ABSTRACT

AN ASSESSMENT OF BOOKER TALIAFERRO WASHINGTON'S
EDUCATIONAL INFLUENCE IN THE UNITED STATES AND
WEST AFRICA BETWEEN THE YEARS 1880 AND 1925

by

William H. Thomas

This study is about the educational experiences of Black
Americans during the closing years of the 19th and the be-
ginning years of the 20th centuries. The purpose of the
study is to assess the influence and contributions to these
experiences by one man, Booker Taliaferro Washington.

He was born in Virginia a few years before the Emanci-
pation Proclamation. His mother, Jane Burroughs, was a slave
who worked in the kitchen on the Burroughs Plantation. His
father was the son of a neighboring plantation owner. By
the time Booker was ten years old he was working in the salt
and coal mines of West Virginia, and later became a houseboy
for the mine owner's wife. At the age of sixteen, he left
for Hampton Institute. While there, he came under the in-

fluence of a Civil War hero, General Samuel C. Armstrong; a



William H. Thomas

relationship developed that was to shape his future philosophy.

Five years after his graduation from Hampton, General
Armstrong received a request from the village of Tuskegee
asking him to recommend someone who would open a school for
Negroes modeled after that of Hampton. General Armstrong
re;ommended Washington.

The Tuskegee Normal School for Colored Teachers opened
" July 4, 1881,with thirty students and one faculty member,
Washington. The only funds he had was a $2,000 state appro-
priation which was earmarked for teachers' salaries.

During this first year, he borrowed $500 from a friend
to purchase a 100-acre farm which became the present site of
Tuskegee Institute.

The following year he married Miss Fanny N. Smith of
Malden, West Virginia. To this marriage a daughter, Portia,
was born. He had now erected two small frame buildings on
the campus for teaching trades and academic classes and had
started night school classes for students who worked during
the day.

In 1884 Washington addressed the National Education
Association at Madison, Wisconsin, where he gained wide re-
cognition as a famous public speaker. It was here that he

explained his feelings about the racial problem. He believed
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it could be solved without confrontation, if both races would
commit themselves to work cooperatively to this end. This
was the year his first wife died and the next Year he married
Miss OliviaADavidson, a faculty member. To this marriage two
sons, Booker Taliaferro and Ernest Davidson, were born.

The growth of the school was augmented by an allotment
of twenty-five acres of mineral land in northern Alabama by
the Congress of the United States.

In 1890, convinced that he should extend his curriculum
to the community, he organized the Farmers Conference at
Tuskegee. Two years later, he extended the Conference to in-
clude community workers among Negroes such as teachers,
doctors, ministers, lawyers, and he changed the name to Annual
Farmers and Workers Conference.

By this time he had become skilled at conducting special
campaigns in northern states to raise the necessary funds to
carry on his programs. The Phelps-Stokes sisters began a
list of contributions by presenting the Phelps Hall Bible
Training School to the Institute.

Other notable contributors were Andrew Carnegie and
Julius Rosenwald who placed Washington in the position of
director of a program that built 1,000 rural schools and in

turn gave employment to over 1,500 teachers. What these rural
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schoolhouses have meant in the life of black people of the
South, and to the South itself, it is impossible to estimate
or adequately describe.

In 1893 the Tuskegee Normal School was incorporated by

»the Alabama Legislature under the name of Tuskegee Normal and
Industrial Institute with an independent Board of Trustees.
After the death of his second wife he married Miss Margaret
James Murry, a graduate of Fisk University. This marriage
took place in the same year (1893).

Washington's influence in educational matters began to
be felt outside the State of Alabama. In 1894, he appeared
before a Congressional committee for a federal grant-in-aid to
the Atlanta Cotton States Exposition to be held in 1895.

On September 18, 1895, he delivered his now famous Atlanta
Exposition Address, for which he received official congratu-
lations by President Grover Cleveland. The following year,
June 24, 1896, he received an honorary degree of Master of
Arts from Harvard University and later an honorary Doctor of

"Literature from Dartmouth College. This was the year he in-
vited the agricultural scientist, George Washington Carver,
to join the staff at Tuskegee Institute, and legislation from

.. the State of Alabama was secured to establish an Agricultural

Research and Experiment Station on the campus.
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In 1900 he developed the National Negro Business League,
the aim of which was to teach consumer education and to
enhance the self—concept of Negro businessmen and women, en-
couraging them to improve the quality of their entrepre-
neurship.

