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ABSTRACT

SELECTED FACTORS INFLUENCING THE USE OF INSTRUCTIONAL

MEDIA BY ELEMENTARY SCHOOL HALE TEACHERS IN

AL-N-INA DISTRICT IN SAUDI ARABIA

BY

Talal Hassan Kabli

The purpose of this study was to explore and identify

the major limitations to the utilization of instructional

media in the elementary schools in Saudi Arabia.

The study investigated the relationships between the

utilization of instructional media and teaching experience,

prior training, subject matter area, instructional media

availability, physical structural facilities, media

maintenance, and principals' and teachers' attitudes.

Five-hundred teacher questionnaire forms and 60

principal questionnaire forms were distributed in urban and

rural areas in AL-Medina District.

Descriptive Statistics, nonparametric correlation, chi-

square, and t-tests were used in the analysis of data.

The major findings of this study were:

1. There was a significant relationship between the

frequency of use of instructional media materials

and the length of teaching experience while no

relationship was found between the length of

teaching experience and the use of instructional

media equipment, except for the use of the overhead

projector.

2. No relationship was found between the length of

training and the use of instructional media

materials and equipment except for the use of the

magnetic board.



10.

Talal Hassan Kabli

Blackboard, geographic maps, models and globes,

audio tapes, flannel board, and tape recorder were

found to be more likely available in elementary

schools in AL-Medina District.

Science and health teachers tended to use

instructional media materials and equipment

significantly more than teachers in other subject-

matter areas.

Storage area, meeting room, display area, darkroom,

classroom windows with darkening controls and local

production facilities were more likely available in

elementary schools.

With respect to the use of instructional media

materials, more teachers indicated that

instructional photographs, overhead transparencies,

35 mm slides, and audio tapes were more likely to

be used when darkroom and local production

facilities, meeting rooms, and display and storage

areas were available.

Filmstrip projector, tape recorder, flannel board,

magnetic board, 8 mm film projector, 16 mm film

projector, and bulletin board were more likely to

be used when darkroom, meeting room, and display

area facilities were available.

There was a significant relationship between the

availability of spare parts to repair faulty

equipment and the use of instructional models and

globes, filmstrip projector, and slide projector.

More teachers and principals agreed that the use of

instructional media was an essential part of

instruction, while fewer of them agreed that the

use of instructional media was distracting to the

students in their schools and that religious

beliefs prevented the use of instructional media in

their classrooms.

No significant differences were found between

principals' and teachers' attitudes toward the use

of instructional media in elementary schools.
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CHAPTER I

INTRODUCTION

The long history of the tradition of Islamic education,

which stressed the paramount role of the teacher, forms a

substantial part of Saudi Arabia's inheritance from the past.

Therefore, teachers and students alike have traditionally

interacted in an atmosphere of unchallenged teacher

authority. The teacher has been, and is still, viewed as the

ultimate and unquestioned source of information and wisdom.

Munir-Udin Ahmed described this traditional position of the

teacher in Muslim society as '. . . very high. He (the

teacher) was, in fact, preferred to the parents, who were

only responsible for one's bodily birth, whereas the teacher

enlightened one's mind" (Ahmed, 1968). Recent attempts to

alter the teacher's role as the sole source of information

and learning have had to contend with this ancient tradition.

Considerable attention has been paid to methods of

improving the quality of education so as to make learning

easier and more beneficial. However, the development of

education in Saudi Arabia qualitatively and quantitatively is

faced with many obstacles which are due, in part, to the

relatively recent establishment of a new educational

organizational structure.

Prior to the establishment of the Directorate General

for Education in 1930, (which more recently, in 1953, became

1
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the Ministry of Education) there were few public schools.

All of the schools were private institutions concentrating on

religious instruction and rudimentry reading and writing.

Nyrop described this form of education:

Private teachers received students in their homes.

Eventually, however, the custom developed of giving

lessons in a special room devoted to the purpose,

often within the precincts of the community

mosques. The school was known as the W or

KHILQE. (Nyrop, 1977)

Until recently, the growth of education was hampered by

a lack of financial resources; with the discovery of oil,

this no longer presented an obstacle to educational

advancement. According to Dowson, 1977, '. . . there were

many who feared that a modern educational system would damage

the fabric of a profoundly religious society.”

Education in Saudi Arabia is free at all levels but is

not compulsory. Incentives are offered to the students to

encourage enrollment at most educational levels. Schools are

not sexually integrated within the Kingdom's educational

system, even at the elementary school level.

The Ministry of Education is considered the main

educational organization responsible for the education of

male students below the university level. On the other hand,

the General Presidency for Girl's Education is the primary

organization responsible for female education. Besides the

Ministry of Education and the General Presidency for Girl's

Education, there are several other organizations concerned



3

with literacy in Saudi Arabia. These include the Ministry of

Higher Education, the Ministry of Defense, religious

institutions, private education and other government

organizations. .

The Saudi Arabian educational system consists of three

stages after kindergarten (or pme-school); a six year

elementary school, a three-year middle school, and a three-

year secondary school. Additionally, a variety of secondary

educational opportunities is also provided. There are

presently seven universities, seven male teacher-training

junior colleges, four female teacher-training junior

colleges, and several technical institutions.

Shortages of qualified native teachers and inadequate

facilities represent the most serious shortcomings of the

educational system. The Ministry of Education has made

several attempts to reform the system with only marginal

success (Ministry of Planning, Third Development Plan, 1980).

The Third Development Plan outlined the current attempt

to reform the system and describes the importance of

introducing instructional media into the educational system.

The plan holds that:

. . . present conditions thus reflect certain

opportunities for improvement in qualitative

programs, particularly in the implementation of

major development projects such as an educational

technology center, educational television, and

multi-purpose classrooms. (Ministry of Planning,

1980)
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Regarding teacher training, the emphasis was placed upon

quality as a main concern. Therefore, new teacher-training

institutions were opened while others were upgraded and

expanded; better equipment and learning tools were also

provided.

The introduction of new learning materials and

techniques, and the use of "educational technology" has been

extremely difficult because these innovations often disrupt

and potentially threaten the teacher's traditional role.

This conflict is partially due to insufficient training of

teachers in the use of a new educational media, and methods

as a supplement to the traditional methods of teaching.

Another factor retarding the use of educational media

throughout the educational system in Saudi Arabia has been

the considerable cost involved in supplying the entire

country with the necessary equipment, material and qualified

personnel. Although the government of Saudi Arabia is now in

a good position to provide the schools with the necessary

material and equipment, the psychological readiness and skill

level of the teachers currently lags far behind. This

situation was first emphasized by the former Deputy Ministry

of the Ministry of Education, Abd-el Wassie (1970): "What we

are lacking is the teacher's belief and enthusiasm for the

usefulness of audio-visual aids as an alternate means of

instruction" (p. 74).
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This study, therefore, is an attempt to investigate the

§t§t§§_ggg of the utilization of instructional media in the

elementary schools in the Kingdom of Saudi Arabia.

W

The basic problem addressed by this study focuses upon a

contradiction between the Government of Saudi Arabia's

expressed policy in the area of educational technology at the

elementary school level and the actual situation in the

elementary schools throughout the country. The government's

educational policy statement explicitly commands that the, ”.

. . educational authorities provide schools with necessary

audio-visual means of explanation and with training

facilities to help achieve educational objectives“ (The

~Educationa1 Policy in the Saudi Arabian Kingdom, 1974).

However, the most recent report on existing teaching styles

has found that in Saudi schools, '. . .. teaching is almost

totally verbal“ (Egbert, 1974).

Recognizing this disparity, the Ministry of Education

has invited various agencies and individual consultants to

visit Saudi Arabia and help design plans for improving the

educational system in the country. In the area of

educational media, a contract was signed between the Ministry

of Education and Indiana University in May, 1975, to prepare

an operational plan for the entire country which was to be

based on a proposed Educational Technology Center. This plan
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was entitled "An Operational Plan for a National Education in

the Kingdom of Saudi Arabia“ (Indiana University, 1975), but

no executive action has been taken on it.

The 1975 operational plan was designed to provide an

overall framework for the entire country: it did not deal

with the problems of educational media for specific regions.

Therefore, the need remains for research directed at specific

situations as they now exist at the regional level. The

present study is an attempt to meet that need for two

regions--one urban and one rural--chosen as representative of

regions with similar educational problems.

In order tn) simplify the operational plan for the

country, the newly-conceived Educational Technology Center

will require faculty input from the various regions of Saudi

Arabia. Information about the existing situation as it

relates to instructional materials and methods at the local

level, presently, does not exist. This study was designed

for ease of replication in other regional school districts or

throughout the remaining regions in the future.

In addition to the need for baseline factual data, there

is also a need to investigate the human performance dimension

of media use. When presumably useful tools are not being

used, at least three possible explanations exist: (1) the

potential user lacks the knowledge, skills or attitudes

needed for effective use: (2) the necessary supporting

resources, including supervisory assistance are missing; or
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(3) the system does not provide adequate incentives for use

and may, in fact, offer significant penalties for use.

The present study, therefore, investigated the following

areas at the elementary school level:

1. the qualifications, skills, knowledge, experience,

and training of the teachers in the elementary

school with regard to use of instructional media,

the availability of the material and equipment to

support the educational program,

the condition of the physical and structural

facilities to house educational media and programs

in selected Saudi schools,

the instructional media maintenance service

provided to repair the equipment, and

principals' and teachers' attitudes toward

utilization of instructional media.

:!. !' E I] S! 1

The main goal of this study was to explore and identify

the major limitations to the utilization of instructional

media in the elementary schools in Saudi Arabia.

The specific purposes of this study were:

1. to determine if elementary teachers have sufficient

experience and training in utilizing instructional

media as a means of instruction,

to determine if the elementary schools have

provided the necessary instructional materials to

teach various subjects,

to determine if the elementary schools have the

physical facilities to house the instructional

media,

to determine if the elementary schools have trained

maintenance personnel to repair the instructional

media equipment, and



5. to determine the principal's and teacher's

attitudes toward the use of instructional media in

the elementary school.

Wheaten

The present study is important for a number of reasons;

of primary importance is the fact that the Ministry of

Education in Saudi Arabia is annually spending nearly 120

million riyals (approximately $34,000,000 at the current

exchange rate) for the acquisition of audio-visual materials

equipment, and training to be used in the schools throughout

the (Kingdom) country. As yet, however, no empirical data

exists which ascertains the extent to which these materials

are being used at the local level once they are available.

The present study, therefore, was an effort to determine

receptivity toward the introduction of educational media in

two selected areas. The study will provide baseline data:

and also, will serve as a model for similar investigations in

other areas of the country and at other educational levels.

Additionally, this study will identify those areas of

greatest need in teacher education in order to assist in the

development of programs to train teachers in the use of

educational media.

3 ' ' n o 3

During the past ten years, many new teaching aids have

been developed. Some of them are sufficiently elaborate so
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as to change or to replace classroom communication and

instructional patterns which, until their development, were

limited to the teacher and the student. The following terms

and definitions will assist in interpreting this study.

M

Expresses the feelings of the principals and teachers

(positive and negative) in the elementary school toward the

use of instructional media to attain the stated objectives

and goals of the curriculum.

I ! !° 1 E . !

Instructional equipment includes such items as overhead

transparency projectors, slide projectors, filmstrip

projectors, 8 mm film projectors, 16 mm film projectors, film

loop projectors, opaque projectors, audiotape recorders,

video recorders, television camera, etc.

I ! !' J H d'

Instructional media include non-print materials and

instructional equipment.

MW

Non-print instructional materials include such items a

photographs, geographic maps, charts, graphs, models, globes,

overhead transparencies, filmstrips, 35 mm slides, 8 mm
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instructional films, 16 mm slides, film loops, audiotapes,

etc .

Hg:

Use refers to the application to which individual

teachers in the school integrate and employ instructional

media in a particular curriculum or learning program for the

purpose of communicating relevant information.

I' ’t !i E !l S! 1

This study investigated the factors influencing the use

of instructional media by elementary school teachers. The

sample was limited to one school district in Saudi Arabia

(Medina District). This study has the following limitations:.

1. the study was lindted to one district. However,

this could be generally applicable to the country's

public schools because they are similar

(curriculum, scheduling, exams, etc.). All of the

public schools are governmental schools, controlled

by the Ministry of Education;

2. it was limited to teachers and principles in the

public schools;

3. this study was confined to one aspect of

educational technology, the use of instructional

media; and

4. this study did not examine the qualitative

effectiveness of the use of instructional media.

c u 'ons

This study attempted to answer the fellowing research

questions:
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How much experience and training do elementary

teachers have with regard to the use of

instructional media?

Does previous experience or training on the part of

the elementary teachers influence their utilization

of instructional media in their classrooms?

What kind of instructional media materials and

equipment are available in elementary schools to

support educational programs in various subject-

matter areas?

Does subject-matter area or the availability of

instructional media affect the utilization of the

instructional media?

What are the conditions of physical and structural

facilities which house the educational media and

programs, and the provisions of maintenance of

materials and equipment?

Does the availability of physical facilities or the

provision of maintenance affect the utilization of

instructionalvmedia?

What are the principals' and teachers' attitudes

toward instructional media and it use in elementary

schools?

Are there differences between principals' and

teachers' attitudes with respect to instructional

media and its use?

W

There will be no relationship between teaching

experience and instructional media use as reported

by the respondents.

There will be no relationship between the teacher's

prior training in instructional media and the use

of instructional media as reported by the

respondents.

There will be no relationship between subject

matter and the use of instructional media as

reported by the respondents.
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4. There will be no relationship between the

availability of instructional media and the use of

instructional media as reported by the respondents.

5. There will be no relationship between the physical

facilities and the use of instructional media as

reported by the respondents.

6.- There will be no relationship between media

maintenance and the use of instructional media as

reported by the respondents.

7. There will be no significant difference between the

principal's and teacher's attitude toward

instructional media in elementary school as

reported by the respondents.

8. There will be no relationship between the teacher's

attitude toward instructional media and the use of

instructional media in elementary school as

reported by respondents.

SHEEQIY

The format for the study has been presented in Chapter

I; it covers the introduction, statement of the problem, the

objectives of the study, significance of the study,

description of terms such as instructional media (including

instructional materials and equipment), limitations of the

study, research questions, and null hypotheses.

In Chapter II, the literature related to the study is

reviewed.

In Chapter III, the design of the study is presented; it

includes the research questions, null hypotheses, description

of the sample and population from which it was drawn,

procedures for the development of survey instruments, pilot

testing procedures and final revision of the instrument,
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validity procedures for distribution of the questionnaire for

both principals and teachers, data collection procedure, data

analysis, and summary.

The analysis of data will be reported in Chapter IV.

Chapter V will include the summary, conclusions, and

recommendations.



CHAPTER II

REVIEW OF LITERATURE

W

Included in this review of literature is a review of the

Saudi Amabian educational system, teacher-training programs and

instructional media programs in Saudi Arabia, the United States,

and other countries which are related to the research. In terms

of the research on Saudi Arabia's educational system,

unfortunately, there are only a few scholarly works, most of

which are in the form of either government documents, official

, reports, or doctoral dissertations.

Tl Ed !° 1 5 l . 5 3i E II

Education in Saudi Arabia has the following stated

objectives:

1. to provide children with an Islamic education,

2. to develop in children the feeling of belonging to the

Islamic creed and nation, and

3. to help children develop basic skills necessary in

adulthood.

In order to fulfill these objectives, the government of Saudi

Arabia established different authorities to be responsible for

various levels of education.

1. The Ministry of Education is responsible for boys'

education at all levels.

2. The Presidency is the authority for girls' education at

all levels.

14
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3. The Ministry of Defense directs and supports its own

schools.

4. Other educational organizations are responsible for

private schools.

There are four types of education controlled by age, sex,

knowledge, background and school years. They are:

l. kindergarten or preschool,

2. general education,

3. higher education, and

4. teacher training.

Wheel

The government encourages kindergarten schools to raise the

educational standards of the country and give good care for

babyhood and childhood. Authorities concerned with planning are

to be occupied with the establishment and supervision of

nurseries and kindergartens. These authorities set the necessary

curricula, systems, rules and instruction for the performance of

work during this stage. They provide for technical staff who are

educationally and administratively qualified to carry out this

type of education.

Kindergarten is a preparation for entry into elementary

school, and it is an optional stage. The child does not have to

attend or pass this stage in order to attend elementary schools.

.Additionally, the child may remain in this stage less than one

(1) year or more than two years.
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W

The study period for the elementary stage is six years.

Education during this stage is provided for everyone who

attains the required age level of six years. Authorities

concerned with this stage set the necessary plans for the

accommodation of all students who have reached the required

age level for elementary education. When establishing

schools in small and neighboring villages, the following

regulations apply:

1. schools should be located in middle ares to which

students from neighboring villages are transported,

and

2. the "one teacher" system should be adapted in times

of need.

Children at this level attend school for six years. They are

taught according to a standard curriculum and promoted from

one grade to the next upon successfully passing a final

examination.

Table 2.1 shows the growth and development of elementary

education through a nine year period. This table shows that

the number of elementary schools has been increasing since

1971-72: from 2154 SChools in 1971-72 to 5744 in 1980-81.

n d e a

The study period during the intermediate stage of

education is three years, beginning after obtaining an
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elementary school certificate or its equivalent, and ending

by obtaining an intermediate school certificate.

Study in the intermediate stage is available to the

holders of the elementary school certificate and in

suitable central locations where students can be

transported from neighboring areas. Intermediate schools

which teach the Islamic religion are designed to serve

specific objectives and teach a standard curriculum. Other

modern intermediate schools aim to provide enrolled

students with vocational and cultural programs, while Dar

Al-Tawheed schools concentrate on the Islamic culture.

The private sector may operate regular intermediate

schools, and other institutions and ministries may run

educational systems equivalent to the intermediate level to

serve specific purposes; the Ministry of Emucation,

however, supervises and evaluates this formal educational

system. Table 2.2 shows the growth and development of

intermediate schools during the period 1971-1980.

W

Education at the secondary stage is for a three year

period. It ends with the awarding of a secondary school

certificate. Studies in this stage are more diversified

and are available to holders of intermediate school

certificates. The authorities concerned with this stage

set admission prerequisites for every type of secondary
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school to ensure the fulfillment of various needs and direct

each student toward a suitable field.

Secondary schools of various types are created

according to a plan studied and coordinated by educational

authorities. The needs, means, and nature of location are

taken into account.

The first year of this stage is general in nature; then

it branches into either "science“ or 'art'. A final,

unified examination is administered to all students

nationwide. Students who pass the final examination receive

high school certificates which entitles them to proceed to

undergraduate study. The comprehensive secondary school is

a newly-introduced variation in the Saudi Arabian educa-

tional system: it began with one school in 1975. Table 2.3

shows the growth of secondary school enrollment from 1971-72

to 1980-81.

due “on

Higher education begins after the general secondary

studies or their equivalent. Whether governmental or

private, higher education and its branches are subject to

the Supreme Council of Education.

Universities and colleges are established in Saudi

Arabia in a manner compatible with the needs and capacities

of the country. They are regulated by the Supreme Council
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who certifies the higher'education system, its functions,

responsibilities, and manner of performance. Higher

education is given full support by the government. Its

importance as one of the main sources of human development

is greatly needed in Saudi Arabia to continue the expansion

of educational development. There are presently seven

universities in Saudi Arabia.

1. Riyadh University (King Saud University),

established in 1957, presently consists of eleven

colleges and some training centers. The main

campus is in Riyadh with branches in Abba and,

most recently, in Qassim.

2. University of Petroleum and Minerals (in Dharan),

established in 1963, presently consists of four

colleges.

3.~ King Abdul Aziz University (in Jeddah),

established iJ111967, presently consists of nine

colleges, an Institute of Meteorology and Dry

Regions, and an Institute for Applied Geology.

