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ABSTRACT

THE ROLE OF MINISTRY SUPERVISORS IN
THE TURKISH EDUCATIONAL SYSTEM

By

A. Galip Karagozoglu

The Problem

The purpose of this study was to give a picture of
current supervisor and teacher perceptions in the light of
existing conditions in Turkey and in the light of current
views of modern supervision. The study focused on ten
main objectives related to the roles of supervisors in
secondary schools. The study is recognized to be an
initial exploratory research in the supervisory system in

Turkey, which is an area never before studied intensively.

Procedure
Two questionnaires, one each addressed to teachers
and supervisors, provided the basic data for the study. The
questionnaires contained 87 questions for teachers and 83
questions for supervisors in four sections: personal char-
acteristics, questions about supervisors and their activi-

ties, the importance and frequency of application of 21
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selected supervisory activities, and problems of teachers
and supervisors. Responses were obtained in the spring of
1971 from 104 ministry supervisors and from a representative
sample of 1,041 secondary school teachers who had been
supervised in the last three school years (1968-69, 1969-70,
1970-71). The return rate was 87.1 per cent for teachers

and 90 per cent for supervisors.

Findings

1. Teachers generally do not perceive‘current
supervisory activities as helpful.

2. Teachers have little confidence in the objec-
tivity of evaluations of teachers by supervisors.

3. Teachers tended to perceive supervisors as not
weil qualified in subject matter fields, in professional
knowledge, and in evaluation techniques.

4. Teachers and supervisors converged generally
in perceiving several suggested activities to be important.

5. Both groups diverged generally in their per-
ceptions of the frequency of application of the activities.
Teachers consistently estimated the frequencies of applica-
tion of the activities to be lower than the supervisors
estimated.

6. There was generally high level within-group
agreement among teachers and supervisors in their perceptions
of the supervisors' role.

7. Supervisors may have an unrealistically high

assessment of what they are accomplishing.
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8. A large majority of both teachers and supervisors

want change in the system. The change which is more
emphasized by both groups is to separate the two conflicting
roles: (a) supervisors as counsellors or helpers to

teachers; and (b) supervisors as investigators of teachers'

or administrators' breaches.
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CHAPTER I

INTRODUCTION

Introductory Statement

The importance of supervision in Turkish education
has grown over the years because of real and pressing needs
in the Turkish educational system. Teachers today face
increasingly complex educational tasks. In today's schools
teaching and learning are becoming more important than ever
before. Teachers are expected not only to give knowledge
of the three R's, but to improve desired attitudes, develop
essential skills, and strengthen loyalties to the society
and to the way of life which will directly influence the
development of society.

The educational process is particularly complex
and intricate. Expanding knowledge constantly requires
teachers to study and keep up with new trends, developments
and directions.

Barrl points out, however, that the academic and

professional training of teachers, despite excellent

lA. S. Barr, William H. Burton, and Leo J. Brueckner,
Supervision: Principles and Practices in the Improvement of
Instruction (D. Appleton Century Company, 1938).




progress, is absurdly low. Moreover education is develop-
ing so rapidly that teachers, even if they are well
trained, cannot possibly keep abreast of current develop-
ments. Therefore, supervision is constantly necessary to
introduce new ideas and innovations into the teaching
learning environment. Teachers in Turkey need to keep
informed concerning this specialized body of professional
knowledge. The increasing size of schools and teaching
staff, the large number of inexperienced beginning teachers
and the high percentage of failure in secondary schools
indicate the need for more professional help which will
provide the necessary support to aid teachers in their
difficult job.

These aids might be best provided by supervisors who
recognize their main job as "assistance in the development
of a better teaching-training situation in the schools."1
This key role of supervisors would appear to be highly
related to helping teachers improve their teaching methods
and to finding solutions to their educational problems.

But how many of the Ministry supervisors do perceive
their key role in these terms? To what roles are they
assigned by tradition and by regulation? Among these roles,
which do they perceive as most important? How do the
supervisors' views of their roles compare and contrast with

teachers' views of the roles supervisors do or should

lKimball Wiles, Supervision for Better Schools,
Second Edition (Prentice Hall, Inc., 1965).




perform? What is the frame of reference within which

supervisors carry out their present roles, especially with

reference to supervision of classroom instruction? What do

Turkish supervisors consider their main problems to be?

What do Turkish teachers believe their main problems are?
The present research attempts to provide some

answers to these and similar questions. The aim has been

to give a picture of current supervisor and teacher percep-

tions in the light of existing conditions in Turkey and

in the light of current views of modern supervision as

they have been advanced, mainly by American educators.

Any discrepancies which the research reveals may help point

the way to improved supervision in Turkish schools.

Statement of the Problem

The Turkish educational system is a highly central-
ized organization. The Ministry of Education in Ankara
has the right to make all important policy and administra-
tive decisions.‘ A national curriculum is pursued in every
school and all educational activities are controlled by
the supervisors_appointed by the central government.

There afe two types of supervisors in the Turkish
educational system. The first is the elementary school
supervisor, whose job is to control the elementary level
(grades 1 to 5) educational institutions within a prescribed
province. The second is the Ministry supervisor, whose job
is to control secondary level (grades 6 to 1l1l) and all

other educational units and institutions, excluding



universities. Ministry supervisors have very high status
in the hierarchial structure. Both types of supervisors
are appointed by the Minister of Education.

The words "supervisor" and "supervision" in the
Turkish language imply an inspection function more than
do the English words. A supervisor (Mufettis) is the
person who inspects, administers, controls and directs
educational activities, in which at the same time he is
expected to provide professional help to the teacher in
the improvement of the educational process.

Today Turkish secondary level educational insti-
tutions in particular face many crucial educational prob-
lems, which paralyze educational efforts to reach the
desired goals of Turkish education.

1. In order to establish a productive teaching
process there are certain basic qualifications that a
teacher must possess before teaching in various levels of
the secondary schools. Presently in Turkey the quality of
instruction in the secondary school is suffering because
at least 70 per cent of the teachers have no more than
junior college level training. This fact would appear to
present a special challenge to the task of supervision.

2. There is a general criticism made by the Turkish
National Commission on Education and shared by the majority
of Turkish educators that the schools of Turkey "are unable
to prepare children adequately for life" and that "socially,

culturally, and economically" education is "not



functional."l An important recommendation made by the
same commission stated that the quality of teaching, the
teachers, and the physical facilities would have to be
greatly improved if Turkey were to attain the level of
development and westernization to which it has aspired.

3. in 1970-71 there were approximately 110
Ministry supervisors working in the secondary level educa-
tional institutions in Turkey. Since there were 38,814
secondary school teachers in Turkey the supervisor/
teacher ratio was approximately 1/350. Therefore some
teachers might not have an opportunity to be visited by
a supervisor for many years. For example, in the 1968-69
school year, Ministry supervisors were able to supervise
only 7,826 teachers out of 38,814.

These facts in themselves indicate a need for
extending and strengthening supervisory services to
secondary schools in Turkey. As these services evolve,
however, the key question is in which directions should
they change? 1In terms of modern concepts of supervision,
are those secondary teachers who benefit from present
services satisfied with the help they receive? Do super-
visors believe they are doing a good job and the right
job? How do supervisors and teachers think supervision in
Turkey might best be improved? These are the problems to

which the present study is addressed.

1Egitim Milli Komisyonu Raporu, Milli Egitim
Bakaviligi, 1959.



Specific Objectives

The study will focus on ten main objectives related
to the roles of supervisors in secondary schools. These
are:

1. What are the group chracteristics of the
teachers and supervisors including sex, age, academic
field of preparation, experience and supervisor-teacher
ratio?

2. What are the main characteristics of supervisory
visits including human relations, helpfulness, frequency
of supervisory visits, and qualifications of supervisors?

3. What is the role perception of supervisors
about themselves in acting toward teachers and the profes-
sion, including, "What should a good supervisor do?" and,
"What do supervisors do?"

4. To what extent is there a consensus among
supervisors in their perceptions of the supervisors' role?

5. What is the role perception of teachers for
supervisors in acting toward teachers and the profession,
including, "What should a good supervisor do?" and, "What
do supervisors do?"

6. To what extent is there a consensus among
teachers in their perceptions of the supervisors' role?

7. How do the supervisors' perceptions of their
roles converge or agree with the role perceptions held by

teachers?



8. What are the differences in role perceptions
among teachers and supervisors according to the independent
variables?

9. What are the most crucial problems which
supervisors and teachers perceivé they have faced in
recent years?

10. How do teachers and supervisors believe super-

vision might best be reorganized in Turkey?

Delimitation of the Study

Although there are two types of supervisors in the
Turkish educational system, this study is concerned only
with the role of Ministry supervisors who are responsible
to supervise all secondary level educational activities.
The role of elementary school supervisors is not included
in this study. All Ministry supervisors and 10 per cent
of the secohdary school teachers who had been supervised
in the last three school years were used as samples. Two
forced-choice questionnaires, one each for teachers and
supervisors, were developed and used to collect the neces-
sary data. Consequently this study is subject to all of
the limitations inherent in the use of mailed questionnaires
for data gathering. But it was assumed that teachers and
supervisors are literate and understand what was asked,

and that they were honest and sincere in their responses.



Definition of Terms

Ministry of Education

The organization which is responsible for all
general, vocational technical and cultural educational
activities of Turkey. The head is the Minister who is a

member of the cabinet.

Board of Supervisors

The organization or the office where all the
Ministry supervisors are assigned. This office is respon-
sible to supervise all Turkish schools and the personnel

who work in the educational institutions.

Ministry Supervisor

The Ministry supervisor is the person attached to
the Board of Supervisors, appointed by the Minister of
Education, to supervise all educational activities and
personnel on behalf of the Minister of Education for the
improvement of the educational process. Ministry super-
visors are concerned not only with all secondary level
operations, but also oversee all other educational activi-
ties as well, excluding the universities. Elementary
supervisors, who are assigned to provincial education
offices, also come under the supervision of Ministry
supervisors. For further description of the roles of

Ministry supervisors, see Chapter III.



Elementary School

The school which admits children between the age of
6-12 for a five year compulsory education. For further
description of the Turkish educational system, see Chapter

III.

Secondary Schools

The schools between elementary school and univer-
sity. These schools admit students who hold an elementary
school diploma. There are various types of secondary
schools, such as general, vocational, and technical, on
two levels. Lower secondary schools are three years after
elementary school and upper secondary schools are three or
four years after lower secondary schools. For further
description of the Turkish educational system, see Chapter

III.

Role

The dynamic aspects of positions, offices or status
within an institution. 1In this study "role" refers to

denoted characteristics expected of supervisors.

Perception

Cleminsonl defines perception as

. « «» the interaction or transaction between an
individual and a stimulus configuration in the

lG. F. Cleminson, "The Major Purposes and Functions
of Supervision as Perceived by New Jersey Public School
Superintendents, Supervisors and Building Principals"
(unpublished Ph.D. thesis, Fordham University, 1965).
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environment in which the form or quality of the
individual's responses derives primarily from
his total prior experience, rather than from the
pattern or quality of the stimulus configuration

per se.

Supervision.

The Dictionary of Education defines supervision

as:

All efforts of designated school officials toward
providing leadership to teachers and other educa-
tional workers in the improvement of instruction;
includes the stimulation and professional growth
and development of teachers, the selection and
revision of educational objectives, materials of
instruction and_methods of teaching and evaluation
of instruction.l

Democratic Supervision

The term democratic supervision used in this study
postulates supervision as a problem solving process, by
sharing ideas, procedures, materials, developing curri-
culum, organizing staff for educational activities and
stimulating and respecting the participation of all educa-

tional staff.

Supervisory Practices

Supervisory Practices refers in this study to
things that the supervisors might do or recommend in order
to help teachers to improve the educational process in the

schools and other institutions.

lCarter V. Good, Dictionary of Education (McGraw
Hill, 1945).
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Role Expectation

In this study role expectation is defined as
expectation of any person or members of any group from

an actor in a defined situation.

Role Theory

A better understanding of the role of the Turkish
Ministry Supervisor in the Turkish educational system can
perhaps be obtained by applying concepts developed from
studies in the area of role theory. The following section
of this chapter reviews some selected studies and concepts
which derive from the study of roles in education. These
concepts have been adapted for use in Chapter V in helping
interpret findings of the present study.

Role theory's various key terms have been used by
social scientists in different ways. Nevertheless, it
seems possible to see a degree of commonality in the mean-
ings of their terms. As Gross, Mason and McEachern point
out:

Another reason for some of these differences in
definition is simply semantic; the same phenomena
are frequently given different names. What Linton
and Newcomb define as a role, Davis defines as a
status. What Davis defines as a role, Newcomb calls

role behaviour and Sarbin, role enactment.

Gross et al. classify the meaning of role into

three categories:

lN. Gross, W. S. Mason and A. McEachern, Explora-
tions in Role Analysis, Studies of the School Superinten-
dency Role (John Wiley and Sons, Inc., 1958), p.
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a. "Normative culture pattern," which includes cul-
tural elements in the concept of the role. Linton's
definition of role falls in this category: "The sum
total of the ideal patterns which control the reciprocal
behavior between individuals and between the individual
and society."

b. In the second category ". . . role is treated as
an individual's definition of his situation with references
to his and others' social positions . . ." Sargent's
definition has been included in this category: "A person's
role is a pattern or type of social behavior which seems
situationally appropriate to him in terms of the demands
and expectations of those in his group."

c. Gross et al.place in the third category those
definitions which deal with role as the behavior of actors
occupying social positions. They say that: "A role
defined in this way does not refer to normative patterns
for what actors should do, nor to an actor's orientation
to his situation, but to what actors actually do as posi-
tion occupants." They include Davis' definition in this
category:

How an individual actually performs in a given

position, as distinct from how he is supposed to

perform, we call his role. The role, then, is

the manner in which a person actually carries

" out the requirements of his position. It is the
dynamic aspect of status or office and as such is
always influenced by factors other than the
stipulations of the position itself.

Gross et al. feel that theoretical formulations

concerned with role analysis must include three main
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elements--social locations, behavior, and expectation--
which are common in the various definitions of role.l

Owens2 developed a vocabulary for the concepts
relevant to role theory. He defines the main elements of
role theory as follows:

l-Role. The various offices or positions in an
organization carry with them certain expectations
of behavior held by both onlookers and by the
person occupying the role. These expectations
generally define role, with some additional expec-
tation that the individual will exhibit some of his
own idiosyncratic personality in his role behavior.

2-Role Description. This refers to the actual
behavior of an individual performing a role, or,
more accurately, to a report stemming from one
individual's perception of that behavior.

3-Role Prescription. This is the relatively abstract
idea of what the general norm in the culture is for
role. What kind of role behavior is expected of a
teacher in this country, for example?

4-Role Expectation. This refers to the expectations
that one person has of the role behavior of another.
Teachers, for example, expect certain behavior from
a principal, and the principal has his own expecta-
tion of behavior for teachers. Thus, as teacher
and principal interact in their roles in-the school,
they have complementary role expectations.

5-Role Perception. This is used to describe the
perception that one has of the role expectation
that another person holds for him. In dealing with
the P.T.A. president, for example, the principal
knows that he has some role expectation of him;

his estimate of that expectation is role perception.

Brookover and Gottlieb state that the two concepts,
status and role, are actually inseparable in social

phenomena. Therefore, they use these two concepts as a

lrpid., pp.-12-18.

2R. G. Owens, Organizational Behavior in Schools
(Prentice-Hall, Inc., 15;05, PpP. 71-72.
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single one: status-role. By this they mean that "the
complex of expectations which apply to a particular posi-
tion in a social system apply also to the individual
occupying that position." They mention that status-role
may be distinguished from the concept "position," which
they define as "location in a social group or social
system.“l

Brookover and Gottlieb2 also developed a concep-
tual paradigm designed to show the relationships among
status, office, role, actor, role perception, self
involvement and related concepts in role theory. They
divide the concept "role" into seven elements.

A

Actor's personality brought to situation
(previous experience, needs, and so on).

SI = Self-involvement--actor's image of the ends
anticipated from participation in the status.
A projection of his self-image into the role.

P = Actor's perception of what he thinks others
expect of him in a particular role.

BI = Behavior in interaction with others in
which P and R are continually redefined.

R = Role--Other's expectations of actor "A," the
incumbent in a specific position.

O = Office--Other's expectations of any actor in
a particular situation, i.e., history
teacher in X school.

S = Other's expectation of any actor in a broadly
defined position, i.e., teachers.

1w. B. Brookover and D. Gottlieb, A Sociology of
Education, Second Edition (American Book Company, 1964),
ppo 325-3230 -




Figure l.l.--Paradigm of Status-Role Concepts.l

lAdapted from W. B. Brookover, "Research on
Teacher and Administrator Roles," Journal of Educational

Sociology, 23: 2-13.

In Brookover's paradigm, it is possible to observe
how different expectations may be held for incumbents of a
given position. The paradigm suggests that quite different
and perhaps incompatible expectations for the actor may
be held by different persons and groups. Sometimes expec-
tations of the actor might be incompatible with the
expectations of significant others. Brookover and Gottlieb
see this situation as role conflict, and they define it as
a:
« . . situation in which the incumbent of a focal
position perceives that he is confronted with
incompatible expectations in a particular area of
behavior.
In this study this definition of "role conflict" will be

used.l

lipid., p. 344.
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Sarbin and Allenl say that an actor sometimes
finds himself in two or three incompatible positions
requiring contradictory role enactment. They call it
role conflict. They classify role-conflict, into two
categories: "Interrole conflict" and "intrarole conflict."
According to them, "interrole conflict" is due to simul-
taneous occupancy of two or more positions having incom-
patible role expectations. The second type of role con-
flict "intrarole conflict," involves contradictory
expectations held by two or more groups of relevant others
regarding the same role.

Owens2 points out that:

Role conflicts are commonly though to be a source
of less than satisfactory performances in inter-
personal behavior in organizations. There are many
sources of role conflict, all of which inhibit
optimum performance by the role incumbent. An
obvious role conflict is a situation in which two
persons are unable to establish a satisfactory,
complementary, or reciprocal role relationship,
which can result from a wide variety of causes
and not infrequently may involve a complex set of
conflict behaviors.

For the purpose of the present study a paradism was
developed based on Brookover's model. This adapted
paradism will be used as a device to help analyze the

data presented in the latter part of this study. 1In the

paradism code letters refer to the following explanations:

1T. R. Sarbin and V. L. Allen, "Role Theory," The
Handbook of Social Psychology (Addison-Wesley Publishing
Company, 1968), pp. 488-567.

2Owens, op. cit., p. 72.
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[4)]
I

Supervisor

T = Teacher

&

Role expectation

5

Role perception

SRE = Supervisors' role expectation for themselves

TRE = Teachers' role expectation for themselves
SRP = Supervisors' role perception for themselves
TRP = Teachers' role perception for supervisors

It is assumed that if there were to be a high con-
vergence between (SRE=SRP)=(TRE=TRP) there would be no
role conflict between supervisors and teachers. Circles
representing this convergence would overlap each other

in the form as shown in Figure 1.2.

/ A\
[ TRE

\CoTRP
\ //

»SﬁfﬁTTﬂﬂ’
SRP TRP

Figure 1.2.--Convergence in Role Perception.
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If there were to be high divergence between Super-
visors and Teachers in (SRE), (TRE), (SRP) and (TRP), one
might anticipate that there might be various role conflicts
between supervisors and teachers with respect to the role
of supervisors. Then the model would be diagrammed in the
following form. Overlapping spaces in the circles refer
to the convergence between the supervisors' group and the
teachers' group and also the convergence within groups

among teachers and supervisors.

()= () = (-
- > N o
. .

Figure 1.3.--Divergence in Role Perception.

Overall Rationale of the Study

In making this study the researcher was aware that
he was investigating an area never before studied inten-
sively in Turkey, the relationship between teachers' and
supervisors'! perceptions on the role of supervisors.

From this study the expectation and hope was a

simple and modest one of exhibiting possible differences
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in views between teachers and supervisors about this
important relationship, but about which the supervisor
and teacher group might not have adequate documentation.

The following study therefore is recognized to be
an initial exploratory research. It is hoped that the
light which it sheds on the differences in perception
between teacher and supervisory groups may be useful to
develop improved objectives, practices, training, philoso-
phy and organization of supervision in the Turkish educa-
tional system.

Some of the main implications suggested by the
study are presented in the final chapter. It is the
researcher's intention to bring these findings directly
to the attention of key administrative decision makers
so that they may make better decisions and plans in the

light of information presented.



CHAPTER II

REVIEW OF THE LITERATURE

Introduction

The purpose of this chapter is to review some of
the main ideas and concepts in the educational literature
concerning the supervisor's role and supervisory techniques.
This review aims only to highlight very briefly the chief
transitions in concepts undergirding the role of the
supervisor from about 1800 to the present. Moreover, the
review focuses almost entirely on American educators' con-
cepts, because the researcher intended to conduct his
study in the light of American educational supervisory
concepts. It is believed that the basic ideas of the
professional roles of supervisors have been mainly developed
and advanced by American educational leadership. Since the
literature is an enormous one, this review will be
restricted to what may be presumed to be a representative
selection of it.

In the first part of this chapter, the evolution of
supervision in the American educational system will be
reviewed, and in the second part perceptions about existing

supervision and supervisory activities will be presented.

20
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The last section of the chapter contains a brief review
of Turkish literature on supervision, which is miniscule

compared with the American literature.

Evolution of Supervision in the U.S.A.

A clear understanding of modern supervision is in
part dependent upon an understanding of the chronological
development of supervisory activities in the American
school system. Inspection of American schools appeared
in the early 18th century. Supervision of public schools
was by local civil or religious officers and by special
committees of laymen with power to visit and inspect
schools. The nature of supervisory activities was "to
inspect schools for the sake of control, observation of
rules and maintenance of the existing standards.

These committees were not interested in helping
the teacher to improve his teaching skills but to identify
the deficient teacher and to dismiss him. Early in the
19th century these committees or boards were replaced by
such positions as "acting visitor," "school clerk" or
"superintendent of schools." Later these positions were
filled by profesgional educators. In this era as Lucio
and McNeil say:

Teachers were regarded as instruments that

should be closely supervised to ensure that they
mechanically carried out the methods of procedure
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determ@ned b{ administrative and special
supervisors. '

At the beginning of the 20th Century there was
an important change in the concept of the role of super-
visor. Various new subjects, such as music, home econo-
mics, physical education, and drawing were introduced into
the curriculum. Consequently, in order to teach these
new subjects, special teachers were employed and general
supervisors were appointed to assist regular teachers in
these special areas. These officers were actually travel-
ling teachers moving from one school to another.

By 1913 the development of "scientific management"
influenced educational administrators to apply organiza-
tional principles to school supervision. Lucio and McNeil
refer to this sort of supervision as "scientific super-
vision."2

In this type of supervision, supervisory staff
had the largest share in determining proper methods. The
teacher was expected to be a specialist in producing "the
product." The focus was the "development of the pupil."”
In the process the supervisor's main duties were to dis-
cover the best teaching procedures and give these best

methods to the teachers for their guidance.

lW. H. Lucio and J. D. McNeil, Supervision: A
Synthesis of Thought and Action (McGraw-Hill Book Com-
pany, Inc., 1962), pp. 3-20.

2

Ibido, p- 3-200
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The concept of supervision during this period was
one of inspection through direct classroom observation
and demonstration, with the focus of attention being placed
upon the teacher's weaknesses. In conference with teachers
after classroom visits, the supervisor tried to effect
improvement in teaching to produce the desired "product."l

In the early 1930's, writers in educational admin-
istration began to conceive supervision as guidance rather
than inspection. According to Lucio and McNeil, the
emphasis in supervision shifted to democratic human rela-
tions in which the teacher's feelings were recognized but
not his ability to reason. This type of supervision was
classified as the "training and guidance" type. Personal

and cultural development of teachers as well as their

. . . . 2
improvement in technical matters concerned supervisors.

Today's Supervision

In the late 1940's, supervision became associated
with percepts respecting human personality and encouraging
wide participation of the teacher, supervisor, adminis-
trator, pupil and others in the formulation of mutually

accepted educational goals.3 In 1954 Palmer identified

1M. F. Wallace, "An Investigation of Supervisor

Practices in the Waterbury Public Elementary Schools
(unpublished Doctor's dissertation, University of
Connecticut, 1964).

2B. Grossman, "Teachers' Methodological Emphasis
and Their Evaluation of Supervisory Practices" (unpub-
lished Doctor's dissertation, Rutgers State University,
1967).

3Lucio and McNeil, op. cit., pp. 3-20.
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this type of supervision as "democratic leadership." The
successful supervisor has been described as an educational
leader who makes use of cooperative techniques in a demo-
cratic manner. In addition, the supervisor works for
improvement of the total teaching-learning process, as
well as for the improvement of teachers in service.
Responsibility for handling this democratic supervision
has been shared by principals, superintendents, special
supervisors, coordinators, curriculum directors, consul-
tants, and other supervisory leaders appropriate to
different school situations.2 Bradfield,3 Neagley and
Evans4 and Burton and BruecknerS are among those contem-
porary educators who adhere to the view that modern super-
vision's basic approach involves democratic leadership.
According to Neagley and Evans, characteristics

of modern supervision include the following:

lJ. M. Gwynn, Theory and Practice of Supervision
(Dodd, Mead and Company, 1969), p. 13.

2

Wallace, op. cit.

3L. E. Bradfield, Supervision for Modern Elemen-
tary Schools (Charles E. Merrill, 1964).

, 4R. L. Neagley and N. D. Evans, Handbook for
Effective Supervision of Instruction (Prentice-Hall, Inc.,
1964) .

SW. H. Burton and L. J. Brueckner, Supervision:
A Social Process (Appleton-Century-Crofts, Inc., 1955),
pp. 10-18.
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The establishment and maintenance of satisfac-
tory human relations among all staff members

is primary . . . . Any supervisory program

will succeed only to the extent that each per-
son involved is considered as a human being with
a unique contribution to make in the educative
process. Relationships among all personnel must
be friendly, open, and informal to a great
extent.

Modern supervision is democratic in the most
enlightened sense. "Democracy" does not mean
"laissez-faire" with each staff member pro-
ceeding as he pleases. Rather, the term
implies a dynamic, understanding, sensitive
leadership role.

Modern supervision is comprehensive in scope.
It embraces the total public school program,
kinder?arten through the twelfth or fourteenth
years.

Grossman derived a summary of present-day thinking

about modern supervision from recent literature. His

underlying premise is that modern supervision has the

following characteristics:2

1.

Provide an atmosphere of understanding support,
security and confidence in which good human
relations are fostered.

Involve teachers and other school personnel in
making plans and in executing them.

Solve problems that are considered important
by teachers and supervisors.

Provide individual help to teachers with
specific problems.

Improve all aspects of the teaching-learning
situation.

Provide teachers with all available resources.

lNeagley and Evans, op. cit., pp. 4-6.

2Grossman, op. cit., p. 27.
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7. Emphasize the development of a cooperative
attitude among all members of the staff.

8. Aim for self-improvement on the part of the
teacher.

9. Provide a program for improvement in
instruction that is planned sequentially.

10. Foster leadership in others.

1l1. Use scientific methods in solving problems
and in experimenting.

12, Use evaluation as a continuous process,
According to Gwynn it is possible to classify the
supervisor's main responsibilities in three main points:

1. The responsibility to give individual help
to the teacher.

2. The responsibility to coordinate and make
more available to all personnel the instruc-
tional services of the school.

3. The responsibility to act as a resource person
for the superintendent and other administrative
personnel, as a special agent in training
teachers in service, and as an interpreter of
the school and its program both to school per-
sonnel and to the public.

In order to discharge the foregoing major respon-
sibilities competently, the supervisor in the modern school
should be well prepared to perform the following tasks:

1. To aid the teacher and the principal in
understanding children better.

2. To help the teacher to develop and improve
individually and as a co-operating member
of the school staff.

3. To assist school personnel in making more
interesting and effective use of materials
of instruction.

lGwynn, op. cit., pp. 14-25.
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To help the teacher to imprové his methods
of teaching.

To make specialized personnel in the school
system of maximum assistance to the teacher.

To assist the teacher in making the best
possible appraisal of the student.

To stimulate the teacher to evaluate his
own planning work and progress.

To help the teacher achieve poise and a sense
of security in his work and in the community.

To stimulate faculty groups to plan curriculum
improvements and carry them out co-operatively
and to assume a major responsibility in coordi-
nating this work and improving teacher education
in service,

To acquaint the school administration, the
teachers, the students and the publif with
the work and progress of the school.

The above references may serve to portray the

evolution of supervision in the American school system

and the transition from traditional concepts of super-

vising to the modern way. Burton and Brueckner, using

caption words, contrast the difference between traditional

and modern supervision in this manner.

Contrasts in Supervision

Traditional Modern
1. Inspection 1. Study and analysis
2. Teacher focused 2. Aim, material, method,

3. Visitation and conference

4. Random and haphazard or
a meager, formal plan

5. Imposed and authoritarian

6. One person usually

teacher, pupil and
environment

3. Many diverse functions

4. Definitely organized
and planned

5. Derived and co-operative

6. Many persons

1

Ibid., p. 27. 2Burton and Brueckner, op. cit.
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Perceptions about Supervisors and
Roles of Supervisors

A great deal of research has been conducted in
the United States to investigate the effectiveness of
supervisory activities in the educational process and to
examine the importance of the supervisor's roles in these
activities. The literature reveals that most educators
believe in the benefit of supervision if it is directed
to assist the teachers in the educational process.

Contemporary educators such as Heald and Moore‘,1
Wiles,2 Harris,3 and Curtin4 suggest that the basic role
of supervision should be assistance for the improvement
of the teaching-learning situation in the school system.
In providing this necessary assistance, today's supervisor
has a task that is more demanding than ever in the history
of educational supervision. As Greene says:

His work is characterized by a variety of tasks,
diverse human relationships involving peers,
superordinates plus a range of procedural prob-
lems, nebulous goals, and a lack of evaluative
instruments to measure the significant aspects
of his influence on teacher learning. If he
does not have a clear perspective of his tasks,
his objectives and direction, it follows that

the present pressures of the public and the
intensified conflicting demands of an uncertain

lJames E. Heald and Samuel A. Moore, The Teacher
and Administrative Relations in School Systems (MacMillan,
1968).

2Wiles, op. cit.

3B. Harris, Supervisory Behavior in Education
(Prentice-Hall, 1963).

4James Curtin, Supervision in Today's Elementary
Schools (MacMillan, 1964).
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anxious society will cause the inadequate

educational leader to flounder and be ineffec-

tual. In contrast the highly motivated and

competent educational leader will assess the

reality of the situation, identify problems,

plan his strategy, and perceive his task as an

exciting challenge.

Bail made a study to survey the role perception
of supervisors among 205 elementary school teachers, 34
principals and 2 superintendents. He found that 40.2
per cent of the 460 respondents received inspectional
visits but no supervisory assistance, 29.2 per cent
received very little supervision, 25.7 per cent received
no supervision, and only 4.3 per cent obtained very help-
ful democratic supervision. Types of supervision they
have ranked the highest among 32 choices were: construc-
tive criticism, recommendations of new teaching methods,
demonstration teaching and suggestions concerning materials
and equipment.2
Damah made a study among 14 American and Iraqi

teachers concerning the supervisory practices in Iraq and
the U.S. He found that the following supervisory activi-
ties were rated as helpful by more than 50 per cent of
both American and Iragi teachers: individual conferences

with the supervisors, demonstrating lessons, intervisita-

tions, classroom observations, faculty meetings, workshops,

lJohn D. Greene, Implications for Educational

Practice in Supervision: Perspective and Propositions
(ASCD Publication, 1967).

2F. M. Bail, "Do Teachers Receive the Kind of
Supervision they Desire?" Journal of Educational Research,
40:713-16 (May, 1947).
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audio-visual aids, directed professional readings and
local research and experimentation.l

In a related study Grossman found that supervisory
practices considered by teachers to be useful are: having
a helpful attitude, holding informal conferences, showing
teachers how to teach, helping with discipline, observing
teachers informally, assisting with planning, providing
administrative assistance. Teachers also support princi-
ples of good supervision such as the support of teachers,
assistance to teachers, and reliance on teacher judgment.
They do not care to have supervisors structure improvement
programs or evalute their work.2

Antell's study revealed that teachers favored a
supervisory program which met their realistic professional
needs for teacher participation in curriculum development
and the provision of necessary instructional resources.3

To determine the most effective behavior of super-
visors, Foster made a study to explore perceptions of
supervision. Two hundred and sixty critical incidents had
been identified by the subjects as essential to effective

supervision: provision for in-service teacher growth,

lM. I. Damah, "Supervisory Practices in the United
States Suitable for Use in the Secondary Schools of Irag"
(unpublished Doctor's dissertation, University of Maryland,
1965).

2 .
Grossman, op. cit.

3H. Antell, "Teachers Appraise Supervision,"
Journal of Educational Research, 38:606-11 (April, 1945).
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routines for securing and distributing curriculum materials,
and skills in building positive human relations with
teachers and community.l

In a study conducted by Louisiana school super-
visors, Landry reports that the most persistent activities
of supervisors were visiting the classes, doing clerical
work, conferring with principals and teachers, working
with lay groups, travelling and participating in group
conferences. At least half of the activities were found
to be unrelated to improving instruction. The most com-
monly reported practices that were perceived as related
to improving instruction included working with principals,
engaging in classroom visitation, initiating ideas and
suggestions, serving as a resource person and providing
individual help to teachers.2

Hallberg analyzed the expected and actual behavior
of supervisors by using a questionnaire which was directed
to supervisors, superintendents, principals and teachers.

Among the findings, the supervisory behavior con-
sidered to be of highest value by all four professional

groups were:3

lLucille E. Foster, "Perceived Competencies of
School Supervisors" (unpublished Doctor's dissertation,
Stanford University, 1959).

2Thomas Landry, "Louisiana Supervisors Examine Their
Practices," Educatipnal Administration and Supervision,
45:305-311 (1959). ¢

3H. I. Hallberg, "Analysis of the Expected and
Actual Behaviors of Supervisors in the Role Concept of
Four Professional Groups" (unpublished Doctor's disserta-
tion, University of Oregon, 1960).
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- giving support to teachers who are willing to
try out new techniques in instructional materials
and teaching.

- calling attention of teachers and principals to
new and worthwhile professional literature.

- serving as a member of working committees when
invited.

- striving to secure good working conditions for
staff members.

- helping all personnel to have faith in themselves.

- recognizing individual differences in staff
personnel.

- striving to build working rapport between himself
and the professional staff.

- helping to maintain ethical standards of the
profession.

- taking an active role in local professional
organizations.

- serving on state-wide committees sponsored by
the State Department of Education, when invited.

- reading professional literature regularly.
- evaluating the objectives of the curriculum.

Indiana ASCD made a three-year study about the
perceptions of supervision among Indiana administrators,
principals, faculty members teaching elementary and
secondary education courses, parents, supervisors, and
teachers. An opinionnaire was sent to a random-strati-
fied sample of 50 persons in each of six groups in Indiana.

They found that the main functions of supervisors
were:

- develop curriculum to meet the needs of the
community.
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- help teachers achieve the most effective learning
environment,
- improve instruction.
- inspire teachers.

- render expert advice concerning methods and
materials.

- serve as consultant or coordinator.

According to the research the most important contri-
butions of the supervisors were: help teachers--especially
new ones--to improve, provide teacher guidance and improve
morale, and serve as leader in curriculum development. The
least important contributions of the supervisors were:
creating an unnatural situation in the classroom, doing
the teacher's work, evaluating teachers (checking up,
inspecting), performing clerical jobs (ordering, counting
delivering), and writing reports and keeping records.l

Saunders tried to identify the most highly valued
supervisory endeavors as seen by teachers. In this study
opinions of 312 teachers were secured regarding the work
of the supervisor in gaining teacher confidence, promoting
morale and showing interest in the individual as a teacher
and as a person. Responses that received the highest
ranking were as follows:

A successful supervisor:

- Respects you as an individual

- Cooperates in solving problems

lCarolyn Guss, "How is Supervision Perceived,"
Supervision: Emerging Profession (ASCD Publication, 1969).
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- Helps promote friendly faculty relations.
The two responses ranked lowest by these teachers
were:

- Recognizes your need for freedom from pupil
contact.

- Helps establish and maintain your community status.l
A significant conclusion was made by Berkheimer
after analyzing the present literature dealing with the

supervisor's role. He summarized that:

a. There is a growing concern for the clarification
of the role of the supervisor,

b. The responsibilities of the supervisor are
numerous, varied and complex and,

c. The recommended supervisor activities are
apparently related to curriculum leadership,
in-service programs, self growth, public
relations, selection and use of materials,
evaluation and research.?2
To date, most studies of role interaction between

school supervisory and teaching personnel have been made
with reference to the U.S. educational system, which is a
decentralized system, with every state having its own way

of administering the educational process. Consequently a
wide range of administrative organizations might be observed

from state to state. It is possible that patterns of inter-

action might be unique to the particular school system.

lO. L. Jack Saunders, "Teachers Evaluate Supervisors
Too," Educational Administration and Supervision, 41:70
(Nov. 1955), pp. 402-406.

2G. D. Berkheimer, "An Analysis of the Science
Supervisors' Role in the Selection and Use of Science
Curriculum Materials" (unpublished Doctor's dissertation,
Michigan State University, 1966).
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Research on role expectation might therefore be limited in
providing information of administrative systems in general.
Some of the following studies, however, appear to contri-
bute some general understanding of role expectations for
educational administrators. Research on "roles" is an
intricate undertaking. As Brookover and Gottlieb state:

Students in each of these disciplines have come to
recognize that understanding human behavior

involves understand the interaction between people

in various types of groups and social systems.

« « « The school as a particular segment or social
system is understood, therefore, only in relation

to the complex of interacting individuals who occupy
the various positions in the school system and behave
in patterns expected of various actors in the system.
When examining this complex of behavior from the
point of view of the structure of the group or social
system, we focus on a series of positions and
statuses which are related to each other and whose
occupants are in interaction with each other.l

Gross, Mason and McEachern studied the role of the
school superintendency.2 Their study has made an important
contribution to role theory in educational administration.
The primary focus of the study was on consensus within
and between groups in role expectations held for the
superintendents position. Some of the main findings of
the study were as follows:

a. There was a definite convergence between

groups in role expectations held for the

superintendent's position.

b. Analysis suggested that there tends to be
less agreement between incumbents of two
positions on items which are of direct

relevance to their relationship than there

is on items which are only indirectly relevant.
e

lBrookover and Gottlieb, op. cit., p. 322,

2Gross et al., op. cit., pp. 140-141.
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c. In defining the division of responsibilities
between their two positions, school board
members and superintendents would each assign
greater responsibility than the other to his
own position.

Boss made a study on role expectations held for the
intermediate school district superintendent in Michigan.
He found that:

Incumbents of the office, board of education members,
and recognized knowledgeable individuals hold dif-
ferent and sometime conflicting expectations regard-
ing the various selected aspects of the intermediate
school district superintendent's position.

The investigation indicated that potential role
conflict was probable in over one-third of the
items analyzed.

The greatest divergence of opinion existed in the
sub-category of superintendent items. Sixty per-
cent of the items in the participation area indicated
a possibility of role conflict. Approximately one-
third of the items in both the characteristic and

per formance categorifs were classified as potential
role conflict areas.

Beeman's study of the superintendency showed that
superintendents seemed in favor of maintaining their
status if they were less mobile, and superintendents were
mainly in favor of the hierarchial distance when any
2

dispute or conflict with subordinates existed.

The role of elementary special area teacher and

the elementary consultant were studied by Hoffman. He

1LaVerne H. Boss, "Role Expectations Held for the

Intermediate School District Superintendents in Michigan"
(unpublished Doctor's dissertation, Michigan State
University, 1963).

