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ABSTRACT

THE RELATIONSHIP OF GENDER AND JUDICIAL BOARD MEMBERSHIP
TO MODES OF SELF DESCRIPTION AND MORAL REASONING

By

Nancy Jean Stiller

Few studies have examined the impact of student involvement in the
judicial system upon the development of moral decision-making (Caruso,
1977; Smith, 1978). To this date, no studies have been found that
include an analysis of gender-different conceptions of decision-making
and service on a university judicial board.

The purposes of this study were, (a) to examine differences in
self identity and decision-making, as defined by Gilligan (1982),
between the undergraduate residence hall complex judiciary members at
Michigan State University and a sample of undergraduate students who
were not judicial board members; (b) to examine differences in self
identity and decision-making between males and females; and (c) to
determine whether there was a relationship between use of self
description mode and use of moral reasoning mode.

The sample was drawn from the 53 student members of the four
undergraduate residence hall area judicial boards at Michigan State
University, and 106 non-board members randomly selected from the
undergraduate residence halls. Participants were asked to complete an
essay-type questionnaire entitled, "Student Perceptions of Themselves
and a Real-life Moral Dilemma."

T-test procedures revealed that there were no significant

differences between judicial board members and non-board members for



use of the separate/objective mode, the connected mode, the
rights-predominating mode, or the response-predominating mode. T-test
procedures also revealed that there were no significant differences
between male and female use of the separate/objective mode, but that
there were significant differences between male and female use of the
connected mode, the rights-predominating mode, and the
response-predominating mode. Women used predominantly the connected
mode and the response-predominating mode more frequently than men. Men
used predominantly the rights-predominating mode more frequently than
women. Chi-square procedures revealed that there was a positive
relationship between use of the separate/objective mode and the
rights-predominating mode, and between the connected mode and

response-predominating mode.
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CHAPTER ONE
INTRODUCTION

Theoretical Foundation

Many theorists who have studied moral development and
decision-making have focused their research on delineating the stages
through which the individual progresses toward psychological maturity
(Erickson, 1963; Loevinger, 1966, 1976; Perry, 1970; Kohlberg, 1969,
1978, 1981). For example, Lawrence Kohlberg, building his theory of
moral reasoning on the research of Dewey and Piaget, identified six
stages of moral development. He contended that, "moral situations are
ones of conflict of perspectives or interest; justice principles are
concepts for resolving these conflicts" (Kohlberg, 1976, p.40).
According to this established theory, moral reasoning can be defined as
the process of decision-making about an event that involves adherence
to established standards or principles. Hierarchical
conceptualizations, such as Kohlberg's, categorized this process into
stages or "... structures of thought" (Smith, 1978, p.54) that were
identified according to how the individual decision or judgement was
formulated.

The participants in the research studies of many developmental
theorists have been exclusively male. When the basic decision-making
concepts gleaned from this work were applied to females, the females
tended to fall into the earlier stages of moral development as compared
with their male counterparts of the same age (Holstein, 1976; Piaget,
1965). For example, Piaget, whose work serves as a foundation for

Kohlberg's conceptualization of moral development, suggested that
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females either have a less developed sense of justice or that perhaps
the theories do not serve to explain the moral development of females
(1965). In a published reply to critics of his work who claim gender
bias, Kohlberg stated that his early work on moral reasoning, "

began with an acceptance of Piaget's conception of morality as justice"
(Kohlberg, 1984, p.339). He continued, "Unlike Freud and Piaget,
however, I have never directly stated that males have a more developed
sense of justice than do females"™ (Kohlberg, 1984, p.340). Kohlberg
(1984) admitted that in his early work, a respondent was scored in
Stage 3 (Interpersonal Conformity), on a six stage scale, if the
viewpoint was largely defined by caring and affiliation and in Stage 4
(Law and Order) if the concern was with the norms of law.

Although this effort to include females in the established studies
of moral reasoning has been apparent, critics of traditional
developmental theory believe that females have generally been
considered by traditional theorists to be deficient or less complex in
their moral decision-making ability. Recently, some theorists have
sought to demonstrate differences in the ways that males and females
develop and reason (Miller, 1976; Dinnerstein, 1976; Chodorow, 1978;
Gilligan, 1982). Their purposes are to examine the deficiencies in
traditional developmental theory and to construct theory that includes
what is considered to be the female mode of development. For example,
Chodorow contends that because generally, the mother is the primary
care-giver, identity formation is understood from the child's
relationship with her. Because females, in their childhood years,
liken themselves to their mothers, they begin their lives in dependence

and attachment. This relationship forms the foundation upon which they
2



develop toward adulthood. That is, they continue to perceive
themselves as functioning in a contextual sense and in relationship to
others. On the other hand, males begin their lives differentiating
themselves from their mothers. Males differ from females in that their
identity formation is defined through separation from their mothers.
Their progress into adulthood is characterized by independence and
separation from others. When the development of each sex is viewed
from this gender-specific perspective, one can understand that neither
is necessarily deficient. Rather, the concepts of attachment and
separation, as operative in females and males, contribute to a more
complete picture of the developmental process.

