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A A

ABSTRACT
AN INVESTIGATION OF CHARACTERISTICS AND

DIFFERENCES BETWEEN THREE UNIQUE GROUPS
OF NONTRADITIONAL STUDENTS AT A COMMUNITY COLLEGE

by

Susan J. Meeuwenberg

Community colleges are in the business of educating and
training. Demands for their sefvices are increasing with
changing technologies and philosophies. A direct result of
these changes is a diverse student population. Well over half
of these student populations are comprised of nontraditional
students who deserve attention and assessment. Community
colleges have all the resources to meet this heterogeneous
group of students. Much of the research has been devoted to
the exploration of differences between traditional students
(18 to 24 years old) and nontraditional students (25 years old
and older). However, little research has been conducted to
determine if and how various groups of nontraditional students
may differ among themselves. A purpose of this study was to
provide a focal point from which other community colleges may
examine their nontraditional student populations. The results
of the study may also have direct implications for both
recruiting and retention strategies.

A questionnaire was designed to determine if differences

existed between three select groups of nontraditional



students--(a) day and evening students, (b) program and non-
program students, and (c) younger adults and older adults--in
their perceived satisfaction 1levels with 11 academic/
instructional practices, 22 institutional procedures, and
overall perceptions of the community college. Questions
concerning why the nontraditional students are attending
college and why they specifically chose this community college
were also addressed.

Based on this study, at one community college,
significant differences were found to exist between and among
groups. The greatest number of differences overall emanated
from across the program and non-program student group, and the
fewest number of differences emanated from across the younger
adult and older adult group. Only students currently
attending the <college were surveyed. The reported
satisfaction levels regarding academics and instruction were
remarkably high for all groups and exhibited minimal
differences between groups. Differences between groups
concerning institutional procedures were more prevalent, but
rankings of the attributes were high. Nontraditional
students' reasons for attending college supported previous
research with two exceptions. Unexpected results included the
small proportion of nontraditional students attending at an
employer's request and the small proportion citing that low

cost was a major reason for selecting the community college.
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CHAPTER I

RESEARCH PROBLEM

Introduction

The question has been around for a long while--"What has
happened to the traditional college freshman?" The fact is
he/she is no longer necessarily typical, particularly in the
community college. During the past fifteen years, increasing
numbers of adults have chosen to pursue post-secondary
schooling for the first time and for a variety of reasons by
enrolling in a community college. Adults have begun to
realize that their past formal education may not be relevant
for a lifetime. Researchers have discussed and explained
these increasing numbers of adult students as a result of
technological, societal, and demographic changes as well as a
universal emphasis upon 1lifelong education. These
explanations have been explored and documented by such
researchers as K. Patricia Cross (Adults as lLearners, 1986);
Aslanian and Brickell (Americans in Transition: Life Changes
as Reasons for Adult Learning, 1980); and Alan Knox (Helping
Adults Learn, 1986).

This phenomenon of increasing numbers of adults has
resulted in predictions claiming that "by the year 2000, the
U. S. population will be dominated by people in their middle
years, with 33- to 44-year olds comprising the largest age
group" (Cross, 1986). This increase in adult students has

also come to represent, for the community college, the



presence of a special set of problems and challenges.
Researchers claim that as adults age, they vary more from one
another than do people at younger ages.

In so doing they become different from others; thus, an

educational setting is not 1likely to include a

homogeneous group of persons, regardless of the course,

sponsor, or instructor. (Peterson, 1983)

Researchers refer to the adult student as a
"nontraditional student," one who is typically over 24 years
of age and 'who often has fulltime personal and professional
commitments outside of the college. These students,
therefore, are often parttime, and "for the most part, adults
seeking education that is closely related to the world of
work" (Hazelwood, 1984). As stated in the article "Building
Skills and Proficiencies of the Community College Instructor
of Adult Learners" by Galbraith and Shedd (1990),

Unlike the majority of the other sectors of higher

education, community colleges have consistently had half

their enrollment in the parttime student body (U. S.

Bureau of Census, 1989).

Not only must community college educators and administrators
make serious efforts to accommodate the diversity of the
student population, they must be willing to support research
which will reveal data about the characteristics of this
diverse group of students.

For the most part, researchers have concentrated on the
traditional student population and have established that
differences do exist between traditional and non-traditional

students. Part of the rationale for these differences arises

from the assumptions concerning "andragogy," an alternative



method of teaching. Andragogy as a term was popularized in
the U. S. by Malcolm Knowles in the 1970s and was originally
established to mean "the art and science of helping adults
learn" (Knowles, 1977). Most recently the concept has been
accepted by adult educators and researchers as a set of
assumptions about adult learners and how they differ from
younger learners. Significant differences include: self
concept, levels of experience, readiness to 1learn, and
motivation.

