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ABSTRACT

A STUDY OF STUDENT AND TEACHER PERCEPTIONS
OF THE ROLE AND FUNCTIONS OF THE
SECONDARY SCHOOL COUNSELOR

By

William Henry Ostwald

Purpose of the Study. The purpose of this study was to

determine the extent of congruence between student and
teacher perceptions of the role and function of guidance
counselors at a selected school site as determined by the use
of a needs assessment survey questionnaire. Comparisons were
made between the perceptions of students and teachers, the
perceptions of students at different grade 1levels, and the
perceptions of teachers with different vyears of teaching
experience.

Procedures. A needs assessment questionnaire was given

to a sample of current students and teachers. The question-
naire contained twelve items related to counselor job func-
tions in three categories: (1) Counseling, (2) educational
and Occupational Planning, and (3) Placement. Data was
compared by use of a two-sample t-test, a one-way ANOVA, and
the Tukey procedure for post-hoc analysis.

Conclusions. Within the 1limitations of the study, the

following conclusions were drawn: (1) There was no



William Henry Ostwald

significant difference between student and teacher percep-
tions regarding the role of the high school counselors;
(2) there was a significant difference between student and
teacher perceptions of how well counseling functions are
currently being met; (3) student perceptions at various grade
levels differed significantly on the importance of various
counselor functions; (4) the perceptions of male and female
students at the junior and senior 1levels differed signifi-
cantly on the importance of some counselor functions; (5) and
the perceptions of teachers with various years of experience
differed significantly regarding the importance of counselor
functions.

Guidance and counseling in the public schools has
changed drastically since its inception, and today there is
still no clear consensus regarding the role of the school
counselor. The role of the school counselor 1is often not
consistent with the role expectations held by students,
teachers, parents, administrators, and counselors. The
potential of this study is to encourage a better understand-

ing of the school counselor's role.
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CHAPTER I

BACKGROUND

Introduction

With today's tight economy and the resulting call for
school tax reform, there is an increased demand for account-
ability within the educational system. This demand for
accountability is especially true of guidance programs.
School districts are being forced to make cutbacks causing
school administrators to take a hard 1look at guidance

programs. In Horace's Compromise (Sizer, 1984) and in The

Paideia Proposal (Adler, 1982) readers are told the need for

counselors will be eliminated due to small class sizes,
teacher-counselors, and school administrators who will pick
up guidance responsibilities. Others view these reform
proposals as lacking comprehensiveness and believe guidance
and counseling has been largely ignored because the authors
focus primarily on what they view as the essentials of
schooling: teaching, curriculum, and students (Aubrey,
1985). School guidance departments have been forced to
evaluate their program effectiveness and set priorities.
Counselors have been called on to perform a wide variety of

1



roles including those of an administrative and or clerical
nature, as well as the traditional counseling tasks (Hutch-
inson, Barrick, and Groves, 1986). As a result, the role
and function of the secondary school counselor has become
unclear to students, teachers, and counselors alike (Aubrey,
1982; Schmidt, 1984). Furthermore, relationships among
counselors, teachers, and administrators in schools tend to
be strained and often complicated by misperceptions (Murray,

Levitov, Castenell, Joubert, 1987).

Statement of the Problem

Guidance departments which are unable to answer
adequately why they spend their time as they do and/or are
unable to determine their effectiveness will continue to be
subject to possible cutbacks. Few guidance departments have
the staff to focus on all areas of need equally. To combat
this problem, counselors need to establish priorities and to
determine their effectiveness in terms of meeting student
needs. Thus, it becomes imperative that counselors know the
needs of the students they serve and that program objectives
be developed accordingly (Leviton, 1977; Wiggins and Moody,
1987). Furthermore, grade 1level differences must be
assessed and considered. Senior students may have different

needs than freshmen students. If these differences are not



determined prior to developing program objectives, overall
program effectiveness may be jeopardized.

Counselors also need to know the attitude of the
teachers towards the counselor's role (Valin, Higgins, and
Hatcher, 1982). Teacher expectations of counselors and
teacher knowledge of counselor performance can have great
impact upon guidance program success. It is wvital that
teachers are counselor and guidance department advocates
rather than holding negative perceptions of their impact in
the school setting.

Once the perceptions of both students and teachers are
identified, counselors can develop objectives to meet
student needs and generate strategies dealing with any lack
of congruence between the two groups. A shared common
perception of the school counselor's role by the school
community is vital in a successful guidance program (Helms
and Ibrahim, 1985). Developing a comprehensive program,
which considers student and teacher priorities, lends itself
to the establishing of objectives and an evaluation process.
Effectiveness can then be measured, which in turn may
result in greater teacher support. Counselors cannot
restrict themselves to traditional roles as described by
ASCA (American School Counselors Association). A broader

approach that considers students' and teachers' perceptions



of counselor functions can assist counselors in being an

integral, effective part of the educational system.

Rationale of the Study

The literature points out that high school counselors
help students explore, clarify, and decide for themselves
how to face their future. The counselor's role is unique in
that there 1is no right way to do the job. Counselors need
to take the students' concerns and feelings into account if
they are to be effective. When counselors have allowed
their role to be defined in ways that describe counselors as
giving advice and guidance that 1is available from other
school personnel, they are in danger of making themselves
dispensable.

Peer (1985) <claims the guidance program is not the
counselors' program but the school community's program, and
this attitude is the only way to prevent the counselors from
becoming unnecessary in the eyes of the community. Further-
more, annual written plans of goals, objectives, and
priorities are the only way to convince others of the
guidance program's impact. Drury (1984) adds that counselor
survival requires the ability to be clear, firm, and
persistent in presenting the counseling role to those who
are influential, and counselors should be able to say no
when administrators offer them responsibilities that are not

a part of the counseling role. Herr (1986) in his article



on "The Relevant Counselor" concludes that counselors need
to sharpen counselor roles and to plan interaction with
parents, teachers, and others as well as setting priorities
in how counselor time and skills will be used.

Schmidt (1984), in discussing school counseling direc-
tions for the future, stresses that counselors need a system
of collecting data that demonstrates counselor effective-
ness. The future growth of school counseling programs will
depend upon how well counselors can document their effec-
tiveness. In planning future services, Schmidt claims a
needs assessment of student, parent, and teacher needs will
help identify the kind of services appropriate for future
counseling programs. One way these needs can be assessed is
by the use of surveys and questionnaires with student and
teacher groups. Schmidt feels the survival of the counsel-
ing profession depends on three necessary ingredients:
First, professional consensus about counselors' role and
function; second, a common understanding by the consumers of
counselor services of what to expect; and thirdly, demon-
stration of effectiveness.

Aubrey (1985) would agree with Schmidt as he views
counselors as not having a prescribed set of roles and
expectations to fulfill. Aubrey feels counselors need to be
aware of the needs of their students and the expectations of

parents and the community while recognizing their own



strengths and limitations as they respond to their con-
sumers.

Purpose of the Study

The purpose of this study is to determine whether there
is congruence between student and teacher perceptions of the
role and function of guidance counselors at Marquette Senior
High School as determined by the use of a needs assessment
survey questionnaire.

Additionally, this study will determine whether there
is congruence between student perceptions at different grade
levels of the role and function of guidance counselors at

Marquette Senior High School.

Limitations of the Study

The factors that may affect this study are:

1. The reliability of student and teacher responses
to the survey questionnaire.

2. The effectiveness of the survey instrument itself.

3. The applicability of the results to other secon-
dary schools due to intervening variables such as
socio-economic status and community-school

standards.

Procedures

The sample in this study was taken from the Marquette

Senior High School student population, approximately 1500,



and teaching staff, approximately 70. A random sample of 60
students from each grade 1level was chosen as well as a
random sample of 25 from the teaching staff.

Each participant was asked to complete a needs assess-
ment survey (Appendix A) in order to assess their percep-
tions of the role and function of the guidance counselor.
Survey items are from the Connecticut Needs Assessment
Survey and based upon the ASCA (American School Counselor
Association) 1list of desirable functions. Items utilized
were taken from three categories: Counseling, Placement,
and Educational and Occupational Planning.

A number of former students and school officials of
Marquette Senior High School participated in an ethnographic
component of the study. These participants were interviewed
to determine their perceptions of the role and functions of
the guidance counselors while they attended or were employed

at Marquette Senior High School. These interviews were

analyzed and compiled into a written ethnographic format.

Definition of Terms

Needs Assessment. In this study needs assessment

refers to a process of utilizing student and teacher
responses concerning need for counseling services, which
allows for a prioritizing of these responses.

Student and Teacher Priorities. Student and teacher

priorities will be determined numerically by weighing each



possible response, "Very Important," "Important," or
"Unimportant" as well as "Need being met," "Need being
partially met," or "Need not being met" for each item in the
questionnaire.

Guidance Department/Counseling Department. Much has

been written lately attempting to clearly define the dif-
ference between these two terms and in what context they
should be used. This study uses the terms interchangeably.

Counselor. Although the term counselor may cover a
wide range of positions, in this paper it will refer to a
person with a master's degree in guidance and counseling who
is assigned responsibilities in a counseling department
within a secondary (9-12) public school setting.

Teacher. A full-time certified teacher, teaching at
Marquette Senior High School.

Student. A student enrolled in either grades 9, 10, 11

or 12 at Marquette Senior High School.

Summary and Overview

In Chapter I the researcher has cited several articles
and studies indicating the need for this study. Representa-
tive samples from current educational 1literature view
asséssing consumer needs and clarifying counselor roles as
vital to the future of secondary school counseling.

In Chapter I the background of the problem, statement

of the problem, rationale of the study, purpose of the



study, limitations, procedures, definition of terms, chapter
summary and overview are given.

Chapter II contains a review of literature which is
relevant to this study: a) a historical review of secondary
school guidance programs, b) a review of role conflict and
ambiguity, <¢) a 1literature review of perceptions and
attitudes towards the role of secondary school counselors,
d) ASCA (American School Counselors Association) role
statement regarding secondary school guidance counselors, e)
standards for guidance services as listed by the North
Central Association, and f) a review of the needs assessment
process and various needs assessment instruments.

Chapter III includes a description of the methods and
procedures used in this study and contains a description of
the survey instrument.

Chapter IV contains a review of the findings from the
survey of students and teachers and a description of
responses from the interviews.

In Chapter V the study is summarized; conclusions,

implications, and recommendations are given.



CHAPTER 1II

REVIEW OF RELATED LITERATURE

A Historical Review of Secondary School Guidance Programs

Secondary school guidance and counseling programs have
their roots in the vocational counseling movement, as do all
guidance and counseling programs. Brewer (1942) and Miller
(1961) credit Jessie Davis and Frank Parsons with starting
the vocational guidance movement. Davis was a school
administrator in Michigan who had the foresight to see the
need for introducing students to the vocational and social
problems they may face upon the completion of their school-
ing. Parsons, often referred to as the "Father of Gui-
dance," did not work in educational settings but with youth
who were out of school and under the care of various service
agencies. As a result of their work and others 1like them,
educators began to recognize the need for vocational
guidance and established the National Vocational Guidance
Association, Inc., in 1913 at Grand Rapids, Michigan. The
depression of the thirties highlighted the job placement
activities of vocational guidance while at the same time
psychometrics began to be accepted as part of school

10
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guidance functions (Super, 1955). Psychometrics gave the
guidance movement some scientific respectability and its
first firm foothold in education. Thus, testing and its
relationship to job placement was emphasized by guidance
staffs during the depression decade. However, this narrow
approach was challenged by John Brewer, who called for
guidance to incorporate more than just testing and job
function. He included giving students knowledge in the
areas of citizenship, health, ethical character, vocations,
and worthy use of 1leisure time (Aubrey, 1979). Aubrey
(1977) sees Brewer's thrust as accomplishing two ends.
First, it made the earlier vocational perspective of
guidance just part of a whole more encompassing model and
second, it 1laid the foundation for guidance to become
directly linked to the educational process.

In 1942 Carl Rogers' Counseling and Psychotherapy was

published. The result of Rogers' work was that therapy or
the therapeutic counseling relaticnship in secondary
guidance programs gained great momentum, eventually replac-
ing the emphasis on psychometrics (Super, 1955). Counseling
now became the key function of guidance programs, and
counselors were able to embrace a theory. Rogers is
probably best known for his client-centered therapy. This

theory had a great impact upon the field and is still felt



12

in today's counselor education programs. During the late
forties and the fifties, Rogers' approach prospered,
eventually challenging the original vocational guidance
premise as the basic function of counselors (Aubrey, 1977).
In July 1952 the American Personnel and Guidance
Association (APGA) was formed. Closely following in 1953
the American School Counselor Association (ASCA) was created
as an independent branch organization. The decade of the
fifties became a boom time for the school guidance and
counseling field. The number of counselors increased as
more schools added guidance departments and support from the
public and government flourished. Many factors were
responsible for this growth. Along with the development of
professional organizations (APGA, ASCA), theory and research
were greatly expanded; and the Sputnik scare began. The
result was that schools were pressured to train and identify
more students in the science fields. Guidance departments
were increased to help meet these needs. In 1958 the
National Defense Education Act was created. This legis-
lation resulted in over 14,000 secondary school teachers and
counselors being trained between 1959 and 1963. Full-time
counselors in public secondary schools grew from 12,000 in

1958 to 29,545 by 1963 (Shertzer & Stone, 1971).
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During the sixties the number of counselor education
programs multiplied. Greater concern developed over
counselors' experience and educational background. Coun-
selors themselves began to see their role as more encom-
passing. Gilbert Wrenn (1962) summed up a growing trend of
counselor thoughts during this period, stating:

"The primary emphasis in counseling students

should be placed on the developmental needs and

decision points in the lives of the total range of
students rather than upon the remedial needs and

the crisis points in the lives of a few students.

Soon secondary school counselors became even more united as
the ASCA published a '"statement of Policy for Secondary
School Counselors and Guidelines for Implementation."
School counselors' roles became clearer within secondary
school settings. Thus, a movement which started as voca-
tional guidance with a singular emphasis on job placement in
the twenties merged with the parallel development of
psychometrics during the thirties, and together they
synthesized and assimilated a psychotherapeutic approach in
the late forties culminating as the basic foundation of
recent school guidance and counseling programs.

Despite the progressive movement of the sixties, the
seventies did not fare as well. This period was marked by

confusion over the proper tasks and roles of school coun-

selors. Counselors were bogged down by increased clerical
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work and gquasi-administrative functions. Such areas as
testing, maintaining student files, scheduling, attendance,
etc., often fell under the domain of the school counselor
(Shaw, 1977).

As a result, school counselors during the seventies
often experienced frustration while trying to meet with
their students for vocational or personal counseling.
Ratios hovered around the 450 to 1 requirements of the North
Central Association (North Central Association of Colleges
and Schools, 1978), but very few schools achieved a more
favorable ratio. Seldom were counselors able to see all of
their assigned students (Odell, 1973).