2M. Seeman, "Social Mobility and Administrative
Behavior," American Sociological Review, Vol. 23 (1958),
pp. 633-642.
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found that there was inconsistency in role perceptions
held for the various roles of elementary special area
teacher and the elementary consultant. This divergence
seemed more clear among incumbents of the two statuses

and persons holding administrative and teaching positions.1

Review of Turkish Literature

Turkish literature in educational supervision does
not have many sources. The researcher found only a few
studies which dealt directly with the role of supervisors
in the Turkish educational system. One or two additional
studies had been conducted or reports prepared which con-
tained indirect implications for supervision.

In Turkish educational history, when the words
"supervision" and "supervisors" were first used is not
known. In 1869 "Regulations for General Education" included
the responsibilities of supervisors who would be responsible
to "inspect" the schools. In 1874 "Regulations for General
Education" also mentioned a committee responsible for the
inspection of all schools, libraries, museums, and publish-
ing houses. It was also the responsibility of this com-
mittee to solve problems among personnel and to "punish"

those who acted against the regulations.

1

J. D. Hoffman, "A Study of the Perceptions that
Administrators, Elementary Teachers, Consultants, and
Special Area Teachers have of Elementary Special Area
Teacher and Consultant Role" (unpublished Doctor's dis-
sertation, Michigan State University, 1959).
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Su made a study on the old regulation books of
supervision. According to him, he could not find any
record about when the first book of regulation was pre-
pared and published. In the archives of the Ministry of
Education he found a draft of one provisional book of
regulations, but he could not find out whether it had
been published. Su says that the first complete book of
regulations for supervisory activities was published in
1914. This book has 44 articles and explains the respon-
sibilities and duties of the Turkish supervisor as follows:

1. to control whether the regulations prescribed

in laws are followed and applied in the educa-
tional institutions.

2. to warn the responsible persons to perform the
teaching activities according to "scientific
education."

3. to encourage the administrators to extend
compulsory education.

4. to inspect the teaching procedure and enlighten
the teachers.

5. to inspect the general administration and
accounting of the schools.

6. to control the behavior and attitudes of educa-
tion personnel.l

American educator Ellsworth Tomkins was invited to
Turkey to participate in meetings for the reorganization
of secondary education. In 1952 he prepared his report
covering various aspects of secondary education of Turkey.

In his report he said:

lgamil Su, "Milli Egitimle Ilgili Eski Bir Teftis
Yonetmeligi," Olkucu Ocretmen, Ankara, 1969.
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I asked hundreds of teachers and directors of
secondary school whether Ministry supervisors
were helpful during the supervisory activities.
None of them said "Yes.". . . I suppose that the
teachers do not believe in the benefit of the
applied supervisory methods. Many school direc-
tors reported that they did not wish to discuss
educational problems with the supervisors.

This is not a desired situation in supervision.

All the teachers of 75 secondary schools emphasized

that a "two or three hour visit" of the supervisor

is not enough to judge the teacher's performance in

the school. They claimed that after supervision

there have been no individual conferences with
supervisors.
In order to reorganize the supervisory activities
in the M.0.E. Tomkins suggested the following actions:

l. Responsibility to promote the teacher should be
taken from the supervisors and be given the
superintendents and school directors.

2. The concept of "inspection" must be replaced by
"supervision" and supervisors must not act as
"inspectors."

3. Supervisors should be the helpers of teachers to
improve the teaching-learning activities in the
schools.l
Ozgunes in his report on the organization of the

Ministry of Education emphasizes the importance of super-
visory activities in the educational process. He concedes
that the Ministry supervisor usually acts as an inspector
only for the faults and deficiencies of teachers. Also he

mentions that in modern educational systems the supervisor

is expected to be a person who trains the teacher in

lE11sworth Tomkins, Turkive Cumhuriyeti Orta
Dereceli Okullarda Organizasyon, Idare ve Teftis, Maarif
Basimevi, Istanbul, 1954, pp. 1l-13.
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service, is not a boss but a guide, is not a fault-finder
but helper, and finally is the teacher of the teachers.l

Bursalioglu in his book writes that in the classi-
cal educational organizations (he implies Turkish system)
the Board of Supervisors is the most conservative or the
least modernized unit. 1In these organizations the
supervisor performs his duties as "the inspector for
clerical work or public prosecutor." Therefore he can not
spare his time for the evaluation of teachers and the
improvement of teaching-learning activities.2

Erturk made a study on the behavior of Turkish
teachers. 1In the study he compared the behavior of
teachers in 1960 and 1970.

He asked two questions relevant to the roles of
supervisors. While in 1960, 69.23 per cent of the teachers
perceived supervisors and school directors as "professional
colleagues," in 1970, 48.40 per cent of them had this
perception. Another interesting finding was that in 1960,
79.72 per cent of the teachers felt freedom in expressing
their ideas against supervisors' suggestions, but in 1970,
70.37 per cent of the teachers felt the same way. It was
assumed that in the ten year period there should have been

modernization and democratization in supervisor-teacher

lMehmet Ozgunes, Milli Egitim Bakanligi, Merkez
Teskilati Ozerinde Bir Inceleme. VII. Milli Egitim
Surasi Dokumanlari, Milli Egitim Basimevi, Ankara, 1962,
p. 19.

2Ziya Bursalioglu, Egitim Idaresi, Kalaba Yayinevi,
Ankara, 1967, p. 22.
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relationships. But the study shows that in these two
aspects of supervision, there had been some inclination
toward authoritarianism on the supervisor's side.1
Ogus made a study among 876 secondary school teachers
about "The P:oblems of Secondary School Teachers." 1In the
study he included six questions about supervision and
supervisors. He gathered the following remarks from the
teachers. Approximately 65 per cent of the teachers
believed that:

- teachers are not evaluated objectively.

- there is no consensus among supervisors about the
criteria used in teacher evaluation,

- not having any information about the teacher
evaluation report by the supervisor creates
insecurity in the feelings of teachers.

- if a teacher is evaluated by the supervisor from a
different branch, there will be no professional
development on the teacher's side.

- there is a discrepancy between teaching methods
taught in teacher training colleges and the
teaching methods suggested by supervisors.

- supervisory activities do not help the in-service
training of teachers.

The Board of Supervisors has prepared in the last
four years some manuals and handbooks for supervisory

activities such as general supervision, class visitations,

1Selahattin Erturk, On Yil Oncesine Kiyasla
Ogretmen Davranislari, Milli Egitim Bakanligi, Planlama-
Arastirma ve Koordinasyon Dairesi, Ankara, 1970.

ZIhsan Ogus, "Orta Ogretmde Ogretmenlerin Sikayetleri"
(research in the progress for master's thesis, submitted to
Hacettepe University, 1971).
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regulation and process for inquiries, and supervision of
private and minority schools. The Board also prepared

and published in 1968 "The Regulations of the Board of
Supervisors." Since the contents of these handbooks and
manuals will_be discussed in detail in Chapter III, there
will be no citing of them here beyond the main concepts

in supervisory activities which can be deduced from these
publications and which reflect the philosophy of the Board:

- the supervisor seems to be the controller
representing the central organization.,

- although the supervisor is expected to be
democratic in his relationship with the
teacher, at the same time he performs within
regulations which compel him to be authoritarian.

- supervisor is expected to keep a social distance
between himself and the teachers.

Summarx

To summarize the research findings and the concepts
in the relevant literature, several main points can be
presented.

First, the establishment and maintenance of satis-
factory and democratic relationship among all staff members
is considered necessary in modern supervision. Second,
modern supervision is conceived as democratic in the most
enlightened sense. It is not a laissez-faire action but
rather a dynamic, understanding, sensitive leadership role,
Third, modern supervision embraces the total school pro-
gram. Therefore the supervisor must be well trained in
various disciplines, Fourth, supervision is not primarily

to control or to rate the teacher, but must aim to help,
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the teacher in identifying, diagnosing and solving problems
and in promoting his professional growth. Fifth, teacher
evaluation is an intricate activity in which all aspects

of educational activities must be taken into consideration.
Sixth, prior‘to about 1935 in the U.S. and up to 1960 in
Turkey the concept of supervision was limited chiefly to
inspection and rating, or to direction and enforcement;

but since those days there have been some attempts to

move the basis of supervisory activities from traditional

concepts to modern ones.



CHAPTER III

TURKISH EDUCATIONAL SYSTEM AND THE

ROLES OF MINISTRY SUPERVISORS

Introduction

This chapter describes the Turkish educational
system and the part which Ministry supervisors perform in
the system. A summary of the system of the schools is
presented first. Then an overview of the organization of
administration is given. This is followed by a section
on the training and assignment of teachers. The last sec-
tions of the chapter deal with: the definition and status
of supervisors, the structure of the Board of Supervisors,
appointment of supervisors, their duties and activities

and the problems of supervision in Turkish schools.

The System of Schools

The Turkish educational system is a typical cen-<
tralized organization. The Ministry of Education (M.O.E.)
in Ankara has the sole right to make important policies
and administrative decisions. The appointment of teachers
and administrators, the selection of textbooks, and the
selection of subjects for the curriculum are all decided

by the central office.

44
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The Turkish school system comprises both public
and private sectors. Public education represents the
larger share and it is financed by the M.0.E. Although
the private sector does not receive any financial alloca-
tions from the National Budget, its activities are con-
trolled by the M.O.E. From primary through the university,
all public education in Turkey is free. University students
might pay a symbolic fee for registration, but in public
primary and secondary schools, administrators cannot ask

any money from the students.

Primary Education

Primary schooling is the first and only compulsory
part of the Turkish educational system. By Law 222, the
primary period starts when a child reaches seven years of
age. When he completes the fifth grade he receives a
diploma which gives him the right to attend middle school
(orta okul). Elementary school graduates either go into
the job market or continue their education in general
middle, vocational or technical schools.

There are three types of elementary schools in
Turkey. First there are village schools, usually consist-
ing of one or two rooms with one or two teachers teaching
five grades. Eventually, if the school grows to enroll
enough students to fill fiQe grades, there will be one
teacher for each grade, as in other schools in urban
centers. In the 1969-70 school year there were 33,772

village schools, with 80,045 teachers and 3,125,500
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students. The school-student ratio was 1/92 and the
teacher-student ratio was 1/39.

Secondly, there are city schools, having 1,769,090
students in 3,340 institutions, with 45,371 teachers in
1969-70. The school-student ratio was 1/629 and the
teacher—studént ratio was 1/39. Great increases in the
enrollments in some city schools have been managed only
by a system of working two or three shifts. It is a
reality that the M.0.E. cannot provide sufficient school
buildings to meet the increase in the numbers of pupils,
hence, %ity schools become more crowded day by day.

Thirdly, there are regional boarding schools, which
provide elementary and junior high school facilities to
students who live in remote and sparsely populated areas,
especially in the eastern part of Turkey. In the 1969-70
school year there were 38 regional boarding schools, with
15,522 students. These schools apply the same curricula
as the regular elementary schools.

There are also some private elementary schools run
by private individuals or companies, These schools receive
tuition decided by the M.0.E., and also they are subject

to the supervision of the M.O.E.

Secondary Education--First Cycle

Secondary education in Turkey is comprised of two
cycles. The first consists of middle schools (orta okul)

for general and technical-vocational education. The main
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function of the first cycle is to prepare students age 12-14
for the second cycle of secondary education. The first
cycle admits students having elementary school diplomas
and runs for three years. Those who complete this three-
year educatiqn, by an examination at the end of third year,
are granted a diploma and the graduates are allowed to
enter lycee or equivalent technical-vocational and profes-
sional schools.

First cycle schools are normally located in or
near small towns or cities. However, a few villages do
have these institutions. 1In 1969-70, there were 1892
middle schools with 800,900 students and 13,979 teachers.
The teacher-student ratio was 1/57 and the school-student
ratio was 1/423. There are some vocational and technical
schools in the first cycle of secondary education. Their
goal is to prepare skilled laborers and lower level techni-
cians. Since the 1959-60 school year, there has been a
trend in the M.0.E. to transform these schools into general
middle schools, because the 12-14 age group was considered
to be too young for technical and vocational training.l

At the present time the curricula of these first
cycle technical and vocational schools is the same as that
of the general middle school, with the exception of 6-10
hours per week of vocational training. There are some

vocational schools, such as technical agricultural and

lTurkey—-The Mediterranean Regional Project (Paris:
QoEchD' Pﬁblication' 1965) ’ p‘ 7gc
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horticultural schools, health schools for girls, and mid-
wife schools, which are not affected by the new policy

decision to follow the general middle school curriculum.

Secondary Education--Second Cycle

The second cycle of secondary education generally
consists of a three year period. It is in many respects a
continuation of the first cycle and the source of supply
for higher education.l Lycees (Lise) are the prime
institutions of this cycle. The educational functions of
the lycees are: (a) to provide a general course in the
essential "disciplines" as the best training for the
development of cultured and moral men and women, and (b)
to prepare for the universities.

From the second year of the lycee, the curriculum
is carried on in two streams known as "literature" and
"science." The science section prepares students for
branches of the natural sciences and engineering. The
literature section prepares for varying fields of the
social sciences and arts. Those who complete a lycee
education receive a "Lycee Diploma" which qualifies its
holder to enter universities. Second cycle secondary
educational institutions other than lycees are not regarded
as highly valued schools to attend. It is possible to see
from the following table that lycee students comprise 60

per cent of all secondary second cycle students.

lrpida., p. 79.
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School Students in all second cycle Lycee
Year secondary schools students %
1969-70 366,863 213,982 60

At the meetings of the 8th National Convention of
Education in 1970, the lycee's functions were discussed
and it was decided that lycees should prepare students not
only for the universities but also for occupations and
vocations according to their abilities.l

Besides lycees giving general education, there are
two more tracks in the second cycle of Turkish secondary
education. One of these is "technical institutions," where
the duration of education also is three years. Besides
some sort of high school level academic work, students in
these institutions take more technical courses and do
practical shop work.

Today there are several types of technical schools
which aim to give students the necessary skills and know-
ledge for them to become skilled technicians. Most of
these schools are for boys, such as boy's technical insti-
tutes, building institutes, motor-mechanics institutes,
institutes of chemical studies, etc. Although Turkish
economic development requires more well-trained technicians,
unfortunately the graduates of technical schools more fre-
quently prefer to work in government offices as office
personnel. Moreover, the prestige of these schools among

parents and students is not very high.

lTebligler Dergisi, 1631, Milli Egitim Bakanligi,
Ankara, 1970.




50

Girls' institutes also exist for the "technical"
training of girls after the first cycle of secondary
education. The objectives of these institutions are:

a. to increase the knowledge of girls by giving
them general information at the secondary

level,

b. to insure that they are trained as skilled and
well informed home-makers and as mothers, as
required by an advanced society, and

c. to prepare them as producers who can earn their
own living when necessary.

The third track in the second cycle of secondary
education of Turkish education consists of vocational
educational institutions. These institutions train person-
nel for various specific fields. Commercial schools, hotel
schools, secretarial schools, religious schools and teacher
training schools are included here. The duration of educa-
tion in these institutions may be three or four years.
Teacher-training schools are administered by the General
Directorate of Teacher Training Schools. There are two
types of elementary teacher training schools: six-year
schools, which provide a six year course for elementary
school graduates, and three-year teacher training schools
offéring a three year program for middle school diploma
holders. Since the 1970-71 school year, these latter
three-year schools have become four-year institutions, and
students who are admitted beginning with the 1970-71 school

year have to attend four years in order to be qualified

l“Technical and Vocational Education in Turkey"
(Published by Ministry of Education of Turkey, Serial No.
D-45, General No. 203, 1965).
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as an elementary school teacher. Since the teacher-training
schools for elementary are mainly state boarding institutions,
lower middle class and village students especially, who
cannot afford the educational expenses of high school and
universities, prefer attending these institutions. In the
1970-71 school year 238,877 students applied for admission
and took the required entrance examinations. Of these,

only 17,419 were admitted.

Higher Education

Higher levels of education in Turkey include two
types of educational institutions. The first are the
universities, and the second are higher colleges.

In the Turkish educational system almost all univer-
sities are free and public institutions. They are autono-
mous organizations and not related to any branch of the
government. There are special acts which give them
authority to receive money from the National Budget. The
Ministry of Education as of 1971 had no power over univer-
sities in controlling their administrative and academic
activities.

Universities emﬁhasize science and scientific
research and are four to six-year institutions. Since the
universities admit only lycee graduates and by a nation-
wide competitive examination, this recruitment policy
increases the prestige of lycees as the only gate to a

university education.
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On the other hand, there are various kinds of public
higher colleges where teachers, technicians, and businessmen
are trained. The colleges are three or four-year institu-
tions into which lycee graduates, as well as their corres-
ponding vocational or technical school graduates, can be
admitted. All these institutions, except those academies
which have autonomy similar to universities, are controlled
and inspected by the Ministry of Education.

There have been some private colleges established
since 1962. These private institutions are subject to
control and certified by the Ministry of Education. How-
ever, the Turkish Constitutional Court reached a decision
in 1971 that existence of private higher institutions is
against the constitution. Therefore they must be abolished.
How and when these institutions will be closed down is

still a question mark today.

Administration

The Turkish educational system is controlled and
administered by the National Ministry of Education (M.O.E.).
The power and the authority in the decision-making process
is mostly concentrated in the Minister, who is a member of
the cabinet, and in his Undersecretaries. The authority is
more hierarchical than functional. Therefore the Minister
makes final decisions concerning the administration of all
educational institutions. Consequently every bit of paper
work must be signed by either the Minister or one of his

Undersecretaries (See Chart I).
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In the Ministry of Education one may not observe
either a chain or a unity of command. Since there have
been three Undersecretariats (general, cultural, and
technical) and 25 General Directorates within the structure
of the M.0.E., large scale duplications and overlapping of
activities among General Directorates has been inevitable.
As Bursalioglu says:

There are large scale duplications among general

directorates which consequently fight to invade

each other's life space. This frightening prolif-

eration requires departmentalization by function,

not by form. Particularly, because of the fear of

domination, two undersecretaries (cultural and

technical) strive to become independent ministries.

This three headed giant can be controlled only

through participation in the decision Erocess, and

not arbitrary decisions from one head.
(Until July 1971 there had been three Undersecretariats in
the Ministry of Education. A Ministry of Cultural Affairs
was established in July 1971, and the Undersecretary for
Cultural Affairs of the Ministry of Education was given to
the Ministry of Cultural Affairs. This new Ministry,
however, had a short life. In December 1971 it was
abolished and the Undersecretary for Cultural Affairs was
placed back again under the Minister of Education.)

There are three advisory bodies to the Minister of

Education. One of them is the National Convention of

Education (Sura) which is supposed to meet at least every

lZiya Bursalioglu, "The Need for Reorganization in
the Turkish Educational System," The Turkish Administrator:
A Cultural Survey (Ankara, Turkey: U.S.A.I.D., 1968).
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four years to discuss and recommend main policies for the
Turkish educational system. This Convention includes
representatives from the Ministry, universities, various
school administrators, teachers, and specialists nominated
by the Minis;er. Sometimes it exceeds 300 members.

The second advisory body is the Board of Education,
consisting of an everchanging number of members. Since
there are no written requirements to qualify for Board of
Education, it is up to the Minister to decide who should
be appointed. In general, the Board of Education's duties
are to examine textbooks, ratify proposed regulations and
legislation, and provide professional advice to the Minister
of Education on educational and administrative matters.

The third advisory body is the Commission of General
Directors, which comprises the various General Directors and
department heads of the ministry. This commission deals
with the administrative procedures of the schools, the
appointment of teachers and administrators, and disciplinary
decisions. It is the main decision-making body in the
M.O.E.

There are three Undersecretaries (Musteshar) who
conduct most of the administrative tasks of the M.O.E.

They are not politicians, as is the Minister, but appointees
from among career educators. One is the Chief Undersecretary,
who is responsible for all types of administrative decisions
and also for the general education division in the ministry.

Another Undersecretary administers all technical and
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vocational schools. The third manages such cultural affairs
as museums, archives, libraries, theater, dance, and opera.
Provincial organization of the Ministry of Educa-
tion is headed by the Education Director, who is an appointee
of the Ministry of Education. (See Chart 3.2.) Since the
governor (Vali) is the chief administrator in the province,
the Education Director acts as both an adviser and an
assistant executive to the governor. Excluding higher
educational institutions, all schools within the province
are subject to the control of the Education Director, but
because of the centralized nature of the Turkish educa-
tional administration, the Education Director actually
has little authority to make decisions. Since there are
various forms of regulations made by the central office
in the M.0.E., the Education Director's function consists
of application and interpretation. Consequently he does
not have any voice in curriculum nor in the appointment of
post-elementary school teachers. He can not hire or fire
any teachers or administrators.
Communication between the central office of the
Ministry of Education and its branches in the provinces
has to follow the regulations of public administration.
Law 5442 states that communication between the Ministry
of Education and its representative units in the provinces
must pass through the governor's office. This process takes
time, and therefore the orders of the M.0.E. may not reach

a remote school for as much as one whole month.
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As mentioned before, the organization of the
Ministry is highly centralized and seems to suffer from
the following problems:

i) Delegation of authority is not clearly defined:
in practice, it is up to the Minister to decide
how much authority shall be delegated to lower
levels.

1i) Throughout the system, authority is not commen-
surate with responsibility.

iii) Because the organization is heavily centralized,
routine work and the decision-making process
usually takes a long time.

iv) Even though many branches of education require
a high degree of specialization, there are no
provisions to employ "specialists" in the
educational administration, or anywhere within
the Ministry of Education, for that matter.
Every person in the organization is considered
to be a teacher and usually paid accordingly.

v) Educational administration itself may be con-
sidered a type of specialization, But, at the
higher levels of the hierarchy, one usually does
not find specialists but people who merely have
had experience at some lower levels of the system.

vi) So far no serious research has been done to study

the deficiencies of the administrative sxstem; it
has simply developed by trial and error.

Training and Appointments of Teachers

Teacher supply for secondary level schools is pro-
vided through three main types of establishments: General
Higher Teacher Training Schools, Technical Higher Teacher
Training Schools, and Education Institutes.

General higher teacher-training schools supply

teachers for general secondary education, and their duration

lTurkeYr-The Mediterranean Regional Project, op. cit.,
Pp. 100-101.
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of education is four years. Lycee graduates are accepted
by a nation-wide competitive examination. Prior to 1959,
there was only one general higher teacher training school,
and its supply of graduates could not meet the demands of
secondary edgcation. Today there are three General Higher
Teacher Training Schools and still the demand exceeds the
supply. In these three schools there were 1843 students
in the 1969-70 school year.

Though the lycee graduates prefer attending the
university, generally those students who are not successful
on the university entrance examinations or who would have
financial difficulties at the university, apply for these
institutions. 1In order to improve the quality of appli-
cants in these institutions, the Ministry of Education made
a change in the enrollment policy, which makes it possible
to admit elementary school teacher-training school seniors
by a special examination.

Also, faculties of literature and science of the
universities supply teachers for secondary schools.
Graduates of these faculties may be appointed as lycee
teachers in their major field if they also complete certain
educational training courses, such as educational psychology,
sociology and teaching methods.

Technical higher teacher-training schools train
teachers for secondary technical and vocational education.
These schools are the Men's Higher Technical Teacher Training

School, the Girl's Higher Technical Teacher Training School,



60

and the Commercial Teacher Training School. 1In these
three institutions the duration of education is four years
after high school level technical and vocational institutes.
Education Institutes admit lycee and elementary
teacher-training school graduates by a nation-wide compe-
titive examination. The graduates of these institutes are
qualified to teach in all secondary schools. The main
teacher supply for secondary education comes from these
institutions, of which there are twelve in number. Eastmond's
report shows that in the 1963-64 school year, 63.5 per cent
of the teachers in lycees and general middle schools were
graduates of education institutes.l
- These institutes may be thought of as normal schools
at the level of junior colleges in the U.S.A. Before 1968
the duration of education was two or three years, depending
upon the major field. But since 1968 all major fields
require three years education, which represents the equiva-
lent of about three years of university work. The general
quality of instruction in the schools at large is highly
related to the various academic backgrounds of the teachers.
As Eastmond in his report says:
There is a great deal of truth in the saying as the
teacher is, so is the school. One can infer that
where one finds good teachers he will find good
schools, assuming that other conditions are

reasonably satisfactory. With this idea in mind,
a series of measures to assess teacher quality

lJefferson N. Eastmond, Teacher Characteristics,
Milli Egitim Bakanligi, Test ve Arastirma Burosu, Ankara,
Turkey, May, 1964, p. 21.
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throughout Turkey would thus reveal the conditions
of educational opportunity to some extent. Where
the best teachers were found, one could assume the
best educational opportunities abound. Similarly,
where the less than best teachers are found, one can
infer similar educational opportunities.

With reference to Eastmond's study, in Turkey there
is not a systematic program for credentialing teachers.
Therefore in the Turkish school system one can find various
kinds of teachers in terms of their backgrounds, years of
training and quality. Kazamias emphasizes this problem:

. « « There are certain basic qualifications that
a teacher must possess before teaching in the
various levels of schools. However, because of
the tremendous teacher shortage which has resulted
from the expansion of the system, several stopgap
measures have been adopted from time to time and
people with less than adequate qualifications were
licensed to teach.2

Though the appointment of teachers is not directly
tied with the licensing terms, it is possible to see some
tendency to appoint more regular and apprentice teachers.
They tend to be more adequately prepared than other teachers,
who may be temporary, or substitute teachers, or those who
become teachers by transferring from other occupations.

It is believed that secondary school teachers pre-
ferably should be university graduates or have equivalent
preparation. Eastmond's study shows that only 23.8 per
cent of such teachers in general middle schools and high

schools had this level of preparation during the 1963-64

lipid., p. 1.

2pndreas M. Kazamias, Education and the Quest for
Modernity in Turkey (University of Chicago Press, 1966),
p. 155.
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school year. From the sampling of secondary teachers in
our study, it has been found that in the 1970-71 school
year 24.67 per cent of the teachers in the secondary schools
of Turkey had a university degree or eguivalent.

There appears to be some tendency in the findings
of Eastmond's study that higher percentages of university
graduates are to be found in the larger cities, especially
in the northwestern provinces (Istanbul 40.6%, Ankara
30.9%, Tekirdag 29.2%). At the same time southeastern
provinces have the lowest percentage of university graduated
teachers. Three of these provinces (Adiyaman, Hakkari,
Mus) did not have any in the 1963-64 school year. As an
example of this tendency in the school year 1970-71 there
were 139 university graduated chemistry teachers in the
public schools of Turkey, and a remarkable 40 per cent of
all these teachers were employed in the two largest cities
alone, Ankara and Istanbul.

The retention of teachers in the western provinces
seems higher than in eastern provinces. This creates a
kind of "teacher brain drain" in favor of western provinces.
Newly graduated apprentice teachers are forced to go to
the eastern part of Turkey by application of a "lottery
system" in which every teacher draws the name of a school
where there is a vacancy. Since the vacancies and higher
demand for teachers are concentrated in the deprived towns
or cities of easterﬂiprovinces, the probabilities are

high that a new teacher will be assigned to one of these
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areas. Most of the teachers are reluctant to stay in
these provinces for long periods and they search for
whatever possibilities they can find to be transferred to
western provinces.

The apprentice teacher issue therefore poses another
problem in staffing.secondary education in Turkey. Accord-
ing to Eastmondds study, Turkey's mean in the profession
for regular lycee teachers is 79.6 per cent which means
that approximately 20 per cent of the teaching staff is
provid%d annually by apprentice teachers. The percentage
of apprentice teachers is higher in the small and under-
developed provinces of the eastern Turkey. In Erzincan,
Siirt, Urfa and Kara provinces over 50 per cent of the
teaching staff of lycees in the 1962-63 school year con-
sisted of apprentice teachers. In the general middle
schools the situation is worse. In the five eastern pro-
vinces Hakkari, Bitlis, Agri, Mus and Adiyaman the appren-
tice teacher percentage exceeds 85 per cent. As a result
of this instability in teaching staff, inexperienced teachers
and shortages of teachers affect the quality of instruction
especially in the schools of eastern provinces.

In the Turkish secondary schools the teacher's
task is unbelievably overburdened. Therefore as Kazamias
points out:

« « o his teaching is likely to suffer from the
heavy demands made upon his time, the size of
classes, and the physical environment within which
he is forced to perform his services. Teachers

are overburdened by extracurricular activities and
grading of examinations; and they often find themselves
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in poorly equipped and overcrowded classrooms. In
several schools visited by the writer, it was not
uncommon to find sixty, eighty or more students
squeezed together in threes or fours on benches fit
only for two. A constant complaint of teachers and
administrators was that classes were too big for
any good teaching or learning to take placei and
sometimes schools operate in double shifts.,

In the eastern part of Turkey and in the rural
areas, transportation and communication facilities to the
larger cities are scarce and professional publications,
libraries and teaching materials are not available when
teachers want them. Therefore, teachers may feel somewhat
compelled to teach through traditional methods and to
utilize only their own knowledge and experience which was
usually gained through the teacher training institutions
some years earlier. Routine teaching method does not fit
the objectives of the secondary schools curriculum. Hence
many teaching activities might be presumed to be wasteful.
Kazamias in his study of Turkish teachers' teaching
methods states the following remarkable observation:

Foreign observers, especially Americans, have fre-
quently commented on and criticized what seemed to
be highly formal and rigid classroom atmosphere,
where no free discussion takes place, where teachers
control and direct most classroom activities and
where pupils memorize and merely recite what they
have learned from their textbook. At the lycee
level in particular, instruction is in the form of
lectures by the teacher and recitation by the
students.

Although teachers have recently been urged or
pressed to adopt what is called an 'active method'

of teaching and hence to allow for a greater inter-
change of ideas in the classroom, this does not

lipid., pp. 157-158.
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seem to have occurred because of overcrowded
classrooms and lack of appropriate training
on the parts of the teachers.l
There are not many facilities and opportunities
for teachers if they want to improve their professional
knowledge and the effectiveness of their performance.
Although the Ministry of Education organizes some in-
service courses for teachers to help them to attain new
educational knowledge and innovations, only a small
number of teachers is selected to attend these activities,
which last fifteen days.
Also, except for the Faculty of Education of the
Ankara University and the Education Institute of Hacettepe
University, other universities and higher educational
institutes do not offer graduate courses for teachers.
There is no qualified educational publication
especially prepared for teachers to inform them of such
new professional practices as student evaluation, teaching
methods, guidance in schools, use of audio-visual mater-
ials, on laboratory techniques.
Under these circumstances the Turkish secondary
school teacher seems to be a lonely and helpless person
in his task. When he graduates from the school where he
receives his professional training, if any, he is expected
to perform his task successfully despite overcrowded
classrooms, lack of teaching materials and educational

publications (even resource books) uncomfortable physical

l1pid., p. 155.
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environments, and not uncommonly (in view of his salary
expectations) financial difficulties as well.

In the educational system there would seem to be
one person--the supervisor--who might help the teacher
to overcome these difficulties and problems.

In the 1970-71 school year there were 31,458
teachers in the public secondary schools and 7,233 in
private secondary schools.l Including both public and
private secondary schools, a total of 38,814 teachers
therefore were subject to be supervised by 110 ministry
supervisors for the purposes of improvement of educational
activities. 1In following sections of this chapter the
guestion of whether the supervisors can perform their role
by helping the teacher professionally will be discussed
in more detail. But obviously on the face of it, the ratio
of teachers to supervisors is enormous-—-approximately 350

to 1.

Definition and Status of Supervisor

Since the American educational system has its own
decentralized structure, the definition of supervisor
might vary, not only from one state to the other, but even
within one state from one city to the other. Although it
is possible to find numerous definitions, here a very

common will be preferred.

lMinistry of Education, Planning, Research and
Coordination Office, data published in 1971.
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"The Supervisor is the person who assists all
certified and classified personnel in educational activi-
ties toward the inprovement of learning and teaching
procedures in the school."l

In some school systems this job may be done by
principals while in other school systems coordinators and
consultants perform the same assistance. Therefore in
some school systems "supervisor" and "consultant" might
have the same meaning and function. In one survey it has
been found that there are over seventy titles for the
supervisory job in the American school system. Neverthe-
less all aim to help the teacher develop a better teach-
ing-learing atmosphere in the classroom.

The Turkish educational system is a highly central-
ized organization. Central government has the right to
decide main policy and administrative decisions. The
Minister is the highest administrator and has the last
word in education. Therefore even the definition and
responsibilities of supervisor are defined by the M.O.E.
The word supervisor, "Mufettish" in the Turkish language,
implies an inspection function more than the meaning in
English. It can be said that the best translation of
Mufettish into English is "Inspector." Mufettish means
the person who inspects, controls and directs an organi-

zation on behalf of‘the Minister of Education.

lWiles, op. cit.
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There are two types of supervisors in the Turkish
educational system. The first is the elementary school
supervisor whose job is to control the elementary schools
grades 1 to 5 within a prescribed province. The second
is the "Ministry supervisor" whose job is to inspect and
control secondary schools grades 6 to 11 and all other
educational institutions excluding universities. The
latter can supervise the activities of the elementary school
supervisors whenever it is necessary. In this study when
the word "supervisor" is used it is meant the "Ministry
supervisor" who performs his job on behalf of the Minister
of Education.

The Ministry supervisor has very high status in
the Turkish hierarchical structure. He has the authority
to visit any school, supervise any teacher, any time of
the year, according to a prepared activity program, which
should be ratified by the Chairman of the Board of Super-
visors. He is the "controller" of every individual:
Director of school, teachers, clerks, and even janitors.
This authority secures him a high status in the administra-
tive hierarchy.l

This high authority and status of the supervisors
was inherited from the old French system in which super-
visors dominated and controlled all of the educational

personnel.

lMilliEgitim Bakanligi Teftis Kurulu Yonetmeligi,
Milli Egitim Basimevi, Ankara, 1968, Article 1, p. 1l0.
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As early as the beginning of the 17th Century
Western European influence, especially the French, has
been seen in the Ottoman culture. This influence continued
until the U.S.A. began to have close relationships with
European and Middle East countries. After the Second
World War, the U.S.A. increased her relationship with
Turkey in technical, educational and economic fields.

This relationship developed almost to the point of a
major transition from one foreigner influence to another.

In the 19th Century there was a rapid westerniza-
tion in Ottoman society. Ottoman leaders, especially
those educated in France, looked to France for inspira-
tion and guidance for desired reforms. The French,
anxious to strengthen their political and cultural influ-
ence in the Middle East, provided needed advice and ser-
vices to Ottoman leaders. Consequently in the field of
education, since the only source for advisory ideas was
French advisors, the French system of education was copied
completely by the Turkish administrators. Thus the French
system of supervision was introduééd into the Turkish
educational system.l

The French influence continued until 1950, and
the autocratic technique of supervision has remained the
same way. Only after 1950 did Turkish educators begin to

accept American educational philosophy and principles, in

1 . " .
Kazamias, op. cit.
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which more democratic human relations between teachers
and supervisors are emphasized.

But still today it is possible to see the residue
of autocratic French attitudes among most of the Turkish
Ministry supervisors. Even some of the supervisors who
believe in the necessity of friendly and democratic super-
vision are handicapped in building close relationships
with teachers by the regulations of the Board of Super-
visors. For example, the Ministry supervisors must:

a. not publicize their exact duties and the names
of the places to which they are assigned.

b. not be involved with any of the administrative
functions of the institutions which they are
inspecting.

c. not put any marks, corrections and explanations
on the records and other official office papers
except those marks indicating that those papers
were inspected.

d. not publicize any of the findings they made
during their supervisory activities.

e. not be house guest to those persons whose duties

and performance are to be inspected, and/or

borrow any money and engage in any business

interactions.

As can be seen from the above regulations Ministry
supervisors must not have close relationships with the
teacher. In the American educational system, the supervisor
maintains no more than a small social distance between
himself and the teacher and maintains the position of a

friendly helpful advisor on both personal and professional

matters. In the Turkish system the situation is different.

lMilli Egitim Bakanligi Teftis Kurulu Yonetmeligi,
op. cit., p. 22, Article 38.
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Structure of the Board of Supervisors

The Board of Supervisors is formed by one Chairman
and a number of supervisors, all of whom are appointees
of the Ministry of Education. The Chairman of the Board
is responsible for carrying out the duties of the Board
to the Undersecretary and the Minister of Education.

Ministry supervisors are classified according to
their salary scales. A Supervisor whose salary level is
100 according to the scale of the Turkish salary system
is called "Ministry Head Supervisor." Others are called
just "Ministry supervisor." The first has higher status
and more experience in educational fields than the latter.

Ministry supervisors are stationed in the three
largest cities, Ankara, Istanbul and Izmir--and travel
all over Turkey in groups of four or five persons, some-
times more, during their supervisory tours. (See Chart
3.3.) There are no prescribed regions or provinces for
any of these groups and stations. Any supervisor can be
assigned to any activity anywhere in Turkey any time of
the year. Annual supervisory activity programs are pre-
pared by the Chairman of the Board and sent to the super-
visors.

The supervisors, under the leadership of the more
experienced supervisor in the group (generally a Ministry
head supervisor), perform their program in which the name
of the province(s), institutions and the educational

personnel are prescribed. The formation of the supervisory
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CHART 3.3.--Structure of the Board of Supervisors.

Ministry of Education

Under
Secretary

Chairman of the Board
of Supervisors

Office
Personnel
Supervisors Stationed| |Supervisors Sta- Supervisors Sta-
in Ankara tioned in Istanbul| [tioned in Izmir

Supervisor groups Supervisory groups| {Supervisory groups
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groups is made up to include supervisors from the various

subject matter fields.

Appointment of Supervisors

In the "Regulations for the Ministry of Education
Inspectors," which is one of the publications of the
Ministry of Education and established by the Government
of the Grand National Assembly of Turkey on 23 April 1920,
there was no information concerning qualifications for
appointment to the position of Ministry of Education Super-
visor. Later, in the "Regulations Concerning the Rights,
Responsibilities and Duties of the Ministry of Education
Supervisors," which were approved on 17 October 1926,
qualifications for appointment as a Ministry of Education
Supervisor were specified under the following four items.

The Ministry of Education Supervisors:

a. Should not be younger than 30 years of age.
b. Should know one of the Western European languages

(English, French or German) to such a degree that

he can translate a book (into Turkish) in his

specialized field.

c. Should be a graduate of a university or higher
school.

d. Should have taught a period of five years con-
tinuously in one of the secondary education
institutions.

The above four requirements made possible the
selection of Ministry of Educaton Supervisors who, by and
large, were experienced, university-level educated teachers,

who were familiar with secondary schools, and who knew a

western language well enough to follow developments in their
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fields through foreign publications. The specification
of a foreign language qualification, however, does not
necessarily ensure its application. To what extent it
was applied is not known.

In the 26th Article of the Central Organization Act
of the Ministry of Education, accepted by the Turkish Grand
National Assembly on 1 June 1933, qualifications for
appointment as a Ministry Supervisor were respecified, and
the requirement "to know a foreign language" was eliminated.
It was replaced by a requirement "to be a specialist in one
branch of science and education." In 1945, Law number 4737
changed the phrase, "to be a specialist in one branch of

science and education," to read, "to be a specialist in
one branch of science, education and arts."

In the year 1954 by means of the law numbered 6389,
the qualifications for becoming a Ministry supervisor were
reduced to three requirements which are still in effect.

In today's Turkish educational system, the follow-
ing characteristics are required for appointment as a

Ministry of Education Supervisor:

a. To be a graduate from a university or higher
school.

b. To have taught at least eight years in secondary
and/or higher schools, and within this period to
have worked at least three years as an educational
administrator.

c. To have demonstrated superior achievement in both
fields (i.e., teaching and administration).

