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ABSTRACT

ADOLESCENT REFUGEES:
An Ethnographic Study of Vietnamese Youth in U.S. Schools

By

Barbara J. Dillinger

The purpose of this ethnographic study of a group of
adolescent Vietnamese refugee students in a West Michigan
ESL/Bilingual Program was to explore and describe
pre-migration, migration, and post-migration factors
which could impact adaptation and educational performance.
Multiple methods of data collection were utilized,
particularly participant observation, surveys, and life
histories. It was found that the recent wave of
unaccompanied minors and Amerasians are presenting the
academic and behavioral problems in the classroom
which may be due to such variables as lack of previous
education, fatherless homes, more time spent under
communist system which is undermining traditional
Vietnamese values, growing up on the streets, longer
periods of time spent in refugee camps, psycho-social
problems, and learning disabilities. For the Amerasians
additional problems of early loss of both parents and
growing up under discrimination and abuse may be
contributing factors to the serious problems they tend

to present in the classroom.
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Chapter 1
INTRODUCTION

In a world plagued by periodic upheavals, whole popu-
lations are invariably caught up in disastrous situations.
A frequent result is refugee migration. Refugees are as
old as human history, but it has been since World War II
that refugee migrations have reached massive and world-wide
proportions, prompting the United Nations High Commissioner
for Refugees to poignantly call this the "century of the
uprooted" (UNHCR, 1981 p. 5).

Like a kaleidoscope, refugee migrations continuously
change the face of the globe. At times they strain the
goodwill and resources of receiving countries. No conti-
nent or country has been left unaffected, and the United
States is no exception. For more than two centuries, a
continuous human stream has come to this country from all
over the world; around 54 million immigrants have come
since the time of the pilgrims (Rumbaut, 1985). 1In 1988
alone, out of the 12 million people who sought asylum, one
million were resettled in the United States (UNHCR, 1988).

Ironically, in spite of the above givens, a major myth
plagues the field of refugee research -- that refugee mi-
grations are unique and nonrecurring events. Because of
this myth, refugee research is sporadic, and refugee migra-
tions are not planned for. Thus, past experiences that
could prove valuable in planning for the needs of current
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2
and future refugee groups are not utilized (Stein, 1986).
Too often the result is the development of programs and
services that are ineffectual and/or inappropriate.

One of the largest refugee movements in modern history
has been the exodus from Southeast Asia. More than one and
one half million men, women, and children have fled the
region in search of asylum. Over 856,500 of these have
been resettled in the United States (UNHCR, 1989). A
striking demographic feature is the "disproportionate share
of young people" within this population (Nidorf, 1985, p.
392). A study in San Diego county revealed that the median
age is 18, compared to the median age of 31 for the rest of
the American population (Rumbaut, 1985). 1In 1982, of the
total number of Southeast Asian refugees admitted to the
United States, 50.1% were 19 years old or younger (Office
of Refugee Resettlement, 1982).

In spite of their high percentage, Southeast Asian
youth have not been studied as much as adults (Ben-Porath,
1987; Looney, Rahe, Harding, Ward, & Liu, 1979). In fact,
Huyck & Fields (1981) suggest that refugee children, in
general, are the most neglected part of the refugee
population. The lack of knowledge and hard data create a
void in the research which, in turn, affects service to
these young people and their families.

Available clinical evidence shows that these young
people, particularly those who left Southeast Asia after

1979, are manifesting adjustment, trauma, and developmental
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disorders (Carlin, 1986; Westermeyer, 1986a). Because of
their admirable strengths, there is danger of overlooking
their problems and of misinterpreting the cause and meaning
of those problems (Nidorf, 1985). In addition, refugee
youths who are successful are held up and displayed in the
political and journalistic realms, overshadowing those who
are struggling and falling through the cracks of the system
(Huyck & Fields, 1981).