Practicing school counselors were faced with the
working realities of new programs and techniques constantly
being developed. Counseling strategies and techniques,
group work methods, psychological and humanistic education,
the career education movement, drug and sex education
programs, and counselor involvement in curriculum concerns
are all areas in which counselors are being asked to become
involved.

In relation to curriculum involvement, Aubrey (1979)
viewed three issues of top importance: first, the role the
school counselor plays in the development, implementation,

and evaluation of the school curriculum; secondly, how



15

guidance and counseling services fit in curriculum, extra
curricular, or noncurricular functions of a school; thirdly,
how guidance and counseling should be organized (as a set of
unique services to students or as a systematic program
within the curriculum model).

Others (Sprinthall, 1973; Cottingham, 1976) view curri-
culum designed for the deliberate psychological education of
secondary students as a regular part of a high school curri-
culum with counselors representing a major resource for its
implementation. The innovative counselor is seen as one who
can become a specialist in curriculum materials and resour-
ces in psychological education.

In a study of counseling literature from 1970 through
1974 (Gerber, 1976) much of the data provided encouragement
to school counselors to broaden their services and to work
more with large groups, institutions, and communities rather
than primarily with individuals and small groups.

The call for definitions and classification of the
counselor's role has come from within as well as outside the
profession. Bradley (1978) perceives the improvement of
counseling falling into various categories. First, those
who call for defining and modifying the counselor's role.
Second, those who suggest that school counseling be decen-

tralized. (This would encompass the teacher-advisor type of
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plans.) Third, the call for counselors to improve communi-
cation between themselves and others outside of the direct
counseling relationship such as parents and community
agencies. Fourth, there are those who call for the abandon-
ment of perscnal, therapeutic counseling to concentrate on
organizational and systems diagnostic skills. Fifth, to
enable counselors to be more effective, some feel they must
concentrate on more self-knowledge and more self-understand-
ing. Sixth, the call for counselors to involve themselves
in research and to obtain the skills to conduct good
empirical studies. Seventh, those who subscribe to coun-
selors acting as change agents, persons who identify and
plan programs to deal with problems. The emphasis of all of
these is to see counselors as more of activists who need to
understand forces in society and institutions if they are to
have an effect upon students.

A concurrent development of the seventies that school
counselors were faced with was the increased call for
accountability and evaluation. Much of this pressure has
come as a result of shrinking school budgets and the
increased demand for counselor services. Counselors were
asked to justify their functions or face budget cuts (Crabbs
and Crabbs, 1977; Herr, 1976). Counselors have had diffi-

culty in meeting these demands often due to lack of time to
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carry the accountability activities out. They exhibit
confusion over how and where to start and resent forced
inadequate evaluation procedures (Atkinson, Furlong, and
Janoff, 1979). Some see the school guidance and counseling
program survival itself linked to the abilities of coun-
selors to conduct a thorough and quality evaluation of their
programs (Bardo, Cody, and Bryson, 1978).

Many secondary guidance programs were set up 1in a
haphazard manner, reacting mainly to immediate problems and
administrative demands (Celotta, 1979). A counselor's day
may be a series of reactions to crises, clerical duties, and
administrative concerns. Little time was left for reflec-
tion on student needs and the effect, if any, of counselors'
current functions. Counselors are hard pressed to describe
their priority objectives. Few secondary guidance and
counseling departments had a planned program which considers
student, faculty, and community input while providing a
means for meeting and evaluating student needs (Shaw, 1977).

Proliferation of school counseling approaches and role
confusion continues without abatement for school guidance
during the eighties (Aubrey, 1982; Schmidt, 1984). Secon-
dary school counselors are bogged down in nonprofessional
activities. There is concern regarding counselor role

abuse, program design and administration, 1lack of state
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guidelines, and the lack of delivery of established guidance
practices in such areas as career guidance, group guidance,
and group counseling (Peer, 1985). Scheduling, testing,
record keeping, and non-counseling activities are requiring
more counselor time and attention than counselors believe
are warranted (Hutchinson, Barrick, Groves, 1986). Rela-
tionships among counselors, teachers, and administrators in
schools tend to be strained and often complicated by
misperceptions (Murray, Leviton, Castenell, Joubert, 1987).
Many people are questioning whether counseling services are
necessary due to their perception that counseling programs
are ancillary to instructional programs (Monson and Brown,
1985). Counselors and their programs are sometimes per-
ceived as failing to serve all segments of the school
population (Herr, 1986). Counseling programs are being
challenged to be more accountable for the services they
provide, yet counselors are indicating a lack of familiarity
with methods for obtaining accountability information
(Fairchild and 2ins, 1986).

There is little mention of guidance and counseling in
the proliferation of educational reform proposals which are

surfacing in the eighties. In Horace's Compromise (Sizer,

1984) and 1in The Paideia Proposal (Adler, 1982) readers are

told the need for counselors will be eliminated with small



19

class sizes, teacher-counselors, and school administrators
who will pick up guidance responsibilities. Others view
these reform proposals as lacking comprehensiveness and
believe guidance and counseling has been 1largely ignored
because the authors focus primarily on what they view as the
essentials of schooling: teaching, curriculum, and students
(Aubrey, 1985). Aubrey believes areas of neglect which
deserve attention include issues of personal identity;
vocational and career concerns; skills in working, living
and relating; social, sexual, cultural and social class
discrimination; personal exploration and character develop-
ment. Ernie Boyer (1983) in his book High School considers
counselors to be extremely important. He recommends a high
school ratio of one counselor for every 100 students.
Overall, however, the educational reform proposals view
guidance and counseling as on the periphery and outside the
mainstream of schooling.

The eighties continue to be a time of great confusion
regarding the actual role and function of school counselors.
Numerous studies have ascertained that various groups
(students, teachers, school administrators, and counselors)
perceive the role of school counselors differently (Helms
and Ibrahim, 1985). This role conflict and ambiguity

continues to cause an identity crisis for school counselors.



The public and school system themselves are still not clear
about the role and function of the secondary school coun-

selor.

A Review of Role Conflict and Ambiguity

The term "role" can be defined as a set of expectations
applied to the incumbent of a particular position by the
incumbent and by others within and beyond an organization's
boundaries (Banton, 1965). Utilizing this definition, the
high school counselor's role then is defined by the coun-
selors themselves. Their consumers are students, parents,
teachers, and administrators. When any of these parties
hold differing expectations about the activities that are
most appropriate for counselors, role conflict may result.
Compliance with one set of expectations or pressures may
prevent or make more difficult compliance with a different
set of expectations. Role conflict can 1lead to such
dysfunctional work-related behavior as tension, job dis-
satisfaction, and 1lowered commitment (Kahn, 1964; Bedeian
and Armenakis, 1981). A high school counselor who is
attempting to play multiple and/or conflicting roles often
has diverse, potentially conflicting expectations placed
upon himself. Kahn (1964) identified several types of role

conflict. They are:
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a. Intra-sender role conflict: incompatible
expectations from a single role sender.

b. Inter-sender role conflict: expectations
from one role sender which are incompatible
with those from another role sender.

c. Ferson role conflict: incompatibility
between expectation held by the role incum-
bent and expectations otherwise associated
with his/her position.

d. Inter-role conflict: role pressures stemming
from one position incompatible with the role
pressures arising from a different position.

e. Role overload: expecting the role incumbent
to engage 1in several role behaviors in too
short a time period.

Each type of role conflict may pressure the role
holder, such as high school counselors, to conform to the
senders' (school administrators, teachers, students, or
parents) expectations. Generally the more extreme the
pressure the more extensive the conflict.

vanSell et al. (1981) define role ambiguity as the
degree to which clear information is lacking regarding a)
the expectations associated with the role, b) methods for
fulfilling known role expectations, and/or c) the conse-
quences of role performance. In other words a counselor who

lacks sufficient information to perform the activities

associated with his or her role may experience role ambi-

guity.
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Despite the ASCA (American School Counselors Associa-
tion, 1974, 1977, 1981) statements on counselor role and
function, the role and function of the counselor is still
unclear to students, parents, administrators, and counselors
themselves. Wells and Ritter (1979) conclude that coun-
selors perform clerical and record keeping functions, and
student perceptions of the counselors, despite the ASCA role
statement to the contrary, are related to these realities.
Hutchinson, Barrick, and Groves (1986) conducted a study and
found non-counseling activities required more counselor time
and attention than counselors believed was warranted. They
concluded that a consistent and clear definition of coun-
selor functions 1is important and that universities training
counselors need to ensure that counselor functions, both
ideal and actual, are congruent with the philosophy of the
profession.

Kahn suggests that role holders must have basic types
of information to prevent role ambiguity. Role holders must
know the expectations of others and the activities that an
individual should perform. Role holders need to know the
consequences of performing or not performing their activi-
ties in certain ways and what kind of behavior or attitudes

will be rewarded or punished.
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According to Olson and Dilly (1988) substantial
evidence exists to support counselor assertions that they
cannot meet all the demands placed on them and that coun-
selor confusion over which area to concentrate on affects
the stress level of counselors.

The consequences of these two types of role stress on
high school counselors have important cost implications for
school systems. Counselor turnover and substandard perfor-
mance are obvious, whereas the cost of attitudinal variables
is just beginning to be understood. After reviewing the
literature on role conflict and ambiguity, VanSell (et al,
1981) suggest the following conclusions appear warranted:

1. Role conflict and ambiguity appear to cause lower
productivity, tension, dissatisfaction, and
psychological withdrawal from the work group.

2. Individual differences in perceptions of and adap-
tability to the work environment as well as the
need for clarity are 1likely moderators of the
relationships between role sender-focal person
relationships.

3. It appears that role conflict and ambiguity are
partially a function of a complex interaction of
job content, leader behavior, and organizational
structure.

Bedeian and Armenakis (1981) confirm the importance of

role perceptions in understanding job related activities.

In their study of the consequences of role conflict and

ambiguity, both factors were associated with high levels of
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job-induced tension. Additionally, both role conflict and
ambiguity appeared to negatively affect Jjob attitudes.
Based on their results, Bedeian and Armenakis draw two
conclusions. First, an organization can reduce the negative
consequences of a job role by providing necessary informa-
tion to perform the job adequately and by assuring that the
expectations received by the occupant of a job role does not
require incompatible behavior. Secondly, there is a need
for future study on the impact of additional factors on role
perceptions.

A Literature Review of Perceptions and Attitudes
Towards the Role of Secondary School Counselors

"As guidance and counseling move through the eighties,
the diversity and contradiction within the profession is
seriously endangering any sense of mission" (Aubrey, 1982).
The 1lack of accountability efforts by practitioners is
threatening the survival of school counseling (Fairchild and
Zinns, 1986). "The relationship between a counseling staff
and administration and teachers 1is often characterized by
mutual misperception and mistrust, which may vary in amount
and intensity from school to school" (Shertzer and Stone,
1981).

Ibrahim, Helms, and Thomson (1983) conducted a study in

which counselors, administrators, parents, and members of
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the business community rated the importance of 37 counselor
functions. Significant differences were found between
rating groups on 21 of the 37 functions studied. 1Ibrahim
and Helms conducted a follow up study (1985) which compared
counselor perceptions to that of parents perceptions with
respect to the role and function of a secondary school
counselor. The survey was comprised of six major categories
including:

1. Counseling

2. Education and Occupational Planning

3. Referral

4. Placement

5. Parent Help

6. Public Relations
The results indicated significant differences between
parents and counselors on public relations and education and
occupational counseling.

Teachers have a great deal of influence on students and
it 1is important that they be involved and supportive of
school guidance programs. Therefore, it becomes vital that
teachers and counselors hold similar views regarding the
role of the counselor. Many studies were conducted during
the sixties regarding teachers' attitudes towards career
guidance (Stewart, 1961; Gibson, 1965; & Smith, 1974). More
recently, Valine, Higgins, & Hatcher (1982) conducted a

study of teacher attitudes towards the role of the coun-

selcr. Counselor role expectation as registered by teachers
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in 1972 and again in 1980 were compared. Teachers supported
the need for ccunselors in the schools, yet 35 percent of
both samples were "undecided" when it came to understanding
the role of the counselor. Additionally, a significant
number of teachers viewed the counselor as ineffective. The
1980 sample indicated 26 percent held this view with another
32 percent "undecided" whether or not counselors are
effective. Thus, 58 percent of these teachers question the
effectiveness of counseling. This may well relate to not
understanding the role of the counselor in the school. "If
the teacher does not know what the role of the counselor
should be, it would be most difficult to evaluate the
effectiveness of that role" (Valine, Higgins, Hatcher,
1982).

Pershing & Demetropoulos (1981) conducted a study about
the attitudes of teachers towards the function of career
guidance in the schools. The study involved 1,982 secondary
vocational teachers in Indiana. Teachers were asked to
indicate the degree of importance they place in specific
guidance activities. The results indicated that these
teachers have an unfavorable disposition towards the
adequacy with which secondary school guidance systems
deliver career guidance. The teachers ranked all of the

career guidance items as very important or important while
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ranking the adequacy with which the guidance department
performed these needs as uncertain or inadequate.

Teachers tend to view counselors who don't "rock the
boat" as preferable to those who are more activist (Atkin-
son, Froman, Romo & Mayton, 1977). The teachers in this
study tend not to support the notion of the counselor as a
student advocate in the school.

Few studies have been done regarding how students view
school counseling and the role of school counselors.
Student perceptions are valuable, for as primary consumers
of counseling services, it is crucial that services offered
meet their needs. In a study of student attitudes towards
guidance services (Wells and Ritter, 1979) 550 students were
randomly surveyed. More than 80 percent of these students
indicated they would go to a counselor to change a class or
check on graduation requirements. Fifty-one percent claimed
they would see a counselor regarding planning their school
program and 40 percent regarding a conflict with a teacher.
However, only a small percentage of students see counselors
as useful when they have a problem with a friend, have a
question about personal problems or when they are in serious
trouble. Major differences were seen between students needs
and student perceptions of the counselor's role. Student

perceptions of the counselor's role tended to shift, by
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grade level, in the direction of what they saw counselors
doing.

These results are similar to results found by Leviton
(1977) in his study of 550 randomly selected high school
students. Students were asked to rank 12 guidance functions
in terms of their importance in meeting student needs.
Rated as least important by these students were peer
relations, help with student discipline, and student
supervision. The most important function, as perceived by
the students, was high school program planning. Second in
importance was post high school planning; third, was
academic problems; and fourth, was career education. Thus,
students gave the most important rating to those items
having to do with academic adjustment and planning for
education after school.

