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Vernon Carl Larson

The purpose of this study was to survey the land-grant

institutions of the United States and the agricultural schools

and colleges of Canada to seek answers to the following

questions: (1) What is the extent of the short course pro-

gram.in the land—grant institutions throughout the United States?

(2) What is the extent of the training in Canada which is '

comparable to the short course programs at the land-grant

institutions in the United States? (3) How are such programs

organized and administered? (h) ‘How is this type of educa-

tional program integrated with the total pattern of agricul-

tural education in the various institutions? (5) What are

the characteristics of existing short course programs?

The questionnaire was selected as the survey instrument

and in order to delimit the study, a "short course" was defined

as "a non-degree program.in agriculture or home economics of

four weeks or longer in duration". Thirty land-grant and

thirteen Canadian institutions indicated that they had programs

which could be classified under this definition.

Entrance requirements varied concerning education, age,

and experience. Over eighty percent of the institutions made

provision for having short course classes separate from.degree

classes. Much.mention was made concerning instructional tech-

niques. The short course student is more occupied with class

activities than is the degree student in most institutions.

Less than ten percent of the students transfer to the degree



Vernon Carl Larson

2

program.in over three-fourths of the land-grant colleges

and universities.

Several methods and techniques were suggested for orien-

tating the new students. Counseling services for the short

course students need to be particularly effective and effi-

cient since the time interval during which the college can

assist them is limited. Most institutions preferred small

dormitories with two students per_room.

A total of eight hundred and nineteen scholarships were

available at the land-grant institutions to short course stu-

dents with a value of over eighty-five thousand dollars.

Canadian scholarships totaled one hundred and ninety-three

with a value of over twenty thousand dollars. Over thirty

types of leadership activities were mentioned as being used

to train short course students. _

Placement and follow-up activities were provided by

twenty-eight percent of the institutions, while placement

only was provided by sixty-one percent. The three most

helpful groups in assisting with the promotion of the short

course program.were the extension personnel, instructors of

vocational agriculture, and short course alumni. Some of the

problems which confronted the short course administrator

were: maintaining of sufficient enrollment, channelling of

proper publicity to prospects, having a staff that understands

the objectives of the course, desirable housing, sufficient

scholarships, adequate budget, and a full time director.
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The land-grant institutions that offered no short

courses of four weeks or longer in duration listed a limited

budget and inadequate housing and instructional facilities

most frequently as being the reasons for not having a short

course program. Fourteen of the thirty-three institutions

that were not offering short courses indicated that they

were desirous of establishing a short course program.
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CHAPTER I

INTRODUCTION

Short courses in the land-grant institutions have been

a vital educational force among people engaged in agriculture

and homemaking. Since their inception in the last part of

the nineteenth century thousands of men and women have taken

advantage of this non-degree terminal type of training.

Short courses have been established to make the facilities

of the land-grant institutions available to more people.

Typically, programs and curricula have been offered during

those seasons of the year in which the greatest number

of persons could avail themselves of this educational

opportunity.

Statement of the Problem

The purpose of this study was to survey the land-grant

institutions of the United States and the agricultural schools

and colleges of Canada to seek answers to the following

questions:

1. What is the extent of the short course program

in the land-grant institutions throughout the

United States?



2. What is the extent of the training in Canada

which is comparable to the short course programs

at the land-grant institutions in the United States?

3. How are such programs organized and administered? 1

h. How is this type of educational program integrated

with the total pattern of agricultural education

in the various institutions?

5. What are the characteristics of existing short

course programs?

Significance of the Study

Short course programs are to be found throughout the

land-grant institutions of the United States functioning

with varying degrees of success. At some institutions the

programs have been in continuous operation since the last

part of the nineteenth century; while at others they are

but a few years old. Still other states are planning to

begin such non-degree training in the near future.

The Short Course committee, a sub-section of the

Resident Teaching section of the Land-Grant Association,

has met for several years with the purpose of strengthening

this short course activity. The schools with the larger

and more active programs have assumed leadership in this

group and have continued to advocate the adoption of this

type of educational program at other institutions.



In 19h? the Association of Land-Grant Colleges and

Universities approved the following resolutions: (6:91-92)

RESOLUTION I:

‘Whereas, Land-Grant Colleges have the moral and legal

obligation to serve in every reasonable way the educational

needs of citizens engaged in agriculture and its related

arts and sciences; and

Whereas, a need exists in every state for agricultural

training in non-degree courses; and

Whereas, Land-Grant Colleges have the type of instruc-

tional staff and are equipped with the teaching facilities

and demonstrational materials requisite to effectiveness in

such training; and

Whereas, it has been clearly demonstrated in several

states that such training at Land-Grant Colleges can con-

tribute significantly to the economic, social, and profes-

sional improvement of citizens; be it therefore

RESOLVED, that this Resident Teaching Section of the

Land-Grant College Association shall aggressively encourage

the establishment and development of agricultural instruction

in non-degree courses in each of the Land-Grant Colleges.

RESOLUTION II:

Whereas, the problems of organization and administration

of short course instruction require special attention; and

Whereas, the current period of high enrollment in

Land-Grant Colleges is also a period of pressing need for

non-degree agricultural instruction; and

Whereas, the experience of Land-Grant Colleges with

the large number of short courses currently offered demon-

strates the need for an administrative unit responsible

for short course work, be it therefore

RESOLVED, that this Resident Teaching Section of the

Land Grant College Association recommend the early estab-

lishment at each member institution of an administrative

unit responsible for the development of short course work.



RESOLUTION III:

Whereas, it has been demonstrated that housing is

more difficult to obtain for short course students than

for students contracting housing for longer periods; and

Whereas, economic and comfortable housing together

with wholesome student contacts and carefully planned

living experiences contribute significantly to the total

values of short course training, be it therefore

RESOLVED, that this Resident Teaching Section of the

Land-Grant College Association recommend the early develop-

ment at each.member institution of adequate housing and

food service units with opportunity for experience in group

living for short course students.

In June of 1950, a national workshop on short courses

was held at Michigan State College with thirty-seven insti-

tutions represented. Since that time several regional work-

shops have been conducted. In April of 1952, thirteen

southern institutions held a short course planning conference

at Louisiana State University. A sbmilar conference was held

at Oregon State College in April of 1953 with twelve states

represented. The eastern states had their workshop during

July of 19Sh at the University of Connecticut. To quote from

the report of the national workshop, the objectives of these

various workshops were as follows: (13:10)

1. To learn from.the experience of others who are

working with short course programs.

2. To improve short course programs now in existence

at various Land-Grant Colleges.

3. To stimulate the development of programs at those

Land-Grant institutions where none now exists.



h. To develop, in so far as it is possible, a

"National Pattern" for short course training,

at least to arrive at some agreement on the

basis of program planning, short course cur-

riculum, and if possible, uniform nomenclature

to be used in short courses.

The W. K. Kellogg Foundation of Battle Creek, Michigan

has invested thousands of dollars in encouraging short course

development throughout the nation, and throughout the world.

Recently the American Bankers' Association has encouraged

their many state associations to assist young people through

the help of scholarships to attend short courses. Other organ-

izations have assumed similar roles in many individual states.

Because of this broad scope of short course work through-

out the land-grant institutions and in Canada, and because

of its possibility of far greater service with proper evalua-

tion, an investigation of the type undertaken in the present

study seemed timely.

Definition of Terms

Short Course. Several meanings are attached to this

term, varying from a one or two day conference to a program

of two or three years. Throughout this study the meaning

has been restricted to any non-degree terminal course in

agriculture or home economics of four weeks or more in length.

Land-Grant Institution. Those institutions of higher

learning in the different states that are given federal aid



under the Morrill Acts of 1862 and 1890 are designated as

land-grant institutions. Under the original law each state

was granted public lands for the support of at least one

college devoted to the teaching of agriculture and the mechanic

arts.

Methodology of the Study

Selection of the Survey Instrument. An investigation

was made of the various methods of research to determine

which method would most effectively accomplish the objectives

of the study. It was decided that the normative-survey

method would be desirable and that the questionnaire would

be the most feasible technique of obtaining the desired in-

formation. Personal visits were made to some of the insti-

tutions, but it would have been extremely difficult to contact

each school personally since the study included all of the

states, most of the provinces of Canada, as well as Alaska,

Hawaii, and Puerto Rico.

Scope of the Study. To accomplish the purposes of this

study, which were stated earlier in this chapter, it was de-

cided that all of the land-grant institutions in the United

States should be included. In addition to the institutions

which were members of the Association of Land-Grant Colleges

and Universities it was felt that it would also be of value

to include the seventeen Negro land-grant institutions since



some of them did offer short course training. From the 1952

edition of American Universities and Colleges (2:75-76) pub-

lished by the American Council on Education, a list of the

land-grant institutions was prepared.

Several of the short course directors expressed their

interest in having the agricultural schools and colleges of

Canada included in the study. Some of the directors had

visited the Canadian schools and a few of the administrators

of such programs in Canada had visited short course programs

in the United States. There had been much exchange of ideas

and it seemed to be of general agreement that the two pro-

grams were quite comparable. The Ontario Branch of the Agri-

cultural Institute of Canada (1:1h) made a survey of the two-

year courses in agriculture in 1952. Obtained from that

report was a list of the names and addresses of the Canadian

institutions used in this study.

The study was further delimited by the restricted

definition given to a short course. By defining it as a

program of at least four weeks in length, the large area of

conferences and meetings varying from one day up to four

weeks was automatically eliminated. Most of the institutions

included in this study are devoting much effort to such pro-

grams and many even used the term "short course" to define

such activity. Since the longer type of educational programs

have characteristics quite different from those of only a few



days, it seemed desirable to make a distinction and concen-

trate on the more formal and organized type of class activity.

Construction of the Questionnaire. Prior to the con-

struction of the questionnaire, letters were written to the

Deans of Agriculture or Short Course Directors at fourteen

land-grant institutions and one Canadian college asking their

opinion of the study and for specific suggestions regarding

the study. The replies from these letters were most encour-

aging and did much to shape the early draft of the question-

naire.

This rough form was taken to the members of the Guidance

Committee who provided valuable suggestions regarding question

content and construction. After considerable revision, the

questionnaire was examined by a member of the Sociology and

Anthropology department of Michigan State College who is an

expert on survey analysis. He was helpful in furnishing

suggestions for the rewording of some questions so as to

assure maximum accuracy and clarity of interpretation. Stu-

dents in the doctoral seminar for guidance majors gave addi-

tional criticism.

A later revision was taken personally to the Short Course

staffs at Michigan State College, the University of Minnesota,

and the University of Wisconsin. Further suggestions regarding

both form and content were received. From all of the criticisms

and suggestions received, the questionnaire was revised and



carefully prepared so that the participating institutions

could easily and accurately record the information concerning

their short course programs.

The Dean of Agriculture at Michigan State College was

most encouraging throughout the investigation and was par-

ticularly helpful in providing a cover letter for the ques-

tionnaire.

Procedure for the Analysis of the Data. Questionnaires

were sent to eighty three institutions.3 As shown in Table 1,

completed questionnaires were received from one hundred per-

cent of the institutions which were members of the Association

of Land-Grant Colleges and Universities, seventy-one percent

of the Negro land-grant institutions, and eighty-seven percent

of the Canadian institutions.

The data were presented in tabular form by frequency

count and percentage and are discussed in relation to these

tabulations. Since a portion of the questionnaire was to be

completed only by those institutions not offering a short

course program, those questionnaires were tabulated and analyzed

separately from the institutions with a program.

 

See Appendix A for a copy of the questionnaire.

2 See Appendix B for a copy of this letter.

3 See Appendix C for a list of the institutions

participating in this study.
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TABLE 1

SUMMARY OF QUESTIONNAIRE RETURN

 

 

 

Questionnaires

Type of InStitution Ngggir agfifiiiid iiifiiflid

Land-Grant Institutions (white) 51 51 100.0

Negro Land-Grant Institutions 17 12 70.6

Canadian Schools and Colleges 15 13 86.7

TOtal 83 76 91.6

 

Limitations of the Study

Because the study was of more than national scope it

was necessary to establish certain limits. In the United

States it was limited to include only those institutions that

were classified as land-grant colleges and universities.

This makes it impossible to generalize from the information

gathered in this investigation in regard to non-degree termi-

nal training programs throughout the nation since most of the

mmaller schools were not included. Since only the programs

of agriculture and home economics were analyzed, the possi-

bility of using the results in other areas is somewhat limited.

This investigation has the limits of any questionnaire

study. It is subject to errors resulting from the differences

in interpretation on the part of the respondents. It is
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probable that some of the responses represent the experience

and thinking of only one individual rather than of the insti-

tution. There is also the possibility of biased or inaccurate

responses.

Plan of Organization

The dissertation is divided into seven chapters. Chapter I

consists of a statement of the problem, the significance of

the study, definition of terms, methodology of the study, and

the limitations of the study.

Chapter II is devoted to a review of the related litera-

ture and consists of three sections which include the history

of agricultural education, the history of the short course

movement, and pertinent reports from the proceedings of the

Association of Land-Grant Colleges and Universities.

The organization and administration of short course pro-

grams is considered in Chapter III. The three major divisions

include a discussion of the establishment and discontinuance

of short course programs, administration of the short course

programs, and the short course program enrollments from 1920

to 195h.

Chapter IV presents a discussion of the extent of inte-

grating short courses with degree courses. It considers those

items of the questionnaire which were concerned with a compari-

son of the two courses.
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The characteristics of short course programs are presented

in Chapter V. Four major sections in this chapter include a

discussion of student life, factors related to certain academic

phases of the program, promoting and publicizing the program,

and major problems encountered by the short course directors

in administering the program.

An analysis of the responses given by those institutions

which offered no short courses of four weeks or longer in

duration is presented in Chapter VI. '

The final chapter includes the summary, conclusions, and

implications for further research.
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CHAPTER II

A REVIEW OF RELATED LITERATURE

Specific research studies on short courses are virtually

non-existent. The present study seems to be the first com-

prehensive investigation of the short course programs in

agriculture and homemaking. For this reason, it would have

been possible to eliminate the present chapter; however, it

seemed desirable to present a brief review of the literature

pertaining to the development of the short course program.

The chapter has been divided into three sections: (1) the

history of agricultural education; (2) the history of the

short course movement; and, (3) pertinent reports from the

proceedings of the Association of Land-Grant Colleges and

Universities.

