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ABSTRACT

PARTICIPATION AND MOTIVATION IN ADULT NONFORMAL EDUCATION:
A SOCIAL SYSTEMS APPROACH

By
Gollapalli Prakasa Rao

Research and experience have shown that adult nonformal
education is an effective means for achieving community
development. As such, further exploration of factors that
contribute to its effectiveness is important. Participation
and motivation have been most enduring research concerns in
adult learning. Past studies have shown that socio-
demographic factors such as age, sex, and income shed
little light on participation and motivation. Therefore it
is appropriate to try alternative approaches to the

examination of participation and motivation.

The purpose of this study was threefold: To examine the
aggregate and individual impact on participation and
motivation of selected sociodemographic attributes like
age, sex, education of adults enrolled in nonformal
education; to lay out a theoretical model to understand
adult participation and motivation drawing upon
Merton's(1957) theory of social structure and anomie; and
to examine associations between learning orientations of

adults and their social systems.



Gollapalli Prakasa Rao
The study was conducted in North India, drawing a random
sample of 261 learners from adult nonformal education
programs of selected voluntary agencies. Multiple linear
regression, analysis of variance, and crosstabulation

procedures were used as statistical tests.

The study showed that the sociodemographic variables
account for 7% of variance in participation which is lower
than the 10% variance in participation accounted for in
American studies. The same variables accounted for 13% of
the variance in motivation. The study has suggested a
theoretical model that may be called the Response Pattern
Model, to enable a further understanding of participation/
motivation as a function of a learner's response pattern.
The Response Pattern Model is based upon a learner's
acceptance of the goals and means of an educational
program. The study has also suggested that the social
system to which an adult learner belongs influences his/her

participation and motivation.

The findings of this study may help meet the challenge of
further developing theoretical grounding of adult education
and to plan and operate adult education programs as
'‘community based programs' rather than mere 'learner
based,' so that adult education can become a more

effective means for achieving community development.
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CHAPTER 1

INTRODUCTION

Need for the Study

Literature and experience show that rural development
implies change at the community level. Acquisition of
knowledge and skills by the people of the community
through a participatory process are critically important
if change is to occur and if the process and gains of
change are to be sustained. There are two avenues for
this: formal and nonformal education. Studies of Coombs
(1974) have shown that nonformal education for adults is a
far more effective means as it pertains to enhancement of
knowledge and skills within the actual context of the
community besides having the virtue of providing
participatory learning possibilities. Coombs (1974)
observed that, "for combating poverty, nonformal education
is one of the essential weapons to be used." It is
therefore imperative that developing countries give
importance to nonformal education in their development
plans. From the early 1970s most developing countries,
particularly India, have expanded this sector of education

hoping it would accelerate development.
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Since 'nonformal education' (NFE) for adults is so
important for development, it is essential that we
continue to explore factors that contribute to its

effectiveness.

The Problem

Two of the variables that have, so far, been looked at for
the purpose of explaining differential levels of
effectiveness of adult nonformal education are
participation and motivation. These two variables have
been most enduring research concerns since investigations
of adult learning began and continue to occupy the
attention of current research. The problem is, past
studies had conceptualized and measured these two
variables mostly in terms of sociodemographic variables
such as age, sex, income level with participants drawn
mostly from middle-class or working-class Americans.
However, those studies have explained only about 10% of
the variance in participation (Cross, 1983). This
suggests that past research approaches are insufficient
for understanding participation and motivation; also, we
cannot claim generalizability for theories and concepts of

adult learning derived from those studies. The real
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explanation for participation may lie elsewhere and the
sociodemographic factors relevant to adults in developing
countries may explain participation and motivation

differently.

The following two questions arise at this point:

1. What percentage of variance in learner
participation and motivation could be attributed
to sociodemographic variables of adults in less
developed countries like India?

2. What alternative view could better explain
participation and motivation of adult learners?

Who people are is sometimes less important than the
cultural surroundings in which they operate. 1It is
necessary that a conceptual and a theoretical approach is
taken to understand adult participation and motivation.
Merton's (1957) paradigm "social structure and anomie",
which is firmly based on concepts relating to social
systems and their cultures, appears to provide an
alternative approach to understanding adult motivation and
participation in nonformal education programs operating in

social systems.

We also know that man is always a part of a larger system

and only in this wider context can his conduct be
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understood (Young 1956). In other words, man in his
social system, interacts with his fellow members and seeks
social reinforcement for his behavior (Malinowski, 1945).
For understanding participation/motivation it appears
logical to look at a community as a social system and the
adult learner as a part of it, sharing culturally approved

goals and values of the community.