With the emphasis upon differences between traditional
and nontraditional students, very little has been written
about nontraditional students, themselves--about these
students' perceived 1levels of satisfaction concerning
community college experiences and how these students differ

among themselves.

Statement of the Problem

It is imperative that we know our nontraditional
population so that we can evaluate the adequacy of
instructional offerings, practices, and requirements as well
as the adequacy of the educational environment and the
services provided. There is evidence in the research that
significant differences between traditional and nontraditional
students exist in motivation, readiness to learn, and reasons
for attending college. There is 1little research which
provides insight into whether differences in motivation,

reasons for attending community college, and differences in



satisfaction 1levels exist within the nontraditional
population.

The problem investigated in this research was to
determine if differences existed in reported satisfaction
levels between three distinct groups of nontraditional
students currently attending a community college--(a) day
students and evening students; (b) degree students and non-

degree students; and (c) younger adults and older adults.

Need for the Study

It is no secret that community colleges are doing more
business than ever before. Tinto acknowledged,

During the last two decades, the most common point of

entry to higher education has become the two-year

college. Less than half of new college entrants now
begin their higher education in four-year colleges.

(Tinto, 1987).

As an institution that refers to itself as a college for
the people; that prides itself on its ability to be flexible
and alter its programs in response to its students' needs; and
that has always accepted any student, regardless of age, the
community college should have a vested interest in a study
concerning adult learners.

It is a fact that the research on college student
retention and recruitment has greatly increased over the past
two decades. It is also true that a majority of that research
has focused upon traditional students in traditional four-year

institutions. Both researchers and administrators in higher

education are well versed in the knowledge of Tinto's 1975



model of student/college interactions which resulted in a
theoretical foundation for research about student retention.
Tinto's model is a longitudinal model of the college dropout
in which emphasis is placed on integration. Integration by
the student into the academic and social systems of an
institution leads to new levels of loyalty to the respective
college.

Other things being equal, the higher the degree of

integration of the individual into the college systen,

the greater will be his commitment to the specific
institution and to the goal of college completion.

(Tinto, 1975, p. 96).

As Tinto himself pointed out in 1987, differences in the
natures of two-year and four-year colleges and their students,
may make Tinto's model unsuitable for community colleges.
Webb, in 1989, stated,

In addition, Tinto's model fails to place sufficient

emphasis on subgroup characteristics such as those

associated with age, gender or racial/ethnic category, as

Tinto himself recognized. Because nontraditional

students comprise a large proportion of the two-year

college population, this is a serious flaw in the Tinto

model. (Webb, 1989)

The community college is a multi-faceted institution in
many senses. Its missions, however, are education based. As
stated in the article by Galbraith and Shedd (1990),

The community college is one of the few institutions of

higher education with the mission of providing

exclusively educational services. It has no obligation
to provide knowledge production research services, as do
senior institutions, and as a result has been free to
focus on the improvement of 1learning and teaching.
(Knowles, 1977)
In view of the lack of research regarding retention and

the focus upon nontraditional students at the two-year



institution and the rapid changes which have evolved within
the community colleges, each institution must be willing to
continually assess current students' needs. Such assessments
have been successfully completed by 1looking at students'
satisfaction levels. According to a recent article by Vaala,
"most studies of student satisfaction in higher education are
descriptive research" (Vaala, 16(4).

Satisfaction has been defined in various ways. Aitken
(1982) and Babbitt and Burbach (1985) defined satisfaction to
mean "student acceptance of academic programs and living
conditions"--again, probably based on four-year institutions.
Astin (1974, 1978), after examining overall student
satisfaction in a national sample of university students from
94 institutions, concluded that the students' overall
satisfaction could be measured. Astin (1978) additionally
identified specific facets of satisfaction that could be
measured, including teaching, curriculum, facilities, career
preparation, extra-curricular activities, and administrative
services.

This study is based on the premise that satisfaction of
academic/instructional practices and institutional practices
promotes retention and that dissatisfaction with these
practices may lead to student dropout. No longer can colleges
look at graduation numbers as a reflection of student success.
Far too many students are enrolling with goals other than
graduation. "To examine or question the individual's goal

commitment, the institution needs to ask, 'Why are you here?'



'What do you want to achieve during your time with us' (Noel
1986) 2"
Not all students desire to complete two- or four-year
programs. It must be realized that it is not a failure
on the institution's part if a student has attained
his/her personal educational goal and withdrawn from the
institution before graduation. One institution cannot be
all things to all people. (Peters, 1988)
With this in mind, institutions need to be aware of the
feelings of these particular individuals. The students may
depart after one or two semesters, and their satisfaction or
dissatisfaction with the institution may be unknown. Did they
leave because they were dissatisfied, or had they met their

goal?

