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ABSTRACT

A CROSS-CULTURAL COMPARISON OF PERCEPTIONS OF

SUCCESS AND FAILURE IN SPORTS AND SCHOOL ARENAS BY JAPANESE

AND AMERICAN STUDENTS

BY

Rika Kawano

The present cross-cultural study was designed to replicate

and extend previous research on achievement motivation by

comparing the perceptions of success and failure among

Japanese and American college students. A two step procedure

which was developed by Triandis (1977) was employed in this

study. Phase 1 solicited perceptions of success and failure

from both male and female students in both countries.to

construct a antecedent and consequent questionnaire. This

questionnaire was used in phase 2 to assess sex differences

within culture as well as cross-cultural differences.

Responses to the questionnaire were analyzed using a chi-

square for differences in sport and school situations.

Results revealed that gender differences within each culture

and cultural differences in perceptions of antecedents and

consequents of success and failure in sport and school

contexts were due to child-rearing, education and cultural

background.
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CHAPTER I

INTRODUCTION

Motivation has been traditionally defined as “how

behavior gets started, is energized, is sustained, is

directed, is stopped, and what kind of subjective reaction is

present in the organism while this is going on (Jones, 1955)“

(cited in Atkinson, 1978). The formal discussion of

motivation within the discipline of psychology began with

William James' introspective analysis of conscious volition

in 1890, and included the subsequent contributions of Freud,

Lewin, and Tolman which culminated in a definition of the

problems of motivation. One of the central themes of this

important issue was the evolution in thought within stimulus-

response analyses of behavior from the time of Thorndike and

Pavlov to the time of Drive theory (Hull, 1943; Spence,

1956).

The theory of achievement motivation evolved in studies

concerned with the relationship between performance and

individual differences in the strength of achievement motives

as inferred from the thematic apperception measure of n-

Achievement (McClelland, Atkinson, Clerk, & Lowell, 1953).

This n-achievement theory classifies people as scoring high

1
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or low on motivation. This theory was criticized because it

ignores the notion of contexts (Maehr & Nicolls, 1980), it is

an ethnocentric approach (Devos, 1973; Maehr & Nicolls,

1980), and generally has been derived from and standardized

on the basis of men's interpretations of data drawn

predominantly from studies of white males. Men's behavior

related to achievement motivation has, therefore, been well

explained and predicted, but women's behavior has not(Alper,

1974; Gilligan, 1982).

The second approach was an interaction of personal

disposition and the situation (Atkinson & Feather, 1966;

Atkinson & Raynor, 1974). The theory was a mathematical

model, centering on the multiplication function of motivation

probabilities of failure for a given situation. That is, a

person's behavior is determined by the immediate relationship

between his/her personality and the environment. This

approach has been criticized because (1) too much weight was

placed on the personality variable (Maehr, 1974; Maehr &

Nicholls, 1980; Weiner, 1972; Brawley & Roberts, 1984); (2)

the task was inadequate and unidimensional; and (3)

Atkinson's work failed to take into account gender and cross-

cultural differences (Deaux, 1976; Duda, 1980; Ewing, 1981;

Harris, 1978; Horner, 1968; Maehr, 1974; Maehr & Nicholls,

1980).

The third approach is the attributional approach which

was the efforts of Rotter (1966) and Heider (1958). It

assumes that achievement striving is mediated by cognitives
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pertaining to success and failure (Weiner, 1972, 1974, 1979).

That is, the way people perceive the cause of success and

failure in a given situation should influence their emotional

reactions to the outcomes and the degree to which the

outcome, success or failure, will change the expectance of

success for a future situation.

These are internal elements of ability and effort and

the external (environmental or situational) elements of task

difficulty and luck. In this theory three dimensions have

been identified: locus of causality, stability, and

controllability. Locus of causality refers to the location

of a cause inside (internal to) or outside (external to) the

person. Causality relates to feelings of pride and shame;

stability (i.e., ability and the task difficulty) refers to

the expectation for the performances to be consistent and

similar in the future; and controllability relates to our

judgement and responses to others. Consequently, Weiner's

work, which was conducted mainly in educational contexts, has

shown that many of the specific causes that people attributed

to the events fell into categories that are described by four

elements.

This attribution theory, however, has been criticized

because it is both, in concept and methodology, culture-

biased and sex-biased. In addition, attribution theory has

failed to recognize that different behavior may represent

different goals or achievement orientations (Maehr &

Nicholls, 1980) in sport settings, laboratory specific
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(Kukla, 1972, 1978), and that the four attributions alone

were not adequate (e.g., Bukowski & Moore, 1980; Gill, Ruder

& Gross, 1982; Roberts & Pascuzzi, 1979).

For example in a cross-cultural study, Azuma (1989) and

Devos (1986) suggested that in the attribution theory

internality is found to be positively associated with high

cognitive achievement. That is, when the locus of control

tends to be internal, there is a close interrelationship

between effort and achievement as well as self-esteem. In

contrast, the Japanese studies failed to find a significant

relationship between a developmental tendency toward

'internality and high achievement. This might be explained in

that it is closely related to strictness or modesty and self-

criticism.in the evaluation of one's own performance. For

Japanese, the pattern of internalization occurring within the

context increases sensitivity to the feelings of others.

Achievement motives exist with a strong need for group

affiliation and delicate sensitivity to the feeling of

others. The Japanese assessment of what constitutes

accomplishment places a consistently high emphasis on effort.

The Japanese concept of "luck", for example, is translated in

a different way than the American concept. "Luck", as equally

helpful in achievement for the Japanese attribute, has the

underlying meaning that "I worked hard enough to bring or

control my luck from heaven". The Japanese of luck as

equally helpful in accomplishment does not negate the belief

in the necessity of a great deal of effort. Luck is not
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perceived as an excuse; it is seen as something that helps

you at a time when you have done your best. Effort, in

contrast, may prove unsuccessful if your luck is bad, you

cannot succeed without it. It is an ethnocentric convention

in research method which equates high rating on luck with

negatively correlated attributes toward effort. This

suggests that without knowing the cultural background, it is

not enough to identify behavioral patterns and associated

attributions which define achievement motivation from

Weiner's theory. That is, the attribution and locus of

control theory are culturally specific and these are related

to ethnocentrism in the research.

On the basis of these criticisms, Maehr and Nicholls

(1980) proposed that achievement motivation should be defined

in terms of its purpose or meaning for people rather than in

terms of overt behavior or the characteristics of the

situation in which the behavior occurs. Therefore, according

to Maehr and Nicholls (1980), success and failure are best

understood if they are regarded as psychological states that

are based on the individual interpretation of outcomes.

Maehr and Nicholls (1980) then proposed that the next

step in defining achievement motivation was to take the

function and meaning of behavior into account. Two

approaches were proposed that investigate achievement

motivation in this manner. The first approach proposed was

the identification of the meaning of achievement and
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achievement behavior for any given group or for individuals

within a group (i.e., sex differences and cross-cultural

differences). This approach is designed to develop an

analysis of achievement motivation in terms of the subjective

meaning of behavior for the persons who compose that group,

and it represents an active search for diversity.

Maehr and Nicholls (1980) hypothesized that success and

failure might have different meanings in gender. Following

these works, it was suggested that the athletic experience

may have different meanings and different goals for women and

for men (Ewing,1981; Roberts & Duda, 1984). It was concluded

that sex differences did exist in perceived ability and

subjective meaning in defining success and failure in sports.

Ewing (1981) found that males follow the traditional view of

success being caused by "ability" and "money“ which result in

"the good life" and "pride". On the other hand, females

perceived the cause of success to be “doing your best",

"understanding", and "fun" which result in "achieving a goal"

and “a good attitude". Similar research on gender

differences has not been conducted with Japanese males and

females.

Maehr and Nicholls (1980), then, hypothesized that

success and failure might have different meanings in

different cultures. This hypothesis has been supported by

several studies. The first strategy employed was the

examination of semantic differential data in the United

States, Iran, Japan and Thailand (Osgood, Miron, & May,
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1975). They found various concepts were associated with

success and failure. For example, there was a relationship

of 'a choice' and 'free will' to success and failure in Iran

and the United States. The U.S. apparently can be

characterized by an emphasis on the relationship of choice

and free will to success and failure. Moreover, in Japan,

since the family relationship plays a strong role in one's

life, a relationship was found between 'a big family' and

'success'.

Triandis, Kilty, Shanmugam, Tanaka, and Vassiliou (1977)

supported the conclusion of Osgood, et al. (1975). They

investigated the perceived antecedents and consequents of

success in the United States, Greece, India, and Japan. In

this study the subjects were asked to identify a word which

they thought best completed the sentences, "If there is ( ),

then there is success" and, “If there is success, then there

is ( )". The conclusion of this study supported the notion

that success has different meanings in different cultures.

For both antecedents and consequents of success, Japanese and

Americans were found to be similar compared to other

countries. Japanese and American subjects reported a greater

connection between individual effort and success in

antecedents. With respect to consequents, achievement and

pride were related to success for both the Americans and

Japanese with the exception that Japanese regarded status

(social prominence and respect) as additional consequents.

The findings were important to understand how an individual
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views an objective outcome subjectively. Also, these

different types of attributions are differentially important

for males and females within a culture as well as cross-

culturally. The second approach in defining achievement

behavior proposed by Maehr and Nicholls (1980) involves

defining a class or classes of achievement behaviors in terms

of the meaning or goals of the behavior. The aim of this

second approach is to investigate the hypothesis of

universality, i.e., to seek similar behavior in diverse

cultures even if such behavior may vary in frequency and in

importance across cultures.

Maehr and Nicholls (1980) proposed three forms of

achievement goals which may affect the behaviors of

individuals in achievement contexts: (1) self-enhancing

achievement behavior; (2) task-oriented achievement behavior;

and (3) socially desirable behavior. Self-enhancing

orientation is defined as the subject's goal is to maximize

the subjective probability of attributing high ability and to

minimize the probability of attributing low ability to

oneself. This definition includes active avoidance of tasks

or situations as well as strong approach behavior. The goal

of task-oriented achievement behavior is defined as behavior

where the goal is more to produce an adequate product or to

solve a problem, more so, for its own sake rather than to

demonstrate ability. The goal of socially desirable behavior

is defined as behavior directed at producing or maintaining

perception of high effort in situations like school that are

as?
N

:m...-.~' ' :41.
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commonly considered as achievement domains (Maehr & Nicholls,

1980). If behavior directed toward these goals is found

within a culture, the next question would be to what extent

is this behavior found in different cultures. This strategy

represents an active search for universals. Because the

provisional definition of achievement motivation is made in

terms of a psychological theory developed in a particular

culture, there is some chance that it will not define a

universal.

In this paper, therefore, as the first step in following

Maehr and Nicholls' approach (1980) to understanding

achievement behavior, it was proposed to study the diversity

of meaning of achievement behavior among males and females in

two different cultures, Japan and the United States.

W

Following Maehr and Nicholls'(1980) notion of finding

the diversity of definition of behavior, it is necessary to

understand why the cross-cultural study is needed. According

to Duda and Allison (1990), though sports and exercise are

often an expression of culture-specific values and a minority

group's ethnic identity, the possible effects of race and

ethnicity in research on sports and exercise psychology have

been ignored.

Cross-cultural study in psychology is conducted

basically to test the generality of psychological laws, and

it is imperative to establish cross-cultural generalities in

order to understand what cultural differences are observed
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(Triandis, 1980). Triandis explained that cross-cultural

psychology is defined by its methodology rather than by its

theory. A major aspect of this methodology is the

distinction between universal dimensions for the description

of a phenomenon, which are called etic analysis, and culture-

specific dimensions for such a description, which are called

emic analysis.

Devos (1986) pointed out that the understanding of

dynamic effects of the perception of "meaning" can be

attained only by an observer's getting "inside" a society,

where the individual's perception of his/her reality give us

a better understanding of behavioral causality. From an etic

perspective all human behaviors are more frequently seen as

patterned by social structure or by psychological structuring

than is ordinarily apparent. Such structure influences in

any society are not perceived by its actors with objectivity.

Therefore, social and behavioral research will have to deal

more systematically with both etic and emic approaches as two

interrelated aspects of research into human behavior (Devos,

1986).

Consequently, Maehr and Nicholls (1980) argued that both

the first strategy (pursued in this paper) and the second

strategy require the establishment of behavioral goals. Only

when the goal is specified is it safe to futher examine the

causes and consequences of attributional and other mediators

of behavior. In finding the methodology toward etic analysis

in the study of achievement behavior, it was argued that many
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categories are culturally universal. The structures of co-

occurrence of attributes in the real world (Rosch, 1977)

suggested that there might be the possibility of discovering

the prototypical categories or forms of achievement behavior

that would be recognized in all cultures. Rosch's

categorization process of the cross-cultural examination of

categorization of motivation and behavior might eventually

lead to a unified analysis (Maehr & Nicholls, 1980).

Therefore, when considering these categorizational

processes and Maehr and Nicholls' two approaches, the

diversity of definition of success and failure among Japanese

'and Americans can be used to construct a unified analysis and

a full understanding of achievement motivation.

W

The theory of achievement motivation has been

investigated in different ways. In this paper the new

approach of Maehr and Nicholls (1980) was investigated.

Specifically, the concept that achievement motivation should

be defined in terms of its purpose or meaning for people

rather than in terms of overt behavior or the characteristics

of situations in which the behaviors occur was investigated.

Thus, it was necessary to find the diversity of subjective

meaning of behaviors in achievement situations

(success/failure and sports/school) among Japanese and

American students. This study is an important attempt to

develop an understanding of behavioral phenomena and cultural
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differences in perceptions governing the traditional and

socializational experiences in both societies.

Hmotheses

There were four hypotheses in this study regarding

gender differences in defining the causes of success and

failure within a culture and cross-cultural differences

between Japan and the United States. The first hypothesis

was that male and female American students would differ in

their definitions of success and failure within both the

school and sports contexts. The second hypothesis was that

male and female Japanese students would differ in their

definitions of success and failure within both the school and

sports contexts. If the first two hypotheses were not

supported, then male and female subgroups would be collapsed

and culture differences would be assessed. It was

hypothesized that Japanese and American students would differ

in their definitions of success and failure in both school

and sport contexts. If the first two hypotheses were

supported, the following hypotheses would be tested. It was

hypothesized that American males and Japanese males would

differ in their definitions of success and failure within

both the school and sport contexts. And the last hypothesis

was that American females and Japanese females would differ

in their definitions of success and failure within both the

school and sport contexts.

 





 

 

13

E" . .

1. Antegedents;flgnseguents_Metth: The method for the

study of implicative relationships, established by

Triandis et a1. (1977).

2. Ameriean: A native inhabitant of the United States.

3. Japanese: A native inhabitant of Japan.

4. Culture: The changing patterns of learning behavior and the

products of learned behavior (including attitudes, values,

knowledge, and material objects) that are shared by and

transmitted among members of society (Cuber, 1968).

J' . .

This study was limited to American students who attend a

large midwestern university. Japanese students were limited

to those attending a major university located in the Tokyo

metropolitan area. The scope of this study was limited to

the definitions of success and failure in sport and school

contextS .

This study included all the limitations which are

characteristic of survey studies (e.g., nonrandom assignment

to groups and inability to control extraneous variables).

Additionally, the Japanese questionnaires were originally

written in English and translated into Japanese. The

affection of the translation was accounted for through back-
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translation and accommodating for situations where back-

translations failed to make sense.

We

1. Subjects in this study understood the questionnaire

and were willing and able to give their causes of success and

failure in both sport and school contexts.

2. The intent of the questionnaire was not changed in

translation.

3. Cultural influences are not only important to a

determination of the content of the questionnaire but also to

the subjective probabilities that one perception is related

to another.





CHAPTER II

REVIEW OF LITERATURE

The approach which was introduced by Maehr and Nicholls

(1980) to study the cross-cultural difference in value and

perception in achievement motivation was reviewed in this

chapter. Research investigating cultural influences in both

the sport and educational achievement arenas was discussed.

For understanding the achievement motivation in various

cultures, Maehr and Nicholls (1980) proposed that achievement

motivation should.be defined in terms of its purpose or

meaning for people rather than in tenms of overt behavior or

characteristics of situations. This approach was designed as

the identification of the subjective meaning of achievement

behavior for a group and for individuals. It was assumed

that whether a person demonstrates motivation in any

competitive context depends upon the achievement goal of the

peOple. For example, in a sports context, when members of

athletic teams enter into sport settings with different

goals, their individual concepts of the outcome (i.e.,

success and failure) might be different. Maehr and Nicholls'

differing approach (1980) represents a starting point to

investigate differing achievement behavior and goals.

15
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The perception of success and failure is the important

measurement because success and failure are not concrete

events, but are best understood if regarded as psychological

states that are based on the individual's interpretation of

the outcomes based upon perceptions of reaching or not

reaching goals (Maehr & Nicholls, 1980).

This approach was based on two lines of research: (1) the

failure of previous approaches to study achievement

motivation cross-culturally, and (2) sex differences in

achievement motivation in the United States and Japan.

The failure of previous approaches to study achievement

motivation cross-culturally. Weber (1930), a German

sociologist, described how Protestants produced a new

character type which influenced a more vigorous spirit into

the attitude of both workers and enterprisers which resulted

in the development of industrial capitalism. Furthermore,

the differences of the Protestant and the Roman Catholic

countries in terms of achievement motivation was in

productivity; that is, attitudes such as economic rationality

and the enterprising spirit of modern capitalism were

consequences of certain religious world views. The doctrine

was based on the "elect of God" which would be evident

through the success they achieved in life. Protestant

believed they were blessed by God once they had achieved

success. Thus, the concept of need for achievement became an

integrated part of the personality and the basic values in

Protestantism. The value of ascents also led to the
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accumulation of wealth and to Western capitalism.(Cuschen,

1980).

An interesting historical parallel to the need for

achievement suggested that socialization practices differed

for youth who were high and low in their need for achievement

(Winterbottom, 1958). Specifically, Winterbottom reported

that mothers of eight year old.boys who were the "highs" in

need for achievement expected their sons to master earlier

such activities as know his ways around the city, be active

and energetic, try hard for the things for himself, make his

own friends, and do well in competition. Furthermore, the

mothers of the boys who were "lows" in need for achievement

reported more restrictions; they did not want their sons to

play with children not approved by the parents, and they did

they want them to make important decision by themselves.

Thus, mothers of young males who were high in need for

achievement have set higher standards for their sons and they

expect self-reliance and mastery at an earlier age (cited in

McClelland, 1961). McClelland argued that these

socialization practices represent a link between achievement

motivation and economic development of a mother.

If McClelland's concept is turned to sport, Gunther

Luschen (1967) argued that Max Weber's findings about the

relationships between the Protestant ethic and spirit of

capitalism may well be extended to be the "spirit" of sport.





 

18

Luschen found that the religious preference of Olympic

medal winners on the based of the greatest percentage of

difference (more than 50%) favored Protestantism up to 1960,

however, these data were theoretically insufficient.

Extending Weber's idea, McClelland (1961) hypothesized

that the social structure and people's personalities were the

critical variables for achievement behavior, and emphasized

the role of early social learning. A relationship between

entrepreneurial behavior and modes of child-rearing that

stress early independence and a sense of personal mastery was

studied. Thus, in McClelland's theory the ethic of

'Protestantism was considered as a special case of the general

achievement of a system. Achievement orientation precedes

all periods of high cultural achievement. McClelland (1961)

hypothesized that achievement oriented culture leads to

achievement training of children which results in the

development of achievement motivated persons which leads to

the emergence of achievement oriented social leadership.

Thus, social achievement was a by-product of the culture,

personality and the "Achievement society" (see Figure 1).

In McClelland's model, the need for achievement was acquired

in childhood. People high in need for achievement as defined

by McClelland's model paralleled Weber's characterization of

the "protestant ethic" (Maehr & Nicholls, 1980).

McClelland's concept, however, has been attacked in

three ways. One, his concept has a tendency to ignore the

notion of context, in which the behavior is determined by
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[ignre_1. MacClelland's hypothesis regarding culture,

personality, and the "Achievement Society."

Achievement-Oriented Culture

Achievement Training of Children

Emergence of Achievement-

Oriented Societal Leadership

Development of Achievement

Motivated Persons

Emergence of Achievement-

Oriented Societal Leadership

Social Achievement

various contexts, social structural patterns, social

expectations (Maehr & Nicholls, 1980). Second, diverse modes

of achievement in different cultures are overlooked (Devos,

1973; Maehr & Nicholls,1980). Third, McClelland's approach

is not suited to females. This is because men's behavior

related to achievement motivation has been examined and

predicted reasonably well, such that men's behavior is

considered as the "norm" (Griffin, 1986; Maehr & Nicholls,

1980).

Maehr and Nicholls (1980) summarized graphically the

historical approaches to studying achievement motivation and

culture (see Figure 2).
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The first basic patterns is presented in terms of

personality, the second of these patterns emphasized the role

of situational factors, and the third patterns viewed

situations and personality interactions. Maehr and Nicholls

(1980) incorporated aspects of these three approaches in to a

single perspective for the study of culture and achievement

motivation.

The model proposed by Maehr and Nicholls (1980) is

grounded in cognitive psychology. Maehr and Nicholls argue

against a singular view of achievement motivation. They

proposed these cognitive orientations which may impact a

person's achievement behavior. These orientations are

substantiated by research in attribution theory.

In Weiner's model of the attributional approach of

achievement behavior (Weiner, 1974), it was assumed that

individuals make attributions about their successes and

failures in achievement situations and that those

attributions affect achievement and behavior. Attribution

theory has three dimensions (locus of causality, stability,

and controllability) which have elements of ability, effort,

task difficulty, and luck. This is a cognitive theory that

explains the people's perceptions and interpretations of

reasons for both their own behaviors and the behaviors of

others. However, when individuals think about their outcome

or performance, the answer is not always experienced by the

four basic attributions in all cultures (Maehr & Nicholls,

1980; Weiner, 1979). In addition, research in the sport
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arena demonstrated that four attributions alone are not

adequate (Bukowski & Moore, 1980; Gill, Ruder & Gross, 1982;

Roberts & Puscuzzi, 1979).

Maehr and Nicholls (1980) created a cognitive model of

achievement motivation in which the experience of success and

failure may be mediated by different attributions in

different cultures. In this model (see Figure 3) individuals

will experience success when the outcomes are perceived as

desirable personal qualities within the culture. The basic

assumptions of this theory are that people's actions are

purposeful and are motivated by a desire to demonstrate

and/or develop a desirable characteristic (high ability) and

to avoid demonstrating an undesirable characteristic (low

ability). Cultural variations in qualities perceived as

desirable will produce a variety of different forms or

qualities of success.

Sex differences in achievement motivation Naehr and

Nicholls (1980) argued that a two-step approach may be needed

to analyze achievement motivation cross-culturally as well as

sex differences within a culture. The conflicting literature

on sex differences in achievement motivation has provided a

productive perspective for the cross cultural study of

achievement motivation generally.
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£1gnre_1. Maehr and Nicholls Model of Cognitive Model

of Achievement Motivation.

: Behavior

/Ontcl°mes\
Attributed Attributed

topersonal topersonal

characteristics characteristics

defined by culture defined by culture

as desirable as undesirable

Success Failure

Experience Experience

Expectation pf Conse uences

of subsequent behavior (subjective

probability of demonstrating

desirable vs. undesirable

personal characteristics)  
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The research on sex differences on achievement behavior

(e.g., Griffin, 1988), in general, has been about deviation

from men's behavior. That is, women have been compared to

men and the study has considered why the behavior of women

differs from men's behavior, which is the “standard“, and why

women are less motivated toward achievement than are men

(Griffin, 1986, 1988; Gilligan, 1982; Spence & Helmreich,

1983). For example, studies have concluded that females were

less motivated than males, less likely to attribute success

to high ability and more likely to attribute failure to poor

ability than males (Deaux, 1976; Dweck & Goetz, 1978; Lenney,

1977). The research on the female achievement motivation

from a male point of view, that is, the research on female's

causal attributions for success and failure, has all the

qualities of ethnocentric cross-cultural research (Maehr &

Nicholls, 1980).

Maehr and Nicholls (1980) suggested that research should

check the goals of behavior for males and females before

examining the situational and cognitive determinants of

behavior. To understand the goals, it is necessary to

understand the groups' the perception of success and failure.

