reprint)







In the state of Michigan the percentage of youth who graduatc
from high school is somewhat higher than the percentage for the
nation as a whole, but it is far from being as high as many persons
assume. The Holding Power Committee of Grand Rapids, Michigan,
says,

Educated people sometimes get the impression that all the child-
ren of all people finish high school. This, of course, is not true.
. In the state of Michigan about 55 per cent of first graders
and 69 per cent of ninth graders finish high school.9

The drop-outs' effect upon school finances. This study, by

means of intensive, comparative analysis of opinions, should provide
material which will help school people to understand more adequately
why young people leave school; but that is not all. The youth of
today are the adults of tomorrow. The 50 per cent of our youth
who are leaving school early are undoubtedly forming opinions about
the effectiveness of education as a result of their failures. The

data in this study show, on page 131, that persons who completed
high school are more inclined to support it financially. Most re-
search findings indicate that dissatisfaction with the school, in one
form or another, is a most potent reason for dropping out of high
school. Johnson and Legg state, in their report of a survey of school
leavers in Louisville, Kentucky, ''Sixty-seven per cent of all non-
graduates interviewed . . . left school wholly or partly because of

. . . . . 10
dissatisfaction with some phase of school life." In these days

—

9Holding Power Committee of the Grand Rapids Board of Edu-
cation. Holding Power in the Grand Rapids, Michigan Public Schools.
K-14, Board of Education, Grand Rapids, May 1953. p. 1. (mimeographed)

oEliz.a.beth Johnson and Caroline Legg. ''Why Young People
Leave School.'" The Bulletin of the National Association of Secondary
School Principals. (Reprint) U. S. Government Printing Office. No-
vVember 1948, Washington: 1949. p. 17.
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when financial distress is almost a universal condition among our
schools, any effort which will improve the willingness of citizens to

support public education should not be overlooked.

The drop-out and school-community relations. School people

are generally agreed that adult lay citizen participation in planning
and executing the school program is a desirable goal. Home-school
cooperation is a goal recognized by most school people and many
citizens. Clyde Campbell, in his book, states that,

Educational leadership in the future will be exercised not only
within the school but also within the community by individuals
and groups that are actively involved in solving community
problems.11

The ''drop-out!' finds himself neither inclined nor prepared to fulfill
this role. The data in this study show on page 109 that drop-outs
are not as likely to belong to organized community groups.

Efforts to get the adult who dropped out of school to partici-
pate in solving school problems are more difficult. Hazel Gabbard,

in her book Working With Parents, says,

Another group of parents who are frequently on the fringes of
the school are those whose early experiences as children in
school were unhappy.

Then there are some parents who shy away from schools be-
cause as children they were made to feel inferior by teachers.

She appropriately continues,

The attitudes of parents regarding school are so basic to plan-
ning a program of work with parents that the school cannot
overlook the emotional experiences which parents have had as
children in school.l?2

11Clyde M. Campbell. Practical Application of Democratic
Administration, Harper and Brothers, New York: 1952. p. 304.

leazel F. Gabbard. Working With Parents. Bulletin 1948.
No. 7. Federal Security Agency. U. S. Printing Office. Washing-
ton: 1949, pp. 2-3.
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Several research methods combined. Not only does this study

investigate opinions about the school, but it takes on further impor-

tance because it makes a statistical comparison of opinions of drop-

outs with the opinions of non-drop-outs. Furthermore, it holds cer-

tain sociological variables constant and thus goes beyond what is
suggested by Harold Hand in his book on school surveys in that it
looks at the individual ''segments'' of these communities. Just

as there are individual differences among students in a school, there
are individual differences in the various segments in a community.
An administrator or teacher can more effectively work with the
"individually different'' segments in the community if he knows how
they differ in respect to their attitudes or opinions about the school,
and education in general.

This study in reality combines features of the ''inventory of

Parent opinion'' which Hand helped make so popular; the typical drop-

out study such as Dillon conducted; and as far as practical the

statistical analysis as used in Sheldon and Eleanor Glueck's book

_Un\rﬁLeling Juvenile Delinquency.

A high level of objectivity is maintained. This study takes

N an added importance because it deviates quite markedly from the
4saal grop-out study, or survey of parental opinion. These devia-

tions can be listed as follows:

-\

13Ha.rold C. Hand. What People Think About Their Schools.
Werd Book Company. Yonker-on-Hudson, New York: 1948. 219 pp.

Early School Leavers. Publication No.

14Ha.rold J. Dillon.
October 1949. 94 pp.

401, National Child Labor Committee, New York:

Unraveling Juvenile Delinquency.

15Sheldon and Eleanor Glueck.
1951. 399 pp.

Harvard University Press. Cambridge:
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1) Previous drop-out studies interviewed recent drop-outs
to find out why they left, what they wished they had received from
school, and material of this type; but this study is primarily inter-
ested in what the adult drop-outs and/or parents of a drop-out or
drop-outs think about the school. This use of only adult opinion in
this study gives it a certain validity that was not possible in many
holding power studies. By way of example, the recent drop-out,
who is frequently rather immature, is inclined to be defensive about
his contacts with the school. This is well illustrated by a statement
in the Grand Rapids Holding Power Committee report:

Extensive analysis of the reasons students give for leaving will
not be made, because the Committee feels that a drop-out's
reasons stated at the time of leaving are not of much value. In-
terviews at a later date with drop-outs have proved to us that
defensiveness is high at the time of leaving by the student even
if he is aware of his own motives for leaving.1

2) In most drop-out studies the drop-out has been aware that
he was being interviewed because of his drop-out status, while in
this study the participant was interviewed as a part of a total popu-
lation and the emphasis was upon general school improvement rather
than personal experience. This helped the participant to be less self-
conscious in his answers.

