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ABSTRACT
Diversity, Budget and Finance, and Technology: Importance Across Time and
Institutional Type and Curricular Implications for College Student Personnel
Preparation Programs
By

Gavin Walter Henning

This study examined the importance and curricular implications of three
issues which affect student affairs practice: diversity, budget and finance, and
technology. Samples of students, recent graduates, faculty, and senior
administrators were interviewed to obtain their perceptions about the
importance of these issues.

There was general consensus among participants about the increasing
importance of these issues to student affairs practice, and hence support for the
thesis that this content must form part of college student personnel preparation
curriculum. The groups had conflicting opinions about the importance of
diversity and budget and finance across institutional types, but agreed that
technology would be most important at large institutions. The best approach for
addressing diversity in the curriculum was "integration throughout required
courses”, and for budget and finance it was "required course”. These two

- approaches shared the "best" recommendation for teaching technology.
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l. INTRODUCTION

Higher education is an area that is ever-changing. It is affected by many
factors, including composition of student populations and the changing needs of
these students, economic, political, and legal environments, and available
technology. Student affairs professionals need to be aware of the various
institutional influences and contextual factors that impact administration. In
order to create a vision for administration in the future, they must also know
how important these factors have been to the practice of student affairs in the
past, and to what extent they will impact the field in the future. For students'
needs to be met, which is the goal of student affairs, professionals in the field
must be aware of the changes that are occurring so the practice can be
adapted to deal with the changes. Once these contextual factors have been
identified, preparation programs should be evaluated to determine if and how
these issues are being addressed and whether the emphasis placed upon them
is adequate given the relative impact they will have on higher education and the
practice of student affairs. In this way new professionals can be prepared to

deal with the issues that affect the practice of student affairs.

PURPOSES OF THE STUDY

One purpose of this study was to determine how important the issues of
diversity, budget and finance, and technology have been and will be to higher
education, particularly student affairs, and the relationship of these issues to
type of institution. Another purpose was to determine if the College and

University Administration (CUA) program at Michigan State University, was
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2
adequately addressing these issues. Finally, this study examined the best
curricular approach for addressing these issues.

The text is organized into six chapters following the introduction. The
review of the literature is in Chapter 2. The research design, including the
research questions and the method constitutes Chapter 3. Chapter 4 describes
the resuits. The discussion of these results comprises Chapter 5. Chapter 6
includes the summary and conclusions, implications for further research. All

survey instruments and tabular information are included in the appendices.



Il. REVIEW OF LITERATURE

In recent years there has been a plethora of literature concerning the
issues that are now, and will be in the future, directing higher education. These
issues will also have a profound effect on how student affairs professionals
deliver services and aid in the development of students. Margaret Barr and Lee
Upcraft, in their book "New Futures in Student Affairs”" (1990), have enumerated
several of these issues. Among them are the growing diversity of the student
population, changing population demographics, changing student attitudes and
values, the rise in accountability of student affairs to both internal and external
agencies, legal issues, technology, and staff diversity. These concerns have
been echoed by other scholars (e.g. Deegan, 1982; Shaffer, 1984; Kuh and
McAleenan, 1986; Whyte, 1989; Hood and Arceneaux, 1990). All institutions of
higher education are, and will be, affected by these issues, from small liberal
arts colleges to community colleges to large research universities. The impact
experienced may be different, however, within each category of college or
university because missions, traditions, student compositions, and financial
- resources are different. All student affairs professionals must acquire the
necessary skills and knowledge to deal with these current and future issues at
any type of institution. For this study, three issues were focused upon because
they seemed to be the most important and most interesting.

The decision to study these three factors was the result of a review of
the literature. Diversity of the college student population and fiscal constraints

were the two areas that were cited most often by scholars as contextual factors

3



4
that will greatly impact higher education and student affairs. Technology was
also selected because it was referred to several times in the most recent
literature as a future influence and it has the potential to alter the delivery of
student services. In addition these areas seemed to be the ones that were
addressed least appropriately in the CUA preparation program given the

importance they received from scholars.

DIVERSITY

There is little argument that the changing diversity of the coliege student
population is one of the top concemns facing administrators in higher education.
This may be even more important to student affairs since it is the responsibility
of the professionals in this field to design and develop programs and services
which meet the needs of these students.

Much research focusing on sub-population characteristics, fertility rates,
and immigration have contributed to the knowledge about diversity within the
college student population (Barr and Upcraft, 1990). The birth rate for African-
Americans and Hispanic-Americans is much higher than that for whites (Glenny,
1980, Hodgkinson, 1984). Whites tend to bear 1.7 children per female, while
African-Americans produce 2.4 and Hispanic-Americans produce 2.9 (Kuh,
1990). Consequently, ethnic minorities will continue to comprise a larger
~ proportion of the college student population.

"These students (ethnic minorities) will be more

actively recruited to higher education. Institutions will

be under pressure to respond to different learming

styles, diverse social and emotional needs, and

educational expectations of these new participants"

(Garland, 1985, pp. 12-13).

Immigration will also continue to diversify campus populations. Between

1970 and 1980, due to immigration, the Asian population in the United States
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grew by 142 percent, the Hispanic population grew by 61 percent, and the
persons of Mexican origin grew by 93 percent (Kuh, 1990). From 1984 to the
year 2000, the number of traditional-age students in the U.S. is expected to
decrease by one quarter due to declining birth rates (Kuh, 1990). There are,
and will continue to be, more ethnic minorities, returning females, handicappers,
older, and commuter students attending college (Deegan, 1982; Astin, 1984,
Forbes, 1984; Shaffer, 1984, Garland, 1985; NASPA 1987; Sandeen, 1988;
Creamer, 1989; Whyte, 1989; Barr and Upcraft, 1990; and Hood and
Arceneaux, 1990). In addition, more students entering college will be
underprepared to handle the coursework (NASPA, 1987; Sandeen, 1988;
Whyte, 1989; and Barr and Upcraft, 1990). There has been a decline in the
ACT and SAT scores in recent years and more traditional-age students are in
need of remedial programs (Astin, 1984). There will ailso be more international
students becoming a part of American higher education (Barr and Upcraft,
1990).

The diversification of college student populations will greatly impact the
practice of student affairs. It affects who is served and how they are served.
Kuh (1990) states that this diversity raises four important questions that must
be answered; what do these students need to leamn, where and how do they
live, what are their academic and career goals, and finally, how can they best
~ attain these. Student affairs professionals must find the answers to these
questions so programs can be developed and adapted to meet the needs of a
diverse student population. Assessment will be an essential tool to determine if
these needs are met and to discover additional needs. Student development
theories must be reexamined. Most of the theories in use today are based on
samples that were very homogeneous, usually consisting of white males. New

theories recognize that development is different for many groups, such as
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women, ethnic minorities, gay and lesbian individuals, etc.

Researchers remark that diversity will greatly impact higher education
and student affairs, but will it be more important in the future than it has been in
the past? Will the impact of this diversity depend on institutional type? What is
the best way to address this diversity in college student preparation curriculum

S0 new professionals are prepared to deal with it as they enter the field?

BUDGET AND FINANCE

Another influential issue is budget and finance because it affects how
staff members deliver the much needed services. Federal and state resources
for higher education are decreasing as a result of cuts in funding at all political
levels (Deegan, 1981, Deegan and O'Banion, 1989; Creamer, 1989). Higher
education will have to be financed by private support or by students taking on
more of the financial burden because the public is unable support it to the
extent it has in the past (Barr and Upcraft, 1990; Forbes, 1984). Student affairs
professionals, therefore, will need effective budgeting skills in order to become
competent managers of the available funds (Forbes, 1984; Shaffer, 1984;
Garland, 1985). Deegan (1981) states that with the loss of budget flexibility
and the increase of budget controls imposed by state and federal government,
student affairs professionals need greater budgeting skills and more training in
| budget techniques, procedures, and politics. Student affairs professionals will
also need to look outside the institution for other sources of money (Garland,
1985). Grants for services will be extremely important in order to provide
quality services to students.

Many of the issues influencing our field are interrelated with budget and
finance problems. Technology can greatly improve the efficiency and

effectiveness of student affairs work. Technological innovation cannot,
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however, be accomplished without money. Student affairs units may not be
able to hire needed staff to provide services because funds are not available.
Also, programs that need to be initiated to provide support for the diverse
student population may be hindered by fiscal constraints. Finally, the quality of
programs can be influenced by the unavailability of funds. The question that
needs to be asked by each student affairs unit is, "which programs should get
priority?" Assessment and evaluation is central to this question. Information
generated using these skills serves to defend, support and improve programs
and services. This information can also be used to determine which programs
and services get priority in an environment with shrinking resources.

Scholars suggest that budget and finance will impact student affairs and
higher education; but will it be more important in the future than it has in the
past? Will its impact depend on institutional type? What is the best way to
approach budget and finance in college student personnel preparation

curriculum?

TECHNOLOGY

Technology is another factor that will greatly influence how student
affairs professionals deliver services. Appropriate application of technology is
essential for good management (Mills, 1990). Student affairs professionals do
" not need to be technological experts, but they do need a working knowledge of
how creative applications can better assist students.

Communication is one area in which technology has greatly improved the
practice of student affairs tasks and will continue to do so in the future (Forbes,
1984 and Mills, 1990). The advent of electronic mail and the facsimile machine
has improved both the speed and efficiency in which people can communicate

with others. Electronic mail and electronic bulletin boards are utilized to
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maintain communication with faculty, staff, and students, as well as with
administrators around the state, country and the worid. For example, the
Division of Student Affairs and Services at Michigan State University is using an
electronic bulletin board which can be utilized by students, faculty and staff to
publicize multicultural events on and off-campus.

As can also be seen at Michigan State University, technology has
improved some basic services such as registration. Students can now register
via telephone, and drop and add classes using computers that are available on
campus or on their own personal computers if they have a modem that allows
then access to the mainframe computer. This saves money because fewer
staff are needed for the registration process. Though Michigan State may still
lag behind in these types of services, it is evident that updated technology is
not a luxury, but a necessity. Once the investment is made, which includes
training staff, maintenance and replacement costs, it is possible to save
money. Fewer staff and less staff time is needed for basic administrative tasks.
Energy and time can then be reallocated to other more important
responsibilities. This is especially true in the labor intensive area of student
affairs (Garland, 1985).

Technology can be utilized to learn more about students (Garland, 1985).
This is essential considering the diversity of students attending college.
~ Technology facilitates the storage of and access to information. It will be
possible to assess their needs and incorporate the programs and services to
meet those needs more quickly and easily.

The understanding of new and current technology will undoubtedly
benefit the college student population. Many current assessments such as
interest inventories can be executed on computers, allowing students to access

these inventories themselves. Students do not have to wait for an available
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person to administer the test. It can be safely assumed that more of these
assessments will be available in the future.

Students will also be able to access data more easily. Using interactive
software, students can determine their graduation requirements and plan their
curriculum. Such a practice is extremely helpful for students who may not be
able to regularly consult an academic advisor. Part-time, commuter and aduit
students would especially benefit from this because they tend to be on campus
after regular business hours.

The understanding of technology will be important to student affairs
professionals because it affects many aspects of the work. Decisions have to
be made as to what equipment and programs should be utilized. Consequently
the needs of the institution and student affairs unit will need require evaluation.
The office environment will change as a result of the introduction of technology
(Mills, 1990). Staff will need to be trained to use the technology. The access
to information will be enhanced. Data will be used more efficiently.
Communication will be more effective and efficient. There is one danger with
the use of technology. It makes student affairs work more effective and
efficient, but it can also distance people. Student affairs administrators may
become hi-tech, low-touch because they depend on technology too often (Barr
and Upcraft, 1990). A balance must be maintained.

Researchers report that technology will impact higher education and
student affairs; but will it be more important in the future than it has in the past?
Will its impact be different depending on the institutional type? What is the best
way to address technology in college student personnel preparation program
curriculum?

Of the three issues selected for this study - diversity of the student

population, budget and finance, and technology -- it is the opinion of this



10
researcher that the first two will have the greatest impact on higher education
and student affairs, with some institutions experiencing more problems than
others. Homogeneous small liberal arts colleges may be affected more by
diversity than other types of institutions. In general, community colleges may
be the least affected since they traditionally have served ethnic minorities, part-
time, commuter, and adult students. The newer challenge may be responding
to lesbian-bi-gay and handicapper students. The extent to which these types of
institutions are affected by diversity will be influenced by their mission and
locality.

Budget and finance skills are, and will continue to be, important in higher
education. Student affairs staff need to be able to demonstrate the
effectiveness of programs and gain support for them so funds can be secured
to provide them. They will also have to design new and creative ways of
delivering services that require minimal funds. Outside resources will need to
be identified and utilized to supplement those distributed by the institution.

Technology may not have the same impact as diversity and budgeting,
but its influence cannot be overlooked. It definitely will change how student
affairs practice is accomplished. Consequently, the opportunities that it can
create for student affairs practice need to be understood. Funding priorities will
be influenced because of these opportunities. Careful planning and

‘ implementation of appropriate technology can save money in the long run.