He established the first Annual Medical and Surgical
Clinic at Tuskegee Institute Hospital. 1In 1914, he organized
the National Negro Health Week which was later sponsored
nationwide by the United States Department of Health.

Washington served Tuskegee 34 years during which time he
directed the organization of an efficiently administered
physical plant, assembled an outstanding all Negro faculty,
and managed very successful financial campaigns which allowed
his staff to engage in educational innovations. He also
pioneered a work-study program in higher education.

Near the later part of his life, he felt a deep concern
to reach his people who could not come to campus day or night.
To this end he structured a massive extension course (the
movable school) on which the United States Department of
Agriculture modeled its extension.

Washington's influence extended beyond the geographical
area of the United States with Liberia becoming the greatest
beneficiary. His students who went to help in Africa in 1900

can be viewed as the forerunners of the modern "Peace Corps."
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His greatest contributions were: (1) his ability to
solicit northern and southern support in making Tuskegee one
of the nation's most respected institutions, and (2) his
ability to motivate a large portion of the ex-slavery popu-
lation and their children to seek an education and a higher
economic standard of life by depending less on others and
more on their‘own initiative.

Washington died November 14, 1915.
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CHAPTER I

INTRODUCTION

For he who makes no use of the past, who finds no

relevance in events or trends, finds little mean-

ing in the present or direction to the future.

Those, therefore, who would solve educational

problems must search the past for suggestions.1

The historical content of American education has been
predominately the story of an immigrant people making their
way in a new and sometimes hostile land. Historically, the
content of education for Black Americans has been the story
of a minority people doggedly fighting for a more equitable
share in the American common school experience and the
American dream.

The Black educational experience can be classified
into three stages. First, there was legally denied educa-
tion; then, separate but equal education. In 1954 the

separate but equal doctrine was replaced by the Supreme

Court decision to desegregate public schools. Integrated

1. Rr. White, Foundations of Education: Historical,
Sociological, Philosophical (New York: David McKay Company,
Inc., 1968), p. 1ll.




education has become a country-wide goal for many Americans.1

The historical trend has been toward increasing edu-
cational opportunity for all Americans. This study, however,
will focus on the opportunities that were available to Black
Americans--those 4,000,000 freed from slavery by the Eman-
cipation Proclamation and the 13th Amendment. In this
historical struggle, at certain times, events such as the
aftermath of wars, court decisions, and executive orders
have been the center of attention.

At other times the scene has been a kaleidoscopic one
with personalities occupying the center of the stage and
with the spotlight of public awareness accentuating their
contributions to, and their influences upon the educational
policies and practices of that era.

This study will focus on one personality and his
efficacioushess in the long herculean struggle as it
affected the educational opportunity of Black Americans
between the years 1880 and 1925. This man was Booker

Taliaferro Washington.

1Although the term "Black American" seems to be in
vogue today, much of the literature used as source material
will use the term "Negro" or "colored." In this study the
terms will be used interchangeably according to the ap-
propiateness of the discussion.



Statement of the Problem

Following the Civil War, two approaches to Negro edu-
cation manifested themselves. One was an attempt by white
reactionaries to circumvent the United States Constitution
and its recently passed amendments by enacting prohibitive
state legislation; most of which has since been declared un-
constitutional. This state legislation segregated Negroes
educationally and gave them an appallingly inferior schooling.
At the same time, interested philanthropists and the federal
Government through the Freedmen's Bureau worked aggressively
to provide resources, guidance, and leadership in the develop-
ment of education for Blacks.

It was during this period that Booker T. Washington and
Tuskegee Normal surged into world prominence. The problem
undertaken here is to impartially assess Washington's phil-
osophy, his contributions, and his influence on education in
the United States and West Africa.

The specific problems to be considered in this study then
are fourfold in nature: (1) thé extent to which Booker T.
Washington influenced the educational policies and practices of
Negroes in Alabama between the years 1880 and 1925, (2) the
extent and degree to which he influenced the educational poli-

cies and practices of this country between the years 1880 and
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1925, (3) the extent that he influenced the policies and
practices of West African education during this period, and
(4) how he was able to live and work effectively in an en-
vironment generally described as hostile and galling to
Black Americans and yet exert such influence on the educa-

tion that they received.

Significance of this Study

The contributions that Washington made were not
isolated events in American history and need to be seen
in proper historical perspective. He played a significant
part in the struggle waged for equal opportunity. His
philosophy and his influence are all part of the trend of
increasing cultural advantages and they need to be assessed
correctly.