The main campus is in Jeddah with a branch in

Medina.

4. Islamic University (in Media) has five colleges.

5. Immam Mohammed Ibin Saud Islamic University,

established in 1974 from previous religious

institutes and colleges, consists of six colleges,

a Higher Islamic Judicial Institute, and a Higher

Institute for Islamic Studies. The main campus is

in Riyadh with a branch in Qassim.

6. King Faisal University, established in 1974,

presently consists of four colleges. The main

campus is in Dammam with a branch in Hofuf.

7. Umul-Qura University, established in 1980 in

Makkah, has five colleges, and a branch in Taif.

In addition to the seven universities, there is a General

Secretariate for girls' colleges in Riyadh with three
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colleges, a Higher Institute for Social Services, and seven

junior colleges for male students.

I l 'T I . E l 5 ll E l'

Teacher-training is given full consideration as the

country faces a very serious shortage of teachers at all

levels of education. The first teacher-training institutes

provided three years of training for holders of elementary

education certificates so that they could teach in

elementary schools upon graduation. The Institute for Males

was established in 1953 and The Institute for Females in

1960 (Ministry of Education, Educational Statistics Review,

1979). In 1961 a limited number of secondary teacher-

training institutes for males were established where holders

of intermediate education certificates were admitted for

four years of training which qualified them to teach in

middle schools upon graduation (Ibid., p. 12).

Because of an increase in the number of students at the

intermediate and secondary stages and the resulting need for

improving the standards of teachers, the above-mentioned

institutes were phased out and replaced by new elementary

teacher-training institutes for males, and secondary

teacher-training institutes for females. Students were

admitted to the new institutes after having received middle

education certificates to spend three years in a teacher

preparation program. Those who successfully passed the



24

terminal examinations were awarded certificates which

qualified them to teach in elementary schools. The Ministry

of Education (1979) described the effectiveness of upgrading

male teacher-training institutes in the following manner:

In 1974-75 the number of men graduates from the

secondary level programs was 2211 as against a

peak production of 1784 graduates of the

intermediate level program in 1966-67. The

enrollment in 17 secondary level training

institutes for males was 8629 in 1974-75 which is

larger by more than a thousand than elementary and

intermediate programs in 1964-65 (p. 90).

These institutes were cancelled after ten years of service

in 1965 because the Ministry of Education began to look for

quality rather than quantity in education.

There are several other programs for teacher training

in Saudi Arabia, i.e., Koranic intermediate and, more

recently, Koranic secondary schools for teacher training,

established in 1976; a physical education institute for male

teachers, established in 1964; an art education institute

for male teachers, established in 1965; and an English

language course for male teachers, established in 1973-74.

A science and mathematics center was established in Riyadh

in 1974 because of the serious need for Saudi teachers

specializing in the teaching of science and mathematics

(Ministry of Education, Educational Statistic Review, 1979).

Two-year junior colleges for male teachers were

established in 1977. In fact, there are seven junior

colleges in Abha, Dammam, Makkah, Medina, Rass, Riyadh, and
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Tiaf. The purpose of the junior colleges is to replace

teacher-training institutes. A similar pattern of teacher

training is offered for females and is operated by the

General Presidency for Girls' Education.

Saudi Arabian universities offer preservice and

inservice programs for both male and female students. King

Saud University, for example, offers such training in its

college of education. Umel-Qura, King Abdul Aziz, Immam

Mohammad Bin Saudi, Medina Islamic universities and the

General Secretariat of Girls' Colleges all offer various

types of teacher training certificates for teachers at the

intermediate or secondary levels. Table 2.4 shows the

number of teacher—training institutes, junior colleges,

students, and full-time teachers by type of institute

operated by the Ministry of Education.

Table 2.4

 

 

 

TEE:

Koranic intermediate schools 9 391 73

Koranic secondary schools 5 97 10

lflenamaqgtemflertuahfing

institutes 28 3763 336

Upgrading centers 2 536 40

Physical education institutes l 364 51

Art education institutes l 350 38

Emfliflacanses l 78 6

Science and mathematics centers 4 659 150

annior colleges . 7 3859 405

TOTALS: .58 10.097 1109
 

SMKE: FMmkquoflfimxmnm, u '

W. Riyadh: Ministry of Education, 1980-81.
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Currently, there exists very little research dealing

with the use of instructional media in the Saudi Arabian

educational system. Egbert (1974), in the report

"Education in Saudi Arabia,“ mentioned that '. . . teaching

is almost totally verbal“ (p. 24).

In his book aguggtign_in_§§ugi_3;gpia, former Deputy

Ministry of the Ministry of Education Abd-el Wassie (1970)

expressed the need for teachers' belief in the importance

of utilizing educational media: “What we are lacking is

the teacher's belief and enthusiasm for the usefulness of

audiovisual materials as an alternate means of instruction"

(p. 78).

Abu-Ras (1979) investigated factors affecting

teachers' utilization of elements of educational technology

in Saudi Arabia. The methodology of his study consisted of

questionnaires and interviews. One hundred and sixty-seven

elementary school teachers completed a teacher question-

naire, and 73 elementary principals completed a school

survey. Interviews were conducted with media personnel in

Al-Baha district and with the Ministry of Education. He

found that audiovisual materials in the elementary schools

surveyed were not available to the extent prescribed by the

Ministry of Education. He reported that fewer than three

percent of elementary school teachers were familiar with
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the operation and use of various types of projection

equipment; however, over 90% were familiar with audiotape

recorders. Abu-Ras also reported that '. . . a significant

relationship (x2.50) was obtained between teachers'

training backgrounds and their acquaintance with 16mm,

filmstrip, and slide projection" (p. 103). He concluded

'. . . that the educational technology programs in

elementary schools are not meeting the requirements of the

educational program at this level“ (p. 103).

Abu-Ras' study is the only research available on the

utilization of educational media in Saudi Arabian

elementary schools. This study was based on a sample of

elementary school teachers in Al-Baha, a small rural area

in Southern Saudi Arabia, and was used to generalize to

all elementary schools in Saudi Arabia. Abu-Ras stressed

the crucial need for more investigations into other school

districts and noted that similar studies should be

conducted in elementary schools in other districts. He

acknowledged a need for service-oriented teacher-training

institutions.

Moshaikeh (1982) investigated the status quo of

instructional media as used in the preparation of male

elementary school teachers in Saudi Arabian teacher-

training junior colleges operated by the Ministry of

Education. He used two types of instruments in his study:
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faculty questionnaires and supplementary interviews with

junior college administrators, faculty, media specialists,

and supervisors of student teaching. One hundred ninety-

seven questionnaires were sent to the faculty at seven

junior colleges in the country. Moshaikeh found that the

rate of questionnaire return was 73% of the total sample

(144 completed questionnaires). Due to missing data or

multiple responses for some items, the total for some items

exceeded 144. Follow-up interviews with 20% of the

faculty sample were administered for data validation.

Moshaikeh found that instructional media (materials

and equipment) are generally found in teacher-training

junior colleges in Saudi Arabia. Only microcomputers

seem not to be as available as other media. He reported

that the interviewees revealed that facilities were

_ inadequate and extremely limited. Roughly half of the

participants in his study indicated that faculty have a say

in curriculum content. The supplemental interviewees

revealed that they did have input in planning the general

outline and objectives of the curriculum. Moshaikeh also

found no significant (p<5) relationship between instruc-

tional media used by faculty participants and years of

teaching experience.

Moshaikeh stressed the urgent need for more

investigation in teacher-training programs in other
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colleges and universities in Saudi Arabia so that

comparisons can be made between these institutions. He

also recommended that similar studies be conducted in

girls' teacher-training colleges in Saudi Arabia in order

to allow comparisons to be made.

Issa-Fullata (1982) conducted an experimental study in

junior high schools in Al-Medina school district in Saudi

Arabia. The study included 120 subjects who were randomly

selected and assigned to three teaching methods. The

control group consisted of the regular teaching method with

classroom teachers. Experimental Group I was assigned to a

slide-tape instructional program with teacher partici-

pation, and Experimental Group II was assigned to a

self-contained slide-tape program without teacher

participation. Paper-pencil visual-tape instruments were

used to measure students' achievement. The study's

findings indicated that only the experimental paper-pencil

subgroup showed a significant difference in performance at

the .05 level of confidence. In addition, teacher response

to post-workshop questionnaires indicated that they had

developed positive attitudes toward instructional media.

Based on these findings, Fullata concluded that:

. . . an assigned tape-slide instructional

program designed and produced to augment learning

and then used by a classroom teacher who is

trained in the process of instructional design

and instructional media will increase student



30

learning to a significantly higher level than

will the conventional teaching method. (p. 183)

Bakri (1983) conducted a study which dealt with the

factors influencing the use of instructional media by

middle school teachers in two school districts in Saudi

Arabia. A total of 486 respondents completed the

questionnaire used in the study. Major findings of the

study were as follows:

1. over 50% of teachers in both school districts

pointed out that instructional media are not

available in their schools, that administrators

discourage teachers from using instructional

media in teaching, and that schools lack basic

facilities to house instructional media:

2. the use of instructional media by teachers in

both school districts was limited;

3. no significant relationship was found between the

number of years spent in teaching and the use of

instructional media;

4. the most important factors affecting media use as

perceived by middle school teachers in this study

are (a) media availability, (b) media training,

(c) inservice training, and (d) physical

management of schools; and

5. social studies teachers in both school districts

had a higher frequency of media use than teachers

in other subject areas.

Al-Debassi (1983) carried out a survey which

investigated the impact of training, availability of media,

and school facilities on the use of instructional media in

Saudi middle and secondary schools. The major findings of

the study were:
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teachers with previous media training used

significantly (p<.01) more instructional media

than those with no training;

no significant difference was found in the

correlation between the use of instructional

media and its availability for trained and

untrained teachers (p<.05):

a significant positive correlation was found

between media availability and instructional

media use for trained and untrained teachers: and

(a strong positive correlation was found between

the availability of facilities and the use of

instructional media for trained teachers

(P. 232) .

Al-Saleh (1985) conducted a study which dealt with

selected factors influencing the use of instructional media

by male faculty members at colleges of education in Saudi

Arabian Universities. A total of 467 or 83.7% of

respondents completed the questionnaire used in the study.

Major findings of the study were as follows:

1.

2.

3.

there has been a low rate of instructional media

utilization by faculty members;

significant positive correlations were found

between media use and each of the following

factors: (a) years of teaching experience, (b)

attitude toward media, (c) previous media

training, (d) perception of administrative

support for media use, and (e) amount of

information faculty received about media

resources; and

a significant negative correlation was found

between frequency of media use and perceived

determents to media use.
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The bulk of research on educational media has

generally investigated more than one variable in

educational media in elementary education. Some studies

have resulted in conflicting research findings. It has

been only recently that scientific research data have been

collected in the use of educational media in elementary

education and teacher-training institutions. There is only

one study in the use of instructional media in elementary

schools which was conducted by Abu-Ras in 1979 including

the governmental documents and official reports previously

mentioned.

In other countries, especially the United States,

research on the use of educational media is abundant, due,

in part, to that country's long history of educational

reform.

In her review of research results of audiovisual media

in teaching adults, Campeau (1974) found that the bulk of

research dealing with instructional media yielded very

little evidence that the use of instructional media better

facilitates learning than more traditional methods.

Moldstad (1974) reviewed studies on the importance of

media as teaching tools. His findings were not in

agreement with Campeau's; however, most of Moldstad's

studies involved non-adult learners.
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If the use of instructional media is important in

learning and teaching in general, it is crucial in the

preparation of teachers who will use it later in their

classes. Ramsey (1971), in his article "Elementary

Teachers' Preparation Interfaces with Media," quoted the

axiom 'Teachers tend to teach as they were taught," saying

this was never more true than in the use of instructional

media.

WW
I E I l' E .

The relationship between media used by teachers and

their years of teaching experience was reported in many

studies. Arterbury (1971) and Pennywell (1980) supported

the notion that the longer a teacher taught, the more s/he

used media. Obetz (1980) was not in agreement. She

reported that "there was no indication that years of

teaching experience was a determining factor in whether or

not they were using media.” She stated, "The results of

the analysis indicated that there were no significant

differences (p>.05) in the use of media between instructors

with varying numbers of years of teaching experience'

(pp. 105-106).

Stroud (1976) reported that when teaching experience

and media center usage was examined at the junior high

level, it was found that teachers who had over 15 years of
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teaching experience did utilize a larger variety of media

center services on a regular basis than did other

teachers. Presumably, a teacher with more years of

teaching experience would be aware of and, consequently,

utilize more types of media center services.

Stephen (1971), citing Meiser (1952), said:

Teachers with less (sic.) than 25 years of

experience used more projected materials than

did those teachers with 25 years or more

. . . Teachers with less (sic. ) than 10 years

of experience used fewer projected materials than

did those having from 10-19 years of experience

(p. 44).

Sibalwai (1983) indicated that interaction among types

of experience and availability did not affect the subjects'

use of instructional media, but experience plus formal or

informal training increased media use more than other

educational experience combinations.

It is reasonable to conclude from this research that

teaching experience is a factor in media utilization.

W

The relationship between the frequency of

instructional media used by teachers and their training in

its use has been examined by several studies. Most studies

reported consistent findings in support of the notion that

teachers who have prior media training tend to have a

higher frequency of media use than those who had no prior
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training, indicating that training is a pmedictive factor

in media utilization.

Culclasure (1969) pointed out that an important part

of an institution's audiowisual program involves

presentation of inservice training programs to ensure that

faculty members attain proficiency in operating audiovisual

equipment and that they effectively utilize available

instructional media. He added that workshops, conferences,

short courses, and demonstrations as well as personal

interviews and individual refresher-training can be

employed for this purpose. The extent of the inservice

training effort should be determined by the particular

needs of any given situation.

Travis (1972) suggested that every teacher needed some

training or orientation concerning procedures of using

various types of materials in the teaching situation. It

will not be difficult for the teacher to use materials if

s/he has been trained to do so during preservice study.

For materials that are newly introduced into education

(such as television lessons, programmed books, or teaching

machines), demonstrations, orientations, and inservice

training for teachers should be considered as necessity.

Briggs and Gagne (1979) stated:

Each new instructional system usually requires

special skills beyond those already possessed by

most inservice teachers, and consequently the

special training is designed to focus on these
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skills. Special workshops become one mode for

such training, but visits to schools in which the

system is first operating as a pilot test is

another important mode (p. 37).

Imogie (1979) investigated the relationship between

these two variables. His findings showed a significant

relationship (p<.05), an indication that those with more

skills and training in media use had a higher frequency of

instructional media use than those with fewer skills or no

training.

Semnani found in his study (1981) “Selected Factors

Affecting Teacher Utilization of Instructional Television

in Massachusetts,“ that formal college background of

teachers in instructional media and teaching subject matter

are the chief variables in the use of instructional

television.

Arterbury (1971) found in his study that teachers'

prior training in the use of audiovisual equipment is a

factor in teacher utilization of media services. He

concluded that training is a factor to respect when

teachers utilize instructional media.

5 !' l H I! E I 61' 3 ll H!'1l ll
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Many researchers in the field of educational

technology consider subject matter to be a factor affecting

media utilization.
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Arterbury (1971) indicated that the teacher is

influenced by subject matter in utilizing media. He also

noted that teachers in social studies tend to use

audiovisual materials in their classroom more often than do

mathematics teachers.

iBoth Ducat (1972) and the NEA (1958) found that

English, social studies, and science teachers were the

major users of media center resources. The Secondary

Indiana studies examined this facet of media center usage

and concluded that these three subject areas no longer

represent the most dominant users of media centers

(IateLnati2aa1_l2urnal_ln§trustienal_hedia. 1977'78)-

Obetz (1980) reported that “academic discipline is the

strongest predictor of whether or not media will be used in

classroom“ (p. 257). She concluded that “the fact that

math instructors rarely use media was also confirmed by the

interview with the director of the instructional media

center“ (p. 141). She also stated in her study that

“significant differences were noted (p<.05) in the use of

each medium by discipline groups“ (p. 141).

Wittich (1946) concluded that:

A large portion of the subject matter in

.elementary, junior, and senior high schools and

at the college level has been probed. In every

case the advantage of true educational sound and

silent motion pictures has been demonstrated when

they have been properly used under conditions

which warrant their use (p. 159). .
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From the foregoing studies, it is reasonable to

conclude that subject matter is a predictive factor in

determining the use of instructional media.

I ! !i J H dl E I] lil'l i QIIJ' Ii
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The review of related studies showed a relationship

between teachers' use of media and its availability.

Battram (1963), in his study, indicated that the

availability of equipment and materials increased use of

these materials and that instructors tended to learn more

concerning the proper use of these materials if the

materials were readily available (Moore & Hund, 1980). A

study conducted by Eboch (1966) concluded that in the event

of project discovery, teachers will utilize audiovisual

materials when they are available (pp. 141—147).

Aquino (1974) found a significant relationship between

availability factors for both audiovisual equipment and

materials and for the equipment segment of the

accessibility factor.

Godfrey (1965) noted that teachers requests were among

the more influential channels for having school boards

provide more audiovisual equipment and materials, while

Battram (1963) found that teachers who received audiovisual

materials to be readily available tended to learn more

about the effective use of those tools.
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Oxford and Moore (1981) reported that “the

availability of media facilities did not seem to be a

determiner of media development since these facilities were

not often used“ (p. 474).

Bakri (1983) found that media availability in schools

was considered to be one of the most important factors

influencing teachers' use of audiovisual materials in

teaching.

Sibalwai (1983) concluded in his study that the

availability of instructional media was a determining

factor in using seven out of 20 media items (television

broadcast, instructional television, 8mm motion picture

camera, filmstrip, overhead projector, and opaque

projector).

Past research indicates that the availability of

materials and equipment is.a major factor in instructional

media utilization.

. c. . . . .
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Most of the studies revealed that teachers tend to use

and produce media if there are physical facilities

available for them. Hoban's work (1949) stated that one of

the obstacles in the use of audiovisual materials is the

difficulty in modification of buildings for the use of

audiovisual materials.
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Knowlton and Hawes (1962) reported in their study that

some of the negative attitudes of teachers toward media

were related to physical utilization barriers and not

necessarily to the media themselves.

Foy-Cross (1969) reported:

It is very likely that no area of a new building

will have as many varied and changing demands

placed upon it in the next five to twenty years

as will the “basic“ classroom. Our way of life

and our educational program are vastly different

today from life and schooling a few generations

back. Education today is complex and uses many

tools unheard of a few years ago. . . The regular

school classroom should have, first of all,

sufficient efficient space. Like any other

instructional equipment, if school room space is

not big enough to do the job, it is poor

equipment. Small rooms are not adaptable to good

use of many modern procedures, such as viewing

films, use of teaching-learning machines, and the

size permits a wide variety of activities. . .

smaller sections of classes may use the largest

rooms with efficiency, but large classes cannot

similarly make good use of relatively small

space. In this connection it is poor planning to

construct a building to fit only present-day

curricula and class schedules and instructional

procedures (p. 115).

Culclasure (1969) stated that adequate production and

storage facilities are essential if audiovisual materials

are to be used effectively. These facilities may range in

complexity from the simple teacher-oriented production and

storage areas to more sophisticated facilities. He also

added that the overriding consideration in planning such

facilities should be that instructors can obtain required

materials expeditiously. Culclasure suggested that
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audiovisual storage facilities might best be placed in

teaching areas as well as in resource centers. Facilities

should also be provided for production by teachers of some

media, e.g., overhead transparencies (p. 63).

Obetz (1980) concluded that the use of media

production facilities is significantly related to the

availability of media production facilities/assistance.

In his survey, Sussman (1973) provided six factors

regarding television facilities and utilization, one of

them being, “the type of facilities a school has does not

appear to affect rates of utilization; however, the

quantity of facilities has a significant effect on

utilization rates“ (p. 47).