COLLEGE STUDENT PERSONNEL PREPARATION PROGRAMS

There is minimal literature that guides the curriculum for college student
personnel preparation programs. The CAS Standards and Guidelines for
Student Services/Development Programs (1986) includes a statement about the

mission and objectives of college student personnel preparation programs
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which is "to prepare students for the field through graduate and in-service
education, and research and consultation efforts." The Standards and
Guidelines also suggest areas of coursework that should be included for
programs with an administrative emphasis (which is the orientation of the CUA
program). These areas include: administration, performance appraisal and
supervision, administrative uses of computers, organizational behavior and
development, human development, theory and practice, student affairs functions
in higher education, research and evaluation, and other specialized coursework.
The "administrative uses of computers" is a narrow definition of technology.
The issues of diversity and budgeting are not specifically addressed in this
document.

Ostroth (1981), Domeier (1977), Newton and Richardson (1976), and
Hyman (1988), take a competency perspective of what should be included in
training for student affairs professionals. They believe that a graduate should
have certain competencies and skills upon entering the field. Only Domeier
includes budget and finance as a competency area. The other researchers did
not include diversity, technology, or budget and finance as specific competency
areas for student affairs graduates to know before entering the field. None of
the issues are explicitly addressed within a competency area. Shaffer (1984)
suggests that computer skills will be important for student affairs professionals.
~ Sandeen (1982) believes more information about budget and finance is needed
in college student personnel preparation curricula.

"As with many other skills, student personnel preparation

programs really devote much effort to the development of

resource management skills at the master's degree level, yet

student affairs administrators at all levels are increasingly asked

to become familiar with the budgetary process.” (Garland, 1985, p. 77).

Scholars suggest that the contextual factors of diversity, budget and

finance, and technology will impact higher education and student affairs
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practice. These areas are not being addressed specifically in the curriculum of
college student personnel preparation programs, if they are at all. How
important will these issues be in the future for higher education and student
affairs? Since there are different types of institutions, will the importance
depend on the institutional type? What is the best way to address these issues

in college student personnel preparation programs?



. RESEARCH DESIGN

Scholars state that the issues of diversity, budget and finance, and
technology will be more important to higher education and student affairs in the
future, but these have aiso been influences in the past. Since there are
different types of institutions, it would seem logical that there could be
differential impact due to institutional setting. Nothing could be found in the
literature that addressed this point. Because preparation programs in college
student personnel prepare new professionals for the field of student affairs,
these programs should address issues that are important to its practice.
Although scholars believe these issues is important, there was nothing in the
literature that indicates whether these issues will be more important in the
future than they have been in the past, nor whether they are appropriately
being addressed in the curriculum. Personal and telephone interviews were
administered in the spring of 1993 to answer the research questions outlined

below.

" RESEARCH QUESTIONS

1. Do students, faculty, and recent graduates of the CUA program at
Michigan State University, and senior student affairs
admi;ﬁstrators agree with scholars that the issues of diversity,
budget and finance, and technology are important to higher
education and student affairs, and do they project that the issues

will be more important in the future than they have been in the past?

13
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2. Does the importance of these issues depend on institutional
setting?
3. How should these issues be addressed in the curriculum of

college student personnel preparation programs, specifically at
Michigan State University?
4. How adequately is the College and University Administration
program at Michigan State University addressing these issues?
5. Do recent graduates of this program believe they were adequately
prepared to deal with these issues?
6. Do senior administrators believe that new professionals, in
general, are prepared adequately to deal with these issues?
Michigan State University's College and University Administration (CUA)
program was used as a case study of college student personnel preparation
program to address these research questions. The CUA program is a Master
of Arts program that offers a student affairs emphasis which consists of forty
semester credit hours. It has an administrative orientation. The majority of
students admitted to the program take coursework on a fuli-time basis.
In an attempt to answer the first research question, all participants
were asked how important the issues of diversity, budget and finance, and
| technology have been in the past five years and how important they will be in
~ the next five years (see Appendix B for specific questions). A time span of five
years was utilized because the field of student affairs is very dynamic and
ever-changing, and a longer period of time may confuse responses. This
information was solicited to determine if it is possible to validate the importance
of these issues in the preparation curriculum.
To determine possible institutional differences, participants were asked

how important these issues will be to student affairs professionals at four
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different types of institutions: large research universities, mid-size universities,
small liberal arts colleges and community colleges. If differences exist, it may
be important to include these in the curriculum.

The second section of the interview focused on the mission of
preparation programs and the skills needed to work in student affairs.
Respondents were asked if the mission was to teach general or specific skills.
These answers may affect how these issues should be addressed. If the
purpose is to teach general skills, then budget and finance, for example, may
not need to be addressed in depth. Participants were then asked if the same
skills are used at all types of institutions of higher education, just applied
differently. This may also affect how these issues should be covered. If the
same skills are used, then coursework may need to address how they are
applied differently. If different skills are used then preparation programs may
need to train individuals to work at specific types of institutions.

The questions in the third section were directed at each specific group
sampled. Faculty and current students were asked if the issues were being
addressed adequately in the CUA program at Michigan State University. To
determine how adequately the CUA program was preparing students to deal
with these issues recent graduates were asked if they gained the knowledge
and skills from their master's education. Senior administrators were asked if
" new professionals (those being in the field five years or less) had the skills and
knowledge to manage these issues as a way of determining how well
programs, in general, were educating students on the contextual factors that
influence student affairs.

The fourth section focused on how these issues should be addressed in
college student personnel preparation programs. The best curricular approach

can be influenced by how important the issues are, the differential importance
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due to institutional type, the mission of preparation programs, and how well
students are being prepared.
Finally, to gather more specific information, senior administrators and
recent graduates were asked open-ended questions about how these issues

affect student affairs work at the particular type of institution in which they work.

METHOD

An interview survey method was selected for this study instead of a
questionnaire, enabling participants to clarify items on the survey.

Participants. The participants for this study were selected from four
groups of individuals: current students, recent graduates, faculty members of
the CUA program at Michigan State University, and senior administrators from
four types of schools in Michigan: large research universities, mid-size
universities, small liberal arts colleges, and community colleges.

Current students were selected who had completed their first year of the
CUA program with a Student Affairs emphasis at Michigan State University.
This group was surveyed because the researcher was interested in the
students' perspectives on how well the program was training them to deal with
the three issues.

An alphabetical list of all students enrolled in the CUA program who had
" not yet graduated, was generated by the department office. Ten students were
randomly selected, utilizing a table of random numbers (Moore and McCabe,
1989). Each individual was contacted by telephone. The interviewer outlined
the purpose of the study, stated that each person had been randomly selected,
that responses would be held confidential, and then asked if s/he would like to
participate. If the individual agreed to participate, a personal interview was

scheduled. At the time of the interview each individual agreed to participate
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and signed a consent form (see Appendix A). One interview could not be
scheduled; after three unreturned telephone calls were made to schedule an
interview, the subject was replaced by the next individual listed.

The second category consisted of recent graduates of the program.
These were individuals who graduated between the years of 1988 and 1992
(within the past five years). This group was selected to be interviewed because
they had some experience as professionals in student affairs and they could
comment on how well their master's education prepared them to deal with the
issues of diversity, budget and finance, and technology.

A list of names and addresses, ordered by zip code, was generated from
alumni records by the Office for University Development. A sample of ten
individuals was randomly selected by identifying every tenth person. This list of
addresses was compared to a list maintained by the office of Education and
Support Services at Michigan State University (which keeps its own list of
graduates of the program) and the NASPA Directory (1992-93) to determine the
most current addresses. Current student affairs staff members were asked to
update the listing with any new address information. If the selected subject was
not found the next person on the list was selected and the same process was
used to determine the most current address, if the individual was no longer
working at the institution that was listed as her/his most current address, or the
" most current address was not correct and no other address could be identified.

Since phone numbers were not available for some individuals, the
institutions where the subject worked was contacted for office phone numbers.
Each subject was sent a letter (see Appendix A) in which the interviewer
identified himself, outlined the purpose of the study, stated that participation
was voluntary and all responses would be kept confidential. The letter

concluded by stating that s/he would be contacted in a few days to schedule an
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interview time if the individual agreed to participate.

If the subject lived in the East Lansing, Michigan area, a personal
interview was scheduled, at which time s/he signed a consent form (see
Appendix A). If the subject lived outside of East Lansing, a telephone interview
was scheduled. Consent was assumed when the individual agreed to
participate. Eleven individuals had to be replaced because current addresses
could not determined or three calls from the interviewer were not retured
(attempts to contact this latter group of individuals ended after three calls were
made and either there was no answer or three messages were left and the
phone calls were not returned). In addition, one individual declined to be
interviewed. At this point, the next individual listed was selected and the above
procedure was repeated. Nine recent graduates participated in the study.

The third sample was comprised of faculty members who had either
adjunct or regular faculty appointments in the Department of Educational
Administration, and served as advisors to students in the CUA program. This
group was selected to be interviewed because they were the individuals
involved in the development of the curriculum. They could comment on the
program in relation to the issues of diversity, budget and finance, and
technology, from an educator's point of view.

The entire population comprised the sample because only ten individuals
~ fit these parameters. The individuals were contacted either by telephone or
letter. Telephone calls were made to individuals that the interviewer knew
personally.

if an individual was contacted initially by telephone, the interviewer
outlined the purpose of the study and stated that each person had been
selected because s/he fit the specific parameters discussed earlier. S/he was

then told that responses would be confidential. Finally, the faculty member was
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asked if s/he would like to participate. If the individual agreed to participate, a
personal interview was scheduled. At the time of the interview each subject
signed a consent form (see Appendix A).

Letters (see Appendix A) were sent to faculty members who the
interviewer did not know personally. The interviewer identified himself, outlined
the purpose of the study, stated that participation was voluntary and all
responses would be kept confidential. The letter concluded by stating that the
subject would be contacted in a few days to schedule an interview time if the
individual agreed to participate. Consent forms were signed by participants at
the time of the interview. Nine faculty members participated. One declined to
be interviewed.

A purposive sample of senior administrators comprised the fourth group.
Four types of institutions in Michigan were identified: large research
institutions, mid-size institutions, small liberal arts colleges, and community
colleges. Two institutions from each category were selected for the sample.
The specific institutions were selected based on their proximity to Michigan
State University. Originally, personal interviews with these administrators were
planned, but time and budget limitations made this impossible. The top two
student affairs administrators (if there were two) from the eight institutions were
then identified from the Higher Education Directory (Rodenhouse, 1993) as
' potential participants in the study. A top administrator was defined as an
individual holding the title of Vice President for Student Affairs (and/or Services)
or Dean of Students. If there was no Assistant Vice President or Dean listed in
the directory, the Director of Residence Life (or equivalent office) was selected
as the second individual. This group was selected because they would most
likely be most aware of the contextual factors that influence student affairs

practice. A total of fourteen individuals was identified. Two were not included
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because one was interviewed as a faculty member, and one institution had only
one student affairs administrator listed in the Higher Education Directory.
These individuals received the same introductory letter describing the study
(see Appendix A) as did the other participants. Fourteen individuals identified
agreed to participate.

Procedure. Each participant was given or mailed an information sheet
(see Appendix A) that included definitions of the issues and the scales being
used for the questions. Participants thus had this sheet to refer to during the
interview so the information did not have to be memorized or frequently
restated.

The interviewer contacted the subject at the scheduled interview time.
S/he was asked if the information sheet was received and was then asked if
s/he read the definitions of the issues. All responded yes. There was one
subject that received the information sheet but could not locate it at the time of
the interview. This subject was given the scales over the phone to write down
and was read the definitions of the issues. For all respondents, the interviewer
reiterated the purpose of the study. They were then asked if there were any
questions before beginning the interview. For the first set of questions, the
participants were told that they would be referring to Scale A. The questions
appropriate for each sample group (see Appendix B) were then asked. At the
' appropriate time, respondents were told to refer to the next scale. At the
conclusion of the interview the subject was thanked for his/her time.
Participants were also sent a follow-up letter thanking her/him for participating
in the study. The procedure was the same for those interviewed in person
except that the information sheet was given to the subject at the time of the
interview at which point s/he was asked to read the definitions of the issues.

Data Processing and Analysis. The data from the interviews were
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entered into Minitab, a statistical analysis program package, to be analyzed.
The program produced descriptive statistics for every item on the survey for
each group and these were examined. The results of this analysis are

presented in Chapter 4.



IV. RESULTS

IMPORTANCE OF DIVERSITY, BUDGET AND FINANCE, AND TECHNOLOGY

The first research question concerned the importance that diversity,
budget and finance, and technology has had and will have to student affairs
and higher education, in. the views of the respondents. The respondents were
asked to rate, on a scale of one to five, the importance of each of these issues

in the past five years and in the next five years. The following scale was used:

1 2 .3 4 5
not important not very moderately important very
at all important important important

Diversity. For the question of the importance of diversity in the past five
years, the overall mean was 4.2 with a standard deviation of .79 (see Appendix
C, Table 1A). Eighty percent of the respondents selected "important” or "very
important", with seventy percent of the students selected "“important”. The
faculty was the only group to have a majority (55.6%) rank diversity as "very
important”. Although the group means for faculty and students were very
" similar, their standard deviations were different. For the importance of diversity
in the past, faculty had a mean of 4.4 and a standard deviation of .72, while the
students had a mean of 4.3 and a standard deviation of .48. Senior
administrators had 4.0 as their mean response, but their standard deviation was
1.0. The mean for graduates was 3.9 and their standard deviation was .78.
Students' responses were the least dispersed; their standard deviation was the

lowest of all the groups.
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The responses for the importance of diversity in the future were very
consistent across groups as well as within groups. The overall mean was 4.8,
with a standard deviation of .51 (see Appendix C, Table 1B). All of the
students responded "very important”, which resulted in a mean of 5.0, and all
but one faculty member responded the same. Graduates had the lowest mean
of any group (4.7), one third of them chose "important" and two thirds chose
"very important. The standard deviation was .50. Faculty and senior
administrators had the same mean of 4.8, and the standard deviations were
also similar. Senior administrators' standard deviation was .60 and it was .67
for faculty.

