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ABSTRACT
SELECTED CHARACTERISTICS OF
THE CHILD'S SOCIAL ENVIRONMENT AND THE
RELATIONSHIP OF THESE CHARACTERISTICS TO
SUBSEQUENT MEASURES IN HEAD START CLASSES

by James P. Weber

This study sought to examine the relationships between
the social environment of the child as it existed during the
four years previous to entrance into Head Start and the
measures taken on the child's behavior shortly after entrance
into Head Start classes.

In order to examine these relationships, the objectives
of the study were: first, to conceptualize the social-system
of the child so as to include all persons who regularly
interacted with the child during each of the four years. The
basis of this conceptualization was 'open-systems' theory;
secondly, to operationalize the concept selected from the
theory for the study, namely "hierarchical order." Thirdly,
the study attempted to develop an interview schedule by which
information concerning the variables which were operationali-
zations of 'hierarchical order' could be elicited from the
mother; fourthly, the interview was administered. Finally,
an analysis was made of the relationship of the variables
from the interview and the classroom measures and observations
of behavior.

The social-system interview identifies all members of the
child's social system and asks about these individuals for

each of the child's four years previous to Head Start
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entrance. Variables investigated were: total numbers of
persons comprising the social system, numbers of persons
entering and leaving the social system, numbers of persons
caring for the child, disagreement between caretakers,

numbers of persons directing the child, assertiveness of the
child with members of the social system, numbers of individuals
older than the child who played with or cared for the child

at play, and the extent of visits outside the home.

The classroom measures were: Wechsler Pre-School and
Primary Scale of Intelligence, Cincinnati Autonomy Test
Battery, the Play-Situation Picture-Board Sociometric, the
Brown IDS Self Concept Reference Test, the Parten-Newell
Development of Social Behavior, and the Inventory of Factors
Affecting Test Performance.

It was hypothesized that these variables from the social
system interview would relate favorably to the classroom
scores: ‘'assertion', 'playmates', and 'outside visits'. It
was hypothesized that the following variables would relate
unfavorably to the measures and observations: 'size of
social system', 'instability', 'caretakers',6 'disagreement'
and 'direction'.

It was further hypothesized that the social system inter-
view would distinguish between low-income and middle-income
mothers.

The subjects were 30 low-income children from the Lansing

Head Start Experimental Project. In two classes there were
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equal numbers of middle-income children; total N was 45.

The analysis was by means of an F test of difference
between means to determine if there were differences between
low-income and middle-income social systems of children.
Simple and multiple correlations were run to determine the
relationship between social-system variables and classroom
measures and observations.

The results indicated that the social systems of the low-
income children were significantly higher than the social
systems of the middle-income children on: 'caretakers',
'disagreement', 'direction', and 'playmates'. The social
systems were, in general, not significantly different on
'instability', 'assertion' and 'outside visits'.

The hypotheses regarding relationship between social
system variables and classroom measures were only partially
sustained. 'System size', 'caretakers', 'playmates', and
'‘direction' appear to be negatively related to test scores
and desirable behaviors in the classroom. ‘'Assertion' is
related to the same measures in a negative and positive
fashion. 'Instability' and 'outside visits' appear as being

more favorable to high test scores and desirable behaviors.
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I
ORIENTATION
Pu se

The purpose of this study is the investigation of
certain aspects of the social environment of children
recently enrolled in Head Start classes and the relating
of the results of the investigation of the social environ-
ment to measures of and observations on these children.

By 'investigation' is meant that information about the
social environment is sought from the principal caretaker
of the child. 1In this study all information is obtained
from the mother. The information sought is obtained by
means of a structured interview. This interview has been
constructed specifically for the purposes of this study.
Information about the social environment is sought for each
of the four years preceding the child's entrance into the
Head Start program.

