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ABSTRACT

ACADEMIC MOTIVATION FOR PARTICIPATION IN KENYAN
UNIVERSITY-LEVEL EDUCATION

By

Lynn Joesting Day

The purpbse of the research was to identify academic motivational
factors and influences reported by students in public and private
university-level institutions in Kenya. The intent was to provide
university educational planners, researchers, administrators, and
faculty data about student self-reports of their motivation to pursue
undergraduate degrees.

The research instrument was developed in Kenya in collaboration
with Kenyan university researchers, faculty, and students. A prelimi-
nary open-ended questionnaire solicited student reports of their
academic motivational factors and influences. Responses were grouped
into 11 categories of academic motivational factors and 15 influences
from which a Likert-style questionnaire was developed and administered
to 494 students in two public universities and 305 students in nine
private university-level institutions. Interviews of 76 students were
conducted at eight institutions.

The 800 students participating in the final study were arts or
social science majors at the University of Nairobi, Kenyatta Univer-
sity, or one of nine private Christian university colleges, colleges,
or seminaries.

Three research questions asked about public university, private

religious university, and combined public and private university



student motivation. Data were analyzed according to whether students
were beginning or midway through their studies, male or female, had
begun studies within two years of completing secondary school, Kenyan
or non-Kenyan, and students' parental education achievements.

Data revealed that public and private university students primar-
ily identified with employment-related motivational factors. Concerns
for service to the country, their people, and God ranked second,
followed by motivation for graduate studies. Social status factors
received the lowest scores. Motivational influences were primarily
personal motivation, followed by influences from professionals,
parents, and students' personal concerns about needs of their country.

Separate analyses of public and private university students
showed similar motivation but at different levels of agreement for
employment and service-to-others motivation.

The study confirms public assumptions that students seek univer-
sity degrees to prepare for future careers, but not assumptions that

students seek social status or higher living standards.
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CHAPTER ONE

STATEMENT OF THE PROBLEM

All sectors of African society value some form of formal or
traditional education. In Kenya formal education has been rapidly
replacing ownership of land, livestock, and recognized personal wisdom
as accepted values of worth and a basis for future security (Shef-
field, Ch.1, 1973). While the process of change is obvious, little is
known in Kenya about the compelling motivation to acquire formal
education degrees. At the same time, the government of Kenya spends
34% of its national budget on education (Sifuna, 1980, p.128), parents
spend or borrow heavily to finance their children's studies (Eshiwani,
1980, p.7; Abreu, 1982; Keller, 1980, p.50), ethnic community or-
ganizations focus their efforts on providing schooling for their youth
(Sheffield, 1972, p.32), and international development organizations
define development in terms of educational standards achieved (Abreu,
1982; Undugu, 1984, p.11).

Educational expectations are usually discussed from the perspec-
tives of educational advocates: government leaders, educational
planners, and individual families -- all of whom hope to provide
students with the necessary knowledge and life skills to both enter
and improve "the world out there" (Ominde Report, 1944, p.25;
Kenyatta, 1953; Keller, 1980, p.52). These observers quite easily

talk about the benefits an education will have on society and on their



2

families once those they send to school are "educated" (Keller, 1980,
p.17; Ishumi, 1981, p.152; Foster, 1980). In Kenya, Mutua (1975) and
Keller (1980) have written about such perspectives, and Gakuru of the
University of Nairobi is currently examining parental academic motives
for Kenyan pre-primary children. While appropriate for speculation
about primary and secondary students, such broad assumptions about
academic motivation are inadequate for university-level students who
are themselves adults making adult decisions about their life goals.

Proponents of education assume that university students operate
from pragmatic, altruistic, and security motives, or at least that
they can be taught such values. Oritics of education, highly skepti-
cal about the benefits of Kenyan university education for the nationm,
assume that students adhere to primarily elitist motives that lead to
self-perpetuating class divisions (reported by INADES, 1984, p.59;
Mutua, 1975, pp. 126-27; Mwaura, 1972). Proponents and critics alike
discuss student motivation on the basis of assumptions that lack
reference to research into university student academic motivation.