Each group seemed to believe that diversity will be more important in the
next five years than it has been in the past. The overall mean increased from
4.2 to 4.8, with the standard deviation decreasing. The groups' means
increased with students' and senior administrators' making the largest
increases. Students responses had the smallest standard deviations..

Budget and Finance. Students', graduates', and senior administrators'
responses were dispersed on the issue of the importance of budget and finance
in the past five years. Their responses ranged from “not too important” to "very
important" (see Appendix C, Table 2A). The standard deviations for students
and graduates was above 1.0. The means for students was 4.0 and for
' graduates it was 3.6. Senior administrators had a mean of 4.1 and a standard
deviation of .86. All of the faculty rated the importance of budget and finance in
the past five years as either "moderately important" or “important”. Their mean
was 3.7, and they had the lowest standard deviation (.50). Faculty and senior
administrators were the only groups to have a majority select any rating. Both
maijorities rated budget and finance as "important” in the past. The overall

mean was 3.6 with a standard deviation of .88.
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As with diversity, there was more consensus within and among groups
about the importance of budget and finance in the next five years. Eighty-eight
percent of the participants rated budget and finance "very important" in the
future (see Appendix C, Table 2B). In every group except the graduates, this
was the response of more than 90% of the participants. One hundred percent
of the faculty chose "very important”. For graduates, only 66.7% selected "very
important", which was a much lower percentage than the other groups. They
also had the highest standard deviation (.73) and the lowest mean (4.6). The
means were similar for students and senior administrators (4.8 and 4.9,
respectively), but their standard deviations were different. Students had a
standard deviation of .63, while it was lower for senior administrators at .28.
The overall mean was 4.8 with standard deviation of .50.

All groups believed that budget and finance will be more important in the
future than it has been in the past. The overall mean increased almost a whole
point from 3.9 to 4.8 and the standard deviation decreased from .79 to .50.
Group means also increased with the faculty's mean increasing the most from
3.7 to 5.0. Standard deviations for the groups also decreased.

Technology. On the issue of the importance of technology in the past,
the responses, again, were somewhat dispersed. The students and faculty
were the only groups to have a majority rate any one response. The rating for
both groups was "moderately important" (see Appendix C, Table 3A). The
means for these two groups were different. It was 3.4 with a standard deviation
of .70 for students and a mean of 2.7 (the lowest group mean) and a standard
deviation of .50 for faculty. One hundred percent of the faculty selected either
*not too important” or "moderately important®. Graduates' and senior
administrators' responses had the most dispersion which is depicted by

standard deviations of 1.0 and 1.03, respectively. The mean for graduates was
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3.3, and it was 3.7 (the highest group mean) for senior administrators. The
overall mean was 3.3, with a standard deviation of .91.

For technology in the future, the overall mean was 4.2 with a standard
deviation of .81 (see Appendix C, Table 3B). Students’' responses were the least
dispersed of all the groups. Their standard deviation was .52. They all
responded either "important” or "very important” and they had a mean of 4.6.
The mean for senior administrators was 4.2 with a standard deviation of .83.
Graduates had the lowest mean with 3.9 and the highest standard deviation of
1.05. The mean for the faculty was 4.0 and was just slightly higher than the
graduates’ mean, but their standard deviation of .71 was lower.

As with the previous two issues, participants believed that technology
would be more important in the next five years than it has been in the past five
years. The overall mean increased from 3.3 to 4.2, with the standard deviation

decreasing slightly from .91 to .81.

IMPORTANCE BETWEEN DIFFERENT TYPES OF INSTITUTIONS

The second research question concemed the importance of the issues at
different types of institutions. The respondents were asked how important
diversity will be in the future for student affairs administrators at different types of

institutions. The following scale was used:

1 2 3 4 5
not important not very moderately important very
at all important important important

Diversity. One hundred percent of the students and faculty and 88.9% of
graduates indicated that diversity will be either "important” or "very important” at
large research institutions” (see Appendix C, Table 4A). This was true of only

69.3% of the senior administrators. Graduates' and senior administrators’
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responses were more dispersed. Their standard deviations were the highest at
.87 and .93, respectively. It was .48 for students and .50 for faculty. The
students and faculty had equal means of 4.7, which was the highest of all the
groups. The mean for graduates was the lowest at 4.0, followed by 4.2 for
senior administrators. The students and faculty had similar opinions, while the
graduates and senior administrators had similar views. The overall mean was
4.4, with a standard deviation of .77. One graduate stated that diversity will be
more important at large research institutions because there are a larger number
of minorities on those campuses.

The responses were comparable for the importance of diversity at mid-
size institutions. The overall mean was 4.4 with a standard deviation of .77 (see
Appendix C, Table 4B). Most graduates selected "important” while the majority
of each of the other groups rated diversity as “very important” at mid-size
institutions. The students and faculty, again, had the highest means with 4.7 and
4.6, respectively, although their standard deviations were slightly different (.68 for
students and .88 for faculty). The mean was 4.0 for graduates and 4.4 for senior
administrators. The standard deviations were similar for these groups (.71 for
graduates and .77 for senior administrators).

There was less agreement across groups about the importance of
diversity at small liberal arts colleges. The overall mean was 4.1 and the
* standard deviation was .87. The senior administrators were the only group to
have a maijority rate diversity as “very important" at small liberal arts colleges,
76.9% made this selection (see Appendix C, Table 4C). The mean for this group
was the highest at 4.6. For students and faculty a majority of each group
selected "important”. The mean for faculty was the lowest at 3.3 and they had a
standard deviation of .87, which was the highest of all groups, but only slightly
(see Appendix C, table 4C). Graduates did not have a majority select any rating,
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but their mean was similar to the mean for students. It was 4.2 for students and
4.1 for graduates. The standard deviation for graduates (.78) was only slightly
higher than that for students (.66). Two senior administrators and one graduate
made similar comments that diversity will be more intense at small liberal arts
colleges because the impact is greater. "One incident affects everybody on
campus", said one senior administrator. Consequently, the relative effect of a
similar situation would have a greater impact on a small campus.

In terms of the importance of diversity at community colleges, there was
a fair amount of dispersion of responses for graduates, faculty, and senior
administrators. This is represented by the standard deviations. It was 1.13 for
graduates, which was the highest, followed by 1.01 for faculty, and .99 for
senior administrators (see Appendix C, Table 4D). Students had the smallest
standard deviation (.71). The overall mean was 4.2 and the standard deviation
was 1.01. Students and faculty were the only groups to have a majority select
any rating. It was “very important" for both groups. Their means were similar
(4.5 for students and 4.4 for faculty), but their standard deviations were
different. Graduates had the lowest mean (3.4), but also the highest standard
deviation (1.13). The mean for senior administrators was 4.2. One senior
administrator stated that diversity will not be as important for community
colleges because they have been dealing with this issue for a long time due to
~ their mission and populations they serve.

Students and faculty members had similar perceptions about the
importance of diversity at different institutions. They responded that it would be
most important at large research institutions and least important at small liberal
arts colleges. Graduates and senior administrators responded differently. They
rated diversity more important at small liberal arts colleges and least important

at community colleges. At every type of institution except small liberal arts
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colleges, graduates rated the importance of diversity lower than any other
group. At this type of institution, faculty gave the importance of diversity the
lowest rating. The standard deviations for all groups was highest in regards to
community colleges.

Budget and Finance. For the question concemning the importance of
budget and finance at large research institutions, all respondents, except one
graduate, rated it as “important" or "very important" (see Appendix C, Table
5A). Senior administrators were the only group to have the majority rate budget
and finance as "important” at large research institutions. The majority of every
other group selected "very important". Faculty and students had equal means
of 4.8 and nearly equal standard deviations of .44 and .42, respectively. Little
difference existed between the means of graduates, 4.4, and senior
administrators, 4.5, but their standard deviations were different. It was .73 for
graduates and .52 for senior administrators. The overall mean was 4.6 and the
standard deviation was .54.

For mid-size institutions, similar responses were made. All of the
participants, with the exception of one student responded either “important" or
"very important" (see Appendix C, Table §B). The overall mean was 4.6 with a
standard deviation of .54. "Very important" was selected by the majority of
students, graduates and senior administrators. Students had the highest
' percentage (80) make this rating. The majority of faculty rated budget and
finance as "important” at mid-size institutions. The means were similar for
students (4.7), graduates (4.7), and senior administrators (4.6). The standard
deviation for students (.67) was only slightly higher than for graduates (.50) and
senior administrators (.51). The faculty had a mean of 4.4 and a standard

deviation of .53.
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The responses for the importance of budget and finance at small liberal
arts colleges were similar to the responses on the previous types of institutions.
All participants, except one faculty member and one senior administrator, rated
budget and finance as "important” or "very important" (see Appendix C, Table
5C). Again, faculty r.nad a different perception than the other groups. This was
the only group to not have the majority believe that budget and finance was
"very important”" at small liberal arts colleges. Graduates had the highest mean
of 4.9 and the lowest standard deviation of .33, with 88.9% selecting "very
important”. This was true of 60%, 33.3%, and 69.2% of students, faculty and
senior administrators, respectively. The students and senior administrators had
equal means of 4.6, but their standard deviations were slightly different. It was
.65 for senior administrators and .52 for students. The mean for the faculty was
4.2, and their standard deviation was .67. The overall mean was 4.6 and the
standard deviation was .59.

The importance of budget and finance at community colleges was
perceived differently by the groups. The majority of students, graduates and
faculty responded that budget and finance was "very important” at community
colleges. Senior administrators did not have a majority for any rating. Facuilty
had the highest mean at 4.8 and the lowest standard deviation of .44.
Graduates and faculty had similar perceptions. The graduates' mean was 4.7
" and a standard deviation of .50. The senior administrators had the lowest
mean at 4.0 and the highest standard deviation of 1.08 (see Appendix C, Table
5D). The students' mean was 4.4, with a standard deviation of .84. The overall
mean was 4.4 and standard deviation of .84. One hundred percent of
graduates and faculty responded either "important” or "very important”, while
80% of the students and 76.9% of the senior administrators made these

selections.
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The perceptions of the importance across institutional type were, overall,
similar, but with subtle differences, for the groups sampled. For each
institution, at least 80% of each group rated the importance as “important" or
"very important”. For large research institutions, students and faculty had
similar perceptions, while graduates and senior administrators had comparable
views. Students and faculty rated budget and finance as more important.
Faculty differed in their perceptions about the importance of budget and finance
at mid-size institutions from the other groups, which had ratings that were alike;
faculty rated it lower. This was also true for small liberal arts colleges, but
graduates distinguished themselves because they rated budget and finance
higher than students and senior administrators, who had similar perceptions.
For community colleges, graduates and faculty had parallel ratings about the
importance of budget and finance. They rated it more important than students
and senior administrators, who rated it lower, but had a very high standard
deviation. One senior administrator stated that "large research institutions have
an advantage because they have more research grant money than other
institutions”. Budget and finance is most important at small liberal arts colleges
because they are generally tuition driven, was a statement made by three
senjor administrators. One senior administrator made a couple of interesting
comments about community colleges, “... they are underfinanced because they
~ have no alumni in governmental positions, thus no political clout." They are
also dependent upon local district tax bases for their funding where as other
public institutions are dependent on other types of funding (e.g. state and
federal funding). The four groups had only slightly different perceptions about
the importance of budget and finance across different institutions. These are
minimal considering that for every institution, at least 80%, responded either

"important” or "very important".
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Technology. All respondents rated technology as “important” or "very
important” at large research institutions (see Appendix C, Table 6A). Eighty
percent of the students and 88.9% of the graduates selected "very important".
Seventy-eight percent of faculty and 69.2% of senior administrators responded
that technology would be "important” at large research institutions. The
different means between these groups also refiects the difference in opinion.
Students and graduates had means of 4.8 and 4.9, respectively, and their
standard deviations were slightly different at .42 for students and .33 for
graduates. The means for faculty and senior administrators was 4.2 and 4.3, .
respectively and their standard deviations were .44 and .48. The overall mean
was 4.5 and standard deviation was .51.

For the importance of technology at mid-size institutions, students were
split equally between “important" and "very important" (see Appendix C, Table
6B). A maijority of each other group selected “important. The percentage of
faculty responding with "important” was 66.7, and they had a mean was 3.7,
which was the lowest, and a standard deviation of .50. Students had the
highest mean of 4.5 and a standard deviation of .63. The graduates and senior
administrators had similar perceptions with equal means of 4.2, although their
standard deviations were different. It was .67 for graduates and .44 for senior
administrators. The overall mean was 4.2, with a standard deviation of .49.

