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ABSTRACT

LITERACY IN AMERICA 1900-1920:
PORTRAITS OF YOUNG READERS AND THEIR TEXTS

by

Elaine Allen Karls

This historical study explores cultural and
institutional contexts by which young Americans 1900-1920
acquired tastes and attitudes as readers.

Research explored four areas to establish reading
patterns in and out of school. A selective review of
popular periodicals, juvenile books, and pertinent
references, provided cultural insight about juvenile
pleasure reading. Thirty-four secondary literature and
three composition textbooks were analyzed for
editorial/pedagogical focus. These were reviewed again for
notations (marginalia) added by their young ownzsrs. 0Oral
histories detailing individual "autobioaraphies of literacy"
were completed with eight people whose adolescence took
place between 1900-1920.

Findings suggested the culture promoted some sslesctions
as more suitable to young readers than others. Secondary
English curriculum was dominated by College Entrance
Examination 1iterature. Cognitive "possession" of texts
through memorization and detailed analyses may have
encouraged readers' intense ties to favorite texts.

Marginalia occurred in most pre-owned texts.
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CHAPTER I

CULTURAL CONTEXTS INFLUENCING THE YOUNG

READER IN THE NEW TWENTIETH CENTURY

Ninety-seven year old Katherine Cavanaugh Carroll spoke

me this year about her childhood memories associated

books, reading and writing (Chapter IV). The details

rovided sketch a picture of the literary texts and

‘ary contexts present around her when both she and the

ieth century were young. The Delineator magazine on a

r table invited her mother to leaf through for advice

usehold concerns, beauty, and entertaining. The Ave

and The Michigan Catholic provided this devout

1ic home some religious news and insights. The works

ckens in handsome editions lined the bookshelves. A

locks away was the public library, where Katherine

choose a book which she hoped to =2njoy as leisure

ng. If the book was deemed "appropriate" reading after

pection by her father, there was sufficient time in
“ine's typical childhood day to sit for awhile and

the reading of the adventure. And when Katherine

ugh strolled cross-lots with her neighborhood friends,
ometimes called out to each other using the names of

favorite book characters.
n this brief profile are imbedded many elements of the
des and contexts in which some American children

1







ired specific attitudes toward and associations with
ng in the early 1900's. This story, while belonging
ely to Katherine, contains some elements generalizable
her American children of middle-class families. Most
tant, it models a distinctive feature of the nature of

acy; that literacy evolves through the influence of
, periodicals, family tendencies and aversions, and
re through activites with associates. Kathsrine's love
ading flowered not just from school instruction and

, but also from other reading she sampled while growing

the culture of the early 1900's.

Talking with Katherine and others about the life of the
ate child in the early twentieth century America

red some questions I had about reading and writing in

era, and posed others. What kinds of literature were

sble to American children and adolescents of this time?
here generalized societal feelings about what kinds of
ry selections were suited to them as they grew up?

g to Katherine and others, I observed that valus

s placed on language and reading had been significant

hout their lives. This, I felt, made cultural aspects
eracy an important feature of this study.
y selectively surveying some of the popular periodical

ture‘, bestsellers, juvenile literature, and reference

als on publishing in the early 1900's, I have

ted to detect and share a hint of the flavor of the






mes in which yoﬁng people formed attitudes and habits in

nguage usage and reading.

Trends Affecting Variety and Availability

of Children's Literature 1900-1920

In the time psriod 1900-1920, many complementary
rements in technology, =ducation, and society created a
‘ferent environment for the many young Americans whose
tiation into print literacy was just beginning.

This time period marked the real beginning of the
ation of a significant body of literature for juvenile
ders. Children increasingly were viewed as a separate
ding public, whose needs and interests were to be met
h something other than a 1imited range of adult

erature which was viewed as edifying or instructive to

child mind -- The Bible, Homer, and a select list of
er "classics." A perusal of Literary Digest or The
look -- two periodicals which monitored current

lications -- weekly revealed new juvenile titles. The

ic library system was well underway by 1900, and the

5t children's librariss were being established within its
Jcture.2

The invention of the steam printing press made mass
ication a more feasible venture than ever in our

ory. By 1919, 12,000,000 books for children were

ished annually. ©f this figure, 433 of the titles were

for young people that year.3 1919 was also a







ificant year in children's book publishing, marking the
1ishment of-the first children's book department in a

shing house -- Macmillan, under the editorship of Mary
e. There was a ready market for all kinds of

iren's and adolescents' books, and major publishing

5 responded to the potential market by establishing

ate children's divisions.

It requires imagination to visualize a time when a

c library was new to American's cities and towns, and a

~en's section within it drew special notice from the

>. By 1895, free libraries ranged throughout our

'y, and later libraries endowed by Andrew Carnegie

help make libraries a fixture of American community

" Paul Hazard's Books, Children, and Men included

-ionate commentary on America's new library system.
s his analysis of America's idea of the children's

'y in the early twentieth century:

hey are a home. And how many children, in these
uge cities without tenderness, have no other but
hat! Outside, the rhythm of 1ife tells fever, a
reat human stream roars by. Millions and
illions of men, so crowded against each other
hat space is lacking and houses fuse together
oward the sky, keep in motion those gigantic
actories called New York or Chicago ...
canwhile, it is a different leisure that delights
he chi]drgn in those peaceful libraries peopled
ith books

erican youngsters of the new twentieth century could

from more kinds of juvenile reading material than had

fore been available in our history. Free libraries






an expanding public school system increased the

elihood that more children would gain access to books.

se complementary forces created the potential for a wider
g readership of a greater variety of texts than had

viously occurred.

The Romance and Responsibility

of Being a Reader

There was a comforting element of warmth and nurture in
~early 1900's comments on children in relationship with
s and stories. The library was depicted as a womb-1ike
n from corrupt outside influence. The union of child's
ination and text were often discussed by contemporary
entators on literary life in language imbued with a sort
veetness and 1ight. Author Nora Smith had this advice
barents regarding how to guide their children's reading
es;

««. open the 1ibrary doors to the happy child and

give him free entrance. Let him begin at the

first book on the top shelf and read completely

around the room, until, on the eve of his twenty-
first birthday, he lays down the last volume on

the lowest shelf of all. If you have se]ec?ed

your books wisely, nothing in the library will

hurt him; if there are weeds here and there, a

noxious growth, a reptile, or a s1imY rock, he

will swim down the pure current of literature as
regardlgss of them all as the fish in the flowing
stream.

Attitudes in the age may have been more conducive to

ren's leisure reading, at least for the child who, like






erine Cavanaugh, was not expected to contribute to the
1y income.7 Progressive social trends had slowly begun
rant recognition to childhood as a more protected and
ured time in 1ife. For children and adolescents able to
nd school essentially free from the burden of labor --
oY léggﬂ I mean the early 1900's realities of the

ory, sweatshop, mine and farm -- I believe the new

isis on literacy, libraries, and publishing just for
iren helped create our most romantic views of the
>ialness" of what it is to be an American child.

Kate Couglas Wiggin warned parents that "in every one

+ there dwells a poet whom the man has outlived." To
that postic sensfbijity alive, Wiggin suggested it must

urished with children's books which were capable of:

strengthening his insight, guarding the
sensitiveness of his early impressions, and
cherishing the fancies that are ind5§d "t@e

trailing clouds of glgry he brings with him from
God" who is his home.

The romantic notion of child and book were further
ced and emphasized in subtle ways. Charming
trations of curly-haired children in blissful repose,
in hand, often decorated the borders of articles for
ts about what their children should read. Dora V.

, who has done extensive historical study of juvenile
ng, notes that even school reading texts changed in

during this time. Their titles tended to reflect a

literary -- and I think more romantic -- union of child






:xt. Titles 1ike Story Hour Reader replaced the

r and more practical titles such as McGuffey's Fifth

ic Reader.®

ommentary on adolescents and reading also was

ntly tinged with romance. Sometimes the romance

ed notions consistent with growing into one's

tive sex role. Hamilton Wright Mabies, in a Ladies

journal "Mr. Mabie's Literary Talk to Girls" poetically
bed the benefits of a girl who by reading in youth
"lay up a store of attractions against the time when
with which she started [physical beauty] were lost."
counseled older girls to know the heroines of good
ture -- Homer's Helen, Scott's Rebecca, Thackeray'§

Sharp -- to understand the literary =mbodiment of "the

t qualities of womanhood. " '°

aul ETmer More in The Nation called for more juvenile

ture that would portray boys full of invention, "quick

¢ natural restiveness of youth" instead of stories

ring vagabonds and sneaks. More's example of the

kind of book was Tom Sawyer.11
this romantic culture, wherein at least a segment of

was now more enabled to place a wider selection of

e reading into the children's hands, the variety of

¢ selections allowed for some attention to details of
developmental appropriateness.

: age's increased awareness of the child was fostered

by the developmental philosophies of G. Stanley
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Figure 1

St. Nicholas cover, September, 1819,







ho urged teachers to rewrite material for reading
t really and closely fitted the minds and hearts of
1dr‘en."12

y Mapes Dodge (editor of a high-quality children's

@

St. Nicholas, and author of Hans Brinker or the

Skates), made these observations about '"best" book
ons for children:

. each child, during that early formative

riod, virtually represents six individual

ildren, so great is the change effected by each

ssing year. Children outgrow pleasures and

eds as they do their garments, and the fondled
ture story-book is cast aside for stronger and
e stimulating attractions the next. And so

dividuality is developed by sure stages, year by

ar, until the "big boy' of twelve Tooks back

th surprise at the books that used t?3interest

n when he was “only a 1ittle chap'."

ige's St. Nicholas magazine reflected her interest in

g varied reading material to match children's ages

ities. One 1919 edition of St. Nicholas included
nla
)

r children "The Machinery of the Sea a

11y il1lustrated narrative on waves and sea motion.
included installments of "The Slipper Point

nlS an adventure featuring girls, and "The Lone
a Western featuring Andy Adams "a cow-boy ... 1in

u16 A section "For Very Young FolkH"

f stolen cattle.
engaging illustrations with whimsical verses for

hildren. 5t. Nicholas' demonstration of this range

ture is an indication of the age's increasing
in fitting attractive, well-wrought stories to the

ages of childhood. The closer fit of reading

-
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ion to child I think helped extend the romance. More
jer, books were not the tomes of adult classical

ture, but tales of fantasy or adventure more often

y vocabulary and illustrations suited to younger

58

ve famous author for children urged parents to select
>y thinking about the stage of development at which

1d had presently attained:

The child is your first point: do you know
'm? What you wish him to }ﬂarn, think, feel and
= is the second point
‘eedom and caution went hand in hand when allowing
'n to read. Parental responsibility for a child's
- selection guarded the romance from the harm of
selection. The Outlook, in a lengthy discussion on

for children, urged that:

. the mind of the child ought to have free
cess to the reading which it craves

vertheless ... parents have no right to abdicate
B funct1gns ... as wise, judicious
berators.

:n Georgene Faulkner, the "Story Lady" of Ladies Home
. began a regular feature "Bedtime Stories for
to Tell Their Chi]dren”19 her greeting to the
carried strong reprimands for those who would
bedtime reading. "Run away and read your own story"
mother might say. Faulkner reacted to such a

"The old-fashioned mother had time for her child




Tl

‘hrough nature stories she led him to an appreciation of
onderful world about him, and of God, the Creator of
ife." Faulkner's column contained short tales readers
to her, reproduced so that the uninventive mother (the
r who couldn't think up an original tale) could read
es nightly to her smaller children. The message that a
ne of reading fine, uplifting stories to children was a
rly responsibility was clear.
Parental responsibility perhaps began, but certainly
ot end, with provding a "children's hour" for the
er tots. Contemporary literature abounded with advice
arning to parents that a bad or degrading work of
ature in the hands of a callow youth could warp his
bilities or stir his basic urges away from the finest
est.
#hile there seems to have been cultural support for
~en to enter into affectionate acquaintance with books,
‘omantic attachment most certainly was paired with a
‘or strong parental responsibility. Kate Douglas
warned parents against allowing youngsters to read
clusively from the popular juvenile serials, and was
ement as to add that the boy whose parents allowed
egrading attachment might someday discover that "He
time become a tolerable husband and father, but his
i11 be deaf to the music of St. Paul's episties and
'k of Job; he will never know the Faerie Queene or the

ss Knight, Don Quixote, Hector, or Ajax ..“20
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Tudor Jenks, author of Imaginotions warned parents: "I
jeve the taste of the children should be guided. As we
omnivorous physically so are we omnivorous mentally

i1 good taste is cu]tivated.“21

As young readers grew, perhaps concerned adults hoped

would take over responsibility for choosing their own

ding selections with the same highminded sensibility as

ir parents. Hamilton Wright Mabis warned the adolescent

ience, "One must ... read novels with discrimination and
jement ... there are many bad novels which never ought to
into the hands of decent men or women ..."22 In an

‘'cle "Should the Young Read Novels?" he provided for them
s of popular novels such as London's Call of the Wild

Booth Tarkington's The Gentlemen from Indiana. Novels

' as these, Mabie suggested, would help one "interpret
through the imagination" without resorting to some of
novels of the day that were deemed "trash" by the

uards of literary propriety.