Because such assumptions about students' academic motives abound,
they easily become the primary basis for educational planning and
evaluation. The problem, however, is that educational planners have
little research data available about students' motivation to seek
university studies. Casual observations and opinions about university
student motivation in Kenya provide an insufficient data base for
educational planners to determine curricular policies or evaluate
academic programs. Research to identify the factors and influences of
student academic motivation is needed at the university level where

more monies are spent than for any other level of education (Kenya
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Development Plan, 1979-83, Part II, p.174), and where the greatest
hopes are placed on students to meet societal and family expectations.

University students today represent the first post-colonial
generation of university students in Kenya. Most educational planners
grew up under colonial rule and therefore have a different set of life
experiences from the.students they direct. An understanding of
academic motives held by current university students who have not
experienced colonial rule themselves may offer insight to post-
colonial educational aspirations and expectations in general.

Unanswered questions remain about the extent to which students
pursue personal goals for a higher socio-economic niche in life, as is
so often attributed to them (Sifuna, 1980, p.133; Mwaura, 1972, pp.49-
50), and the extent to which they seek an education to help promote
national development, as is expected of them (Ominde Report, Part I,
1964, p.29; Hughes, 1985; 4'Souza, 1980; Nwangu, 1975). Also unknown
are the similarities and differences between the academic motivation
of students from public national universities and those from the
emerging private universities and university colleges in Kenya today.
An examination of the compelling motivation to acquire formal degrees
can provide a better understanding of the nature of post-colonial

expectations and values about life in Kenya today.

Purpose of the Study

The purpose of the study is to inquire into the nature of the
growing Kenyan drive to earn a university level degree. The specific
focus of the study is to provide a data base of students’

reports on their academic motivation for seeking university degree
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studies in Kenya today. The study explores thirty three individual
motivational factors and fifteen types of family, friend, and other
influences that students report as significant in their motivation to

pursue university degree studies.

Nature of the Problem

In Kenya, as in many African and Western countries, educational
adwministrators are faced with the problem of having to make university
student program planning and evaluation decisions without empirical
knowledge of what it is that students themselves report they expect to
gain from their degree studies. In the past, descriptive research of
the academic motivational factors and influences reported by students
as the reasons for their determination to acquire a university degree
in Kenya has not been available. The problem is addressed in this
study in terms of three research questions that ask what university
students in general, public university students, and private univer-
8ity students identify as their academic motivational factors and
influences. Each research question has six related sub-questions that
further explore the responses from students of specific characteris-
tics within the group:

beginning students and intermediate students

male and female students

continuous and non-continuous students (referring to

recency of completing secondary studies)

fathers' formal education

mothers' formal education

citizenship
The Overview of the Study (pp. 10 to 13) discusses each of these

characteristics. The research questions are detailed in Chapter

Three.



Background of the Problem

As the primary vehicle for upward social mobility, education is
valued in Africa for its ability to enhance social status, amass
wealth, and gain personal power (Kenya Development Plan, 1979-1983).
In Kenya, even as educational services are becoming available to more
peoples, the demand and expectations for its benefits rise faster than
the ability to meet these academic aspirations (Hughes and Gituro
Wahome, 1985; Kinyanjui, 1981, Sifuna, 1980). While private religious
and secular educational organizations help fill the gap, they still
fall short of meeting public educational aspirations (Abreu, 1982).

Higher education consumes the largest per student proportion of the
Kenyan educational budget (Kenya Development Plan, 1974-78) and
reflects Kenyan values of preparing a well-educated class of men and
women for leadership positions (Bigsten, 1984). The 34% of the total
national budget spent on fomal education (Sessional Paper Number One:
Economic Management for Renewed Growth, 1984; Sifuna, 1980, p. 128) to
prepare Kenya's future community, business, and educational leaders
outweighs the national development investment placed in the citizenry
at large. During the 1970's, Kenyan educational expenditures grew at
a faster rate than the total public expenditure, public revenue, or
national income (Kirui, 1977, p.2). A significant proportion of
international development aid from religious and other organizations
is also targeted for higher education (Berman, 1975; Abreu, 1982).
Official Expectations for Educational Systems

African countries rely heavily on their educational systems to

perform a number of formidable tasks. Included are charges to promote
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national unity, seek economic and social justice, and encourage rural
development. At the same time, education is expected to also produce
high-level manpower resources for national business and infrastructure
needs (Ominde report, 1954-65; Kenya Development Plan, 198,-88;
Thompson, 1971; Kwapong, 1973). Most importantly, education is
expected to develop strong national leaders who will help "liberate
the African man from the mentality of slavery and colonialism by
making him aware of himself as an equal member of the human race"
(Nyerere, 1975, p.15).