History of Agricultural Education

The early history of agricultural education in the

United States traces back to the many societies organized

for promoting agriculture. The American PhilosOphical

Society, founded in 17AM under the leadership of Benjamin

Franklin, published numerous articles pertaining to agri-

cultural subjects and is considered to be the forerunner





for such organizations. From this organization the Phila-

delphia Society for the Promotion and Improvement of Agri-

culture was founded in 1785 with its aim to increase the

productivity of the soil. Other societies such as the South

Carolina Society for Promoting and Improving Agriculture,

the Berkshire Agricultural Society, and the Virginia State

Agricultural Society are but examples of other groups that

organized with similar purposes. Activities of these orga-

nizations consisted of publishing reports on agricultural

topics, raising of seeds and plants, exhibiting livestock

and crops at fairs, establishing libraries, and conducting

experiments pertaining to improved methods of farming. (15:

7-17) ~

By 1852 it was estimated that there were three hundred

active agricultural societies, and the same year the United

States Agricultural Society was organized. (15:2h) This

group became increasingly active and exerted influence

throughout the nation concerning the need for agricultural

colleges, research and experiment stations, journals devoted

to agriculture, and state departments of agriculture.

The year in which probably more was done to assist the

development of agriculture, and even the prosperity of the

nation, was 1862 when the Morrill Act proposing the land-grant

colleges and an act to establish the United States Department

of Agriculture were enacted by congress. Prior to that date
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agricultural colleges were to be found only in Maryland,

Michigan, and Pennsylvania. (15:116) Many special schools

had been established to aid the farmer, but they were gener-

ally short lived.

The act, named after Justin Smith Morrill of Vermont,

provided grants of land to each state in the amount of thirty

thousand acres for each senator and representative in congress

to which the states were respectively entitled. The proceeds

of the sale of this land were to be used to establish colleges

offering instruction in agriculture and mechanic arts. (12:

1L2-LL3)

Eighteen states added the fund to the endowment of their

state universities. Three states gave the grants to private

institutions already established in the state and all of the

remaining states founded separate land-grant institutions.

(12:hh) That the Morrill Act, signed by Abraham Lincoln on

July 2, 1862, inaugurated "the greatest educational project

the world has ever known" was the statement of an agricultural

official from Australia who made a rather comprehensive study

of the agricultural development in America. (lhzlh)

A quotation from the original act indicates that its

main purpose shall be:

. . . the endowment, support, and maintenance of

at least one college where the leading object

shall be, without excluding other scientific and

classical studies, and including military tactics,

to teach such branches of learning as are related
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to agriculture and the mechanic arts, in such

manner as the legislatures of the States may

respectively prescribe, in order to promote the

liberal and practical education of the indus-

trial classes in the several pursuits and pro-

fessions in life. (18:2)

For an interpretation of this act it is natural to

quote from its author. In a speech at the Massachusetts

Agricultural College in 1887, at which time the twenty-fifth

anniversary of the passage of the land-grant act was observed,

Mr. Morrill spoke as follows:

The land-grant colleges were founded on the

idea that a higher and broader education should

be placed in every State within reach of those

whose destiny assigned them to, or may have the

courage to choose industrial vocations where the

wealth of nations is produced; where advanced

civilization unfolds its comforts and where a much

larger number of its people need wider educational

advantages and impatiently await their possession.

The design was to open the door to a liberal

education for this large class at a cheaper cost

from being close at hand and to tempt them by of-

fering not only sound literary instruction but

something more applicable to the productive em-

ployments of life. It would be a mistake to

suppose it was intended that every student should

become either a farmer or a mechanic, when the

design comprehended not only instruction for those

who hold the plow or follow a trade, but such in-

struction as any person might need - with "the world

all before them.where to choose" - and without the

exclusion of those who mi ht prefer to adhere to

the ClaSSiCSe o o (15:108

A year later in Vermont, the congressman had this to say:

Only the interest from the land-grant fund

can be expended, and that must be expended, first

without excluding other scientific and classical

studies, for teaching such branches of learning

as are related to agriculture and the mechanic

arts — the latter as absolutely as the former.
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Obviously not manual, but intellectual instruction

was the paramount object. It was not provided that

agricultural labor in the field should be practically

taught, any more than that the mechanical trade of

a carpenter or blacksmith should be taught. Sec-

ondly, it was a liberal education that was proposed.

The act of 1862 proposed a system of broad educa-

tion by colleges, not limited to a superficial and

dwarfed training, such as might be had at an indus-

trial school, nor a mere manual training, such as

might be supplied by a foreman of a workshop, or

by a foreman of an experimental farm. . . (15:109)

Thus we have the provision for the establishment of

the most comprehensive system of scientific, technical and

practical higher education ever known.

History of the Short Course Movement

In determining the origin of short courses, or non-degree

training at the land-grant institutions, it is evident that

there were two sources of development. (17:15) In some

states schools of agriculture were formed within the colleges

while other institutions adopted short courses of varying

lengths and purposes. Many of the schools of agriculture as

well as short courses led to the establishment of the colleges

of agriculture. (15:75, 323-329) The Storrs Agricultural

School, established in 1881, was given the land-grant fund

and became Connecticut's agricultural college in 1893. (20:

h18) An aim.of these schools was to provide training that

would enable the students to increase their proficiency in

the business of agriculture.
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One of the few schools of agriculture which started

prior to the turn of the century and has continued to func-

tion to the present day is the School of Agriculture at the

University of Minnesota. (11:13-90) This school, started

in 1888, was founded as a result of dissatisfaction on the

part of agricultural leaders of that state in that the uni-

versity was not providing adequate agricultural education.

Although the land-grant funds had been accepted by the uni-

versity, and some effort had been.made to fulfill the neces-

sary obligations of that act, there was considerable criticism

from.newspapers and agricultural organizations. The courses

offered in agriculture had not appealed to the people and

there developed considerable sentiment in favor of a separate

college of agriculture apart from the university. Finally

after much study by special committees, a practical course

in agriculture was established a few miles from the university

on the site of the agricultural experiment station. Forty-

seven students enrolled the first year, and finally, the

school which took so long in coming had appealed to the far-

mers and was headed toward success. Agricultural organizations

voiced their support of the school and by 1900 the enrollment

was over four hundred. 1

State agricultural schools were started in some areas

having essentially the same purpose in providing a source of

practical training for farmers.
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The short course movement had some of its early develop-

ment in Wisconsin. (15:75, 126, 212) Even though the college

of agriculture within the university was not established until

1893, short courses began in 1885 with an enrollment of nine-

teen students. (20:h72) Professor Henry, who was so instru-

mental in starting this short course, urged other institutions

to consider similar types of training programs. He emphasized

the practical aspects of the course and stressed that it

should be organized so as to attract agricultural students and

meet the actual needs of the farm youth. As yet, there was

still a relatively small demand for advanced agricultural in-

struction as offered through the degree programs. A strong,

steady growth followed in Wisconsin until 1910-1911 when

enrollment reached the all-time peak of four hundred seventy-

five.1

In Michigan, the germinal idea of short courses began

as early as 1867 when the State Agricultural Society recomp

mended that the college establish a winter course of lectures

on agricultural and kindred subjects. Such a course was first

given in 189R with seventeen students enrolled. (10:60, 67,

100, 1R6)

The develOpmental process of this non-degree training

in agriculture was similar in many states. It Spread throughout

 

Unpublished newsletters obtained from the Short Course

Director at the University of Wisconsin.
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the nation because agricultural leaders demanded timely and

practical training from their land-grant institutions. By

1917 schools of agriculture varying from one to four years

in length were found in forty-one colleges. Thirty-eight

~colleges offered Short courses ranging from a few weeks to

several months. (16:67-69)

In a survey of the land-grant institutions which was

published in 1930, (19:729) it was indicated that thirteen

institutions offered eight-week short courses and nine in-

stitutions offered twelve-week short courses. Ten institu-

tions offered a one-year program, and a two-year program was

available at eighteen institutions. Most of the short course

programs were administered by a short course director or by

the dean or director of resident instruction.

Reports from the Proceedings of the Association

of Land-Grant Colleges and Universities

One of the more important early reports concerning the

place of short courses in the land-grant institutions was pre-

sented in 1910 at the annual meeting of the Association of

American Agricultural Colleges and Experiment Stations. (3:

137-1h3) Much discussion had preceded this presentation as

to the merits and costs of non-degree training and some ad-

vocated the combining of as many courses as possible with the

degree courses. The report stated that it is indefensible,

except as a temporary measure, to have both short course and
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four-year course students in the same class. Their purposes

for being in class are different and it is unfair to both

groups. The primary objective of the short course must be

to give students the best possible training in practical

agriculture and send them back to the farm rather than placing

primary importance upon preparing them for college.

The report also advocated that each student leaving

school in the spring should select some problem on his home

farm which he plans to work with during the next few months.

This problem.was to be selected prior to leaving school and

discussed in detail with his instructors. The following fall,

a report of the solution or findings concerning the problem

were to be presented.

In 192k a study (h:75-107) was undertaken by the in-

structional committee of the Association of Land-Grant Colleges

to "study the aims, character, duration and present status,

proposed development, and changes of the short courses of-

fered at the land-grant institutions."1 (h:75) This was

probably the most comprehensive effort to evaluate the whole

area of short courses up to that time. Through question-

naires and a review of catalogs it was found that forty-six

institutions did offer short courses in agriculture, twenty

in home economics, and twenty-four in mechanic arts varying

in length from one day to four years. The report indicated

that twenty-five of these short courses were more than one

year in length. It also stated that:
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. . . the aims of the short course are variously

defined in the college catalogs and in the replies

to the committee's questionnaire, but essentially

they seem to be comprised in one or more of the

following statements: (1) to prepare persons not

in school to engage in agricultural ursuits, home-

making or industrial occupations, (2 to increase

the knowledge and improve the practices of people

now en a ed in agriculture, home-making or mechanic

arts, T3? to inform.those who attend short courses

at the land-grant colleges as to the personnel,

equipment, and other facilities of the institutions

for aiding them when they return to their homes and

engage in their various occupations. (h:78)

Most of the colleges at that time felt that short course

work had a definite place in the total educational efforts

of their institutions. In some states where the program had

been primarily of secondary school nature, it was stated

that vocational agriculture in the high school was decreasing

the demand for colleges to continue with such activity. Other

colleges indicated that they merely changed the emphasis to

a post-high school course, yet keeping it on a practical level.

Nomenclature was a problem then as it is today since

the term "short course" included conferences of one and two

days as well as courses of two or three years. Two of the

recommendations of this committee were that:

(l) a short course is a course of systematic

instruction in a given subject or a group of

subjects of shorter duration than a four-year

college course and not leading to a degree.

Obviously a course of systematic instruction

can not be given in a few unrelated lectures

within a period of a few days. (2) extension

meetings, farmers' weeks, and similar meetings

for a few days, having a miscellaneous program

and no really systematic instruction, should

not be called short courses but conferences

or institutes. (#:81)
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Some Land-grant institutions felt that considerable

inconvenience was placed upon regular college teachers who

had to assume duties connected with short courses. Another

reporter was dubious that the extra time and effort was jus-

tifiable. One college thought that the expense per capita

of short course work was too high. The report indicated

that some institutions had a special director of short course

work and was of the opinion that such a plan was to be de-

sired. They stated that short courses needed to be well planned

and so thoroughly organized in every detail that the students'

time would be profitably spent. Another point of emphasis was

that short course students possess interests separate and dis-

tinct from the regular student, and activities need to be

planned accordingly.

The committee believed that the demand for short courses

will continue to increase and that the outlook in education

favors the use of such courses. It was their opinion that

if the facilities of the land-grant institutions can be ef-

ficiently and properly used for short courses of resident

instruction, a valuable educational service will be rendered.

The next reference made to short courses was in the pro-

ceedings of the 1928 annual meeting. (5:1h1-1h5) The Short

Course Director at Massachusetts presented a paper on ”The

Special Field of Non-Degree Course in our Agricultural Colleges".

He indicated that the reason for initiating short courses at



his institution was because the farm people wanted more service

from their agricultural college and were in a position to de-

mand it. The Massachusetts legislature requested the trustees

of the college to provide courses of less than college grade.

The major reasons why the short courses at Massachusetts

has been so successful were summarized as follows:

(1) Low relative cost to the student, limited time

involved, and easy entrance. (2) Continued trend

of city-raised boys to agriculture. (3) Difficul-

ties farm-reared boys from small high schools find

in meeting four-year college entrance requirements.

(h) Placement service to determine a student's

capacity. (5) Good openings provided in a wide

range of agricultural businesses. (6) Provides

practically an equivalent of the college courses

in agricultural subjects for many young people

whose formal trainin opportunities would other-

wise be at an end. I?) Appeals to a more mature

group of students. (8) Broad scientific and cul-

tural background apparently not absolutely neces-

sary for success in these vocations. (5:1h5)

Freeman of Indiana presented a report in l9h8 (7:168-169)

stressing the fact that the Report of the President's Commis-

sion on Higher Education made no direct mention of short

courses although it did emphasize the importance of providing

educational opportunity at all levels. The writer actively

defends the short course program and advocates that such ac-

tivity be increased throughout the United States. He indicates

how proponents of the community college movement could very

easily absorb short course work but would be unable to do the

job as effectively, especially in the field of agriculture.

The land-grant institution is a natural location for short
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courses because of the research activity and the technical

and specialized faculties already present.

The same year Kivlin (7:167-168) made mention of a sur-

vey that was conducted during the summer of 1948 of former

students of the Farm Short Course in Wisconsin. An attempt

was made to rate the alumni in nine counties as to whether

they were above average, average, or below average farmers.

The appraisal was done by agricultural leaders who had a

long period of service in a given county and who were inter-

ested in the study. The former students that were classified

were rated as follows: seventy-four percent above average,

twenty-three percent average, and three percent below average.

The findings of a survey of former short course students

which attended Michigan State College were presented by

Tenny. (7:165-166) The study attempted to measure the de-

gree of farm ownership and amount of participation in commun-

ity organization. In the tabulations the alumni were divided

into ten year groupings according to age. An effort was

made to measure the findings with a control group and in all

of the age groupings the former short course student parti-

cipated in more leadership activities as well as became es-

tablished in farming more rapidly. Over eighty-five percent

of the former students were directly engaged in agriculture.

In l9h9 Vifquain (8:152) reported concerning a recent

questionnaire survey to the land-grant institutions. He
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stated that twenty-eight of the thirty-four institutions

returning questionnaires indicated increasing demands for

Short courses.