The focus of this study is not the immediate or even
the extended family of the child. For the purposes of this
study the social-environment is considered to be the 'social-
system' of the child. The 'social-system' of the child is
defined as all those who interact with the child and with
one another. In some cases the 'social-system,' defined
above, will coincide with the immediate family. In many
cases it will not. It was on the assumption that the social
world of children has expanded that this study was given the

present focus,



2

The decision to extend the scope of this study beyond
the immediate family is made in response to suggestions from
various sources. Brofenbrenner (1967) has indicated that
the social world of the child has expanded.

Children used to be brought up by their
parents. It may seem presumptious to put that
statement in the past. Why? Because de facto
responsibility for the upbringing has shifted
away from the family to other settings in the
society, where the task is not always recognized
or accepted. While the family still has the
primary moral and legal responsibility for
developing character in children, the power or
opportunity to do the job is often lacking in
the home, primarily because parents and chil-
dren no longer spend enough time together in
those situations in which such training is
possible. This is not because parents don't
want to spend time with their children. It
is simply that conditions of life have
changed..... Western studies of influences
on personality development in childhood
overwhelmingly take the form of research on
parent-child relations, relations with the
peer group, or other extraparental influences,
scarcely being considered. (pps. 60-61)

Plante (1950) has also suggested that there are others
in the social environment who might well be influential in
the formation of the child.

There are few more exciting trends than

those in the number of relatives living in the

household...all trends as to the number of

persons in the household should be broken

down into the relationship of these persons

to the child. (pps. 16-17)

These authors do not speak specifically of children
from low-income families. They merely indicate that an
expanded social-environment will be influential in the

child's development.
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The Social Security Bulletin (1965) indicates that the
expanded social-system might well be even more characteristic
of low-income children.

Of all the persons in family units with
income below the economy level (that is,
disregarding for the moment persons living
alone) , half were children under the age 18,
These 15 million youngsters represented more
than 1 in 5 of all children living in
families. Because poor families find it nec-
essary to “"double up" in order to cut down
their living expenses, about 9 percent of
the children in the poor families were
designated as "related" rather than "own"
children. 1In other words, they were not the
children of the head of the family but the
children of other relatives making their
home with the family. Among the poor
families with a woman at the head, one
seventh of the children were "related"
rather than "own," and nearly a third of
these related children were part of a sub-
family consisting of a mother and children.
Among poor families with a male head, 6
percent of the children in the households
were children of a relative of the head.

It can be assumed that the percentage of children who
lived at some time during their lives with extended
families will be larger than the 9 percent cited above.
Also, these figures do not indicate the percent of those
children who might have lived with families or individuals
other than relatives at some time during their lives. Nor
do they indicate the numbers of others, such as baby-sitters,
who might have assumed the care of the child for more or
less extended periods of time. The term 'social-system'
is broad enough to include all those who might have been
influential in the development of the child.



The measures of the child's behavior in the Head Start
classes, the criterion measures to be described later, are
presumably indicators of behaviors that are of great
interest to teachers. They are tests of intelligence,

measures of autonomy, and of social adjustment.

Definitions

In order to better understand the focus of this study
the following definitions will be employed.

1) The child's social-system: This has already been
defined as 'all those who interact among themselves and
with the child.' More precise definitions will be given
in a discussion of the interview. As will be seen, this
definition will be limited to all those older than the
child because of the nature of the variables investigated.

2) 'Caretakers:' As will be indicated further on in
the study only certain aspects of the child's social-system
are investigated. ‘'Caretakers' is one variable. It can be
defined as the number of individuals older than the child
who were in a position to interact with, control, and
direct the child, and who actually did so.

The variable of 'caretakers' is investigated for each
of the four years of the child's life before entrance into
Head Start. The same is true of the other variables.

3) 'Direction:' Those who gave direction are identified
as those who, whether they physically took care of the child

or not, gave directions for the care of the child in his



presence., Thus it is possible for this number to coincide
with the numbers of caretakers. However, it is suspected
that this will not be the case.

4) 'Disagreement:' It is implied above that there
might be disagreement between those who direct or care for
the child. The variable of 'disagreement' indicates those
who in the presence of the child disagreed about the manner
of his caretaking.