The Purpose

The purpose of this study was to:

1. examine relationships of selected sociodemographic
variables such as age, sex, income level and their
aggregate and individual impact on participation and
motivation of adult learners in nonformal education

programs in North India.

2(a) .lay out a theoretical model to enable a further
understanding of adult participation/motivation
drawing upon Robert Merton's(1957) theory of social

structure and anomie.

2(b) .examine ways that the social and cultural context may

influence the learning orientation of adults.
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Most research relating to adult learning has been done in
the industrialized countries. Brookfield (1986) states
that:
in research in adult learning, the adults who form
the sampling frames are for the most part ethnically
homogeneous; that is, they are Caucasian Americans.
They are drawn chiefly from middle-class or upwardly
mobile working-class families.... how can we then
write confidently of adult learning style in any
generic sense when we know little (other than
anecdotally) of the cognitive operations of, for
example, Asian peasants, African tribes people, or

Chinese cooperative laborers?

Anderson and Darkenwald (1979) found through a study of
about 9,000 American adults, 17 years of age or older who
were participants of organized adult education, that
sociodemographic variables of adults explain only 10
percent of the variance associated with participation.
They say that such variables play a relatively modest role
in influencing participation. Their finding however,

cannot be generalized as their sample was drawn from the
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American learners only and therefore, studies for
understanding participation/motivation in developing
countries using different strategies, including the use of
sociodemographic variables relevant to adults in those

countries as a strategy, are necessary.

Sociologists tell us that culture is a dominating factor
in human life. Horton (1965) suggests that, "from before
one is born until after he is dead, his life is
circumscribed by his culture.... his culture defines the
meaning of situations and thereby indicates the behavior
expected." Therefore, as Young (1956) suggests, "it would
seem completely logical that examining the cultural
environment itself could make explicit the learning
process .... and learning must be viewed as an aspect of
the cultural milieu."

However, culture covers a host of variables. Merton
(1957) suggests that, "among the several elements of
social and cultural structures, two are of immediate
importance... the first consists of culturally defined
goals held out as legitimate objectives for all or
diversely located members... the second, the acceptable

modes (means) of reaching out for those goals." This
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implies that goals and means are two important factors in
cultural milieu which deserve serious consideration for
understanding human behavior. Based on these two factors
of culture, Merton developed his theory 'Social Structure
and Anomie' in an effort to explain human behavior with
respect to social systems.
Merton's theory suggests that individuals in a social
system associate themselves to prescribed goals and
available means in definite patterns which Merton (1957)
calls response patterns. He suggests that these response
patterns correspond to a typology of modes of adaptation
or modes of behavior. Merton's suggested modes and the

corresponding response patterns are shown in Figure 1.

Modes of Acceptance of Acceptance of Response

Adaptation goal (G) means (M) pattern (RP)
Conformity High "~ mien G+ M+
Retreatism Low Low G- M-
Innovation - High Low G+ M-
Ritualism Low High G- M+

Figure 1. Modes of adaptation and response patterns.

Conformity, according to Merton refers to the behavior of

a person which is consistent with the expectations of
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his/her society which has prescribed the goals and the
means. Innovation supposes that the individual abandons
institutional means while retaining the aspiration to
successfully pursue the prescribed goals. In this mode
his/her concentration is on finding an alternative means
to attain the same goals. In the Ritualism mode, the
individual abandons the goal but clings to the routines
and other institutional norms in order to escape possible
dangers which he/she might face by not following those
norms and routines. Retreatism refers to the behavior of
an individual who is in the society but not seriously
involved in it's activities. Here, the individual has
relinquished the prescribed goals and his/her behavior

does not accord with the institutional norms.

To apply Merton's paradigm to adult nonformal education we
must view a nonformal education program as having two
distinct components; first being the goal the program
offers to its learners and second, the institution itself
which serves as an available means to achieve that goal.
In this study, a goal is viewed as the professional and
social status or vocation an adult learner could attain by
successfully participating in a nonformal education
program, where participation is assumed to be the same as

learner's class attendance. For example, a welding
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training program could enable a learner who participates
in it to become a welder. One can then say, the welding
program offers a 'welder status' as a goal to its |
participants. The teachers and staff who operate the
program and the equipment used are assumed as a means

available to the learners to attain that goal.

In this study, goal (NFE) stands for the goal offered by a
nonformal education program and means(NFE) stands for the
institution that operates that program, as explained

above. These two terms carry the same meanings wherever

they appear in this study.

It is assumed that Merton's modes of adaptation and the
response patterns in adult nonformal education context may

be defined as outlined in Figure 2.

Mode Assumed definition

Conformity: High levels of participation and
motivation.

