g ———

B

‘t'

Vi Wt

A e

N




INIVERSITY LI

AT

3 00904 8186

This is to certify that the

dissertation entitled

AN INVESTIGATION INTO THE PERCEPTIONS OF
GRADUATES OF AN EXECUTIVE MBA PROGRAM

presented by

Eugene D. Geromel, Jr.

has been accepted towards fulfillment
of the requirements for

Ph.D. degree in Educational
Administration

Major Rrofessor

Date_May 1993

MSU is an Affirmative Action’Equal Opportunity Institution




LIERARY
Michigan State
University

PLACE IN RETURN BOX to remove this checkout from your record.
TO AVOID FINES return on or before date due.

ll DATE DUE DATE DUE DATE DUE

MSU Is An Affirmative ActiornVEqual Opportunity Institution
cicirc\datedus.om3-p |






AN INVESTIGATION INTO THE PERCEPTIONS OF
GRADUATES OF AN EXECUTIVE MBA PROGRAM

by

Eugene D. Geromel, Jr.

A DISSERTATION

Submitted to
Michigan State University
in partial fulfillment of the requirements
for the degree of

DOCTOR OF PHILOSOPHY

Department of Educational Administration

1993



ABSTRACT

An Investigation into the Perceptions of
Graduates of an Executive MBA Program

by

Eugene D. Geromel, Jr.

Purpose: to determine if graduates of Michigan State University's
Advanced Management Program believe that their career and
family 1ife have been enhanced by their MBA degrees? Also, to
what degree did they feel the program met their expectations?
Lastly, were the principles of adult education applied in the
program; and, if so, did this enhance their educational

experience?

Method of Research: questionnaires were sent to 1980 and 1985
graduates of the Advanced Management Program. Of the class of

1980, 18 graduates responded. In the class of 1985, 27

responded.
Summary:
1. Overall, respondents believed their expectations were met.

They entered the program more to gain skills and continue

their education than to further their careers.
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2. The respondents did not believe that the degree had a
positive effect upon their marriage or family lives. They
also felt that the time spent in the program caused a
significant burden on their families.

3. There were differing perceptions between the two classes
as to whether the degree had a positive effect upon their
careers. Overall, the older class had a lower mean score
(less satisfaction) for each question relating to career
advancement than did the younger. Newer graduates
perceived a greater boost to their careers than those who
graduated five years earlier.

4. Students appreciated those aspects of the program that
reflected the principles of andragogy. Of special
importance was the power of the cohort group to educate

and motivate.

Recommendations:
1. That on-going course evaluations, of present and past
students, be routine.
2. That faculty be encouraged through in-service training to
better understand the principles of andragogy.
3. That student orientation programs discuss both career

plateauing and the effect of programs on marriage and

family 1life.



Eugene D. Geromel, Jr.

That the faculty visit with students in their work
environment.

That further research is needed in the following areas:
course relevance, effect of MBA programs on family 1life,
faculty perceptions of adult and non-traditional
education, comparison study of AMP and other graduate
programs on career satisfaction; and difference between

career satisfaction of male and female graduates.
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CHAPTER 1

INTRODUCTION

Background of the Study

No other degree seems to have the prestige or power of the
Master of Business Administration (MBA). It is considered a magic
card to success, riches and happiness. In the popular press, this
degree is described with awe and respect. It is the road to career
success and personal happiness. "And women who've invested in
advanced education--especially if they’ve earned an MBA or
Ph.D.--have reaped rich rewards. 1In fact, studying business is by
far the move women most wish they had made” (Ciabattari, 1987) A
Detroit News headline read: "The MBA degree is seen as ticket for
advancement" (Kaskovich, 1989). Yet, common wisdom would tell us
that not all programs are equal. The creme de la creme of the MBA
world are those programs known as executiQe or advanced management
programs (Van Doren, Smith & Biglin, 1970). These programs are
slotted for those individuals who are already on the fast-track.

The Advanced Management Program of Michigan State University
(MSU) is the second oldest executive MBA program in the United
States. Since it was formed in 1964 it has been supported by over
350 employers and has graduated more than 1,400 graduates. The
campus is located in Troy, Michigan at the Management Education

Center. It is taught by tenured faculty of MSU. The principle
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purpose of the program is to prepare managers for top-level
responsibilities in the organization in which they work. As the
current director has stated, "We are seeking to educate future Chief
Executive Officers (CEOs)."