It is reasonable to conclude from this research that

physical facilities is a factor in media utilization.

W

The relationship between maintenance of instructional

media and its utilization was investigated by many

studies. Peterson (1967) indicated that during the time

that delivery and pick up services were maintained by a

central instructional media center, the utilization of 16mm

films and filmstrips increased, but there was a slight drop

in utilization of production services, primarily around

photographic and dry mounting services.
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Berry (1978) pointed out that audiovisual hardware, if

effectively used, can multiply the effectiveness of a

teacher, but a machine that will not start or malfunctions

during a presentation is frustrating to a teacher,

distracting to students, and confusing to the learning

process. He concluded that good care and maintenance will

minimize this problem and allow a machine to effectively

fulfill the purpose for which it was designed.

Fleischer (1978) indicated in his study that one of

the problems inherent in using new media for instruction is

the problem of maintaining the equipment. It is clear that

without adequate maintenance, media soon becomes a useless

collection of hardware taking up valuable storage space.

He added that school districts have been willing to make

initial capital investments in new instructional equipment,

but have been unwilling to make the annual expenditure

necessary for a maintenance program that will keep the

equipment operating. Fleischer concluded, “Although

adequate maintenance will not guarantee the effective use

of new media in instruction, it is a certainty that the use .

of communications technology in instruction cannot proceed

without it“ (p. 235).

Warren (1977) stated that hardware operation can

appear to be simple or complicated, depending on the

expertise and attitude of the operator. Since many



43

hardware malfunctions are operatorérelated and can be

corrected by logical deduction, trouble—shooting materials

have been developed for typical instructional hardware to

assist operators in preventive and corrective maintenance.

Past research indicates that maintenance of

instructional media is a major factor in instructional

media utilization.

WW

Some researchers conducted studies investigating the

teachers' attitudes toward media utilization. These

studies indicated that there are many factors that

influence teachers' attitudes.

Kelley (1959) in his study “Teachers Attitudes Toward

Audiovisual Materials,“ identified sixteen factors related

to teacher attitudes toward audiovisual materials. Among

them are background, encouragement by supervisors, and

availability of equipment. He also found a significant

positive relationship between teachers' attitudes toward

audiovisual materials and the frequency with which they

used them in the classroom. Kelley concluded that:

The results of this study emphasize the

importance of recognizing the place of attitude

in any attempt to analyze the utilization of

audiovisual materials. Teachers' attitudes may

be more important in determining the use of

audiovisual materials than knowledge about

materials and skills in their use (p. 121).
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Guba and Snyder (1964) indicated in their study

“Instructional Television and the Classroom Teacher,“ that

teachers who used instructional television had a more

positive attitude toward instructional television and newer

instructional media than teachers who did not make use of

the television medium.

Abu Ras (1979) found in his study that over 84% of the

respondents believed that the use of audiovisual materials

would improve instruction.

Moshaikeh (1982) mentioned in the findings of his

study that a highly positive attitude toward instructional

media and a significant (p<.05) positive relationship

exists between the use of instruct- ional media and general

attitude toward instructional media.

Al-Saleh (1985) found in his research that faculty

members who had a more favorable attitude toward

instructional media tended to have a higher frequency of

media use in instruction than faculty members who had a

less favorable attitude.

El-Hmaisat (1985) indicated in his study that male and

female teachers and principals do not differ in their

attitudes toward media - all groups have positive attitudes

toward media.

It is reasonable to conclude from the past research

that attitude is an important factor in media utilization.
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SHERRI!

In this chapter, a review of literature pertinent to

the factors influencing instructional media use by teachers

has been made, covering the following basic areas: the

educational system in Saudi Arabia, including kindergarten

or preschool, general education, higher education, and

teacher training: instructional media in Saudi Arabia and

in other countries; and teachers' media use as related to

years of teaching experience, prior training in

instructional media, subject matter, instructional media

availability, physical facilities, and maintenance of

instructional media.

The first part of the review covered the development

of the educational system of Saudi Arabia from kindergarten

to university. Although modern education in Saudi Arabia

‘has a relatively short history, it has, nonetheless,

witnessed a period of vast and rapid growth, particularly

during the past decade, due to the unlimited support given

by the Saudi government. Shortage of qualified teachers

was and still is the biggest problem facing the country.

Efforts have been made to alleviate this problem with

marginal success. The establishment of elementary

teaching-training institutes provided a partial solution.

Graduated teachers did not have sufficient experience and

adequate preparation to teach in the elementary schools.
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The government of Saudi Arabia realized the importance of

upgrading the present elementary teacher-training

institutes by establishing teacher-training junior

colleges.

A review of research in the use of instructional media

in Saudi education indicated that such research is scarce,

particularly at the elementary level, because no one has

investigated this area except Abu-Ras who conducted his

study in the rural Al-Baha district of the country. Most

of the few studies that exist deal with teachers'

utilization of instructional media at the intermediate,

secondary school, and college of education levels.

The importance of instructional media in teacher

preparation, as teaching and learning tools, was

investigated by many researchers in the United States

as well as in other countries. The bulk of research in the

USA has generally investigated more than one variable

affecting the use of instructional media.

The review also dealt with studies related to the

utilization of instructional media, including experience,

training, subject matter, media availability, physical

facilities, media maintenance, and attitude.

 



CHAPTER III

METHODOLOGY

Win

The main goal of this study was to explore and identify

the major limitations in utilizing instructional media in

elementary schools in the Al-Medina' School District. The

limitations considered in this study were identified from

earlier studies which used instructional media in the Al-

Medina School District. The following research questions and

hypotheses were investigated and tested.

W

The research questions for the study are listed below.

1. How much experience and training do elementary

teachers have with regard to the use of

instructional media?

Does previous experience or training on the part of

the elementary teachers influence their utilization

of instructional media in their classrooms?

What kind of instructional media materials and

equipment are available in elementary schools to

support educational programs in various subject-

matter areas?

Does subject-matter area or the availability of

instructional media affect the utilization of the

instructional media?

What are the conditions of physical and structural

facilities which house the educational media and

programs, and the provisions of maintenance of

materials and equipment?

47
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Does the availability of physical facilities or the

provision of maintenance affect the utilization of

instructional media?

What are the principals' and teachers' attitudes

toward instructional media and its use in

elementary schools?

Are there differences between principals' and

teachers' attitudes with respect to instructional

media and its use?

We

There will be no relationship between teaching

experience and instructional media use as reported

by the respondents.

There will be no relationship between the teacher's

prior training in instructional media and the use

of instructional media as reported by the

respondents.

There will be no relationship between subject

matter and the use of instructional media as

reported by the respondents.

There will be no relationship between the

availability of instructional media and the use of

instructional media as reported by the respondents.

There will be no relationship between the physical

facilities and the use of instructional media as

reported by the respondents.

There will be no relationship between media

maintenance and the use of instructional media as

reported by the respondents.

There will be no significant difference between the

principal's and teacher's attitude toward

instructional media in elementary school as

reported by the respondents.

There will be no relationship between the teacher's

attitude toward instructional media and the use of

instructional media in elementary school as

reported by respondents.
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Penulatiea Average

Sample Size

of Teachers

i_I£££h££§ 1.52h2213 E§L_§£h221_

Rural 765 167 4.6

urban llfin 113 1115

Total 1945 270 16.1

sampling

Sixty schools were selected according to the number of

schools in the Urban and Rural Areas.

222u1e112n_1£2h2911 Sem21§_ifi£h2211.

Rural 167 37

Urban 1Q; 21

Total 270 60

Thirty-seven schools were randomly selected from 167

schools in rural areas, and 23 schools were randomly selected'

from 103 schools in urban areas.

The number of teachers selected per school was based on

the average number of teachers per school in the rural and

urban areas; five teachers were randomly selected from each

rural school, and eleven teachers were randomly selected from

each urban school in the sample.

The total number of teachers was:

Rural 37(schools) x 5(teachers) = 185 teachers

Urban 23(schools) x 11(teachers) = 253 teachers
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There was a total of 60 principals in the study, 37 of

whom were from rural schools and 23 from urban schools.

The total sample size was:

Rural Teachers 185

Rural Principals _11

Sflhztfltfll 222

Urban Teachers 253

Urban Principals _23

Subztetal 276

Grand total 498

W

This survey was conducted to gather information related

to the factors which influence the utilization of

instructional media in the elementary school.

Two questionnaires were used; one for pmincipals, and

the other for classroom teachers. The questionnaires were

constructed after consideration of the following sources.

1. Similar media research done by Abu-Ras (1979),

Moskaikeh (1982), and El-Hmaisat (1985).

2. Consultation with faculty members in the College of

Education, Michigan State University.

3. The researcher's own understanding of the country,

culture and educational system, e.g., the structure

of the administration, the schools and the

facilities.
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2119; Testing and Final figyigigg Qfi the Instrument

The questionnaires were administered to ten teachers and

five principals randomly selected from the population for the

pilot study. The pilot study was carried out in order to

insure that ambiguities, inaccuracies, and misunderstandings

in the questionnaire were eliminated.

23112111

A study to determine content validity was conducted at

Michigan State University, where the questionnaires were

given to four professors in Counseling Education Psychology

(CEP), two of whom were teaching instructional media, while

the other two were teaching educational research methods.

The same questionnaires were also given to six graduate

students. After minor revisions, there was 80 percent

agreement among the four instructors and 85 percent agreement

among the six graduate students on acceptable items. Two of

the graduate students were from Saudi Arabia, two were

American students, and the remaining two students were from

other foreign countries.

u 'o u ' nn

The questionnaire was written in English and then

translated (accurately) to Arabic for distribution. The

Arabic form of the questionnaire was sent together with

stamped, self-addressed envelopes to the earlier selected
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principals and teachers of the elementary schools in the

Medina School District.

Cover letters and instructions for both principals and

teachers accompanied the questionnaires which explained the

goal of the study and requested the principals' and teachers'

cooperation. Follow-up letters were sent to those

respondents who did not return the questionnaire.

W

This questionnaire was composed of the following five

parts (See Appendix B).

23;§_A was designed to gather general information about

the school including name, address, year established, the

number of teachers, and the number of classrooms. Questions

were open and closed ended requiring the respondent to place

a check mark in the appropriate space or fill in the

appropriate blank.

m was designed to elicit each participants'

responses about degree(s) held, experience, curriculum

specialty, the school's budget together with the proportion

of the budget allocated to instructional media, and the

principal's authority to use the allocated budget.

£1LL_Q was designed to determine the type of

communication that exists between the principal and the

Ministry of Education, and the authority of the principal in

his school to spend money for instructional media.



E

toward

consis

random

3, 4,

8, 11,

A

(Stro

disagz

to yi

coded

While

reSpe

‘aSln



53

£313.12 was designed to investigate the principal's view

toward the use of instructional media in his school. It

consisted of negative and positive statements that were

randomly ordered. The positive statements were numbered 1,

3, 4, 5, 9, 10 and 12 and the negative were numbered 2, 6, 7,

8, 11, 13 and 14.

A five point Likert-type attitudinal scale was used

(strongly agree, agree, uncertain, disagree, strongly

disagree). Each response in the scale was coded numerically

to yield an attitudinal score. Positive statements were

coded and given the weights 5, 4, 3, 2, and 1 respectively

while the negative statements were coded 1, 2, 3, 4, and 5

respectively. Each principal's response to each statement

was used to obtain his attitudinal score.

BALI—E has two parts:

1. This part was designed to determine the

availability of different types and quantities of

instructional media (materials and equipment)

available in the school.

2. This part of the questionnaire was designed to

elicit information regarding the availability of

facilities for production, storage, display, and

utilization of instructional media.

Wire

The questionnaire for classroom teachers consisted of

five parts (see Appendix C).

ESL]. was designed to obtain demographic information

including content area, years of teaching experience,
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training program completed, the use of instructional media,

and degree held.

W of the questionnaire was designed to assess the

respondent's familiarity with and utilization of various

equipment and material.

PALLJ. of the questionnaire was designed to provide

information concerning the availability of instructional

media. Respondents were asked to place a check mark in the

appropriate block using .a 3 point scale: “yes“ “no“ or

“don't know“. Other questions were designed to elicit

frequency of use on a per year basis. Points on the scale

were given weight from zero=“1“, l-4-“2', 5-8=-“3“, and 9 or

more=“4“. Points on the scale were summed and averaged to

yield an individual score on use of instructional media.

W of the questionnaire was designed to determine

the availability of physical facilities in the elementary

school.

m was designed to investigate the teacher's point

of view toward utilization of instructional media in his

school. It consisted of negative and positive statements

that were randomly ordered. The positive statements were

numbered 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, ll, 15, 21, and 26:

and the negative were numbered 12, 13, 14, 16, l7, l8, 19,

20, 22, 23, 24, 25, 27, 28, 29 and 30.
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A five point Likert-type attitudinal scale was used

(strongly agree, agree, undecided, disagree, strongly

disagree) to record the teacher's responses. Each response

on the scale was coded numerically to yield an attitudinal

score. The positive statements were coded and given weights

5, 4, 3, 2, 1, respectively, while the negative statements

were coded l, 2, 3, 4, 5 respectively. Each teacher's

response to each statement was used to obtain his attitudinal

score.

2119; study

The questionnaire was administered to ten teachers and

five principals from the same population. Eight teacher's

questionnaires and four principal's questionnaires were

returned. This pilot study proved to be very beneficial and

provided ideas, approaches and information not apparent

before the study.

Generally, the instructions for both principal's and

teacher's questionnaires were clear and understandable.

=‘0 0! r 9, 0e '_= ‘ 'H!!‘!‘.-. 01 9‘ 0 '.1° 1'— “-

1. Part III, Question 1, omit “to buy“ because all

principals do not have authority to buy material

and equipment for their schools.

2. Part IV, Question 5, change the phrase from

negative to positive. It then read as follows:

“There is a need for a media specialist in my

school.“
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Under Part I, Question 1, “Art Education“ was

added.

One question (number 2) was added. It reads as

follows:

Instructional media can be used to teach in which

of the following areas (check all that apply)?

Islamic Education

Arabic Language

Mathematics

Science and Health

Social Studies

Physical Education

Art Educationt
O
l
'
h
t
D
Q
-
O
O
'
D
I

I
I

I
I

I
I

I

A
A
A
A
A
A
A

v
v
v
v
v
v
v

The word approximately was added to Part III, Item

B as follows:

Approximately how frequently (number of times) do

you use any of these materials per year?

The following questions were added to Part V:

- I would use more instructional media if a

sepcialist were available to help me find and make

materials suited my course(s).

- There are no spare parts available to repair

faulty (broken) equipment.

Some minor changes were made in the Arabic

translation.

The questionnaire was accompanied by a letter that

explained the purpose and importance of the study. It also

encouraged the subjects to be frank and to assure them that

their responses would be kept confidential with the response

being seen only by the investigator.
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The pilot study revealed that it took about 30 minutes,

on the average, to read and answer the questionnaire.

Finally, the questionnaire was revised, based on the

feedback from the principals and teachers. It was retyped

and distributed to the main study population.

WW

Special arrangements had to be made in order to

distribute the questionnaires. The researcher carried the

official letter from the College of Education, King Abdul

Aziz University in Al-Medina, Al—Munawarrah to the General

Director of Al-Medina School District. The letter explained

the researcher's purpose and the study's goals and asked for

help and cooperation in order to facilitate data collection.

The researcher delivered the official letters from A1-

Medina School District to the principals of the elementary

schools in both the urban and rural areas. This letter asked

for help, assistance, and cooperation with the researcher in

order to insure the success of the study.

Questionnaires were distributed to 60 principals and 500

teachers on Nevember 25, 1985. A total of 44 principal and

348 teacher questionnaires from urban and rural areas were

returned by December 2, 1985.

After the researcher collected his data, he visited some

principals and thanked them and told them how much be

appreciated the cooperation that facilitated his task.
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Data Analysis

Basically, four statistical techniques were used to

answer the research questions.

1. Since the study was descriptive in nature,

percentages, frequencies, and distributions were

used to report the principal's and teacher's

,responses to the questionnaire. Descriptive

statistics were calculated for each research

question.

2. Non-parametric correlation test was used to test

the relationship between pairs of variables by

ordinal variables (Hypotheses 1 and 2) were

addressed by using this correlation method.

3. Chi-square test was used to test the relationship

between nominal variables (Hypotheses 3, 4, 5, 6,

and 8).

4. T-test for independent sample was used to test the

difference in principal's and teacher's attitude

toward instructional media (Hypothesis 7).

The data were transferred from the questionnaires to

computer punch cards. The analysis of data was performed

using the Statistical Package for Social Science (SPSS) at

the computer center of Michigan State University. The .05

level of significance was used.

Summary

The research methodology used in this study was designed

to determine the factors which influence the use of

instructional media by male teachers in the_elementary

schools in Al-Medina District in Saudi Arabia.) To achieve

this purpose, the study focused on eight research questions

and eight null hypotheses which addressed teachers' use of
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instructional media as related to the teaching experience,

prior training, subject matter, availability of instructional

materials and equipment, physical facilities, maintenance,

belief, and attitude.

The study included rural and urban schools in Al-Medina

School District. Thirty-seven schools were randomly selected

from 167 schools in rural areas, and 23 schools were randomly

selected from 103 schools in urban areas.

Data for this study were collected by the survey method

using a questionnaire. The questionnaire contained five

parts and was rated in terms of its clarity and face validity

by four professors and six graduate students at Michigan

State University. Prior to its administration, a pilot test

was conducted in Saudi Arabia. Four-hundred thirty-eight

teacher questionnaires and 60 principal questionnaires were

distributed: 348 and 44 respectively were returned and used

in the data analysis.

The statistical techniques used in the analysis of data

included descriptive statistics in the form of percentages,

frequency distributions, means, and standard deviations, non-

parametric correlation test, chi-square and t-test for

independent sample.
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CHAPTER IV

ANALYSIS OF DATA

main purpose of this study was to explore and

the major limitations in utilizing instructional

elementary schools in AL-Media District in Saudi

study was designed to provide answers to the

questions:

How much experience and training do elementary

teachers have with regard to the use of

instructional media?

Does previous experience or training on the part of

the elementary teachers influence their utiliza-

tion of instructional media in their classrooms?

What kind of instructional media materials and

equipment are available in elementary schools to

support of educational programs in various subject-

matter areas?

Does subject-matter area or the availability of

instructional media affect the utilization of the

instructional media?

What are the conditions of physical and structural

facilities which house the educational media and

programs, and the provisions of maintenance of

materials and equipment?

Does the availability of physical facilities or the

provision of maintenance affect the utilization of

instructional media?

What are the principals' and teachers' attitudes

toward instructional media and its use in

elementary schools?

Are there differences between principals' and

teachers' attitudes with respect to instructional

media and its use?

60
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In order tn) answer the inferential questions, the

following null hypotheses were tested:

301

1302

There will be no relationship between teaching

experience and the use of instructional media as

reported by the respondents.

There will be no relationship between teachers' prior

training in the use of instructional media and the use

of instructional media as reported by the respondents.

There will be no relationship between the subject-matter

area and the use of instructional media as reported by

the respondents.

There will be no relationship between the availability

of instructional media materials and equipment and the

use of instructional media as reported by the

respondents.

There will be no relationship between the design of the

physical facilities for storing instructional media and

the use of instructional media as reported by the

respondents.

There will be no relationship between media maintenance

and the use of instructional media as reported by the

respondents.

There will be no significant difference between

principals' and teachers' attitudes toward the use of

instructional media in elementary school as reported by

the respondents.

There will be no relationship between the teachers'

attitudes toward instructional media and the use of

instructional media in elementary school as reported by

the respondents.