For small liberal arts colleges, faculty were the only group that had a
majority believe that technology would be "moderately important”. All other
groups had the maijority select "important” (see Appendix C, Table 6C). The
means for students (4.0), graduates (3.9), and senior administrators (3.8) were
similar, but the standard deviations were different. It was .67 for students, .93
for graduates, and .38 (the lowest) for senior administrators. The overall mean

was 3.8 with a standard deviation of .73. Eighty percent of students, 77.8% of
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was 3.8 with a standard deviation of .73. Eighty percent of students, 77.8% of
graduates, and 84.6% of senior administrators rated technology as "important”
or "very important” at small liberal arts colleges, although no senior
administrators rated it as "very important”. Faculty had a different perception,
since only 22.2% rated technology as "important” or "very important".

For community colleges, neither the faculty nor students had a majority
select any rating. Graduates and senior administrators had a majority respond
that technology would be important at community colieges. The students had
the largest mean at 4.3 with a standard deviation of .68, the faculty had the
lowest mean of 3.9 (see Appendix C, Table D). Faculty also had the highest
standard deviation of .93. Graduates and senior administrators had similar
means of 4.0 and 4.1, respectively, but their standard deviations were different.
It was .71 and .49, respectively. The overall mean was 4.1 and the standard
deviation was .69. Students and senior administrators had 90% and 92.3%,
respectively, responding “important” or “very important”. This was true of
77.8% of graduates, but only 55.5% of faculty.

For each type of institution, faculty rated the importance lower than any
other group. Their perceptions were similar to those of senior administrators for
large research institutions. Whereas, students and graduates rated the
importance of technology at large research institutions higher than the other two
' groups. Graduates and senior administrators had similar responses about the
importance of technology at mid-size institutions. Their means were higher
than the faculty's mean, but lower than the students' mean. Students,
graduates, and senior administrators had similar means for small liberal arts
colleges, although their standard deviations were different. The faculty had the
lowest mean for the importance of technology at this type of institution. Faculty

had the lowest mean for the importance of technology at community colleges,
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faculty had the highest standard deviation. Students had a slightly higher mean
than the other groups. All groups had similar perceptions of the importance of
technology at different types of institutions. All rated it as most important at
large research institutions. To all, it will be least important at~small liberal arts
colleges. One senior administrator said, "... technology is part of faculty jobs
(at large research institutions), so it is assumed as a standard." One graduate
thinks the importance is a function of money and at these large schools they
have more money for technology. "People are creating it at large research
institutions..." was a comment by a graduate. Two senior administrators
believe that importance of technology is not based on size. One of them goes
on to say that the younger use it more. He might be suggesting that younger
professionals may better realize the potential for technology and/or they may be
more comfortable and familiar with it. Students, graduates, and practitioners
responded that it would be more important at community colleges than mid-size
institutions. Faculty responded oppositely. Faculty had the lowest mean for

each institutional type.

BEST APPROACH FOR ADDRESSING THESE ISSUES IN COLLEGE STUDENT
PERSONNEL PREPARATION PROGRAMS

The third main objective was to determine the relative merit of various
" approaches for addressing the issues of diversity, budget and finance, and
technology in college student personnel preparation programs. The participants
were asked to select the best approach to address these issues in the
curriculum from among six choices: required course on the specific topic,
elective course on the specific topic, integrated throughout required courses, as
a topic in a comprehensive required course, as a practicum, assistantship or

externship opportunity, or other.
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Diversity. For all groups, a majority (53.7%) ranked "integrated
throughout required courses" as the best approach for addressing diversity in
the curriculum (see Appendix C, Table 7). The senior administrators had the
highest percentage (76.9) make this response. This was selected by 40.0% of
students, 55.6% of graduates, and 44.4% of the faculty. A comment by one
senior administrator suggests that integration may be the best approach. He
said that "it (diversity) is background to every decision". An interesting
comment was made by a graduate. She said that she learned more from the
diversity of students in her classes than she did from her coursework. A faculty
member and a senior administrator echoed this by saying that interaction is the
best method to iearn about diversity.

Budget and Finance. For all groups, a majority responded that a
“required course" was the best approach for addressing budget and finance in
the curriculum (see Appendix C, Table 8). This was chosen by 51.2% of all
respondents. Students' responses ranged over five choices, but 40% selected
"required course”. Senior administrators' answers ranged over six choices, but
61.5% chose this approach. Fifty-six percent of the graduates and 44.4% of
the faculty selected "required course”. Four graduates and three senior
administrators stated that they wished they had taken a budget and finance
class during their master's preparation.

Technology. The responses for the best approach for addressing
technology in the curriculum differed between groups. Thirty-one percent of all
participants ranked "integrated throughout required course" as the best
approach and 29.3% ranked "required course” as the best approach (see
Appendix C, Table 9). "Required course" was selected by 50.0% of students,
11.1% of graduates, 33.3% of faculty, and 23.1% of senior administrators.
Twenty percent of students, 44.4% of graduates, 11.1% of the facuity, and
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11.1% of graduates, 33.3% of faculty, and 23.1% of senior administrators.
Twenty percent of students, 44.4% of graduates, 11.1% of the faculty, and
46.2% of senior administrators selected "integrated throughout required
courses”. Students and faculty had similar perceptions, graduates and senior
administrators had similar views. Both a faculty member and senior

administrator remarked that the exposure to technology is the important issue.

MissioN oF COLLEGE STUDENT PERSONNEL PREPARATION PROGRAMS

The participants were asked to what extent they agreed or disagreed that
the mission of preparation programs in college personnel were to teach general
skills so an individual could perform almost any student affairs function at any
type of institution. They were then asked if the mission of these programs was
to teach specific skills so an individual could perform a small number of student
affairs functions well, at a particular type of institution. They responded using

the following scale from one to five:

1 2 3 4 5
agree disagree

General Skills. Sixty-six percent of all respondents selected four (see
Appendix C, Table 10A). Senior administrators had the lowest percentage
(61.5) selecting this response. Students had the highest with 70%. All of the
~ students chose either three or four. All of the graduates chose three or higher.
No faculty chose five and no senior administrators selected one.

Specific Skills. In terms of the mission of preparation programs being to
teach specific skills, the answers were more disperse. The largest percentage
(34.2) of all respondents chose two. Students had 40% select two and another
40% select three (see Table 10B). Senior administrators had 30.8% select one

and 30.8% select three. Graduates were the only group to have a majority -
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TYPES OF SKiLLS USED
Participants were also asked to what extent they agreed or disagreed
that the same skills are used at different types of institutions, but are applied

differently depending on the institutional setting. The following scale was used:

1 2 3 4 5
agree disagree

Over 80% of all respondents responded with a four or five (see table 11).
As individual groups, 70% of the students, 77.7% of the graduates and facuity,
and 92.4% of the senior administrators made those responses. Only two

faculty members, one student and one graduate responded with a two or lower.

ADEQUACY OF THE ISSUES BEING ADDRESSED IN THE CUA PROGRAM

Students and faculty were asked the extent to which they agreed or
disagreed that diversity, budget and finance, and technology were being
addressed adequately in the CUA program at Michigan State University. The

following scale was used:

1 2 3 4 5
agree disagree

Diversity. On the issue of diversity and the extent to which it is being
addressed adequately, 60% of the students responded with a two or lower, with
two receiving 50% of the responses for that group (see Appendix C, Table
12A). The faculty had a very different opinion. Only 22.2% of the faculty
responded with two and none with a one, and 77.8% responded with a three,
four or five. Thirty-three percent of this group selected three. Students had

only 40% respond with either a three or four.
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Budget and Finance. On the issue of budget and finance, 80% of the
students responded with a one or two (see Appendix C, Table 12B). This was
true of only 44.4% of the faculty. The faculty had 33.3% choose two and the
same percentage choose three. Fifty-percent of the students selected two.

Technology. With the issue of technology, students and faculty were
fairly consistent with each other. All students responded with one or two, which
was also true of 77.8% of the faculty (see Appendix C, Table 12C). Only
22.2% of the faculty chose a three.

GRADUATES' PERCEPTIONS OF THEIR PREPAREDNESS TO DEAL WITH THE ISSUES

Graduates were asked to what extent they agreed or disagreed that their
master's education in the CUA program adequately prepared them to deal with
the issues of diversity, budget and finance, and technology. The following scale
was used:

1 2 3 4 5
agree disagree

On the issue of diversity, 77.8% of the graduates responded with a three
or above and 33.3% of which selected three (see Appendix C, Table 13A). In
terms of how prepared they were to deal with budget and finance as a result of
their experience in the CUA program, 66.7% responded with a two or three (see
| Table 13A), 33.3% selecting each. Seventy-eight percent responded with a two
or lower. For the issue of technology, all responded with a three or lower (see

Appendix C, Table 13A). Fifty-six percent chose two.
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SENIOR ADMINISTRATORS' PERCEPTIONS OF NEW PROFESSIONALS' PREPAREDNESS
TO DEAL WITH THE ISSUES
Senior administrators were asked to what extent they agreed or
disagreed that new professionals, those being in the field less than five years,

are prepared to deal with these issues. The following scale was used:

1 2 3 4 5
agree disagree

With the issue of diversity, 66.7% of the senior administrators responded
with a three or four (see Appendix C, Table 13B) and none responded with a one
or five. Forty-two percent chose three. Sixty-two responded with a two or lower
on the issue of budget and finance (see Appendix C, Table 13B). Forty-six
percent selected two. On the issue of technology, responses were more
dispersed. Sixty-two percent responded with either a three or four (see Appendix
C, Table 13B). Each response was selected by 30.8% of the group. No one

selected five for any of the issues.



V. DISCUSSION

THE IMPORTANCE OF DIVERSITY, BUDGET AND FINANCE, AND TECHNOLOGY IN THE
PAST AND FUTURE

The literature reviewed indicated that the issues of diversity, budget and
finance, and technology will influence higher education and student affairs.
None of it examined whether these will be any more important in the future than
they have been in the past. Every group sampled for this study believed that
these issues will be more important in the next five years than they were in the
past five.

Diversity. All groups responded that diversity will be more important in
the future than it has been in the past. There was also more agreement within
groups. Graduates and senior administrators had similar views of its
importance in the past which were slightly different than the views of students
and faculty, who rated it more important. All groups had the same perceptions
of its importance in the next five years.

Budget and Finance. All groups, again, responded that budget and
finance will be more important in the next five years than it has been in the past
five years. In regards to this issue, students and senior administrators had
similar perceptions concemning its importance in the past because they rated it
higher than faculty and graduates did. It is interesting to note that for the
importance of budget and finance in the future, all of the faculty members rated

it as "very important”. This was true for over ninety percent of both students
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and senior administrators, but not graduates. They had only 66.7% rate it this
important.

Technology. As with the other issues, all groups believed that
technology will be more important in the next five years than it has been in the
past five years. The groups had different perceptions about its importance in
the past. Facuity rated the importance lower than the other groups and senior
administrators rated it higher. Students and graduates had comparable views.
In regards to the importance of technology in the future, the students rated it
more important than the other groups. Graduates and faculty had similar views
and they did not rate it as important than the other groups.

For each of these issues, the perceptions of each group about the
importance in the future versus the past were different. Some groups had
similar perceptions in regards to the past, but different views about the
importance in the future. The reason(s) for this cannot be determined from this
study. But all groups did respond that the issues will be more important in the
next five years. Since all groups stated that these issues will have a greater
impact on student affairs and higher education, it seems imperative that

students be taught the implications of these.

THE IMPORTANCE OF THESE ISSUES AT DIFFERENT TYPES OF INSTITUTIONS

None of the scholars discussed how the importance of these issues may
depend upon the institutional type. If there are differences, it seems that these
should be included in the curriculum so students can understand how
institutional context is influenced by the various issues affecting higher
education and student affairs in general.

Diversity. The four groups had different perceptions about how important

the issue of diversity will be at different types of institutions. Both students and
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faculty believed that diversity would be most important at large research
institutions and least important at small liberal arts colleges, although student
rated diversity more important at the latter type of schools than faculty did.
Whereas, the graduates and senior administrators rated diversity most
important at small liberal arts colleges and least important at community
colleges. Here, senior administrators rated diversity more important at
community colleges than graduates did.

Part of the reason for the disparate opinions may be that individuals in
each group had a different understanding of importance. Some of the
comments suggested that for senior administrators and graduates, importance
was in regards to relative impact of the issue. The impact of diversity at a
small liberal arts college would be greater because of the small size and the
more homogeneous population that is indicative of these institutions. On the
other hand, students and faculty may think that importance means a larger
minority population, thus a more diverse student body to serve. Large research
institutions have larger numbers of minorities on campus than small liberal arts
colleges, and with the demographic shifts, these numbers will grow. The
administration at these schools will have to be prepared to handle this change.
Students and facuity also rated diversity more important at community colleges
than the other two groups. This may also be due to the fact that importance
" means numbers. Community colleges traditionally have had diverse
populations because of their mission and the populations they serve. They are
used to dealing with this issue. Consequently, the relative impact of more
minorities will be minimal at these institutions. Graduates and senior
administrators rated diversity less important at these types of institutions which
can also be because their understanding of importance is based on impact, not

numbers. Another explanation of the differences of opinions of these groups
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about the importance of diversity at different institutions may be that the senior
administrators and graduates have a better perspective because they are
current practitioners. Since most students do not have the experience that the
other groups have, their perceptions may not be as seasoned. Faculty may be
too far removed from this issue because they have not been in the field for a
number of years, if they were at all. This is a weaker argument because four
out of the nine faculty members surveyed have adjunct positions and are also
currently administrators. These are all speculations based on a case study and
small sample sizes.