3) This study used trained interviewers selected by the
Sociology Departments of Michigan State University and Central
Michigan College, thus assuring an objectivity that was seldom pos-
sible where local teachers, principals, or counselors were used to

do the interviewing.

16Holding Power Committee of the Grand Rapids Board of Ed-
ucation, Holding Power in the Grand Rapids, Michigan Public Schools.
K-14, Board of Education, Grand Rapids: May 1953. p. 8.
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4) This study in no way duplicated any of the previous drop-
out studies that had been completed in any of the communities.

5) The data in this study were based upon six communities,
and the differences between communities were not stressed., This
helped to make the authorities in the individual communities less

defensive, and more inclined to cooperate in gathering the data, and

accepting the findings.

V. DEFINITION OF TERMS AS USED IN THE STUDY

Drop-out. A drop-out is defined as a child who voluntarily

withdraws from school before graduation from high school. A stu-
dent is not a drop-out who discontinued his program because of
commitment to an institution, transfer to another school, illness,
death, draft, or exclusion because of delinquency. On the other hand,
employment, marriage, and military enlistment are considered as

voluntary school leaving in this study.

Early school leaver or school leavers. When the term ''early

School leaver'' or ''school leaver'' is used it shall be considered as
SYnonymous with drop-out except that students who leave school for
_n°nV01untary reasons are usua.llz included. However, in this study
''early school leaver'' and ''"drop-out'' will be used as though they
Were synonymous, since it is virtually impossible to distinguish be-

tween voluntary and nonvoluntary school leaving.

Opinions and attitudes. The terms ''‘opinions'' and ''attitudes''

shall, for all intents and purposes, be considered as synonymous.
The Participants were asked for their opinions about the school.

These Opinions are the expression of a feeling or attitude toward
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the school, its personnel, or its program. Since there is no effort
made to probe for intensity of feeling, or to explore the extent of
""privateness'' which a person holds in his viewpoint, there is no
justification for a distinction between attitude and opinion in this

study.

Holding power and holding power index. ''Holding power'' is

a term common in the literature which denotes the ability of a
school, elementary or high school, to hold its pupils until the com-
pletion of a certain grade or graduation. A ''holding power index''
is a numerical designation, usually in percentages, of the compara-
tive effectiveness in this respect. Unfortunately these indexes for
high school holding power have not been computed in the same way
throughout the country. Some studies compare the percentage of
high school graduates to the number of pupils enrolled in the fifth
grade, seven years earlier. Others compare grades twelve to one.
Others, quite commonly, use grades twelve to eight as the basis for
their index. Usually they do not account for transfers due to migra-
tion, or public-private school transfers. Neither do they account
for failures due to nonvoluntary school leaving such as illness,
military draft, et cetera. For the purpose of this study, holding
power indexes will always be identified with respect to the years
covered, but no effort will be made to show how much control was

exercised to exclude the nonvoluntary reasons for leaving school.

Vi. SUMMARY

This study addresses itself to the problems of high school
drop-outs by studying the attitudes of parents to discover if these

Parental attitudes could, or in fact do, have a relationship to the
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educational achievement of their children. Comparisons are made
between parents who failed to complete high school and/or had child-
ren who failed to complete high school, and parents who completed
high school and/or had children who all completed high school.

All of the data in this study came from interview schedules
administered by the Michigan Communications Study, in six relatively
small cities in Michigan with a normal rural trading center and a
small industry pattern. Questions were asked which showed the drop-
outs' and non-drop-outs' attitudes toward education, teachers, teach-
ing methodology, school programs, elementary education, dropping
out of school, and the effectiveness of education.

This attempt to throw new light on the problem of keeping
these drop-outs, who represent almost 50 per cent of American
youth, in secondary school until graduation was prompted by a gen-
eral recognition of the seriousness of the problem by Americans in
all walks of life.

An effort was made in this study to combine the better fea-
tures of several research technics in attacking the problem, and the
high level of objectivity maintained throughout the study gives it a

certain validity which many previous studies could not attain.
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CHAPTER 11

THE SOURCE OF THE DATA AND METHODOLOGY USED

I. SOURCE OF THE DATA

The rationale. The rationale of this study developed from the

author's connection with a survey of parent opinion in a city of 50,000
population in 195317 under the auspices of the School Community De-
velopment Study at Ohio State University.18 One of the contemplated
areas of investigation for that survey of parent opinion was the re-
lationship of educational achievement to opinions about education. The
need for further investigation into the relationship between ''dropping
out of school'' and ''opinions about education'' were disclosed by this

survey.

17Pa.ul A. Miller. ''Say Neighbor . . Just How Good Are
Warren Schools?'' Warren City School District, Warren, Ohio: 1953.
13 pp.

18 . . .

The School Community Development Study is one of eight
centers which comprise the Cooperative Project in Educational Ad-
ministration. This project is supported by the Kellogg Foundation,
and certain selected universities. Its purpose is to investigate the
duties, responsibilities, and problems of school administrators. For
further information, see: The School-Community Development Study.
Educational Research Bulletin. Bureau of Educational Research, Ohio
State University, Columbus, Ohio. pp. 169-196.

19W. C. Heisler and G. S. Hammond. ''Say, Neighbor, Just
How Good Are Your Schools?'' The Nation's Schools. Vol. 52. No.
6. Chicago: December 1953. pp. 35-38,
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The raw data. Fortunately the data for this type of investi-

gation were being collected by the Michigan Communications Study--
but for another purpose--and were made available to the author to
analyze for this study. In order to help the reader understand more
clearly the generalizations for this study, it seems expedient to first
describe the objectives and activities of the Michigan Communications
Study. In other words, the Michigan Communications Study is the

foundation and springboard from which this study is developed.