Many African universities were founded during a period of great
optimism as national independence approached. Amply funded, they
reflected the high hopes and respect of the people. Kwapong (1973)
obgserves the universities were credited with almost magical qualities
and near miraculous powers for providing quick solutions to the many
problems of independence.

With considerable optimism government officials, educational
administrators and curricular planners designed programs to encourage
student interest and commitment to national development goals. Major
aims for offering students educational opportunities included prepar-
ing some youth for political leadership roles, providing others the
knowledge and skills to promote national development, and, at the same
time, assuring a reserve of skilled labor and management to help Kenya
reduce its commercial dependency on external sources. Kenyan students
entering the University of Nairobi attend a three month induction
course "meant to prepare them to play an effective part in the

country's development (Daily Nation, Aug. 24, 1985)." Ethiopia and

Tanzania share these concerns and require their university students to
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participate in rural development projects as well.

The emphasis in each of these programs is to introduce values and
attitudes that it is assumed the students lack or possess in insuffi-
cient quantities. President Moi's messages to University of Nairobi
students summarize these concerns:

You are fortunate to have access to university education

which has eluded many of your fellow countrymen. Take this

as a challenge and strive to succeed so that one day you may

yourself help other Kenyans to improve their lot. (Daily

Nation, Aug. 24, 1985).

He [President Moi] advised students to utilize their

time in school well in order to equip themselves with

the necessary education and skills that will enable

them to participate fully in nation building when

they leave their institutions of learning (Standard,

Nov. 28, 1985, p.1).

The extent to which Kenyan students already share these concerns is
unknown. Yet, because Kenya has made itself dependent upon students'
free choice to pursue careers, national development trends will be
influenced by student academic motives. A better understanding of
student motives can help educational planners assess current trends

and adjust curricula to help guide students in terms of national

development goals.

Value of the Study

The study provides descriptive data to replace previous
speculation and unexamined assumptions about university student
academic motives. Such data are useful to educational planners
assessing current trends and planning curricula to promote institu-
tional and national development goals. Educational administrators,

curriculum specialists, and academic scholars gain practical data for
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educational decisions, curriculum assessment, and insight for future
research.

The majority of previous academic motivation research has been
conducted in the West and based upon Western models of motivation
theory. To date, motivation theory is primarily based on Western
focused assumptions and research studies. The pioneer research of
Atkinson, McClelland, and Ball, for example, has yet to be examined
for its applicability to African educational contexts. Studies by
Somerset (1971) in Kenya, Amalaha (1974) in Nigeria, Psacharopoulos
and Sanyal (1980) in Tanzania, and Bardouille (1981) in Zambia appear
to be the sole investigations that include an examination of academic
motives in Africa.

Academic motivation research is especially important at the
university level where students pursue their personal interests while
also under the guidance and financial sponsorship of public and
private institutions. Unexamined assumptions about educational
motives cannot be relied upon for educational planning and evaluation
activities. The assumptions need to be explored and provision made
for previously unnoticed motives. While educational planners wmost
clearly stand to benefit from the study, students and their educa-
tional sponsors also benefit from the research.

Educational sponsors committed to providing meaningful aid and
direction to students benefit from data on academic motives for their
own planning and evaluation work. An understanding of academic
motives helps facilitate communication between students and their
supporters about the intended use of educational funds.

Little is known about what factors motivate university students
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to persist once their initial enthusiasm wanes and the end goal of
graduation is still far from sight. Students at these stages are
still psychologically distant from their goal of a degree and need to
draw on their motivational reserves to continue the efforts (de Charms
and Muir, 1978, p.94).

Previous motivation studies have limited their investigation to
students entering and/or exiting their degree programs (Bardouille,
1981; Lacy, 1978). In order to better understand the motivation to
pursue higher education studies, it is important that the research
population be reporting from a "now" perspective. Students about to
graduate tend to report their motives through selective memories which
nmay be affected by employment concern for the near future (Bardouille,
1984). The examination of the educational motives of beginning and
intermediate students in the present study points to the value of
continued research in this area.