Budget and Finance. The perceptions of how important budget and
finance will be across institutions was very different between the groups.
For large research institutions, students and faculty had similar views and rated
it more important than graduates and senior administrators, who also had
similar views. Faculty were only slightly more likely to consider that budget and
finance will be only slightly less important at mid-size institutions than the other
three groups did. The perceptions seemed to be fairly similar for all groups.
For small liberal arts colleges, the ratings were interesting. Students and senior
administrators had similar views and rated it more important than facuity did,
but not as important as graduates did. Faculty and graduates rated budget and
finance more important at community colleges than the other groups and
~ students rated it more important than senior administrators. This disagreement
about the importance of budget and finance could be because substantial
differences do not exist. All groups believed that budget and finance would be
important in the next five years (for each type of institution, at least 80% of
each group rated budget and finance as either “important" or “very important"),
so the level of importance may not be dependent on type of institution. The

budgetary constraints may just be different depending upon institutional type,
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which was evidenced by some of the comments reported. The importance of
budget and finance due to private or public affiliation was not addressed in the
survey, but it was raised by some participants. These individuals stated that
this affiliation was the essential factor determining the level of importance, not
necessarily size. For the issue of budget and finance, it may be important to
understand the implications that are dependent upon the institution being public
or private and as well as those related to size. All groups did not have the
same perceptions about the importance of budget and finance at different
institutional types. These were only the same for mid-size institutions.

Technology. All groups had similar perceptions of the importance of
technology at different types of institutions. They rated technology more
important at large research institutions and least important at small liberal arts
colleges. A couple of participants remarked that the importance is based on
available funds for technology. One stated that research institutions have more
money for this, while another stated that liberal arts colleges had more.
Students and graduates had similar views about the importance of technology
at large research institutions and rated it more important than faculty and senior
administrators, who also had similar ratings. For mid-size institutions, students
rated it slightly more important than graduates and senior administrators.
Faculty rated it less important than the other groups. Faculty also rated
~ technology less important at small liberal arts colleges than the other groups,
which had very similar ratings. Students rated it more important than the other
groups, who had similar views, at community colleges. For all institutions,
faculty had the lowest rating of importance of technology. For all institutions,
except large research institutions, students rated it more important than the
other groups. Faculty may not use technology for administrative purposes to

the extent that graduates and senior administrators do, and they were not



44
raised in the "computer age" like the students. But again, four out of the nine
faculty members interviewed are also practitioners, so this may be a weak
argument. From the data, it is hard to determine why the faculty and students
rated the importance of technology differently.

The amount of importance placed on these issues undoubtedly varies
between the different types of institutions. For the issue of diversity, the four
groups may have a different definition of importance. Students and faculty may
think of it in terms of numbers of minorities on campus, whereas graduates and
senior administrators may put it in terms of the relative impact of having
minorities on campus, regardiess of the numbers. For the issue of budget and
finance, the perceptions were different for each group for each type of
institution, except mid-size schools. This may demonstrate that importance is
the same for all institutions, but there are just different types of implications
based on the institutional type, especially if it is private or public. All groups
agreed that technology would be most important at large research institutions
and least at small liberal arts colleges. Faculty consistently rated technology
less important and students rated it more important for all institutions, except
large research universities. Different perceptions exist ahd the reasons for
these cannot be determined from this data. It is important to understand how
these issues influence student affairs work at different types of institutions and

" this knowiedge would be beneficial to include in the CUA curriculum.

BEST APPROACHES FOR ADDRESSING THESE ISSUES IN THE CURRICULUM

Since diversity, budget and finance, and technology are important to
higher education and student affairs, and will be more so in the years ahead,
students need to be prepared to deal with them. A different approach may be

needed for each issue that influences the field.



45

Diversity. A maijority of all participants responded that the best approach
for addressing the issue of diversity in college student personnel preparation
programs was by integrating it throughout the required courses. Senior
administrators had the largest majority select this approach. Students and
graduates did not have a majority rank any of the approaches. Comments by
some individuals suggest that a curricular approach is not all encompassing. A
couple of people remarked that it was important to have a diversity of students
in the program, as well as a diverse faculty and staff. These comments
complement the statements by others when they stated that interaction with
diverse individuals is the best approach for learmning about diversity. Although
there was not strong consensus on a best approach for addressing diversity, it
appears that having the opportunity for interaction with diverse students, facuity
and staff is beneficial.

Budget and Finance. The participants responded that the best approach
to addressing budget and finance in the curriculum is through a required
course. This was selected by a slight majority of all respondents. This
approach was echoed by comments made by some of the individuals. Many
graduates and senior administrators stated that they wished they had taken a
course on budget and finance, because they felt unprepared. Other comments
suggest that the experience is also important to understanding the process.

* Somehow there has to be the opportunity to work with budgets to understand
them.

Technology. There was not a majority of the participants selecting one
best approach for addressing technology. Integration throughout required
courses, and having a required course, were the top two responses. Graduates
and senior administrators thought that integration was the best approach.

Students and faculty felt that a required course was the best approach. This
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response by the faculty members was interesting considering that they
consistently rated the importance of technology lower than the other groups.
Comments by senior administrators and graduates emphasized the need to
understand how technology can improve the efficiency and effectiveness, not

necessarily how to use specific types of technology.

MISSION AND SKILLS

The content of the courses is influenced by the mission of college
student personnel preparation programs, in general. All groups agreed that the
mission is to teach general skills more so than specific skills. Comments by
faculty support this, but some also said that the mission should focus on
knowledge as well as skills. This is interesting since a majority of the
respondents ranked "“required course" as the best approach for addressing
budget and finance in the curriculum. It would seem that a required course
would focus on specific skills, whereas integrating budget and finance
throughout required courses would be more consistent with a mission which is

to teach general skills.

ADEQUACY OF THE ISSUES BEING ADDRESSED IN THE CUA PROGRAM

Faculty and students had very different perceptions about how well
- diversity and budget and finance was being addressed in the curriculum. On
both issues, faculty responded that it was being done fairly well, whereas,
students had a less favorable opinion. Both groups believed that diversity was
being addressed a little bit better than budget and finance. With these two
issues, even though the perceptions were different about how well they were

being addressed, they still were not being addressed as adequately as they
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could be. Students and faculty agreed that technology is not being addressed

very well.

GRADUATES' PERCEPTIONS OF THEIR PREPAREDNESS TO DEAL WITH THE ISSUES
The graduates responded that they could have been better prepared to
deal with these issues. Diversity was the one that they believed they could
handle best, then budget and finance, and then technology. Some graduates
commented that aithough they could have leamed more about budget and

finance, they leamed what they needed on the job.

SENIOR ADMINISTRATORS' PERCEPTIONS OF NEW PROFESSIONALS' PREPAREDNESS
TO DEAL WITH THE ISSUES

Senior administrators responded that new professionals are better
prepared to deal with diversity than the other issues, but this was only slightly
higher than the students' ability to deal with technology. Budget and finance
was the issue that senior administrators thought that new professionals were

least prepared to handle.



VI. SUMMARY AND CONCLUSIONS

All groups agreed the issues of diversity, budget and finance, and
technology will be more important in the next five years than they have been in
the past five years. Students and faculty did not think that these issues were
being addressed as well as they could be. Graduates responded that they
could have been better prepared. Senior administrators stated that new
professionals, in general, could also be better prepared to deal with these
issues. Hence, the CUA program at Michigan State University would benefit
from examining how the issues are addressed now and how it can be done
better. It would also be to the advantage of other college student personnel
~ preparation programs to examine their curricula in similar fashion to determine
how to best incorporate into the curriculum the issues that will influence student
affairs, if it is not being accomplished adequately now. Conclusions and
recommendations in this chapter are speculations based on one case study
utilizing small samples.

The importance of these issues varies depending upon institutional type
because their corresponding challenges and factors are different. The issues
are going to be important across institutions. The four groups sampled had
different perceptions about the relative importance of these contextual factors at
different institutions. Students and faculty thought that diversity would be more
important at large research institutions while graduates and senior
administrators believed it would be more so at small liberal arts colieges.

Students also thought that budget and finance would be more important at large
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research institutions than other types. Faculty rated it most important at large
research institutions and community colleges equally. Graduates and senior
administrators rated budget and finance more important at small liberal arts
colleges than the other groups, with the latter group rating it equally with mid-
size institutions. All groups agreed that technology would be more important at
large research institutions than other types. The respondents agreed that the
same skills are used at all types of schools, but applied differently. The
different factors and challenges that different types of institutions encounter in
relation to these issues should be imbued in the coursework so students can
understand how the skills are adapted to fit with the institutional context. This
may be best accomplished by bringing in guest lecturers from various
institutions to discuss student affairs work at that particular type of school.
Capstone seminars would also be beneficial to meet this goal. Collaboration
between faculty and senior administrators is important in determining
institutional differences since these two groups' perceptions about the
importance of the issues across institutional type were different, especially for
the issues of diversity and budget and finance.

A maijority of all respondents believed that the best approach for
addressing diversity was integration throughout required courses. This will take
a personal commitment from every faculty member to ensure that it is
' accomplished. Students need to see the implications that diversity has for all
areas of student affairs. Diversity cannot be addressed by the curriculum
alone. Recruiting, as well as, hiring and admitting diverse faculty and students
is essential in creating a productive learming environment in concordance with
the coursework. This will greatly enhance the understanding of diversity and its
impact. The interaction that will result between diverse people can be an

exceptional leaming experience.
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A slight majority of all participants ranked a required course on budget
and finance as the best approach for addressing the issue of budget and
finance. A couple of faculty members remarked that preparation programs
should emphasize knowledge of concepts, philosophy, and general skills. A
required course may focus too much on specific skills which would be
antithetical to the goal of preparation programs. All groups stated that these
programs should teach general skills, not specific ones. Many graduates and
senior administrators stated that they learned most of their budgeting skills on
the job and not during their master's work. These comments suggest that
budget and finance may be best addressed by integrating it throughout courses
and emphasizing the implications of budget and finance so students can
understand its impact, especially in different institutional settings instead of
focusing on specific skills. This would fulfill the goal of general skill and
knowledge acquisition. The specific skills may best be learned on the job
through mentoring or professional development activities when individuals have
had the experience and the opportunity to work with budgets. Not all students
will need the specific skills, but all will need to know their implications. They
can leamn this through the integration of budget and finance in required courses.
In this way, the students that will utilize these skills can get them when, and if,
they need them.

The best approach for technology was close between integration
throughout required courses and a required course. Integration would probably
be the best approach given that technology is rapidly changing and a required
course may have to be constantly altered to present these changes. Integration
may also better present how technology can impact all parts of student affairs
work. The required course approach may actually compartmentalize technology

to the extent that it may be hard to for students to see thé encompassing

-
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effects of it. Capstone seminars and similar workshops would be additional
options to improve the understanding of the influence of technology in regard to
the effectiveness and efficiency of student affairs professionals. It would also
provide the opportunity to demonstrate more specific aspects of technology.

The overall recommendation is that these issues be incorporated better
into the CUA program so students understand the implications for all parts of
student affairs and how each issue impacts the others. It is also important for
students to understand how these issues have varying implications at different
types of institutions(e.g. private, public, large, or small), and that there are
different challenges(e.g. relative impact of minorities on campus) that are
encountered by student affairs professionals in regards to these issues.
Integration of all these issues throughout the coursework would be the best
approach for presenting the implications of these issues to student affairs and
higher education. Alternative forms of education such as guest lecturers and
capstone seminars could be utilized to a larger extent to better understand the
implications for these issues that are dependent upon particular institutional
setting and to focus on areas of each issue that are more specifically focused.
The conclusions and recommendations are only speculations based on the
quantitative and qualitative data collected from small samples.

College student preparation programs at the master's level must
~ constantly be aware of the various factors that shape student affairs and higher
education. There are many of these, with just three of them introduced here.
These factors must be addressed in the curriculum so new professionals have

the knowledge and skills to deal with them appropriately when they enter the
field.



52
IMPLICATIONS FOR FURTHER RESEARCH

If this study were to be replicated, there are some particulars that need
to be considered and improved upon to gain better information and may make
the process easier.

This study is only generalizable to the CUA program at Michigan State
University. If a large sample study cannot be conducted, students, faculty and
graduates from other programs should be interviewed to get a better cross-
section of responses. Senior administrators from outside of Michigan should 1
also be interviewed for the same purpose. Increasing the sample size of each J
group would also make the results more generalizable to all preparation
programs.