The work of developmental psychologist, Carol Gilligan (1977,
1981, 1982; Gilligan and Murphy, 1979) focused on these differences
between male and female experiences of themselves in relation to others
with regard to separation and attachment. She expanded Erickson's
life-cycle stage theory by stating that, "While for men, identity
precedes intimacy and generativity in the optimal cycle of human
separation and attachment, for women these tasks seem instead to be
fused. Intimacy goes along with identity, as the female comes to know
herself as she is known, through her relationships with others”
(Gilligan, 1982, p.12).

Through interviews with men and women in which they were asked to
present a self-description and construct a real-life moral dilemma,
Gilligan explored significant differences between female and male
preceptions of morality, relationships, and responsibility. She
identified two themes or "voices” within human development (Gilligan,

1977, 1982). The female voice is defined as that which speaks from the
3



context of attachment and relationships in developing a sense of
responsibility. 1In contrast, the male voice is defined as emanating
from a need to separate from others, becoming an independent and
therefore, responsible individual. Whereas the female voice expresses
itself through an "ethic of care", the male voice conveys an "ethic of
fairness" (Gilligan, 1982, p.63). Further illuminating these two modes
of self description, Lyons called them, "the connected self" and "the
separate/objective self" (Lyons, 1983, p.125). Correspondingly, Lyons
identified the two modes of moral reasoning as "response-predominating"
and "rights-predominating" (Lyons, 1983, p.139).

Although these two concepts are presented dichotomously, they are
not cleanly differentiated by gender. Rather, one hallmark of becoming
an adult is to incorporate both developmental perspectives into one's
identity (Brabeck, 1983; Forrest and Hotelling, 1984; Gilligan, 1982).
Although Gilligan's work demonstrated that there are gender differences
in conceptions of self and moral decision-making, her contention was
that recognizing these differences helps enlarge the scope of
developmental choices for both sexes.

To summarize, "Gilligan changes the basic constructs for
developmental theory ... Identity development now includes both
individuation and interconnectedness. The moral domain now includes
both fairness, and responsibility and care in relationships" (Gelwick,
1985, p.33). From the perspective of established theory, moral
development has been defined traditionally in the context of principled
and justice-oriented decision-making. It is hypothesized that as the
theory becomes gender-inclusive, moral development must be defined in

relation to both justice and care.



One of Gilligan's significant pieces of research, described in
The College Student Study, examined the moral decision-making of
college students relative to their life-planning choices. Gilligan
interviewed twenty-five seniors who were selected in their sophomore
year while enrolled in a course on moral and political choice. The
research questions in the study asked for a self description, and the
construction, resolution, and evaluation of a real-life moral dilemma
(Gilligan, 1981). Participants were also asked to discuss and resolve
Kohlberg's "Heinz Dilemma" (Kohlberg, 1978; Rest, 1973). Some
disturbing inconsistencies in Kohlberg's application of his six stages
of moral development were discovered. Gilligan found that, "Prominent
among those who repeatedly fell outside the scale of Kohlberg's stages
were women ... whose reliance on context for interpretation resisted
assimilation to the categories of the coding scheme." (Gilligan,
1981, p.148). What appeared to be the problem was the concept of
relativism. Moral decisions were not only based on accepted ethical
principles and one's concept of justice; decision-making was also
contextual in its focus on the particular situation rather than a
dependence on principles and standards. Gilligan stated that, "Moral
values are human constructions" and therefore, " ... an ethic of
intimacy ... which derives from knowledge and understanding of people,
replaces the moral abstraction of justice and the judgements that
stemmed from an ideology of right and wrong" (Gilligan, 1981, p.151).

Kohlberg has rejected the concept of relativism in his
conceptualization of moral development. When one participant in his
research responded to the "Heinz Dilemma"” in a contextual way, he

referred to this relativistic thinking as "confusion" (Kohlberg, 1981,

5



p.107). Relativism, however, has not been ignored in all of the
established theories. Perry's scheme identified knowledge as
contextual and relativistic and defined a decision-making approach that
is not rélativistic as "dualistic thinking" (Perry, 1970). Gilligan
and Perry shared this belief in the concept of relativism and each
viewed the college years as a time when this relativistic component of
moral reasoning emerges. "The convergence of developmental themes in
late adolescence around questions of morality, together with the
intellectual capacity of the adolescent mind ... points to adolescence
as a critical time for moral development in the human life cycle" and,
" ... the crisis of this time is that of moral relativism" (Gilligan,
1981, p. 141).

Within this perception that late adolescence is a critical period
of moral development and decision-making, one might conjecture that for
those who choose to attend college, the situations they confront and
the activities in which they become involved will have an impact on
their moral reasoning ability. For example, when students enter
college, they are confronted with a myriad of rules and regulations and
one purpose of enforcement of these standards is, "to assist individual
students in personal growth and development" (Greenleaf, 1978, p.34).
The importance of this educational purpose of enforcement is
highlighted by Caruso when he states, "If student discipline
professionals wish to keep the 'student personnel point of view' alive,
they must establish some balance between the legal aspects of the
system required by the courts and the humanistic aspects necessary to
foster student development" (Caruso, 1978, p.116). One could define an

educational judicial process that emphasizes this humanistic component
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as one conducive to helping students develop their moral reasoning
ability. Further, one could reason that both modes of moral reasoning,
one identified as response-predominating and the other as
rights-predominating (Lyons, 1983) are necessary components of this
educational judicial process. As such, this emphasis on student
discipline as an educational process gives rise to the need for
research that helps the practitioner understand the role of the
judicial process in student development and specifically, moral

decision-making. Such is the foundation for this study.