Bypassed Population

A largely bypassed population in African university research is
that of students in privately sponsored universities and university
colleges. In Kenya, private educational organizations are playing
increasingly major roles in determining the nature and direction of
Kenyan education (Kenyatta, 1953, Sifuna, 1975, Fafunwa and Aisiku,
1982, Abreu, 1982). They have also provided many students a "second
opportunity"” for studies after unsuccessful bids to enter government-
spongored institutions. Students attending private degree granting
institutions represent a growing percentage of the total number of
Kenyan university students. Insight is needed into the academic

motivation of students at these private university institutions.
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Overview of the Study

The research is a descriptive study of the academic motivational
factors and influences reported by students in Kenyan university
degree programs. The target population of this study comprises all
beginning and intermediate students in arts and social science degree
programs at each public and private university level institution in
Kenya. The sample of 95 students participating in the preliminary
questionnaire development exercises and 1,022 students participating
in the final study was drawn from the two public and eleven of the
twelve private university institutions that offer arts and social
science degree programs in Kenya.

The research instrument was compiled from the responses of Kenyan
university students to a preliminary open-ended questionnaire about
why students pursue a university degree in Kenya and who or what types
of influences affect student academic motivation. Additional prelimi-
nary studies to investigate categories of academic motivational
factors and influences led to the development of a Likert-type
questionnaire in which students were asked to rate how strongly they
agreed or disagreed with the 33 motivational factors and 15 influences
identified in results from the open-ended questionnaire. Supplemen-
tary small group interviews of 3% beginning and 40 intermediate
students were conducted at eight institutions to help clarify and
further explore these motivational factors and influences.

The analysis of the data focuses on the responses of students
from both public and private institutions with reference to six

perspectives. Each is described below.
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Beginning and Intermediate Students. At these separate stages of
their studies, beginning and intermediate students differ markedly in
their academic experience while sharing the reality of being psycho-
logically, if not actually, distant from their goal of completing the
longed for degree (DeCharms and Muir, 1978, p.94). In each case, the
motivation to continue their studies must be an enduring motivation.
While the beginning students necessarily draw primarily on their ideal
aspirations for a degree, intermediate students have aspirations
tempered by the experience of several terms of university studies.

The study seeks to compare the type of motivational factors identified
by each group.

Male and Pemale Students. Beginning in colonial days and
continuing today, formal education has primarily been directed toward
male citizens (Sheffield, 1973, pp.19 & 75). Little is written about
Kenyan women in education. A survey of nine books on African educ-
ation, five of which were specifically about Kenyan education,
revealed only one book discussing female education. Individual
analyses of women's and men's academic motivational factors may give
insight into unique perspectives on the meaning of obtaining a degree
in Kenya today.

Continuous and Non-Continuous Students. Students whose univer-
sity studies begin within two years of completing their secondary
education are considered continuous students in this study. Accord-
ingly, students whose, formal education was interrupted for more than
two years after completing their secondary studies are considered non-
continuous students. Since 1982 when the universities were closed due

to student unrest, students have had a two year waiting period before
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they are informed by the government of their acceptance to the public
university. Such individuals are considered continuous students for
their intentions and expectations to continue their studies as soon as
notified of their acceptance.

The perspectives of students with previously continuous or inter-
rupted studies prior to entering their degree studies may provide
particularly helpful information about the rapidly growing number of
older students in private educational institutions. It is not known
whether differences exist in motivational factors between students who
did not experience delays and students who began school late or
dropped out of the process for two or more years due to financial,
academic, marriage, pregnancy, or other reasons. Previous studies
show that students who do not experience delays almost certainly had
special advantages in their favor (Foster, 1980; Charlick, 1978).
These include private tutoring, having literate parents, attending the
best schools (Hanson, 1971; Kirui, 1982), and excellent nutrition
(Amalaha, 1974). It may also be that factors of maturity and outside
work or unemployment experience have a different influence on the
educational motives of returning students. In Kenya, returning
students often do so after an absence of at least five or even ten or
more years.