Importance of the Study

Most community colleges have communicated similar
objectives in their mission statements. One objective which
is inherently vital but often overlooked is to encourage
students to continue and remain at the respective community
college. The missions and philosophies of the community
colleges also serve to expose their humanistic values.
Frequently, the terms training and skills used within the
stated objectives may eliminate those humanistic connotations
and exchange processes which are essential in a successful
educational exchange.

In order to successfully recruit and retain students,
knowledge of their characteristics and differences in their
perceptions about the college is critical. As stated by P.

Kotler in 1985,



It is important to study the image of an institution
because people respond to their perceptions of a
college's image and not necessarily to its reality.
(Kotler, 1985)
Every community college is unique regarding its student
population and the community it serves. Therefore, a study is
significant for every community college in surveying students'
needs and developing academic programs and institutional
practices relative to those needs.

This researcher collected data from 26 of the 29
community colleges in Michigan (see Appendix A). The data
collected support the trend that the nontraditional population
is a major student segment. Seventeen of the 26 community
colleges reported that over 50 percent of the headcount is
represented by students 25 years of age or older. The
proportions of nontraditional students ranged from 32 percent
to 68 percent, with a mode of 58 percent, and a mean of 53
percent. This information is depicted in Figure 1.1 on

page 9. Responses from the community colleges indicated that

the results of this study are of interest to them.



MICHIGAN COMMUNITY COLLEGES
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oS the Stu

Influenced by developmental, technological, demographic,
and societal factors, nontraditional students are enrolling at
the community college. According to statistics, the typical
student is no longer the 18-20-year old transfer student, but
instead, a more mature adult ranging in age from 25 to 70,
returning to take advantage of educational opportunities for
employment purposes. Many of these students are currently in
the labor force and work fulltime during the day; therefore,
they must rely on "education by night." Other nontraditional
students are comprised of those who are displaced or
dislocated homemakers, laid-off factory workers, and/or those
individuals who have returned to school because of a
triggering event (perhaps recently widowed or divorced or
whose children have all left home). These students may be
attending fulltime or parttime during the traditional
hours.

As stated earlier, very little has been written about the
possible differences in satisfaction 1levels, recruiting,
motivation, and retention of these students at the community
college. This researcher is interested in knowing what is
important to these students. Are they satisfied? How do they
respond to a set of constructed academic/instructional and
institutional criteria?

The purpose of this study is to obtain feedback from
nontraditional students attending community college both day

and night concerning selected academic and institutional
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attributes. The results and procedures subsequently may serve
as a guide for other community colleges in assessing their
academic programs and institutional practices. The questions

addressed in this research are as follows:

Question No. 1

Is there a significant difference between nontraditional
day students and nontraditional evening students regarding
(a) reported satisfaction levels with academic/instructional
practices, (b) reported satisfaction levels with institutional
procedures, and (c) general overall satisfaction.

Community college operations do differ between day and
evening. Often the evening instruction is comprised of
adjunct instructors. The image of the community college is in
large part a reflection of the instructors--often the only
representative of the community college with whom a student
communicates during the course of the semester or term. It
has also been confirmed in the research that more and more
community colleges are hiring parttime instructors to meet the
demand of evening students. In one recent study on
instructional development needs in the community college, the
findings indicated "two of every three faculty members
employed were parttime" (Galbraith & Shedd, 1990). On the
national level, parttime faculty now make up 63 percent of the
community college instructional force (The NEA 1991 Almanac of
Higher Educatjon). The percent of parttime instructors at the
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institution studied during this research, Muskegon Community
College, is 56 percent.

Behrendt & Parsons claimed, "large numbers of parttime
instructors play an important role in personifying an
institution to its students" (Behrendt & Parsons, 1983).

Adjunct teaching effectiveness has been presented in the
literature as "problematic." According to Galbraith's
article,

A barrier to improved adjunct teaching effectiveness has

been that a great majority of the parttime faculty have

full employment outside the college. This outside
allegiance has often been a stumbling block to full
collegiality within the college and a point of contention

among those who teach fulltime. (Hazelwood, 1984).
Other items cited by evening students as problematic included
lack of available counselors; no secretaries on duty--
therefore, no leaving messages; no offices for adjunct faculty
to meet with students; no bookstore hours after classes are
over; and lack of personnel available to answer questions or
give appropriate information.

Based on this research question, the following three
hypotheses are addressed in this study.

Hypothesis No. 1: There is a significant difference between
satisfaction 1levels of nontraditional day students and
nontraditional evening students regarding 11
academic/instructional practices.