Need for the Study

The theory-based research on student judiciaries has generally
utilized Kohlberg's stage concept of moral development as a foundation
(Smith, 1978). Other research on judicial systems has focused on the
importance of due process in the discipline setting, descriptive
analyses of the composition of judicial boards, and studies of the
students who come before the boards (Caruso, 1977; Ostroth and
Campbell, 1978; Schuh and Oblander, 1984; Roberts and Brown, 1972). To
date, there appears to be no published research applying Gilligan's
moral development theory to judicial systems.

Within the context of university judicial affairs, one might
wonder how Gilligan's conception of moral decision-making in college
students applies to the manner in which undergraduate student judicial
board members deliberate and adjudicate the cases that come before
them. Because the role that judicial board members assume is largely

focused on decision-making and because cases usually involve rights,
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rules, and a behavioral impact on others, one's moral development is
likely to influence one's decision-making on a student judiciary. 1In
relation to Gilligan's conception of moral reasoning, one could
conjecture that students would perceive and resolve cases from either a
viewpoint of attachment and care or one concerned with rights and
rules.

The need for this study is evident when one considers that, "In
those systems which are largely self-perpetuating, i.e., where judicial
boards select members themselves, it is reasonable to expect that board
members will select students who are similar to themselves in values,
attitudes, and personal orientations ..." (Caruso, 1977, p.339). From
the perspective of gender-inclusive moral development theory, a
judicial board comprised largely of individuals whose decision-making
is motivated by one mode may tend to perpetuate itself and exclude
members who operate in the opposite mode. This may mean that the
process of judicial board selection would preclude a board that is
gender balanced or that is not appropriately representative of students
from varied backgrounds. It may also mean that cases are adjudicated
from a single perspective. Were this to happen, the important
educational purpose of the judicial process may not be fully realized.

Therefore, it is important to determine whether or not there are
differences in decision-making modes between members of a judiciary and
non-members and between males and females. Should these differences
be 1identified, the selection and training processes can be analyzed to
determine their role in creating a balance between both modes of moral
feasoning and in adequately representing a wide diversity of students.

Although this study does not purport to advocate either mode of moral

8



reasoning, i.e., response-predominating or rights-predominating, it is
important to understand and identify both modes in judiciary members so
that the judicial system can effectively respond to a variety of

student concerns.

Purpose

The purpose of this study was to examine differences in self
identity and moral decision-making, as defined by Gilligan, between the
undergraduate residence hall area judicial board members at Michigan
State University and a sample of undergraduate students who were not
judicial board members.

Comparisons between (a) males and females, and (b) board members
and a sample of non-board members were examined to determine whether
gender and membership on a judicial board were associated with one's
prevalent self description and moral decision-making modes. Another
purpose of the study was to determine whether there was a relationship
between use of self description mode and use of moral reasoning mode.
The research questions listed below served to guide the development of
the design and methodology of the study. Several hypotheses related to
identity and moral decision-making differences between males and
females, between judiciary members and non-board members, and between
modes of self description and moral reasoning evolved from the research
questions. Dependent upon the findings, the implications of the study
could be used to improve methods of selection and training of college

judicial boards.



Research Questions

1. What are the similarities and differences between the ways judicial
board members and non-board members conceive of their self

identity, as expressed through self descriptions?

2. What are the similarities and differences between the ways judicial
board members and non-board members construct, resolve, and

evaluate real-life moral dilemmas in their lives?

3. What are the similarities and differences between the ways men and
women conceive of their self identity, as expressed through self

descriptions?

4. What are the similarities and differences between the ways men and
women construct, resolve, and evaluate real-life moral dilemmas in

their lives?
5. 1Is there a relationship between the mode used in the self

description and the mode of moral reasoning used to construct,

resolve, and evaluate a moral dilemma?

10



Hypotheses

As a group, judicial board members will use the separate/objective

mode to describe themselves more frequently than non-board members.

As a group, non-board members will use the connected mode to

describe themselves more frequently than judicial board members.

As a group, judicial board members will use the
rights-predominating mode to resolve a moral dilemma more

frequently than non-board members.

As a group, non-board members will use the response-predominating
mode to resolve a moral dilemma more frequently than judicial board

members.

As a group, men will use the separate/objective mode in their self

description more frequently than women.

As a group, women will use the connected mode in their self

description more frequently than men.

As a group, men will use the rights-predominating mode to resolve a

real-life moral dilemma more frequently than women.

As a group, women will use the response-predominating mode to

resolve a real-life moral dilemma more frequently than men.

11



9. There will be a positive relationship between the moral reasoning
mode used to construct and resolve a moral dilemma, and the mode

used in the self description.

Methodology

Subjects

The sample was drawn from the 53 student members of the four
undergraduate residence hall area judicial boards and 106 non-board
members randomly selected from the undergraduate residence halls.