A second report in 19u9 (8:152-15u) told how the w. K.

Kellogg Foundation of Battle Creek, Michigan sponsored a

short course scholarship plan at Michigan State College. In

1938 the Kellogg Foundation made a study of the agricultural

situation in the State of Michigan. The report continued to

say that the Foundation was particularly interested in the

migration of the best farm youth to the city and in the course

of investigating the problem, worked in close cooperation with

Michigan State College. The conclusion was reached that if

some encouragement could be given to highly selective farm

youth, a goodly number of them.might remain on the farm and

continue the development of the agricultural industry on a

high level.

The Foundation started its program by offering a number

of scholarships for eight week short courses in agriculture

and home economics at Michigan State College. The courses

were specially designed to offer a concentrated, yet flexible

program for both boys and girls. Leadership training, com-

munity recreation, and family relations courses were given

special emphasis along with the practical subjects of agri-

culture and home making. The Foundation had intended carry-

ing on this experiment for a period of three years but due
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to the war and other causes, continued the program through a

ten year period during which time sixteen hundred and seventy-

five rural youth attended a short course. The college officials

and the Foundation were so impressed with the success of their

venture that they were anxious to have it continue even though

the Foundation had a policy to withdraw from an experiment of

this kind after it had been proven. The Michigan Bankers'

Association soon realized the value of such a program and

adopted the plan. A total of two hundred and three banks in

Michigan were participating in providing scholarships at the

end of the first year.

A further presentation regarding the bankers' interest

in short courses was made a year later. (9:170) [A summary

Iof the report indicated that the American Bankers' Association

had adopted the scholarship plan as operating in Michigan

and had publicized the program widely. It continued to men-

tion that the Agricultural Commission of the American Bankers'

Association was desirous to be of assistance in working out

details for scholarship plans throughout the nation.

From a review of the literature it is apparent that

there are very few specific research studies pertaining to

short courses. It seems timely that a comprehensive investi-

gation be made of the short course programs in agriculture and

homemaking as offered throughout the land-grant institutions of

the United States and in the schools and colleges in Canada

that have similar programs.
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CHAPTER III

ORGANIZATION AND ADMINISTRATION OF SHORT COURSE PROGRAMS

This chapter is divided into three major areas. The

first part presents a discussion of the establishment and

discontinuance of short course programs. Included in this

area are (1) years when the first short course programs were

established, (2) names of the first short courses, and (3)

short course programs discontinued since 19h0.

The second division considers the administration of

short course programs. Under this heading are presented

(1) titles of the persons responsible for short course pro-

grams, (2) amount of the administrators' time devoted to

directing the short course program, (3) related responsi-

bilities of the short course director, (h) titles of the

person to whom the short course director is responsible, and

(5) administrative assistants of the short course director.

The last portion of this chapter is devoted to a dis-

cussion of the short course program enrollments from 1920

to 1951-}...

Establishment and Discontinuance of Short Course Programs

Dates of First Short Course Programs. It seemed desir-

able to divide the span of years from the establishment of the
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first short course program until the present date into four

groupings. The divisions were made at the years 1900, 1920,

and l9h0. This grouping not only made the intervals of some-

what equal length, but also divided the groups near the time

of the two World Wars.

In Chapter II reference was made concerning the develop~

ment of short courses prior to 1900. Table 2 indicates that

of the thirty land-grant institutions that were offering short

courses, 33.3 percent began their first short course before

1900. In addition, several other states that were not of-

fering short courses also provided for this non-degree training

prior to the turn of the century. From 1900 until the begin—

ning of World War I eight institutions started short courses.

TABLE 2

INCIDENCE OF ESTABLISHMENT OF SHORT COURSE PROGRAMS

FROM 1900 THROUGH 195k

 

 

Land-Grant Institutions Canadian Institutions
 

 

 

 

Dates Number Percent Number Percent

Prior to 1900 10 33.3 2 15.h

1900 to 1919 8 26.6 5 38.5

1920 to 1939 o 0.0 h 30.8

19ko to 195k 12 no.0 2 15-h

Total 30 100.0 13 100.0

 

*Dates of establishment of short course programs in the

various institutions are given in Appendix D.
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The lack.of development of new programs from 1920 to 1939 is

partially explained by the establishment of vocational agri-

culture throughout the high schools, and the increased em~

phasis of agricultural extension work. Since l9hO twelve

states have initiated short courses. Most of this growth

has resulted since the end of World War II. In addition,

several new curricula have been made available in other states

where short courses have been functioning for a number of

years. It seems evident that land-grant institutions have a

revived interest in attempting to serve rural youth who are

not being reached by the degree courses.

The Canadian schools, as Table 2 depicts, have developed

throughout the years in a somewhat similar pattern. A major

difference is that the Canadian schools continued to increase

during the 1920's when the short course program in the United

States had no increase whatever. It was just prior to this

time that federal legislation had been enacted in the United

States which had encouraged local high schools to adopt pro-

grams of vocational agriculture. This reduced the apparent

need for short course development at the college level.

Ngggs of First Short Courseg. There is still considerable

discussion among institutions and short course personnel today

as to what is an appropriate title for short course programs.

It was felt that a survey of the titles given to early short

courses might shed some light on the discussion and out of it



31

might come some idea as to names that might be acceptable.

At some institutions the name was primarily one of a "short

course" or a "school". Other institutions used the name of

the agricultural subject around which the course centered.

Still other programs were designated by their length.

The rather large number of different course titles

group themselves conveniently into four groupings.1 Table 3

presents a summary of the findings concerning the name of

the first course in both Canada and the United States. Some

term which identified the course as providing training in an

agricultural or a home making subject was used in thirty,

or 69.8 percent, of the institutions. The term "short course"

was used twelve times, or 27.9 percent, of the total, and

TABLE 3

SUMMARY OF NAMES GIVEN TO THE FIRST SHORT COURSES

AT LAND-GRANT AND CANADIAN INSTITUTIONS

 

 

Type of Name* Number Percent

 

Term which identified courses as

agriculture or homemaking 30 69.8

Use of the term ”short course" 12 27.9

Use of the term "school" 7 16.3

Term.which indicated the length or

the season of the year 7 16.3

*Some institutions are included in more than one

category

 

1 See Appendix E for a complete list of titles.
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the term "school" was used seven times, or 16.3 percent, of

the total. Reference was made to either the season of the

year or the length of the course in the names given to seven,

or 16.3 percent, of the institutions.

Short Courses That Have Been Discontinued. Nine land-grant

institutions have discontinued one or more short courses since

19h0. From Table A it is evident that from.the fourteen

courses discontinued, seven were cancelled because of insuffi-

cient student enrollment. A shortage of students may be

caused by many factors. Most institutions would probably

state that the need for that particular course no longer existed.

There is always a possibility that the course may not have re-

ceived sufficient promotion. It may also be deficient in good

organization. The questionnaire, however, did not furnish

answers to these questions.

It is noteworthy that both of the courses that were dis-

continued because of unsatisfactory employment contacts were

associated with wildlife and conservation. In at least one

of the states where this course was cancelled, it was indicated

that a college degree is necessary for desirable employment

opportunities. In other instances courses were changed to

or replaced by courses of different duration. Still additional

reasons were given for the discontinuance of other courses.
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With a course or a group of courses geared to train

peOple for vocational employment, it appears that changes

are essential in order to keep abreast of the demands. Change

without purpose is valueless, but change so as to do a better

job of training rural youth is necessary. The alumni may

serve as a real asset in helping the short course administra-

tor detect needs for revisions, cancellations, and additions

to the entire curricula.

Administration of Short Course Programs

Titles of Persons Responsible for Short Course Progragg.

The question which was devoted to determining the title of

the person directly responsible for the short course program

gives an indication as to the importance of this position.

Whether the institution had been offering short courses for

a number of years or for a relatively short period, the ad-

ministrative position was usually placed at a level corres-

ponding to either an assistant dean or a department head.

As shown in Table 5, fourteen titles were given to the

short course administrator in the land-grant institutions.

Since both the terms "short course” and "school" were used

to denote similar programs, a larger list of titles resulted

than if there was uniformity as to the name of the program.

Table 6 indicates that six titles were given to the

short course administrators in Canada. Institutions that
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TABLE 5

TITLE GIVEN T0 PERSON DIRECTLY RESPONSIBLE FOR SHORT COURSE

PROGRAMS IN LAND-GRANT INSTITUTIONS

 

 

 

Title Number Percent

Director of Short Courses 9 30.0

Dean or Director of Agriculture h 13.3

Assistant Dean or Director of Agriculture h 13.3

Associate Dean of Agriculture 3 10.0

Director of Resident Instruction 2 6.?

Director, Ratcliffe Hicks School of

Agriculture 1 3.3

Director, School of Vocational Agriculture 1 3.3

Head, Dairy Department 1 3.3

Read, Thompson School of Agriculture 1 3.3

Short Course Supervisor 1 3.3

Superintendent, School of Agriculture 1 3.3-

Supervisor of the TwoAYear Curricula in

Agriculture 1 3.3

Supervisor of Winter Courses 1 3.3
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TABLE 6

TITLE GIVEN T0 PERSON DIRECTLY RESPONSIBLE FOR SHORT COURSE

PROGRAMS IN CANADIAN INSTITUTIONS

 

 

 

 

Title Number Percent

Principal 5 38.5

Director of Diploma Course 3 23.1

Director, School of Agriculture 2 15.h

Director of Studies 1 7.7

Professor of Dairying 1 7.7

Short Course Director 1 7.7

Total 13 100.0

 

provided for only non-degree courses were generally called

"schools", and the principal was usually the chief adminis-

trator. Short course programs located at degree-granting

institutions frequently were designated as "diploma courses".

Time Devoted to Directing the Short Course Program. From

the questionnaires it was evident that only about one-third

of the land-grant institutions had a full-time director of

their short course activities. In most of the other institu-

tions, the duties of directing the short course program were

assigned to the assistant or associate dean of agriculture in

charge of resident instruction.
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Because of the seasonal nature of short course work,

some respondents indicated that an economy measure had been

a cause in combining the two jobs. Three institutions which

had part-time directors stated that full-time directors would

be desirable because other administrative duties had made it

impossible to devote sufficient time for planning and promo-

tional activities connected with short course work.

In the Canadian institutions about three-fifths of the

positions of directorship were full-time. This greater pro-

portion may be attributed to the fact that five of the insti-

tutions provided training for only non-degree students so

the possibility of a shared position did not exist.

Related Responsibilities of the Short Course Director.

As Table 5 has indicated, many of the institutions conSidered

the task of directing a short course program of sufficient

importance to attach it to the office of the dean of agricul-

ture or one of his assistants, but yet combine the position

with other duties. An analysis of those colleges and univer-

sities where there was not a full-time director revealed that

the other duties demanding the administrator's time were most

often those of administering the resident instruction phase

of the agricultural program. Table 7 provides a complete

analysis indicating that at three schools, or 1h.3 percent,

the directors were involved in other duties of a dean's office.

Fourteen, or 66.7 percent, were connected to the associate
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TABLE 7

RELATED RESPONSIBILITIES OF PART-TIME SHORT COURSE DIRECTORS

 
__._‘

Duties Number Percent

 

 

Dean of Agriculture 3 lu.3

Associate or Assistant Dean of Agriculture 1h 66.7

Head, Dairy Department 1 h.8

Professor of Horticulture 1 H.8

State h-H Club Leader 1 h.8

Teacher Trainer 1 u.8

Total 21 100.0

 

or assistant'dean‘s office. Four schools had various other

duties including: state h—H club leader, head of dairy depart-

ment, professor of horticulture, and teacher trainer.

The part-time directors of the Canadian schools had other

duties including: professor of dairying, director of studies,

experiment station director, and professor of animal husbandry.

Title of Person to Whom.the Short Courge Director ig

Respongible. It is clear from the preceding discussion in

this chapter that the short course work is a responsibility

of the school or college of agriculture in the land-grant

institutions. In all instances the program.was either under
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the supervision of the dean of agriculture, one of his assis-

tants, or a short course director who was responsible to him.

In the Canadian colleges and universities the president

or the dean was responsible for the short course program. The

"schools" were under the supervision of the departments of

agriculture within the provinces.

Administrative Assistants. The purpose of asking a ques-

tion regarding administrative assistants was to determine the

number of staff persons assigned to work primarily with the

short course students. It was not the intent of the question

to include those many staff members who teach short courses

but are assigned to the various subject matter departments.

In the land-grant colleges and universities only five

short course directors had administrative assistants. For

the five institutions there was a total of sixteen full-time

and seventeen half-time assistants. From personal observation

and correspondence it was determined that some of these assis-

tants devoted all of their effort to teaching, but instead

of being assigned to a subject matter department they were

responsible to the short course director. The questionnaire

did not provide an opportunity for the respondents to indi-

cate the need for administrative asSistants. It is quite

possible that this point should have been included.

The information from the Canadian institutions regarding

this question was difficult to tabulate. Some of the schools
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included their entire teaching faculty as administrative

assistants while other schools included none of them.

Short Course Program.Enrollments

Table 8 presents a summary of short course enrollments

for eight selected years since 192051 Although enrollment

figures for every school year would have been valuable, it

was felt that the task of supplying such information would

have been too time-consuming for each respondent. It seemed

desirable, though, to request enrollment data of the four

most recent years and a few additional years at five and

ten year intervals. A brief discussion concerning each year

that was chosen seems desirable. The figure for 1920-21

included six hundred disabled soldiers that were receiving

special training at one school. Another reason for the com-

paratively high enrollment during this period was that a

large number of high school age rural youth attended short

course programs. Many institutions still geared their pro-

grams to a secondary school level as few high schools had

courses in vocational agriculture.

The depression years werelindoubtedly a factor in causing

1930-31 to be the lowest years in enrollment. Farm prices

had begun to turn downward and finances for education became

less available. The highest enrollment for the years indi-

cated was during l9hO-hl. The United States was not yet

 

1 Short Course enrollments at the various institutions

for these years are given in Appendix F.
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TABLE 8

SUMMARY OF SHORT COURSE PROGRAM.ENROLLMENTS

 

 

1920- 1930- 1980- 1985- 1950- 1951- 1952- 1953-

1921 1931 19u1 19k6 1951 1952 1953 1954

 

united States 30u2 2278 3231 2u1u 2988 2952 2986 2982

Canada 292 N23 Hoe 668 688 683 697 871

 

actively engaged in WOrld War II and farm.prices were at a

relatively favorable level for the farmer. The figures for

l9u5-h6 indicate the effect of WOrld War II. Some colleges

cancelled their programs for that year, while others offered

but the first year of a two year program.