Thus, the researcher should consider what is the nature of

such motivation in women as well as the women's development

and value (Griffin, 1986, 1988; Gilligan, 1982; Spence &

Helmreich, 1983) without considering the ways women's

behavior differs from male behavior. Women's achievement has

been traditionally considered as a male dominant form, and
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has traditionally been viewed from a male perspective

(Griffin, 1986, 1988; Gilligan, 1982; Spence & Helmreich,

1983). In studying achievement motivation, the traditional

male arenas of school, paid work, and sports, which are

defined by males, have been generally examined (Griffin,

1988; Maehr & Nicholls, 1980). Other achievement arenas and

other definitions needed to be investigated. For example,

achievement motivation can be expressed in various settings,

such as volunteer work, hobbies, child rearing, and

homemaking, and amateur sports.

In those situations where achievement motivation has

'been studied, achievement behavior has been interpreted by

what Maehr and Nicholls (1980) have termed the self-enhancing

form of achievement behavior. Female achievement behavior is

better described as a combination of self-enhancing

motivation and socially desirable motivation (Maehr &

Nicholls, 1980). Thus, considering only the level of

achievement motivation is not the ideal approach. In order

to understand the motivation and subsequent achievement

behavior of individuals in any context, it is necessary to

understand the subjective meaning of achievement to the

achiever, and it is legitimate to assume that whether a

person demonstrates motivation in any competitive context

depends upon the achievement goal of the individual.
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To fully understand the achievement goal of a person, we

must first recognize that different perceptions of success

and failure may exist. Success and failure are best

understood if regarded as psychological states that are based

on the athletes' interpretation of outcomes (Maehr &

Nicholls, 1980). Outcomes do not necessarily refer to the

objective outcome of the games (Duda & Devinatez, 1982; Spink

& Roberts, 1980). Though there has not been much research on

the perception of success and failure, Ewing (1981) found

sex differences in perceptions of success and failure among

American high school students. In this study subjects

responded to the questions:

"If you have ( ), then you have success/failure", and “If

you have success/failure, you have ( )." The question was

studied both in general achievement situations and sport

situations by asking students to select the best word to

complete the sentence from a set of words. Each set

contained "male unique words (M)“, "female unique words (F)".

"common words (C)", and "hunch words (H)." The following

findings from this study were found.

Success: In general, males identified money and skill as

being the antecedents of success more than did females.

In contrast, females identified doing your best, fun,

understanding, trying hard and patience as the causes of

success. Thus, males perceived the cause of success to be

more tangible and objective. Females were less objective,
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considerably more personal, internal and subjective (i.e.,

tried hard and patience).

As consequents of success, males identified a good life

and pride, whereas females perceived the achievement of a

goal and a good attitude as the consequents of success. In

terms of temporal differences with males and females, Ewing

explained that males perceived success to be more global and

long-lasting, while females perceived success to be more

situation specific or short-tenm (i.e., tried hard and will

to go on). The hard work was emphasized.both in females'

antecedents and consequents of success. Thus, for females,

the definition of success emphasizes the importance of

effort, a controllable factor. Males, on the other hand,

perceived a concrete and quantifiable measure of success

(i.e., money and skill). These definitions might limdt the

ways men can experience success. By the male definition of

success, pressure is increased if one wishes to prove that

he/she was a success or had experienced success. In support

of Maehr and Nicholls'(1980) argument, men and women are

explaining experiences differently when asked to make

attributions for success (Ewing, 1981).

Failure: Male choices for antecedents of failure in

general,were "no intelligence", "no job", "problem", and "no

goals" while female responses were "lack of effort and no

patience." For the consequents of failure, the male

definition of failure was much more Objective, external and

depressing (i.e., no money, no friends, no talent) than.was
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the female definition (i.e., to try again and no respect).

Rather females viewed their failure as more optimistic and

positive compared to male view.

Success in Sport: Sex differences were found in specific

sport situations. Males identified ability, skill, and hard

work as antecedents of success in sport. These definitions

were different from the antecedents of success in general.

Females identified playing your best, team work, and

determination. These terms were initially the teams

identified by males in Phase one of her study. Ewing argued

that it may be that females perceived sport as male-

appropriate and that the initial male responses (played your

best, team work, and determination) represented the female

perception of what was necessary for males to be successful

in sport.

Males reported "having friends", "ability“, "medals",

"pride", "girls“, and "fame" as the consequents of success in

sport. In contrast, for females, "having done one's best",

"ambition", "having worked hard", "strength", "a physically

fit body", and "self-satisfaction" were perceived as the

result of success in sport. Ewing (1981) explained that the

males definition of success in sport fell along lines of

traditional expectations. Previous research (e.g., Otto &

Alwin, 1977; Coleman, 1961) has supported the important

notion that males in sports are popular (i.e., friends,

girls, and fame; wants to be an athletic star) with peers.

Females perceived the consequents of having succeeded in





29

sport to be more personal and less likely to be rewarded

externally.

Failure in Sport: Males defined "no talent", "no ability",

and "no dedication," which were internal, stable, and

ability-related responses, as the causes of failure in sport.

Females, on the other hand perceived failure in sport to be

caused by attitudinal deficiencies (i.e., no interest, a

don't care attitude, no will, and a bad attitude). Ewing

concluded females' failure in sport is not caused by a

person's physical attributes, but rather is more

psychological with respect to the way one approaches the

sport situation.

As the consequents of failure in sport, males defined

"no talent", "no ability", "failed", and "a bad feeling."

For females, failure in sports was associated with more

positive future expectations such as "to try again", "not

doing one's best", and "other things to be good at" (Ewing,

1981). These differences reflect the fact that sports is a

male-appropriate activity and, for males, failure in sports

represents total failure, but for females failure in a male-

appropriate activity represents a temporary state and perhaps

a relatively unimportant concern.

Ewing's (1981) data supported the notion that sex

differences do exist in perceptions of both the antecedents

and consequents in general achievement situation and sports.

The existence of sex differences meant that subsequent

analyses of achievement goals should be conducted separately
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and researches should consider situational factors for males

and females when studying achievement motivation (Spence &

Helmreich, 1983; Ewing, 1981).

Triandis et a1. (1972) studied the perceived antecedents

and consequents of success in the United States, Greece,

India, and Japan. In this study the subject was asked to

respond to the questions. "If there is ( ), then there is

success," and "If there is success, then there is ( ), " by

selecting one word or phrase from the lists of “uniquely

American", "uniquely Greek", "uniquely Indian", and "uniquely

Japanese", and "Hunch" words. In this study the Americans

saw hard work and ability as most important, whereas the

Greeks saw patience and willpower as the most important. The

Indians saw tact and leadership as the most important,

whereas Japanese saw effort and willpower as the important

antecedents of success. Thus, Japanese, Greek, and American

respondents found a greater connection between individual

effort and ability to succeed. However, the Indians

perceived success being related to social factors that

promote success (i.e., tact, leadership, and unity etc.).

With respect to the consequents of success, for Greeks

success leads to greater acceptance by the ingroup, and the

Indians perceived enhanced achievement status (fame, social

distinction, respect). Japanese and Americans were similar

to each other, however; the Japanese disregarded status

(social prominence and respect) more so than the Americans

did.
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Japan has had great influence on the economic aspects

and the international market during the 1970s and 19805.

Researches have argued that this success was derived from

human resources which were enhanced through Japanese

education and socialization practice of the family (DeVos,

1973; Koschmann & Koschmann, 1976, White, 1987; Shimahara,

1986). Specifically, the educational process provided the

base that significantly affected the Japanese achievement

pattern. Also, the mother's role in child-rearing was to

motivate the child and create an environment that would

encourage him/her to engage in achievement situations. In

addition, research on Japanese achievement indicated the

importance of goals in organizing a range of achievement-

related beliefs and behaviors. These goals appear to be

similar to Nicholls (1978, 1983) distinction between task

involvement and ego involvement (cited in Holloway, 1988).

Educational Setting. The Japanese educational system is

honorable for its emphasis on a strong academic orientation

and for the fact that its general education develops group

orientations characterized by homogeneity and inclusiveness

(Shimahara, 1986). The Japanese process of education,

integrating the students' work habits, motivations toward

learning and maintenance of social cohesion, is designed for

class management and guidance. Inagaki (1986) argued that

the quality of education and its social and sociological

background must be broadened to include intracultural

IIIIIIIIIE:________________________________________________________________________ 
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difficulties and prdblems. He analyzed the quality of

education, both formalization and deformalization.

Formalization refers to such aspects of education as

institutional, subject-matter centered, teacher-centered,

rigid curriculum and scheduling, restricted decision making

by teachers, and transmission from above. Deformalization of

education refers to such practices as individual, child

centered, flexible curriculum and scheduling, decision making

by teachers and innovation from below. In this sense, the

concept of deformalization would be more characteristic of

American education and formalization would be more

'representing of Japanese education. These concepts influence

the pattern of achievement motivation and contributes the

differences in society in general.

The group-consciousness or harmonious and cooperative

behavior in school were the products of these formalization

procedures and contributed to Japanese achievement motivation

(Devos, 1973; McCormic, 1988; Shimahara, 1986; White, 1987).

For instance, class management refers to establishing a class

environment conducive to effective learning and teaching.

Class meetings usually take place 10 to 15 minutes in the

morning and afternoon. During the meetings students can

discuss problems the things that they have to do that day.

In addition, these discussions foster mutual help and

understanding. Student guidance refers to that inclusive,

diffuse guidance given students regarding the gamut of

prOblems including study habits as well as other academic,
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social, and.personal problems. These activities aim to

promote the formation of habits characterized by cooperation,

order, participation, group-orientation, and self-discipline,

as well as cognitive and emotional dispositions toward school

achievement motivation (Shimahara, 1986; Lewis, 1984; White,

1987).

Research concluded on the Japanese preschool and

elementary classroom, children were often referred to by the

name of their small work group, not by their own names

(Hendry, 1986; Lewis, 1984). Therefore, in group-life, they

learn and play together, do group activities, and perform

academic tasks together. At the same time that the children

perceived how to overcome their selfishness and

individualism, they ended up despite a group consciousness

with no spontaneity, and a phobia of making personal

decisions (Hendry, 1986).

Cross-cultural studies (Hamilton, Blumenfeld, Akoh, &

Miura, 1988) showed three differences in active instruction

of the whole class. First, Japanese teachers were more

likely to check students' work in a group format. The

American teachers, on the other hand, were likely to check

work while students work individually. Second, Japanese

classrooms, either the whole group or small groups, were more

often the target of the teacher's communications. Third, in

Japanese classrooms, when instruction to the whole group was

occurring, teachers were more likely to address the group as

a whole. On the other hand, American teachers sought to
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engage particular individuals during group instruction

sequences. These findings suggested that Japanese children

experience less success or failure as an individual than

American children do. In addition, the teachers' evaluation

methods helped the students to endeavor to do school work in

which performance of the individual student contributed to

the satisfaction of all the students, according to ability,

in Japan.

The Japanese educational system also emphasized another

variable which compelled children to devote long hours to

study to prepare for college entrance. The college entrance

examination was considered to be the gate for future success.

In addition, the name of the graduate college is sometimes

considered a good indicator of personal ability itself.

Because the stiff entrance requirements for college, the

majority of students were engaged in supplementary school

which was held after the regular school day. Success in

school is synonymous with success in life and social states

(Hara, 1987; Holloway, 1988; Kondo, 1973; White, 1987).

There is no doubt that this educational process increases

pressure on the children's lives.

Child Rearing Process. Japanese education produces

striking results which are the product of co-operative

efforts by parents, teachers, and children. The relationship

between the mother and child is another significant

characteristic for investigating Japanese achievement (DeVos,

1973; White, 1987; Miyamoto & Kato,1982). Taniguchi (1986)
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studied the well-established Suzuki method of music

instruction as a good explanation of the educational

procedure. This procedure is based on the group-method, such

that the method displays significant cultural continuity in

terms of pedagogical aspects and procedures in Japan. In the

Suzuki method the partnership between the child and.mother

becomes important. The mother is required to take an active

part, particularly in the early stage of learning, to help

her child acquire readiness for lessons and skills, beginning

at around the age of three. She is not only an advisor and

listener, but must also become a diligent student, putting

lessons before her dispositions toward work. In this method

parents are held responsible for developing not only their

children's instructional competence but also for their

children's motivation. This socialization process is

responsible for the child's success because mothers attain in

winning the compliance of their children so that this bond

facilitates the children's internalization of their mothers'

expectations (Biggar, 1987; ngel, 1978).

The Japanese mother's intense interest in developing

good work habits for him/her, such as the entrance exam for

college and getting a good job, are so important and become

the reason for her living. Thus, the mother's role is to

motivate the child and to create an environment that

encourages the child to engage in a sustained learning

process. The way of Japanese children's socialization also

demands that children develop a sense of obligation to meet
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the expectations of the families of groups to which they

belong (Hayashi & Suzuki, 1975; Kikuchi & Gordon, 1970).

Comparisons of the expectations Japanese and American

mothers hold for their children's behavior indicate that

Japanese mothers expect earlier mastery of skills indicating

emotional maturity, obedience, and social courtesy, while

American mothers expect earlier mastery of verbal

assertiveness and leadership in peer interactions (Hess,

Kashiwazaki, Azuma, Price, & Dickson, 1980).

The relationship between mother and child remains close by

U.S. standards by an interlocking set of behaviors from

teachers, mothers and children. The mother-child

relationship through child rearing has been culturally rooted

as dependency in Japanese culture. That is, children depend

deeply on the mother and family throughout life because so

much care was taken for a long period of time by the mother.

This emphasis on child-rearing has been identified by some as

a cultural problem in Japan (Doi, 1973).

Other research on Japanese achievement motivation has

focused on ethnopsychological aspects, such as effort and

ability. Ability and effort were viewed as the significant

attributes for success in both for Japan and America (Friend,

& Neale, 1972; Triandis et al., 1977). However, ability and

effort have different degrees of emphasis from social and

educational contexts in each country (Holloway, Kashiwagi,

Hess, & Azuma, 1986).
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Differential weightings of the concepts of ability and

effort seemed to be given through educational interaction.

According to Shimahara (1986), in the Japanese view, all

normal children could develop the ability to learn well. On

the basis of this belief, the Japanese educator placed

emphasis for learning on effort, not to innate ability.

Subsequently, the differences in student achievement are

thought to be a consequence of diligence and self-discipline.

In the elementary school's classroom, it was observed

that teachers tried to avoid ability grouping, and composed

groups purposely of children at different skill and cognitive

levels which encouraged students to improve their ability

(Shimahara, 1986; Lewis, 1984). Teachers usually valued

ability and effort relationships, assessing "point of effort"

(White, 1987). Furthermore, the teacher attempted to keep

children moving at the same pace though the materials

(Cummings, 1980). In contrast, American teachers composed

ability based subject matter groups in the classroom

(Holleway, 1988).

With regard to teachers' evaluation of students

(Hamilton, Blumenfeld, Akoh, & Miura, 1988), Japanese

teachers were more likely to give feedback concerning

academic procedures (promoted to stay on the task to persist,

as well as comments related to following routines, completing

assignments, obtaining assistance correctly, and being

prepared). In contrast, teachers in the United Stats were

more likely to make comments about academic performance,

 





38

including the format (e.g., neatness) and content (i.e.,

correctness) of work. In avoiding comments regarding

academic performance, Japanese teachers removed the focus

from children's ability and instead placed it on the level of

effort being exerted.

Hollway et. al (1986) studied fifth- and sixth-grade

children and their mothers in the United States and Japan and

found that American children placed greater emphasis on lack

of ability than any other reason to explain low performance

in mathematics, whereas Japanese children stressed lack of

effort, but only slightly less on lack of ability and

inadequate training at school. In Japan mothers focused on

lack of effort. Similar results have been reported by other

researches (Lee, Stigler, & Stevenson, 1986).

In Japan teacher's feedback reflected.more on attitudes

toward studying. ‘Japanese children were more likely than

American children to cite internal reasons for why they work

hard in school (e.g., "it helps you learn"). In contrast,

American children relied heavily on external sanctions as

reasons for working in school (e.g., "you're supposed to").

When asked, however, why they feel the way they do as a

result of their achievement, Japanese children were more

likely than Americans to provide external reasons (e.g., "my

teacher would be disappointed in me")(Hollway, 1988).

It was suggested that Japanese children get the message that

effort is the positive orientation to the intrinsic benefit

as well as meeting the expectation of the teachers.
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These studies supported the notion that effort was identified

as the primary determinant of achievement in Japan. However,

effort received relatively less emphasis in the united States

in comparison to ability. The influence of the socialization

practices of teachers and parents on how children of Japan

and the United States define success and failure in school

and sport contexts is unknown. Also, unclear is whether

these socialization practices impact boys and girls similarly

or differently.

Summary

The first section of this chapter examined literature

that attempted to apply the approach of Maehr and Nicholls

(1980). Defining the concept of success and failure

suggested the investigation of sex differences and cross-

cultural differences in sport and school contexts. Rather

than simply saying that some genders or cultures have more

and some have less, the thrust of this chapter is that they

are qualitatively different. It ought to be Obvious that a

quantitative analysis often misses the mark even when

predicting objective criteria. This may be particularly true

when the criteria are representative of a Western conception

of achievement behavior (Naehr & Nicholls, 1980). If success

and failure are viewed as different psychological events in

different cultures, the case needs to be clearly established

at the level of individual goals and at the level of shared
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views of socially desirable achievement motivation (Naehr &

Nicholls, 1980).

The second section of this chapter examined literature

on how existing cultural differences in education and family

reflects on the concepts of success and failure. That is,

the Japanese and American's.commitment was to effort in order

to determine the conditions under which elements of their

motivational system might be successful. Messages from the

educational setting, the practices of child-rearing and the

socialization of the family changed children's perceptions of

ability and effort. In the Japanese case, effort was seen as

the means to fulfilling distant goals, whereas the United

States, ability is perceived as a more stable and fundamental

factor to achieving a goal. In the United States exerting

effort has not been perceived as the most important

determinant of achievement.

Japanese child-rearing provided the evidence for the

consequences of parental involvement and played a key role in

children's achievements because they are so dependent on each

other. Japanese parents share failure as well as success

with their children. Thus attributing failure to lack of

effort may increase the children's feelings of shame, but it

is clear that he or she is not the only one who failed and

who is ashamed. In the United States desire to boost

children's achievement has also resulted in parental

pressure on American preschools to include more " academic"

content. Yet, regardless of the national college entrance
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exam.in the Japanese case, increasing the time spent on

academic tasks must result in tremendous pressure on the

children. Therefore, achievement motivation of Japanese and

American children appears to ensure a later academic and

professional achievement stage by developing commitment in

school which provides the motivational framework for

acquiring whatever the individuals obtain as success.





CHAPTER III

METHOD

This study was constructed in two phases in order to

study the differences in selected concepts between two

cultures. The method employed in this study was the

"Antecedent-Consequent Method" developed.by Triandis et al.

(1977). This was a modification of the well-established free

association procedure but which appeared directly relevant

for studies of subjective culture. Subjective culture is

defined as a group's characteristic way of perceiving its

social environment, i.e., attitudes, roles, and.values.

This procedure appears worthwhile for examining not only the

perceived consequences of a particular event or state of

affairs but also the perceived antecedents of the events

which have implicative relationships.

The purpose of Phase I was to solicit word/phrases that

would define success and failure for males and females from

different cultures. These word/phrases would then be used to

construct a questionnaire that would directly test for sex

differences within a culture as well as identify cultural

differences. The initial questionnaire was developed as the

first step in testing Maehr and Nicholls' (1980) approach to

cross-cultural and sex differences in achievement motivation.

42
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In this study the same type of information-seeking

questionnaire that Ewing (1981) used was admdnistered. Based

on these studies, the causes of success and failure in school

contexts and success and failure in sports contexts were

investigated.

Phase 1.

Subjects

The subjects involved in this study were 288 Japanese

college students (mean age = 19.4, S.D.= 1.23) and 282

American college students (mean age = 20.85, S.D.= 1.45).

The Japanese (165 males and 123 females) were students

attending a major university in the Tokyo metropolitan area.

The American students (123 males and 159 females) were

Obtained from a major midwestern university. A consent form

was signed by all of the American students who indicated a

willingness to participate in this study (see Appendix A).

Inatmentation

Questiennairezl. An open-ended questionnaire based on

the "Antecedent-Consequent Method" was prepared to Obtain

antecedents and consequents for success and failure (see

Appendix B). The instrument used was a modified version of

the questionnaire used in Ewing (1981) and.was designed to

study the implicative relationship of the concept.

Modifications involved obtaining demographic information and

responses to each concept of achievement in the school
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context. The questionnaire was translated into Japanese for

Japanese subjects (see Appendix C).

The format of the statements to obtain antecedents was

presented in both questionnaires as follows: "If you have

..., then you have SUCCESS/FAILURE in SCHOOL/SPORTS."

Subjects were asked to provide three words or short phrases

to fill in the blanks for each sentence and for each of two

concepts (i.e., success/failure) in school and sport

situations. Thus, a list of the antecedents of the two

concepts in each context was obtained. Similarly, the

subjects were asked to fill in three words or a short phrases

for each sentence in the following form: "If you have

SUCCESS/FAILURE in SCHOOL/SPORTS, then you have ...." Again,

the subjects supplied responses for each of the two concepts

in school situations and sport situations. Thus a list of

"consequents" for each concept was obtained.

Procedure

For Japanese subjects, telephone contact with the

director of the university was arranged to discuss the nature

and purpose of the study. Printed materials describing the

nature of the study and the questionnaire were sent to the

director. Permission was obtained both from the director of

the department and from an instructor in the class to invite

participation in this study. Following this procedure, the

director agreed to provide his cooperation in allowing the

students at the university to serve as subjects. A class for
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freshman students was selected randomdy from among the

introductory psychology classes. The students agreed to

participate voluntarily as subjects in this study. The

instructor distributed the questionnaire and explained to the

students their rights as subjects in this study. Consent

from the Japanese students was not required in Japan,

however, assent from the students was shown if they provided

the words or phrases to the statements on the questionnaire.

For American subjects, the students enrolled in physical

education activity classes were used in order to make

comparisons with the Japanese subjects. Because there was

not a single class with a large enough number of students to

meet the needs of this phase, several classes were randomly

selected from among the physical education activity classes.

Instructors of these classes were contacted in order to

explain the nature and the purpose of this study. Following

this meeting, the instructors agreed to provide their

cooperation in allowing the students to volunteer as

subjects. The investigator contacted the students during

class to inform.them of their rights as subjects and to ask

them to consider participating in this study. A consent form

was signed by all American students who indicated a

willingness to participate in the study.

The Antecedent-Consequent Questionnaire was then

introduced to the subjects. Subjects were told that the

purpose of this study was to understand how students define

the causes of success and failure in school achievement
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situations and sport achievement situations. Subjects were

asked to read each statement and to provide three words or

three short phrases that they thought would best complete the

statement. It was emphasized that there were no right or

wrong answers.

Results

.A separate tabulation of responses was made for the

concepts of success and failure for both males and females in

the two cultures (see Appendix D). Based on the tabulated

frequencies, responses were ranked in descending order of

'frequency for each sex within each culture.

All the responses were used to create the second

questionnaire. First, for each concept (success and failure)

in both contexts (school and sports), in each culture (Japan

and the United States of America) and for each sex (male and

female), the 20 most frequent antecedents (As) and

consequents (Cs) were selected. Second, the five "cross-

culturally common words" were determined from the 20 most

frequent words. Based on the culture the 20 most frequent As

(or Cs) for each context (success and failure) were examined

to determine if an.A (or C) with a high frequency in one

culture had a high frequency in the other culture. For

instance (see Appendix D), both American males and females

had the high-frequency word "talent" in the antecedents of
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success in sports; thus, this word was selected as a

cultural-common word. This procedure was continued until a

list of five "cross-culturally common words" was obtained.

Third, the sex-unique words in each culture were selected

according to whether they were "Japanese male unique words",

"Japanese female unique words", "American male unique words",

and "American female unique words". The 15 responses for

each sex in each culture were compared to determine if an.A

(or C) with a high frequency for one sex had a low frequency

for the other sex. .As an example of selecting American male

unique words for antecedents for success in sports, the high

frequency phrase "good attitude" was compared with the other

lists to determine if this word had a low frequency in

American female as well as Japanese male and female

antecedents for success in sports. If this was shown to be

the case, this word was labelled as one of the American male

unique words. This procedure was continued until five "sex

unique words" were identified both for the Japanese and

American males and females. The words/phrases identified for

each construct are presented in Table 1 to 8.

Phase 2

Snbieets

Subjects in Phase 2 were a new sample of 335 Japanese

(the mean age was 19.0 and the SD was 1.1 for males and 18.6

and the SD was .9 for females) and 279 American college

students (the mean age was 21.0, and the SD was 2.2 for
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males, and 20.4 and the SD was 1.8 for females). The

Japanese sample (182 males and 153 females) consisted of

students attending the same college in the metropolitan Tokyo

area as identified in Phase I. American students (137 males

and 142 females) were drawn from the same major university

distributed in Phase 1.