Father's Formal Education. A comparison of the types of academic
motivational factors cited by students whose fathers had different
educational backgrounds may give insight into the role of the fathers'
own education on the academic motivation of their children. Four
levels of completed formal education are considered: primary, secon-

dary, college diploma (similar to a two year associate of arts diploma
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in the United States), or university degree studies.

Mother's Pormal Education. The same analysis is made on the
basis of the mothers' previous formal education. Specific studies of
the influence mothers have on their children's academic motivation in
Kenya are not found, but Kenyan novels (Mwangi, 1973; Thiong'o, 1965,
1968) emphasize mothers' educational aspirations and efforts t§
facilitate their children's formal education.

Citiszenship. A large number of Non-Kenyan Africans study in
Kenya today, especially in the private university level institutionms.
Many come from nearby countries where university education oppor-
tunities are almost non-existent. Because it is more difficult for
non-Kenyans to obtain admission to a Kenyan degree institution, the
study asks whether there may be differences in the academic motiva-
tional factors between Kenyan and non-Kenyan students.

Specific information about the research questions, target
population, instrumentation, and procedures are further discussed in
Chapter Three. The data gathered from the questionnaires and inter-
views are analyzed in Chapter Four. In Chapter Five, conclusionms,
implications and recommendations are offered based on the findings of

the study.

Delimitations of the Study

The population of the study»consists of arts and social science
students in first degree programs. Because this study is not con-
cerned with assessing the strengths of various types of academic
motives, arts and social science students are considered the most

appropriate cross section representation of the total university
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student population. In addition to representing the majority of
university students in Kenya, arts and social science students provide
a wider spectrum of student motives than would a study of majors in
specialized fields. A study by Hicks (reported in Andor, 1983, p.
1409) suggest that students in arts and social science majors would
report fewer exclusively prestige motives than if all majors were
studied. Psacharopoulos and Sanyal (1980) found that students
studying the occupation of their first choice do so primarily for
prestige motives, and that the majority of arts and social science
majors originally had a different preference for their majors.

A second delimitation to the study is that the emphasis of this
research is to provide an overview of student academic motivation at
two levels of a study program at one point in time. While a longi-
tudinal study could in the future provide useful data about what
happens to students' motives over time, it is not the focus of the
present study. .

Finally, the study is focused solely on students' personal
reports about their academic motives. Psychological measures such as
the Thematic Apperception Test from which potential motives might be
deduced have not been used. The appropriateness of administering
instruments developed in the West for African educational research is
not established nor deemed appropriate for understanding African

academic motivation.
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Assumptions of the Study

It is assumed in this study that, to the extent that free choice
of a university educational institution is possible in Kenya, people
who attend different institutions may have different kinds of motives.
Although Psacharopoulos and Sanyal's study of Tanzania (1980) found
that choice of universities was primarily oriented to the prestige
institution (University of Dar-es-Salaam), the assumption of this
study is that the motives of some students may not be oriented
primarily toward prestige factors. It may be that some students have
stronger pulls to study under a particular professor, attend the same
campus as siblings or friends, or study a subject that is especially
appealing and not readily available at all institutioms.

A second assumption of the study is that student cohorts at the
same stage (e.g. beginning or intermediate stage) of their educational
programs are more homogeneous in terms of motivation than are groups
of students across various stages in their educational programs.

Finally, it is assumed that the academic motives identified by
the arts and social science students in the study are representative
of academic motives of Kenyan university students in general.
Students in the arts and social science programs constitute the
majority of student populations (Student Statistics, University of
Nairobi Calendar 1984-85, p. 31; Spaulding et al., 1976). They also
represent the population least prepared for specific employment
opportunities upon graduation (Hughes and Gituro Wahome, 1985;
Bigsten, 1984). With less direct vocational applicability of their
education than for science and technology majors, this population

provides a wider range of educational motivation than would be
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expected of students in highly technical fields.

Evidence to this effect was found in the 1980 Tanzanian study by
Psacharopoulos and Sanyal where only 46% of the students in arts and
gsocial sciences were studying in the major of their first choice,
while 89% of the engineering students were in their first choice
fields. It is assumed that the highly pragmatic motives typical of
students in engineering and other technical fields are represented
among those arts and social science students for whom an arts program
is a second or third choice. The study of arts and social science
students provides greater opportunities to identify the less-pragmatic
motives of students who may enjoy the discipline of languages,
literature, philosophy, or religious studies, for example, for their

own sake or for more altruistic service-oriented motives.