Innovation and Medium levels of participation

Ritualism: and motivation

Retreatism: Low levels of participation and
motivation.

Figure 2. Assumed definitions of modes of
adaptations in nonformal ed. context.
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In a nonformal education setting, if learner's acceptance
of goal (NFE) and means(NFE) are measured quantitatively by
suitable scales, Merton's response patterns may be defined

as outlined in Figure 3.

Response Patterns: Definitions:

( G+ M+ ) .. Learner has high levels of
acceptance of goal (NFE) and
means (NFE) .

( G+ M- ) .. Learner's acceptance of goal (NFE)
is high and acceptance of
means (NFE) is low.

( G- M+ ) .. Learner's acceptance of goal (NFE)
is low and acceptance of
means (NFE) is high

( G- M- ) .. Learner has low levels of
acceptance of goal (NFE) and
means (NFE) .

Figure 3. Assumed definitions of response patterns
in nonformal education context:

Merton's suggestion that these four response patterns
correspond with the four modes of adaptation is
fundamental to this study. Based on the above definitions

of response patterns and modes of adaptations given in
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Figures 2 and 3, four relationships are identified
between participation /motivation and the levels of
acceptance of goal (NFE) and means (NFE):; these

relationships are shown in Figure 4.

Level of participation/ Definition of response pattern

motivation in nonformal education context

High level of participation/ High goal (NFE)

motivation and high means(NFE)
acceptance

Medium levels of participation/ High goal (NFE)
motivation acceptance and low
means (NFE) acceptance

Low goal (NFE)
acceptance and high
means (NFE) acceptance

Low levels of participation/ Low levels of goal (NFE)
motivation and means (NFE)

Figure 4. Relationships between participation/motivation
and goal (NFE) and means (NFE) acceptance
levels.

A diagrammatic representation of this construct is given

in Figure 5.
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Figure 5. Diagrammatic representation of relationships
between participation/motivation and the
levels of goal (NFE) and means (NFE)

In Figure 5, the Circle 1 represents the goal (NFE), Circle
2 the means(NFE), and Circle 3 the learner. Through a
process of examination of the goal (NFE) offered and the
means (NFE) made available by a nonformal education
program, the learner internal to himself/herself will
form a level of acceptance for each of these factors,
which in this study are termed goal (NFE) acceptance and

means (NFE) acceptance. The process of examination may be
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influenced by factors internal and external to the
learner. Taken together, these two form a response
pattern (Figure 5, Circle 4). If all the possible levels
are categorized into two groups, low and high
corresponding to Mertons 'rejection' and 'acceptance', we
come up with only four different combinations. Merton
suggests that each combination corresponds to typology of
modes of adaptation or a mode of behavior (Figure 5,
Circle 5). It is hypothesized in this study that each
mode of adaptation corresponds to a low or a medium or a
high participation or motivation of the learner in adult

nonformal education (Figure 5, Circle 6).

Theoretical foundation relative to purpose 2(b)

When a nonformal education program operates within or
near a village, different culturally homogeneous
communities in that village are likely to examine the
goals(NFE) and the means(NFE) offered by that program in
the light of their own culturally valued and accepted
goals and means and adopt different response patterns vis-
a-vis the nonformal education program. Such community
response patterns, in turn, are likely to influence

formation of response pattern of the learners of that
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community because, as Horton (1965) suggests, "a young
person looking for a career may feel he has a free choice,
but he will choose one of the lines of work his culture
has taught him to value." Young (1956) suggests that,
"man is always a part of a larger system and only in this
wider context can his conduct be understood." Along the
same lines, Malinowski (1945) says that, "humans live not
by psychological drives alone but by physiological drives
molded and modified by the conditions of culture and man
never deals with his difficulties alone." In other words,
man in his social system, interacts with his fellow
members and seeks social reinforcement for his behavior.
In that process, his perception and attitude towards an
educational goal and institution may be influenced by the
perceptions and the attitudes of the members of that
social system of which he is a part. Brookfield (1986)
thinks that nonparticipation is a function of a cluster of
cultural attitudes. Therefore, variations in a
community's responses to a goal (NFE) and means (NFE) may,
through the channel of culture, correspondingly influence
and alter an individual learner's level of acceptance of
those components of NFE. It is logically consistent to
assume here that a learner's response to a goal (NFE) and
means (NFE) may be closely related to the corresponding

responses of his/her community.
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A diagrammatic representation of this construct is shown

in Figure 6.

Fig. 6 Diagrammatic representation of relationships
between community's and learner's response
patters.