A total of 500 teacher questionnaire forms and 60

principal questionnaire forms were distributed to elementary

level teachers and principals in both urban and rural areas

in AL-Medina District. Three-hundred forty-eight (348) of

the forms were returned by the teachers, and forty-four (44)

of the forms were returned by the principals.
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Analysis of responses from the returned questionnaires

are presented in this chapter as follows:

1. Since the study was descriptive in nature,

percentage and frequencies were used to report the

principals' and teachers' responses to the

questionnaires.

2. Non-parametric correlation tests were used to test

the relationship between pairs of ordinal variables

(hypothesis 1 and 2).

3. Chi-square tests were used to test the relationship

between nominal variables (hypotheses 3, 4, 5, 6

and 8).

4. T-test for independent sample was used to test the

difference in principals' and teachers' attitudes

toward instructional media (hypothesis 7).

Teachers and principals from 60 elementary schools

participated in this study. These schools were distributed

in both urban and rural areas. Teachers and principals from

44 schools returned the questionnaires with responses being

received from 240 teachers teaching in rural areas, and from

108 teachers teaching in urban areas to make up a total

sample size of 348 teachers.

Rfifinltfi

The results of the present study are presented in two

sections: (1) the descriptive analysis and (2) the

inferential analysis. The descriptive analysis will be

presented first, and covers four areas:

1. The qualifications, skill, knowledge, and training

of the elementary school principals and teachers

with regard to the use of instructional media.
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2. lThe availability of material and equipment to

support educational programs in various subject-

matter areas.

IL. The condition of the physical and structural

facilities to house educational media and programs,

and the maintenance service provided to maintain

and to repair the equipment.

4. The principals' and teachers' attitudes toward

instructional media and its use in elementary

school. ‘

The inferential analysis covers four areas which are

closely related to the areas covered by the descriptive

- analysis:

1. The relationship between teaching experience and

prior training and the use of instructional media.

2. The relationship between subject—matter areas and

the availability of instructional media and the use

of instructional media.

3. The relationship between the availability of

physical facilities and provisions for maintenance

and the use of instructional media.

4. The relationship between differences of the

principals' and teachers' attitudes with respect to

instructional media and its use in elementary

schools.

Descriptive Analysis

The descriptive analysis is divided into four parts as

stated above: (1) qualifications, skill, knowledge,

experience and training, (2) availability of material and

equipment, (3) condition of physical and structural

facilities, and (4) principals' and teachers' attitudes

toward instructional media.
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Table 4.1 shows the relative and absolute frequency of

the responses of teachers by subject matter. In terms of

subject matter areas, 105 (30.2%) teachers were teaching

Islamic education, 115 (33.0%) were teaching Arabic langauge,

94 (27.0%) were teaching math, 79 (22.7%) were teaching

science and health, 48 (13.8%) were teaching social studies,

22 (6.3%) were teaching physical education and 17 (4.9%) were

teaching art education.

 

 

Table 4.1

0 - O y , - _’ Q 9 Q 9

Absolute Relative

Frequency Frequency

camp“ n %

Islamic Education 105 30.2

Arabic Education 115 33.0

Mathematics 94 27.0

Science and Health 79 22.7

Social Studies 48 13.8

Physical Education 22 6.3

Art Education 17 4.9

 

Table 4.2 shows the relative and absolute frequency of

the utilization of instructional media in different subject

matter areas taught by the teachers. One-hundred eighty-two

(52.3%) teachers agreed that instructional media can be used

in Islamic education.
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Table 4.2

W

We

 

 

Absolute Relative

Frequency Frequency

CAESSOIV n 41

Islamic Education 182 52.3

Arabic Education 221 63.5

Mathematics 315 90.5

Science and Health 333 95.7

Social Studies 298 85.6

Physical Education 120 35.5

Art Education 146 42.0

 

Of all of the teachers responding, 221 (63.5%) agreed that

instructional media could be used in Arabic language classes;

315 (90.5%) agreed that instructional media could be used in

math classes: 333 (95.7%) agreed that instructional media

could be used more in science and health; 298 (85.6%) agreed

that instructional media could be used in social studies; 120

(35.5%) agreed that instructional media could be used less in

physical education than other areas, and 146 (42.0%) agreed

that instructional media could be used in art education.

Table 4.3 shows the years of teaching experience of the

teachers. In terms of teaching experience: 9 (2.6%) teachers

had been teaching 1 year or less, 42 (12.1%) teachers had

been teaching between 2 to 5 years, 48 (13.8%) teachers had

been teaching between 6 to 9 years, 108 (31.0%) teachers had

experience between 10 to 13 years, and 141 (40.5%) teachers

had more than 14 years experience.
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Table 4.3

W

Absolute Relative

Frequency Frequency

Categorv n a

1 Year or Less 9 2.6

2 to 5 Years 42 12.1

6 to 9 Years 48 13.8

10 to 13 Years 108 31.0

14 Years or More 141 40.5

TOTAL 348 10010
 

Table 4.4 shows the extent of instructional media

training for teachers. In terms of training programs in

instructional media, 84 teachers were trained and 264

teachers were not trained. Of those teachers who had

training, 30 (8.6%) had 1 to 3 weeks of training, 15 (4.3%)

had 4 to 7 weeks of training, 27 (7.8%) had 8 to 13 weeks of

training, and 12 (3.4%) had 14 to 52 weeks of training.

 

 

 

Table 4.4

0‘ .‘o 0 l‘ 01- 0‘0 - - O!“ 0 ‘- 9‘ -

Absolute Relative

Frequency Frequency

CHLSSQIV n. 13

No Training 264 75.9

1 to 3 Weeks 30 8.6

4 to 7 Weeks 15 4.3

8 to 13 Weeks 27 7.8

14 to 52 Weeks 12 3.4

TOTAL 348 100.0
 



”I
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Table 4.5 shows the Degrees held by the elementary

teachers. In terms of their qualifications as teachers, 43

(12.4%) had teacher training institute diplomas (old)1' 101

(29.0%) had teacher training institute diplomas (new)2, 44

(12.75) had Bachelor's degrees, 148 (42.5%) teachers had

diplomas from a junior college, 12 (3.4%) had other degrees

(see Table 4.5).

Table 4.5

W

 

 

Absolute Relative

Frequency Frequency

Category n ‘1—

Teacher Training Institute (Old) 43 12.4

Teacher Training Institute (New) 101 29.0

Bachelor's Degree 44 12.7

Junior College Diploma 148 42.5

Other 12 3 . 4

—_¥

*2 held diplomas in education and nutrition school.

8 held secondary school certificates.

1 had a Master's degree.

1 had a diploma in educational qualification from UNICEF.

Table 4.6 shows the relative frequency of the Degrees

laeld by the elementary school principals. In terms of their

<aualifications as principals, 16 (36.4%) had teacher training

institute diplomas (old)' 12 (27.3%) had teacher training

y

1Old refers tn) the Elementary Teacher Training

Institutes in Saudi Arabia.

2New refers to Teacher Training Secondary Institutes in

Saudi Arabia.
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institute diplomas (new), 5 (11.4%) had Bachelor's degrees 5

(11.4%) teachers had diplomas from a junior college, 6

(13.6%) had other degrees.

Table 4.7 shows the relative frequency of the number of

years each.puincipa1 had been a principal in an elementary

school. In terms of experience as a principal: 5 (11.4%)

principals had 1 year or less experience, 11 (25.0%)

principals had between 2 to 5 years of experience, 8 (18.2%)

principals had between 6 to 9 years of experience, 5 (11.4%)

principals had experience between 10 to 13 years, and 15

(34.1) principals had more than 14 years experience.

Table 4.6

E H 1: l E] l S I 1 E . . J

 

 

 

Absolute Relative

Frequency Frequency

Category D ’3—

lreacher Training Institute (Old) 16 36.4

{Teacher Training Institute (New) 12 27.3

Bachelor's Degree 5 11.4

.Junior College Diploma 5 11.4

Other 6 13 .6

ion-AL 44 100.0
 

‘*2 held secondary school certificates.

2 held Master's degrees.

2 held religious institute certificates.
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Table 4.7

X E . . 1 . E] l S l J

 

 

 

Absolute' Relative

Frequency Frequency

CELSSQIV in 13

1 Year or Less 5 11.4

2 to 5 Years 11 25.0

6 to 9 Years 8 18.2

10 to 13 Years 5 11.4

14 Years or More 15 34.1

TOTAL g 44 100101
 

Table 4.8 shows the area of specialization of the

principals in the elementary schools. In areas of

specialization: 17 (38.6%) specialized in general education,

5 (11.4%) specialized in Islamic culture and social studies,

3 (6.8%) specialized in administration, 2 (4.5%) specialized

in science and Islamic culture, 1 (2.3%) specialized in

sociology, and 16 (36.4%) did not respond.

Table 4.8

S . II I' E II E] l 5 I 1 E I . J

 

 

 

Absolute Relative

Frequency Frequency

CZALSSOIV n 13

Islamic Culture and

Social Studies 5 11.4

Science and Islamic

Culture 2 4.5

Administration 3 6 . 8

Sociology l 2.3

General 17 38.6

Blank 16 36.4

TOTAL 44 100.0
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Table 4.9 shows the distribution of responses for the

number of teachers in the elementary schools. Fifteen

(34.1%) had 5 to 9 teachers; 9 (20.5%) had 10 to 14 teachers:

10 (22.7%) had 15 to 19 teachers; and 10 (22.7%) had 20 to 25

 

 

 

teachers.

Table 4.9

MW

Absolute Relative

Frequency Frequency

Cameo“ n A

5 to 9 15 34.1

10 to 14 09 20.5

15 to 19 10 22.7

20 to 25 10 22.7

TXDTAL 44 100-0
 

Table 4.10 shows the distribution of responses for the

number of classes in the elementary schools. Two (4.5%) had

5 (classes or less; 15 (34.1%) had 6 to 9 classes; 15 (34.1%)

had 10 to 14 classes: and 12 (27.3%) had 15 to 20 classes.

Table 4.10

We

 

 

Absolute Relative

Frequency Frequency

(hilzggorv n 4%

g Or Less 2 4.5

loto 9 15 34.1

15 to 14 15 , 34.1

to 20 12 27.3

 

\

T912111. 44 100.0
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Table 4.11 and 4.12 show a summary of teachers'

responses to instructional media materials availability and

frequency of use. The results show that 325 (93.4%) of the

teachers who responded to this item indicated that geographic

maps were available. The use of geographic maps were as

follows: 18.1% had used them between 1 and 4 times; 7.2%

between 5 and 8 times: and 10.1% more than 9 times. More

participants answered “yes“ to this medium than any other. 8

mm Instructional film received the greatest number of “no"

responses with 51.4% who indicated that this material was not

available and 88.8% who indicated that they had never used

the 8 mm film. One-hundred thirty teachers (37.4%) answered

"don't know“ about the availability of overhead

transparencies. This means that at least 73% of the teachers

had not used this item in their schools. Likewise, 16 mm

instructional film had a low response rate because only 17.2%

of the teachers responded “yes“ to its availability. Models

and globes (71.6%) and audiotapes (58.9%) received the

highest number of “yes“ responses after geographic maps.

MOre than half (50%) of the teachers had not used these two

tYpes of media.
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Table 411

 

 

 

Instructional __Yes_ _N9._ DenlLKrmr

flgflia n t n % n 1

1. Photographs 109 31.3 161 46.3 78 22.4

2. Geographic Maps 325 93.4 13 3.7 10 2.9

3. Charts and Graphs 134 38.5 127 36. 87 25.0

4. Models and Globes 249 71.6 61 17.5 38 10.9

5. Overhead

Transparencies 118 32.5 105 30.2 130 37.4

6. Filmstrips 94 27.0 128 36.8 126 36.2

7. 35 mm Slides 147 42.2 75 21.6 126 36.2

8. 8 mm Instructional

Films 68 19.5 179 51.4 101 29.0

9. 16 mm Instructional

Films 60 17.2 177 50.9 111 31.9

10. Audiotapes 205 58.9 93 26.7 50 14.4

Table 4.12

 t E E E
 

Irustnxnflcnal

____JEdLa n. % n 1%, n % n 1%

.1”. Photographs 249 71.6 44 12.6 20 5.7 35 10.1

21.. Geographic Maps 146 42.0 63 18.1 25 7.2 114 32.8

3- Charts and Graphs 252 72.4 40 11.5 28 8.0 28 8.0

4- Models and Globes 201 57.8 55 15.8 42 12.1 50 14.4

5- Overhead

Transparencies 254 73.0 30 8.6 21 6.0 43 12.4

5- Filmstrips 278 79.9 24 6.9 20 5.7 26 7.5

7. 35 um Slides 235 67.5 40 11.5 25 7.2 48 13.8

E3- 81mm1mstnxxiamml

Films 309 88.8 21 6.0 7 2.0 11 3.2

59- l6rmrnmnrmndamfl.

10 Films 319 91.7 17 4.9 7 2.0 5 1.4

- (Audiotapes 213 61.2 56 16.1 24 6.9 15 8.0

\
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Table 4.13 displays the distribution of teachers who

responded to use of instructional media equipment. The

responses for “I have used it,“ for the following items

respectively are: blackboard (94.8%) flannel board (53.7%),

tape recorder (50.0%), slide projector (46.6%), overhead

projector (43.1%), and filmstrip projector (34.2%). The

responses for “I have not used it“ for the following items

respectively are: 8 mm film projector (52.9%), 16 mm film

projector (49.4%), phonograph (48.6%), opaque projector

(45.4%) and plastic board (45.1%). Sixty-six and 56 of the

teachers respectively had not used the magnetic board and

bulletin board, but had heard of them. A few of the

teachers responded that they were not familiar with the

following: phonograph (14.4%), plastic board (12.9%), opaque

Projector (12.6%), 8 mm film projector (9.5%) and 16 mm

Projector (9.2%). I

Table 4.14 displays the distribution of the availability

of the types of instructional media equipment and materials.

Forty-two principals, which was the highest response rate

among types of instructional media, responded to this item--

availability of maps in their schools. Twenty-eight (63.6%)

0f the principals indicated that their schools had 50 or more

maps and 9.1% indicated that their schools had 20 to 29 maps.

The 8 mm movie camera, video camera, and 8 mm movie film

recleived the lowest frequencies (2.3%). The 35 mm camera,

laminating machine, 35 mm movie film and dry mount press were
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not available in their schools at all. The slide projector,

audiotape recorder, overhead projector, and globes were more

available than other types of instructional media. Three

principals responded ”yes" to "other", indicating the

availability of photo offset printing and silent filmstrips.

 

 

Table 4.13

WW5.

I Have

I I Not Used 1 Am Not

Instructional Have Have Not But Heard Familiar

Media 028.11: mm. mi; Mit—

_£nunmnnt n % n % n 1_3 n %

1. Overhead Projector 150 43.1 115 33.0 60 17.2 23 6.7

2. 16 mFilm projector 49 14.1 172 49.4 95 27.3 32 9.2

3. 8mFi].m projector 34 9.8 184 52.9 97 27.9 33 9.5

4. Film Strip projector 119 34.2 126 36.2 79 22.7 24 6.9

5. Slide projector 162 46.6 101 29.0 68 19.5 17 4.9

6. cpaque projector 80 23.0 158 45.4 66 19.0 44 12.6

7. TapeRecorder 174 50.0 116 33.3 37 10.6 21 6.0

8- phonograph 43 12.4 169 48.6 86 24.7 50 14.4

9. Flannel Board 187 53.7 96 27.6 46 13.2 19 5.5

10. Bulletin Board 125 35.5 140 40.2 56 16.1 27 7.8

11. Magnetic Board 142 40.8 116 33.3 66 19.0 24 6.9

12. Plastic Board 76 21.8 157 45.1 70 20.1 45 12.9

13. Black Board 330 94.8 9 2.6 7 2.0 2 .6



T
a
b
l
e

4
.
1
4

 

 T
y
p
e
o
f
W
W
M
W
W
W

W
n
t
n
t
n
t
n
t
n
i
n
t

1
6
u
m
F
i
l
m
P
r
o
j
e
c
t
o
r

2
0

8
m
a
F
i
l
m
P
r
o
j
e
c
t
o
r

6

S
l
i
d
e
P
r
o
j
e
c
t
o
r

3
2

F
i
l
m
s
t
r
i
p
P
r
o
j
e
c
t
o
r

1
7

S
o
u
n
d
F
i
l
m
s
t
r
i
p

P
r
o
j
e
c
t
o
r

3

O
v
e
r
h
e
a
d

P
r
o
j
e
c
t
o
r

2
6

O
p
a
q
u
e
P
r
o
j
e
c
t
o
r

1
5

A
u
d
i
o
T
a
p
e

R
e
c
o
r
d
e
r

3
0

V
i
d
e
o
T
a
p
e

R
e
c
o
r
d
e
r

3

M
a
p
s

4
2

G
l
o
b
e
s

2
4

1
6
u
m
M
o
v
i
e
C
a
m
e
r
a

3

8
n
m
M
o
v
i
e

C
a
m
e
r
a

1

3
5
u
m
M
o
v
i
e

C
a
m
e
r
a

—

V
i
d
e
o
C
a
m
e
r
a

1

3
5
n
m
P
h
o
t
o
C
a
m
e
r
a

3

l
7
.

E
n
l
a
r
g
e
r

(
p
h
o
t
o
g
r
a
p
h
i
c
)

l
8
.

L
a
m
i
n
a
t
i
n
g
M
a
c
h
i
n
e

1
9
.

D
r
y
M
o
u
n
t
P
r
e
s
s

2
0
.

S
c
r
e
e
n
s

2
1
.

1
6
u
m
M
o
v
i
e
F
i
l
m

2
2
.

8
m
n
M
o
v
i
e
F
i
l
m

2
3
.

3
5
u
m
M
o
v
i
e
F
i
l
m

2
4
.

V
i
d
e
o
T
a
p
e
s

2
5
.

S
l
i
d
e

S
e
t
s

2
6
.

O
t
h
e
r

(
P
h
o
t
o
O
f
f
s
e
t

P
r
i
n
t
i
n
g
a
n
d

S
i
l
e
n
t

F
i
l
m

S
t
r
i
p
)

w

G

llll

llll

llll

Illl

Illl

llll

llll

IIII

llll

llll

.0

minus:

V'HI‘M

N

m

.0

mmmoo

VHF!“

I

l l l I I

HNMQu; tenuous

o

o

H

O

UG‘Q‘DMV‘DN

40600 mm

C O

UG‘O‘DOEDN

o

O

H

H

IDM‘O

In

H

MONO CHIP-:NQNIDQM

mmhm CHI-:NQHMQM

O

cum-dun

HHHu-I

‘0
O

M

‘0

lllllfillllll

C

lllllellllll

lllllmllllil

O

lllllsllllll

IIIllmIlllll

l-II

lllllctllllll

Illll"|||||I

o

“‘9

MC; F

N‘O N

NC”. I‘

O

\D

H

N

I

N

N

Van

DON

M

Sllfim"!

m

S||3””l

#0:!“

DUN

m

o

IIIIINIII

IIIIIF'III

lllllllll

Illllllll

lllllllll

IIIIIIIII

lllllllll

lllllllll

llIIlllIl

Q‘D

woo

Ml‘

«no
0 0

40”

93

MI‘

0-!

O

M

H

m

o

N

H

I

I

I

I

I

I

I

I

I

In

0

v

N

0

o

‘0

n

75

 



76

Table 4.15 shows the distribution of responses for

budget control of audio-visual funding in the elementary

schools. Two (4.5%) of the respondents felt that they had

control over the budget; twenty—seven (61.4%) felt that the

school district had control over the budget; fifteen (34.1%)

felt that the Ministry of Education had control.

Table 4.15

E i I C I J E E a. -H' J E i.