Students accepted into the program are expected to have
significant business and professional experience. They must have
had at least ten years’ work experience which reflects senior level
management or professional responsibilities. Applicants must be
nominated and sponsored by their employers. They are expected to
have had extensive work experience, above-average job performance, a
high potential for future advancement and the expectation of staying
in the area for the duration of the program. These requirements
reflect a willingness of both applicant and sponsoring organization
to support the applicant and to pursue and complete the program.
Employers obviously make a strong commitment to those they nominate.
Many sponsors not only pay total tuition and fees but also see to it
that the student has the necessary equipment to aid study. For
instance, students from General Motors, Ford and Chrysler have been
provided with personal computers.

The course of study encompasses two years. The school year is
divided into three terms. Participants attend class two nights per
week, taking two classes per term. These classes are held on
Tuesday and Thursday of every week. Students must maintain a grade
point average of 3.0 to remain in the program where 4.0 equals "A."
Students begin each evening with dinner beginning at 5:45 PM. This

allows them the opportunity to socialize with fellow students and
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faculty. Classes begin at 6:45 and end at 10:45 PM. A list of
course requirements is found in the appendix.

According to administrators, learning is expected to take place
in several ways. In addition to lecture by the faculty, students
are expected to learn from each other. A strong emphasis is placed
on team projects. During the orientation program, students choose
the study group with which they will work. A specialist in group
dynamics helps lead the orientation program so that the choices made
will be beneficial to all. Students, or executives as they are
known, begin the program together. They follow the same sequence of
courses and educational experiences together. It is assumed, and
encouraged, that they will work as a fully functioning team.

Those who successfully complete the program receive the MBA
degree. They are considered the elite. But do these individuals

believe that the degree has met their expectations?

Rationale for the Study

Business week ran a cover story, October 26, 1992, on Business
Schools. "These days, the business of business schools is change.
Not tinkering, tweaking alterations, but radical, revolutionary
experimentations.” The article not only ranked "the best business
school,” but it reflected on the types of changes in curriculum and
philosophy (Byrne, 1992). Yet, the same literature review which
discovered this article found a dearth of recent scholarly articles
on the effectiveness of MBA programs, their effect on career

satisfaction and marital satisfaction. As Chapter II has shown,
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there have been studies and commissions examining the purpose and
effectiveness of MBA programs for several decades. In the late
1950’'s Gordon & Howell, and Pierson contended that business schools
were merely vocational. In reacting to this criticism business
schools made drastic changes. A strong emphasis was placed on
quantitative courses, operations research and behavioral science
(Behrman & Levin, 1984, p. 141). These authors felt that an
over-reaction had occurred. They made a number of recommendations
to remedy these perceived short comings. Since then other authors
have made recommendations to improve MBA programs. It has been
suggested that a decision must be made concerning whether the goal
of MBA programs should be to produce specialist or generalist
(Ghorpade, 1990). A panel of experts has suggested that MBA
programs will face "professional irrelevance" unless they sharpen
the focus of their programs (Evangelaud, 1990). Yet, there is a
dearth of recent material investigating the outcomes of these
programs. Those studies that have been done appear to investigate
issues of gender and race (Cox & Nkomo, 1991; Schneer & Reitman,
1990) rather than the value and effect of the program in general.
It was believed by the researcher that there were three general
ways in which one could examine the issue of the effectiveness and
helpfulness of an MBA. The first would have been to contact the
employers for whom the graduates worked. The second would have been
to ask the professors and administrators of the program their
perceptions of the usefulness and relevancy of the program. The

third would have been to ask the graduates their perceptions
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concerning the helpfulness of the program on their career and
marital and family life as well as evaluate the program in general.
The latter was chosen as a method of investigation. The researcher
had a greater access to the graduates than to their employers. It
was also felt that their perceptions and evaluations would be of
greater future use to the administration of the Advanced Management

Program.

Importance of the Study

While the popular wisdom is that an MBA, especially an
executive MBA (Van Doren, Smith & Biglin, 1970), will enable an
individual to achieve career and therefore personal success, little
is known as to whether or not this proves to be true. Does the MBA
provide career success? Do the courses actually meet the perceived
needs of "future chief executive officers"? Are there costs to the
student’s family life during the program? (McRoy & Fisher, 1982;
Gilbert, 1982). After graduation do the students believe that their
career and personal life are better than they might have been if
they hadn’t pursued the program? Such perceptions are important for
a number of reasons.

It is important for administrators and professors to know
whether or not the course content actually meets the needs of
executives. Future students will want to know if the possible
benefits of the degree--financial, personal and to career--are worth
the costs. Former students should be given the opportunity to

examine the benefits and costs of having committed two years of
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their life to the pursuit of the degree. The knowledge of whether
or not student expectations were met will assist in the future
development of management programs.