The four area judicial boards were the Brody Complex Area
Judiciary, the North Complex Area Judiciary, the South Complex Area
Judiciary, and the East Complex Area Judiciary. Generally, judicial
board members are selected annually either in the spring to serve the
following academic year or early in the fall of the academic year of
service. The judicial board member selection process is developed and
implemented by staff members of the Division of Student Affairs and
Services including the Area Director of each residence hall complex and
the Assistant to the Area Director who serve as judicial board
advisors. After the selection process, the new board members are then
approved during a voting session of each residence hall's elected
student government. The judicial board advisors identified their
respective judicial board members (n = 53) for potential inclusion in
the study.

The sample of non-board members was randomly selected from the
approximately 16,000 students living in undergraduate residence halls.

The Michigan State University Student Directory published in November,
12



1986 was used to select the sample. The systematic sampling procedure
was used to arrive at the names and addresses of the research
participants to be contacted. For this study, the sampling interval
was 150. Using the student directory, the investigator counted every
150th person to arrive at the list of individuals who were contacted to

participate (n = 106).

Inst entatio

The instrument for this study was designed by the investigator and
represents a written modification of the interview format developed by
Gilligan (1977, 1980, 1982) and Lyons (1983). The instrument is
comprised of two parts. The first part is a demographic data sheet
that required the research participants to provide information about
their age, class in school, grade point average, sex, religion, ethnic
origin, place of birth, parent's place of birth, current family income,
family income while growing up, and major course of study (See Appendix
A).

The second part of the instrument is a questionnaire designed to
elicit information about the mode of choice utilized by each
participant for a self description and for a description of how they
constructed, resolved, and evaluated a real-life moral dilemma that
they had experienced. The essay-type questionnaire, entitled "Student
Descriptions of Themselves and a Real-life Moral Dilemma", consists of
four questions with one question per page leaving adequate space for
the participant's written response. The questions were modelled after
Gilligan's (1980, 1982) open-ended interview format that included

questions in four areas: (a) a self description, (b) the construction
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of a real-life moral dilemma experienced by the participant, (c) the
resolution of that dilemma, and (d) an evaluation of the resolution
(See Appendix B).

A pilot study was conducted to determine whether the questions
were clear, understandable, and unambiguous. The pre-test
questionnaire was administered to eight students who were asked to
complete it and identify the meaning of each question. Next, the
questionnaire was sent to two student affairs professionals who have
conducted similar research. Both parts of the pilot study elicited a
number of suggestions that were incorporated into the design of the

questionnaire used in the study.

Data Collection Procedures

The consent form, a letter outlining the purpose and nature of
participating in the study, and the questionnaire were distributed to
the judicial board members at one of their weekly meetings (See
Appendix C). Each student was asked to seal and return the completed
consent form and questionnaire in the envelopes provided. Of the 53
judicial board members, 27 were male and 26 were female. Sixty eight
percent of the board members (n = 36) returned useable response
sheets. Of those board members who returned useable responses, 17 were
male and 19 were female.

Each of the 106 non-board members was contacted by telephone.
Ninety three students agreed to participate and each was sent a consent
form, letter, and questionnaire (See Appendix D). Forty three of the

non-board members who agreed to participate were male and 50 were
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female. Of the 93 students, 44% (n = 41) returned useable response

sheets. Of the non-board members, 15 were male and 26 were female.

Scoring the Data

The response sheets were scored independently by two scorers and
an inter-rater reliability coefficient was calculated for each
component. First, the responses to question 1, the self description
question were categorized or "chunked" into component parts. A chunk
was defined as any idea expressed by the respondent. Responses to
questions 2, 3, and 4, the moral dilemma questions, were then chunked.
Each of the following components was chunked separately: the
situation, the moral conflict, the decision, alternatives considered,
methods of weighing each alternative, evaluative statements about the
decision, reasons for evaluating a decision, regrets about the
decision, and descriptions of what was learned from the decision.

Second, each self description chunk was scored by determining
whether it was nonrelational or relational. Descriptions of physical
characteristics, identifying activities and possessions, and social
status were scored as nonrelational. Descriptions that focused on
abilities, interests, and beliefs were also considered nonrelational.
Descriptions of self in relation to others were considered relational.

Each relational chunk was scored as either separate/objective or

connected. The moral dilemma questions were then scored by determining

whether each chunk was indicative of a justice/rights-predominating

mode or a response/care-predominating mode.
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Data Analysis

The design of this study was "The Static Group Comparison". That
is, one group was involved in the "experimental treatment" (judicial
board membership) and then tested. The other group (non-board members)
was tested, but did not experience the treatment. This is a
"quasi-experimental" design meaning that, "random assignment of
subjects to treatment groups was not accomplished" (Borg and Gall,
1983, p.680). Students could not be randomly assigned to each group
because judicial board members were pre-selected in a competitive
selection process.