5) 'Assertion:' This indicates the extent to which
the child attempted to control those older than himself in
the social-system,

6) 'Instability:' This refers to the number of
individuals older than the child who either leave or enter
the social-system of the child during a given time period.
This is not the definition of instability as used in the
Social Security Bulletin cited above, nor is it commonly
employed in this fashion. For the purposes of this study
the word 'instability' is used as defined.

Other variables, to be indicated later, are inves-
tigated. However those defined above, form the main focus
of the investigation. As was mentioned these variables are
investigated for each of the four years preceding the

child's entrance into Head Start.

Assumptions

There are general assumptions underlying all approaches

to the investigations of early childhood and this study has,



in addition, certain assumptions specific to it's
orientation.

It is assumed by investigators of early childhood
such as Spitz (1965), Buhler (1930), Bayley (1930), and
Bloom (1964), among a host of others, that early environ-
ment is crucial for the developing child. While this
appears a safe assumption, it has not always been possible
to designate clearly the relationships between early
experience of the child and his later behaviors. Clausen
(1966) indicates why this might be so. There are
innumerable variables that can be identified as influencing
the developing child. These numerous influences and their
interactions make it difficult to identify specific
relationships.

An assumption, specific to this study, is that it is
possible to identify patterns in the social environment of
the child and relate these patterns to the child's behavior.
This assumption would appear to be based on some kind of
unity in the social-system of the child. Clausen (1966)
speaks of such a search for unity in studies of the family.

It is almost as difficult to conceptualize

the family as a whole as it is to study the whole

family. As Handel (1956) notes in a review of

psychological studies of whole families, each

tends to evolve its own unique culture, its

norms, values, and role definitions.

Attempts to evolve a typology of family

themes or of global orientations of families

have in general not yielded viable concep-

tualizations. A generation ago, the task of

defining an effective family probably seemed

a bit more simpler than it does at present.
As we have become more aware of the ways in



which family structure and cultural contents
influence family dynamics, it is no longer possible
to apply a few precepts derived from clinical
experience with middle class neurotics and their
families. Efforts at formulating the desirable

or optimal attributes of family (Otto, 1963;
Pollack, 1957) may be helpful to students in

their thinking about the family, but are

unlikely to serve as guides for practitioners
except in a very general sense. (p. 24)

In Chapter II a return will be made to this discussion
of family unity.

This study assumes that the child from infancy is
embedded in a social world. The assumption is made that the
child is not primarily a-social and must be socialized, but
that he is primarily social and undergoes a process of
individualization. This assumption is supported by such
writers as Lewin (1939) and Vygotsky (1962). This approach
is also influenced by a phenomenological approach such as
that of Heiddeger (1962) who writes of co-existence.

Lewin (1939) writes:

Recently, however, a growing number of
psychologists seem to have abandoned this view
(stressing the biological character or the
individual). They seem to be persuaded that
social facts are equally or even more important
for psychology than the so-called "psychological
facts." These psychologists recognize that the
child from his first day of life is objectively
a part of a social setting and would die within
a few days if he were to be withdrawn from it.
Also the so-called "subjective" psychological
world of the individual, his life-space, is
influenced in a much earlier stage by social
facts and social relations than anyone would
have expected a few decades ago. Already, at
a few months, the child seems to react to
another person's smile and voice in a rather
specific way. It is probably safe to say that
the child is able to perceive and to distinguish
the friendliness and unfriendliness of another



person at an earlier age than he is able to

distinguish the pattern of physical lines in

a countenance which expresses these social

attitudes. (p. 527)

It is assumed in this study that teachers will be able
to utilize the knowledge about a child if it is possible
to identify patterns in the social environment and relate
these patterns to behavior in the Head Start setting.