Since 1950 the Korean War has caused a decrease in the

number of students attending short courses at most institu-

tions. Although it is evident that enrollment in some of

the courses has not yet reached the pre-World War II level,

the addition of new courses has caused the total enrollment

throughout the country to remain rather constant. Several

of the short course administrators expressed a belief that

enrollment can be expected to reach new heights within the

next few years.

Canadian administrators also expected continued in-

creases in their enrollments. Table 8 indicates that from
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1920-21 to 1953-5h the enrollment has increased from two

hundred ninety-two to eight hundred seventy-one.
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CHAPTER IV

EXTENT OF INTEGRATING SHORT COURSES WITH DEGREE COURSES

The purpose of this chapter is to present a discussion

of those questions which were concerned with a comparison of

the short courses and the degree courses. The first part of

the chapter is devoted to a discussion of the (1) entrance

requirements, (2) weekly schedule of the short course stu-

dents, (3) short course students that transfer to the degree

program, and (h) fees paid by short course students.

A second division gives consideration to faculty utili-

zation. Included under this heading are the (1) type of

instructional faculty used for short courses, (2) qualifica-

tions of instructors of short courses, and (3) load and time

adjustment for short course teaching.

Course integration factors have been discussed in the

final section of this chapter. This area includes (1) separ-

ating or combining of short course and degree classes, (2)

methods of instruction for short course students, and (3)

credit received for short course work.

Entrance, Schedule, Transfer, and Fee Considerations

Entrance Requirementg. In Chapter II reference was made

to the early development of short courses at the land-grant



institutions. Some programs were established so that farm

boys who could not qualify for entrance into the colleges

and universities, could enroll in a short course and thus

benefit from the land-grant institutions. Throughout the

years this policy of limited entrance requirements had con-

tinued in some schools while in other places the requirements

were identical to those for admittance to the degree program.

The questionnaire was constructed so that each respon-

dent could state the requirements of his institution per-

taining to age, formal education and experience. Table 9

indicates the various requirements of both the land—grant and

the Canadian schools. Since many schools listed more than

one requirement for entrance, the total number of requirements

does not correspond to the number of institutions answering

this question. For the same reason, the sum of the percentage

column does not equal one hundred percent.

Thirteen, or u3.3 percent, of the thirty land-grant

institutions required their applicants to be high school

graduates. Three additional schools indicated that completion

of high school was to be preferred. One school had an educa-

tional requirement of tenth grade completion while three other

schools required that all students be at least graduates of

the eighth grade. All four schools having educational re-

quirements of less than high school completion, had additional

requirements concerning age.



TABLE 9

ENTRANCE REQUIREMENTS FOR SHORT COURSE PROGRAMS

 

 

Minimum.Requirements

Land-Grant Institutions Canadian Institutions

 

 

 

Number Percent Number Percent

l 3.3 0 0.0

Age - 16 years 3 10.0 11 8h.6

17 years 6 20.0 1 7.7

18 years 7 23.3 1 7.7

Education - 8 years 3 10.0 5 38.5

10 years 1 3.3 2 15.h

12 years 13 h3.3 O 0.0

Experience 7 23.3 6 h6.2

 

Sixteen schools listed age as a requirement. Three,

or 10.0 percent, had a minimum of sixteen years; six, or

20.0 percent, had a minimum.of seventeen years; and seven,

or 23.3 percent, desired the students to be at least eighteen

years of age.

Experience was given as an entrance requirement by

seven, or 23.3 percent, of the land-grant institutions. In

some instances experience was substituted for the education

requirement, particularly with the older student. The one

institution which stated that there were no entrance require-

ments indicated that high school graduates were preferred.
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All of the Canadian institutions listed age as a require-

ment even though eleven, or 8h.6 percent, had the minimum age

limit set as low as sixteen years. None of the Canadian

schools required high school graduation. Five, or 38.5 per-

cent, required completion of the eighth grade and two, or 15.7

percent, required a minimum of ten grades. Almost one-half

of the schools required a minimum of one year of farm experi-

ence for entrance into the agricultural courses. One school

with a minimum requirement of eighth grade suggested increasing

it to the tenth grade. Another school with an age limit of

sixteen indicated their interest in soon changing it to eighteen

years of age.

Weekly Schedule of Students. Table 10 presents a compari-
 

son between the weekly schedule of a degree student and that

of a short course student. The short course students spent

more time each week in laboratory work than did the degree

students in twenty-two, or 73.3 percent, of the land-grant

institutions. Eight, or 26.7 percent, of the institutions in-

dicated that there was less time spent in laboratory work for

the short course student. In regard to the time spent in

lectures, about one-third of the institutions felt that their

short course students spent more time. Another third of the

colleges and universities stated that short course students

had less hours devoted to lectures, and the other third of the
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TABLE 10

COMPARISON OF WEEKLY SCHEDULE OF SHORT COURSE STUDENTS WITH

THAT OF DEGREE STUDENTS AT LAND-GRANT INSTITUTIONS

.—

 

Laboratory Lecture Total Activity
 

 

 

 

Amount of Time

Nos. % Nos. % Nos. %

More Hours Than

Degree Students 22 73.3 10 33.3 19 63.3

Less Hours Than

Degree Students 0 0.0 11 36.7 1 3.3

Equal Hours With

Degree Students 8 26.7 9 30.0 10 33.3

Total 30 100.0 30 100.0 30 100.0

TABLE 11

COMPARISON OF WEEKLY SCHEDULE OF SHORT COURSE STUDENTS WITH

THAT OF DEGREE STUDENTS AT CANADIAN INSTITUTIONS

 

 

 

 

Amount of Time Laboratory Lecture Total Activity

Nos. % Nos. % Nos. %

More Hours Than

Degree Students 6 h6.2 5 38.5 6 46.2

Less Hours Than

Degree Students 0 0.0 l 7.7 0 0.0

Equal Hours With

Degree Students 0 0.0 O 0.0 O 0.0

No Reply 7 53.8 7 53.8 7 53-8

 

Total 13 100.0 13 100.0 13 100.0
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institutions indicated that the time spent in lectures about

equaled that of the degree students. In total organized

class activity, the short course student spent more time ac-

cording to nineteen, or 63.3 percent, of the land-grant

institutions. Ten institutions indicated that the total

amount of class activity was about equal, and one school

was of the opinion that short course students spent less time.

Over one-half of the Canadian schools did not answer this

question because they had only non-degree students at their

institutions. The remaining schools all agreed that the labor—

atory work and total amount of class activity exceeded that

of the degree students. Only one school thought that the lec-

ture time was less for short course students. All of the

others were of the opinion that the short course student devo-

ted more hours to lecture activity as well. Comments con-

cerning the short course students' weekly schedule indicated

that more time was devoted to supervised groupactivity and

less time for out of class work. One institution suggested

that class activity should be from thirty-three to forty-one

hours, and study time should be from ten to fifteen hours.

Others stressed that students should be kept busy most of the

time since they did not use free time as efficiently as did

the degree students.

Short Course Students Transfer to Degree Prqgram. The

answers given to this item on the questionnaire are another



49

indication of the basic philosophy of the institutions con-

cerning short courses. Is the short course program considered

to be primarily a preparatory school for college, or is it a

course designed to train young people for rural living? Al-

though this question was not answered directly by this ques-

tionnaire, it was possible to form some conclusions from the

responses. Table 12 presents a summary of the percent of

short course students that transfer to the various degree

programs.

TABLE 12

SHORT COURSE STUDENTS WHO TRANSFER TO DEGREE PROGRAMS

 

 

Land-Grant Institutions Canadian Institutions

  

Amount

 

Number Percent Number Percent

None 6 20.0 3 23.1

1 - 2 Percent 8 26.7 7 53.8

3 - 5 Percent 6 20.0 2 15.h

6 - 9 Percent 3 10.0 0 0.0

10 - 25 Percent 2 6.7 O 0.0

26 - 50 Percent 3 10.0 0 0.0

No Reply 2 6.7 1 7.7

 

Total 30 100.0 13 100.0
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Over three-fourths of the land-grant institutions indi-

cated that less than ten percent of their short course students

transferred to the degree programs. Included in this large

number were six schools, or 20.0 percent, that indicated that

there were no transfers. Eight schools, or 26.7 percent, had

only one or two percent that transferred. Those institutions

where more than ten percent transferred represented 16.7 per-

cent, or five, of the land-grant colleges and universities.

The Canadian institutions which answered this question

all indicated that less than five percent of their students

transferred to the degree program. The fact that almost one-

half of their schools were not located with a degree-granting

institution was evidently a factor in causing relatively few

students to transfer.

Land-grant institutions were founded so that more people

could take advantage of the opportunities of higher education.

Both the four year curricula and the short course programs seem

to be essential in order to accomplish this purpose. Short

course programs should be designed for those who for various

reasons do not choose to take advantage of the longer program,

but yet can be benefitted by the facilities of the institution.

It behooves short course personnel to carefully screen appli-

cants so as to ascertain that they are enrolled in the proper

program. It seems understandable that as students become

familiar with an institution while attending a short course, a
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certain number of them will change their plans and should

be encouraged to transfer to a degree program. Although the

questionnaire did not include an opportunity to indicate the

number of degree students who transfer to short courses, it

was mentioned by several short course administrators that

such an example was rather frequent.

Fees Paid by Short Course Students. Table 13 indicates

that only two land-grant institutions required no fees or

tuition from their short course students. Twenty, or 66.7

percent, charged fees that were equal to those of degree

students. Eight, or 26.7 percent, of the schools had fees

less than those for degree students.

In the Canadian schools, five, or 38.5 percent, had no

fees and the other eight, or 61.5 percent, had fees less than

those for the degree students.

TABLE 13

TUITION PAID BY SHORT COURSE STUDENTS

 

 

Type of Tuition
Land-Grant Institutions Canadian Institutions

  

 

Number Percent Number Percent

None 2 6.7 5 38.5

Equal to That of '20 66.7 0 0.0

Degree Students

Less Than That of 8 26.7 8 61.5

Degree Students

 

Total 30 100.0 13 100.0
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Faculty Utilization

Instructional Faculty Used for Short Courses. One of the

questionnaire items was planned to determine the status of the

teaching faculty used to instruct the short course students.

As Table 1h indicates, twenty-four, or 80.0 percent, of the

institutions employed the regular faculty for this teaching

assignment. Two institutions, or 6.7 percent, used a separate

faculty. At one of these institutions the staff consisted of

former vocational agricultural teadhers who were specially

trained in one subject matter area, while the other school was

on a separate campus from the degree program. At four land-grant

colleges and universities a combination of regular faculty and

part-time faculty was used to instruct short course students.

TABLE 1h

TYPE OF FACULTY USED TO INSTRUCT SHORT COURSES

 

 

—

_‘

Status of Faculty Land-Grant Institutions Canadian Institutions

 

Number Percent Number Percent

Regular Faculty 2H 80.0 7 53.8

Part-Time Faculty 2 6.7 6 h6.2

Part-Time and

Regular Faculty H 13.3 0 0.0

 

Total 30 100.0 13 100.0
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The Canadian schools were almost evenly divided between

those using the regular faculty and those employing a special

faculty. In the h6.2 percent that employed a special faculty,

there were no degree programs at those institutions. The other

53.8 percent all employed the regular college faculty.

The questionnaire also provided an opportunity to indi-

cate whether graduate students were used as instructors. No

school in either the United States or Canada made a practice

of using only graduate students to teach short course classes.

In a recent address, Dean Froker of Wisconsin, stated

that short course programs must be considered as a very im-

portant function of the land-grant institution.l He also

stressed the point that short course classes should be taught

by the most capable instructors of the institution.

Qualifications of Instructors. The purpose of this item

on the questionnaire was to determine whether the short course

administrator believed that instructors of short course stu-

dents should possess qualities different from those of degree

students. Table 15 indicates that seventeen, or 56.7 percent,

of the land-grant institutions, and.seven, or 53.8 percent, of

the Canadian institutions desired short course instructors

 

1 Froker, R. K., "Reaching More Farm Boys and Girls With

Higher Education". .An address at the Annual Convention of the

Association of Land-Grant Colleges and Universities, Washing-

ton, D. C., November 15, 1958.
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TABLE 15

REPLIES TO THE QUESTION, "SHOULD INSTRUCTORS OF

SHORT COURSES POSSESS DIFFERENT QUALITIES

FROM INSTRUCTORS OF DEGREE STUDENTS?"

 

 

Land-Grant Institutions Canadian Institutions

 

 

 

Responses

Number Percent Number Percent

Yes 17 56.7 7 5308

No 13 h3.3 1 7.7

No Reply O 0.0 5‘ 38.5

Total 30 100.0 13 100.0

 

to have special qualities. It seems desirable to list those

qualities suggested as they tend to portray the philosophy

of short course teaching at many institutions.

Many of the colleges and universities which indicated

that differences were not necessary, qualified their position

by stating that they selected good teachers and had confidence

that they could instruct both types of students. Following is

a list of the qualifications as given by the respondents:

Should have practical experience (suggested four times)

Ability to explain on practical level (suggested three times)

Know the state (suggested twice)

One who can also serve as counselor (suggested twice)

Farm Background

Vo-ag trained with some specialization

Ability to explain technical in lay terms

Know objectives of the diploma course

Less advanced degrees

Extension experience valuable

Outlook a bit less academic

More patient and tolerant

Must realize that students will soon be on the job.
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Load and Time Adjustment for Short Course Students. It

was the purpose of this question to determine what load and

time adjustment was made for those faculty members assigned

to short course teaching. According to Table 16, almost 77

percent of both the land-grant and the Canadian institutions

indicated that teachers were given the same adjustment in

TABLE 16

LOAD AND TIME ADJUSTMENT FOR SHORT COURSE TEACHING

 

 

Type of Land-Grant Institutions Canadian Institutions

Credit Given Number Percent Number Percent

 

Same Provision As

For Teaching

Degree Students 23 76.7 10 76.9

Extra Credit, But

No Remuneration

Given 7 23.3 3 2301

 

Total 30 100.0 13 100.0

 

their schedule for teaching short courses. To over 23 percent

of the instructors, short course teaching was an added assign-

ment for which no extra remuneration was received. Five of

the ten institutions in this latter category stated that it

was their desire that those teaching short course classes

should be given the same time and load adjustment as those

teaching degree students or that special teachers should be

employed.
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Course Integration Factors

Extent of Combination with Degree Classes. Table 17

indicates that 80.0 percent of the land-grant institutions

and 92.3 percent of the Canadian institutions made provisions

for having the short course classes separate from the degree

TABLE 17

COMBINATION 0R SEPARATION OF SHORT COURSE

AND DEGREE STUDENTS IN CLASS ACTIVITY

 

 

Land-Grant Institutions Canadian Institutions
 

Method Used

 

 

Number Percent Number Percent

Combined Classes 5 16.7 0 0.0

Separated Classes 2h 80.0 12 92.3

Combined and

Separated Classes 1 3.3 1 7.7

Total 30 100.0 13 100.0

 

classes. One school from Canada and one from the United

States had some of the classes separate from the degree classes

and some of the classes combined with them. Five land—grant

colleges and no Canadian schools combined all short course

classes with the degree classes. Of these five schools, two

indicated a preference for separated classes and were hopeful

of such a change in the near future. Two of the other three
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programs had been in operation for a short time and had too

few students to provide separate classes.