The Strata of Early Twentieth Century

Literature for Young People

Between 1900 and 1914 the student population of

ican high schools increased by 150 percent.23 As,
umably, a larger reading public was being created in the
ols, a much wider range of reading material became

lable. Popular periodical literature reflected a
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ous awareness of this new and untrained reading public,
he following insight from The Outlook (1801) suggested:

The reading public in this country is practically
unlimited. It is being fed every year by tens of
thousands of graduates from the high schools, to
say nothing of graduates from colleges and
universities. What has happened, in other words,
is an enormous enlargement of the circle of people
who read; and that circle having once begD
enlarged will never again be contracted.

In the same issue of The Outlook, Hamilton Wright

=)

, a frequent commentator on literary life-and-times

mainstream American magazines, warned:

To be a writing people does not necessarily
involve being a literature-producing people; to
be a reading people does not necessarily involve
being a literature-loving people hundreds of
books may be read without so much as casual
contact between the mind of a ragder and the
marvelous force we call genius.

Again and again, there was evidence of a tension

ed by the addition of more readers and writers to the

can literary "melting pot." 0©On the one side: the

ton Mabies of Amsrica -- the classically educated

ons of Titerary propristy. They, themselves, were

y educated in an elite classical environment which

sed Greek and Latin, the Bible, and a canon of select

argely British literature. 0On the other side: the

ure created by the great volume of new works --
hing from novels, self-help books, and ephemeral

-aways." There was a ready readership for everything

1d standards and classics to the most seemingly

ying rag. John Tebbel, in his History of Book







shing in the United States, detailed and analyzed the

h of publishing and revealed:

Conservatives like the editors of Publisher's
Weekly found much of what was being published
'appalling." It was not at all 1ike the good old
days of standard editions of standard works and
the steady production of uplifting literature.

"he new century was begfnggng to look like a clean
reakaway from the past."

he summary statement noted gloomily the '"salacious-
and the general cultural sinking of literature in
a, broken down by categories of fiction, biography,
on, and philosophy.
ow that a wider range of literature was specifically
ed for the young, similar debates simmered about the
ility of their reading material. The idea of creating
g selections fitted to the age, interest, and reading
y of a child reflected the progressive and
omental shifts in society's thinking. But much
ture I surveyed indicated that this focus was paired
ther powerful ideas about literacy and language which
‘raight out of the past. These ideas -- that reading
t only inform, but uplift and improve the reader --
have survived centuries of our history. I believe
eas are intensified by the natural parental desire to
d gifts -- the loveliest, best-made, most enduring --
e children's hands. And the "good gifts" philosophy
tly with generations of American thinking about the
ated quality of "The Word." Thus, just as some adult

ure published during this time was bemoaned for its
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11tural sinking," so was some of the literature for the
Ing.
juring Standards

Though there was no real sustained body of criticism of

S have

enile 1iterature until the early 13820's,
erved that juvenile selections seemed to be placed -- by
ents, by teachers, by authors, and by the children
mselves -- into categories or strata of acceptability and
dness. When my interviews with older people regularly
ned to topics of what kinds of reading were suitable or

owable, almost all mentioned some kind of parental gate-

ping in their homes, to filter out the "trash." 1In

herine Cavanaugh's home, it seemed to be acknowledged
t even the public library might carry juvenile selections
~h were below the stratum her father could accept.

Lula Birdsall, interviewed in the final chapter of this
515, was able to shut her eyes and visualize the books on
bookshelf in her fourth grade classroom. The year would
> been about 1913. Among the titles were many books

1 in print for children; Toby Tyler, Black Beauty, The

- Little Peppers and How They Grew, and Little Women.

e selections received frequent acclaim from parents,

hers, and others in the juvenile publishing business.
ly it was titles 1ike these -- and others such as Alice
onderland, the Andersen's and Grimm's Fairy Tales,

nson Crusoe, and the Arabian Nights -- to which a

igan Standard Schools plan referred when it called for






16

good collection of juvenile books ..." in its rural one-
>m schools in order that each meet a minimum standard of
:eptabi1ity.28 Famous children's authors asked to name
> 'best" selections in a significant OQutlook compilation
-urned again and again to such titles.

The appeal of books I call "standards" seems to have
n not just the originality and superior craft of the
ting -- which I do think was often the case -- but also
ir appeal to adults who may have shared them with their
ldren. For some sensitive, literate families, parents
t have enjoyed having the experience of knowing Little

en or Lamb's Tales of Shakespeare in common with their

ngster. Perhaps this is why the two women I have
tioned in this chapter have special fondness for texts

h as David Copperfield and Uncle Tom's Cabin. Katherine

rol1l and Lula Birdsall enjoyed family traditions of
iniscing with parents about texts, their tales, and their
~acters.

At the pinnacle of the strata were the selections that
“hers, librarians, and educated parents could agree
‘esented lasting or classic value. Some of these, such

esop's Fables and Alice in Wonderland have been

ioned here. Below this stratum, some best selling
nile books found their way into libraries and school
shelves as standard reading. Toby Tyler, Seven

ins, Freckles, and Black Beauty all fit into this

gory.
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erials were the third layer down -- tolerated by most
s and a few teachers, but not "literary" or "enduring"
h as expedient in meeting a youngster's desire for

ate action.
‘venile Serials
'he serial adventure, featuring white, middle-class
onists, were published by the hundreds of thousands in
rly twentieth century. The very features the critics
ed most about them; their formula quality and same-
their often insipid and stilted dialogue, the

tched coincidences that occurred every other page,

he very features which so endeared them to their

s. One writer of '"better" books warned: "...if you
twelve-year-old boy addicted to “juveniles' and to

3 else, you may as well give the poor little creature
>lara Whitehall Hunt, in English Journal, was aghast

penetration of such books into the literary market

ing people.

.. one of the neighbors lends your lad the first
f the Motor Boys series and thereupon -- a friend
f mine wrote this of her son -- he reads nineteen

tor stories in nineteen day§gand is a long time
covering from the debauch."

ile parents and educators grumbled about these boys'
1s' books, the books emphasized "manliness," "pluck,"
"sunny disposition," and school spirit. If they
re the product of assembly-line writing than they

rks of art, they still reflected cultural values and

1
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ed their readers' imaginations through their psuedo-

ific, outdoor, athletic, and adventurous themes.

f readers between nine and nineteen. Whatever the
ary" level of the serials, they provided a boy or girl
mmediate access to a world of motorboats, airships,
r exploring, mystery, and suspense. Russel B. Nye in
embarrassed Muse devoted a wonderful chapter to the
le serial, and described their popularity this way:

n Tom Swift, Stratemeyer and Garis (creators and
riters of the series) hit on a formula shrewdly
signed to catch the interest of boys who were
rowing up in the midst of the twentieth century's
reat burst of invention and technology...Tom, the
ost prolific and imaginative inventor of them

11, gave his readers onz major invention and at
east six minor ones in each book ... they took

he adventure story of the Rovers, combinsd it

ith Jules Verne, Thomas Edison, Ford, Marconi,

nd all the others who contributed to the excite-
ent of the machine age, and mixed into it tgﬁ
reatest assortment of gadgets known to man.

n a typical Tom Swift adventure, Tom Swift and His

ine Boat or Under the Ocean for Sunken Treasure --

f these adventures featured descriptive dual titles --

ithely traveled in a combination dirigible/balloon.

¢ the young reader, who in the opening few pages goes
ift's father (always referred to as "the aged

r"), who in this scene is shaken out of a daydream
tructural changes on the submarines he is designing
noise of Tom's airship cruising in at ninety miles

31

1 The quality of the narrative of these stories

peaks directly and personally to the reader. 1In Tom

he serials' sense of fun and adventure lured a genera-



and His Air Glider, note the allure in this passage

past adventures:

hen Tom went among the diamond makers, at the
request of Mr. Barco Jenks, and discerned the
ecret of phantom mountain the lad fancied that
ight be the end of his adventures, but there were
ore to follow. Going to caves of ice, his

irship was wrecked, but he and friends managed to
et back homs, and then it was that young inventor
erfected his sky racer, in which he made the
uickest flight on record.

ost startling were his adventures in elephant

and whither he went with his electric rifle, and
e was the means of saving a missionary, Mr. 32
11ingway and his wife, from the red pygmies."

opular series for girls, while retaining their quality
t-victorian decorum, were about '"modern" girls who
heir share of adventures, too. The "Motor Girls"

“jes, the "Dorothy Dale" series, and "Aunt Jane's

" (the latter written by "Edith Van Dyne", a pseudonym
Frank Baum) were about carefree but intelligent

tially white upper-middle-class) American girls who

" mysteries while experiencing fun and adventure.

moral tone was evident. In Margaret Penrose's Dorothy

A Girl of To-Day (1908), Dorothy was charged with
3 the local newspaper while her editor-father was il11.
Dorothy is described as an up-to-date "girl of

'y she was shocked when a friend rubbed mullen lzaves

cheeks to redden them 1ike rouge: "'Tavia',
ed Dorothy, dismay in her voice, 'I am so sorry --
k 1ike -- an actresi"“ag
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me Novel

here is at least one stratum of literary expression
uth below that -- probably more. The "dime novel" --
actually sold for about a nickel -- was a genre of

le literary expression adults really loved to hate.
cheaply-produced forerunners of our comic books

ed columns of squintingly tiny print. Despite the
hat youngsters were often ordered to steer clear of
ick Carters" and "Young Wild Wests," they were pro-
End sold by the hundreds of thousands.ab

Be pulp novels featured detectives, wild west heroes
assortment of sidekicks and villains. Clara

311 Hunt, the teacher in English Journal who didn't

e Motor Boys much, expressed glaring hatred for the
>vel. She said: "In some parts of America, he (the

:) may find in the public library fifteen stories

ack Harkaway ... in which trickery and lawlessness

to the child reader as scintillating cleverness,
eachers and all others in authority are poor-spirited

35

wnd Pearson in The Dime Novel or, Following an 01d

tempted to tally the brutal episodes of one such
1d Cap Collier. Among the violent episodes, the
g brutalities befall 0ld Cap:>°
5 into a fight 5 times

1ts four or five men at once 7 times
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Figure 2

\g Wild West saves Arietta in this dime novel western
(1918).
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Is blown up

once
Is buried alive once
Is caught in a steel trap
disguised as a chair once
Number of men he beats "to a jelly" 2!

Pearson interviewed famous adults in 1929 to find out

they remembered about reading the dime novels as

dren. Booth Tarkington, author of Seventeen, was

idden to read them. He hid them inside copies of

>ved books, such as Pilgrim's Progress, Tarkington must

had ample childhood reading experience, for he was able

arody the genre in his bestseller Penrod. The title
acter attempted writing a dime novel, with part of the
't reproduced below:

Soon Harold got made at this and jumped up with
blasing eyes throwin off his bonds 1ike they were
air ha ha sneered he I guiess you better not talk
so much next time. Soon there flowed another
awful struggle and siezin his ottomatick back from
Mr. Wilson he shot two of the detetives through
the heart Bing Bing went the ottomatick and two
more went to meet their Maker on]y ;wo detectives
left now and so he stabbed one

Another reader said dime novels were '"confiscated on

" 5till1, when boys were alone with each other, the

s appeared out of coat pockets and from under shirts.
e Turner, & man whom I interviewed as part of this
, shared just such a memory of his own boyhood. George

ially like the westerns. Possibly "Young Wild West"

magazine he traded with his newsboy friends.
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Reading as a Window to Middle and ;

Upper Middle Class American Experience

dne feature of the writing for and about young people

= zarly 1900's became clear when I surveyed volumes of
ial. The protagonists were virtually always white, |
= or upper middle class people. While the protagonists

be engaged in kindly pursuits -- saving a poor family

~uin, or taking in a good but penniless lad -- they,

vose they "rescue" were almost sure to be white.

Much of the bestseller literature between 1900-1920 was

=d by a joint audience of adolescents and adults. oOf

>st popular nove1; of this time period, several dealt

rarying themes of middle class adolescence and/or

19 "rescue" of poverty-stricken children themes.