Like all refugees, refugee youth must find a way to
cope with the "crisis of loss" involving home and homeland,
family and friends, meaningful sources of identity and
validation. At the same time they must cope with the
"crisis of load" which is the innumerable stressors from
new social and environmental demands (Rumbaut, 1985, p.
435). These children and adolescents are affected in
different ways than their elders and face special
challenges and difficulties. As Nidorf (1985) notes, "the
psychological impact and interpretation of the ‘refugee
experience’ is always dependent on the age and stage of
development of the survivor" (p. 310).

Besides age, other differences exist among refugees.
For example, while Eastern European and Southeast Asian
refugees have similar adaptational difficulties and
problems (Lin, 1986), Southeast Asians are "culturally,
racially and ethnically vastly different from their hosts,
they come from less-developed countries, at greatly

different stages of development" (Stein, 1986, p.13).
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And, among the Southeast Asians themselves, there is a
myriad of differences: class and socioeconomic levels, eth-
nicity, religion, language, differences between those who
left before 1979 and those who left after 1979, and indi-
vidual variables such as biological-physiological, person-
ality, perception and meaning, family structure and system,
degree of trauma experienced. All these factors combine to
create differences in experience and differences in degree
and kind of impact.

Most refugee youth depend on the English as a Second
Language (ESL) and bilingual classes to facilitate the pro-
cess of adaptation to this strange and foreign society.

For these classes to be effective in this regard, it is
essential that each program and its individual teachers
assess their students’ multiple and complex needs (Paul,
1986). This necessarily involves the collection of data
not usually considered in assessment (Carlin, 1986) and
should be based on a "contextualized theory of development"
(Nidorf, 1985, p. 391) which explores pre-migration,
migration, and post-migration factors. It should also ex-
plore the student’s and his/her family’s perception and
meaning of their current situation because, as Thomas
(1949) noted, "If men define situations as real, they are

real in their consequences" (p.301).

Need for the Study
Preliminary inquiries regarding the assessment of

refugee students in area schools revealed a limited focus:



English language proficiency, reading comprehension, and
math skills. A void was noted regarding other key areas
that could impact academic performance and successful adap-
tation. The relevance of this void may be manifested in
the frequent difficulties -- such as cultural misunder-
standings, divergent expectations, and academic and
behavior problems -- encountered by refugee students and
the school personnel who work with them (G. Martin,
personal communication, March, 1989). These difficulties
indicate a need for greater understanding of the environ-

mental factors surrounding and impacting these youths.

Significance to Policy and Planning

This study utilized a multi-method ethnographic re-
search approach to explore some of the environments that
may be impacting and interacting with the refugee student’s
academic performance and adaptation. Since developmental
issues are different for children at various ages, and
since adolescence is considered to be an especially
critical period of development (Bettelheim, 1965; Erickson,
1963, 1968; Tobin & Friedman 1984), the focus of this study
was on adolescent refugees, particularly those from
Vietnam. Vietnamese are chosen as the focus group because
of their high percentage in area schools (Table 1).

Research with this population is fraught with diffi-
culty with this. Concerns regarding the testing of minori-

ties must be thoughtfully and carefully weighed since



Table 1: Summary of Enrollment*

Race Ethnic Group Total
Asian Vietnamese 46
Chinese 6
Korean 5
Cambodian K]
Laotian 1
Latin American Mexican 4
Puerto Rican 4
Cuban 1
Guatemalan 1
Middle Eastern Arabic 4
Pakistani 1
European Dutch 1
German 1
Hungarian 1
Rumanian 1
80

,\‘ (R £\< 1’
* Report presented to Superintendent’s Advisory Eounsel,

October, 1989.
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refugees automatically become a minority group upon re-
settlement (Williams, 1987). Language barriers impede
communication, requiring the use of translators. In addi-
tion, available assessment tests, even if translated, may
lack appropriateness to the refugee students’ backgrounds
and experiences as well as to their current situation.

Rumbaut (1985) suggests that there is a need for pre-
vention-oriented research and practice with refugees. This
research project was guided by such an orientation. One
of the desired outcomes of this study is to sensitize
school personnel to the needs of the recently arrived
refugee students and, thus, to contribute to the continued
development of helpful programs for these students within
the school.