This assumption has support in the planners of Head
Start programs. ﬁolt (1966) identified a number of programs
which have been developed upon the assumption that areas of
deprivation can be identified and remedies provided.
Subsequent years have seen the initiation of programs and
projects which aim at remedying the effects of cultural
deprivation. One such program is the Lansing Head Start

Project from which program the population for this study was

obtained.

Need

There is a need for a great deal of understanding of
children on the part of the Head Start teacher. The guide-
lines published by the Office of Economic Opportunity
indicate some of the qualifications of the teacher:

Qualifications--Ideally, teachers should
have a combination of education and experience,
holding a college degree with a major in Early
Childhood Education, Nursery or Kindergarten
Education. The related areas of Psychology,
Home Economics, Sociology, Anthropology, and Social
Work would enhance a teacher's qualifications.
Actual work experience could be in nursery
school teaching, private or cooperative nursery
teaching, day care center teaching, pediatric
nursing, social case worker, and other relevant




experiences with pre-school disadvantaged

children and their families. (Head Start, Child

Development Programs, 1967, p. 16)

Such understanding is greatly facilitated by a know-
ledge of the family background and present home environment
of the child. Laing and Esterson (1964) have shown that
deviant behavior becomes much more comprehensible if related
to the functioning of others who make up the social world
of the individual. Redl and Wineman (1952) have also
related the child's present functioning to very early social
influences. Hunt (1965), although he seems to be more con-
cerned about present variations in the environment and
specific rather than more gross aspects of the history of
the child, still relates behavior to the environment. Thus,
the teacher could be aided materially if she were able to
conceptualize the social environment of a child, past and
present, and relate this information to his present
behavior.

The teacher will be aware, from observation and
research, that there are gross differences between the
behavior of low-income and middle-income children. The
deficiencies of low-income children in comparison with
middle-income children have been well documented.

Holt (1966) has reviewed an extensive literature all of
which indicates this fact. Bloom and Hess (1966) have
amassed numerous studies to this effect. More specific
studies of creativity by Banta (1967) and measurements of

mental functioning using Piaget's concepts by Almy (1965)
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are in agreement that low-income children are behind in
almost every aspect of desirable behavior when compared to
middle-income children. Less available, however, are
studies which seek to explain inter and intra family
differences within the low-income group.

Merely to be able to say that her children are less
advanced than middle-income children is of little help to
a teacher. Kornberg writes (1965):

One thing that I have learned about these
children's needs is they cannot be "relativized,"
or attributed to a specific lower-class culture.
The idea of some educators that anthropologists
are required in each school to inform teachers
of lower-class experience and behavior, has
only a limited value for me. For the
individual child's needs revolve around specific
families and people rather than this aggregate
pattern of lower-class culture. I am not
denying the insights that come by knowing about
the larger social world in which the child and
his family live. But I think we are in danger
of misusing this sociological view, to the
neglect of seeing the child's struggle simply
to grow up, to cope with more than a particular
culture or culture conflict. (p. 273)

One of the assumptions made when discussing the teacher
and her relationships to the children in Head Start is that
the teacher will be one of the principal planners of
educational experiences for the child. The teacher should

not only implement programs but assist in their planning.

Guidelines of the Study

Some attention has been given in the development of the
rationale of this study to what can be presumed to be the

orientation of the teacher and the practical limits set by
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her duties. There has been an attempt to integrate philos-
ophy, theory, and practice in such a manner that a teacher
could accept the underlying assumptions of the theory and
practically execute her own investigations. Dinkmeyer (1965)
indicates the close relationship between orientation, theory,
and practice.