Recent research has tended to review some of the
former generalizations about Washington, particularly the
original view of him as a "Compromiser"” or "Uncle Tom.,"
This perception is being drastically revised. It appears
now that his strategy was to allow the image of a compro-
mising and conciliatory Black leader to persuade the
country, while behind this public facade, he secretly but
vigofously fought for equality and justice. The term

"purposely" is used because he seemingly was never concerned
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with defending himself against the onslaught of his critics.

The degree to which Washington was able to play directly
and indirectly a decisive role in the educational policies
affecting Black Americans from 1880 to 1925 calls for re-
examination. Sadly, most texts on the history of education
have devoted less than one page to his heroic life's work.

The facts are that Booker T. Washington wés a pioneer
in Negro higher education including work-study programs.

He was the founder and president of a college, as well as
director of several associations that supported his efforts.
It should be pointed out also, that in his role as an edu-
cational leader and counselor he had the sympathy of im-
portant educators, such as General Samuel Armstrong and
President Theodore Roosevelt.

The institution he founded, Tuskegee Normal, was to
educate African, as well as American students who would
travel and work in foreign schools. He also visited Europe
and was consulted on colonial education on numerous oc-
casions by officials from abroad.

There are several sources which discuss the revised
image of Washington. One source states:

. « . he was never able to disavow the interpre-

tation of his program as an acceptance of the
principles of biracial segregation. New and
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interesting viewpoints are now being. advanced
about Washington's role as a leader.

A second source offered in support of the writer's
premise is found in a recent publication edited by a his-
torian at Butler University in Indianapolis, Indiana. She
concludes that:

The most important sources for the study of
Washington are the Booker T. Washington Papers in
the Manuscript Division of the Library of Congress.
The papers consist of some 1,000 boxes of manu-
script materials, including Washington's personal
correspondence, records of Tuskegee Institute,
the National Negro Business League, The General
Education Board, and other organizations in which
Washington was interested. The voluminous cor-
respondence with political figures, educators,
industrialists, philanthropists, writers, jour-
nalists, Negro leaders, and rank-and-file Negroes
give detailed evidence of the varied aspects of
Washington's career and reveals a much more com-
plex man Ehan the one shown in his published
writings.

The most convincing evidence to support the writer's
thesis is that offered by the noted historian, Louis R.
Harlan. He states:

Washington's mind or psyche as the directing

force of his private actions on the other hand,

was kaleidoscopic and its changing patterns and
apparent lack of central design. The source of

l"Booker T. Washington: Leader and Educator, "
International Library of Negro Life and History (Edited
by Wilhelmina S. Robinson, New York: Publishers Co.,
Inc., 1967), p. 141.

2Booker.T. Washington: Great Lives Observed (Edited
by Emma Lou Thornbrough, Englewood Cliffs, N.J.: Prentice-
Hall, Inc., 1969), p. 178.
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this complexity, no doubt, was being a black man
in white America, with the attendant dualism and
ambivalence that black people feel. Washington's
life and thought were layered into public, private,
and secret and also segmented according to which
subgroup of black or white he confronted. For
each group he played a different role, wore a
different mask. Like the proverbial cat,
Washington lived nine lives, but he lived them

all at once. Yet there were so few slips of the
mask that it is no wonder his intimates called him
"The Wizard."l

* % * % * % % %

Despite his public advice to Negroes to abandon
voting and officeholding as a solution of their
problems, Washington became the leading Negro
political broker in the era of Theodore Roosevelt
and Taft.

* % * % % % % *

Finally, Washington had an elaborate secret life.
In his civil rights activity he presented himself
publicly as a social pacifist and accommodationist,
while secretly he financed and generated a series
of court suits challenging the grandfather clause,
denial of jury service to Negroes, Jim Crow cars,
and peonage. Working sometimes with the Negro
Lawyers of the Afro-American Council, sometimes
through his own personal lawyer, Wilford H. Smith,
and sometimes with sympathetic Southern white
lawyers, Washington took every precaution to keep
his collaboration a secret. He used his private
secretary and a Tuskegee faculty member as go-
betweens, and in the Alabama suffrage cases that
were carried to the United States Supreme Court
he had his secretary and the lawyer correspond
using the code names R. C. Black and J. C. May.

1Louis R. Harlan, "Booker T. Washington in Biographical
Perspective," The American Historical Review, Vol. LXXV,
No. 6 (October 1970), p. 1582.

2Ibid., p. 1585.