In Figure 6, Circle 1 represents the goal (NFE) and Circle
2 the means(NFE). Through a process of examination of the
goal (NFE) offered and the means(NFE) made available by a
nonformal education program, the community (Circle 3)
though a process of interaction among the members is

likely to come up with a level of acceptance for each of
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these two factors. This study has hypothesized that
through the channel of culture, the response pattern of
the community is likely to influence the process of
formation of learner's (Circle 4) response pattern in such
a way that finally the two patterns will have a close

correspondence.

Hypotheses

The following hypotheses were constructed on the basis of

the above theoretical orientations.

1. There is a linear relationship between participation
/motivation and the set of sociodemographic
variables: age, sex, caste, education, area of
residence, marital status, economic status, media
exposure, health, and occupation.

‘2. Adult learners differ in their participation and
motivation with respect to their response patterns.

3(a) .High level participation in adult learning has
correspondence with response pattern G+M+.

3(b) .High level motivation in adult learning has

correspondence with response pattern G+M+.
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4 (a) .Medium level participation in adult learning has
correspondence with response patterns G-M+ and
G+M-.
4 (b) .Medium level motivation in adult learning has
correspondence with response patterns G-M+ and

G+M-.

5(a) .Low level participation in adult learning has

correspondence with response pattern G-M-.

5(b) .Low level motivation in adult learning has

correspondence with response pattern G-M-.

6 (a) .Participant's acceptance of goal (NFE) has positive
correspondence with his/her community's acceptance of
that goal (NFE).

6(b) .Participant's acceptance of means(NFE) has positive
correspondence with his/her community's acceptance of

means (NFE) .

Nonformal Education
Adopting Coomb's (1974) definition, NFE is any organized

educational activity outside the graded formal system of
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education whether operating separately or as an important
part of a broad activity, that is intended to serve an

identifiable clientele and objectives.

Adult
The definition adopted in this study is that an adult is

an individual who has assumed some kind of responsibility
for himself/herself and may be for his/her immediate

family and or for others, and is at least 18 years old.

Participant
A participant is an adult enrolled as a learner in a

nonformal education program.

Participatio
In this study participation is limited to a learner being
able to attend all the classes or learning sessions
organized by a nonformal education program. In this
study, participation is measured in terms of class

attendance.

Nonformal education goal
In this study, a goal is viewed as the professional and

social status or vocation an adult learner could attain by

successfully participating in a nonformal education
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program, where participation is assumed to be the same as

the learner's class attendance.

Goal (NFE)

In this study, goal (NFE) represents nonformal education

goal defined above.

al ed i stit
In this study 'nonformal education means' refers to the
institution or the school that organizes and operates a
nonformal education program. It includes the teaching

staff, the facilities, and the equipment used.

Means (NFE)

In this study, means(NFE) stands for the nonformal

education institution or school.

cce ce o
Acceptance of goal (NFE) is defined as the extent to which
a learner is satisfied with the goal offered by a
nonformal education program where both goal and nonformal
education program conform to the above definitions.
Acceptance of means (NFE)

In this study, acceptance of means(NFE) is defined as the

extent to which a learner is satisfied with the means,
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that is with the teachers, the staff, the facilities, and
the equipment which play a significant role in his/her

realization of the goal (NFE).

Social System:

A community is visualized as a social system. People of a
caste or a sub-caste living is a specific geographical

area is considered a community.

Motivation

Motivation in this study is strictly intrinsic. It is
defined as the learner's desire to effectively pursue a
learning goal (NFE) where goal (NFE) conforms to the

definition given above.

Dropout:

One who has discontinued attending a learning program.

In this study, age, sex, caste, education, area of
residence, marital status, economic status, media
exposure, health and occupation are considered as
socioeconomic variables relevant to adult learners

participating in nonformal education programs in India.
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Organization of the Dissertation

Chapter I presents an introduction of the study. It
includes need for the study, the problem, purpose,

hypotheses and relevant theoretical foundations.

Chapter II has a review of literature pertaining to adult
nonformal education, participation, motivation, and

Merton's (1957) theory about social structure and anomie.

Chapter III covers methodology that includes, research
design, a brief description of the population, sampling

design, instrumentation, and statistical procedures used.

Chapter IV presents data analyses. It covers a brief
description of the sample, important descriptive
statistics, and a detailed description of the statistical

analyses along with interpretations.

Chapter V presents summary and discussion which includes a
brief description of the research problem and the research
procedures used, discussion of the findings, conclusion,
implications to theory and practice, and recommendations

for future research.



CHAPTER I1I

LITERATURE REVIEW

Adult Education Theory

Adult education reaches back to ancient times. 1Indeed the
great social movements that produced western civilization
were all founded on the conviction that adult mind could

learn and change (Robinson, 1989). In fact, it is such a
conviction that was responsible for all the great changes

in India and most other countries of the world.