, it is not common for adults and adolescents to

vely enjoy the same bestsellers. In the early 1900's,

iy bestselling novels about adolescence were the

\g choice for many adults and their older children.

these were Eleanor Porter's Pollyanna Grows Up (1915)

st David (1916), Gene stratton-Porter's Michael

gﬁgﬂ_(1915), and Booth Tarkington's §E¥§DE§§E' points

gruency between such popular novels were expressed by

e Greene, who said: ugenerally, each novel presents a
world of aocod people ... The goals of good are
ed.”ae Any reader of such novels, whatever his or her
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experience, gained access to a picture of idealized

ITe and upper middle class adolescence. By and large,
storylines were altruistic, sentimental, and tinged with
nnocence many linked with youth.

Gene Stratton-Porter, whose books (Girl of the

erlost, Laddie, Freckles) were known by a wide reader-

of adults and adolsecents, described her literary
tions in distinctly middle-class language:
Upon this plan of Tife and work I have

written ten books, and plezase God I live so long,

I shall write ten more. Possibly every one of

them will be located in northern diana ...

seasoned with plenty of molasses.

Ethnic diversity went unrecognized or misunderstood in
emporary literature for children and adults -- both

ls and periodical literature. Thus, the reader of a

s Home Journal apparently did not detect the irony of

aposition of a full-page ad for Korn-Kinks Malted Corn

s which ran alongside Mrs. Burton Kingsland's r

(§1)

gular
1ers and Form" column; in which Kingsland answered

1ng questions about correct grammar in the written
tance of a party invitation. The Korn-Kinks

tisement featured its pickanninny spokesgirl shucking
iving this affirmation to the reader: "It am suttanly
erful how w'ite folks kin mek jes' co'n tas' so

'.ao.

Suzanne Greene in Books for Pleasure 1915-1945 has

that bestselling books of this time period almost

reflected America's ethnic and racial diversity.
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eptions to this conservative and relatively affluent
trayal of American 1ife were notable for their

reotypical quality. In a Harold Bell Wright novel, an
ental servant spoke in dialect. In Somerset Maugham's Of

an Bondage (one of the four most popular books of 1915),

ene claims that the

14

oriental seduced a German girl. Gr
y reference to an eastern European in any popular novel
this time was in Seventeen, to "a Cago waitser who cut off

ady's head‘"a1

The popular fiction of the day clearly
3ted an America which was overwhelmingly white,
ile-class, and Anglo-Saxon. Even the popular 1814 novel

zan of the Apes '"proved" the innate superiority of a

e man in treacherous territory.
The racial stereotyping evident in other books existed

arly Tom Swifts, too. The Negro character, Eradicate

son, was so-named because he '"eradicated' dirt (was a
n-up man). When Tom tried to use Eradicate as ballast
he first flight of an untried air glider, here is how
icate responded:

"Now if you don't want to come, why say so, and
I'T1 get Eradicate. I don't believe he'll be
afraid, even if he --

"Hold on dar, now, Massa Tom!", exclaimed an aged
colored man, who was an all-around helper at the
Swift homestead, '"was yo' referenci't me when you'
spoke?"

"Yes, Rad ..."

"Well, now, Massa Tom, I shorely would laik t'
blige yo', I shore would. But de fack ob de
mattah am dat I has a mos' particular job ...
and the colored man shuffled off at 5 faster gait
than he was in the habit of using."
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wWhile I enjoyed browsing the "Children's Page' of the

ely-circulated Youth's Companion, as it abounded in sunny

- high-quality illustrations, prose, and poems for and
ut children -- about animal friends, birthday parties,
£s and fair%es, and other pasttimes and interests of

et [white] children. O©One story about American Indian

ldren demonstrated a prevailing attitude about ethnic

D

toms and language use. In the story "Peet," the author
lained a Mohave Indian custom of waiting to name children
il they are five years old. This is how the custom was
cribed:

Then (at age five) the boys and girls are big
enough for names, but such funny names as Puck-ar-
roo-too and Mus-to-rook and Mat-ham-oo. But
1little Mohave boys or girls have no kindergarten
or school, and never have t831earn to write their
names, so they do not care.

It is not difficult to see how unfortunate American
iitions of cultural bias were reinforced through readings
oldest 1iving generation was given as children.

It is difficult to comprehend, let alone synthesize, a

e of the contrasts in 1iving situation children and

h in America experienced in the early 1900's. Wwhat kind
hild did Annie Fellows Johnson address in her preface to
Ware - The Little Colonel's Chumha when she assured 511

"Boys and Girls who are friends of the Little Colonel"
she was continuing the series based on the readers'

asing demands for more? Was the child reader the

ered white child of wealthy parents? The opening

stration of Johnson's The Little Colonel's House Party
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5 the caption: "Down the long avenue that led from the
> to the great entrance gate came the 1ittle Colonel on
xony."“‘5 How many American children could make

ngful connection with such books, whose characters were
leged white children who ate caks and went to boarding
12

I offer partial explanation of that child reader's

ity based on the research and especially on information
ied by actual readers (Chapter IV). She or he was a

nt in some school -- a one room rural school, or a
-story city school, or a Catholic school run by an

of teaching nuns. The child may have been "rich," but
likely came from a working class, blue collar family.
~hild probably had some access to a library. Reading,
he fortunate American child who did not have to work
1iving, provided a common denominator to the American
2-class experience. One zealous Little Colonel fan

ved her heroine through the serjes and right up to

: Colonel's Knight Comes Riding, in which the Little

1 finally meets a man whose qualifications are to to
gh standards. The reader, herself single for a

me, claimed she carried the Little Colonel's yardstick
asuring a suitable mate throughout 1ife, and found no

46 1 believe many American children

o could qualify.
this time found, in reading, views and visions of the

a they hoped to be part of in adult life.
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The Heterogeneous Readership:

The Broadened Choices for Readers and Writers

The choices this new age brought young readers by

ire of the expansion of juvenile publishing and the

-h of the public library systems represent an

itionary stage in American attitudes about children and
acy. The decorum of an earlier time, when a few
ocratic scholars read and explicated classical and
lary texts, can be observed in some adults reserve and
in offering children only the "best" reading

tions.

The most genteel of the voices for refined reading and
ined readership -- the Hamilton Mabies and others --

d to define the literary '"trash" and strata I have
ibed.

Their concerns in many ways reflect the time past, when
struct of classical literacy was a powerful force in
nining cultural values regarding reading. But their
ities could not dictate the reading priorities of the
5 new American readership.

'he attitudes and warnings about juvenile reading which
o reflect the classical and the well-intentioned

ing impulses of the commentators of course conflicted
any literary choices in the range available. 1In an

ich was progressive technically, socially, and
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ucationally; a more progressive attitude about literacy
olved from this narrow classical inf]uence.b7

In 1905, Dorothy Richardson in The Long Day, the Story

a New York Working Girl appealed to philanthopists to put

me reading material that was "wholesome, sweet, and same
." into the hands of young working girls in New York's
rment district. She was appalled at the way they devoured
1p romances. Richardson went on to say that "degraded
ste" could not be reformed, even with the 1ikes of
skespeare and Ruskin. In settling for something "sweet

d sane," Richardson seemed to be acknowledging a reader
her than a scholarly reader. While Richardson obviously
lieved reading had power to transform the reader, she
nonstrates abandonment -- at least for working class girls
of a classical ideal.

As working class people and business people composed a
2ater segment of our society, literacy was needed on a
bader scale to perform the more literacy-oriented tasks.

t taste in reading over such a heterogeneous culture was
>h more broadly determined, and a "classically" literate

bulation, if it ever did exist, could not exist amid

*ica's considerable variety of people.

Particularly for America's immigrant people, some
/enile selections on the lower strata of conventional
“eptability must have seemed the fulfillment of their best
2ams about American and Americans. Any boy can invent a

iseless motorboat and save the crew of an allied
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>marine. Any girl can drive a motorcar and solve a
stery. The serials, the westerns, the detective and
nance stories all must have -- rightly or wrongly --
swered questions and planted hopes in the minds of their
ing readers. This range of reading choices for a diverse
idership was a step away from the narrow range for the

ivileged few.
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CHAPTER II

Literature and Language Textbooks

for the Secondary Pupil

"If people have their tastes set betimes to such
authors as Spenser and Shakespeare, Addison,
Scott, Wordsworth, and Charles Lamb, is it very
Tikely they will stomach such foul stuff as the
Titerary slums and grog-shops of the day are
teeming with?"

Henry L. Hudson
"English in Schools"
preface to 1880

edition of Twelfth Night'

"... extravagant homagae to sxaminations warps the

ideals of teachers and vitiates their methods in
many studies. In literature it has begotten the
highly annotated text, which contemplates an
emergency of hurry and is meant to preclude the
necessity of stopping to think."

Samuel Thurber, Master
Girls' High School
Boston.

Introduction to Riverside
editiog, The Merchant of
Venice

"A frank recognition of our fundamental aim in
teaching literature will reveal our methods. In
the first place, our choice of books will be
determined, not on a complete survey of the field
of Titerature, but by the tastes and abjlities of
the boys and girls at a given stages of their
progress. We shall not require them to amble
along in Chaucer's palfrey, bored by the Clerk,
the Squire, and the Nonne Preeste, when they are
at home in the camps of outlaws and buccaneers.
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",, We shall ... seek the best that will appeal to
the interests of the class.” We shall conform to
the doctrine that education is the process of
developing the child from what he is to what he

ought to be rather than our recent practice of
leading him from where he isn't to where he
doesn't want to go."

W. D. Lewis - Wwilliam
Penn High School.
"The Aim of the English

Course" Englgsh Journal,

January, 1912

The studies of literature, grammar, composition, and
hetoric -- the vertebrae composing the backbone of the high
chool English curriculum when this century was new -- were
argely derived from curricular movements in English in the
id nineteenth century.b Beginning in the 1870's, the
arvard Entrance Examinations promoted mechanical and
rammatical precision in compositions written by prospective
~eshmen.

The subject matter for these entrance compositions was
nowledge of "masters" of British literature. The Harvard
ists -- or lists modelled on them -- with works by

akespeare, Milton, Burke, and a handful of others,
minated the classroom reading of most high school pupils
the time. Thus, many English teachers complained that
2 high school had become "a cramming place for the
1lege." Geographically, the closer the school was to an
amining college, the more technical and detailed the
thods of 1iterary study became.5

The high school student of the early twentieth century,

en, most often studied a high school curriculum that was
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preparatory" in nature. This means that, regardless of the
tudent's particular plans following graduation, it is

ikely that he or she would read, study, and commit to
emory selections of 1iterature which reflected the current
elections from the 1ists.

In a summary of the Final Report on the Articulation of
he Elementary-School Course in English with the High-School
>urse in English of 1913, an NEA Committee voiced concerns
2lated to the fit of the curricula to the real needs of
vese students:

In the high-school courses the requirements are

too ambitious, lack elasticity, and are often

unrelated to the interests of the entering

classes, to which there is little continuous

effort to adapt the work. May not this tendency

of the high schools to use in the first year books

poorly adapted to the interests and tastes of the

pupils be due to the igf1uence of the College

Entrance Requirements?

With the establishment of the National Council of
:achers of English in 1912, the profession formally
LVE]oped a forum for expressing concerns and interests of
s diverse membership. While the NCTE debated contents and
lue of the standard college entrance "lists," most schools
pear to have waited =agerly for advance notice of the next
ar's literary selections for testing. The Committee of
n, a group of English educators appointed by the National
ucation Association, met in 1892, and their sub-committee

English affirmed that "... the reading of certain

sterpieces of English literature, not fewer that those
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presently assigned by the Commission of the New England
Colleges, should be required".7 However, the English
sub-committee also voiced objection to the dominance of the
college lists.

Chester J. Clark was a senior at Saginaw East Side High
School in 1916 when he described in detail his four-years!

English course in an essay in his school yearbook, The

Aurora. Though Saginaw, Michigan, is far from Boston -- the
vicinity most in curricular harmony with "lists" -- the

selections he and his classmates read were typical of
contemporary high school curricula. In ninth grade, Clark's

required reading included Silas Marner, The Iliad, and

Treasure Island. Longfellow and Tennyson capped with Julius
Caesar in tenth grade, and intensive grammar course linked
to the orations and rhetorical styles of Washington,
Webster, and Lincoln were Clark's required language studies.
More works by Shakespeare -- along with intense memorization
-- completed eleventh grade. In the sznior year, Clark
reports, he and his friends took up The Canterbury Tales,
Hamlet, Macbeth, and Milton's minor works, along with
Macaulay and "The eccentric Dr. Johnson." Clark's
description of his training to "express our thoughts clearly
and concisely, to express different shades of meaning, and
to talk fluently in our own language" in the English class
fit nicely with the well-known aims of college entrance

Vequirements.e
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Both literature and grammar/rhetoric/spelling texts
were key in training students to read and then write about
works of literature. The books are & reflection of the time
in which they were written and used. They open a door to
pedagogical concerns and methods of early twentieth century
English teachers, to American attitudes about "the Mother
Tongue,”g and to diverse attitudes sbout applications of
language learning to achieve "discipline," "morality,"
"wholesomeness," and "possession" of the author's meaning --
to name a handful of typical aims of textbook English study.