Generally, when more supervisors are needed, a list

of candidates fitting the above requirements is prepared by
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the Chairman of the Board of Supervisors. Names of candi-
dates may be obtained from the Office of the Minister,
from the Ministry of Education Supervisors and from the
Chairman of the Board of Supervisors from their personal
files. Particular attention is paid to whether the super-
visor candidates had ever displayed any dishonorable
behavior, or engaged in activities that diminished the
dignity of the profession. Persons inspecting Turkish
educational institutions in the name of the Minister of
Education should be perfect according to values of the
Turkish society.l The list of supervisor candidates,
along with comments of the Undersecretary, is presented

to the Minister of Education. The Minister of Education
has the Chairman of the Board of Supervisors prepare a
decree of appointment for the persons he selects from the
list of candidates. After this decree is signed by the
Prime Minister and the Minister of Education, it is pre-
sented for confirmation by the President of the Turkish
Republic. After being signed by the President, a copy of
the appointment decree is published in the Official
Gazette and the new Ministry of Education Supervisor begins

his duties.2

lAlso, the political situation (political activities
and opinions) of the candidate is investigated by the
National Intelligence Organization and a decision is made
whether secrets of the State can be trusted to him.

2The fact that the appointment decree of the super-
visor must be signed by the President of the Turkish
Republic is the best indicator of the high place given to
the function in the official hierarchy.
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As can be seen from the above explanation, it is
not an easy task to be appointed as a Ministry of Education
Supervisor., First, at least eight years of successful
teaching eperience is required, of which at least three
years should be successfully served in an administrative
capacity. The requirement of three years administrative
experience deprives many successful teachers who dislike
administrative work, of the chance to become a Ministry of
Education Supervisor. If one defines supervision in the
modern sense as "to assist teachers to be more effective
in their educational and teaching activities," it might be
advisable to give the opportunity of becoming a Ministry
of Education Supervisor to those who may not have per-
formed administrative duties, but who have been outstand-
ingly successful in the classroom, and who can be an
effective guide for other teachers.

In addition, there are educators who have worked
many years as primary school supervisors, and superinten-
dents of schools in provinces, who cannot qualify as
Ministry of Education Supervisors because they have had
no opportunity to teach in secondary schools (item b
above) .

Furthermore, there are persons who meet all of the
above requirements but may not be appointed as Ministry
supervisor because ?f political pressure and favoritism.
The fact that a few.persons without outstanding records

in education and teaching activities have nevertheless been
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appointed as Ministry supervisors creates questions in

some minds and strengthens the idea that appointments to

the Board of Supervisors are not always made in accordance

with objective criteria. This damages the prestige of the

Board of Supervisors in the eyes of teachers.

Duties and Activities

According to the Regulations of the Board of

Supervisors the duties of the Ministry supervisors are

various:

ii.

iii.

iv.

to inspect all organizations and institu-
tions which are by rights to be inspected
by the Ministry of Education.

to carry out investigations for measures
to be taken concerning the performance of
these organizations.

to carry out services to assist the adminis-
trators, teachers and other personnel to
develop their skills in educational activities,

to carry out investigations on personnel,
administrative and educational problems when
deemed necessary.

Since it is ordered in the Regulations of the Board

of Supervisors to carry out the above duties, the following

measures also have to be considered during the supervisory

activities.

a.

The principal goal of the supervision is to
be sure that the national goals are being
followed in schools, that the Turkish culture
is being advanced, and that the generations
are being raised as positive thinkers, and
industrious individuals.

Considerable attention should be paid to the
progress of the cultural and educational
institutions and it should be ascertained
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that all the educational personnel work with
a sense of duty and desire.

c. The Board should work as a liaison between
the administrators and the public on the one
hand and the Ministry of Education on the
other, concerning the cultural and educa-
tional policies of the Ministry.

c. The Board also works as a liaison between the
school and the parents concerning the under-
standing, respect and friendliness that
parents should have for the school personnel
and teachers.

e. The Board should work as a liaison between
the Ministry and other educational and
cultural organizations, especially informing
the Ministry on the needs and desires of the
public.

During the supervisory activities supervisors must
find out whether

1. Turkish national educational goals are being
carried out.

2. The goals which have to be carried out are
realized.

3. There are diversions from approved methods
and goals. If it is so the supervisor must
search out the causes of these diversions
and provide the necessary guidance to lead
them in the proper direction.l

In the Turkish educational system the Ministry
supervisor has four functions:

a. He is a controlling and helping person to
improve teaching-learning situations in
the classroom, as an educator.

b. He is a controlling and helping person to
improve the administrative process of the
school, as an administrator.

c. He is a judiciary person to solve the
conflicts among teachers and administrators,
as a judge.

lipid., Article 3, p. 11.
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d. He is a searching, inquiring person, to
improve all educational activities, as
a researcher.

In order to perform the above duties, the Board of
Supervisors employs 110 Ministry supervisors and does the
following kinds of activities:

I. General supervision.

II. Classroom (teacher) supervision.

III. Examination supervision.

IV. Investigation and inspection of the newly
gstaplisped private or public educational
institutions.

V. 1Inquiries.

VI. Research.

As outlined above the Board of Supervisors is
responsible to control, to evaluate and to guide all
educational personnel and institutions by means of these
six different types of activities.

In order to give a clear idea about these six

types of supervisory activities it seems necessary to

explain each of them one by one.

I. General Supervision

General Supervisions are conducted by a group of
supervisors during which the following areas are investi-
gated or supervised. All schools, offices, bureaus, and
institutions which are attached to the Turkish Ministry
of Education are {nspected in terms of

- by-laws and the regulations of the offices

- educational and administrative activity programs
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- decisions taken by the administrators

- application of the laws and regulations

- activities, abilities, productivities success,
innovations of administrators, teachers and
other personnel

- organization's relations with the community
and its influence on that community.

In addition to the above aspects during general
supervision the previous supervision reports should be
contro}led as to whether or not the previous mistakes
were corrected and/or the suggestions made by the previous
supervisors were followed.

During the general supervision of the provincial
Educational Offices of the Ministry of Education, super-
visors do not just supervise the office activities but
also supervise the general activities of the organizations
and institutions attached to that office, the positive
influences of the provincial education director on these
institutions, and the activities of the elementary educa-
tion supervisors. The physical facilities of the educa-
tional institutions are also supervised.

As can be seen from the above information, general
supervision could be named as "administrative supervision,"
.since it deals with the administrative process and acti-
vities of the educational organizationé.

Every school year an activity program for the Board
of Supervisors is prepared. Although it is impossible to
supervise all 67 provinces every year, a number of provinces

is selected for general supervision. Of course in this
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selection the following factors are taken into consid-
eration:

- the number of teachers and institutions of the
provinces

- the number of years since the last general
supervision.

Naturally the numbers of the provinces for general
supervision varies from year to year. For example in the
school year of 1966-67 and 1969-70, 28 and 12 provinces
were supervised respectively.

Supervisors assigned for the general supervision of
a certain province go to the province as a group in which
one of them would be head of the group.

Usually general supervision tours (called in
Turkish "turne") take 20-35 days according to the size of
the province. When the group of supervisors arrive in the
province the head of the group visits the governor (Vali)
to submit his credentials and the general outline of their
activity program.

The group of supervisors after visiting the office
of Provincial Education Director prepare a supervisory
program to evaluate the whole educational system of the
province. Since the general supervision is a process of
evaluation of the whole educational system of the province
it might include the other five types of supervisory actie«
vities mentioned above. The head of the group assigns
the supervisors for various activities, according to their

field of speciality. Some of them might be responsible
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just for investigation or administrative procedures while
others would be making classroom visitation for teacher
evaluation. If there were no branch supervisor for a
certain branch in the group, this job could be given to
the other supervisors whose branches are closely related.
Then the group starts its supervisory activities according
to the regulations prescribed and defined in the super-
visory manuals.

In order to provide unity in the general super-
visory activities the Board of Supervisors prepared a
manual of principles of Institutional Supervisory acti-
vities (Muessese Teftislerinde Dikkate Alinacak Esaslar)
in the year 1969. In this manual the principles which
would be taken into consideration during the general
supervision in 18 different types of educational institu-
tions are explained.

In the manual 120 factors are mentioned for the
supervision. If they were grouped there are at least 23
main groups of activity which must be controlled, inves-
tigated and supervised in the general supervision of the
institutions. These are as follows: General principles,
building facilities, personnel, health services, files and
bookkeeping, boarding facilities, teaching situations in
the schools, educational facilities, needs of schools,
administrative perspnnel, student files and records,
personnel files andirecords, accounting, student admission

and transfer discipline in the schools, teachers meetings,
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personnel evaluation, administrative process, libraries,
museums, revolving funds, audio-visual aids in schools,
etc.l

At the end of the supervisory tour supervisors
write a general report about the educational activities
which had been supervised in the province. This general
report contains many individual reports covering various
educational activities. The head of the group sends these
reports directly to the Board of Supervisors. The Office
of the Board evaluates the reports and forwards the copies
to the concerned General Directorates to which the pro-
vincial schools and institutions are attached.

Final evaluations of the reports are made in the
concerned General Directorate office. The section direc-
tor who is responsible for the evaluation of the reports
summarizes the reports and sends them to the schools and
other provincial institutions by an order that the sug-
gestions made by supervisors must be followed. Also he
makes the necessary arrangements within the General Dir-
ectorate in order to solve the problems which were observed
during the general supervision.

Copy of the report sent by the general directorate
office to the school or the institutions is "glued" to
the supervisory file (Teftis Defteri) of the school for the

future control of the next supervisor who would be checking

lMuesggse Teftislerinde Dikkate Alinacak Esaslar,
Milli Egitim Bakanligi, 1969.
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whether the previous supervisors' suggestions were followed

or not.

II. Classroom Visitation or
Supervision of Teachers

It may be that evaluating the teacher's performance
by classroom visitation is the most crucial problem of
educational supervision. This activity is one which has
been in operation for years for the improvement of teach-
ing.l It is the most frequent supervisory practice
employed today in the Turkish educational system.

In the Turkish educational system supervision of
the classes or teacher supervision are conducted during
general supervision or at separate times, during which
the educational abilities of the teacher, his attachment
to his profession, his work, his method, his ability,
application of his method, the educational levels of the
students, and the effects of classroom activities are
all evaluated.

Evaluation is not limited only to the classroom
visit. It also includes the degree to which the teacher
applied his annual study plan, his ability to prepare
questions, his written examinations, homeworks, and his
corrections of these papers, his ability to be creative
in laboratory and classroom, his success in encouraging

individual efforts, and his in and out of school activities.

lJ. Minor Gwynn, Theory and Practice of Supervision,
(Dodd, Mead and Company, 1969).
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As a matter of fact the supervisors are expected
to evaluate the teacher as a whole, by taking into con-
sideration all of the variables mentioned above, in a
single visit of at least two hours. Since the supervisor
has many teachers to supervise in a certain time he cannot
spend more tﬁan two hours time for one teacher. If he
has doubts about his judgment he may visit the teacher
once or twice more, but it is not a common practice to
do so.

Since the efficiency of this kind of evaluation
will be discussed later, the author's intention now is to
describe the existing practices of teacher evaluation by
supervisors in the present Turkish educational system.

It is possible that no area of supervision has
been discussed in greater detail with more conflicting
opinions than the procedure that should be followed during
classroom visitation. Literature for educational super-
vision is full of various methods for this practice. As
Neagley and Evans mention, rather commonly held beliefs
by the authorities about classroom visitation techniques
contain the following suggestions:

- the supervisor should carefully prepare for
each classroom visit.

- the visitor should enter the classroom as
unobtrusively as possible

- the supervisor should not participate in the
activity in progress

- a conference should precede the visit

a conference should follow the visit
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- notes for use in the conference should be kept
of each extended classroom observation, but
they should not be made during the visit without
the approval of the teacher.

- the observer should concentrate on the total
learning situation.

- the supervisors should attempt to discover the
strong points in the learning situation.

- during the visit, the supervisor should not in
any way show disapproval of what is happening
in the classroom.

- the supervisor should make a complimentary
remark before leaving the classroom.

Of course every suggestion above has some merit
under certain conditions, but each must be followed
intelligently according to the circumstances.

In the Turkish educational system, a Ministry
supervisor who is assigned to supervise a number of
teachers goes to the school where the teacher works. At
first the supervisor is expected to visit the school
director for informing him about the goal of the visit.
Since the supervisor had been given the name list of the
teachers who would be supervised, he meets the teacher and
gets acquainted with him. He also informs the teacher
that he is going to visit his classroom. Generally he
goes to the classroom with the teacher and he sits among
students, usually on the back row of the desks. While the
teacher teaches his subjects he observes the classroom.

Usually the supervisor does not interfere with the teacher

lNeagley and Evans, op. cit., pp. 127-128.
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while he is teaching. He is not expected to do so. The

author's interviews with the teachers showed that some-

times some supervisors interfere with teachers and they

start asking questions to the students or taking over the

teaching process at the middle of the class hour.

The supervisor observes the teacher's performance

in terms of the following aspects.

a. The qualities of the teaching:

preparation
fitness to the program
using teaching materials

kind of teaching method he uses and motivating
the students for individual activities

students' performance level and their degree
of development

b. The qualities of the teacher:

his competency in his subject matter area
his attitude and behavior in the classroom

neatness in his work, attachment to the
profession

dealing with students

his effectiveness in providing discipline in
the classroom

his ability to choose the topic for students?!
homework and correcting them

laboratory activities or field work he does
field trips for searching and investigations

his success in dealing with problems of the
students ‘who were given him for guidance
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- his degree of success in the student council
activities (if he is assigned)l

After the class hour the supervisor is expected to
have a conference with the teacher. Usually Turkish
supervisors perform this job. But there might be some
exceptional cases, as interview results with the teachers
showed that some supervisors did not have the final con-
ference with the teachers., As one teacher said:

"He did not say any single word whether I was
successful and/or I made some mistakes during the teach-
ing. Just he said a good-bye and left the school. I
still wonder what he wrote in my report."

After classroom visitation the supervisor prepared
his written report according to the structured form in
which the value of teaching and the value of the teacher
is asked in detail. He also includes in the report the
following information about the teacher:

- report number

- the name of the school

- date of supervision

- teacher's name and his number

- his background and subject field, grades he
teaches

- his salary
- weekly class hour

- class hours he taught or did not teach in the
last three school years

lOgretmenler ve Ogretim icin Teftis Formu (D),
Milli Egitim Bakanligi, Teftis Kurulu Baskanligi,
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- supervised field and class

- the name of the book which students follow.

The supervisor in his report gives a summary of his
observation and makes an evaluation of the teacher's per-
formance as very good (pek iyi), good (iyi), average (orta)
or poor (zayif). He sends his report directly to the
Board of Supervisors. It is interesting to note that the
teacher cannot get a copy of the report. Therefore he will
never know what the supervisor wrote about him in the
report. Since this report can affect the future promotion
and professional development of the teacher, it is believed
that the teacher should get a copy of the report. If he
knows where he stands according to the evaluation scale of
the supervisor he can prepare himself intentionally for
future educational activities. Also the report could be
used as a guiding device for teacher development.

In order to provide a unity in classroom visitation
and evaluation of teachers the Board of Supervisors in 1967
organized a seminar in which the common principles of
classroom visitation were decided. These principles were
published as a manual book for the use of supervisors.l

Publication of this manual could be seen as a
valuable step in the development of supervisory activities.
But a review of the book reveals some deficiencies in the
content and discrepancies among the common principles of

various subject fields.

1pers Teftislerinde Dikkate Alinacak Ortak Esaslar,
Milli Egitim Bakanligi, Teftis Kurulu, 1967.
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a) Since the principles were decided only by
supervisors it is possible to sense a bias in the book.
It would have been better if teachers, university pro-
fessors, and other educators had participated in the
preparation of the book.

b) Since the distribution of the book is restricted
only to supervisors, teachers do not have any chance to
know what the principles and criteria are in the teacher
evaluation procedure.

c) In the content of the book only the inspection
aspect of supervision is emphasized and the guidance
aspect is neglected. Therefore what the supervisors
should look for in teacher evaluation is clear, but there
is no idea about how the supervisor should evaluate the
teachers. Consequently the book could be used as a check
list for teachers' performance evaluation.

As may be seen from the following examples from
supervisors' reports, evaluation criteria are vague and
decisions are made only according to the supervisor's
personal views.

Report I
Turkish Literature Lesson Duration: 3 hour supervision

During the supervision the following observations
were made concerning the teacher's performance.

In Class 4/F, the previously selected topic "Dis=
cussion" was read by the students and discussed by every<
body. The students participated in discussion by mentione
ing the rules of discussion and the ways and which they are
applied. The teacher made evaluations of the topic at the
end of the class period.
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In Class 6/F T. Fikret's famed poem "Sabah Olursa"
was presented by the teacher successfully and students
showed lively interest in the poem. Upon reciting the
poem well, the teacher emphasized the national feelings of
students and what it means to be an idealist in serving
the country. In the other hour the teacher recited another
poem by the same poet called "Han-1 Yagma," followed by
class recitation and interpretation. The teacher related
the emotions.of the poem to the culture of the students.

In addition to above the teacher gave a memorable
day to his school on the 50th anniversary celebration of
the adoption of our National Anthem by lecturing on the
school grounds on the War of Independence, the meaning of
independence, on Ataturk, and by reciting the National
Anthem by heart. He even made his students and others
in the audience weep with emotion.

The students' level is above average. The teacher's
preparation of his topics, his authority, his character,
his evaluation of the written examinations, his ability to
give his students a love for reading, his establishing a
class library, and especially his lively portrayal of the
adoption of the National Anthem by the Grand National
Assembly and his bringing out the national feelings were
all EXCELLENT and he deserves the commendation of our
Ministry. Further he deserves a promotion.

Supervisor

(surname and signature)

Report II
Geography Lesson Duration: 1 hour supervision

Teacher seems competent in his lesson. Her work
fits the regulations and laws. She used maps in the teach-
ing process, but she did not use other teaching materials
(such as globe, outline maps). She does not motivate the
the student for active participation. Students are average.
Psychological atmosphere of the classroom is permissible.
Her discipline in the classroom is good. The guestions for
written examinations fits the level of students. Homeworks
are given by a classical method. She makes the necessary
corrections on the homeworks. She does not have a plan for
field trips.

According to the above situation this teacher is
evaluated as "good" and she deserve promotion.

Supervisor

(surname and signature)
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Report III
Mathematics and Natural Duration: 2 hour Supervision

Science Lesson

During the supervision the following observations
were made concerning the teacher's performance:

The teacher did not prepare any teaching aids for
his subjects. Subjects covered lag behind the annual plan
of instruction. (The teacher was transferred to this
school recently.) The teacher's supervision of blackboard
illustration and his manner and discipline were good. The
students' apparent inability to prepare assigned tasks
may result from the teacher's apparent lack of follow up
on instructions. The teacher attempted to approach the
subjects with his 0ld knowledge, subsequently did not make
new preparations and plans. He gave great importance to
the question-answer method. In relation to the above the
teacher was not cooperative in answering students' ques-
tions, did not pay much attention to homeworks and did not
evaluate written examinations with care. Hence the teacher

di d not conduct laboratory exercises,

During the consultation with the teacher he was
counselled that he should start using laboratory exercises,
Prepare students for daily activities, encourage them to
Pxrepare homework, and become more involved in student

activities.

Results and Personal Opinion:

] The teacher only emphasizes the teaching of subjects
in the classroom. Even on this matter he is not effective
visa vis the students. His performance was judged to be
AVERAGE. There is no reason why he should not be promoted.

Supervisor
(surname and signature)
Up to this point it is clear that preparation of
teacher evaluations on the basis of classroom visitation is
the main and nearly exclusive supervisory technique used

in evaluating the teacher's performance or in trying to help

e ——

£  hese reports are selected from the supervisors'
rn%#le in the Board of, Education. In order to secure anony-
A ty, names were excluded from the translations.
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him to promote the teaching learning procedure in the
school system. The value and effectiveness of this prac-
tice will be discussed in greater depth later in this
study, where it will be the intention of the researcher to
discuss together all the several supervisory activities of

the Board of Supervisors.

Supervision of Examination

Twice a year, once at the end of school year which
is in June, and once during the "examination completion"1
time in September, Ministry supervisors supervise all
examination activities in the Turkish secondary school
system.

According to the foreword by the Head of the Board
of Supervisors in the manual on the Principles of Super-
vision of Examination2 the main goals of this kind of
supervision are:

- to control examination procedure in the secondary
schools as to whether the administrators and
teachers conduct the examination according to the

regulations decided by the Ministry of Education.,

- to help teachers and administrators to prepare the
questions and conduct the examinations properly.

- to handle the problems and conflicts relevant to
examinations among teachers, administrators and
students.

l"Examination completion" is the second try for
students in order to obtain a passing grade on a course
which they failed before. According to the regulation the
time for the examination completion starts at the last week
of August and it continues one month approximately.

2Imtigan Teftislerinde Dikkate Alinacak Esaslar,
Milli Egitim Bakanligi Teftis Kurulu, Ankara, 1971.
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- to provide security in the provinces for the
examinations that they are conducted under the
control of the supervisors who are the repre-
sentatives of the Ministry of Education.

Since the regulations for examinations were centrally
organized, the Ministry of Education feels responsibility to
control them. Therefore the Ministry supervisors go to the
provinces as groups and prepare an activity program for the
supervision of examinations in the schools.

Supervisors visit the schools alone or in groups
of 2-3 persons according to their prepared schedule. They
supervise all schools' examination processes in the locality
where they are assigned.

Supervisors who supervise the examinations in the
province ask the province's Education Director to inform
the supervisors of any unusual or off-regulation develop-
ment in the examination procedure. If any arises the
supérvisors are to inform the central office in the Ministry
of Education to obtain the authority to tackle the problem
regardless of their program.

Supervision of Examinations is conducted according
to the following aspects:

A. Preparation of Examinations and other

Preliminary Activities:

Supervision of the teachers! meeting of the school
which is held at the end of the school year. Supervision
of grade teachers' peetings of the school. Supervision of
examination programs in the office of province Education

Director.
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B. Activities which are to be Supervised
During Examinations
- The room facilities for examination
- Preparation of the questions
- Key for answers
- Conducting written examination
- Reading and evaluating written examinations
- Oral examinations
- Controlling the grades on the lists
- Controlling the reports of last teachers'
meeting of the school year
- Controlling papers of written examination
- Checking the grade lists
- Controlling diploma registration book
- Controlling discipline problems which occurred
during the school year
- Checking the students' attendance and absencel
It seems rather doubtful to the researcher whether
supervision of examinations contributes much to educational
procedure since it seems impossible to perform adequately
some of the supervisory activities mentioned above. As an
example, if Ministry supervisors want to control only "the
preparation of the examination questions" just in the
middle schools (orta okul) of Turkey, they must visit 1703
middle schools sparsely distributed all over Turkey, and

check all the guestions according to the procedure in the

lipid., p. 1.
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manual for supervision of examinations, in which it is
suggested that the "supervisor must check whether the
questions prepared by the committees of teachers are
clear, understandable, and fit the level of students.
Also he must check whether the questions reflect the know-
ledge of the field taught within the school year."l

Though this aspect of Turkish supervisory activities
perhaps deserves further research it is not intended in the
present study to discuss in depth the value of supervision
of examinations.

Investigation and Inspection of the Newly

Established Private or Public
Educational Institutes

All public and private educational institutes are
controlled and supervised by the Ministry of Education.
The Ministry of Education sets standards for the schools
according to the type and level. When a new educational
institution is intended to be opened its facilities must
be checked by the Ministry supervisors whether it fits
the set regulations or not. In his report, the supervisor
indicates his opinion whether the institution should be
opened or not. The public schools which are run by the
state could have some exceptions, but obtaining a permis-
sion from the Ministry of Education to open a private school

entirely depends upon the supervisors' report.

libid., p. 16.
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Inquiries and Investigations

One of the main functions of the Ministry super-
visors is to act as a judge or public prosecutor to make
or suggest final solution to the administrative or inter-
personal problems and conflicts arising among teachers,
administrators or within the school system.

The laws and regulations give legal authority to
the Ministry supervisors to deal with the problems and to
propose what should be done by the Ministry of Education
in a particular case.

Since all teachers and other employees in the
public school system of Turkey are public servants, the
laws give the authority to the supervisors to prosecute
any employee who acts against the laws and regulations.
Therefore the supervisors have the authority to act as a
public prosecutor to question the employees, to summon the
witnesses, and to obtain the necessary documents from any
public office. They can also sever teachers', adminis-
trators' or other employees' connections with the school
system until the investigation of the case will be con-
cluded.

When supervisors go to a school or other institution
to handle a case in which there may be some kind of
irregularity or illegal activity, they question the people,
investigate the documents and prepare a report indicating
the finding from the investigation. They also propose some

solutions for the case, such as transferring the teacher to
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anéther school system, condemning them by cutting down
their salaries, or withdrawing the given administrative
position. Supervisors send their investigation report to
the Board of Education, which forwards the report to the
relevant General Directorates, whereby the case is sub-

| mitted to the "Higher Disciplinary Committee" of the
Ministry of Education. This committee evaluates the
supervisor's report and makes the final decision for the
case.

Naturally this role is an intricate duty for the
supervisors. Supervisors are expected also to give help
professionally to the teachers and the administrators to
improve teaching procedures, and the role of being a
prosecutor conflicts with the latter role. Consequently
some of the supervisors have been compelled to omit the
role of being a professional helper to the educators and
they became specialist supervisors in the investigation
of problems. The researcher's interviews with the super-
visors indicate that there is reluctancy among the super-
visors to have the role of prosecutor. They appear to
believe that the inquiry and investigation role must be
separated from the Board of Supervisors and be given to
another office in the Ministry of Education.

There is a tendency among the provincial adminis~
trators to report all conflicts and problems to the Board
of Education and to‘require supervisors to settle cases

or to solve problems which could be solved locally.
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Therefore year by year the numbers of cases handled by
the Ministry supervisors are increasing.

Between October 1, 1968, and September 30, 1969,
Ministry supervisors investigated 1024 cases in the
Turkish school system. Since the investigations and
inquiries are made by 2 or 3 supervisors in groups and
normally take a range of time from 1 to 15 days, a single
estimate could be made that investigation cases might
occuppy as much as one third of the time of the Board of

Supervisors.

Research Functions of the Supervisors

The sixth activity of the supervisors is to do
research on professional issues or to make preliminary
informal investigations about any rumors which might be
relevant to the educational system.

If the Board of Supervisors needs some knowledge
on new ideas in educational fields or other interesting
fields which might affect the school system, it assigns a
group of supervisors to do a research and prepare a report
for the use of the supervisors,

Also if a rumor or news is heard which might distort
the public's understanding of educational activities, the
Board of Supervisors might assign a group of supervisors
to investigate secretly whether the news or rumor is true

and deserves more formal investigation.
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Problems of Supervision

In this section it is intended to discuss some of
the main supervisor problems confronting Turkish education.
Then, along with discussion in previous sections, the
reader will have an overview of the system in Turkey with
its strengths and deficiencies.

a) The numbers of educational institutions and
teachers have increased rapidly in the last years. Since
the Board of Supervisors has a limited number of super-
visors, it cannot keep up with the increase. Therefore
the supervisory activities may tend to become routine,
done mainly for the sake of applying the regulations.

Today in nearly every prefect or small town there
is a secondary school. 1In the last five years even some
of the villages have constructed middle schools. Moreover
because of the population increase, schools in urban
centers have became larger and more crowded. Table 3.1
indicates the increase in numbers of schools and teachers

between the 1965-66 and the 1969-~70 school year.l

Increases listed in the table for the last five
school years may be compared with increases from the
proclamation of the Turkish Republic in 1923 until the
1964-65 school year. Beginning in that year with only 630
junior high schools (orta okul) and 147 high schools, the
numbers increased over the forty year period to 1367

junior high schools and 370 high schools.

lIntroduction of the Law for the Reorganization of
the Board of Supervisors, Milli Egitim Bakanligi, Ankara,
1970.

N ]
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TABLE 3.l.--Newly Opened Schools.

Other Increase
School High Junior Secondary in
Year School High Schools Teachers
1965-66 3 72 7 1868
1966-67 46 121 14 4352
1967-68 . 6 164 16 2057
1968-69 76 172 13 4021
1969-70 92 208 3 554

Totals 223 737 53 12852

During the five-year period (1965-70) the number of
secondary school teachers, was doubled, and at the end of
the 1970-71 school year the total reached 38,814.

At the same time the increase in the number of
supervisors is not in the same ratio as for teachers and
institutions. In the 1967-68 school year there were 105
supervisors in the Board and this number reached to 112
at the end of the 1969-70 school year. Among these 112,
six of them were serving in foreign countries as supervisors
for Turkish students and three of them were working as
assistants to the Chairman of the Board for the evaluation
of the supervisory reports prepared by the supervisors in
the field. The remaining 103 supervisors were responsible
to carry out all the supervisory activities in the Ministry
of Education. Since the activities of these 103 super-
visors were divided into six different tasks, it is ques-
tionable whether the‘Board of Supervisors succeeded in

their main function to help the teachers for better
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teaching-learning situations in the schools. The following
figures show that the major time of the supervisors is
occupied by other activities.

Between October 1, 1968, and September 30, 1969,

the Board of Supervisors did the following activities:l

Inquiry and investigations 1024
Supervision of secondary public schools 609
Supervision of secondary private schools 127
Investigation of newly opened schools 68
Supervision of teachers 7826
Supervision of examinations 2837

On the average, official and private secondary
schools are supervised jointly by four supervisors, private
higher institutions by two supervisors. Investigations
are performed sometimes by two and even three supervisors
collectively. 1In this situation in the school year of
1968-69 on the average the portion for each of the 104
supervisors was as follows: 26.4 secondary schoolg or
institutions, 2.25 private higher schools, 75.25 teachers,
27.3 supervisions of examinations and 12.7 investigations.
Often these assignments are many kilometers away from the
supervisor's regular duty station and from each other, and
the assignments are carried out in continuous travelling.
The majority of these activities must be accomplished in

the 10 months' period when the schools are open. For

lAli Olmezoglu, From a speech made in a meeting of

Ministry Supervisors, December, 1970.
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every activity a report must be written and typed by the
supervisor himself.

Without reference to the other activities the
figure for the supervision of teachers implies that if it
continues at.the same rate, every Turkish secondary school
teacher might be visited by one supervisor in every 5
years. This situation puts forward the most crucial
problem of supervision in the Turkish educational system.
It is impossible to think that the teacher will be able
to get all of the help he needs to improve the teaching-
learning situation in his school. Just one two-hour visit
in 5 years to meet the professional needs of the teacher
represents a ludicrous situation.

b) In Turkey the centralized school system is a
roadblock for supervisory developments. Since the operation
of supervisory activities is controlled from the Board of
Supervisors in the capital Ankara, local administrators
in the provinces do not have any personnel for supervisory
activities for educational institutions above the elementary
schools.

As was mentioned in the previous section, in the
provinces under the authority of Education Director there
are supervisors to supervise the elementary schools. But
supervision of secondary schools is performed by the
Ministry supervisoré. Therefore there is a gap and barrier

in communication and cooperation between the local
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institutions and the central organization in terms of
secondary level supervision.

c) Lack of professionally trained supervisors poses
another problem. It was mentioned before that Ministry
supervisors‘are trained as teachers. After some years of
"successful" service in teaching and administrative posi-
tions they can be appointed as Ministry supervisors. There
is no requirement for professional training to be a super-
visor. The Education Divisions of the Gazi Institute and
the Istanbul Education Institute offer three years higher
professional education training beyond normal school, but
no other higher institution offers regular courses speci-
fically in educational supervision. For the first time
in the Turkish universities, "Educational Supervision"
was taught in Hacettepe University by the researcher in
the fall term of the 1971-72 school year. Therefore there
is little or no opportunity in the universities for the
supervisors, even if they should want to attend graduate
courses to develop themselves professionally. Also there
are no inservice courses or seminars for supervisors
except for the new supervisor's probationary period of
one year under the control of a Head Supervisor.

Consequently Turkish Ministry supervisors have
limited professional training and it could be said that
they are not equipped with necessary professional knowledge

in supervisory tedhniques.
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d) Lack of time for supervision is another important
problem. The activity of the Ministry supervisors is
dominated by routine clerical work required by the Board
of Supervisors. Writing the teachers' reports of evalua-
tion, completing the other official papers, and travelling
from city to city occupy most of the time of supervisors.
Also the work load for each supervisor is too large.

e) The multiplicity of functions of the supervisors
reveals perhaps the most crucial problem. In the Turkish
system a supervisor is expected to be an educator who
helps the teacher professionally, an administrator who
controls and improves the administrative process, an
evaluator who does merit rating of personnel, a judge or
prosecutor to solve conflicts in the system, and a
researcher to introduce new ideas and innovations into
the field of education. 1In the case of supervision of
teacher performance by classroom visitation, the branch of
training of the supervisor is taken into consideration to
a certain extent. But in all other duties every super-
visor is assumed to be competent. As a result of this it
is possible to assign a supervisor whose major is in
mathematics to supervise all the science subjects such
as physics, chemistry and biology. Even if before becoming
a supervisor he had worked only in teacher training schools,
he might be assigned to supervise all types of administra-~

tive activities at any type of school.
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However the supervisor might perform these
simultaneous roles, even the roles themselves conflict
with each other. A teacher naturally might hesitate to
ask professional help from a supervisor who would be
evaluating tbe teacher's competence.

e) There is no consistent follow-up on supervisory
activities. Since the supervisors do not have any per-
manently assigned locality they might be assigned to any
province for supervisory tours. The probabilities of
meeting the same teacher again are very slight. Moreover
the supervisor cannot follow-up whether his suggestions
were adopted by the teacher or the teacher developed his
teaching method by application of the recommendations made
by the supervisor. On the teacher's side, every time the
supervised teacher meets with a different supervisor. Since
the supervisors come from various backgrounds and do not
have common training in supervisory techniques, each
might have different views or ideas about supervision.

As a result of this, their suggestions and recommendations
might be different from each other. Consequently the
teacher sometimes becomes perplexed and wonders what is

right or whom he should believe.

* % * % % * % * % % * *

In summary, the system of Turkish schools is highly
centralized, and it has experienced a tremendous accelera-

tion in expansion over the last five years. The
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administrative structure, however, has not been able to
keep pace with the expansion of schools and enrollments.
This has produced a severe teacher shortage, especially

at secondary levels. It has also enormously overloaded

an already overburdened staff of Ministry supervisors.,

The sections of this chapter have attempted to specify some

of the main current problems.



CHAPTER IV

DESIGN OF THE STUDY

Preliminary Research Activities

At the beginning of this study an examination of
the literature and informal interviews with resource per-
sons in the field of education proceeded together. Inten-
sive and informal interviews were conducted with school
difectors, Ministry supervisors, experienced and beginning
teachers, university professors, and administrators in the
Ministry of Education in the cities of Ankara, Istanbul,
Adana and Tokat.

In addition to reading and interviewing, an
intensive research was made in the archives of the Board of
Education, the Board of Supervisors and the National Library
to seek out historical documents about supervisory activi-

ties in the Turkish educational system.

Development of the Instrument

Two questionnaires, one each addressed to teachers
and supervisors, were then developed which would elicit
from teachers and Ministry supervisors their perceptions

of the role and activities of the Ministry supervisors.

108
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With these two questionnaires it was intended to obtain
teachers' and supervisors' views which would provide the
basic data for the study.

The basic problems of attitude measurement are
firstly to develop a dependable and reliable instrument
which should cover the area with carefully selected and
clearly worded items, and secondly during the administration
of the instrument to assure anonymity and confidential
treatment of data and impersonal uses of the research find-
ings in order to allay fear and generate positive motiva-
tion on the part of the respondents.l

In the winter of 1970 a draft of the questionnaire
was tried out with 18 secondary school teachers in the
schools of Ankara and six Ministry supervisors, two of whom
were retired. The trial run instrument contained a series
of questions with multiple choice responses in four sec-
tions. The trial run instrument also contained a series
of reaction questions which asked for an evaluation of the
éuestionaires and recommendations for the development of
the final forms.

Also informal interviews were held with persons
who have experience and knowledge in preparation and
administration of gquestionnaires.

In the light of the comments and recommendations

from the trial group, several changes in the questionnaires

o

lGrossman, op. cit., p. 42.
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were made. The main considerations in making the necessary
changes were:

a) the language in the questionnaires must be

understood by teachers, so it should be
clear and simple,

b) the gquestionnaires must be brief, and

c) an introductory page must give necessary assur-

ance that the study will protect anonymity.

Supervisory practices which were unfamiliar to
Turkish Ministry supervisors and teachers were not included
in the instruments because they would have created con-
fusion in communication.

The questions in the instruments were given coded
guestion numbers. This would provide a convenient method
when the data would be key punched on IBM cards.

The questionnaires have four sections. 1In the first
section there are eight questions about the respondent's
personal characteristics, such as age, sex, major field,
type of education, experience in teaching and administra-
tive positions, type of school in which he works, etc.

The second section contains qguestions about super-
vision and supervisors. In this section there are three
groups of questions, one only for teachers, one only for
supervisors, and one’for both teachers and supervisors.

In the third section there are 21 statements about
suggested practices in supervision. The questions were

written in the middle of the page with a scale of importance
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on the left side of the page and a scale of frequency of
application on the right. The choices for importance

included "very important," "important," "lacking impor-

tance," "no importance at all," and "undecided." The

frequency choices were "always," "sometimes," "never," and
"undecided." Teachers and supervisors were asked to read
each item carefully and first mark on the left column
choices according to perceived degree of importance of the
item. Then they were requested to mark on the right column
choices according to perceived frequency of application of
the activity in the field today.

This technigque provided a basis to the researcher
for interpreting the data. The responses for degrees of
importance were accepted as perceived "role expectations"
for supervisors. On the other hand the responses for
the frequency of application were accepted as perceived
"role performance" for supervisors. These two sets of
data were used to find degrees of divergence-convergence
between supervisors and teachers on the role perception of
supervisors.

The fourth section presents two problem lists which
are relevant to supervisory activities and teaching. The
problem list for supervisors contains 17 questions from
among those which were tried out in interviews with super-
visors. The problem list for teachers has 16 problems.,

Each problem in both lists has five forced choices to show

the importance of the problem. Copies of the two
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questionnaires are included in the appendices in both

English and Turkish.

Sample Selection

As mentioned in previous chapters, there were 110
Ministry supervisors and 36,565 secondary school teachers
working in the secondary level educational institutions of
Turkey in the 1969-70 school year. The samples for the
research were drawn from these two populations.

1. Since there were no more than 110 Ministry
supervisors in the first population, it was intended to
include every individual in the sample.

2. The second sample was obtained from Turkey's
36,565 secondary school teachers by means of two steps in
the sample drawing procedure.

3. a. Since the Ministry supervisors cannot

visit every teacher in every school year

(they can supervise approximately only 4,000~
6,000 teachers in one year), consequently

some teachers might not have had any opportunity
to be visited by a supervisor for many years.