In the last twenty five years a number of respected
theorists have made attempts to identify generalizable
principles of adult learning in their quest to build a
theory of adult learning that would aid practice
(Brookfield, 1986). Boshier (1971) thinks that, "adult
education is a conceptual desert." Cross (1983) seems to
support Boshier's blunt statement saying that, "one of the
most under-utilized vehicles for understanding various
aspects of adult learning is theory .... articles dealing
with theory are still rare in adult education." But, none
as Cross (1983) states, "would lay claim to a fully

developed theory regarding participation in adult

22
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education.” Though it looks unlikely there will ever be
one single theory of adult education, there is need for
adult educators to continue working towards building
theories that would strengthen adult education as a

conceptually rich field.

Nonfo tion

Robinson (1989) points out three common uses of the term

"adult education":

(1). A field of study - An academic discipline;
(2). A field of professional practice - Institutions
and agencies; and

(3). An adult activity - A part of every adult life.

Adult education as an activity which is a part of every
adult life generally includes unorganized activities,
whereas the other two types of adult education listed
above, represent organized educational activities. Adult
nonformal education, an organized educational activity
therefore, can be rightly put under the second type of
adult education, 'a field of professional practice’'.
Adopting Coombs (1974) definition, nonformal education

(NFE) is any organized educational activity outside the



24
graded formal system of education whether operating
separately or as an important part of a broad activity,
that is intended to serve an identifiable clientele and
objectives. Adult nonformal education is considered an
effective means for achieving development, particularly in

underdeveloped countries.

Experience has shown, as Coombs(1974) tells us that, "for
combating poverty, nonformal education is one of the
essential weapons to be used." As such, nonformal
education is an appropriate and essential component of
micro social change efforts. Nyrere (1976) talking about
development says, "if adult education is to contribute to
develoﬁment it must be a part of life, integrated with
life and inseparable from it. It is not something which
can be put into a box and taken out for certain periods of
the day....it cannot be imposed; every learner is
ultimately a volunteer, because however much teaching is
given, only he can learn." The kind of attributes that
Nyrere has attached to the adult education that can
contribute to development can be found only in nonformal

education and hence its importance for rural development.

Realizing the effectiveness of adult nonformal education,

since 1970s developing countries, particularly India, have
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expanded this sector of education with the hope of
accelerating rural development. Vocational education and
literacy are two main types of adult nonformal education
programs that have been taken up in these countries.
However, as Korten (1984) points out, "one of the clear
lessons of the 1970s has been that effective participation
of the rural poor in the development process is more
easily mandated in programming documents than achieved in
the real world of program implementation." Freire's
(1983) experience at Recefe where, out of a group of five
illiterate participants two dropped out on the third day

of the program, also supports this view.

As long as nonformal education continues to be an
important mode of rural development process, efforts to
understand factors that can promote it's effectiveness
remain important for all those concerned with rural

development.

Motivation in Adult Education
The three well known views on motivation are summarized by
Robinson (1989) as follows:
1. Behavior impelled by inner urges (Freud):;
2. behavior impelled by outer-situational forces

(Povlov- Skinner); and
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3. behavior impelled by inherent capacity for

growth (Carl Rogers and other third force

psychologists).
An adult's motivation could conform to any one or a
combination of the above three views. The adult
nonformal education in the form of vocational training,
literacy etc. confirms to the motivation seen as behavior

impelled by outer-situational forces.

What ever view one might take, it is important that we
understand motivation which appears to be a dominant
factor in effective adult education. Cross (1983)
suggests that, " the research methods for seeking answers
to the motivation of adult learners fall into four basic
designs: (1) depth interviews, (2) statistical analysis
of motivational scales, (3) survey questionnaires, and (4)
hypothesis testing." Houle (1961), Tough (1968), Carp et
al. (1974), Rubenson (1977), Vroom (1964), and Aslanian
and Brickell (1983) are some of the prominent researchers
who attempted to study motivation using the above methods.
Oon the basis of a careful review of their studies, Cross
came to the conclusion that the question of why adults
choose to participate in various kinds of learning
activities has not been answered definitely by any of the

four major methods mentioned above.
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There are four well known theoretical works developed as

models to explain motivation of adults in learning

activities. These four as explained by Cross (1983) are

briefly stated below:

1.

Expectancy-valency paradigm of Kjell Rubenson (1977)
states that the individual always chooses the course
of action that he expects will lead to the greatest
degree of pleasure or which will produce the smallest

degree of pain.

Vroom (1964) proposed an explanation for adult
motivation by drawing a comparison between "work" and
"education". He suggests that, "education like work,
appears to be an achievement oriented activity,
meaning that people who want to get ahead will put
effort into personal achievement in school or on the

job."