Limitations of the Study

The research is limited to a study of the academic motives
reported by students in response to questionnaire and small group
interview methods of inquiry. The study cannot guarantee that the
motives reported by students are necessarily those operational motives
in effect at the time of the investigation.

This study is limited to an examination of arts and social
science students in Kenyan university level institutions offering
bachelor degrees. While, for the reasons discussed in the delimita-
tions and assumptions sections above, the academic motivation of these
students is most likely typical of the academic motivation of students
found throughout the universities, it cannot be assumed that this

population is representative of Kenyan university students in general.
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Ideally, all institutions in the study would have degree programs
of the same length. University degrees in Kenya, however, are
currently completed in either three or four years depending on whether
a given institution is influenced by the academic traditions of Europe
or the United States. Students at the three year institutions will
have had 1 1/2 years of studies while students at four year institu-
tions will have completed two years of their programs at the time of
the investigation. The same différences will exist for each group in
the amount of time remaining before they finish their degrees. This
difference of approximately three months each way may potentially

influence the results.

Definition of Terms

The following definitions apply for the terms used in this study:

Motivation. Although the term is often used in the context of
changing the values, attitudes, and behaviors of others (Beard and
Senior, 1980), this sense of the term is not used in the study.
Instead, the psychological definition of motivation as "the process of
arousing, sustaining, and directing behavior" (Ball, 1982, p. 1256) is
used from the perspective of students' reports of who or what helps
them arouse, sustain, and direct their own behavior in obtaining a
university level degree.

Motive. An impulse or drive which arouses and supports an
activity. Motives may be conscious or unconscious, intrinsic or

extrinsic (Page and Thomas, 1977, p. 225).
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Summary

Chapter One has presented an overview of the research problem and
the questions addressed in the study about the factors and influences
that motivate students to study for university degrees in Kenya. In
Chapter Two, precedent literature and research about academic motiva-
tion are presented in two sections: 1) research about academic
motivation in Africa and the perspectives of Africans about education
in general, and 2) review of previous research on academic motivation-

al factors and influences.



CHAPTER TWO

PRECEDENT LITERATURE

The research questions of this study require reflection on the
African perspectives of two major elements: 1) African attitudes
toward higher education, and 2) a review of accepted concepts of
academic motivation.

Recent interest in the study of academic motivation has been
sparked by the challenge of educators like Freire (1980) and Botkin et
al. (1979) to reevaluate long standing assumptions about students and
the process of education. Specifically, Long (1982) and Biggs (1982)
in the United States, Carpenter and Western (1982) in Australia, and
Kozeki (1984) in Britain and Hungary have explored academic motivation
from the perspectives of students themselves. Research into African
student academic motivation is the focus of the next section. The
subject has been addressed by African educators as well as the general

public.

African Academic Motivation Studies and Perspectives

Writers have speculated about student motives for pursuing an
education (Court, 1976a; Fafunwa and Aisiku, 1982; Foster, 1980;
Ponsioen, 1972; Sheffield, 1973), but specific research designed to
assess university student motives is still lacking. Foster (1980)

observes that far less research is conducted on African university

19
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education than primary and secondary schools even though the support
of one higher education student in a developing country is equivalent
to the support of 12 secondary students or 88 primary school students
(Psacharopoulos and Sanyal, 1981, p. 24). Of the 15 university
education research projects Foster identified as principal studies
before 1980, only three date from 1975 or later, and none focused on
BEast Africa. Since then, Court (1980, 1985), Hughes (1985), Hughes
and Wahome (1985), and Bigsten and Collier (1980) have conducted
university education research in Kenya, but the issue of academic
motivation from a student perspective remains unexamined.

Bardouille (1981) in Zambia, and Pscharopoulos and Sanyal (1980)
in Tanzania provide insight into academic motives of university
students through their studies of career expectations and educational
cost benefit analyses. Studies focusing specifically on academic
motives and educational aspirations have been conducted in Kenya by
Somerset (1971) and in Nigeria by Amalaha (1974), but among secondary
rather than university students.