 

 

 

Absolute Relative

Frequency Frequency

CELESOIV n, .3

Principal's Authority 2 4.5

School District Authority 27 61.4

Ministry of Education

Authority 15 34.1

TOTAL 44 10010
 

Table 4.16 shows the distribution of the principals'

responses to the authority to purchase items costing less

than 500 S.R.3 Thirty-seven (84.1%) had to write to the

school district for authorization in order to buy materials

costing less than 500 S.R.; 4 principals (9.1%) had the

authority to buy the materials costing less than 500 S.R.:

and the remaining 3 (6.8%) of the principals had to write to

the Ministry of Education to buy these materials.

 

3At the present time, one American Dollar is equal to

3.6510 Saudi Riyals.
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Table 4.16

Winn

W31

 

 
CBSESQIY n 14L

I have the authority to

buy it directly. 4 9.1

I have to write to the

school district for

authorization. . 37 84.1

I have to write to the

Ministry of Education

for authorization. 3 6.8

 

TOTAL 44 100.Q

Table 4.17 shows the distribution of the principals'

responses to the ability to purchase items costing more than

500 S.R. Forty (90.9%) had to write to the school district

for authorization in order to buy the materials; 2 (4.5%) had

to write to the Ministry of Education; and 2 (4.5%) had the

authority to buy materials costing more than 500 S.R. for

their school.

Table 4.18 shows the distribution of the amount of time

it took for principals to receive instructional media

materials and equipment for their schools. Eighteen (40.9%)

of the principals got their materials from the school

district between one and three weeks; 13 (29.5%) principals

got their materials in more than seven weeks; 10 (22.7%)

principals got the materials in four to seven weeks; and 3

(6.8%) principals got their materials in less than one week.
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Table 4.17

E"J'EII'IIEI III'J

WE.

 

 Catesprv on 1%

I have the authority to

buy it directly. 2 4.5

I have to write to the

school district for

authorization. 40 90.9

I have to write to the

Ministry of Education

 

 

for authorization. 2 4.5

TOTAL .44 100-0

Table 4.18

. . . .

E3fig9a-9ijH313tPflrIg?3iffi‘-£F%f£*23%fifi9rfiggfillg

 

 

 

Categorv n 31,

Less than 1 Week 3 6.8

From 1 to 3 Weeks 18 40.9

From 4 to 7 Weeks 10 22.7

More than 7 Weeks 13 29.5

TOTAL 44 100-0
 

E] I J i S! l I E i]'!°

Table 4.19 shows the distribution of responses for

whether the school buildings are rented or owned. Twenty-two

(50.0%) of the school buildings were owned, and 22 (50.0%) of

the buildings were rented.
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Table 4.19

W

Absolute Relative

Frequency Frequency

CALEQQIX ni %

Own the Property 22 50.0

Rent the Property 22 50.0

TOTAL 44 100.0

 

Table 4.20 shows the distribution of responses for

whether or not the schools had media files. Forty-one

(93.2%) owned media files and 3 (6.8%) did not own media

 

 

 

files.

Table 4.20

W

Absolute Relative

Frequency Frequency

Canaan! n it

Yes 41 93.2

No 3 6.8

few. 44 100.0
 

Table 4.21 shows the distribution of teachers responses

to which facilities were available in their schools. One-

Hundred thirty-five (38.8%) indicated the availability of

meeting rooms; 98 (28.2%) indicated the availability of

(iilrkroom facilities; and 7 (2.0%) indicated the availability

<>i5 a film laboratory. In response to the "other" category, 2

indicated the availability of social and math and science

rooms, 9 indicated the availability of a math and science
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lab, and the remaining indicated the availability of a

library, an oil painting counter, an extra classroom, and an

audiovisual lab for reciting the Quran.

Table 4.21

W

 

 

 

Category. n g

Darkroom Facilities 98 28.2

Local Production 60 17.2

Meeting Rooms 135 38.8

Film Laboratory 7 2.0

Other 21 6.0

*1 Library

1 Oil Painting Counter

9 Math and Science Lab

1 Extra Classroom

2 Social, Math and Science Room

1 Audiovisual Lab for Reciting Quran

Table 4.22 shows the distribution of responses for

teachers indicating the availability of display and storage

facilities for instructional media equipment and materials in

their elementary schools. One-Hundred twenty-eight (36.8%)

(If the teachers indicated that they had a display area; 176

(50.6%) indicated that they had a storage area; 58 (16.7%)

indicated that they had a conference room; 67 (19.3%)

indicated that they had classroom windows with darkening

c='-<>:ntrols; and 4 (1.1%) indicated having a laboratory room, an

erllarging room, and theatres.
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Table 4.22

W

W

Catalan n 3

Display Area 128 36.8

Storage Area 176 50.6

Conference Room 58 16.7

Classroom Windows with

Darkening Controls 67 19.3

Other 4 1.1

 

*1 Laboratory Room

1 Enlarging Room

2 Theatres

Table 4.23, which shows the principals responses to the

availability of facilities and the number of units in their

elementary schools, indicates that 31 (70.5%) of the

principals indicated that storage areas were available in

their schools; 13 (29.5%) indicated that display areas were

available in their schools; 4 (9.1%) indicated that

production areas were available in elementary schools; 2

(4.5%) indicated that audio-visual libraries were available;

and l (2.3%) indicated "other“ and added a school-owned radio

Station.

Table 4.24 shows the response of principals in regard to

the maintenance of instructional media in the elementary

Schools. The results indicated that 42 (95.5%) of the

E>lfincipals agreed that they had to write to the school

<iii-strict for authorization to have the equipment repaired; l

( 2 .3%) principal indicated that he had the authority to have
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it fixed anywhere; and l (2.3%) indicated that he had to

write to the Ministry of Education for authorization to have

equipment repaired.

 

 

 

 

 

 

Table 4.23 ‘

W

W

Number of Units

Available (9 Qt ms)—

Easilitiss n % n L

Audio-visual Library 2 4.5 2 4.5

Storage Area 31 70.5 31 70.5

Production Area 4 9.1 4 9.1

Display Area 13 29.5 13 29.5

Other 1 2.3 l 2.3

(school-owned station) -

Table 4.24

W

W

Categonv 11 3

I have the authority to

have it fixed anywhere. 1 2.3

I have to write the school

district for authorization

to have it repaired. 42 95.5

I have to write to the

Ministry of Education for

authorization to have it

repaired. 1 2.3

 

TOTAL 44 100.0



W

W

Table 4.25 shows the distribution of teachers' responses

on a Idkert scale of disagree, undecided, agree in response

to the different categories as listed in the research

questions. The majority of the teachers (96%) agreed that

in-service training programs in instructional media are

essential for teachers at elementary levels. Three-hundred

twelve (89.7%) of the teachers agreed that in-service

training programs provide trainees with the knowledge

necessary to produce instructional media materials; 311

teachers (89.4%) agreed that teachers had participated in in-

service training programs in media in order to gain new

knowledge and techniques in using media; 248 (71.3%) of the

teachers agreed that theory, rather than practice dominates

the techniques of teaching regarding instructional media in

teacher training institutes; 188 (54.0%) of the teachers

agreed that instructors of instructional media in teacher

training institutes are qualified to train students in this

field; and 307 (88.2%) agreed that teachers should be

rewarded (i.e. promotions) after finishing their training

programs in using instructional media.

As shown in Table 4.25, 120 (34.5%) of the teachers

agreed that most teacher training institutes have adequate

educational equipment-and media materials, but never use it;

261 (75.0%) of the teachers agreed that audio-visual

materials and equipment are not as available in elementary
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89

school as they should be; and 259 (74.4%) of the teachers

disagreed that instructional media material and equipment are

available in the schools, but the principals do not allow the

teachers to use them.

Teachers were asked to indicate their attitude toward

physical facilities of instructional media in their schools.

As shown in Table 4.25, 318 (91.4%) of the teachers agreed

that instructional media material and equipment should be

stored in a separate room in the elementary school, while 303

(87.1%) of the teachers agreed that most elementary schools

were not properly designed or equipped to use instructional

media. Two-hundred four (58.6%) of them agreed that most of

the available media materials and equipment was stored in the

science lab, while 123 (35.3%) of the teachers agreed that in

some buildings, the media equipment were stored in the

principal's office because of lack of space in the school.

Two-hundred four (58.6%) of the teachers agreed that physical

facilities were usually not appropriate for storage of media

materials and equipment in the elementary schools.

Teachers were asked to indicate their attitudes toward

the maintenance of instructional media in elementary school.

Table 4.25 shows the results of the responses. Three-

hundred twenty-five (93.4%) of the teachers agreed that they

would use more instructional media if a specialist were

available to help them find and make materials suited to

their courses. Three-hundred twenty-two (92.5%) of them



90

agreed that their elementary schools lacked a media

specialist to check materials and equipment in and out; 275

(79.6%) agreed that their school districts lacked a

specialist to repair the media equipment; 277 (79.0) agreed

that there were no spare parts available to repair faulty

(broken) equipment and 273 (78.4%) of them agreed that

.sending the equipment out to be repaired took a long time in

their school district.

In response to their attitudes toward the use of

instructional media and equipment in their schools, as shown

in Table 4.25, 341 (98%) of the teachers agreed that they

believe it is necessary to use instructional media in their

schools; 297 (85.3%) disagreed that the use of instructional

media was distracting to the students in their schools; 265

(76.1%) disagreed that their religious beliefs prevented the

use of instructional media in the classrooms; 126 (36.2%)

disagreed that the problems associated with getting and using

instructional media tended to be so disruptive as to negate

the value of using it; 121 (34.8%) were undecided as to

whether it was disruptive; and 320 (92.0%) agreed that the

instructional media had helped students gain a better

understanding of the subject matter they taught.

Table 4.26 shows the distribution of puincipals'

responses on a Likert scale of disagree, undecided, agree in

response to the different categories as listed in the re-

search questions. In response to training programs for the
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teachers 1J1 instructional media, the principals' responses

were as follows: 44 (100%) agreed that training in the use of

instructional media provides pre-service teachers with

practical experience needed for successful classroom

instruction; 43 (97.7%) agreed that teachers lacked training;

and 43 (97.7%) agreed that the implementation of an in-

service training program in instructional media would be very

useful for their staff.

As shown in Table 4.26, the principals' responses to

physical facilities showed that 41 (93.2%) of the principals

agreed that their schools had a place to store instructional

media and equipment; 34 (77.3%) of them agreed that teachers

in their schools liked to. use instructional films, slides,

etc., but because there were no screens in the classrooms

they did not do so; and 33 (75.0%) agreed that teachers in

their schools would use instructional media if there were

electrical outlets in the classrooms.

In response to their attitudes toward the maintenance of

instructional media equipment, 43 (97.7%) the principals

agreed that there was a need for media specialists in their

schools and 25 (56.8%) of the principals agreed that

instructional media and equipment often breaks down.

In response to their attitudes toward the use of

instructional media materials and equipment by teachers in

their elementary schools, 44 (100%) of the principals agreed

that instructional media has the capacity to greatly improve
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instruction; 43 (97.7%) believed that it was necessary to use

instructional media in their schools; 44 (100%) agreed that

the use of instructional media is essential for instructional

purposes; 40 (90.9%) of them disagreed that the use of

instructional media is distracting to the students in their

schools; and 36 (81.8%) of the principals disagreed that

their religious beliefs prevented the use of instructional

media in their schools.

I E l' 1 E J .

801 There will be no relationship between teaching

experience and the use of instructional media as

reported by the respondents.

Nonparametric correlational test was used to examine the

relationship between length of teaching experience and the

frequency of utilization of instructional media materials.

Table 4.27 shows the correlation coefficients and the actual

levels of significance of the test.

As shown in Table 4.27, the results indicated that there

was a significant positive relationship between the length of

teaching experience and the frequency of utilization of

overall media, photographs, charts and graphs, models and

globes, filmstrips, 8 mm instructional films, and audio

tapes. However, the utilization of geographic maps, overhead

transparencies, 35 mm slides, and 16 mm instructional films

was not related to the length of teaching experience.
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Table 4.27

I l l' J M ii H l . 1

 

Correlation Level of

I: 11.1 0.4-. 9.310; V- .‘ .9 ‘ '.‘ . ‘0 9H -0\ ‘ 9

Overall Media Utilization .1810 .00***

Photographs .0874 .05*

Geographic Maps .0452 .20

Charts and Graphs .1347 .01**

Mbdels and Globes .1559 .00**

Overhead Transparencies .0546 .16

Filmstrips .0973 .04*

35 um Slide .0790 .07

8 am Instructional Film .1586 .00**

16 m Instructimal Film .0062 .46

Audio Tapes .1393 .01**

 

*Significant at alpha 8 .05.

**Significant at alpha 8 .01.

***Significant at alpha = .001.

Chi-square test was used to examine the relationship

between length of teaching experience and the utilization of

instructional media equipment. Chi-square values (x2),

degrees of freedom (df), and actual levels of significance

(p) are presented in Table 4.28.

As shown in Table 4.28, the results indicated that there

was not a significant relationship between the length of

teaching experience and the utilization of instructional

media equipment, except for utilization of the overhead

projector which had a significant positive relationship with

the length of teaching experience as 68% of the teachers who

had over 13 years of teaching experience had used the
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Table 4.28

O

.- l- . -

1 \ - .030 ' -‘ .‘ I ‘9' C 9 ‘- 9 4’ .°’ ‘4

 

Ihstmmfidonallkfifla

  minaret W2 at 9..

Overhead Projector 68.0% 32.0% 11.18 4 .02*

16 m Film Projector — — 4.47 4 .35

8 ma Film Projector — — 1.58 4 .81

Film Strip Projector — — 1.11 4 .89

Slide Projector - - 2.18 4 .70

Opaque Projector - - 3.54 4 .47

Tape Recorder — - 1.69 4 .79

Phonograph -— - 2.16 4 .71

Flannel Board -— - 4.81 4 .31

Bulletin Board - - 3.95 - 4 .41

Magnetic Board - - 7.82 4 .10

Plastic Board - -— 2.96 4 .56

Black Board - - 3.82 4 .43

 

*Significant at alpha = .05.

overhead projectors in the classroom as compared to 32% for

other teachers. However, the utilization of the remainder of

the instructional media equipment was not related to the

length of teaching experience.

802 There will be no relationship between teacher's prior

training in the use of instructional media and the use

of instructional media as reported by the respondents.

Chi-square test was used to examine the relationship

between training and the frequency of utilization of

instructional media equipment. Table 4.29 shows the chi-

square values, degrees of freedom, and actual levels of

significance for test of the relationship between training

and the frequency of utilization of instructional media

materials.



98

Table 4.29

O

o- - D- -- - .-

. - 04-0 .0 - 4 - 9 4° -10 9 o 0 I - ..

 

 WWW JG df 9.—

Photographs 6.89 3 .08

Geographic Maps 7.88 3 .05*

Charts and Graphs 5.22 3 .16

Models and Globes 5.61 3 .13

Overhead Transparencies 14.18 3 .00***

Filmstrips 6.70 3 .08

35 mm Slides 10.98 3 .01**

8 mm Instructional Films 2.70 3 .44

16 mm Instructional Films 2.97 3 .40

Audio Tapes 2.62 3 .45

 

*Significant at alpha 8 .05.

**Significant at alpha = .01

***Significant at alpha - .001

As shown in Table 4.29, the results indicated that there

was a significant relationship between the training and

frequency of utilization of geographic maps, overhead

transparencies and 35 mm slides. However, the utilization of

photography, charts and graphs, models and globes,

filmstrips, 8 and 16 mm film projectors and audio tapes was

not related to training.

Additional analysis of the utilization of geographic

maps indicated that 45.2% of the teachers who were trained in

the use of instructional media had used geographic maps nine

or more times per year as compared to 29.0% for teachers who

were not trained. Additional analysis of the use of overhead

transparencies indicated that 20.0% of the teachers who were

trained in the use of instructional media had used overhead
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transparencies nine or more times per year as compared to

10.0% for teachers who were not trained. Additional analysis

of the utilization of 35 mm slides indicated that 20.0% of

the teachers who were trained in the use of instructional

media had used 35 mm slides nine or more times per year as

compared to 12.0% for teachers who were not trained. This

means that they can be used with training or without

 

 

training.

Table 4.30

Wm
H ii i I] . I . .

W Trained—Wained.

Geographic Maps 45.0% 29.0%

Overhead Transparencies 20.0% 10.0%

35 mm Slides 20.0% 12.0%

 

Nonparametric correlational test was used to examine the

relationship between length of training and the frequency of

utilization of instructional media materials. Table 4.31

shows correlation coefficients and levels of significance for

the test.

As shown in Table 4.31 the results indicated that there

was no significant relationship between length of training in

the instructional media program and the frequency of

utilization of overall media materials. The utilization of

instructional media materials and equipment was not related

to length of training.
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Table 4.31

 

Correlation Level of

0: q (01 o g . 9.;‘0 ; g - 7 - : o; :4 on. ; O. - 0

Overall Media Utilization .0361 .37

Photographs .0034 .49

Geographic Maps .0532 .32

Charts and Graphs -.0106 .46

Models and Globes .0001 .50

Overhead Transparencies .0242 .41

Filmstrips -.0492 .33

35 m Slides -.0710 .26

8 run Instructional Film .1189 .14

16 run Instructional Film .0115 .46

Hafiofnmes .omn. .22

 

Chi-square test was used to examine the relationship

between length of training and the utilization of instruc-

tional media equipment. Chi-square values (x2), degrees of

freedom (df), and actual levels of significant (p) are

presented in Table 4.32.

As shown in Table 4.32, the results indicated that

there was a significant relationship between the length of

training and the use of magnetic board. However, the

utilization of the remainder of the instructional media

equipment was not related to length of training. With

respect to the utilization of the magnetic board, the

results indicated that 63% of the teachers who were trained

for less than 7 weeks had used the magnetic board as

compared to 37% for teachers who were trained for more than

7 weeks (see Table 4.33).
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Table 4.32

8e1ati9nshin_Betnean_Lansth_9f_Trainins_and_ntilization
E I I II J H i' E . I

 

 

 

 

  

Instrustisna1_uedia_flsuinment 1325 df jg;__

Overhead Projector 1.10 3 .78

16 mm Film Projector 2.55 3 .47

8 mm Film Projector 3.71 3 .29

Filmstrip Projector 3.15 3 .37

Slide Projector 3.83 3 .28

Opaque Projector 2.37 3 .50

Tape Recorder 1.79 3 .62

Phonograph 2.24 3 .52

Flannel Board .30 3 .96

Bulletin Board 1.41 3 .70

Magnetic Board 8.16 3 .04*

Plastic Board 1.64 3 .65

Black Board 4.34 3 .23

*Significant at alpha 8 .05.

Table 4.33

The_2arcsntass_9f_Taachers_xh9_nsed_1nstructinnal

usdia_and_Len9th_ef_Trainins

Instructional .Lensth_9f_1rainin911

9" 3 0 '0‘! ‘ 1 0'! 1“. U. ‘ 4'!

Magnetic Board 63.0% 37.0%

 

H 3 There will be no relationship between the subject

matter area and the use of instructional media as

reported by the respondents.

Chi-square test was used to examine the relationship

between the subject matter area and the frequency of use of

instructional media materials. Significant (p) is presented

in Table 4.34.

As shown in Table 4.34, the results indicated that

there was a significant positive relationship between
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Islamic Education and the frequency of use of photographs,

geographic maps, models and globes, overhead transparencies,

35 mm slides and audio tapes. However the frequency of

utilization of charts and graphs, film strips, 8 mm

instructional films and 16 mm instructional films was not

related to the teaching of Islamic Education.

There was no relationship between the frequency of

utilization of instructional media materials and the teaching

of Arabic except for models and globes. There was a

significant positive relationship between the frequency of

utilization of models and globes, overhead transparencies,

filmstrips, 35 mm slides, 8 mm instructional films and 16 mm

instructional films and the teaching of science and health.

