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‘ABSTRACT

ATTITUDES OF ELEMENTARY CLASSROOM TEACHERS TOWARD
ELEMENTARY GENERAL MUSIC: THE EFFECTS OF
CERTAIN ASPECTS OF PRESERVICE TRAINING

By

Thomas W. Tunks

Purpose

This study had three distinct purposes: (1) to
construct and validate an instrument to measure attitudes
toward the value of elementary school general music, suit-
able for use in this study and elsewhere; (2) to deter-
mine how seeing videotaped elementary music classes
affects the attitudes elementary classroom teachers have
toward the value of elementary school general music;
(3) to determine how sectioning classes according to music
achievement level affects the attitudes of students
enfolled in a music fundamentals course for preservice

elementary teachers.

Procedures

The attitude scale was based upon Guttman's facet
theory of attitude scale construction. It was entitled
Attitude Behavior Scale - Elementary General Music (ABS-EGM).

Scale development procedure included gathering opinions
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of classroom teachers toward elementary school general
music, construction of items, reliability checks, and
validity checks. Several revisions of items were made
following preliminary administrations. Reliability (.91)
was based on Hoyt's internal consistency measure. Validity
was determined by the known-group method.

Twenty-four sections of Music 135, a music fundamen-
tals course for Elementary Education majors at Michigan
State University, were employed in determining the effects
of the independent variables. The Colwell MAT, Tests I
and II, were used to form sections of high music achievers,
sections of low music achievers, and heterogeneous sections.
The videotape treatment was randomly assigned to half of
the sections on each music achievement level. A counter-
balanced design was used in an effort to minimize teacher
effect. The ABS-EGM was administered during the final
week of the course to measure the dependent variable. Class
means were used as units of observation.

Data were analyzed using a two by three factorial
design with ANOVA. The level of significance was set at
.05. Analysis was performed using the CDC 6500 computer

at Michigan State University.

Findings and Conclusions

The findings of this study are subject to certain
limitations. The sample used represents a finite popula-

tion--Elementary Education majors at Michigan State
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University. The series of videotapes used in this study
is specific in nature and is not necessarily representa-
tive of any other videotape series. The use of any
written attitude scale poses certain limitations in that
respondents must be relied upon to reply truthfully.

Certain conclusions were drawn based upon the
findings of this study:
| 1. The ABS—EGMIis a suitable instrument for
measuring attitudes of Elementary Education majors toward
the value of elementary school general music.

2. In music fundamentals classes for Elementary
Education majors, placing students in sections of homoge-
neous music achievement level has no significant effect
on their attitudes toward the value of elementary school
general music.

3. In music fundamentals classes for Elementary
Education majors, using videotapes of elementary music
classes has no significant effect on their attitudes
toward the value of elementary school general music.

4, After having taken a fundamentals of music
course, students with a high level of music achievement
do not differ significantly from students with a low level
of music achievement, with respect to attitude toward the
value of elementary school general music.

5. Viewing videotapes of elementary music classes

may have a more positive effect on students in high music



Thomas W. Tunks

achievement sections than on students in low sections, with
respect to attitude toward the value of elementary school
general music. The results of this study do not indicate

a significant difference, but further study is warranted.
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CHAPTER I

OVERVIEW OF THE PROBLEM

Purpose

This study had three distinct purposes: (1) to
construct and validate an instrument to measure atti-
tudes toward the value of elementary school general music,
suitable for use in this study and elsewhere; (2) to
determine how seeing videotaped elementary music classes
affects the attitudes elementary classroom teachers have
toward the value of elementary school general music;
(3) to determine how sectioning classes according to music
achievement level affects the attitudes of students
enrolled in a music fundamentals course for preservice

elementary teachers.

Background of the Problem

In elementary education, the most widespread
system of instructional setting in use today is that of
the self-contained classroom. This system makes stringent
demands of the elementary teacher. To expect that all
teachers will have sufficient skills to fill the needs of
all students in all areas of study is unrealistic. Although

most subjects can be handled well enough at the elementary



level, some specialized areas, perforce, present unique
problems. Included among these areas are music, art,
foreign languages, and physical education.

With regard to music instruction, three types of
teaching arrangements are found: those in which all
music is taught by a music specialist; those in which all
music is taught by a classroom teacher; and those in which
music instruction is shared between classroom teacher and
music specialist. Still another condition exists in a
growing number of Michigan and U. S. classrooms--no music
instruction.

