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ABSTRACT

THE IMPACT OF PARENTAL VALUES ON PARENTING BEHAVIORS AND
CHILD FUNCTIONING IN FAMILES WITH A MENTALLY
RETARDED CHILD

By

Catherine Lynn Costigan

The impact of parents’ values on parenting practices and outcomes for children
were examined longitudinally among 165 families raising a child with mental
retardation. Self-report measures assessed parents' autonomy and conformity
values, parents’ disciplinary practices, and children's independent functioning
skills. Parent-child interactions were observed in the home. The results provide
partial support for theories positing a central role for parental cognitions in the
socialization process. Contrary to expectations, values were not consistently
related to parenting behaviors. However, as expected, values were significantly
associated with child outcomes, as parents' autonomy values predicted child
functioning 18-24 months later. These results were maintained after controlling
for parents’ behaviors. The findings suggest that high autonomy values may
actually promote gains in independent functioning. Follow-up analyses

examining gender differences suggest this is particularly evident for boys.
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INTRODUCTION

The family is the most important influence in the socialization process ~
(Maccoby, 1984). A child's social knowledge, moral character, and to a lesser
extent, cognitive development are determined primarily by the family
(Baumrind, 1980). Recently, however, researchers have become interested in
why parents behave in a particular way, and attention has been directed at the
role of social cognitions as determinants of parental behavior (Goodnow,

1988, Musun-Miller, 1989). That is, researchers have become interested in the
way in which parents' values, beliefs, attributions and expectations mediate ’
parental responses to child behaviors. Instead of treating parents as
inadvertent responders to child behavior, it is increasingly recognized that
parents actively organize and interpret child behaviors and that these /
interpretations affect parents’ behavioral and affective responses (Bacon &
Ashmore, 1986; Goodnow, 1988).

Early work in the study of social cognition focused on parents' global
attitudes toward child-rearing. Questionnaire measures of parents’ child-
rearing attitudes assess distinctions in parenting practices and styles (e.g.,
authoritarian, permissive, overprotective, accepting), which are considered
indicative of parenting behaviors. While it has been established that different
parents endorse different attitudes about the most effective child-rearing
practices, researchers have had a more difficult time establishing a link
between these attitudes and parental behavior. In a critical review of the
research employing parent child-rearing attitude instruments, Holden and

Edwards (1989) note the failure of parent's self-reported attitudes to translate

1
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into predictable behaviors, and attribute this failure to both theoretical and

methodological shortcomings. They argue that attitudes are not necessarily
stable and coherent, global attitudes do not necessarily encompass specific
ones, and that unidimensional or bipolar conceptualizations of child-rearing
attitudes (e.g., warmth or permissiveness) do not capture the complexity of
parent-child interactions. In addition, they argue that questionnaire items are
often ambiguous, acontextual, confound different types of social cognition,
and possess poor or unknown psychometric properties.

As a result of these difficulties, researchers have turned to more
specific and differentiated cognitive variables and improved assessment
methods in an attempt to account for the effects of situational variations,
child influences, and developmental processes on parents’ social cognitions.
Additionally, this research is guided by a different set of assumptions about
what aspects of cognitions are relevant. Drawing on recent developments in
cognitive psychology, research focuses on cognitive schemas and cognitive
processing instead of generalized "attitudes.” In particular, the research draws
on the premise that parents’ reactions to child stimuli are determined in part
by how a parent categorizes and attributes the child's behavior (e.g., age-
appropriate/ age-inappropriate, intentional/ unintentional) as well as how
closely the behavior conforms to the parent's beliefs about child development
and their goals for that particular child (Dix & Grusec, 1985; Musun-Miller,
1989; Miller, 1988; Sigel, 1985). By uncovering the frameworks that parents
use to organize child behavior, and by eliciting parents implicit theories of
child development, it is likely that more direct links from cognitions to
behaviors can be established (Bacon & Ashmore, 1986; Sameroff & Feil, 1985).