Another method of focusing on student perceptions of
the counseling program is to relate these evaluations to the
reported time-task emphasis of counselors. This method was
used in a study by Wiggins and Moody (1987). They found
that in schools rated as highly effective by students,
counselors reported spending the majority of their time in
individual and group counseling activities, directly
providing services to students. Schools in which students

rated counseling services as below average reported spending



a good part of their time on clerical tasks. There seemed
to be a direct correlation between students' rating of
various programs and the time-task emphasis of counselors.
"Counselors who spent the most time in direct delivery of
services through individual and group counseling were rated
as the most effective" (Wiggins and Moody, 1987).

Despite the 1lack of extensive research regarding
student perceptions of school counselors roles' and func-
tions, the research that has been done indicates a correla-
tion between student perceptions and effectiveness. Herr
(1986) concludes: "as the roles of school counselors have
been stretched and stretched, the essential purposes to be
served by school counselors have become increasingly diffuse
and vague." Herr further recommends "a sharpening of
counselor roles, and planned interactions between school
counselors and parents, teachers and others, as well as
setting priorities in how counselor time and skills will be
used in a particular school and with particular groups of
students."

Farah Ibrahim has been involved in a number of studies
in an attempt to ascertain how various groups perceive the
role of the school counselor (Helms & Ibrahim 1983, Ibrahim,
Helms & Thomson 1983, 1Ibrahim, Helms & Thompson 1984,

Ibrahim & Helms, 1985). Ibrahim concludes that these groups
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have different perceptions of the counselor's role. She has
included counselor, parents, school administrators, and
members of the business community as groups in her various
studies. 1Ibrahim developed the Connecticut Needs Assessment
Survey of the Role and Function of the Secondary School
Counselor (Ibrahim, 1981) to measure the perceptions of her
various groups. Ibrahim used the American School Counselors
Association list of counselor functions to determine her
items, with the intent to develop an exemplary secondary
school counselor education curriculum. Ibrahim did not
study the perceptions of students or teachers. However, she
concludes (Helms & Ibrahim, 1983) "The needs of secondary
school students for counselor services should be assessed
and considered to reinstate counselor services as an
integral part of the educational system in secondary
schools." Furthermore, (Helms & Ibrahim, 1985) she recom-
mends ". . . that school counselors engage in an annual
needs assessment of their consumers and that they use this
information to educate the public both on counselor role and
function issue and program priorities."

Currently there is still no clear consensus regarding
the role of the school counselor. This 1lack of role
definition is viewed as a major problem of what is wrong

with school counseling programs (Hargens, 1987). Consumers
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of counselor services hold different role perceptions for
counselors than do the counselors themselves. Counselors
cannot be expected "to meet all the demands placed on them"
(Olson & Dilley, 1988). Financial hardships or cutbacks to
public schools has exacerbated this confusion over the role
and function of the school counselor. School counseling
services are not being viewed as an integral part of the
schools delivery system and thus school counselors are often
first to be considered for staff reductions. Counselors
have continued to rely on their own judgments and role
definitions. Very 1little systematic attempt to solicit
views of students, teachers, parents, and school administra-
tors has been used to develop relevant comprehensive
guidance programs. Meeting the needs of these groups has
been of a haphazard nature. Consequently, school counselors
have had a difficult time with accountability. "Administra-
tors need solid data that counselors are making positive,
meaningful differences in the lives of students if they are
to support counselors and counseling programs" (Wiggins,
1985). School counseling has support (Herr, 1986), but
counselors need to deal with the issue of role conflict and
role definition as it relates to their counseling functions

in schools.
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Specifically defining the counselor's role and develop-
ing written counseling program objectives allows for
accountability. Support for school counselors and counsel-
ing programs from students, teachers, parents, and school
administrators has to be preceded by a clarification of
counselor role definition.

ASCA (American School Counselors Association)
Role Statement

The first ASCA role statement on the role of the
secondary school counselor first appeared in May of 1974 and
was revised by the ASCA Governing Board in March of 1977.
In January of 1981 the ASCA Governing Board incorporated
role statements from four areas, elementary school coun-
selors, middle/junior high school counselors, secondary
school counselors, and post-secondary counseling into one
role statement. This statement was printed in the 1981

September issue of School Counselor.

The statement includes items common to all four levels
including a professional rationale, the nature of the
helping process, the professional commitment of school
counselors, and the counselor's responsibility to the
profession. However, the statement recognizes that coun-
selors serving different school populations function

differently, due primarily to the variations in the develop-
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mental stages of the students and the organization of the
school.
Functions specific to secondary counselors include:

a. Organize and implement through inter-
ested teachers guidance curricula
interventions that focus upon important
developmental concerns of adolescents
(identity, career choice and planning,
social relationships, and so forth.

b. Organize and make available comprehen-
sive information systems (print,
computer-based, audio-visual) necessary
for educational-vocational planning and
decision making.

c. Assist students with assessment of
personal characteristics (e.g. competen-
cies, interests, aptitudes, needs,
career maturity) for personal use in
such areas as course selection, post-
high school planning, and career
choices.

d. Provide remedial interventions or
alternative programs for those students
showing in-school adjustment problems,

vocational immaturity, or general
negative attitudes toward personal
growth.

Standards for Guidance Services
North Central Association

Secondary school guidance and counseling departments
have recommended standards established for them by the North
Central Association of Colleges and Schools. The following
is a description of those standards.

1. The school shall provide guidance
services to aid all students in the
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solution of various types of educa-
tional, vocational, social, civic, and
personal problems.

2. The guidance services shall provide
counseling, appraisal, staff consulting,
referral, educational and occupational
planning, and follow-up activities.

3. The school shall provide the necessary
facilities, clerical help, and materials
for effective guidance and counseling
services. The space provided for
guidance services shall ensure privacy
for effective counseling.

4. The school shall provide qualified
guidance counselors at a ratio of 1 for
each 450 students, with not less than a
half-time counselor.

The North Central Association provides directions or
objectives for those schools who exceed the minimum stan-
dards and achieve exemplary criteria. These criteria
include:

1. The school provides qualified guidance
counselors at a ratio of one counselor
to every 300 students.

2. In districts too small to maintain
student personnel services from district
funds, efforts are made to provide the
services through the use of shared
resources, intermediate administrative
units, or other cooperative approaches.

3. The school provides an inservice program
for teachers to assist in the designing,
administering, and interpreting of
tests.

4. Testing programs are coordinated on a
district-wide basis.
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A Review of the Needs Assessment Process and
Vvarious Needs Assessment Instruments

Needs assessment is a process that helps identify and
examine both values and information. It provides direction
for making decisions about programs and resources (Gold-
stein, 1986). Needs assessment can help educators deal with
shrinking revenues, the changing needs of students, what
priorities should be assigned to different goals and what
programs to cut, if necessary.

Needs assessment techniques can serve as the

eyes and ears of a school that is reevaluating its

services and planning new programs. A secondary

counseling program can conduct a needs assessment

at minimum expense by making maximum use of all

free or inexpensive resources available (MacDevitt

& MacDevitt, 1987).

In their book Conducting Educational Needs Assessment

Stufflebeam et. al. state:

The concept of needs assessment evolved in
the 1960s as a result of the numerous social
action legislation. An assessment of need was
required as a basis for program goals and the
level of funding requested. The use of needs
assessments has expanded and is used in the 1980s
to deal with a multitude of educational concerns.
Needs assessments are used to identify and rank
the importance of problems and to examine the
effectiveness of programs. Needs assessments, as
opposed to evaluation instruments, address future
goals.

There is a growing conviction in the educational
community that we must begin to identify what is important

to achieve before we rush ahead incorporating innovative
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programs within the schools (Monson and Brown, 1985).
During the past ten years an abundance of models have become
available to assess educational needs. Most needs assess-
ment instruments are designed to «clarify and/or verify
goals.

Sarthory (1977) views needs assessments as basically a
mind set which asks three questions.

1. Where are we?

2. Where do we want to go?

3. How do we get from here to there?

This prioritizing process can be used by a classroom
teacher with a group of students, by a counselor to develop
an inservice program, by a business manager to develop a
budget, or by a superintendent to establish district
priorities.

Many models available have grown from the work of
Kaufman (1972) who believes there are four steps to ade-
quately assess educational needs. These are:

1. Generate goals and rank them for importance.

2. Determine the present status of each goal.

3. Identify and analyze discrepancies between the

goals and the present status.

4. Assign priorities to the discrepancies.
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These discrepancies then become the high priority need areas
and are used for program change or planning.

Stufflebeam (1977) views the needs assessment process
from four general perspectives or views. First 1is the
discrepancy view where a need 1is seen as a discrepancy
between perceptions of desired performance and observed or
actual performance. The democratic view defines a need as a
change desired by a majority. This approach is often used
in public relations. The analytical view describes a need
as the direction in which improvement can be predicted,
given information about current status. The fourth view,
diagnostic, defines a need as something whose absence or
deficiency proves harmful or whose presence is beneficial.

Witkin (1977) has produced a list of various publishers
of instruments and has described five kits suitable for
school building or district-wide use. The kits are:

1. Elementary School Evaluation Kit (CSE): Needs
Assessment. This kit was developed by the University of
California at Los Angeles. It has four stages to the
process:

a. Rate goals for importance.

b. Select tests to measure student performance on the

most highly rated goals.
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c. Interpret the school's test scores in relation to
those of other schools with similar character-
istics.

d. Use a decision model to derive critical need areas.
There is a new CSE kit available which is modular and
suitable for any grade level.

2. Alameda County Needs Assessment Model (ACNAM).
This kit was developed by the Alameda County Schools Office.
ACNAM enables users to assess some forty areas. They were
mainly developed for use by elementary schools applying for
multiple source funding, especially under ESEA title I.

ACNAM is in its third edition (check), having undergone two

years of field testing.

3. Phi Delta Kappa Model. This model was developed at
the Northern California Program Development Center of the
Professional Educational Organization. It is distributed
nationally by the Phi Delta Kappa. The model has three
phases:

a. Rating goals for importance and perceived degree of

attainment,

b. Setting objectives based on the high priority

ranking, and developing performance objectives and

plans for implementation and,
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c. Analyzing current resource allocation and identify-
ing instructional and management design.
The emphasis of this model is on assigning priorities to
goals and on involving the community.

4, Quality Education Program Study (QEPS). These
instruments were designed by the Bucks County Intermediate
School District 1in Pennsylvania. It is in the form of
twenty paperback booklets. The booklets contain a general
needs assessment and ten specific instruments to measure
each of the ten goals 1listed for quality education in
Pennsylvania. The distinctive features of this model are:

a. It's statement of goal areas and behavior derived

from empirical study,

b. The ten goal areas are clearly maintained as a

structure for the general and specific instruments,

c. Pupils do a self-assessment, and

d. Appropriate tests are listed for each goal.

5. Pupil Perceived Needs Assessment (PPNA). This
instrument gives educators instructions on how to develop
need indicators and to conduct an assessment of needs as
perceived by pupils. It was developed by Research For
Better Schools, 1Inc., a regional educational laboratory in

Philadelphia. The uniqueness of this kit is that it gives
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step by step instructions for local educators to develop
their own indicators of pupil needs.

Other kits and models which may be of interest to
schools are:

1. Atlanta Assessment Project. This project was
developed by the Atlanta Public Schools in an attempt to
determine the needs of students in 1985 (Sweigart, 1973).

2. Project Redesign. Developed by the Palo Alto
Unified School District in California, this program attempts
to assess society and public education needs in 1985 to
enable planners to incorporate these needs in their school
planning.

3. Project Simu-School. This project was developed by
the American Institute of Architects committee for educa-
tion. The projects emphasis is on utilizing computers for
handling data and predicting effects of decisions made and
alternatives available. A network of components was
designed to improve school planning by utilizing tools
developed by government and industry.

4. Project SWEP (Skyline Wide Educational Plan).
Produced by the Dallas School District, this program uses
procedures to conceptualize what the needs of the secondary

school might be in Dallas in the years 1980 to 2000.
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According to Stufflebeam, McCormick, Brinkerhoff, and
Nelson, (1985), needs assessments can serve two primary
functions. First, it can assist in determining what needs
exist and how these needs should be addressed. Second, it
can provide criteria against which a program's merits can be
evaluated. Needs assessment is viewed as a process that
includes gathering and using information for making deci-
sions about the direction or worth of a program. Questions
address performance, current or potential activities and
decisions. Need assessment is an ongoing integral part of
the process of program development and evaluation. Need
assessment helps to guide decisions about aspects of a
program that should be changed and the directions those
changes should take.

Data may be collected for needs assessments by a number
of methods. Included would be observation, interviews,
group discussion, tests, work samples, and questionnaires
(Steadham, 1980). 1In detailing the interview and question-
naire technique, Steadham states:

Interviews can be formal or casual, structured

or unstructured, or somewhere in between. They

may be used with a sample of a particular group or

conducted with everyone concerned. The interviews

can be conducted in person, by phone, at the work

site or away from it. This method 1is adept at

revealing feelings, causes of and possible

solutions to problems which the client 1is facing.

It provides maximum opportunity for the partici-
pant to represent themselves, especially when the
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interview 1is conducted in a open-ended, non-
directive manner. Interviewing, however, can be
time consuming, difficult to analyze and quantify
results. The interviewer needs to be sensitive to
the participants self-consciousness and skilled in
generating appropriate data.

Questionnaires may be in the form of surveys
or polls of a random or stratified sample of
respondents or an enumeration of an entire
population. A variety of question formats may be
used including open ended, projective, forced
choice, priority ranking. Questionnaires may be
self-administered (by mail) under controlled, or
uncontrolled conditions, or may require the
presence of an interpreter or assistant. The
advantages of the questionnaire method include
reaching a large number of people in a short time,
relatively inexpensive, give the opportunity of
expression without fear of embarrassment, and
yield data that is easily summarized and reported.
Questionnaires disadvantages include the following
concerns: little provision for free expression of
unanticipated responses, time for development of
effective instruments, 1limited utility in getting
at causes of problems or possible solutions and
unintended and/or inappropriate respondents.

Needs assessment instruments can be designed or
selected to fit the wunique concerns or interests of an
interested party such as a school board, school administra-
tor or teacher. "Frequently, the particular instruments
required for a given need assessment cannot be found among
available instruments and it will be necessary to develop
them." (Brinkerhoff et. al., 1985) A First step in the
preparation process is identifying and defining the various
people involved in the process: the client, persons

conducting the study, the audience, persons affected in some
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way by the study and the target population, people about
whom information is to be collected and analyzed. The focus
of the study may be one or more target groups.

Questions can be designed to elicit information the
assessors hcpe to obtain from the assessment. The questions
need to relate to what are the pertinent variables of
interest such as goals, procedures, facilities, or percep-
tion. Careful consideration of content is needed to insure
that items are responsive to the question they are intended
to address. Drafts of proposed instruments should be
reviewed and revised as many times as necessary prior to
their use.