In order to avoid the difficulties which would
be encountered in questioning teachers who

might have difficulty remembering the actual
situation during the supervisory activities,

it was intended to draw the sample from among

the approximately 12,000 teachers who had been
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visited and supervised in the past three school
years.

b. It was assumed that 10 per cent of the
population may represent the total population
satisfactorily. Therefore a sample size of

1200 secondary school teachers was decided upon.
At first all supervised teachers' names were
copied from the reports of the supervisors

for the last three school years--1968-69,
1969-70, and 1970-71. Then the names of the
teachers were selected from this list at random
without replacement. The resulting sample list
which contained the names of 1300 teachers was
verified in the several general directorates

to check the addresses of the teachers. As a
result of this checking, it was found that there
had been many changes in the addresses because
of transfers from school to school. It was
also found that 104 teachers had left the
teaching profession for military service, by
retirement, by resignation, etc. Ultimately
the sample contained 1196 teachers from 64
provinces. Turkey has 67 provinces, but three
of them=-Cankiri, Hakkari and Maras~-were not
represented in the sample because these three
provinces were not visited by the Ministry super-

visors in the last three school years.
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Data Collection

Because of the rules of Turkish bureaucracy it is
necessary to ask permission from the top administrator of
the Turkish school system in order to conduct a research
study within the formal organization of the Ministry of
Education. in order to obtain the necessary collaboration
and to reduce reluctance among supervisors and school dir-
ectors, it was essential to have the permission and authori-
zation of the Minister of Education himself. In the permis-
sion papers there were three different instructions for
supervisors and teachers.

1. The questionnaires should be given to teachers
and supervisors with envelopes on which the return address
for questionnaires was printed.

2. Teachers and supervisors after completing the
qﬁestionnaire would put it into the envelope and give it
to the director of the school (for supervisors, to the
Head of the Board of Supervisors).

3. Directors of schools and the Head of Board of
Supervisors would mail all the envelopes before April 4,
1971, to the Planning, Research and Coordination Department
of the Ministry of Education, where the research study
would be done.

Questionnaires were sent to the respondents on
March 10, 1971. Teachers and supervisors were requested
that the questionnaires should be completed according to
their sincere ideas and beliefs, and not to let them be

influenced by others. Also it was emphasized that respondents
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must "not put any sign or identification mark" on the ques-
tionnaires, to guarantee their anonymity. The unsigned
guestionnaires in sealed envelopes were collected by school
directors and the Head of the Board of Supervisors and
mailed to the Planning, Research and Coordination Depart-
ment.

Up to the designated date, April 10, 1971, 940
questionnaires for teachers were received. One hundred and
four of the 110 mailed questionnaires for supervisors were
received one week before the deadline, with a letter in
which it was explained that 514 supervisors who had been
assigned as Cultural Attaches in foreign countries and two
supervisors who were sick had not completed the question-
naires.

Because of slow mailing facilities in remote areas
and for other reasons it took 25 days more to receive the
answers from all school directors. Finally, 1042 question-
naires were completed by the teacher respondents.

By the end of May 1971, 109 teacher questionnaires
were returned without completion or with the notation that
there was not such a teacher "in the school" whose name was
on the list, or that the teacher had been appointed to some
other province. The number of these returnees was inter-
preted as indicating inefficiency in the recording process
in the General Directorates, each of which had checked the
name lists from the teachers' records. Forty-five question-

naires were lost and it was impossible to find their
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whereabouts. One respondent wrote on the questionnaire "I
do not believe that this research will provide any benefit
to our corrupted supervisory activities, therefore I do not
want to spend my time for nothing." Consequently his
guestionnaire was excluded from the data, and 1041 question-
naires for supervisors were used in the final analysis.

The data collection operation was completed, it
was felt, quite successfully. Success of this operation
can be attributed to the Minister's letter of confirmation,
in which school directors were informed that they must
cooperate with the Planning, Research and Coordination
Department in collection of the data. Compared to studies
of similar research, and especially when compared with
mailed questionnaire return rates, the response rate of
87.1 per cent can be accepted as very satisfactory. See

Table 4.1.

TABLE 4.l1.--Number of Returns from Teachers' Questionnaires.

Number %
Questionnaires mailed 1196 100
Returned without completion 109 9.2
Lost and no answer 45 3.7

Returned with completion 1042 87.1
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An important observation was made during the
administration of the questionnaires that the teachers
responded with much interest and did so cooperatively.

It was quite interesting for the researcher that he was
asked by many teachers who were not in the sample why they
did not receive a questionnaire since they had a lot of
things to say about the role of supervisors. Therefore the
response rate of the teachers would appear to indicate a
fairly high interest and cooperation in the research pro-
ject. Both teachers and supervisors answered almost all
guestions contained in the instrument. Some of the respon-
dents, especially teachers, volunteered additional informa-

tion in written comments.

Processing of the Data

Since the questions had been pre~coded during the
devélopment of the instruments, it was easy to punch the
information on IBM cards. These cards were processed on
an IBM 1620 computer in the Planning, Research and Coordina-
tion Department of the Ministry of Education. The data were
processed using computer programs designed by PARD pro-
grammers to produce the necessafy tabulations, cross-
tabulations, sums, means and percentages.

In interpreting the data, several different types
of analysis were used. The results of these analyses are
presented in Chapter V. Distributions of total group

responses to each item revealed a number of interesting
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patterns in themselves. These raw data are overviewed by
means of descriptive discussions.

For the analysis and interpretation of the data
several statistical techniques were used.

1. Chi-square techniques were used to test the
significance of observed differences between supervisors'
responses and teachers' responses.

2. "2" test techniques were used to test the
significant differences among the proportions of indepen-
dent variable distributions.

3. Spearman Rank order (Rho) correlation technique
was used to show relationships in the ranks of items in
importance and frequency.

4. An index was developed to find an overall
weight quotient within each group for every item.

In the chapter reporting results, statistical
techniques used will be specified at each point of the

analysis.

Limitations of the Instrument

Data from questionnaires are generally recognized
by researchers to be limited in their uti_lity.l It seemed
to be an appropriate type of instrument for this explora-
tory study, however, and due care was taken in constructing
the instrument in an effort to provide clarity and objec-

tivity in structuring the items as to format, order of the

v

1 . .
W. R. Borg, Educational Research, An Introduction

(David McKay Company, 1967), p. 205.
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questions, and explanations and instructions on how to
answer the items. It was mentioned in Chapter IV that

the preliminary instrument was tried out with 18 secondary
school teachers and six supervisors, and their suggestions
and reactions were used as the basis for several changes to
ensure further reliability. Despite all these precautions
the limitations of questionnaire data may still exist.

Some methods which conceivably might have been
used to check the reliability of the instrument were not
employed. One such method is to repeat administrations
of the guestionnaire several times to check whether it
gives consistent results, A second method is the "split-~
half" method to get an estimate of equivalence between
halves of the questionnaire. Neither method, however,
seemed appropriate or worth the time and expense for this
exploratory study of the Turkish supervisory system.
Repeated administrations, for instance, would have reduced
the size of the small sample of supervisors who already
constituted the total group. Also, since each item was
drawn from readings in the literature, an effort to separate
items into "equivalent" halves would appear not to be mean-
ingful. In any case, the consistencies of the responses
reported in Chapter V seem to indicate an acceptable degree
of reliability in the instrument.

The validity of an instrument is defined according

to Borg as "the degree to which a test measures what it
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claims to measure."l The instrument seems to have con-
current validity, which is a test of whether the instrument
works according to concurrent criterion measures. Since
the research instrument does distinguish the teachers'
perceptions ﬁrom supervisors', it would appear that the
questionnaires developed for this study possesses concur-
rent validity.

Use of numerical rating scales might have had some
advantages over the category rating scales used ih the
questionnaires. Such scales yield numbers that can be
more directly used in statistical analysis. Moreover the
numbers of a numerical scale may represent more nearly
equal intervals in the mind of the respondent. They may
more nearly approach interval measurement.2 But in the
questionnaires of this study, there were many items which
appeared to need differing categories in the answers.
Therefore, category rating scales were used despite the
deficiencies. An effort was made to overcome this problem
by developing weight quotient scales affixing scaled

weights for each of the categories.

Limitations of Interpreting Perceptual Data

Interpretation of perceptual data has its own

limitations and deficiencies. When one collects from living

l1pid., p. so.

2F. N. Kerlinger, Foundation of Behavioral Research
(Holt, Rinehart and Winston, Inc., 1966), p. 515.
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human beings a set of responses which are essentially their
perceptions of reality (as opposed to getting measures of
and the "reality" itself) many reservations should be taken
into consideration.

It is possible to observe an "error of leniency,"
which is a general tendency to rate items too high, as for
instance in the responses of the supervisors on the items
on the supervisors' effectiveness and accomplishments.

Also a "halo effect" might be seen in the responses
of the teachers in rating the supervisors. Borg defines
"halo effect" as a tendency of the observer to form an
early impression of the person being observed and to permit
this impression to influence his ratings on all behaviors,
involving the given individual or groups.l The low estimates
of teachers for the supervisors' frequencies of application
might result from this effect. These ratings might be
labeled as reflecting an "error of severity," or a general
tendency to rate items too low on all characteristics.

Nevertheless, though the behavior of an individual
as seen through the eyes of another individual may be dif-
ferent from the real behavior of the individual, still the
responses may have some meaning for research if they are
interpreted with caution.

As mentioned in this chapter, this research and its
data should be taken as an initial exploratory work,

intended primarily to serve as documentation for the

lBorg, op. cit., p. 24l.
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existence of needs for improving supervision in Turkey,
and as a basis for generating suggestions for the attention
of key administrative decision-makers, so that they may
carry out developmental activities in the light of informa-

tion presented.



CHAPTER V

PRESENTATION AND ANALYSIS OF THE DATA

Introduction: Objectives and Techniques

The purpose of this chapter will be to present and

analyze the data obtained from teachers' and supervisors'

questionnaires. The presentation will be made in accord-

ance with the objectives mentioned in Chapter I. The

presentation and analysis will focus on the following ten

sets of objectives:

I.

II.

III.

What are the group characteristics of the
teachers and supervisors, including sex, age,
academic field of preparation, experience and
supervisor-teacher ratios?

What are the main characteristics of supervisory
visits, including human relations, helpfulness,
frequency of supervisory visits, and qualifica-
tions of supervisors?

What is the role perception of supervisors

about themselves in acting toward teachers

and the profession, including, "What should

a good supervisor do?" and, "What do supervisors

do?"

123
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IV. To what extent is there a consensus among
supervisors in their perceptions of the super-
visors' role?

V. What is the role perception of teachers for
supervisors in acting toward teachers and
ﬁhe profession, including, "What should a good
supervisor do?" and, "What do supervisors do?"

VI. To what extent is there a consensus among
teachers in their perceptions of the super-
visors' role?

VII. How do the supervisors' perceptions of their
roles converge or agree with the role percep-
tions held by teachers?

VIII. What are the differences in role perceptions
among teachers and supervisors according to
the independent variables?

IX. What are the most crucial problems which
supervisors and teachers perceive they have
faced in recent years?

X. How do teachers and supervisors believe super-

vision might best be reorganized in Turkey?

For the presentation and analysis of the data,
reference is made to Appendix I, which presents in tabular
form distributions of group responses to each questionnaire
item. Code numbers for items refer to item numbers in the
questionnaires and in Appendix I, II, III. "T" codes refer

to teachers' questionnaires and "S" codes to supervisors.
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Several statistical techniques were used for the
analysis and interpretation of the data.

1. Chi-square techniques were used to test the
significance of observed differences between supervisors'
responses and teachers' responses. The main significance
in the differences reported below lies most frequently in
their face validity, but in several instances chi-square
tests indicate significance beyond the .0l or .05 level of
confidence.

2. In order to test the significant differences
among the proportions of independent variable distributions,
such as male-female, younger-older, etc., "2Z" test techni-
ques were used. Differences significant beyond the .05
level were accepted. Since the "Z" value for the .05
level of significance is 1.96, "Z" values larger than 1.96
were interpreted as a basis for rejecting the null hypothe-
sis of no significant difference between the proportions.

3. In order to show relationships between the
teachers and supervisors on the categories of importance
and the categories of frequency of application of 21
selected supervisory activities, a Spearman Rank Order (Rho)
correlation technique was used. For the use of this
technique the rank of each item based on its raw percentage

was used to compute the Rho's.l

lFor more detail see: N. M. Downie and R. W.
Heath, Basic Statistical Methods, Second Edition (Harper
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Rho =1 - —éigi—— where
N(N“-1)
(N) refers to number of pairs

(sDz) refers to the sum of the squares of the

differences of the two sets of ranks.

4. An index was developed to find an overall
weight quotient within each group for every item. This
process provided data with which to rank and classify
activities according to each group's perception of their
importance and frequency.

Weight quotients were calculated as follows: choices
were given arbitrary values, e.g., "very important" and
"always" (+3), "important" and "sometimes" (+1), "not
important" and "never" (-1). Then the numbers of responses
to each choice were multiplied by the value assigned to the
choice and these products were added together. These sums
give the "raw score" of the individual item. Finally, the
weight quotient (Wg) of the particular item was found by

the following formula:

Wi x 100
Nf x 3 "dr Where

(Wi) refers to the total raw weight of item i.
(Ni) refers to the population who answered this item.

(3) refers to the highest positive value assigned
to a particular choice.
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To give the reader a better understanding of

method, the following example is given:

(a) (b) (c)

Raw

Number of Assigned weight
Item I . responses Value (axb)
Very important (or "always") 35 +3 +105
Important (or "sometimes") 50 +1 + 50
Not important (or "never") 10 -1 - 10

N = 95 Total raw

weight 145

145 x 100 _

Weight quotient of the item = 35 x 3 = 50.8

This method of weighting produces quotients ranging
in value from +100.00 to -33.33. Thus in the above
example if all 95 respondents had marked "very important"

the calculation would have been:

(95 x 3) x 100
95 x 3

= +100.00

And if all had marked "not important," the calcula-

tion would have been:

=95 x 100
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Objective I: What are the Group
Characteristics of the Teachers
and Supervisors?

In order to ascertain the characteristics of the
two sample groups, teachers and supervisors were asked 11l
questions in the first section of the questionnaires. Some
questions were directed to both groups, while some of them

were asked of teachers or supervisors alone.

A. Age

The data showed that 3 out of 4 supervisors were
older than 45 years and 68 per cent of the teachers were
younger than 35 years, and that there was a quarter century
age difference betwéen the medians of the groups. These
data indicate the size of the generation gap between the
supervisors and teachers. The quarter century age differ-
ence might suggest the possibility of a correlate communi-
cations gap between supervisors and teachers, yet the data
indicate it was the less experienced teachers who had the
highest estimates of supervisors' capacities.

It is possible to imagine that younger supervisors
might be more receptive of new ideas in supervision and
more eager to adopt them. If there were sound programs of
professional training specifically for supervisors, it
might be possible to put relatively younger people into
supervisory positions. Since current requirements for the
appointment of supervisors emphasize length of experience

in teaching and administration and do not require any formal
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training in supervision, it follows that more older super-
visors should be expected to be the majority in the system.
As may be seen in Chapter II, modern supervisory
practices give supervisors an active role in develaping
teaching-learning situations in the schools. The modern
supervisor is expected to be actively engaged and to work
closely with the teacher in order to provide him or her
necessary professional help. In the case of Turkey, however,
as the data confirm, supervisors have too large a load to
be able to provide close supervisory services to all
teachers. Though adequate maturity and experience should
probably be accepted as important factors in performing
successfully the roles expected of supervisors, one might
also imagine that having a greater number of relatively
younger supervisors might add some strengths to the system

to make it more effective.

B. Academic Field of Preparation

Supervisors and teachers did not display marked
differences in most categories of academic preparation
(T/1-8, S/1-8). All grouped responses were within 10
percentage points of each other, except that relatively
more teachers were prepared in mathematics and sciences
(34.39% as compared with 15.38% for supervisors), whereas
relatively more supervisors were prepared in social sci-

ences (22.12% as compared with 9.13% for teachers).
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However, supervisors and teachers did show differ-
ences in the types of schools from which they had been
graduated (T/1-9, S/1-13).

- TABLE 5.1.--Types of Schools of Graduation for Teachers
and Supervisors.

Schools where Graduated Teachers Supervisors

University, Higher Teachers Schools
and Technical Higher Schools 24.69 63.45

Educational Institutes 65.51 28.85

Chi-square = 32.41, significant beyong .00l level.

Supervisors have proportionally more higher educa-
tion than teachers. The data show that 63 per cent of the
supervisors were graduated from four~year higher institu-
tions, as compared to 24.69 per cent of the teachers.

Supervisors presumably should be expected to have
better training than teachers, but current four-year pro-
grams in higher education in Turkey mostly emphasize sub-
ject field knowledge, with considerably less emphasis on
professional educational knowledge, and this may not be
enough adequately to prepare persons to perform successfully
as modern superéisors. It was pointed out in Chapter III
that supervisors are not required to have any advance
courses or training beyond the education required to become
a teacher. Supervisors currently enter into their super~

visory duties equipped only with their previous and possibly



131

obsolete professional and subject field preparation. This
situation may exhibit an important gap in the Turkish
supervisory system. Since the supervisors are not provided
with advanced courses in supervisory techniques or teaching
methods and they do not have many opportunities to learn
newer ideas Qnd methods, they may per force be compelled to
rely on teaching methods which they studied only in their

training years.

C. Experience

The supervisors had distinctly more experience than

teachers.

TABLE 5.2.--Experience in Education of Teachers and

Supervisors.
Experience . Teachers Supervisors
Less than 10 years 59.37% 1.92%
10-20 years 23.63% 13.46%
20 years or more 16.62% 83.60%

Chi-square = 97.24, significant beyond .001 level.

It appeared that there was a relationship between
the length of experience in administration and appointment
as a supervisor. Of the supervisors, 62.50 per cent had
had more than 10 years experience in administration, and
the largest single éategory (37.50%) was for supervisors who

had had more than 15 years experience.
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As per regulations supervisors have more profes-
sional training and experience than teachers on the whole,
but 2 out of 5 supervisors have less than five years'
experience in the role of supervisor, and 4 out of 5 have
less than 10 years' experience in the role. The data
suggest that the position of supervisor in Turkey is one
which is achieved usually after lengthy experience (includ-
ing a considerable amount of administrative experience)

near the end of one's professional career in education.

Supervisor-Teacher Ratio

Reference is made to Chapter III, where it was
pointed out that at the end of the 1970-~71 school year
there were approximately 110 ministry supervisors and
38,814 secondary school teachers. The supervisor-teacher
ratio was approximately 1/350. Without reference to the
other activities the figure of the supervisor-teacher
ratio implies that every Turkish secondary school teacher
has one chance to be visited by one supervisor in every 5
years. This situation puts forward the most crucial
problem of supervision in the Turkish educational system.
It is impossible to think that the teacher will be able to
get all the help he needs to improve the teaching learning
situation in his school.

The supervisor-teacher ratio with respect to acade-
mic preparation poses another problem. Though academic
fields of preparations were all generally represented among

both samples of teachers and supervisors, the fact that
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more than one out of three teachers were prepared in science
or mathematics, whereas fewer than one out of six super-
visors were prepared in these fields, makes it seem likely
that such teachers run the risk more frequently than other
teachers of being supervised by a supervisor not specifically
trained in these subject matter fields.

In a developing country like Turkey these are among
the most important subject matter areas which should be
emphasized in the curriculum. Moreover especially those
teachers in these subject matter areas might need more help
in educatonal innovations, new ideas in their field, and
new teaching methods. The data tend to suggest that
especially science and mathematics teachers believe that
introducing teachers to new teaching tools and materials and
demonstrating their uses is a very important activity which
must be applied by supervisors, but the same group of
teachers more frequently said that this activity is
"never" applied. The evidence seems to support the conclu-
sion that having too few supervisors in these subject
matter areas restricts the amount of professional help
which teachers in these fields need in order to develop
improved teaching-learning activities.

Objective II: What are the Characteristics

of Supervisory Visits and the
Qualifications of Supervisors?

The data in this section will be presented and

analyzed in four groups: (a) human relations,



134

(b) helpfulness, (c) frequency of supervisory visits, and

(d) qualifications of supervisors.

A. Human Relations

With respect to behavioral changes in teachers when
they meet supervisors, the data suggest that in general
four out of five teachers say they do not change their
teaching methods but behave as usual and teach as usual

when a supervisor enters the classroom.

TABLE 5.3.--Teachers' Perceptions of Whether they Change
Their Teaching Methods when a Supervisor
Enters the Classroom.

Choices Teachers

I become more organized and I teach
my best . . . 10.95%

I behave as usual and teach as usual . . . 80.31%

Students become excited and I cannot
teach normally . . . 7.01%

No opinion . . . 0.77%

Also three out of five teachers say either they
remain especially calm or they do not change their normal
behavior when a supervisor enters the class room.

However the analysis of independent variables
revealed some differences in these perceptions between
males and females, between less experienced and more
experienced teachers, and among teachers of various fields

~ of study.
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TABLE 5.4.--Teachers' Perceptions of How They Themselves
Feel when a Supervisor enters Their Classroom.

Choices Teachers
I become very excited . . . 1.92%
I become a little more excited . . . 28.53%
I remain especially calm . . . 26.71%
I do not change my normal behavior . . . 41.98%

When a supervisor enters the classroom:

- Less experienced teachers, female teachers and
Turkish and social science teachers more fre-
quently say they get excited, but especially
female teachers more frequently say they try
to behave as usual and teach as usual;

- Male teachers more frequently say they remain
especially calm and become more organized and
teach their best;

- Turkish and social science teachers more fre~
quently say they become more organized and teach
their best.

These data are in contrast to the researcher's
impressions obtained from interviews with 14 teachers who
were interviewed before the questionnaires were drafted.
In those interviews 6 out of the 14 teachers said that
when a supervisor comes to a school everybody, including
the principal, gets excited, and teachers start going to
classrooms on time and make better preparations of the
topics they will teach.

The data on teachers' perceptions of the human

relations exhibited by supervisors might bear on this point.
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Most of the teachers said they perceive supervisors as

"sincere, friendly, likeable."

TABLE 5.5.--Opinion about Supervisors' Behavior with
Respect to Human Relations.

Choices Teachers

During your last supervision, the
supervisor's behavior was . . .

- sincere, friendly, likeable . . . 61.00%
- showed feelings of being superior--

looked down on me . . . 8.65%
- very serious and follows formalities . . . 20.56%
- casual and not serious . . . 0.29%
- no opinion . . . 8.84%

It might seem quite possible, therefore, that
teachers would not get excited or change their behavior
when they receive a supervisor. In any case the discrep-
ancy between the advance comments made to the researcher
and the teachers' reports on the questionnaires on their
own behavior when a supervisor visits suggests at least
that the teachers--1like supervisors--might have been
inclined to present a more than realistically favorable
image of themselves when reporting on their own behavior.

To the extent the data are reliable, they suggest
that most teachers find supervisors to be "sincere,

friendly, likeable." These "favorable" perceptions of
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teachers with respect to supervisors' behavior in the area
of human relations suggest that supervisors may be careful
in building good human relations with the teachers. Also
proportionately more female teachers perceive supervisors
as sincere, friendly and likeable people. This evidence
may reflect the fact that teachers are more accepting of
supervisors as fellow human beings than as authorities in
teaching and that the supervisors may take special care to

treat female teachers in friendly and polite ways.

B. Helpfulness

Regarding the helpfulness of present supervisory
activities, the data show that there appear to be differ-
ences in the perceptions of supervisors and teachers. 1In
general supervisors believe in the helpfulness of the
supervision which they perform, whereas teachers have less

confidence about the helpfulness of the supervisor's role.

TABLE 5.6.--Belief in the Helpfulness of Supervisor to
Improve Educational and Teaching Process
of the School.

Choices Teachers Supervisors
I believe very much . . . 36.50% 75.00%
I believe very little . . . 29.88% 22.12%
None . . . 24.50% 0.00%

Undecided . . . 8.45% 1.92%
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Also 70 per cent of the supervisors have high esti-
mates of themselves in that the amount of influence of the
supervisors on the improvement of the teacher's teaching
methods is perceived to be "very much."

Nearly all supervisors (99%) registered that they
frequently presented teaching materials and professional
publications to teachers, whereas most of the teachers
said that the supervisors service in this connection was
not helpful. The data suggest that supervisors as service
givers try to perform their role in introducing teaching
materials and professional publications to teachers, but
this "offer" does not appear to be perceived as helpful by
the recipients. The evidence again seems to support the
ideas that there may possibly be a communications gap
between the service-givers and recipients, and to the extent
such may be the case, the supervisors might be labeled as
ineffective in their role.

However, the data also imply that supervisors seem
to be relatively more helpful in making specific recommenda-
tions to teachers to improve their teaching methods. Almost
all supervisors (99.04%) said that they "always" or "some-
times" made recommendations to teachers on how to improve
their methods. Only 53.51 per cent of the teachers,
however, said that in their last supervision the supervisors
did make such recommendations. Item T/1-17 asked the
teachers whether, if given, the recommendations were useful

or not. Almost all of them found the recommendations
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"useful" or "partly useful," whereas only 6.34 per cent of
the teachers who had received some recommendations from
supervisors said that the recommendations "were not useful."
In items T/1-25 and S/1-21, both groups were asked whether
there is agreement among supervisors on the recommenda-
tions they méke to teachers. Their responses showed a

discrepancy.

TABLE 5.7.--Degree of Agreement Among Supervisors on the
Recommendations they make to Teachers.

As Perceived By As Perceived By

Teachers Supervisors
Total agreement . . . 7.11% 21.15%
Some agreement 34.49% 67.31%
No agreement ., . . 32.66% 0.00%
No opinion . . . 24.78% 9.62%

These responses may suggest that teachers seem
receptive when supervisors make recommendations, and the
teachers say they find these recommendations helpful. But
the teachers seem to accept the recommendations of an
individual supervisor with the reservation that another

supervisor might recommend something different.

C. Frequency of Supervisory Visits

The data in Table 5.8 indicate that the teachers

in the sample appeared to have been drawn with greater than
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TABLE 5.8.--Comparison of Sample Proportions of Teachers
with the National Proportions of Teachers by

School Size.l

School Size Schools Represented Nationwide
(No. of Teachers) by the 1970-71 Distribution
Sample of Teachers of Schools
in 1969-70
10 or fewer teachers 12.87% 27.4%
11-30 teachers 42.17% 61.3%
41.69% 11.3%

31 or more teachers

Chi-square = 29.80, significant beyond .001 level.

lNational proportions for 1969-70 were taken from

Ibrahim Ozgentas's unpublished research on "Ortaokul
Ogretmenlerinin Tayin ve Nakilleri," Planning, Research
and Coordination Department, Ministry of Education, Ankara,

1971.

Aaverage frequency from the larger schools. This suggests

s o far as contacts with teachers are concerned, supervisors
uunder the heavy workload they carry tend to concentrate

their efforts among larger general secondary schools.

Even so, 4 out of 5 teachers in the sample had

be en supervised four times in all their teaching experience,
though 2 out of 5 had been teaching 10 years or more.

The figures in Table 5.9 indicate that teachers

May not regularly receive help when they need it. Super-

Vi sion once a year or once every two years might not contri-
bute much to the improvement of teaching procedures. The

helpfulness and effectiveness of a two-hour visit with this

Tegularity might be doubtful.
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TABLE 5.9.--The Numbers of Supervisory Visits which Teachers
Experienced Since Becoming a Secondary School

Teacher.
Number of visits Teachers
Once . 35.35%
2-4 times 45.15%
5-7 times 10.85%
8 or more 7.50%

D. Qualifications of Supervisors

It appears that there are differences between the
perceptions of supervisors and teachers regarding the
gualifications of supervisors in terms of their professional
capacities and attitudes.

The teachers seemed to perceive the supervisors as
a group of people who are not well qualified in subject
matter fields or in professional knowledge and evaluation
techniques, and who have little agreement among themselves
regarding the recommendations they make to teachers on the
criteria to be used for teacher evaluation. Also teachers
perceive the supervisors as persons who cannot evaluate
the teachers' success accurately.

The data also indicate that the supervisors on the
other hand perceive themselves as well qualified. They
believe they have the necessary knowledge and skills for

supervisory activities and are able to evaluate the teachers
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TABLE 5.10.--Opinion About the Adequacy of Supervisors'
Specific Subject Field Knowledge.

Teachers Supervisors

All or most of them have
adequate knowledge . . . 34.68% 88.46%

Half or few of them have adequate
knowledge . . . 60.33% 10.58%

None of them have adequate
knowledge . . . 3.27% 0.00%

TABLE 5.l1ll1l.--Opinion About the Adequacy of Supervisors'
Professional Knowledge.

Teachers Supervisors

All or most supervisors have

adequate professional knowledge . , 33.62% 62.50%
Half or few of them do . . . 61.57% 33.61%
None of them do . . . 2,.88% 0.96%

TABLE 5.12.--Opinion About the Number of the Supervisors who
Know which Criteria to Use in Teacher Evaluation.

Teachers Supervisors

All or most of the supervisors know . 32,56% 79.81%
Half or few of the supervisors know . 60.04% 19.23%

None of the.supervisors know . . . 5.00% 0.00%
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TABLE 5.13.--Opinion About the Number of Supervisors who
Know Professional Evaluation Techniques in

Education.
Teachers Supervisors
All or most know . . . 30.74% 54.81%
Half or few know . . . 61.68% 40.39%
None of them know . . . 5.09% 0.00%

TABLE 5.14.--Opinion About Agreement Among Supervisors as
to the Criteria to be Used for Teacher
Evaluation.

Teachers Supervisors

All or most have agreement . . . 38.04% 91.35%
None have agreement . . . 26.80% 0.00%
No opinion . . . 34.10% 7.69%

TABLE 5.15.--Opinion About How Many of the Teachers'
Successes Can be Evaluated Accurately
by the Supervisors.

Teachers Supervisors

All or most of their successes can
be evaluated . . . 19.40% 89.42%

Some of them . . . 61l.29% 9.62%

None of them . . . 18.54% 0.00%
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TABLE 5.16.--Opinion Among Supervisors About How Many of
the Supervisors Have the Ability to Measure
the Successes of Teachers Accurately.

Supervisors
All of them . . . 2.88%
Most of them . . . 75.96%
Some of them . . . 13.46%
None of them . . . 0.00%

~accurately. The supervisors seemed to be registering much
higher estimates of themselves than the teachers did. The
data suggest that supervisors enter into their contacts
with teachers with a much higher level of confidence in
their own qualifications and capacities than the teachers
have. It appears, however, that teachers tend to have a
higher estimate of individual supervisors than supervisors
as a group, though teacher estimates of individual super-
visors' qualifications and capacities tend still to be
lower than the supervisors' own estimates. Teachers also
tend to have a higher estimate of the human relations
exhibited by supervisors than they do of their professional
capacities.

These different perceptions suggest that teachers
have relatively a low level of confidence in supervisors,
while supervisors may be overly confident about themselves.

However, these differences in perceptions as reported in



145

the questionnaires might reflect only that the supervisors
were more "defensive" in their responses as they reported
to an investigator who was studying the professional roles
in which they were personally involved. This brings to
mind the possibility that both groups might not have been
entirely sincere and candid in expressing their actual
perceptions about the supervisors, Those supervisors who
might feel insecure or less qualified in their role might
have been defensive in their responses. On the other hand
teachers understandably might feel a certain level of
hostility toward the supervisors as the group of people
who come for a brief visit once a year to supervise the
teachers and give a report which could be the basis for the
teacher's promotion.

These conflicting perceptions, however, might
represent some barriers between the recipients (teachers)
and service givers (supervisors) in their communication
patterns. When the teachers see the service givers (super-
visors) as less qualified persons, they might not be so
eager to ask for the supervisor's help and not be receptive
to the supervisor's recommendations. It is possible that
the recommendations and suggestions made by supervisors to
improve the teaching-learning situation might tend to be
ignored.

In any case, there seems to be a divergence between

]

the supervisors' and teachers' perceptions on the following
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factors, with the supervisors giving high estimates of

themsevles, and the teachers giving low estimates:

Agreement among supervisors on the recommendations
they make to teachers; .

Number of supervisors who know which criteria to
use in teacher evaluation;

Number of supervisors who know professional
evaluation techniques;

Agreement among supervisors as to the criteria
to be used for teacher evluation;

Number of teachers' successes which can be
evaluated accurately by the supervisors;

Opinion of how many of the supervisors have
ability to measure the success of the teachers
accurately;

Supervisors' adequacy of subject field knowledge;

Opinion about the adequacy of supervisors' pro-
fessional knowledge; and

Number of the supervisors who believe in the
helpfulness of supervisory activities.

The data indicate that teachers as recipients do

not have high esteem for the supervisors' ability to

evaluate teachers' successes accurately. However, 90 per

cent of the supervisors said they do believe they are able

to evaluate all or most of the teachers' successes accur-

ately.

This discrepancy may exhibit the teachers' dis-

trust of the objectivity of supervisors' evaluations of

teachers. Uglis's study makes the point that "teachers are

not evaluated objectively."l It seems likely that when a

lﬁgﬁs, op. tit., (research in progress).
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supervisor makes his evaluation of a teacher's performance
many teachers might not see the justification or rationali-
zation as to why they were rated as "good," "average," or
"poor."
Responses to Section III of the Questionnaires:
Degree of Importance and Frequency of

Application of Selected
Supervisory Activities

The reader may recall that in Section III of both
questionnaires the same 21 statements were given to both
the teachers and supervisors. They marked each question
according to their perception of its importance and of its
frequency. In this section data concerning the responses
to each of the 21 suggested supervisory activities will be
presented along with brief explanations in terms of
teachers' and supervisors' perceptions. This presentation
will provide the bases for discussing later the answers to
the specific questions which are Objectives III-VII of this
study.

Assisting Teachers to Improve Their
Teaching Methods (T/1-34, S/1-29)

Both teachers and supervisors found this activity
"very important." It received the highest Wq of importance
from the supervisors and fifth highest from the teachers.
Regarding perceptions of frequency, however, there was a
real difference between teachers' and supervisors'
responses. Of the supervisors, 64.42 per cent said that

it was "always" applied but only 26.51 per cent of the
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teachers said so. A chi-square test of the differences in
"frequency" responses was significant beyond the .00l
level of confidence.

Introducing Teachers to Professional
Publications (T/1-35, S/1-30)

The two groups showed agreement on the importance
of this activity. Wq of importance for this item ranks
12th for teachers and 1llth for supervisors. However, there
was a significant difference (beyond the .00l level)
between teachers and supervisors regarding their perceptions
of frequency of application. For example, 28.53 per cent of
the teachers said that this activity was "never" applied,
compared to 4.81 per cent of the supervisors.

Assisting Teachers with Student
Discipline Problems (T/1-36, (S/1-31)

The two groups displayed differences in ranking the
degree of importance of this activity. Wg of importance
ranked 1l6th among teachers' responses and 9th among super-
visors.

The supervisors and the teachers also showed marked
differences in their "frequency of application" responses.
Of the supervisors, 55.77 per cent said that this activity
was "always" applied, in contrast to 25.46 per cent of the
teachers. Moreover, 27.24 per cent of the teachers had
perception that it was "never” applied, while only 1 per
cent of the supervisors said so (chi-square significant

beyond the .001 level).
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Holding Educational Conferences with
Teachers (T/1-37, S/1-32)

Teachers and supervisors did not perceive this
activity to be as important as others (Wqg of importance
ranked 20th among teachers and 19th among supervisors).

On the frequency of application, a majority of both
groups inclined more toward "sometimes" and "never" choices
(52.31% of the teachers said "sometimes," compared to
65.90% of the supervisors; and 36.31% of the teachers said
"never," compared to 19.31% of the supervisors). The Wq
of application ranked 19th and 21st for teachers and
supervisors respectively. A chi-square test did not reach
the .01 level of confidence.

Presenting Teachers with New Teaching Tools
and Demonstrating Their Uses (T/1-38, S/1-33)

Almost 90 per cent of the teachers and 95 per cent
of the supervisors marked this activity as "very important"
or "important." It received the second highest Wqg of
importance among the supervisors and tenth highest Wg
among the teachers.

Although the Wg's of application were fairly close
(16th for teachers and 14th for supervisors), the supef-
visors tended more frequently to mark "always" or "some-
times." The chi-square test was significant beyond the

.001 level.
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Giving Demonstration Lessons on How a
Given Subject Can be Taught Best
(T/1-39, S/1-34)

The Wg's of importance classify this as a less

important activity among the 21 listed in the questionnaires

(ranked 17th among teachers and 20th among supervisors).

Both groups also perceived this as a less frequently

applied activity (Wg of application ranked 20th for both

teachers and supervisors). There were however clear differ-

ences in the responses of application.

Teachers Supervisors

Always 12.68% 12.50%
Sometimes 38.33% 58.65%
Never 39.67% 16.35%
Undecided 6.63% 10.58%

Chi-square = 15.6, significant beyond .00l level.

Becoming an Educational Advisor to
Teachers on Educational Problems When
They Need It (T/1-40, S/1-35)

Teachers seemed to place more importance on this
activity than the supervisors did (Wg of importance ranked
8th for teachers and 15th for supervisors). Both super-
visors and teachers appeared to agree that it was not
applied frequently. A chi-square test of differences in
the two groups' responses on frequency of application did

not reach the .01 level of confidence.
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Guiding Teachers on Methods for
Evaluation Student Achievement
(T/1-41, S/1-36)

The supervisors considered this activity more
important than the teachers did (Wqg of importance fanked
7th for supervisors, 15th for teachers).

The majority of the teachers and the supervisors
agreed that this activity was "sometimes" applied. A chi-
square test of the difference in the responses on applica-
tion did not reach the .01 level of confidence.

Making Satisfactory Evaluation of

Teachers' Successes Using a Variety
of Evaluation Methods (T/1-44, S/1-39)

The groups showed relative agreement in their per-
ceptions of the degree of importance for this activity
(Wg of the importance ranked 14th for teachers, 1l6th for
supervisors). With respect to frequency of application,

the teachers distributed themselves approximately equally

among the choices "always," "sometimes," and "never" but
g

the supervisors more frequently marked "sometimes." Of the
teachers, 31.51 per cent, compared to 7.69 per cent of the
supervisors, said that this activity was "never" applied.

A chi-squaée test of these latter differences is signifi-
cant beyond the .001 level of confidence.

Evaluating the Teachers' Success As a

Whole, Not Emphasizing Minor Factors
(T/1-45, S/1-40)

For both groups this activity's Wq of importance

ranked near the middle among 21 activities (9th for teachers,
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12th for supervisors). However, 60.58 per cent of the
supervisors said that it was "always" applied, whereas
37.85 per cent of the teachers had the same perception
(chi-square significant beyond the .00l level).
Helping Teachers and Administrators With

Their Educational Problems (T/1-46,

S/1-41)

Both groups found this activity very important.

The Wqg of the importance ranked 4th for teachers and 3rd
for the supervisors. Both the teachers and supervisors
also perceived this activity as relatively frequently
applied. Wq of application ranked 7th for teachers and
4th for supervisors. However, 64.42 per cent of the
supervisors said that it was "always" applied, whereas
42,17 per cent of the teachers said so. A chi-square test
of the differences in responses on application showed they
were significant beyond the .00l level.

To Inform Teachers What is Professionally

Expected of Them and How They Will be
Evaluated (T/1-47, S/1-42)

More than 50 per cent of both the teachers and
supervisors found this activity "very important" (Wg of
importance ranked 7th and 8th for teachers and supervisors,
respectively).

On frequency of application, 54.81 per cent of the
supervisors perceived it as being "always" applied (compared
with 33.91% of the teachers). On the other hand, 33.91 per

cent of the teachers said it was "never" applied (compared
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with 1.92% of the supervisors). A chi-square test of
these latter differences was significant beyong the .00l
level.

Encouraging Teachers to Publish

Articles Concerning Education
and Teaching (T/1-48, S/1-43)

More than half of both the teachers and supervisors
marked this activity as "important," but the Wq's for
importance and application ranked very-low in both groups
among the 21 activities (Wg of importance is 21st for both
teachers and supervisors, and the Wq of application is 21lst
for teachers and 19th for supervisors). Nevertheless the
chi-square test of differences between the two groups'
patterns of responses on frequency of application was
significant beyong the .001 level, with the teachers tending
to perceive the activity as less frequently applied.