The sample studied here includes thirty-four literature
books and three composition, rhetoric, grammar, and
vocabulary texts intended for use in grades nine, ten,
eleven, and twelve (see Appendix A for details of the
lTiterature texts). Some 1890's editions of texts remain in
the study on the assumption that texts were sold, traded,
and frequently reused wzll past date of publication. Dates
and names pencilled in covers help to validate this
issumption. A few other texts remain in the study because
of the interesting margin notation by students, but were not
intensively studied for content and are not included in
Appendix A.

I sorted and studied a much wider sampling of books. I
‘ejected many for one or more of the following reasons:
lifficulty in authenticating intended grade level,
luplication of title, authorship or publication in Canada,

. 10
iuthorship by a religious order for parochial schools.
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A1l but one of the literature books represent the typical
"little" series of that time period -- "litt]en Titerally in
size. These small texts (Figure 1 and Figure 2) are
presently ccessible where used books are traded but long ago
went out of fashion in textbook publishing, in favor of
anthologized literature in larger texts.

Incidentally, many of the texts were filled with
advertising for other texts, and I have included some
information acquired through advertising matter. One
especially interesting purposes the ads served was to
reinforce how pervasive the presence of the "lists" really
vwas. Virtually every time a student or teacher opened the
cover of a book -- the advertisements presented the "lists"
5gain.

This study is then representative, but by its
'istorical nature, and due to the rarity of other scholarly
‘esearch about early twentieth century texts, cannot claim
fo be exhaustive or absolute.

"Little" 1iterature books for secondary schools passed
in and out of fashion relatively quickly in America. The
small, slim, single author books are a quaint remembrance of
1 time before the physically heavy but more practical
inthologies came into use in America's English classrooms
‘he old literature books provide contrast in appearance and
extual content to current texts -- the hefty 1980's
nthology or grammar textbooks. They weighed only a few

unces each. The largest editions were only seven inches
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igh and belonged to the Riverside Series11 and Lake English
Iassics12 series, each of which produced dozens of
nasterpiece''-quality titles oriented to the college lists.
e smallest, the Maynard, Merrill,and Co. series13 (the

11y untitled series in this study) and the Macmillan

14 were each only about five inches tall. Macmillan

ries
>tTy named its series "Pocket English and American
lassics," for these volumes -- the slimmer ones -- would
3sily fit a pocket and comfortably fit a pair of hands for
ading. The typefaces used in these literaturs books for
igh schools are of sufficient size to be read without

juinting -- unlike tiny print typical of earlier nineteenth

2ntury books. Millions of these small, usually ones-work
15

>lumes, were sold in the early 1920's.

Editorship and Authorship

of Literature Texts

Most school books were routinely purchassd by students
ther than provided to them by the schools of the zarily

00's. Part of the cause of the "1ittle" books' eventua)
mise was the advent of free public secondary education,

ich included provision for books. It then becams more
actical for schools to provide longer-wearing hardcovered
tho1og1’es.16 The older books provoked my imagination as I

amined them, as I realized that for between fiftzen and
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forty cents each, an entire 1ibrary of British and American

classics, as well as a smattering of Homer, Plato, Plutarch, !
Dumas, and the Brothers Grimm, could be obtained by any

_youngster. The collection of personal bookplates and

proudly-penned names I have discovered inside their covers

suggests to me that frequently these books were treasured by

th=ir young owners.

More than size and shape were immediately apparent. A
distinctive feature of virtually every series book is the
overwhelming editorial presence. The Lakes Series, by S5cott
Foresman, traditionally printed the editor's last name on
the cover below the title, rather than the author's (Figure

3). Thus, a typical cover would appear as follows:

Lake English Classics

Three American Foems
17
r

Greeve
and this title is rendered:

Lake English Classics

George Eliot

Silas Marnenr

Hancock18

The latter title, sandwiched betwezen author's name and
editor's name, visually alludes to the proprietory nature
editors frequently assumed with literary texts. While they
often included long biographies detailing the birthplace,

life events, and ample skills of each author, these volumes
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"For School Use" and "wWith Additional Notes" or '"With
Introduction, Notes, and Examination Papers'" became almost
as much the invention of their editors as of their authors.
A critical observation of literature text title pages
revealed the subtle yet significant a1feration a school

editor's hand brings to the work. Julius Caesar becomes

Julius Caesar "For Use in Schools and Classes with Notes

Explanatory and Critica1“19 and English Foems (featuring,

among others, Goldsmith, Wordsworth, Gray, and Coleridge)

becomes English Poems From the College Entrance Requirements

in Eng]ish.20 The presence and pressure of the college test

in the English classroom seems to have signalled the

necessity of a fourth party in thez reading experience in

addition to the usual triad of student, teacher, and text.

The fourth is the individual introduced for the purpose of

piloting the student through the text: the text's editor.
Editorial presence in a literatures text was as

individual and often as idiosyncratic as its =ditor. I have

"Introductory Notes," "Study Suggestions" -- and author's
biographies, literary criticism and sxplanation -- as
orginal text. WwWhile I did not analyze texts specifically
for editorial changes or deletions, I suspect some editors
expurgated them as well,.

The following excerpts of sditorial comment provide a

sense of how uniquely each =ntered into the textual

material.
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Samuel Thurber, in an Introduction to Shakespeare's The

Merchant of Venice:

"A bright youth furnished with the bare text
of a play, and having access to but the scantiest
literary helps, will, provided he has an
inquisitive mind, read his Shakespeare to better
issue than will the possessor of the fullest notes
who has nothing to do but memorize printed mat§?r
placed under his eye in the shape of lessons."

Robert Morss Lovett in "Suggestions for Teachers! in
Scott's Marmion:

«oe. there are three sets of interests in
"Marmion" -- the interest which it has for the
interested reader of to-day, the interest for the
period for which it was written, and the interest
of the time which it portrays. The first is a
matter of enjoyment and criticism. The second of
Titerary history; the third of history. They are
given above in what seems to me their relative
importance. Inasmuch as the poem is one of the
books prescribed in the college entrance lists for
STUDY, the teacher will naturally feel that the
last two are of most immediate importance, and the
details which occur under the third head are the
most d9agerous boy-traps on the examination
paper.

Literature was a relatively new study in the high
chool. The inexperienced or unconfident fteacher could have
elf-confident advice from distinguished professionals, both
igh school and college level, in the field of English.
ome of the editors -- such as Samuel Thur*ber‘23 and Fred
ewton Scottzu -- were leaders in establishing English as a
rofession with specific goals and a framework for
rofessional organization. Editorial presance created
otential for enhancing or extending the novice teacher's

caningful classroom methodology with the literature book.
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ti11, the textbook approach to presentation of a '"classic"
ork of poetry or prose rendered it a different work than if
t had been the work only bound between the covers.

The "1ittle" literature series for high school use
ventually became distinctive "all in one" volumes which, in
ddition to being part author's biography, were part
eference guides with material ranging from word meaning and
tymology to literary criticism by revered scholars of
iterature, part advertising matter for other texts, and
ften a complete teacher's guidebook as well.

In many ways I believe the "l1ittle" texts did becoms
incock's Silas Marner or Greever's volume of American
>ems, for the degree of editorial dissection and annotation
*ten consisted of fully as many pages of tha book as the

i1thor'!'s text. This self-contained personality so apparent

\ these texts marks, I think, a swing toward confidence and
1f-assurance in teaching English and presenting it to high
hool students. The books suggest a method and a mzans to
udying literature.

These texts directed -- or sometimes pushed -- the
pil to various avenues of thought. The intervention of an
itor in creating an arbitrary modus for classroom tesacher
s often heavyhanded. "Outline the movement ... scene by

ene" says the editor of As You Like It.25 C

presenting topics for study in Julius Caesar asked the

udent in each act to "pick out twenty consecutive lines

. and estimate the proportion of end-stop and run-on lines
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of feminine endings ... variations from the iambic foot ...
use of rhyme, of pr‘ose.”26 But many volumes also exuded a
confident assurance that with so much "help" (annotation,
writing exercises, and the 1ike), surely the pupil would
take the work to heart and gain a thorough understanding of
it.

The overall aim, clearly was to create a meaningful vyet
testable literary experience for a student in a culture in
which specific Titerary knowledge and specific language
skills marked the student for success or failure.

Allyn and Bacon, publishers of "The Academy Series
described the contents of the formats of several of their
other books in the series, in advertising matter at the back

of Addison and Steeles's DeCoverley Papers from The

Spectator. The following excerpts illustrate the
publisher's own enthusiastic acceptance of the method of
presenting a composite text -- part author's work, and part

editor's various additions:

Goldsmith's Vicar of Wakefield
Edited by R. Adelaide Witham

The introduction to the work contains a
Bibliography of the Life of Goldsmith, a
Bibliography of Criticism, a Life of Goldsmith
arranged by topics, a Table of Masterpieces ...
and an appreciation of Goldsmith's style

and

Emerson. Select Essays and Poems
Edited by Eva Marie Tappan

... A feature of the book is the suggestive
questions at the bottom of each page which kee
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the puei]§' attegtion on th? alert and at t97 same
time aid in the interpretation of the text.
Frequently, the first duty an editor undertook was to
ssure the young pupil of the benefit of the text to be
ead. This assurance often assumed much the same somber,
ife and death tone as John Milton's opening 1line to his

pic Paradise Lost, in which Milton promised to "justify the

ays of God to men." Professor J. M. D. Meiklejohn's

pening remarks were circulated in several of Shakespeare's

olumes:

The Editor has ... taken as much pains with
this as if he had been making out the difficult
and obscure terms of a wi1£8in which he himself
was personally interested.

Thus, a book of essays by Thomas Macaulay, frequently

iblished for the purpose of rhetorical analysis, began:

Julius Caesar and Lord Macaulay have been
much abused writers. They did not mean to write
immortal exercises for the school-room. But when
a man writes -- just as he would fight on a field
of battle or in the political arena -- with what
Quintilian describes as "force, point, and
vehemence of style,! 95 must expect the school-boy
to devour his pages.'

Robert Lovett, Professor at the University of Chicago,

efaces Sir Walter Scott's Marmion:

The most valid reason for the selection of
Marmion as a text-book for schools is that it
offers admirable material for training the
historical sense of Titerature.

Other editors filled their "Prefaces," "General

tices", and "Introductions" with similar statements which
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might allude the charm or beauty of the work at hand, but
students more often were directed to the value of the
reading as an exercise in a variety of linguistic

disciplines. J. M. D. Meiklejohn began Merchant of Venice

by asserting "... thorough excavation of the meaning of a

truly profound thinker is one of the very best kinds of
training that a boy or girl can receive at schoo1.”31
Interestingly, this identical "General Notice'" appeared

in the earlier-mentioned Merrill edition of Julius Caesar,32

suggesting among other things, that some views on reading
literature as a form of mental discipline were widely

acknowledged.

In a preface to Silas Marner, A. Hancock described how

a student's reading of the novel should differ from a mere
"desultory" reading: "... though a novel is primarily to be
read for pleasure, no one will like it less because he can
intelligently discuss the reasons for his enjoyment.”33

For the present-day reader of these editorial aims and
opinions, the effect is somewhat 1ike attending a scholarly
symposium in which each editor has a moment to enjoy the
floor, then to retire and "har-umph" while the next takes
his turn. The literature selections appear to belong to the
editor and the editor's judgement concerning how to study
the work.

Samuel Thurber's introduction to Riverside's Merchant
of Venice was, to my thinking, eloquent and persuasive:

Not until the examination ceases to be a
disturbing =lement in our planning can we teach
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with reference to the desires, the capacities, and

the needs of the youthful mind. The mature

Shakespeare scholar finds his stimulus to activity

in the hard knots, the unsolved difficulties, of

the poet!s text: he must have something that

resists to brace himself against. But the

beginner, in his humble sphere, is in precisely

the same case as the learned scholar. He too must

have his tangible problem, a clearly felt obstacle

to progress, that requires him to take trouble, to

think again and again, to push his search in many

directions. So dead and inert a thing is

information that was unsought and undesired ---

information proffered before the need of it was

=2ven surmised --- that earnesghsearch, even though

it has failed, is far better.