School counselors, teachers, parents, mental health
workers, and general health providers can make the process
of adjustment and passage to adulthood smoother for these
young people by becoming more aware of the developmental

and environmental hurdles confronting them.

Contribution to Knowledge and Theory

In order to understand the behavior of refugee youths,
in order to make sense of the forces impacting them, and in
order to extract from their experiences, research studies
on these young people must be placed within a broader theo-
retical framework by "letting theory inform our data, and,
ultimately, allowing our data to inform theory" (MacCleod,

1987, p. 8).



This study was guided by a tripartite framework:
the Ecological Systems Model, Developmental Theory, and
Symbolic Interaction Theory. Within this framework there
was an integration of refugee research, particularly as it
relates to adolescents and their families.

The combination of these three theories provided con-
cepts, assumptions, and postulates that seemed to be appro-
priate in an exploratory study of refugee adolescents. The
data gathered, in turn, may contribute to these theories by
exploring their usefulness in the study of refugees.

For example, understanding may be gained by exploring
refugee students’ definitions of their situations -- the
meanings and perceptions of their stressors and of the
total upheaval of their lives. Subjective perceptions may
vary from viewing the circumstances as a challenge and
opportunity for growth, to viewing the circumstances as
hopeless, too difficult, or unmanageable. Either per-
ception can make a profound impact on a refugee youth’s
adaptation, academic performance, and mastery of develop-
mental tasks.

The theories contributing to the framework of this
study may be a useful combination for refugee research.
Much of the research seems to be at a macro-social level.
Some focuses on the individual. But there seems to be a
void in the study of the refugee child and family in a
holistic way, particularly the impact of developmental

tasks in combination with stressors, demands, and
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resources. Application of the concepts of "adolescent-to-
family fit," "adolescent-to-community fit," and "family-to-
community fit" (McCubbin & Patterson, 1986) seems appro-
priate with this population and provided direction for this

study.

Purpose of the Study

1. To explore and describe background experiences and
current situations of a group of adolescent Vietnamese.
The focus is on pre-migration, migration, and post-mi-
gration factors which may impact adjustment/adaptation and
educational performance.

2. To explore the use of methods which may contribute
to a holistic understanding of Vietnamese students by
school personnel. It is hoped that such understanding will
contribute toward the continued development of programs
which strive to help refugee students optimize their
abilities and help to facilitate their adaptation to the

school systems and society at large.

Guiding Research Questions
1. what are the background experiences and current
situations of these Vietnamese students?
2. To what extent can multiple research approaches add
to understanding the situation of adolescent Vietnamese

refugees in U.S. schools?



Chapter 2
REVIEW OF THE LITERATURE
Cultural differences become cultural handicaps
when the individual moves out of the culture
or subculture in which he or she was reared and
endeavors to function, compete or succeed within
another culture (Anastasi, 1976, p. 346).
To form a knowledge base for this study a review of

the literature was conducted, focusing on refugee research

and instrumentation.

Refugee Research

Uprooting and the subsequent efforts at adaptation
are complex, multi-determined processes affecting numerous
aspects of an individual’s functioning. Residential
migration, both intranational and international, adversely
affects, at least temporarily, the social and emotional
well-being of children (Downie, 1953; Johnson, 1988;
Johnson & McCutcheon, 1980; Kantor, 1965 & 1969; Pederson &
Sullivan, 1964; Stubblefield, 1965; Switzer, Hirschberg, &
Meyers, 1961; Werkman, 1978 & 1979; Werkman, Farley,
Butler, & Quayhagen, 1981). Migration has been associated
with an increase in physical illness (Evans, 1987; Kasl &
Berkman, 1983; King & Locke, 1987; Sheers & Lusty, 1987)
and an increase in psychopathology (Berry, 1986; Berry &
Kim, 1986; Malzberg & Lee, 1956; Tyhurst, 1971;
Westermeyer, 1986Db).