It is important to recognize that all the
theories thus far discussed (referring to various
theories of child development) have had an effect
upon decisions made in research, in classrooms,
and in parental management. The theories have
been accepted in varying degrees by various
professions over the years. Some have made their
greatest impact on the pediatrician, others upon
the parent, and some upon psychiatric and
counseling practitioners. They have served, in
a sense, as determinants of parental, professional,
and teachers actions and reactions. It seems to
be quite clear that a person who believes the
child to be the product of a series of instinc-
tual drives will function differently from one
who considers him a goal-directed being. (p. 45)

Edna Ambrose and Alice Miel (1958) discuss the
importance of the teacher's philosophy:

Rasey and Menge contend that the most

crucial -aspect of the human environment is the

"Philosophies" (people) operate upon, the

constellation of values that trigger their

action. (p. 24)

This study in the development of theory hopes to be
consonant with a commitment to 'individualized instruction.'
Although there are some teachers, the Lansing Head Start
Program (1965), who do not seem to accept this orientation,
it is felt that the majority do. This is also indicated by

the Lansing Head Start Program just referred to.

It is also hoped that in practice any teacher could
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acquire the information sought by the social-system inter-
view to be presented later.

Thus the results of this study, hopefully, will allow
generalizations which practically a teacher could verify
in the case of any individual child by conversations with

caretakers of the child.

Objectives

Three principal objectives of this study can be
identified. The first objective is to develop a theory in
keeping with the guidelines discussed above. That is, the
theory should be developed in keeping with the educational
philosophy of a teacher and not violate any of her assump-
tions about the nature of the child and accepted educational
goals for him. It is assumed in this study that such goals
as development of full potentiality, creativity, social
values, and citizenship as well as specific cognitive
skills are important to the teacher. These goals are

discussed at length in the ASCD Yearbook, Individualized

Instruction, (1964).

The theory chosen for elaboration is open-systems
theory as developed by Bertalanffy (1960). This theory
seems to be in accord with what is known about the
functioning of small groups as related by Deutch (1965) and
what is empirically known about the functioning of low-
income families as summarized by Chilman (1965). The theory
also appears to be testable on a level that would be

possible for a Head Start teacher who might visit the
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child's home only three times during the year in which the
child is attending the Head Start class. The guidelines for
teachers of Head Start are given in Appendix A,

The second objective of the study is to operationalize
the theory in such a fashion that it would be practical for
a teacher to test the theory herself. It is not expected
that the teacher will use the interview in precisely the
form used in this study. Rather, it is hoped that concepts
that prove to be practical can be a guide for the teacher
in her visits to the home of the child.

A third objective is the testing of the hypotheses
derived from open-systems theory.

It is felt that no theory presently available presented
exactly the correct assumptions or testability offered by
open-systems theory. As will be seen in the section on
related research the concepts are not new. What appears

novel is their arrangement in a coherent conceptual scheme.

Limitations of the Present Study

The present study suffers from certain limitations.
These limitations stem from the use of open-systems theory,
the operationalizing of the concepts, and the methods used
to test the hypotheses. Another serious limitation is
presented by the nature of the population offered for
testing.

The theory presents difficulties in that concepts

adopted from other theories or related research do not
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exactly fit into open-systems theory. For example, open-
systems theory would lead to the hypothesis that an auton-
omous child or social-system would be both more dependent
on the environment and at the same time in a certain sense
more independent. The concepts of Bertalanffy's open-
systems theory appear to call for a re-definition of terms
which have commonly been used in research. Bertalanffy
employs such terms as "interaction with the environment,"
"equifinality," "purpose," etc.

A kindred difficulty arose in operationalizing the
concepts from open-systems theory. As will be seen, this
difficulty was not entirely overcome. Thus, the concept
of 'play' as embodying the idea of 'spontaneous activity'
was not particularly fortunate.

Another limitation is the method used in gathering data
to test the theory, the interview method of acertaining the
early social history of the child. This method depends on
the ability of the mother to recall past events. Jersild
(1968) cites several studies that question the validity of
such interviews based on the mother's recall. However,
since this seems to be the only means of gathering the
desired information, this method must inevitably be accepted
or the study abandoned. It seems obvious that the teacher
must herself rely on the recollections of parents.

An attempt was made in fashioning the interview to
avoid at least some of the elements that contribute to

unreliability of recall and invalidity of answers. It will
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be seen that the interview is constructed to assist recall.
Questions which depend on recall of specific incidents are
avoided. Questions which would appear to involve opinion
or social desirability are likewise avoided. This imposes
some limitation on the quality of interaction.