To a more limited extent this study should provide insight into
other graduate and undergraduate programs geared to the adult
learner. Is there a cost to the marriage and family of those who
not only work full-time but also are part-time or full-time
students? Are those who perceive educational programs which deal
with practical, everyday problems at work more satisfied than those
who perceive education as purely "theoretical"? Does an increase in
work experience enhancé the educational experience? What are the

reasons adults pursue difficult and challenging degrees?

Statement of the Problem
This researcher seeks to discover to what degree do graduates
of an executive MBA program believe that their career and family
life has been impacted by participating in the program? Intimately
related to this is to what degree they felt the program met their
expectations. In examining the program it shall be ascertained the
degree to which the principles of adult education were applied in

the program.

searc estion
Four research questions were developed. These reflected the
primary concerns of this research project. The research questions

are the following.
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1. To what degree did the graduates perceive that
participation in the program was a positive
educational experience?

2. To what degree did graduates perceive that their
participation in the program affected family
relations?

3. To what degree did the graduates believe, that
because of the program, they have higher career
satisfaction than they would have without having
participated in the Advanced Management Program?

4. Were principles of andragogy used in the program

and, if so, did graduates perceive that they added
to the quality of the program?

Research Methodology

The research methodology used in this study reflected a
descriptive approach.

A questionnaire was sent to graduates of the Advanced
Management Program. This questionnaire asked them to evaluate how
much help the courses were and how they perceived the program, as a
whole, benefited their career and life. While a self-reporting
device such as a questionnaire has certain limitations (Cronbach, p.
34), the former students should be best able to determine for
themselves whether or not the program met their expectations.

The population surveyed consisted of those who graduated in
1980 and those who graduated in 1985. There were several reasons
for looking at two different classes.

1. Responses from any single class might reflect

program strengths or weaknesses which might be
unique to that class.
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It is possible that it takes a number of years to
get over the possible marital stress incurred by
the commitment demanded by intense study. On the
other hand, marriages may last five years beyond
but perhaps the strain of study affects the
marriage between the fifth and tenth year. If one
assumes that the program actually benefits a
relationship, it may take several or more years
for that to become apparent. No matter which of
these assumptions may be true it seems prudent to
look at two classes with a number of years between
them.

Perhaps the potential effect upon career is only
fleeting after an initial flurry of possible
career advancement. Or it might be possible that
advancement and satisfaction are not immediate,
but occur after a number of years of struggle and
disillusionment, or it may not happen at all.

Therefore, two classes were surveyed with a period of five

years between the date of graduation in hopes that a broader

perspective was gained. It was also hoped that the study of two

classes might lessen the possibility of an individual incident or

factor contaminating the survey.

The items on the questionnaire fell into five categories.

These questions directly related to the research questions of the

study.

1.

The first general area focused on demographic
information. While this was not directly related
as a whole to any one research question each
question augmented the information needed to
analyze the major research questions.

The second grouping of questions focused on
course relevance and other areas of educational
experience. These questions asked former students
whether or not a specific class actually met
their needs as an executive. Since education also
takes place outside the classroom--in study groups
and other work with students as well as
discussions with professors--questions were
developed which relate to educational experiences
other than formal classes.
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The third group of questions revolved around
marriage and family life. To what degree did
participation in the program affect family life
of participants both during the program and since?

The fourth group of questions focused on the
graduates’ work life. Did they believe that the
degree has had a positive effect upon their
career, its satisfaction and advancement. They
were also asked whether or not they believed that
their studies took its toll upon their work-life
while in the program.

The survey results were analyzed by means of standard and

appropriate statistical analysis. The statistical program used in

this analysis was SPSS-PC (Statistical Package for Social Science).

Assumptions

In conducting the study the following assumptions were made:

1.

The participants’ responses to the questionnaire
reflect their perception of the effect the MBA
program had on their life and therefore is a
reality for them. What individuals perceive to be
truth, is truth for them. (Schein, pp. 26-30)

The process of questionnaire construction, the
material contained therein and pilot testing were
appropriate for the research.

I1f the graduates believe that the program had an
effect upon their marriage, career or life
satisfaction, whether positive or negative, then
that perception is to be taken seriously in spite
of other unknown and untested factors which may
have affected that area of life.

Respondents from the classes of 1980 and 1985 are
representative of graduates of AMP.
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Delimitations

1. This study included those graduates of the
Michigan State University off campus Advanced
Management Program who graduated in either the
class of 1980 or 1985.