According to Evans (1987) migrants tend to have two

10
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characteristics that can greatly affect the demand for
services at the local level: they tend to be young and they
tend to cluster in small geographic areas. The fact that
they are young suggests that they will need a different set
of education, health, and other services than the general
population. The fact that they are geographically
clustered suggests that the capabilities of schools, social
services, and health care will tend to be overly stressed

in the cluster areas.

The Refugee Experience

Involuntary migration or "coerced homelessness"
(Keller, 1975) is the definitive psycho-social feature of
the refugee (Ben-Porath, 1987; Carlin, 1986; Stein, 1986).
Involuntary migration stems from the conclusion that life
is no longer bearable in one’s homeland. This sets the
refugee apart from other immigrants. According to migra-
tion theory, immigrants are pulled to new lands, while
refugees are pushed out of their homelands (Kunz, 1981).
Refugees, unlike other immigrants, do not have the choice
of returning home if they cannot cope with living in the
new land.

According to Lin (1986) refugees leave their homelands
in varying degrees of unpreparedness, experience different
kinds of pre-migration and migration trauma, and embrace
their new lives with either enthuéiasm or hesitation. Many
have unrealistic expectations of their new lives (Stein,

1986). These expectations play key roles in the refugee’s
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adaptation and behavior during resettlement.

Lin (1986) lists six sources of stress for the
refugee: 1) multiple and significant losses, 2) social
isolation due to disruption of one’s social support
network, difficulties making new connections, and/or
creating relationship problems by displacing anger or quilt
onto sponsors or other refugees, 3) status inconsistencies
such as having to accept jobs of much lower status than
previously held, 4) culture shock, 5) accelerated
modernization, and 6) minority status.

For the refugee, stressors encountered prior to and
during migration can take a substantial emotional toll that
may effect behavior for years to come (Ben-Porath, 1987).
Keller (1975) discovered three residual psychological
characteristics that are likely to erupt: guilt, invulner-
ability, and aggressiveness.

Part of the refugee experience involves going through
the stages of intercultural adaptation and the stages of
grief simultaneously (Biagini, 1989; Rumbaut, 1985). 1In
stage one, the "honeymoon stage" (Oberg, 1966) of intercul-
tural adaptation, the refugee experiences euphoria and
fascination mixed with numbness, shock, and disbelief. 1In
stage two, referred to as the disintegration or crisis
stage of intercultural adaptation, the refugee experiences
culture shock such as overwhelming feelings of anxiety and
frustration over everyday activities with exile shock which

is the delayed realization that almost everything that



13

matters is beyond control (Biagini, 1989; Rumbaut, 1985).
Common reactions are the absent-minded stare, feelings of
helplessness, over-dependence on one’s own language-
cultural group, fits of anger over minor frustrations,
great concerns over minor pains, and a terrible longing to
be back home (Oberg, 1966).

In stage three, the reintegration stage, an attempt
is made to begin working out a fit between self and the new
environment. The refugee experiences hostility and frus-
tration over clash of values along with anger and frustra-
tion with coping with life in general. 1In stage four, the
autonomy stage, one begins to gain some knowledge of the
language and to open up to the new cultural environment and
not be so dependent on own language-cultural group. The
refugee begins to accept and appreciate cultural similari-
ties and differences along with a sense of hopefulness. 1In
stage five, the adaptation stage, the refugee becomes
bicultural, fully accepting and drawing nourishment from
both cultures. This is mixed, however, with recurrent

sadness over irretrievable losses.

Refugee Families and Youth

The extended family unit tends to be the single
strongest influence in the lives of refugees, particularly
for Southeast Asians (Santopietro & Lynch, 1980). Nicassio
(1983) found that refugees who lacked familial support

were at high risk for psychopathology, illustrating the
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crucial role played by the family in refugee migration.