The Michigan Communication Study. This study was a coop-

erative project of the Midwest Administration Center, at the Univer-
sity of Chicago, one of the eight national centers comprising the
Cooperative Project in Educational Administration,* and Michigan
State University, The Communications Study had three main areas

of investigation:

1. A Newspaper Content Analysis. To appraise and study school
news now being written in Michigan dailies and weeklies.

2. A Community Survey Study. To determine what people know
and think about their schools. . _

3. A Collection of Effective Procedures. For improving com-
munication between newspapers and the public, and the school
and the public.

4. The Relative Effectiveness. Of selected means of communi-
cation between the school and the public.zo

*The Cooperative Project in Educational Administration, a
Project to improve the preparation program for school administrators,
Was made possible by a multimillion dollar grant by the W. K. Kellogg
Foundation. (See footnote 18)

2OWillia.m H. Roe, Leo A. Haak, and Earl A. Mclntyre. ''Mich-
igan Communications Study.'' Michigan Educational Journal. Michigan
State University. E. Lansing: Nov. 1954. (reprint) n.p.
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The results of the Newspaper Content Analysis are summarized in
a brochure and have no direct relationship to this study. The
'""Collection of Effective Procedures'' has resulted in the publica-

tion of two booklets.22'23

Neither of these two areas has any
direct relationship to the present study.

The '"Community Survey Study'' and the ''Relative Effective-
ness'' areas do have a direct relationship to this study, and the goals

were as follows:

Community surveys were undertaken for three purposes. (1) To
find out how satisfactory the schools and community have com-
municated with each other. This was a fact-finding job to de-
termine what people know and think about their schools. (2) To
stimulate citizens to think about important educational problems,
(3) The third, and major reason was to measure the relative
effectiveness of the various methods of communication,24

The results of these surveys have been reported through workshops
and conferences with educators in Michigan, and will be used as a
basis for a booklet on survey technics for educators now in the proc-
ess of being written by Leo Haak of the Social Science Department,
Michigan State University, who was the consultant and research

analyst for the project. A brief resume of the activities with respect

21 '
David J. Luck. What Michigan Newspapers Tell About The
School. Research Report No. 10, Bureau of Business Research.
Michigan State University. E. Lansing: May 1954. n.p.

22 ‘
Hazel Trumball and Jack Sherman. ''Pipeline to Superin-

tendents.'" Michigan Communications Study. Michigan State Univer-
Sity, E. Lansing: 1955,

2:!.Sylvia. Ciernick and Otis Crosby. ''Pipeline to Editors."
Michigan Communications Study. Michigan State University. E.
Lansing: 1955.

24W. H. Roe, L. A. Haak, and E. A. Mclntyre. Op. cit., n.p.
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to the community survey by the Communications Study have perti-

nence for the present study.

Development of the opinionaire. The first step in conducting

the survey was the development of a survey instrument. This was
done by an interdisciplinary committee composed of members of the
Department of Journalism, the Department of Sociology, and the
School of Education at Michigan State University. After eight revi-
sions, it was administered in the St. Johns (population 4,950) com-
munity to 250 urban and rural adults. (See Appendix, page 311.)

All interviewers were carefully selected, trained students from
Michigan State University and/or Central Michigan College of Educa-
tion. The use of selected college students trained as interviewers

was continued in all of the surveys which followed in other com-

munities.

Choosing the sample. Great care was taken to insure that a

representative 5 per cent sample had been drawn in this community
and all of the remaining communities. This was done by using city
directories and electric and water meter lists, supplemented by tel-
ephone directories and new-building permits. Random samples,
controlled for age, occupation, and sex, were drawn, and the result-
ing 1lists were plotted on maps to inspect for geographical distribution.
If for any reason the person drawn could not be interviewed, then
another person from the sample with the same social, economic, and
POpulation characteristics was chosen. One hundred and five of these

fn'St interviews were conducted in the rural areas.

Use of data. After this phase of the interviewing had been

COmpleted, all the data were classified and punched on IBM cards.
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Then the data were analyzed to see how much the citizens knew about
the school (facts), and how they felt about what the school was doing
(opinions). This completed the first or preliminary phase of the

Community Survey study.

Further use of opinionaires. Since the major reason for the

surveys was to test ''various methods of communication'' a new sur-
vey form or opinionaire was to be developed from the origiral which
could be used as a ''pretest'' and a ''posttest.'' The data from the
original survey were studied with this purpose in mind. Each indi-
vidual question was carefully analyzed in respect to several stand-
ards to be sure that its inclusion was warranted in the survey
instrument for use in the other cornmunities.2 In some cases,
questions which did not seem to be adequate were reworded. 1In
other cases, new questions were developed.

In accordance with the research design the original survey
was extensive in nature, and the later surveys were intensive. A
decision was made to concentrate on factors related to citizenship
training and social studies, place less emphasis on some other areas,
and eliminate some areas completely. This new schedule, called

the Final Revised Schedule for the Five Community Study, was then

mimeographed for use in the next phase of the study. (See Appendix,
Page 325,) This phase involved 410 interviews in five new communi-

ties which had been chosen as centers for further research.