Hypothesis No. 2: There is a significant difference between
satisfaction 1levels of nontraditional day students and

nontraditional evening students regarding 22 institutional
procedures.
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Hypothesjis No. 3: There is a significant difference between
responses of nontraditional day students and nontraditional
evening students to the following two questions:

1. If you could start college over, would you choose to
attend this college?

2. What is your overall impression of the quality of
education at this college?

Questijion No. 2

Is there a significant difference between nontraditional
students who indicate they are enrolled in a program at the
time of this study and those nontraditional students who
indicate they are not enrolled in a program at the time of
this study, regarding (a) reported satisfaction levels with
academic/instructional practices, (b) reported satisfaction
levels with institutional procedures, and (c) general overall
satisfaction.

Of special interest are the responses from non-degree
seekers, those students taking one or two courses for the
purpose of upgrading job skills and/or at an employer's
request. Throughout the literature, and discussed in the
literature review in Chapter 1II, such students were
characterized as those from the "corporate sector." They
enroll at the community college with a specific objective and
an immediate need. These students may feel satisfied with
their community college experience. Their decision not to
enroll the following semester may exist because they have met
their objective, not because they are dissatisfied or because

the community college failed to retain them. Nontraditional
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students attend college for a variety of reasons. Obtaining
an associates degree is only one reason.

A relatively small minority of all students enrolled at
many community colleges are pursuing the associates
degree. For example, less than half of the credit
students beginning college at Prince George's Community
College in Maryland in the fall of 1987 intended to earn
the AA degree. (Clagett, 1989)

Based on this research question, the following three
hypotheses are addressed in this research study.

Hypothesis No. 4: There is a significant difference between
satisfaction levels of nontraditional students who indicate
they are enrolled in a program at the time of this study and
nontraditional students who indicate they are not enrolled in
a program regarding 11 academic/instructional practices.

Hypothesis No. 5: There is a significant difference between
satisfaction levels of nontraditional students who indicate
they are enrolled in a program at the time of this study and
nontraditional students who indicate they are not enrolled in
a program regarding 22 institutional procedures.

Hypothesis No. 6: There is a significant difference between
responses of nontraditional students who indicate they are
enrolled in a program at the time of this study and
nontraditional students who indicate they are not enrolled in
a program to the following questions:

1. If you could start college over, would you choose to
attend this college?

2. What is your overall impression of the quality of
education at this college?

Questjon No. 3

Is there a significant difference between younger
nontraditional students and older nontraditional students
regarding (a) reported satisfaction levels with academic/
instructional practices, (b) reported satisfaction levels with
institutional procedures, and (c) general overall

satisfaction.
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Adult education theory is flooded with explanations and
research concerning the various age and stage developments
throughout the life cycle. The works of researchers Erikson,
Gould, Havighurst, Loevinger, Lowenthal, Neugarten, and Sheehy
contend that the needs of an adult 26 years of age can be very
different from the needs of an adult 45 years of age.
Therefore, an examination of differences in perceived levels
of satisfaction between the age groups may prove insightful.

Based on this research question, the following three
hypotheses are addressed:

Hypothesis No, 7: There is a significant difference between
satisfaction levels of younger nontraditional students and
older nontraditional students regarding 11 academic/
instructional practices.

Hypothesis No. 8: There is a significant difference between
satisfaction levels of younger nontraditional students and
older nontraditional students regarding 22 institutional
procedures.

Hypothesis No. 9: There is a significant difference between
responses of younger nontraditional students and older

nontraditional students regarding the following two questions:

1. If you could start college over, would you choose to
attend this college?

2. What is your overall impression of the quality of
education at this college?
stions nvestigati
An article by Craig A. Clagett, "Student Goal Analysis
for Accountability and Marketing," reflected the importance 6f
knowing your student body. Before recruiting and retention
strategies can be mapped out and assessment studies designed,

the criteria for measuring student success must reflect these
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same students' goals for attending. Community colleges need
to understand why nontraditional students are attending
college and why they have chosen the respective community
college.

In the literature, community college students have been
categorized into various goal-defined segments, including job
seekers, job upgraders, transfer preparers, enrichers, and
explorers. The thrust of many articles on recruiting and
retention at the community college is that the number of
graduates is not the criteria to use in describing and
assessing the success of the students. Instead, the students'
reasons for attending and their satisfaction (so that they
will continue to enroll in classes and/or pass the good word
along) has the greatest impact on description of student
population.

Because of the importance in 1learning why the
nontraditional students are attending the community college
and why they specifically have chosen this community college,
the following questions are addressed and posed for
discussion:

1. What are the reasons nontraditional students pursue
an educational experience? How do these reasons compare
between nontraditional day and evening students, between
nontraditional program and non-program students, and
nontraditional younger and older students?