Some of the comments included in the questionnaires stated

that if the institutions felt justified to offer short course

training, they also should justify special classes for this

group of non-degree students. The differences in purpose of

the two groups of students seems to warrant different classes.

Methods of Instruction for Short Course Students. Table 18

shows that twenty-five, or 83.3 percent, of the land-grant

institutions were of the opinion that different methods of

instruction should be employed with short course students than

with degree students. Seven, or 53.8 percent, of the Canadian

TABLE 18

REPLIES TO THE QUESTION, "SHOULD DIFFERENT

METHODS OF INSTRUCTION BE USED FOR SHORT

COURSE STUDENTS THAN FOR DEGREE STUDENTS?"

 

 

Response Land-Grant Institutions Canadian Institutions

 

Number Percent Number Percent

Yes 25 83.3 7 5308

NO 5 1607 2 150,-).

No Reply O 0.0 h 30.8

 

Total 30 100.0 13 100.0
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schools had similar opinions. Most of the schools which indi-

cated that different methods of instruction should be used,

also stated what some of the differences should be. Since

several short course administrators stressed the importance

of this topic, a list of the differences is given here:

Emphasis on practical application (suggested eleven

times

More laboratory work than for degree students (suggested

six times) '

Demonstration type (suggested three times)

Geared to the needs of the students (suggested twice)

More on the "how" (suggested twice)

Related to home farm problem and farm situation (sug-

gested twice)

More vocational (suggested twice)

More visual aids (suggested twice)

Emphasis on leadership and community responsibility

More attention to applied phases

More non-technical

Tie in auxiliary courses with core subjects

Less basic sciences

Stress "way" more than why

Less on theory

Prepare for jobs versus degrees

More discussion

Practical laboratory assignments

Simple presentation

Limited note taking

Transfer of Short Course Credits to Degree Program. The
 

amount of credit which a short course student received when

he transferred to a degree program varied considerably from

school to school. As shown in Table 19, twelve, or No.0 per-

cent, of the land-grant institutions indicated that no credit

was given for short course work. Two of them did state that

a proficiency examination was given to transferring students
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TABLE 19

CREDIT GIVEN TO SHORT COURSE STUDENTS WHO

TRANSFER TO DEGREE COURSES

 

 

Land-Grant Institutions Canadian Institutions

 

 

Amount Number Percent Number Percent

None 12 no.0 S 38.5

Full Credit 5 16.7 1 7.7

Varying Credit 11 36.7 3 23.1

No Response 2 6.7 h 30.8

Total 30 100.0 13 100.0

 

and that some degree courses could be waived. Only two of

these twelve schools had programs which were over one year

in length.

All five of the institutions which gave full credit for

short course work made a practice of combining short course

and degree students in the same classes. They were also the

same five institutions, referred to earlier in this chapter,

which had the greatest percentage of students transferring to

the degree courses.

Eleven, or 36.7 percent, of the colleges and universities

gave varying credit for short course work. Several of these

institutions indicated that credit was given by examination



60

only. Some stated that credit was possible in only those

courses in which the student's grade was B or above.

The Canadian schools also had a variation in their prac-

tices.) Five, or 38.5 percent, gave no credit. Three, or

23.1 percent, gave varying credit and one institution allowed

full credit for the short course work.
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CHAPTER V

CHARACTERISTICS OF SHORT COURSE PROGRAMS

Four major divisions are included in this chapter. The

first area will be devoted to student life, and includes a

discussion of the (l) orientation programs, (2) counseling

provisions, (3) housing available for short course students,

(A) housing preferred for short course students, (5) leader-

ship activities, and (6) placement and follow-up activities.

The second division is concerned with factors related to

certain academic phases of the program. Discussion includes

the (1) policy of giving additional credit for vocational

agriculture, (2) requirements concerning class attendance,

(3) receiving of grades, and (h) presenting of certificates

upon completing a short course.

Promoting and publicizing the short course program is

considered in the third section. Under this heading is a

presentation of the (1) groups assisting with promotional

activities, (2) methods used in promoting short courses,

(3) scholarships available for short course students, and

(A) short course alumni organizations.

The final part of this chapter is concerned with the

major problems which the short course directors encountered

concerning the task of administering the short course program.
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Student Life

Orientation Programs. The importance of adequate ori-

entation for the new student is indicated by the number of

institutions that made provision for this service through

many different methods and techniques. Only four of the in-

stitutions indicated that no provision was made to Orientate

the incoming student.

Convocations and assemblies during the first day of

short course was the most frequent method of orientation

used for the new student. In those schools where the short

course calendar corresponded with the degree program, the

regular freshman week schedule for orientation was also used

for the short course students. Another technique fre-

quently employed was a special course in orientation offered

during the first term or semester.

Mimeographed material was listed by other schools as

a method for orientation. Tests were a part of the activities

at two other colleges. Some of the other techniques suggested

by the cooperating institutions included a kick-off banquet

on the first evening, a chicken barbeque some night during the

first week, a social during the first evening, and weekly

evening meetings.

Counseling Provisions. All except one institution

signified that they made provision for vocational, personal,
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and educational counseling. The extent of this counseling

was not determined other than each school was asked to denote

to whom the students would go to seek this assistance. The

director of the short course program was suggested by h1.9

percent of the institutions throughout the United States and

Canada. The same number of institutions also listed the

faculty as a source of this counseling. This answer is so

general that it is of limited value other than to indicate

that counseling is considered to be needed by the students

and that faculty are to be available for this assistance.

Nineteen percent stated that faculty advisors were assigned

to each student. Institutions that mentioned the dean as

a source of counseling included 20.9 percent of the colleges

and universities. Two schools,or h.7 percent,indicated that

the counseling service of the entire university was being

used by the short course students. Other persons listed as

counselors included the chaplain, house fellows, and dormi-

tory counselors.

Ten percent of the land-grant institutions mentioned

that an improved counseling service was one of their most

urgent needs. Some schools specified that more help was

necessary. Others indicated that the organization of the

counseling service had to be improved, and one questionnaire

stated that the counseling needed to be better.
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From the data obtained there is evidence that the area

of student counseling for short course students needs improve-

ment at many institutions. Since these students are on the

campus for a relatively short time, the counseling services

must be efficiently organized so that students can take full

advantage of them. For the short course students, the oppor-

tunity which the college has to assist them is limited to

only a few weeks.

Housing Available for Short Course Students. The question

devoted to determining the housing facilities for short course

students provided an opportunity for each respondent to indi~

cate the various types of housing used at his institution.

Because most of the institutions listed more than one type

of housing, the question was difficult to tabulate in detail.

The four types of housing listed included the regular

college dormitories, separate short course dormitories, teme

porary housing, and private homes or boarding houses. Each

institution was placed into one of the four housing cate-

gories if over one-half of its short course students resided

in that type of housing. This eliminated the possibility of

an institution being included in more than one type of hous-

ing. Twenty percent of the institutions housed over one-half

of their students in separate short course dormitories. Forty-

three percent lived in the same residence halls as the degree

students. Some of these institutions indicated though, that
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a section of the housing unit was reserved for short course

students. Temporary housing was still used at 23.3 percent

of the land-grant institutions and 13.3 percentvvere housed

in private homes. Two of the institutions using temporary

housing indicated that improved housing facilities was their

greatest need.

In the Canadian schools, 38.5 percent had separate short

course dormitories and 38.5 percent used the regular college

dormitories. One school used an army hut and the other two

provided boarding houses for their students.

HousinggPreferred for Short Course Students. All of the

institutions indicated that dormitory accommodations were pre-

ferred to other types of housing. Thirteen, or h3.3 percent,

of the land-grant institutions made an additional comment

stating that they desired a separate short course dormitory.

Two, or 6.7 percent, stated that they preferred the short

course students to live in the same housing unit as the degree

students. The other schools gave no additional comment as to

the type of dormitory.

Thirteen institutions stated a preference as to the size

of the dormitory. Eight of these schools suggested that the

dormitory should accommodate between one hundred and one hun-

dred and twenty-five students. Five institutions preferred

that the dormitory should house between one hundred and fifty

and two hundred and fifty students.
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The number of students per room was suggested by twenty-

eight sChools. One preferred three per room, another four,

and all the others desired that only two students should be

assigned to each room. Large living units were not suggested.

It is evident from other items on the questionnaire that short

course administrators have preferred to be able to work with

the students in a more personal way, such as a smaller dormi-

tory usually permits.

Leadership Activities. Over thirty types of leadership

activities were mentioned on the questionnaire as being used

to train short course students throughout the schools of

Canada and the United States. Some schools listed eight or

ten techniques; others listed only a few, and six stated that

they provided no leadership activities for their short course

students. From other items on the questionnaire, it was de-

termined that of those institutions not providing any special

leadership activities, four of them.made a policy of combining

short cOurse and degree students in all activities. It can

be assumed that the respondents of those four questionnaires

did not see the necessity of listing all of the extra curricu-

lar activities in which leadership can be experienced.

The short course council, or some other name which indi-

cated the student government activities, was listed by twenty,

or h6.5 percent, of the institutions. Nineteen, or hh.2 percent,
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indicated that judging teams were a part of their activities.

An after-dinner program.was included by fifteen, or 3h.9

percent, of the schools. The various agricultural clubs were

next in frequency with twelve, or 27.9 percent, of the insti-

tutions mentioning them. Nine, or 20.9 percent, included

athletics, and five, or 11.6 percent, included the musical

groups. Activities which were mentioned less frequently

were: forums and discussions, short course papers and year-

books, dramatics, debates, public speaking teams, literary

societies, and religious groups. Other activities included:

international clubs, dormitory councils, toasters' clubs,

parliamentary procedure teams, and college royals. Some in-

stitutions listed various special events such as: fairs,

banquets, livestock shows, and homecoming activities.

An opportunity was afforded each respondent to indicate

other leadership activities which their institution was de-

sirous of initiating. From the land-grant institutions the'

following activities were suggested: short course council,

athletic teams, group discussions, public speaking contests,

song leading groups, hobby clubs, and agricultural clubs

separate from degree students.

The Canadian schools suggested a course in leadership

techniques, more livestock judging teams, music groups, ac-

tivities like those at home, and hobby shop clubs. Some of

these suggestions may not generally be considered as leadership
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activities, but leadership development may be incorporated

into them very effectively if they are properly planned and

conducted.

Placement and Follow-Up Activities. One item on the

questionnaire was devoted to determining the extent of place-

ment and follow-up activities that were provided for short

course students. Twelve, or 27.9 percent, of the land-grant

and Canadian institutions made both the placement and the

follow-up services available. Students were assisted with

placement after completing short courses and in those insti-

tutions having a two-year program, placement was also made

available between the two school years. In addition, each

student was contacted at his place of employment for the ex-

press purpose of providing additional instruction and assis-

tance. This last service was usually made available to only

those students who were located within the state or province

of the institution.

Twenty-six, or 60.5 percent, of the institutions made

provision for placement only, but made no provision for follow-

up. Some of these institutions indicated that as soon as

budgets were available, they were planning to add sufficient

staff so as to contact students at their places of employment.

Five, or 11.6 percent, of the institutions indicated

that no provision was made for either placement or follow-up

of short course students. The four land—grant institutions
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in this last category had programs that were all less than

four years old. One short course program had just completed

its first year, and the comment on the questionnaire indicated

that placement was not needed with their first group of students.

Another institution gave essentially the same reason for not

providing placement although it had been in operation for two

years.

Factors Related to Certain Academic Phases of the Program

Credit for Vocational Agriculture. One-sixth of the

land-grant institutions which provided short courses gave addi-

tional credit to the incoming student who had taken high school

courses in vocational agriculture. Some of the schools giving

credit for this work indicated that it permitted the student

to complete the short course program earlier. One institution

waived certain required courses depending upon the number of

years in which the student was enrolled in vocational agricul-

ture. Another school gave more advanced work to those students

who had taken agriculture in high school. In one state the

student with no background of vocational agriculture was re-

quired to devote an additional year (twenty-two weeks) to the

short course program.

In only one Canadian school was extra credit given to the

student having a background in vocational agriculture. In this

institution the students were enrolled directly into the second

year of a two year program.
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quuired Class Attendance. All of the Canadian institu-

tions and all except three of the land-grant institutions re-

quired short course students to attend classes. In one of

these three institutions, the decision to require class at-

tendance was the prerogative of each instructor.

Certificates for Short Course Students. At all but one

institution certificates were given to students at the comple-

tion of short course. Notations were made on some question-

naires stating that the presentation of certificates was be-

lieved to be a worthwhile procedure.

Grades. Grades are much like certificates of accomplish-

ment, and most institutions followed a policy of giving grades

to short course students. Grades were given by twenty-six,

or 86.7 percent, of the land-grant institutions and ten, or

76.9 percent, of the Canadian institutions.

Promoting and Publicizing the Short Course Program

Groups Assisting_with Promotional Activities. Each co-

operating institution was asked to indicate those groups of

people within their state that were of assistance in promoting

the short course program. Several groups were listed on the

questionnaire and each respondent was asked to rate them as

being either very helpful, of some help, or of no help. In
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addition, space was provided on the questionnaire for each

respondent to write in additional names of groups that he

felt should be added to the list.