Whether music is taught by the classroom teacher
or a music specialist, the classroom teacher's attitude
toward the value of elementary school general music is
important to the success of the program. Strong teacher
support of a music program can affect administrative deci-
sions in such matters as personnel, curriculum, and the
purchase of equipment. A teacher's enthusiasm or lack of
it concerning music can also directly affect students'
attitudes and experiences. For example, a recent informal
study showed that approximately 17 percent of Michigan
classroom teachers actually teach music, 23 percent lead
music activities of some sort, and about 60 percent do

nothing educationally substantial with music.?!

1R. G. Sidnell, private interview concerning
an informal, unpublished study completed at Michigan State
University, October 31, 1972.



A recognized goal of music courses for preservice
elementary teachers is the promotion of positive attitudes
toward the value of music instruction in the education of
the young. Among the factors that may be of importance to
the formation of these attitudes are (1) successful per-
sonal experience with music and (2) viewing children in
successful music experiences. If these two factors are, in
fact, instrumental in the formation of positive attitudes,
it is the responsibility of music educators to include
them in the education of elementary teachers.

In music courses for preserﬁice elementary teachers,
sectioning students according to their level of music
achievement is one possible way of increasing the likeli-
hood of their having successful personal experiences with
music. When placed in homogeneous sections, high achievers
can progress at a faster rate without waiting for lower
achievers to master skills or concepts. Low achievers can
progress at their own pace without the constant threat of
much of the class being more adept at completing required
tasks. In addition, performing before others of like
ability may be less threatening for low achievers than per-
forming before those who obviously have more advanced
skills.

On the other hand, it is possible that students in
sections of mixed music ability feel more successful in

classroom musical experiences. High achievers can help



lower achievers gain musical skills, thus enhancing their
own feelings of success. Low achievers not only can use
higher achievers as models, but can appraise their own
musical gains, with higher achievers as a basis for

| comparison.

Another possibility in mixed classes is that high
achievers will feel successful and low achievers will not.
Inversely, low achievers may feel more successful than
higher achievers because, even though they started at a
lower level, they may feel they have gained more.

One purpose of this study was to measure the atti-
tudinal effects of sectioning students in a music course
for preservice elementary teachers according to music
achievement. This could be accomplished by a two step .
process. The first step would be to determine whether
students feel more successful in music classes when grouped
with others of about the same ability level. The second
step would be to determine whether having successful music
experiences affects students' attitudes toward elementary
school general music. If being grouped with others of
about the same ability level affected students' feelings
of success in music experiences, and if having successful
music experiences affected students' attitudes about
elementary school general music, then it could be inferred
that being grouped with others of about the same ability
level would affect students' attitudes toward elementary

school general music.



This process involves measuring not only atti-
tudes toward elementary school general music, but also
students' self-perceived success in music experiences. It
was decided, therefore, to avoid the problems of measuring
self-perceived success, and to determine directly the
effects sectioning has on students' attitudes.

Another purpose of this study was to measure the
effects of using a videotaped series of elementary music
classes in a music course for preservice elementary
teachers. The videotapes are of actual music classes being
taught by an experienced music teacher and provided students
with the opportunity to view children in successful music
experiences. Since the term "successful" is subjective,
let it suffice that the videotaped sessions have been deemed
successful classroom episodes by the Music Education faculty
at Michigan State University. There are six videotapes,
each of which approximates forty minutes in length.

Of interest was the possibility that students who
view the videotapes as a part of the course develop more
positive attitudes toward the value of elementary school
general music than those who do not. Of course, an increase
in the musical experience of those students not seeing the
videotapes may, in itself, create more positive attitudes
about music in general, and consequently about its value
in the elementary classroom.

To ascertain the value and viability of providing

these and other experiences in music courses for



prospective teachers, music educators need two types of
information: knowledge of attitudesbof students entering
a courée; and knowledge of attitude changes resulting

from the course itself. With this information courses and
learning experiences can be planned and revised in both
structure and content to achieve maximum efficiency in
bringing about desired results.

Another purpose of this study was to construct and
validate an instrument specifically designed to measure
attitudes toward the value of elementary school general
music. An instrument of this sort was needed. To date, a
relatively small portion of research in music education has
dealt with the investigation of attitudes and attitude’
measurement. Furthermore, a review of doctoral researches
in this area reveals that the common practice is for
researchers to develop an attitude scale for the project at
hand, generally without a sound rational base and without
regard to external validity. Consequently, there remains a
paucity of attitude scales which are suitable for use by
the music educator. Notable among exceptions is the

Oregon Test for Attitude Toward Music, developed by Kate

Hevner and Robert Seashore.?2
It would be inappropriate for the purposes of this

study to use a scale of attitude toward teaching music,

2g. Hevner and R. Seashore, Tests for Attitude
Toward Music, in Studies in College Teaching, I, No. 3
(Eugene: University of Oregon Publications, 1934), 83-151.




because not all classroom teachers participate in music
teaching. It would be equally inappropriate to use one of
the many existing scales of attitude toward music in gene-
ral, of music preference, or "love of music" because of
the lack of construct validity. Consideration must be
given to the make-up of attitudes about the specific area
of concern--the value of general music in the elementary
curriculum. Too often, researchers have determined scale
content without formulating a working theory of the music
attitude construct.