Roger Boshier (1973) proposes that, "both adult
education participation and dropout can be understood
to occur as a function of the magnitude of the
discrepancy between the participants' self-concept
and key aspects (largely people) of the educational
environment...; non participants manifest

self/institution incongruence and so do not enroll."
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4. Alan Tough (1979) suggests that anticipated benefits
play an important role in forming motivation.

5. Miller's Force-Field theory based on sociological
research suggests that positive and negative forces
existing in the individual and in the environment
when combined form a resultant motivational force.
While most of the other theories are based on
psychological and physiological principles, Miller's

theory draws from sociological research.

It is to be noted that all of the above have used factors
that relate to participant's environment and some
psychological variables like self-concept. It is only
Miller who went slightly into the area of sociology and
based his analysis on compatibility of the values of the
various social classes with the values of the educational
system. One limitation of these studies however, is that
all of them have dealt with organized school classes in
which adults participate for credit or job promotion
towards which either their employer or themselves had paid
a fee. These dimensions build considerable pressure on
the participants which develops a possibility of rendering
participation more a subjeétive and mechanical behavior
than a voluntary behavior tied up with genuine inner

motivation.
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i Lo} 1t ucation

Research points out that two most important factors that
are associated with effectiveness in adult education
appear to be motivation and participation. Past studies
have also shown that there is a difference between those
who participate and those who dropout, in terms of
personal attributes or positional factors like age, sex,
income, formal education etc. However, most of these
studies were conducted in urban environments of
industrialized countries. Brookfield (1986) suggests
that, "in research in adult learning, the adults who form
the sampling frames are for the most part ethnically
homogeneous; that is , they are Caucasian Americans. They
are drawn from chiefly middle class families.... how can
we then write confidently of adult learning style in any
generic sense when we know little, other than anecdotally,
of the cognitive operations of, for example, Asian
peasants, African tribes people, or Chinese cooperative
laborers?" As such, it remains to be seen if these
findings hold good for rural adults of less developed
countries where people are, socially, culturally, and
economically, not comparable to the people in those

countries.
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Research literature in respect to adult participation in
learning activities is steadily growing in volume; but a
significant part of it is concerned mostly with
describing the characteristics that apply to adult
learners, and is in the shape of "clientele analysis" as
Knox(1965) puts it. To date, most research account for
only 10% of the variance associated with adult
participation in organized learning activities and
therefore, the real explanation for participation appears
to lie elsewhere as suggested by Cross (1983). As such,
it is logically consistent to assume that there is a need
to look into factors from other areas of knowledge for
gaining further understanding of adult motivation and

participation.

Roger Boshier (1972) suggests that, "it is well known to
adult educators that dropout of adult learners from
organized educational programs is a continuous problem."
Hollenbeck (1965) points out that, "the problem is
international." Dickenson, Gary et. al (1967) found
through their study that, "the initial enrolment is rarely
maintained." This problem is acute in adult nonformal
education programs in rural India. The problem remains
unsolved despite persistent efforts of the government and

private organizations.
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The theories so far put forward in an attempt to
understand this problem appear to have fallen short of the
need. Cross (1983) suggests that, "the answer to the
question of why adults participate in learning activities
will probably never be answered by any simple formula.
Motives differ for different groups of learners, at
different stages of life, and most individuals have not
one but multiple reasons for learning." Verner and
Newberry (1958) further clarify this complex issue saying
that, "the decision to participate or not rests with the
individual adult and is influenced by factors that are
components of both the personality and social group life
of the individual involved. Such personal independence in
the matter of participation complicates the
administrative functions, frustrates the adult educator
and inhibits achievement of the maximum effective role of
adult education in society." It is possible that adults'
learning orientations are rooted in their cultures.
Brookfield (1986) thinks that nonparticipation is a
function of a cluster of cultural attitudes. As such, it
may be necessary for research in adult education to direct
its focus on to understanding communities and cultures of
adults as a necessary step in understanding their learning

orientations.



32

n's eo Social Structure and Anomi

Merton (1957) suggests that,

among the several elements of social and cultural
structures, two are of immediate importance. These
are analytically separable although they merge in
concrete situations. The first consists of
culturally defined GOALS/purpose, and interests held
out as legitimate to objectives for all or for
diversely located members. The second element of the
cultural structure defines, regulates and controls
the acceptable modes (or MEANS) of reaching out for
these goals. Every social group invariably couples
its cultural objectives with regulations, rooted in
the mores or institutions, of allowable procedures
for moving toward these objectives ...the cultural
emphasis placed upon certain goals varies
independently of the degree of emphasis placed upon
institutionalized means.