The data were analyzed to determine the relationship, if any of
gender and judicial board membership to modes of self description and
moral reasoning. Borg and Gall state that, "The data ... can be
analyzed simply by doing a T-test comparison of the posttest mean
scores" (p.682). As such, judgments regarding hypotheses were
determined as follows. The data from the independent variables (gender
and judicial board membership) and the dependent variables (self
description and moral reasoning modes) were analyzed using T-test
procedures for each dependent variable to determine whether mean scores
on each factor differed significantly from each other. Analysis of
variance procedures were also used to determine interaction effect, if
any. The chi-square statistical test was used to determine whether
mode of self description was related to mode of moral reasoning.

Descriptive data were compiled for judicial board membership and
gender. These data are presented to describe self description and
moral reasoning modes of judicial board members and non-board members,

and males and females.
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The data were analyzed qualitatively as well as statistically.
Exemplary passages from some of the participants' responses are
presented to illustrate the modes of self description and moral

reasoning.

Definition o erms

Judicjal board; Judiciary: these two terms are used synonymously to

identify designated groups selected by staff of the Division of Student
Affairs and Services of Michigan State University to hear and

adjudicate both disciplinary and nondisciplinary cases.

Selection: The process of choosing members to serve on judiclaries.

Iraining: The process of preparing members of judiciaries to conduct
hearings and adjudicate cases. Generally, training involves skill
development and the dissemination of information deemed important to

the judiciary's ability to carry out its responsibilities.

Cognitive developmental theory: conceptualizations of how people

reason, think, or make meaning of their experiences (Creamer, 1980).

Moral development theory: a category of cognitive developmental theory

that involves conceptualizations of how people reason, think, or make
meaning of situations that require a course of action or behavior

having ethical implications (Creamer, 1980).
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Stages of moral development: the basic structures of moral reasoning.

thic are: a conception of morality that is defined by an
understanding of relationships and responsibility in the context of

relationships (Gilligan, 1982).

Ethic of fairness: a conception of morality that is defined by an

understanding of rights and rules (Gilligan, 1982).

The connected self: an individual's self perception that is defined
through relationships with others, the activity of care, and

interdependence (Lyons, 1983).

The separate/objective self: an individual's self perception that is

defined through objectivity, fairness, and independence (Lyons, 1983).

Response-predominating mode: a moral decision-making mode in which care

of others is the important consideration (Lyons, 1983).

Rights-predominating mode: a moral decision-making mode in which

justice is the important consideration (Lyons, 1983).

Female vojce: the manner in which one expresses one's self from the

perspective of the connected self; not necessarily gender-specific to

women (Gilligan, 1982).
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Male vojice: the manner in which one expresses one's self from the
perspective of the separate/objective self; not necessarily

gender-specific to men (Gilligan, 1982).

Limitations of the Study

In regard to the implications of the results of this study, there
are some inherent limitations within the scope of concept and design.
First, Gilligan's theory of moral development is relatively new and
untested in the field of college student affairs. There appears to be
virtually no published research that applies her work to college
judicial affairs. Although an application of her theory to judicial
affairs is a viable one, for reasons as stated in the theoretical
foundations section of this chapter, the fact that this area is new
implies that the investigator cannot benefit from methodological
advances developed by previous investigators. This research, in
effect, represents a starting point for other researchers to develop
and refine methodology.

Secondly, because the sample of students selected as participants
came from the Michigan State University campus, the issue of
generalizability may be affected. It is hoped that future
investigators will attempt similar research in other types of college
judicial settings.

It is not the purpose of this study to determine whether one mode
of moral reasoning is more effective than another. Rather, the
investigator sought to identify the operative mode(s) in students'’

expressions of their experiences as a way of moving toward a fuller
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comprehension of students' moral development. Further discussion of
the limitations of the study can be found in Chapter 5, Discussion and

Conclusions.

Organization of the Stud

This chapter delineates the theoretical foundation for the study,
the need for and purpose of the study, the methodology, and the
limitations of the investigation.

Chapter II is a literature review pertaining to the theoretical
foundation for the study; a description of the concepts of separate and
connected knowing, and gender differences in moral reasoning; an
exploration of related literature on sex role development, real v.
hypothetical dilemmas, effects of training on moral reasoning, the
concept of relativism, and effects of the college experience on moral
development. The next section of the literature review is an
examination of a judicial system context including due process,
university judicial boards, and student involvement in the disciplinary
process.

Chapter III contains a description of the methodology. It
includes a description of the research subjects, instrumentation, data
collection procedures, scoring the data, and data analysis.

Chapter IV contains the presentation and analysis of the data.
This chapter includes examinations of the demographic description of
the samples, a qualitative analysis, an empirical analysis, a

descriptive analysis, and an explanation of sex evident responses.

20



Chapter V provides for a summary of the findings, an examination
of the limitations of the study, a discussion of the major findings,
and an analysis of the conclusions, including implications and

recommendations for further research.
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CHAPTER TWO
LITERATURE REVIEW

Introduction

This chapter reviews the literature pertaining to the theoretical
foundation of the study including the moral development theories of
Kohlberg and Gilligan; the concepts of separate and connected knowing;
gender differences in moral reasoning; related literature on sex role
development; real v. hypothetical dilemmas; effects of training on
moral reasoning; relativism; and the effects of the college experience
on moral reasoning. Further, this review explores literature from a
judicial system context including the concept of due process, the
structure and function of university judicial boards, and the issue of

student involvement in the disciplinary process.