However, the use of instructional media materials such as

photographs, geographic maps, charts and graphs, and audio

tapes was not related to the teaching of science and health.

There was a significant positive relationship. between the

teaching of social studies and the frequency of use of

geographic maps and 35 mm slides. However, photographs,

charts and graphs, models and globes, overhead

transparencies, filmstrips, 8 and 16 mm instructional films

and audio tapes were not related to the teaching of social

studies.

Data analysis (Table 4.35) of the utilization of

photographs indicated that 23% of the Islamic education

teachers has used photographs as compared to 31% to other

teachers.
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Data analysis of the utilization of geographic maps

indicated that 50% of the Islamic education teachers had used

geographic maps as compared to 62% for other teachers. The

results of the utilization of geographic maps with social

studies, indicated that 90% of the teachers had used

geographic maps as compared to 53% for other teachers.

Analysis of the utilization of models and globes

indicated that 35% of Islamic education teachers had used

models and globes as compared to 45% for Arabic langauge

teachers as compared to 41% for other teachers. The results

indicated that 58% of the science and health teachers had

used models and globes as compared to 37% for other teachers.

Analysis of the utilization of overhead transparencies

indicated that 21% of the Islamic education teachers had used

transparencies as compared to 30% for other teachers. Also,

39% of health and science teachers had used transparencies as

compared to 23% for other teachers.

Analysis of data on the utilization of filmstrips

indicated that 30% of the science and health teachers had

used the filmstrips as compared to 17% for other teachers.

Analysis of data on the utilization of 35 mm slides indicated

that 23% of the Islamic education teachers had used 35 mm

slides as compared to 37% for other teachers. Also, the

results indicated that 57% of the science and health teachers

had used 35 mm slides as compared to 25% for other teachers.

In addition, the results indicated that 52% of the social
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studies teachers had used 35 mm slides as compared to 29% for

other teachers.

'The results of the analysis of data on the utilization

of 8 mm instructional films, indicated that 19% of the

science and health teachers had used 8 mm instructional films

as compared to 9% of the other teachers.

The results indicated that 15% of science and health

teachers had used 16 mm instructional films compared to 6%

for other teachers. I

In regard to the utilization of audio tapes, the results

indicated that 54% of the Islamic education teachers had used

audio tapes as compared to 32% for other teachers.

Chi-square test was used to examine the relationship

between the subject matter area and the utilization of

instructional media equipment. Significant (p) is presented

in Table 4.36.

As shown in Table 4.36, the results indicated that there

was a significant relationship between the teaching of

Islamic education and the utilization of the filmstrip

projector, slide projector, tape recorder, flannel board and

magnetic board, while the utilization of the overhead

projector, 16 mm projector, 8 mm projector, opaque projector,

phonograph, bulletin board, plastic board and black board was

not related to the teaching of Islamic education. Also,

there was a significant relationship between the utilization

of flannel board and magnetic board and the teaching of

mathematics while the remainder of the instructional media

equipment was not related to the teaching of mathematics.
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There was a significant relationship between the teaching of

science and health and the utilization of the overhead

projector, 16 mm film projector, filmstrip projector, slide

projector, opaque projector, and magnetic board, while the

use of the 8 mm film projector, tape recorder, phonograph,

flannel board, bulletin board, plastic board and black board

was not related to the teaching of science and health. There

was a significant relationship between the utilization of the

overhead projectors, filmstrip projector, slide projector and

the teaching of social studies. However, the remainder of

the use of instructional media equipment was not related to

the teaching of social studies. In addition, there was no

relationship between the teaching of physical education and

the utilization of instructional media equipment except the

use of the tape recorder, and flannel, magnetic, plastic, and

black boards.

As shown in Table 4.37 regarding the use of the overhead

projector, the results indicated that 62% of the science and

health teachers had used the media as compared to 38% for

other teachers. In addition, the results also indicated that

60% of the social studies teachers had used the overhead

projector as compared to 40% of the other teachers.

Regarding the utilization of the 16 mm projector, the

results indicated that 24% of the science and health teachers

had used the media as compared to 11% for other teachers.
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Regarding the use of the filmstrip projector, the

results indicated that 22% of the Islamic education teachers

had used the filmstrip projector as compared to 40% for

other teachers. Also, the results indicated that 62% of the

science and health teachers had used the filmstrip projector

as compared to 26% for other teachers. In addition, the

results indicated that 48% of the social studies teachers

had used the filmstrip projector as compared to 32% for

other teachers.

Regarding the utilization of the slide projector, the

results indicated that 36% of the Islamic education teachers

had used the slide projector as compared to 51% for other

teachers. Also, the results indicated that 67% of the

science and health teachers had used the slide projector as

compared to 41% for other teachers. In addition, 71% of the

social studies teachers had used the slide puojector as

compared to 43% for other teachers.

Regarding the utilization of the opaque projector, the

results indicated that 35% of the science and health

teachers had used the opaque projector as compared to 19%

for other teachers.

Regarding the utilization of the tape recorder, the

results indicated that 62% of the Islamic education teachers

had used the tape recorder as compared to 45% for other

teachers. Also, the results indicated that 27% of the
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,physical education teachers had used the tape recorder as

compared to 52% for other teachers.

Regarding the utilization of the flannel board, the

results indicated that 45% of the Islamic education teachers

had used the flannel board as compared to 58% for other

teachers. Also, the results indicated that 68% of the math

teachers had used the flannel board as compared to 48% for

other teachers. -In addition, the results indicated that 46%

of the physical education teachers had used the flannel

board as compared to 54% for other teachers.

Regarding the utilization of the magnetic board, the

results indicated that 30% of the Islamic education teachers

had used the magnetic board as compared to 46% for other

teachers. Also, the results indicated that 56% of the math

teachers had used the magnetic board as compared to 35% for

other teachers. In addition, the results indicated that 23%

of the physical education teachers had used the magnethc

board as compared to 42% for other teachers.

Regarding the utilization of the plastic board, the

results indicated that 14% of the physical education

teachers had used the plastic board as compared to 22% for

other teachers.

Regarding the utilization of the blackboard, the

results indicated that 73% of the physical education

teachers had used the black board as compared to 96% for

other teachers.
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H04 There will be no significant relationship between the

availability of instructional media materials and

equipment and the use of instructional media as

reported by the respondents.

Chi-square test was used to examine the relationship

between the availability of instructional media materials

and their utilization.

As shown in Table 4.38, the results indicated that

there was a significant relationship between the

availability of photographs, geographic maps, charts and

graphs, models and globes, overhead transparencies,

filmstrips, 35 mm slides, 8 and 16 mm instructional films,

and audio tapes and the frequency of their use.

 

 
 

Table 4.38

‘ '1 -.°‘ 0 ‘2 9‘ _‘ .90 =20 ,‘0 1 Wm 4:10.

WWW

' b' ° t ct' n d'
. . . . n

Instructional Not 2

W W P

Photographs 67% 5% 119.69 .00***

Geographic Maps 61% 8% 14.93 .00**

Charts and Graphs 53% 9% 59.88 .00***

Models and Globes 53% 7% 43.86 .00***

Overhead Transparencies 61% 6% 73.15 .00***

Filmtrips 49% 4% 63.24 .00***

35 mn Slides 61% 7% 61.32 .00***

8 run Instructional Film 47% 3% 77.67 .00***

16 um Instructional Films 42% 2% 69.99 .00***

Audio Tapes 50% 8% 72.03 .00***

 

**Significant at alpha 8 .01.

***Significant at alpha = .001.
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Analysis of use of photographs indicated that 67% of the

teachers had used them where they were reported available as

compared to 5% where they were not available.

Analysis of use of geographic maps indicated that 61% of

the teachers had used them where they were reported available

as compared to 8% where they were not available.

Analysis of use of charts and graphs indicated that 53%

of the teachers had used them where they were reported

available as compared to 9% where they were not available.

Analysis of use of models and globes indicated that 53%

of the teachers had used them where they were available as

compared to 7% where they were not available.

Analysis of use of overhead transparencies indicated

that 61% of the teachers had used them where they were

reported available as compared to 6% where they were not

available.

Regarding the use of filmstrips, the results indicated

that 49% of the teachers had used them where they were

reported available as compared to 4% where they were not

available.

Regarding the use of 35 mm slides, the results indicated

that 61% of the teachers had used them where they were

reported available as compared to 7% where they were not

available.

Regarding the use of 8 and 16 mm instructional films,

the results indiCated that 47% and 42% of the teachers
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respectively had used them where they were reported available

as compared to 3% and 2% where they were not available.

Regarding the use of audio tapes, the results indicated

that 50% of the teachers had used them where they were

reported available as compared to 8% where they were not

available.

The correlation coefficient of .87 was significant at

alpha - .005.

As for the availability instructional media equipment,

the results indicated that there was a significant positive

relationship between the availability of the equipment in

elementary school and teachers' utilization of instructional

media.

HOS There will be no significant relationship between the

availability and design of the physical facilities for

storing instructional media and the use of instructional

media as reported by the respondents.

Chi-square test was used to examine the relationship

between the availability of facilities of instructional media

and the frequency of use of instructional media materials.

Levels of significance (p) are presented in Table 4.39.

As shown in Table 4.39, the results indicated that there

was a significant relationship between the availability of

darkroom facilities and the frequency of use of instructional

photographs, overhead transparencies, 35 mm slides, 16 mm

instructional films, and audio tapes. However, the use of

instructional geographic maps, charts and graphs, models and
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globes, filmstrips, and 8 mm instructional films was not

related to darkroom facilities. Also, there was a

significant relationship between the frequency of use of

photographs, geographic maps, overhead transparencies, 35 mm

slides and 8 mm instructional films and the availability of

local production facilities, while the frequency of use of

charts and graphs, models and globes, filmstrips, 16 mm

instructional films and audio tapes was not related to the

availability of local production facilities. The results

also indicated that there was a significant relationship

between the availability of meeting rooms and the frequency

of use of charts and graphs, models and globes, 8 mm

instructional films and audio tapes. However, the use of the

remainder of instructional media materials was not related to

the availability of meeting rooms. There was no significant

relationship between "other" facilities and the frequency of

use of instructional media materials except photographs and

overhead transparencies.

As shown in Table 4.40, regarding the use of

instructional photographs, the results indicated that 44% of

the teachers had used photographs where darkroom facilities

were available as compared to 22% where they were not

available.

Regarding the use of instructional overhead

transparencies, the results indicated that 41% of the

teachers had used overhead transparencies where darkroom
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facilities were available as compared to 22% where they were

not available.

Regarding the use of instructional 35 mm slides, the

results indicated that 49% of the teachers had used 35 mm

slides where darkroom facilities were available as compared

to 36% where they were not available.

Regarding the use of instructional 16 mm instructional

films, the results indicated that 14% of the teachers had

used 16 mm instructional films where darkroom facilities were

available as compared to 6% where they were not available.

Regarding the use of instructional audio tapes, the

results indicated that 49% of the teachers had used audio

tapes where darkroom facilities were available as compared to

35% where they were not available.

Regarding the use of instructional photographs, the

results indicated that 42% of the teachers had used

photographs where local production rooms were available as

compared to 26% where they were not available.

Regarding the utilization of instructional geographic

maps, the results indicated that 68% of the teachers had used

geographic maps where local production rooms were available

as compared to 56% where they were not available.

Regarding the utilization of instructional overhead

transparencies, the results indicated that 42% of the

teachers had used overhead transparencies where local
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production rooms were available as compared to 24% where they

were not available.

Regarding the utilization of instructional 35 mm slides,

the results indicated that 50% of the teachers had used 35 mm

slides where local production rooms were available as

c0mpared to 29% where they were not available.

Regarding the utilization of 8 mm instructional films

the results indicated that 23% of the teachers had used 8 mm

instructional films where local production rooms were

available as compared to 9% where they were not available.

Regarding the utilization of instructional charts and

graphs the results indicated that 36% of the teachers had

used charts and graphs where the meeting rooms were available

as compared to 22% where they were not available.

Regarding the utilization of models and globes, the

results indicated that 47% of the teachers had used models

and globes where the meeting rooms were available as compared

to 39% where they were not available.

Regarding the utilization of 8 mm instructional films,

the results indicated that 16% of the teachers had used 8 mm

instructional films where the meeting rooms were available as

compared to 8% where they were not available.

Regarding the utilization of audio tapes, the results

indicated that 54% of the teachers had used audio tapes where

the meeting rooms were available as compared to 29% where

they were not available.
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Regarding the utilization of photographs, the results

indicated that 48% of the teachers had used photographs where

other facilities such as math and science lab and theater

were available as compared to 27% where these facilities were

not available.

Regarding the utilization of overhead transparencies,

the results indicated that 48% of the teachers had used

overhead transparencies where other facilities such as math

and science lab and theater were available as compared to 26%

where these facilities were not available.

Chi square was used to examine the relationship between

the availability of the instructional facilities and the use

of instructional media equipment, the actual significance (p)

are presented in Table 4.41.

As shown in Table 4.41, the results indicated that there

was a significant relationship between the use of

instructional overhead projector, film strip projector, tape

recorder, flannel board and magnetic board and the darkroom

facilities. However, the instructional 16 mm film projector,

8 mm film projector, slide projector, opaque projector,

phonograph, bulletin board, plastic board, and black board

were not related to the availability of darkroom facilities.

There was no relationship between the availability of local

production facilities and the use of instructional media

equipment except flannel board and bulletin board. The

results also indicated that there was a significant
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relationship between the availability of meeting room

facilities and the use of instructional 16 mm film projector,

8 mm film projector and bulletin board. However, the

remainder of the instructional media equipment was not

related to availability of the meeting room facilities.

There was IN) relationship between the availability of film

laboratory facilities and the use of instructional media

equipment except filmstrip projector and slide pmojector.

Regarding the ”other" facilities, there was no significant

relationship between the use of instructional media equipment

and the availability of "other" facilities except bulletin

boards.

As shown in Table 4.42 regarding the utilization of the

overhead projector, the results indicated that 69% of the

teachers had used the overhead projector where darkroom

facilities were available as compared to 51% where they were

not available.

Regarding the utilization of the filmstrip projector,

the results indicated that 60% of the teachers had used the

filmstrip projector where darkroom facilities were available

as compared to 43% where they were not available.

Regarding the utilization of the tape recorder, the

results indicated that 74% of the teachers had used the tape

recorder where darkroom facilities were available as compared

to 54% where they were not available.
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Regarding the utilization of the flannel board, the

results indicated that 75% of the teachers had used the

flannel board where darkroom facilities were available as

compared to 62% where they were not available.

Regarding the utilization of the magnetic board, the

results indicated that 65% of the teachers had used the

magnetic board where darkroom facilities were available as

compared to 51% where they were not available.

Regarding the utilization of the flannel board, the

results indicated that 77% of the teachers had used the

flannel board where local production rooms were available as

compared to 64% where they were not available.

Regarding the utilization of the bulletin board, the

results indicated that 63% of the teachers had used the

bulletin board where local production rooms were available as

compared to 44% where they were not available.

Regarding the utilization of the 16 mm film projector,

the results indicated that 29% of the teachers had used the

16 mm film projector where meeting rooms were available as

compared to 17% where they were not available.

Regarding the utilization of the 8 mm film projector,

the results indicated that 25% of the teachers had used the 8

mm film projector where meeting rooms were available as

compared to 8% where they were not available.

Regarding the utilization of the bulletin board, the

results indicated that 56% of the teachers had used the
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bulletin board where meeting rooms were available as compared

to 41% where they were not available.

Regarding the utilization of the filmstrip projector,

the results indicated that none of the teachers had used the

filmstrip projector where a film laboratory was available as

compared to 50% where they were not available.

Regarding the utilization of the slide projector, the

results indicated that 14% of the teachers had used the slide

projector where a film laboratory was available as compared

to 63% where they were not available.

Regarding the utilization of the flannel board, the

results indicated that 89% of the teachers had used the

flannel board where "other" facilities were available (such

as a math and science lab, a theater or a library) as

compared to 65% where they were not available.

Chi square test was used to examine the relationship

between the availability of display and storage facilities

and the use of instructional media materials. The actual

levels of availability and significance (p) are presented in

Table 4.43.

As shown in Table 4.43, the results indicated that there

was a significant relationship between the availability of

display area and the use of instructional photographs,

geographic maps, charts and graphs, models and globes,

overhead transparencies, 35 mm slides, 16 mm instructional

films and audio tapes. However, the use of 8 mm

instructional films was not related to the display area

facilities. The results also indicated that there was a
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significant relationship between the availability of a

storage area and the use of instructional overhead

transparencies and audio tapes. However, the use of the

remainder of the instructional media materials was not

related to the availability of a storage area facility.

Also, there was a significant relationship between other

facilities and the use of instructional media material except

photographs.

As shown in Table 4.44, regarding the utilization of

photographs, the results indicated that 46% of the teachers

had used the photographs where the display area was available

as compared to 24% where it was not available.

Regarding the utilization of instructional geographic

maps, the results indicated that 66% of the teachers had used

the geographic maps where the display area was available as

compared to 51% where it was not available.

Regarding the utilization of instructional charts and

graphs, the results indicated that 37% of the teachers had

used the charts and maps where the display area was available

as compared to 22% where it was not available.

Regarding the utilization of instructional models and

globes, the results indicated that 48% of the teachers had

used the models and globes where the display area was

available as compared to 39% where it was not available.
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Regarding the utilization of instructional overhead

transparencies, the results indicated that 38% of the

teachers had used the overhead transparencies where the

display area was available as compared to 20% where it was

not available. '

Regarding the utilization of instructional filmstrips,

the results indicated that 28% of the teachers had used the

filmstrips where the display area was available as compared

to 15% where it was not available.

Regarding the utilization of instructional 35 mm slides,

the results indicated that 41% of the teachers had used the

35 mm slides where the display area was available as compared

to 29% where it was not available.

Regarding the utilization of 16 mm instructional films,

the results indicated that 13% of the teachers had used the

16 mm instructional films where the display area was

available as compared to 5% where it was not available.

Regarding the utilization of audio tapes, the results

indicated that 53% of the teachers had used the audio tapes

where the display area was available as compared to 30% where

it was not available.

Regarding the utilization of instructional overhead

transparencies, the results indicated that 34% of the

teachers had used the overhead transparencies where the

storage area was available as compared to 20% where it was

not available.
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Regarding the utilization of audio tapes, the results

indicated that 43% of the teachers had used the audio tapes

where the storage area was available as compared to 34% where

it was not available.

Regarding the utilization of instructional photographs,

the results indicated that 80% of the teachers had used the

photographs where other facilities were available as compared

to 20% where they were not available.

Chi—square test was used to examine the relationship

between the display and storage facilities and the

utilization of instructional media equipment. Significant

(P) is presented in Table 4.45.

As shown in Table 4.46, the results indicated that there

was no significant positive relationship between the display

area and the use of instructional media equipment, except the

flannel board. Also, there was not a significant positive

relationship between the classroom darkening controls and the

use of instructional media equipment except the bulletin

board. In addition, except for the 8 mm film projector,

there was no relationship where the instructional media

equipment and other facilities were compared.

As shown in Table 4.45 regarding the utilization of

instructional the flannel board, the results indicated that

73% of the teachers has used the flannel board where the

display was available as compared to 62% where it was not

available.
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Regarding the utilization of the instructional bulletin

board, the results indicated that 62% of the teachers had

used the bulletin board where classroom darkening controls

were available as compared to 44% where they were not

available.

Regarding the utilization of instructional 8 mm film

projector, the results indicated that 40% of the teachers had

used the 8 mm film projector where other facilities were

available as compared to 9% where they were not available.

H06 There will be no relationship between media maintenance

and the use of instructional media as reported by the

respondents.