2. What are the reasons nontraditional students select

this specific educational institution? How do these reasons
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compare between nontraditional day and evening students,
between nontraditional program and non-program students, and

between nontraditional younger and older students.

Political Concerns

The results of the study may provide answers to several
questions: (a) Are there differences in satisfaction levels
between any of the three groups of nontraditional students;
and if so, strategies need to be implemented toward this
effect; (b) Are there no differences in satisfaction levels
between any of the three groups; and if this is true,
conclusions may reflect this outcome; (c) Are the
nontraditional students satisfied; and if so, investigation of
various academic and institutional practices may not be
warranted; and (d) Are the nontraditional students
dissatisfied; and if so, this is important in investigating
the major sources of discontent.

The study may serve as a guide and be replicated by other
community colleges. This researcher mailed a brief
questionnaire to all community colleges in Michigan (see
Appendix A); responses indicated interest in receiving a copy
of the questionnaire, procedures used, and results of the
study.

The results of this study will hopefully unveil immediate
needs of the nontraditional student population, present any
significant differences within unique groups of these

students, and aid the community college in a better
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understanding of its nontraditional population. This
information could help the community college to increase its
effectiveness in recruitment and retention. Additionally, the
results may present well-documented suggestions to faculty,
counselors, administrators, and policymakers of the college
regarding instructional and academic practices, institutional
practices, and needs as perceived by students.

The intent of this research is to report the students'
perceptions about the importance of certain areas--it is not
to directly study and evaluate the college as an organization.
Analysis of the results may elicit political debate about
instructional issues; institutional processes, such as
registration and fee payments; counseling and advising;
environmental issues, such as classroom facilities, and
student services. All facets of the college may be prompted

to engage in debate.

s Us This Stu

Traditional student--Any community college student between the
ages of 18 and 24.

o d onal student--Any community college student 25 years
of age or older.

Adjunct faculty--Any community college instructor teaching
parttime--one or two classes--usually in the evening.

Day student--Any community college student taking classes from
7:30 a.m. to 5 p.m.

Evening student--Any community college student taking classes
beginning at 5 p.m. or after.
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n e a program--Any community college student
who has indicated on the survey form that he/she has
officially enrolled in a one-year certificate program, a
degree program, or transfer program.

Student not enrolled in a program--Any community college
student who has indicated on the survey form that he/she has

not officially enrolled in a one-year certificate program, a
degree program, or transfer program.

Younger nontraditional student--Any nontraditional community
college student between the ages of 25 and 44.

Older nontraditional student--Any nontraditional community

college student 45 years of age or older.

Adult student--Used interchangeably with "nontraditional
student."

Limitations of This Study

This study is based on characteristics inherent to most
community colleges and respective populations; however, the
specific subhypotheses examined are not generalizable to all
institutions. Although the findings are unique to one
community college, they should be helpful in identifying
possible evaluation criteria and areas for further
investigation.

The survey was administered during the middle of the
winter 1991 semester. The timing of the study may directly
affect the outcome of the responses. Many new students begin
college in the fall. This allows them to have formed an
overall impression of many of the college's characteristics by
winter semester. However, some students may be attending for
the first time during winter 1991. This survey was
administered late enough in the semester so that they should

also have formed impressions.
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Students were asked to identify themselves as either day
or evening students--not as both. There are some students,
however, who attend both day and evening on a fairly equal
basis. Day and evening students are different from the other
two groups investigated in that they are likely receivingo
different treatment, both academically and institutionally.

Faculty distributed the questionnaires, and students were
requested to return them promptly. Although students were
presented with the choice of returning the surveys to their
instructor or to a central drop box, they may have felt
inhibited in responding to all questionnaire items.

Students were asked to identify themselves as program
students or non-program students. There are surely some
students who have not officially declared a major or made a
decision as to their intentions. They may have identified
themselves either way.

The students surveyed were a select group. They were
students who are currently attending--not students who have
dropped out. Therefore, the reported satisfaction levels
reflect perceptions only of students who stayed or persisted--

not of those who may have been dissatisfied and dropped out.

oce es Use is
The following procedures were used in conducting this
research study:
1. A survey instrument was constructed, extrapolating

items from both the '"the Survey of Student Needs
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Questionnaire" and the "Student Opinion survey." (See
Appendix B)

2. Feedback on the questionnaire was received from a
team of Michigan State University research instructors, and
the instrument was revised accordingly.

3. Selected items of the instrument were pilot tested
on 15 community college students during the spring 1990 term
for the purpose of feedback and modification. The instrument
was revised where necessary.

4. The questionnaire was carefully examined and
evaluated by a consultant from the Michigan State Department
of Higher Education. Again, the instrument was modified where
necessary.