The population available for testing also implied
limitations. The total population of low-income children
was only thirty. This N sometimes fell to as low as 26.
Experience of the Michigan State Research and Evaluation
Center teaches that the drop-out rate from Head Start
classes can sometimes be much higher.

With regard to the population of mothers to be inter-
viewed there was the limitation that a return for a check
on reliability of recall was not possible.

On the positive side it must be noted that along with
the population of low-income children there was available
a group of middle-income children and parents. Although
this study seeks knowledge about variations within the low-
income group it was felt that a comparison of scores on the
social-system interview would give some indication of
validity since past research would indicate that the low-
income group should score significantly different from
the middle-income group. The nature of the population
tested will be further discussed in the chapter on
Procedures.

No great difficulty in contacting the mothers of the

children or in getting their cooperation was anticipated.
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As a matter of fact, not one mother of either group failed
to cooperate with the interviewer. This was anticipated
since an interview of some two hours length was given to a
large group of Head Start mothers in Detroit, over two
hundred parents, and those who were unable to be interviewed
numbered only four. A report of this interview is found in

Head Start Research II, 1966-67.

Summary

In this Chapter the purpose of the study was discussed.
A statement of definitions was given in order to clarify
the focus of the study. Then, came a statement of
assumptions. The need for the study was indicated based on
the role of the Head Start teacher. The guidelines which
influenced the choice of theory and methods of data
gathering were briefly presented. Finally, there was a
statement of limitations due to the nature of the theory
and methods of testing. The limitations of the sample

were also stated.



II

THEORY

Introduction

In the preceding chapter, the goals, assumptions, and
limitations of the study were indicated. This study can be
described as an attempt to achieve the following objectives,
supported by the assumptions previously mentioned, and
within the limits imposed by the nature of the sample and
the method.

The objectives:

l. To conceptualize the social-system of the Head Start
child in a unitary fashion. This is an effort to form a
framework of logically inter-connected concepts which refer
to various aspects of the child's social-system.

2. To operationalize selected concepts from the
conceptual framework.

3. By means of a parent-interview, to gather data con-
cerning the degree to which these selected variables are
present in the social-system of the child.

4, To attempt to relate the results of the parent-
interview to observed and tested behaviors of the child in
the Head Start class.

Before proceeding with the elaboration of the concept-
ual framework or theory, a review of research bearing on

these objectives will be made.

17
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Related Research

In general there are certain aspects to the study that
make it difficult to encounter research that has immediate
bearing on the variables investigated, the theory, or the
method. This lack of relevant research is probably due in
part to the fact that this study does not take the
immediate family as the focus of the study. The social-
system of the child, defined as all those who interact with
the child and with one another, can be, and usually is,
broader than the immediate or even the extended family.
Data gathered in this study seems to imply that this may be
especially true of low-income families. Studies inspired
by family-centered concerns usually ignore others than the
immediate family. It is reasonable to assume that certain
aspects of the immediate or extended family are relevant to
this study, but it is also reasonable to assume that the
patterns of interaction are different in those social-
systems in which there are large numbers of non-relatives
interacting. 1In one family, among many studied by means of
the present interview, one child knew as relatives only his
mother and later on a younger sister. Yet, by the mother's
report, she had numerous acquaintances who acted as "second
mother" to the child.

Another reason that can be cited for the lack of
relevant research is that this study does not seek to
investigate the personality characteristics of the parents

or their relationship to children's intelligence or
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achievement in school. The study does not seek directly to
investigate the quality of interaction, but must look upon
intelligence, nurturance, dominance, and a host of other
variables that have been investigated as intervening
variables, and assume that, if there are causal relation-
ships between such variables and intelligence or creativity
or social behavior, these parental characteristics accompany
a certain social-system composition.