A viable alternative to this practice lies in the
facet technique of attitude scale construction first pro-
posed by Guttman in 19593 and revised by Jordan in 1968.4
This technique5 offers a sound a priori basis for deter-
mining content and can be used in constructing attitude
scales concerning any subject area. The Guttman-Jordan
technique, to be described in Chapter II, was employed in
the construction of the attitude scale designed as part of
this study. The scale is entitled Attitude Behavior Scale--

Elementary General Music, hereafter referred to as ABS-EGM.

3Louie Guttman, "A Structural Theory for Intergroup
Beliefs and Action," American Sociological Review, XXIV
(1959), 318-328.

4John E. Jordan, Attitudes Toward Education and
Physically Disabled Persons in Eleven Nations (East Lansing,
Michigan: Latin American Studies Center, Michigan State
University, 1968). ’

5Not to be confused with Guttman's Scalogram
Analysis Technique.




Hypotheses

The study was designed to test six hypotheses
regarding students in a music course for preservice ele-
mentary teachers. These are:

Hypothesis I: Students in sections employing a series
of videotapes of elementary music classes will finish
the course with more positive attitudes toward the
value of elementary school general music as measured
by the ABS-EGM than will students who are in sections
not employing such tapes.

Hypothesis II: Students in sections that are homogeneous
with respect to music achievement will finish the course
with more positive attitudes toward the value of ele-
mentary school general music as measured by the ABS-EGM
than will students who are in heterogeneous sections.

Hypothesis III: Using videotapes of elementary music
classes 1n homogeneous music achievement sections will
produce more positive change in students' attitudes
toward the value of elementary school general music as
measured by the ABS-EGM than using such tapes in hetero-
geneous music achlevement sections.

Hypothesis IV: Using videotapes of elementary music
classes 1n low (homogeneous) music achievement sections
will produce more positive change in students' atti-
tudes toward the value of elementary school general
music as measured by the ABS-EGM than using such tapes
in high (homogeneous) music achievement sections.

Hypothesis V: Using videotapes of elementary music
classes 1n low (homogeneous) music achievement sections
will produce more positive change in students' atti-
tudes toward the value of elementary school general
music as measured by the ABS-EGM than using such tapes
in sections of heterogeneous (high and low) music
achievement.

Hypothesis VI: Using videotapes of elementary music
classes 1n heterogeneous (high and low) music achieve-
ment sections will produce more positive change in
students' attitudes toward the value of elementary
school general music as measured by the ABS-EGM than
using such tapes in high (homogeneous) music achieve-
ment sections.




Definitions

Certain terms which are uncommon or potentially
ambiguous appear in these chapters. For the purposes of
this study they are defined as follows:

Attitude--Guttman defines attitude as a "delimited
totalify of behavior with respect to something."6 This
definition includes all forms of behavior in the make-up
of any given attitude, as opposed to those theories which
define attitude as a predisposition for certain behavior.
The adoption of this definition is central to the theory of
attitude measurement employed in this study.

Facet theory--A theory of attitude construct first
proposed by Guttman in 19597 and revised by Jordan in
19688 which serves as the rational base for a corresponding
technique of attitude scale construétion. This theory
centers around the belief that attitudes, rather than being
unidimensional, are multi-faceted and are manifested at
many levels of personal involvement or commitment. Guttman's
facet theory is discussed in detail in Chapter III.

Elementary general music--Music taught in the
elementary school as a class, by the classroom teacher, a
music specialist, or both. Since the content and emphasis

of these classes vary among school systems and even among

6Louie Guttman, "The Problem of Attitude and
Opinion Measurement," Measurement and Prediction Edited by
S. A. Stouffer (Princeton: Princeton University Press, 1950).

7

Guttman, "Theory for Inter-group Beliefs," p.318-28.

8Jordon, op. cit.
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classes within a single school system, this definition
includes any class dealing with some combination of music
listening, music performance, creative activities, and
cognitive information about music or musicians. This does
not include beginning instrumental instruction, often
offere& in upper elementary grades.