Theoretical Foundation

The college years, or the seventeen to twenty five year age range,
represent a particulary dynamic period in the personality development
of an individual. Many researchers have studied these transitional
years and have organized their conceptions of student development
according to stages or levels of growth (Chickering, 1969; Gilligan,
1981; Heath, 1968, 1977; Kohlberg, 1969, 1976; Kohlberg and Gilligan,
1971; Perry, 1970; Sheehy, 1974).

Moral development is an important aspect of a student's growth.
Theorists have written extensively on the moral reasoning of college

students perhaps because the major components of moral reasoning
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including the development of values, decision-making skills, and
relationships with others are changing rapidly as the individual moves
from childhood to adulthood.

One characteristic of traditional moral development theory is that
the developmental process is perceived to occur in stages, levels or
"structures of thought" (Smith, 1978, p.54) that are identified
according to how the individual decision or judgment was formulated.
To understand the developmental process, it is important to comprehend
this hierarchical conceptualization of stages. Stages are
characterized as levels related to structure rather than the content of
the particular moral judgment situation and they do not necessarily
vary on the basis of personality differences (Kohlberg and Gilligan,
1971; Kohlberg, 1977). "... the stages are said to be hierarchically
related: a new stage does not simply replace a previous stage, nor is
added to it, but rather the new stage is a transformation of elements
of the old along with new elements into a new emergent structure”
(Rest, 1973, p.86). Rest concluded that the stages identified by
Kohlberg are, in fact, hierarchical; that is, "... each succeeding
stage is more cognitively differentiated and integrated than the
preceding one ..." (p.105).

The theoretical framework developed by Kohlberg has served as the
foundation for many student affairs practitioners' understanding of
moral reasoning in college students. Kohlberg defines several
significant aspects of moral development that share the common threads
of justice and fairness. This justice-oriented theme is identified in
his definitions of the terms moral situation, moral reasoning,

morality, and moral thought.
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Kohlberg asserts that, "Moral situations are ones of conflict of
perspectives or interest; justice principles are concepts for resolving
these conflicts" (Kohlberg, 1976, p.40). Accordingly, moral reasoning
can be conceptualized as the process of decision-making about an event
that involves adherence to established principles or standards. This
reliance on principles and standards characterizes the justice
perspective. Kohlberg's perception of morality, then, revolves around
the concept of justice as a process of judgment or decision-making
about a situation, rather than justice as the particular content or
subject matter of a decision (Kohlberg, 1981, p.170). Justice refers
to a system of thought that is principled, but it does not necessarily
connote a particular set of principles.

Further, in an article that examines Kohlberg's theory of moral
development and applies it to the moral education of college students,
the author delineates the components of moral thought. "The structure
of moral thought includes such components as the rule or
decision-making system, the problem-solving strategy, the social
perspective, and the underlying logic employed in making a moral
choice” (Smith, 1978, p.54). Although the social perspective may imply
that there is a relational and contextual component to moral
development, Kohlberg identifies moral thought in terms of its focus on
rules and logic.

Both Piaget and Kohlberg do, however, allude to a relationship
component of moral development. "... Piaget's view of morality makes
short shrift of important intuitionist theories of the moral life,
which claim that persons mistakenly identify morality with rules, and

mistakenly think that certain patterns of principled reasoning are
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superior to others"™ (Orr, 1974, p.366). According to Turiel, Piaget
implies that there may be a relationship component that transcends the
various levels of moral reasoning. In one of his definitive works,
Turiel (1983) writes that, "Piaget's explanation of moral development
revolved around the idea that morality can take two qualitatively
different forms, one based on constraint and the other on cooperation"
(p.136). The term cooperation implies that one aspect of morality
involves collaborating with others and therefore, considering their
perspectives.

In an interpretation of Kohlberg's work, Smith identifies the
relationship component as a construct of moral reasoning. "Two major
concepts or themes are reflected in Kohlberg's description of the
stages of moral judgment. These are the concept of empathy or role
taking and the concept of justice" (Smith, 1978, p.56). However,
Kohlberg does not place equal emphasis on these two concepts and, in
fact, perceives an empathy focus as an inferior method of moral
reasoning. For example, Kohlberg identifies the third stage of
development as "Interpersonal Conformity." At this stage, the
individual perceives a moral decision in terms of the potential for
gaining approval from those affected by the decision (Kohlberg, 1984,
p.343). This third stage of growth is considered only adequate in his
six stage model.

Gilligan, however, lends credence to the relational component by
conceiving of moral development as concerned with either care of self
and others or the application of principles of fairness.
Distinguishing "morality as care" from the justice perspective, she

writes, "In this conception, the moral problem arises from conflicting
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responsibilities rather than from competing rights and requires for its
resolution a mode of thinking that is contextual and narrative rather
than formal and abstract. This conception of morality as concerned
with the activity of care centers moral development around the
understanding of responsibility and relationships" (Gilligan, 1982,
p-19). While these two definitions of morality are presented
dichotomously, one is not necessarily judged to be superior to the
other. Rather, one hallmark of becoming an adult is to incorporate
both developmental perspectives into one's identity (Gilligan, 1982,
p.74). One could conclude that the moral reasoning theories of Piaget
and Kohlberg represent the traditional or established perceptions of
moral development whereas Gilligan's conception is a response to their
work, designed because her research findings indicated that there are

inadequacies in their theories.