Table 20 shows that eighteen groups were listed by the

land-grant institutions. The groups most frequently men-

tioned as being very helpful were the extension personnel and

the instructors of vocational agriculture. Over 50 percent

of the institutions rated these two groups as being very

helpful and an additional one-third rated them.of some help.

The short course alumni were also indicated to be very helpful

by h6.7 percent of the colleges. The group which probably

should be rated fourth would be the bankers. Although their

name was hot printed on the questionnaire, it was added by

20 percent of the respondents and they all indicated this

group to be very helpful. In addition to providing scholar-

ships, the bankers were also helpful in directing prospective

students to the various short course programs.

Excluding the agricultural instructors, the other school

personnel listed on the questionnaire included the superinten-

dent, principal, counselor, and home economics teacher. They

were all placed most frequently in the "some help" column.

There were some institutions which indicated that they were

very helpful, but there was a substantial percentage which

indicated that they were of no help. This seems to be indica-

tive that a large segment of the school personnel are not



GROUPS ASSISTING WITH PROMOTIONAL ACTIVITIES

IN LAND-GRANT INSTITUTIONS

TABLE 20

 

 

 

 

Groups Very Helpful Some Help No Help

No. % No. % No. %

Extension Personnel 17 56.7 10 33.3 0 0.0

Vocational Agriculture 16 53.3 11 36.7 0 0.0

Short Course Alumni 1h h6.7 26.7 1 3.3

Home Economics Teachers 2 6.7 5 16.7 6 20.0

High School Principals h 13.3 13 h3.3 H 13.3

High School Counselors 3 10.0 1h h6.7 5 16.7

High School

Superintendents 2 6.7 10 33.3 8 26.7

Farm Bureau 2 6.7 11 36.7 7 23.3

Grange 1 3.3 11 36.7 8 26.7

Farmers' Union 0 0.0 3 10.0 12 h0.0

Bankers 6 20.0 0 0.0 0 0.0

Chamber of Commerce 0 0.0 l 3.3 0 0.0

Dairy Herd Improvement

Association 0 0.0 l 3.3 O 0.0

WOmens' Garden Club 1 3.3 O 0.0 0 0.0

h-H Groups 1 3.3 0 0.0 O 0.0

Civic Organizations 1 3.3 0 0.0 O 0.0

Dairy Clubs 0 0.0 1 3.3 0 0.0

Poultry Association 0 0.0 l 3.3 O 0.0
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familiar with the short course program and would certainly

indicate a weakness in programs where this exists.

The farm organizations included the Farm Bureau, Grange,

and Farmers' Union. Here too, the promotional assistance was

not rated as high as might have been expected. With short

courses geared to reach rural young people, it would appear

that farm organizations should be among the most ardent pro-

moters. Other groups which were mentioned by only a few

schools are also included in Table 20.

Table 21 presents the Canadian groups as they were rated

by the thirteen schools and colleges of Canada. The extension

workers and the alumni groups were indicated to be the most

helpful with promotional activities. Because only a small

portion of the Canadian high schOols offer vocational agri-

culture, the teachers of agriculture were not listed as fre-'

quently as they were by the land-grant institutions.

Methods Used in Promoting Short Courses. Another question

which was planned to determine promotional techniques, listed

several methods of promotion and asked each institution to

rate them as to their value.1 Here again, each respondent could

add other methods to the list already suggested on the question-

naire. Bulletins and newsletters were indicated to be of most

worth as they were rated to be of excellent value by 36.7

percent and 33.3 percent of the institutions respectively.

Almost one-third of the institutions rated high school visits

 

1 See Appendix A, Item.3h.



GROUPS ASSISTING WITH PROMOTIONAL ACTIVITIES

TABLE 21

IN CANADIAN INSTITUTIONS

7h

 

 

 

 

Groups Very Helpful Some Help No Help

No. % No. % No. %

Short Course Alumni 9 69.2 1 7.7 0 0.0

Extension Personnel 10 76.9 2 15.3 0 0.0

Vocational Agriculture 1 7.7 H 30.8 0. 0.0

Home Economics Teacher 0 0.0 3 23.1 0 0.0

High School Principal 2 15.3 H 30.8 7.7

High School Counselor 1 7.7 h 30.8 1 7.7

High School

Superintendent O 0.0 1 7.7 2 15.3

Farm.Bureau 1 7.7 2 15.3 0 0.0

Grange O 0.0 1 7.7 O 0.0

Farmers' Union 2 15.3 3 23.1 1 7.7

Current Students 1 7.7 O 0.0 O 0.0

Dairy Industry 1 7.7 O 0.0 O 0.0
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and visits to the homes of prospective students as also being

of much value. Table 22 gives a complete rating of all of

the promotional methods listed by the land-grant institutions.

It is evident from the Canadian schools that the visits

to the homes of the prospective students were their most

valuable promotional technique. Radio and high school visits

were also rated to be of much value. Table 23 presents a comp

plete rating on all of the various promotional methods as

listed by the Canadian institutions.

Scholarships Available for Short Course Students. Scholar-
 

ships were available for short course students at two-thirds

of the land-grant institutions. These institutions provided

a total of eight hundred and nineteen scholarships annually

with a total value of $85,885. Scholarships ranged from ten

dollars to three hundred dollars with an average of one

hundred and five dollars. Four institutions were not in-

cluded in the preceding figures because they had no scholar-

ships that were exclusive for short course students even though

students could make application for the general university

scholarships.

A The Canadian schools offered one hundred and ninety-

three scholarships with a value of $20,880. These scholar-

ships ranged from twenty-five dollars to three hundred dollars

with an average of one hundred and eight dollars.
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TABLE 22

METHODS USED IN PROMOTING SHORT COURSES

AT THE LAND-GRANT INSTITUTIONS

 

 

Excellent Some Value Doubtful Value

 

 

Methods

No. % No. % No. %

Radio 6 20.0 16 53.3 1 3.3

Television 2 6.7 3 10.0 1 3.3

Bulletins 11 36.7 12 No.0 1 3.3

Newspapers 10 33.3 12 No.0 0 0.0

Newsletters 5 16.7 12 no.0 1 3.3

Magazines 3 10.0 9 30.0 2 6.7

High School Visits 9 30.0 8 26.7 0 I 0.0

Visits to Prospects 9- 30.0 0 0.0 O 0.0

Special Letters 3 10.0 0 0.0 O 0.0

Reunions 1 3.3 O 0.0 O 0.0

Station Days 1 3.3 O 0.0 O 0.0

Short Course Slides 1 3.3 0 0.0 O '0.0

Yearbook 1 3.3 0 0.0 0 0.0

Visitation.Day 1 3.3 0 0.0 O 0.0
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METHODS USED IN PROMOTING SHORT COURSES

AT CANADIAN INSTITUTIONS

77

 

 

 

 

Methods Excellent Some Value Doubtful Value

No. % No. % No. %

Radio h 30.8 5 38.5 1 7.7

Television 1 7.7 23.1 0 0.0

Bulletins 1 7.7 9 69.2 0 0.0

Newspapers 1 7.7 10 76.9 1 7.7

Newsletters O 0.0 7 53.8 2 15.3

Magazines 1 7.7 5 38.5 0 0.0

High School Visits 2 15.3 8 61.5 0 0.0

Visits to Prospects 7 53.8 3 23.1 0 0.0
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Although the questionnaire did not request that the donors

be identified, several institutions furnished that information

voluntarily. Over one-half of the scholarships for which

donors were identified were sponsored by bankers. As indicated

in Chapter II, the first banker's scholarship was offered in

Michigan in 19H7. Since that time the bankers' associations

in many states have become keenly interested in short courses

and are providing excellent scholarships for rural youth.

Other scholarship sponsors included: farm organizations,

business groups, funds from the governing board of the insti-

tutions, chain stores, professional groups, foundations, and

individuals.

Short Course Alumni Organizations. In the United States,

26.7 percent of the land-grant institutions had a separate

short course alumni organization. Many of the other schools

made a special comment indicating that short course alumni

were considered a part of the general university alumni organi-

zation.

The major activities of those groups having a separate

alumni group included: reunions or homecomings, alumni bul-

letin, promotional activities, booth at state fair, legal

aid, and service organizations. Still others listed: picnics,

assistance with short course enrollment, committee on short

course curriculum, special alumni awards, and support for

appropriations through the legislature.
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Over one-half of the Canadian schools had short course

alumni groups. Some of their activities included: promo—

tional activities, alumni news letter, reunions, and assistance

in purchasing some equipment for the schools. One institution

indicated plans to reorganize their short course alumni pro-

gram.which was discontinued during World war II. Another

school indicated the need for such an organization and is

working towards that objective.

Major Problems Concerning The Administration

Of a Short Course Program

One of the last items on the questionnaire requested

each respondent to indicate the major problems that were en-

countered in regard to administering the short course program.

The recruitment of students and the maintaining of sufficient

enrollment was mentioned most frequently. The channeling of

proper publicity to prospects was another problem.of major

concern. In some institutions the major problem was that of

having a staff that understood the objectives of the program.

Some administrators had a persistent problem.of counteracting

the idea that the university should provide training for

only those students working for academic degrees.

Additional problems included goals of: an adequate bud-

get, a full time short course director, desirable housing,
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sufficient scholarships, and more course offerings. Other

schools indicated that enrollment was greatly affected by

the present draft laws. Some states had a problem of select-

ing dates for the short course program that would most easily

fit into the least busy season of the farming year. Keeping

courses up to date and making the short course student feel

a part of the university were other problems that were included.

The Canadian administrators listed some of the same

general problem areas but included a few additional ones.

One administrator was concerned about having instructors that

could be effective in teaching such a heterogeneous group. A

problem peculiar to the Canadian schools that were not located

with a degree granting institution was that of providing eme

ployment for the staff from May to October.
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CHAPTER VI

ANALYSIS OF RESPONSES FROM INSTITUTIONS

WITH NO SHORT COURSE PROGRAMS

The last portion of the questionnaire was directed to

the land-grant institutions where there.were no short courses

of four weeks or longer in duration. In this group there

were thirty-three institutions in the United States and no

Canadian schools.

Included in this chapter is a discussion concerning

(1) the reasons why these institutions did not offer short

courses, (2) the names given to courses of less than four

weeks in length, and (3) the future plans concerning the

development of a short course program at these institutions.

Reasons for Not Having a Short Course Program

Table 2h indicates that there were eight reasons given

by the institutions as to why they were not offering short

courses. Some respondents gave two or three reasons, others

gave only one, and a few did not reply to this particular

question. Thirteen, or 39.h percent, of the colleges indi-

cated that their budget was too limited for a short course

program. The second most frequently mentioned reason for not
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TABLE 211

REASONS FOR NOT HAVING A SHORT COURSE PROGRAM

 

 

Reason Number Percent

Budget is Too Limited 13 39.h

No Facilities for Housing 10 30.3

No Facilities for Instruction 9 27.3

No Need for Such a Program 5 15.2

Would be Competing with Other Institutions 3 9.1

Too Few Students to Justify a Program 2 6.1

Program Does Not Belong at Institution: 2 6.1

Proposed Program Not Yet Financially Supported 1 3.0

 

having a program.was that of inadequate housing facilities

for these non-degree students. Ten, or 30.3 percent, of the

institutions included this factor.

A shortage of instructional facilities was listed by

nine, or 27.3 percent, of the institutions and a lack of need

was indicated by five, or 15.2 percent. A few stated that

they would be competing with other institutions in the state.

In one of the states a post high school vocational training

program.was being offered by the state board of education and

not affiliated with the land-grant institution. Two schools

felt that short course students were too few to justify a
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program.and one institution stated that its prOposed short

course program had not yet been financially supported by

the legislature.

Programs of Less Than Four Weeks in Length

All of the land-grant institutions not offering short

courses indicated that they provided educational programs

varying from one day to less than four weeks in length. A

question was devoted to determining whether there was uni-

formity as to the nomenclature of these shorter educational

programs. Twenty-four institutions replied to this question

and described these programs by nine different terms. Some

schools used only one term.whi1e others used as many as four

different names. The two most commonly used terms were

"conference" and "short course". The term."conference" was

used by sixteen of these institutions and the term "short

course" was used by fourteen.

Field days and workshops were included by four colleges.

Two schools had institutes and special days, and three others

offered schools, classes, or clinics. It is evident that a

lack of uniformity does exist as to nomenclature of the

shorter types of program which vary from.one day to less than

four weeks in length.
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Future Plans for Short Course Development

Fourteen, or h2.h percent, of the institutions that were

not offering short courses indicated that they were contemp

plating the development of such a program. When asked to

give details as to their plans, six schools indicated their

desire to have a course in general agricultural subjects for

the young person planning to follow the pursuits of farming.

Six other schools desired to establish courses in specific

agricultural subjects, also for the persons desiring to en-

gage in various types of farming.

Twelve schools expressed their preference concerning

the length of the program. Eight institutions indicated

that a satisfactory program should be between four and nine

weeks in length. The other four land-grant institutions

planned to develop a one or two year program on a non-degree

b38180
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CHAPTER VII

SUMMARY, CONCLUSIONS, AND IMPLICATIONS

FOR FURTHER RESEARCH

The Problem

The purpose of this study was to survey the land-grant

institutions of the United States and the agricultural schools

and colleges of Canada to seek answers to the following ques-

tions:

1. What is the extent of the short course program

in the land-grant institutions throughout the

United States?

2. What is the extent of the training in Canada

which is comparable to the short course programs

at the land-grant institutions in the United

States?

3. How are such programs organized and administered?

A. How is this type of educational program integrated

with the total pattern of agricultural education

in the various institutions?

5. What are the characteristics of existing short

course programs?

With these objectives in mind and realizing that personal

Visits to each institution would be improbable, the questionnaire
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was selected as the survey instrument. Questionnaires were

sent to all land-grant institutions, including the seventeen

negro schools. The fifteen Canadian institutions where short

courses were offered were also mailed the questionnaire.

The response was very encouraging. One hundred percent

of the member institutions of the Association of Land-Grant

Colleges and Universities replied to the questionnaire. Over

seventy percent of the negro land-grant institutions and

86.7 percent of the Canadian schools did likewise.

In order to delimit the study, a definition was needed

for the term "short course". The definition which was used

was "a non-degree program in agriculture or home economics

of four weeks or longer in duration". There is nothing

sacred about this definition, but it was felt necessary to

separate the longer, more formal and highly organized type

of short course program from the conference type of program

which lasts but a few days.