A majority of American subjects were from suburbs of

metropolitan area (34.1% for males and 40.1% for females),

while Japanese subjects were from the inner city of

metropolitan.area (30.2% for males and 35.9% for females).

For the experience for the member of the sport team, 94.1% of

American males, 87.3% of American females, 90.1% of Japanese

males, 35.9% of Japanese females experienced for the member

of the sport team. The most popular sport was football

(17.0%) for American males, softball and soccer (9.9%) for

the American males, basketball (12.1%) for Japanese males,

and tennis (16.3%) for Japanese females.

Procedure

Penmission was obtained from the director of the

Department and an instructor in the class to invite

participation in this study following the same procedure as

in Phase I. .A class for freshman was selected randomly from

one of the introductory psychology classes and each subject

volunteered to participate in this study. Because the

freshman subjects were prohibited from repeating this class

and because the data were collected during a different term
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from Phase 1, there were no students who participated in

Phase 1. The questionnaire was distributed by the instructor

in the class. .A consent form.was not required for Japanese

subjects. Consent from Japanese subjects was indicated if

the subjects participated by providing an answer. However,

the Japanese students rights as subjects were explained to

them.before they were asked to complete the questionnaire.

For American subjects, the students were enrolled in

physical education activity classes which were randomly

selected. The instructor asked the students if they

participated in Phase 1. If students had participated in

Phase I, they were eliminated from.participation in Phase 2.

.A consent form was signed.by all of the American students who

indicated a willingness to participate in this study (see

Appendix E).

Insrnmentation

Questionnaire;11. In this questionnaire (see Appendices

F and G), the response categories formed the basis for

constructing the Antecedent-Consequent Questionnaire which

was used in order to test sex differences in each culture, as

well as cross-cultural differences in defining the cause of

success and failure. Subjects were told that this

questionnaire was being used to understand how students

perceived the cause of success and failure in school and

sport achievement situations. Subjects were asked to pick

one word or phrase from each set of responses to complete a
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sentence. There were two types of sentences to answer. The

first type assessed antecedents and consisted of the

following format: "If you have..., then you have

SUCCESS/FAILURE in SCHOOL/SPORTS." Beneath each sentence

were five sets (ArE) of five words each. The subjects were

told that in each set of five words they were to check the

one which, in their opinion, best completed the sentence.

What they were being asked for in the first sentence was what

precedes the concept in question or causes it to come about.

They were asked to note that all five alternatives in the set

were reasonable; thus, they were to pick the one which they

thought best preceded the concept or caused it to come about.

In the second set of sentences subjects were asked to

pick one word for the result, consequence, or outcome of the

capitalized concept. The following is an example of this

type of sentence: If you have SUCCESS/FAILURE IN

SCHOOL/SPORTS, then you have.... Again, beneath the

sentences subjects found five sets (ArE) of five responses

each. Again the order of the five words was randomly

distributed within each set. The subjects were to check one

of the five words in each set. Because all five words in the

set were reasonable, the subjects were being asked to check

the one which they thought was the best result, consequence,

or outcome of the concept. Subjects were asked to read and

respond at a fairly high speed in order to give their best

"first impressions".

The format of the instrument was constructed as
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described below. Each basic set of five sets of five words

had the following characteristics: .the set had one culture-

common (C-C), one American male-unique (ArM), one American

female-unique (ArF), one Japanese female-unique (J-F), one

Japanese male-unique (J-M) word/phrase. The frequencies of

these As or Cs (obtained in phase I) were approximately the

same; the order of presentation was varied randomly. It was

obvious that the context of judgement would determine whether

a particular A.or C was chosen as the best. The order of

five words was randomly distributed within each set. Below

is an example of one such set.

__ Culturally common words

__ Japanese female-unique

American male-unique

American female-unique

__ Japanese male-unique

In other studies utilizing this procedure it was shown

that the respective culture had "preferred antecedents or

consequents" which they chose over the As and Cs provided in

Phase I by other members of their own culture (Triandis et

al., 1977).

In addition to the Antecedents-Consequent Questionnaire,

a demographic questionnaire was used to Obtain personal and

sports history data for each subject. The English and

Japanese versions of demographic questionnaire are presented

in Appendices H and I, respectively.
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W

A two-step approach employing chi-squire tests was used

to analyze the sex differences within each culture and cross-

cultural differences. Responses to Antecedent-Consequent

Questionnaire (see Appendices F and G) were analyzed using a

2 (gender) x 5 (response category) chi-square test for each

culture. If sex differences were found within the culture,

cultural differences would be examined for males and females

separately, if no sex differences were found, cultural

differences would be examined with responses collapsed across

sex.





Table 1

Antecedents for Success in Sport

Type of Word

Culturally common

Japanese male unique

Japanese female unique

American male unique

Antecedents

talent

athletic ability

self-confidence

good skill

motivation

money

enthusiasm

power

courageous

the natural physical endowment

endurance

time

good friends in a team

calm

encouragement

good attitude

good physical condition

good coaching

support

faith
 

American female unique positive attitude

drive

good physical stamina

sportsmanship

hard work
 





Table 2

Antecedents for Success in School

Type of Word

Culturally common

Japanese male unique

Japanese female unique

American male unique

American female unique

Antecedents

motivation

intelligence

patience

ability

desire

money

good luck

good connection

been humorous

short time to attend school

cooperation

a precision

inquiring mind

open character

charm

knowledge

good attitude

self-confidence

good instructors

will to succeed

self-goals

interesting in learning

will to work harder

good time management

done your best



  



Table 3

Antecedents for Failure in Sport

 

Type of Word Antecedents

Culturally common laziness

injuries

lack of motivation

lack of skill

given up easily
 

Japanese male unique

Japanese female unique

American male unique

American female unique

lack of ambition

not been serious

girls

satisfaction

evil mind

too much pressure

apathy

feel inferiority

lack of physical strength

vanity

poor physical condition

poor coaching

no will to win

stress

fights

bad sportsmanship

poor self-esteem

not done your best

no fun

not tried hard enough





Table 4

Antecedents for Failure in School

Type of Word

Culturally common

Japanese male unique

Japanese female unique

American male unique

American female unique

Antecedents

laziness

lack of motivation

bad attendance

no intelligence

no goal

had friends

no courage

girls

lack of sleep

lots of part time jobs

self-centered

depression

not been sincere

too much self confidence

too much seriousness

too many parties

drop out

prOblems

no understanding of materials

lack of self-confidence

cheated

lack of interests in learning

not learned anything

lack of will to learn

lack of mental ability



  



Table 5

Consequents for Success in School

Type of Word

Culturally common

Japanese male unique

Japanese female unique

Consequents

more opportunity to get a good

job

knowledge

money/wealth

satisfaction

good grade

girls

passed(got a credit)

diploma

real ability

purpose to live for

popularity

fulfillment

motivation

superiority

ambition
 

American male unique good education

desire to study

used good study habit

smart

discipline
 

American female unique happiness

good attitude

good career

achievement

goals
 



 
 



Table 6

Consequents for Success in Sport

Type of Word

Culturally common

Japanese male unique

Japanese female unique

American male unique

American female unique

Consequents

self-confidence

health

accomplishment

money

fun

social status

girls

reliance

gold.medal

physical strength

admiration

well-knowness

superiority

record

mental toughness

good feeling about yourself

spiritual well being

done well

developed your time

intelligence

worked hard

a sense of being one of the best

played.well

recognition

energy



 



Table 7

Consequents for Failure in School

 

Type of Word Consequents

Culturally common disappointment

bad grades

Japanese male unique

Japanese female unique

American male unique

American female unique

destroyed self-confidence

low motivation

poor future aspects

blamed(criticized)

dishonored

expelled from school

feeling defeat

suicide

self-hatred

a feeling of inferiority

given up all hopes

feel regret

real friends

no desire

low self-image

less money

nothing

failed

depression

not worked hard enough

loss of self worth

bad attitude

unhappiness
 





Table 8

Consequents for Failure in Sport

Type of Word Consequents
 

Cultural common low self-confidence

disappointed

low motivation

try again

given up
 

Japanese male unique hwmiliation

heartbreak

good experience

lost honor

bad reputation
 

Japanese female unique self-hatred

blamed(criticized)

apathy

distrusts

comforted other
 

American male unique not tried.your best

not helped the team

sense of failure

desire to improve

better chance to do well in

school
 

American female unique not worked hard enough

little athletic ability

frustration

depression

low self discipline
 



 



CHAPTER IV

RESULTS and DISCUSSION

Responses to the Antecedent and Consequent Questionnaire

(see Appendices F and G) were analyzed using a 2 (Culture) x

5 (responses set) chi-square test for each gender on each

response set. As noted earlier, each set of responses

contained a word/phrase common to both sexes from Japan, a

word/phrase common to both sexes from America, and a

culturally common word/phrase. Because of the number of

analyses to be done (five per antecedent and consequent), it

was necessary to adopt a strict statistical significance

alpha level of .01 to offset the potential significance due

to chance. In addition, it was assumed that one response set

per concept could be significant by chance alone. Therefore,

at least two of the five response sets per concept had to

attain a chi-square value significant at the .01 level or

lower in order to verify the existence of cross-cultural

differences.

Specifically, on those tables achieving a chi-square

significance of .01, the percentage of difference between the

cultures for each sex selecting a word/phrase had to equal or

exceed 5 percent. This post-hoc procedure was used to

identify where the greatest difference existed. Before

61
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discussing the specific concepts, a word of explanation on

the presentation of results is warranted.

A separate table has been prepared containing the

aggregated results of the chi-square analyses of the

antecedents and consequents for the sex differences within

each culture, (see Tables 9-24), and for cross-cultural

differences in each concept (see Tables 25-40). The 25

words/phrases constituting the five response sets for each

concept have been presented in three categories for each sex:

American choices; Japanese choices, and choices with no

cross-cultural differences. The parentheses following each

'word/phrase contain abbreviations which designate the origin

of the word/phrase: CC designates cross-cultural common

word/phrase; AM, American males-unique; AF, American

female-unique; JM, Japanese males-unique; and JF, Japanese

females-unique.

A column specifying the percentage of difference between

cultures in their response to the significant word/phrase has

also been noted. All responses under the no cross-cultural

differences heading represent a selection difference of less

than 5 percent. Because each of the four concepts was

defined in terms of its antecedents and consequents, the

results will be presented separately by concepts. In this

way, cross-cultural differences and similarities for each sex

can be illustrated fully. The sex differences for the

concepts of success and failure in sport/school achievement

situations will be presented first, followed by the cross-
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cultural differences of the concepts of success and failure

in sport/school.

Sex_Differenees_within_the_united_8tates

American Antecedents for Success in Sport. Results of

the five 2 (gender) by 5 (response item) chi-square analysis

was non-significant for each response set. Specifically, the

following results were obtained for each set: set 1,

X2(4)=8.55, p >.01; set 2, x2(3)=3.39, p >.01; set 3,

x2(4)=2.33, p >.01; set 4, X2(4)=5.ll, p >.01; set 5,

X2(4)=9.41 , p >.01. Table 9 presents the antecedents that

were included in the analyses.

Table 9

Sex Differences within the United States

Antecedents for Success in Sport

 

 

Males %Different Females %Different

Choices from Females Choices from.Males

None None
 

No Difference

good skill(CC) courage(JM)

motivation(CC) endurance(JF)

good physical stamina(AF) mpney(JM)

good coaching(AM) time(JF)

support(AM) good friends on a team(JF)

sportsmanship(AF) self-confidence(CC)

the natural physical positive attitude(AF)

endowment(JM) drive(AF)

faith(AM) good physical condition(AM)

power(JM) encouragement<JF)

enthusiasm(JM) good attitude(AM)

athletic ability(CC)

hard work(AF)

talent(CC)

calm(JF)
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These results were quite surprising given the sex

differences for antecedents for success in sport reported by

Ewing (1981). Ewing reported that American males identified

"ability", "skill", and "hard work", while females identified

"playing your best", "team.work", and “determination" to be

the antecedents for success in sport. In phase 1 "good

skill" and "athletic ability“ were recalled equally in both

sexes in the U.S. and Japan, and "hard work" was recalled

:more among American females. The results, however, were

consistent among American college males and females in this

study. One explanation for the lack of sex differences in

the antecedents for success in sport is the age difference of

the two samples. The subjects in Ewing's study were freshman

and sophomores in high school while the subjects in this

study were sophomores and juniors in college. Perhaps the

antecedents of success in sport become more equal as students

mature.

American Consequents for Success in Sport. Significant

sex differences were found among American students for the

consequents for success in sport. Specifically, the results

of the five 2 (gender) by 5 (response item) chi-square

analyses were obtained for each set: set 1, X2(4)=6.66, p

>.01; set 2, X2(4)=.86 , p >.01; set 3, x2(4)=13.92, p <.01;

set 4, X2(4)=7.28, p >.01; set 5, x2(4)=15.55, p <.01. A

summary of the results of the chi-square analyses is

presented in Table 10. American males (see Table 10)

perceived psychological aspects, e.g., "fun" (differences of
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14%) and "superiority" (differences of 8%), to be the

consequents of success in sport. American females, in

contrast, perceived personal and physical benefits, e.g.,

"energy" (differences of 11%), "played well" (differences of

6%), and "physical strength" (differences of 5%), to be the

consequents of success in sport.

Ewing (1981) reported that American high school males

perceived "having friends“, "ability", "medals", "pride",

"girls", and "fame" to be the consequents of success in

sport. The notion of being popular among peers was very

important for American.males in high school. Becoming

popular might lead to feelings of "superiority“ which

supported the traditional expectations and the findings of

previous studies. American high school females perceived

more personal consequents, i.e, "played your best",

"teamwork", "determination". In this present study American

college females perceived personal physiological consequents

of success which were similar to the previous study. One

explanation for the sex differences in consequents for

success in sport is in the different orientation toward the

sport activities. American males tend to identify the

winning orientation. American males would have the feeling

of superiority, e.g., "I am the best", if they have a win.

MOreover, they would have much fun if they could win. In

contrast, American females tend to identify with a personal

and physical fitness orientation. Perhaps, that is because

aerObic exercise is popular among females, but it is not so
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jpopular among males. Interestingly, males perceived

"superiority" and females perceived "physical strength" to be

the consequents of success in sport. These words, however,

'were identified as the Japanese unique words in the Phase 1.

Perhaps this is because in Phase 2 subjects had to confront

several potential responses and choose the most important

terms .

Table 10

Sex Differences within the United States

Consequents for Success in Sport

 

 

Males %Different Females %Different

Choices from Females Choices from.Males

fun(CC) 13.8 energy(AF) 11.4

superiority(JF) 8.1 played well(AF) 6.3

physical strength(JM) 5.0
 

No Difference
 

accomplishment(CC) good feeling about

money(CC) yourself(AM)

done well(AM) health(CC)

devoted your time(AM) self-confidence(CC)

intelligence(AM) mental toughness(AF)

worked hard(AF) spiritual well being(AM)

gold medal(JM) well known(JF)

record(JF) reliance(JM)

social status(JM) girls(JM)

admiration(JF)

a sense of being one of

being the best(AF)

recognition(AF)

E

American Antecedents for Success in School. Significant

sex differences were found among American college students

for the antecedents for success in school. The results of

the five 2 (gender) by 5 (responses item) chi-square analysis
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are as follows: set 1, X2(4)=5.52, p >.01; set 2,

X2(4)=18.22, p <.01; set 3, x2(4)=3.93, p >.01; set 4,

X2(4)=11.06, p >.01; set 5, x2(4)=7.2o, p >.01. A summary of

the results of the chi-square analyses is presented in Table

11.

Table 11

Sex Differences within the United States

Antecedents for Success in School

 

 

Males %Different Females %Different

Choices from Females Choices from.Males

intelligence(CC) 16.1 interested in learning

(AF) 20.0

 

No Difference
 

patience(CC) a will to work hard(AF)

‘desire(CC) motivation(CC)

self-confidence(AM) good time management(AF)

a will to succeed(AM) good attitude(AM)

money(JM) knowledge(AM)

inquiring mind(JF) done your best(AF)

humor(JM) good instructors(AM)

charm(JF) cooperation(JF)

self goals(AF) good connection(JM)

open character(JF) good luck(JM)

ability(CC)

short time to go to

school(JM)

precision(JF)

 

American college males chose "intelligence" as important

(differences of 16%), while American females chose

"interested in learning" (differences of 20%) to be the

antecedent for success in school. Thus, concrete and.mental

ability were perceived to be the antecedents for success in

school among males particularly, whereas changeable curiosity

to study was perceived to be the cause of success in school
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to study was perceived to be the cause of success in school

by American college females. Ewing (1981) reported that

American high school males identified more tangible and

Objective, i.e., money and skill, while high school females

identified more personal, internal and subjective aspects

(i.e., doing your best, fun, understanding, trying hard, and

patience) as being antecedents for success in general

achievement situations. Comparisons with Ewing's study may

not be appropriate as it is unclear how the high school

students were perceiving success in general. Some may have

thought of school while others were thinking about success at

tasks outside of school.

The results of this study would suggest that American

college males and females do define the causes of success in

school in very different qualitative tenms. The antecedent

for success in school for males appears more stable and more

variable for females.

American Consequents for Success in School. Results of

the five 2 (gender) by 5 (response item) chi-square analysis

was non-significant for each response set. Specifically, the

following results were obtained for each set: set 1, x2(4)=

4.26, p >.01; set 2, x2(4)=7.57, p >.01; set 3, X2(4)=8.46, p

>.01; set 4, X2(4)=6.67, p >.01; set 5, X2(4)=10.84 , p >.01.

Table 12 presents the consequents that were included in the

analyses. Thus, regardless of gender, the consequents of

success in school is perceived similarly. Due to the gender

differences reported for the antecedents for success in
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school subsequent analyses will be conducted separately for

.American males and females. Likewise, males and females were

judged to be somewhat divergent in their definition of

success in sport and must be treated as separate groups in

subsequent analyses.

Table 12

Sex Differences within the United States

Consequents for Success in School

 

 

Males %Different Females %Different

Choices from Females Choices from Males

None None
 

No Differences
 

money/wealth(CC) discipline(AM)

good grade(CC) a good education(AM)

used good study habits(AM) good career(AF)

goals(AF) good attitude(AF)

smart(AM) purpose to live for(JM)

diploma(JM) motivation(JF)

ambition(JF) desire to study(AM)

popularity(JF) real ability(JM)

passed(JM) superiority(JF)

fulfillment(JF) knowledge(CC)

more opportunity to get a achievement(AF)

good job (CC) satisfaction(CC)

girls(JM)

happiness(AF)

 

American Antecedents for Failure in Sport. Results of

the five 2 (gender) by 5 (response item) chi-square analysis

was non-significant for each response set. Specifically, the

following results were Obtained for each set: set 1,

x2(4)=12.17, p >.01; set 2, x2(4)=1.59, p >.01; set 3,

X2(4)=7.86, p >.01; set 4, x2(4)=2.49, p >.01; set 5,
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were included in the analyses. The results of this analysis

differed substantially from.the findings of Ewing (1981).

The high school students in Ewing's study identified many

differences in the cause of failure in sport.

Table 13

Sex Differences within the United States

Antecedents for Failure in Sport

 

 

Male %Different Females %Different

Choices from Females Choices from.Males

None None
 

No Differences
 

lack of motivation(CC) poor self-esteem(AF)

laziness(CC) bad sportsmanship(AF)

injuries(CC) girls(JM) .

no skill(CC) evil mind(mM)

given up easily(CC) satisfaction(JM)

no willing to win(AM) lack of ambition(JM)

stress(AM) not been serious(JM)

fights(AM) vanity(JF)

poor coaching(AM) too much pressure(JF)

poor physical condition(AM) lack of physical strength(JF)

not tried hard enough(AF) apathy(JF)

no fun(AF) feel inferiority(JF)

not done your best(AF)

 

The college male and female students were consistent in their

thinking about the causes of failure in sport.

The difference in the two groups of subjects may be

attributable to the salience of sport for high school

students. Failure is caused by stable factors for high

school males and by more controllable factors for high school

females. When combined with the consequents for failure in

sport for high school students, particularly, the males, the
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For college

students, failure in sport may not be so onerous and,

consequently, viewed more Objectively and similarly.

American Consequents for Failure in Sport. Contrary to

the results reported by Ewing (1981), results of the five 2

(gender) by 5 (response item) chi-square analysis was non-

significant for each response set. Specifically, the

following results were obtained for each set: set 1,

x2(4)=5.72, p >.01; set 2, X2(4)=.67, p >.01; set 3,

X2(4)=3.O3, p >.01; set 4, x2(4)=5.45, p >.01; set 5,

x2(4)=2.49, p >.01.

were included in the analyses.

Table 14

Table 14 presents the consequents that

Sex Differences within the United States

Consequents for Failure in Sport

 

 

males %Different males %Different

Choices from Females Choices from Females

None None
 

No Differences

better chance to do well in

school(AM)

not helped the team(AM)

little athletic ability(AF)

bad reputation(JM)

been comforted by others(JF)

blamed(JF)

low self-discipline(AF)

low self-confidence(CC)

low motivation(CC)

disappointment(CC)

lost honor(JM)

to try again(CC)

frustration(AF)

not tried yOur best(AM)

desire to improve(AM)

not worked hard enough(AF)

humiliation(JM)

self-hatred(JF)

good experience(JM)

depression(AF)

sense of failure(AM)

heartbreak(JM)

given up(CC)

apathy(JF)

distrust(JF)
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As with the antecedents for failure in sport, it is

interesting to note the differences in the responses of the

high school students in Ewing's study (1981), and the college

students in this study. American college males and females

are consistent in their views of the consequents of failure

in sport.

American Antecedents for Failure in School. Similar to

the results reported for failure in sport, results of the

five 2 (gender) by 5 (response item) chi-square analysis was

non-significant for each response set. Specifically, the

following results were obtained for each set: set 1,

x2(4)=11.47, p >.01; set 2, X2(4)=6.32, p >.01; set 3,

x2(3)=2.42, p >.Ol; set 4, X2(4)=6.35, p >.01; set 5,

X2(4)=8.51, p >.01. Table 15 presents the antecedents that

were included in the analyses. These data are not comparable

to the findings in general achievement situations that were

reported by Ewing (1981). The American college students is

unanimous in their view of the causes of failure in school.

Many factors appear to contribute to cause of failure in

school for college students.
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Sex Differences within the united States

Antecedents for Failure in School

 

 

Males %Different females %Different

Choices from Females Choices from.males

None None
 

No Differences

laziness(CC)

no confidence(AM)

no will to learn(AF)

too many parties(AM)

no mental ability(AF)

too much self-confidence(JF)

too much seriousness(JF)

no courage(JM)

girls(JM)

lack of sleep(JM)

cheated(AF)

lack of interest in

learning(AF)

bad attendance(CC)

not learned anything(AF)

dropped out(AM)

no intelligence(CC)

no understanding of

materials(AM)

lack of motivation(CC)

problems(AM)

not been sincere(JF)

self-centered(JF)

bad friends(JM)

depression(JF)

no goal(CC)

a lot of part time jobs(JM)

 

American Consequents for Failure in School. Results of

the five 2 (gender) by 5 (response item) chi-square analysis

was non-significant for each response set. Specifically, the

following results were obtained for each set: set 1,

X2(4)=3.89, p >.01; set 2, X2(4)=5.60, p >.01; set 3,

x2(3)=12.99, p >.01; set 4, x2(4)=7.17, p >.01; set 5,

x2(4)=9.71, p >.01.

were included in the analyses.

Table 16 presents the consequents that
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Table 16

Sex Differences within the United States

Consequents for Failure in School

 

 

Males %Different Females %Different

Choices from Females Choices from Males

None None
 

No Differences
 

less money(AM) depression(AF)

blamedhflu) destroyed self-confidence(CC)

expelled from school(JM) poor future aspects(CC)

dishonor(JM) real friends(JF)

suicide(JM) bad attitude(AF)

regret(JF) no desire(AM)

self-hatred(JF) bad grades(CC)

a feeling of inferiority(JF) low self-image(AM)

given up all hopes(JF) not worked hard enough(AF)

nothing(AM) disappointment(CC)

been defeated(JM) loss of self worth(AF)

-failed(AM) unhappiness(AF)

low motivation(CC)

 

The combined results of the antecedents and consequents

for failure in school revealed no gender differences in

defining this concept. It is not clear from these data why

gender differences were found for success in school but not

for failure in school. Perhaps, with the systematic

elimination of persons (both males and female) who did not

apply for college or who did not stay longer than one year,

the students who remain may not have experienced failure in

school. Thus, there is no differentiation of the antecedents

of consequents for failure in school.
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Sex_Differences_within_danan

Japanese Antecedents for Success in Sport. Results of

the five 2 (gender) by 5 (response item) chi-square analysis

were non-significant for each response set. Specifically,

the following results were obtained for each set: set 1,

X2(4)=3.81, p >.01; set 2, X2(4)=6.50, p >.01; set 3,

x2(3)=9.73, p >.01; set 4, X2(4)=5.63, p >.01; set 5,

X2(4)=1.16, p >.01. Table 17 presents the antecedents that

were included in the analyses.