31piq.
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* * * *x * * * %

In each of these compartmentalized worlds
Washington displayed a different personality,
wore a different mask, played a different role.
At Tuskegee he was a benevolent despot. To
Northern whites he appeared a racial states-
man; to Southern whites he was a safe, sane
Negro who advised blacks to "Stay in their
place." To Southern Negroes he was a father,

to Northern blacks, a stepfather; to politicians
he was another political boss. In his paradox-
ical secret life he attacked the racial settle-
ment that he publicly accepted, and he used
ruthless methods of espionage and sabotage that
contrasted sharply with his public Sunday-School
morality.l

Method or Procedure to be Followed

The procedure used in this study is defined as histori-
cal analysis. The study will analyze the magnitude of the
power wielded by one great American, Booker T. Washington,
in the trend of ever-expanding educational opportunities
for a large minority group of the total population. His
actions were mainly geared to helping his own people, but
his efforts to improve education, in many instances, were
for the total population.

Historical analysis, as used in this study, attempts
to place an event in its proper perspective; that is, to
view the interaction of the man and the times in which he

lived. The times in which a man lives will set limits

Ibid.
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upon the altérnatives open to him and the priorities he sets
for himself. An analysis of a man's work divorced from the
environment in which he lives leads to generalizations that
are dubious at best.

As the writer proceeds with the study, he will adhere
to the good advice of Page Smith, the distinguished biog-
rapher of John Adams. He argues in his book that:

The historian must recognize that history is not
a scientific enterprise but a moral one. It is
the study of human beings involved in an extra-
ordinary drama, and its dramatic qualities are
related to the moral values inherent in all life.
History is in large part the story of men and
women who have suffered and sacrificed to create
the world in which we live. In this sense, it is
selective rather than democratic. In history,
all men are not created equal. The general is
more important than the private; the king, in
most instances, is more important than his sub-
ject. History is concerned with the actions of
individuals and social groups, and since such
action almost invariably has been undertaken in
the name of certain values and ideals, the his-
torian must make judgments on the actors and
their actions. He must discriminate, further-
more, between that which mustlbe preserved and
that which must be discarded.

This method of inquiry will necessitate the examin-
ation of original documents and personal papers. Also,
visitations to Hampton Institute, Tuskegee Institute, and

the Library of Congress will be made. At present, there

1Page Smith, The Historian and History (New York:
Random House, Inc., 1964), p. 229.
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are 1,185 boxes of material estimated to contain between
300,000 and 1,000,000 items pertaining to Washington's life
and activities now housed in the Library of Congress. Their
description follows:

The Booker T. Washington Papers, numbering ap-
proximately 300,000 items, extended from 1882 to
1942 although the bulk of the material falls
within the period ca. 1900 to 1915.

The collection is exceptionally rich in
material on the Negro's role in American educa-
tion and educational philosophy, political
activities, business, and international rela-
tionships. It includes biographical material
on Booker T. Washington and manuscript and
printed copies of his addresses and articles,
records of the development of Tuskegee Institute,
and extensive correspondence revealing Washington's
interests and activities in diverse fields and
in such institutions as Hampton Institute, the
National Negro Business League, and the General
Education Board. Clippings, scrapbooks, pam-
phlets, broadsides and photographs complete the
collection.

Correspondents of Washington's include such
prominent political figures, Negro spokesmen,
educational leaders, churchmen, industrialists,
and philanthropists as William H. Baldwin,

Wallace Butterick, Andrew Carnegie, George
Washington Carver, James C. Clarkson, James H.
Dillard, Frederick Douglass, William E. B. Dubois,
Charles W. Eliot, T. E. Gardiner Murphy, Robert

C. Ogden, Walter H. Page, Leigh Hunt, Seth Low,
Fred R. Moore, Robert R. Moton, George F. Peabody,
John D. Rockefeller, Theodore Roosevelt, Julius
Rosenwald, Emmett J. Scott, Anson Phelps Stokes,
William Howard Taft, Victor H. Tuland, and

Oswold Garrison Villard.l

1Booker T. Washington, A Register of His Papers in
the Library of Congress (Washington: Manuscript Division

Reference Department Library of Congress, 1958), p. 2.




11

One of the most complete descriptions of the Booker T.
Washington Papers and one of the most careful evaluations
of their worth to posterity were given by the late Dr. E.
Franklin Frazier, a distinguished black sociologist at
Howard University.l Frazier noted that there were 151 file
drawers of correspondence extending back to 1883 or two
years after the founding of Tuskegee Institute. 1In addition,
the Washington Papers contain 69 letter file cases, 40 scrap
books, 10 boxes of minutes of the executive council of the
school, and 12 books of student papers.