Thurber's disdain for College Entrance Examinations as
they became the focus of most all high school English
instruction attains special significance when one realizes
that the rgmarks are published in front of a book which was
published to satisfy the market need which the lists
created. I consider it the height of integrity that a few
of the publishers gave some editors license to dissent
concerning the 1ist selections and list emphases in the high
school English curriculum, despite the fact that the 1ists
supplied the publishers a bread-and-butter income from their
brisk sales. Though Riverside Literature Series published
lists of College Entrance books, they allowed Thurber to
comment against list-oriented teaching. Other editors!
comments were less pointed than Thurber's, though they
seemed to be focused at a similar point: "... appreciation
to be genuine must in large measure be spontaneous' said
editor William Vaughn Moody, "... freshness of approach and

- - . - - 3
openness to impression are its first essentials.” S
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It i5 sometimes difficult to imagine at what pace some
English classrooms were able to progress, given the detailed-
analyses and repeated readings many of the editors
prescribed. Despite the reformist motives of Thurber and
others, exhaustive analytical modes of'1iterature study
prevailed. By today's standards, it would seem impossible
to study more than three or four books a year. A critic in

School Review complained of a Riverside Selected Poems of

Shelley "... what in the name of the pedagogical saints is a
36 citing the editor's comprehensive

w37

pupil to do with 7t?2"
s5tudy suggestions as "an overdose of editorial mania.

Shakespeare's Merchant of Venice, edited by Brainerd

Kellogg (Professor of English Language and Literature in the
Polytechnic Institute of Brook]yn)38 provided comﬁ]ete and
complex methods for reading the work and performing
assignments related to it. After Professor Meiklejohn's

"General Notice," cited earlier, there is a four-page

iy

re, Kelloag

(M

section on "Shakespeare's Versification." H
described peculiarities of Elizabethan grammar such as "He

for him, him for he; spoke and took for spoken and taken;

plural nominatives with singular verbs; relatives omitted

where they are now considered necessary; unnecessary

antecedents inserted; ... n39

The editor suggests that students need the grammar and

versification s=ction to be better at scansion which would

"greatly assist him in his Peading.“ho
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The editor then suggests a two page "Plan of Study for
“Perfect Possession'." !'"pPerfect Possession' of the text --
described by the editor as "intimate and ready knowledge of
the subject“M -- included (for each scene, act, and the
"the whole play") a knowledge of general and specific
incidents, interrelationships of characters, word meanings
and grammatical relationships. Kellog advances the
necessity of possessing three '"powers." These are the power
to reproduce, the power to locate a line or statement, and
the power to quote. Thus empowsred, the young reader had
attained "Perfect Possession.'

In one way or another, many of the texts approached

literature study by the possession method. These methods

required the reader to perform diverse language skills and
maneuvers as part of the act of reading. Some abilitiss fell
into scientific or technical categories involving
grammatical and etymological finesse. Other skills
including sequencing and reference skills (putting material
in historical perspective and sequence, looking up
information in suggested reference books) were typical. To
"possess" the work was to understand it as a decomposed
language structurs, to have memorized portions of it, and to
be ables to converss about it orally and in writing. 1In most
cases, interpretation was defined specifically within narrow
interpretive parameters. I found the plan of "Perfect

Possession'" also reproduced in a 1910 edition of Julius
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Caesar, suggesting "possession' as a pedagogical approach
may have been applied by many ’t:eachers.u2
"Appreciation!" was frequently mentioned as an aim of
reading literature, but rigorous standards were enforced
regarding the pupil's ability to perform particular language
functions (recite expressively, or write beautifully, or
answer correctly), so it would seem that "appreciation" may

have been an elusive entity for many pupils.

Irving's Sketchbook, for example, lists "appreciation"

as its first aim. But in describing the second and third
aims, which were to study Irving's literary art or practice
and his rhetoric, the editor suggests that to meet all three
aims the student '"begin with impression ... and =&nd with
expression in the form of oral and written composition.“h3
The editor made the interesting assertion that rhetorical
drills eventually lead to a higher appreciation of
literature, thus completing his case for a pedagogy that
ooth acknowledged 'appreciation" and fell back on the
Familiar and comfortable territory of linguistic repetition,
yrind, and rote.

Shakespeare's As You Like Itbu also listed

'appreciation" as a primary consideration of high school
study. Yet its editor, Samuel North, set down a
omprehensive plan of reading involving three separate
‘eadings. The first reading provided "preparation" and was
arried out aloud in class. The second was for close

nalysis -- unusual words, interpretation, types of
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onstruction, and plot and characterization. In the third
eading, the student was to "gather into a well-rounded

nkS The demanding

hole the result of the entire study.
ethods of study, which appeared to generate varieties of
ork, resu]tea in a kind of textual "possession' which is
ifferent from original thinking or creation of original
exts.

Uniquely American qualities and values are evident in
chool books, as several authors of studies on our early
In my limited study, I have

chool texts have maintained.

1y

>me back again and again to the word '"possession!" in trying
> describe the common feature I observe about these books.
12 striking editorial presence, their small size, and their
“equent pedagogical con;ern for memorization and exhaustive
“udy encourages the student to own them entirely --
'wwysically and cognitively. There is something of the
erican personality in the notion of approaching and
rertaking any kind of frontier. Even the intellectual
ontier presented in a work of Titerature seems to have
ovided a focus for intellectual acquis1't1'veness.l‘7

At the most basic level, the books were possessed by
eir owners, not by the schools in which they were used.
e€ir size made possession convenient and comfortable, as
ey easily fit in pocket or hand. Possession was a
anitive goal most editors placed before students and

achers. The successful student reproduced passages from
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memory and synthesized oral and written language bassd on
the textual springboard of the book.

Generally, the books were a compendium numsrous kinds
of discourse. To have read and remembered such a text was
to economically have come in contact with the authér‘s
biography, the editor's pedagogy, the author's text, and a
host of other features from glossaries to suggestions for
staging. Many editors suggested that ideally the text be
read three times. The end result -- possession in a
cognitive sense, as well as ownership of the physical text.
Generally, a picture of the author faced the first paragraph
of text. Each student could "know'" Shakespeare -- from the
lines in his face to the lines of his verse. The most
successful student possessed powers to '"excavate!
Shakespeare's hidden textual meanings as wsll. Presumably

these nuggets of truth could likewise be "owned" by the best

of the students.

High School Study of American Literature

The College Entrance Requirements for 1911 included
only five titles by American authors (Figurss 9 and 10).

According to Arthur Applebee in Tradition and Reform in the

Teaching of English, only fifteen percent of American

schools offered American literaturs courses at the turn of

this centur‘y.t‘8 wWhile reading of American authors increased
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COLLEGE ENTRANCE REQUIREMENTS

IN THE RIVERSID

E LITERATURE SERIES

tes the years in which the book is required * for reading "

indics A . .
¢ ind s ** indicates those in which it is required “for study.”
LU NER 1906,1907|1908]1 1910{191¢
'“,“A‘_rnold. Sohrab and Rustums® ... ....... 9° 908 9009 90 .
'3 Bacon. Essays3 (Prcfan':g) ........... U DU PO I S I 3 )
’"s. Browaing. Po_ems‘(select ) PP RN viidfeen ] @ | @ | @
\59. Bunyso. Pilgmn'sProgr_‘ss,Partl’................. ‘e | @ | ®
(00. Burke. Speech oo Conciliation........... s|s]s|{s]|s|s
128, Byron. Poems® (selected)............... N O N B B
103. Oarlyle, Essay on Bums®, .. ... ....... N s | s |8
133. Chauoer. Prologued...........cooiieenefillhll | @] @] @
$o. Coleridge. Ancient Mariner$,....... ... o|o|o]|e|e|e
164- De Quinoey. Joan of Arc, and The Eng-
lish Mail Coach®. .. .............oo.ln veidfiridiei] @] @] @
.61. Dickens. Tale of Two Cities¢........... PR P P A B
§3. Eliot. Silas Marners, ..... o ieeieiienas e | o] e . o | o
43, 130, 131. Emerson. Essays® (selected).....|....|....}..c.; ¢ | ® | ®
19-2z0. ¥'rankiin. Autobiognghy’ ............ PR P P I I I
68. Goldamith. Deserted Villages........... PN PO U I T BB I
;8. Goldsmith. Vicar of Wakeheldd......... RPN PR P B LN I
g1. Hawthorne. Houseof Seven Gables$. ....|....|....]....| o | ® | *®
155- Irving. Life of Goldsmith............... o | o] @]l
31-32. Irving. Sketch Book 6 (selections),..... AU PR P I ) e | e
79. Lamb’s Essays of Elia® (selected).. ... ... DR PN e I T NI B 4
2. Longfellow. Miles Standish®........... LJdood e e e
30. Lowell. Vision of Sir Launfal 0. ........ e | ole]| o] s}]e
104. Macaulay. Essay on Addison........... s |{s| s |......]ee-
45. Macaulay. Lays of Ancient Rome®, . .... veeeseefere] @] @ | @
102. Maocaulay. Lifeof Johnson®,........... s|{s|s|{s|s|s
72. Milton. L'Allegro, 11 Penseroso,etc......{ s | s | s | 3 s | s
119. Poe. Poems® (selected) ........ . IS PR PPN D I I I B
147. Pope. Rapeof the Lock3.............. R P e | e .
tg. Ruskin. Sesameand Lilies (selections)s....|....|....]....| ® | ® | ®
. 8cott. Ivanhoe¢ . . . .. . ................. [} e | o] e
53. Boott. Lady of the Lake® ............... . o | o} e
93. Bhakespeare. As You Like It1...... L2 I
163. Bhakespeare. Henry V1, ... ... ..... PR U DRI PO I B I B I
67. Bhakespeare. {:lius Casarl............ s|s]|s|e|e] e
106. Bhakespeare. acbeth,.. ............. o | o} e s s s
55s. Bhakespeare. Merchant of Venicel,.. ... "R EEEENERK]
149. Bhakespeare. Twelith Nightl .......... veedle i@ | @]
Go-61. Bir Roger de Goverloy%spen’ ...... o| o|leoe| o] o] e
160. Bpenser. Facrie Queene, Book I8....... J....l......{ e | ®}| ®
136. Tennyson. Gareth and Lynette, etc.$....| o« | @« | @ | s | ® | »
140. Thackeray. Menry Esmondd............|....]--c.|-c.c.] ® | ® | ®
24. Washington. Farewell Address?...... PO [ POV PV I N O T
56. Webster. 1st Bunker Hill Oration?...... PR PN P I s s’

_The following Requirements for 1
Literature Series: Palgrave's Golden
IV Scott's Quentin Durward,¢ Mrs.

-1911 are not published in the Riverside
reasury, 1st Series, Bks. I and I11,% Bk.
Gaskell's Cranford$ Blackmore's Lorn>

Doone Carlyle's Heroes and Hero Worship.$

L 8, 8 8 Two frem each growp to be selected for reading, 1909-1911.
3,3 One from cach group to be selected for veading, 1000-1911.
: These trwo are an allernats for Burke's Speech, 1909-1917.

One to b selected fov study, 1909-1914.

HOUGHTON, MIFFLIN AND COMPANY

Figure 9

e e’

in the Riverside Literature Series alerts
eachers and pupils to College Entrance Requirements
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throughout the century's first twenty vears, student volumes
of works by American authors almost universally reflect two
interesting and opposing attitudes about our native
literature.

The first is editorial acknowledgemsent of Eritish
literature as a superior body of work. Editors accomplished
this by saying so outrightly, or by comparing Amsrican
authors unfavorably to British authors.

The second is marked editorial pride in works of

American literature, which expresses forcefully to the

1

student and teacher that certain characteristics of th
American personality are imbedded in its literature. These
characteristics -- among them cunning, daring, cleverness,
inventiveness -- seem to be hallmarks of the American E
culture as it is often portrayed in time period 13800-1920.
It was a time of great technological advance, a time for
inventors and inventions -- a timsz when Amsrican cunning and
cleverness were showcased for the world. Consistent with
the notion of national pride, the few American works
elevated to literary '"classic'" status in the select canon

were almost exclusively works concernsd with our history and

founding figures -- Franklin's Autobiography, Webster's

Bunker Hi11 Oration, and Washington's Farswsil Address.