The first step in determining the effectiveness of a
secondary guidance and counseling program should be to
establish priorities. Some authors suggest surveying the
community tc obtain priorities (Celotta, 1979); others
propose to survey students (Leviton, 1977); while still
other suggest a combination of parents, students, and school
staff be surveyed (Clay, 1978). Whatever group or combina-
tion of groups is decided upon, some type of needs assess-
ment survey will be needed.

"School counselors rarely conduct needs assessments"
(Carroll, 1985). However, Rimmer and Burt (1980) state:

Needs assessment techniques are an integral
part of educational planning and evaluation that
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can be used by school counselors to plan effective
guidance programs and to evaluate on-going
activities. Needs assessment methods can involve
students, teachers, administrators, and parents in
setting priorities in the counseling progranm,
consequently, giving guidance "consumers" a direct
role in program planning and development.

Summary

Guidance and counseling in the public schools has
changed drastically since its inception, and today there is
still no clear consensus regarding the role of the school
counselor. The role of the school counselor is not consis-
tent with the role expectations held by students, teachers,
parents, administrators, and counselors. To understand the
complexity of this situation, one needs to consider the
history of the secondary school guidance program, the
effects of role conflict and ambiguity, the perceptions of
various groups about the role and function of the school
counselor, and current professional guidance standards.
These factors are closely intertwined.

Role statements from the ASCA tend to be idealistic
while school boards attempt to cope with never ending budget
constraints and financial problems. Recent studies have
indicated that the lack of clear, consistent counselor role
definitions within the school could 1lead to the eventual
demise of the profession. Much of the literature stresses

that counselors must consider the expectations of the
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various groups they serves when defining their role and
establishing priorities. Future counselors will need to
continually demonstrate that their services are beneficial
and make a difference in the school and community (DiSil-
vesto, 1980). Based on assessing the needs of their school
community, counselors should be able to determine what types
of programs are desirable to structure their efforts
accordingly and thus increase their effectiveness. Improve-
ment in counselor effectiveness will positively affect the

students and help gain support for the guidance program.



CHAPTER III

DESIGN OF THE STUDY

Methodology
The methodology used in conducting the study is

delineated in this chapter. The population and the sample
are identified. The procedures for data collection are
outlined, and the research instruments utilized in the
investigation are described. Lastly, statistical treatment
of the data and methods of reporting the results are

explained.

Population of Interest

Marquette Senior High School is located in the city of
Marquette, which is situated on the southern shore of Lake
Superior in the State of Michigan. The population of the
city in 1980 (latest United States Consensus Data) was
23,288. The chief industries of the city and surrounding
area are mining, health care, tourism, manufacturing,

fishing, lumbering, and shipping.

46
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Selection of the Sample

The sample in this study was taken from the Marquette
Senior High School student population of approximately 1500
students and from a teaching staff of approximately 70. A
random sample of 60 students from each grade 1level was
chosen as well as a random sample of 25 from the teaching
staff.

A small number of participants were requested to
participate in an ethnographic component of this study.
These participants were past school officials and students

of Marquette Senior High School.

Data Collection

Those selected for the sample were given a letter of
introduction (Appendix B) explaining the nature of the study
and assuring the confidentiality of their responses. Those
who agreed to participate were then asked to complete a
needs assessment questionnaire (Appendix A) which listed a
group of typical high school counselor job functions.
Participants were asked to rate each item as to whether the
item was an '"Unimportant,”"” an "Important," or a "Very
Important”" task for high school counselors. Participants
were then asked how well they perceive each item is cur-
rently being met by indicating one of three choices, "Need

being Met," "Need Being Partially Met," or "Need Not Being
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Met." For data analysis purposes, each response alternative
was assigned a numerical score which provided a range of
scores for each item to determine its priority rating.

This study assessed two different groups, high school
teachers and students, to examine their perceptions of the
role and function of secondary school guidance counselors.
Of the 240 possible student responses, a total of 189 were
received. Of the 25 possible teacher responses, a total of
23 were received. Teachers were encouraged to respond by
the inclusion of a coupon which was redeemable for a
selection of their choice at a local ice cream parlor.

The participants in the ethnographic component of the
study were given a letter of introduction and consent form
to sign if they agreed to be part of the study (Appendix C).
The consent form guaranteed their comments would be held in
strict confidence and all notes taken would remain unidenti-
fied. The researcher interviewed these participants
individually regarding their perceptions of the role and
function of secondary school guidance counselors while they
attended or were employed at Marquette Senior High School.
Twelve persons were interviewed, four former teachers and

eight graduates of the high school.
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Design of the Instrument

Survey items were taken from the Connecticut Needs
Assessment Survey of the Role and Function of the Secondary
School Counselor. These items were based upon the ASCA
(American School Counselor Association) list of desirable
functions. The original survey was used in 1981 by the
Connecticut State Department of Education to develop a model
secondary school counselor education curriculum. The
perceptions of parents, counselors, administrators, and the
business community regarding the role and function of
secondary school counselors were assessed. A total of 37
questions were used in the categories of Program Develop-
ment, Counseling, Pupil Appraisal, Educational and Occupa-
tional Planning, Referral, Placement, Parent Help, Staff
Consulting, Research, and Public Relations.

This study utilized 12 questions or items concerning
the categories of Counseling, Educational and Occupational
Planning, and Placement to assess the perceptions of
teachers and students. The categories with their respective
items are as follows:

Counseling
- Prcvide individual counseling services for

personal problems and concerns.
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Provide group counseling services for personal
problems and concerns.

Provide individual counseling services for educa-
tional problems and concerns.

Provide group counseling services for educational

problems and concerns.

Educational and Occupational Placement

Placement

Provide infcrmation to students about the content
of school courses and to aid them in course
selection.

Provide students with information about careers.
Provide students with information about educa-
tional opportunities after high school.

Conduct guidance activities in the classroom, such
as career development, self-awareness, decision-

making, along with the classroom teacher.

Provide testing to help students make career
choices.

Assist graduating students and dropouts in getting
jobs.

Conduct group guidance sessions for students in

resume writing, completing job applications, job
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interviewing skills, and job application follow-up
strategies.

- Assist students to make educational plans for the
future, such as selecting a college, career
training program, etc.

Items from the other categories of Research, Public
Relations, and Staff Consulting, Pupil Appraisal and
Referral were not chosen because counselors at the sample
site spend 1little or no time in these areas due to the
limited number of counselors. Thus, students and teachers
may not be directly aware of counselor efforts in these
areas. As opposed to the Connecticut Survey which examined
the perceptions of parents, counselors, administrators, and
the business community, the interest of this study was to
assess student and teacher perceptions of the importance of
the functions and activities in which counselors are

currently involved.

Hypotheses

This study examined five hypotheses. Stated in the

null form, they include:

Hypothesis I

There will be no significant difference between stu-
dents' and teachers' perceptions regarding the role of the

high school counselor.
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Hypothesis II

There will be no significant difference between stu-
dents' and teachers' perceptions of how well counseling

functions are currently being met.

Hypothesis III

There will be no significant difference between
students' perceptions at different grade 1levels, nine
through twelve, regarding the role of the high school

counselor.

Hypothesis IV

There will be no significant difference between female
and male students' perceptions at each grade level regarding

the role of the high school counselor.

Hypothesis V

There will be no significant difference between the
perceptions of teachers with different years of experience

regarding the role of the high school counselor.

Data Analysis

The data were analyzed on a computer utilizing "Mini-
Tab" software. A two sample t test was used to determine
whether the difference between the mean scores of the

teachers and students were significant for any item on the
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questionnaire (hypotheses I and II) and for determining any
significant difference between student female and male
responses at each grade level (hypothesis 1IV).

A one-way ANOVA was used to determine whether the
difference between the mean scores of the students by grade
level (Freshmen, Sophomore, Junior, or Senior) was signifi-
cant for any item on the questionnaire (hypothesis 1III) and
to determine whether there was significant difference
between teacher responses based upon teachers' vyears of
experience (hypothesis V). The Tukey procedure was used to
conduct post hoc analysis.

Responses from the interviews for the ethnographic
component of the study were pooled and generalized by the
researcher in an attempt to determine perceptions of student
and teachers who attended or worked at the high school
during the sixties and seventies. The field research was
then compared to the results from the quantitative component

of this study.

Summary

This chapter presented an overview of the research
design and a description of the population was given.
Additional sections included a description of the data
collection procedures, an explanation of the instrument

used, a presentation of the hypotheses formulated for the
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study and a description of the data analysis procedures

used. Chapter IV presents an analysis of the data.



CHAPTER IV

PRESENTATION AND ANALYSIS OF THE DATA

Introduction

The main objective of this study was to determine the
extent of congruence between students' and teachers' percep-
tions regarding the role and function of the secondary
school guidance counselor. Further objectives of the study
were:

- To determine whether there was congruence between
students' perceptions at various grade levels regarding the
role and function of the high school guidance counselor,

- To determine whether there was congruence between
male and female students' perceptions at each grade level
regarding the role of the secondary school guidance coun-
selor,

- To determine whether there was congruence between
the perceptions of teachers with different years of experi-
ence regarding the role and function of the high school

guidance counselor, and
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- To determine whether there was congruence between
students' and teachers' perceptions of how well guidance
functions are currently being met.

An ethnographic component of the study sought to
determine when and how the guidance department originated at
the sample site, what the original role was of the guidance
counselor, how counselors were perceived by students and
teachers during the sixties and the seventies, and whether
that role is different from the perceptions of students and
teachers currently in the school.

In the quantitative component of the study, respondents
were asked to rate each item on a needs assessment gquestion-
naire as either '"Unimportant," "Important," or '"Very
Important"” and then to indicate how well they perceive each
item 1is currently being met by selecting one of these
choices: "Need Being Met," "Need Being Partially Met," or
"Need Not Being Met." Each response alternative was
assigned a numerical score for data analysis purposes.

Summary statistics were computed to describe the
distribution of responses of the participants. Significance
at the .05 level was selected for each item. Items were
placed into one of three categories: Counseling, Educa-
tional and Occupational Planning, or Placement. Summary

Statistics were then computed on each of these three
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categories with the significance level set at .05. Each of
the hypotheses and all of the tables are accompanied by a
narrative highlighting the items of greatest and least
discrepancy. The Mini-Tab Statistical Package was used to

compute the statistical analysis of the data.

Hypothesis I

There will be no significant difference between
students' and teachers' perceptions regarding the role of
the high school counselor.

Students and teachers were asked to rate each item
listed on the questionnaire as to whether they believed it
was "Very Important," "Important," or "Unimportant" in terms
of job tasks in which counselors are typically involved.
Each response was given the following numerical weight:
Very Important = 5, Important = 3, Unimportant = 1. Thus,
the higher the mean score on each item for each group, the
greater the perceived importance of that item. Table 1
describes the student responses as survey items are listed
in descending order commencing with those items scoring the
highest in terms of perceived importance. The students
ranked group counseling services for personal problems and
concerns last (2.97) and individual counseling services for
educational problems and concerns first (4.40). Of the four

items in the Counseling category, the students ranked one of
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Table 1

Students Ranking of Importance of Bach Iteam

Itea N s.D. X
3. Provide individeal couaseling services for
educational probleas and coaceras. 189 1.03 .40
6. Provide students vith Information about careers. 188 .49 (.3
12. Assist students to make educational plans for the
future; such as, selecting a college, career
training prograa, etc. 189 1.02 .9
1. Provide students vith Information about educational
opportuaities after high school. 189 1.01 LY
5. Provide Information to stadeats about the coateat
of school courses and to ald thea In course selection. 188 1.01 .3
1. Provide Individual counseling services for
personal problems aad concerns. 1 1.10 .05
11. Coaduct group quidance sessioas for studeats ia
resune vriting, completing job applications,
job Iatervieviag skills, aad Job application
follov-up strategies. 187 1.30 3.65
§. Conduct guldance activities 1a the classroon;
such as career developaeat, self-avareaess,
decision making; along with the classroom teacher. 189 1.37 1.40
9. Provide testing to help students make career choices. 188 1.35 3.3%
10, Assist graduating studeats and dropouts i gettiag jobs. 182 1.54 .
4. Provide group comaseling services for educational
problems and coaceras. 181 1.1 1,00
2. Provide growp counseling services for persomal probleas
and conceras. 189 1.1 1.9
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the items (No. 3) as the most important and two of the items
(No. 2 and 4) as the least importance.

When individual items were placed in their categories
and mean scores determined, the students ranked the Educa-
tional and Occupational Planning category as having the most
importance to them (Table 2) followed by the Placement

category and finally the Counseling category.

Table 2

Students Ranking of Importance by Category

Category N S.D. Mean

Educational and

Occupational Planning 186 .78 3.96
Placement 180 .95 3.76
Counseling 185 .79 3.61

The teachers ranked individual counseling services for
educational problems and concerns as the most important
(4.65) item (Table 3). The teachers' two lowest ranked
items were No. 8 (Conduct guidance activities in the
classroom, such as career development, self-awareness,
decision-making, along with the classroom teacher) and

No. 10 (Assist graduating students and dropouts in getting
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table 3

teachers Ranking of Importaace of Bach Itea

Itea | s.0. Neaa

3. Provide iadividual counseling services for

educational probleas and conceras. 3 8] 4.65
12. Assist studeats to make educational plans for the

futere; sach as, selecting a college, career

tralaiag prograa, etc. 3 Bl .65
1. Provide stadeats vith Information about educatlonal

epportuaities after high school. 3 J6 .65
S. Provide information to stadeats about the coateat

of school courses and to aid thea in course selection. 3] M .56
6. Provide stadeats vith Information about careers. 3 A .3
1. Provide ladividual counseling services for

persoaal probleas aad conceras. 3 1.1% L3
9. Provide testiag to help stadeats make career cholces. 2 1.1 i
11. Conduct greup guidance sessions for studeats ia resume

vriting, completing job applications, job latervieviag

skills, asd job application follow-up strategies. 23 1.84 3.61
. Provide growp counseling services for educatiosal

probleas and coaceras. 23 1. 1.9
2. Provide qroup counsellng services for personal probleas

and coaceras. 3 1.9 3.26
10. Assist gradeating stadents and dropouts ia gettiag jobs. 3] 1.4 1.0
8. Conduct guidance activities ia the classroon;

such as career developaeat, self-avaremess,

decision naking; along vith the classroom teacher. P& D W% | | .43
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jobs). When the items are grouped into categories, the mean
responses determined that the teachers also ranked the
Educational and Occupational Planning category as having the
most importance (Table 4). However, the teachers ranked the
Counseling category second and Placement category last.
Both teachers and students ranked Item No. 3 (Provide
individual counseling services for educational problems and

concerns) as the most important job function of counselors.