Music specialist--Any teacher with training speci-
fically designed to prepare him or her to teach music in
the elementary school, and employed by a school system
to teach elementary music.

Music course for preservice elementary teachers--
Any college course designed to acquaint with the funda-
mentals of music all students who are enrolled in an
elementary education curriculum. The course used in this
study was Music 135, a required music fundamentals course
for all elementary education majors at Michigan State
University. The course meets five hours per week for one
term, or approximately ten weeks. Music 135 is not a
methods course. The best description of any course lies
in the expressed goals. In this case there are four:

l. To perceive, sort, and classify aural

musical phenomena.

2. To become familiar with verbal labels, facts,
and knowledge bits needed for literacy and
communication about music.

3. To display a few incidences of informal

music performance skills.
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4. To become aware of music as a valuable tool
in educating children and a few appropriate
teaching strategies.9
Music achievement--Thé mastery of skills necessary
to perform music or to perceive, sort and classify aural
musicél phenomena. In this study, music achievement cri-

teria are those measured by the Colwell Music Achievement

Tests, Test I, Parts 1 and 3, and Test II, Part 2.10

Major Assumptions

This study accepted the following as valid
assumptions:

1. It is possible to measure attitudes verbally
with a written attitude scale. According to Guttman's
facet theory of attitude construct, adhered to in this
study, verbal behavior is a valid indicator of attitude
because behavior, including verbal béhavior, is an integral
part of the make-up of any given attitude. Differences
in the observable manifestations of an attitude are dif-
ferences of degree, not of kind.

2. The typical student who has taken a music
course for preservice elementary teachers has, by the time

of course completion, formulated attitudes toward the value

9Robert G. Sidnell and Charles M. McDermid, Funda-
mentals of Music for Classroom Teachers: A Listening
Approach (Dubuque, Iowa: Kendal/Hunt Publishing Company,
I9§§5, p. viii.

10Richard Colwell, Music Achievement Tests (Chicago:
Follett Educational Corporation, 1969).
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of elementary general music, and these attitudes are of
sufficient strength and specificity to be measurable.

3. The instrument designed and methods employed
in this study are adequate and suitable to the purposes
of the study. (See Chapter III for information relative
to the criterion instruments.)

4., The sample employed in this study is represen-
tative of the population of students enrolling in the
required music course for elementary education majors at

Michigan State University. (Music 135.)

Limitations

The study dealt with only one component of the
classroom triad--the prospective classroom teacher and his,
or her, attitudes toward the value of elementary general
music. Neither the child nor the music specialist were
studied. It is recognized that all three components of the
classroom triad and their interaction are of importance to
the success of an elementary general music program. It is
further recognized that the attitudes of the prospective
classroom teacher are not necessarily the same as those of
the actual, practicing classroom teacher.

The study examined only two factors in the forma-
tion of attitudes toward the value of elementary general
music--class sectioning according to music achievement,
and viewing videotapes of music classes. There are many

other factors, both known and unknown, which affect the
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formation of these attitudes. It is recognized that the
formation of attitudes is a life-long process which is
continuous and ongoing. The effects of a ten week music
course may be insignificant iﬁ affecting permanently the
attitude formation which has taken place in the average
Music 135 student for eighteen years.

The series of videotapes used in this study is
specific in nature and is not necessarily fepresentative
of any other videotape series. The results, therefore, of
this study regarding the use of videotapes must be general-
ized with caution, as they cannot be regarded as
necessarily indicative of results that might be obtained
using any other videotape series.

The use of any written attitude scale poses cer-
tain limitations in that the cooperation of the respondent
in replying truthfully must be relied upon. Effort was
made to avoid such limitations, but complete confidence

in respondents' truthfulness can never be justified.

Study Procedure

1. A Review of the literature was conducted in
the areas of music specialist and classroom teacher roles,
music training and classroom teacher attitude, and atti-
tude measurement, particularly Guttman's facet theory.

" 2. Standardized instruments for measuring music
achievement were examined, and the Colwell MAT, Test I,

Parts 1 and 3, and Test II, part 2, were selected for use.
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3. The ABS-EGM was developed for measuring the
dependent variable--attitude toward the value of elementary
general music. Items were constructed based on responses
to a qﬁestionnaire concerninglelementary general music
which was given to elementary teachers in the central
Michigan area. The scale was administered to several
music classes not involved in other aspects of the study.
Based on the results obtained, the scale was then revised
and readministered to other music classes not involved in
other aspects of the study. Reliability and validity
checks were completed.