Among the Southeast Asians extended families are of
great importance. Loss of extended family networks
resulted not only before and during migration, but extended
family units were also split during resettlement (Brown,
1982; Timberlake & Cook, 1984). The result has been the
creation of new "families" of distant relatives, friends,
and even strangers who were also refugees. These networks
serve many of the functions of the extended family.

Refugee children and adolescents experience diffi-
culties and hardships far beyond those of a normally
developing child (Ben-Porath, 1987; Carlin, 1986; Nidorf,
1985). Looney (1979) found that most adolescent refugees
face problems associated with suffering from cold and hun-
ger, broken families, living with anxious adults, enduring
long and mostly boring stays in refugee camps, and having
to cope with small groups of bored troublemakers in those
camps. Unaccompanied minors face all these difficulties
alone, lacking the support and comfort from a family.
Harding & Looney (1977) found that many of the Vietnamese
children received strong emotional support from the multi-
generational families and they adapted well to their new
environment. However, children separated from their
families demonstrated increased emotional vulnerability.
Tran (1978) notes that, while some of the problems faced by
Vietnamese refugee youths are intrapsychic, such as depres-

sion, anxiety, or psychotic breakdown, the majority of the
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problems are extrapsychic, such as problems in social
adjustment, family conflicts, and school and job

difficulties.

Instrumentation
A review of the literature suggests that research and
testing have some unique challenges with Southeast Asians
in the United States. Silverman (1985, p. 178-179) pro-
vides a list of some of the problems:
1. The standardization of tests and measurements and
their cultural relevance across populations.

2. The establishment of normative baseline rates for
levels of functioning and dysfunctioning.

3. The categorization of the unique expression of
psychological symptoms and response styles.
Related to this would be the use of culturally
specific coping skills.

4. The development of culturally relevant
interventions and their generalizability to other
settings.

5. The quantification of the effects of family and
community as mediating variables.

Concerns regarding the psychological testing of
minorities have been debated since the 1960's. A
historical review of the controversy reveals past abuses in
such testing. An underlying theme of the debate is that
such tests are culturally biased (Cleary, Humphreys &
Kendrick, 1975; Cordes, 1986; Jackson, 1975; Lambert,
1981). Tests are seen as gatekeepers, allowing the

dominant culture access to important opportunities in the

culture, while those from minority cultures are thought to
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The scores

obtained on groups of minorities are believed to be

reflective of the test developer’s prejudices rather than

the ability of the people being tested.

Obviously caution is warranted when doing research

and testing across cultures.

At the same time, it is

important to recognize that the solution is not the

elimination of tests.

Research and testing can provide a

BRIDGE to opportunity, if used appropriately (Williams,

1987).

Researchers and practitioners should ensure that

their assessment methods result in the best possible

programs and services and are not used to discriminate

against any individual or group.

Guidelines for testing have been provided by a number

of cross-cultural researchers.

Jenson (1980, p. 637) pro-

vided some ideas on how to make tests less "culture loaded"

and more "culture reduced":

CULTURE LOADED

Paper-and-pencil tests

Printed instruction

No preliminary practice

Reading required

Pictorial (objects)

Written response

Separate answer sheet

Language

Speed tests

Specific factual knowledge

Difficulty based on rarity
of content

CULTURE REDUCED

Performance tests

Oral instruction

Preliminary practice

Purely pictorial

Abstract figural

Oral response

Answers written on test

Nonlanguage

Power tests

Abstract reasoning

Difficulty based on complexity
of relation eduction

Even when a test is "culture reduced," bias may still

exist.