The most frequently studied cognitive variables are values and goals,

beliefs, and attributions (Bacon & Ashmore, 1986). Much research
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demonstrates individual differences in the content and salience of parents’

child-rearing goals, beliefs, and attributions. For instance, Emmerich (1969)
found that parents had definite goals for their children (e.g., assertiveness,
obedience) and that various parents prioritized these goals differently. In
addition, parental goals were relatively stable, even when it was clear that the
goal was inappropriate or too difficult to achieve. Similarly, Miller (1988)
concluded that parents hold varying beliefs about children and about
development and that there is an underlying coherence to these beliefs. For
instance, McGillicuddy-DeLisi (1985) found that parents hold widely varying
beliefs about the extent to which children learn either through active
experimentation or passive instruction. Also, Dix, Ruble, Grusec, and Nixon
(1986) showed that parents differ in the attributions that they make to specific
child behaviors and that these attributions show developmental changes. For
example, in responding to short vignettes about children's behavior, parents
viewed misbehavior as more intentional and controllable in older children
than in younger children. Likewise, Gretarsson and Gelfand (1988) found
that mothers attributed the causes of children's positive behavior as more
internal and stable than their negative behavior, which was seen as externally
caused and unstable.

Unfortunately, similar to studies about generalized attitudes, many
investigations with these more specific cognitive variables have been unable
to find a predictive relationship between cognitive variables and parental
behaviors because of difficulties assessing relevant parental cognitions and
defining the most pertinent parent behaviors (Miller, 1988). However, a few
studies have been able to establish a link between values and beliefs and both
self-reported parental behaviors and direct observations of parent-child

interactions.



Parental Beliefs and Parenting Behavior

Beliefs are ideas that people hold which are presumed to be true, but
which could, in principle, be proved or disproved (Sigel, 1985; Antill, 1987).
Parenting beliefs refer to ideas that parents hold concerning how children
develop and learn and how children should be raised. These latter beliefs are
considered evaluative beliefs, because they contain an emotional or
attitudinal component.

Two studies highlight the relationship between parents’ beliefs and
parents’ behavior. As part of a larger project with the Educational Testing
Service, McGillicuddy-DeLisi (1985) established a link between fathers' beliefs
about how children develop cognitively and their teaching strategies with
their children during story-telling and paper folding tasks. This study
contrasted parents who believe that children learn through experimentation
and abstraction of experience (constructivist beliefs) and parents who believe
that children learn through direct instruction or observation. Teaching styles
were measured in terms of the parents’ use of distancing strategies, in which
the parent guides the child to a solution by making suggestions or asking
questions instead of giving specific directions. It was found that fathers who
endorsed constructivist beliefs about children's cognitive development
employed more distancing strategies during videotaped interactions than
fathers who believed that children learn through direct instruction or
observation. However, there was not a strong relationship between mothers'
beliefs about how children learn and their teaching strategies. Presumably,
because mothers spend more time with the children than fathers, their
behaviors are based on their knowledge of the specific children rather than
their general beliefs about children as a whole.
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In a similar investigation, Elias and Ubriaco (1986) studied the

relationship between parental beliefs about how children develop social
competence and their teaching strategies during an interpersonal problem
solving task. Using an idiographic assessment of four families' problem
solving discussions, consistent relationships were found between parents’
self-reported beliefs about how children learn and their interactional styles.
For example, the parents who believed that children learn by monitoring
their own experiences typically employed the teaching strategies of asking
questions and suggesting solutions, while parents who believed that children
learn through parental rewards and punishments made frequent use of the
strategies of telling the solution and giving positive and negative commands.
Finally, a longitudinal study of maternal child-rearing beliefs and
socialization practices assessed the relationship between beliefs and behaviors
concurrently, as well as the predictive value of beliefs across time (Kochanska,
Kuczynski, & Radke-Yarrow, 1989; Kochanska, 1990). During the first wave
of the project, the investigators clustered mothers’ child-rearing beliefs into
two large categories of authoritative/democratic beliefs and
authoritarian/restrictive beliefs. At this time, mothers and their toddlers
were videotaped for 90 minutes, which included periods of structured
activities and free time, and the strategies that mothers used to influence
their child's behavior were coded. Authoritarian beliefs were found to be
consistently associated with mothers use of direct commands, reprimands,
and prohibitive ("don't") interventions, while authoritative beliefs were
associated with mothers use of polite suggestions and positive incentives, and
negatively associated with direct commands and prohibitions. During the
second wave, 2-3 years later, mothers and their now 5 year old children were

once again videotaped for 90 minutes. After controlling for the stability of the
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maternal behavior itself, several categories of maternal behavior at Time 2

continued to be associated with child-rearing beliefs endorsed at Time 1.
Specifically, authoritative beliefs at Time 1 continued to be associated with
frequent use of positive incentives and negatively associated with prohibitive

interventions at Time 2.