Merton's theory suggests that, the individuals in a
social structure adapt certain role behaviors
corresponding to their patters of responses explained

above. His suggested adaptations are as follows:

Pattern tation
(G+ M+) Conformity

(G+ M-) Innovation

(G- M+) Ritualism

(G- M-) Retreatism

(Gt M+) Rebellion

Where the (+) signifies "acceptance" or
"internalization" and (-) signifies "rejection"; and
(+) signifies "rejection of the prevailing
goals/means and substitution of new goals/means".
(In this study, the last mode of adaptation is not
considered)
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Merton defines the adaptation as follows: Conformity
refers to the behavior of a person which is consistent
with the culturally conditioned expectations of his
society. Innovation supposes that the individual has been
imperfectly socialized so that he/she abandons
institutional means while retaining the aspiration to
successfully pursue the prescribed goals. In the
ritualism mode, the individual abandons the goal but
clings to the routines and other institutional norms in
order to escape possible dangers which he/she might face
by not following those norms and routines. Retreatism
refers to the behavior of an individual who is in a
society but not seriously involved in it's activities.
Here, the individual has relinquished the prescribed goals
and his/her behavior does not accord with institutional
norms. Rebellion reflects the behavior of the individual
who takes an arbitrary stand in respect of the goals and
the corresponding means prescribed by the society; he/she
seeks to define new goals and new means. Merton thinks
that when the prescribed goals and the available means are
not well coordinated with respect to any member in the
society, there is the possibility of his deviating from
the expected behavior. In Merton's words, the reason for
such a behavior is that, "disjunction between the

prescribed goals and the available opportunities (or



34
means) to realize those goals exerts pressure and produces
anomie, a condition of relative normlessness leading to
aberrant behavior." Conversely, aberrant behavior may be
regarded sociologically as a symptom of disassociation
between the culturally prescribed goals and socially
structured avenues (means) for realizing those
aspirations. Thus anomia is centered on pressure created
by the discrepancy between culturally induced goals and
socially structured opportunities. But, in the case of
conformity and retreatism modes, anomie does not exist.
It is suggested by Merton that this paradigm is applicable
to all social systems. Since nonformal education
programs, particularly in developing countries, operate in
clearly identifiable social systems like villages, it
appears that Merton's theory could be applied to
educational systems operating in them, for understanding
adult learning orientations in terms of participation and

motivation.



CHAPTER III

METHODOLOGY

The Research Setting

India was chosen for this study because of the emphasis
India has given to adult nonformal education in rural
development programs during the past three decades. Among
the several Indian states considered economically
backward, Bihar, Orissa, and West Bengal had a large
percentage of rural poor. Several private voluntary and
governmental agencies had initiated adult nonformal
education programs for development of poor communities in
these states. For these reasons these three states were

chosen for this study.

The Research Design

The design of the study was exploratory. Reid and Smith
(1989) state that, "research has an exploratory purpose
when it is used to gain preliminary understanding of
phenomena or to stimulate the development of concepts,

hypotheses, and technology." According to Babbie (1989),
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"exploratory studies are essential whenever a researcher
is breaking new ground, and they can almost always yield
new inputs into a topic for research. Exploratory studies
are also a source of a grounded theory." Since this study
aims at exploring the possibility of finding a model that
can explain participation and motivation based on
Merton's (1957) paradigm in sociology, exploratory design

was considered appropriate.

The methodological approach the study adopted was
basically quantitative but was supplemented by a
qualitative approach. The rationale for this dual
approach was based on Bolster's (1984) observation that,
"a fundamental requirement of any inquiry (in sociology)
is that people must be considered as both the creators and
the products of the social situations in which they
live...and people act on the basis of meanings events have
for them." An effective way to meet this requirement was
to follow a strategy that employed a quantitative approach
supplemented by a qualitative approach. According to
Vidich and Shaprio (1955), "such a combination will allow
us to gain a more complex theoretical picture of the
variables under study". Here, quantitative approach meant
gathering of information relevant to the variables

predetermined and measuring it in units suitable for
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statistical treatment; and qualitative approach meant
participant observation and unstructured interviews for
the purpose of examining and describing social

institutions and cultural events in the community.

The Population

The target population for this study was the adults from
the economically and socially backward communities engaged
in organized nonformal education projects at various
centers operated by nongovernmental agencies conducting
rural development programs in India. For obvious
difficulties in sampling from such a vast population an
experimentally accessible population was taken as the
focus of this study. The experimentally accessible
population was comprised of adults from economically and
socially backward communities engaged in organized
nonformal education projects operated by nongovernmental
agencies engaged in rural development programs for at
least seven years, in the states of Bihar, Orissa, and

West Bengal in North India.