25Leo Haak. ''The Development of an Instrument to Deter-
Mine What People Know and Think About Their Public Schools.'
Michigan Communications Study. Michigan State University, E.
I'-‘ansing: September, 1953. (mimeographed)
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The five communities. These five centers were chosen be-

cause they had similar population characteristics, were within rea-

sonable driving distance from the university, yet represented a wide

geographical distribution in central Michigan. The communities

selected were: Belding, Bronson, Clare, Reed City, and Rockford.

Their populations ranged from 4,436 in Belding down to 1,937 for

Rockford. All of the communities were rural trading centers, with

some small industry. In all cases there was some commuting to

larger industrial centers for employment, Rural residents were

interviewed in only two of the above centers--Bronson and Clare.

In so far as possible centers were chosen only:

(1) if the school situation was relatively stable, i.e. no conflict
too recent, or apparently imminent in the near future, (2) if

the existing school-newspaper relationship was relatively co-

operative and friendly, and (3) if the school administrator and

the publisher wished to be included and would undertake a school
27

public relations program consistent with this project.

The additional interview schedules. After the initial 410 inter-

views had been completed (i.e., 80 in Bronson, 100 in Clare, 100 in

Belding, 65 in Reed City, 65 in Rockford), certain ''means of com-

Munication'' were tested. They were ''a direct mail school booklet

approach'' and '"'a newspaper approach'' and a combination of both

methOds.28

e ———————

United States Census of
U. S. Govern-

26U. S. Department of Commerce.

population, General Characteristics, Michigan, 1950,

—
Ment Printing Office. Washington: 1952.

2
7Michigan Communications Study. Report on the 1954 Com-

Mnications Effects Research Project of the Michigan Communica-

—
fions Study. Michigan State University. E. Lansing: December 1954.

(mir eographed)

28Michigan Communicagions Study. Ibid., p. 5.
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Then thirty-five people in ecach of the communities were re-

interviewed with a ''Follow-up'' survey form which was somewhat

simpler than the Final Revised schedule mentioned on page 20. (See

Appendix, page 340.) These follow-up interviews showed whether any

changes in information, or opinion about the school, had occurred.

As a further check, twenty new interviews were conducted in each

community as a part of the follow-up study.

Present study uses all schedules. The present study made

use of parts of the data received in all three of the above-mentioned

interview schedules in all six of the communities studied. This was

Possible since all three schedules had data on the educational level

reached by both spouses, and their children. The reasons for ''ter-

minating their education when they did,'' was collected in all of the

interviews except those collected during the follow-up study.

II. THE METHODOLOGY USED IN THIS STUDY

Data are inspected for pertinence. As soon as it was estab-

lisheq by inspection that these data collected for the Communications

St“dy did have relevance for a drop-out study, and permission was
8Tanted by the administrative committee of the Michigan Communica-
tions Study to use these data for the purpose of this study, the job
of Teorganizing them for the present study was begun.

Useful questions are selected. Since many questions which

haq relevance for the Communications Study had little or no appar-

SNt relationship to the drop-out problem as visualized for this study,

Many ijtems were eliminated.
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Sixty-seven questions were finally selected. Twenty of these
were included on the interview schedules used in all six communities
and were asked of persons during each phase of the interviewing, so
that actually 760 people had been interviewed with respect to each
of those particular twenty questions. In some cases, questions which
were asked on earlier interviewing schedules were not asked on
later schedules. In other cases the questions selected had been de-
veloped for the later interviewing schedules and consequently were
asked of smaller numbers of people.

The number of people interviewed on each of the questions
is summarized in Table III, which shows that, of the sixty-seven
questions selected, twenty were asked of 760 people, ten were asked
of 660 people, eighteen were asked of 510 people, three were asked
of 410 people, two were asked of 275 people, and fourteen were asked
of 250 people. Since a few schedules were not usable, the actual

numbers used were, respectively, 758, 658, 508, 409, 275, and 250.

Individual communities combined as one population. Since the

communities were chosen for their similarity, the treatment of the
samples for these individual communities as random samples of the
Same population seemed to be justified and desirable. It is assumed
that the samples from these six selected communities have charac-
teristics which could logically be expected to be typical of most other
Smmall towns (population 1,000 to 5,000) in the southern half of Mich-
iga.n‘s Lower Peninsula. However, attempts to generalize from these
data, in respect to towns with larger or smaller populations, or to
Communities of the same size in other geographical areas, should
Nnot be made since the sociological, political, and economic character-
istics of towns in southern Michigan are uniquely different from other

towns in the state and nation.
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TABLE III

NUMBER OF INTERVIEWS ON EACH OF SIXTY-SEVEN QUESTIONS

Number of Questions

Item
67 20 10 18 3 2 14

Number of people inter-
viewed with prelimi-

nary schedules in St.
Johns . .. ........ 250 250 250 250

Number of people inter-
viewed with first re-
vised schedules in
five communities? , . . 410 410 410 410 410

Number of people re-
interviewed with
follow-up schedules
in five communitiesP . 175 175

Number of new people
interviewed in five
communities with
follow-up schedules® . 100 100 100 100

Total number of inter-
views . .. .. .00 . 935 760 660 510 410 275 250

——

Total number of usable
interviews .. .. .. .. 933 758 658 508 409 275 250

= — —

a'Includes 100 interviews in Clare and Belding, 80 in Bronson,
and 65 in Reed City and Rockford.

b . . . . "
Includes 35 interviews in each of five communities.

c . . . . vl
Includes 20 interviews in each of five communities.
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Data are classified, reclassified, tabulated, and punched using

IBM machines. After the questions had been selected for each of the

areas under investigation, the data were organized for tabulation.
This involved several steps. Wherever possible the classifications
used by the Michigan Communications Study were used. However,
their data in the St. Johns study had been coded on four IBM cards;
their data for the first interview in the five communities had been
coded on two cards; and their data from the follow-up interviews

had been coded on a single card. Getting all of this information on
one IBM card was accomplished, where possible, by a direct transfer
of the data by means of wiring the IBM machine. However, in many
cases, the classifications between first and subsequent interviews did
not match, so some data were reclassified to match the major por-
tion. In still other cases, the classifications were not adequate for
the present study, so new classifications were made and the data
were recoded for punching on the cards. In still other cases the
data for this study had not been previously classified. For instance,
the Communications Study had not used the data on why children had
quit school so this information was not classified or punched on their
cards. Consequently, there were many occasions when it was nec-
essary to work from the original interview schedules to get the data

for this study.