Parental Beliefs and Child Outcomes

In addition to studies showing that parental cognitions predict parents’
socialization behaviors, some studies also demonstrate relationships between
parent cognitions and child outcomes. The two studies discussed above,
regarding teaching strategies that promote cognitive competence
(McGillicuddy-DelLisi, 1985) and social competence (Elias & Ubriaco, 1986),
also considered the ways in which parental beliefs influenced children's
actual performance. For instance, using a causal path analysis, McGillicuddy-
DelLisi (1985) found that parental beliefs had a direct association with
children's competence that was independent of the parent's teaching
behaviors. That is, the children of parents who believed that children learn
through their own construction of knowledge had higher levels of
representational abilities on a variety of cognitive tasks. Similarly, the
children in Elias and Ubriaco's (1986) study whose parents believed that
children learn by monitoring their own experiences were more skillful
problem-solvers than the children whose parents believed that children learn
best through rewards and punishments.

Parental cognitions may affect not only children's actual competence,
but also their perceived competence. In one study, children's self-perceptions
of their abilities in math were related more directly to their parent's

perceptions of their abilities than to their actual past performance in math
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(Parsons, Adler, & Kaczala, 1982). Likewise, Phillips (1987) found that

children’s self-perceptions of cognitive competence in general were more
strongly associated with the parent's beliefs about the child's ability (which
were often inaccurate) than with actual achievement scores. Thus, it seems
that parents provide important feedback about the child's abilities which may
be more important than actual performance in socializing children to expect

different levels of academic achievement.

Parental Values and Parenting Behavior

In addition to their beliefs, parents' values are important concerns in
studying how cognitions influence the socialization process. A valueisa -
judgment about a desirable end-state of existence or broad mode of conduct,
such as equality or honesty (Bem, 1970). Values differ from beliefs in that
they require no logical justification. In addition, values are more stable than 4
beliefs, because they involve a stronger emotional investment (Goodnow, .~
1988). Values are considered core beliefs that partially determine how one
behaves, how one judges the behaviors of others, and how one defines the
end states worth striving for in oneself and one's children (Rokeach, 1972).

Within the realm of parenting, values are equivalent to socialization
goals (Antill, 1987). Maccoby (1984) defines socialization as "how children
acquire the motives, values, knowledge, and behavior patterns that are
needed to function adequately in the society in which they will live as adults”
(p. 317). However, which motives, values, knowledge, and behavioral
patterns the child acquires will depend to a large extent on what his or her /'
pareng value and therefore deem necessary. In this way, parents base their

socialization goals on the qualities or end-states that they value and want to

see in their children. These values or goals determine the way in which
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parents respond to children’s behavior, as well as how they organize the

environment and structure the future (Trommsdorff, 1983).

Two studies illustrate the way in which parents’ values relate to
parents’ behaviors and intentions. In a study by Ames and Archer (1987),
mothers’ achievement values were divided into two categories; mothers
who are "mastery oriented” value effort over ability in their child's school
performance, while mothers who are "performance oriented” value good
grades over effort. These investigators found that mothers who rated
themselves as mastery oriented had different perceptions, preferences, and
attributions regarding schooling priorities than mothers who rated
themselves as performance oriented. Specifically, mastery oriented mothers
viewed working hard and behaving well to be more important than getting
good grades or doing better than others, they preferred feedback related to
their child's effort over feedback related to their child's performance, they
preferred tasks that were challenging over those that were easy, and they
attributed success to effort rather than ability. Similarly, Antill (1987) found a
relationship between parents’ sex-role values and their sex-typed child-
rearing practices. Two sex-role values were distinguished; parents who hold
egalitarian values believe that there should be no distinctions between men
and women's roles or opportunities, whereas parents who hold traditional
values believe that men and women should have separate roles. It was
found that egalitarianism, relative to traditionalism, was associated with
discouraging sex-typed characteristics and interests (masculine or feminine)
and encouraging cross-sex characteristics and interests in their children. In
addition, egalitarian parents reported that they would treat their child the