A 1907 edition of Cooper's The Deerslayer by Macmillan

demonstrated the dual features just mentioned. The unnamed
editor begins by cataloguing the weaknesses in Cooper's

work. Cooper was '"not a great master ... lacked deftness
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... had not the magic of style ... had no powerful
intellectual personality ... not a master of tragic
conditions" according to the opening statements.hg These
elements of style, tragedy, and intellzctual development are
precisely the attributes our book editors routinely ascribed
to works by British poets, novelists and playwrights.
Cooper's enumerated strengths as a writer seemed to
comprise a catalogue of the composite American personality.
The editor called Cooper a "man of force'" who has "added to
the American personality'" with "original powesr." This man
is a "man of action rather than meditation" who is
"eminently fitted to the possibilities of adventure.”so In
jescribing how Cooper came to write his first novel, ths
arrative mentioned (with no small note of pride) that
“ooper decided he could top the work of an insipid British

wovelist he had been reading.51 Howzsver, the editor noted,

ooper's first novel Precaution was "badly written ... badly

rinted ... (and) .. shows how completely the New World was
52

lependent upon the 01d World for its literature." This

omment illustrates that American literature began to be
'alued not as art, but as historical record and as evidence
f the plucky American personality, rather than a
listinctive and masterful American art form.

A Riverside edition of Longfellow's "The Building of
he Ship" conveyed a peculiarly American mood throughout.53

n describing how Longfellow came to write "The Building of

he Ship" the unattributed editor quoted Longfellow "I
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efer the seaside to the country ... the idea of liberty is

nSb The first stanza of the poem provides an

ronger there.
ample of quintessential American thinking that is apparent
works of literature provided to students. It begins by
voking God's help and acknowledging God's omnipotence,
siring purity in measure to the Crezator's goodness, and

ds with American cunning, daring, and bravery:

Build me straight, O Worthy Master

3taunch and strong, a goodly vessel,

That §ha11 laugh at §11 qisaster, 5¢

And with wave and whirlwind wrestle!

The selection of information about Longfellow and the
2ation of his poems reflected artistic aspects considered
st important to editors. For example, in this Longfellow
ition, it was mentioned that a public reading of
ngfellow work caused Abraham Lincoln to wee .56 This
mark assigns prestige to Longfellow via the favorable
sponse of this American figure of mythic proportions.

This introduction Tikewise made mention of the British

non, recounting a Boston public reading of Shakespzare's

You Like it the same night as Longfellow's "The Building

the Ship." The editor spoke of how this 1850 Boston

1]

dience was stirred particularly by Longfellow's postry,

t again, he sounds the conditional explanatory note: M,..

e vast multitude was stirred to its depths, not so much by

¢ artistic completeness of the rendering as by the

passioned burst with which the poem closes, and which fell
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pon no listless ears in the deep agitation of that fitful

ear .“57

Many other comparisons to the works and writers in

ritish 1literature are apparent throughout the books I have

urveyed. The "Suggestive Exercises'" in Irving's Sketchbook
sk the student to account for Irving's copying of Addison's

echniques in The Spectator.58 A student's note in a

iverside collection of John Greenleaf Whittier's "Spnowbound
mong the Hills" referred to Whittier as "The American

owper.”59 A Lake English Classics =sdition Three American

oems articulated attitudes about our works of l1iterature in

Preface by Lindsay Todd Damon and Garland Greever:

The increasing use of selections from our
native poets is one of the commendable changes 1in
secondary education. That our poets are equal in
merit to the greatest in England or the world no
competent critic would care to assert, but that
they should be ignored is far from reason ... an
acquaintance with them w%61 minister culture and
national self-knowledge.

to ease up on

D
-
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o
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The editors of Thres Am

tudy demands, as though the expansiveness of the poets
1emselves demands less empirical study. In order to get
ne student to Ycrave further knowledge of the glories of

Ir 1iterature" the editors claim to have been more

D

Flexible and adaptable" in presenting this less-heavily
ynotated textbook. They remark on the '"spirit of the
“iter!" as the vital entity they hope will stand in the mind

the student. They nonetheless go on to make the
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evitable literary comparisons. Poe is ajudged inferior to
me, Dante, and Shakespeare.61
In this sample, I found only one work by an American

iter which did not specifically mention the superiority of

itish literature. This was a Riverside =dition of

wthorne's "The Gentle Boy." Two key features emerge from
e volume's "Introductory Note." First is that it twice
fers to Hawthorne's talent as '"genius," and second, that

wthorne '"was one of the earliest to see in the history of
2

(2}

w England a field for poetry and romance ..."
wthorne's "genius'" may really have been his choice to use
e American countryside as a backdrop for distinctly
erican prose.

The grammar and usage books were much freer in their
e of American authors -- undoubtedly because they were
eed from the focus imposed by reading Tists in the
terature curriculum. Hyde's Grammar63, for example, used
beral amounts of Lows11, Whittier, Bryant, and political

xample of a

It

roes in writing exercises. A representative

ntence for analysis was this statement by Lowell: "wWe are

. . 64
ppy because God wills it."
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Secondary Grammar and Composition Texts:

American and British Literature !

in Language Exercises

It would seem that there has never besn a time‘in
America when varied language "experts" were not concerned
with the correctness of expression -- written and oral --
students could demonstrate in English. Textbooks,
professional articles and manuals, and thes popular press of

this time all reflected worry over the "dacline" of fluent

and grammatically correct English usage in pupils.

Twentieth century usage books r=flected their author's

D

desires to get students straight and to cure their usage
ills. In any event, keeping correctness standards was more
than ever a concern of the early twentieth century secondary
classroom, and a variety of textbooks was available to help
the teacher instruct and reinforce students in modes of
expression which were deemed correct and which matched
accepted pedagogical models and procedures.

In Percival Chubb's important early book on English

teaching, The Teaching of English in the Elementary and
65

Secondary School (1902), Nicholas Murray Butler

succinctly summarized some attitudes frequently expressed in
the textbooks surveyed for this section:

wWe have been told by one school of critics
that the mother tongue nzed not be taught, for it
will be picked up somehow; but another, that it
cannot be taught, for there is nothing to teach.
Both fallacies have had their day, and we are now
in the presence of a sane and healthy movement for
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the more careful and devoted study of the English
language and its literature.
The first effect of this movement, if wholly !
successful, ought to be a new cgge for the purity
and precision of our speech ...
with the arowth of the high school in America, a market
or more sophisticated English usage textbooks was created.
he elementary grammars common to thzs country schoolhouse,
nd the specialized rhetoric texts for college students,
cre both inappropriate choices for high school instruction.

hile the Enagalish profession began sorting out its aims, a

clection of compositions, rhetorics, and usage books for

orrectness and vocabulary development became popular.
hile approaches to instruction varied by textbook, their

nsistence upon language correctness almost uniformly viewed

hcorrectness or improper usage as an entity in language to
e removed through a regimen of their prescribed language
xercises.

Early in the century, Kittredge and Arnold's The Mother

ongue s=ries (Books I and II) suggested in their titles the
amilial reverence a student should feel for the 1anguage.87
Mother-Tongue" in the early 1900's was a common synonym for
nglish, and the term carried with it all the affection,

ntimacy, and dread of disapproval one might expect of one's

wn mother. . By 1923, when Essential Language Habits68 wa s

ublished, some of the sentimentality seemed to be ebbing
rom titles of usage books.

Note the hygenic sens

4y

of the later title. It suggests

hat correct language usz could be instilled, much 1ike




69

behavioral decorum -- Essential Language Habits has the feel

of a book on manners, read for one's own good and for the
betterment of polite soéiety. I didn't select either of
these two texts for close examination here -- the first
because it was intended for younger pupils, the second
because it was published too late -- but they are mentioned
here because their titles bracket the span of years in which
attitudes about language and use was evolving to accommodate
the changing millieu of school and culture.

Three composition and rhetoric texts selected for more
specific review in this thesis frequently relied on "l1ist"
and canon literature as material for language review and

modelling. They are: Scott and Cenney's Elementary English
69

Composition, Herrick and Damon's New Composition and

Rhetoric,70 and Emerson and Lockwood's Composition and
71

Rhetoric.
In terms of their outlines and substance, all three
textbooks, despite individual differences and

s of texts which

D

idiosyncrasies, were comprehensive exampl
addressed form, style, and technique. Sections on
narration, exposition, argumentation, and description were
standard fare. Thedir authors expressed awareness of typical
writing difficulties and attemptzsd to provide practice in
development of skill and remediation of problems. Each, to
some degree, evidenced an authorial presence which

encouraged or cajoled the pupil to persevere in the work at

hand.
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Lockwood and Emerson, for example, treated the
paragraph as a miniature universe of discourse, which was
developed through exsercises, reading and dissection of model
paragraphs by noted writers -- frequently the same as those
featured in their l1iterature books. "The Paragraph'" section
in Emerson and Lockwood included selections by Hawthorne,
Carlyle, Sir Walter Scott, Edmund Burke, Macaulay, and
others frequently featured in contemporary literature

series. Frequently, the '"masters'" works could serve to

iU

illustrate concepts such as "coherence," "contrast,"
"repetition," or other hallmarks of '"good" paragraph
writing. But poetic and affected diction as well as other
considerations of the model ?exts -~ such as authorial

passion for topics outside typical adolescant experience --

3
c
0
I+

have rendered them frequently inaccessible to students
attempting to locate the topic sentence, or worse,
synthesize a similar one. One model paragraph was taken
from Cicero's "Arraianment of Catiline" and began:

But thou shall l1ive so beset, so hemmed in, so

watched by the vigilant guards I have placed

around thee, that Fhou_sha1t not stir a fo;%

against the Republic without my knowledge.

The student was asked to point out the topic sentence
of the larger paragraph by Cicero (four sentences in length)
and to point out its means of development. Much of the work
of the student using Lockwood and Emerson's text was of this
plodding variety using classic, but syntactically awkward onr

complex discourse.
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A1l the texts I surveyed reflected the school culture's
value on the Titerary masters as models for its pupils.
Literature as the material of grammatical and writing
exercise extended the pupil's acquaintance with 1ist authors
such as Carlyle, Milton, Wordsworth, and Shakespeare. I
also found exercises which cited contemporary or less
classical authors -- Louisa May Alcott, Susan Warner, Mark
Twain, William Dean Howells, and Margaret Deland to name &
few. American authors were frequently mentioned, and
zxercises including their names frequently provided
information about them which magnified the sense of American
personality I described zarlier -- patriotism, bravery,
adventuresome spirit, and‘sometimes a workman-1ike rather
than intellectual inclination.

An exercise in oral summation in Scott and Denney

called for thz pupil to read about English settlements in

North America and comment on each paragraph. Note the
parallel statements about England -- its literary tradition
and focus -- and the colonies:

Shakespeare was writing his plays when Captain
John Smith first explored Chesapeake Bay.

Milton was born the year before Henry Hudson first
sailed up the noble river that now bears his name.

Bacon published his great book on philosophical

and scientific method only a few months before the
landing of the Pilarims on Plymouth Rock.

nt on to explain that many settlers had

1l

The passag

Ay

W

been scholars in England, but in the new land they had to
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end their l1ives, build their houses ... what they wrote
. always had an immediate object. They set down in black
white their compacts, their laws, their own important
w?3
NgGs ...

Americans' own "important doings" where knowledge and
ellect were concerned took on & fevered pace in usage

xtbooks. In Herrick and Damon, an exercise supplied two

all-print pages of Dickens' Tale of Two Cities with all
T4

inctuation ommitted. The pupil, of course, copied ths
3ssade out and supplisd the punctuation. Just below it,
he second example for punctuation was Patrick Henry's
Speech on a Resolution to Put Virginia into a State of
yefence." In an alteration of the assignment, the authors
asked that the pupil replace each exclamation point with a
period and consider what difference it would make. I
believe, again, such an exercise implied the message that
the 1iterature of America is largely the body of speeches
and historical memoirs gathered over a short but
ride-filled time as a nation. The political literature of
America was filled with the exclamation points of the
Patrick Henrys and Abe Lincolns.

Lockwood and Emerson may have deliberately provided
hoices in their exercises which contrasted well-known
British authors with American authors. Students could read

nd identify descriptive words in Scott's "Kenilworth" or
Longfellow's “Evange1ine.”75 They could study paragraphs

describing personal appearance of George Washington or
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wel Taylor CoWeridge.7s They could read and take notes

a portion of Macaulay's Lays of Ancient Rome or Oliver |

ndall Holmes' "Grandmother's Story of Bunker Hill

ttle.n?’

Almost always, the British choice was "literary"
vile the American choice was related to an event tied to
ur national history.

Scott and Denney's choices of British passages to

nemorize and recite were: "Advice from FPolonius to Laertes"

o

from Hamlet and Tennyson's "Lady Clara Vers de Vere." The

American selactions, though more numerous, all reflected

4]

stronqg patriotism or religious sentiment. They were:

Emerson's "Concord Hymn," Lincoln's "Gettysburg Address,"

and a passage by Lowell on the immovable standard set by the
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Ten Commandments.
Biographical information so common in literature texts

seemed to h

14

ve been the staple of language sxercise.

o

Nuggets of an author's history were so imbedded in

xercises, that the culture's value of them was obvious.