Treating Teachers as Equal
Colleagues (T/1-49, S/1-44)

Both the teachers and the supervisors perceived
this activity as "very important," (56.10% of the teachers
and 46.12% of the supervisors). Both groups agreed also in
perceiving this activity as frequently applied. Of the
supervisors, 58.65 per cent said that it was "always" applied
and 44.86 per cent of the teachers also said so, and in
this instance a chi-square test of significance did not
reach the .01 level of confidence. The Wq of application
ranked higher for the teachers (3rd) than for the super-

visors (10th).
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Making Constructive Criticisms
of Teachers (T/1-50, S/1-45)

This.activity was perceived to be "very important"
by more than 60 per cent of both the teachers and super-
visors. Its Wqg of importance ranks 3rd and 4th, and its
Wg of application 1lst and 2nd for teachers and supervisors,
respectively. Cf the supervisors, 73.08 per cent said that
it was "always" applied, whereas only 41.31 per cent of the
teachers said so (chi-square significant beyond the .00l
level).

Respecting the Opinions of
Teachers (T/1-51, S/1-46)

There was agreement that this activity is "impor-
tant" (the Wqg of importance ranked 2nd for teachers and 6th
for supervisors).

Though 72.12 per cent of the supervisors said that
it was "always" applied, while only 46.69 per cent of the
teachers said so (chi-square significant beyond the .00l
level), the Wg of application nevertheless ranked 2nd for
teachers and 1lst for supervisors.

Accepting Teachers' Proposals for

New Approaches to Education which
are not Against Regulations

{Tt/1-52, s/1-47)

The Wg of importance of this activity ranked 13th

for teachers and 18th for supervisors. On the frequency
of application scal? proportionately more supervisors than
the teachers marked "always" and "sometimes" choices,

whereas proportionately more teachers than the supervisors
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said that it was "never" applied. A chi-square test of
these differences was significant beyond the .01 level.
Protecting Teachers' Rights When

They are Faced with Injustice
(T/1-53, S/1-48)

Both teachers (76.75%) and supervisors (58.65%)
perceived this activity as "very important," and among the
teachers its Wqg of importance ranked first.

Regarding application of this activity, a greater
percentage of supervisors (70.19%) than teachers (51.39%)
said that it was "always" applied, while a greater percen-
tage of teachers (19.79%) than supervisors (1.92%) said
it was "never" applied (chi-square significant beyond the
.001 level).

Allowing Teachers to Criticize the

Supervision and SUpervisors

The Wqg's for importance ranked 18th for teachers
and 17th for supervisors, which suggest that both groups
perceived this activity as of relatively lesser importance.
Again, however, the supervisors perceived this activity as
being applied with greater frequency than the teachers did.
A chi-square test of these latter differénces was signifi-
cant beyond the .001 level.

The above presentations give a basis for discussing
in the following pages answers to the questions which are
Objectives III-VII in this study. However, in order also

to give the reader an overview of the weighted assessments
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of the supervisors and the teachers on importance and
frequency of application of the 21 items, Table 5.17 was
constructed. The table contains the ranks and weight
quotients given to each item by both teachers and super-
visors. The»means and standard deviations of the weight
qguotients are also presented. The weight quotients (Wq)
were found by using the method and formula explained at
the beginning of this chapter.

Objective III: What is the Role Perception
of Supervisors About Themselves?

The data in Table 5.17 suggest that supervisors
perceived all 21 activities as important but on somewhat
different levels. The mean Wq of importance as perceived
by supervisors was 64.43 and the standard deviation 12.40.
These figures show that the members of the supervisors'
group were consistent in their responses that these acti-
vities are "important."

Also the data in Table 5.17 display that supervisors
have a very high assessment of their role performance. The
mean Wq of frequency application was 57.47 and the standard
deviation was 17.74 which show also that the supervisors'
group was consistent in these responses. Supervisors tended
to mark almost all items as "always" or "sometimes" applied.

The data suggest that (a) there was generally a
high level of agreement among supervisors in their percep-
tion of the supervisors role, and (b) also there was a high
level of agreement among supervisors that they think they

perform these role activities most of the time.
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Objective IV: To What Extent is There a
Consensus_Among Supervisors in Their
Perceptions of Role Expectation
and Role Performance?

The data in Table 5.17 suggest that supervisors
display a high convergence between their perceptions of
role expectation and role performance. There is a high
degree of overlap among the items which the supervisors
ranked highest in importance and highest in frequency of
application, which observation may be interpreted as
indicating high convergence between role expectation and
role performance as perceived by supervisors for their own

role (Rho correlation is (.75).

SRE: Supervisors' perception of role
expectation for themselves,

SRP: Supervisors' perception of role
performance for themselves.

Figure 5.l1.--Convergence Between Role Expectation and Role
Performance as Perceived by Supervisors.
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The small difference (6.96) between the means of
weighted assessment of importance (64.43) and application
(57.47) also supports the conclusion that what supervisors
expect from a "good" supervisor they think they also per-
form in their present roles. The test of significant dif-
ference between the means failed to indicate any significant
difference between the supervisors' perceptions of role
expectation and role performance.

Objective V: What is the Role Perception
of Teachers for Supervisors?

Though analysis of the independent variables
reveals some interesting within group differences, it seems
that there is generally a high level of agreement among
teachers also in their perceptions of the supervisors' role.

According to the assessed weight quotients of the
items, teachers also perceived all 21 supervisory activities
as important, though also on different levels.

The mean of the assessed weight quotients of the
activities for importance as perceived by teachers was 60.23
and the standard deviation of the mean was 11.22. These two
figures also support the conclusion that teachers had high
consensus on their role expectations for supervisors and
they seemed to believe that a "good" supervisor may be
expected to perform all the 21 activities.

The data in Table 5.17, on the other hand, display

\
that teachers have very low assessments of supervisors role
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performance. Teachers tended to mark almost all items as
"sometimes" or "never" applied.

Only two activities--"making constructive criticism
of teachers" (T/1-50) and "respecting the opinions of
teachers" (T/1-51)--had weight quotients of application
larger than 50 points. (The supervisors gave weight quo-
tients of over 50 points to 14 of the activities.) For
the remaining 19 activities teachers registered relatively
low assessments of the frequency of application. Examina-
tion of the data displays that, according to teachers,
supérvisors do not perform these 21 activities very fre-
quently. The low mean of frequency of application (34.2)
supports this conclusion. At the same time, the standard
deviation of the mean (13.78) suggests that members of the
teachers' group are consistent in their perception of the
supervisors' role performance.

The data on the role perception of teachers for
supervisors suggests the conclusions that:

(a) There was generally a high level of agreement
among teachers in their perception of the
supervisor's role.

(b) There was also a high level of agreement among
teachers that supervisors were not performing

their expected role.
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Objective VI. To What Extent is There a
Consensus Among Teachers in Their
Perception of the Supervisors'
Role Expectation and Role
Performance?

The data in Table 5.17 display on the surface what
might appear‘to be convergence in what teachers expect
from supervisors and what supervisors perform. In terms
of the rankings of the weight quotients for importance
and application there is a (.81) Rho correlation between
the role expectation and role performance of teachers for
supervisors. Also eight items are placed among the first
ten high ranking items in both important and frequently
applied activities. One might be tempted to conclude that
what teachers perceive as important, supervisors also per-
form, and that there is no conflict between the role
expectation and role performance of supervisors as peréeived
by teachers.

There is, however, a significant divergence if we
use the means of weighted assessments of importance and
frequency to show the degree of divergence between role
expectation and role performance of supervisors as perceived
by teachers. Thé reader will recall that there was a high
level of agreement among teachers on the importance of the
selected activities. The mean of weighted assessment of
importance was 60.23. By contrast, teachers displayed low
assessments of supervisors' role performance. Their mean
for the weighted assessments of frequence of application

was only 34.2. The difference between the mean is 26.03.
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The "Z" test value (6.62) shows that this difference is

significant beyond the .0l level.

TRE: Teachers' perception of role
expectation for supervisors

TRP: Teachers' perception of role
performance for supervisors

Figure 5.2.--Divergence Between Role Expectation and Role
Performance Perceived by Teachers.

For some specific activities there were distinctive
divergences between teachers' perceptions of role expecta-
tin and role performance for supervisors. Teachers per-
ceived some activities--such as introducing teachers to new
teaching tools and demonstrating their uses (T/1-38),
becoming an educational advisor to teachers on educational
problems (T/1-40), and protecting teachers' rights when
they are faced with injustice (1-53)--as important but
relatively less frequently applied activities. On the other

hand, some activities--such as discussing with teachers the
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positive and negative aspects of the teachers' method

(T/1-42), discussing with teachers the positive and

negative aspects of their activities outside the classroom

(T/1-43), using a variety of evaluation methods to reach

a satisfactory evaluation of teacher's success (T/1-44),

and allowing teachers to criticize the supervision system

and supervisors (T/1-54)--were perceived as relatively

less important but more frequently applied.

These data taken together suggest the conclusions

that:

(a)

(b)

Teachers displayed a divergence in their
perceptions of role expectations and role
performance for supervisors.

There is a relatively high positive relation-
ship between the rank order of importance and
the rank order of frequency of application of
21 items. It seems likely that if an activity
is deemed important, it will be more fre-
quently applied. If an activity is considered
relatively less important, it will be rela-

tively less frequently applied.

Objective VII; How Do Supervisors' Perceptions

of Their Roles Converge or Agree with Role

Perceptions Held by Teachers?

In their assessing the importance and frequency of

applications of 21 selected supervisory activities, the

teachers and supervisors both diverged and converged in

their perceptions. The two groups converged generally in



165

perceiving the activities as possessing importance, but
again the teachers consistently estimated the frequencies
of application of the activities to be lower than the
supervisors' estimates. In the majority of cases of these
latter assessments, the difference between the two groups
was highly significant. While supervisors expressed that
they frequently applied these activities, teachers said
that they were not frequently applied. If one examines
the percentages of both groups on the "never" choices, it
is possible to see this discrepancy very clearly. 1In
almost every item the percentages of teachers' responses
on the "never" choices are 10-15 per cent higher than the
percentages of supervisors' responses.

However, a significant positive relationship and a
high convergence might also be observed between teachers
and supervisors, as in Table 5.17, which shows the ranked
weight quotients of frequently applied activities. This
should not be interpreted to mean that there is no diver-
gence between the groups on the role performance of super-
visors. This means instead that both groups tended to
agree on the relative frequencies of application of the
several activities with respect to each other but at dif-

ferent over-all levels of application.
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TRP

s, NEVER

SRP: Supervisors' perception of their
role performance

TRP: Teachers' perception of supervisors'
role performance

Figure 5.3.--Divergence Between Teachers and Supervisors
on the "Role Performance" of Supervisors.

The teachers seemed to incline toward the less
frequently applied choices ("sometimes" and "never"), while
supervisors inclined toward the more frequently applied
choices ("always" and "sometimes"). The mean of the two
groups on the weight quotients of application were 34.2
for teachers and 57.47 for supervisors. The difference
between means is significant beyond the .0l level, which
confirms that supervisors tended to think they more fre-
quently apply these activities, and indicates a definite

divergence between the groups on their perceptions of role
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performance on the part of supervisors. It might be that
supervisors might have an (unrealistically) high assessment
of what they are accomplishing or, on the contrary, teachers
might have (unrealistically) low assessments of what super-
visors are doing. Whichever may be more realistic, their
assessments were not the same.

The data also suggests a congruency between super-
visors and teachers on the degree of importance of the
selected 21 supervisory activities. Since both the super-
visors and the teachers perceive most of these activities
as important, this may imply that it would be well to
include these 21 activities among those accepted by both
groups as activities that a "good supervisor" should per-
form. In other words they might be accepted as "role

expectations" for supervisors.

TRE: Teachers' perception of role expectation
for supervisors.

SRE: Supervisors' perception of role expec-
tation for themselves.

Figure 5.4.--Convergence Between Teachers and Supervisors
on the Role Expectation for Supervisors.
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If the rankings of items are compared between
teachers' and supervisors' résponses, it is possible to see
a convergence on perceptions of role expectation. Seven
items out of ten received high rankings of importance from
both groups. ~ Among the first five items the convergence
was higher (four out of five). The Rho correlation coeffi-
cient of (.74) for the importance of the 21 items supports
the above interpretation.

The very small difference (4.20) between the two
groups' means of weighted importance quotients similarly
indicates convergence (the mean of weighted assessment of
importance for teachers was Yt = 60.23, for the supervisors
YS = 64.43).

It seems possible also to observe further patterns
between supervisors and teachers in their assessments of
importance and of application of the 21 selected super-
visory activities. If one examines the assessed weight
quotients on the five top ranked important activities, it
appears that teachers emphasize attitudinal aspects of
supervisory activities, such as protecting teachers' rights,
respecting the opinions of teachers, and making constructive
criticisms of teachers. On the other hand, supervisors
seem more to emphasize technical and professional activities
as important, such as assisting teachers improve their
teaching methods, introducing teachers to new teaching tools
and demonstrating their uses, and helping teachers and

administrators with their educational problems.
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In case of the five most frequently applied acti-
vities, again teachers registered high rankings of atti-
tudinal activities, such as making constructive criticism
of teachers, respecting the opinion of teachers, treating
teachers as equal colleagues, and protecting teachers'
rights. Supervisors also registered high ranking of such
activities as respecting the opinions of teachers, making
constructive criticisms of teachers, and protecting
teachers' rights.

The data on application again suggest the existence
of a communications gap between how supervisors perceive
what they attempt to do and how teachers perceive the
services they receive. The supervisors appear to possess
a much higher estimate of the regularity with which they
perform various activities than the teachers possess as
they perceive the supervisors performing them.

The data seem to support the conclusion that teachers
perceive human relations activities as relatively more
important and more frequently applied, and supervisors
perceive technical supervisory activities as important.
But supervisors also indicate that human relations activi-
ties are more frequently applied, which may suggest that
supervisors might find it easier to apply good human rela-
tions than to provide technical assistance to teachers.

The data also indicate that there seems to be high
congruency between éupervisors and teachers on the 10 low

ranked important and the ten low ranked frequently applied
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supervisory activities. It seems likely that if an
activity is less important it will be less frequently
applied. These patterns suggest that both teachers and
supervisors in Turkey, though they differ in their percep-
tions of the.supervisors over-all regularity of application,
tend to agree on which of the activities are relatively
more or less important, and which are relatively more or
less frequently applied. Rho correlations tend to confirm
these observations.

Brookover and Gottliebl define role conflict as a
". . . situation in which the incumbent (supervisor) of a
focal position perceives that he is confronted with incom-
patible expectations (of teachers) in a particular area of
behavior." The data support the conclusion that the
teachers and supervisors both diverged and converged in
their perceptions. According to Brookover's and Gottlieb's
definition of role conflict these divergences could be
classified as "role conflict" between or within the groups.
As a summary of this section, Figure 5.5 attempts to diagram
these role conflicts and role ¢onvergences more clearly.

The figure indicates that:

(a) There is high convergence between supervisors'

perceptions of their role expectation (SRE)
and their role performance (SRP).
(b) There is a high divergence or role conflict

between teachers' role expectation

lBrookover and Gottlieb, op. cit., p. 344.
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Figure 5.5.--Role Conflict and Role Convergence in the

(c)

()

Perceptions of Supervisors and Teachers.

for supervisors (TRE) and teachers'
perceptions of supervisors' role performance
(TRP) .

There is a convergence among supervisors'
role expectation, teachers' role expectation
and supervisors' perceptions of their own
role performance.

But there is a divergence or role conflict
between teachers' perceptions of supervisors'
role performance on the one side and super-
visors' role expectations, teachers' role
expectations and supervisors' perceptions of

of role performance on the other side.
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Objective VIII: What are the Differences in
Perceptions Among Teachers and Supervisors
According to the Independent Variables?

As previously mentioned, to examine the possible
existence of varying effects of independent variables
within each of the two populations, items in Section II,
III and IV were analyzed in more depth. The independent

variables studied for teachers were "sex," "experience"
and "field of study in which they were prepared," and

for supervisors "age," "field of study" and "experience in
supervision." Sex was not chosen as an independent vari-
able for supervisors because of the small proportion of
female supervisors (10.58%) in the sample. "Field of
study," as an independent variable, was separated into
three categories: (1) subjects which emphasize social
values, viz., Turkish literature and the social sciences;
(2) subjects which emphasize logic and exactness, v.z.,
mathematics and physical science; and (3) subjects which
emphasize specific technical skills, namely foreign languages
and technical and vocational subjects. Experience in
teaching was separated into two categories: (1) less
experienced teachers who have less than 10 years experi-
ence in teaching; and (2) more experienced teachers who
have 10 or more years experience in teaching. For super-
visors "age" as an independent variable was separated into
two categories: (1) Younger supervisors who are younger
than 46 years old; (2) older supervisors, who are older

than 46 years old. Experience in supervision was separated



173

into three categories: (1) supervisors with less than 5
years experience; (2) supervisors with 5-9 years experience;
and (3) supervisors with more than 9 years experience.

The effects of independent variables were tested
in two ways. First a chi-square technique was used to
test whether there were significant differences among
independent variable distributions, such as male-female,
younger-older, etc., as compared with total group distri-
butions. Second "Z" tests were used to test differences
between the proportions in the distributions. Differences
significant beyond the .05 level were accepted. Since the
"Z2" value for the .05 level of significance is 1.96, "2"
values larger than 1.96 were interpreted as a basis for
rejecting the null hypothesis of no significant difference
between proportions.

In both the groups the effects of independent
variables were observed to be significant in many items.
But in the supervisors' group, the independent variables
seemed to have fewer effects on the responses of the super-
visors than were observed among the teachers, 1In case of
the teachers' group the independent variables appeared to
have varying effects among the items as follows:

"Sex" and "field of study" had some effects on the
teachers' perceptions of the supervisors' professional
educational knowledge (T/1-18). Relatively greater propor-
tions of female teachers seemed to perceive supervisors as

"very good" or "good" in their educational knowledge



174

(Z=2.00). Greater proportions of male teachers believed
that supervisors' knowledge in education was "very little"
(z=2.35).

The teachers of foreign languages and technical
and vocational subjects tended more to perceive the super-
visors as having very little or no educational knowledge
(the 2 value is 2.50 for the difference in proportions
between Turkish and social science teachers on the one hand
and foreign language and technical and vocational teachers
on the other, and the Z value is 2.27 between the latter
and mathematics and science teachers).

"Sex" and "field of study" showed some effects also
on the responses of the teachers for item (T/1-19): "How
good was the last supervisor's knowledge in your specific
field?" Proportionately more female teachers (67.68%) than
the male teachers (58.81%) said that their last supervisors'
specific field knowledge was "very good" or "good" (2=3).

A greater proportion of male teachers (23.09%) than female
teachers (17.96%) said that the supervisor's specific field
knowledge was only "fair" (Z2=2.08). "Field of study" also
made some differences in teachers' responses to this item.
Proporticnately more Turkish literature and social science
teachers (68.48%) than the teachers from other fields of
study said that the last supervisor's specific field know-
ledge was "very good" or "good" (Z=4.72). However, propor-

tionately more teachers of foreign languages and of technical
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and vocational subjects than the Turkish literature, social
science, or science and mathematics teachers said the last
supervisor's specific field knowledge was "very little" or
"none" (2=7.5).

Experience in teaching affected the responses of
teachers to item (T/1-22): "During your supervision do
you know what supervisors expect or to what they will pay
special attention concerning educational matters?" A
greater proportion of younger teachers who have less than
10 years experience in teaching (25.04%) than the older
teachers (18.49%) said that they know "little" of what
supervisors expect of them (Z2=2.92).

All three independent variables had some effects
on the responses of the teachers to item (T/1-23) "How do
you feel when a supervisor enters your classroom?" A
greater proportion of female teachers (40.05%) than male
teachers (25.42%) said that they become excited (2=5.35),
whereas a greater proportion of male teachers (31.74%) than
female teachers (18.80%) said they remain especially calm
(2=5). Also a greater proportion of less experienced
teachers (34.52%) than more experienced ones (24.88%) said
that they become excited (Z=3.84). More Turkish literature
and social science teachers (34.12%) than foreign language
and vocational and technical teachers seemed to become
excited when a supervisor enters the classroom (Z=2.35).

Sex and field of study had some effects on responses

to item (T/1-24) "When a supervisor enters your class do
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change your teaching method?" A greater proportion of male
teachers (13.18%) than the female teachers (7.46%) said
that they become more organized and they teach their best
(z=3.52). A greater proportion of female teachers (85.36%)
compared to male teachers (80.00%) said that they behave

as usual and teach as usual (Z2=2.24). Also a greater pro-
portion of Turkish literature and social science teachers
(14.63%) said that they become more organized and teach
their best (Z2=2.5).

Sex made some differences in the responses of the
teachers to item (T/1-27) "How many of the supervisors
believe in the helpfulness of the supervisory activities?"
A greater proportion of male teachers (28.81%) than female
teachers (18.53%) believed that all or more of the super-
visors believe in the helpfulness of the supervisory
activities (2=3.84%). A greater proportion of female
teachers (67.30%) than the male teachers (57.32%) said
that "few" or "none" of the supervisors believe in the
helpfulness of supervisory activities (2=3.33).

Field of study and experience in education had some
effects in the responses of teachers to item (T/1-29): "In
order to improve education and teaching processes, how many
of the supervisors are equipped adequately with specific
subject field knowledge?"

Differences’between the group of Turkish literature
and social scienceﬁieachers and the group of mathematics

and science teachers were not observed to be significant.
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But the group of foreign language and technical, vocational
teachers differed from the others. Greater proportion of
teachers of Turkish literature and social science (38.64%)
as well as teachers in mathematics and science (39.94%)
said that "all" or "most" of the supervisors were equipped
adequately with specific subject field knowledge, whereas

a greater proportion of foreign language and technical and
vocational teachers (67.58%) said that "half" of the
supervisors had adequate subject field knowledge (Z=2.22).
Moreover a greater proportion of those who have less than ten
years' experience said that "all" or "most" of the super-
visors had adequate subject field knowledge (2=2.5).

To item (T/1-30): "How many of the supervisors are
equipped adequately with professional educational know-
ledge?" A greater proportion of younger teachers (37.27%)
than older teachers (29.93%) believed that "all" or "most"
of the supervisors are equipped adequately with profes-
sional educational knowledge (2=2.5).

To item (T/1-32): "How many of the supervisors know
professional evaluation techniques in education?" A greater
proportion of younger teachers (34.05%) than older teachers
(27.83%) said that "all" or "most" of the supervisors know
professional evaluation techniques in education (2=3.30).

To item (T/1-33) a greater proportion of male
teachers (41.05%) than female teachers (33.61%) said that
among "all" or "most" supervisors there is an agreement as

to the criteria to be used when teachers' evaluations are
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being made (Z=2.66). A greater proportion of female
teachers (39.34%) than male teachers (31.79%) were hesitant
to give any opinion about this item. A greater proportion
of older teachers (42.03%) than younger teachers (36.10%)
expressed their idea that there was agreement among "all"
or "most" supervisors as to the criteria to be used in
teacher evaluation (Z=2.14). Proportionately more younger
teachers (37.40%) than older teachers (29.05%) were hesi-
tant to express their view about this item (2=3.07).
Independent variables had some effects on the
responses of teachers for the degree of importance and the
frequency of application of the 21 supervisory activities.
To item (T/1-34, T/1-55): "Assisting teachers on

the improvement of their teaching methods," a greater pro-
portion of male teachers (60.12%) than female teachers
(50.97%) responded as that this activity is "sometimes"
applied (2=3.00). Also a greater proportion of more
experienced teachers (17.27%) than less experienced (10.02%)
said that it was "never" applied (Z=3.5).

Field of study had some effects on the responses
for item (T/1-35, T/1-56): "Introducing teachers to pro-
fessional publications" a greater proportion of Turkish
and social science teachers (40.70%) than science and mathe-
matics (32.48%) and foreign languages, technical, voca-
tional teachers (31.40%) said that this activity is "always"

applied whereas more foreign language, technical, vocational

teachers (38.57%) than science, mathematics (29.63%) and



179

Turkish, social science teachers (27.37%) said it was
"sometimes" applied. All "Z" values are larger than 1.96.

A greater proportion of male teachers (47.68%) than
female teachers (39.23%) said that "assisting teachers on
student discipline problems and their solution (T/1-36,
T/1-57) is a "very important" problem (2=3.00), whereas a
greater proportion of more experienced teachers (17.72%)
than less experienced ones (12.11%) perceived this activity
with lesser importance (Z=3.00). Also more male teachers
(44.76%) than female teachers (35.51%) said that this
activity is "sometimes" applied.

To item (T/1-37, S/1-58): "Holding educational con-
ferences with teachers," a greater proportion of more
experienced teachers, 10 years and more (17.15%) than the
less experienced teachers (10.82%) perceived this activity
with lesser importance (Z2=3.00). Also a greater propor-
tion of less experienced teachers (52.50%) than more
experienced teachers (44.47%) said that this activity is
"sometimes" applied (Z=2.84), whereas a greater proportion
of more experienced teachers (39.56%) than less experienced
teachers (30.67%) expressed their idea that this activity
is "never" applied (Z=3.19).

To item (T/1-38, T/1-59): "Introducing the teachers
to new teaching tools and demonstrating their uses," a
greater proportion %f female teachers (45.68%) than the male
teachers (39.75%) séid that this activity is an "important"

one (Z=2.00). A greater proportion of science and



180

mathematics teachers (61.36%) perceived this activity as
"very important" in contrast to the proportion of Turkish,
and social science teachers (46.92%) and foreign language,
technical and vocational teachers (48.90%), who said that
it is an "important" activity. Also more science and
mathematics teachers (36.57%) than Turkish, social science
teachers said that this activity is "never" applied. Aall
"z" values for the significance of differences between the
proportions are larger than 1.96.

To item (T/1-39, T/1-60): "Giving demonstration

lessons on how a given subject can be taught best,"”" more
male teachers (37.77%) than female teachers (32.23%) per-
ceived it as "important." Field of study had some effects
on this item also. A greater proportion of Turkish and
social science teachers (51.19%) than science, mathematics
teachers (42.49%) and foreign language, technical and voca-
tional teachers (41.03%) perceived this activity as "very
important." (2 values are 2.40 and 2.67 respectively.)
Also a greater proportion of male teachers (42.43%) than
female teachers (34.64%) said that this activity is
"sometimes" applied.

To item (T/1-40, T/1-61): "Becoming an educational
advisor to teachers on educational problems when they need
it," a greater proportion of male teachers (39.39%) than

female teachers (29.58%) said that it is "sometimes"

applied (Z=2.83).



181

To item (T/1-41, T/1-62): "Guiding teachers on
student achievement methods," more male teachers (42.06%)
than female teachers (33.43%) said that it is "sometimes"
applied (2=3.00), whereas a greater proportion of more
experienced teachers (35.29%) than less experienced
teachers (25.83%) said that it is "never" applied.

To item (T/1-44, T/1-65): "To reach a satisfactory
evaluation of the teachers' success, if it is needed,

using a variety of evaluation methods," a greater propor-
tion of male teachers (45.08%) than female teachers (34.16%)
perceived it as "very important" (2=3.66).

A greater proportion of male teachers (60.84%) than
female teachers (52.60%) perceived item (T/1-46, T/1-67):
"Sincerely helping teachers and administrators with their
educational problems" as "very important" (Z=2.66), while
a greater proportion of female teachers (43.01%) than male
teachers (35.91%) said that it is an "important' activity
(2=2.33). Also more male teachers (37.09%) than female
teachers (29.81%) said that it was "sometimes" applied.

To item (T/1-47, T/1-68): "To inform teachers what
is professionally expected of them and how they will be
evaluated," a greater proportion of male teachers (61.06%)
than female teachers (49.59%) said that it is a "very
important" activity (Z2=3.66) whereas more female teachers
(42.88%) than male teachers (32.69%) said that it is
"important" (2=3.33). Also a greater proportion of less

experienced teachers (39.90%) than more experienced teachers
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(29.13%) perceived this activity as sometimes applied,
whereas a greater proportion of more experienced teachers
(30.34%) than less experienced teachers (22.85%) said that
it was "never" applied.

A greater proportion of male teachers (26.00%) than
female teachers (15.98%) said that item (T/1-48, T/1-69):
"Encouraging teachers to publish articles concerning educa-
tion and teaching”" is a "very important" activity (2=4.48).

To item (T/1-49, T/1-70): "Treating teachers as
equal colleagues," a greater proportion of female teachers
(51.53%) than male teachers (43.57%) said that supervisors
"always" treat teachers as equal colleagues (z=2.66),
whereas a greater proportion of male teachers (35.11%)
than female teachers (27.86%) said that supervisors
"sometimes" treat teachers as equal colleagues (Z2=2.48).

To item (T/1-53, T/1-73): "Accepting teachers'
proposals for new approaches to education which are not
against teaching laws and regulations," a greater propor-
tion of male teachers (41.19%) than female teachers (32.78%)
said that this activity was "sometimes" applied (Z=2.66).

To item (T/1-54, T/1-75): "Allowing teachers to
criticize the supervision system and supervisors," a
greater proportion of male teachers (33.65%) than female
teachers (28.13%) said that this activity was "sometimes"

applied (2=2.12).
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Independent variables had also some effects on the
responses of teachers on the degree of importance of the
teachers' problems.

The problem of "ineffectiveness of the diséiplinary
system" (T/2j6) was perceived by a greater proportion of
female teachers (32.24%) than male teachers (24.49%) as
"important" (2=3.19), while a greater proportion of male
teachers (64.36%) than female teachers (54.75%) perceived
it as "very important" (Z2=3.00).

To the problem of "Inadequacy of teaching aids,"
(T/2-7) a greater proportion of Turkish-social science
teachers (36.05%) than science-mathematics teachers (25.85%)
and foreign language, technical, vocational teachers
(32.96%) responded that it is an "important" problem
(z=2.89). Also a greater proportion of more experienced
teachers (35.89%) than lesser experienced teachers (28.36%)
said so (2=2.83). However, a greater proportion of lesser
experienced teachers (64.92%) than more experienced teachers
(56.68%) perceived it as "very important" (Z=2.66).

For item (T/2-10): "Inadequacy of student activi-
ties," the field of study of teachers displayed some dif-
ferences on the responses. A greater proportion of science
and mathematics teachers (43.73%) than Turkish and social
science (31.82%) and foreign language, technical, and
vocational teachers (35.23%) perceived this activity as
"not important" (2=3.20 and Z=2.5) respectively. More

Turkish and social science teachers (41.61%) and foreign
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language, technical and vocational teachers (38.64%) than
science, mathematics teachers perceived it "important"
(2=3.47 and Z=2.89 respectively).

To item (T/2-13): "Unavailability of research
persons in the community to ask their professional help,"

a greater proportion of male teachers (59.39%) than female
teachers (51.83%) responded as that this problem is "not
important."”

To item (T/2-14): "Requirement of testing students
with two written and one oral examination," proportinately
more foreign language, technical and vocational teachers
(56.27%) and science and mathematics teachers (46.69%) than
Turkish and social science teachers (42.01%) said that it
is "not an important" problem. However, a greater propor-
tion of Turkish and social science teachers (37.50%) than
foreign language, technical and vocational teachers (26.53%)
perceived it as "important."

To item (T/2.16): "Inability to resolve attendance
problems," a greater proportion of Turkish and social
science teachers (30.10%) than foreign language, technical
and vocational teachers (22.35%) said that it is "not
important" (Z2=2.41). However, more foreign language,
technical and vocational teachers (39.66%) and science and
mathematics teachers (38.82%) than Turkish and social
science teachers perceived it very important (all "2"

values are larger than 1.96).
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To item (T/2.18): "Over crowded classes," propor-
tionately more foreign language, technical and vocational
teachers (27.25%) than science and mathematics teachers
(19.88%) and Turkish and social science teachers (21.84%)
responded as that this problem is "important." Also more
science and mathematics teachers (72.33%) and Turkish and

social science teachers (71.33%) than foreign language,

technical and vocational teachers (62.64%) perceived this

problem as "very important." All "Z" values are larger
than 1.96.
To item (T/2.21): "Teaching program is too heavy,"

proportionately more Turkish and social science teachers
(61.56%) and science and mathematics teachers (59.60%)
than foreign language, technical, and vocational teachers
(45.89%) responded as that this is a "very important"
problem.

Effects of Independent Variables
on Supervisors Responses

Age made differences on the responses of super-
visors for item (S/1-33): "Presenting the teachers with
the new teaching tools and demonstrating their uses." A
greater proportion of the older supervisors (73.75%) found
this activity "very important," whereas (50%) of the
younger supervisors perceived so (Z=2.05).

Age also had some effects on the responses of
supervisors for item (S/1-42): "To inform the teachers

what is professionally expected of them and how they will
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be evaluated." Proportionately more older supervisors
(67.50%) perceived this activity as "very important" while
(34.78%) of the younger supervisors said so (Z2=2.95).
Moreover a greater proportion of younger supervisors (52.17%)
than the older supervisors (28.75%) said that this activity
is "important" (2=1.99). For the frequency of application
of this item (S/1-63) proportionately more older supervisors
(61.25%) than the younger supervisors (34.78%) said that
this activity is always applied.

Experience in supervision had some effects on the
responses of supervisors for item (T/1-66): "Making con-
structive criticism of the teachers." All supervisors
(100%) who had more than 10 years and more experience in
supervision displayed a total agreement that they always
make constructive criticism of the teachers, whereas (69.05%)
of the less experienced supervisors said so (2=2.10).

Among the items on the problems of supervisors,
independent variables had effects only on two items.

For the item (S/2-8): "Lack of enough time allowed
to each teacher during supervision," a greater proportion
of older supervisors (46.25%) who are 46 years and over,
than the younger supervisors (21.74%) perceived this prob-
lem as "very important" (Z=2.46).

For the item (S/2.20): "Work load of supervisory
duties not allowing proper time for self improvement and
reading professionél publications," there was 5 discrepancy

between the Turkish-social science supervisors on the one
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hand and the science-mathematics supervisors on the other
hand on the degree of importance of this item. A greater
proportion of the first group (59.26%) than the latter
group (30.43%) perceived this problem as "important."
However a greater proportion of science-mathematics
supervisors (69.57%) than Turkish-social science super-
visors (33.33%) said that this problem is "very important."

General Observations on Effects
of Independent Variables

The data suggest that in Turkey female teachers
may tend to give higher estimates to the qualification of
the male "authority" figures in their profession than male
teachers are prepared to give to their fellow male
"authority figures." Sex differences in this study may be
mainly a reflection of dominance--submissiveness relation-
ships between males and females in the Turkish society at
large.

Teachers in those fields (Turkish literature and
social sciences) which were presumed in this study to
emphasize social values appeared to hold higher estimates
of supervisors' subject field knowledge than did teachers
from more exact or technical fields. Perhaps specific
knowledge is relatively more crucial to evaluating success
in teaching mathematics, science, foreign language or
technical vocational subjects, than it is in areas of
social value. These findings of difference in effects of

field of preparation throw further light both on the
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teachers' generally relatively low estimates of supervisors'
subject field knowledge and on supervisors' ranking high the
problem of having to supervise teachers in fields outside
ones own field of preparation. The data suggest the issue
is a real one and that supervisors as well as teachers are
aware of it.

The differences which younger inexperienced teachers
displayed in their responses from older teachers do not
reflect a sense of rebelliousness or rejection of the
supervisor's "authority." On the contrary, they display
patterns of higher estimates of supervisors' capacities,
less knowledge of what supervisors expect of them, and more
excitement when supervisors enter their classes. These
appear to be patterns of awe for authority rather than
resistance or rejection of it. Older teachers, by contrast,
may be more "hardened" in the profession, more aware that
supervisors may be made of "common clay" like themselves,
and more prepared to believe they know as well--or better--
than supervisors.

Objective IX: What are the Most Crucial
Problems which Supervisors and

Teachers Perceive They Have
Faced 1n Recent Years?

In Section IV of the questionnaires teachers and
supervisors were given some questions based on "problems"
which had been identified in the literature. The problem
list for supervisoré contained 15 questions and the teachers'

list 16. Both teachers and supervisors were asked to rate
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the problems on an evaluation scale which contained five
choices: "very important," "important," "lacking impor-
tance," "not important" and "this is not a problem."

In order to find the weight of importance of the
problems, an index was developed. Each of the choices
was given a different weight as follows: very important
(+5), important (+3), lacking importance (+1l), and the
choices of "not important" and "this is not a problem"
were combined and given a weight of (-1). The total
weighting for each question was found by multiplying the
frequency of each choice by its wéight value, and then
adding them to find the total weight. Then a quotient of
weight (Wg) for each problem was calculated using the same
method described above on pages 15-16. The following
weighted lists of problems for teachers and supervisors
were then prepared. Item code numbers as per Appendix I,
II, and III are entered in parentheses after each problem
listed.

As a concluding question among the problems listed
for supervisors in Section IV, supervisors were asked
whether despite the above problems they were happy with
their supervisory duties in general. Although the super-
visors found all problems to have some degree of importance,
85.58 per cent of the supervisors said that they liked their
job and duties.

If one examines Table 5.18 it is possible to see

that among the seven problems at the top of the teachers!
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TABLE 5.18.--The Problems of Teachers.

Rank Weight
Order Quotient
. Over crowded classes (2-18). 81.8
Inadequacy of teaching aids (207). 80.1
Ineffectiveness of the disciplinary
system (2-6). 76.3
4. Lack of facilities for learning new
innovations and information in
education (2-19). 76,2
5. Teachers' desire to further educate
himself is not aided by the Ministry
(2-17). 72.9
Teaching program is too heavy (2-21). 72.1
Lack of chances given to attend profes-
sional courses and seminars (2-20). 71.2
Too many class hours a week (2-11). 67.1
9. Lack of proper teacher-student
relations (2-8). 64.6
10. Inability to solve attendance problems
(2-16) . 57.8
11. Inadequate school library (2-9). 57.8
12. Insufficient number of available resource
books in teaching field in the community
(2-12). 57.1
13. Inadequacy of student activities (2-10). 47.8
14. Administrators' lack of assistance to
teachers in educational matters (2-15). 36.6
15. Requirement of testing students with
two written and one oral examination
(2-14). 34.4
16. Unavailability of research persons in the
community to ask their professional help
(2-13). 29.2
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weighted ranking of sixteen problems, three of them have
to do with professional advancement of teachers, such as
lack of facilities for learning innovations, teachers'
desire for further education not aided by the Ministry of
Education, lack of chances to attend professional courses
and seminars. The remaining four among the top seven
teachers' problems may be construed as representing key
frustrations to teachers' efforts to do a professional
job, such as, overcrowded classes, inadequate teaching aids,
ineffective discipline, and an overburden curriculum.
Teachers perceived overcrowded classes as their most
important problem.

In case of the supervisors, Table 5.19, only one
of the problems presented to supervisors had to do with
professional improvement, but the supervisors rated it
third from the top (workload too heavy to engage in self-
improvement or to read professional publications). Two
of the top seven supervisors'! problems had to do with
inadequate support for their efforts on the part of the
Ministry of Education, such as, lack of consideration of
supervisors' proposals by the Ministry of Educaton, lack
of Ministry of Education assistance in providing schools
with recommended publications and teaching tools. The
supervisors ranked Ministry of Education lack of considera=-
tion of their proposals as their most important problem,
and it is interesting to note in connection with the super-
visors' complaints about failure on the part of the Ministry

of Educaton to provide recommended teaching tools, the
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TABLE 5.19.--The Problems of Supervisors.