5. Permission and support were obtained from the
President and Dean of Students of Muskegon Community College
to conduct the research study.

6. Permission was obtained from the University Council
on Research 1Involving Human Subjects at Michigan State
University.

7. Current enrollment statistics were collected on
nontraditional students at the community college.

8. A current listing of contact personnel and addresses
for all Michigan community colleges was collected. A letter
was sent to all Michigan community colleges requesting
enrollment figures of nontraditional students for the current

semester or term. (See Appendix A)
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9. A current roster of names of all nontraditional
students enrolled for the winter 1991 semester at Muskegon
Community College was obtained. A random sample was selected.

10. A cover letter was written to identified faculty,
both fulltime and adjunct, requesting help and cooperation in
delivering the questionnaires.

11. A cover letter to the students was written to
accompany the questionnaire. (See Appendix C)

12. The questionnaire was administered to the sample of
nontraditional students.

13. The obtained data were subjected to the following
statistical procedures: Nine hypotheses were stated.
Subhypotheses for Hypotheses Nos. 1 through 9 were analyzed
separately. Significant individual differences were reported.
Their analysis included presentation of the means and standard
deviations for each group; a t-test was implemented to detect
significance. The alpha .05 level was the criterion for

statistical significance in this study.

Organization of This Study

This research study consists of five chapters.
Chapter I prefaces the study by providing the theoretical
background; the need for the study; the importance of the
study; the statement of the problem; the purpose of the study,
including hypotheses and questions for investigation;

procedures used in the study; and organization of the study.
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Chapter II consists of a literature review. This review
is based on Jjournal articles, texts, and doctoral
dissertations of the 1970s, 1980s, and 1990s, which relate to
the emergence and needs of nontraditional students at the
community college and retention and recruiting strategies.

Chapter III includes the design of the study and
description of the sample; instrumentation, including the
reliability of the instrument; methods of data collection;
methods of data analysis; and the hypotheses, in null format.

Chapter IV provides the findings of the research.

Chapter V includes a summary of the findings, a

conclusion, and recommendations.



CHAPTER II

REVIEW OF THE LITERATURE

Introduction

This review of the literature is based on journal
articles, dissertation studies, and books of the 1970s, 1980s,
and 1990s, which relate to nontraditional students at
community colleges.

In the first section is a discussion of the emergence and
needs of nontraditional students at the community college. It
is important to explore research dealing with concerns and
needs of nontraditional students if community colleges are
serious about accommodating the diversity of students
cascading their campuses.

The focus of the second section is upon recruiting and
retention as integral components of educational marketing.
Six major themes derived from the literature delineating
approaches in recruiting and retaining the adult learner at
the community college are presented. These themes support the
extreme diversity within the adult student population and
provide a framework for the formulation of the survey

questions used in this research study.

e No aditiona tudents at Community Colleges
The emergence of adults into the educational arena can be
attributed to changes that have been taking place in our

society. Changes are occurring faster and are now so great

24
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and so far reaching that no amount of education during youth
can prepare adults to meet the demands that will be made on
them. Perhaps this concept was best reflected by Margaret
Mead who once said, "The world in which we are born is not the
world in which we will live, nor is that the world in which we
will die" (date of quote unknown). According to K. Patricia
Cross (1981), the present and anticipated growth of lifelong
learning in the United States can be attributed to three
influences: (a) demographic factors, (b) social changes, and
(c) technological changes.

Demographic Factors. Right now, at the onset of 1991,

the nation's baby boomers are moving into middle age; and
their impact continues. "In just five years, the first of the
mass of 76 million individuals born between 1946 and 1964 will
reach 50" (John Naisbitt, 1991). Naisbitt discusses in his
"Trend Letter" the ins and outs of the next decade and is
quick to point out that education for adults is in. If this
is the case, community colleges are charged with the
responsibility of meeting the demands of this heterogeneous
group of students.

It has also been recognized in the literature that adults
seeking educational opportunities are no longer limited to a
specific age group. Older adults are becoming more visible in
community college campus classes. As discussed by Peterson in
1983, many factors credit this increased learning at older
age: financial security, health maintenance, and personal

development. In 1900 the life expectancy of a woman was 48,
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and middle age was 24. During the 1980s, life expectancy was

declared to be 78; middle age would logically be 36 (Salazar,

1985).
Have you tried telling a 36-year old woman that she is
middle aged? On the contrary, slogans abound convincing
us that 'life begins at 40,' 'old is beautiful,' 'you're
looking great at 60,' and 'you're never too old to
learn.' Indeed, we are looking well. We have been
awarded the most precious gift of all--time--and an

opportunity to exercise new options and positive changes.
(Salazar, 1985)

Technological Changes. Technological changes have had
a great influence upon the number of adults returning to
college. According to Cross in 1986, technological advances
occur in quantum leaps which result in not just more or
better, but in radically different ways of doing things.