Table 17

Sex differences within Japan

Antecedents for Success in Sport

 

 

Males %Different Females %Different

Choices from Females Choices from Males

None None
 

No Difference

good skill(CC) courage(JM)

motivation(CC) endurance(JF)

good physical stamina(AF) money(JM)

good coaching(AM) time(JF)

support(AM) good friends on a team(JF)

sportsmanship(AF) self-confidence(CC)

the natural physical positive attitude(AF)

endowment(JM) drive(AF)

faith(AM) good physical condition(AM)

power(JM) encouragement(JF)

enthusiasm(JM) good attitude(AM)

athletic ability(CC)

hard work(AF)

talent(CC)

calm(JF)
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These data suggested that college males and females perceived

the causes of success in sport similarly. It would be

interesting to determine if these similarities in views are

arrived earlier (e.g., high school) or if younger boys and

girls in Japan would report different antecedents similar to

these reported by Ewing (1981).

Japanese Consequents for Success in Sport. Significant

sex differences were found among Japanese college students

for the consequents for success in sport. Results of the

five 2 (gender) by 5 (response item) chi-square analysis were

obtained for each set: set 1, X2(4)=9.94, p >.01; set 2,

X2(4)=15.81, p <.01; set 3, X2(3)=23.06, p <.01; set 4,

x2(4)=9.15, p >.01; set 5, X2(4)=6.96, p >.01. A.summary of

the results of the chi-square analyses is presented in Table

18. Males perceived external and psychological reward;

(i.e., “superiority" and "girls") to be important

consequents, whereas Japanese females perceived more

personal, less objective, and.more internally rewarding

benefits, (i.e., "spiritual well-being", "health", "played

well", "done well") as being the consequents for success in

sports.

The response pattern for males and females was very

interesting. Specifically, males preferred the Japanese

unique word/phrase and females identified with the cultural

common or American unique word/phrase as being the

consequents of success in sport. Japanese males' definitions

were similar to those of American males with the only the
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differences being "fun" and "girls". The American males'

traditional view of being popular, and getting a girl might

imply that he could get the girl who might be the best or

most popular in school. A similar view may exist among

Japanese males' today. In general, females in both the

United States and Japan perceived the rewards from success in

sport to be more internal and less likely to be tangible.

Table 18

Sex Differences within Japan

Consequents for Success in Sport

 

 

Males %Different Females %Different

Choices from Females Choices from.Males

superiority(JF) 17.5 spiritual well being(AM) 10.7

girls(JM) 10.4 health(CC) 9.0

played well(AF) 7.4

done well(AM) 5.7
 

No Differences

accomplishment(CC) good feeling about

money(CC) yourself(AM)

devoted your time(AM) self-confidence(CC)

intelligence(AM) mental toughness(AF)

worked hard(AF) well known(JF)

gold medal(JM) reliance(JM)

record(JF) recognition(AF)

social status(JM) fun(CC)

admiration(JF) energy(AF)

a sense of being one of Physical strength(JM)

being the best(AF)

 

Although Japanese males and females agreed on the antecedents

for success in sport, there were clear gender differences in

the consequents for success in sport. Thus, gender

differences do exist in Japan in defining success in sport.
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Subsequent analyses will need to consider males and females

separately.

Japanese Antecedents for Success in School. There were

no significant sex differences in antecedents for success in

school in Japan. Results of the five 2 (gender) by 5

(response item) chi-square analysis revealed the following

values: set 1, X2(4)=6.66, p >.01; set 2, x2(4)=4.94, p <.01;

set 3, X2(3)=7.47, p <.01; set 4, X2(4)=3.91, p >.01; set 5,

X2(4)=7.05, p >.01. A summary of the results of the chi-

square analyses is presented in Table 19.

Table 19

Sex Differences within Japan

.Antecedents for Success in School

 

 

_iuales %Different Females %Different

_Choices from Females Choices from Males

_;None None
 

_;No Difference

jpatience(CC) a.will to work hard(AF)

desire(CC) motivation(CC)

self-confidence(AM) good time management(AF)

a will to succeed(AM) good attitude(AM)

money(JM) knowledge(AM)

inquiring mdnd(JF) done your best(AF)

humor(JM) good instructors(AM)

charm(JF) cooperation(JF)

self goals(AF) good connection(JM)

open character(JF) good luck(JM)

ability(CC) intelligence(CC)

short time to go to interesting in learning(AF)

school(JM)

precision(JF)

 

Males and females agreed on the antecedents for success

in school. As with success in sport, for college students in
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Japan are consistent in identifying the same causes of

success in school. Perhaps the early socialization by the

parents and the schools is invariant for boys and girls.

Japanese Consequents for Success in School. Significant

sex differences among Japanese males and females for the

antecedents for success in school. Specifically, results of

the five 2 (gender) by 5 (response item) chi-square analysis

revealed the following values: set 1, X2(4)=16.06, p <.01;

set 2, x2(4)=11.22, p <.01; set 3, x2(3)=4.92, p <.01; set 4,

X2(4)=9.80, p >.01; set 5, x2(4)=8.57, p >.01. A summary of

the results of the chi-square analyses is presented in Table

20.

Table 20

Sex Differences within Japan

Consequents for Success in School

 

 

 

 

_jMales %Different Females %Different

__Choices from Females Choices from.Males

girls(JM) 9.2 happiness(AF) 8.4

__No Differences

money/wealth(CC) discipline(AM)

good grade(CC)

used good study habits(AM)

goals(AF)

smart(AM)

diploma(JM)

ambition(JF)

popularity(JF)

passed (JM)

fulfillment(JF)

more opportunity to get a

good jOb (CC)

a good education(AM)

good career(AF)

good attitude(AF)

purpose to live for(JM)

motivation(JF)

desire to study(AM)

real ability(JM)

superiority(JF)

knowledge(CC)

achievement(AF)

satisfaction(CC)
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Japanese males perceived external rewards (i.e.,"girls")

as being the consequents of success in school, whereas

Japanese females perceived internal reward (i.e.,

"happiness") as the consequents for success in school.

Again, similar to the sport context, Japanese males

identified "girls" as being the consequents of success in a

school context. Achievement in either a sport or school

context is likely to provide elevated status to males,

particularly with girls. Thus, success provides Japanese

males with the expectation they will be able to date a

popular girl or a girl with high status. For females,

success in school does not appear to elevate one's status

'with the opposite sex, but does provide personal happiness.

However, it is important to note that for Japanese students

there was greater similarity than difference in consequents

for success in school.

Japanese Antecedents for Failure in Sport. No sex

differences were found among Japanese students for the

antecedents for failure in sport. The results of the five 2

(gender) by 5 (responses item) chi-square analysis are as

follows: set 1, X2(4)=6.33, p >.01; set 2, x2(4)=10.74,

p <.01; set 3, X2(4)=10.l4, p >.01; set 4, x2(4)=.73, p >.01;

set 5, X2(4)=5.31, p >.01. A.summary of the results of the

chi-square analyses is presented in Table 21. Japanese males

and females are consistent in their perception of the causes

of failure in sport.
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Table 21

Sex differences within Japan

Antecedents for Failure in Sport

 

 

Male %Different Females %Different

Choices from Females Choices from.Males

None None
 

No Differences

lack of motivation(CC) poor self-esteem(AF)

laziness(CC) bad sportsmanship(AF)

injuries(CC) girls(JM)

no skill(CC) evil mind(JM)

given up easily(CC) satisfaction(JM)

no willing to win(AM) lack of ambition(JM)

stress(AM) not been serious(JM)

fights(AM) vanity(JF)

poor coaching(AM) too much pressure(JF)

poor physical condition(AM) lack of physical strength(JF)

not tried hard enough(AF) apathy(JF)

~no fun(AF) feel inferiority(JF)

not done your best(AF)

 

Japanese Consequents for Failure in Sport. There were

no significant gender differences among Japanese students for

the consequents for failure in sport. The results of the

five 2 (gender) by 5 (responses item) chi-square analysis are

as follows: set 1, X2(4)=6.85, p >.01; set 2, X2(4)=12.91, p

<.01; set 3, X2(4)=2.55, p >.01; set 4, X2(4)=2.38, p >.01;

set 5, x2(4)=6.32, p >.01. A.summary of the results of the

chi-square analyses is presented in Table 22.

When combined with the results of the antecedents for

failure in sport, it is evident that Japanese males and

females are very similar in their view of failure in sport.

These findings would suggested that failure in sport is

viewed as a very negative experience. NOte the very
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distressing psychological impact failure in sport has for

males and females (e.g., humiliation, self-hatred, distrust,

lost honor).

Table 22

Sex differences within Japan

Consequents for Failure in Sport

 

 

Males %Different Males %Different

Choices from Females Choices from Females

None None
 

No Differences

better chance to do well in frustration(AF)

school(AM) not tried your best(AM)

not helped the team(AM) desire to improve(AM)

little athletic ability(AF) not worked hard enough(AF)

bad reputation(JM) humiliation(JM)

been comforted by others(JF) self-hatred(JF)

blamed(JF) good experience(JM)

low self-discipline(AF) depression(AF)

low self-confidence(CC) sense of failure(AM)

low motivation(CC) heartbreak(JM)

disappointment(CC) given up(CC)

lost honor(JM) apathy(JF)

to try again(CC) distrust(JF)

 

Japanese Antecedents for Failure in School. Significant

sex differences were found among Japanese males and females

for the antecedents for failure in school. Specifically,

results of the five 2 (gender) by 5 (response item) chi-

square analysis revealed the following values: set 1,

x2(4)=1.43, p <.01; set 2, x2(4)=1.37, p <.01; set 3,

X2(3)=l7.59, p <.01; set 4, X2(4)=5.64, p >.01; set 5,

X2(4)=8.43, p >.01. .A summary of the results of the chi-

square analyses is presented in Table 23.
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distressing psychological impact failure in sport has for

males and females (e.g., humiliation, self-hatred, distrust,

lost honor).

Table 22

Sex differences within Japan

Consequents for Failure in Sport

 

 

 

 

Males %Different Males %Different

Choices from Females Choices from Females

None None

No Differences

better chance to do well in frustration(AF)

school(AM)

not helped the team(AM)

little athletic ability(AF)

bad reputation(JM)

been comforted by others(JF)

blamed(JF)

low self-discipline(AF)

low self-confidence(CC)

low motivation(CC)

disappointment(CC)

lost honor(JM)

to try again(CC)

not tried your best(AM)

desire to improve(AM)

not worked hard enough(AF)

humiliation(JM)

self-hatred(JF)

good experience(JM)

depression(AF)

sense of failure(AM)

heartbreak(JM)

given up(CC)

apathy(JF)

distrust(JF)

 

Japanese Antecedents for Failure in School. Significant

sex differences were found among Japanese males and females

for the antecedents for failure in school. Specifically,

results of the five 2 (gender) by 5 (response item) chi-

square analysis revealed the following values: set 1,

x2(4)=1.43, p <.01; set 2, x2(4)=1.37, p <.01; set 3,

x2(3)=17.59, p <.01; set 4, x2(4)=5.64, p >.01; set 5,

X2(4)=8.43, p >.01. .A summary of the results of the chi-

square analyses is presented in Table 23.
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Table 23

Sex Differences within Japan

Antecedents for Failure in School

 

 

Males %Different females %Different

Choices from Females Choices from.males

bad attendance(CC) 8.6 not learned anything(AF) 20.4

 

No Differences
 

laziness(CC) lack of sleep(JM)

no confidence(AM) cheated(AF)

no will to learn(AF) lack of interesting

too many parties(AM) in learning(AF)

no mental ability(AF) dropped out(AM)

too much self-confidence(JF) no intelligence(CC)

too much seriousness(JF) no understanding of

no courage(JM) materials(AM)

girls(JM) lack of motivation(CC)

bad friends(JM) problems(AM)

depression(JF) not been sincere(JF)

no goal(CC) self centered(JF)

a lot of part time job(JM)

 

Japanese males perceived "bad attendance" and females

perceived "not learning anything" to be the antecedents for

failure in school respectively. This difference shows that

males' attitudes toward school works are different from

females' attitudes. Males' decisions are whether to attend

or skip the class, yet females are more concerned with the

subject matter of the class. It is easier for Japanese

students to skip classes because it seems much easier to

catch up on materials in a Japanese college than in an

American college. The issue here is whether he or she has a

strong interest toward the subject or is serious about

learning. These data suggested that for males the cause of

failure in school in under their control. However, for
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:Eemales, the antecedents for failure in school is more

intrinsic and.may or may not be under the females' control.

Japanese Consequents for Failure in School. Significant

sex differences among Japanese males and females for the

consequents for failure in school. Specifically, results of

the five 2 (gender) by 5 (response item) chi-square analysis

revealed the following values: set 1, X2(4)= 13.46, p <.01;

set 2, x2(4)=11.55, p >.01; set 3, x2(3)=11.92, p >.01; set

4, x2(4)=1.03, p >.01; set 5, X2(4)=ll.65, p >.01. A.summary

of the results of the chi-square analyses is presented in

Table 24.

Japanese males perceived "depression" and Japanese

females perceived "destroyed confidence" as being the

consequents of failure in school. Both.terms were equally

tragic. However, the difference in terms of may reflect the

pressure that Japanese males would experience if they were to

fail in school. In a male dominated society males have to

feel pressure and responsibility and worry about failure more

than females. The status of the males and his family may be

influenced negatively if he fails in school.

Taken together, the results revealed a gender difference

in the concept of failure in school. Thus, in subsequent

analyses, males and females will have to be analyzed

separately. In summary, gender differences were found.among

the Japanese and.American students for several constructs.

Thus, the investigation of cultural differences will be

conduct separately for males and females.
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Table 24

Sex Differences within Japan

Consequents for Failure in School

 

 

 

 

Males %Different Females %Different

Choices from Females Choices from.Males

depression(AF) 11.8 destroyed self-confidence

(CC) 15.2

No Differences

less money(AM) poor future aspects(CC)

blamed(JM) real friends(JF)

expelled from school(JM) bad attitude(AF)

dishonor(JM) no desire(AM)

suicide(JM) bad grades(CC)

regret(JF) low self-image(AM)

self-hatred(JF) not worked hard enough(AF)

a feeling of inferiority(JF) disappointment(CC)

given up all hopes(JF) loss of self worth(AF)

nothing(AM) unhappiness(AF)

been defeated(JM) low motivation(CC)

failed(AM)

 

Cross;Cultural_Differendes: Males

Antecedents for Success in Sport. Cross-cultural

differences did exist in defining the antecedents for success

in sport. Specifically, results of the five 2 (culture) by 5

(response item) chi-square analysis revealed the following

values: set 1, x2(4)=60.18, p <.01; set 2, x2(4)=2o.15, p

<.01; set 3, x2(3)=3o.75, p >.01; set 4, x2(4)=27.23, p <.01;

set 5, X2(4)=56.07, p <.01. A summary of the results of the

chi-square analyses is presented in Table 25.

American males perceived changeable and internal terms (i.e.,

"self-confidence", "positive attitude", "drive", "good

physical condition", "encouragement", and "good attitude") as

the antecedents for success in sport. In contrast, Japanese

males identified internal, innate and concrete physical terms
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Table 25

Antecedents for Success in Sport: Males

 

 

American %Different Japanese %Different

Choices from.Japanese Choices from American

self-confidence(CC) 35.8 the natural physical

positive attitude(AF) 22.1 endowment(JF) 26.2

drive(AF) 17.8 faith(AM) 22.2

good physical condition(AM) power(JM) 18.2

14.4 enthusiasm(JM) 10.6

encouragement(JF) 13.5 athletic ability(CC) 10.1

good attitude(AM) 11.3 hard work(AF) 9.3

talent(CC) 7.0

calm(JF) 6.6

 

No Difference

good skill(CC)

motivation(CC)

good coaching(AM)

support(AM)

sportsmanship(AF)

good physical stamina(AF)

courage(JM)

endowment(JM)

money(JM)

time(JF)

good friends on a team(JF)
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(i.e., "his natural physical endowment", "faith", "power",

"enthusiasm”, "athletic ability", "hard.work", "talent', and

"calm") as being the antecedents of success more than

American males. The responses which Japanese males chose

suggested that Japanese males consider physical traits,

effort and hard work, and American males considered the

antecedents for success in sport to be less physiological and

more internal and mental aspects (e.g., self-confidence,

positive attitude, drive, and encouragement). It is

necessary for Japanese to address the issue of physical

traits as the antecedents for success in sport because the

Japanese body structure (i.e., height, weight, muscle tone)

compares unfavorablwaith the American and European male

bodies. Thus, success in sport depends on a higher level of

belief in one's physiological attributes and athletic skills.

In Ewing's study (1981) of gender differences "ability",

"hard work", and "skill" were identified as the antecedents

of success in sport by American males, but in this cross-

cultural study these terms were chosen less frequently by

American males.

White (1987) reported that Japanese students tended to

attribute their success to effort and hard work and less to

ability in an educational setting, but, in this sport

situation, athletic ability orientation was distinguished.

In terms of the recognition process (Phase 2), both

Japanese and.American males tended to choose their own

cultural unique words/phrases (AM/AF or JM/JF) or culturally
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common words/phrases (CC) which was the result of Phase I.

Consequents for Success in Sport: Males. Cross-cultural

differences existed in the consequents for success in sports.

Specifically, results of the five 2 (culture) by 5 (response

item) chi-square analysis revealed the following values: set

1, x2(4)=4o.24, p <.01; set 2, x2(4)=47.53, p <.01; set 3,

x2(3)=32.51, p <.01; set 4, X2(4)=9.87, p >.01; set 5,

X2(4)=14.55, p <.01. A.summary of the results of the chi-

square analyses is presented in Table 26.

American males perceived.personal, internal and

subjective satisfaction (i.e., "sense of being one of the

'best", "good feeling about yourself", "fun", "health", and

"played well") as resulting from success in sports. These

terms showed that American males complimented themselves on

what they achieved toward their success. These internal

psychological rewards were more important to American males

than to Japanese males.

In contrast, Japanese males perceived "self confidence",

"mental toughness", "spiritual well being", "superiority",

"well known", "reliance", "girls", and "recognition" as the

consequents for success in sports. Japanese males paid

attention more to materialistic, objective and visible

reputations, and valuation (e.g., having girls, being well

known, being reliant, feeling superior, and having

recognition) as the result of success in sports. The terms

selected by the Japanese males were more similar to the

results of Ewing's study (1981) than were American males.
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Table 26

Consequents for Success in Sport: Males

 

 

American %Different Japanese %Different

Choices from Japanese Choices from American

a sense of being one of self-confidence(CC) 26.0

being the best(AF) 34.2 mental toughness(JF) 16.7

good feeling about spiritual well being(AM) 15.8

yourself(AM) 31.8 superiority(JF) 15.0

fun(CC) 19.7 well known(JF) 10.2

health(CC) 15.0 reliance(JM) 10.2

played.well(AF) 13.7 girls(JM) 9.1

recognition(AF) 8.6

 

No Difference

accomplishment(CC)

money (CC)

done well(AM)

devoted your time(AM)

intelligence(AM)

worked hard(AF)

energy(AF)

physical strength(JM)

gold.medalhflM)

record(JF)

social status(JM)

admiration(JF)
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That is, Ewing reported that American males perceived

"friends", "ability", and "medals", "pride", "girls", and

"fame" as the consequents of success in sports which suited

the "American traditional expectation", boys want to be

remembered as athletic stars (Coleman, 1961). In addition,

in contrast to the objective and visible reputations gained

from success in sport, Japanese males did experience internal

aspects, such as "self-confidence", as the result of success

in sports, whereas "self-confidence" was perceived as an

antecedent for success in sports for American males.

For the recognition phase (Phase 2), American males

tended to choose their own culturally unique words/phrases

(AM/AF) or culturally common words/phrases (CC), but Japanese

did not.

Antecedents for Success in School: Males. Significant

differences were found in the antecedents for success in

school. .A series of five 2 (culture) by 5 (response item)

chi-square analyses revealed the following values: set 1,

X2(4)=79.53, p <.01; set 2, X2(4)=56.58, p <.01; set 3,

X2(3)=60.80, p <.01; set 4, X2(4)=26.51, p <.01; set 5,

X2(4)=26.01, p (.01. A summary of the results of the chi-

square analyses is presented in Table 27.

Americans identified the antecedents for success in

school to be "a will to work hard", "motivation",

"intelligence", "good time management", "good attitude",

"knowledge", "having done your best" and "good instructors".

In contrast, Japanese males perceived the antecedents of
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Table 27

Antecedents for Success in School: Males

 

 

American %Different Japanese %Different

Choices from Japanese Choices from American

a will to work hard(AF) 34.3 cooperation(JF) 33.4

motivation(CC) 32.3 good connection(JM) 26.3

intelligence(CC) 20.9 good luck(JM) 17.1

good time management(AF) 16.1 interesting in learning

good attitude(AM) 13.3 (AF) 11.7

knowledge(AM) 12.0 humor(JM) 11.5

done your best(AF) 11.6 charm(JF) 10.5

good instructors(AM) 9.9 self goals(AF) 8.3

open character(JF) 8.2

ability(CC) 6 3

short time to go to

school(JM) 6.2

precision(JF) 5.3

 

No Difference

patience(CC)

desire(CC)

self-confidence(AM)

will to succeed(AM)

money(JM)

inquiring mind(JF)
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success in school to be more interpersonal and desirable

characteristics of a good person (i.e., "cooperationfl, "good

connections", "good luck", "interested in learning", "humor",

"charm”, "self goals", "open character", "ability", "a short

thme to go to school" and "precision").

The differences were that American males perceived.more

flexible internal terms such as hard work, and.motivation.

Thus, their chances of success in school were changeable and

depended on how much time they devoted to study or other

activities in school. Japanese males, on the other hand,

perceived interpersonal interactions and desirable

characteristics to be highly valued. DeVos (1973) pointed

out the importance of cooperative behavior which is valued

highly for functioning in Japanese society. It was confirmed

that in an educational setting Japanese students were well-

instructed to be harmonious, and to provide mutual help or

cohesion (Holloway, 1988) as indicated by the selection of

cooperation as an antecedent (33% differences between

Japanese males and American males). The strength of the

difference implied a less individualistic consciousness by

Japanese males. "Good connections" (26% differences between

Japanese males and.American males) were important to

interactions among peers in school. Thus, as the literature

of Japanese education reported (White, 1987), Japanese

educators were successful in instructing group conscious

motivation toward success.

Interestingly, the studies on cross-cultural achievement
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motivation have also reported that ability was attributed

more to success among Americans than among Japanese (e.g.,

Holloway, 1988; Kashiwagi, Hess, & Azuma); however, in this

study, ability (6% differences between Japanese males and

American males) was perceived as more important among

Japanese males.

Comparisons with Ewing's study may not be appropriate as

it is unclear how the high school students were perceiving

success in general. Some may have thought of school while

others were thinking about success at tasks outside of

school. Ewing reported that American high school males

perceived "money" and "skill" to be the antecedents for

success in general. In this study the results suggested that

"skill" may be interpreted as a strategy such as "good time

management" for American males and "cooperation", "good

connection" and "to get a desirable character" for the

Japanese males to be successful in school. Therefore, in

general and in school achievement "skill" may have an

important role among American and Japanese males.

The similarity was that both American and Japanese males

had a tendency to choose their own culturally unique words or

culturally common words/phrases (AM/AF; JM/JF, or CC) in the

recognition phase.

Consequents for Success in School: Males. Consistent

with the previous cross-cultural findings for males,

significant results emerged from the five 2 (culture) by 5

(response item) chi-square analysis.
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Table 28

Consequents for Success in School: Males

 

American

Choices

%Different

from Japanese
 

more opportunity to

get a good jOb(CC)

achievement(AF)

satisfaction(CC)

discipline(AM)

a good education(AM)

good career(AF)

good attitude(AF)

28.8

26.3

26.3

22.1

16.1

15.1

11.4

Japanese %Different

Choices from.American

happiness(AF) 34.4

purpose to live for(JM) 33.7

motivation(JF) 19.4

desire to study(AM) 11.5

real ability(JM) 8.8

superiority(JF) 8.7

girls(JM) 7.9

knowledge(CC) 6.8

 

No Differences

money/wealth(CC)

accomplishment(CC)

used good study habits(AM)

goals(AF)

energy(AF)

diploma(JM)

ambition(JF)

popularity(JF)

passed(JF)

fulfillment(JF)
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The following results were reported for each analysis: set 1,

X2(4)=69.24, p <.01; set 2, x2(4)=15.47, p <.01; set 3,

x2(3)=50.47, p <.01; set 4, X2(4)=27.88, p <.01; set 5,

X2(4)=67.78, p <.01. .A summary of the results of the chi-

square analyses is presented in Table 28.