2, The results of this study do not necessarily apply
to all executive management programs or other MBA
programs. Therefore, one could generalize only in
a limited fashion from this study.

3. While there were minorities in both classes, no
attempt was made to analyze these subgroups.

Limitations

1. The economic changes since 1980 could have an
impact upon the responses.

2. The graduates who responded to the questionnaire
gave a self-report of their perceptions.

Definition of Terms
Andragogical Principles--Refers to the study of the teachings
of adults. The principles of adult education would include the
belief that adults bring with them a wealth of experience and
knowledge; that they learn from each other; that they have a life
outside the classroom; and that they are problem-centered as opposed

to subject-centered.

Advanced Management Program--Refers to a specific type of

program which leads to a Master’s of Business Degree. It is
designed for individuals who have already proven themselves to be

competent managers with extensive experience. The term Executive

Management Program is synonymous with Advanced Management Program.
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In this paper, unless specifically stated, the terms Executive
Management Program, Advanced Management Program and MBA Program will
be used interchangeably. All will refer to the program, unless

otherwise stated, at Michigan State University.

Career Satisfaction--Refers to the belief or perception that
the individual’s career is fulfilling and satisfying. 1In practical
terms they believe that he/she has progressed satisfactorily upon

the career ladder, that the pay and work challenges are as they

should be.

Executive--This is what students are referred to in the

Advanced Management Program.

Life Satisfaction--Refers to the belief or perception that the

individuals find their life fulfilling and as they would want it to

be.

Marital Satisfaction--Refers to the belief or perception that
the individuals find their marriage to be fulfilling and happy, by

their own definition.

Summary
The Advanced Management Program of MSU seeks to educate
experienced executives and professionals to assume top-level

responsibilities in their organization. Graduates receive the much
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coveted Master's of Business Administration degree. It is believed
to be a degree which paves the way for promotion and success.
Through the use of this study the researcher has examined the
perception of graduates as they determined the degree to which the
program assisted them in their work. Research procedures also were
initiated to determine graduate’s perceptions as to how satisfied
they were in their career and personal life. An exploration was
also made into the cost, in terms of both career and family life, of
studying in the program. It is hoped that the results of this study
will assist in future curriculum development and guidance of
students so that their expectations of such study will be fulfilled.

In Chapter II a review of literature shall be found. This
review covers pertinent areas of research. In Chapter III a review
of the research methodology is given. 1In Chapter IV a presentation
of the research findings is given. In Chapter V a summary is made
of the findings as well as a presentation of conclusions,

recommendations and reflections.
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CHAPTER 11
SELECTED LITERATURE REVIEW

In this chapter a review of selected pertinent literature shall
be presented. While there is very little research about executive
management programs, there is a significant amount of related
material that is important for this study. In the following pages
the following areas will be explored: the importance of the MBA
degree; career and life satisfaction; criticisms of MBA programs;
the effects of graduate level education on marriage and family;
andragogical considerations; and an examination of the statistical

processes used.

e Importance an MBA Degree

"In recent years, the MBA has gained acceptance as a necessary
ticket for corporate advancement. Students said that without an
MBA, they’re likely to be passed up. And they feel the need to get
one fast. The bachelor’'s degree today is like the high school
diploma of the past. Everybody's got one. To distinguish yourself,
you've got to have a master’s degree" (Kaskovich, 1989). These are
perceptions of students at Wayne State University’s MBA program as
reported by the popular press. No matter how academic and
industrial critics may pan and question the relevance of the degree

the popular perception of many is that it is a degree which is a

13
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must. It is a ticket for corporate advancement. However, it is not
just students who believe this to be true. George Cook, Director of
Personnel Programs and Management Development at Chrysler, is quoted
as saying, "There'’s a lot of thrust inside the company for people to
get MBAs" (Kaskovich). While this article appeared in the popular
press it may have relevance for this study. Those who attend the
AMP live in the general area of this paper’s circulation area. Just
as importantly, many of the students in the program work for one of
the 'big three’ auto makers.