For years, children learned by what their parents passed

onto them; it is the rare child who learns the skills for

his/her livelihood from parents today. (Cross, 1986)
A most dramatic technological change has taken place in the
workplace--from people who produce things to people who
produce information. A knowledge explosion has taken place;
and "currently, about one-half of the American payroll goes
for the manipulation of symbols rather than the production of
things" (Cross, 1986). The implication of this explosion is
that nearly all professionals must spend increasing amounts of
time in a wide variety of learning activities. Paltridge and
Regan in 1978 discovered that over three-fourths of the adults
who were back in formal education and training programs after
an interruption of five years or more were changing careers,

thinking about doing so, or upgrading present careers.
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Socijal Changes. The theme of most writing about social
change has been the ratio of education, work, and leisure
throughout a lifetime. The traditional linear 1life plan,
where education is for the young, work is for the middle-aged,
and leisure is for the elderly, has steadily advanced into the
"blended" or cyclic life plan. The purpose of this latter
plan as described by Best and Stern in 1976 is "to
redistribute work, education, and 1leisure across the
lifespan." According to Cross in her 1986 text, these three
phases of 1life have been influenced by several factors,
including:

1. Rising educational attainment--Based on a comparison
to the turn of the century, "the more education people have,
the more they want, thus the more they participate" (Cross,
1986) .

2. h i aree atterns--over one-half of the
respondents in various studies of adult learning interests
have claimed they are currently learning or would like to be
learning to get a new job, advance in their present job, or
get a better job. (Aslanian & Brickell, 1980; Boaz, 1978)

3. Increased leisure--Benjamin and Walz in their 1982
text discuss the approaches to leisure counseling and its
importance in the 1lifetime balance. They remind us that
leisure has had a long and sinful history in our society, and
for years was viewed as the "devil's ploy." Fortunately, that

has changed; according to Boaz,
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Although job-related education continues to dominate the
scene in adult education, learning for recreation and
leisure is a most rapidly growing phenomenon. (Boaz,
1978)

4. o s for women--Both Cross in 1986 and
Boaz in 1978 reported that women have constituted the fastest
growing segment of the lifelong learning movement during the
19708 and 1980s.

Two complementary forces are at work here; social and

technological changes are pushing women out of the home,

and new opportunities in the field of education and the
labor market are pulling women into education. (Cross,

1986; Boaz, 1978)

Aslanian and Brickell in 1980 found that 83 percent of
adult learners gave changes which had occurred, or will be
occurring in their lives as their reason for returning to the
learning environment.

With the continuing growth of adult learners, a major
question to be addressed is, "What are adult learners' needs."
Many researchers have responded to this question by citing the
perceptions of Malcolm Knowles concerning his principles of
andragogy. A major assumption of andragogy is that adults are
self-directed learners. However, some researchers are asking,
"Are adults really self-directed learners?" "Do most of them
prefer self-paced learning styles?" In 1986, Stephen
Brookfield challenged the notion that adults are self-directed

learners by nature. He stated, "There is a consistent

overestimation of the adult learner's readiness to be self-

directed" (Brookfield, 1986). An interesting question was

posed by Sharan Merriam in the 1987 Adult Education Quarterly,
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Do adult educators employ andragogical techniques because

adults really are self-directed learners, or do they use

these methods because they believe adults should be self-

directed learners? (Merriam, 1987)

It was highlighted in the literature that although adult
learners may indeed differ from younger learners, they may
differ even more among themselves.

A serious problem with 1lumping all adult learners

together is that it overlooks the tremendous diversity

among individuals in almost any group of adults.

Ironically, many experts claim that the very thing that

does clearly distinguish adult learners from

schoolchildren is the much wider range of ages,
attitudes, instructional goals, instructional settings
and learning styles found in groups of adults. (Feuer

and Geber, 1988)

Themes of many articles hinged upon approaches to take
and guidelines to follow in helping meet adult learners'
needs. Recommendations, from an academic standpoint, included
formulating detailed and clearly written syllabi; using a more
relaxed approach to lessen the risk of self-esteem so often
felt by the adult learner; and exercising more sensitivity to
the adult learner who has had to drive a distance to class
after working all day. On the other hand, adult learners have
been characterized in the literature as determined in their
educational goals; forthright about the immediacy of their
needs; and adamant about their desire for challenging, fast-
paced, and informative class sessions.

The need for an understanding of the diversity of the
needs of adult students is imminent and is supported in the
literature (Aslanian, 1986; Hu, 1985; Kasworm, 1982; Kuh &

Sturgis, 1980; Okun, 1984; and Pennington and Harris, 1980).
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Much of this diversity relates to the different stages in the
life cycle and warrants a wide range of support services for
adults.