Chi-square was used to examine the relationship between

the media maintenance and the use of instructional media

materials. 'The actual levels of significance (P) are

presented in Table 4.47.

As shown in Table 4.47, the results indicate that there

was 1“) significant relationship between the use of

instructional media materials and equipment and the teachers'

attitudes toward "Our school lacks a media specialist to

check materials and equipment in and out," except for the use

of models and globes. Also, there was a significant

relationship between the teachers' attitudes, ”There are no

spare parts available to repair faulty equipment," and the

use of models and globes, filmstrip projector and slide

projector. However, the use of the remainder of the

instructional media materials and equipment was not related
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to the teachers' attitudes toward the availability of spare

parts. I

As shown in Table 4.47, the results indicated that there

was a significant relationship between the teachers'

attitudes toward "Our district lacks a media specialist to

repair media equipment," and the use of instructional media

filmstrips, 35 mm slides, and 16 mm film projector. However,

the use of other instructional media material and equipment

was not related to the availability of a media specialist to

repair media equipment in the school district. There was no

relationship between the use of instructional media materials

and equipment and teachers' attitudes toward, "Sending the

equipment out to be repaired takes a long time in this school

district," except the use of the opaque projector.

As shown in Table 4.48, the results of the teachers'

attitudes toward lack of a media specialist indicated that

42% of the teachers who agreed had used models and globes as

compared to 69% for teachers who disagreed.

Regarding the teachers' attitudes towards no spare parts

being available to repair faulty equipment, the results.

indicated that 19% of the teachers who agreed had used charts

and graphs as compared to 60% for teachers who disagreed; 33%

of the teachers who agreed had used the 8 mm instructional

projector as compared to 70% for teachers who disagreed; and

14% of the teachers who agreed had used the filmstrip

projector as compared to 40% for teachers who disagreed.
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Table 4 . 48A

 

d a nd u c '

4 -0‘ °.- 0 9‘ 4:1 ‘11: ‘ 0 1‘ _ no.
I! 1' II! .1 SE . l

ElementarySchool

IacksMedia NoSpareParts

Specialist to Check to Repair Faulty

Instructional Media Materials Inand Out (Broken) Equipment

 

42 69

 

 

 

8 am Film Projector 33 70

Filmtrip Projector 14 40

*Responses listed in percent.

Table 4.488

9 ‘ 1 - ° 0 ‘ - 9 7 = . 4 0 = ‘ 0 1 ‘ 0 n

d ' u' d '

ud s we d 'n n no 0 n
H d’ I! ! . 1 d E . !

Elementary School

Lacks Media No Spare Parts

Specialist to Check to Repair Faulty

Instructional Media Materials In and Out (Broken) Equipnent

Filmtrips 9 25 - —

35 um Slides 33 70 - -

16 m Film Projector 14 40 - -

(vague Projector — - 21 46

 

*Msponses listed in percent.
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Regarding the teachers' attitudes toward their districts

lacking a media specialist to repair the media equipment, the

results indicated that 9% of the teachers who agreed had used

the filmstrips as compared to 25% for teachers who disagreed;

33% of the teachers who agreed had used 35 mm slides as

compared to 70% for teachers who disagreed; and 14% of the

teachers who agreed had used the 16 mm film projector as

compared to 40% for teachers who disagreed.

Regarding the teachers' attitudes towards it taking a

long time for equipment to be repaired when it is sent out,

indicated that 21% of the teachers who agreed had used the

opaque projector as compared to 46% for teachers who

disagreed.

H57 There will be no significant difference between

principals' and teachers' attitudes toward the use of

instructional media in elementary school as reported by

respondents.

T-test was used to examine the significant differences

between the principals' and teachers' attitudes toward the

use of instructional media in elementary school. Significant

(p) is presented in Table 4.49.

As shown in Table 4.49, the results indicated that there

were no significant differences between principals' and

teachers' attitudes with respect to the use of instructional

media in elementary schools.



139

Table 4.49

 

Items

 

l. I believe it is necessary to

use instructional media in

the classes in my school.

2. Use of instructional media

is an essential part of the

instruction in the

elementary school.

3. The use of instructional

media does not distract

students in my school.

4. My religious beliefs do not

prevent the use of

instructional media in my

classroom.

4.52

4.78

4.02

3.90

4.39

4.66

4.18

4.05

1.10

1.43

-1.09

.30

.20

.30

.40

 

is a mean for teachers.

is a mean for principals.

2
1
3
N
4
9
0

0
'
0

('
1’

elementary school as reported by respondents.

Chi-square test was used to examine the relationship

between teachers' attitudes toward instructional media and

8 There will be no relationship between the teachers'

attitude toward instructional media materials and

equipment and the use of instructional media in

the use of instructional media materials and equipment.

actual levels of significance are presented in Table 4.50.
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Table 4.50

 

Materials Equipment

111W L E—

The instructional media portion of

the curriculum in teacher-training

provides the students with essential

practical experience. .82 .69

 

The more years teachers spend in

teaching, the more they are likely

to utilize instructional media. .06 .74

Instructors of instructional media

in teacher training institutions

are qualified to train students in

this field. .56 .92

Theory, rather than practice

dominates the techniques of teaching

regarding instructional media in

teacher training institutions. .85 .70

Teachers should be rewarded (for

example, promotions) after finish-

ing training programs in using

instructional media. .96 .36

In-service training programs in

instructional media are essential

for teachers at the elementary

levels. .81 .52

Teachers participate in in-service

training programs in media because

of the financial incentive. .67 .74

Teachers participate in in-service

training programs in media in

order to get new knowledge and

techniques in using media. .04* .21

 

*Significant at alpha = .05.
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Table 4.50, Cont'd.

 

Materials

W L

Equipment

—E____ 

In-service training programs

provide trainees with the knowledge

necessary to produce instructional

media materials. .96

I believe it is necessary to use

instructional media in the classes

in my school. .29

Use of instructional media is an

essential part of the instruction

in the elementary school. .56

The use of instructional media

is distracting to the students

in my school. .40

My religious beliefs prevent the

use of instructional media in my

classroom. .43

The problems associated with

getting and using instructional

media tends to be so disruptive

as to negate the value of using it. .21

Instructional media has helped

students gain a better understand-

ing of the subject matter I teach. .25

My subject matter does not lend

itself to the frequent use of

instructional media. .00***

The instructional media material

that is generally available does

not fit well into the content of

mx_seareee. .17

.05.

.001.

*Significant at alpha

***Significant at alpha

.29

.44

.78

.47

.04*

.02*

.70

.00***

.28
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Table 4.50, Cont'd.

4‘ 1‘ a 01‘! 0 i‘ .“1. 1‘ l‘ l- _ O 1‘.

 

a” E:! I' JIIi'

Materials Equipment

W 1L J.— 

Most teacher training institutions

have adequate educational equipment

and media materials, but never use

it.

Audio-visual materials and

equipment are not as available

in elementary school as they

should be.

Instructional media material and

equipment are available in schools,

but the principals do not allow

it to be used.

Instructional media material and

equipment should be stored in a

separate room in the elementary

school.

Physical facilities are usually not

appropriate for storage of media

material and equipment in the

elementary school.

Most of the available media

material and equipment is stored

in the science lab.

In some buildings the media

equipment is stored in the princi-

pals office because of lack of

space in the school.

Most elementary schools are not

properly designed or equipped

to use instructional media.

.41

.31

.33

.57

.98

.62

.99

.35

.74

.09

.71

.59

.46

.45

.91

.09
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As shown in Table 4.50, the results indicated that there

was a significant relationship between the use of instruc-

tional media materials and teachers' attitudes toward in-

service training programs in media. Also, there was a

relationship between the teachers' attitudes toward the use

of instructional media in subject matter area and the use of

instructional media materials. However, the remainder of

items of teachers' attitudes toward the instructional media

was not related to the use of instructional media materials.

As shown in Table 4.50, the results indicated that there

was IN) relationship between the use of instructional media

equipment and teachers' attitudes toward religious beliefs

regarding the use of instructional media in the classroom.

Also, the results indicated that there was a relationship

between the teachers' attitudes toward the problems which

were associated with getting and using instructional media

and the use of instructional media equipment. In addition,

there was a relationship between the instructional media

equipment and teachers' attitudes toward the use of

instructional media in subject matter. However, the

remainder of the items of teachers' attitudes toward

instructional media equipment was not related to the use of

instructional media.

As shown in Table 4.51 with regard to the teachers'

attitudes toward in-service training programs for knowledge

and techniques in using media, the results indicated that 80%
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Table 4.51

 

 

Teachers participate in ins

service program in media in

order to get new knowledge

andixxhnnmms.hiusflxjmeduh 80 57 -- -

my religious belief prevents

the use of instructional media

:himycflassnxma. - - 44 63

Thernnbhemsaeexfiateivnth

getting and using instructional

nedhatend1x>besu>diannive

aS'uDrmgaUetflmevahneof

using it. - - 53 69

Myznmfiectrmnter<hxmsnot

lend itself to the frequent use

of instructional media. f 70 88 - -

 

of the teachers who agreed had used instructional media

materials as compared to 57% for teachers who disagreed.

Regarding the teachers' attitudes toward subject matter

not lending itself to the use of instructional media, the

results indicated that 70% of the teachers who agreed had

used instructional media materials as compared to 88.1% for

teachers who disagreed.

Regarding the teachers' attitudes toward religious

beliefs preventing the use of instructional media, the

results indicated that 44% of the teachers who agreed had
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used instructional media equipment as compared to 63% for

teachers who disagreed.

Regarding the teachers' attitudes toward the problems

associated with getting and using instructional media being

disruptive enough to negate the value of using it, the

results indicated that 53% of the teachers who agreed had

used instructional media as compared to 69% for teachers who

had disagreed.

Regarding the teachers' attitudes toward their subject

matter not lending itself to the frequent use of

instructional media, the results indicated that 50% of the

teachers who agreed had used instructional media equipment as

compared to 67% for teachers who disagreed.

Semnani

In this chapter, data generated by the principals and

teachers in elementary schools in AL-Medina District were

analyzed. Simple frequencies and percentages, non-parametric

correlation analysis, chi-square and t-tests were employed to

identify the influence of such selected factors as teaching

experience, prior training, subject matter area, availability

of materials and equipment, the condition of physical and

structural facilities, maintenance and attitude. A summary

of the findings, conclusions and recommendations is presented

in Chapter V.



CBAPTBR‘V

SUHNARI, CONCLUSIONS AND RECONNBNDATIONS

The purpose of this chapter is to provide a summary of

this study to draw conclusions based on the data analysis;

and to make recommendations for Saudi officials' responsible

for policy making, including those in the Ministry of

Education. Recommendations for future study are also

provided.

The purpose of the study was to explore and identify the

major limitations in utilizing instructional media in

elementary schools in AL-Medina district in Saudi Arabia. To

achieve this purpose the following areas were investigated:

1. the qualifications, skills, knowledge, experience,

and training of the teachers in the elementary

schools with respect to the use of instructional

media;

2. the availability of the material and equipment to

support educational programs;

3. the condition of the physical and structural

facilities to house educational media and programs

in selected Saudi schools;

4. the instructional media maintenance services

provided to repair the equipment; and

5. principals' and teachers' attitudes toward the use

of instructional media.

The methodology employed in this study was based on

questionnaires. Two questionnaires were constructed--one for

teachers and the other for principals in AL-Medina District.

Three-hundred forty-eight (348) teachers and forty-four (44)

146
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principals completed the final questionnaires (Appendices

A,B), and 70% of the teachers and 73% of the principals

returned the questionnaire.

The collected data were analyzed using the Statistical

Package for the Social Sciences (SPSS) at Michigan State

University. Descriptive statistics, non-parametric

correlation tests, chi-square and t-tests were employed in

the analysis of data.

The 348 teachers included in the study taught in seven

subject-matter areas: Arabic Lengauge (33%), Islamic

Education (30%), Mathematics (27%), Science and Health (23%),

Social Studies (14%), Physical Education (6%), and Arts

Education (5%). In terms of experience, 3% of the teachers

had one year or less teaching experience, 12% had between 2

and 5 years experience, 31% had between 10 and 13 years

experience, and 40% had more than 13 years teaching

experience. Only 24% of the teachers received training in

media, which on the average was between 4 to 7 weeks. In

terms of qualifications, 41% of the teachers held training

institute diplomas, 43% held junior college diplomas, and 13%

held bachelor's degrees.

W

The following findings are related to specific research

questions and hypotheses.
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Research Question 1: How much experience and training

do elementary teachers have with regard to the use of

instructional media?

The study showed that the percentage of teachers who had

used instructional media according to the length of teaching

experience were: 1 year or less, 2.6%; 2 to 5 years, 12.1%,

6 to 9 years, 13.8%: 10 to 13 years, 31.0%: and 13 and over,

40.5%.

With regard to prior training in instructional media,

the study found that only 24% of the teachers had training in

instructional media.

Research Question 2: Does previous experience or training on

the part of the elementary teachers influence their

utilization of instructional media in their classrooms?

The study indicated that the correlation between the

length of teaching experience and the frequency of

utilization of instructional media materials was found to be

positive. While the relationship between the length of

teaching experience and the use of instructional media

equipment was found to be not significant, except for the use

of the overhead projector.

Regarding training, the relationship between the length

of training and the use of instructional media materials and

equipment was found not significant except the use of the

magnetic board.



Research Question 3: What kind of instructional media

materials and equipment are available in elementary schools

in the support of the educational program in various subject

matter areas?

The study showed that there was a shortage of many

different items of instructional media equipment and

materials.

Half or more of the teachers had indicated the

availability of the following instructional media equipment

and material in their schools: black board, geographic maps,

:models and globes, audio tapes, flannel board and tape

recorder.

Less than half of the teachers indicated the

availability of the following instructional media materials

and equipment: slide projector, overhead projector, bulletin

board, filmstrip projector, overhead transparencies and

photographs.

Regarding the subject matter, the study showed that

subject matter had an impact on the frequency of use of

instructional media. Half or more of the teachers indicated

that instructional media could be used in the following

subject matter areas: science and health, math, social

studies, Arabic language, and Islamic education.

Less than half of the teachers indicated that

instructional media could be used in the following subject



150

matter areas: art and physical education. Science and

health, math, and social studies teachers tended to use

instructional media more than other teachers.

Research Question 4: Does subject matter area or the

availability of instructional media affect the utilization of

the instructional media?

The study showed that there was a significant

relationship between the availability of instructional

photographs, geographic maps, charts and graphs, models and

globes, overhead transparencies, filmstrips, 35 mm slides, 8

mm instructional films, 16 mm instructional films and audio

tapes and the frequency of their use.

As for the availability of instructional media

equipment, there was a significant positive relationship

between the availability of the equipment in the elementary

schools and teachers' utilization of instructional media.

Regarding the subject matter areas that affect the

utilization of instructional media, the study showed that

there was a significant relationship between Islamic

Education and the frequency of use of photographs, geographic

maps, models and globes, overhead transparencies, 35 mm

slides and audio tapes. There was a significant relationship

between the frequency of utilization of models and globes,

overhead transparencies, filmstrips, 35 mm slides, 8 mm

instructional films and 16 mm instructional films and

teaching of science and math. Also, there was a significant
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relationship between the teaching of social studies and the

frequency of use of geographic maps and 35 mm slides.

The study also showed that there was a significant

relationship between the teaching of Islamic education and

the use of the instructional filmstrip projector, slide

projector, tape recorder, flannel board and magnetic board.

There was a significant relationship between teaching math

and the use of flannel and magnetic board. There was a

significant relationship between teaching of social studies

and the use of the overhead and slide projectors. Science

and health teachers tended to use instructional media

materials and equipment significantly more than other

teachers.

W

W

Research Question 5: What are the conditions of

physical and structural facilities which house the

educational media and programs, and the provisien of

maintenance of materials and equipment?

The study revealed the following results:

1. 28.2% of the teachers indicated that they had

darkroom facilities in their schools.

2. 17.2% of the teachers indicated that they had local

production facilities in their schools.

3. 38.8% of the teachers indicated that they had

meeting room facilities in their schools.

4. 2.0% of the teachers indicated that they had film

laboratory facilities in their schools.
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5. 36.8% of the teachers indicated that they had

display area facilities in their schools.

6. 50.6% of the teachers indicated that they had

storage area in their schools.

7. 16.7% of the teachers indicated that they had a

conference room in their schools.

8. 19.3% of the teachers indicated that they had

classroom windows with darkening controls in their

schools.

9. 3% of the teachers indicated that they had other

facilities such as a library, oil painting counter,

math and science lab, social, math and science

rooms, audio visual lab for reciting Koran,

enlarging room and theater.

Regarding the maintenance and the use of instructional

media, 93.4% of the teachers agreed that they would use more

instructional media material if a specialist were available

to help them find and make materials suited to their

course(s), while 92.5% of the teachers agreed that their

elementary school lacked a media specialist to check

materials and equipment in and out. Of those responding,

79.6% of the teachers agreed that their school district

lacked a media specialist to repair media equipment, while

79% of them agreed that there were no spare parts available

to repair faulty equipment. In addition, the study also

showed that 78.4% of the teachers agreed that sending the

equipment out to be repaired took a long time in their school

district.
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Research Question 6: Does the availability of physical

facilities or the provision of maintenance affect the

utilization of instructional media?

1. The study showed that there was a significant

relationship between the availability of darkroom

facilities and the frequency of use of

instructional photographs, overhead transparencies,

35 mm slides, 16 mm instructional films and audio

tapes.

There was a significant relationship between the

availability of a local production area and the

frequency of use of instructional photographs,

geographic maps, overhead transparencies, 35 mm

slides and 8 mm instructional films.

There was a significant relationship between the

availability of the meeting room and the frequency

of use of instructional charts and graphs, models

and globes, 8 mm instructional films, and audio

tapes.

There was a significant relationship between the

availability of darkroom facilities and the use of

the instructional overhead projector, filmstrip

projector, tape recorder, flannel board, and

magnetic board.

There was a significant relationship between the

availability of a meeting room and the use of the

16 mm film projector, 8 mm film projector and

bulletin board.

There was a significant relationship between the

availability of a display area and the frequency of

use of instructional photographs, geographic maps,

charts and graphs, models and globes, overhead

transparencies, filmstrips, 35 mm slides, 16 mm

instructional films and audio tapes.

There was a significant relationship between the

availability of a storage area and the frequency of

use of instructional overhead transparencies and

audio tapes.

There was no significant relationship between the

availability of a display area, classroom darkening

controls and "other" facilities and the use of
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instructional media equipment except the flannel

board, bulletin board, and 8 mm film projector.

With regard to the maintenance and the use of

instructional media, the results indicated that:

1. There was a significant relationship between the

availability of spare parts to repair faulty

equipment and the use of models and globes,

filmstrip projector, and slide projector.

2. There was a significant relationship between the

availability of a media specialist to repair media

equipment in a school district and the use of

instructional filmstrips, 35 mm slides, and 16 mm

film projector.

3. There was not a significant relationship between

the length of sending the equipment out to be

repaired and the use of instructional equipment

except the use of the opaque projector.

Ell'! 1 I 2 I ! !I J H d'

Research Question 7: What are the principals' and the

teachers' attitudes toward instructional media and its use in

elementary schools?

The study showed that 94% of the teachers and 91% of the

principals agreed that it was necessary to use instructional

media in classes in their schools, 98% of the teachers and

100% of the principals agreed that the use of instructional

media was an essential part of the instruction in elementary

schools. Based on the findings, 15% of the teachers and 9%

of the principals agreed that the use of instructional media

was distracting to the students in their schools. On the

subject of religious beliefs preventing the use of
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instructional media in their classroom, 25% of the teachers

and 18% of the principals agreed.

Research Question 8: Are there differences between

principals' and teachers' attitudes with respect to

instructional media and their use?