"And women who've invested in advanced education--especially if
they’ve earned an MBA or Ph.D.--have reaped rich rewards. 1In fact,
studying business is by far the move women most wish they had made"
(Ciabattari, 1987, p. 87). This is one of the conclusions made in a
study conducted of 6,676 women in the work force. While it does not
represent a necessarily reliable survey, it does further enforce
the popular notion that an MBA degree is vital to career and life
success. In the same article a chart appears with the title,
"Education: the more you learn, the more you earn." Once again, MBA
degrees are mentioned as the best way to earn the most money. For
instance, the chart shows that if one wishes to be in the $45,000
plus category the best strategy is to have an MBA (Ciabattari, p.
90). Ome might question the statistical appropriateness for such

suggestions, but the fact remains that many hold this degree on a

pedestal, somewhat higher than other Master’s degrees.
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Criticisms of MBA Degrees

Since they have begun, Business Schools have met with intense
criticism. This criticism has come from academe, the corporate
world and even former students. Some such criticisms as that by
McCormack (1984) are found in popular magazines and McCormack
(1984b) has also written a popular and long-standing paperback on
the subject.

The popular conception of an MBA graduate is that his/her
career will run smoothly and take on meteoric proportions. However,
not all graduates experience career advancement and recognition. In
a very telling article (AMBA Executive, 1976), an anonymous graduate
discusses the difficulty she had in her first assignment. While
many of the employees in the department where she worked had
undergraduate degrees, none, including her supervisor, had an MBA.
She felt that they resented her "because I was a woman coming in at
a higher salary than most of them. I was going to be there only a
short time and would be promoted faster. Eventually they would work
for me." Her own analysis was that because of this she was treated
hostilely and eventually she resigned. Undoubtedly, there could be
many explanations as to what actually occurred in this
situation--because of her MBA she felt superior and unwilling to
become part of the corporate culture or others actually resented
this "fast tracker," perhaps even a mixture of both--but one can
speculate that such an experience indicates that not all MBA

graduates experience fast promotions and happiness.
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Perhaps the greatest criticism of MBA programs is found among
those who teach in them. In 1959 two landmark studies (Gordon &
Howell, 1959; Pierson, 1959) contended that business schools were
merely vocational. They believed that too much emphasis was placed
on what business did yesterday and had too little emphasis on
mathematics and social science. They contended that little actual
research was done and that which did exist did not appear in
curriculum design or current teaching. At the time of their report
most professors did not have earned doctorates and they were
educated in either economics or business.

Business schools appear to have heeded this criticism quickly.
"By the early 1960's business school curricula showed a large
increase in the number of quantitative courses such as management
science and operations research on the one hand and behavioral
science on the other" (Behrman & Levin, 1984, p. 141). According to
Behrman and Levin, the trend became too technical and narrow. "In
less than ten years, 50 new Ph.D. programs in business
administration sprang up" (Behrman & Levin, p. 141). In that same
decade more than ten new journals appeared. "Worse, the schools
hiring of new Ph.D.s focused on just those attributes of narrow
specialization that reflect an ability to fill vacant publication
niches" (Behrman & Levin, p. 141). It is clear that their
criticisms reflect a belief that business schools have overly
focused on highly technical and esoteric areas of interest to a

professional academic community with little relevance to the
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business world. They offer a number of suggestions to remedy the

problem as they perceive it.

--  Students should learn how to learn and gain a
personal commitment to continuing lifetime
education and development.

-- They need to understand the characteristics of
their own industries and be able to assess the
forces affecting their own companies. Further,
they should understand different cultures and
their value orientations.

-- Students must acquire a sense of the sweep of
history, the development of management, the
shifting structure of industry, and changing
economic institutions to be able to understand and
adjust to changes likely to occur in the future.

-- To become more innovative students should
understand the development of science and the
diffusion of technology.

-- Students must learn to improve communication and
negotiation skills so as to reduce and resolve
conflicts without recourse to litigation.

-- Their courses should help them to appreciate the
changing role of the work force and to accept
responsibility for assisting in the development
and life orientation of their subordinates and
fellow managers.

--  Finally, they should learn to humanize the
corporation rather than to corporatize the family
or the individual and they must understand the

ethical implications of every management decision
they make. (Behrman & Levin, p. 141)

In the Myth of the Well-Educated Manager, Livingston (1971)
contends that there is no direct relationship between doing well in
school or training programs and success in management. "Managers
are not taught in formal education programs what they most need to
know to build successful careers in management" (Livingston, 1971,

p. 79). Professor Gordon L. Marshall (1964) found that there was no
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correlation between the grades received and career success in a
study of nearly 1000 graduates of the Harvard Business School except
in the cases of elective courses. "Clearly, what a student learns
about management in graduate school, as measured by grades he
receives, does not equip him to build a successful career in
business" (Livingston, 1971, p. 80).

At the Harvard Business School the primary focus of teaching is
on case studies. Livingston believes that there are several
weaknesses in this andragogical method. The preoccupation with
problem solving may over-develop an individual’s analytical <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>