The comparative groups are identified. After the responses

to the selected questidns or items had been entered on a single card,
the material was ready for analysis. Needless to say, it would have
been possible to have explored thousands of relationships between the
Sociological and other variables, and the responses in the interviews
to the questions of fact and opinion about the school. But since the

Primary interest here was the relationship between dropping out of
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school and opinions about the school, a decision was made to elimi-
nate the /effect of the other known significant variables which had
been identified in this study by randomly drawing matching samples

as explained in the following paragraphs.
Before this was done, however, the total sample of 758 was

divided into two groups: the drop-outs, and the adults who finished

high school or finished other training comparable to high school

graduation. These two groups were compared with respect to cer-

tain sociological variables such as age, sex, income, et cetera; and
with respect to their responses to the questions of fact or opinion

selected for this study. These comparisons are shown in the tables

in Chapters III and IV on the lines preceded by ''community

adults,''’

Matching samples are drawn. In addition to this separation

of drop-outs and graduates, which was a random sample drawn from
the complete population of these communities, a sample was selected
as mentioned previously to eliminate the effect of certain sociologi-

cal variables which could have been expected to make a difference

in the responses. These variables were as follows: (1) sex, (2) age,

(3) occupation, (4) place of residence, and (5) income. These par-
ticular variables were selected becauvse they had been shown to have
Some relationship to certain opinions by the Communications Studies
that already had been completed; or because a review of the litera-
ture in respect to social class or other population variables could
lead to the anticipation of some effect by these variables upon opinion.
The relationship of all of these variables to dropping out of school
Will be discussed in detail in the next chapter.

A previous analysis by the Communications Study on the re-

lationship between religious affiliation and opinion about the school
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had shown that there were almost no significant differences in the
responses between parents of public school children and parents of
parochial school children, so this variable was not included.z Size
of family was not included because it was felt that other controlled
variables such as age and occupation exerted strong indirect controls
against any distortion of the data by this variable.

Matching to control for the above-mentioned variables was
accomplished by using the IBM sorter to divide the two basic groups
of drop-outs and graduates into smaller matched groups--called cells.
For instance, after dividing the drop-out and high school graduate
cells along sex lines, the 386 drop-outs showed up as 187 males in
one cell and 199 females in the other cell, while the 372 graduates
had 132 males and 240 females in its two cells. These four groups
were again subdivided into eight cells according to whether they were
over or under forty-five years of age. The next division eliminated
occupation as a factor by matching the professional, semiprofessional,
proprietor, official, clerical, sales, and similar or related occupa-
tions; and the craftsman, foreman, service, labor, farm, and other
similar or related occupations. The division between rural and
urban place of residence gave thirty-two cells. The next breakdown
of the sample separated the communities, placing Bronson, Clare,
and Belding in one group; and Reed City, Rockford, and St. Johns
in the other group. This breakdown accomplished three things:
First, it matched within the high drop-out communities and the low

drop-out communities. Second, it had a tendency to match the

29Leo Haak. "'A Comparison of Differences Between Catholics
and Non-Catholics with Respect to Opinions and Information About the
School. Michigan Communications Study. Michigan State University,
East Lansing: May, 1955. (mimeographed)
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farmers in the St. Johns sample and those in Bronson and Clare.
Third, it helped to assure a good geographical distribution in the
samples. The last breakdown, which made a total of 128 cells,
divided the groups in respect to income, with the people earning
4,000 dollars or more, opposite those making less than 4,000 dol-

lars.

Each cell on the drop-out side was then matched with the

corresponding cell on the graduate side. The side with the lowest

number of cards (interview schedules) in a particular cell determined
how many cards were picked at random from the cards in its match-

ing cell. When the groups had been matched, 378 of the original

758 schedules remained, with 50 per cent of them being graduates
and the remaining 50 per cent being drop-outs on all of the matched
variables. Where the sample consisted of 658 schedules, 313 re-
mained and 157 were high school graduates while 156 were drop-outs.
In sample size 508, 255 remained, with 127 graduates and 128 drop-
outs. Sample size 409 had 190 remaining, with an even fifty-fifty
split. Sample size 273 was divided seventy-eight graduates to

seventy-two drop-outs. Sample size 250 had 124 remaining, with

an even sixty-two on each side.
In the tables in the following chapters, the comparison of
these two groups is presented on the line preceded by ''selected

adults,'"' which is used to designate the matched samples of adults
who dropped out or graduated from high school. The significant
diff erences which are found between these two groups can now be
2Scribed primarily to the educational level achieved, rather than the
Various sociological variables which have been shown to have a re-
lationship to dropping out of school in the many other studies quoted

in this study in Chapters III and 1V. This is particularly true where

the differences in opinion between the drop-out and graduate are
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approximately as great, after the samples had been matched, as they

were before.