Summary

The general findings without too much reference to the

specific percentages follow.

1. There were thirty land-grant institutions and thirteen

Canadian schools which indicated that they had educational pro-

grams that could be classified under the definition given to

a "short course". During 195h-5h there were almost three
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thousand short course students in the land—grant institutions

and about nine hundred in the Canadian schools.

‘ 2. Ten land-grant institutions that were offering short

courses began their first short course before 1900. Eight

programs started between 1900 and 1919, none from 1920 to

1939, and twelve from l9h0 to 195R. Short course develop—

ment at the thirteen Canadian institutions has followed a

somewhat similar pattern. A major difference is that the

Canadian schools continued to increase during the 1920's when

the short course program in the United States had no increase

whatever.

3. Since l9h0, nine land-grant institutions had dis-

continued one or more short courses. A total of fourteen

courses were discontinued and seven were cancelled because

of insufficient student enrollment.

h. At the land-grant institutions the short course pro-

gram.was either under the supervision of the dean of agricul-

ture, one of his assistants, or a short course director who

was responsible to him. In the Canadian colleges and uni-

versities the president or the dean was responsible for the

Short course program. The "schools" were under the supervision

of the departments of agriculture within the provinces.

5. Administrative assistants were assigned to short course

directors in five of the land-grant institutions. For the five

institutions there was a total of sixteen full time and seven-

teen half time assistants.
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6. The entrgnce requirements varied concerning formal

education, experience, and minimum age. Over one-half of

the land-grant institutions listed some educational require-

ment. Over one-half of the institutions gave a minimum age

level, and about one-fourth of these schools indicated that

experience was required. High school graduation was required

by forty-three percent of the schools. The Canadian schools

were more lenient of their educational requirements, but

stipulated the minimum age level more frequently. Experience

was required in forty-six percent of the Canadian schools.

7. The weekly schedule of the short course student was

more occupied with class activities than was that of the

degree student in sixty-three percent of the land-grant in:

stitutions. Laboratory activity required more hours per

week in almost three-fourths of the schools. All of the

Canadian schools indicated that short course students spent

more time in laboratory as well as total class activities.

The short course students' weekly schedule indicated that

more time was devoted to supervised group activities and less

time for out-of—class work. One institution suggested that

class activity should be from thirty-three to forty-one hours

and study time should be from.ten to fifteen hours. Others

stressed that students should be kept busy most of the time

since they did not use free time as efficiently as did the

degree students.
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8. Over three-fourths of the land-grant institutions

indicated that less than ten percent of their short course

students transferred to the degree programs. In the Canadian

institutions there was less than five percent of the students

that transferred.

9. No fees or tuition were charged short course students

in two of the land-grant institutions. Twenty charged fees

that were equal to those of degree students and eight of the

schodhshad fees that were less than those of degree students.

In the Canadian schools, five had no fees and the other eight

had fees less than those for the degree students.

10. The instructional staff used for short courses at

land-grant institutions was primarily the regular teaching

faculty. At only two schools was a separate staff employed,

and at four additional schools a supplemental staff was added

to the regular faculty to assist with the short course teaching.

11. The following particular qualifications were sugges-

ted for the short course instructor: ability to explain on

a practical level; should have practical experience; voca-

tional agriculture training with some specialization; out-

look a bit less academic; extension experience valuable; and

must realize that students will soon be on the job.

12. Eighty percent of the land-grant institutions and

ninety-two percent of the Canadian schools made provisions

for having the short course classes separate from the degree

classes.
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13. The methods of instruction suggested by the respon-

dents included: emphasis on practical application (suggested

eleven times); more laboratory work than for degree students

(suggested six times); more on the "how"; more vocational;

demonstration type; related to home farm problem and farm

situation; stress "how" more than "why"; less on theory,

more discussion; tie in auxiliary courses with core subjects;

and, geared to the needs of the students.

1N. The amount of credit which a short course student

received when he transferred to a degree program varied con-

siderably from school to school.

15. Convocations and assemblies were the most frequent

method of orientation used for the new students. In those

institutions where the short course calendar corresponded

with that of the degree program, the regular Freshman Week

schedule for orientation was used. Another technique fre-

quently employed was a special course in orientation offered

during the first term or semester.

16. All except one institution signified that they

made provision for vocational, personal, and educational

counseling.

1?. All of the institutions indicated that dormitory

accommodations were preferred to other types of housing.

Forty-three percent made an additional comment stating that

they desired a separate dormitory for short course students.
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It was revealed that temporary housing was still used for

more than one-half of the short course students at 23 percent

of the institutions. In regard to the size of the dormitory

preferred, eight schools suggested between one hundred and one

hundred and twenty-five students per living unit, and five

suggested between one hundred and fifty and two hundred and

fifty students. Almost all schools that gave any preference

concerning the number of students per room indicated that two

students were to be desired.

18. Over thirty types of leadership activities were men-

tioned as being used to train short course students in Canada

and the United States. Some schools listed eight or ten

techniques. Others listed only a few, and six stated that

they provided no leadership activities for their short course

students.

19. Both placement and follow-up activities were provided

for short course students in twenty-eight percent of the land-

grant and Canadian institutions. Students were assisted with

placement after completing short courses, and in those insti-

tutions having a two-year program, placement was made available

between the two school years. In addition, each student was

contacted at his place of employment for the express purpose

of providing additional instruction and assistance. Sixty-

one percent of the institutions made provision for placement,

but not for follow-up.
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20. At five institutions students were given additional

credit if they had taken high school courses in vocational

agriculture. Some of the institutions giving credit for this

agricultural work indicated that they permitted the students to

complete the short course program earlier. One institution

waived certain required courses depending upon the number of

years the students were enrolled in vocational agriculture.

Another school gave more advanced work to those students who

had taken agriculture in high school. In one state a student

with no background in vocational agriculture was required to

devote an additional year (twenty-two weeks) to the short

course program.

21. At all but one institution certificates were given

to students at the completion of short courses. Grades are

much like certificates of accomplishment and most institutions

followed a policy of giving grades to short course students.

22. In the promotion of short course activities, the

groups most frequently suggested as being very helpful were

the extension personnel, the instructors of vocational agri-

culture, and the short course alumni. Additional groups which

were of real value included the bankers, various farm organi-

zations, and school personnel. Several institutions indicated

that the farm organizations were of no help. Others received

no help from some of the school personnel.
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23. The promotional techniques listed as most helpful

were: bulletins and newsletters; high school visits; visits

to the homes of prospective students; and radio programs.

2h. Over eight hundred scholarships were available for

short course students at the land-grant institutions and

almost two hundred at the Canadian institutions. One-half

of the scholarships for whom donors were identified were

sponsored by bankers. Other scholarship sponsors included:

farm organizations; business groups; funds from the governing

boards of the institutions; chain stores; professional groups;

foundations; and individuals.

25. Separate short course alumni organizations were func-

tioning at over one-fourth of the land-grant institutions and

at over one-half of the Canadian schools.

26. A major problem encountered concerning the adminis-

tration of a short course programnwas the recruitment of

prospective students and the maintaining of sufficient enroll-

ment. The channeling of proper publicity to prospects was

another problem of concern. Having a staff in sympathy with

the program.so that it does not receive "tag-end" attention

was also troublesome in some schools. Other short course ad-

ministrators faced the problem of counteracting the idea that

the university should provide training for only those students

working for degrees. Some of the other comments included

goals of: adequate budget; desirable housing; sufficient
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scholarships; full time director; cooperation from more agen-

cies; and, keeping the faculty aware of the value of the

short course program.

27. The land-grant institutions that offered no short

courses of four weeks or longer in duration listed a limited

budget and inadequate housing and instructional facilities

most frequently as being the reasons for not having a short

course program.

28. All of the institutions that were not offering short

courses were providing educational programs varying from one

day to less than four weeks in length. Although there was a

lack of uniformity as to nomenclature, the terms "conference"

and "short course" were most commonly used to denote these

shorter educational programs.

29. Fourteen of the thirty-three institutions that were

not offering courses indicated that they were desirous of

establishing a short course program.

Conclusions

After considering the data and the findings the following

conclusions have been drawn.

1. Since World War II several new short course curricula

have been added to the existing programs at many of the insti-

tutions and these programs are just gaining momentum. The

Korean conflict has limited enrollment during the past few
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years, and it is now likely that new heights in enrollment

will be achieved very shortly. It seems evident that land-

grant institutions have a revived interest in attempting to

serve rural youth who are not being reached by the degree

courses.

2. A full time director of the short course activities

seems to be desirable for providing a satisfactory program.

3. The director of the short course program should be

responsible to the dean of agriculture or one of his assistants.

h. Although it is assumed that most short course stu-

dents are now high school graduates, there is no evidence that

high school graduation should be a prerequisite for the short

course program.

5. The short course program should be for those who

for various reasons do not choose to take advantage of the

longer program, but yet desire to be benefited by the facili-

ties of the institution. The short course program should not

be considered to be primarily a preparatory school for college.

Provisions should be made to assist the student desiring to

transfer from the short course program to the degree program

or vice versa. Every effort should be made to screen the

applicants to be certain that they are enrolled in the pro-

gram.which best suits their needs and long range objectives.

This makes some individual counseling with the applicant

necessary.
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6. Because the selection of an appropriate program also

has implication for vocation and further educational choices,

counseling services should be provided which are more than

cursory advisement. Ample opportunity for the short course

student to take advantage of such services should be given

during their limited stay on campus.

7. The regular teaching faculty of the institution

rather than a separate staff should be employed for instructing

short courses. Staff members should be selected who can ex—

plain on the practical level.

8. Staff members should be given comparable load and

time adjustment for either teaching short course classes or

degree classes.

9. Short course classes should be separate from degree

classes because of the differences in purpose of the two

groups of students.

10. Because what is being learned will be applied almost

directly to the working situation, instruction must be on a

practical level with more laboratory work than for degree

students.

11. It should be possible to apply credit for short

courses as a part of the degree program providing the academic

work has been of acceptable quality.

12. It would seem.désirable to develop some type of

orientation program.which.would begin before the student reaches

the campus and continue during his entire short course.
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13. Dormitory accommodations with two men per room are

desirable. Total capacity per living unit should approxi-

mate one hundred to one hundred and fifty students.

1h. Separate leadership activities should be provided

for the short course students.

15. Placement and follow-up activities should be provided

if students are to be given assistance in securing employment

and in advancing in their vocational pursuits.

16. Since most of the short course students are graduates

of vocational agricultural programs, the normal program should

be built on this assumption. When there is no background of

vocational agriculture the students should be required to

spend the necessary additional time to make up for the lack

of background.

17. All too frequently high school administration and

faculty members are unfamiliar with the short course program.

A better method of informing these people who are in a posi-

tion to contact students who can profit by short courses seems

desirable. Also, farm.organizations should be properly in-

formed of short course activities and encouraged to assist

with promotional efforts. This means that a more adequate

promotional program.including high school visits, bulletins,

radio, television, and such other media as will reach pros-

pective students Should besdeveloped.

18. Consideration should be given to developing more

effective scholarship programs.
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19. Serious consideration should be given to developing

a separate alumni organization. Such an organization would

provide a more effective means of group identification and

continual growth on the part of the various members. From

the standpoint of the college, such an organization would

provide promotional value and would provide a basis for con-

tinuously evaluating the program.

Implications for Further Research

On the basis of the findings and the conclusions, the

following suggestions for further research are made. These

suggestions do not constitute a complete list by any means,

but at least are indicative of further research and study

which should be carried out.

1. Since some short course programs have been in con-

tinuous operation for over sixty years, it would appear de-

sirable to have a comprehensive and intensive follow-up study

made of former short course students in one or more of the

institutions with such programs.

2. The value of short courses could be determined fur-

ther by a study that would measure the new farm.practices

adopted by former students as well as the evidence of commun-

ity leadership.

3. The opportunity made possible for after dinner pro-

grams when group dining facilities are available has not been
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appreciated in many institutions. Further study as to the

most effective after dinner programs could be of much value.

Such a study could include the types of leadership experiences

needed by a student so that he may become an effective leader

in his community.

A. A study is needed concerning the type of dormitory

accommodations that are best suited to the non-degree students.

5. A study concerning the ways to evaluate the relative

effectiveness of segregated versus combined classes of short

course and degree students is needed.
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APPENDIX A

SHORT COURSES IN THE UNITED STATES AND CANADA

1102

The term "Short Course" has many meanings. In this survey, we are

defining it as any non-degree program in Agriculture or Home Economy

ics of four weeks or longer in duration.

What is the title of the person directly responsible for your Short Course

Program?

Is this (Short Course director) a full time or a part time position?

Full time position.

Part time. If a part time position, what other title or duties does

he have?

 

To whom is this (Short Course director) directly responsible? (Please check

appropriate answer)

Dean of Agriculture

Committee of deans

Assistant Dean of Agriculture

President

Other (Please_specify)
 

 

How many administrative assistants (non-secretarial and clerical) does the

Short Course director have?

Full time assistants

Half time assistants

Other (Please specify)

Are they reimbursed by vocational funds?

List those Short Courses which you now offer that are 1 weeks or longer, and

kindly givethe numberof students enrolled in the years indicated.

 

 
  

 

   

 

 

W? 1.11W.-m.-..No.ofStudentsEnrolled

Name of Short Course length ”9°Of years Years .

(In Weeks). Offered zmsm,ao-151so.51~52-§3

. _ 21 31.11 .5152...55.5.1
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since 1910.
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List those Short Courses of 4 weeks or longer which have been discontinued

 
   u—nu oa a

Length. No.of Yrs.

' NaneofShertCourse “In WeekéOffered Reason for Discontinuance 

 

 

 

 

  
 

7.

8.

9.

10.

ll.

13.

When was the first Short Course offered at your institution?

What was this first Short Course called?

Vfi +

IFYOUR—INSTITUTION OFFERS NO SHORT COURSES OF FOUR WEEKS OR IONGER IN DURATION,

YOUWMAY OMIT QUESTIONS 9 THROUGH 37, HIT PLEASE COMPLETE THE LAST PAGE OF THE

QUESTIONNAIRE.

What are your present entrance requirements for Short Course students? (Check

as many as apply)

None

At least years of formal education.

At least years of age.

At least years of satisfactory work experience in field of study.

Other. (Please specify)
  

Who teaches Short Course classes? (Please check appropriate answer)

Regular faculty.

Graduate assistants.

Part—time staff for Short Courses only.