Japanese males perceived "happiness", "purpose to live

for", "motivation", "desire to study", "real ability",

"superiority", "girls", and "knowledge" as the result of

success in school. Thus, the Japanese males perceived

internal satisfaction, motivation, and tangible rewards from

others as the consequents of success in school. American

males perceived external and pragmatic causes, such as "more

opportunity to get a good job", "achievement",

"satisfaction", "discipline", "a good education", "good

career" and "good attitude" as the result of success in

school.

The reason Japanese males perceived internal and

personal happiness as the consequents for success in school

was that success is viewed important in their lives as well

as their families with whom they spend so many years; the

success brings them every joy for their significant others.

In tenms of external rewards, "girls" was perceived again in

the school specific situation among Japanese males. American

males perceived highly individualistic motivation, desire and

self-confidence as antecedents and tangible benefits of the

consequents of success in school.

Comparing the success in sports and school, American





96

males reported that self-confidence, motivation and

individualism were the important factors. In the same

contexts, for the American males, having good abilities and

creating better conditions were the keys to success, as well

as increasing their future motivation.

The similarity was that both male groups tended to

prefer culturally specific words/phrases or culturally common

words/phrases (AM/AF, or CC; JM/JF, or CC) in the recognition

phase. Two notable exceptions occurred when the Japanese

chose the American female unique word "happiness" (34%

different from American) and the American male unique word

"desire to study" (12% different from American). This

suggests that in phase 1 Japanese did not recall these terms,

but they recognized these terms as important in the

selections of phase 2.

Antecedents for Failure in Sport: Males. Significant

differences were also seen in the antecedents for failure in

sports. .A series of five 2 (culture) by 5 (response item)

chi-square analyses revealed the following values: set 1,

x2(4)=1o.72, p <.01; set 2, x2(4)=25.21, p <.01; set 3,

X2(3)=9.81, p >.01; set 4, X2(4)=94.78, p <.01; set 5,

X2(4)=8.24, p >.01. A summary of the results of the chi-

square analyses is presented in Table 29.

Specifically, for Japanese males, in contrast to the

antecedents of success in sport where Japanese males

perceived.more concrete and innate physiological terms, the

antecedents for failure in sports were not the antithesis of
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Table 29

Antecedents for Failure in Sport: males

 

 

American %Different Japanese %Different

Choices from Japanese Choices from American

poor self esteem(AF) 40.3 apathy(JF) 38.1

bad sportsmanship(AF) 18.8 lack of ambition(JM) 10.6

poor coaching(AM) 6x7 not been serious(JM) 5.7

 

No Differences

lack of motivation(CC)

laziness(CC)

injuries(CC)

no skill(CC)

given up easily(CC)

no willing to win(AM)

stress(AM)

fights(AM)

poor physical condition(AM)

not tried hard enough(AF)

no fun(AF)

not done your best(AF)

girls(JM)

feel inferiority(JF)

evil mind(JM)

satisfaction(JM)

vanity(JF)

too much pressure(JF)

lack of physical strength(JF)
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those identified for success. Rather, Japanese males

perceived changeable, internal psychological terms or

attitudes, such as_"apathy", "lack of ambition" and "not been

serious", as the cause of failure in sport. Particularly,

apathy (38% different from.American) was perceived highly as

an important/significant factor among Japanese males. In

contrast, American males perceived internal changeable, and

external terms (i.e., "poor self-esteem”, "bad

sportsmanship", and "poor coaching") as the antecedents of

failure in sport. The term, "poor self-esteem" (40%

different from Japanese) was found as a very important

antecedent for the American males.

The similarity was that both American and Japanese males

tended to prefer their own culturally unique words/phrases or

culturally common words/phrases for the antecedents for

failure in sports.

Interestingly, in Ewing's study (1981) American high

school males perceived internal, stable, and ability~related

responses as the causes of failure in sport (i.e., "no

talent", "no ability", and "no dedication"). In contrast, in

this cross-cultural situation stable, and ability-related

responses were not found for either group of males. This

tendency seems to be preferred because selecting the concrete

ability oriented terms could cause a person to drop out or to

have an unenjoyable experience.

Consequents for Failure in Sport: Males. Cultural

differences also emerged.among American and Japanese males in
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response to the consequents for failure in sport.

Specifically, results of the five 2 (culture) by 5 (response

item) chi-square analysis revealed the following values: set

1, X2(4)=64.OO, p <.01; set 2, x2(4)=54.07, p <.01; set 3,

X2(3)=66.85, p <.01; set 4, x2(4)=34.55, p <.01; set 5,

X2(4)=53.85, p <.01. A summary of the results of the chi-

square analyses is presented in Table 30.

American males perceived "low-self discipline", "low

self-confidence", "low motivation", "disappointment", "lost

honor", "trying again", "frustration", "not trying your

best", "desire to improve", and "not worked hard enough" as

being consequents for failure in sport. The terms suggest

that American males perceived failure in sport resulting in

low self-image, feeling depressed and having to accept

personal responsibility for the consequents for failure in

sports. In addition to these negative perceptions, these

remained a positive tenor and optimistic hope conveyed though

the selection of "to try again", and "desire to improve".

Comparisons with Ewing's study (1981) the external and

uncontrollable terms (i.e., "no ability“, "no talent", and

"no dedication") were not found among American college males

males.

In contrast, Japanese males perceived their failure as

more negative, depressing, tragic and dry in tenor (i.e.,

"humiliation", "self-hatred", "good experience",

"depression", "sense of failure", "heartbreak", "given up",

"apathy", and "distrust"). This may result from.American and
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Table 30

Consequents for Failure in Sport: Males

 

 

American %Different Japanese %Different

Choices from Japanese Choices from American

low self-discipline(AF) 34.8 humiliation(JM) 35.0

low self-confidence(CC) 30.7 self-hatred(JF) 33.0

low motivation(CC) 29.2 good experience(JM) 26.1

disappointment(CC) 17.1 depression(AF) 23.7

lost honor(JM) 15.7 sense of failure(AM) 23.3

to try again(CC) 15.7 heartbreak(JM) 12.4

frustration(AF) 12.6 given up(CC) 6.3

not tried your best(AM) 11.0 apathy(JF) 6.0

desire to improve(AM) 8.6 distrust(JF) 5.9

not worked hard enough(AF)6.7

 

No Differences

better chance to do well in school(AM)

not helped the team(AM)

little athletic ability(AF)

bad reputation(JM)

been comforted by others(JF)

blamed(JF)
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Japanese males getting pressure from one's family to be

successful. In addition, competing with others in an

educational setting and.making the effort to achieve a goal

are very valued among Japanese children (Hara, 1987; Hollway,

1988, Kendo; 1973, White, 1987). Thus, with this extra

pressure to succeed Japanese males might be feeling more

helpless, depressed, and stressed than American males.

The similarity was that both groups of males tended to

prefer culturally specific words/phrases or culturally common

word (AM/AF, or CC; JM/JF, or CC) in the recognition phase.

Antecedents for Failure in School: Males. Significant

cross-cultural differences emerged for the antecedents for

failure in school. Specifically, results of the five 2

(culture) by 5 (response item) chi-square analysis revealed

the following values: set 1, X2(4)=51.43, p <.01; set 2,

x2(4)=15.44, p <.01; set 3, X2(3)=13.85, p <.01; set 4,

X2(4)=18.62, p <.01; set 5, x2(4)=52.42, p <.01. A summary

of the results of the chi-square analyses is presented in

Table 31.

American males defined the antecedents for failure in

school as more changeable, internal and undesirable behaviors

which may have related to their personal attitude for

schooling: e.g., "cheated", "lack of interest in learning",

"no understanding of materials", "dropped out", "bad

attitude", "no intelligence", and "lack of motivation".

The Japanese perceived internal, external, interpersonal

and depressive factors as important (i.e., "problems", "not
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Table 31

Antecedents for Failure in School: Males

 

 

American %Different Japanese %Different

Choices from Japanese Choices from American

cheated(AF) 34.9 problems(AM) 25.4

lack of interested not been sincere(JF) 14.7

in learning(AF) 22.2 self-centered(JF) 12.7

dropped out(AM) 16.2 bad friends(JM) 9.7

bad attendance(CC) 12.3 depression(JF) 8.3

no intelligence(CC) 11.2 no goal(CC) 6.3

no understanding of a lot of part time job(JM)5.1

materials(AM) 8.2

lack of motivation(CC) 7.7

 

No Differences

laziness(CC)

~too many parties(AM)

no confidence(AM)

no will to learn(AF)

not learned anything(AF)

no mental ability(AF)

too much self-confidence(JF)

too much seriousness(JF)

no courage(JM)

girls(JM)

lack of sleep(JM)
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being sincere", "self-centered", "bad friends", "depression",

"no goal", "a lot of part-time jobs") as being the cause of

failure in school. In contrast to the American males'

perceptions which tie undesirable attitudes to personal

behavior, Japanese males tended to perceive undesirable

internal attributes as the antecedents for failure in school.

It was unexpected that Japanese tend not to identify the

terms related to schooling as the cause of failure. Both

academic achievement and social relationships with peers

(i,e., social cohesion, harmonious and cooperative behavior

in school) were well-instructed and valued in the Japanese

educational framework (McCormic, 1988; Shimahara, 1986).

Therefore, the result reflected in the educational

consequences for failure in Japan included Obstructive things

that (i.e., problems, bad friends, no goal, a lot of part

time jobs) which were perceived to be antecedents for failure

in school.

Both American and Japanese males tended to perceive

their own culturally unique or culturally common

words/phrases (JM/JF, or CC) as the antecedents of failure in

school. In Ewing's (1981) findings "no intelligence", "no

jo ", "problems", and "no goals" were perceived to be

important the consequents for failure in general among

American high school males. In the recall phase (Phase 1)

"no intelligence" and "no goal" were identified as culturally

common words, "prOblems" was the American male unique word,

but "no job" was not recalled in the specific school context.
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In this study Japanese males perceived "problems" and "no

goal" to be important, whereas American males perceived "no

intelligence" to be the cause of failure in school. It was

interesting that "problems" which was an originally American

males' unique word had the largest difference (25%) for the

cause of failure among Japanese males.

Consequents for Failure in School: Males. Cultural

differences did emerge for the consequents for failure in

school. Specifically, results of the five 2 (culture) by 5

(response item) chi-square analysis revealed the following

values: set 1, x2(4)=72.29, p <.01; set 2, X2(4)=52.78, p

<.01; set 3, X2(3)=36.74, p <.01; set 4, X2(4)=111.28, p

<.01; set 5, X2(4)=15.78, p <.01. .A summary of the results

of the chi-square analyses is presented in Table 32.

American males tended to perceive depressive, internal

and reasonable causes (i.e., "bad attitude", "no desire",

"bad grades", "low self-image", "not working hard enough",

"disappointment", "loss of self worth", "unhappiness", and

"low motivation") as the consequents for failure in school.

In contrast, Japanese males were conscious more of the

internal, interpersonal, miserable, and tragic causes (i.e.,

"regret", "self hatred", "a feeling of inferiority", "having

given up all hopes", "nothing", "having been defeated",

"failed", "poor future aspects", and "real friends"). Both

perceptions of the consequents for failure in school are

depressive, but the Japanese consequents seem more pathetic

and irreversible than American consequents.
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Table 32

Consequents for Failure in School: Males

 

 

American %Different Japanese %Different

Choices from Japanese Choices from American

bad attitude(AF) 30.7 regret(JF) 32.4

no desire(AM) 29.4 self—hatred(JF) 30.3

bad grades(CC) 23.6 a feeling of inferiority

low self-image(AM) 19.8 (JF) 28.5

not worked hard enough given up all hopes(JF) 21.8

(AT? 19.8 nothing(AM) 16.4

disappointment(CC) 16.6 been defeated(JM) 15.9

loss of self worth(AF) 12.9 failed(AM) 10.9

unhappiness(AF) 12.0 poor future aspects(CC) 9.2

low motivation(CC) 5.7 real friends(JF) 6.0

 

No Differences

destroyed self-confidence(CC)

less money(AM)

depression(AF)

blamed(JM)

expelled from school(JM)

dishonor(JM)

suicide(JM)

 





106

In the antecedents of failure in school, Americans perceived

school work itself as important, and the American perceptions

of consequents for failure in school seem to be less

responsible for other outcomes that might happen in his

future (e.g., bad attitude, no desire, and low motivation).

Japanese males perceived failure in school as the worst

tragic event in their lives. These pathetic perceptions

originally might come from a lot of pressure and expectations

in educational settings or from their families. The

consequents for failure in school reflected the Japanese

concepts that success in school means success in life (e.g.,

Hara, 1987; Kondo, 1973; White, 1987). In addition, Japanese

and American males tended to prefer their own culturally

unique or culturally common words/phrases (JM/JF, or CC;

AM/AF, or CC) as the antecedents of failure in school.

Cross;Cultural_Differenaes: Females

Antecedents of success in Sport. Significant cross-

cultural differences in antecedents for success in sports

were prevalent among females. The following results of five

2 (culture) by 5 (response item) chi-square analysis revealed

the following values: set 1, X2(4)=87.40, p <.01; set 2,

x2(4)=34.37, p <.01; set 3, X2(3)=6.91, p >.01; set 4,

x2(4)=47.17, p <.01; set 5, x2(4)=33.37, p <.01. A.summary

of the results of the chi-square analyses is presented in

Table 33.
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Table 33

Antecedents for Success in Sport: Females

 

 

American %Different Japanese %Different

Choices from Japanese Choices from American

positive attitude(AF) 37.1 the natural physical

self-confidence(CC) 22.1 endowment(JM) 28.0

condition(AM) 20.3 power(JM) 24.2

encouragement(JF) 14.6 talent(CC) 18.6

good attitude(AM) 11.7 athletic ability(CC) 17.9

support(AM) 9.6 faith(AM) 18.4

time(JF) 9.0 good physical stamina(AF)10.0

 

No Differences

motivation(CC)

good skill(CC)

good coaching(AM)

sportsmanship(AF)

drive(AF)

hard work(AF)

enthusiasm(JM)

courageous(JM)

money(JM)

good friends on the team(JF)

calm(JF)

endurance(JF)
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American females perceived internal and external changeable

factors to be the antecedents for success in sport (i.e.,

"positive attitude", "self-confidence", "condition",

"encouragement", "good attitude", "support" and "time").

Thus, American females perceived changeable, internal factors

which are dependent on self-beliefs or self-reliance to be

the antecedents for success in sport. These factors are

similar to those reported.by Ewing (1981) who found that

American females perceived internal factors as important and

represented what was necessary to be successful in sports,

e.g., "playing your best", "teamwork", and "detenmination"

were the antecedents for success in sport. Thus, the causes

of success in sport were changeable and depended upon how

much effort they devoted to the sport.

In contrast, Japanese females mostly perceived

unchangeable, physiological and.uncontrollable ability

related factors (e.g., "the natural physical endowment",

"power", "talent", "athletic ability", "faith", and "good

physical stamina") as the antecedents for success in sport.

Japanese females perceived fundamental ability as the

antecedents for success in sports, therefore, their chances

of success in sport were concrete and predeterminal.

The similarity was that both Japanese and.American

females tended to perceive their own culturally unique or

culturally common words/phrases (JM/JF, or CC; AM/AF, or CC)

as the antecedents for success in sport.

Consequents for success in Sport: Females. Significant
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differences emerged among American and Japanese females for

the consequents for success in sports. Specifically, results

of the five 2 (culture) by 5 (response item) chi-square

analysis revealed the following values: set 1, X2(4)=60.25, p

<.01; set 2, X2(4)=34.85, p <.01; set 3, x2(3)=22.54, p <.01;

set 4, X2(4)=8.30, p >.01; set 5, X2(4)=35.78, p <.01. A

summary of the results of the chi-square analyses is

presented in Table 34.

American females identified both internal and external

physical aspects (i.e., "good feeling about yourself“, "a

sense of being one of the best", "fun", "played.well",

'"energy", "health", "physical strength") as the results of

success in sport. Thus, these terms supported Ewing's study

(1981), in which she fond that feeling satisfaction of the

body and mind, which were more personal and less likely to be

rewarded externally, were more important to American females.

In contrast, Japanese females perceived socially

desirable, internal and psychological aspects (i.e., "well-

known", "reliance", "superiority" , "done well", "self-

confidence", "spiritual well being", "mental toughness") as

the consequents for success in sports. In antecedents for

success in sport Japanese females perceived unchangeable

physical ability aspects as important. Japanese females

would.be very pleased to have gained great internal

satisfaction and to have received recognition when they

succeeded in sports given the limiting aspects of the

perceived antecedents for success.
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Table 34

Consequents for Success in Sport: Females

 

 

American %Different Japanese %Different

Choices from Japanese Choices from.American

good feeling about self-confidence(CC) 35.0

yourself(AM) 36.8 mental toughness(JF) 30.8

a sense of being one of spiritual well being(AM) 24.1

the best(AF) 29.8 reliance(JM) 8.7

fun(CC) 14.6 well-known(JF) 7.9

played well(AF) 12.6 done well(AM) 5.9

energy(AF) 10.0 superiority(JF) 5.6

health(CC) 7.5

physical strength(JM) 6.2

 

No Differences

money(CC)

accomplishment(CC)

devoted your time(AM)

intelligence(AM)

worked hard(AF)

recognition(AF)

social status(JM)

admiration(JF)

girls(JM)

gold medal(JM)

record(JF)
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Table 34

Consequents for Success in Sport: Females

 

 

American %Different Japanese %Different

Choices from Japanese Choices from American

good feeling about self-confidence(CC) 35.0

yourself(AM) 36.8 mental toughness(JF) 30.8

a sense of being one of spiritual well being(AM) 24.1

the best(AF) 29.8 reliance(JM) 8.7

fun(CC) 14.6 well-known(JF) 7.9

played well(AF) 12.6 done well(AM) 5.9

energy(AF) 10.0 superiority(JF) 5.6

health(CC) 7.5

physical strength(JM) 6.2

 

No Differences

money (CC)

accomplishment(CC)

devoted your time(AM)

intelligence(AM)

worked hard(AF)

recognition(AF)

social status(JM)

admiration(JF)

girls(JM)

gold medal(JM)

record(JF)
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In terms of internal aspects (e.g., self-confidence) both

American females and Japanese females have an interesting

difference. American females were likely to perceive the

psychological aspects as antecedents for success in sport

(e.g., self-confidence and self-esteem), whereas the Japanese

females perceived these terms as consequents for success in

sport.

The similarity was that both Japanese and American

females tended to prefer their own culturally unique or

culturally common words/phrases (JM/JF, or CC; AM/AF, or CC)

as the consequents for success in sport.

Antecedents for Success in School: Females.

Significant cross cultural differences did emerge in the

antecedences for success in school for females. Results of

the five 2 (culture) by 5 (response item) chi-square analysis

revealed the following values: set 1, x2(4)=78.04, p <.01;

set 2, X2(4)=37.07, p <.01; set 3, X2(3)=62.50, p <.01; set

4, x2(4)=32.99, p <.01; set 5, x2(4)=54.01, p <.01. A

summary of the results of the chi-square analyses is

presented in Table 35.

American females perceived internal, personal and

changeable aspects (i.e., "motivation", "good time-

management", "will to work hard", "will to succeed",

"knowledge", "good attitude", and "self-confidence") as the

antecedents for success in school. These tenms were specific

for achieving success in school, and they were supported with

the findings of Ewing (1981) in which American females
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Table 35

Antecedents for Success in School: Females

 

 

American %Different Japanese %Different

Choices from Japanese Choices from.American

motivation(CC) 30.1 cooperation (JF) 29.9

good time management(AF) 27.5 good connection(JM) 18.9

will to work hard(AF) 26.6 inquiring mind(JF) 16.9

(will to succeed(AM) 22.0 open character(JF) 12.8

knowledge(AM) 10.9 charm(JF) 12.8

good attitude(AM) 15.4 desire(CC) 12.3

self-confidence(AM) 11.4 good luck(JM) 11.6

done your best(AF) 9.3 self goals(AF) 10.2

ability(CC) 8.0

humor(JM) 6.6

short time to go to school

(JM) 6.1

 

No Differences

intelligence(CC)

patience(CC)

good instructors(AM)

interesting in learning(AF)

money(JM)

precision(JF)
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perceived more personal, and internal and subjective aspects

(e.g., tried hard and patience) to be the antecedents for

success in school. Japanese females perceived internal, but

less individualistic, and interpersonal aspects (i.e.,

"cooperation", "good connection", "humor", "open character",

"charm", "desire", "good luck", "self goals", "ability",

"humor", and "short time to go to school") to be the

antecedents for success in school. Thus, Americans

identified personal desirable behaviors that they thought

they needed for school work. Japanese, on the other hand,

identified a more socially desirable personality to

communicate with peers.

Both Japanese and.American females tended to prefer

their own culturally unique or culturally common

words/phrases (JM/JF, or CC; AM/AF, or CC) as the antecedents

for success in school.

Consequents for Success in School: Females. Significant

differences did emerge for success in school among American

females and Japanese females. A.series of results of the

five 2 (culture) by 5 (response item) chi-square analysis

revealed the following values: set 1, X2(4)=74.85, p <.01;

set 2, x2(4)=32.55, p <.01; set 3, x2(3)=76.62, p <.01; set

4, X2(4)=16.08, p <.01; set 5, X2(4)=7l.96, p <.01. A

summary of the results of the chi-square analyses is

presented in Table 36.



I
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Table 36

Consequents for Success in School: Females

 

 

American %Different Japanese %Different

Choices from Japanese Choices from American

achievement(AF) 40.9 happiness(AF) 41.8

more opportunity to purpose to live for(JM) 34.0

get a good jOb(CC) 22.3 knowledge(CC) 30.1

a good education(AM) 22.3 desire to study(AM) 18.9

good career(AF) 18.7 motivation(JF) 14.5

good attitude(AF) 15.7 real ability(JM) 7.5

goals(AF) 10.8 superiority(JM) 7.5

discipline(AM) 7.4

good grades(CC) 5.9

used good study habit(AM) 5.7

 

No Differences

money/wealth(CC)

satisfaction(CC)

smart(AM)

diploma(JM)

girls(JM)

passed(JM)

popularity(JF)

fulfillment(JF)

ambition(JF)
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American females perceived both internal and external

causes which were more situation specific and.more long-

lasting terms (i.e., "achievement", "more opportunity to get

a good job", "a good education", "good career", "good

attitude", "goals", "discipline", "good grades", and "used

good study habit") to be the consequents for success in

school. Comparatively, the Japanese perceived internal,

subjective, and short-term.aspects (i.e., "happiness",

"knowledge", "purpose to live for", "motivation", and "desire

to study") to be the consequents for success in school.

Interestingly, overall differences for both American

males/females and Japanese males/females, especially

Americans, were likely to perceive internal and psychological

aspects (e.g., self-Confidence, self esteem and achievement)

as antecedents for success, whereas the Japanese perceived

these terms as consequents for success both in school and

sport achievement situations.

Both American and Japanese females tended to select

their own culturally unique or culturally common

words/phrases (AM/AF, or CC) in the recognition phase, yet

"happiness" which was the American females' unique

word/phrase was perceived highly (42% difference from

American females) by Japanese females.

Antecedents for Failure in Sport: Females. Significant

differences did emerge in the antecedents of failure in sport

among American females and Japanese females. Results of the

five 2 (culture) by 5 (response item) chi-square analysis
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Table 37

Antecedents for Failure in Sport: Females

 

 

American %Different Japanese %Different

Choices from Japanese Choices from American

poor self-esteem(AF) 49.7 apathy(JF) 39.9

bad sportsmanship(AF) 25.0 lack of physical strength

given up easily(CC) 23.3 (JF) 12.9

not done your best(AF) 13.4 not tried hard enough(AF)12.6

no skill(CC) 13.4 lack of ambition(JM) 10.0

no fun(AF) 6.6 no willing to win(AM) 8.5

evil mind(JM) 6.8

too much pressure(JF) 6.5

vanity(JF) 6.4

injuries(CC) 5.5

laziness(CC) 5.4

 

-No Differences

lack of motivation(CC)

fights(AM)

poor physical condition(AM)

poor coaching(AM)

stress(AM)

girls(JM)

not been serious(JM)

satisfaction(JM)

feel inferior(JF)
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revealed the following values: set 1, X2(4)=31.71, p <.01;

set 2, x2(4)=44.95, p <.01; set 3, x2(3)=17.33, p <.01; set

4, x2(4)=95.57, p <.01; set 5, X2(4)=21.93, p <.01. A

summary of the results of the chi-square analyses is

presented in Table 37.