same had he or she been of the opposite sex.
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Relationship between Values and Beliefs
Parental beliefs and parental values are closely related. That is, beliefs

are often used to justify values and one can typically predict someone’s beliefs
once their values are known (Bem, 1970). For example, the study by Antill
(1987) discussed above measured both parental sex-role values and sex-role
beliefs (e.g., beliefs regarding the basis of sex differences), and found them to
be consistently related. For instance, parents who held egalitarian values
believed that sex differences are caused by social rather than biological factors,
while parents who believed in traditional sex-role values believed the
opposite. Thus, there was considerable coherence to the parent's values and
beliefs. Nevertheless, although a few of the sex-role beliefs demonstrated
independent predictive power, parental values were clearly the strongest

predictors of parents' sex-typed child-rearing practices.

Autonomy versus Conformity
Two constructs that are central to the study of parents’ child-rearing

values are autonomy and conformity. The autonomy/conformity distinction
in socialization goals has long been recognized (Kohn, 1977). For example, a
sociological study conducted in the 1920's compared and contrasted parents’
child-rearing styles in terms of the degree to which they encouraged either
autonomy or obedience (Lynd & Lynd, 1929, cited in Alwin, 1988). The
concept of autonomy implies independence of thought and behavior: self-
direction, self-reliance, and independent thinking. For parents, valuing
autonomy is correlated with encouraging original ideas, imagination, and
learning how to learn. Conformity refers to obedience and respect, and is

correlated with traditional authoritarian beliefs and valuing manners and
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neatness (Schaefer & Edgerton, 1985; Segal, 1985; Luster et al., 1988; Kohn,

1977).

Parents differ in the extent to which they permit and facilitate the
development of autonomy (Trickett & Susman, 1988). Parents’ valuation of
autonomy versus conformity in their children will contribute to the
formulation of their socialization goals and determine their role in the
socialization process. Thus, parents who value autonomy should employ
parenting practices that they believe will instill this quality in their children
through both explicit instructions and everyday interactions.

Using a Q-sort instrument, Segal (1985) measured maternal values in
six categories: competition, obedience, success in school, cooperation, ethical
values, and process goals (autonomy). The results of the Q-sort demonstrated
that mothers disagreed most about the importance of developing process
goals (e.g., I want my child to be an independent learner), and that these
values largely determined how mothers defined their parenting role. That is,
the mothers who valued autonomy defined their role as an educator rather
than a disciplinarian and also valued creativity, imagination, and problem-
solving skills. On the other hand, mothers who valued obedience defined
their role as a disciplinarian, valued conformity to rules and authority
figures, and considered teaching to be exclusively up to the schools.
Furthermore, the mothers who valued autonomy spent significantly more
time participating in a home-based educational program than the mothers
who valued obedience. In this way, parents’ values translate into specific
behaviors for parents and socialization goals for children.

Two studies, both using an adaptation of Kohn's (1977) rank ordering
of parental values, further illustrate how values of autonomy and conformity

are reflected in socialization practices and child outcomes. In both studies,
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parents rank ordered their child-rearing values, resulting in two constructs:

valuing self-direction and valuing conformity. Luster, Rhoades, and Haas
(1988) studied the behavioral correlates of mothers’ value rankings. Mothers
who valued self-direction encouraged their young child to explore the
environment more than mothers who valued conformity. In addition, these
mothers read, talked, and interacted more with their children. On the other
hand, mothers who valued conformity used punishment and restrictions
more frequently, and enforced more household rules. Similarly, Schaefer
and Edgerton (1985) assessed the child correlates of parents' value rankings.
In this study, a high value placed on conformity was associated with
relatively lower mental test scores for the child and lower teacher ratings of
the child's curiosity and creativity. On the other hand, the strength of
parents’ self-direction values showed positive, though lower, correlations
with mental test scores and with teacher' ratings.

In the present paper, it is hypothesized that parents’' valuation of
autonomy versus conformity will have a direct effect on the socialization
practices of parents raising children with mental retardation, as well as a
direct effect on the child's level of independent functioning. The model is

presented in Figure 1.
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Parents’
Behaviors

Parents’ Child
Values Functioning

Figure 1. Proposed model of influence among values, behaviors, and
child functioning.