Bardouille's 1981 study of university students examined the
wotivation factors of 579 University of Zambia graduates. The
research focused on relationships between the students' socioeconomic
backgrounds, career choices, occupational expectations, intended
employment sectors, and expected earnings upon completion of their
‘degrees. He additionally examined the students' assessment of the
relevancy of their study programs to their career goals. Findings
from the study suggest that students overwhelmingly perceive their
university training as a key to achieving higher income, social

status, and vocational prestige. Bardouille also learned that
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students view attaining a university degree primarily as a stepping
stone to still further education.

A cost benefit analysis of higher education in developing
countries conducted by Psacharopoulos and Sanyal in 1980 included an
examination of university student aspirations. The motives identified
among the African students at the University of Dar es Salaam were
those of seeking qualifications for professional careers, aspiring for
urban life, and desiring better material and employment benefits.

The two secondary school studies also considered academic motives
but to a lesser extent than the Bardouille research. Amalaha's 1974
dissertation approaches the subject in a study of Form Five Nigerian
gsecondary students. The investigation examined how student academic
aspirations may be influenced by factors of religion, parents’
education, location of schools, and availability of food. Somerset
examined aspirations from a different perspective. He conducted
research on the aspirations and expectations for further education and
training of 1,253 Form Four pupils in 24 Kenyan secondary schools.
Rather than examine motivation per se, the study focused on the
relationship between student aspirations for higher education and
three factors: the type of school attended, the quality of previous
educational experience, and the students' performance on their school
certificate examination. The primary findings of the 1949 study were
that students tend to have very realistic perceptions of their future
educational prospects, that such prospects are largely determined by
students' socioeconomic backgrounds and by the type and quality of
schools attended. Of specific interest to this research in terms of

motivational persistence is the finding that students' personal
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motivation for further education influences their chances for obtain-
ing it (1971, p. 5).

While the Amalaha and Somerset studies of secondary students
offer helpful insight to an understanding of academic motivation in
the 1970's, the Bardouille study appears to be the key contributing
research into academic motivation for African university education.
As a first study, it has done much to demonstrate the nature of
Zambian students' motives and their relationship to national develop-
ment aspirations.

Public Educational Expectations

Education is one of the most sought after commodities in Kenya
today. It is generally accepted that, without formal education, a
person has little hope for social or economic opportunities in 1life.

Kaviti Munyao is a watchman and an ex-soldier. Kaviti
believes the pay could have been better, but shrugs philoso-
phically; "If you want better pay, you ought to have a
better education.” Without that, one can go this far and no
more (Sunday Nation, December 7, 1986, p. 14).

Since independence, popular demand for education has pressured the
government to consistently assign 35 to 40 percent of the national
budget to the Ministry of Education (Kirui, 1982, p.1, Thompson,
1981). The demand for educational opportunities is such that the
whole government budget could be taken over by education in a matter
of 10-15 years if it attempted to meet educational needs, even at the
1976 rate of population growth (Kirui, 1982, p.3).

The demands of population pressure on all educational insti-
tutions is alarming. In Nairobi, where the greatest number of schools
are located, parents are known to queue all night for primary school

application forms for their children. In 1985, over 10,000 children
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in Nairobi alone were denied admission to Standard One (equivalent to
the first grade in American schools) for lack of schools and trained

teachers (Odongo Odoyo, The Standard, Aug. 10, 1985).

As is true throughout the African continent, university education
in Kenya is perceived as an extremely important vehicle for job
satisfaction and mobility (Hughes, 1985, p.5). Opportunities to reach
this top of the pyramid become very scarce by the time students
achieve potential university admission status. The select secondary
students with admissible "A" level scores often begin their university
studies with the burden of great expectations already placed on their

shoulders. An article in the Kenyan Daily Nation discusses this

phenomenon:

The degree is perhaps the most fantasized feature of
university education. According to some University of
Nairobi students interviewed recently, their were presence
at the institution has led parents and other relatives into
making contracts of various kinds in anticipation of "big
money" as soon as the students graduate. Some parents even
borrow money to start businesses expecting to finance the
repayment with the son's "graduate" salary. Other have gone
as far as organizing marriage with the backing of a "degree"
that has not even been awarded <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>