American females perceived internal, controllable and

changeable causes for failure in sport (i.e., "poor self-

esteem", "bad sportsmanship", "giving up easily", "not doing

your best", "no fun", "no skill"). "Self-esteem”,

especially, had a 50 percent difference between Japanese

females and American females as an antecedent of failure in

sport. Thus, American females chances of failure in sport

were changeable and dependent upon how they perceived

themselves as athletes or as athletes in a masculine

achievement arena. In Ewing's study (1981), "no interest",

"a don't care attitude", "no will", and "a bad attitude" were

found as significant for American high school females; these

terms were not found in this study, but American females

perceived more internal causes with respect to failure in

sport.

In contrast, Japanese females perceived internal,

controllable and less serious attitudes (i.e., "apathy",

"lack of physical strength", "not tried hard enough", "evil

mind", "vanity“, "laziness", "lack of ambition", and "not

willing to win") to be the antecedents for failure in sport.

Japanese females perceived failure in sport to be caused by

more attitudinal aspects. Especially "apathy", Japanese
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females chose this term 40 percent more than American

females.

Both Japanese and American females tended to prefer

their own culturally unique or culturally common

words/phrases (JM/JF, or CC; AM/AF, or CC) as the antecedents

for failure in sport.

Consequents for Failure in Sport: Females. Significant

differences emerged in the consequents of failure in sports

among American females and Japanese females. .A series of

results of the five 2 (culture) by 5 (response item) chi-

square analysis revealed the following values: set 1,

X2(4)=61.75, p <.01; set 2, X2(4)=48.59, p <.01; set 3,

X2(3)=90.82, p <.01; set 4, X2(4)=26.29, p >.01; set 5,

X2(4)=74.10, p <.01. A.summary of the results of the chi-

square analyses is presented in Table 38.

American females perceived internal, depressive,

controllable but positive causes (i.e., "low self

discipline", "low self-confidence", "low motivation",

"frustration", and "disappointment", "desire to improve", "to

try again", "not tried.your best", "not helped your teamP,

and "not worked hard enough") to be the consequents for

failure in sport. Optimistic aspects such as to try again

and a desire to improve, which suggest positive approaches

for the next sport experience, may lead to a higher

possibility of success in the next experience.

Japanese females perceived internal, depressive,

controllable, but more negative causes (i.e. , "self-hatred",
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Table 38

Consequents for Failure in Sport: Females

 

 

American %Different Japanese %Different

Choices from Japanese Choices from American

low self discipline(AF) 32.3 self-hatred(JF) 39.6

low motivation(CC) 29.4 humiliation(JM) 32.4

disappointed(CC) 22.8 depression(AF) 22.4

frustration(AF) 20.9 sense of failure(AM) 21.4

low self-confidence(CC) 20.9 good experience(JM) 18.8

desire to improve(AM) 13.0 heartbreak(JM) 15.7

to try again(CC) 11.5 given up(CC) 15.3

not tried your best(AM) 10.1 apathy(JF) 13.1

not helped your team(AM) 7.5

not worked hard enough(AF)6.9

 

No Differences

better chance to do well in school(AM)

little athletic ability(AF)

bad reputation(JM)

lost honor(JM)

been conformed by others(JF)

blamed(JF)

distrust(JF)
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"humiliation", "depression", "sense of failure", "good

experience", "heart break", "given up", and "apathy") to be

the consequents for failure in sports. Thus, most Japanese

females' definitions were so negative that the possibility

of their succeeding again might be severely decreased.

Both Japanese and American females tended to prefer

their own culturally unique or culturally common

words/phrases (JM/JF, or CC; AM/AF, or CC) as the

consequents for failure in sport.

Antecedents for Failure in School: Females. Significant

differences emerged in the antecedents for failure in school

among American and Japanese females. .A series of results of

the five 2 (culture) by 5 (response item) chi-square analysis

revealed the following values: set 1, X2(4)=80.35, p <.01;

set 2, X2(4)=24.78, p <.01; set 3, x2(3)=29.oo, p <.01; set

4, x2(4)=21.15, p <.01; set 5, X2(4)=65.51, p <.01. A

summary of the results of the chi-square analyses is

presented in Table 39. Japanese females perceived.both

internal and external, as well as controllable causes (i.e.,

"problems", "self- centered", "not being sincere", "a lot of

part-time jobs", "bad friends", "no goals", and "too much

self-confidence") to be the antecedents for failure in

school. As the Japanese females' terms which were identified

as antecedents for success in school, i.e., harmony and

cooperative factors related to desirable personality as

peers, similar aspects were identified in the antecedents for

failure in school.
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Table 39

Antecedents for Failure in School: Females

 

 

American %Different Japanese %Different

Choices from Japanese Choices from American

lack of interest problems(AM) 32.3

in learning(AF) 31.6 self-centered(JF) 29.4

cheated(AF) 29.0 not been sincere(JF) 15.0

bad attendance(CC) 24.1 a lot of part time jobs

not learned anything(AF) 23.8 hfln) 8.8

dropped out(AM) 13.4 bad friends(JM) 8.0

no intelligence(CC) 13.1 no goal(CC) 6.7

no will to learn(AF) 6.3 too much self-confidence

lack of motivation(CC) 5.4 (JF) 6.1

 

No Differences

laziness(CC)

no confidence(AM)

no understanding of materials(AM)

too many parties(AM)

no mental ability(AF)

no courage(JM)

depression(JF)

girls(JM)

lack of sleep(JM)

too much seriousness(JF)
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Among Japanese females too much confidence was defined

higher than among American females. This is related as a

desirable characteristic and might be explained in that being

modest is considered a good behavior, therefore, too much

confidence was associated with destroying the harmony and

cooperation. In other words, this term.implies "being

obstructive" and "being sniffy", and the Japanese like

modesty as a manner in general. Therefore, Japanese success

in school means success in life (e.g., Hara, 1987; Kondo,

1973; White, 1987) might be imply that one should have a good

relationship with other students to succeed in Japanese

society. Therefore, Japanese females have to deal with

interpersonal relationships for failing in school.

In contrast, Americans perceived personal, internal and

negative attitudinal aspects (i.e., "lack of interest in

learning", "having cheated", "bad attendance", "not learned

anything", "dropped out", "lack of motivation", "no will to

learn", "bad attitudes") as the antecedents for failure in

school. These perceptions were changeable and.personal so

they could control for failure in a school situation.

Both Japanese and.American females tended to prefer

their own culturally unique or culturally common

words/phrases (JM/JF, or CC; AM/AF, or CC) as the

antecedents for failure in school.

Consequents for Failure in School: Females. Significant

cultural differences emerged for the consequents for failure

in school.
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Table 40

Consequents for Failure in School: Females

 

 

American %Different Japanese %Different

Choices from Japanese Choices from American

bad attitude(AF) 38.5 regret(JF) 39.8

no desire(AM) 35.3 a feeling of inferiority

low self image(AM) 26.4 (JF) 31.9

loss of self worth(AF) 22.7 self hatred(JF) 23.0

not worked hard enough been defeated(JM) 22.5

(AF) 22.4 destroyed self-confidence

bad grades(CC) 18.7 (CC) 22.1

disappointment(CC) 17.6 nothing(AM) 18.8

unhappiness(AF) 15.1 given up all hopes(JF) 15.9

blame(JM) 5.8 poor future aspect(CC) 14.1

failed(AM) 13.4

real friends(JF) 5.4

 

No Differences

lOW'motivation(CC)

less money(AM)

depression(AF)

expelled from school(JM)

dishonor(JM)

suicide(JM)
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Specifically, results of the five 2 (culture) by 5 (response

item) chi-square analysis revealed the following values: set

1, X2(4)=78.98, p <.01; set 2, X2(4)=82.14, p <.01; set 3,

X2(4)=64.97, p <.01; set 4, X2(4)=114.78, p <.01; set 5,

X2(4)=28.92, p <.01. A.summary of the results of the chi-

square analyses is presented in Table 40.

American females perceived internal, depressive causes

as significant (i.e., "bad attitude", "no desire", "low self

image", "loss of self-worth", "not worked hard enough", "bad

grade", "disappointment", "unhappiness", "blame") as the

consequents for failure in school. American females were

more conscious of saving self-image from.the result of

failure in school. "Bad attitude", which had a 39 percent

difference between Japanese females and American females, was

perceived highly among American females and.American males.

This attitude might imply that failure in school influences a

students' attitude in the wrong way.

Japanese females perceived internal, depressive,

negative, and tragic causes (i.e., "regret", "a feeling of

inferiority", "self hatred", "been defeated", "destroyed

self-confidence", "nothing", "given up all hopes", "poor

future aspect", "regret", "failed", and "real friends") as

the consequents for failure in school. Thus, for Japanese

females, failure in school resulted in females being

embarrassed and depressed.

Both Japanese and.American females tended to prefer

their own culturally unique or culturally common
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words/phrases (JM/JF, or CC; AM/AF, or CC) as the consequents

for failure in school.

Summary

These data supported the first hypothesis of sex

differences within a culture, as well as the second

hypothesis that cross-cultural differences do exist in the

perceptions of both the antecedents and the consequents for

success and failure in school achievement situations and in

sport situations. Maehr and Nicholls' (1980) contention that

cross-cultural sex differences regarding definitions of

success and failure should be investigated was upheld.

Regarding sex differences within a culture, Ewing (1981)

found significant sex differences in defining success and

failure among Americans, but this was not strongly supported

by this college age sample. In the United states significant

chi-squares were found only a few of the consequents for

success in sport and in some of the antecedents for success

in school. This might be due to the difference in age of

subjects. That is, high school students' mean age used in

the Ewing's study was 15.2 for males and 14.9 for females,

and a majority of subjects were freshmen and sophomores.

However, college students of mean age 21.0 for American

males, 20.4 for American females, 19.0 for Japanese males,

and 18.6 for Japanese females, were used in this study. The

deviation of the age might have affected their cognitive

values for success and failure. For Japanese, in the
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consequents for success in sport, consequents for success in

school, and the consequents for failure in school, sex

differences were found. .Although the majority of the within-

culture chi-squares were nonsignificant, the majority of the

cross-culture chi-squares were significant.

Considering the relations between the recall phase

(Phase I) and recognition phase (Phase 2), the results were

not identical but similar in most cases. That is,

examination of the response patterns showed strikingly that

the American/Japanese subjects tended to pick two choices

which were culture-common, or American/Japanese gender-unique

most of the time. Especially, Japanese males and females had

a tendency to select an American cultural specific

word/phrase in the recognition phase and.American males and

females were more consistent. Because selections allowed the

subjects to consider a wider range of antecedents and

consequents, the results were probably the most interesting

to them. Triandis et a1. (1972) explained that the

differences between Phase 1 and Phase 2 might be conceived as

the difference between recall and recognition. In Phase 1

something stored in the subject's cognitive system is strong

enough to be recalled. In Phase 2 the subject is confronted

'with several potential responses and he/she chooses one

because he/she recognizes its importance (or suitability).



CHAPTER V

CONCLUSION

As stated in chapter IV, there are large perception

differences between the Japanese and American cultures in

defining achievement. Success and failure definitions are a

function of subjective perceptions and not all cultures or

people within a culture perceive success and failure the

context in the same way. understanding how people define

achievement provides greater understanding of the behavior of

individuals within sport and school settings.

Significantly, these findings imply that a person's

social system.has a great impact on his or her in achievement

motivation. .Although Japan and the United States are both

strong capitalist countries that have similar socioeconomic

goals, the social structures (i.e., family, education,

historical background) are quite different.

One of the differences comes from the compositions of

the two societies. The United States is a multinational

country where importance of individuality and equality are

weighted. In contrast, Japan is a homogeneous country and

has a socio-structure based on hierarchy. People serve the

function of achieving in order to create successful nation.

In the traditional hierarchy system, where the emperor was at
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the top and people were at the bottom, people were regulated

and forced to cooperate with each other and failure to

observe the norm of society is looked down upon. In

addition, you are required to give your loyalty to the

welfare of your country.

The social role of people in Japan was reflected in the

Japanese students view their success in school as the result

of personal relationships with others (peers, teachers) or

was the result of good personal characteristics. However,

the perception of "failure" in both the sport and school

contexts was perceived to be very serious. This is because

Japanese society itself has a strict way of determining what

"success" is. A good way to look at this is by putting

yourself in a situation in which you are supposed to get on

this train going one way. To get off the train would be

disastrous because the train is the road of life and as long

as you stay on the right track, you will be safe and succeed.

In terms of sex differences, in both cultures in both

contexts, more similarities than differences were found than

differences. However, boys and girls did have different

achievement definitions. Among boys, sport is and has been

an important function in terms of their identity in their

social educational life. On the other hand, since girls have

been serving as the supporters (i.e., cheerleader), they do

not see sports as an important aspect in their life or as the

aspect that helps them identify themselves in their socio-

educational life. Therefore, girls' interest in sport was
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has been towards health. In the school situation, boys were

more prone to perceive ability as more important more than

girls. These gender differences resulted from the family

system of child rearing pattern and social expectations.

The results of this study have several implications for

education. American and Japanese students are educated in

different ways and have different achievement definitions.

Therefore, in educational situations Japanese teachers and

coaches should notice that "failure" has very serious

implications among Japanese students. The fear of failure

might be reduced when they create the situation where

competition in the class room.or sport situation is de-

emphasized. For example, in the school situation teachers

should understand the pressure (or fear of failure) from the

present system (family, school, and society). Next, the

teachers should try to create different opportunities to

achieve, thus accounting for individual differences. At the

same time, parents should be taught this concept as well.

That is, success in school is not everything for their future

life. In addition, the cooperative work between parents and

teachers should continue to be emphasized. Physical

education should not emphasize the winning orientations and

both girls and boys should have equal access to sport for

their enjoyment.

Within the American educational situation, the present

educational prOblems (i.e., racial discrimination, high rate

of illiteracy) have to be changed in some ways. An education
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is a very important part of making the country success.

Based on the results of this study, teachers should teach

students more the goodness of cooperative work in school.

Cooperative work includes the family system and social system

as well. The strong links between teachers and.parents

should be emphasized for their children's education along

with the importance of individual characteristics. Also,

equal opportunity in both situations for both sexes should be

included in the refining process.

Finally, the results of this study have been successful

in defining success and failure in understanding the concepts

'of achievement motivation cross-culturally. Future cross-

cultural research should address the specific culture (i.e.

socioeconomic level) and the contexts of the antecedent and

consequent questionnaire.
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CONSENT FORM

I am a graduate student in physical education, who is studying the

social-psychological aspects of sports and motor behavior at Michigan

State University.

The purpose of my project is to investigate how students define success

and failure in academic and athletic situations. I would appreciate it

if you would participate in my study.

To participate in this research you will be asked to fill out a

questionnaire, which will take approximately 10 to 15 minutes to

complete. There are no correct or incorrect answers or sensitive

information requested on the questionnaires. In addition, I am asking

students not to put their names on the questionnaire, and all results

will be treated with strictest confidence and the subjects will remain

anonymous in any report of research findings. You may stop

participating at any time, and participation or non-participation will

not affect your grade in this class.

 

I have read and understand my rights as a participant in this study and

agree to participate voluntarily.

Signature Date
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Antecedent-Consequent Questionnaire

Grade: Age:

Sex: Male / Female (circle one)

Ethnic Survey: Please check your ethnicity

White Black/African American

_____ Asian-American Hispanic

_____ Native—American Other

 

 

Directions: Please read each statement carefully. Then provide three

words or short phrases that you think best completes each statement.

Remember there are no Right or Wrong answers.

I am interested in your opinions. Your answers will remain anonymous.

Thank you for your cooperation.

Example:

1: If there is ( ), 2: If there is MURDER,

then there is MURDER. then there is ( ).

(a) revenge (a)imprisonment

(b) hate (b)grief

(c) a loss of sanity (C)police

mummmmmu

then you have success

s

1. If you have

in sport.

 

 

2. If you have

in school.

then you have success

~

 

 

3. If you have

in sport.

then you have failure

~

 

 

4. If you have

in school.

then you have failure

 

 

 





Consequent51

5. If you have

6. If you have

7. If you have

8. If you have

SUCCESS

success

failure

failure
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school, you have

sport, you have

school, you have.

sport, you have.
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FEMALES FOR AN'I'ECEDENTS AND CONSEQUENTS FOR

SUCCESS/FAILURE IN SCHOOL/SPORT SITUATIONS
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Frequency of Responses of American Males for Antecedents for

Success in Sports

 W Pram.

good attitude ................. 24

determination ................. 17

athletic ability. ............. 16

self confidence ............... 15

good skill .................... 15

desire ........................ 14

wins .......................... 14

good physical condition ....... 13

fun(enjoyment) .............. ..12

dedication .................... 11

discipline .................... 11

coordination .................. .7

talent ......................... 7

motivation ..................... 6

improvement .................... 6

willingness to work ............ 5

intelligence ................. ..5

good work ethic ................ 4

good coaching .................. 4

concentration .................. 4

support ........................ 3

faith .......................... 3

practice. ................... ...2

patience ....................... 2

endurance ...................... 2

 W Free...

achieved....................... 2

mental toughness ............... 2

enthusiasm. ..................... 2

goals. ......................... 2

done your best ................. 2

self control... ................ 2

challenge ...................... 2

speed....................... ...2

spirit ......................... 2

interest .................... ...2

cooperation .................... 2
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Frequency of Responses of American Females for Antecedents

for Success in Sports

 W Free.

athletic ability .............. 30

determination ................. 24

good skill... ................. 18

motivation .................... 18

talent ........................ 17

dedication .................... 14

self-confidence ............... 14

positive attitude ............. 14

fun (enjoyment) ............... 14

decipline ..................... 12

health (physical fitness) ..... 12

good physical stamina ......... 11

desire ........................ 11

drive ......................... 10

wins (won) .................... 10

sportsmanship ................. 10

ambition ...................... 10

improved...................... 10

hard work ...................... 9

coordination ................... 9

endurance ...................... 9

team work ...................... 9

achieved.your goal ............. 9

strength ....................... 8

done your best ................. 8

 Hordalzhreses Fred.

patience ....................... 8

competitiveness... ............. 8

good practice .................. 6

will power ..................... 6

open your mind to learn ........ 5

energy......................... 5

excitement ..................... 5

enthusiasm. ..................... 4

willingness to try............. 4

persistence .................... 3

interest ....................... 2

score point .................... 2

good work ethic ................ 2

luck ........................... 2

precision ...................... 2

commitment ..................... 2

knowledge ...................... 2

satisfaction ................... 2
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Frequency of Responses of American Males of Antecedents for

Success in School

  Witness Fred. HordeLEhraees PIER...

good study habit .............. 18 support ........................ 3

good grade .................... r7 good listening skills .......... 3

intelligence .................. .r7 commitment ..................... 3

knowledge ..................... 15 attendance ..................... 3

desire ........................ 15 worked hard.................... 3

determination ................. L4 done yOur best ................. 3

good attitude ................. 10 curiosity...................... 3

discipline .................... 10 common sense ................... 3

conf idence ..................... 9 degree ......................... 3

motivation ..................... 9 aggressive... .................. 2

dedication ..................... '7 good time management skill ..... 2

patience ....................... '7 prepared for class ............. 2

good instructors ............... '7 fulfilled personal expectation.2

learned social interaction ..... 6 friendship ..................... 2

goals .......................... 6 time.. ......................... 2

ability ........................ 6 learn.easily ................... 2

will to succeed................ 5

drive .......................... 5

money.......................... 4

interest in learning ........... 4

achieved....................... 4

good work ethics ............... 4

studied........................ 3

open mind...................... 3

like subject ................... 3
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Frequency of Responses of American Females of Antecedents for

Success in School

 
 Hordsizhrasea ErectW Free;

intelligence .................. 36 good attitude .................. 5

good study habit .............. 32 creativity ..................... 5

good grades ................... 26 will power ..................... 4

motivation .................... 20 persistence. . . . ................ 4

determination ......- ........... 18 understanding of material ...... 4

ambition ...................... 18 an.open.mind to learn .......... 4

discipline .................... 16 put your effort ................ 4

desire to learn ............... 13 saturation ..................... 4

self-goals .................... 13 endurance ...................... 4

interest in learning .......... 11 good teaching .................. 3

patience ...................... 11 graduated...................... 3

ability....................... 10 curiosity...................... 3

drive .......................... 8 learned something .............. 3

a will to work hard............ 8 commitment to a task ........... 2

time ........................... 8 respect from.others ............ 2

dedication ..................... '7 enthusiasm. ..................... 2

knowledge ...................... '7 common sense ................... 2

good time management ........... '7 attendance ..................... 2

“good social skill .............. '7 sense of humor ................. 2

done your best ................. 6 challenged yourself ............ 2

organization ................... 5 pride .......................... 2

confidence. . . .................. 5 memorization................... 2

good academic background ....... 5 accomplishment ................. 2

good study skill ............... 5 responsibility................. 2

desire to do well .............. .5 initiative ..................... 2

enjoyment ...................... 2

energy... ...................... 2

support ........................ 2
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Frequency of Responses of American Males of Antecedents for

Failure in Sports

  W 21:51. Wrasse Efren...

bad attitude .................. 38 cheating ....................... 3

no desire... ................ ..14 bad performance... .......... ...3

laziness ...................... 12 given up ....................... 3

injuries ...................... 10 poor work ethic ................ 3

no self confidence ............ 10 fat. ........................... 2

no interest .................... 8 no cooperation ................. 2

lack of skill .................. 8 not tired...... . ............... 2

no abilities ................... 8 no talent ........... . .......... 2

poor physical condition ........ '7 not competitive ................ 2

poor health.... ................ 6 no will to be the best ......... 2

lost your games ................ 6 no understanding

poor coaching .................. 6 about sport.. ........ . ......... 2

no practice .................... 6 low self-esteem................ 2

not willing to win ............. 6

no team effort ................. 5

no dedication.... .............. 5

no coordination ................ 5

poor sportsmanship ............. 5

no discipline .................. 4

no motivation .................. 4

no determination ............... 4

no commitment .................. 4

no goals ....................... 3

stressed ....................... 3

fights. ........................ 3
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Frequency of Responses of American Females of Antecedents for

Failure in Sports

  Hordalzhraaes Freer Hordsizhreees Fred.

bad attitude .................. 35 no goals ....................... 4

laziness ...................... 25 no drive to succeed............ 4

little confidence ............. 15 cheated........................ 4

bad sportsmanship (played physical disability............ 3

sportsman like) ............... 13 no concentration ............... 3

poor athletic ability ......... 12 lack of dedication ............. 3

lack of skill ................. JJ. no concentration ............... 3

lack of motivation ............ 11 lack of dedication ........... ..3

lack of interest .............. 10 no concern ..................... 3

poor self-esteem.............. 10 no patience .................... 3

physical injury................ 9 no determanation ............... 3

lack of team work.............. 9 apathy ......................... 3

lack of coordination ........... 59 no competitiveness ............. 3

not done your best ............. 59 no like for sports ............. 3

given up easily................ 9 no energy...................... 3

no fun ......................... 8 bad instructor ................. 2

not tried hard enough .......... 8 no will power .................. 2

no talent ...................... 8 poor performance ............... 2

no desire to succeed ........... 8 individualistics ............... 2

unwillingness to practice ...... '7 no ambition .................... 2

poor health (unhealthiness)...37 no support ..................... 2

lack of will to try ............ 6 lack of commitment ............. 2

no desire to improve ........... 6 no strength .................... 2

lost your games ................ 6 no endurance ................... 2

self centered attitude ......... 5 fun ............................ 2

lack of effort in learning ..... 5 addiction to a drug ............ 2

lack of discipline ............. .5 no enthusiasm.................. 2

no desire to play.............. 5 low moral ...................... 2

not practiced.................. 5 smoking habit .................. 2

poor your effort into over competitive ............... 2

learning ....................... 5 frustrations ................... 2

bad instruction ................ 44 continuous defeat .............. 2
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Frequency of Responses of American Males of Antecedents for

Failure in

 EordaLthases Free...

poor study habit .............. 17

poor grade .................... 15

no desire ..................... 14

laziness ...................... 11

bad attitude .................. 10

no discipline ................. 10

no motivation .................. 9

not really tried ............... 8

no understand of materials ..... 8

no confidence .................. 7

no goals ....................... 7

bad attendance ................. 6

too many parties ............... 6

no ambition .................... 6

drop out ....................... 5

no will power .................. 4

no dedication .................. 4

poor teachers .................. 4

prOblems ....................... 4

no interest .................... 4

no self esteem.. ............. ..4

lack of intelligence ........... 3

not studied.................... 3

no reason to succeed........... 3

procrastination................ 3

 

School

Hordsjjihreses Fm.

lack of money.................. 3

no determination ............... 3

failed tests ................. ..2

no attractiveness .............. 2

no enjoyment ................... 2

mental disability'.............. 2

drugs .......................... 2

no luck ........................ 2

no concentration ............... 2

closed mind .................... 2

poor work ethic ................ 2

no patience ................. ...2

stressed....................... 2

poor listing skills ............ 2

lower than a 2.0 G.P.A......... 2

introvert ...................... 2

no support..... ................ 2



149

Frequency of Responses of American Females of Antecedents for

 

Failure in

HordeLEhrases Fred.