Separate and Connected Knowing

Gilligan (1981) contends that the fundamental moral question
concerns the relationship between self and others. If one concurs that
this central question serves as a framework for the moral reasoning
process, it becomes evident that individuals perceive knowledge, make
decisions, and understand their lives from one of two perspectives.
"The perspective of the separate/objective self - labeled 'reciprocity'
- is based on impartiality, objectivity, and the distancing of the self
from others ... The perspective of the connected self - labeled
'response' - is based on interdependence and concern for another's

well-being” (Lyons, 1983, p.134). While traditional psychological
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theory (Erickson, 1950; Piaget, 1965; Kohlberg, 1969) has generally
given credence to the concept of separate/objective self by emphasizing
individual identity through achievement and autonomy, it has become
increasingly clear that connection with others and relational
development play an important role in the development of self and the
ability to make moral decisions (Gilligan, 1982; Miller, 1984).

These two conceptions of self influence the way students acquire
and assimilate knowledge. "The separate knower learns through explicit
formal instruction how to adopt a different perspective ... The
connected knower learns through empathy, through secondhand-firsthand
experience” (Clinchy and Zimmerman, 1985, p.9). Clinchy and Zimmerman,
describing the intellectual development of college women, illustrate
the learning processes of both separate and connected knowers by
describing the questions each type of student would ask while studying
a poem. The separate knower would analyze the poem by learning a
prescribed set of standards, guidelines, and techniques that serve as
tools for critical analysis. The connected knower would question the
poet and aspire to understand what he/she is trying to communicate as
if listening to the poet in a live setting. "Although there are
differences between these two intellectual modes, they share an
important characteristic: they both involve conscious, deliberate,
systematic reasoning"” (p.4).

A recent book on the topic of separate and connected knowing has
an important recommendation relevant to the way this reasoning process
is taught and understood. "So long as teachers hide the imperfect
processes of their thinking, allowing their students to glimpse only

the polished products, students will remain convinced that only
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Einstein - or a professor - could think up a theory" (Belenky, Clinchy,
Goldberger, and Tarule, 1986, p.215). This attention to the learning
process and as such, the decision making process, implies that
educators are responsible for helping students understand the ways that
they know, learn, and make decisions as opposed to teaching students to
simply accept knowledge as truth. The idea of two conceptions of
knowing and two perspectives on decision making also implies that
educators are obligated to teach students to recognize and implement
their own decision-making mode in the appropriate situations rather
than teaching that there is only one correct process for making
decisions.

It is important to understand how, from a psychological context,
these two conceptions of self have been differentiated. Chodorow
(1978) contends that because generally, the mother is the primary
care-giver, identity formation is understood from the child's
relationship with her. Because females, in their childhood years,
liken themselves to their mothers, they begin their lives in dependence
and attachment. This relationship forms the foundation upon which they
develop toward adulthood. That is, they continue to perceive
themselves as functioning in a contextual sense and in relationship to
others. On the other hand, males begin their lives differentiating
themselves from their mothers. Males differ from females in that their
identity formation is defined through separation from their mothers.
Their progress into adulthood is characterized by independence and
separation from others.

As a result of these developmental patterns, psychological theory

which has traditionally been conceptualized by men has emphasized the
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precepts of individuation and separation as it sought to define the
mature adult (Gilligan, 1982; Kaplan, Klein, and Gleason 1985; Miller,
1976). 1In essence, traditional psychology has "... neglected the
intricacies of human connection" (Miller, 1984, p.1). If psychological
theory were to be conceived from a framework of connection and
interdependence, and if development was considered "complete" or
"advanced" when one understood one's connection to others rather than
one's separateness from others, then human development would be defined
with very different terms than it is presently. For example, the
relationship between mother and daughter would be viewed not simply as
a framework for explaining the differences between male and female
development, but as a place where mature and effective developmental
patterns begin. "The mother-daughter relationship represents only the
beginning of a process which can be developed through important
relationships with other significant people in childhood, and
throughout life if relational contexts are available" (Surrey, 1985,
P.4). How would human development be defined if these relational
contexts were available? Empathy would be an expectation in
relationships and heightened psychological development would be
characterized by a sense of "mutual empowerment" (Surrey, 1985, p.5)
and the sharing of experiences. Psychologists who recognize the two
conceptions of self do not contend that one is better than the other.
One analysis of Gilligan's work holds that, "She developed a theory to
the effect that each sex holds part of the overall truth and that as
individuals pass into young adulthood, they discover the limitations of
their current developmental paths and become open to the possibility of

the other's truth" (Hotelling and Forrest, 1985, p.184). 1In essence,
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practitioners are calling for a reformulation of the generalized
conception of human development that characterizes the growth of both
men and women so that each may incorporate the beneficial skills,
attitudes, and perspectives of the other to move toward a more complete

sense of self.