4. For each of three successive terms, eight
sections of Music 135 were included in the study. Involved
in the study were four teachers, each of whom taught two
sections of Music 135 per term. A design was employed
which allowed each teacher to be assigned to one class
employing each possible combination of the independent
variables--low achievement classes with and without video-
tapes, high achievement classes with and without videotapes,
and heterogeneous (high and low achievement) classes with
and without videotapes. Each teacher, then, taught a total
of six classes.

5. On the first day of each term the music achieve-
ment test was administered and students were sectioned
according to the results. Heterogeneous sections also
were given the test to minimize the possibility of stu-

dents' knowing than an experiment was taking place.
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6. The ABS-EGM was administered to each class during
the final week of class time.

7. The resulting data were tabulated, analyzed, and
interpréted.

8. Conclusions and recommendations were drawn.



CHAPTER II

SURVEY OF THE RELATED LITERATURE

Literature seeming pertinent as a background to
this study falls into three general categories: music
specialist and classroom teacher roles; music training
and classroom teacher attitude; and attitude measurement,
particularly Guttman's facet theory. Discussion of the
literature reviewed will proceed in that order.

Music Specialist and Classroom
Teacher Roles

Central to the rationale of this study is the fact
that classroom teachers' attitudes toward the value of
elementary school general music are, indeed, of importance.
That teachers' attitudes toward any subject are important
to the child seems self-supporting.

Bruner, in discussing the role of the elementary
school teacher, states that "the teacher is not only a com-
municator but a model." He goes on to say, "Somebody who
does not see anything beautiful or powerful about [a sub-
ject area] is not likely to ignite others with the

intrinsic excitement of the subject."l_

1Jerome S. Bruner, The Process of Education
(New York: Random House, Inc., 1960), p. 90.

16
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In agreement with this view, writers in the fields
of education and music education have stated that a major
way in which attitudes are influenced is modeling or
learning by imitation.

" The research on modeling tells us that if we
would maximize subject matter approach tenden-
cies in our students we must exhibit those
behaviors ourselves. In other words, we must
behave the way we want our students to behave.

Although a display of interest and enthusiasm

is not enough to guarantee that the students
will come to display similar feelings, the
probability is certainly greater that this will 2
happen than if we display apathy and disinterest.

Nye and Nye have applied this concept to music
education.
The attitudes and values of teachers are highly
important in the instructional process. The
chance remarks of a teacher might have a lasting
influence on a child. The teacher's attitude
toward music, with its great variety of values
and uses in human life, will usually affect chil-
dren's valuing more than formal class presentations
on learning to value.3
Classic among researches reporting empirical evi-
dence of the effects of modeling are those described by
Rosenthal.? One such experiment was cited to illustrate
that attitude change due to modeling does not necessarily

depend on verbal communication.

2Robert Mager, Developing Attitude Toward Learning
(Palo Alto: Fearson Publishers, 1968), p. 63.

3Robert Nye and Vernice Nye, Music in the Elementary
School, 3rd edition (Englewood Cliffs: Prentice-Hall, Inc.,
1970), p. 77.

4Robert Rosenthal, Experimenter Effects in Behavioral
Research (New York: Meredith Publishing Co., 1966).
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The study was conducted in a reformatory for women
in which inmates were permitted to have their babies.
There were over fifty babies, seventy percent of whom were
less than one year old. PartAof the feeding schedule was
for the babies to be given orange juice half the time and,
on alternate days, tomato juice. Often the babies pre-
ferred one of these juices and disliked the other. The
number of orange juice drinkers was about the same as the
number of tomato juice drinkers. It turned out that the
juice preferences of the babies matched closely those of
the people who fed them. When the feeder disliked one type
of juice, the baby was more likely to dislike the corres-
ponding juice. When the babies were reassigned a new
feeder who preferred the type of juice opposite to the one
preferred by the baby, the baby changed its preference to
that of its -new feeder.?>

In enumerating the implications of this and similar
studies, Rosenthal states, "Perhaps the most compelling and
most general implication is that people can engage in
highly effective and influential unprogrammed and unintended
communication with one another..."®

Swanson, in discussing the importance of the ele-

mentary classroom teacher to elementary school music

programs, speaks for music educators in general.

5Ibid., p. 118.

®rbid., p. 402.
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Music educators responsible for the program
believe that the active interest of the class-
room teacher is essential to the promotion of
an adequate program of music in the elementary
school...

Support for Swanson's conclusion becomes evident
upon observation of the teacher training activities of
music educators. Expressed goals of music courses for
prospective elementary classroom teachers often include
the promotion of positive attitudes.