Socialization of Mentally Retarded Children

So far, parental cognition and behaviors have been discussed as if they
exercise a unidirectional effect on child outcomes. However, characteristics of
the child influence caretaking behaviors just as parenting behaviors influence
the child, and parent-child relationships should be considered in terms of
reciprocal effects (Belsky & Vondra, 1989). Child effects on parenting behavior
have been studied in terms of the child's activity level, the child's degree of
dependence/independence, and the child's initiation of and responsiveness
to social behavior (reviewed by Bell & Chapman, 1986). In all of these cases,
the parents were responsive to the differing characteristics of the children and
altered their behavior as a result.

Child effects can be expected to be particularly salient when raising a
mentally retarded child. Mentally retarded children often lack or are delayed
in the basic social skills necessary for typical socialization and development,
such as language skills, play and imitation skills, and social competence
(Blacher-Dixon, 1981). Also, mentally retarded children are necessarily more
dependent. These special characteristics of mentally retarded children affect
parents’ caretaking behaviors, so that the role the parent adopts in the
socialization process can be very different from the role that they would have
adopted with typically developing children. For example, a mentally retarded
child's reduced verbal abilities may create less opportunity or motivation for
the parent to label objects or to repeat what the child has said (Howard, 1978).

These characteristics of mentally retarded children may have an effect
on parents' cognitions as well as parents' behaviors. As stated earlier, in
parenting a typically developing child, parents’ values translate into their
socialization goals. However, when raising a child with mental retardation,

certain parental values translate into unattainable or inappropriate

13
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socialization goals. This is the case with valuing autonomy versus

conformity. The expectancy-value approach to decision making (Edwards,
1954, Trommsdorff, 1983) suggests that in choosing socialization goals,
parents consider both the value of a particular goal, as well as the likelihood
(expectancy) that this goal will be achieved. If the goal is not highly valued or
if it is unlikely the goal will be attained, parents do not emphasize it as a
socialization goal. Thus, in raising a mentally retarded child, though
autonomy may still be valued, parents need to be responsive to child
characteristics and alter their socialization goals, adopting more realistic goals
for their child's independent achievement. Failure to do so will result in
stress and frustration for the parent, as their efforts to facilitate independent
functioning will be met with limited success.

When parents of mentally retarded children do alter their expectations,
the functional definitions of autonomy and conformity take on a different
meaning. That is, the long term autonomy goals become considerably
different from typical goals for children with average intelligence and above
(e.g., assimilating to a sheltered workshop versus having a successful career
and raising a family). In this context, autonomy may mean acquiring
sufficient social and economic skills to live independently, whereas
autonomy for typically developing children may imply thinking for oneself
and independent initiative (i.e., not following the crowd).

Altering one's expectations to meet the needs of the mentally retarded
child is often a difficult task for parents. In fact, the most frequently cited
concern of parents raising a child with mental retardation is uncertainty over
what goals and expectations are appropriate (Strom, Rees, Slaughter, &
Wurster, 1981). Using the Parent's Strengths and Needs Inventory (PSNI),
Strom and McCalla (1988) found that parents of mentally retarded children
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are most concerned about what goals should be set for their child's behavior,

what responsibilities their child should have, and how much independence
should be allowed. Similarly, using the Parent as a Teacher Inventory
(PAAT), Strom and his colleagues found that parents of mentally retarded
children had less confidence in their ability to provide the necessary learning
experiences at home, were less willing to encourage creativity and play, and
felt the need for more control over their child than parents of typically
developing children (Strom, Daniels, Wurster, Rees, & Goldman, 1984;
Strom et al., 1981).

The present study

It is hypothesized that parents' values are an important determinant of
the role they adopt in the socialization of a mentally retarded child.
Specifically, it is predicted that parental valuation of autonomy versus
conformity in their mentally retarded child will be systematically related to
parenting behaviors and child outcomes. The present study will examine the
effects of parents' values in three areas: parent-child interactions, discipline

practices, and the child’s level of independent functioning.