Gender Differences al Reasonin

In one of Gilligan's significant studies, she hypothesized that
there would be a significant relationship between gender and moral
reasoning (Gilligan, 1980, p.13). The results of this theory building
research "... show that in real-life moral conflict individuals call
upon and think about considerations predominantly within one mode which
is related to, but not defined by a person's gender" (Gilligan, 1980,
p.13).

This dissertation study was based on the work of Lyons (1983)
whose study of male and female differences in the use of self
description and moral reasoning modes was an empirical analysis of
Gilligan's theory. Lyons' sample consisted of 36 individuals from
across the life cycle. She developed a scoring system to examine data
from in-person interviews and found that men used predominantly the
separate/objective mode of self description and the
rights-predominating mode of moral reasoning, whereas women used
predominantly the connected mode of self description and the
response-predominating mode of moral reasoning. She also found that

there was a positive relationship between use of the separate/objective
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mode and the rights-predominating mode, and between the connected mode
and the response-predominating mode.

Lyons' study was different from the current study in its sampling
technique and in its use of the in-person interview. The sample in
Lyons study consisted of individuals across the 1life cycle, whereas the
sample in this study consisted of college-aged students. In this
study, the in-person interview was modified in the form of a written,
essay-type questionnaire. Another major difference between the two
studies involved the statistical analysis of male and female
differences in the use of each mode of self description and moral
reasoning. Lyons determined predominant use of a mode by the higher
percentage of the use of that mode. She then categorized the
individual as either separate/objective or connected, and
rights-predominating or response-predominating. Because the data were
categorical, she used the chi-square statistic to determine whether
there were significant differences between males and females. In the
current study, T-tests were used to determine significant differences
in the mean use of each mode. The data were not converted into
categories. Although there are differences in these two studies, Lyons
work served as an important foundation for the design of this study.

The relationship between gender and moral reasoning has been
explored by other theorists and researchers, as well. There appear to
be conflicting findings on whether or not there are differences in the
moral development of males and females. This apparent inconsistency in
the findings may be the result of any number of factors. For example,
sample size as well as differences in the demographic composition of
subject samples may account for the variation in results across similar

31



studies. Also, confusion regarding terminology may have an impact on
the consistency of research results. Further, there are discrepencies
among researchers as to the definitions of such terms as moral
judgment, moral behavior, and moral decision and some disagreement as
to whether or not any or all of these concepts can be measured
(Kohlberg, 1981; Loevinger, 1978; Turiel, 1983). Another factor is
examined as an explanation for the divergency in research results.
"0Often the major aim of research is not directed at assessing sex
differences, so that such analyses are done as an afterthought, and
when sex differences are found, the results are not tied to any
theoretical explanation" (Brabeck, 1983, p.280).

Based on the work of Lyons (1983), one recent study did
empirically examine sex differences in moral reasoning (Rothbart,
Hanley, and Albert, 1986). Fifty college-aged students were
interviewed and asked questions about three different moral dilemmas.
One dilemma was Kohlberg's classic Heinz Dilemma, a second was a
hypothetical dilemma about intimate relationships, and the third
dilemma was a real-life moral dilemma chosen by the research
participant. The purpose of choosing three dilemmas was to determine
whether there are situational factors that relate to the implementation
of a justice orientation and/or a care orientation as defined by Lyons
(1983). The results demonstrated that college-aged people use both
moral reasoning modes, but that, "... the balance of women's arguments
tends to be more care oriented than men's" (Rothbart, et al., 1986,
p.651). The authors conclude that both gender and situational context
influence moral reasoning and should be included in the framework for

developing more inclusive theories of moral development.
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Brabeck (1983) reviewed several important studies on the
differences between male and female moral judgment comparing Gilligan's
and Kohlberg's conceptions of moral development. Through the
comparative analysis of these studies, the author sought to demonstrate
whether or not there are, in fact, two moralities - a "morality of
responsibility” and a "morality of justice" (p.277) - and whether or
not there is a relationship between gender and moral development.

Several studies, according to Brabeck, found that there are no
significant differences in moral development between males and
females. Brabeck refers to a study by Walker (1984), in press at the
time of Brabeck's article, which reviewed seventy-two Kolbergian
studies and found that only four reported gender differences in moral
reasoning. Turiel (1976) examined both cultural perspective and gender
in his study of stage sequence and found that neither represents a
"developmental dimension" (Turiel, 1976, p.195). In other words,
gender does not correlate with any particular stage of moral
development. Haan's (1968) study tested for Kohlbergian stage and
found that 41% of the females were at Stage 3 (Interpersonal
Conformity) and 39% of them were at Stage 4 (Social System and
Conscience) while 22% of the males were at Stage 3 and 43% of them were
at Stage 4. Although Holstein (1976) concluded that sex bias was
evident in Kohlberg's conception of hierarchical stage development, she
also found no significant differences in the moral reasoning stages
acquired by males and females in her study. Rest (1979) reviewed
twenty-two similar studies and reported that only two studies found a
correlation between gender and moral reasoning. In those two studies,

females scored higher than males. Freeman and Giebink (1979) who also
33



examined the literature on gender differences in moral reasoning
contend that, "When differences between the sexes in the moral judgment
interview scores are found, females seem to be advanced in the early
years and males in late adolescent and adult years" (Brabeck, 1983,
P.282). Brabeck <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>