The analysis indicated that there were no significant

differences between principals' and teachers' attitudes with

respect to the use of instructional media in elementary

schools.

We

Based on the findings of this study, the following

conclusions were reached:

1. As for the elementary school teachers, the more

teaching experience teachers had, the more likely

they were to use instructional media materials in

their teaching. No relationship was found between

the length of teaching experience and the use of

instructional media equipment except for the use of

the overhead projector. These findings were

supported by Arterbury (1971) and Pennywell (1980,

and disagreed with by Obetz (1980) and Bakri

(1983).

Regarding prior training, less than 25% of the

teachers had training in instructional media. No

relationship was found between the length of

training and the use of instructional media

materials and equipment except for the use of the

magnetic board. Opposite findings were reported by

Imogie (1979), AL-Debassi (1983), and AL-Saleh

(1985).

The black board, geographic maps, models and

globes, audio tapes, flannel board, and the tape

recorder were found to be more likely available in

elementary schools as compared to the slide

projector, overhead projector, 35 mm slides,

magnetic board, charts and graphs, bulletin board,

1
1
.
.
.
“
.

-
.
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filmstrip projector, overhead transparencies and

photographs. Similar findings were found by

Battram (1963), Eboch (1966), and Sibalwai (1983).

More teachers agreed that instructional media can

be used in the teaching of science and health,

mathematics, social studies, Arabic language, and

Islamic education than in the teaching of art and

physical education.

Science and health teachers tended to use

instructional media materials and equipment

significantly more than teachers in other subject-

matter areas. Similar findings were found by both

Ducat (1972) and NEA (1958). Bakri's (1983)

findings were the opposite of these.

Storage area, meeting room, display area, darkroom,

classroom windows with darkening controls and local

production facilities were more likely to be

available in elementary school as compared to

conference room, film laboratory, and other

facilities such as oil painting counter, science

lab, library and theater.

Regarding the use of instructional media materials,

more teachers indicated that instructional

photographs, overhead transparencies, 35 mm slides,

and audio tapes would be more likely to be used

when darkroom and local production facilities,

meeting rooms, and display and storage areas were

available.

Regarding the use of instructional media equipment,

filmstrip projector, tape recorder, and flannel and

magnetic boards were more likely to be used when

darkroom facilities were available, while 8 mm and

16 mm film projectors and bulletin boards were more

likely to be used when meeting room facilities were

available. Also, 8 mm film projector and flannel

and bulletin boards were more likely to be used

when display area facilities were available.

Regarding the maintenance and use of instructional

media, more teachers agreed that media specialists

who could help them find and make materials suited

to their courses and to check materials and

equipment in and out as well as to repair the

equipment were not available in their schools nor

in their school district. There was a significant

relationship between the availability of spare

parts to repair faulty equipment and the use of
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models and globes, the filmstrip projector, and the

slide projector.

10. More teachers and principals agreed that the use of

instructional media was an essential part of

instruction, while less teachers and principals

agreed that the use of instructional media was

distracting to the students in their schools and

religious beliefs which prevented the use of

instructional media in their classrooms.

11. No significant differences were found between

principals' and teachers' attitudes with respect to

the use of instructional media in elementary

schools. Similar findings were reported by Guba

and Snyder (1964), Abu-Ras (1979), Moshaikeh

(1982), AL-Saleh (1985) and EL-Hmaiset (1985).

Besmenslatinns

In this study, some of the problems on the utilization

of instructional media in elementary schools in AL-Medina

District were identified. The following recommendations are

presented tn: assist the future applications of educational

technology into the educational system in Saudi Arabia. The

recommendations have been divided into the two sections:

1. Recommendations to the Ministry of Education for

future action.

2. Recommendations for further research.

WW

Win

The recommendations for the Ministry of Education are as

follows:

1. The present study revealed that the more experience

a teacher had, the more likely he would be using

instructional media materials and equipment. By

encouraging new teachers to utilize instructional

media in classrooms, school principals could play



158

an important part in inducing new teachers to use

instructional media earlier in their career.

This study also revealed that the length of

training was not related to the frequency of

utilization of instructional media materials and

equipment. It is, therefore, recommended that the

Ministry of Education in Saudi Arabia carry out

extensive study to determine reason(s) that may

explain this finding.

As for the use of instructional media in different

subject-matter areas, this study revealed that

teachers of art and physical education used

instructional media less frequent than other

teachers. It is recommended that school principals

encourage art and physical education teachers to

use instructional media more often in their

classroom teaching. Pre-service and in-service

training should be organized by the Ministry of

Education for perspective and serving teachers.

As for the availability of instructional media, the

results indicated that slide projectors, 35 mm

slides, magnetic board, charts and graphs, bulletin

boards, filmstrip projector, overhead trans-

parencies and photographs were not usually

available in elementary schools. It is suggested

that the Ministry of Education supply these

instructional media materials and equipment

adequately to elementary schools so that teachers

would be able to use them in their teaching.

Regarding the availability of physical facilities,

it was found that darkroom and local production

facilities, meeting rooms, display and storage

areas, and classroom windows darkening controls and

film laboratory facilities were not usually

available in elementary schools. Therefore, it is

recommended that the Ministry of Education provide

these facilities in elementary school buildings or

in the construction of new school buildings.

Elementary schools and school district were found

to lack instructional media specialists whose jobs

were to find or to make instructional media

materials, to check equipment and materials in and

out, to repair equipment and to maintain equipment

and materials in good working condition. Well-

trained specialists in constructing and maintaining

media equipment should be provided by the Ministry
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(of Education to elementary schools and school

district.

Ra29mmendatiena.fer.£urther_ne§earsh

The recommendations for further research are as follows:

1. Similar investigations should be conducted by using

a sample of teachers and principals of elementary

schools in other districts to determine if the

findings are generalizable across elementary

schools in other districts.

Similar investigations should be conducted at

girls' elementary schools in Saudi Arabia to allow

comparisons to be made between the responses of

male and female teachers and principals.

Similar investigations should be conducted at

private elementary schools to determine if the

findings are generalizable to private schools.

A similar study should be carried out to

investigate the Ministry of Education's educational

technology center's structure, personnel attitudes

and responsibilities, facilities and media

availabilities and capacities, and the center's

activities in order to determine the center's

effectiveness.

Most teachers indicated that courses in

instructional media offered at teacher training

institutes, Colleges of Education, and junior

colleges stressed theory rather than practice.

Further study should be conducted by the Ministry

of Education as well as Colleges of Education to

evaluate their programs in order to improve them.

A similar study should be conducted to investigate

students' attitudes toward instructional media

(materials and equipment) at colleges of Education

and junior colleges in Saudi Arabia.
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Respected Brother Principal:

'Ihe . goal of this study is the investigation of the selected factors

influencing the use of instructional media by mle elanentary school

teachers in 'Al-Medina District.

The importance of this study depends on your objectivity and the

precision in which you respond to the items on the questionnaire. All

respomes will be confidential.

Kindly go over the instructions pertaining to each part of the

questionnaire before recording your answer. I hope you will be able to

return it to me on Deceuber 2, 1985.

Thank you for your cooperation.

Sincerely yours ,

Talal Kabli

P.0. Box 344

College of Education, Medina
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W

WIn this questionnaire.Wrefers to

non-print materials and equipment. Such items as

photographs, geographic maps, slides, filmstrips: overhead

transparencies, 16 um filns, etc. and associated equipment.

W

1. Name of School
 

2. Address
 

 

3. Year school was established:
 

4. me nunber of teachers in your school:
 

S. The mmber of classes in your school:
 

6. The total nunber of room in your school is:
 

7 . The school is :

a. 'Ihe property of the Ministry of Education
 

b. Rented

8. Does the school have records (files) for media used by teachers?

Yes
 

M3

5
l

1. Please indicate the highest level of degree you have obtained.

a. Elementary teacher training institute diploma (old)

b. Secondary teacher training institute diploma (new)

c. Bachelors degree

d. Jimior College diploma

e. Other (please specify)ll
ll

l

 

2. umber of years as principal
 

3. Your area of specialization is:
 



4.

5.

6.

E
l
m
:

2.

3.
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‘Ihe budget of instructional media in your school is under

a. Your authority

b. School district authority

c. Ministry of Education authority

d. Other, please specify
 

or my staff wants to have new equipment or materials that

less than 500 (S.R.)

a. I have the authority to buy it directly.

b. I have to write the school district in my area for

authorization.

c. I have to write the Ministry of Education for

authorization.

d. Other, please specify .

“
I

I
ll

W
i
l
l

I or my staff wants to have new equipment or materials that

more than 500 (S.R.)

a. I have the authority to buy it directly.

b. I have to write the school district in my area for

authorization.

c. I have to write the Ministry of Education for

authorization.

d. Other, please specify .

If you have the authority to order materials, how long does it

usually take to get then?

a. Less than a week

b. Fran one to three weeks

c. Fran four to seven weeks

d. More than seven weeks

Does the school have a technician for repairing and/or changing

parts for the equipment?

Yes

NO
 

If your answer to question #2 is no, what do you do if the

equipment needs to be repaired (or serviced)?

a. I have the authority to have it fixed anywhere.

b. I have to write the school district in my area for

authorization to have it repaired.

c. I have to write the Ministry of Education for

authorization to have it repaired.

d. I have to seid it to the National 'I'echmlogy Center.

e. Other, please specify .



1'6 5

m

'Ihe following statenents represent varying points of view regarding

instructional media. Please indicate your level of agreement or

disagreement with each statenent by ing one of the following

responses. Please place a check nark ( in the appropriate box.

(SA) - Strongly Agree

(A) - Agree

(U) - uncertain

(D) - Disagree

(8)) - Strongly Disagree

1. Instructional media has the

I

|

capdnility to greatly inprove I

instruction. I

2. I don't believe it is necessary I

to use instructional media in my I

school. |

3. 'Ihe use of instructional media is I

essential for instructional I

purposes- I...

4. There isaneedforamedia I

specialist in my school. I

I

I

I

I

I

I

I

I

I

I

I

I

I

I

I
S. Ibelieve itisnecessarytouse I I

instructional media in the classes I I

in my school. ‘ I I

I

I

l

I

I

I

I

I

I

I

I

I

I

I

I

I

I

I

6. The use of instructional uedia is l

distracting to the students in my |

school.

7. My religious beliefs prevent the

use of instructional media in my

school.
 

8. The teachers in ny school lack the

necessary training to use

instructional media equipment.
 

9. Training in the use of instruction-

al media provides pre-service

teachers with practical experiences

needed for successful classroom

instruction.
 



10.

11.

12.

13.

14.
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fine implementation of an in-service

training program in instructional

media would be very useful for my

staff.

The teachers in my school like to

use instructional films, slides,

etc. , but because there are no

screens in the classrooms they

do not do so.

My school has a place to store

instructional media equipment and

materials.

'Ihe teachers in my school would use

instructional media if there were

electrical outlets in the

classroom.

Instructional media material and

equipnent often breakdown.

E
9
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BELL!

Please indicate which types of instructional media are available in

your building and the number of units for each type.

Available

89WW

1. 16 um film projector
 

2. 8 ma film projector
 

3. Slide projector
 

4. Filmtrip projector
 

5. Sound filmstrip projector
 

6. Overhead projector

7. (paque projector

8. Audio tape recorder

 

 

 

l
|
|
|
|
|
l
|
l
_
E

_
_
_
—
—
—
—
—
—
_
_
_
_
—
-
—
_
—
—
—
—
4
—
—
-
—
_
-
—
—
—
_
_
_
_
—
—
—
—
-
_

9. Video tape recorder

10. Maps

11. Globes

 

 

12. Cameras
 

16 an (movie)
 

8m
 

35m
 

Video
 

13. 35 um photo cannera

l4. Enlarger (photographic)

15. Laminating machine

 

 

 

16. Dry mount press
 

17. Screens
 



18.

19.

20.

21.

WW

Film

16m

81m

35m

Video tapes

Slide sets

Other (please specify)

 

W

1.

2.

3.

4.

5.

Audio-visual library

Storage area

Production area

Display area

Other (please specify)
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Respected Brother Teacher:

As a menber of the College of Education, King Abdul—Aziz University's

Mission to the mited States of America, I am working on a doctoral

dissertation at Michigan State University. I intend to look for the

possible means by which we may develop and inprove educational media in

our country; such media is an inportant factor in developing the

educational system as a whole.

his research aim to establish a base for future planning in the field

of instructional media. These plans might include teacher training in

the production and use of educational media.

I have included a copy of my questionnaire with this letter; please

read the instructions carefully and couplete all questions. 'lhis study

is coupletely anonymous - please do not sign your name. I hope that

you will be able to return it to me by Decarber 2, 1985. Thank you for

your cooperation. God will help you and guide you.

Yours sincerely,

'Ialal Kabli

P.0. Box 344

College of Education, Medina
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Defining: In this questionnaire. WW refers to

non-print materials and equipment. Such items as photographs,

geographic maps, slides, filmstrips, overhead transparencies, 16m

films, etc. and associated equipment.

m1

1) What is the subject area that you are teaching? Please place a

check mark ( ) in the appropriate box(es).

Islamic Education( )

b. ( ) Arabic language

c. ( ) Mathematics

d. ( ) Science and Health

e. ( ) Social Studies

f. ( ) Physical Education

9. ( ) Art Erlucation

2) Instructional Media can be used to teach in which of the following

areas? Please place a check mark ( ) in the agaropriate box (es).

Islamic Education( )

b. ( ) Arabic Language

c. ( ) Mathematics

d. ( ) Science and Health

e. ( ) Social Studies

f. ( ) PhYSical Education

9. ( ) Art Education

3) Hownanyyearshaveyoubeenteaching? Please placeacheck mark

( ) in the agaropriate box.

a.‘ ( ) 1 year or less

b. ( ) 2 to 5 years

c. ( ) 6 to 9 years

d. ( ) 10 to 13 years

e. ( ) 13 years and above

4) Have you coupleted a training program on the use of instructional

media? Please check yes or no.

a. ( ) Yes

( ) N0

5) If yes, please check the total nunber of weeks coupleted in the

training(s).

a. () l-3weeks

b. () 4-7weeks

c. () 8-l3weeks

d. () l4-52weeks

() Other, please specify .
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6) What is the ghest degree you presently hold? Please place a

check mark ( in the appropriate box.

a. Teacher-training institute diploma (old)

 

( )

b. ( ) Teacher-training institute diplana (new)

c. ( ) Bachelor's

d. ( ) Junior College diploma '

e. ( ) Other, please specify .

2.5.11

Below you will find a list of instructional media equipment. Please

placeacheckmark ( ) intheboxwhichappliestoeachpieoeof

equipnent listed. -

I Have N01: I Am Not

I Have I Have Used It, But Familiar

Hm W W W m

1. Overhead projector ( ) ( ) ( I ( )

2. 16 um film projector ( ) ( ) ( ) ( )

3. Bmfilmprojector () () () ()

4. Film strip projector ( ) ( ) ( ) ( )

5- Slide projector ( I ( ) ( ) ( )

6. maque projector ( ) ( ) ( I ( )

7.Taperecorder () () (I ()

8. Phonograph ( ) ( ) ( ) ( )

9. Flannel board ( I ( ) ( ) ( )

10.Bulletinboard () () H ()

llomiCboard () () () ()

12. Plastic board ( ) ( )~ ( ) ' ( )

13.Blackboard () I) () ()
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mm.

this section consists of two parts. In the Part A, we are interested -

in learning whether the equipnent is available in your school. In Part

B, we are interested in the frequency with which you have used the

equirment.

A. Which type of instruc- B. How frequently

tional media is available (approximate nunber

in your school? of times) do you use

anyofthesematerials

peryear?

- DoNot 9or

W reamm matflm

-a. Photographs (I (I (I (I (I (I (I

moaographicuaps (I(I(I ()(I(I(I

c.Crartsand9raPhS (I (I (I (I (I (I (I

d. Modelsandglobes (I (I (I (I (I (I (I

e. Overhead transparencies (I (I (I (I (I (I (I

f. Filmstrips (I (I (I (I (I (I (I

9. 35mmslides (I (I (I (I (I (I (I

h. 8minstructionalfilns (I (I (I (I (I (I (I

i. lGuminstructionalfilms (I (I (I (I (I (I (I

.j.Audiotapes (I (I (I (I (I (I (I

k.0ther,pleasespecify (I(I(I (I(I()(I

 

 



m

Which of the following facilities are available at your school?

Check all that apply.

1.

a.
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Darkroom facilities

Local production rooms

Meeting roous

Film Laboratory

Other, please specify .

Which of the following display and storage facilities are

presently available at your school? Check all that apply.

Display area

Storage area

Conference room

Classroom windows with darkening controls

Other, please specify .

Please use of the followirng choices to indicate your

feelings regarding the following statements.

(SA) " $1331le Agree

- Agree

- Undecided

- Disagree

(SD) - Strongly Disagree

the curriculum in teacher-training

provides the students with essential

practical experience. |

l

I

'lhe instructional media portion of I

I

I

'Ihe more years teachers qaend in

teaching, the more they are likely

to utilize instructional media.

Instructors of instructional media

in teacher training institutions

are qualified to train students in

( I

b. (I

C- (I

d. (I

e. (I

2.

a. (I

b. (I

C- (I

d. (I

e. (I

w

Directions:

(AI

(U)

(D)

1.

2.

3.

this field.

4. 'Iheory, rather than practice

dominates the techniques of teaching

regarding instructional media in

teacher training institutions.

3
’

SA G

 

 

  



181

9 a. c: 0 E9

5. Isachers should be rewarded (for

exanple, pranotions) after finish-

ing training programs in using

instructional media.
 

6. Inn-service training program in

instructional media are essential

for teachers at the elementary

levels.

7 . Isachers participate in in-service

training program in media because

of the financial incentive.

8. 'leachers participate in in-service

training program in media in

order to get new knowledge and

techniques in using media.

 

9. Inn-service training program

provide trainees with the knowledge

necessary to produce instructional

media materials.  

10. I believe it is necessary to use

instructional media in the classes

in my school.   

11. Use of instructional media is an

essential part of the instruction

in the elenentary school.
 

12. 'lhe use of instructional media

is distracting to the students

in my school.

13. My religious beliefs prevent the

use of instructional media in

classroom. ' -
 

14. 'lhe problem associated with

getting and using instructional

media tends to be so disruptive

as to negate the value of using it.
 

15. Instructional media has helped

students gain a better understand-

ing of the subject matter I teach.
 

16. My subject matter does not lend

itself to the frequent use of

instructional media.  
 



17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.
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The instructional media material

that is generally available does

not fit well into the content of

my courses.

Most teacher training imtitutions

have adequate educational equipment

and media materials, but never use

it.

Audio-visual materials and

equipment are not as available

in elennentary school as they

should be.

Instructional media material and

equipuent are available in schools.

but the principals do not allow

it to be used.

Instructional media mterial and

equipment should be stored in a

separate room in the elennentary

school.

Physical facilities are usually not

appropriate for storage of media

material and equipment in the

elenentary school.

Most of the available media

material and equipment is stored

in the science lab.

In some buildings the media

equipment is stored in the princi-

pals office because of lack of

space in the school.

Most elennentary schools are not

properly designed or equipped

to use imtructional media.

I would use more instructional

media material if a specialist were

available to help me find and make

mterials suited to my course(s) .

Onr elenentary school lacks a

media specialist to check in arnd

out the materials and equipment .

3
’

 

G U

 



I

28. 'lhere are no spare parts available I

to repair faulty (broken) I

lequipment.

29. car school district lacks a media I

specialist to repair the media I

equipnent.

30. Sending the equipnent out to be I

repairedtakesalongtimeinthis I

school district.

Thank you for your time.

each question.

13.3

29 :v c: e B

.

Please check to be sure you have answered  
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