@
(1)}

The following examples are taken vaiously from all three

fextbooks I studies. A pupil reads Sir Walter Scott's

physical description written by Robert Burns -- "His person
was strona and robust" -- and must compare it with a
portrait.79 A pupil had to punctuate this sentence: '"Like

many authors Whittier was attracted in the autumn of his
1ife to the rich fields of oriental literature. Nuggets
— about American authors frequently expresssd affection for

America's landscape, as this sentence (provided with
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»lete punctuation to be amended): "A far different
nood had this other poet, William Cullen Bryant reared
ng the Berkshire Hills of Western Massachusetts.“81
scriptions of America's natural wonders were scattered
roughout all the texts surveyed -- a description of a
eakfast on the prairie from Parkman's Cregon Trai1,82 the

sequestered glen' of Washington Irving's Sleepy HoHow,e3 a

>mely account of a New Hampshire boy who found a cub near
ake Winnipeg and raised it as a pet dog.
Scott and Cenney illustrated their text with
>hotographs and engravings which, uncaptionsd, became points
of departure for description, narration, and exposition.
The text had considerably more appeal in terms of visual
interest than similar texts, for the students' world was
expanded visually to include cathedrals, portraits, scenes
from Shakespeare, Athenian scenes, The Fied Piper, a

footbhall game, a tug-o-war and Caniel in the 1ions' den.

M

That students were provided these scenes of Americana, the
Bible, and extensions of Western civilization was typical of
the time. Such illustrations were emblemic of the textbook
depiction of “cu\ture.“SS

Several portraits of poets and authors were included in
the Scott and Denney with no captions. I assume that the
literature books, which almost always included portraits,
had unconsciously tauaght many pupils to distinguish the

likeness of William Shaksspeare from Washington Irving.

¥han pupils' composition texts asksd them to gaze at a
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ait and write a paragraph of description on a
known author, it was just one more way of demonstrating
tality of knowledge.
"pPossession! -- ready knowledge of author, memorized
', “"meaning," grammar, and historical basis -- extendsd
' anguage usage books to most any use of an author's text
t the school book publisher could imagine and print. If
three textbooks I sampled are typical, and I believe
=y are, they reflected a time in America when secondary
nool boys and girls truly Qere acquainted with the same

ndful of 1iterary names with 1ittle deviation. This i

n

obably why, in my gropu of eight interviews, most so
zadily named virtually the same lists of American and
ritish authors of importance. This is not a comment on
epth of knowledge, extent of literary "appreciation,'" or a
ore comprehensive language curriculum than we have today.
t is simply an observation backed by reasonable principles
f thinking, that reinforcement of a aroup of key namss --
uch as Hawthorne, Lincoln, Wordsworth, Tennyson,
hakespeare, Lowell -- will persist in memory.
Perhaps pupils' acquaintance or even cognitive

ossession of certain texts memorized or disassembled

hrough language exercise engendered a kind of affection for
n author. Certainly the memorization of biographical facts
ften helped students visualize, and perhaps idealize, that

uthor and his process of litsrary creation. In Chapter

IT, I will show a more personalized student response to
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texts than these language exercises based on famous passages
of literature. "Student Ownership of Texts!'" displays a
distinctive literature created by students, in their own
school texts. They show today's reader specific ways
students of long ago exerted proprietorship over books they

purchased to use at school.
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CHAPTER III

Marginalia: student Ownership

of Textbooks

An 1847 edition of Analytical Or‘thogr‘aphy,1 is now SO

worn and faded that I could have missed one long sentence
pencilled in child-11ike penmanship in a back cover: "Can a

an run away if we wants to."

M

boy go away from home I m
Descendents of the boy have carried the book and the tale
about its owner to family reunions, to any good listener,
and eventually to me. part Allen did run away. His 15 a
satisfying story, for I know he ran away, grew up, and
became very rich. pescendants of Bert Allen can presently
confirm when he suddenly left the farm, and date in the
front cover of his schoolbook verify the book was used his
last year =sver 1in school. Perhaps he surreptitiously marked
the thought about running away 1n his book as the recitation
grew long, and 1ike schoolboys throughout time, his eyes

1ol1led from the stovepipe to the ceiling to the school house

window -- and beyond.
1 have found throughout this study that it is not

possible to examine a pre-owned school book without coming

into contact with its former youndg ownear. QOwners have left

nunsigned" messages on their books -~ bent page cOrners,

broken bindinas, torn pages. and frequently, almost

typically, they 211owed pencils to stray into margins and
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»lank pages. The historical significance of each musing
‘aries book-to-book, and most are open to speculation. I
velieve the dimensional study of a textbook includes
rxamination of it for signs of how the owner used it. It is

inother way in which the concept of possession of text

recomes significant. Wwhile editors manipulated and focused
;tudent response, writing in books became a way for students
o0 assert their presence, possession, and individual
‘hinking.

Since students ordinarily purchased their own books
:arly in this century, they were somewhat freer to write in
‘hem. Relatively clean books, with perhaps just a name
ritten in the cover, suggested to me a tidy youngster who
oped to resell the volume. VYet even their smallest
dentifying markings invited speculation. Here are two:

Dorothy Scharf
509 Cherry St.
winnetka, I11.

New Trier Locker 2

and

Anna and Adda Whaley
North Amhurst, Ohio
Apr. 2, 1906

Dorothy Scharf seems to have established in a few lines

11 the places she once could have been located. She and

er New Composition and Rhetoric spent a year travelling

etween locker 21 and 509 Cherry St. The 1ittle that her

chool book reveals still provided information suggesting

oments in a school girl's history.
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Did Anna and Adda have to share each book they nesded
for school? If so, did the sharing provoke sibling
arguments on the walks home from school? In whose hand --
Anna's or Adda's -- were the names jointly written?

The voices and sense of the student owners never left
me as I examined their books. 0One of the early literature

texts I surveyed was filled with the presence of its

D

original owner. The Riverside Evangeline, owned by Fanita

Duncan, of the First Preparatory Mary Institute of 5t.
Louis, evoked her presence on almost every page.u In
becoming acquainted with Fanita Duncan, margin notations
informed she was "for Yale and the Mary Institute.'" She was
fond of writing a New Haven address in her book, which leads
me to circuitous speculation about her relationship to a
(young?) man, Laurance Stall, 1iving at 154 Farnum Hall. So
mahy questions must go unanswered. What did Laurance Stall
think of Fanita Duncan? Was Laurance stall merely the
object of a schoolgirl's vain worship from afar? Was Fanita
Duncan betrothed to Laurance Stall?

Fanita Duncan was fond of writing her name. Sometimes

she wrote her name only as "Fanita" -- with flourishes and

curls -- which could be found throughout the text.
"Mademoiselle! Duncan was another version she pondered 1n an

inch of space here or there. An engraving of Longfellow's
home elicited an enthusiastically scrawled "favorite pages"
from Fanita. I felt I knew her as I flipped the pages and

discovered notes to a classmate ("I wish you would change
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seats with me Hester makes me 1augh")5 and fanciful
drawings of fashionable dresses and hats sketched right over
text (Figure 11).6

I sensed in the loopy, immature penmanship and

breathless "beautiful" next to romantic lines in Evangeline,

a ripening, optimistic young woman in Fanita Duncan. Her
marginalia has preserved her youth in a unique and more
forceful way than a phofograph.

why did Fanita Duncan feel so free to spill her

feelings into her copy of Evangeline? Was it her own,

oblique responses to the romance of the tale? Would she have
been equally likely to have drawn a party dress on the text

of Macaulay's Lays of Ancient Rome? Older women I

interviewed almost always mentioned the study of Evangeline

as a favorite school memory of their girlhoods Perhaps the
story especially freed Fanita Duncan's hand as she 1istened

in class or studied after school.

ion of an 1874 English literature

+

mina

m

My casual ex

text revealed "this hour 1is fearfully long" 1ightly

{4

. N 7 .
pencilled in Spenserian script along a page edge. while

studying Hyde's Practical Grammar for content, I came upon

this message: "My name is Chauncey Sovine. Was born
9-25—1887’”8 His use of the presasnt tense "ig" imbued the

margin note with the sense of the classroom moment in which

he probably wrote it. The boy who studied Hyde's Grammar

would now have passed his hundredth birthday. In moments of

discovering the private thoughts of another person I have




Fanita Duncan,
Institute in St.
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EVANGELINE. ' 81

But when the service was done, and the benediction
had fallen -
Forth from the hands of the priest, like seed from the
bands of the sower,
Slowly the . d manAdvanced to the\stran
bade thdg .7~ ger™
Welcgme ; and when plied, he smilefl with be-
\ nignant expregSide{
H the home}iKe sounds of kis mother-tongue in
£ °
And, with wo indaesg conducted them into his
wigwa = L Lise
There upon mats and Msifk they reposed, and on cakes
of the mai .
Feasted, a > om the water-gourd
of the
Soon wasdheir .
ni erey : .
“ Not six sun n and stf since Gabriel, seated
On this mat y side, wheb now the maiden re-
- . poses, "-\ uss
Told me this/ame sad tale; then arose and continued
.. his jfurney!”
8oft was e voice of the priest, and he spake with an
cent of kindness ;
But of Evangeline’s heart fell his wdrds as in winter
the snow-flakes
Falf into some lone nest from which the birds have

7 the priest with solem-

departed.
« Far il ued the priest ;
. “ but in antumn, 190
When the chase is done, will return again to the Mis-
sion.” '

Then Evangeline said, and her voice WW’

Figure 11

2238 -

Vg

a pupil at the First Mary Preparatory
Louis, Mo., drew fashionable clothes over

the text of her Riverside Evangeline.
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felt a bit 1ike an archeologist stumbling upon an
undisturbed -- and complete -- vignette of antiquities.
Perhaps textual archeology is a suitable name for the study
of marginalia.
| Marginalia revealed youngsters in the act of being
themselves. Wwhen Alice K. Wilson took time to write this
note on her birthday (June 16, 1910), she reminded me how
adolescents in any age have somber and reflective days:
June 16 -- How sweet the sound -- and yet it
brings to me the rea!ization that ano&her year has
passed and another birthday has come.
Almost all the literature books, if studied closely,

revealed some margin notation. Much of it was of the '"Due

M

Friday" variety. The teacher's voice could be sensed in the
hastily-jotted notes "personification is ---" or "know!"

ome scrawling was as an aside to a friend: '"Do we have to

w

WRITE?" It didn't require a handwriting analyst to discern

the urgency of margin notes such as "Book Report Tues.!!!IM

Some texts, particularly editions of Chaucer's

Canterbury Tales I have found, revealed painstaking by-hand

]

translations in every available space. The intense
editorial interest in the author's 1ife story and "how he
" 50 often reflected in editorial

came to write

comments carried over into 1lists of student questions hand

written in blank facing pages.
One Whittier text contained lists of presumably

teacher-generated questions. None were about the poems

lated to Whittier's reasons for not

.(
D

themselves; all
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marrying, how he defrayed expenses at the academy, and
promises he made to his mother.10

Some students appeared to have taken notes or study
questions from the board into the books the notes
accompanied. Many notes sounded like the teacher's voice,

providing a ghost of the teaching and the teacher present in

those classrooms. A Riverside Merchant of Vem‘ce11 listed

these handwritten questions in the flyleaf (I have made no
spelling correction):

Is there anything that lowers you appinion of
Jessica?

By what means is Lorenzo going to carry out
his plan?

Write the exception (acceptance?) of a formal
note. N

what feeling had Jessica for her father?

what shows she is not as stingey as the

average Jew?

That pressure came later to remove The Merchant of

Venice from the high school canon is no surprise,
particularly if that final class note reflected typical
teaching approaches to the play. The anti-semitism long

charged against The Merchant of Venice and teaching

practices accompanying the play were, 1in this case,
documented.

Some notations had nothing to do with school work per
se, but preserved a wonderful senss of the times. Robert

Gelarden wrote in his Riverside #52 (The Voyage and other

Essays from the Sketchbook12) Hwe have a new electric washer
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and wringer and all the buttons are off my clothes." I
could not help but wonder if that last note was to a
classmate who had pointed out a flapping cuff or open
collar.

DeCoverley Papers13, which changed hands between Archie

Peek Rm. 19, Jay Townley, and Lee Taylor "The Rives Junction
Farmer Stove Boy," recorded this message for us to ponder:
"Only 1living corn-fed moose in existence was captured in the
extreme north around Petoskey." In the back of the same
book "Rev. Wood'" recorded the October 19, 1913 '"wedding'" of
Miss Helen Sirviss of Grass Lakes, Michigan, and Miss Flossie
Haynes -- also of Grass Lake -- to Mr. Bryan Glenn and Mr.
Lee Taylor, respectively (Figure 12). Language play and
imaginative contexts were apparently part of the repertoires
of many young people. There was so much scrawling, in so
many different hands throughout this book, that I envisioned

it being passed around while the teacher's back was turned.