Table 4

Teacher Ranking of Importance by Category

Category N S.D. Mean

Educational and

Occupational Planning 23 1.05 3.75
Counseling 23 1.00 3.93
Placement 23 1.05 3.75

The null hypothesis that there will be no significant
difference between students and teachers perceptions
regarding the counselor's role was tested on each item by
utilizing a two-sample t-test. The test was conducted at
the .05 significance level. These results are reported in

Table 5. None of the items attained significance; thus, the
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Table §

Comparison of Stadent and Teacher Perceptions of Importaace of Bach Itea

Question

Teachers

edn

Studeats

tt

’C

10.

11,

12

Provide individual counseling
services for personal problems
and conceras.

Provide group counseling
services for personmal
probleas and conceras.

Provide individeal counseling
services for educational
probleas and conceras.

Provide group counselia
services for educationa
prebleas and coaceras.

Provide informatioa to
stedents about the coateat
of school courses and to

aid thes in course selectioa.

Provide students vith
information about careers.

Provide students vith
information about educational
opportunities after high school.

Coaduct quidance activities

in the classroom; such as

career developaeat, self-
avareaess, decision lililg;

along vith the classroon teacher.

Provide testing to hel
studeats make career choices.

Assist gradeating students
and dropouts in getting jobs.

Conduct group guidance sessioas
for studeats in resume vritiag,
completing job applications

ob intervieving skills, a

ob application follov-up
strategies.

Assist studeats to make
educational plaas for the future;
such as, selecting a college,
career training program, efc.

3

3

ki

3

3

4

3

N

i

1

i

3

4.30

3.26

4.65

.32

4.56

.39

4.65

.8

.1

3.00

.61

4.65

1.15

1.51

98

1.4

8 1]

16

1.3

Ln

1.4

1.64

N

187

189

189

1

188

10

18

189

18

LY.

1

189

4.05

.40

3.00

L34

.39

3.40

3.3

.22

3.65

.3

1.10

1.33

1.03

1.31

1.01

.99

1.01

1.7

1.35

1.9

1.30

1.02

1.05

B 1

1.13

1.8

1.03

01

1.2

1.1

1.1

65

A5

1.30

t gignificaat at the .05 level.
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null hypothesis is retained for each item at the .05
significance level. However, two of the items, Item No. 4
and Item No. 8 had a medium amount of variance in the mean
responses of students and teachers. The teachers rated Item
No. 4 (Provide group counseling services for educational
problems and concerns) as having more importance than did
the students, and the students ranked Item No. 8 (Conduct
guidance activities in the classroom, such as career
development, self-awareness, decision making, along with the
classroom teacher) much higher than did the teachers.

When grouping the individual items into the three
categories of Counseling, Educational and Occupational

Planning, and Placement (Table 6), the counseling category

Table 6

Comparison of Student and Teacher Perceptions
of Importance by Category

Teachers Students
Category N Mean N Mean t* P
Counseling 23 3.93 185 3.61 1.80 .07
Educational &
Occupational
Planning 23 4.04 186 3.96 .45 .65
Placement 23 3.75 180 3.76 .06 .95

* Significant at the .05 level.
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had a medium amount of variance between the student mean
responses and the teacher mean responses.

The teachers' mean response for the importance of the
Counseling items was 3.93 compared to the students' mean
response of 3.61.

There was no significant difference found between the
mean responses of the students and teachers for this
hypothesis; thus, the null hypothesis at the .05 signifi-

cance level is retained.

Hypothesis II

There will be no significant difference between
students' and teachers' perceptions of how well counseling
functions are currently being met.

Students and teachers were asked to rank how well
counseling functions are currently being met. The responses
were rated "Need Being Met" = 5, "Need Being Partially
Met" = 3, and "Need Not Met" = 1. Thus, the higher the mean
score for each group the greater the group's perception that
the need of that item is being met. Table 7 shows the
student ranking of how well they perceive individual items
are being met. Item No. 5 (Provide information to students
about the content of school courses and to aid them in
course selection) and Item No. 3 (Provide individual

counseling services for educational problems and concerns)
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Table 7

Student Ranking of How Well Bach Item is Curremtly Being Met

Iten ] §.0. Nean
5. Provide information to studeats about the coatent
of school courses and to aid them In course selection. 188 1.30 4.03
3. Provide individual couaseling services for
educational probleas and conceras. 186 1.35 31.9¢
1. provide individual couaseling services for personal
probleas and coacerns. 185 1.32 1.53
1. Provide studeats vith Informatioa abost educational
opportunities after high school. 188 1.28 .4
6. Provide studeats vith information about careers. 188 1.4 .0
12. dssist students to make educational plaas for the
fatare, suck as selecting a college, career traiaing
prograss, etc. 187 1.41 .33
9. Provide testing to help stadeats make career choices. 185 1.51 3.05
4. Provide growp comaseling services for educational
probleas and coaceras. 182 1.2 .69
8. Coaduct quldance activities In the classroom, such as
career developaeat, self-avareaess, decision-making,
along vith the classroom teacher. 18 1.4 2.63
10. Assist gradeating stedeats and dropouts ia getting jobs. 171 1.3% 2.3%
2. Provide growp cowaseling services for personal problems
and coaceras. 183 1.33 .4
11. Conduct growp guidance sessions for studeats ia resame
vriting, completing job applicatioas, job latervieviag
skills, and job application follov-up strategies. 186 1.4 .25
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were ranked first and second by the students while Item
No. 11 (Conduct group guidance sessions for students in
resume writing, completing job applications, job interview-
ing skills, and job application follow-up strategies) was
ranked lowest by the students in terms of its need being met
when compared to the other items.

When the individual items were grouped intc one of the
three categories (Counseling, Educational and Occupational
Planning, and Placement), the students mean score for
Educational and Occupational Planning category was highest
in terms of these needs being met and the Placement category

lowest (Table 8). Two of the three items making up the

Table 8

Student Ranking of How Well Each
Category is Currently Being Met

Category N S.D. Mean

Educational and

Occupational Planning 183 .88 3.33
Counseling 179 .92 3.13
Placement 169 .95 2.63

Placement category (Items No. 10 and No. 11) were ranked as

the lowest and third lowest by the students in terms of
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these needs being met. Thus, students perceived that the
needs for the Placement items were not being met as well as
the needs for items in the Counseling or Educational and
Occupational Planning categories.

The teachers ranked items No. 3 (Provide individual
counseling services for educational problems and concerns)
and No. 5 (Provide information to students about the content
of school courses and to aid them in course selection) as
the top two in terms of the need for that item being met and
item No. 11 as the item whose need was perceived as least
being met (Table 9).

When examining the teachers' response by category
(Table 10), the Placement category was ranked lowest. Thus,
the students and teachers both ranked the Placement item
needs as being the 1least met by the counselors and both
teachers and students concurred that the needs for Items
No. 3 (Provide individual counseling services for educa-
tional problems and concerns) and No. 5 (Provide information
to students about the content of school courses and to aid
them in course selection) were being best met by the
counselors.

The null hypothesis II that there will be no difference
between students' and teachers' perceptions of how well

counseling functions are currently being met was tested for
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Table §

Teacher Ranking of Nov Well Bach Itea is Curreatly Beiag Net

Itea | §.0. Nean

3. Provide individual counseling services for

educational problems and concerns. 3 1.01 .13
5. Provide information to studeats about the coateat

of school courses and to ald them in course selection. 3 1.02 .04
1. provide individual couaseling services for persomal

problems and concerns. 23 1.02 3.96
1. Provide students vith information abeat educational

opportuaities after high school. 23 M 3.61
9. Provide testing to help studeats make career choices. 3 1.27 .61
6. Provide studeats vith Information about careers. 3 .30 3.9
12. Assist studeats to make educational plaas for the

future, such as selecting a college, career training

prograas, etc. 3 1.15 3.3%
4. Provide growp couaseling services for educational

probleas and conceras. 3 1.19 .83
2. Provide group counsellag services for persosal problems

and coaceras. ¥ 1.33 .M
10. Assist graduating stedeats and dropouts Ia getting jobs. 23 1.3 2.30
8. Coaduct guidance activities Ia the classroom, such as

career development, self-avareaess, decision-makiag,

aloag vith the classroom teacher. k] 1.33 1.96
11. Conduct growp guidance sessions for studeats in resume

vriting, completing job applications, job intervieviag :

skills, and job application follov-up strategies. 23 1.46 1.9
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Table 10

Teacher Ranking of How Well Each Category
Is Currently Being Met

Category N S.D. Mean
Counseling 23 .88 3.36
Educational and
Occupational Planning 23 .56 3.35
Placement 23 .79 2.54

each item by wutilizing a two-sample t-test at the .05
significance level (Table 11).

Item No. 8 (Conduct guidance activities in the class-
room, such as career development, self-awareness, decision-
making, along with the classroom teacher) was found to have
a significant difference in the mean score of the teachers
compared to the mean scores of the students. The students
felt the need for the item was being met to a greater degree
than did the teachers.

Item No. 9 (Provide testing to help students make
career choices) also showed a variance (although not
significant) between teachers and students mean response.
Teachers perceived that the need for the item was being met
(3.61) to a greater degree than did the students (3.05).

When the items were grouped into categories (Counseling,
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Table 1

1

Comparison of Student and Teacher Perceptions of How Well

Bach Item Is Currently Being Met

Question

Yeachers
ean

Ve

Students
tan

n.

11.

12.

Provide individual counseling
services for personal problems
aad coacerns.

. ‘Provide qroup counseling

services for personal
probleas and concerns.

Provide individual counseling
services for educational
probleas and concerns.

Provide group counselin
services for educationa
probleas and conceras.

Provide information te
students about the content

of school courses and to

aid thenm in course selection.

Provide students vith
information about careers.

Provide students vith
faformation about educational
opportunities after high school.

Coaduct quidance activities

ia the classroom; such as

career development, self-
avareaess, decision |aking;
along vith the classroon teacher.

Provide testing to hel;
studeats make career choices.

Assist gradeating stadents
and dropouts in getting jobs.

Coaduct group quidance sessioas
for studeats in resume writiag,
completing job applicatioas

ob intervieving skills, an

ob application follov-up
strategies.

Assist stodeats to make
educational plaas for the future;
such as, selecting a college,
career tralning program, efc.

3

I3

3]

i

3

LX)

3]

3

13

n

3

14

3.96

.64

13

1.9

.61

1.9¢

2.30

1.9¢

1.3

1.02

1.33

1.01

1.19

1.02

90

.9‘

1.33

.0

1.3

1.4

1.15

187

189

189

mn

11

188

189

189

18

1

)]

189

4.05

3.00

LU

.39

L3

.35

.1

3.65

.

1.3

1.33

1.3

1.42

1.30

1.}

1.2

1.43

1.51

1.3%

1.}

1.4

1.50

B 1]

91

"3

lu‘

A9

Al

.14t

1.69

A3

8 )]

.05

t gigaificant at the .05 level,
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Educational and Occupational Planning, and Placement), the
t-test shows no significant variance between the student and

teacher responses (Table 12).

Table 12

Comparison of Student and Teacher Perceptions of How Well
Each Category is Currently Being Met

Teachers Students
Category N Mean N Mean t* P
Counseling 22 3.36 179 3.13 1.11 .27
Educational &
Occupational
Planning 23 3.34 183 3.33 .07 .94
Placement 23 2.53 169 2.63 .47 .64

* Significant at the .05 level.

Students' and teachers' perceptions differed on how well the
needs for some items are currently being met; thus, the null

hypothesis is rejected at the .05 significance level.

Hypothesis III

There will be no significant difference between
students' perceptions at different grade levels, nine
through twelve, regarding the role of the high school

counselor.
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The students were asked to rate each counselor function
as to how important it was to them. The higher the rating
the greater the importance of the item. The mean scores of
the students were computed by grade level, nine through
twelfth grades. A one-way analysis of variance was used to
compare student mean responses by grade level on each item.
Significance was placed at the .05 level.

There was significant difference between student grade
level responses on three items (Table 13). Item No. 6
(Provide students with information about careers) had the
most variance between student responses at different grade
levels. The freshmen mean score was 4.07, the sophomores
was 4.29, the seniors was 4.43, and the juniors was 4.74.
At the .05 level, the null hypothesis for 1Item No. 6 is
rejected. Using the Tukey procedure at .05 for post hoc
analysis, pairwise significant differences were found
between the Juniors and the Seniors, the Juniors and the
Sophomores, and the Juniors and the Freshmen students.
Thus, students at different grade 1levels do view the
importance of this item differently.

Item No. 9 (Provide testing to help students make
career choices) also showed a significant variance between
grade levels (Table 13). The freshmen mean score was 3.00;

the sophomores, 3.42; the juniors, 3.78; and the seniors,
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table 13

Comparison of Student Perceptioms, by Grade Level,
on the Importance of Bach Item

9th Grade 10th Grade 11th Grade 12th Grade

.......................................

Question I Hean ¥ MNean §  HNean § Nean ft

. Provide individeal counseling

services for personal probleas
and concerns. 1 4.0 17 3.9 6 4.04 83 413 A7

. Provide group counseling

services for personal
probleas and conceras. 1 LU 8 20715 1 3.1 % 1N .32

. Provide individual counseling

sexvices for educational
probleas and concerns. i1 4n 8 L 1 LY LRI Y Y .48

. Provide group counselin

services for educationa
probless and conceras. 1 3.00 | I 9 1 LI W} 3 3.3 1.03

. Provide informatioa to

students about the conteat
of school courses aad to
aid them in course selection. 0 4.25 8 140 11 4.8 3 4.2 NI

. Provide students vith

faformation about careers. i1 4.0 @ 1LY 6 LN 3 1483 3.66¢

. DProvide students vith

iaformation about educational
oppertunities after high school. 41  4.02 842 1 4.5 3 L0 2,30

Conduct quidance activities

ia the classroom; such as

career developmeat, self-

avareness, decisjon lilllg;

along vith the classroon teacher. 41 3.2 L I P 1 3.6 53 130 A1

. Provide testiag to bel

stedeats make career choices. 41 3.0 i 3.4 6 I 53 3.19 2,41t

. Mssist gradeating students

and dropoats in gettiag jobs. i1  3.00 2 1.3 17 3.3 LY ¥ .3

. Conduct group quidance sessioas

for studeats in resume writing
conpleting job applications
ob interviewing skills, a
ob applicatioa follov-ap
strategies. Iy wLn 8 3.4 7 wn 53 3.4 .51

. Assist studeats to make

educational plaas for the fature;
such ast selecting a colleg:,

career tralaiag program, ¢ a1 3.9 i .40 1 4.9 3 L4 2.1t

t significant at the .05 level.
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3.19. Using the Tukey procedure for post hoc analysis, a
significant difference in student mean responses exists
between the freshmen and the juniors, between the seniors
and the juniors, and between the sophomores and the fresh-
men. Thus, the null hypothesis is rejected for Item No. 9;
students at these grade levels view the importance of Item
No. 9 differently.