Not untypical of such courses is Music 135, offered
by the Music Education Department at Michigan State Uni-
versity. In the preface to the required course text some
indicative statements about teacher attitudes are made.

By involving you as listeners, performers, crea-
tors and thinkers with and about music, we hope

to convince you of the place music might have in
the educational experience of children...we hope
to shape some rather favorable attitudes regarding
music. Primarily, we believe elementary teachers
should carry away something positive in beliefs
regarding music as an important force in the edu-
cation of the young.

In summary of the literature discussed thus far,
it can be said to support the assumptions that elementary
classroom teachers' attitudes are important to the success
of elementary school general music programs, that this
importance is recognized by music educators, and that

music educators are interested in the promotion of posi-

tive attitudes about the value of elementary school music.

7Bessie R. Swanson, Music in the Education of Chil-
dren (Belmont: Wadsworth Publishing Co., Inc. 1969), p. 15-16.

8Sidnell and McDermid, A Listening Approach, p. viii.
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Another matter of interest is the amount of active
participation in music in which classroom teachers are
engaged. Although there is currently no literature indi-
cating how much music teaching is being done by classroom
teachers throughout the United States, studies of certain
specific locations offer some indication of recent trends.

Evans,9 in gaining information about certain musi-
cal attitudes and activities, administered a questionnaire
to 371 teachers who graduated from the Elementary Education
Program of State University Teachers College, Cortland,

New York, during the years 1951 through 1956. These
teachers were employed primarily within public schools in
New York State. Results indicated that the teachers were
teaching 42 percent of the music in their classrooms.

In a study of classroom teachers' opinions regarding
their role in the elementary music education program,
Picernol0 employed a method similar to that of Evans. Ques-
tionnaires were sent to 495 teachers, randomly chosen from
the 1069 elementary education alumni who graduated between
1962 and 1965 from the State University of New York College

at Cortland. Again, the majority of the teachers were

9Carl Evans, "A Study of Factors Affecting the
Attitude of the Elementary Classroom Teacher Toward Teaching
Music." (Unpublished Doctoral Dissertation, Northwestern
University, 1958).

10yincent J. Picerno, "Opinions of Classroom Teachers:
A Study of Their Role in the Elementary Music Education
Program," Journal of Research in Music Education, XVIII,
No. 3 (Fall, 1970).
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employed in New York State. There were 229 returns,
totaling 46 percent.

Of the respondents, 73 percent indicated that they
taught some music in their cléssrooms and 25 percent indi-
cated that they did not. In addition, the teachers felt
that an average of 29 percent of music teaching was done
by classroom teachers and 62 percent was done by music
specialists. Picerno's method of rounding off individual
teachers' responses to units of five or ten percent before
averaging them accounts for the total being less than
100 percent.

Picerno reports that about 83 percent of the class-
room teachers were in favor of having the classroom teacher
teach some music. Most of the teachers were in favor of
having music specialists do some of the more specialized
music instruction and help coordinate the music program.

In an earlier study Picernoll polled music super-
visors of New York school systems in order to determine
their opinions concerning the role of classroom teachers
with regard to music teaching. Questionnaires were sent
to music supervisors of approximately 50 percent of all
local school systems in New York State having elementary
schools--355 out of 710. There was a total response of

264 systems or 74 percent. Responses indicated that the

1lyincent J. Picerno, "The Role of the Elementary
Classroom Teacher and the Music Specialist: Opinions of
the Music Supervisor," Journal of Research in Music Edu-
cation, XVIII, No. 2 (Summer, 1970).
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music specialists represented use 87 percent of the time
allotted to music. Although 71 percent of the music super-
visors favored having classroom teachers teach part of the
music, results indicated that‘only 39 percent of the class-
room teachers actually did.

McQuerry,12 studying the status of elementary music
specialists in California Public Schools, sent questionnaires
to all elementary and unified school districts in the state,
a total of 424 school districts. There were 296 returns,
or 70 percent. Of the school districts responding, only
about one-half reported that they employed music specialists
for their elementary music programs, indicating that
either the classroom teachers taught all the elementary
music in the other half of the districts, or that those
districts had no music instruction at all. In addition,
only 34 percent of the responding districts employ enough
music specialists to make a ratio of one teacher to five,
or fewer schools. This indicates that even of the school
systems employing music specialists, many have so few
that either the classroom teachers must do some of the
music teaching, or the amount of time spent on music

instruction is very small.