India, located in Southern Asia, is bordered by Pakistan
to the northwest, China, Tibet, Nepal, and Bhutan to the

north, Burma to the east, and the Indian ocean to the
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southeast, south, and southwest. It has 22 states and 9
union territories. About 80% of the Indian population,
which is about 800 million, live in rural areas. Hindus
account for 83%, Muslims 11%, Christians 3%, Sikhs 2% and
others 1%. Female population is about 46.7% of the total
(Morgan, 1983). It is estimated that about 40% of the
population live below the poverty line with most of them
being rural people. Almost all of the cities of India
have slums wherein live mostly the village poor who have

migrated to the cities with a hope of making a living.

An integral part of the Hindu religion is an elaborate
network of fixed social relationships that is known as
the ‘'caste system'. The English word caste corresponds
more or less to what is locally referred to as 'verna'; a
sub-caste corresponds to 'jati' (Jayaraman, 1981). There
are four vernas: Brahmin, Kshatriya, Vaishya, and Sudra.
Traditionally, as Jayaraman states, castes are exclusive
groups, distinguished from one another by name, rules of
endogamy, and association with an occupation. Castes are
birth status groups (Atal, 1968). A fifth category, that
of 'untouchables', has been regarded as outside the verna
system altogether. Dube (1958) states that caste
divisions are regarded as divinely ordained and

hierarchically graded. Traditionally, this fifth category
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of people was required to stay outside the village and do
the work that was polluting or ritually unclean. This
inequity, according to Hindu doctrine was considered
justified by the good and bad deeds done in one's former
lives, which reward or punish the doer in this life
(Strayer, 1989). Gandhi, who tried hard to remove this
inequity, called them Harijans, meaning 'people of God'.
The fifth group includes many sub-groups; the
constitution of India categorized all of them under one
title, 'scheduled castes'. Though untouchability has been
legally abolished, the custom continues to be a part of
the Hindu caste structure. Untouchability still persists
very widely (Shah et al, 1980).
In the present study, Brahmins, Kshatriyas, and Vaishyas
were put together under one category, 'upper castes'. The
tribals and Harijans were treated as two distinct castes
as they differed in their social life styles and
occupations. All the others in between were grouped under

the title, 'backward castes/class’'.

The Sample

The sample was drawn from the experimentally accessible
population using a multistage sampling design (Babbie,89).

The districts of the states of Bihar, Orissa, and West
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Bengal were listed and a sample of one district from each
state was taken. The sample of districts consisted of
Ranchi district in Bihar, Bhubaneswar district in
Orissa, and 24-Parganas district (including Calcutta
slums) in west Bengal. Then, the adult nonformal
education centers in each district were listed and a
sample consisting of 10% of each group of centers was
drawn. The adult learners at each center were listed and
a sample of about 50% of the learners (a minimum of 10 and

a maximum of 40) at each center was taken.

Since the study design was exploratory in nature, a
sampling process of this nature was considered acceptable.
Reid and Smith (1989) state that, "research done with
largely exploratory purpose in mind allows considerable
flexibility in method. Samples may be selected according
to which sources of data will provide the most useful
information most readily, and additional sources may be

added to pursue leads."

The final sample consisted of 261 adult learners from 24
nonformal education centers in all the three districts.
The sample of 261 adult learners in nonformal education
centers was about 20% of the experimentally accessible

population.
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The district-wise breakup of this number is given in the

Table 1.

Table 1. District wise distribution of subjects.

District Number of NFE Number of learners
Centers in the sample
Ranchi district, Bihar 9 97
Bhubaneswar district, Orissa 6 55
24-Parganas 9 109
Total: 24 261

The selected adult nonformal education centers were
organized and managed by organizations supported either by
private funding agencies or by the government or by both.
Their main objective was to provide training considered
necessary for rural adults in order to raise their income
levels and social status. Training was provided free or
at a nominal charge. All the learners were from
communities living around the centers. A few centers had
hostels where food and shelter were provided to students

at a small charge. Class schedules and duration of
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nonformal education programs varied from center to center.
Learners included both men and women. Most of the
learners were from economically and socially lower strata
of people and represented almost all the major castes,

occupations, and religions in the selected states.

Data Collection

At the selected nonformal education centers, learners who
were identified for participation in this study were
taken to separate rooms and four data collection
instruments, one at a time, were administered to them.

In the case of those who were functionally illiterate, the
researcher interviewed them and completed the instruments
for them. A letter introducing the study, it's purpose,
and the participants' right to discontinue participation
if desired, was read (Appendix-II). The partic<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>