As an example, adult students with families often
experience role conflict and role strain. It is
difficult to choose between long-standing commitments to
family, friends, church, and civic activities and the new
demands of the classroom. (Puryear, 1988)

Other developmental concerns of adults may include
divorce adjustment, dealing with the death of a spouse
and physical appearance. (Puryear, 1988)

Financial concerns may result from a particular
developmental-stage situation. More and more single-parent
families exist, and the divorce rate has resulted in leaving
some women no choice but to return to school to learn skills.

The ability to support one's family and simultaneously
return to the campus may be more than a concern for adult
students; it may indeed present a personal barrier to
continued education that is difficult to overcome without
institutional intervention. (Adams, 1986)

Although tuition at community colleges is comparatively
lower than at other postsecondary institutions, financial
aid officers may need to employ creative thinking to
provide other avenues of financial assistance for those
adults who are ineligible for federally-funded financial
aid or for reimbursement from employers. Partial tuition
waivers, activity fee waivers, scholarships for texts,
and reduced interest loans designated for adults who meet
specified institutional criteria may provide the
financial boost that would enable an adult to return to
the classroom without facing an undue financial burden.
Funding for such financial assistance could be sought
through donations from alumni and area business and
industry, and through fund raising efforts by the
students. (Puryear, 1988)

This diversity of adult students presents challenges to
instructional and institutional practices. K. Patricia Cross

raised the following question, "Do colleges have the right to



31

aggressively recruit adults in order to expose them to the
lifelong satisfaction of the type of learning offered by the
college curriculum?" It seems apparent that each community
college should be cautioned to assess the needs of its
institutional student populations prior to implementing
specific programs and/or services. Furthermore, it seems
apparent that students' reasons for attending college and
their reasons for selecting the respective institution play an
important role in planning and marketing courses and programs.
In trying to gain some predictive basis to attract and
plan for the growth of the adult student population and,
consequently use our buildings, curriculum, faculty,
etc., better, we in the community college are obliged, if
we are to plan accurately and properly, to look at what
precipitates an adult's return to formal education.
(Carbone, 1982)
Re i ention Strategies For Nontraditional Students
One point of interest in this research study is adult
students' reasons for attending college and more specifically,
this college. The second point of interest in this study is
the students' satisfaction 1levels with the respective
institution. This can be related to retention; therefore
these two aspects of promotion deserve literature review.
Recruiting. An integral part of promotion, recruiting
has been denoted as the personal component of marketing.
Kathryn Gallien, in her article concerning adults returning to
college, states,
For an adult who has been away from the classroom for
many years, the decision to become a student again is

hard. Remember, that many of these people feel out-of-
date. They have forgotten how to type and how to use the
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library. They are intimidated by computers. They are
afraid of failing. Thus, it is no coincidence that our
most successful student recruitment method is word of
mouth. In fact, all of our best marketing techniques
rely on some sort of personal contact. (Gallien, date
unknown)

Recruiting adult students demands creativity and specific
techniques. In Linda Reisser's article, "Recruiting the Adult
Learner," she states,

Admission officials have routinely traveled to high
schools and college transfer programs in order to contact
potential students. Yet their approach to nontraditional
students has been to wait for them to walk in and
inquire, expect them to decode college catalogs and
course schedules, and find their way around the alien
environment of the campus. To recruit more effectively,
colleges must be creative in attracting the attention of
lifelong learners, proactive in translating academic
jargon into practical language, and conscientious about
making adult learners feel comfortable and confident.
(Reisser, 1980, p. 48)

Cross, in 1986, exhibited a controversial element of
recruiting adults. She felt she was hearing from educators
that colleges were more interested in filling empty seats than
in serving the needs of adult learners.

There is a big difference, they contend, between gerving

adults (that is, finding out what adults want and

providing it) and recruiting them (offering predetermined
programs and getting students to enroll in them).

(Cross, 1986, p. 34)

Cross further stated:

Until recently, when traditional college programs became

interested in the 'recruitment' of adults, adult learners

were 'served' by extension divisions and any number of
community agencies that, by and large, offered whatever
classes and other activities adult learners seemed to

want. (Cross, 1986, p. 34)

Authors of some articles addressed examples of

recruitment and boasted the "it-works-for-me" attitude.
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However, it was apparent from the readings containing theory
and models that developing a positive internal commitment
toward recruiting strategies for nontraditional students is of
utmost importance. The writers of the recruiting model for
Pitt Community College summarized their philosophy for
utilizing the total marketing mix as follows:

The efforts of one or two individuals will not make a

plan succeed. I<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>