Frazier acknowledged that the Washington Papers were

incomplete in that some of the valuable documents relating

1
"The Booker T. Washington Papers, " Annual Report of

the Library of Congress (Washington: Library of Congress,
June 27, 1943), pp. 119-120. The writer is unable to ex-
plain why, in the past, so little interest has been shown
in this collection of materials. At present, there appears
to be a growing curiosity about the life of Booker T.
Washington. This fact probably can be credited to two

men: Dr. August Meier published Negro Thought in America
1880-1915; Racial Ideologies in the Age of Booker T.
Washington in 1963. Dr. Louis R. Harlan has published
several articles on Washington including "The Secret Life
of Booker T. Washington" in The Journal of Southern History.
He is currently preparing both a biography of Washington
and a selective edition of his papers.

2E. Franklin Frazier (ed.), "The Booker T. Washington
Papers, " quoted in the Quarterly Journal of Current
Acquisitions, Vol. 2, Washington: Library of Congress,
February 1945, pp. 23-31.
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to Washington's life, his work at Tuskegee, and his role in
national affairs were missing. Concluding that relatives of
Washington had retained many of these documents, Frazier
urged that they be given to the Library of Congress as im-

portant historical data.

Plan of Presentation

This study is organized chronologically. There will
be six chapters, the first of which gives the need and
purpose of the study. The second gives a thumbnail descrip-
tion or biographical sketch of Washington's life.

The third is entitled "The Setting" and gives a brief
history of the struggle for equal opportunities by Black
Americans from 1619 to 1880. It concludes with a description
of the economic, social, and educational conditions of the
ex-slaves at the time Washington went to Tuskegee.

Chapter IV is divided into five-year segments begin-
ning from 1880 to 1925. There is a review of the writings
made by Washington to determine his philosophy relative to
education. The second section discusses his success in
working through others. The last section describes
Washington's efforts to make his philosophy realistic.

In Chapter V the writer examines Tuskegee's records

and the collection of papers in the Library of Congress to
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determine the extent of Washington's influence on educa-
tion in West Africa. This chapter is divided into ten-
year segments beginning with 1880 to 1925,
Chapter VI includes a summary of the findings and makes

recommendations for further study.



CHAPTER II

AN OVERVIEW OF BOOKER T. WASHINGTON'S LIFE

Booker T. Washington was born on the James Burroughs'
Plantation in Franklin County, Virginia. The exact site was
Hales Ford Community, 16 miles southeast of Roanoke, Virginia.
Concerning his birth Washington states:

I am not quite sure of the exact place or exact

date of my birth, but at any rate I suspect I

must have been born somewhere and at some time.

As nearly as I have been able to learn, I was

born near a cross-roads post-office called Hale's

Ford, and the year was 1858 or 1859, I do not

know the month or the day. The earliest impres-

sions I can now recall are of the plantation where

the slaves had their cabins.l

A visit to the State of Virginia revealed that the site
of the cabin in which he was born and the James Burroughs'

Plantation on which he spent his early days are now the

Booker T. Washington Birthplace Memorial.

lBooker T. Washington, Up From Slavery: An Autobiography
(New York: Doubleday & Company, Inc., 1863), p. 1.

2The writer visited the Booker T. Washington National
Monument on August 28, 1971. The Monument is located 16
miles east of Rocky Mount, Virginia, the county seat of
Franklin County, and 16 miles southeast of Roanoke, Virginia.
The plantation is open every day of the week during daylight
hours.

14
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It is evident that Washington never knew his exact age.
At the time of his death, an inquiry was made of the records
of Franklin County, Virginia. His half brother, John, found
a family Bible which belonged to James Burroughs, the plan-
tation owner. 1In this Bible, Washington's birth was recorded
as April 5, 1856. The Bible was later carried to Tuskegee
and was destroyed in a fire.

Booker was approximately two years older than he thought
he was. A probe into the records of the Burroughs' Planta-
tion divulged the fact that he was 13 days older than the

generally accepted birth date of April 5, 1856.2

There is a visitor center which contains exhibits on
Washington's life and an audiovisual program that interprets
his career and contributions. Also, there is a trail that
leads one through places of interest on the old Burroughs'
plantation.

The Booker T. Washington National Monument is admini-
stered by the National Park Service, U. S. Department of the
Interior, Washington, D. C. A superintendent is in immediate
charge. Working with him are a historian, a park guide and
a maintenance man. Mr. Gordon V. Gray, on loan from the
Robert Frost Memorial in North Carolina, was on duty the day
of this visit.