The CUA program was in transition from a quarter system to a semester
system. Consequently, some courses were added and deleted and others were
reorganized. Students surveyed had taken courses from the "old" CUA
curriculum and the "new" Higher, Adult, and Lifelong Education (HALE)
curriculum. Graduates had not taken any courses from this "new" curriculum
nor may not have interacted with faculty members that have joined the
department in the past few years.

it was not possible to perform inferential statistics to determine
significance between the means of the groups. The mean could only be used
as a descriptive statistic because the sample sizes were small and the data
was ordinal, not interval. Increasing the sample sizes would allow for
significance tests to be performed because the mean would be a more stable
measure of central tendency, than it would be for small samples and the ordinal
data could be treated as interval for the sake of significance testing. The

assumptions made to do this would be more accurate with larger samples.
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This study determined that there were differences of opinions between
groups on some issues, but the reason for this could only be based on
speculation. All respondents should be asked specific open-ended questions
about their responses to the closed-ended questions to better understand their
perceptions.

The questions that concerned the mission of college student personnel
preparation programs were "tripled-barrelled". Each incorporates essentially
three questions: the mission of preparation programs is to teach general or
specific skills, the mission is to teach skills to perform almost any student affairs
function or a few number of student affairs functions well, the mission should be
to teach skills so a student can work at any type of institution or a specific type
of institution. In addition, these questions only focus on skills and not
knowledge acquisition, which two faculty members stated was the mission of
college student personnel preparation programs.

The definition of technology used was too narrow. It only defines
technology in regards to increasing the efficiency of student affairs work. This
should be broadened to include the opportunity that technology offers to
increase the effectiveness of student affairs work, by improving its quality.

Time and money was wasted by sending the information sheet to
participants after they agreed to participate. The participants that receive letters
~ should be sent the information sheet with the letter (not after s/e has agreed to
participate) with a statement similar to, "if you decide to participate, the
enclosed information sheet will assist you in responding to the interview
questions”. This will save the time and money it takes for the additional
correspondence. The waste that may occur from those that do not participate

should be minimal since there were very few in this study. Moreover,
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interviews may not have to be scheduled if the subject is able to do the
interview at the time of the initial call. This will also save time.

Further research should also analyze the usefulness of the
recommendations made here, especially in terms of the use of capstone
seminars and the use of guest lecturers. These were not options in the survey.

This study is only a springboard for other research in the area. It is
exploratory because only one case, the CUA program at Michigan State

;Y

University, was considered. More research will have to be done on a larger

LoWiate a

scale to determine how preparation programs in general are doing in regards to
these issues. A larger scale study will also demonstrate if the preliminary

findings of this study are significant.
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APPENDIX A - CORRESPONDENCE

Date
Inside Address
!‘ |
Name
Address E
Dear Name, -

| am a Master's Candidate in the College and University Administration program
at Michigan State University. | am doing telephone interviews for my Master's
Thesis entitied "Three Issues in Student Affairs and How They Should Be
Addressed By the Curriculum of College Student Personnel Programs." The
purpose of the interview is to solicit opinions about the impact that diversity,
budget and finance, and technology have had, and will have, on student affairs
in general and at different types of institutions. | would also like to obtain
responses concerning the best approach for addressing each of these issues in
college student personnel preparation programs.

Responses will be compared across four groups of individuals including
practitioners(from four types of institutions), current students, recent graduates,
and faculty in Michigan State University's College and University Administration
Program. Your participation in this interview is voluntary but will be greatly
appreciated because | have a small sample. It will take approximately twenty
minutes. All responses will be confidential and only aggregated responses will
be reported. Your name will never be linked in any way with any response in
this interview. Upon request, results will be made available to participants.

| will be calling you in a few days to invite you to participate and to schedule a
"~ convenient interview time if you agree to participate.

Thank you for your time and consideration for participation in this project. If
you have any questions, feel free to contact me in writing or by phone.
Sincerely,

Gavin Henning
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Date

Inside Address

Name
Address

Dear Name,
Thank you for consenting to be interviewed for my Master's Thesis research. |

have enclosed some information that may help you while | am interviewing you.

The issues are defined so you can understand how | am interpreting them.
Also included are the scales that | will be using during the survey. This
information should make it easier for you to answer the questions because you
will have the definitions and scales in front of you to refer.

Again, thank you for your help!

Sincerely,

Gavin Henning

enclosure

¥
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Diversity: The issue of diversity as | define it is the changing demographics of the
college student population. More ethnic minorities, women, adult students(older than
the traditional 18-22 year old student), handicapper(including physically handicapped
and leaming disabled) and commuter students are now attending colleges. The
number of traditional aged(18-22 years old) students is declining. Lesbian, bisexual
and gay students are also becoming more vocal. This also adds to the diversity of the
college student population.

Budget/Finance: The issue of budget and finance as | define it is the emphasis
placed on budgeting and finance in higher education because federal and state funds
are decreasing and the cost of delivering higher education is increasing. This issue
also includes the constraints placed on Student Affairs units because of the changing
institutional priorities which shift funds away from Student Affairs.

Technology: The issue of technology as | define it is the use of various types of
technology (i.e. computer programs, facsimile machines, electronic mail and bulletin
boards) to improve the efficiency of Student Affairs units.

Scale A.

1 2 3 4 5

not not very moderately  important very

important important important important
at all
Scale B.
1 2 3 4 5
disagree agree

Scale C.

__required course on the specific issue

___as an elective course on the specific issue
__integrated throughout required courses

. __as a topic in a comprehensive required course

___as a practicum, assistantship or extemnship opportunity

__other:
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CONSENT FORM

The purpose of this research is to determine if preparation programs in
college student personnel, specifically Michigan State's, are addressing issues
that will have an important impact on both higher education and student affairs
in the near future.

The interview will take approximately twenty minutes to complete. Your
participation is completely voluntary. You may refuse to participate or may
refuse to answer any question that you feel uncomfortable answering. You
may aliso withdraw from the study at any time without penalty.

All answers will be kept in strict confidence. Answers will in no way be
identified as belonging to any individual or administrative position. Answers will
only be classified to a category of subjects; experts, facuity, current students, or
recent graduates. On request, results will be made available to participants.

If you have any questions about your participation, please contact:

 E

Gavin Henning
Graduate Resident Advisor
2 West Wilson Hall
Michigan State University
East Lansing, Ml 48825
(517) 353-0601

The purposes of the interview have been explained to me by the interviewer. |
understand that participation is voluntary and can refuse to respond to any
question posed. | hereby consent to be interviewed for this study.

Signed

Date
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Date
Inside Address

Name
Address

Dear Name,

| would like to thank you again for your participation in my Master's Thesis
research. Your answers were very interesting and beneficial. They will greatly
help me with my work.

Sincerely,

Gavin Henning

po—y
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APPENDIX B - SURVEY QUESTIONS

QUESTIONS FOR MSU STUDENTS

The purpose of this survey is to solicit your opinions about the impact that diversity, budget and
finance and technology have had, and will have, on student affairs in general and at different types of
institutions; and to inquire about the best approaches for addressing these issues in college student
personnel preparation programs. Responses will be compared across four groups of individuals
including practitioners(from four types of institutions), current students, recent graduates, and faculty in
Michigan State University's College and University Administration Program.

[T gy ———
3

Definitions of Issues:

Diversity: The issue of diversity as I define it is the changing demographics of the college student
population. More ethnic minorities, women, adult students(older than the traditional 18-22 year old
student), handicapper(including physically handicapped and learning disabled) and commuter students
are now attending colleges. The number of traditional aged(18-22 years old) students is declining.
Lesbian, bisexual and gay students are also becoming more vocal. This also adds to the diversity of the
college student population.

Budget/Finance: The issue of budget and finance as I define it is the emphasis placed on budgeting
and finance in higher education because federal and state funds are decreasing and the cost of
delivering higher education is increasing. This issue also includes the constraints placed on Student
Affairs units because of the changing institutional priorities which shift funds away from Student
Affairs.

Technology: The issue of technology as I define it is the use of various types of technology (i.e.
computer programs, facsimile machines, electronic mail and bulletin boards) to improve the efficiency
of Student Affairs units.

1 am going to ask you some questions about how important the issues of diversity, budget and finance,
and technology have been to higher education and student affairs. Il ask you both how important they
* have been recently and how important they will be in the future.

1. a. How important has diversity been to higher education and student affairs in the past 5
years?
1 2 3 4 5
not imp. at all not too import. moderately import. important very import.
b. How important will diversity be to higher education and student affairs in the next 5
years?
1 2 3 4 5

not imp. at all not too import. moderately import. important very import.
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a. How important has budget and finance been to higher education and student affairs in
the past 5 years?

1 2 3 4 5
not imp. at all not too import. moderately import. important very import.

b. How important will budget and finance be to higher education and student affairs in
the next 5 years?

1 2 3 4 5
not imp. at all not too import. meoderately import. important very import.
a. How important has technology been to higher education and student affairs in the past
5 years?
1 2 3 4 5
not imp. at all not too import. moderately import. important very import.
b. How important will technology be to higher education and student affairs in the next 5
years?
1 2 3 4 5

not imp. at all not too import. moderately import. important very import.

For the next three questions, I'd like you to consider how important these issues will be at various
institutions.

4.

In your view, how important will diversity be in the future for student affairs professionals at
the following types of institutions?(1=not important, 5=very important)

large research institutions? 1 2 3 4 5
mid-size institutions? 1 2 3 4 5
small liberal arts colleges? 1 2 3 4 5
community colleges? 1 2 3 4 5

In your view, how important will budget and finance be in the future for student affairs
professionals at the following types of institutions?(1=not important, 5=very important)

large research institutions? 1 2 3 4 5
mid-size institutions? 1 2 3 4 5
small liberal arts colleges? 1 2 3 4 5

community colleges? 1 2 3 4 5
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6. In your view, how important will technology be in the future for student affairs professionals
at the following types of institutions?(1=not important, S=very important)

large research institutions? 1 2 3 4 5
mid-size institutions? 1 2 3 4 5
small liberal arts colleges? 1 2 3 4 5
community colleges? 1 2 3 4 5

Now I'd like you to reflect on the mission of College Student Personnel Preparation Programs.

7. The mission of preparation programs in college student personnel should be to teach general ’
skills so an individual can perform almost any student affairs function in any type of -
institution. J

1 2 3 4 5 H
disagree agree b
8. The mission of a preparation program in college student personnel should be to teach specific

skills so an individual can perform a small number of student affairs functions well in a
specific type of institution.

1 2 3 4 5
disagree agree

Now I'd like you to focus on the skills needed to work in Student Affairs.

9. The same student affairs skills are used at all types of institutions of higher education(i.e. large
research university, mid-size college/university, or small liberal arts college), but are applied
differently depending on the specific college setting.

1 2 3 4 5
disagree agree

Now please think about the College and University Administration Program here at MSU.

10. Thus far in the College and University Administration Program here at MSU, the issue of
diversity is being addressed adequately.

1 2 3 4 5
disagree agree
11 Thus far in the College and University Administration Program here at MSU, the issue of
budget and finance is being addressed adequately.
1 2 3 4 5
disagree agree

12. Thus far in the College and University Administration Program here at MSU, the issue of
technology are being addressed adequately.

1 2 3 4 5
disagree agree
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Now please consider how these areas of concern should be addressed in College Student Personncl
Preparation programs.

13.

14.

15.

16.

What do you see as the best way to prepare students for the issue of diversity in the college
student personnel preparation curriculum?

*Please rank the top three (1=best) strategies

__required course on the specific issue  __elective course on the specific issue
__integrated throughout required courses __topic in a comprehensive required course
__practicum, assistantship or externship opportunity

__other:

What do you see as the best way to prepare students for the issue of budget and finance in the
college student personnel preparation curriculum?

*Please rank the top three(1=best) strategies

__required course on the specific issue  __elective course on the specific issue
__integrated throughout required courses __topic in a comprehensive required course
__practicum, assistantship or externship opportunity

__other:

What do you see as the best way to prepare students for the issue of technology in the college
student personnel preparation curriculum?

*Please rank the top three (1=best) strategies

__required course on the specific issue  __elective course on the specific issue
__integrated throughout required courses __topic in a comprehensive required course
__practicum, assistantship or externship opportunity

__other:

Those are all of the formal questions I have. Do you have any comments about the questions

I have raised, or is there anything that you would like to talk about or add that I have not
covered?

="
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QUESTIONS FOR MSU GRADS(< 5 YEARS AGO)

The purpose of this survey is to solicit your opinions about the impact that diversity, budget and
finance and technology have, and will have, on student affairs in general and at different types of
institutions; and what is the best approach for addressing these issues in college student personnel
preparation programs. Responses will be compared across four groups of individuals including
practitioners(from four types of institutions), current students, recent graduates, and faculty in Michigan
State University's College and University Administration Program.

Definitions of Issues:

Diversity: The issue of diversity as I define it is the changing demographics of the college student
population. More ethnic minorities, women, adult students(older than the traditional 18-22 year old
student), handicapper(including physically handicapped and learning disabled) and commuter students
are now attending colleges. The number of traditional aged(18-22 years old) students is declining.
Lesbian, bisexual and gay students are also becoming more vocal. This also adds to the diversity of the
college student population.

Budget/Finance: The issue of budget and finance as I define it is the emphasis placed on budgeting
and finance in higher education because federal and state funds are decreasing and the cost of
delivering higher education is increasing. This issue also includes the constraints placed on Student
Affairs units because of the changing institutional priorities which shift funds away from Student
Affairs.