‘bad.study habit ............... 24

bad attitude .................. 20

poor grades ................... 18

laziness ...................... 18

not tried hard................ 17

lack of interest in

the subject ................... 16

lack of motivation ............ 15

no will to learn .............. 13

no goals ...................... 12

no intelligence ............... 11

no desire to learn ............ 11

poor self-esteem............... 9

not learned anything ........... 9

lack of ambition ............... 9

no mental ability.............. 8

lack of self-discipline ........ 8

Cheated ........................ 8

lack of concentration .......... 7

no drive ....................... 6

given up ....................... 6

apathy......................... 6

no patience .................... 6

no support ..................... 4

no concern ..................... 4

no time to do home work ........ 4

 

School

EordsLEhrases Free.

lack of moral .............. ....4

depression ..................... 3

procrastination ................ 3

no commitment .................. 3

no knowledge ................... 3

poor comprehension............. 3

mismanagement of time .......... 3

poor priorization .............. 3

learning disability............ 3

poor instruction ............... 3

bad attendance ................. 3

no determination ............... 2

unorganization ................. 2

lack of study.................. 2

day dream...................... 2

no dedication .................. 2

no fun ......................... 2

no social skill ................ 2

poverty“........................ 2

failed in sport ................ 2

unwilling to persist ........... 2

unwilling to persist ........... 2

bad role models ................ 2
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Frequency of Responses of American Males of Concequents for

 

Success in

HordeLEhrases Iraqi

better chance of getting

a good jOb .................... 29

increased knowledge ........... 23

'wealth/money .................. 13

pride ......................... 12

accomplishment ................ 12

more opportunity to succeed

in life ....................... 10

good education ................ 10

good grade ..................... 9

happiness ...................... 7

confidence ..................... 7

success in life ................ 7

a future ....................... 7

desire to study ................ 6

satisfaction ................... 6

high self-esteem ............... 6

friends ........................ 5

respect from peers ............. 5

intelligence ................... 4

fulfillment .................... 4

met your goals ................. 4

fun ............................ 3

used good study habit .......... 3

smart..... ..................... 3

done well ...................... 3

discipline ..................... 3

 

School

Hordsizhrases Pres.

positive self image ............ 3

happy parents .................. 3

motivation ..................... 3

will power ..................... 2

direction ...................... 2

prestige ....................... 2

power .......................... 2

experience ..................... 2

ability to do whao pleases you.2

a good foundation .............. 2

better understanding of

the world...................... 2

improved personal relationship.2

sense of worth ................. 2

positive attitude .............. 2
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Frequency of Responses of American Females of Concequents for

Success in

 W Free.

more opportunity to get a good

job ........................... 37

a better future ............... l9

chances to succeed in life....17

:more knowledge ................ 16

better self-esteem............ 15

self accomplishment ........... 15

satisfaction .................. 15

pride ......................... 14

happiness ..................... 14

good grades ................... 14

more self confidence .......... 14

good career ................... 12

achievement ................... 11

money......................... 10

goals .......................... 8

graduated...................... 7

good attitude .................. 7

reached a goal ................. 6

intelligence ................... 6

learned a lot .................. 6

more respect from others ....... 5

sense of self worth ............ 5

understood what you've learned.5

self-fulfillment ............... 5

worked hard.................... 4

 

School

HordeLleeea Pram

feel good about yourself ....... 4

good friends ................... 4

ability........................ 4

skill to be on top ............. 3

happy parents .................. 3

motivation ..................... 3

possibility more opportunity

in life ........................ 3

better salary. ................. 3

good rewarded.................. 3

education...................... 3

a desire to learn .............. 3

opportunity for higher

education ...................... 3

self-discipline ................ 3

improved yourself .............. 2

a great advantage .............. 2

responsibility ................. 2

prestige ....................... 2

known for fun.................. 2

intellect.. .................... 2

power .......................... 2

happy student .................. 2
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Frequency of Responses of American Males of Concequents for

Success in Sports

 EordsLEhrases Fred.

health..... ............ . ..... .18

confidence.... ................ 13

accomplishment ................ 11

fun.. ........ . ................ 11

pride ...... ... ................ 10

money. .................. ....9

good feeling about yourself. ...9

skill .......................... 8

self-esteem.................... 8

team.work abilities ............ 8

spiritual well being ........... 7

wins(victories) ................ 7

coordination ................... 5

talent ......................... 5

done well ...................... 5

strength.... ................... 4

fame. .......................... 4

success with friends ........... 3

'discipline ..................... 3

happiness ...................... 3

motivation ..................... 3

devoted your time .............. 3

ability........................ 3

popularity ..................... 3

smart/intelligence ............. 3

Hordalzhrasea 12951.

good attitude .................. 3

will ........................... 3

future................ 2

knowledge of competition ....... 2

prestige ...................... .

winning attitude ...............

physical fitness .............. .

dedication .................. ...

self betterment ............. ...

enjoyment ................... ...

been athletic. .................

improvement..... ............. ..

success with life ..............

reputation .....................

desire .........................

endurance .............. . .......

 

.......

N
N
N
N
N
N
N
N
N
N
N
N
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Frequency of Responses of American Females of Consequents for

Success in Sports

 
 Words/111.2555: F193... nordaLEhrasea lied...

a healthy body ................ 40 success in sport ............... 4

gained self confidence ........ 24 discipline ..................... 3

a feeling of accomplishment...20 strength ....................... 3

higher self-esteem............ r7 success in your mind........... 3

a sense of pride .............. 16 good players ................... 3

enjoyment/fun.... .......... ...13 learned experiences ............ 3

wins (victories) .............. 11 a chance at professional ....... 3

ability to do ................. 11 a job in sport ................. 3

happy with yourself ............ 9 sense of self-worth ............ 3

a good positive attitude ....... 8 good players ................... 3

satisfaction ................... 8 coordination ................... 3

skill acquirement .............. 8 friends... ..................... 3

team work ...................... 8 drive to do well ............... 2

worked hard.. .................. '7 rewards................. ....... 2

good coordination .............. 6 enthusiasm............... . ..... 2

achievement .................... 6 more positive self image ....... 2

a sense of being one of popularity' ..................... 2

the best ....................... 6 motivation ..................... 2

money.......................... 5 competitiveness ................ 2

determination to do .......... .w4 sportsmanship.. ................ 2

fame .............. . ............ 4 tried .......................... 2

energy ......................... ‘4 good social skill .............. 2

talent ......................... .4 support ........... . ............ 2

recognition .................... ‘4 presige ........................ 2

respect from others ............ 4

played (performed) well ........ 4
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Frequency of Responses of American Females of Consequents for

Success in School

  HordeLEhrases Fred... HordsLPhreees rm.

less chance of getting a good. 'unemployment ................... 4

job .......................... 16 no respect ........... . ......... 4

low self- esteem............... 10 limited possibilities .......... 4

less knowledge....... ......... 10 unemployment ..... . ............. 3

let your parents down .......... 9 no respect ..................... 3

negative attitude limited possibilities .......... 3

about yourself ................. 8 problems ....................... 3

poor future aspects ............ 8 not tried...................... 3

bad grades ..................... 8 not tried...................... 3

disappointment ................. 6 stress ......................... 3

no desire ...................... 6 loss ........................... 3

nothing ........................ 6 no discipline .................. 3

failed ......................... 6 feeling of failure ............. 3

low self-image ................. 6 stress ......................... 2

less money ..................... 6 no discipline .................. 2

feeling of sorrow.............. 5 feeling of failure ............. 2

no motivation .................. .5 no study skill ................. 2

wasted part of your life ....... ‘4 frustration .................... 2

to study hard.................. .4 depression ..................... 2

no education ................... .4 lack of pride .................. 2

no future ...................... .4 good social life ............... 2

difficult life ................. .4 embarrassment .................. 2

no confidence .................. .4 no chance ...................... 2

harder time in working world..u4 no communication ............... 2

no determination ............... 2

done poorly.................... 2

stupid......................... 2

no ability ..................... 2

shunned.by society............. 2

laziness.....: ................. 2

no interest .................... 2
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Frequency of Responses of American Females of Consequents for

Failure in School

 Hordelfihrases Fred.

low self-esteem............... 30

trouble finding a good job....24

no (unpromising) future ....... 14

destroyed self confidence ..... 12

depression .................... 11

not worked hard enough ........ 11

sense of failure in life ...... 10

disappointment ................. 9

loss of self worth ............. 9

bad attitude ................... 9

harder life in the future ..... 8

bad friends .................... 7

low motivation ................. 6

to try again ................... 6

unhappiness .................... 6

what you works for nothing ..... 6

angry parents .................. 6

a problem...................... 5

wasted your time ............... 5

no education ................... 5

stressed....................... 5

negative feeling of yourself...5

to drop out .................... 4

sadness ........................ 4

reduced your opportunity

in life ........................ 4

 W Free.

not tried...................... 4

low goal ....................... 4

not achieved................... 4

let yourself down .............. 4

wasted.your money.............. 4

to achieve other ways .......... 3

let your parents down

(disappointed parents) ......... 3

been lazy...................... 3

less knowledge ................. 3

lack of ambition ............... 3

to find a job .................. 3

less money ..................... 3

frustration in yourself ........ 3

lack of interest in work ....... 3

no will to do well ............. 3

no ability to learn ............ 3

poor study habit ............... 3

given up ....................... 2

pressure ....................... 2

poor success ................... 2

guilt .......................... 2
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Frequency of Responses of American Males of Consequents for

Failure in Sports

WWW—Irene

no confidence ................. 13 no friends ..................... 3

low self— esteem............... 12 nothing ........................ 3

unhappy with yourself ......... 10 no devotion .................... 3

lost ........................... will to try harder ............. 3

disappointment ................. 8 no participation ............... 2

to try (again) ................. 8 limited physical abilities ..... 2

not tried your best ............ 7 no money ....................... 2

not helped the team............ 6 poor sportsmanship ............. 2

sense of failure ............... 6 to keep yourself from

no fun ......................... 5 feeling down ................... 2

to do something else ........... 5 poor practice habit ............ 2

no determination ............... 5 low self-worth ................. 2

bad health ..................... 5 anger .......................... 2

no accomplishments ............. 4 bad self-image ................. 2

no desire ...................... 4 frustration .................... 2

better chance to do well embarrassment .................. 2

in school ...................... 4 at least tried ................. 2

no skill ....................... 3 less ability ................... 2

drive to improve ............... 3 fatness ........................ 2

laziness ....................... 3 disappointed your family ....... 2

no motivation .................. 3 no discipline .................. 2

bad attitude ................... 3

no coordination ................ 3

no endurance ................... 3

hassle from team ............... 3

no real consequences ........... 3
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Frequency of Responses of American Females of Consequents for

 

Failure in

EondaLEhrases Fred.

low self-esteem............... 23

not worked hard enough ........ 15

little athletic ability ....... 13

unhealthiness ................. 13

more time to pursue other

things ........................ 12

disappointment in yourself....11

lack of self confidence ........ 8

to work harder ................. 7

unhappiness .................... 7

frustration .................... 7

bad attitude ................. ..7

little sense of self image ..... 6

depression ..................... 6

low motivation ................. 6

to try again ................... 6

low self discipline ............ 5

low skill ...................... 5

no desire to continue the

sport ..... . .................... 5

low energy level ............... 5

anger .......................... 5

a feeling of defeat ............ 4

the need for improvement ....... 4

loses .......... . ............... 4

regular life ................... 3

loss of respect from others....3

 

Sports

EkuflhLflEhZQSemL .F;eo;_

no fun ......................... 3

no reason to feel bad.......... 3

failure in life. ............... 3

no goals to reach for .......... 3

lack of team.work .............. 2

unsurpassed goals .............. 2

lack of coordination ........... 2

low determination .............. 2

embarrassment .................. 2

been injured................... 2

to have fun anyhow............. 2

sad............................ 2

not tried...................... 2

people feeling sorry for you...2

become lazy' .................... 2

another chance ................. 2

bad mood....................... 2

no pride ....................... 2

unsecurities ................... 2

lack of accomplishment ...... ...2

lack of interesting in sport...2

no drive ....................... 2

no sportsmanship ............... 2

lack of spirit ................. 2

feeling of rejection........... 2

experienced.... ................ 2
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Frequency of Responses of Japanese Male of Antecedents of for

Success in Sports

MLEhrases—Erec.

effort ........................ 55

talent ........................ 46

guts .......................... 28

good physical strength ........ 27

motivation .................... 26

natural physical endowment....20

tenacity ...................... 19

luck .......................... 18

ambition ...................... 15

money ......................... 15

enthusiasm .................... 12

strong toughness .............. 11

self confidence ............... 10

a sense of physical activity..10

good circumstances ............ 10

skill .......................... 9

athletic ability ............... 9

a real ability ................. 9

power .......................... 8

fighting spirit ................ 8

stamina ........................ 7

courageous ..................... 6

good instructor ................ 6

good physical structure ........ 6

well developed athlete ......... 6

competitiveness ................ 6

interests ...................... 5

good practice .................. 5

cheer .......................... 5

will power ..................... 5

HordaLEhrases—__Eregl

agility ........................ 4

intellect ...................... 4

concentration .................. 4

enjoyment ...................... 4

revengeful ..................... 4

time ........................... 4

health ......................... 4

height ......................... 4

agility ........................ 4

intellect ...................... 4

hungry mind.................... 3

strategy ....................... 3

chance ......................... 3

self-desire .................... 3

muscle strength ................ 3

done your best you could....... 3

drug ........................... 2

speed .......................... 2

experience ..................... 2

good facilitie ................. 2

done stubbornly ................ 2

cooperation .................... 2

loved a sport .................. 2

none smoking habit ............. 2

education ...................... 2

unyielding nature .............. 2

dream.......................... 2

spirit ......................... 2

self control ability ........... 2

a sense of superiority ......... 2
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Frequency of Responses of Japanese Female of Antecedents of

for Success in Sports

 Muses Frmn.

effort ........................ 43

talent ........................ 41

good physical strength ........ 33

guts ......................... 25

well developed athlete ........ 18

athletic ability .............. 17

mental toughness .............. 16

endurance ..................... 14

motivation .................... 14

ambition ...................... 12

luck .......................... 12

tenacity...................... 10

a sense of physical activity...9

stamina ........................ 9

good circumstance .............. 8

the natural physical endowment.8

self confidence ................ 7

.skill .......................... 7

competitiveness ................ 6

a fighting spirit .............. 7

enthusiasm...................... 5

health ......................... 4

real ability' ................... 4

goal ........................... 4

good physical structure ........ 3

 HordsLEhrases Fred.

concentration .................. 3

persistence .................... 3

money (financial aid) .......... 3

muscle strength ................ 2

courage ........................ 2

good practice .................. 2

good instructor ................ 2

nature ......................... 2

time ........................... 2

interests in sports ............ 2

fun............................ 2

cooperation .................... 2

desire to do a sports .......... 2

encouragement .................. 2

calm. ........................... 2

good friends in a team. ........ 1

intelligence ................... 1
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Frequency of Responses of Japanese Male of Antecedents of for

Success in School

 Woes Free.

effort.. ...................... 47

talent ........................ 30

motivation ..... . .............. 27

friends ..................... ..26

industrious attitude .......... 20

intelligence.. ................ 17

ambition ...................... 17

a clear head .................. 17

perseverance .................. 16

a good organization skill ..... 15

money......................... 14

good luck ..................... 14

ability to study .............. 12

serious character ............. 13

good connections .............. 11

sociability................... 10

guts ........................... 9

positive attitude ............. .9

scholarly competence ........... 9

been humorous .................. 8

desire to study............. ...8

good circumstance .............. 7

concentration .................. 7

short time to attend school....6

popularity ..................... 7

 HordeLEhrases Fred.

goal......... ............. .....6

will to attend school .......... 6

time ........................... 5

cooperation.................... 5

self-denying spirit ............ 5

good physical condition ..... ...5

interests to the subjects ...... 5

self confidence ................ 4

curiosity...................... 4

positive attitude .............. 4

a nature to be able

to study...... ................. 4

human kindness ................. 3

fun/enjoyment .................. 3

health.......... ............... 3

girl (women) ................... 3

good instructor ................ 3

kindness ....................... 3

enthusiasm...................... 2

strong will to study........... 2
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Frequency of Responses of Japanese Male of Antecedents of for

Success in

uordaLBhramL—__Ereol

effort ........................ 47

talent ........................ 30

motivation .................... 27

friends ....................... 26

industrious attitude .......... 20

intelligence .................. 17

ambition ...................... 17

a clear head .................. 17

perseverance .................. 16

a good organization skill ..... 15

money ......................... 14

good luck ..................... 14

ability to study .............. 12

serious character ............. 13

good connections .............. 11

sociability ................... 10

guts ........................... 9

positive attitude .............. 9

scholarly competence ........... 9

been humorous .................. 8

desire to study ................ 8

good circumstance .............. 7

concentration .................. 7

short time to attend school....6

popularity ..................... 7

School

Maghreb—Erect

goal ........................... 6

will to attend school .......... 6

time ........................... 5

cooperation .................... 5

self-denying spirit ............ 5

good physical condition ........ 5

interests to the subjects ...... 5

self confidence ................ 4

curiosity ...................... 4

positive attitude .............. 4

a nature to be able

to study ....................... 4

human kindness ................. 3

fun/enjoyment .................. 3

health ......................... 3

girl (women) ................... 3

good instructor ................ 3

kindness ....................... 3

enthusiasm ..................... 2

strong will to study ........... 2
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Frequency of Responses of Japanese Female of Antecedents of

for Success in School

New

effort ........................ 56

motivation....................29

talent ........................ 23

good friends .................. 21

ability to study.. ......... .. .16

ambition ..................... .15

positive attitude ............. 14

cooperation .................. .12

a clear head..... .. ..... ......12

serious characteristics.. ..... 10

perseverance/patience ........ 10

sociability ........... . ........ 9

popularity ..................... 9

good circumstance ......... .....8

scholarly competence .......... 7

a good organization skill...... 7

guts ........................... 6

goal... ....... . ............. ...6

a precisian.. .................. 6

inquiring mind ................. 6

industrious attitude ......... ..5

good luck......... ........... ..5

concentration .................. 5

time... ....... ..... ............ 4

good health... ........ .. ....... 4

MWL—Lreo.

desire to study ..... . ....... ...4

curiosity. ................ .....4

intelligence. ............. .....4

an open character..............4

enjoyment ............. . ........ 3

self confidence... ......... ....3

good memory...... .............. 3

money.......................... 3

an agreeable character... ...... 3

interest in a subject .......... 3

connection.....................2

authority...................... 2

enthusiasm..... ................ 2

charm........................ .2

been humorous ......... . ........ 2
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Frequency of Responses of Japanese Male of Antecedents of for

Failure in Sports

New.

laziness ...................... 48

injure ........................ 3o

insolence ..................... 24

illness ....................... 19

lack of mental toughness ...... 15

lack of ambition .............. 14

self-dependence ............... 12

not been serious .............. 12

carelessness .................. 12

woman ......................... 11

anxiety ....................... 10

uncooperation .................. 9

satisfaction ................... 9

troubles ....................... 9

evil mind ...................... 8

lack of effort ................. 8

money .......................... 7

no concentration ............... 6

strained ....................... 6

smoking habit .................. 6

a physical handicapped ......... 6

too much desire ................ 6

drinking habit ................. 5

cowardice ...................... 5

poor physical appearance ....... 5

ngdfilfihzfiafifi Ezgg,

no motivation .................. 5

bad luck ....................... 5

no sense of physical activity..4

lack of practice ............... 4

given up easily ................ 4

a snag ......................... 4

lack of will ................... 4

lost self-confidence ........... 3

perplexity ..................... 3

not been alert enough .......... 3

been poor ...................... 3

lack of guts ................... 3

bad instructor ................. 3

passive ........................ 3

impatience ..................... 3

no skill ....................... 3

bad circumstance ............... 2

been slow in movement .......... 2

narrow vision .................. 2

become weary (fatigue) ......... 2

accident ....................... 2

death .......................... 2

no goal ........................ 2

become fat ..................... 2

no interest in sport ........... 2

many hobbies ................... 2
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Frequency of Responses of Japanese Female of Antecedents of

for Failure in Sports

WW

laziness ...................... 52 vanity ......................... 3

injuries ...................... 18 troubled ....................... 3

luck of mental toughness ...... 16 dislike in sports .............. 3

ill ........................... 11 passive ........................ 2

arogance ...................... 10 got soon tired of .............. 2

too much pressure .............. 9 tension ........................ 2

lack of concentration .......... 9 lack of courage ................ 2

motivation ..................... 8 lack of will ................... 2

a physically handicapped ....... 8 fear ........................... 2

apathy ......................... 7 a feeling of escape ............ 2

bad luck ....................... 7 lack of knowledge in sports....2

given up ....................... 7 too much self confidence ....... 2

carelessness ................... 7 self-centered .................. 2

self-dependence ................ 7 envy ........................... 2

lack of cooperation ............ '7 bad circumstance ............... 2

poor physical appearance ....... 6 no agility ..................... 2

anxiety ........................ 6 smoking habit .................. 2

no talent ...................... 4

feel inferiority ............... 4

lack of practice ............... 3

lack of effort ................. 3

not been well developed an

athlete ........................ 3

lack of physical strength ...... 3

no skill ....................... 3

a slump ........................ 3



 



 
 

164

Frequency of Responses of Japanese Male of Antecedents of for

Failure in School

uordaLPhrases—_Ereot

laziness ...................... 48

not been serious .............. 17

bad friend .................... 17

bad attendance ................ 16

no courage .................... 11

arrogance ..................... 10

no cooperation ................ 10

dependence ..................... 8

girls .......................... 8

played around .................. 7

money .......................... 7

troubles ....................... 7

lack of sleep .................. 6

selfishness .................... 6

lots of part-time jobs ......... 6

no intelligence ................ 6

feeling tiredness .............. 6

been poor ...................... 5

lack of motivation ............. 5

enervation ..................... 5

no effort ...................... 5

other things to consider ....... 5

passive attitude ............... 5

no concentration ............... 5

other things to do ............. 4

HordaLEhrases—_—Ereot

no sociability ................. 4

no goal ........................ 4

bad luck ....................... 4

deterrination .................. 3

got up late .................... 3

bad teacher .................... 3

anxiety ........................ 3

gambling habit ................. 3

dept ........................... 3

self satisfaction .............. 3

lack of mentaltoughness ........ 3

long time to come to school....3

dislike about school ........... 3

violence in school ............. 3

strong personality ............. 2

teacher you don't like ......... 2

friends you don't like ......... 2

bad relationship in school ..... 2

carelessness ................... 2

poor organization skill ........ 2

broken up ...................... 2

no desire to study............. 2
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Frequency of Responses of Japanese Female of Antecedents of

for Failure in School

MEL—Erect

laziness ...................... 45 rejected to go to school ....... 2

no cooperation ................ 11 no ambition .................... 2

dependence .................... 11 no concentration ............... 2

lack of motivation ............. 9 too much seriousness ........... 2

selfishness .................... 9 no competitiveness ............. 2

bad attendance ................. 9 too much self -confidence ....... 2

apathy ......................... 8 school you don't like .......... 2

played around .................. 7 feel inferiority ............... 2

given up ....................... 6 no reliance .................... 2

no effort ...................... 6 no talent ...................... 2

not been serious ............... 6 a physically handicapped ....... 2

bad teacher .................... 5 no goal ........................ 2

troubles ....................... 5 a lot of part time job ......... 2

arrogance ...................... 5 strong personality ............. 2

self-centered .................. 5 teacher you don't like ......... 2

tactless ....................... 4 friends you don't like ......... 2

passive attitude ............... 4 vanity ......................... 2

bad luck ....................... 4 took a defiant attitude ........ 2

not been sincere ............... 4

no sociability ................. 4

anxiety ........................ 4

depression ..................... 3

money .......................... 3

no intelligence ................ 3

lack of mental strength ........ 3
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Frequency of Responses of Japanese Male of Consequents