Perhaps the research that comes closest to the approach
taken in this study is that which finds relationships
between such variables as family size, sibling order, the
father-absent family, and the family with employed mother.
Such variables are easily investigated; and it is suspected,
although the case, according to Clausen (1963), is not
proven, that such variables do have an effect on develop-
ment. Thus in the case of sibling order, he relates that
studies have shown that the effects can be attributed to:

1) Parental attitudes and experience

2) Amount and intensity of parent-child interaction

3) Availability of child models

4) Displacement by older siblings

5) Effects of parental age

However, it is just these concomitants of a certain
pattern that gives hope of predicting child behavior from
a knowledge of certain patterns of the child's social

system. Aldous (1967) reports that in her sample children
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from one and two child families were significantly more
creative, as were oldest and only children.

Another reason why previous research is not wholly
relevant to this study is that the populations studied
have been composed of two groups for comparison: lower-
income and middle-class families., Significant differences
in parental expectations, intelligence, or other
characteristics found between the two groups are commonplace.
However, such studies do not explain the variation among a
restricted group such as the population that makes up
those who are eligible for Head Start.

The source for research that devotes itself almost
exclusively to this sub-population is the group of research
centers whose sole purpose is research and evaluation of
Head Start children and their parents. Summaries of research
have been issued: Head Start Research Center, Volumes I and
ITI (1967-1968). A sizable portion of this research is
devoted to parental factors. At the present time, data from
200 parent interviews administered in Detroit are being
analyzed; a nation-wide parent interview is also being
given. This data is not yet available. However, the
information sought in the above mentioned interviews is not
directly relevant to the present study.

To summarize: in general, parental variables have
been personality oriented, restricted to the immediate

family, concerned with an older population than Head Start



21

children; or they have been concerned with variations
between populations rather than with variations within the
sub-population.

It was stated as one of the goals of this study 'to
conceptualize the social-system of the child in a unitary
fashion.' Although this is not the same as developing a
"family typology" or as "defining an effective family"
(Clausen, 1966), still the attempts to define the family as
a unity have some bearing on the goals of this study.
Clausen represents one side of a controversy:

It is almost as difficult to conceptualize

the family as a whole as it is to study the whole

family. As Handel (1965) notes in a review of

psychological studies of whole families, each

family tends to evolve its own unique culture--
its norms, values, and role definitions. (p. 41)

Satir (1964), on the other hand, writes:

Numerous studies have shown that the
family behaves as if it were a unit. In 1954
Jackson introduced the term "family homeostasis"
to refer to this behavior.

a. According to the concept of family homeo-
stasis, the family acts so as to achieve a
balance in relationships.

b. Members help to maintain this balance
overtly and covertly.

c. The family's repetitious, circular,
predictable communication patterns reveal
this balance.

d. When the family homeostasis is precarious,
members exert much effort to maintain it.

(p. 130)

Virginia Satir represents the clinical approach.
Although she along with others in family casework such as
Ackerman believe that the family is a unit, their

orientation is quite different from the orientation of this
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study. First, they typically concentrate on the immediate
family. Secondly, they use the concept of 'homeostasis'
which implies a "closed system." Although this concept
seems to facilitate the conceptualization of the family as
a unit, it seems to depend on a primary reactivity rather
than activity. One of the assumptions of this study is that
the child and his social-system is primarily active.
Ackerman (1958) develops such concepts as 'sado-masochistic'
to describe a family relationship. However helpful this
term is to a caseworker, it should be of little value to a
visiting Head Start teacher.

Nye and Berardo (1966) present eleven 'Emerging
Conceptual Frameworks in Family Analysis.' The frameworks
enumerated are, in relation to this study, unacceptable as
conceptual frameworks for the same reasons that were cited
for the inappropriateness of the orientations of Satir and
Ackerman.

More closely connected with the goals of this study
are researches in group dynamics. Deutch (1965) summarizes
his research:

Effects of Cooperation and Competition on Group
Processes.