Technology: The issue of technology as I define it is the use of various types of technology (i.e.
computer programs, facsimile machines, electronic mail and bulletin boards) to improve the efficiency
of Student Affairs units.

I am going to ask you some questions about how important the issues of diversity, budget and finance,
and technology have been to higher education and student affairs. I'll ask you both how important they
have been recently and how important they will be in the future.

1. a. How important has diversity been to higher education and student affairs in the past 5
years?
1 2 3 4 5
not imp. at all not too import. meoderately import. important very import.
b. How important will diversity be to higher education and student affairs in the next 5
years?
1 2 3 4 5

not imp. at all not too import. moderately import. important very import.

2. a. How important has budget and finance been to higher education and student affairs in
the past 5 years?
1 2 3 4 5

not imp. at all not too impert. moderately import. important very import.

————
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b. How important will budget and finance be to higher education and student affairs in
the next 5 years?

1 2 3 4 5
not imp. at all not too import. moderately import. important very import.
3. a. How important has technology been to higher education and student affairs in the past
5 years?
1 2 3 4 5
not imp. at all not too import. moderately import. important very import.
b. How important will technology be to higher education and student affairs in the next 5
years?
1 2 3 4 5

not imp. at all not too import. moderately import. important very import.

For the next three questions, I'd like you to consider how important these issues will be at various

institutions.

4. In your view, how important will diversity be in the future for student affairs professionals at
the following types of institutions?{1=not important, 5=very important)

large research institutions? 1 2 3 4 5
mid-size institutions? 1 2 3 4 5
small liberal arts colleges? 1 2 3 4 5
community colleges? 1 2 3 4 5
5. In your view, how important will budget and finance be in the future for student affairs

professionals at the following types of institutions?(1=not important, 5=very important)

large research institutions? 1 2 3 4 5
mid-size institutions? 1 2 3 4 5
small liberal arts colleges? 1 2 3 4 5
community colleges? 1 2 3 4 5
6. In your view, how important will technology be in the future for student affairs professionals

at the following types of institutions?(1=not important, S=very important)

large research institutions? 1 2 3 4 5
mid-size institutions? 1 2 3 4 5
small liberal arts colleges? 1 2 3 4 5

community colleges? 1 2 3 4 5

[ I
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Now I'd like you to reflect on the mission of College Student Personnel Preparation Programs.

7. The mission of preparation programs in college student personnel should be to teach general
skills so an individual can perform almost any student affairs function in any type of
institution.

1 2 3 4 5
disagree agree
8. The mission of a preparation programs in college student personnel should be to teach specific

skills so an individual can perform a small number of student affairs functions well at a
specific type of institution.

1 2 3 4 5
disagree agree
9. The same student affairs skills are used at all types of institutions of higher education(i.e. large

research university, mid-size college/university, or small liberal arts college), but are applied
differently depending on the specific college setting.

1 2 3 4 5
disagree agree

Now think about skills you have acquired through the College and University Administration Program

at MSU.

10. As a new professional in the field, you gained the knowledge and skills from your master's
education at MSU to deal with the following issues.

a. diversity? 1 2 3 4 5
disagree agree

b. budget and finance? 1 2 3 4 5
disagree agree

c. technology? 1 2 3 4 5
disagree agree

Now please consider how these three issues should be addressed by College Student Personnel

Preparation Programs.
11. What do you see as the way to prepare students for the issue of diversity in the college student

personnel preparation program curriculum?

*Please rank the top three (1=best) strategies

__required course on the specific issue  __elective course on the specific issue
__integrated throughout required courses __topic in a comprehensive required course

__practicum, assistantship or externship opportunity

__other:




12.

13.

14.

15.

16.

17.

18.

19.

20.
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What do you see as the way to prepare students for the issue of budget and finance in the
college student personnel preparation program curriculum?
*Please rank the top three(1=best) strategies
__required course on the specific issue __elective course on the specific issue
__integrated throughout required courses __topic in a comprehensive required course
__ practicum, assistantship or externship opportunity
__other:
What do you see as the way to prepare students for the issue of technology in the college
student personnel preparation program curriculum?
*Please rank the top three (1=best) strategies

__required course on the specific issue  __elective course on the specific issue

TR

__integrated throughout required courses __topic in a comprehensive required course
__practicum, assistantship or externship opportunity

__other:

Can you comment on how the issue of diversity affects or has affected you and your work?

Can you comment on how the issue of budget and finance affects or has affected you and your
work?

Can you comment on how the issue of technology affects or has affected you and your work?

Can you comment on how the issue of diversity especially affects the practice of student
affairs in (type of institution)?

Can you comment on how the issue of budget and finance especially affects the practice of
student affairs in (type of institution)?

Can you comment on how the issue of technology especially affects the practice of student
affairs in (type of institution)?

Those are all of the formal questions I have. Do you have any comments about the questions
I have raised, or is there anything that you would like to talk about or add that I have not

covered?
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QUESTIONS FOR MSU FACULTY

The purpose of this survey is to solicit your opinions about the impact that diversity, budget and
finance and technology have, and will have, on student affairs in general and at different types of
institutions; and to inquire about the best approach for addressing these issues in college student
personnel preparation programs. Responses will be compared across four groups of individuals
including practitioners(from four types of institutions), current students, recent graduates, and faculty in
Michigan State University's College and University Administration Program.

Definitions of Issues:

Diversity: The issue of diversity as I define it is the changing demographics of the college student
population. More ethnic minorities, women, adult students(older than the traditional 18-22 year old
student), handicapper(including physically handicapped and learning disabled) and commuter students
are now attending colleges. The number of traditional aged(18-22 years old) students is declining.
Lesbian, bisexual and gay students are also becoming more vocal. This also adds to the diversity of the
college student population.

Budget/Finance: The issue of budget and finance as I define it is the emphasis placed on budgeting
and finance in higher education because federal and state funds are decreasing and the cost of
delivering higher education is increasing. This issue also includes the constraints placed on Student
Affairs units because of the changing institutional priorities which shift funds away from Student
Affairs.

Technology: The issue of technology as I define it is the use of various types of technology (i.e.
computer programs, facsimile machines, electronic mail and bulletin boards) to improve the efficiency
of Student Affairs units.

I am going to ask you some questions about how important the issues of diversity, budget and finance,
and technology have been to higher education and student affairs. I'll ask you both how important they
have been recently and how important they will be in the future.

1. a. How important has diversity been to higher education and student affairs in the past 5
years?
1 2 3 4 5
not imp. at all not too import. moderately import. important very import.
b. How important will diversity be to higher education and student affairs in the next 5
years?
1 2 3 4 5
not imp. at all not teo import. moderately import. important very import.
2. a. How important has budget and finance been to higher education and student affairs in
the past 5 years?
1 2 3 4 5

not imp. at all not too import. meoderately import. important very import.




For the next three questions, I'd like you to consider how important these issues will be at various
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b. How important will budget and finance be to higher education and student affairs in
the next 5 years?

1 2 3 4 5
not imp. at all not too import. moderately import. important very import.

a. How important has technology been to higher education and student affairs in the past
5 years?

1 2 3 4 5
not imp. at all not too import. moderately import. important very import.

b. How important will technology be to higher education and student affairs in the next 5
years?
1 2 3 4 5
not imp. at all not too import. moderately import. important very import.

qe
IS

institutions.

4.

In your view, how important will diversity be in the future for student affairs professionals at
the following types of institutions?(1=not important, 5S=very important)

large research institutions? 1 2 3 4 5
mid-size institutions? 1 2 3 4 5
small liberal arts colleges? 1 2 3 4 5
community colleges? 1 2 3 4 5

In your view, how important will budget and finance be in the future for student affairs
professionals at the following types of institutions?(1=not important, 5=very important)

large research institutions? 1 2 3 4 5
mid-size institutions? 1 2 3 4 5
small liberal arts colleges? 1 2 3 4 5
community colleges? 1 2 3 4 S

In your view, how important will technology be in the future for student affairs professionals
at the following types of institutions?(1=not important, 5=very important)

large research institutions? 1 2 3 4 5
mid-size institutions? . 1 2 3 4 5
small liberal arts colleges? 1 2 3 4 5

community colleges? 1 2 3 4 5
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Now I'd like you to reflect on the mission of College Student Personnel Preparation Programs.

7. The mission of preparation programs in college student personnel should be to teach general
skills so an individual can perform almost any student affairs function in any type of
institution.

1 2 3 4 5
disagree agree
8. The mission of a preparation programs in college student personnel should be to teach specific

skills so an individual can perform a small number of student affairs functions well at a
specific type of institution.

1 2 3 4 5
disagree agree

Now I'd like you to focus on the skills needed to work in Student Affairs.

9. The same student affairs skills are used at all types of institutions of higher education(i.e. large
research university, mid-size college/university, or small liberal arts college), but are applied
differently depending on the specific college setting.

'n—E

1 2 3 4 5
disagree agree

Please consider how these well these issues are being addressed by the College and University
Administration Program at MSU by commenting on the extent you agree or disagree with the following
statements.

10. The issue of diversity is covered adequately.

1 2 3 4 5
disagree agree
11. The issue of budget and finance is covered adequately.
1 2 3 4 5
disagree agree
12. The issue of technology is covered adequately.
1 2 3 4 5
disagree agree

Now please consider how these areas of concern should be addressed in College Student Personnel
Preparation Programs.
13. What do you see as the best way to prepare students for the issue of diversity in the college
student personnel preparation curriculum?
*Please rank the top three (1=best) strategies
__required course on the specific issue  __elective course on the specific issue

__integrated throughout required courses __topic in a comprehensive required course
__practicum, assistantship or externship opportunity

__other:



14.

15.

16.
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What do you see as the best way to prepare students for the issue of budget and finance in the
college student personnel preparation curriculum?

*Please rank the top three(1=best) strategies

__required course on the specific issue  __elective course on the specific issue
__integrated throughout required courses __topic in a comprehensive required course
__practicum, assistantship or externship opportunity

__other:

What do you see as the best way to prepare students for the issue of technology in the college
student personnel preparation curriculum?

*Please rank the top three (1=best) strategies

__required course on the specific issue  __elective course on the specific issue

__integrated throughout required courses __topic in a comprehensive required course
__practicum, assistantship or externship opportunity

__other:

Those are all of the formal questions I have. Do you have any comments about the questions

I have raised, or is there anything that you would like to talk about or add that I have not
covered?
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QUESTIONS FOR SENIOR ADMINISTRATORS

The purpose of this survey is to solicit your opinions about the impact that diversity, budget and
finance and technology have, and will have, on student affairs in general and at different types of
institutions; and what is the best approach for addressing these issues in college student personnel
preparation programs. Responses will be compared across four groups of individuals including
practitioners(from four types of institutions), current students, recent graduates, and faculty in Michigan
State University's College and University Administration Program.

Definitions of Issues:

Diversity: The issue of diversity as I define it is the changing demographics of the college student

population. More ethnic minorities, women, adult students(older than the traditional 18-22 year old

student), handicapper(including physically handicapped and learning disabled) and commuter students

are now attending colleges. The number of traditional aged(18-22 years old) students is declining. o
Lesbian, bisexual and gay students are also becoming more vocal. This also adds to the diversity of the

college student population.

Budget/Finance: The issue of budget and finance as I define it is the emphasis placed on budgeting -
and finance in higher education because federal and state funds are decreasing and the cost of

delivering higher education is increasing. This issue also includes the constraints placed on Student

Affairs units because of the changing institutional priorities which shift funds away from Student

Affairs.

Technology: The issue of technology as I define it is the use of various types of technology (i.e.
computer programs, facsimile machines, electronic mail and bulletin boards) to improve the efficiency
of Student Affairs units.

I am going to ask you some questions about how important the issues of diversity, budget and finance,
and technology have been to higher education and student affairs. I'll ask you both how important they
have been recently and how important they will be in the future.

1. a. How important has diversity been to higher education and student affairs in the past 5
years?
1 2 3 4 5
not imp. at all not too import. moderately import. important very import.
b. How important will diversity be to higher education and student affairs in the next 5
years?
1 2 3 4 5
not imp. at all not too impert. moderately import. important very import.
2. a. How important has budget and finance been to higher education and student affairs in
the past 5 years?
1 2 3 4 5

not imp. at all not too import. moderately import. important very import.
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b. How important will budget and finance be to higher education and student affairs in
the next 5 years?

1 2 3 4 5
not imp. at all not too import. moderately import. important very import.
3. a. How important has technology been to higher education and student affairs in the past
5 years?
1 2 3 4 5
not imp. at all not too import. meoderately import. important very import.
b. How important will technology be to higher education and student affairs in the next 5
years?
1 2 3 4 5

not imp. at all not too import. moderately import. important very import.

For the next three questions, I'd like you to consider how important these issues will be at various

institutions.