12Lawrence H. McOuerry, "The Status of Elementary
Special Music Teachers in California Public Schools,"
Journal of Research in Music Education, VII, No. 4
(Winter, 1969). ’
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In a study of the classroom music program in the
elementary schools of Utah, Chuggl3 sent questionnaires to
teachers, principals, and music supervisors throughout the
~state. On the basis of the quéstionnaires and personal
interviews with educators and representatives of the State
Department of Public Instruction, certain rather broad
conclusions were drawn. Of these conclusions, two are of
interest here: Most school districts in Utah are not pro-
viding enough music specialists to meet the needs of the
classroom teacher and pupil; and classroom teachers in
Utah have the potential of making a significant contribu-
tion to the musical experiences of their pupils.

Kleinl4

sent questionnaires with checklists of
music activities to 483 recently certified elementary
teachers in all sections of Tennessee. A total of 276
questionnaires was returned. One of the most significant
findings of the study was that less than 10 percent of
the participants in the study had the services of a music
specialist to do some of the music teaching. Furthermore,

of the music activities on the checklist, over 50 percent

were used only a few times a year.

13Melburn D. Chugg, "A Study of the Classroom
Music Program in the Elementary Schools of Utah."
(Unpublished Doctoral Dissertation, University of Utah,
1964) .

14Arthur Klein, "Elementary Teachers' Judgements

Regarding the Adequacy of their Music Preparation."
(Unpublished Doctoral Dissertation, George Peabody College
for Teachers, 1955).



24

Studying the status of in-service programs for
teacher preparation in elementary general music in
Colorado, Craig15 sent questionnaires to music supervisors,
general music specialists, and classroom teachers through-
out the state. Replies were received from 61.3 percent of
the music supervisors, 65.3 percent of the music specialists,
and 87.6 percent of the classroom teachers. Responses
indicated that nearly two-thirds of the responding districts
did not have an in-service music program. Of the districts
with in-service programs, more than one-half had a music
supervisor. The most successful in-service programs were
found in districts which encouraged teacher participation in
planning and evaluating music activities. Across the state
there was an increasing tendency to replace the classroom
teacher with a music specialist when assigning responsi-
bility for music instruction.

A major problem with these, as with all question-
naire studies, is the lack of total response. Results can
be said to be representative only of the respondents, in
some cases a low percentage of the sample being studied.
Often, the portion of the sample which fails to respond is
that which could provide valuable information to the
researcher. 1In any case information resulting from a
response of less than 100 percent can not be regarded

as unbiased.

15William James Craig, "The Status of In~Service
Education for Elementary General Music in Colorado," (Unpub-
lished Doctoral Dissertation, University of Colorado, 1969).
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The problem of response notwithstanding, it can
be concluded that there is a general lack of consistency
with regard to the role of the elementary classroom
teacher in teaching music. This adds support to the
assumption that when considering attitudes of prospective
classroom teachers, it is not sufficient to consider only
how they feel about teaching music.

Even classroom teachers who do teach music and
enjoy teaching music may not believe that it is of any real
value in the elementary curriculum. Teacher expectancy of
the benefits students will derive from any particular
activity may have an effect on the benefits that actually
are derived. Rosenthal,l6 reporting on the teacher expec-
tancy effect, cites a study in which teachers were
informed that on the basis of a test which could predict
academic "blooming," certain students could be predicted
to "show unusual academic development." The teachers were
given names of students in their own classes who were
expected to do unusually well during the school year. In
actuality, the students had been randomly selected and
there was no reason to believe that they would progress any
faster than the remaining students. At the end of the
school year students' gain scores in IQ points for the year
were compared. Results indicated that the students whom
teachers expected to "bloom" academically actually gained

significantly more than the others.

16Rosenthal, op. cit., p. 410.
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In summary, from the data available regarding
music specialist and classroom teacher roles, it was con-
cluded: empirical data and expert opinion support the
assumption that the classroom £eacher's attitudes toward
music in the elementary school are important in shaping
the attitudes of children; a great deal of variety exists
regarding the amount of music taught by the classroom
teacher; even when the classroom teacher teaches no music
at all his or her attitudes toward music in the elementary
school are influential to the attitudes of children.

Music Training and Classroom
Teacher Attitude

In the majority of studies dealing with music
training for prospective elementary teachers emphasis has
been placed upon cognitive gain and acquisition of musical
skills. 1In discussing these studies only findings and
conclusions regarding attitude will be presented.