Rank Weight
Order Quotient
1. Lack of consideration given to supervisors'
proposals by relating departments of the
Ministry of Education (2-15). 81.5
2. Scientific evaluation methods not used by

the supervisors in order to measure teachers'
success accurately (everybody does what he
pleases) (2-16). 75.2

3. Work load of supervisory duties not allowing
proper time for self-improvement and reading
professional publications (2-20). 74.4

4. In some circumstances to be required to
supervise subject areas which are outside
of one's field (2-11). 74.1

5. Lack of assistance given by the Ministry of
Education in providing the schools with
recommended publications and teaching tools
(2-19). 73.3

Insufficient money paid for this duty (2-10). 72.1

7. Lack of enough time allowed to each teacher
during supervision (2-8). 69.3
8. Investigation duties interferring with the
counselling duties (2-7). 67.3
9. Lack of follow-up by supervisors on the
recommendations they make (2-13). 67.3
10. Too much time required to prepare super-
visory reports (2-9). 63.8
11. The number of teachers to one supervisor
(2-6) . 61.9
12. Teachers' not expressing the problems that
they face (2-18). 60.0
13. Lack of cooperation from teachers on the
improvement of teaching and educational
matter (2-14). 58.8
14. Facing difficulties in localities (food,
board, adjustment to the climate) (2-12). 58.4
15. Lack of cooperation by the administrators

in the improvement of teaching (2-17). 56.4

‘-
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teachers at the same time rank inadequate teaching aids as
their most important problem next to overcrowded class-
rooms.

The supervisors ranked fourth the problem of having
to supervise subject areas outside their own field. It
is interesting to compare this response to the relatively
low estimate which many teachers had of supervisors'
subject field knowledge. Among their top seven problems,
the supervisors listed the lack of accuracy in measuring
teacher success as their second most important problem.

The supervisors thus also appear to register a concern
about effective teacher evaluation, even though their per-
ceptions of their own capacities to achieve accurate eval-
uations is higher than teachers' perceptions of supervisors'
capacities to do so.

Supervisors ranked 7th the lack of time to spend
with individual teachers. 1In view of the size of their
workload, it is not surprising to find supervisors rank
6th the insufficient pay they receive for their work,
while 85 per cent of them at the same time indicated never-
theless that they like their jobs and duties.

These rankings of problems suggest certain degrees
of convergence among the supervisors and teachers in their
perceptions. Both groups indicate concern for such key
problems as lack of adequate teaching tools and the need
for accurate evaluat&on. Both groups share a common con-
cern for professional self improvement. Both are frustrated

by barriers to their accomplishing their professional
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objectives. Both groups apparently desire to do their
respective professional tasks in a professional manner.
Objective X: How Do Teachers and Supervisors

Believe Supervision Might Best Be
Reorganized in Turkey?

Both the teachers and supervisors were asked three
guestions concerning (1) changing the criteria for appoint-
ment of supervisors; (2) whether the current supervisory
system should be changed; and (3) if so, what type of
organization should be accepted. The following paragraphs
present the responses of the teachers and supervisors on
these three items.

Opinion About Changing the Criteria

for Appointment of Supervisors
(T/1-76, S/1-71)

For this item 5 choices were given to the super-
visors and the teachers (15.27% of the teachers did not
answer the item). 1In contrast to 16.52 per cent of the
teachers, 39.42 per cent of the supervisors preferred the
first choice, which suggested that present regulations
should continue (8 years of teaching experience including
3 years of administrative experience and a diploma from a
higher education institution). The teachers showed a
slight preference for the fourth choice, which suggested
that years of teaching and length of administrative experi-
ence should be inc;eased (teachers--20.17%, supervisors--

il

18.27%). :
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Whether the Current Supervisory System
Should be Changed (T/2-23, S/2-22. If
so, What Type of Organization should
be Accepted (T/2-24, S/2-23)

The teachers and the supervisors appeared to agree
that the current supervisory system should be changed.
Over 75 per cent of the two groups said "yes," whereas
only 6.92 per cent of the teachers and 17.31 per cent of
the supervisors said "no."

The first choice suggested that the current system
should continue but investigation duties should be taken
away from the supervisors and the supervisors should only
be responsible for evaluation of educational activities.
Only 8.55 per cent of the teachers marked this choice,
but it received the highest percentage of choice among the
supervisors (29.81%).

Of the teachers, 31.32 per cent and 22.12 per cent
of the supervisors preferred the second choice, which
suggested that there should be two types of supervisors,
one to handle investigations and the administrative super-
vision and the second to serve as helper and counsellor to
teachers on educational and teaching matters. This was the
most popular choice among the two groups taken together.

The data on reorganization of the present super-
visory system suggest that a large majority (over 75%) of
both groups want change in the supervisory system. This
might imply that bogg groups do not seem satisfied with
the present system. Nevertheless, neither teachers nor

supervisors voted in large numbers for reducing or
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liberalizing the current criteria for appointment of super-
visors. Indeed a plurality of supervisors indicated a
preference for continuing current standards while the choice
slightly most favored by teachers was for increasing the
number of years of experience in teaching and administrative
posts required to become a supervisor.

Responses of both groups to the alternatives offered
in the questionnaires as to what type of different super-
visory system should be accepted showed what appeared to be
a common concern with the conflict in the roles of super-
visors (a) as counsellor or helper to teachers, and (b) as
investigator of teachers' or administrators' breaches.

Among the supervisors a plurality (29.81%) voted for taking
investigation duties away from supervisors altogether and
making supervisors responsible only for evaluation of
educational activities. Among the teachers a plurality
(31.32%) voted for separating the two conflicting roles of
supervisors into two separate professional positions--one
to handle investigations and administrative matters and
the other to serve as helpers and counsellors to teachers.
More than 22 per cent of the supervisors also voted for
this same choice, making it the favorite choice among the
two groups combined. The data suggest that there would be
a sizeable measure of support in both the teacher and
supervisor groups for a change in the supervisory system
which would liberate the counsellor role from the investi-

gator's role and provide increased professional support and
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help to teachers. The above data also seem to confirm
Tomkin's suggestions that supervisors should be the helpers
of teachers to improve the teaching-learning activities in
the schools and the concept of "inspection" must be

replaced by supervision.l

Summarx

The purpose of this chapter was the presentation
and the analysis of the following data derived from the
qguestionnaires sent to teachers and supervisors: (a) the
group characteristics of the teachers and supervisors;

(b) the main characteristics of supervisory visits and
gualifications of supervisors; (c) the role perception of
supervisors about themselves; (d) the degree of consensus
among supervisors on supervisors' role; (e) the role per-
ception of teachers for supervisors; (f) the degree of
consensus among teachers in their perceptions of supervisors'
role; (g) the degree of convergence or agreement between
teachers' and supervisors' groups on the supervisors' roles;
(h) the effects of independent variables on teachers' and
supervisors' responses; (i) the problems which teachers

and supervisors say they have faced in recent years; and

(j) opinions of teachers and supervisors on the reorganiza-
tion of the supervisory system in Turkey.

The following chapter presents the findings and

implications of the study.

lTomkins, op. cit., p. 53,




CHAPTER VI

SUMMARY, CONCLUSIONS AND IMPLICATIONS

Summarx

The purpose of this study was to give a picture of
current supervisor and teacher perceptions in the light of
existing conditions in Turkey and in the light of current
views of modern supervision. The study focused on ten
main objectives related to the roles of supervisors in
secondary schools. These are:

(1) The group characteristics of the teachers and
supervisors; (2) the main characteristics of supervisory
visits and qualifications of supervisors; (3) the role
perception of supervisors about themselves; (4) the degree
of consensus among supervisors on supervisors' role; (5)
the role perception of teachers for supervisors; (6) the
degree of consensus among teachers in their perceptions of
supervisors' role; (7) the degree of convergence or agree-~
ment between teachers' and supervisors' groups on the
supervisors' roles; (8) the effects of independent variables
on teachers' and supervisors' responses; (9) the problems

which teachers and supervisors say they have faced in recent
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years; and (10) opinion of teachers and supervisors on the
reorganization of the supervisory system in Turkey.

The study is recognized to be an initial exploratory
research in the supervisory system in Turkey, which is an
area never before studied intensively. It was hoped from
this study that it would provide some useful data which
could be used to develop improved objectives, practices,
training, philosophy and organization of supervision in
the Turkish education system.

Some of the main ideas and concepts in the educa-
tional literature concerning the supervisor's role and
supervisory techniques were reviewed in Chapter II. This
review focused mainly on

- evaluation of supervision in the American
educational system

- existing supervision and supervisory activities
- Turkish literature on supervision.

As a summary of the research findings and the
concepts in the relevant literature, several points may
be represented:

First, the establishment and maintenance of a satis-
factory and democratic relationship among all staff members
is necessary. Second, modern supervision is democratic in
the most enlightened sense. It is not a laissez-faire
action, but instead a dynamic, understanding, sensitive
leadership role. Th}rd, modern supervision embraces the

total school program. Therefore the supervisor must be

well trained in various disciplines. Fourth, supervision
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is not aimed to control and to rate the teacher but must

aim to help the teacher in identifying, diagnosing and
solving problems and his professional growth. Fifth, teacher
evaluation is an intricate activity in which all aspects of
educational activities must be taken into consideration.
Sixth, prior to 1935 in the U.S. and to 1960 in Turkey,
supervision was limited chiefly to inspection and rating

or direction and enforcement. But since those days there
have been attempts to move the aims of supervisory activities
from traditional to modern ones.

The Turkish educational system and the roles and
activities of Ministry supervisors are described extensively
in Chapter III: the system of schools--primary, secondary,
and higher education; administration of education; training
and appointments of teachers; definition and status of
supervisors; structure of the Board of Supervisors; appoint-
ment of supervisors--duties and activities of supervisors--
such as general supervision, classroom supervision,
examination supervision, investigation and inspection of
newly established private or public educational institutions,
investigations, and research; and finally six main problems
of the Turkish supervisory system have been presented and
described. These latter six problems are found to be:

1. Since the number of educational institutions
and teachers have increased rapidly in recent years and the

number of supervisors have remained the same, the supervisory
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activities may tend to become routine, done mainly for the
sake of applying the regulations.

2. In Turkey, since the operation of supervisory
activities is controlled from the Board of Supervisors in
the Capital at Ankara, local administrators in the provinces
do not have under their jurisdiction any personnel for super-
visory activities for educational institutions above the
elementary schools.

3. Supervisors do not have any special professional
training to be Ministry supervisors. They are trained as
teachers, and after some years of "successful" service in
teaching and administrative positions, they are appointed
as supervisors. Consequently Turkish Ministry supervisors
have limited or no additional professional training and it
may fairly be said that they are not equipped with necessary
professional knowledge in supervisory techniques.

4., Not enough time is allowed to each teacher
during supervision and there is also a severe lack of time
for supervisors' and teachers to devote to their own
professional improvement.

5. The multiplicity of functions of the supervisors
reveals perhaps the most crucial problem. A supervisor is
expected to be an educator who helps the teacher profes-
sionally, an administrator who controls and improves the
administrative process, an evaluator who makes merit rating
of personnel, a judge or prosecutor to solve personal con-

flicts among the personnel, and a researcher to introduce
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new ideas and innovations into the field of education.
Some of these roles conflict with each other, and perform-
ing them effectively, all at the same time, seems impossible.
6. There is no consistent follow-up on supervisory
activities. Since the supervisors do not have any per-
manently assigned locality, the probabilities of meeting
the same teacher again are very slight.
In Chapter IV the design of this study is presented.
Two questionnaires, one each addressed to teachers and
supervisors, were developed which would elicit from teachers
and Ministry supervisors their perceptions of the role and
activities of the Ministry supervisors. The questionnaires
contained questions in four sections (personal character-
istics, questions about supervisors and their activities,
the importance and frequency of application of 21 super-
visory activities, the problems of teachers and supervisors).
The samples were drawn from two populations of
teachers and supervisors and contained 1196 teachers and
104 supervisors. The data were collected successfully
in the spring of 1971 and the return rate was 87.1 per
cent for teachers and 90 per cent for supervisors. The data
were processed in an IBM 1620 computer in the Planning,
Research and Coordination Department of the Ministry of
Education.
In interpreting the data, several different types
of analysis were used. Chi-square techniques were used to

test the significance of observed differences between
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supervisors' responses and teachers' responses. In order
to test the significance of differences among the propor-
tions of independent variable distributions (such as male-
female, younger-older, etc.), "2" test techniques were used.
A Spearman Rank Order (Rho) correlation technique was ﬁsed
to show relationships between the teachers' and supervisors'
responses to the categories of importance and the categories
of frequency of application of 21 selected supervisory
activities. Finally, an index was developed to find an
overall weight quotient within each group for every item.
This process provided data with which to rank and classify
activities according to each group's perception of their
importance and frequency.

In Chapter V responses for each item were presented,
analyzed and discussed in accordance with the objectives
mentioned in Chapter I. The main findings of the study

are summarized immediately below under "Conclusions."

Conclusions

In the light of the discussions in Chapter V, the
main indications and conclusions which may reasonably be
drawn from this study may be summarized as follows:

1. Findings for Section I of the questionnaire
indicate that:

- Supervisors as a group are older than teachers
with a quarger~century mean age difference between

the two groups.
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- Supervisors ha&e proportionately more higher
education than teachers.

- The position of supervisor in Turkey appears to
be one which is achieved usually after lengthy
experience in teaching and administration, near
the end of one's professional career in education.
2. Findings from Section II of the questionnaire

show that:

- Teachers generally do not perceive current super-
visory activities as helpful. The data indicated
that teachers may be supervised no more than once
a year or once in two years, and therefore may not
regularly receive help when they need it.

- There seems to be an underlying communications gap
between supervisors and teachers regarding profes-
sional help provided by supervisors and received
by teachers. While supervisors said they frequently
provide professional help, teachers on the contrary
said they are not helpful.

- Teachers have little confidence in the objectivity
of evaluation of teachers by supervisors.

- Regarding the qualifications of supervisors in
terms of their professional capacities and atti-
tudes, the teachers and supervisors had different
perceptions. The teachers tended to perceive the
supervisors as not well qualified in subject matter

fields, in professional knowledge, and in evaluation
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techniques. On the other hand supervisors

perceived themselves as well qualified in the

above fields. The data suggest that supervisors

enter into their contacts with teachers with much

higher levels of confidence in their own qualifi-
cations and capacities than the teachers have.

- Most of the teachers perceived supervisors as
sincere, friendly and likeable, which may reflect
the fact that teachers are more accepting of
supervisors as fellow human beings than as authori-
ties in teaching.

3. Findings from Section III of the questionnaires
indicate that in the assessment of the importance and fre-
quency of application of 21 selected supervisory activities,
the teachers and supervisors both diverged and converged in
their perceptions:

- There was a high level within-group agreement
among supervisors in their perception of the
supervisors' role and also there was a high level
within-group agreement among supervisors that
they think they perform these role activities
most of the time.

- Supervisors displayed a high convergence between
their perceptions of role expectation and role
performance. |

- There was a high level within-group agreement
among teachers in their perception of the super-

visors' role.
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- There was also a high level within-group agree-
ment among teachers that supervisors were not
performing their expected role.

- Teachers displayed a divergence in their
perceptions of role expectations and role
performance for supervisors.

- Both groups converged generally in perceiving 21

several activities to be important. This shows

that there is a high level convergence between
supervisors' and teachers' role expectation for
supervisors.

- There was a high divergence or role conflict
between teachers' role expectation for super-
visors (TRE) and teachers' perceptions of
supervisors' role performance (TRP).

- There was a convergence among supervisors' role
expectations, teachers' role expectation and
supervisors' perceptions of their own role per-
formance.

- There is a divergence or role conflict between
teachers' perceptions of supervisors' role per-
formance on the one side, and supervisors' role
expectations, teachers' role expectations and
supervisors' perceptions of role performance on
the other side.

- It appears that teachers emphasize attitudinal

aspects of supervisory activities while supervisors
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seem more to emphasize technical and professional
activities as important.

- Supervisors seem to have an unrealistically high
assessment of what they are accomplishing.

- Teachers perceive human relations activities as
important and more frequently applied, while
supervisors perceive technical supervisory acti-

vities as important, but they too perceive that

human relations activities are frequently applied.

- Teachers and supervisors had a high consensus on
which are the less important and least frequently
applied activities. If an activity was perceived
less important by both groups, it seems probable
that it would also be perceived by both groups as
least frequently applied.

4. PFindings from Section IV of the questionnaire
indicate the following:

- A large majority of both teachers and supervisors
want change in the system. This suggests that
both groups do not seem satisfied with the present
system. The change which is more emphasized by
both groups is to separate the two conflicting
roles: (a) supervisors as counselors or helpers
to teachers, and (b) supervisors as investigators
of teachers' or administrators' breaches. Both

{

groups emﬁh%sized that the supervisors' role
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should be to help the teachers to improve teaching-
learning activities.

- Teachers and supervisors display certain degrees
of convergence in their perceptions of key prob-
lems of education, such as lack of adequate teach-
ing tools and the need for accurate evaluation.

- Also both groups share a common concern for

professional self-improvement.

- Teachers and supervisors feel frustrated by barriers
to their accomplishing professional objectives.

But supervisors say that despite the problems they

face on supervisory duties, they like their super-

visory job.

5. Findings from the analyses of independent vari-
ables show that:

- Female teachers and less experienced teachers tend
to give higher estimates to the qualifications of
supervisors and hold their authority in greater awe.

- Turkish literature and social sciences teachers
hold higher estimates of supervisors' subject field

knowledge than do teachers from other fields.

Implications

From the findings of this study certain implications
may be suggested. These implications might be useful to the
decision makers of the Ministry of Education of Turkey,
should they undertéke to reorganize and develop the educa-

tional supervisory activities of Turkey.
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l. The educational supervisory system in Turkey
should be reorganized in the light of modern supervisory
principles in order to eliminate deficiencies identified
by this study. For this purpose:

- The number of supervisors could well be incrased
fourfold at least (to a minimum ratio of one
supervisor for one hundred teachers).

- In order to provide necessary professional help
to teachers when they need it, supervisors should
be based closer to the schools, perhaps in pro-
vincial or regional centers.

- The present conflict in roles between educational
counselor and investigator should be separated
and supervisors should deal only with educational
activities.

- Supervisory roles of the Ministry supervisors and
criteria for evaluating the teachers should be
cooperatively redefined and jointly implemented
by both the supervisors (the evaluators) and the
teachers (the evaluatees).

2. The Ministry of Education should regularly supply
the supervisors with new teaching materials, new resource
bobks, and other publications to be used to introduce new
ideas to teachers.

3. The Ministry of Education should support the
supervisors' proposails concerning deveiopment of educational

activities.
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4. Supervisors are expected to have better training
and educational knowledge than teachers. Supervisors
should perhaps, therefore, be provided with advanced
in-service training and studies designed specifically to
give them more skill in supervision. For this purpose:

- Decision makers should take into consideration
developing a program of in-service seminars for
supervisors, in order to train them in new trends
in education and modern supervisory techndiques.
These seminars might well include representation
from among both teachers and present supervisors
in order to help strengthen communications between
these two groups of professional people.

- A sound program of professional training for
supervisors should be organized with the colla-
boration of the universities. This program might
well emphasize modern educational philosophy,
modern educational supervision techniques, curri-
culum development, tests and measurements, human
relations and child development.

5. Greater numbers of supervisors should be added
to the staff and efforts should be made to select new staff
from among relatively younger people. A greater number of
younger people might add strength to the system and
expedite its modernization.

6. The data indicate that teachers as recipients

do not have high esteen for supervisors' ability to evaluate
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teachers' successes accurately. This may exhibit the
teacher's distrust of the objectivity of the supervisors'
evaluations of teachers. Also Ogus's study makes the
point that "teachers are not evaluated objectively."

From_this finding it is suggested that:

a) the function of evaluating the teachers' per-
formance should be exXcluded from supervisors'
role;

b) if evaluating teachers' successes is a must
for the promotion of teachers, this function
could be given to the school directors com-
pletely, who in the present system are the
main immediate evaluators of teachers.

7. An experiment and a follow-up study should be
made to evaluate further developments of the supervisory
system. For example, the following steps might be taken.
A number of younger candidates for supervisory duties
should be selected as a pilot group, and they should be
given at least one or two years' advanced training in
education and educational supervision techniques beyond
the university level. Secondly, these candidates should
work in the field as supervisors in applying modern
supervisory techniques and in conducting in-service .work-
shops with teachers at provincial levels. Thirdly, after
a sufficient term of application in the field (3-5 years)

an evaluation should be made to measure whether these
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supervisors succeed in achieving improved practices and
effects which would be beneficial to the system as a

whole.
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APPENDIX I

RESEARCH DATA

QUESTIONS FOR BOTH TEACHERS AND SUPERVISORS

QUESTIONS ON IMPORTANCE AND FREQUENCY OF
APPLICATION OF 21 SELECTED ACTIVITIES

QUESTIONS ONLY FOR TEACHERS

QUESTIONS ONLY FOR SUPERVISORS
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A

QUESTIONS FOR BOTH TEACHERS AND SUPERVISORS

(T/1-6, S/1-6): What is your age?

Teachers Sugervisors
% N % N
Less than 25 11.53 120 Less than 30 0.00 0
25-35 56.87 592 31-45 23.08 24
36-45 20.17 210 46-60 70.19 73
46-55 8.36 87 61 or over 6.73 7
56 or over 2.79 29

(r/1-7, S/1-7): What is your sex?

Teachers Supervisors

% N % N
Female 35.35 368 10.58 11
Male 62.82 654 86.54 90

(T/1-8, S/1-8): What is your field of study (your major in school)?

Teachers Supervisors
$ N % N

Turkish Literature 19.50 203 15.38 16
Mathematics and Science 34.39 358 15.38 16
Social Sciences 9.13 95 22.12 23
Foreign Language 5.76 60 6.73 7
Arts and Handcrafts 9.80 102 8.65 9
Teacher Training Courses 4.03 42 8.65 9
Boys' Vocational and Technical 4.80 50 12.50 13
Girls' Vocational and Technical 4.80 50 4.81 5
Others 6.44 67 5.77 6

(T/1-9, S/1-13): The school from which you graduated last, or the course
or examination which is the basis of your job now?

Teachers Supervisors

% N % N
University 12.39 129 26.92 28
Higher Teachers School 3.94 41 18.27 19
Technical Higher Institution 8.36 87 18.27 19
Educational Institute 65.51 682 28.85 30
Foreign College or a University 0.29 3 4.81 5
Secondary Level Vocational School 2.11 22 0.00 0]
Graduate of Courses or Through Exams 3.84 40 0.00 0
Others 2.59 27 2.88 3
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(T/1-10, S/1-11): Including administrative positions, how long have
you been in the teaching profession?

Teachers Supervisors

% N % N
Less than 2 years 1.92 20 Less than 10 years - 1.92 2
2-4 years 25.46 265 10-14 years 2.88 3
5-9 years 31.99 333 15-19 years 10.58 11
10-19 years 23.63 246 20-24 years 24,04 25
20-29 years 13.16 137 25-29 years 26.92 28
30 or over 3.46 36 30 or over 32.64 34

(T/1-15): During your last supervision, was the supervisor helpful in
introducing you to new professional publications in your field?

Teachers

L N

Was very helpful 4,32 45
Not as much as expected 18.83 196
Was not helpful 75.50 786

(S/16) : During your supervisory activities do you present the teachers
with the new publications in their field?

Supervisors

% N
Always 51.92 54
Sometimes 46.15 48
Never 0.96 1

(T/1-14) : During your last supervision was the supervisor helpful in
introducing you to the new teaching materials in your field?

Teachers

% N
Was very helpful 6.82 71
Not as much as expected 28.91 301
Was not helpful 62.54 651

(S/1-15) : During your supervisory activities do you present the
teachers with new teaching materials? Do you recommend them
to be used?

Supervisors

% N
Always 62.50 65
Sometimes 36.54 38

Never 0.00 0
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(T/1-16) : During your last supervision did the supervisor make
recommendations toward improving your teaching methods?

Teachers

% N
Yes 53.51 555
No 44.76 466

(T/1-17) : How useful did you find the recommendations for improving
your teaching method?

Teachers

% N
Useful 18.64 194
Partly useful 34.58 360
Not necessary and not useful 6.34 66
No opinion 5.19 54

(S/1-14) : During your supervisory activities do you make
recommendations for the improvement of teachers' teaching

methods?
Supervisors
% N
Always 93.27 97
Sometimes 5.77 6

Never 0.00 0
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Responses
Choices
Teachers Supervisors
% N $ N
(T/1-25, S/1-21): 1In your opinion is there agreement among supervisors
on the recommendations they make to teachers?
Total agreement 7.11 74 21.15 22
Some agreement 34.49 359 67.31 70
None 32.66 340 0.00 0
I cannot give any opinion 24,78 258 9.62 10

(T/1-26, S/1-22): Do you believe that school inspections by super-
visors help to improve the educational and teaching processes of the
school?

Very much 36.50 380 75.00 78
Very 1little 29.88 311 22.12 23
None 24.50 255 0.00 0
Undecided 8.45 88 1.92 2

(T/1-27, S/1-23): 1If you had to make a generalization, in your
opinion, how many of the supervisors believe in the helpfulness of the
supervisory activities?

All of them 1.54 16 2.88 3
Most of them 23.34 243 66.35 69
Half of them 13.74 143 17.31 18
Few of them 54.76 570 12.50 13
None of them 5.67 59 0.00 0
(T/1-28, S/1-18): 1In your opinion, how many of the teachers successes
are the supervisors able to evaluate accurately during their supervision?
All of them 1.15 12 12.50 13
Most of them 18.25 190 76.92 80
Some of them 61.29 638 9.62 10
None of them 18.54 193 0.00 (0]

(T/1-29, S/1-24): 1In order to improve the education and the teaching
processes, how many of the supervisors are equipped adequately with
specific "subject field" knowledge?

All of them 3.36 35 20.19 21
Most of them 31.32 326 68.27 71
Half of them 22.67 236 6.73 "7
Few of them 37.66 392 3.85 4

None of them 3.27 34 0.00 0
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Responses
Choices
Teachers Supervisors
% N 3 N

(T/1-30, S/1-25): In order to improve the education and teaching
processes, how many of the supervisors are adequately equipped with
educational knowledge (educational methods, educational psychology,
educational sociology, educational philosophy) ?

All of them 3.07 32 5.77 6
Most of them 30.55 318 56.73 59
Half of them 23.05 240 26.92 28
Few of them 38.52 401 7.69 8
None of them 2.88 30 0.96 1

(T/1-31, S/1-26): How many of the supervisors know which criteria to
use in teacher evaluations?

All of them 2.59 27 10.58 11
Most of them 29.97 312 69.23 72
Half of them 24.59 256 13.46 14
Few of them 35.45 369 5.77 6
None of them 5.00 52 0.00 (0]

(T/1-32, S/1-27): How many of the supervisors know professional
evaluation techniques in education?

All of them ) 2.59 27 3.85 4
Most of them 28.15 293 50.96 53
Half of them 25.46 265 23.08 24
Few of them 36.22 377 17.31 18
None of them 5.09 53 0.00 0

(T/1-33, S/1-28): When the teachers' evaluations are being made,'is
there an agreement among the supervisors as to the criteria to be used?

All will agree 1.63 17 6.73 7
Most will agree 36.41 379 84.62 88
None will agree 26.80 279 0.00 o

I cannot give any opinion 34.10 355 7.69 8
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Responses
Choices
Teachers Supervisors
% N % N

(T/1-76, S/1-71): According to the 7th article of the regulations of
the Ministry of Education's Board of Supervisors, in order to be
appointed as a supervisor one should be a graduate of a University or a
higher Institution, have at least 8 years of teaching experience in a
secondary or higher institution, in this period also have an administra-
tive experience for at least 3 years and finally, to be noted as
successful in both of these areas of service.

In your opinion, concerning the appointment
of the inspectors which of the following
should be considered?

Present regulations concerning years
of service should continue 16.52 172 39.42 41

There should be 8 years of teaching
required without any administrative
service 14.12 147 0.96 1

Years of administrative service should
be increased but teaching period
should be limited to 5-8 years 12.30 128 18.27 19

Years of teaching and administrative
service should be increased 20.17 210 18.27 19

Teaching and administrative services
should be limited 17.58 183 14.42 15

Please, give your proposals other
than indicated above 4.03 42 4.81 5

(T/2-23, S/2-22): Would you like the current supervisory system to be
changed?

Yes 79.73 830 80.76 92
No 6.92 72 17.31 18

(T/2-24, S/2-23): If your answer is "yes", which of the proposals
listed below is most beneficial?

1. Current system should continue, but the
investigation duties should be taken away
from the supervisors, and given to a
newly established "Board of Inquiry" and
the supervisors should only be responsible
for evaluation of educational activities. 8.55 89 29.81 31
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Choices

Responses

Teachers Supervisors
% N % N

There should be two types of supervisors.

The first one should work with investi-
gations and administrative supervision.
The second one should serve as a helper
and a counsellcr to teachers on educa-
tional and teaching matters.

There should be regional supervisory
directorates, and in these directorates
there should be one director and a
sufficient number of supervisors. The
directors should have the authority to
plan and execute a regional supervision
program. All the supervisory duties of
this region (courses, examinations,
administrative supervision and investi-
gations), should be given to these
supervisors.

There whould be two types of super-
visors. The first one should deal
with investigations and Ankara should
be the central office. The second one
should work as a "guidance super-
visor," who would be attached to the
educational director of the district,
and they should work as helpers and
counsellors to the teachers on
educational matters.

There should be two kinds of super-
visors. The first one should be
attached to the Board of Education
and the Ministry central organization
as "Ministry General Supervisors."
Their duties should be to carry on
research to help the above offices
and evaluate the Turkish educational
activities as a whole. The second
one as a "Ministry Supervisor"
should perform such duties as
evaluation, counselling, and super-
vision of the administration and
teaching personnel.

I propose something entirely different
than the ones listed above (please,
write your proposal in the space
available on the back of this page).

31.32 326 22.12 23

13.16 137 5.77 6

16.23 169 .96 1

16.43 171 22,12 23

1.92 20 2.88 3
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B

QUESTIONS ON IMPORTANCE AND FREQUENCY OF
APPLICATIONS OF 21 SELECTED ACTIVITIES

Teacher SuEervisor
N % N %

Assisting teachers on the improvement of their teaching methods:

Importance 1/34 1/29
Very important 584 65.10 71 68.27
Important 391 37.56 29 27.88
Lacking importance 33 3.17 1 0.96
‘Not important 14 1.34 - -
Undecided 10 0.96 1 0.96

Application 1/55 1/50
Always 276 26.51 67 64.42
Sometimes 581 55.81 32 30.77
Never 132 12.68 1 0.96
Undecided 32 3.07 2 1.92

Introducing teachers to new professional publications:

Importance 1/35 1/30
Very important 467 44.86 55 52.88
Important 452 43.42 43 41.35
Lacking importance 56 5.38 1 0.96
Not important 32 3.07 2 1.92
Undecided 15 1.44 1 0.96

Application 1/56 1/51
Always 346 33.24 46 44.23
Sometimes 324 31.12 44 42.31
Never 297 28.53 5 4.81
Undecided 43 4.13 5 4.81

Assisting teachers on student discipline problems and their resolutions:

Importance 1/36 1/31
Very important 457 43.90 57 54.81
Important 398 38.13 38 36.54
Lacking importance 96 9.22 2 1.92
Not important 51 4.90 - -
Undecided 21 2.02 3 2.88

Application 1/57 1/52
Always 265 25.46 58 55.77
Sometimes 416 39.96 39 37.50
Never 255 24.50 1 0.96
Undecided 70 6.72 4 3.85




Holding educational conferences

Importance
Very important

Important

Lacking importance
Not important
Undecided

Application
Always

Sometimes
Never
Undecided
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with teachers:

Teachers
N %
1/37

307 29.49

540 51.87

92 8.84

45 4,32

40 3.84
1/58

108 10.37
497 47.74
345 33.14
58 5.57

Presenting the teachers with new teaching tools and demonstrating

their uses:

Imeortance

Very important
Important

Lacking importance
Not important
Undecided

Application
Always

Sometimes
Never
Undecided

1/38
498 47.84
427 41.02
40 3.84
31 2.98
22 2.11

1/59
246 23.63
362 34.72
334 32.08
58 5.57

Supervisor
N %
1/32

29 27.88
59 56.73
8 9.69
1 0.96
5 4.81
1/53
13 12.50
58 55.77
17 16.35
13 12.50

1/33
70 67.31
30 28.85
1 0.96
1 0.96
1/54
43 41.35
46 44.23
8 7.69
5 4.81

Giving demonstration lessons on how a given subject can be taught best:

Importance
Very important

Important

Lacking importance
Not important
Undecided

Application
Always

Sometimes
Never
Undecided

1/39
457 43.90
366 35.16
107 10.28
59 5.67
35 3.36
1/60
132 12.68
399 38.33
413 39.67
69 6.63

1/34
33 31.73
54 51.92
11 10.58
3 2.88
1 0.96
1/55
13 12.50
61 58.65
17 16.35
11 10.58
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Teacher Supervisor
N $ N %

Becoming an educational advisor to teachers on educational problems
when they need it:

Importance 1/40 1/35
Very important 546 52.45 50 48.08
Important 399 38.33 42 40.38
Lacking importance 44 4.23 7 6.73
Not important 15 1.44 - -
Undecided 22 2.11 4 3.85

Application 1/61 1/56
Always 313 30.07 36 34.62
Sometimes 354 34.01 42 40.38
Never 282 27.09 14 13.46
Undecided 61 5.86 11 10.58

To guide the teachers on student achievement evaluation methods:

Importance 1/41 1/36
Very important 411 39.48 60 57.69
Important 480 46.11 39 37.50
Lacking importance 68 6.53 1 0.96
Not important 32 3.07 - -
Undecided 34 3.27 2 1.92

Application 1/62 1/57
Always 234 22.48 38 36.54
Sometimes 394 37.85 43 41.35
Never 301 28.91 11 10.58
Undecided 84 8.07 10 9.62

Discussing with the teacher the positive and negative aspects of teaching
a course:

Importance 1/42 1/37
Very important 472 45.34 57 54.81
Important 508 48.80 44 42.31
Lacking importance 28 2.69 - -
Not important 14 1.34 - -
Undecided 11 1.06 1 0.96

Application 1/63 1/58
Always 329 31.60 69 66.35
Sometimes 586 56.29 32 30.77
Never 87 8.36 - -

Undecided 18 1.73 1 0.96
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Teacher Supervisor
N % N %

Discussing with the teachers the positive and negative aspects of the
activities of the teachers outside the classroom:

Importance 1/43 1/38
Very important 330 31.70 46 44.23
Important 551 52.93 93 50.96
Lacking importance 83 7.97 2 1.92
Not important 31 2.98 - -
Undecided 28 2.69 2 1.92

Application 1/64 1/59
Always 239 22.96 61 58.65
Sometimes 577 55.43 38 36.54
Never 144 13.83 1 0.96
Undecided 47 4.51 3 2.88

To reach a satisfactory evaluation of the teachers' success if it is
needed, using a variety of evaluation methods:

Importance 1/44 1/39
Very important 426 40.92 42 40.38
Important 420 40.35 54 51.92
Lacking importance 80 7.68 2 1.92
Not important 41 3.94 - -
Undecided 61 5.86 4 3.85

Application 1/65 1/60
Always 222 21.31 30 28.85
Sometimes 333 31.95 56 53.85
Never 328 31.51 8 7.69
Undecided 133 12.78 8 7.69

Evaluating the teachers' success as a whole, and not emphasizing minor
factors:

Importance 1/45 1/40
Very important © 492 47.26 47 45.19
Important 431 41.40 48 46.15
Lacking importance 40 3.84 3 2.88
Not important 17 1.63 - -
Undecided 45 4.32 3 2.88

Application 1/66 1/61
Always 394 37.85 63 60.58
Sometimes 340 32.66 26 25.00
Never 160 15.37 4 3.85

Undecided 115 11.05 8 7.69
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Teacher SuEervisor
N E N %

Sincerely helping teachers and administrators with their educational
problems:

Importance 1/46 1/41
Very important 592 56.87 69 66.35
Important 397 38.14 32 30.77
Lacking importance 20 1.92 - -
Not important 8 0.77 - -
Undecided 9 0.86 1 0.96

Application 1/67 1/62
Always 439 42.17 67 64.42
Sometimes 349 33.53 29 27.88
Never 179 17.20 2 1.92
Undecided 46 4.42 4 3.85

To inform the teachers what is professionally expected of them and how
they will be evaluated:

Importance 1/47 1/42
Very important 557 53.51 62 59.62
Important 398 38.23 35 33.65
Lacking importance 47 4.51 3 2.88
Not important 14 1.34 - -
Undecided 11 1.06 3 2.88

Application 1/68 1/63
Always 357 33.91 57 54.81
Sometimes 362 34.77 38 36.54
Never 263 25.26 2 1.92
Undecided 39 3.75 6 5.77

Encouraging teachers to publish articles concerning education and
teaching:

Importance 1/48 1/43
Very important 232 22.29 21 20.19
Important 527 50.62 57 54.81
Lacking importance 152 14.60 9 8.65
Not important 39 3.75 4 3.85
Undecided 78 7.49 10 9.62

Application 1/69 1/64
Always 158 15.18 20 19.23
Sometimes 341 32.76 49 47.12
Never 384 36.89 15 14.44

Undecided 124 11.91 17 16.35
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Teacher Supervisor
N % N %
Treating teachers as equal colleagues:

Importance 1/49 1/44
Very important 584 56.10 49 47.12
Important 347 33.33 40 38.46
Lacking importance 54 5.19 5 4.81
Not important 14 1.34 2 1.92
Undecided 28 2.69 6 5.77

Application 1/70 1/65
Always 467 44.86 61 58.65
Sometimes 330 31.70 29 27.88
Never 145 13.93 4 3.85
Undecided 70 6.72 8 7.69

Making constructive criticism of teachers:

Importance 1/50 1/45
Very important 623 59.85 65 62.50
Important 365 35.06 35 33.65
Lacking importance 23 2.21 1 0.96
Not important 7 0.67 - -
Undecided 10 0.96 1 0.96

Application 1/71 1/66
Always 436 41.31 76 73.08
Sometimes 493 47.36 23 22.12
Never 72 6.92 1 0.96
Undecided 20 1.92 2 1.92

Respecting the opinions of teachers:

Importance 1/51 1/46
Very important 680 65.32 63 60.58
Important 329 31.60 38 36.54
Lacking importance 8 0.77 1 0.96
Not important 4 0.38 - -
Undecided 10 0.96 - -

Application 1/72 1/67
Always 486 46.69 75 72.12
Sometimes 370 35.54 25 24.04
Never 129 12.39 - -

Undecided 35 3.36 2 1.92
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Teacher Supervisor
N % N %

Accepting teachers' proposals for new approaches to education which are
not against teaching laws and regulations:

Importance 1/52 1/47
Very important 354 34.01 27 25.96
Important 564 54.18 61 58.65
Lacking importance 36 3.46 6 5.77
Not important 8 0.77 1 0.96
Undecided 65 6.24 7 6.73

Agplication 1/73 1/68
Always 301 28.91 36 34.62
Sometimes 390 37.46 47 45.19
Never 182 17.48 5 4.81
Undecided 139 13.35 14 13.46

Protecting teachers' rights when they are faced with injustice:

Importance 1/53 1/48
Very important 799 76.75 61 58.65
Important 202 19.40 34 32.69
Lacking importance 12 1.15 1 0.96
Not important 7 0.67 1 0.96
Undecided 9 0.86 5 4.81

Application 1/74 1/69
Always 535 51.39 73 70.19
Sometimes 191 18.35 17 16.35
Never 206 19.79 2 1.92
Undecided 83 7.97 10 9.62

Allowing teachers to criticize the supervision system and supervisors:

Importance 1/54 1/49
Very important 333 31.99 32 30.77
Important 563 54.08 56 53.85
Lacking importance 67 6.44 5 4.81
Not important 12 1.55 3 2.88
Undecided 51 4.90 6 5.77

Application 1/75 1/70
Always 348 33.43 47 45.19
Sometimes 323 31.03 44 42.31
Never 203 19.50 2 1.92

Undecided 140 13.45 9 8.65
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C
QUESTIONS ONLY FOR TEACHERS
Teachers
% N

1-11: For which of the following schools are you a teacher? (please
mark only one)

Middle school 36.50 380
Lycee 28.72 299
Teacher training school 15.37 160
Girls' institute 5.86 61
Boys' institute 7.40 77
Religious training school 3.17 33
Commercial lycee 2.21 23
Private middle school and lycee 0.10 1

1-12: Including administrators, how many teachers are there in your

school?
Less than 5 4.51 47
5-10 8.36 87
11-20 22.57 235
21-30 19.60 204
31-40 17.96 187
41-50 11.53 120
51 and more 12.20 127

1-13: How many times have your classes been supervised since you have
become a secondary school teacher?