Brislin, Lonner and Thorndike (1973) caution that,
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in cross-cultural applications, non-verbal, manipulative,
and performance tests require as much careful adaptation as
verbal tests. Some researchers and practitioners have
suggested that cross-cultural assessments be administered
by a professional with cross-cultural understanding --
preferably by a bilingual-bicultural professional (Irwin &
Madden, 1986; Kinzie, Sack, Angell, Manson, & Rath, 1986;
Williams, 1987). The reason is that misinterpretations
result when the tester and the testee come from different
backgrounds and do not understand the norms of the other.
Affective expressions are especially susceptible to
cross-cultural misinterpretations (Cuellar, 1982).
Language is a major barrier impeding assessment of
refugee students and requires the use of translation for
written and oral communication. Brislin et al. (1973, p.
33) provided rules for writing translatable English:
l. Use short, simple sentences of less than 16 words.
2. Employ the active rather than passive voice.
3. Repeat nouns instead of using pronouns.
4. Avoid metaphors and colloquialisms.
5. Avoid the subjective mode (i.e. verbs with could or
would).
6. Avoid adverbs and prepositions telling "where" or
"when. "
7. Avoid possessive forms where possible.
8. Use specific rather than general terms.
9. Avoid sentences with two different verbs if they
suggest different actions.
10. Avoid words that indicate vagueness regarding some
event or thing (e.g., probably and frequently).

The original document to be translated from English

to another language should be written in simple,
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third-grade level English. Even then, one must be open to
revisions since some sentences, no matter how simple, may
be untranslatable (Brislin et al.,1973).

One also needs to be selective in the choice of trans-
lators. Problems, some of which have been detrimental to
subjects/patients, have arisen from the use of translators
who have not been properly screened and sufficiently
trained (Westermeyer, 1986a).

Content is another major issue when translating across
cultures. A loss of linguistic meaning can result when
translating from one language to another. Bernard (1988)
advocated the use of back translation (see below) as a way
to check for linguistic equivalence. Brislin (1980)
suggested four ways to translate an instrument adequately:

1. Back Translation: This involves having a bilingual
person translate the test into the target language and then
having another bilingual person translate it from the
target language back to the original language. This helps
the test developer to locate any discrepancies.

2. Bilingual Technique: This is a step following back
translation in which the two tests are given to a group of
bilingual individuals to determine if there are any
discrepancies in their responses between the two versions.
This is an important step since the back translation may
obtain identical linguistic meaning but not identical
psychological meaning.

3. Committee of Bilinguals: A group of bilinguals do
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the translating rather than an individual translator. This
helps to eliminate any individual errors.

4. Pre-Testing: The completed instrument is pre-tested
to insure that the material is understandable to the group
for whom it is intended.

Translating an instrument adequately is vital in any
study. However, one must be alert to the fact that true
equivalency is never achieved. "Since language is not only
a means of communication but a way of perceiving and
classifying the world of experience, exact translation from
one language to another is virtually impossible" (Paul,
1953, p. 448).

A major difficulty in the assessment of refugee
students from Southeast Asia is that available tests may be
inappropriate to their background and current situation.
Compared to other immigrant groups, the new wave of South-
east Asians are some of the most culturally distant from
their host country (Stein, 1986). This factor, along with
the myriad of differences within the Southeast Asian
population itself, creates a complex task with regard to
assessment.

Several researchers and practitioners have suggested
that the best way to screen for errors in research and
assessment with this population is to rely on many differ-
ent techniques and sources of information rather than just
one (Carlin, 1986; Irwin & Madden, 1986; Nidorf, 1985;

Williams, 1987). Their common recommendations are that
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multiple methods should be used for research and testing,
and that data and analysis must allow for the influence of
specific cultural and environmental variables. Utilizing a
multi-method ethnographic research design which explores
cultural and environmental variables may be a foundational
step toward helping refugee students optimize their
abilities and helping to facilitate their adaptation to the

school systems and to society at large.

Summary

Uprooting and adaptation are complex processes which
affect many aspects of an individual’s functioning. Refu-
gees differ from other immigrants due to the involuntary
nature of their migration. They must simultaneously work
through the stages of intercultural adaptation and the
stages of grief. The refugee family becomes a major source
of support and belongingness during immigration. Unaccom-
panied children and adolescents must deal with the same
hardships as other refugees, only without family comfort
and support.

In assessment, testing, and the designing of research
instruments to be used with refugee youth, a number of
issues must be carefully weighed, such as making sure the
instruments are as culture-reduced as possible, are
relevant to the background and experience of the refugee,
are adequately translated, and are screened for errors

through the use of multiple methods.