Success in School

 HordaLEhrasea F193...

self confidence ............... 33

friends ....................... 33

money......................... 32

satisfaction .................. 29

honor ......................... 26

fame .......................... 22

good grade .................... 19

good future ................... 19

reliance ...................... 18

high states ................... 18

advantageous to

find a good jOb ............... l7

knowledge ..................... 14

girls ......................... 14

pleasure ...................... 13

got credit(passed) ............ 10

scholarly competence ........... 8

diploma ........................ 8

'popularity ..................... 6

real ability................... 5

got scholarship ................ 5

happiness ...................... 4

fulfillment .................... 4

got respect .................... 4

enjoyment ...................... 4

purpose to live for ............ 3

 

for

W Free.

admiration ..................... 3

academic background............ 3

good reputation ................ 3

acomplishment .................. 2

certification .................. 2

connection ..................... 2

chance to be a scholar ......... 2

family ......................... 2

pride .......................... 2

motivation ..................... 2

future dream.................... 2

envied by others ............... 2

clear head ..................... 2

intelligence ................... 2

love ........................... 2

stability of your life ......... 2

success in your life ........... 2
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Frequency of Responses of Japanese Female of Consequents for

Success in

Hordalehresea—_Ereoi

self confidence ............... 4O

fame .......................... 23

friends ....................... 21

honor ......................... 19

popularity .................... 19

satisfaction .................. 18

reliance ...................... 17

high status ................... 12

money ......................... 11

fulfillment ................... 10

advantageous to find a

good job ...................... 10

bright future .................. 9

good grade ..................... 8

pleasure ....................... 8

enjoyment ...................... 8

motivation ..................... 7

happiness ...................... 6

knowledge ...................... 6

new hope ....................... 5

superiority .................... 5

School

HordaLEhnses—m

friendship ..................... 5

got respect .................... 5

ambition ....................... 3

stability of your life ......... 3

scholarly competence ........... 3

got scholarship ................ 3

got credits (passed) ........... 2

authority ...................... 2

relief ......................... 2

envied from others ............. 2

positives ...................... 2

well-knowness .................. 2

success in society ............. 2

diploma ........................ 2

enriched your education ........ 2

good future .................... 2

academic backgroud ............. 2

acomplishment 2
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Frequency of Responses of Japanese Male of Consequents for

Success in

HordaLahrases——Ereol

fame .......................... 57

money/wealth .................. 56

honor ......................... 51

self-confidence ............... 39

satisfaction .................. 39

social status ................. 19

girls ......................... 19

pleasure of acomplishment ..... 18

friends ....................... 15

popularity .................... 13

sense of fulfillment ........... 9

glory .......................... 9

reliance ....................... 6

conformness .................... 5

achievement .................... 5

health ......................... 4

gold medal ..................... 4

got respect .................... 4

good physical strength ......... 4

enjoyment in doing a sport ..... 4

admiration ..................... 3

dream.......................... 3

a prize (trophy) ............... 3

hope for future ................ 2

well-knowness .................. 2

Sports

w

experience ..................... 2

memory ......................... 2

love ........................... 2

a life worth living ............ 2

(a purpose to live for)
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Frequency of Responses of Japanese Female of Consequents for

Success in Sports

F Wondelzhzasea _ ____E;§QA

self confidence ............... 49 hope for future ................ 2

fame .......................... 49 physical strength .............. 2

satisfaction .................. 36 connection ..................... 2

honor ......................... 26 victories ...................... 2

money/wealth .................. 26 boys ........................... 2

sense of fulfillment .......... r7 prize (trophy) ................. 2

popularity in friends ......... 14

health ........................ 13

pleasure of acomplishment ..... 12

friends ........................ 7

admiration ..................... 7

glory .......................... 7

pride .......................... 5

well-knowness .................. 5

motivation ..................... 5

comformness .................... 5

superiority .................... 5

enjoyment in doing sport ....... 4

record ......................... 4

achievement .................... 4

skill .......................... 3

good job ....................... 3

impression ..................... 3

mental toughness ............... 3

happiness ...................... 3

guts ........................... 3

bright future .................. 3
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Frequency of ReSponses of Japanese Male of Consequents for

Failure in School

HordaLahrases—Lteo.

discouragement (frustration)..19

blames/criticized ............. 18

been disappointed ............. 14

grief/sadness ................. 13

felt shame .................... 11

got parent's angriness ........ 10

vexation ....................... 9

expelled from school ........... 8

dishonor ....................... 8

lost self confidence ........... 8

not promoted at school ......... 7

been lonely .................... 7

debt ........................... 6

been defeated .................. 6

inferiority .................... 5

dissatosfactions ............... 5

felt empty ..................... 5

been humiliated ................ 5

got nothing .................... 5

good experience in life ........ 5

money for nothing .............. 5

heartbreak ..................... 5

anxious about your future ...... 5

different life ................. 5

suicide ........................ 4

a win to try again ............. 4

given up all hopes ............. 4

delinquent ..................... 4

been poor ...................... 4

ridicule.sneer.mock ............ 4

ngdfllEhxfl§§§_________—_EI§5L

self-hatred .................... 4

real/best friends .............. 3

to find a job .................. 3

bad friends .................... 3

got parents grief .............. 3

looked down on ................. 3

regretted ...................... 3

hardship/trouble ............... 3

bad reputation ................. 3

to try to make effort .......... 2

fight .......................... 2

given up ....................... 2

failed in class ................ 2

a label as inability ........... 2

undutifulness .................. 2

lost your motivation ........... 2

taken off at school ............ 2

dropped from school ............ 2

weariness ...................... 2

bad grade ...................... 2

time for nothing ............... 2

a will to succeed .............. 2

anger .......................... 2

bitterness ..................... 2

madness ........................ 2

a feeling gloomy ............... 2

loneliness ..................... 2

disgust ........................ 2

insulted ....................... 2

lost reliance .................. 2

complex in your mind ........... 2

new aspiration ................. 2

will to try again .............. 2
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Frequency of Responses of Japanese Female of Consequents for

Failure in

lost self confidence .......... 21

grief ......................... 16

discouragement

(frustration) ................. 15

self hatred ................... 14

anxious about your future ..... 12

a feeling of shame ............ 10

a feeling of

inferiority complex ........... 10

given up all hopes ............ 10

regretted ..................... 10

been lonely .................... 9

disappointed ................... 9

a willing to try again ......... 8

vexation/mortification ......... 7

given up ....................... 6

real friends ................... 6

been humiliated ................ 5

motivation to study ............ 5

rejected to go to school ....... 5

lost your motivation ........... 4

ridicule ....................... 4

enervation ..................... 4

blamed/criticized .............. 4

lost your reputation ........... 3

failed in class ................ 3

not promoted at school ......... 3

School

EordaLthaesaL—Jeol

feel empty ..................... 3

lost your reliance ............. 3

passive attitude ............... 2

lost your interest ............. 2

unhappy........................ 2

felt weariness ................. 2

lost your future ............... 2

bad grade ...................... 2

uncomfortableness .............. 2

lost friends ................... 2

looked down on ................. 2

dishonored ..................... 2

got parent's angriness ......... 2

feel suffering/pain ............ 2
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Frequency of Responses of Japanese Male of Consequents

for Failure in Sports

HordelPhreses—____Fneol Hordsifhrases—___Er_eol

grief /sad ..................... 20 broken up ...................... 5

disappointment ................ 2 0 self - relection ................. 5

been discouraged .............. 19 anxiety ........................ 4

got bad reputation ............ 15 mental strength ................ 4

humiliation ................... 14 envy to successor .............. 4

heartbreak .................... 13 feel empty ..................... 4

lost self confidence .......... 11 a feeling struggle ............. 4

lost honor .................... 10 different practice ............. 3

ridicule ....................... 9 disconfortness ................. 3

feeling inferiority complex. . .9 complex ........................ 3

repentance/regret .............. 8 known the limitation of

been defeated .................. 8 your ability ................... 3

tear/cried ..................... 7 will to try again .............. 3

inj ured........................ 7 degrade ........................ 3

vexation ....................... 7 obtain ......................... 3

a good experience .............. 7 given up ....................... 2

discontented ................... 7 sympathy ....................... 2

feel empty ..................... 7 contempt ....................... 2

re - efforted .................... 6 suff erings ..................... 2

low motivation ................. 5 gone through hardship .......... 2

recharenged/try again .......... 5 discouragement ................. 2

new ambition ................... 5 disgust ........................ 2

ashamed........................ 5 pitiful ........................ 2

tiredness ...................... 5 hungry ......................... 2

debts .......................... 5 different life ................. 2
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Frequency of Responses of Japanese Female of Consequents for

Failure in Sports

HordeLBhrases—Ereoi

discouraged ................... 30

grief/sad..................... 27

vexation ...................... 20

lost self confidence .......... 18

a feeling inferiority ......... 15

injured ....................... 14

self hatred ................... 13

criticized .................... 11

disappointment ................. 8

been defeated.................. 8

regret ......................... 7

lost your motivation .......... 13

enervation ..................... 7

distrusts ...................... 7

discouraged .................... 6

comforted by other ............. 6

anxiety ........................ 5

ambition ....................... 5

'sympathy from others ........... 5

got bad reputation ............. 4

ridicule ....................... 4

ashamed ........................ 4

absent-minded .................. 4

different goal ................. 3

heartbreak ..................... 3

uordsLPhrases—Ereo.

regrets ........................ 3

contempt ....................... 3

tiredness ...................... 3

to make effort again ........... 2

recharanged/try again .......... 2

feel lonely .................... 2

tiredness ...................... 3

to make effort again ........... 2

to try again ................... 2

given up ....................... 3

friends ........................ 3

locked down on ................. 2

humiliation .................... 2

no interest in sport ........... 2
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CONSENT FORM

I am a graduate student in physical education, who is studying the

social-psychological aspects of sports and motor behavior at Michigan

State University.

The purpose of my project is to investigate how students define success

and failure in academic and athletic situations. I would appreciate it

if you would participate in my study.

To participate in this research you will be asked to fill out two

questionnaires, which will take approximately 20 to 30 minutes to

complete. There are no correct or incorrect answers or sensitive

information requested on the questionnaires. In addition, I am asking

students not to put their names on the questionnaire, and all results

will be treated with strictest confidence and the subjects will remain

anonymous in any report of research findings. You may stop

participating at any time, and participation or non-participation will

not affect your grade in this class.

 

I have read and understand my rights as a participant in this study and

agree to participate voluntarily.

Signature Date 
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Your initial and birth date

Antecedent-Consequent Questionnaire-II

  Grade: Age:_ Sex: Male Jemale

Ethnic Survey: Please check your ethnicity

White Black/African American

_ Asian-American _ Hispanic

Native-American Other

Directions: I would like to learn what success and failure means to

you. You will find these words capitalized in a sentence which you are

to oorplete. There will be two kinds of sentences. The first will be

like the follomngzIf_thete_15_(_l._thei_there_ls_MIIBnBR. Beneath

each sentence will be five sets of five words each. Each set is

labelled “a", "b", "c", "d", or “e". In each set of five words you are

to check the one which you think goes before, precedes, or causes

success or failure to care about. Note that all five alternatives in a

set are reasonable. I want you to pick the best one which you think

goes before, precedes, or causes the success or failure to care about.

In the second saltence I will ask you for the result, consequence, or

outccme of success or failure. the following is an example of this

second kind of sentence:W.

Again, beneath each sentence will be five sets of five words each. Once

mreyolaretocheckoneofthefivemrds ineach setasyoudid

above. Please note again that all five alternatives in a set are

reasonable. Iamaskingyoutopick thebest onewhichyou think is a

result, consequence, or outccme of success or failure.

Please read each statenent carefully, and make sure that you check one

of the words in each of the five sets; the one out of the five words

you think is best. Work at a fairly high speed and try to give your

best "first impression."

Example:

A: If there is ( ), B: If there is MURDER,

thenthereisMIJRDER. thenthereis( ).

1. _ revenge 1._ inprismment

2. _ hate 2. _ grief

3. _ a loss of sanity 3. _ police
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Antecedents-1

1. If you have( ). then you have success in sport.

(a) (b)

1. _ endurance 1. _ good physical condition

2 . _ positive attitude 2 . _ money

3. _ talent 3. __ time

4._thenatu.ral physical 4._goodphysicalstamina

endowment 5. _ athletic ability

5. _ good attitude

(c) (d)

1. __ motivation 1. _ support

2. _ good coaching 2. _ power

3. _drive 3. _good skill

4. _ calm 4 _ encolragerelt

5. __ enthusiasm 5 _ sportsmanship

(e)

1. __ self-confidence

2. _ courage

3. _ faith

4. __ hard work

5. _goodfriends inateam

2. If you have( ). then you have success in school.

(a) (b)

1. _ cooperation 1. _ intelligence

2. _ money 2. __ good luck

3. _ activation 3. _ interest in learning

4. _ knowledge 4. __ good attitude

5. _ self goals 5. _ precision

(c) (d)

1. __ will to work hard 1. __ good time nanagerent

2. _ good connection 2. _ tumor

3. __ imuiring mind 3. _ open character

4. _ self-confidence 4. __ good instructors

5. __ patience 5. _ ability

(e)

1. __ desire

2. __ short time to go to school

3. __ cham

4. _ will to succeed

5. __ done your best
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3. If you have( ), then you have failure in sport.

(a) )

1. _ not tried hard enough 1. ___laziness

2. _ given up easily 2. _too much pressure

3. _ evil mind 3. _bad sportsmanship

4. __ fights 4. _ poor physical

5. _ vanity condition

5. __ lack of arrbition

(C) (d)

1. _ lack of motivation 1. _ poor self-esteem

2._girls 2..__notbeenserious

3. _ feel inferior 3. injuries

4._notdoneyourbest 4 _poorcoachlng

5._notwillingtowin 5_apathy

(e)

1. __ no fun

2. __ lack of physical strength

3. _ no skill

4. __ stress

5. _ satisfaction

4 If you have( ), then you have failure in school.

(a) b)

1. __ laziness 1. _ no confidence

2._badfriends 2.___nocourage

3. _ self-centered 3 __ not been sincere

4. __nounderstandingof 4. __lack of motivation

materials 5 __ no will to learn

5. __ lack of interest in

learning

(c) (d)

1._notlearnedanything 1._nogoal

2. __ girls 2. _ lack of sleep

3. _ depression 3. _ no mental ability

4. _toonanyparties 4. _ out

5. _ bad attendance 5. _ too much self confidence

(e)

1. __alotofparttimejobs

2. __ no intelligaice

3. _ too much seriousness

4. _ problens

5. __ cheated
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W

5. If you have success in school, then you have( ).

(a) b)

1. _ more opportunity to get 1. _ good career

good job 2. __ passed (got credit)

2. _ happiness 3. _ fulfillment

3. _girls 4. _desire to study

4. _ popularity 5. _ money/wealth

5. _ a good education

(c) (d)

1. _ knowledge 1. _ satisfaction

2. _ motivation 2. _ real ability

3. __ used good study habits 3. _ superiority

4. _ aohieverent 4. __ goals

5. _ diploma 5. __ smart

(e)

1. __ good grades

2. _ ambition

3. _ discipline

4. _ purpose to live for

5. _ good attitude

6. If you have success in sport, then you have( ).

(a) )

1. _ social status 1 _ money

2. _ self-confidence 2. _ spiritual well being

3. _good feeling about 3. _gils

yourself 4. _ well known

4. _ admiration 5. __ a sense of being one

5. _ worked hard of the best

(c) (d)

1. __ reliance 1. __ gold medal

2. _done well 2. __record

3. _ health 3. _ recognition

4. _ superiority 4. _ acomplishment

5._playedwell
5._devotedyourtime

(e)

1. _ fun

2. _ physical strength

3. _ intelligence

4. __ energy

5. _ toughness
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7. If you have failure in school, then you have( ).

(a) (b)

1.___bhme l.___afaflug<fizuiaiijI

2.___aflf1etmfl 2 ___lonsam nege

3.___m>&£he 3 ___mxvmfledhan

4.___demzowaisafitoxfiuumee emaph

5.___<kpn£skm 4.___apeUedfnm1amofl

5.___pnrfmmnaamexs

(c) (a

1.___k£smomy 1.___baige&£

2.__xfianmr 2.___ghenupallhqxs

3.___nnnx 3.___mnhug

4.___thofsafvpnh 4.__J£alaiamai

5.___du£gnuumam 5.___baiauiume

m

1.___HalffieME

2.___andde

3.___mmamumes

4.___ZkMImmumtkm

I faflai

8. If you have failure in sport, then you have( ).

(

1.___gxdeypaiame 1.___nm:hapeimmrtem1

2.___gumm1p 2.___hmfilflmum

3. ___ better chance to do well 3. ___ blamed

ulsdxnl 4.___lowseh?omfiidame

4. ___ low self-discipline 5. ___ little athletic ability

5.___bealomfmxeibyctmus

(C) (@

1.___kmmmmremum 1. hxmrnmr

2.___fnnmnmum 2 totnrapul

3. ___ sense of failure 3. ___ depression

4.___qefly 4 dhnnet

5. ___ heartbreak 5. desire to improve

(a

1.___bairqnuuiml

2.___seu>mmnn

3. nmztmedyonrbam

4.__Jfi5fl$bhmai

5.__Intwmkeimudemmml

*Thank you very much for your cooperation.
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ANTECEDENT - CONSEQUENT QUESTIONNAIRE - II

JAPANESE
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Personal Data Questionnaire

Your initial and birth date

 

(e.g., John Dibiaggioe, 5, 8,'66

J . D ..5 . a hen)
 

We

This questionnaire is designed to help us understand what you like about

sport and what you don't like about sport. Nbst roeponsee will only require a check

( ) by the amropriate answer. Your responses are inportant to us. As a

participant in this study, please understand that your responses will be

confidential. We really appreciate your willingness to help us learn wore about the

wort: ecperiencee you have had.

Age: Sec: vale Ferele (Circle one)

Your grade in college: Freeman Sophcrrore Junior Senior

Home town: Inner city of metrqaolitan area

Suburbs of metropolitan area

Medium size city

Suburbs of medium size city

_ Small town

_ Rural

* Metropolitan area: 2 1,000,000 people

* Medium size city : 100,000 — 1,000,000 people

* Small town : _< 25,000 peqale

Please check all of the activities listed below that you have participated in

during your college, junior high, and high school years.

merber menber member

. . . college year jmjm; high school high school

1118in group

Cheerleading

Science/literary club

Interscholastic athletic team

School Governnent

Drarre club

Newspaper or year book staff

Intramural sport corpetition

Sport club in school

Sport club sponsored by

community or private agency ( ) ( ) ( )

Sport lessons

(e.g., tennis, swimming, golf) ( ) ( ) ( )

Individjal fitness activities

(e.g., weight lifting. jogging.

biking, aerobics, etc) ( ) ( ) ( )

Other ( ) ( ) ( )

A
A
A
/
\
A
A
/
‘
A
A

v
v
v
v
v
v
v
v
v

A
A
A
A
A
A
A
A
A

v
v
v
v
v
v
v
v
v

A
A
A
/
\
A
A
A
A
A

V
V
V
V
V
V
V
V
V
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A. Haveyoueverbeenamemberofasportsteam?

Yes No

Ifno,whyhaven'tyou?

  

 

If yes, select and write the sport that you played the best in your life on

the line marked "sport" below. For your sport, why did you want to play this

Sport? For each of the following reasons, circle the number that beet doecribee

how important each reason is for your participating in this sport.

Sport

very somewhat slightly not at all

important important important important '

5 4 3 2

5
P
4

H
l
-
‘
l
-
‘
P
I
-
‘
l
-
‘
b
-
‘
H
I
-
‘
l
—
‘
l
-
‘
I
—
‘
r
—
I
P

I
-
‘
l
—
‘
F
—
‘
I
—
‘
i
-
‘
i
—
‘
t
—
‘
I
—
‘
l
—
‘
l
—
‘
b
—
‘
I
—
‘
I
—
I

g r
t

Scale:

1. TD improve my skills

2. To be with my friends

3. rIt) win

4. Someone I admire played this sport

5. For the travel that goeswithbeingcma team

6. It) stay in shape

7. 'Ibplayaspartofateam

8. For the ezcitement of cmpetition

9. My parents or close friends want me to play

0. TD learn new skills

11. TD meet new friends

12. 'IbdosomethingI'mgoodat

13. To release tension

14. For the rewards, such as

trqnhies and recognition

15. '1!) get experience

16. It) have something to do

17. '1!) get discipline

18. rIo feel important

19. To get to a higher level of competition

20. To be popular by being a good athlete

21. For the challenge of cmpetition

22. I like the coaches or teachers

23. To have fun

24. To use the equipment and/or facilities

25. To attract boys'/girls' attention

26. Other reasons

27 .

U
'
I
U
'
I
U
I
U
'
I
U
'
I
U
'
I
U
l
U
'
I
U
l
U
l
U
'
I
U
'
I
U
'
I

I
b
n
b
l
b
n
b
l
b
n
b
u
b
t
h
s
b
i
b
l
b
p
b
b
b

w
w
w
u
w
w
w
w
w
w
w
w
w

N
N
N
N
N
N
N
N
N
N
N
N
N

m
m
m
w
m
m
m
w
m
w
m
w
m
w

t
b
l
b
o
b
b
b
b
b
b
i
b
n
b
u
fi
l
b
n
b
h
v
b
b

w
w
w
u
w
w
w
w
w
w
w
w
w
w

N
N
N
N
N
N
N
N
N
N
N
N
N
N

 

B. of all the reasons listed above, what is the most important reason for your

participation in your sport. Write the number of the reason(1—Z7) on this line.

c. How would you rate your ability in your best sport corpared to the other players

myour team?

1. verypoor 2. poor 3. same 4.good 5. very good
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D. Discontimed Sport Experiences

1. Have you ever discontinued or stopped participating in a sport?

Yes NO

If yes, what sport have you discontirned participation most recently ? write the

snort on the line and corplete 2 below.

Saort

2. Metwasthemajor reasmformtccntirminginthesportabove? Readthrough

the lists, add “others" if appropriate. For each of the following reasons, circle

the number that best describes how important each reasm is for your discontirming

in this sport.

 

 

very somewhat slightly not at all

Scale: important important important important important

5 4 3 2 1

a. 'Ibo much emphasis was placed on winning. 5 3 2 1

b. My coach was a poor teacher. 5 4 3 2 1

c. I mes not havirg fun. 5 4 3 2 1

d. Participation placed too much pressure

(e.g., worry, nervousness) on me. 5 4 3 2 1

e. I was almeys on a losing team. 5 4 3 2 1

f. ‘Ihis sport required too much time. S 4 3 2 1

g. Participation ves not improving my physical fitness. 5 4 3 2 1

h. Participation placed too much

physical stress (e.g., injuries) on me. 5 4 3 2 1

i.Iwasmtasgoodaplayerastheothersinmysport. 5 4 3 2 1

j.Coachalveyss1'mtedatmewhenImadeanerror. 5 4 3 2 1

k. Coach cmly played his/her favorite players. 5 4 3 2 1

l. Practices and games were boring. 5 4 3 2 1

m. I was no longer interested in this sport. 5 4 3 2 1

n. Players in this sport are too rough. 5 4 3 2 1

o. I didn't get to play very much. 5 4 3 2 1

p. Games and practices were scheduled at times

firm I could not attend. 5 4 3 2 1

q. I did not like the coach. 5 4 3 2 1

r. I never felt like I belonged with the team. 5 4 3 2 1

3. My teammates did not like me. 5 4 3 2 1

t. I vented to participate in other non-sport activities. 5 4 3 2 1

u. I vented to get a job for financial reasons. 5 4 3 2 1

v. My father didn't want me to play. 5 4 3 2 1

w. My mother didn't vent me to play. 5 4 3 2 1

x. I was tired of playing and practicing. 5 4 3 2 1

y. This sport conflicted with other sports

I vented to play. 5 4 3 2 1

2. No sport was offered for my age group. 5 4 3 2

a. I felt embarrassed by how I looked in the uniform. 5 4 3 2 1

bb. I needed more time to study. 5 4 3 2 1

cc. I could mt afford the equipment. 5 4 3 2 1

dd. I wasn't good ermgh to keep playing. 5 4 3 2 1

ee. I was tired of taking orders from the older players. 5 4 3 2 1

ff. Other 5 4 3 2 1

(please list)

Thank you very much for your cooperation.
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