Once 35.35 368
2-4 times 45.15 470
5-7 times 10.85 113
8 or more 7.50 79

1-18: In your opinion, how good was the last supervisor's knowledge
in education (educational methods, educational psychology,
educational sociology and educational philosophy) ?

Very good 15.75 164
Good 42,07 438
Fair 27.86 290
Very little 8.74 91

None 3.36 35
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Teachers
% N

1-19: In your opinion, how good was the last supervisor's knowledge in
your specific field?

Very good 18.64 194
Good 42.17 439
Fair 20.75 216
Very little 10.09 105
None 6.24 65

1-20: During your last supervision, how was the supervisor's behavior
with respect to human relations? (please mark only one)

Sincere, friendly, likeable 61.00 635
Showed feelings of being superior--looked

down on me 8.65 920
Very serious and follows formalities 20.56 214
Casual and not serious 0.29 3
I cannot give any opinion 8.84 92

1-21: After your meeting with your last supervisor was there any change
in your feelings concerning the teaching profession?

My attachment to my profession and my desire

to work increased 17.77 185
My attachment to my profession and my desire

to work decreased 4.13 43
My feelings have not changed 72.14 751
I cannot give any opinion 5.00 52

1-22: During supervisions do you know what supervisors expect or to
what they will pay special attention concerning educational

matters?
I know 60.90 634
I know little 22.09 230
I do not know 15.66 163

1-23: How do you feel when a supervisor enters your classroom?

I become very excited 1.92 20
I become a little more excited 28.53 297
I remain especially calm 26.71 278

I do not change my normal behavior 41.98 437
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Teacher
% N

1-24: When a supervisor enters your class, do you change your teaching

method?
I become more organized and I teach my best 10.95 114
I behave as usual and teach as usual 80.31 836
Students become excited and I cannot teach
normally 7.01 73

I cannot give any opinion 0.77 8
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D
QUESTIONS ONLY FOR SUPERVISORS
Supervisors
% N

1-9: 1In total, how many years have you been a Supervisor?

Less than 2 years 19.23 20
2-4 years 23.08 24
5-9 years 40.38 42
10-19 years 14.42 15
20 years and over 1.92 2

1-10: In total, how many years were you a teacher or a school
administrator before you became a supervisor?

Less than 10 years 6.73 7
10-14 years 16.35 17
15-19 years 26.92 28
20-24 years 29.81 31
25-29 years 13.46 14
30 years and over 6.73 7

1-11: In total, how many years have you been in the education pro-
fession (including the years as a supervisor and an
administrator) ?

Less than 10 years 1.92 2
10-14 years 2.88 3
15-19 years 10.58 11
20-24 years 24.04 25
25-29 years 26.92 28
30 and over 32.69 34

1-12: In total, how many years have you been an administrator
(including assistant directorship)?

None 0.96 1
2 or less 0.96 1
3-6 years 15.38 16
7-10 years 20.19 21
11-14 years 25.00 26

15 and over 37.50 39

o
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Supervisors
% N

1-17: During your supervisory activities did you give any
demonstration lesson?

Never 43.27 45
Once 4.81 5
2-5 times 25.96 27
6-10 times 13.46 14
More than 10 times 10.58 11

1-19: 1In your opinion, how many of the other supervisors are able to
measure the exact successes of teachers during their

inspections?
All of them 2.88 3
Most of them 75.96 79
Some of them 13.46 14
None of them 0.00 0

1-20: What is the degree of the inspectors' influence on the
improvement of the teachers' teaching methods?

Very much 68.27 71
Little 28.85 30
Not at all 0.00 0

Undecided 1.92 2
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APPENDIX II

QUESTIONNAIRE ON THE ROLE OF MINISTRY SUPERVISORS
IN THE PRESENT EDUCATIONAL SYSTEM

No. I
(FOR TEACHERS)

MINISTRY OF EDUCATION
PLANNING RESEARCH AND COORDINATION OFFICE
RESEARCH DEPARTMENT
MARCH 1971, ANKARA
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Dear Colleagues,
Thank you for your time in answering this questionnaire.

In my research on "the role of Ministry supervisors in the
present educational system," I want to benefit from experiences and
opinions of persons like yourself who have been involved in educational
activities. The purpose of this research is to show the "role of the
Ministry supervisors in the present educational system."

The success of this research depends on your careful and
sincere answers. The answers you give will be evaluated without any
names and the results will indicate the opinions of Turkish teachers
and supervisors in this subject. The results of the research will
be published and presented to you by the Ministry of Education,
Planning-Research and Coordination Office.

Please, give your answers without any influence and according
to your thoughts and opinions. Please, do not write your name or sign
your name on the questionnaire.

When the questionnaire is completed put it into the envelope
attached and give it to the directorate of your school to be mailed
to:

Ministry of Education

Directorate of the Planning-Research and Coordination Office

(Supervision Research)

Technical Schools, Ankara

Thank you for your cooperation.

Galip Karagozoglu
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QUESTIONNAIRE OF "THE ROLE OF MINISTRY
SUPERVISORS IN EDUCATION"
(for the teachers)

DIRECTIONS:
This questionnaire contains questions concerning you. Please
read each question carefully, and then from among the alternatives,

select the one which best suits your situation and put an (x) in the ( )
box next to it.

Section I
Personal Questions

1-6 What is your age?

1. () less than 25
2. () 25=35

3. () 36-45

4. () 46-55

5 ()

56 or over

1-7 What is your sex?

1. () female
2. () male

1-8 What is your field of study (your major in school)

1. () Turkish - Literature

Mathematics and Sciences (mathematics, physics, chemistry,
biology, natural sciences)

Social Sciences (history, geography, civics)

Foreign Language

Arts and Handcrafts (drawing, handcrafts, music, gymnastics)

Teacher Training Courses and Philosophy Group

Boys Vocational and Technical Training Courses

Girls Vocational and Technical Training Courses

Other (SpeCify) cececececcscecscccnccans ceesene

[\S)
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1-9. The school from which you graduated last, or the course or
examination which is the basis of your job now?

University

Higher Teachers School

Technical Higher Institution

Educational Institute

Foreign College or a University

Secondary Level Vocational School

Graduate of courses or through examinations
Other (SpPeCify) eiceecccccccscsccccnssnnens

oo JRCN o) B G, B S VU S I g
o e
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~ N e N e e e A

2748



1-10.

1-12.

1-13.

1-14.
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Including administrative positions, how long have you been a
teacher?

1. () less than 2 years

2. () 2-4

3. () 5-9

4. () 10-19

5. () 20-29

6. () 30 years or over

For which of the following schools are you a teacher? (please,
mark only one)

Middle school

Lycee

Teacher training school

Girls institute and girls secondary school of arts
Boys secondary school of arts

Religious training school

Commerce lycee and secondary school

Private secondary school and lycee

.
N N AN N N N~ o~
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Including administrators how many teachers are there in your
school?

1. () fewer than 5
2. () 5-10

3. () 11-20

4. () 21-30

5. () 31-40

6. () 41-50

7. () 51 or more

How many times have your classes been supervised since you have
become a secondary school teacher?

1. () once

2. () 2-4

3. () 5-7

4. () 8 or more

Section II
Questions Concerning Supervision and Supervisors

During your last supervision, was the supervisor helpful in intro-
ducing you to the new teaching materials in your field?

1. () Was very helpful
2. () Not as much as I would have expected
3. () Was not helpful



1-15.

1-16.

1

17.

1-18.

1-19.

1-20.
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During your last supervision was the supervisor helpful in
introducing you to new professional publications in your field?

1. () Was very helpful
2. () Not as much as I would have expected
3. () Was not helpful

During your last supervision did the Supervisors make recommenda-
tions toward improving your teaching methods?

() yes () no
If your answer was "yes" please, answer question No. 1-17.

How useful did you find the recommendations for improving your
teaching method?

) Useful

) Partly useful

) Not necessary and not useful
) I cannot give any opinion

In your opinion, how good was the last supervisor's knowledge in
education (educational methods, educational psychology, educational
sociology and educational philosophy)?

1. () Very good
2. () Good

3. () Fair

4. () Very little
5. () None

In your opinion, how good was the last supervisor's knowledge in
your specific field?

1. () Very good
2. () Good

3. () Fair

4. () Very little
5. ( ) None

During your last supervision how was the supervisor's behavior
with respect to human relations (please, mark only one)?

( ) Sincere, friendly, likeable

( ) Showed feelings of being superior, looked down on me
3. () Very serious and follows formalities

( ) Casual and not serious

() I cannot give any opinion



1-21.

1-22.

1-23.

1-24.

1-25.

1-26.
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After your meeting with your last supervisor was there any change
in your feelings concerning the teaching profession?

1. () My attachment to my profession and my desire to work
increased.

2. () My attachment to my profession and my desire for work
decreased.

3. () My feelings have not changed

4. () I cannot give any opinion

During supervisions do you know what supervisors expect or to what
they will pay special attention concerning educational matters?

1. () I know
2. () I know little
3. () I do not know

How do you feel when a supervisor enters your class?

( ) I become very excited

() I become a little more excited

( ) I remain especially calm

( ) I do not change my normal behavior

W

When a supervisor enters your class, do you change your teaching

) I become more organized and I teach my best

) I behave as usual and teach as usual

) Students become excited and I cannot teach normally
) I cannot give any opinion

In your opinion, is there agreement among supervisors on the
recommendations they make to teachers?

( ) Total agreement
( ) Some agreement
( ) None
()

I cannot give any opinion

S w N

Do you believe that school inspections by supervisors help to
improve the educational and teaching processes of the school?

1. () Very much
2. () Very little
3. () None

4. ( ) Undecided



1-27.
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28.
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If you had to make a generalization, in your opinion, how many of
the supervisors believe in the helpfulness of the supervisory

activities? .
1. () All of them
2. () Most of them
3. () Half of them
4. () Few of them
5. () None of them

In your opinion, how many of the teachers' successes are the
supervisors able to evaluate accurately during their supervision?

All of them

Most of them
Some of them
None of them

.
o~~~ o~
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IF YOU HAD TO MAKE A GENERALIZATION ON THE MINISTRY SUPERVISORS,
ACCORDING TO YOUR OPINION:

1-29.

1-30.

1-31.

In order to improve the education and the teaching processes, how
many of the supervisors are equipped adequately with specific
"subject field" knowledge?

All of them
Most of them
Half of them
Few of them
None of them

v W N

e o e »
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In order to improve the education and teaching processes, how
many of the supervisors adequately are equipped with educational
knowledge (educational methods, educational psychology, educa-
tional sociology, educational philosophy) ?

All of them
Most of them
Half of them
Few of them
None of them

.

U b W
o~ e~ o~~~
~ ~

How many of the supervisors know which criteria to use in teacher
evaluations?

All of them
Most of them
Half of them
Few of them
None of them

[V, I S VI SR
~ e~~~ o~
~— e N
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1-32. How many of the supervisors know professional evaluation
techniques in education?

All of them
Most of them
Half of them
Few of them
None of them

" wN
~ o~~~ ~
—_— e

1-33. When the teachers' evaluations are being made, is there an
agreement among the supervisors as to the criteria to be used?

All will agree

Most will agree

None will agree

I cannot give any opinion

.

W

()
()
()
()

.

Section III
In this section there is some information given concerning
supervision and supervising. Please read each item carefully, and then
make a decision of the degree of its importance. Mark your decision
with an (x) in the ( ) box on the left side according to the
importance you have given it.
Then, on the right side put an (x) in the box according to its

frequency of application in the field today.
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IMPORTANT: Please check to see if you have answered all the questions,
34 through 75 in this section.

According to the 7th Articles of the Regulations of the Ministry
of Education's Board of Supervisors, in order to be appointed as a
supervisor one should be a graduate of a University or a higher
institution, have at least 8 years of teaching experience in a secondary
or higher institution, in this period also have administrative experience
for at least 3 years, and finally, to be noted as successful in both of
these areas of service.

In your opinion, concerning the appointment of the inspectors
which of the following should be considered?

1. () Present regqulations concerning years of service should continue.

2. () There should be 8 years of teaching required, but not any
administrative service needs to be required.

3. () Years of administrative service should be increased but
teaching period should be limited to 5-8 years.

4. () Years of teaching and administrative service both should be
increased.

5. () Years of both teaching and administrative services required
should not be 1limited.

6. () Please, give your proposals other than indicated above.

Below are listed some problems about your teaching job. Please,
read each of the problems carefully. If the given problem is not one
of the problems you face, please put an (x) in the first ( ) next to
it. If otherwise, then please put an (x) in the box that best repre-

sents your opinion.
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2-6 Ineffectiveness of the disciplinary system
2-7 Inadequaéy of teaching aids

2-8 Lack of proper teacher-student relations
2-9 Inadequate school library

2-10 Inadequacy of student activities

2-11 Too many class hours a week

2-12 Insufficient number of available resource
books in teaching fields in the community

2-13 Unavailability of research persons in the
community to ask their professional help

2-14 Requirement of testing students with two
written and one oral examination

2-15 Administrators' lack of assistance to
teachers in educational matters

2-16 Inability to resolve attendance problems

2-17 Teachers' desire to further educate him-
self is not aided by the Ministry

2-18 Over crowded classes

2-19 Lack of facilities for learning new
innovations and information in education

2-20 Lack of chances given to attend profes-
sional courses and seminars

2-21. Teaching program is too heavy

portant

This is not

a Problem

Important
portant

Very

~ Important

N Not im
~ Less
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Would you like the current supervisory system to be changed?

2-23 1 () Yes
2 () No

2-24 If your answer is "Yes," which of the proposals listed below is
most beneficial?

() 1. Current system should continue, but the investigation duties
should be taken away from the supervisors, and given to a newly
established "Board of Inquiry" and the supervisors should only
be responsible for evaluation of educational activities.

( ) 2. There should be two types of supervisors. The first one should
work with investigations and administrative supervision. The
second one should serve as a helper and a counsellor to teachers
on educational and teaching matters.

( ) 3. There should be regional supervisory directorates, and in these
directorates there should be one director and a sufficient
number of supervisors. The directors should have the authority
to plan and execute a regional supervisor program. All the super-
visory duties of this region (courses, examinations, administra-
tive supervision and investigations), should be given to these
supervisors.

() 4. There should be two types of supervisors. The first one should
deal with investigations and Ankara should be the central office.
The second one should work as a "guidance supervisor," who
would be attached to the educational director of the district,
and they should work as helpers and counsellors to the teachers
on educational matters.

( ) 5. There should be two kinds of Supervisors. The first one should
be attached to the Board of Education and the Ministry central
organization as "Ministry General Supervisors." Their duties
should be to carry on research to help the above offices and
evaluate the Turkish educational activities as a whole. The
second one as a "Ministry Supervisor" should perform such
duties as evaluation, counselling, and supervision of the
administration and teaching personnel.

() 6. I propose something entirely different than the ones listed
above (please, write your proposal in the space available on the
back of this page).

THE QUESTIONNAIRE IS COMPLETED.

PLEASE, CHECK AGAIN IF YOU HAVE ANSWERED ALL THE QUESTIONS

THANK YOU FOR YOUR COOPERATION.
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QUESTIONNAIRE ON THE ROLE OF MINISTRY SUPERVISORS
IN THE PRESENT EDUCATIONAL SYSTEM

No. II
(FOR SUPERVISORS)

MINISTRY OF EDUCATION
PLANNING RESEARCH AND COORDINATION OFFICE
RESEARCH DEPARTMENT
MARCH 1971, ANKARA
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Dear Colleagues,
Thank you for your time in answering this questionnaire.

In my research on "the role of Ministry supervisors in the
present educational system," I want to benefit from experiences and
opinions of persons like yourself who have been involved in educational
activities. The purpose of this research is to show the "role of the
Ministry supervisors in the present educational system."

The success of this research depends on your careful and
sincere answers. The answers you give will be evaluated without any
names and the results will indicate the opinions of Turkish teachers
and supervisors in this subject. The results of the research will
be published and presented to you by the Ministry of Education,
Planning-Research and Coordination Office.

Please, give your answers without any influence and according
to your thoughts and opinions. Please, do not write your name or sign
your name on the questionnaire.

When the questionnaire is completed put it into the envelope
attached and give it to the directorate of your school to be mailed
to:

Ministry of Education

Directorate of the Planning-Research and Coordination Office

(Supervision Research)

Technical Schools, Ankara

Thank you for your cooperation.

Galip Karagozoglu
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QUESTIONNAIRE ON "THE ROLE OF MINISTRY
SUPERVISORS IN EDUCATION"
(for the supervisors)

DIRECTIONS:
This questionnaire contains questions concerning you. Please
read each question carefully, and then, from among the alternatives,

select the one which best suits your situation the most and put an (x)
in the ( ) box next to it.

Section I
Personal Questions
1-6. What is your age?
30 and less
31-45
46-60
61 and over

1-7. What is your sex?

female
male

1-8. For which courses are you a supervisor?

=
—

) Turkish - Literature

Social Sciences (history, geography, civics)

Mathematics and Sciences (mathematics, physics, chemistry,
biology, natural sciences)

Foreign Language (English, French, German, etc.)

Arts and Handcrafts (drawing, handcrafts, music, gymnastics)

Teacher Training Courses and Philosophy Group

Boys Vocational and Technical Training Courses

Girls Vocational and Technical Training Courses

Others (Specify) .ccceieeecsccocscaceccsncsnnnas
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1-9. 1In total how many years have you been a supervisor?

less than 2 years
2~4 years

5-9 years

10-19 years

20 years and over

U W+
.
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1-10. In total, how many years were you a teacher or a school
administrator before you became a supervisor?

Less than 10 years
10-14 years
15-19 years
20-24 years
25-29 years
30 years and over

.

.

AUV WN
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1-11. In total, how many years have you been in the education profession
(including the years as a supervisor and an administrator)?

Less than 10 years
10-14 years
15-19 years
20-24 years
25-29 years
30 and over

.

LD WwN
o~~~ o~~~
— e N~

1-12. 1In total, how many years have you been an administrator
(including assistant director)?

None

2 or less
3-6 years
7-10 years
11-14 years
15 and over

o d Wi
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.

1-13. The school from which you graduated last or course or
examination which is the basis of your job now?

University

Higher Teachers School

Technical Higher Institution

Educational Institute

Foreign College or a University

Secondary level vocational school

Graduate of courses or through examinations
Other (Specify) .ceeeceicecccececscccccanncns

OO W+
« o
NN s~~~ A~
R S N R
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Section II
Questions on Performance

1-14. During your supervisory activities, do you make recommendations
for the improvement of teachers' teaching methods?

1. () Always
2. () Sometimes
3. () Never

1-15. During your supervisory activities do you present the teachers
with the new teaching tools in their fields and vocations?
Do you recommend them to be used?

1. () Always
2. () Sometimes
3. () Never

1-16. During your supervisory activities do you present the teachers
with the new publications in their fields?

1. () Always
2. ( ) Sometimes
3. () Never

1-17. During your supervisory activities did you give any demonstration

lesson?

1. () Never

2. () Once

3. () 2-5 times

4. () 6-10 times

5. () More than 10 times

1-18. During your supervisory activities how many of the teachers'
successes do you believe you were able to evaluate exactly?

All of them

Most of them
Some of them
None of them

o w N
o~~~ o~
~ N

1-19. In your opinion, how many of the other supervisors are able to
measure the exact success of teachers during their inspections?

All of them

Most of them
Some of them
None of them

S w N
.

~ e~~~

Nt N Nt
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1-20. What is the degree of the supervisors' influence on the
improvement of the teachers' teaching methods?

1. () Very much
2. () Little

3. () Not at all
4. ( ) Undecided

1-21. 1In your opinion, is there an agreement among supervisors on the
recommendations they make to teachers?

1. () Total agreement
2. () Some agreement
3. () None

4. ( ) Undecided

1-22. Do you believe that school supervision by the supervisors helps
to improve the educational and teaching processes of the

schools?

1. () Very much
2. () Very little
3. () None

4. ( ) Undecided

1-23. If you had to make a generalization, in your opinion, how many
of the supervisors believe in the helpful services of the
supervisory activities?

All of them
Most of them
Half of them
Few of them
None of them

b W -
.
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IF YOU HAD TO MAKE A GENERALIZATION OF THE MINISTRY SUPERVISORS,
ACCORDING TO YOUR OPINION:

1-24. 1In order to improve the education and the teaching processes,
how many of the supervisors are equipped adequately with
specific "field" knowledge?

All of them
Most of them
Half of them
Few of them
None of them

.

(I N VSR S I
.
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.
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1-25. 1In order to improve the education and teaching process, how
many of the supervisors adequately are equipped with education
knowledge (educational methods, educational psychology, educa-
tional sociology, educational philosophy) ?

All of them
Most of them
Half of them
Few of them
None of them

Qb wN -
.
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1-2¢. How many of the supervisors know which criteria to use in
teacher evaluations?

All of them
Most of them
Half of them
Few of them
None of them

.

m b W -
.
N~~~ —~
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1-27. How many of the supervisors know professional evaluation
techniques in education?

All of them
Most of them
Half of them
Few of them
None of them

b W N
.

_~ o~ —~ —~
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1-28. Wnen teachers' evaluations are being made, is there an
agreement among the supervisors as to the criteria to be used?

All will agree
Most will agree
None will agree
Undecided

W -
o e
—~ o~~~
~ ~— ~— ~—

Section III

In this section there is some information given concerning
supervision and supervising, Please read each item carefully, make a
decision on the degree of its importance. Mark your decision with an
(x) in the ( ) box on the left side according to the importance you
have given it.

Then, on the right side put an (x) in the box according to

its frequency of application in the field today.



263

(66-T) wooasseTd aYy3z IPISInO SIT3
-TAT3O®R I9Y I0 STY 3O s3oadse aaTzehau pue
aaT3Tsod ay3z saayoeax ay3z Y3 TM burssnostqg

(86-T) ©9sxnod e bHurtyoesal
I3y 10 sTY 3JOo sjooadse sarjebau pue
aaT3Tsod ay3 xayoeal ay3z Y3zTM burssnostq

(LS-T) Spoyzsw uoTjenTesd
JusuwLAaTyoe Ju9Ipnis uo saaydes] mCﬂ@ﬂﬂmu

(9S-T) 3T posau
Aay3 uaym swaTqoxd TeuoT3zEONPd UO SIdYOES]
aYy3 03 IOSTApe® TeuoT3edonps ue HuTwooag

(sS-T) 3soq 3ybne3z aq ueo j303lgns uaaib

® MOY UO SUOSS3T UOTIeIJSUOWSpP HUTATD

(vS-T) sesn
IT9y3 Hutjexjsuowsp pue STO03 Hutyoesl
MU 3Y3 Y3 TM Sadyoesl a9yl burjuasaad

(€6-T) saayoesly
U3TM S90USI9IUOD TeUOTIRONPS HUTPTOH

(zs-1)
suoT3anTosax a1tayl pue swatqoad autid

-TOSTp 3USpPN3S UO SIdYdes3 9yl HuT3sSTSSY

(IG-T) suot3zeoTTqnd
[euOTIEONDS U3 TM SIoYoes] BY3 BUTIUSSSId

(0S-T) Spoyzdw buryoeay ITay3l 3o
JusweA0oxduT 9U3 UO SI9YOoeal 9Y3 HBUT3SISSY

(

()

~
~
—~
~

~~
~r

8e€-1

Le-1

9€-T

SE-T

ve-1

€e-1

ce-1

1e-T

0oe-1

6C-1

~~

papTospun <«

~

—~

I9A9N ™

-
—~

SOWT3BWOS N

~

QdI11ddv¥ NIHM

—~
~
~

sfemiy

NOILVIWJOJINI

wn
~

papTospun

v) (€) ()
» 2 - (=)
[ade] ER 3
Lo IN?] o]
» H o~ [o}
S| N (o]
r;w ot 3 t
o Q ]
L o 3
t (9] t
o o
=]
[0}
(1]

JONYIYOdWI 40 JIIEOIA

=
Kxop -~

jue3zxodur



264

(0L-1)
szostaxadns ay3z pue wajsds Kzostaxadns

38Ul 92TOT3TIO O3 SIdYOea3z BUTMOTTV

(69-T) ®oT3snfur y3zTmM pasey axe
Asy3y usym saybtx ,sasyoesl ay3 burlosjoag

(89-1)
suotTjenbax pue smel HBurtyoesjz jsurebHe

30U @I YOTYm uoTzeonpe o3 sayoeoadde
mau 103 sTesodoxad ,sasyoesal burzdaooy

(L9-1)
saayoeal ay3z jo suotutdo ay3z burjzoadsay

(99-1) saayoesy
9Yy3 JO WSTOT3ITIO SATIONIISUOD BUTYeK

(G9-T) soenbearToo
Tenbs se sasyoesl sy3z bHurjzeaay

(¥9-1) burtyoeas
pue uoTjeonp? mcﬂcumocoo SaToT3ae

ysttaqnd o3 saayoesaxz ay3z burbeanooumy

(€9-T) p33enteas
9q TTTM Asy3z moy pue woy3z Jo pajzoadxa
AT1euotssagoad ST 3eym sasyoealz burtwrojur

(z29-1) swatqoad
TeuoT3iednpa xTaIY3 yjitmm SI03jex3sTutTwpe
Y3 pue (z9-1) saayoesl ay3z bHutdrsy

(T9-T) sao3zoez zouTtw Hurztseydws JOu pue
9TOYM ® Se SS300NS ,SI9YORI] JY3 burjzenteamy

(09-1) spoy3lsw uoTienteas 3o A3ataea e
butsn ‘papsdu ST 3T FT ‘sSsa00ns , saayoseal
9yl 3jo uoT3eniea?d Axojoeysijes e yoeax oJ

6v-1

8v-1

Lv-1

o9v-1

Sv-1

vy-1

€Ev-1

-1

-1

ov-1

6e-1



265

IMPORTANT: Please check if you have answered all the questions
49 through 70 in this section

According to the 7th Article of the Regulations of the Ministry
of Education's Board of Supervisors, in order to be appointed as a
supervisor one should be a graduate of a University or a higher
institution, have at least 8 years of teaching experience in a secondary
or higher institution, in this period also have administrative
experience for at least 3 years, and finally, to be noted as successful
in both of these areas of service.

In your opinion, concerning the appointment of the supervisors,
which of the following should be considered?
1. () Present regulations concerning years of service should continue.

2. () There should be 8 years of teaching required without any
administrative service.

3. () Years of administrative service should be increased but
teaching period should be limited to 5-8 years.

4. () Years of teaching and administrative service should be increased.

5. () Years of both teaching and administrative services should
not be limited.

6. () Please, give your proposals other than indicated above.

Below are listed some problems concerning supervision and
supervisors. Please, read each of the problems carefully. If the
given problem is not one of the problems you face, please put an (x)
in the first ( ) next to it. If otherwise, then please put an (x)

in the box that best represents your opinion.



2-10
2-11

2-20

266

The number of teachers to one supervisor

Investigétion duties interferihg with
counselling duties

Lack of enough time allowed to each
teacher during supervision

Too much time required to prepare
supervisory reports

Insufficient amount paid for this duty

In some circumstances to be required to
supervise subject areas which are outside
of one's field

Facing difficulties in localities (food,
board, adjustment to the climate)

Lack of follow-up by supervisors on the
recommendations that they make

Lack of cooperation from teachers on the
improvement of teaching and educational
matters

Lack of consideration given to proposals
by related departments of the Ministry
of Education

Scientific evaluation methods not used by

the supervisor in order to measure teachers'

success accurately--everybody does what he
pleases

Lack of cooperation by the administrators
in the improvement of teaching activities

Teachers' not expressing the problems
that they face

Lack of assistance given by the Ministry
in providing the schools with recommended
publications and teaching tools

Work load of supervisory duties not allow-
ing proper time for self improvement and
reading professional publications

=
~ ~ a Problem

~ ~This is not

- N Not Important

- Y Less Important

£ Important

~ o~
~

~ o~

- Y Very Important
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Despite your problems indicated above are
you satisfied with your supervision duties
in general?

2-21. 1. Yes, I am satisfied ()

2. No, I am not satisfied ()
If you have problems other than those listed above, please indicate in
the space given below and give its degree of importance in a parentheses
next to it (less important, important, very important) (In case the
space is not enough you can continue onto the next page.)

()y )y )

Would you like the current supervisory system to be changed?

[\S)
[}

22 1. Yes ()
2. No ()

If your answer is "Yes" which one of the proposals listed below
is most beneficial?

2-23.( ) 1. Current system should continue but the investigation duties
should be taken away from the supervisors, and given to a
newly established "Board of Inquiry" and the supervisors
should only be responsible for the evaluation of educa-
tional activities.

() 2. There should be two types of supervisors. The first one
should work with investigations and administrative super-
vision. The second one should serve as a helper and a
counsellor to teachers on educational and teaching metters.

() 3. There should be regional supervisory directorates, and in
these directorates there should be one director and a
sufficient number of supervisors. The directors should have
the authority to plan and execute a regional supervision
program. All the supervisory duties of this region
(courses, examinations, administrative supervision and
investigations) should be given to these supervisors.

() 4. There should be two types of supervisors. The first one
should deal with investigations and Ankara should become a
center. The second one should work as a "guidance super-
visor" who should be attached to the education director of
the district. These should work as helpers and counsellors
to the teachers on educational matters.
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() 5. There should be two kinds of supervisors. The first one
should be attached to the Board of Education and the Ministry
central organization, as "Ministry's General Supervisors."
Their duties should be to carry on researches to help the
above offices and evaluate the Turkish educational activities
as a whole. The second one as a "Ministry Supervisor" should
perform such activities as evaluation, counselling,
supervision of the administration and personnel.

() 6. I propose something entirely different than the ones listed

above (please, write your proposal in the space available
on the back of this page).

THE QUESTIONNAIRE IS COMPLETED.

PLEASE, CHECK AGAIN IF YOU HAVE ANSWERED ALL THE QUESTIONS.

THANK YOU FOR YOUR COOPERATION.



APPENDIX IV

QUESTIONNAIRES FOR TEACHERS AND SUPERVISORS
(in original Turkish form)
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Bugun ki

Egitim Dizeninde
Bakanlik
Miifettislerinin
Rolu ile ilgili
Anket

1.

MiLL! EGITIM BAKANLIGI

PLANLAMA-ARASTIRMA VE KOORDINASYON DAIRESt
. ARASTIRMA BOLUMU

MART 1971 ANKARA




oayln Mesle<tnl,

Il1isikte size gdnderilen anketin cevaplandirilmasina harcaya-
caziniz zaman igin gimdiden tegekkir ederim.

* BugiinkV Egitim Diizeninde Bakanlik Miifettislerinin Roli "
«<onusunda yapilan bu arastirmada eZitim faaliyetlerinin daima iginde
bulunan siz meslektagimin deZerli tec;ﬁbelérinden ve fikirlerinden
faydabkanmak istiyorum.

Bu aragtirmanin amaci " BJGJNKi;EEITIM DUZ:NINDE BAKANLIX
MOZETTISLERININ ROLU " nii ortaya koymaktir. Arastirmanin basariya
ulasabilmesi ancak sizin dikkatle ve samimiyetle veraceXiniz cevapla-
ra baglidar. VereceXiniz cevaplar isimsiz olarak d»Xerlendirilecek
ve elde edilecek sonuglar bu konnda Tiirk ¢¥retmenlarinin ve miifettig-
lerinin neler dislindiiklerini yan51taca§t1r. Arastirzanin sonuglar:
Milli EZitim Bakanlipi, Planlama-Arastirma ve knordinasyon Dairesince
yayxnlanacak've sizlerin hizmetine sunulacaktir.

Litfen cevaplarinizi hig bir tesir altinda kalmadan tamamen
diigincelerinize ve kanaatlerinize uygun olarak veriniz,. Anketin fize-
rine her ne sebeple olursa olsun kijiliginizi belirtecek bir isim
yazmayiniz,imza atmajlnlz; Anketin cevaplanmasi bittikten sonra ili-

sikteki zarfa koyup sikica kapayiniz ve zarfi

Milli Egitim Bakanliga
Planlama-Arastirma ve Koordinasyon Dairesi
Bagkanlig: ( Teftig Arastirmasi )
TEZKN1K OKULLAR / ANKARA
adresine gonderilmek iizere okul miidiiriine teslim ediniz.

Gosterdiginiz 1lgl i¢in gimdiden tesekkir ederim.

Galig{%gzzfzzo?lu
Q.\.%bl. C_.



BAKANLIX MUFETTISLERININ RO1TINDEXL
ROLLERL 1IB 11GiLl ARKET
(Ogretmenler igin)

ACTELAND :

Bu ankette sisler igin hasarlanmig basi sorular vardir, Her soruyu
iyice okuyums. Ondan sonra her soru igin verilmig olan cevaplar kginden en
uygun bulduZunus bir tanesini seginisz ve cevabin kargisinda olan ( D )
karenin igine (X) bir ¢arpa igareti koyunus.

BOLUM I.
Kendinigle 11gili Sorular

1-6 Yagims nedir ?

1 ] 25 tenas
2 [] 25-35
3 [ 364
4 [ 4655
5 D 56 ve daha fazla
lp7 Cinmiyetinis nedir ?
1-7-1 [ | xaaan 2 [JErex
1-8 Branganig nedir ? (Mezun oldufunus okuldaki dgrenim daliniz ?)
1 Turkge—-Edebiyat
2 Matematik ve Pen Bilgileri (Matematik, Pisik, Kimya, Biyol:ji,
Tabiat Bilgisi)
Sosyal Bilgiler (Tarih, Cografya, Yurttaglak Bilgisi)
Yabanca Dil
Sanat ve Maharet Dersleri (Resim-lg, Miizik, Beden Ezitimi)
Uiretmenlik Meslek Dersleri ve Pelsefe Grubu
Erkek Teinik Meslek Dersleri

Kis Telinik NMeslek Dersieri

W &® =N &0 B e W

O000000 ao

m‘l‘l.l'i (W) 80000000000 CCOOCOIOIOPOIOTIOIOIOITPPOROOIOIOITS TS
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1-9 Son mesun olduZusuz okul veya gimdiki gdrevinizi yapmaniza esas olan
kurs veya imtihan g

-1

N

~N O W

OoOoOoOoooo

Universite

Yuksek (iretmen Okulu

Teknik Jgretim yapan bir ytksek 6Zrenim miiessesesi
EZitim Enstitiisi

Yabanci bir kolej veya Universite

Orta dereceli bir meslek okulu

Kurslardan mezun olmak veya imtihanla

Bunlarin diginda varsa belirtiniz cecsecasacnsscaannentt

1-10 ldarecilik dahil kag¢ yillik diretmensiniz ?

(
]

ooogood

N

O W s~ W

iki yildan az
2-4 yil

5-9 y1l
10-19 y1l
20-29 y1l

30 y1l ve daha fazla

1-11 Galigtiginis okul agafrdakilerden hangisidir ? (Bir tane isaretleyiniz..

-1

N

O =N O W » W

OoOooOoooon

Ortaokul

Lise

Ogretmen Okulu

Kiz Enstktisii_ ve Kas Sanat Ortaokulu
Erkek Janat Enstitusu’

iman-Hatip Okulu

Ticaret Lise ve Ortaokulu

Uzel Ortaokul ve Lise
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1-12 faareciler dshil olmak fisere okulunus_da kagc asil SZretmen var ?

1-12-1 [] 5 tenas
2 [ sw
3 [ 11-20
« J a-»
s [] a0
s [] a-s0
7 [] 51 ve dana fasia

=13 Orta dereceli okul 3Zretmeni olduZunus giinden bugiine kadar dersleriniz
kag defa miifettiglerce teftig edildi ?

1-13-1 [ ]| Bir aeta
2 [] 24
3 [ 5

4D 8 ve daha fazla

BOLUN II.
Teftig ve Miifettigler Ile llgili Sorular

1-14 En son toftiqt. mtifettiy mesleginizs ve brangimiszla ilgili yeni
ders araglariny tamimanig igin sise yardimci oldu mm ?

1-14-1 D Cok yardimca oldu.
2 [[] Bexieaigin kadar yardimer olmata.
3 D Hig yardimea olmadi.

1-1% En son teftigte sisi denetleyen milfettiy mesleginis ve branginisla
ilgili yayinlari tamimanis igin sise yardimeci oldu mu ?

1-15-1 D Cok yardimoi oldu.
2 D Bekledifia kadar yardisci olmada,

3 D Hi¢ yardimci olmada.
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1-16 En son teftigte dersinizi denetleyen miifettig SZretim metodunusun
daha bagarili olabilmesi ig¢in tavsiyelerde bulundu mu ?

-1 D Evet 2 D Hayar - -
Cevabiniz "EVET" ise liitfen 17 numarali soruyu cevaplandirinig,

1-17 Ogretim metodunuzun daha bagarili olabilmesi igin miifettigge yapilaa

tavsiyeleri nasil buldunuz ?
-1 D _Yerinde ve faydalx
2 [:] Kismen faydala
3 D Liizumsuz ve faydasiz
4 [] Ba konvae bir fikrim yok.

1-13 Ksnaetinize gore sizi en son teftig eden mifettigin ezitim bilsisi
(vzretim metotlari, egitim poikolcjisi, egitim sosyolejiei ve egitim

felsefesi) nasalda ?

1 [ cok iyi
2 [:] tyi
3 [] orta
4 [] ok az
s [ mg

1-19 Kenaatinize gore sizi en son teftig eden miifettigin dersinizle

il7111i brans bilpasi nasilda 7
-1 [] gox iyi
2 D tyi
3 D Orta
4 [] ¢ok az
5 [] Hie

1-20 En son teftigte sizi teftiy eder mifettigin davr&mqla.rim insanlak

iligkileri bakimindsn nasil buldunuz ? (Yalniz birini 1garet1eyiniz)

-1 Samimi, arkadag¢g davranan, cana yakin,

2 Cok gururlu ve bagkalarani kiiglik gdren
Gok ciddi ve formalitelere dilgkiin -

Laubali ve ciddi olmayan

100004

KararaYZiIm hi raery aAvwT ow omm ess
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1-21 Sizi teftig eden mifettigle yaptifiniz konuyma ve girigmeler
sonunda dgretmenlik meslegi hakkinds sship olduZunuz duygularda
bir degisiklik oldu ma ?

-1 D ¥eslegime danha gok baglandim ve galigma isteZim artta,.

2 D Ogretmenlik meslezine duydugum ilgi ve ¢aligma isteZim
azaldi.

3 [[] rDuyewlarinda hiebir degisiklik olmadi.
4 D Kararsizim bu konuda birgey sdyleyexem.
122 Miufattiglerin teftigler sirasinda dgretmenlerden egitim-b&retim

_etkinlikleriyle ilgili olarak neler istediklerini ve en ¢ok nelere
dikkat ettiklerini biliyor musunuz ?