Slagle,17 investigating the effects of seven
methods of instruction on the achievement of Elementary Edu-
cation majors at Middle Tennessee State University, also
considered attitude toward music. The seven methods were:
(1) lecture-discussion with no direct performing experience;
(2) lecture-discussion with emphasis on singing experience;

(3) lecture-discussion with emphasis on piano and singing

17Harold Clayton Slagle, "An Investigation of the

Effect of Seven Methods of Instruction on the Musical Achieve-
ment of Elementary Education Majors." (Unpublished Doctoral
Dissertation, University of Illinois, 1967).
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experience; (4) lecture-discussion with emphasis on
ukulele, piano, and singing experience; (5) lecture-
discussion with emphasis on ukulele and singing experience;
(6) lecture-discussion with emphasis on flutophone and
singing experience; and (7) what Slagle describes as the
"traditional method of instruction which was primarily
lecture-discussion supplemented by singing and playing."

Six experimental groups and one control group
were used. Each group was a freshman Fundamentals of
Music class for Elementary Education majors. The instruc-
tional period consisted of two class sessions per week
for thirteen weeks.

Slagle reports that a more positive attitude
toward music was observed in the group taught by method two
(singing). All the other groups' attitudes toward music
were observed to decline during the course of the study,
even though all groups made significant skills gains.

Another study comparing methods of teaching funda-
mentals of music to preservice classroom teachers is that
of Fulbright.18 Two methods were compared, one a lecture-
discussion approach, the other an activities approach
employing singing and playing autoharps, melody bells and

pitch pipes.

18Helen Floyd Frances Fulbright. "A Comparison
Between Two Methods of Teaching Music Fundamentals to Pre-
Service Classroom Teachers." (Unpublished Doctoral
Dissertation, University of Kentucky, 1970).
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Two classes of Elementary Education majors at
Morehead State University, Morehead, Kentucky were used
as experimental and control groups. Treatment was for
approximately two and Qne-half.hours per week for twelve
weeks. Comparison of pretest with posttest scores indi-
cated that the activities approach class (experimental
group) gained significantly more than the other class in
musical skills. However, based on a self-constructed
attitude inventory, Fulbright reports no difference in
attitude between the two groups.

Although an extensive review of the literature
yielded no study concerning attitudes of preservice ele-
mentary teachers toward the value of elementary school
general music, four studies were found to deal with areas
which were sufficiently related to make them of central
importance to this discussion. Birchl? studied classroom
teachers' attitudes toward music in general, while Eby20
Evans,21 and Gelineau?? were all concerned with attitudes

toward the teaching of music by classroom teachers.

Lawrence W. Birch, "Factors Related to Differences
in Classroom Teachers' Attitudes toward Music." (Unpublished
Doctoral Dissertation, University of Southern California,
1969).

20Jane M. Eby, "The Relationship Between Selected
Factors Concerning Elementary Education Majors and Their
Achievements in Specified Music Fundamentals Classes."
(Unpublished Doctoral Dissertation, Indiana University, 1969).

21Evans, op. cit.

22Ruth Phyllis Boak Gelineau, "Factors Influencing
Attitudinal Variation Among Classroom Teachers in the
Teaching of Music." (Unpublished Doctoral Dissertation,
University of Connecticut, 1960).
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The purpose of Birch's study was to determine not
only classroom teachers' attitudes toward music, but the
relationships between attitude, previous experience, and
self-confidence in music teaching. The criterion instru-

ment used to measure attitude was the Oregon Test for

Attitude Toward Music.23 1In addition, a biographical

questionnaire and a self-confidence scale were developed
for use in the study. Of the 420 booklets distributed
to elementary teachers, 318, or about 76 percent, were
returned.

The data were analyzed using correlation and
multiple regression techniques as well as tabulation of
percentages of respondents choosing each answer. On the
basis of results obtained, Birch reported several con-
clusions and recommendations. Among them were the fol-
lowing: (1) although there is a statistical relationship
between attitude toward music and previous musical
experience (r=.333), it is not of sufficient size to enable
accurate predictions; (2) although there is a statistical
relationship between attitude toward music and self-
confidence in teaching music (r=.320), it is not of suffi-
cient size to enable accurate prediction; (3) there is-not
a significant relationship between attitude toward music
and years of teaching experience; (4) teachers with

unfavorable attitudes toward music should be identified

23Hevner and Seashore, op. cit., pp. 83-151.
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and given specific experiences conducive to the develop-
ment of favorable attitudes. It was not within the scope
of the study to determine which experiences would, in
fact, be conducive to the development of favorable
attitudes.

Students in three classes of Music Fundamentals
for Elementary Education Majors at Indiana University served
as subjects in Eby's study. The classes met twice a week
for forty-five minutes throughout one semester. Each class
was taught by a different graduate assistant, but all used
the same materials and examinations.

The purpose of the study was to determine whether
musical background, music aptitude, attitu<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>