Upper and Lower Limit Controls
The first area of parenting behaviors that are predicted to be related to

parental values concerns parents-child interactions. Bell's (1971; 1979)
control theory of parent-child interaction proposes that parents and children
have upper and lower limits of behavior that they are willing to tolerate from
one another. From the parent's perspective, behaviors such as
aggressiveness, destructiveness, and impulsiveness from the child exceed the

parent's upper limit and thus elicit upper level control reactions. The control
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reactions serve to "redirect or reduce the excessive or inappropriate behavior"

(Bell, 1974. p. 66) and include actions such as distraction, restraint, or
commands (Brunk & Henggeler, 1984; Bell & Chapman, 1986). On the other
hand, behaviors such as shyness, incompetence, low activity, and withdrawal
from the child exceed the parent's lower limits of acceptability, and thus elicit
lower level control reactions. These reactions serve to "stimulate, prime, or
in other ways increase the insufficient or nonexistent behavior” (p. 67) by
rewarding, helping, urging, or prompting (Brunk & Henggeler, 1984; Bell &
Chapman, 1986).

Bell and Chapman (1986) state that a parent’s upper and lower limits
are based on their expectations for the child's behavior, which in turn is based
on past experience with the child. Though these investigators were not
considering parental cognitions, it seems plausible that a parent’s expectations
and limits for their child's behavior are also based on which behaviors and
qualities the parents value. In this way, the same child stimulus behavior can
evoke different reactions from different parents, depending on what they
value. For instance, one parent may interpret a child’'s ongoing behavior as
"aggressive” and inappropriate, and will respond with upper limit controls,
while a parent who values assertiveness will not consider the behavior
inappropriate and no controls will be evoked.

Parents’ upper and lower limit controls will be studied in the context of
a family problem solving discussion. The family problem solving discussion
is a promising means of seeing how parental values translate into behavior
towards the impaired child. The ability of mentally retarded children to
participate meaningfully in discussions is usually impaired and requires
direct instruction and explicit encouragement by the parents to promote its

development. Therefore, participating in a family problem solving



17
discussion taxes and pushes the limits of mentally retarded children's

abilities, and is a fruitful test of parents’' interest and commitment to
involving the child.

This study tests the hypothesis that parents' valuation of autonomy
and conformity will be related to their use of upper and lower limit controls.
Specifically, it is hypothesized that the more a parent values autonomy in
their mentally retarded child, the more likely they will be to use lower limit
control reactions in an attempt to stimulate and involve the child. Parents
who highly value autonomy will reach their tolerance for lower limits early,
and will therefore focus their energy on encouraging the participation of the
mentally retarded child, involving him or her in the discussion as much as
possible, even if it is at the expense of actual problem solving. Thus, for
example, if the child is not paying attention to the conversation, the child's
attention will be solicited. In addition, the parents will frequently direct
requests for an opinion at the child.

Alternatively, it is predicted that the more a parent values conformity
in their mentally retarded child, the more likely the parent will be to use
upper limit control reactions in an attempt to reduce the child's inappropriate
behaviors. Parents who highly value conformity will reach their tolerance
for upper limit behaviors early and will be most concerned with maintaining
control and monitoring behavior. For example, if the child is being
disruptive, the parents will attempt to reduce or terminate the aversive
behavior by issuing commands. Finally, since parents who strongly value
conformity will be more interested in discipline than in involving the child
in the discussion, these parents will use fewer lower limit controls.
Therefore, if the impaired child is not being disruptive, he or she will not be
disturbed.
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Discipline Practices

A second area of parenting behavior concerns parents’ disciplinary
practices. Discipline techniques that teach children self-control and allow
them to internalize standards of conduct promote autonomy, while discipline
strategies that require obedience to external controls encourage conformity.
Baumrind's (1966) classification of parental disciplinary styles (permissive,
authoritarian, and authoritative) reflect varying degrees of valuation of
autonomy versus conformity. According to Baumrind, the permissive parent
makes few demands for child compliance and does not encourage obedience
to external authority, instead allowing the child to regulate his or her own
behavior. Authoritarian parents, on the other hand, impose structure and
rules, employ punitive means to control child behavior, and encourage
obedience to authority. The authoritative parent employs control paired with
positives, valuing a certain degree of autonomous self- direction, but at the
same time requiring a reasonable amount of conformity to household rules
and minimal standards of conduct.