Item No. 12 (Assist students to make educational plans
for the future, such as selecting a college, career training
program, etc.) also showed a significant difference by the
students at different grade levels (Table 13). The juniors
attached the most importance (4.53) to the items followed by
the seniors (4.47), the sophomores (4.42), and the freshmen
(3.98). Again, using the Tukey procedure at .05 for post
hoc analysis, pairwise significant differences were found
between the freshmen and the sophomores, between the
freshmen and the juniors, and between the freshmen and the
seniors. The null hypothesis for Item No. 12 is rejected;
students at these grade 1levels view the importance of this
item differently.

In each of the items that showed a significant differ-
ence between student responses at different grade levels,
the juniors had the highest mean score for that item.

Although not significant, a mild variance exists in the mean
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scores of students at different grade 1levels on Item No. 2
(Provide group counseling services for personal problems and
concerns) and Item No. 7 (Provide students with information
about educational opportunities after high school). Item
No. 1 (Provide individual counseling services for personal
problems and concerns) and Item No. 10 (Assist graduating
students and dropouts in getting jobs) showed the least
amount of variance between students scores at different
grade levels.

wWhen the individual items are grouped into their
appropriate categories (Counseling, Educational and Occupa-
tional Planning, or Placement), a significant difference was
found between students at the various grade levels in the

Educational and Occupational Planning category (Table 14).

Table 14

Comparison of Student Perceptions, by Grade Levels,
On the Importance of Each Category

9 10 11 12
Category N Mean N Mean N Mean N Mean F*

Counseling 41 3.63 47 3.49 44 3.74 53 3.60 .77

Ed. & Occ.
Planning 40 3.71 48 3.95 45 4.27 53 3.92 3.99*
Placement 39 3.62 42 3.78 47 3.86 52 3.78 .50

* Significant at the .05 level.



76

Junior students had the highest mean score for the
Educational and Occupational Planning category (4.27) while
the freshmen had the lowest mean score at 3.71; the seniors
score was 3.92. Using the Tukey procedure at .05 for post
hoc analysis, a significant difference is found between the
juniors (4.27) and the freshmen (3.71). The null hypothesis
is rejected; freshmen and juniors view the importance of
this item differently.

Educational and Occupational Planning items were ranked
higher by the juniors than the students at other grade
levels. The juniors had the highest mean score on all of
the questions which showed a significant difference from
student responses at other grade levels and three of these
four gquestions were in the category of Educational and
Occupational Planning.

When examining student responses to how well the needs
of each item was being met (Table 15), significant differ-
ences between students at various grade levels were found on
three items. Item No. 11 (Conduct group guidance sessions
for students in resume writing, completing job applications,
job interviewing skills, and job application follow-up
strategies) showed the greatest variance in student mean
scores; the seniors mean score was 1.80 and the freshmen was

2.74. The seniors when compared to the other classes had
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Table 15

Comparison of Studeat Perceptions, by Grade Levels,
on Hov Well Bach Item is Curzently Being Met

Question

9th Grade

Nean

10th

Grade

Nean

11th Grade

12th Grade

n.

11!

12.

Provide individual counseling
services for personal problems
and concerns.

. Provide group counseling

services for personal
probleas and concerns.

Provide individual counseling
services for educational
probleas and conceras.

. Provide group counselin

services for educationa
problems and conceras.

Provide informatioa to
stadents about the coatent
of school courses and to

aid thea in course selection.

Provide students vith
information about careers.

Provide students vith
information about educational
opportunities after high school.

. Coaduct quidance activities

in the classroon; such as

career development, self-
avareness, decision lallng;

along vith the classzoon teacher.

Provide testing to iel:
students make career choices.

Assist graduating students
and droposts ia getting jobs.

Coaduct groep quidamce sessioas
for students i resume vriting,
completing job applications

;ob intervieving skills, a

ob application"follov-up
strategies.

Assist studeats to make
educational plans for the fatare;
sach as, selecting a college,
career (zalnlng program, efc.

3

it

{1

3

0

{1

11

10

3

k1)

in

2.63

L

420

1.3

.39

.75

.50

.

.0

48

1

1

1

18

1

f

E})

1)

3.62

2.58

1

.1

3.46

1.2

2.46

.4

2.0

.25

.46

LY

1

46

i

1

Ly

1

Y]

L[

14

46

4

3.21

.11

3.65

2.78

4.3

in

in

.02

.91

.3

.35

.83

30

i1

19

33

52

33

53

£))

81

3

3

.12

3.46

2.51

.64

1.3

3.591

2.62

3.0

.45

1.40

.19

.13

1.99

40

2.45¢

46

1.19

.56

.0t

1.00

.07t

A2

t Sigaificant at the .05 level.
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the lowest mean score when determining whether the need for
this item was being met. The use of the Tukey procedure for
post hoc analysis found significant differences between the
seniors and the freshmen mean response and between the
seniors and the juniors as to how well the need for group
guidance in resume writing, completing job applications, job
interviewing skills, and job application follow-up strate-
gies was being met by the counselors.

Item No. 9 (Provide testing to help students make
career choices) also showed a significant variance between
student grade level responses. The freshmen mean response
was 2.75, the sophomores 2.83, the seniors 3.04, and the
juniors 3.57. The freshmen had the 1lowest mean response
about the need for Item No. 9 not being met when compared to
other grade level responses. The Tukey procedure found
pairwise significant differences between the Freshmen and
juniors, between the juniors and the sophomores, and between
the juniors and the seniors.

A significant difference was also found in Item No. 5
(Provide information to students about the content of school
courses and to aid them in course selection) with the
seniors having the lowest mean score of 3.64 and the juniors

the highest mean score of 4.32. The Tukey procedure found
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pairwise significant differences between the freshmen and
the seniors at the .05 level.

The results of testing this hypothesis indicate there
are significant differences between the mean responses of
students at different grade 1levels regarding their percep-
tion of how important each counselor function listed is and
how well each of these items are currently being met. Thus,

the null hypothesis is rejected.

Hypothesis IV

There will be no significant difference between female
and male students' perceptions at each grade level regarding
the role of the high school counselor.

A t-test was used to determine whether there was any
difference between female and male responses with respect to
perceived importance of the items. Responses of male and
female students were compared at each grade 1level and
significance was placed at the .05 level.

When examining the student responses to individual
questions by sex and grade, none of the gquestions for the
freshmen (Table 16) exhibited a significant difference
between the female and male responses. The sophomore male
and female students (Table 17) showed a mild variance in
their mean responses (although not significant) for Items

No. 3 (Provide individual counseling services for education
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table 16

Question

Penales
tan

Males
ean

tt

1.

11.

12,

. Provide individual counseling

services for personal probleas
and coacerns.

. Provide group counseling

services for personal
problems and concerns.

. Provide individual couaseling

services for educational
probleas and concerns.

. Provide group counselin

services for educationa
problems and concerns.

Provide informatioa to
stadeats about the content
of school courses and to

aid them in course selection.

Provide students vith
iaformation about careers.

Provide students vith
faformation about educatiomal
opportunities after high school.

. Condact guidance activities

in the classroon; such as

career development, self-
avareness, decision nallnz;
along vith the classroon teacher.

Provide testing to hel!
studeats make career choices.

Assist graduating students
and dropoats in getting jobs.

Coaduct qroup quidance sessions
for students in resume writing,
completing job applicatioas

1ob Intervieving skills, an

ob application follov-up
strategies.

Assist studeats to make
educational plans for the future;
such as, selecting a colleze,
career fxallllg program, efc.
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n
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.18
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.4

.1

.1

.33

4.05

.y

3.2
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i

.4
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.55
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A1

Al
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"’
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"‘

* significant at the .05 level.
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Table 17

Regarding the Importance of Counselor Functioas

Question

Fenales
ean

I Eea

Males

tt

n.

11.

n.

Provide individeal counseling
services for personal problems
and concerns.

Provide group counseling
services for personal
probleas aad concerns.

Provide ladividual couaseling
services for educational
probleas and coaceras.

Provide group counselin
services for educationa
preblems aad coaceras.

Provide information to
studeats about the content
of school courses and to

aid thea ia course selectioa.

Provide students vith
information about careers.

Provide students vith
faformation aboat educational
opportunities after high school.

Coaduct guidance activities

in the classroom; such as

career developaent, self-
avareness, decision Iililg;
along vith the classroom eacher.

Provide testing to hel
studeats make career choices.

Assist graduatiag students
and dropouts ia gettiag jobs.

Coaduct group quidance sessions
for studeats in resume writing,
completing job applications

ob intervieving skills, aa

ob application follov-up
strategies.

Assist studeats to make
educational plaas for the futare;
such as, selecting a college,
career traiaing program, efc.

15

15

15

15

15

15

15

15

15

15

15

15

.20

.3

.07

3.4

.4

3

1

1

E¥)

1

13

1

3

EE]

n

13

£}

.10

4.58

.70

4.46

.39

4.15

.55

3.4

.59

.u

4.3

.95

Al

1.n

.91

Al

1.00

1.3

1.53

1.5

A9

'25

t Sigaificaat at the .05 level.
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problems and concerns), No. 8 (Conduct guidance activities
in the <classroom, such as career development, self-aware-
ness, decision-making, along with the classroom teacher),
and No. 10 (Assist graduating students and dropouts in
getting jobs). At the junior 1level (Table 18) Item No. 3
(Provide individual counseling services for educational
problems and concerns) showed a significant difference in
student responses by sex. The junior females gave the item
a mean score of 4.71 while the male mean score was 4.16.
Table 19 examines the responses of the male and female
senior students. Three items displayed a significant
difference in the male and female student ranking. Item
No. 2 (Provide group counseling services for personal
problems and concerns) indicated the females showed a mean
response to the item's importance at 3.18 while the male
mean response was significantly 1lower at 2.42. Item No. 7
(Provide students with information about educational and
occupational opportunities after high school) also had the
females showing a significantly higher mean response of 4.82
when compared to the male mean response of 4.23. Item No. 8
(Conduct guidance activities in the classroom, such as
career development, self-awareness, decision-making, along
with the classroom teacher) demonstrated the same pattern as

the female mean score was 3.82 to the male mean response of
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table 14

Regarding the Importance of Couaselor Punctions

Question

Fenales
ean

Males
ean

tt

1.

{.

1.

11.

12.

Provide individual counseling
services for personal probleas
and conceras.

Provide group counseling
services for personal
probleas and coaceras.

Provide individeal couaseling
services for educational
problems and coacerns.

Provide group counselin
services for educationa
probleas and coaceras.

Provide informatioa to
studeats about the coateat
of school coarses and to

aid them ia course selectioa.

Provide students vith
Inforsation about careers.

Provide stadents vith
Information about educational
opportuaities after high school.

Conduct guidance activities

ia the classroom; such as

career development, self-
avareaess, decision lallng;
aloag vith the classroon €eacher.

Provide testiag to hel
studeats make career cholces.

Assist gradeating students
and dropoats ia getting jobs.

Coaduct qroup quldance sessioas
for studeats in resume writing,
completing job applications

ob iatervieving skills, aa

ob application follov-up
strategies.

Assist studeats to make
educational plaas for the future;
sach as, selecting a college,
career trainiag program, efc.

1)

u

n

2

L

u

u

u

u

u

n
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.1
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4.50

4.6

.4

3.4
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19
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1
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13

L0

4.56

.37

1.4

1.4

.1

.3

.16

A0

.21t

1.39

A0

1.0

1.16

.69

R

A1

t Sigaificant at the .05 level.
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Table 19
Comparison of 12th Grade Nale aad Pemale Respoases

Regarding the Importance of Counselor Punctions

Question

Fenales
ean

Nales
(31

10,

11.

12.

Provide individeal counseling
services for personal problems
and concerns.

Provide group counselling
services for personal
probleas and conceras.

Provide individual couaseling
services for educational
problems and concerns.

. Provide group counselin

services for educationa
probleas and conceras.

Provide informatioa to
students about the content

of school courses and to

ald thes in course selection.

Provide students vith
faformation about careers.

Ptgvlde students vith
iaformation about educational
opportunities after high school.

Conduct quidance activities

in the classroom; such as

career developaent, self-
avareness, decision lllllg;

along vith the classzoon teacher.

Provide testiag to hel!
studeats make career choices.

Assist qraduatiag studeats
and dropeuts in getting jobs.

Coaduct group quidance sessioas
for studeats in resume vritiag,
conpleting job applicatioas

ob intervieving skills, an

ob application follov-up
strategies.

Assist studeats to make
educational plaas for the future;
such as, selecting a college,
career fxainlng prograa, efc.

n

n

n

n

4]

n

n

n

n

3|

n

n

4.45

.18

13

1.0

.5

01
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.0

1.19

4.00

i
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i

i

i

i

i

i

)|

i

i

b))

.90

.4

.29

3.00

.97 -

.0

8

.9

.13

.26

.39

4.35

1.8

2.01¢

1.51

1.0

1.86

.21t

2.40t

51

A6

1.66

t Significant at the .05 level.
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2.94. Three additional items (No. 1. Provide individual
counseling services for personal problems and concerns.

No. 5. Provide information to students about the content of
school courses and to aid them in course selection. and
No. 6. Provide students with information about careers) were
not significant at the .05 level but showed a mildly large
variance between the male and female mean responses.

When the items are placed into the categories of
Counseling, Educational and Occupational Planning, or
Placement and the mean scores of the male and female student
are compared, no significant difference is found between the
sexes at the freshmen, sophomore, or junior grades
(Table 20). However, the mean scores of the males and
females at the senior grade indicated significant differ-
ences in the categories of Counseling and Educational and
Occupational Planning. In the Counseling category the
female mean score of 3.86 was significantly higher than the
male mean score of 3.40. In the Educational and Occupa-
tional Planning category the female mean score of 4.24 was
also significantly higher than the male mean score of 3.70.

Significant differences were found between the male and
female responses at the various grade 1levels regarding the
importance of counselor functions; thus, the null hypothesis

is rejected.
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Table 20

Comparison of Male and Female Responses by Category
for Grades Nine through Twelve Regarding

the Importance of Counselor Functions

Males Females

Category N Mean N Mean t*
9th Grade
Counseling 19 3.58 22 3.68 .33
Ed. & Occ. Planning 18 3.64 22 3.76 .49
Placement 18 3.59 21 3.63 .12
10th Grade
Counseling 32 3.48 15 3.50 .07
Ed. & Occ. Planning 33 3.99 15 3.85 .54
Placement 27 3.89 15 3.58 1.07
11th Grade
Counseling 18 3.53 26 3.88 1.47
Ed. & Occ. Planning 17 4.20 28 4.31 .64
Placement 19 3.81 28 3.76 .38
12th Grade
Counseling 31 3.40 22 3.86 2.42%*
Ed. & Occ. Planning 31 3.70 22 4.24 2.46*
Placement 31 3.67 21 3.95 1.07
* Significant at the .05 level.
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Hypothesis V

There will be no significant difference between the
perceptions of teachers with different years of experience
regarding the role of the high school counselor.