4. In your view, how important will diversity be in the future for student affairs professionals at
the following types of institutions?(1=not important, 5=very important)

large research institutions? 1 2 3 4 5
mid-size institutions? 1 2 3 4 5
small liberal arts colleges? 1 2 3 4 5
community colleges? 1 2 3 4 5
5. In your view, how important will budget and finance be in the future for student affairs

professionals at the following types of institutions?(1=not important, 5=very important)

large research institutions? 1 2 3 4 5
mid-size institutions? 1 2 3 4 5
small liberal arts colleges? 1 2 3 4 5
community colleges? 1 2 3 4 5
6. In your view, how important will technology be in the future for student affairs professionals

at the following types of institutions?(1=not important, 5=very important)

large research institutions? 1 2 3 4 5
mid-size institutions? 1 2 3 4 5
small liberal arts colleges? 1 2 3 4 5

community colleges? 1 2 3 4 5

§T ietiaess
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Now I'd like you to reflect on the mission of College Student Personnel Preparation Programs.

7. The mission of preparation programs in college student personnel should be to teach general
skills so an individual can perform almost any student affairs function at any type of
institution.

1 2 3 4 5
disagree agree
8. The mission of a preparation programs in college student personnel should be to teach specific

skills so an individual can perform a small number of student affairs functions well at a
specific type of institution.

1 2 3 4 5
disagree agree

Now I'd like you to focus on the skills needed to work in Student Affairs.
9. The same student affairs skills are used at all types of institutions of higher education(i.e. large
research university, mid-size college/university, or small liberal arts college), but are applied

differently depending on the specific college setting.

1 2 3 4 5
disagree agree

For the next question please think about the quality of College Student Personnel Preparation Programs

in general.
10. New student affairs professionals(in the field fewer than 5 years) have the knowledge and

skills to deal with the following issues for student affairs in higher education.

a. diversity? 1 2 3 4 5
disagree agree

b. budget and finance? 1 2 3 4 5
disagree agree

c. technology? 1 2 3 4 5
disagree agree

Now please consider how these areas of concern should be addressed in College Student Personnel

Preparation Programs
11. What do you see as the best way to prepare students for the issue of diversity in the college

student personnel preparation curriculum?

*Please rank the top three (1=best) strategies

__required course on the specific issue  __as an elective course on the specific issue
__integrated throughout required courses __as a topic in a comprehensive required course

__as a practicum, assistantship or externship opportunity

__other:
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12. What do you see as the best way to prepare students for the issue of budget and finance in the
college student personnel preparation curriculum?
*Please rank the top three(1=best) strategies
__required course on the specific issue  __as an elective course on the specific issue
__integrated throughout required courses __as a topic in a comprehensive required course
__as a practicum, assistantship or externship opportunity
__other:

13. What do you see as the best way to prepare students for the issue of technology in the college
student personnel preparation curriculum?
*Please rank the top three (1=best) strategies
__required course on the specific issue  __as an elective course on the specific issue

__integrated throughout required courses __as a topic in a comprehensive required course

__as a practicum, assistantship or externship opportunity

__other:
14. Can you comment on how the issue of diversity affects or has affected you and your work?
15. Can you comment on how the issue of budget and finance affects or has affected you and your
work?
16. Can you comment on how the issue of technology affects or has affected you and your work?
17. Can you comment on how the issue of diversity especially affects the practice of student

affairs in (type of institution)?

18. Can you comment on how the issue of budget and finance especially affects the practice of
student affairs in (type of institution)?

19. Can you comment on how the issue of technology especially affects the practice of student
affairs in (type of institution)?

20. Those are all of the formal questions I have. Do you have any comments about the questions
I have raised, or is there anything that you would like to talk about or add that I have not
covered?
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APPENDIX C - TABLES

TABLE 1A
The Iimportance of Diversity in the Past

Students(%) | Graduates(%) Faculty(%)

Senior '
Administrators(%)

not important at all 0 0 0
(1)

not too important 7.7
(2)

| moderately important . . 23.1
‘ (3)

important . . . 30.8
(4)

very important . . . 38.5
(5)

STANDARD
DEVIATION
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TABLE 1B
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The Importance of Diversity in the Future

(3)

ates(%) Faculty(%) Senior All(%)
Administrators(%)
not important at all 0 0 0 0 0
(1)
not too important 0 0 0 0 0
(2)
| moderately important 0 0 11.1 7.7 49

important
(4)

very important
(5)

STANDARD
DEVIATION

TABLE 2A
The Importance of Budget and Finance in the Past

@)

Students(%) | Graduates(%) Faculty(%) Senior Ali(%)
Administrators(%)
not important at al 0 0 0 0 0
(1)
not too important 10.0 1.1 0 1.7 7.3
(2)
| moderately important 20.0 4“4 333 7.7 244
‘ (3)
important 30.0 2.2 66.7 53.9

very important
(5)

STANDARD
DEVIATION

b
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TABLE 2B
The Importance of Budget and Finance in the Future
m
Students(%) | Graduates(%) Faculty (%) Senior All(%)
Administrators(%)
not important at all 0 0 0 0 0
(1)
| not too important 0 0 0 0 0
(2)
moderately important 10.0 11 0 0 4.9
(3)
important 0 2.2 0 7.7 7.3
4)
very important 90.0 66.7 100.0 92.3 87.8
(5)
STANDARD 63 73 0.0 28 50
DEVIATION
TABLE 3A
The Importance of Technology in the Past
Graduates(%) Faculty(%) Senior All(%)
Administrators(%)
not important at all 0 0 0 0 0
(1)
not too important 0 22 333 15.4 171
(2)
moderatsly important 70.0 333 66.7 23.1 46.3
(3)
important 20.0 333 0 38.5 244

(4)

very important
(5)

MEAN

STANDARD
DEVIATION

141

122
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TABLE 3B

The Importance of Technology in the Future

Students(%)
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Senior Ali(%)
Administrators(%)
not important at all 0 0 0 0 0

(1)

not too important 0 111 0 0 24
(2)

moderately important 0 2.2 2.2 30.8 39.0
(3)

important 40.0 333 55.6 30.8 39.0
(4)

very important 60.0 333 2.2 48.2 415

(5)

STANDARD
DEVIATION

Table 4A

The Importance of Diversity at Large Research Institutions

Graduates(%)

Senior
Administrators(%)

not important at al
(1)

0

0

not too important
@

111

moderately important
3)

important
(4)

very important
(5)

STANDARD
DEVIATION

o~



TABLE 4B

The importance of Diversity at Mid-Size Institutions

Students(%)

80

Graduates(%)

Senior
Administrators(%)

not important at al
(1)

0

not too important
(2)

moderately important
(3)

important
4)

very important
(5)

STANDARD
DEVIATION

TABLE 4C

The Iimportance of Diversity at Small Liberal Arts Colleges

Graduates(%)

not important at all
(1)

0

not too important
)

moderately important
3)

important
(4)

very important
(5)

STANDARD
_DEVIATION
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TABLE 4D
The Importance of Diversity at Community Colleges

Students(%) | Graduates(%) Senior

Administrators(%)
not important at ai 0 0 0 0 0 I
(1)
not too important 0 2.2 11 7.7 9.8 I
()
moderately important 10.0 333 0 15.4 146
(3)
important 30.0 2.2 22.2 30.8 26.8

(4)

very important
(5)

STANDARD
DEVIATION

TABLE 5A
The Iimportance of Budget and Finance at Large Research Institutions

Graduates(%)

not important at al 0 0 0 0 0
(1)

not too important 0 0 0 0 0
(2)
moderately important 0 1141 0 0 2.4
(3)
important 20.0 333 2.2 53.9 342

(4)

very important
(5)

STANDARD
DEVIATION




TABLE 6B
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The Importance of Budget and Finance at Mid-Size Institutions

Graduates(%)

Faculty(%)

Senior
Administrators(%)

not important at all
(1)

0

0

not too important
)

‘ moderately important
(3)

important
4)

very important
(5)

STANDARD
DEVIATION

TABLE §C

The importance of Budget and Finance at Small Liberal Arts Colleges

Graduates(%)

Senior

Administrators(%)

not important at all
(1)

0

0

not too important
@

moderately important
3)

important
(4)

very important
(5)

STANDARD
DEVIATION




TABLE 5D
The importance of Budget and Finance at Community Colleges
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STANDARD
DEVIATION

Students(%) | Graduates(%) Faculty(%) Senior All(%)
Administrators(%)
not important at all 0 0 0 0 0
(1)
not too important 0 0 0 154 4.9
(2)
moderately important 20.0 0 0 7.7 73
(3)
important 20.0 333 22 38.5 29.3
4)
very important 60.0 66.7 77.8 38.5 58.5
(5)

TABLE 6A
The Importance of Technology at Large Research Institutions

Graduates(%)

not importa
(1)

nt at al 0

)

not too important 0

()]

moderately important 0

4)

important 20.0

141

(5)

very important

|  STANDARD
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TABLE 6B
The Importance of Technology at Mid-Size Institutions

m
I Students(%) | Graduates(%) Faculty(%) Senior All(%)
Administrators(%)
not important at al 0 0 0 0 0
(1)
not too important 0 0 0 0 0
(2)
I moderately important 0 11 333 0 9.8
(3)
important 50.0 55.6 66.7 76.9 63.4
4)
very important 50.0 333 0 23.1 26.8
(5)

STANDARD
DEVIATION

TABLE 6C
The Importance of Technology at Small Liberal Arts Colleges

I Students(%) | Graduates(%) Faculty(%) Senior Ali(%)
Administrators(%)
l not important at all 0 0 0 0 0

(1)

not too important 0 111 1.1 0 4.9
(2)

moderately important 20.0 141 66.7 15.4 26.8
(3)

important 60.0 55.6 1.1 84.6 56.1 I

(4)

very important
(5)

STANDARD
DEVIATION
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TABLE 6D
The Importance of Technology at Community Colleges

Students(%) | Graduates(%) Faculty(%) Senior All(%) I
Administrators(%)

not important at all 0 0 0 0 0
(1)
not too important 0 0 0 0 0
. (2)
| moderately important 10.0 2.2 44 .4 7.7 19.5
(3)
important 50.0 55.6 2.2 76.9 53.7

(4)

very important 40.0 22 333 154 26.8
(5)

STANDARD
DEVIATION

TABLE 7
Best Approach for Addressing Diversity in the Curriculum

Students(%) Facutlty(%)

required course 10.0 . 1.1

elective course 0

integrated throughout required courses . . 55.6

topic in a comprehensive required course

practicum, assistantship or extemship
opportunity

other:




TABLE 8
Best Approach for Addressing Budget and Finance in the Curriculum
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Students(%)

Graduates(%)

Faculty(%)

TABLE 9
Best Approach for Addressing Technology in the Curriculum

Graduates(%)

required course 400 55.6 4.4 615 51.2
elective course 20.0 111 222 7.7 146
integrated throughout required courses 100 222 0 7.7 98
topic in a comprehensive required course 200 0 333 7.7 146 Il
practicum, assistantship or extemnship 10.0 1141 0 7.7 73
opportunity
other: 0 0 0 7.7 24

required course

elective course

integrated throughout required courses

topic in a comprehensive required course

practicum, assistantship or extemship

opportunity

other:
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TABLE 10A
The Mission of Preparation Programs is to Teach General Skilis
1=disagree = 5=agree
?—
Students(%) | Graduates(%) Faculty(%) Senior All(%)
Administrators(%)
1 0 0 1.1 0 24
0 0 1.1 15.4 7.3
11.1 1.1 7.7 14.6
66.7 66.7 61.5 65.9
22 0 15.4 98 |
TABLE 10B
The Mission of Preparation Programs Is to Teach Specific Skills
1=disagree = 5=agree
Students(%) | Graduates(%) Faculty(%) Senior All(%)
Administrators(%)
10.0 0 11.1 30.8 14.6
40.0 55.6 333 15.4 34.2
40.0 22 22 30.8 29.3
10.0 1.1 22 23.1 17.1
0 11.1 11 0 4.9

TABLE 11

The Same Skills are Used at All Types of institutions, But Applied

Differently
~ 1=disagree

S5=agree

Students(%) | Graduates(%) | Faculty(%) Senior All(%)
Administrators(%)
1 0 0 11.1 0 24
2 10.0 11.1 11.1 0 7.3
3 20.0 11.1 0 7.7 9.8
4 51.2
5 .

.
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TABLE 12A
Diversity Being Adequately Addressed in the CUA Program
1=disagree =agree

Students(%) 10.0 50.0 30.0 10.0 0
Faculty(%) 0 22 333 22 22
Ali(%) 36.8 31.8 15.8 106

-
l

TABLE 12B
Budget and Finance Being Adequately Addressed in the CUA Program
1=disagree @ 5=agree

Students(%)

Faculty(%)
Ali(%)

TABLE 12C
Technology Being Adequately Addressed in the CUA Program
1=disagree = 5=agree

| eI
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TABLE 13A
Graduates' Perceptions of Their Preparedness to Deal With The Issues
1=disagree = 5=agree

Percentages of Graduates

4 5
222 22
Budget and 22 0
Finance
Techno 55.6 2.2 0 i 0
TABLE 13B
Senior Administrators’ Perceptions of New Professionals’ Preparedness
Deal with the Issues
1=disagree 5=agree
Percentages of Senior Administrators
1 2 3 4 5
Diversity 0 33.3 41.7 25.0 0
Budget and 15.4 48.2 385 0 0
Finance
l Technology 15.4 231 30.8 30.8 0
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