M

Some writings reflected positive or negative respons
to the book or the teacher. Cne student boxed in pen NUTS

A 14
TO THIS BOOK on a Macmillan Focket Edition. Clark Hallam,

who described himself as an "Enalish Bonehead" below his
name in the cover, appears to have caricatured two teachers

in clever sketches in his Pilarim's Progress. It appears

that he did not overflow with affection for school (Figure

13)‘15 He fared better as an artist. His "Fat Mueller on

. «
Dress Parade" sported a "pompador' and afore said collar.
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Figure 12

This record of "marriage" was written in the back of
The DeCoveryly Papers from The Spectator.
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JOLIUS CAESAR.
ACT FIRST.

ScexE L.

Rome. A street.

- 3

Enter Flavius, Marullus, and certain Com-
moners.

Py

Flay. Hence! home, you idle creatures, get you

home:
Is this a holidsy? what! know you not,

Being mecharical, you ought not walk

Upon a labouring day without the sign

Of your profession? Speak, what trade art
thou?

First Com. Why, «r, a carpenter.
Mar. Where is thy leather apron and thy rule? i

What dost thou with thy best apparel on?
You, sir, what trade are you?

10 Sec. Com. Truly, sir, in respect of a fine work-
man, I am but, as you would say, 8 cobbler.

Mar. But what trade art thou? answer me
directly.

e —

b
|
|
{
1

Figure 14

This anonymous drawing in Julius Caesar appears
beardless when viewed in a conventional way, or
bearded when the book is turned upside-down.
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Figure 15

Angelo DePalo imparted some of his personality to his copy
of Tennyson's Idylls of the King.
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A brother and sister, Helen and Charles Yarbrough,
Perhaps it was Charles

shared a copy of Julius Caesar.

who wrote this poem in the book to his (English?) teacher:

Miss Capenolia, Miss Capenolia
Open your window and look down on me.
Miss Capenolia, Miss Capenolia

I lTove you more and more everyday.

I was not surprised to find suggestions of students

lovingly to teachers in books the

responding angrily or
My interviews with

had assigned for reading.

teachers
in the early 1900's

indicated

peoplz who attended schools

that decorum of many of those early teacher-student

relationships would not have tolerated much emotion

The emotion was freer to flow

whether affection or dislike.

in one's personal texts.

Students used texts to try clever experiments of visual

perczption. They drew stick figures on consecutive pages so
that they would "dance! when pages were flipped rapid]y.17 '

The crude trick of animation might have helped Charles

a boring lecture on Julius Caesar.

Yarbrough through
many texts contained names or brief messages

Many,
A Julius Caesar

backwards to be read in a mirror.
it which was beardless when vieswed

sketched 1in

had a3 head
bearded with a bald head

when the text was

straight-on, or

flipped upside-down (Figure 14).

Cne composition book contained several
I counted fifteen distinctive

linses of code

a@cross the top of two pages.
15 This opened my own

symbols which I could not decipher.
in

mind to speculation about the success of that student
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applying the complex grammar and rhetoric codes and rules
presented in the book. Was he adept at his own symbol
making, but not adept with the symbolic usages taught in the
text? Or was the student's code-making an extension of his
skill in the codes and technical applications o% arammar
correctness?

Angelo DePalo, an Akron, Ohio, teenager, filled the

facing page of Idylls of the King19 with wisecracks -- '"come
up and see me sometime" --, a lewd poem, and an upside-down
message (Fig. 12). Students' cleverness in passing times was

so evident in the books they have left that it amounted to a
whole body of evidence revealing "Yankee ingenuity" in an
unrecognized form. Angelo DePalo's slang is defiant prose
in a day when usage books warned against -- and provided )
exercises to assist extinction -- of '"slang," "localisms,"
and "vulgar usages."

In @ time when teachers had begun to consider fitting
some of the material more closely to the needs and interests
of their students, I believe that varieties of marginalia
which were obviously created in moments of borsdom show that
the curriculum was often far from a student's area of
interest. While youngsters 1ike Ange=lo De=Falo twitched in a
back chair, the explication of many an uninspiring text was
undoubtedly carried out in yesterday's English classroom.
The precision editors employed in having students answer

o often to me

3]

3\

questions, memorize, and apply rules seemesd

to miss in the el=ment of knowing how clever the students
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really were. I feel some of them could have animated every
act of a Shakespeare play.

Among the treasures of marginalia I discovered was a
World War I dogfight drawn in the back of The Century Word

Book.20 I believe the text itself was among the most

dreadful of usage books. In its front cover were ninety-
nine separately numbered squares, and written in each square
was a usage error such as "26 -- Squinting Modifier." Using
the textbook approach to composition correction, the paper
would be returned by the teacher coversed with numbers, each
number an indication of a usage error. By looking up the
number in the textbook's front cover, the student determined
which failing writing qualities his essay possessed. No
numbers corresponded to positive comments.

The dogfight sketch, drawn from an above-looking-down
perspective, shows the planes' wing spans, insignia, and
volleys of qunfire dropping rat-a-tat-tat from the tip of a
pencil. The artist must have become fully engaged in
thinking out the battle. A pencil hole at a strategic point

in the gunfire goes cleanly through the paper. In my

opinion, it was the best possible uses of The Century Word
Book. Ironically, the "technology" of composition
correction using numbered codes met the technology of

side by side they

twentieth century flight in this volume.

wryly suggest top-most twentieth century interests of some

pupils and some teachers.
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TRy L

Figure 18

This lady with bobbed hair appears in a 1909 Merchant
of Venice. The hairstyle indicates the text must have
been used into the 1920's.
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I own several books which once belonged to Robert
Saettel. It was his custom to write his name over ths

author's, so that Twelfth Night in my Riverside edition was

penned not by William Shakespeare, but by Robert Saettel.

In a similar but reversed example of marainalia,

o

young

poet attributed some of his own verses to

w
M

re.

hak=sp

Alongside the writing is a dagger drippina blood:

Steal not this book

My noble friend

For if you do

It's a 1life's end.

wWhen you die

The Lord will say

"Where is that book you stole away?"

And you will say

"I do not know"

The Lord will say

"Walk down below."
Shakespeare

If students did not always appreciate ths work of the

masters, they certainly knew who the mast

D

rs of the day
were! And note this pupil's correct sp=llina and mechanics!

Helen Yarbrough, in her volums of Julius Casesar,

opened a door to her personality as a readsr and student
through the notes she 1zft inside. She revezaled her
tendency to organization in various lists. She pencilled a
neat "Shakespeare Time 1ine" in the back. A 1ist of ths
Seven Wonders of the World and another of "“Books kead This
Term" (September, 1920) spanned for me the stretch of
Helen's young imagination -- the far-away Wondsrs fto dream
about, and the books-in-hand to read. Heslen read two books

which were probably her own choices for fun. They ware
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Girls of Friendly Terrace (a serial perhaps?) and something

Tight- sounding called Zig Zag Stories. The third book, !

Julius Caesar, was probably required reading for English

class. She took time to proudly record her score on a

Julius Caesar test: "made 87 ... 9/7/20." Helen appealed

to me as the sort of girl a teacher would call a "jewel."
Crderly. Grade conscious. Diverse in her interests. Her
textual responses made me feel I had personally come to know
her as she must have be=en in tenth grade.

Interpr

M

ting margin drawings and writings is not an
exact science, nor is it even a science. I cannot say with
any certainty that writing in textbooks '"mezans" that pupils
had unusual, affectionate, or longlasting bonds to their
texts -- texts so small they fit in the pocket of one's
jacket. But they did personalize them -- "Clark Hallam,

English Bonehead" and IF LOST PLEASE RETURN TC WALTER MAPLE
23

- FRESHMAN ROOMI! I 1u They did scrawl jokes, poetry, class

notes, and their ideas of current fashions in thesir pages.

They possessed their texts, and they imparted their

lingering presence to them. Soms messages s=emed cast out
to a vaguely perceived audience -- "Happy New Year!' --
"Blow!" -- "I hope you get dizzy or cross-eyed!®

In the course of poring over theses texts, I have formed
mental pictures of Mademoisslle Fanita Duncan as a young
beauty -- l1ike the curlecues of her penmanship. I have
imagined Angelo DeFalo as a clever bad-boy. Clark Hallam's

drawinas sugqested to me a boy with a history of failesd
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connactions with school teachers. And Helen Yarbrough's
writings exuded the confidence of a girl happy and
successful in school. Because the textual archeologist is
more poet than scientist, these are visions more than
extrapolations from data.

The frontleaf of Hyde's Grammar records its succession
of owners in a nezat row:

Chauncey Sovins

John Cuney

Jesse Dancer

Jerry Pepple

The names are an arresting presence in otherwise
standard-fare text. They are a reminder that school books

are not created in isolated book-1ined studies to fulfill

1)

the drezam, need, or psdagogical compulsion of an author-

editor. They are for someone, and they can enter someone's
1ife and thought for a time. And for soms young people who
used these compact, personal texts, they were treasured and

kept in the family while streams of other books passed away.
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Chapter III Notes

1. Bert Allen's textbook, Albert D. Wright's Elzments '
of the English Language; or, Analytical Orthography Designad
to Teach the Philosophy of Orthography and Orthoepy was
produced by A.S. Barnes & Co. of New York, copyright 1870.
He used the book in 1886. In the front cover he has
written: "if my name you wish to see look in page 83."
Erasures indicate it once must have been there.

2. Dorothy 3charf ownsd Herrick and Camon's New
Composition and Rhetoric for 35Schools, (Chicaqo: Scott,
Foresman, t911).

3. Anna and Adda Whaley of North Amhurst, Chio,
jointly owned Tenneyson's Idylls of the King. It was part
of the "Gateway Series" published in New York by Amsrican
Book Co. in 1904.

4., Henry Wadsworth Longfsllow, Evangeline, A Tale of
Acadie, The Riverside Literaturs Series, (Cambridge,
Mass: Houghton, Mifflin, and Co. 1896). This copy, which
can be examined in Michigan State University's Special
Collections, is an excellent example of student marginalia.
I believe it, and others like it, represent a unique gsnre
of American folk "art." K

[t

5. Longfellow, Evangeline ..., 78.

6. Fanita Duncan's dress can bs located on p. 87. The
method of reproduction for Fig. 11 was xsroaraphic
photocopy, darkened by pencil to be Tegiblse, then
photocopied again. Many pencil drawings do not photoaraph
adequately.

d out of

7. The 1874 Englizh literature text has passe
i mation.

=
my hands. I am not able fto provide further info

1]

8. Chauncy Sovine wrote many messages throughout Mary
Hyde's Practical Grammar .

n Addison

9. Thomas B. Macaulay, Macaulay's Essays o
and Johnson, Ed. Alphonso G. Newcomzr, (Chicago: 5Scott,
Foresman and Co. 1908). Alice K. Wilson's notes are tucked
throughout this edition, which can be examined in Michigan
State University Library's Zpescial Collections.

s

10, Class notes on the 1ife of Whittier wsre written
in his Snow-Bound Among the Hills, Songs of Labor, and Cther
FPoems, (Boston: Houghton, Mifflin, 18898). This copy is
available at Michigan State University Library's Special
Lollections.

106
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11. William Shakespeare, The Merchant of Venice, Ed.
Samuel Thurber, The Riverside Literature Series, (Boston:
Houghton, Mifflin and Co. 1911).

12. Washington Irving, The Vovyage and other Essays
from the Sketch Book, The Riverside Literature Series,
(Cambridge: Houghton, Mifflin, and Co. 1891). This copy
was owned by Robert Gelarden, who used it in March, 1823.
Courtesy, Karen Waite.

13. Addison and Stesle, The 5ir Rober DeCoverley
Fapers, Ed. Herbert Vaughn Abbott, The Lake English
Classics, (Chicago: Scott, Foresman and Co. 1898). This
edition is filled with marginalia by the students who owned

is a

it, and is available at MSU Special Collections.
1. Washington Irving, Irving' ketch Book,
(London: Macmillan and Co. 1817). urtesy, Karen Waite.
15. John Bunyan, The Pilarim's Progess, The Lake
English Classics, (Chicago: Scott, Foresman and Co.
1906) .

16. Helen and Charles Yarbrough's Julius Cassar was
filled with writing, perhaps reflecting a familial tendency
to repsond to books in this way. From lists of "The Seven
Wonders of the World" to timzlines of Shakespeare's works,
the Yarbroughs filled their books with indications of what
they thought about, studied, and imagined. Their books are
owned today by a distant relative, Karsen Waite.
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