The sample of parents of drop-outs is also matched. In ad-

dition to the two previously described samples, there were also 149
of these same adults who had said that they had had at least one
child drop out of school. One part of this study was to discover
what, if any, relationship existed between parental opinions about
education and a child's tendency to complete high school. This could
be done by comparing the opinions of these parents with the other
groups already designated as community adults or the matched adults
groups. However, it was felt that the results would be more mean-
ingful if these 149 parents were matched with other adults who were
like them in most other ways except for the fact that they had had

a child drop out of school. Consequently the same process was used
to get a matching sample for this group as was used to match the
adults who dropped out, except that, instead of matching with the
opposite cell, the matching cards for the parents of drop-outs were
randomly selected from the same cell where the drop-out parent was
located. If there were not enough cards for adults who had not had
@ child drop out of school in that cell, then cards were chosen from
the opposite cell. If this cell did not have enough adults to match
the cards for parents of drop-outs, then the cards were chosen from
the classification above, which separated the groups in respect to
€COrmmunity. Unfortunately, this method of choosing a matching sample
Produced a sample which seemed to lose its similarity to any of the
other samples, and consequently has a reduced value to the study.

However, to have ignored it and to have tried to draw another sam-

Ple \would have violated the principle of random sampling on which

this study is primarily based. The uniqueness of this sample and
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the reasons for its uniqueness will be further discussed in the fol-
lowing chapter.

The next step in the research was the counting of the data,
which was done on the IBM sorter, and the sums in each category
for each sample were entered in tables for comparison with their
opposite number; i.e., the community drop-outs with the community
graduates on the lines following ''community adults'' in the tables,
the selected drop-outs with their matching graduates on the lines
following ''selected adults'' in the tables, and the parents of drop-

outs with their matching adults on the lines following ''selected

Parents'! in the tables.

Chi square test is used. In order to show whether the dif-

ferences were statistically significant, the chi square test was used.
Unfortunately the data in this study did not lend themselves to any
Very clear-cut statistical treatment due to three conditions: First,

the fact that in some questions the personAbeing interviewed had been
€ncou raged to respond with more than one answer made the total
Mumber of responses in relation to the number of persons interviewed
add up to more than 100 per cent. Second, although the interviewers
Were instructed to ''probe'' for answers, and not accept ''don't know''
FeSponses unless it would jeopardize their rapport with the interviewee,
there yere many ''don't know''! responses. Furthermore, these ''don't
know responses were more frequent among the drop-out groups than
they were among the graduates, as is shown in Table XIV on page
106- Third, when the chi square test is used, the different sized
Samples produce results which can easily lead to false assumptions,
This characteristic of chi square (to be influenced by sample size)

1s Wwell stated by William G. Cochran in the Annals of Mathematical

%}.S\tic_s‘ when he says,
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. when x2 is non significant, the amount by which the null
hypothesis has been strengthened depends mainly on the size of
the sample. This is one of the principal reasons for such mis-
use of the test as exists. Authors sometimes write as if the
validity of their null hypothesis has been greatly strengthened,
if not definitely established. . . . To summarize, the x2 test
is helpful primarily in the exploratory stages of an investigation,
when there is no very clear knowledge of the alternative hypothe-
sis, It is well to remember that the size of the sample deter-
mines whether the test really is a severe test of the null hy-

pothesis.3°
Lindquist, in speaking of chi square, also makes the point that,

It should be clearly understood that while this test may reveal
that there is some relationship between the traits involved, it
does not indicate the degree of relationship. That is, a larger
X2 in another table (or a correspondingly lower probability that
it is due to chance) would not necessarily mean a high relation-
ship, but only that we more confidently assert that some rela-

tionship exists,31

In this study, the formula x2 = =(Obs - Exp)z/Exp will be
used. The printed table of x2 in Lindquist's book will be used to
convert the results to percentages showing the relative statistical
significance of the d:'Lfferenc:es.32 Although all percentages of less
than 50 per cent will be shown on the tables in this study, a statis-
tically significant difference will not be assumed unless the differ-
ences are shown to have less than a 5 per cent chance of occurring

Strictly by chance. However, there may be some cases where actual

3OWillia.m G. Cochran. '*The Chi Square Test of Goodness of
Fit_ "' The Annals of Mathematical Statistics. Vol. 23. No. 3.

September 1952. p. 335.

3IE. F. Lindquist. Statistical Analysis in Educational Re-
S€arch. Houghton Mifflin Company. New York: 1940. p. 42.

32E. F. Lindquist., Ibid., p. 36.
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differences of more than 5 per cent may be accepted as illustrated
by the following statement by Carl R. Doering:

. a statistically significant difference is not always actually
a significant one. The latter is a difference that is stated by
a person of considerable background of learning and experience
in a particular technical field who has noted factors that point
to existing differences and to whom the differences which the
statistical method has demonstrated are expectable or ''make
sense.'"" Moreover, a series of differences all pointing in the
same direction may indicate actual significance despite the fact
that, taken one by one, each of the differences does not achieve

a sufficiently high x2 to give it validity from a statistical point

of view.33

The foregoing discussion seems to indicate an inadequacy of
x2 but it is an acceptable test to show whether the differences be-
tween the two basic groups are statistically significant--since much
of this study is exploratory in nature. Attempts to use more com-
plicated measures, or additional tests, did not seem to be justified,
due to the nature of the data.

In the questions where multiple re.sponses were accepted, no
test of significance was used, since the results would be even less
reliable. Instead of a x2 percentage, the number in the sample is
shown in its place, so that a comparison can be made between it and
the number of responses to that question.