Chapter 3
RESEARCH DESIGN AND METHODOLOGY

Researchers and practitioners have called for a con-
textual approach to assessment and practice with refugee
children and adolescents (Carlin & Sokoloff, 1985; Irwin &
Madden, 1986; Kinzie, 1985; Lin, 1986; Nidorf, 1985).

Given the complexity of the refugee youth’s experience and
development, it was assumed that no one theory can ade-
quately provide a foundation for research, policy or, prac-
tice with this population. Therefore, a tripartite frame-
work was developed for this study, utilizing the ecological
model, developmental theory and symbolic interaction
theory. It was further assumed that multiple methods of
data collection, rather than a single method, were neces-
sary for providing a holistic picture of refugee youth.
Thus, three methods were chosen: participant observation,
surveys and the life history method. This chapter will

explore the design and methodology utilized in this study.

Theoretical Framework
The Ecological Systems Model seems to be the most
promising and appropriate in a study of refugee adolescents
since it has a contextual focus and is flexible and broad
enough to integrate multiple theories and a multi-disci-
Plinary approach. A framework able to accommodate a multi-

disciplinary perspective is important in a study of

21
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refugees since refugee research is not integrated and is
widely scattered through many fields and disciplines, e.qg.,
sociology, political science, education, anthropology,
public health, relief and development, law, economics,
social work, pediatrics, psychiatry (Stein 1986). There-
fore, the Ecological Systems Model was chosen as the guid-

ing conceptual framework for this study.

The Ecological Systems Model
The Ecological Systems Model begins with a broad

holistic view before narrowing the field of inquiry to an
indepth look at the problem (Auerswald 1971; Bubolz,
Eicher, & Sontag, 1979). This approach emphasizes the
properties of state and change in the individual, family,
and their environments (Andrews, Bubolz, & Paolucci, 1980;
Herrin & Wright 1988). Change is viewed holistically by
focusing on both the maintenance/regulation of the status
quo and on change, adaptation, and dynamics (M. Bubolz,
personal communication, April, 1989).

This holistic view of change is relevant in a study
of refugee youths because change is one of the definitive
features of the refugee experience (Ben-Porath, 1987;
Keller, 1975; Landau, 1982; Lin, 1986: Stein, 1979, 1986;
Szapocznik & Cohen, 1986; Timberlake & Cook, 1984). These
changes involve multiple losses, (Rumbaut, 1985;
Westermeyer, 1986b), changes in family (Gold, 1989; Landau,
1982; Lappin & Scott, 1982), and changes in culture, iden-

tity, climate, status, social-relational skills, language,
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perception, and even food and clothing (Anderson, n.d.;
Aronowitz, 1984; Berry, 1986; Carlin, 1979, 1986; Gilzow,
1989; Huyck & Fields, 1981; Lin, 1986; Nidorf, 1985;
Timberlake & Cook, 1984). Refugee youths and their
families face the challenge of maintaining what is left of
the status quo, e.g., retaining aspects of their culture,
identity, family rules, and systems, while changing and
adapting to the demands and expectations of a different
country, a different culture, a different way of life.

The following are the ecological assumptions that
underlie this study. It is assumed that phenomena must be
examined holistically -- in their wholeness of interaction
and interdependence (Andrews et al., 1980; Bubolz et al.,
1979; Hook & Paolucci, 1970), and that humans are part of
the total life system and cannot be considered apart from
all other living systems and environments surrounding them
(Andrews et al., 1980; Hook & Paolucci, 1970). Humans are
actors/proactors as well as reactors and are oriented
toward satisfying needs at all levels-- physical, social,
emotional. Thus, human behavior is assumed to be based on
biological-physiological, psychosocial, and sociocultural
influences.

It is assumed that the nature of families is to carry
out physical survival and maintenance functions as well as
psycho-social-cultural functions (Andrews et al., 1980).
The family is a cybernetic system in which the action of
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