Two opposing types of discipline strategies, reasoning and power
assertion, are related to these different parenting styles. Reasoning, which
involves providing the child rationales and explanations for requiring
compliance, is a characteristic of the authoritative parents. Research on
internalization has focused on parental disciplinary styles, such as reasoning,
which encourage children to attribute their compliance to internal factors and
to rely on their own capacity for self-regulation (Trickett & Kuczynski, 1986).
This literature has found that strategies such as reasoning promote autonomy
by stimulating cognitive development (Henry, 1980) and providing internal

motivations for compliance (Kuczynski, 1984), so that childx'g\ learn to

regulate-their own behavior. On the other hand, power assertion, which
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involves direct commands and rewards and punishments, is a characteristic

of the authoritarian parent. Power assertion provides external motivations
for compliance, such as fear of detection (Kuczynski, 1983; 1982). These
strategies have been found to be more effective for immediate compliance,
thus maintaining conformity, but less effective for obtaining desired behavior
change in the long run (Kuczynski, 1984).

A parent's values or goals for their child's behavior is a prominent
determinant of which disciplinary strategy a parent chooses. For example,
Kuczynski (1984) found that mothers' goals in a situation (either short-term
or long-term compliance) influenced their choice of disciplinary techniques.
In this study, mothers were instructed to elicit their 4 year olds' cooperation
in performing a monotonous sorting task. Mothers in the short- term
compliance condition were only told about an initial observation of the
mother and child working together, while mothers in the long-term
compliance condition were told that they would be called from the room and
that their child would be observed alone to see if he/she continued working
or if he/she was distracted by the toys in the room. It was found that mothers
in the long-term compliance condition used more reasoning strategies (e.g.,
justifications and explanations) to obtain compliance. Therefore, it seems
that parents do consider their long-term goals when deciding how to obtain
compliance.

This study will test the hypothesis that parents’ values regarding
autonomy and conformity will be related to their preferred discipline
strategies. That is, the more a parent values autonomy in their child, the
more frequently he/she will report using reasoning as a discipline strategy,
because parents whose goal is autonomy will be interested in developing

internal attributions for compliance and self-regulation of behavior.
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Alternatively, the more a parent values conformity in their child, the more

frequently he/she will report using power assertion as a discipline strategy,
because parents whose goal is conformity will be more interested in

immediate compliance than long-term learning.

Independent Functioning
In addition to parenting behaviors, parental values are hypothesized to

be directly related to outcomes for the mentally retarded child. A
fundamental aspect of autonomy for mentally retarded children is basic self-
care skills. This includes such things as being able to wash and dress oneself,
use the telephone and public transportation, feed oneself, and use appropriate
table manners. In this study, the child's level of independent functioning
will be assessed using an adaptive behavior scale filled out by both the parents
and the teachers. It is hypothesized that the child's level of functioning will
be related to parents’ values. That is, one can assume that parents who value
autonomy in their child will spend more time explicitly teaching their child
independence skills and will structure their child’'s daily environment in a
way that facilitates the development of autonomy. These practices should
result in higher adaptive behavior scores for the children of parents who
highly value autonomy. Thus, parental autonomy values should be
correlated with the child's adaptive functioning, even after controlling for
variance in adaptive functioning associated with the cognitive functioning of
the child. Also, parental values regarding autonomy should be associated

with the rate at which the child improves in adaptive skills.



Hypotheses

Stability of values.
1. Parental values will be relatively stable from Time 1 to Time 2, though

they may show developmentally appropriate changes. That is, autonomy

scores may increase over time and conformity scores may decrease over time.

Upper and Lower Limit Controls.

2. Parental values will be associated with interactional styles.

a) The more a parent values autonomy, the more frequently he/she
will use lower limit controls. That is, higher autonomy scores will be
associated with parent behaviors that are designed to stimulate or engage the
child in the discussion. In addition, autonomy scores will be negatively
associated with the parents’ use of upper limit controls.

b) The more a parent values conformity, the more frequently he/she
will use upper limit controls. That is, higher conformity scores will be
associated with parent behaviors that are designed to reduce or redirect the
child's inappropriate or disruptive behaviors. In addition, conformity scores
will be negatively associated with the parents’ use of lower limit controls.

c) The impact of child age and family size on parents’ behavior will be
evaluated and controlled for if necessary. These analyses are exploratory and
child age and family size may not affect the parents' use of upper and lower
limit controls. However, if they are related, it is expected that the parents’ use
of lower limit controls will increase with older children and decrease in larger
families and the parents’ use of upper limit controls will decrease with older

children and increase in larger families.
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Child Involvement.
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