All x2 percentages were checked and rechecked for accuracy
before they were entered on the tables. Although the actual numerical
differences between the samples were used to figure x2, the differ-
ences shown on the table are in percentages, which show relatively

the same ratio of differences. The decision to use percentages in

33Ca,rl R. Doering. ''Explanation of the Statistical Method,"'
in Unraveling Juvenile Delinquency, by Sheldon and Eleanor Glueck.
Hayvard University Press. Cambridge, Mass.: 1951. p. 76.

_
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the tables instead of the actual numbers rests upon the fact that
this makes it easier to compare differences among the samples
when there are differences in the numbers in each sample. In fact,
the tables were designed so that it is just as easy to compare, for

instance, the drop-outs with the parents of drop-outs, as it is to

compare them with the graduates. Although the main emphasis in

this study is upon differences between drop-outs and graduates,

there are frequently times when a comparison within groups helps

to make the data more enlightening.

Same table used throughout remainder of study. The tables

used to present the material in this study are the same for all the

Centered within the body of the table are the various

Below each classification is the tabula-

questions.

classifications of the data.

tion showing the difference between the graduates and drop-outs for

each of the three groups studied (labeled ''community adults,'' ''se-

lectea adults,'' and ''selected parents''; see page 52). Following the

ldentification of the group will be a figure indicating the total num-
ber in that class for that group. This figure will be followed by

a ﬁ8"-_11‘0.3 with one decimal place showing what percentage this is of
the total for that group. Then the following two columns show the

percehta.ges in that class for the drop-outs and the graduates, in

that Order. The last column shows the differences in percentages

betwe ey drop-outs and high school graduates. It is preceded by a

Minus Sign when the percentage for the drop-outs is smaller than

t
hat for the graduates.

Rather than placing the totals at the end of the chart, they
¥ill be shown first, so that the differences in sample sizes will be

kno .
YR before the data are inspected, since in many cases the tables

wi
U take more than one page. The x2 for each group, or the
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number in the sample, when not the same as the number of re-

sponses, will be shown at the ends of the tables.

III. SUMMARY

The rationale of this study was developed with data adapted

from a series of surveys (conducted by the Michigan Communications

Study) in six relatively small Michigan cities.

Most of the items selected from the Communications Study

data had been asked in at least five of the six communities used by

that study. For the purpose of this study all data were treated as

though they represented a random sample of responses from all

adults in small towns in southern Michigan.

Drop-outs were compared to graduates in three different sam-

Ples representing three different types of populations: First, a sam-

Ple representing all drop-outs who had reached adulthood was com-

Pared to a sample representing all high school graduates. Second, a

Selected sample of drop-outs was compared to a selected sample of

high school graduates. This sample was selected so that it had sim-

lar characteristics in sex, age, occupation, place of residence, and
Income to its matching sample. Third, a random sample represent-
ing a1l parents who had a child drop out of school was compared with
? Tandom sample of adults who were chosen to match them on the

s .
Ame ahove-mentioned variables.

All the data in this study were punched, reproduced, sorted,
Couated. and tabulated on International Business Machines. The chi

*Mare test was used to test for the significance of the differences
b
etween, the groups being compared, except on questions where

multj
YiPle answers were accepted.

The tables used in the following chapters to present the ma-

t
eria) for this study show the data on all three comparative groups
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(''community adults,'' '"'selected adults,'' '"'selected parents'') at once,
so that it is possible to compare the drop-outs in any one group with
drop-outs in any other group, as well as with the graduates in its

own group, or any other group.



CHAPTER III
REVIEW OF RELATED RESEARCH AND LITERATURE

Because of the comprehensiveness of the present study, a
major portion of the related research and literature on drop-outs is

presented so that it immediately precedes the datum in this study to

which it is most clearly pertinent. However, a brief summarization

of the research and literature on the drop-out problem is presented
on the followlng pages to give the reader a brief overview of the
extent of the research on this subject, and to sketch in certain areas

which are not covered in the following chapters.

I. INCREASED INTEREST IN DROP-OUTS PRODUCES
MUCH RESEARCH

There has been, within the last few years, a growing interest

in the drop-out problem that has resulted in a wealth of research

and literature on this subject. Federal and state agencies have taken

the 1jead in stimulating interest, research, and action in this field.
Ul'1iVersities have aided in the collection and distribution of material,
and have encouraged masters and doctoral theses in the area. Local

School districts, large and small, have conducted research studies in

thei » schools.

Federal agencies. The Department of Commerce collects

data on education with its decennial census. From these data it is

POs sible to get information on school enrollment in the age groups
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between five and seventeen years of age, and the number of years

of school completed by all adults. The fact that many other types

of information are collected at the same time makes it possible to
establish the relationship between these data and educational vari-
ables. For instance, it is possible to show that the median number
of school years completed by adults over twenty-five years of age

in Michigan increased from 8.8 years in 1940 to 9.9 years in 1950.34

The Department of Health, Education, and Welfare, created
April 11, 1953, publishes information about the drop-out problem
which was formerly handled by the Federal Security Agency. Their
Biennial Survey is based upon information gathered from over 170,000
educational institutions in the United States and its possessions.35 It
includes information on ''holding power'' or ''retention rates,'' and
many other types of information that are directly and indirectly re-
lated to the drop-out problem.

In addition to the reports on the Biennial Survey, the Office
of Education of the Federal Security Agency has directly focused
attention upon the drop-out problem by publishing information on
state averages.36 Their emphasis upon ''Life Adjustment'' edu-

ca.tion,?’7 the ''‘community school'' concept of education, and their

34U. S. Department of Commerce. United States Census of

Population General Characteristics. Michigan 1950. U. S. Govern-

=2

ment Printing Office. Washington: 1952, pp. 53-54.