Other. (Please specify)

Note--If you checked more than one answer, kindly place a second (x) in fron1

of the type of instructor most frequently used.

 

How are the classes taught? (Check appropriate answer)

Combined with the four year degree students.

Separated frdm the four year degree students.

Other. (Please specify)
 

What load and time adjustment, if any, is made for teaching Short Course stu-

dents? (Check appropriate answer

Given the same provision as for teaching class of degree students.

Carried as an extra load, but extra remuneration given.

Carried as an extra load: no extra remuneration made.

Other. (Please specify)

 

  

In reference to your answers to questions 9, 10, 11, and 12, what changes, if

any, would you propose for the improvement of your program?

 

 



15.

16.

17.

18.

19.

20.

21.

lOu.

Should different methods of instruction be used for Short Course students than

for degree students? Yes . No . If yes, what are the differences?

 

 

 

 

Should instructors possess particular qualifications and characteristics diffe

ent from those who teach degree students? Yes . 'No . If'ies, please

specify.
 

L

Compare tag Short Course students' weekly schedule with the schedule of the

degree Student enrolled in a comparable group of subjects. In the spaces

provided, insert the words more, fewer, or equal.

 

 

 

Short Course students have hours of laboratory work.

Shart Course students have hours of lecture and recitation.

,Bhort Course students have hours of total organized class activity.

Comments:

 

 

Is class attendance required for Short Course students? Yes . No
 

Do students receive grades? Yes . No ‘ .

Are certificates or diplomas awarded to Short Course students? Yes . No
 

Do students receive extra credit of some kind if they‘vere enrolled in Vocatic

a1 Agriculture in high school? Yes . No . Please explain.
 

 

 

 

 

 

About what percentage of the Short Course students transfer to the degree

program at some later time? .
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22. If Short Course students transfer to the degree program in agriculture, on

what basis are they given credit for their Short Course work? (Check appro—-

. priate answer)

Full credit in major or minor.

Elective credit.

No credit.

Varying amount of credit. (Please explain)

 

 

 

 

 

23. What tuition or fee do Short Course students pay? (Check appropriate answer)

none 0

Equal to degree students.

Less than degree students.

Other. (Please specify)
 

Please give any comments regarding fees.
 

 

 

2h. List the approximate percentage of Short Course students that live in the

following types of housing.

Private homes.

Regular college residence halls or dormitories.

Separate Short Course dormitories.

Boarding houses.

Temporary housing.

Other. (Please specify)
 

25. What type of housing would you prefer for Short Course students? If your

preference is a dormitory, please indicate the total capacity preferred, the

number per room, and other more detailed suggestions.
 

 

26. What provision is made for orienting Short Course students to the program

when they first arrive at your institution?

 

 
*7

27. Do you make provision for the Short Course student to talk over his problems?

Vocational? Yes . No .

Educational? Yes . No .

Personal? Yes . No .'
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29.

30.

31.

32.
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To whom does the student go for this counseling as referred to in question‘27i

 

What changes, if any, would you like to make regarding items 26 and,28?
 

 

 

 

What leadership activities are provided for your students? Check those which

apply and please add other techniques which you use.

None.

Short Course council.

After-dinner programs.

Judging teams.

 

 

 

 

 

What other activities would you like to develop for your students?
 

 

 

Indicate the extent of your placement and followhup activities that are pro-

vided for our Short Course students. (Check as many answers as may be ap—

propriate.)

Students are assisted with placement after completing short course.

Students are assisted with placement between Short Courses.

Students are contacted at their place of employment for the purpose of

providin additional instruction and assistance.

Other. Please specify)
 

 

Please give number of scholarships available for the Short Course students an

the amount of each scholarship. .
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33. Rate the following groups of people in your state as to their assistance in t?

promotion of your Short Course program. Please include other groups which may

be helpfulin your state. Indicate most helpful group.

 
  

 

““0!

. .- - _ . Very......helpful .-............Some..help-. No. help ..

.ShortCourseAlumni .Wmén. .WWMMWWWHMW -mgmmmemwmm-_W

.Extension WOrkerSMWw-mmm.-H§-WM-WMW.-WWW--._ i ........ --. . WWW.

VoeAg. Instructors -mewmi; Wmmm mmmmw. .

-VorHome Ec Instructors--m .LWW . -Wmimm-WMmenwflmmmme-MgmmmWMW-wmmwm

.Higthchool.Principalaw-mw-jmmmewwWWWWMWMW-mmmamWMWM-”Mm--.WHMWWW.ng-WH - -..

“High.School.Couns.elors .3umWMNWm.WWMWWMHWWWMWMW.mwammmmm-wwmmwmwmimm.mm .Hm“.-

“High School.Superintendents Wmmw-fl-.-mfl--wmmmlwmwmwmmwmw-m-W.Wm-mmjmm-w--“..-..

-Farm.Bureau .wwmwmumwwMM-mmemWwa”l-quin ...” ..

MGrange -WW.W.mwwwmm-WW _. g .- " imm..m

;Farmersi.Union -m- .--.WWW- ;

 

 

  

 

 

  

 
 

 

 
 

 
 

 

34. Rate the following as to their effectiveness in assisting to promote your Sho

Course program. Please add other methods which you have used. Indicate most

effective method.

 

.00 0W can .0 n

ExcellentScmeValue Doubtful Value: Never have uétfi

..Radlo . . ._, .. ..

. Televxs ion.-. . _ . .. ..

.Bulletinsmmmm-mw-mw--MWWLWWH_WMWmm.WWWWmeWwWUW-g U. f w WWWWWWW- V

.Newspapensw-MW--mwwm-mnwj-MWM-wwmwmww--wm-mhmwwmmuémw-”mMWWW--WMgWNWMMmeMHMHWWMW

"Newsletters E .m-.w.umwmw immw-MW_MWW;WWWWWWWWMWHWWimmwwmeM-wwmmme

...Magazines...... ,.- - ..

....High School.VlSltS -W- . . ._ - T

)Home Visits to f 5 7

.Prospective-Students.WWW..W.- . -mgm.2”-w-- ....imum -menmmmw-M“mWW.huuw.Mnm,.
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35. Excluding staff salaries, what budget is available for your Short Course

program?

8 Secretarial and clerical assistance.

3 Operational budget (Supplies, printing, equipment, etc.)

3 Travel budget for contacting students at their employment.

  

36. Do you have a Short Course alumni organization? Yes . No . If yes,

what are its major activities? g

-
J
L 1
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In order that we may benefit from experiences shared by others in comparable

positions, what do you feel are the major problems encountered concerning the

administration of a Short Course program? If you have found effective ways t

solve some of these problems, your suggestions would also be appreciated.

QUESTIONS 38 THROUGH #2 SHOULD BE ANSWERED ONLY BY THOSE INSTITUTIONS'WHICH PRESEN

LY HAVE NO SHORT COURSES THAT ARE FOUR.WEEKS OR LONGER IN DURATION.

38-

39.

#0.

41.

What are the major reasons why your institution does not offer any Short

Courses of four weeks or longer? (Check as many answers as apply)

we seem to have no need for such a Short Course program.

We have no facilities for instructing such a group.

We have no facilities for housing such a group.

We would be competing with other institutions in the state.

We feel that such a program does not rightly belong at our institution.

Our budget is too limited.

Other (Please specify)

I
H

 

 

Does your institution presently offer special courses or conferences in Agri—

culture or Home Economics of one day to four weeks in length? Yes . No

What term do you use to describe these courses of less than four weeks?

 

Are you contemplating the development of a Short Course program as defined at

the beginning of this questionnaire? Yes . No .

If your answer to question ‘1;was yes, what type of courses would you like tc

develop?
_l
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'Will you kindly send me a copy of your Short Course catalog and other Short

Course bulletins? A copy of any evaluation instruments which you may use at the

completion of each year's work would also be appreciated.

Please mail to: Vernon C. Iarson

Department of Short Courses

Michigan State College

East Lansing, hichipan

Please give: Your’name

Position
 

Institution
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MICHIGAN STATE COLLEGE .

EAST LANSING

SCHOOL OF AGRICULTURE

OFFICE OF THE DEAN

April 1, 1954

 

 

 

Dean

' School of Agriculture

University

9

Dear Dean :
 

Mr. Vernon Larson of our Department of Short Courses

is making a study of non-degree terminal programs in

agriculture and home economics. We would like to

solicit your help in making this study and would appre-

ciate it greatly if you would designate a member of

your staff to complete the attached questionnaire.

The questionnaire is being sent to the agricultural

colleges in Canada and the land-grant institutions in

the United States

Throughout the questionnaire we have used the term

"Short Course" to refer to any non-degree terminal

program of more than four weeks in length.

We believe that this study when completed will be of

interest to most if not all of the agricultural colleges.

In no instance will the name of the institution be iden-

tified with any item of the questionnaire in the pub-

lished report. Copies of the report will be made avail-

able to each of you.

we will appreciate your giving this matter your personal

attention.

Sincerely,

Clifford M. Hardin, Dean

aim/m1

Enclosure
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APPENDIX C

Institutions in the United States to Which Questionnaires Were

_S_ep_t_:

*Alabama Agricultural and Mechanical Institute

*Alabama Polytechnic Institute

«University of Alaska

*University of Arizona

*Arkansas Agricultural, Mechanical and Normal College

*University of Arkansas

*University of California

*Colorado Agricultural and Mechanical College

*University of Connecticut

*Delaware State College

*University of Delaware

Florida Agricultural and Mechanical College for Negroes

*University of Florida

*Fort Valley State College (Georgia)

*University of Georgia

*University of Hawaii

*University of Idaho

*University of Illinois

*Purdue University (Indiana)

*Iowa State College of Agriculture and Mechanic Arts

*Kansas State College of Agriculture and Applied Science

*Kentucky State College
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*University of Kentucky

aLouisiana State University and Agricultural and

Mechanical College

*Southern University and Agricultural and Mechanical

College (Louisiana)

nUniversity of Maine

eMaryland State College at Princess Anne

*University of Maryland

eUniversity of Massachusetts

*Michigan State College

nUniversity of Minnesota

Alcorn Agricultural and Mechanical College (Mississippi)

*Mississippi State College

*Lincoln University (Missouri)

*University of Missouri

*Montana State College

*University of Nebraska

*University of Nevada

*University of New Hampshire

*Rutgers University (New Jersey)

*New Mexico College of Agriculture and Mechanic Arts

*New'York State College of Agriculture, Cornell University

*University of North Carolina

*Agricultural and Technical College of Nordicarolina

*North Dakota Agricultural College
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*Ohio State University

Langston University (Oklahoma)

*Oklahoma Agricultural and Mechanical College

*Oregon State College

*Pennsylvania State University

nUniversity of Puerto Rico

*University of Rhode Island

*Clemson Agricultural College (South Carolina)

*State Colored Normal, Industrial, Agricultural and

Mechanical College of South Carolina

*South Dakota State College of Agriculture and Mechanic

Arts

Tennessee Agricultural and Industrial State College

*University of Tennessee

*Agrieultural and Mechanical College of Texas

Prairie View Agricultural and Mechanical College (Texas)

*Utah State Agricultural College

*University of Vermont

*Virginia Polytechnic Institute

*Virginia State College

*State College of Washington

*University of West Virginia

*West Virginia State College

*University of Wisconsin

*University of wyoming
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Institutions in Canada to Whichgguestionnaires Were Sent:

*eFairview School of Agriculture, Alberta

*Olds School of Agriculture, Alberta

*University of Alberta

*Vermilion School of Agriculture, Alberta

eaUniversity of British Columbia

*Brandon Agricultural and Homemaking School, Manitoba

*University of Manitoba

*Nova Scotia Agricultural College

*Kemptville Agricultural School, Ontario

*OntarionAgricultural College

*Western Ontario Agricultural School

*College of Agriculture, Ste. Anne de Pocatiere, Quebec

eMacdonald College, Quebec

*Oka Institute of Agriculture, Quebec

*University of Saskatchewan

 

S Indicates those institutions which replied to the

questionnaire.

** Indicates those institutions which replied to the ques-

tionnaire, but the reply was received too late to be included

in the study.
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APPENDIX D

Dates When Short Courses Were Established

Land-Grant Institutions

1869 - Illinois

1885 - Wisconsin

1887 - Indiana

1888 - Minnesota

1892 - New York

1892 - Pennsylvania

189h - Michigan

1895 - New Hampshire

1896 - Montana

1897 - Massachusetts

1901 - Connecticut

1903 - Maine

1907 - New Jersey

1908 - South Dakota

1908 - California

1909 - Idaho

1918 — Iowa

1940 - West Virginia (Negro)

19h0 — North Carolina (Negro)

19h5 - North Carolina

l9h8 Louisiana



19u9

1951

1951

1952

1952

1953

1953

1953

1885

1893

1906

1912

1913

1913

1917

1920

1921

1921

1928

19h8

1951

116

Delaware

Arkansas (Negro)

Virginia (Negro)

North Dakota

Rhode Island

Mississippi

Nevada

Tennessee

West Virginia - No answer

Canadian Institutions

Nova Scotia

Oka, Quebec

University of Manitoba

University of Saskatchewan

Vermilion, Alberta

Olds, Alberta

Kemptville, Ontario

Ontario Agricultural College

University of Alberta

Macdonald College, Quebec

Ste Anne de Pocatiere, Quebec

Brandon, Manitoba

Ridgetown, Ontario
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APPENDIX E

Names Given to First Short Courses

Land-Grant Institutions

Agricultural Short Course (2)

Commercial Beef Cattle Production

Commercial Practical Dairying

Dairy Herdsman

Farm.Dairying

Farm Short Course

Farmers' Course

General Agriculture

Livestock Care and Management

Livestock Production Short Course

Program for Herdsman

School of Agriculture (2)

Short Course for Farmers

Short Course in Agriculture

Short Course in Dairying

Short or School Course

Twelve Week Short Course

Twelve Weeks Winter Course

TwoéYear Course

Two-Year Course in Agriculture

University Farm School Course of Study
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Vocational Agriculture (2)

Winter Course in Agriculture

Winter Short Course

Workshop in Farm Mechanics

Canadian Institutions

Agricultural School

Agriculture Course

Agriculture and Home Economics

Associate Course in Agriculture

Cream Graders' Course

Diploma Course

Diploma Course in Agriculture

Practical Course

School of Agriculture

School of Agriculture and Home Economics

Short Course

Short Course in Agriculture

Winter Course in Agriculture and Home Economics
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