-1 [] Biliyorum

2 D Az h}liyorum

3 [] silmiyorus,
1-23 Dersinize bir miifettig girdiZi zaman, kendinizi nasil hissedersinig ?

‘1 D Cok heyecanlamirim

2 D Heyecanlanmirim

3 D Sogukkanliligimi muhafaza ederim.

4 D Davraniglarimda bir degigiklik olmas.

1-24 Dersinize bir mifeitig girdigi zaman dersinizi iglemenig de bir
degigiklik olur mu ?

-1 D Daha dizenli olur ve en iyi gekilde derskmi iglemeye
¢aligirim.

2 D Her zamaniki gibi hareket eder, her gin ki uygulamama
devam ederim.

3 D Ogrenciler heyecanlamx normzl gekilde ders igleyemem.
4 [] Bir fikria yok.
1-25 Sizin kaniniza gore; miufettisler Ggretmenlere yapmig olduklara
tavsiyelerde kendi aralarinda goriig bizliZine sahip midirler ?
-1 D Tam gorusg birligine sahiptirler,
2 Cl Biraz gérug birligine sahipiirler
3 [] Big¢ gorug birligine sahip degillerdir, ’
4 [:l Karadizim birgey sdyleyemem.

fr
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1-26  nufettiglerce yapilan teftiglerin okullardaki egitim ve 8gretim
galismalarinin daha verimli hale gelmesine yardimci olduguna

inanmiyor musunuz ?
-1 [:I Inaniyorum
2 D Az inamiyorum
3 D Hi¢ inanmiyorum
4 D Birgey sdyleyemem

1-27 Bir genelleme yapmaniz gerekirse; sizin kanaatiniza gire dgretmen-
lerin ne kadari miifettiglik miiessesesinin faydali oldufuna inanmaktadir’

-1 []  Hepst

2 [] Gozunlugu
3 D Yarisa

4 D Pek az1
5 [] Higbiri

1-28 sSigzin kaniniza goére miifettigler yapmig olduklari teftiglerde
diretmenlerin ne kadarinin bagari derecesini tam olarak tlgebiliyorlar’

-l D Hepsinin
2 D Gogunlusunun
3 D Bazilarinin

4 [] Higbirisinin

BUTUN BAKANLIK MUFETTISLERI HAXKINDA BiR GENELLEME YAPMANIZ GEREKIZSE
S1ZIN KANAATLERINIZE GORE :

1-29 Mifettiglerin ne kadari eZitim ve dZretim faaliyetlerinin daha
verimli hale getirilmesinde dgretmenlere rehberlik edebilecek

brang bilgisine sahiptir ?
w1 [] Hepsi
2 [] Gozunlugu
Yarisa

Yaridan daha azi

oo

Higbirisi
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1-30 Mifettiglerin ne kadari egitim ve d@retim faaliyetlerinin dasha
verimli hale getirilmesinde agretmenlefe rehberlik edebilecek
egitim bilgisine (6Zretim metotlari, eZitim psikolojisi, eZitim sas-
yolojisi ve egitim felsefesi) sahiptir ?

-1 [ ]| Hepei

2 [] cozunlugu

3 [ tams

4 [] Yaridan daha azm
5 [] migbiriei

1-11 Mifettiglerin ne kadari OZretmenin deZerlendirilmesinde hangi
dl¢illerin (kriterlerin) kullanilacaginmi biliyorlar ?

-1 [] Hepsi

2 l:l Cogunlugu

3 [] ramea

4 [] varidan dana az:
5 [] Higbirisi

1-32 Miifettiglerin ne kadari egitimdeki bilimsel degerlendirme tekniklerini
bilmektedirler ?

-1 [] Bepat

2 D Gogunlugu

3 [] Yame

4 [] Yaradan daha am
5 [ ] migbirisi

1-33  {gretmenlerin degerlendirilmesi yapilirken hangi ¥8lgillerin (kriterlerin)
kullamilmasi gerektifi konusunda Miifettigler arasinda bir gorig
birligi var.midar ?

1 [] Tem bir gorug birligzi vardar.
2 [] oldukca yakan gorig birligi vardar

3 D Hi¢ goriig birliZi yokitur
[:] Kararsizim birgey sdylayemem.



BOLUM IXX.

Bu bdliumde taftis ve miifettiglikle ilgili bir talam fikirler
verilmigwir, He: fixri dikkatlice okuyunuz. Bu fikrin size gbre ne iz
onemlit olduguna kavaor veriniz. Kararinizi her msddenin sol tarafinis :u

derecssini bildiren giklardan birire (X) isareti koyarak belirtiniz.

Sonra her fikrin buginikh uygulamalarda ne kadar sik goriilduc..
diisigerek kanaatinizi sag taraftaki bolimleri igaretliyerek belirtinu.

ONEX DERECESI UYGULANADAK] §:2
L I
=
®
- i
-~ -~ 8 1
—~ - A 4 n
1] g wu g 8 s
< 8 ® ~ [ ] 4
T - <4 £ @ e k8
S A4 ® B K . A A
E E o e o ¢
2 2 S O KN e 8 O =
2 £ £ A 3 . . 5 2 E M
- R E o OZELLIKLER
1)(2)(3)(4)(5) ) (L)(2)(3)(s:
Limrd o — Ofretmenlerin uyguladiklari dgretim  (1-55 -
I_JDD DD metotlarinin geligmesinde rehberlik DDE..

etmek;

(-3 J D D D D Ogretmenlere Giretmenlik meslegi i-  (1-56) D D D:

le ilgili yeyinlari tanitmaks

™
Gt QOO OO0 omwtardsis serenci daisiplini ile  (1-57) [JJT7
11lgilli problemlerin ¢o6zimunde yo-
netici ve ogretmenlere rehberlik
etmnek

(1-37) D D D D D Uiretmenlere ezitimle ilgili konfe-  (1-58) BDD:

ranslar vermek;

[1=28; D DD D [:' Jgretmenlere yeni ders araglariny (1-59) DDE:

tanmi tmak ve ders arag¢larinin nasil
kullaniiacagimir goetermek;

{1-133) D D D D D Ornek dersler vererek bir konunun (1-50) DDE]
en 1yi gelolde nas:il 1glenecegini .
zostermex $ f
—
(2-42; DD D :] D Ogretmenin k:r3il-stigl her turlid (1~-61) DDL,]
esi1tim dgretiz problemlerinin ¢o-
zurlenmesinde bagvurulacak bir egi- ‘
tir danijmany olmak;

i-41, D E D D D J<r2icCl bagarilaricain bilizsel mse (1-52) DG}:
totlarla degerlendirilmesiade Gg- s
retaenlere renberlik etmek;



UYGULAMADAKL SIKLIG
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(1)(2)(3)(4)(5) (1)(2)(3)(4)

Dersin iglenmeeinde gorilen oluzlu ve (1-63)

i~42
) D D D D D olumsuz yonleri 6Zretmenin kendiei i- D D D D

le tartigmsk;

l<43) DD D [] D Gzretmenin einaf dagacdalki difer egi- (1-64) D D D D

tim d&retim fasliyetleri (egitsel
kcllar, yasili yolkdlema zaZitlerinin
degerlendirilmesi, soru hazirlama vb.)
iis ilgili elumlu ve clumivs yéuleri
dzretmenin kendieiyle tartigmak;

4
1-44) [:] D D D D Hiretmerin bazarisl hakkinda tor ka- (1-65) D D l—__] D

rar verebilmek igin gsrekiifinde ge-
9itli degerlendirne usullerine bag-
vurmak;

1-85) D D D D D Giretmenin begarisimin degferlendiril- (1-66) D D D [:

mesinde ¢ok kiigik ayrintiliara dnem
vermemek ve egitimi bir biitiin olarak
degerlendirmek;

1-46) D D D D D Sgretmenler ve yoneticiler tarafin- (1-67) D D [:} :

dan ortaya konulan egitim Sgretim p-—
roblemlerine ¢Jzika yoiu bulunmasina
gamimiyetle gayret etmeky

a-an) (] 0O 0L [] Eeitin-tgrevim etkinlixlerindoe Siret- (1-68)
menherden neler beklendiZini ve de—
gZerlendirmede hangi dlciilerin kulla-
nilacazinl agik ve segik olarak G&-
retmenlere bildirmek;

(1~47) DD O D D Diretmenleri egitim-dgretimle ilgili < (1-69) ] i ] ]

yazilsr yazmaga tegvik etnek;

(1-44) D D D D D J4ivetmenlere egit arkadag muamelesi (1-70) D D D D

yapaak;

v

[J
L
]
L]

(1-50) DD D D D Ofretmenler hakkianda yapier teakid- (1-71) D D D D

lerde bulunmak;

(1-51) [J[J[O[J[0 Oeretmenlerin fikirlerine ve dugince- (1-72) OO00o

lerine saygy géstermek;
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UNEM DERECES1 OYGULANADAKD SIILIY
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(1)(2)(3)(4)(5) (1)(2)(3)4)

~ Kan Snetmelikl Iarn 4 . (1=73)
. ?2) D D UDU ney:: vv: {sgr:tnen.lor::.i.;’cri -uruu;:n DDDD

eZitim-dZretim yeniliklerini kolayca
kadbullenmek;

-3 0030 [[] Ogretmenlere yapilan hak;xshklu'd. (1-74) [ DDD‘

YEretmenlerin haklarimin koruyucusu
olmaks;

(1-59) D D D DD Ofretmenierin teftig sistemi ve =i~ (1-75) DDDD

., Tettigler hakinnda yaptaiklar: ten-
kidleri hog girmek;

L.iL.T ¢ Bu bdlimde bulunan 34. ve 75. sorularin hepsini cevaplandarip cevep
landirmadiginizi liitfen kontrol edinis,

-6 ¥illf Egitim BakanliZi Teftig Kurulu !Bnetnoligihin yedinci maddesint
gore ¥il1f Ezitim BakanliZ MufettigliZine atanabilmek igin bir Universite v/
sek okuldan mezun olmak ve ayrica orta veya yliksek dereceli okullards en as 0F
bzretzerlik yapmig olmak ve bu siire iginde de en as 3 y1l meslek binyesinds i
olarak galigmig bulunmak ve her iki alanda {istiin biigarisi tesbit edilmig ols!'

Sizin kansatinige gdre mifettiglerin atanmasinds agaZrdaki Ssellikied
hangileri dikkate alinmalidair ?

O000O 00

Eski 8lgiiler kullanilmaya devam edilmeli.

fdarecilik kaydi kaldirilmali fakat 8 yal bgrot-onlik yq-:u olsst
gart olmala.

laarecilik milddeti arttirilmali fakat Siretmenlik siiresi 5-6 Bl
larak kabul edilmeli.

tdarecilik ve dzretmenlik siiresi arttirilmaladar.

Gerek dZretmenlikte gerekse ytneticilikte gegen silreler doadwus
olmakali. '

Yukardakilerden daha degigik bir teklifiniz varsa belirtinis.
lOCO-...00......0..0....I..'.'.00.............“...0.0.'....""'
oo...o.coooo..acooaocooooo-oooooooolo““.oooooooooooooo““"""

l.'0.......0...............0...0.'.....‘.......'.....’..“"'..."



BOLUM 1V,

AgaZirda Ygretmenlik gérevinizle ilgili bazi problemler veril-
migtir, Her bir problemi dikkatlice okyyunuz. §ayet bu problem sizi ilgi-
lendirmiyorsa ilgili siituna (X) igareti koyunuz, EZer problem sizi ilgilen-
diriyorsa sizce dngm derecesini saptayiniz ve kanaatinizi ilgili yeri ise-

retliyerek belirtiniz,

(2-6)
(2-7)
(2-8)
(2-9)
(2-10)
(2-11)

(2-12)

(2-13)

(2-14)

(2-15)

Okullarda disiplin iglerinin gok bozuk olugu
Ders araglarinin yetersiz olusu
Ogretnen-Ogrenci iligkilerinin iyi olmayigy
Okul kitapliZinin iyi galigmayisy

Egitsel kollarin verimli olmayig:

Haftalik ders szatinin gok fazla olugu

Cevrede ders konulariyla ilgili Kaynak kitap-
larinin bulunmayigi

Dersleri daha iyi igleyebilmek 1g¢in gevrede
yol gdsterecek kimsenin olmayisy

Ogrencileri en az iki yazila bir sézlu yap-
mak mecburiyetinin olugu

Yoneticilerin dZretmenlere egitim-dgretim
etkinliklerinde yardimci olmayisy

Onemsiz
Snemli

Onemli

Gok dnemli

Az

1(2)(3)(4)(5)
Cogog
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(2-16)

(2-17)

(2-18)

(2-19)

(2-20)

(2-21)

Ugrencilerin doviuxmgzm Ynlenemeyigi

Ozretmenin kendi kendini yetigtirebilmesi
igin gerekli yardimin Bakanlik¢a sajlan-
mamasi

Simiflarin gok kalabalik olugu

Biitim=dZretimde yeni buluglari ve mg—
leri dzrenme imkfnlarinin

Meslek? kurslar ve seainerlere katilmak
imkinimn olmayigy

Miifredat programiman ¢ok yikli oluga -

Bu bir problea degildir.

Onemd

As tnemli
i
Qok Unemli

Unensis

(1)(2)(3)(4)(8)

O00a0o0oO
aoaocaoo

OoOo0oac
Oaoac

OOoo0a0oc
Oaoac

Yukardaki problemlerden daha bagka problemlerinis varsa liitfem
againdaki bogluga yazarak kargisina Snea derecesini (as Unemli, Sneali,
gok dnemli) olarak bir parantez igine (........) igaretleyinis, Eier
agagidaki bogluk yetmesse en arkadaki bogy sahifeye gegebilirsinis.

©000000000000000000000 0000000000 00000000000000000000000000000000000%0

-0oo.i.o..o.000.o.t..c...c...-.00.....l.'...........l‘..‘.............

‘..0"...........Q..'.....‘.....'........‘......O............“...“..-

00 0000000000000000000000000000000000000000000000000000000000000000000

00 0000000000000 000000000000000000000000000000000000000000000000000000

000 OCOPPOOOP0POPC000COP0 0000000000000 00000000000000000000000000OCGOIOGIGDS

0000 0CR00000000000000000000000000000000000000000000000000000000000000
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-13 -
Bugiinkil teftis sistemimizin degigtirilmesini istiyormusunuz?

2_;23-1 [] Bvet 2 [ |mayir

Cevabiniz "Evet" ise agagidaki tekliflerden size gore hangi-
sinin kabuli daha yararli olabilir?

Bugiinkii sistem devam etmeli fakat miifettiglerden sorugturma
gorevi alinarak, Bakanlikta kurulacak bir "Sorugturma Kurulu"
na verilmeli ve miifettisler sadece egitim-Ogretim etkinlik-
lerinin denetlenmesinde goérevlendirilmeli

ki tr mifettig olmalidir

Birincisi sorusturma isleriyle ve idari teftislerle ilgilen-
meli; ikincisi egitim-ogretim etkinliklerinde dgretmenlere
yardimcli ve rehber olacak bir kaynak kisi olmalidar

Bolgesel Bag XNlrettiglikler xurulmall ve bu bag miifettiglik-
lerde bir btasg miifettis ve yeter sayida mifettis bulunmalidar.
Bolgenin teftis programinin hazirlanmasinda ve nygulanmasinda
bag mifettiglere gerekli yetki verilmeli ve o bdlgeye baglanacak
okullarin her tirli tertisi {(Ders, imtihan ve miiessese teftisleri
ile sorugturmalar) bilge zerkezindeki bu miifettislerce yapilma-
lidar,

tki tur mifettis olmali. Birincisi sadece sorusturma isleriy-
le ve miiessese teftigleriyle ilgilenmeli ve Ankara tek merkez
olmalidair.

Ikinci tiir miifettis ise "Rehber miifettig" goreviyle Milli
EZitim Lilidirliklerinin eamrinde galismali ve eZitim-6Zretim
etkinliklerinde Ogretmeniere yardimci ve rehter olacak bir

kaynak kigi olmalidar. y

txi tir miifettis olmali. Birincisi “Bakanlik Genel Mifettig-
leri” olarak Talim ve Terbiye Kurulu ile Fakanlik Merkez Or-
gltlinin aydinlatici, onlara yardim edici inceleme ve aragtir-
ma igleriyle ilgilenmeli, Tirk eZitim famaliyetlerini bir bii-
tin olarak degerlendirmege galigmalidar.

txinci tiir mtifettis ise "Bakanlik Miifettigi" olarak her tiir-
1li teftig ve murakabe, degerlendirme ve rehberlik tahkikat
€ibi tegkilfta ve personele doniik faaliyetlerde gorevlendi-
rilmelidir

Yukardakilerden farkli bir teklifim var. (Liitfen teklifinizi
etrafli olarak bu sahifenin arkasindaki bos kisma yazinig.)

ARKETIN CEVAPLANDIRILMASI Bitrts }
§IMDI ANKET! BIRDEFA GOZDEN GECIREREK BUTUN SORULARA CEVAP
VERIP VERMEDIGINIZ! KONTROL EDIN1Z;

ARASTIRMAYA YAPTIGINIZ KATZILAR ICIN TISIZT2 ER.
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| Bugunku
Egitim Dizeninde
Bakanlik
Miifettislerinin
Roli ile ilgili
Anket

IL.

A . |
MILL! EGITIM BAKANLIGI
PLANLAMA-ARASTIRMA VE KOORDINASYON DAIRESL
ARASTIRMA BOLUME
MART 1971 ANKARA
L —

D |




Sayan Meslektas:

- Iligikte size génderilen anketin cevaplandirilmasina ayiraca-
£i1ni1iz zaman i¢in gimdiden tegekkiir ederim. |

"Bugiinkd Egitim biizeninde Bakanlik Miifettiglerinin Rolii” konu-
sunda yapilan bu aragtirmada egibin faaliyetlerinin daima iginde bulunan
siz meslektasimin degerli tecriibelerinden ve fikirlerinden faydalanmak
istiyorum.

Bu aragtirmanin amaci "BUGUNKD# EGITIM DUZENINDE BAKARLIK MOUFET-
TISLERININ ROLU" nii belirtmektir. Aragtirmanin bagariya ulagabilmesi an-
cak siziq dikkatle ve samimiyetle verecegfiniz cevaplara baglidair. Vere-
ceginiz cevaplar isimsiz olarak deferlendirilecek ve elde edilecek sonug-
lar bu konuda Tiirk 6gretmeninin ve miifettiglerinin neler diisindiiklerini
yans1tacaft1r. Aragtirmanin sonuglara Milll Egitim Bakanligy Planlama-
Aragtirme ve Koordinasyon Dairesince yny1nlannc0k ve sizlerin hizmetine
sunulacakt;r. A

Litfen cevaplarinizi higbir tesir altinda kalnggan tamsmen di-
suncelerinize ve kanaatlerinize uygun olarak veriniz.Anketin iizerine
her ne sebeple olursa olsun; kigiliginizi belirtecek bir isim yazmayi-
niz ve imza atmayimiz,

Anketin cewaplanmasi bittikten sonra iligikteki sarfa koyup

sikica kapayiniz ve zarfi :

Milli Eitim Bakenlif
Planlamea-Aragtirma ve Koordinasyon
Dairesi Bagkanligy (Teftig Aragtirmasi)
TEEKRIK OKULLAR / ANKARA
adresine gonderilmek iizere Teftig Burulu Bagkanliina teslim ediniz.
Gosterdiginiz ilgi igin tegekkiir ederim.

Galip Karagtzoflu 1




BAKANLIK MUFETTISLERININ EGITIMDEKL
ROLLERL iILE 1LGILI ANKRT :

(Miifettigler igin)

ACIELAMA :
Bu ankette sizler igin hazirlanmiy baza sorular vardir. Her soruyu
iyiéo okuyumzs. Ondan sonra her soru igin verilmig cevaplar igindem en uy-

gun baldufunus bir tanesini se¢inis ve cevabin kargisinda olan ( []) kare-
nin igine (X) bir garpi igareti koyunus.

Bolium I.

N
Kendinisle !lgili Sorular

1-6 Yagims nedir ?
1-6-1 D 30 yagmd-a.n az
2 [] n-45
3 D 46-60
4 D 61 ve daha fazla
1-7 Cinsiyetinis nedir ?
1-7-1 [ ] Kadin 2 [ Erkex
1-8 Hangi dersin miifettigisinig ? |
4 1 [] rurkge-Eaebiyat
z'[_':[ Sosyal Bilgiler (Tarih, Cografya, Yurttaglak Bilgisi)

3 [[] uatematik ve Pen Bilgileri (Matematik, Bisik, Kimya,
Biyaloji, Tabiat Bilgisi)

D !ahunc; Dil (tngi.u.soo, Prm:.m, Almanca vb.)
[[] sanat ve Mahares Dersleri (Resia-lg, Musik, Beden Egitiai)
[[] gretmenlik Meslek Dersleri ve Pelsefe Grubu |

4

5

6

7 [] Brkek Zeknik Meslek Dersleri
8 [] xas Teimik Meslek Dersleri
9

D Du.rm (B.lmm‘) ..........0..—..O....’.’.................
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"1=9 Toplam olarak bugiine kadar ka¢ yil amiifettiglik yaptams ?
1 E] tki yildan as '
2 [J 24y
3 0s5sm
4 [Jw-19 51
5 D 20 y1l ve daha fasla

1-10 Miifettig olmadan Ynce kag yi1l $Zretmenlik yaptamaigs 7
(Okullardaki idarecilikler dahil)

[J o y11dan as

[J 10-14 yu2

O 15-19 y2 |
[J 20-2¢ 2

O 25-29 yu

Dm. y:.lndmtu\h

0N WV e W N e

1-11 Toplam olarak bugiine iadar kag yilimisi 83retasalik mesleginde
gegirdinis ? (Mufettiglik ve idareciliklerde gegen sireler dahil)

[ 10 7y214en as

[J w014 ma

0 15-19 ;2

[ 20-24 yu2

O 25-29 y

DBO y:.lvodnl.nt.uns

O WV & W N e

1-12 .- Bugiine kadar kag yil Sdarecilik ysptamis ? (Midiir yardimcaliklara da .1)

[J 15 ve daha fesla 72l idaresilik yaptas.
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~13 . Son mesun oldugunuz okul veya gimdiki ;ur‘vm:t yapmaniza

esas olan kurs veya imtihan :
1 D Universite
2 [[] Yuksek 3retmen Okulu
3 D Teknik Siretim yapan bir yliksek SZrenim miiessesesi
4 [] Ezitim Enstitusu
5 D Yabanci bir kolej veya Universite
6 [[] orta dereceli bir meslek okulu
7 D Kurslardan mesun olmak veya imtihanla
8 [ Bunlarin diginda (Belirtinis) eeeeceeecscccececoscns

Bdlum II. _
Uygulama Ile flgili Sorular
-14 Yaptifnnis ders denetlemeleri sirasinda Ygretmenlerin $Zretim

metotlarinin daha bagarili hale gelmesi igin tavsiyelerde

bulunur susunus ?

1 [ Daima

2 [ area vir
3 D Hicbir saman

1-15 Yaptifnmis ders teftigleri sirasinda $iretaenlere meslek ve
branglariyla ilgili yeni ders araglarini tamitir ve tavsiye
edermisinig ?

1 [J Daima

2

[J areds vir

3 [:] Hicbir saman

~16 Yaptifaniz ders Seftigleri sirasinda Siretmsnlere meslekle
ilgili yayinlarm tamtarmisamas ?

[0 paima

[0 arsas vir

1

2

3

D Higbir saman



. 1~17 Alifettiglik gireviniz sirasinda hi¢ Srnek-ders verdinis mi ?

1 D Hig Srnek ders vermedism,

2
3 D2—5km
4
5

1-16 Yaptizamas teftiglerde Siretamenlerin ne kadarinmin bagari
derecesini tam olara_k blgebildiZinige inamiyorsunusg ?

1 [] Hepsinin
2 [] Gozunlugumun
3 [[] Bazalarimn
4 [] Higviriminin
1-19 Size gbre diger miifettigler yaptiklarz fﬁftiglcrde 8Zretmenlerin
ne kadarimin baga.n du-ccuini tam ola.rak ulgohiliyorlar ?
D Hcpoinin ~'
2 [J cozunlugumn
3 D Basilariman
4 [] Bigvirisinin

1-20 Ozretmenin Biretim metodunun daha verimli hale gelmesinde
miifettiglerin etki derecesi. nedir ? @

1 [ ordukga goktur

2
3 D Hig yok‘h;r
4

1-21 Sisin kaniniza gire; miifettigler SZretmenlers yapmg olduklar
tavsiyelerde kendi aralarinda gdrig birligine sahip midirler?

: g D Tam gériy bu'ligi.no sahiptirler

2 [[] Birss girug birlizine sahiptirler

3 [ nie edrts birligine sanip degillerdir.
4 D Kararsisim birgey sdyleyemem )
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22 . lﬂfottiglerec yapilan teftiglerin okullardaki egitim ve
Sretia caligmalarinin daha verimli hale gelmesiné yardimci ol-
dufuna inamyor musunus ?

1 D inaniyorum

2 D As inanmiyorum

3 D ﬁiq inanmiyorun
D .’Birgcy styleyenen

»

1-23 Bir goi:cucnc yapmanig gerekirse; sizin kansatinize gire
BEretaenlerin ne kadari miifettiglik miiessesesinin faydala olduguns
inanmaktadarlar ?

Hepsi

Gogunlugu

Yarisa

Pek aza

Ooo0o0

Higbiri

BUTUN BAKANLIK MUPETTISLERt HAKKINDA BiR GENELLEME YAPMANIZ
GEREKIRSE S1ZIN KANAATINIZE GURE :

1-22 Niifettiglerin ne kadari eZitim ve YZretim faaliyetlerinin
daha veriimli hale getirilmesinde Bgrot-onloro rehberlik edebilecek

brans bilgisine sahiptir ?
Hepsi
Codunlugu
Yarisa

Yaridan daha a1

ulninlnln]:

5

1-25 Mifettiglerin ne kadari eZitim ve YZretim faaliyetlerinin
daha verimli hale getirilmesinde Siretaenlere rehberlik ededbilecek
efitim bilgisine (0gretim metodlara, efitim peikolojisi, egitim sos-
yolojisi ve eZitim felsefesi) sahiptir ?

Higbirisi

22 [[] sepsi

2 [] cosunlugu

3 [ Yans

4 [[] Yaraden dahs and
5 D Higbirisi
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1-26 Miifettiglerin ne kadara Uiretmenin degerlendirilmesinde
hangi dlg¢ilerin (kriterlerin) kullanmilacaZima biliyorlar ?

1 D Hepsi

2 [ Gogunlugu

3 [ rane
¢ [] varrdan daha am
5 D Higbirisi
1-27 Mifettiglerin ne ka.dm egitimdeki bilimsel deZerlendirme
tekniklerini bilmektedirler ?
1 D Hepsi
2 [ gozunlugu
3 [ vamm
4 [] Yaridan daha am
5 [[] Hicbirisi
1-28 Oiretmenlerin degerlendirilmesi yapilirken hangi Slgiilerin

(kriterlerin) kullanilmasi gerektiZi konusunda miifettigler
arasinda bir goriig birliZi var midar ?

1 [[] Tam vir gorig birligi vardar,

2 [[] oiduk¢a yakan girig birliZi vardar
3 [] Hi¢ gtrus virligi yoktur
4 D Kararsigim lbirgq styleyenen



BiLim IIX.

Ba bilimde teftig ve sifettiglikle ilgili bir tains fikirler
verilmigtir, Her fikri dikkatlice okuyunus. Bu fikrin sise gire ne kadar
mnmmmuvmns.mnwmmmnmm
m.mmnpmmbum(x) wnmmw.

ammtmmmwwwummgmw
au’unmknmtmn sad taraftaki bélimleri ua.r_.tu.yorok belirtinis,
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. (1)(2)(3)(4)(5) Sgretmsaleria sprotia (1 (1)(2)(3)(4)
(149)‘DDDDD sstotlarinin &M rehberlik ~50) DDDD

otmak;

a-30) 10000  Ogretmenlers gretmenlik mesleft i-  (1-51) oogao

1s ilgili yayanlara tanrtaak?

(1-31) DDDDD Okullardaki Sgrenci disipliai ile a-s2) JOOO

ilgili problealerin gigimiinde yU-
astici ve Uiretmenlsre rehberlik
etmek}

(1-32) DDDDD Ugretasalere .un.n.o ugu wate- (1-53) JOO0

. ranslar versek;

(- (OO 00  Servtmsmers vt dors arglenm a~sa 0000
: mllamlecafam. gieterauk; :

a- 0O0O0O0 Grmak darsler vererak a et -3 O0O0O0
ghotarnek s : |

a-3) 00000 Weewmesia mrplapns we wen -5 3000
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totlaria degerlendirilsssinds
retnsnlers rehberlik etmekj

(1-36) DDDDD Ogrenci upnmmma: - (a-57) Oooga
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(1)(2)(3)(4)(5)
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a-3 0000

¢ Unemli degil

Kararsisim

Cok Unemli

(1-31)

a-» 00000

a-0) O0O000

e-0 00000

a-2 0OOO0O

a-«» QOOB0
a- 00000
a-s) 0O0O0O0O
a-e) OO0OO0O

Dersin iglenmesinde gﬂﬂnn olumlu ve (1.56) ’
i-

olumsus yidnleri Yjretmenin kendisi
le tu'upk;

Ogrot-onu samf dagandaki difer efi-~ (1.59)
tim UZretim faaliyetleri (eZitsel

kollar, yasili yoklass kafitlariman
degerlendirilmesi, soru hasirlass vb.)

ile ilgili oclumlu ve clumsus yinleri
Siretuenin kendisiyle Sartaigmak;

Ofretaenin bagarisi hakikinds tam ke~ (1-60)
rar verebilmek igin gerektilinde geo— )
gitli degerlendirme usullerine bag-

vursak;

Ugretasnin bagarisimin amumuru (1-61)
mesinde gok kilgik ayrintilars Ynea

vermemek ve oZitimi bir biitia olarak
deferlendirmek;

Ogretaenler ve ySnetioiler tarafim- ~ (1-62)
dan ertaya konmulan egitim Sjrestia p- :
roblemlerine cisim yolu Wlummasias
samimiyetle gayret etaeky

Ritin-Sfretin etkinliklerinde Umﬁ- (1-63)
senlerden neler beklendijini ve do-
ferlendirmede hangi Slgileria kulle~
milscsiama agik ve segik elarek ij-
reteealere bildirmek;

Sretacnleri oiitin-dretimle ilgili (1=64)
yasilar yassaja tegvik etmek;

Ofretnenlers egit arkadag musmelesi () 65)
yapmak;

Ogretmenler hakkinda yapic: teakid- (1;563
lerde bulunmak;

Ogretmenlerin fikirlerine ve dtgimce- (1-57)
lerins saymy gistermek;
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ONEM DERECES -9- UYGULAMADAKT SIKLIGI

—

3
".0.

. S g

3 31 g 2
1 _ .18 §egs g
5338 ¢ $dy ¢
« 14 £ 35 &
$5534 £52 3
{1)(2)(3)(4)(5) (2)(2)(3)(4)

fl Kanun Snetmelikl arm di . (1-68
! n D D DDD meyen :: t’sgr:tmcnlem.?iﬁri -urulue:n ¢ 8) D E] DD
t egitim=63retim yeniliklerini kolayca

kabullenmek; .

i’,a) D DD D D Ogretmenlere yapilan haksisliklarda (1-69) E] D D D

SZretmenlerin haklarinmin koruyucusu
olmak;

:‘9)6 D D DD Ugretmenierin teftig sistemi ve mii- (1-70) D D D D

fettigler hakianda yaptiklari ten-
kidleri hog girmek;

DiEKA? : Bu bilimde bulunan’?. ve 7C. sorularin hepsini cevaplandarip cevap-
landarmadifinisa liitfen kontrol edinis.

1) '~ Millf Bzitim BakanliZi Teftigs Kurulu YSnetmeliZinin yedinci maddesine
gére Nillt EZitim BakanliZi MifettigliZins atanabilmek igin bir Universite ve yiik-
sek oknldan mesun olmak ve q’nca; orﬁ veya yiksek dsreceli okullarda en az 8 yil
Sgretmenlik yapmig olmak ve h siire iginde de en as 3 y1l meslek binyesinde idareci
olarak ¢aligmig bulunmek ve her iki alanda {istin bilgarisi tesbit edilmig olmak sarti:

Sigin kanaatinise gire miifettiglerin atanmasinda agagrdaki dzelliklerden

2 D mmcmxwumnmmtmamunmunmgom
gart olmala. :

laarecilik -ﬂdd.ot:l. mtzn.lnal; fakat Siretmenlik siiresi 5-8 y1l o-

3 O e b saiiment,

4 [ taarecilik ve Sgretmenlik siresi arttarilmalidar.

| 5 E] :orok agfohnnlikto gorekse yineticilikte gecen siireler dondurulmug
6 D Yukardakilerden daha degigik bir tok.'u_.ﬁ.nis varsa belirtinis.
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(2-6)

(2-7)

(2-8)

(2-9)

(2-10)

(2-11)

(2-12)

(2-13)

(2-14)

B5lum IV,

Agarda milfettiglik ve teftigle ilgili basyi problemler veril-
migtir. Her bir problemi dikkatlice okuyunus. Jayet bu problea sisi

ilgilendirmiyorsa ilgili siituna bir (X) igareti koyunus, EZer problem
sizgi ilgilendiriyorsa sisce Snem derecesini saptayims ve kansatinixzi
ilgili yeri igaretliyerek belirtinis, .

Bir miifettige diigen 33retmen sayisinin
faslalilr; -

Sorugtursa girevlierinin niifettiglerin
rehberlik gdrsvlerine engel olmasi;

Mifettigin teftiglerds bir Uiretmens a-
yarabilecegi samamn gok as olmasi;

Teftig raporlarimin hasirlanmasinin gok
gsaman almasi; '

Odenmekte olan gegici girev yevmiyesinin
yetersiz olmasij

Basi hallerde miifettigin brangamn d1-
gandaki derslerin teftigini yapmak so-
runds kalmasij

Cegitli gevrelerde yagama (yomek, yo-
tak, iklime intibek) sorluklariman ol-
mas1;

Peftiglerde yapalan tavsiyeleria yeri-
ne getirilip getirilmediginin aym1 mi

fettig tarafindan takibine imkin 0l3aKps);

Genellikle dZretmenlerin,efitim-Bgretim

faaliyetlerinin daha verimli hale geti-

rilmesi igin miifettiglerle igbirliginden
kaginmasi ;
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Bu bir problem degildir

. -
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§57% .

8 2358

( : 1t - (A)(2)(3)(4)(5)
2-15). Mifettiglerin teftigler sonucunda Mi

EBgitim Bakanliginmin diZer organlarina D D DDD

yaptifa tekliflerin dikkate alinmamasi;

(2-16) |[HMiifettiglerin SZretmenlerin bagarilarim
tam olarak de@erlendirebilmek icin bilim-
sel deferlendirme metotlarini uygulamamasy

(Herkesin bildigini olkumasi) _ D D D D D

(2-17) Genellikle okul y¥neticilerinin egitim-
Sgretim faaliyetlerinin daha verimli ha-
le getirilmesi igin miifettiglerle igbir-

1i2i yapmak jstomemesi; : O0O000
(2-18) Uretmenlerin miifettiglere samimi olarak

dertlerini acmamasy: : DDDDD

(2-19) Teftiglerde Siretmenlere tavsiye edilebi-
leckk yayinlarin ve ders u-a.glmm.n temi-

(2-20)  |Miifettiglikle ilgili gbrevlerin goklugu-
nun meslekf yayinlarin izlenmesine ve mii-
fettigin kendini yetigtirmesine engel

Llmasa3

Yukards belirttiginis problemlerine rag-

::ﬂfutiglik girevinigsden memomun musu- DDDDD
2-21-1 Duum 2 [] Bayrr Memmun Degilim.

 Yukarsaki problemlerden daha bagka problemlerinis varsa
1utfen agajadaki bogluklara yasarak kargisina Snem derecasini
(as 3neamli, UYnemli, gok Sneali olarak) bir parantes iginde (.......)
hgaretleyiniz, (Bier agafidaki bogluk yetigmesse arka nwfws
gegebilirsinis,)

@ O0O000000C00000000000000000000000000000000000000000000000000000000000
@ 000000000000 00000000000000PTPIPIITONGOOOOOO0P0POPCOPR0O0CLOGOIOOPOGIOIOBSITIITCOCTS

............._..................Q....O...'..............O......‘....‘.

@ GOPCCO0VCOPOPOOOLPOOPPOVPOPOPPOPOOOPP 0000000000000 PCOIODPOOPOP00OOGOGOGIOISIISIOISITS



2-23-1 [ ]

P- -

-13 -
Buglinkll teftig sistemimizin defigtirilmesini istiyormusunuz?

2-22-1 [ ] Evet : 2 [Jmayar

Cevabiniz “"Evet” ise agagidaki tekliflerden size gire hangi-
sinin kabull daha yararli olabilir?

Bugiinkii sistem devam etmeli fakat miifettiglerden sorugturma
gbrevi alinarak, Bakanlikta kurulacak bir “Sorugturma Kurulu®
na verilmeli ve miifettigler sadece eZitim-U&retim etkinlik-
lerinin denetlenmesinde gérevlendirilmeli

ixi tur mifettig olmalidar

Birincisi sorugturma igleriyle ve idarl teftiglerle ilgilen-
meli; ikincisi eZitim-bgretim etkinliklerinde O&retmenlere
yardimci ve rehber olacak bir kaynak kigi olmalidar

B6lgesel Bag Miifettiglikler kurulmali ve bu bag mifettiglik-
lerde bir bag miifettig ve yeter sayida miifettig bulunmalidar.
Bélgenin teftig programinin hazirlanmasinda ve mygulanmasinda
bag miifettiglere gerekli yetki verilmeli ve o bdlgeye baglanacsk
okullarin her tirlié teftigi (Ders, imtihan ve miiessese teftigler
ile sorugturmalar) bdlge merkezindeki bu miifettiglerce yapilms-
ladar.

txi tiir olifettig olmali. Birincisi sadece sorugturma igleriy-
le ve miiessese teftigleriyle ilgilenmeli ve Ankara tek merke:z
olmaladar,

Ikinci tiir miifettig ise "Rehber miifettig” gdreviyle NMilll
Egitim Miudiirluklerinin emrinde galigmali ve eZitim-8Zretim
etkinliklerinde bZretmenlere yard:.mcx ve rohber olacak bir
kaynak kigi olmaladar.

ixi tir olifettis olmali. Birincisi "Bakanlik Genel Mtifettig-
leri® olarak Talim ve Terbiye Kurulu ile Bakanlik Merkes Or-
gutlnin aydinlatici, onlara yardim edici inceleme ve aragtir-
ma igleriyle ilgilenmeli, Tiirk eXitim fasliyetlerini bir bi-
tin olarak deferlendirmefZe galigmalidar.

fxinci tiUr miifettig ise "Bakanlik Miifettigi® olarak her tiir-
14 teftig ve murskadbe, deZerlendirme ve rehberlik tahkikat
&ibi tegkilfita ve personele dbniik faaliyetlerde girevlendi-
rilmelidir

Yukardakilerden farkli bir teklifim var. (Litfen teklifiniegi
etrafli olarak bu sshifenin arkesindaki bos kissa yazimie.)

ANKBETIN CEVAPLANDIRILMASI BitTes
SiNDI ANKET! BIRDEFA GOZDEM GEGIREREXK BUTUN SORULARL
VERLP VERMEDIGiNiZt XONTROL EDiN133
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