35Office of Education, Biennial Survey of Education in the
United States, 1950-52. U. S. Department of Health, Education,
and Welfare. Washington: 1954.

36

Walter H. Gaumnitz. High School Retention by States. Cir-
cular No. 398. U. S. Department of Health, Education, and Welfare.
Office of Education. Washington: 1954. p. 19.

37

Dan J. Hull. Primer of Life Adjustment Education. Amer-
ican Technical Society. Chicago: 1949. p. 30.
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efforts to provide leadership in developing and encouraging delin-
quency prevention programs have also had their impact.38

The Department of Labor made a valuable contribution to an
understanding of the drop-out problem with its study of ''out-of-
school'' youth in Louisville, Kentucky, conducted by its Bureau of

Labor Standards .39

Professional associations and societies. The National Ed-

ucation Association has directly encouraged study of the drop-out
problem by frequently bringing the latest research findings to the
attention of its members by means of mimeographed leaflets as
well as other published data. Its affiliated associations have also
been quite active; particularly the National Association of Secondary
School Principals, and the American Association of School Adminis-
trators. The secondary principals have published many articles on
this topic in the Bulletin, and have organized discussion groups at
all their recent annual conventions to discuss the drop-out problem.40

The school administrators, through their Educational Policies Com-

mission, emphasize the need for keeping more children in school in

38
Helen L. Witmer and Edith Tufts. Delinquency Prevention
Pro Tams, U. S. Department of Health, Education, and Welfare.
Children’s Bureau Publication No. 350. U. S. Printing Office.

Washington: 1954, 50 pp.

3
9Burea.u of Labor Standards. Hunting a Career: A Study

W-School Youth, Louisville, Kentucky. U. S. Department of
abor, Washington: 1949. 118 pp.

Schoo] 0Nea.l M. Wherry. '""What are the Schools Doing About
ary § I.eavers.!"" The Bulletin of the National Association of S.econd—
Vol 3°h001 Principals. Proceedings of the 37th Annual Convention.

© 37, No. 194. Washington: April 1953. pp. 52-54. :
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their very popular revised edition of Education for All American

Youth--A Further Look, which opens with this statement:

Popular education at the secondary level is still in a develop-
mental state in the United States. Only half of our youth now
graduate from high school: of those who do graduate many have
not received the education they most needed. . . . While the
American secondary school is one of the most remarkable insti-

tutlons ever established by an aspiring society, in many ways it
is still as much a hopeful development as a final achievement.4l

The National Child Labor Committee has, since its first an-
nual meeting in 1905, been an active force for high school continua-

tion, and

. is increasingly turning its attention to the one child in six
who does not enter high school and the fifty per cent of high
school entrants who do not remain to graduate.42

State agencies. The Department of Public Instruction in the

state of Illinois has been a leader among the various states in spon-

43
soring studies related to the drop-out. Most state departments of

education have stimulated research on drop-outs. Many of them have

Published booklets on how to conduct ''drop-out'' or ''holding power''
Studies, or have published the findings of drop-out studies in their

State similar to a recent publication of the New York Education

1
4 Educational Policies Commission. Education for All Amer-
ican Youth. National Education Association of the U. S. Washing-

ton: 1952, p. 1.

42Harold J. Dillon. Early School Leavers: ‘A Major Educa-
tion Problem. Publication No. 401. National Child Labor Committee.
New York: October 1949. p. 7.

43Cha.rles M. Allen. How to Conduct the Holdixng0wer Study.
Bulletin No. 3. Series A. No. 51. Superintendent of Public Instruc-

tion, State of Illinois: May 1949. 128 pp.
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Department which graphically shows that ''Quitting school means:

Increased Juvenile Delinquency . . . Decrease in Earning Ability

. Lack of Trained Manpower.'' Quite frequently, state univer-

sities have published research findings which were conducted in co-

operation with state departments of education, state educational

associations, or doctoral candidates.

Local school systems. Most numerous of all are the studies

conducted by local school systems. In most cases these materials

are published in mimeographed form for circulation and study by the
local staff; however, in many cases these findings are published in
magazine articles, or educational journals where they have an in-

46
fluence on even greater numbers of people.

Many aspects of the drop-out problem explored. Over 250

books, articles in periodicals, pamphlets, doctoral theses, leaflets,

and Mmimeographed reports on the subject of drop-outs were examined

for the present study. Some of these materials dealt with as many

as Seventy psychological, sociological, population, or other variables.
A sub Stantial portion of many of these studies are reviewed in

Chapters III and IV in this study. The significant research which

\

44
C New York State Education Department.
2usSe and Cure. The University of the State of New York.

1
955- pP. 12.

.

Drop-Outs--The
Albany:

S 45C. W. Hall. ''Study of a Group of Early Leaving High
Ch°°1 Pupils.'" Ohio Research Bulletin. Ohio State University.

C
*lumpys: January 1929. pp. 6-9, 14-18,

46B1ake Clark. ''They Don't Quit School in Denver.'' Parents'

M. February 1951.




P

show thae .
ple‘.e hi;h S
Peaing v
derr.en;:‘.-y
2er Cent 0

hoo}

et




41

is not covered in other places in this study can be classified under
the following headings: (1) retardation, school achievement, and in-
telligence; (2) courses, and courses of studies; (3) psychological;
(4) geographical location; (5) nationality and race; and (6) special
services.

Since there seems to be some very wide differences in the
findings, the following conclusions can only be considered as esti-
mated averages with respect to the finding from the studies which,

in the opinion of the author, were more carefully done.

II. SELECTED RESEARCH FINDINGS

Retardation, school achievement, <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>