A one-way anova was used to test this hypothesis.
Teachers were placed into one of four categories based on
their years of experience: 0-3 years experience, 4-10 years
experience, 11-19 years experience, and 20+ years experi-
ence. Teacher responses from each experience category were
compared for significant differences in their responses.

Our random sample of teachers did not obtain any
teachers in the 0-3 years experience category. This was not
surprising due to the small number of teachers in the school
population who had less than three years of experience. Two
teachers did not indicate their years of experience on their
survey; therefore, the teacher sample for testing this
hypothesis consisted of 21 teachers.

Table 21 indicates a significant difference in teacher
response based on their years of experience for Item No. 2
(Provide group counseling services for personal problems and
concerns) and Item No. 11 (Conduct group guidance sessions
for students in resume writing, completing job applications,
job interviewing skills, and job application follow-up

strategies). Teachers with 20+ years of experience gave a
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Table 21
Comparison of Yeacher Responses to Individual Items

by Years of Bxperience

Questioa

4-loe¥:s

11-19 s
I Rean

20¢ ts
ean

ft

10.

11.

12.

Provide individeal counseling
services for personal probleas
and concerns.

Provide gtonp couaseling
services for persomal
probleas and conceras.

Provide individeal counseling
services for edacational
problems and conceras.

Provide group counselin
services for educationa
probleas and conceras.

Provide Informatioa to
students about the conteat
of school courses and to

aid thenm in course selection.

Provide students vith
Iaformation about careers.

Provide students vith
iaformation aboat educatioaal
opportunities after high school.

Coaduct quidance activities

ia the classroom; such as

career development, self-
avareness, decision Iilllg;
along vith the classroon teacher.

Provide testiag to hell
studeats make career choices.

Assist graduatiag students
and dropouts 1a getting jobs.

Conduct group quidance sessioas
for students ia resume writiag,
conpleting job applications

ob {ntervieving skills, an

ob application follov-ap
strategles.

Assist studeats to make
edacational plaas for the future;
sach as, selecting a college,
career training program, efc.

5 5.00

5 .M

S .40

5 5,00

5 5.00
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10

10

10

10
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10

10

10
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.20

2.40

4.80

3.20

4.60

1.40

4.%0

.00

4.00

.80

2.60

4.60

475

4.30

4.1

.70

4.00

LN

3.0

1.00

.30

4.00

N

33

3.91¢

.56

A6

2.06

A1

J4

04

.07

.36

5.13¢

)

Note: There were no teachers im the 0-3 years of experieace range.

t Significaat at the .05 level.
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mean response of 4.3 on the importance of Item No. 2
compared with a mean response of 3.4 for teachers with 4-10
years experience and a mean response of 2.4 for teachers
with 11-19 vyears of experience. The Tukey procedure was
used for post hoc analysis. Pairwise, significant (at .05)
differences were found between those teachers with 11-19
years of experience and those teachers with 20+ years of
experience in terms of how they perceived the importance of
counselors providing group counseling services for personal
problems and concerns.

Teachers with 4-11 years of experience gave Item No. 11
a mean response of 5 while teachers with 20+ vyears of
experience gave it a mean response of 4 and teachers with
11-19 years of experience gave it a mean response of 2.6.
The tukey procedure found pairwise significant differences
between those teachers with 4-10 years of experience and
those teachers with 11-19 vyears of experience regarding
their perceptions of the importance of counselors conducting
group guidance sessions in resume writing, job interviewing,
and job application strategies (Item No. 11).

Two items, No. 2 and No. 11, showed a significant
difference between the responses of teachers with different

years of experience. In both items teachers with 11-19
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years of experience had the lowest mean response regarding
the importance of those items.

Teacher responses were grouped into three categories:
Counseling, Educational and Occupational Planning, and

Placement (Table 22). The Anova test showed no signifi-

Table 22

Comparison of Teacher Responses to Categories
By Years of Experience

4-10 Yrs 11-19 vrs 20+ Yrs

Category N Mean N Mean N Means fx
Counseling 5 3.90 10 3.65 6 4.33 .83
Ed. & Occ.

Planning 5 4.20 10 4.12 6 4.00 .14
Placement 5 4.47 10 3.33 6 4.00 2.42

* Significant at the .05 level.

cant difference in the responses of teachers with different
years of experience in any of the three categories. The
placement category showed a mild variance between the mean
response of teachers in the 4-10 years experience group
(4.47) and the response of teachers in the 11-19 years of
experience group (3.33). Significant differences were found

between the perceptions of teachers with different years of
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experience on some items regarding the role of the high

school counselor; thus, the null hypothesis is rejected.

ETHNOGRAPHIC PRESENTATION

Introduction

In 1959 the Marquette Public Schools sent one of their
English teachers to attend a year long institute at the
University of Michigan. Attendance at the institute was
sponsored by funds from the NDEA (National Defense Education
Act), and participants were trained to be secondary guidance
counselors. The emphasis of the training was in the use and
interpretation of various tests and measurements that were
designed to identify high school students who excelled or
had the aptitude to excel in the academic areas of math and
science. The federal government in reacting to the Rus-
sians' success with Sputnik passed the NDEA which provided
funds to train educators in secondary counseling with the
main objective to have these newly trained counselors return
to their school districts and identify and encourage
competent students for careers in the math and/or science
fields. Marquette's representative returned in the fall of
1960, and the Marquette School system had its first guidance

counselor.
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Background

J worked as the only counselor in the Marquette Senior
High School for the first two years. 1In 1963 a second coun-
selor was added, and subsequent years saw the addition of
other counselors until the high school met the counselor-
/student ratio criteria established by the North Central
Association for Schools. The ratio suggested by North
Central has been maintained to the present day.

According to J, the role or job description of the
school counselor was initially defined by him. He proceeded
in the direction in which he was trained and began to test
for math and science competencies in the 1local students.
J felt the main focus of his role was in the area of educa-
tional and occupational planning. Consequently, he concen-
trated the majority of his activities into this category.
As these career testing and advising tasks were pursued,
J believed a rapport was developed with a number of stu-
dents, and soon the counselor started working with a small
number of students in the area of personal counseling.
However, the main emphasis of his activities continued to be
in the area of educational and occupational planning.

J perceived a change in his role as he moved through
the late sixties and early seventies. Students became more

rebellious and more problems surfaced. Single parent homes
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increased in number while student use of drugs and sexual
promiscuity increasedqd; societal problems affected the
functioning of the schools. J felt the community looked to
the schools to help deal with these problems, and the school
community's expectation was that the counselors knew best
how to deal with these problems. The main focus of J's role
was now shifting from educational and occupational planning
activities to personal counseling activities. Much of the
counselor's time began to be spent working with students who
were having various adjustment problems in school.

J indicated that it was also during the late sixties
and early seventies that the administration began to add
responsibilities to the counselors' role. As administration
frustration grew due to a 1larger student body and an
increased number of student behavioral problems, administra-
tors began to focus on concerns about the counselor's role
and how counselors were utilizing their time. There began a
questioning by the administration regarding counselor
accountability issues and how the counselors could better
help the administration deal with their increasing problems.
Consequently, the administration slowly added other respon-
sibilities such as dealing with students with behavior
problems, drug education, career education, and increasing

the counselors responsibilities in student testing.
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J and his fellow counselors also started to take on
responsibilities in the area of placement activities. They
were expected to work with co-operative training programs,
where students received credit for work cutside the school.
Counselors were asked to do follow-up studies on drop-outs
and graduates. The colleges and universities began to
require more information from the schools, and counselors
were expected to provide this information as well as to help
their students interpret the various college entrance
regquirements. Furthermore, counselors were being asked to
assist students in gaining job seeking skills such as inter-
viewing and resume preparation.

According to J, these added activities and increased
responsibilities continued to grow during the eighties.
What began as a narrow focus in 1960 had broadened consider-
ably. However, much was left up to the counselor to
determine how to prioritize their time in order to meet
these added responsibilities. Individual counselors often
placed various degrees of emphasis on different aspects of
their role depending on their own individual strengths and
values. J perceives the current counselor's role as varied
with responsibilities in many areas, all of which he feels
are important. When pressed to prioritize the importance of

the categories utilized in this study for the counselor
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role, he feels the emphasis 1is on personal counseling,
followed by educational and occupational planning, and

finally placement activities.

Former Teachers

Retired teachers who were interviewed concur with
J that the original role of the guidance counselor was to
assist students with career decisions. The main focus of
counselor functions in the sixties was to help students with
their educational and occupational planning.

These former teachers c¢laim that the counselors were
accepted by the rest of the staff when the role was ini-
tiated. However, this acceptance by the teachers at that
time was not necessarily based upon the feeling that
students were going to greatly benefit from the counseling
services, but rather the teachers felt they would be freed
up from a lot of scheduling and extra assignments that had
been taking place in daily homerooms. "We gave that stuff
to the counselors so that we could teach." Thus, the fact
that counselors were perceived by the teachers as taking
over some of the duties that teachers had been doing in
homerooms generally aided the counselor's acceptance by the
teachers.

The counselor's role was further perceived by teachers

of the sixties as being strictly involved with the academic
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counseling of students. Teachers viewed the counselors as
doing the career testing that took place in the school.
Discipline was handled by the teachers and administration.
The evolution of the counselor into the area of
personal counseling was viewed by the teachers as a result
of the changes in society and a rapidly growing student
population. Teachers felt that as societal changes took
place, '"the students started having more problems," the need
for personal counseling became greater. One teacher
indicated that most teachers wanted to avoid personal
counseling or didn't feel qualified to do it. Counselors
were viewed as having the training to deal with the problems
students were beginning to demonstrate in the late sixties
and early seventies. Teachers cited the Vietnam war, dual
working parents, the drug use by students, the impact of
television, the increased number of students working part
time, the increased number of child abuse cases, and rising
divorce rates as factors which caused an increase in the
students' need for personal counseling. Additionally, the
dramatic increase in the size of the student body was
perceived by one teacher as "disintegrating the close
relationship that teachers and students used to have with
each other." In 1960 the high school population was

approximately 650. As a result of the closing of the local



97

catholic high school, the closing of the University experi-
mental school and a general increase in the number of
school-age children, the population of the school grew to
over 2,100 students ten years later.

The teachers viewed the change of the counselor role
from scheduling and career counseling activities into more
personal counseling functions as being caused by factors
outside the control of the school. This changing of the
counselor's role was also perceived by the teachers as
increasing the contact between counselors and teachers.
Counselors began alerting teachers to personal problems some
students may be experiencing. Counselors for the first time
began to play a role in the confrontations between students
and their teachers. The size of the school prohibited the
administration from knowing all the students and being aware
of what was taking place at all times. The teachers
interviewed felt that it was appropriate and helpful for
counselors to get involved in these student-teacher confron-
tations. One teacher also expressed the feeling that the
counselor had the responsibility to go to the administration
when teachers continued to have problems with their students
and refused to make any changes.

When questioned about placement activities and respon-

sibilities, all teachers interviewed acknowledged that this
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was not the role of the counselor during the sixties and
seventies, and that this task was adequately handled by the
vocational co-operative teachers. Some of those teachers
interviewed expressed the opinion that counselors should not
be involved in placement activities today, "It is not their
job."

Overall, the teachers interviewed were in agreement
that the initial role of the high school counselor was to
work with students in the area of educational and occupa-
tional planning, guiding students in their career planning
and assisting them in making appropriate high school course
selections. These teachers also seemed to recognize that
personal counseling evolved as an added function for
counselors, mainly as a result of changes in society.
Placement activities were not viewed as an important
function in the counselor's role by the teachers inter-

viewed.

Former Students

Past student graduates of the high school tended to
have more diverse perceptions about the role of the high
school counselors while they were students. The majority of
the students interviewed did not see the counselor more than
once or twice during their four years of high school. The

contact with the counselor usually regarded a scheduling
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matter. These students tended to perceive the counselor as
someone whom you saw about a schedule change or about career
decisions during their senior year. One student felt that
the only students who saw counselors about career decisions
were the top academic students who were applying to the most
prestigious colleges. Most of the students interviewed felt
the counselors played 1little or no role in their career
choice. One student graduate of the sixties didn't know who
his counselor was or how many counselors were available.
Students who graduated 1in the sixties concurred with
the teachers perception that counselors played no role in
behavior problems in the school. These situations were
handled by the teachers and/or administrators. Students who
graduated in the seventies perceived that counselors were
doing personal counseling that involved working with problem
students. " 'Normal' students didn't go to the counselor for
personal counseling. If a student didn't have any major
problems in school, they didn't see their counselor." One
student who was pregnant during her senior year did not talk
to her counselor at any time about her situation. When
asked why, she claimed she made the decisions that had to be
made by herself and with her family.One student claimed, "If

you didn't have a scheduling problem, you didn't see a
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counselor." Few of the students interviewed remembered any
of their friends who saw the counselor for personal counsel-
ing but perceived those students who did go to the counselor
as "really being in trouble." Counselors activities most
often mentioned by all students interviewed involved
counselors' scheduling of students' classes.

The students did remember placement activities occurr-
ing (resume and job application preparation, interviewing
skills and job placement strategies), but they tended to
agree that these activities were handled by the vocational-
education or co-operative teacher. None of these former
high school students perceived placement activities to be a
function of the counselor's role.

Most students could not remember counselors administer-
ing career tests but indicated that some type of testing
took place in their homeroom or classrooms. One student who
graduated during the seventies remembered taking an interest
inventory test from a counselor during her junior year with
a group of other students. Other than this exception, few
students associated counselors with testing programs.

Student perceptions of the counselor's role did seem to
be influenced somewhat by the years the student attended
school. Those who attended in the sixties had very little

memory of their counselor, and what they did remember was
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related to scheduling and in a few cases college selection.
Those students who attended in the seventies also mentioned
scheduling most often as a counselor function. However,
these students also perceived that students with problems
saw the counselor for assistance, although none of those
interviewed indicated that they sought counseling when they

had a problem.

Summary

The students interviewed remembered less about the role
and function of the counselor than did the teachers who were
interviewed, however, what they did recall seemed to be
congruent with the teacher responses. Both groups viewed
the main function of the counselor while they were in school
to be related to educational and occupational planning

activities.