Elsewhere (Deutch, 1949a), I have drawn out
the implications of my discussion of substitut-
ibility, cathexis, ad inductibility to
characterize in further detail the effects of
cooperation and competition on group processes.
Results of experimental work (Deutch, 1949b)
have provided substantial support of this
characterization. These results indicated
that groups of individuals who were promotively
oriented to one another, as compared with groups
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of individuals who were contriently oriented to
one another, showed: 1) more coordination of
efforts; 2) more diversity in amount of contri-
butions per member; 3) more subdivision of
activity; 4) more achievement pressure;

5) more communication to one another; 6) more
attentiveness to fellow members; 7) more mutual
comprehension of communication; 8) more common
appraisals of communication; 9) greater
orientation and orderliness; 10) greater
productivity per unit time; 11) better quality
of product and discussions; 12) more
friendliness during discussions; 13) more
favorable evaluation of the group and its products;
14) more behavior directed toward helping the
group improve its functioning; 15) greater
feeling of being liked by fellow members; and
16) greater feeling of obligation and desire to
win the respect of others... (pp. 513-14)

This passage is of interest to this study for two
reasons. Deutch lists several characteristics which he
describes as being related to one another in such a way that
where one is found the others can likewise be expected in
like amounts. Also this list resembles the characteristics
of Open-System theory as proposed by Bertalanffy (1952), and
it is this theory which provided the framework of the
concepts of this study.

Thus it appears possible to conceptualize a framework
of 'system' or group characteristics in such a fashion that
they would logically vary with one another. These concepts
could be operationalized in behavioral terms; i.e., what
people actually do or have done. One could expect to find
more or less high correlations between characteristic
behaviors.

If a certain group, or social-system, had high scores

and these scores intercorrelated highly then this group or
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social-system would be characterized as 'high' on unity.
Low scores with high intercorrelations between the scores
would indicate a social-system 'low' on unity.

In Chilman's review of family research on low-income
groups (1965), to be reviewed shortly, she sets up a model
of family unity conducive to educational achievement.
Actually, she frankly sees the middle-income group family
as the 'ideal' and describes family characteristics of
families with low-conduciveness to education as deviations
from her model. This implies value orientations which she
frankly admits. It must be admitted that the present study
is not free from a certain bias in the same direction as
Chilman's. However, this study does not imply that low-
income families are of necessity low on conduciveness to
educational achievement or high on disunity. Perhaps, these
qualities are found more often in low-income families, but,
the model proposed could be used in any class of society.

Chilman (1965) made an extensive review of the research
done on low-income families which were low on conduciveness

to educational achievement in Child-Rearing and Family

Relationship Patterns of the Very Poor. She lists the

patterns of these families in which characteristics have

been found which are detrimental to educational achievement.
She also lists in contrast those patterns which have been
found conducive to the achievement of educational goals. Not
all these patterns will be repeated in this study, but, only

those which appear to best fit the characteristics of open-
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systems theory as developed by Bertalanffy and which seem
to be expressed in behavioral terms.

Chilman lists patterns which are not conducive to the
attainment of educational goals:

Limited freedom to explore...

Constricted experiences...

Masculine and Feminine worlds separate...

High degree of control...little communication...

Repressive and punitive atmosphere...

Poor impulse control...

Low self esteem,..

Tendency to withdrawal...

Authoritarian methods...

Lack of goal commitment...

Tendency to be rigid and non-conforming...

Abrupt changes in child-rearing practices...

Inconsistent discipline...

Little verbal communication...

Slight awareness of others...

Little expressed affection...

One author who seems to posit a characteristic of. low-
income families which, if valid, would seem to militate
against the coherence of open-systems theory as applied to
this population is Frank Reisman (1962). He states that
there is more, not less, cooperation among low-income

families. This view does not seem to be in accord with the
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research cited above or with the experience of family

workers.

Theory
D. B. Harris (1963) states that concepts from Biology

are often useful in organizing many of the ideas and obser-
vations of psychology. The theory chosen as a framework for
this study is from bi<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>