CHAPTER V
SUMMARY, CONCLUSIONS, IMPLICATIONS,
AND RECOMMENDATIONS
This chapter 1is presented with the following subsec-
tions: 1) summary, 2) conclusions, 3) discussion and

implications, and 4) recommendations for further study.

Summary

The purpose of this study was to examine the perceptions
of high school students and teachers regarding the role and
function of secondary school counselors. Comparisons were
made between the perceptions of students and teachers, the
perceptions of students at different grade 1levels, and the
perceptions of teachers with different vyears of teaching
experience.

A secondary purpose of the study was to utilize the
ethnographic method of field research to determine how coun-
selors and the role of the counselor originated at the sample
site, how counselors were perceived by students and teachers
during the sixties and seventies, and whether that role is
different from the perceptions of students and teachers cur-
rently in school.

102
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A conceptual framework for the study was presented
through a review of the literature. The literature review
focused on the historical beginnings of guidance and counsel-
ing, role conflict and ambiguity, needs assessments techn-
iques and instruments, and studies of perceptions and
attitudes towards the role of secondary school counselors.
The majority of the perception studies focused on the
perceptions of counselors, parents, and administrators. Very
few studies dealt with the perceptions of students and
teachers. A few studies were designed to determine the
perceptions of consumers of school counselor services in
order to develop ideal counselor education curriculums.
Other studies were interested in counselor role definitions
and accountability. Many of these studies emphasized that
the 1lack of counselor role definition or counselor role
conflict and ambiguity were eroding the support for guidance
counselors in the public schools.

Procedures utilized to implement this study included
quantitative and qualitative research. A needs assessment
instrument was given to a sample of current students and
teachers. The instrument contained twelve items related to
counselor job functions in three categories: 1) Counseling,
2) Ed&éational and Occupational Planning, and 3) Placement.

Respondents were asked to indicate the importance of each
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item as being either "Unimportant," "Important," or "Very
Important” and to indicate how well the need for each item
was being met by selecting "Need Being Met," "Need Being
Partially Met," or "Need Not Being Met." Each response
alternative was assigned a numerical score for data analysis
purposes. Data was compared by use of a two-sample t-test, a
one-way ANOVA, and the Tukey procedure for post-hoc analysis.
A detailed analysis of the results are presented in Chap-
ter IV.

Qualitative data was collected by the researcher
utilizing the interview method. Responses from the inter-
views were pooled by the researcher in an attempt to deter-
mine perceptions of students and teachers who attended or

worked at the sample site during the sixties and seventies.

Conclusions

Based upon the analysis of the data, the following
conclusions were reached.

1. There was no significant differences between
students' and teachers' perceptions regarding the role of the
high school counselor.

There was a high degree of congruence between students
and teachers on the Placement items. The Counseling Category
had the greatest discrepancy between the students and

teachers and approached a significant difference at the .05
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level. The specific item on which the two groups most
differed involved counselors conducting guidance activities
in the classrooms. The students attached more importance to
this activity than did the teachers. Despite these variances
no significant differences occurred, and the researcher
accepts the null hypothesis and concludes that there is no
difference between student and teacher perceptions at the
sample site on the importance of guidance activities listed
in the needs assessment survey.

2. There was a significant difference between students'
and teachers' perceptions of how well counselor function are
being met for conducting guidance activities in the class-
rcom.

There were no significant differences between the
responses of students and teachers when the items were
grouped into the three categories of Counseling, Educational
and Occupational Planning, and Placement.

3. Student perceptions at difference grade levels, 9-
12, differed significantly on the importance of various
counselor functions.

The greatest difference between the perceptions of
students at different grade 1levels occurred on the Educa-
tional and Occupational Planning items. The junior students

attached the most importance to the significant items (No. 6,
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9, and 12), while the freshmen attached the least amount of
importance to these items. The juniors were most concerned
about receiving help with their educational and occupational
plans for the future. Most educators could have predicted
this result as it is quite common for career concerns to
become paramount for the majority of the students in their
junior and/or senior years. Students at various grade levels
did concur about the importance of counselors providing
individual counseling services for personal problems and
concerns.

When responding to how well the needs of each function
on the survey was being met by the counselors, the greatest
difference between students at various grade levels focused
on counselors conducting group guidance sessions for students
in resume writing, job applications, and job interviewing
skills. The seniors felt the strongest that counselors were
not meeting student needs in this area. The freshmen
indicated to a significant degree more than the other grades
that they wanted more counselor help with testing to assist
them in making career choices.

4. The perceptions of male and female students at the
junior and senior 1level differed significantly on the

importance of various counselor functions.
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Junior male and female students differed significantly
on the importance of counselors providing individual counsel-
ing for educational problems and concerns. The female
juniors attached more importance to this item than did the
males. The senior male and female students differed signifi-
cantly on one item 1in the counseling category and two items
in the Educational and Occupational Planning category. The
female senior students attached more value to the importance
of counselors providing group counseling services for
personal problems and concerns than did the male seniors.
The female students also attached more importance to counsel-
ors providing students with information about educational
opportunities after high school and the importance of counse-
lors conducting guidance activities in the high school
relating to career development, self-awareness, and decision
making than did the male seniors.

5. The perception of teachers with various years of
experience differed significantly on some items regarding the
importance of counselor functions.

Teachers with 11-19 vyears of experience ranked the
importance of counselors providing group guidance sessions
for students in resume writing, job application and job
interviewing skills significantly lower than did the teachers

with 4-10 years of experience and the teachers with 20+ years
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of experience. The same result was found in regard to
counselors providing group counseling services to students
for personal problems and concerns. Again, teachers with 11-
19 vyears of experience ranked the importance of this item
significantly lower than did the other two teacher groups.

6. Students and teachers of the sixties and seventies
perceived the role of the high school counselor as primarily
involved with assisting students with their career plans.

Personal counseling activities were added to the coun-
selor's role as the number of students attending the high
school increased and societal changes during the late sixties
and early seventies impacted students. Placement items were
not perceived as being a part of the counselor's role during

the sixties and seventies.

Discussion _and Implications

There may be a number of implications drawn from this
study, the researcher will try to highlight the most signifi-
cant. Aubrey (1982) and Schmidt (1984) found that the role
and the function of the high school counselors have become
unclear to students, teachers, and counselors alike. A
shared common perception of the school counselors' role by
the school community 1is vital for a successful guidance
program (Helms and Ibrahim, 1985). Herr (1986) feels that

counselors need to sh%rpen counselor roles and to plan
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interaction with parents, teachers, and others. Schmidt
(1984) feels that utilizing a needs assessment instrument
will help identify the kinds of services appropriate for
future counseling programs.

The study conducted by this researcher demonstrates that
secondary guidance programs can utilize a needs assessment
survey to determine student and teachers perceptions of
counselor roles and counselor effectiveness. The results
could be utilized to design a comprehensive guidance program
tailored to fit the needs of a local school district.

This study found a degree of similar perceptions
regarding the school counselor's role by students and
teachers. However, a discrepancy between the two groups
involved counselors conducting guidance services in the
classroom. Teachers indicated the need for this function was
being met and didn't attach as much importance to it as did
the students. Furthermore, there was a significant differ-
ence between the two groups about how well the need for some
counselor functions were being met. Counselors need to
remain sensitive to the perceptions of both students and
teachers. Ignoring the perceptions of either group in
designing a guidancé program can lead to counselor role
conflict and a resulting lack of support for the guidance

program. To address this need counselors could involve
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students and teachers on a counselor advisory committee. The
advisory committee would have the responsibility for assess-
ing student and teacher needs and designing counseling
activities to meet these needs. This step would help to
clarify the counselors' role and gain wvaluable teacher and
student support for the school guidance department.

A further implication of the study relates to the
specific needs of the students at each grade 1level. This
study found significant differences between the students at
different grade levels about the import of various counselor
functions. Junior students ranked Educational and Occupa-
tional Planning items as a more important counselor function
than did the students at other grade levels. The freshmen
ranked the importance of counselors providing group counsel-
ing services for personal problems and concerns higher than
did students at the other grade levels. The senior students
gave a significantly lower score than did the students at the
other grade 1levels to how well the need for resume writing,
job application and interviewing skills were being met.

School administrators and counselors need to remain
sensitive to these unique grade level differences in design-
ing a comprehensive guidance program. Student needs at each
grade level should be assessed prior to formulating counselor

objectives by utilizing a need assessment instrument.
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Counselors could then prioritize their activities by grade
level, and administrators could regularly evaluate counselor
efforts.

This study also found significant discrepancies between
the perceptions of méiijand female junior and senior students
regarding the counselors' role. On each item that male and
female students showed a significant difference in their
response, the females ranked the item higher than did the
males. The discrepancy may exist because it may be more
acceptable for female high school students to indicate a need
for help than it is for a male student to do so. Counselors
utilizing a needs assessment instrument should remain
cognizant of this potential male and female difference when
analyzing their results.

Historically, Placement activities were not viewed as a
counselor's function at this study's sample site. This
apparently continues to be the case as both current students
and teachers ranked the importance of counselors assisting
graduating students and dropouts in getting jobs low. One
reason for this low ranking may be attributed to the fact
that a majority of students at the sample site enroll in a
post secondary institution following graduation. The results
may be gquite different if the study is duplicated at a high

school with a large dropout rate and/or a 1large majority of
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the graduates entering the work force upon their graduation
from high school.

Teachers in the 11-19 years of experience category
tended to rank the importance of various counselor functions
lower than did teachers with 4-10 years of experience or
teachers with 20+ vyears of experience. This result was
especially apparent in the two items which showed a signifi-
cant difference between the three teacher groups.

One wonders whether there are significant reasons for
the teachers in the 11-19 years of experience category
ranking more items lower than did the other teacher groups.
Many of these teachers started teaching during the period
that teacher contracts were being negotiated for the first
time. Many of these teachers received their college educa-
tion during the turbulent sixties and started working in the
public schools while great changes in student behavior was
being manifested. Perhaps these factors are related to their
lower perceptions of the importance of various counselor
functions.

Finally, the researcher would like to advise caution to
any conclusion that would lead to the exclusion of any of the
items from a secondary guidance program. All of the items
were deemed important by some of the students and teachers.

To exclude any of them completely may lead to severe gaps in
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the comprehensiveness of a program. Rather a needs assess-
ment survey can allow counselors to prioritize their func-
tions and to decide what activities to emphasize on each

grade level.

Recommendations for Further Study

The following suggestions are based on insights gained
during the course of this study.

1. It 1is recommended that this study be replicated
using representative samples from other socioeconomic groups
to test the general applicability of the findings in the
study. As indicated previously, student and teacher respon-
ses may be affected by socioeconomic status and community
school standards. For example, Placement activities may be
perceived as a more important counselor function by the
students and teachers at a different sample site.

2. As school counselors are often not given a clear
role definition, it is recommended that school administrators
utilize a needs assessment survey to be aware of the needs of
their students and the expectations of their staff in order
to clearly identify counselor goals and priorities. These
goals can serve as a basis for evaluating the guidance
program in terms of how well it 1is meeting the needs of

students, parents, and teachers.
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3. It is recommended that this study be extended in
order to prioritize counseling functions by combining the
numerical score given to the importance of each item on the
survey with the numerical score given to how well the need
for each item is being met. For example, an item with a high
score on importance and a low score on how well the need is
being met would become a high priority item. Conversely an
item with a lower score on its importance and a higher score
on how well the need is being met would be a lower priority
item.

4. Given the current student-counselor ratio in secon-
dary schools and the broader expectations of their consumers,
counselors should consider ways to decentralize guidance
services in order to better meet the needs of all students.
Further studies could be conducted to determine strategies
which can utilize teachers within their classrooms to help
deliver career guidance services to all students. Teacher
involvement may include classroom activities and/or being
assigned a small number of students for general and career
counseling thereby assuring that every student develops a
good relationships with at least one adult in that school.

5. Further studies should be conducted to determine
whether teachers with 11-19 years of experience have lower

perceptions of the importance of counselor functions and if
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so, why? This group of teachers are not due to retire soon
and could greatly impact the effectiveness of guidance

programs in secondary schools.
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APPENDIX A

NEEDS ASSESSMENT SURVEY

FOR TEACHERS AND STUDENTS
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NEEDS ASSESSMENT SURVEY - TEACHBRS
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Dear Teacher:

As you know, I am completing my doctoral program at Michigan
State University. My dissertation calls for me to conduct a
survey. I realize the remaining few weeks are busy for you,
but only 15 minutes of your time will be needed to complete
the questionnaire.

You have been randomly selected to participate in this study
to determine teacher perceptions of the role and function of
the high school guidance counselor. Your response is
important as you are cne of only twenty-five teachers who
have been selected.

Your participation is voluntary. You may decide not to
participate at all or not to answer certain questions without
penalty. You may indicate your willingness to participate by
completing and returning the enclosed questionnaire to Mrs.
Judy Gooch in the high school office on or before (insert
date).

A high rate of survey returns 1is very important to me. To
express my thanks, I have enclosed a Frosty Treats coupon for
you. Your survey responses are completely confidential;
please do not sign your name on the survey form.

I look forward to seeing you this summer.

Sincerely,

Bill Ostwald

Enclosure:
Questionnaire



119

Dear MSHS Student:

You have been randomly selected to participate in a study to
determine student perceptions of the role and function of the
high school guidance counselor. This study is being
conducted as partial fulfillment of my doctoral program at
Michigan State University. Your responses to the enclosed
guestionnaire is important as you are one of only fifty other
students in your class who have been selected.

Your participation 1is voluntary. You may decide not to
participate at all or not to answer certain questions without
penalty. You may indicate your willingness to participate by
completing and returning the enclosed questionnaire to me in
the enclosed stamped, self-addressed envelope as soon as
possible.

As your questionnaire responses will be completely
confidential, please do not sign your name.

Your assistance in this study will be greatly appreciated.

Sincerely,

Bill Ostwald

Enclosures:
1. Questionnaire
2. Envelope
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Dear Study Participant:

As part of my doctoral dissertation work in educational
administration at Michigan State University, I am conducting
a study regarding the role and function of secondary school
guidance counselors at Marquette Senior High School.

In your capacity as a past school official or student at
Marquette senior High School, I would like to interview you
regarding your perceptions of the Marquette Senior High
School guidance counselors when you were an official or
student at Marquette Senior High School.

Should you consent, this interview should last approximately
45 minutes to an hour. Your comments will be held in strict
confidence and all notes taken during the interview will be
anonymous.

If you are willing to be part of this study, please sign this
form which states that you have read the conditions and agree
to be part of this study. A self-addressed, stamped envelope
is enclosed for your convenience in returning the consent
form to me.

Sincerely,

Bill Ostwald

CONSENT FORM

I have read the conditions as stated, and I agree to be a
participant in the study Bill Ostwald is conducting.

Date
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