1Basil Joseph Mathews, Booker T. Washington: Educator
and Interracial Interpreter (Cambridge: Harvard University
Press, 1948), p. 3.

2The writer was issued the first birth certificate ever
requested according to the clerk in the Bureau of Vital
Records and Health Statistics, Richmond, Virginia. It shows
that a colored male child was born on the James Burroughs'
Plantation, Aprill8, 1856. The birth certificate does not
give an official name to this male child, but Washington
makes the necessary explanation in his autobiography. The
certificate was issued to the writer on the 14th day of

August, 1970.
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Washington knew very little of his mother's family and
nothing of his father who was a white man. His mother's
name was Jane Burroughs. She took the surname of her owner's
family. At the time of Washington's birth, his mother had
an older son, John. Jane was married to Booker's step-
father, Washington Ferguson, who lived some distance from
the Burroughs' Plantation.l Booker remembers seeing his

stepfather, ". . perhaps once a year, that being about

Christmas time."2

During the Civil War, Washington Ferguson managed to
escape from his owner. He left John, Booker, and Amanda
with Jane and followed Federal troops into West Virginia.

The court records of Franklin County show that the
plantation owner, James Burroughs, had only 10 slaves.
This was considered a small number, but the Burroughs'

Plantation was a small one, only 207 acres.

lA conversation with the above mentioned historian in-
dicated that recently, substantial information has been
found which filled many gaps in the scant knowledge concern-
ing the early life of Washington. His notes and manuscripts
support the belief that John's father was James Benjamin
Burroughs, son of James Burroughs. Thomas Benjamin Ferguson,
son of Josiah Ferguson, a nearby plantation owner, is re-
sponsible for Booker's birth. A slave, Washington Ferguson,
who was owned by Josiah Ferguson, married Booker's mother
aAnd this union produced Jane's only daughter, Amanda.

2Washington, op. cit., p. 18.
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James Burroughs died of lung disease July 24, 1861, and
was buried on the plantation. In the inventory and appraise-
ment of the esﬁate personal /sic/ of James Burroughs,
deceased, taken the 23d day of November, 1861, gave the

value of each slave. They are listed below:

1 Negro man (Munroe) /sic/ $600.00
1 Negro woman (Sophia) 250.00
1 Negro woman (Jane) /Booker's mother/ 250.00
1 Negro man (Lee) 1,000.00
1 Negro boy (Green) 800.00
1 Negro girl (Mary Jane) 800.00
1 Negro girl (Sally) 700.00
1 Negro boy (John) /Booker's brother/ 550.00
1 Negro boy (Booker) 400.00
1 Negro girl (Amanda) /Booker's sister/

Jane and her immediate family were valued at $1,400.00.
Washington knew very little of his familyv's history.
Concerning his ancestry he states:

Of my ancestry I know almost nothing. In the slave
quarters, and even later, I heard whispered conver-
sations among the coloured people of the tortures
which the slaves, including, no doubt, my ancestors
on my mother's side, suffered in the middle passage
of the slave ship while being conveyed from Africa
to America. I have been unsuccessful in securing
any information that would throw any accurate

light upon the history of my family beyond my
mother. She, I remember, had a half-brother and

a half-sister. 1In the days of slavery not very
much attention was given to family history and
family records--that is, black family records.

My mother, I suppose, attracted the attention of

a purchaser who was afterward my owner and hers.
Her addition to the slave family attracted about

lWill Book 12, p. 150, Rocky Mount, Franklin County,
Virginia.
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as much attention as the purchase of a new
horse or cow. Of my father I know even less
than of my mother. I do not even know his
name. I have heard reports of the effect that
he was a white man who lived on one of the
near-by plantations. Whoever he was, I never
heard of his taking the least interest in me

or providing in any way for my rearing. But

I do not find especial fault with him. He was
simply another unfortunate victim of the insti-
tution which the Nation unhappily had engrafted
upon it at that time.

‘f Education for a slave boy was nonexistent. He de-

scribes the educational conditions or lack of them in this
way :

- I had no schooling whatever while I was a slave,
though I remember on several occasions I went as
far as the schoolhouse door with one of my young
mistresses to carry her books. The picture of
several dozen boys and girls in a schoolroom
engaged in study made a deep impression upon me,
Aand I had the feeling that to get into a school-

/house and study in this way would be about the
same as getting into paradise.?2

After the Civil War there were many problems to be
faced. Two of these stand out in his memory:

After the coming of freedom there were two points
upon which practically all the people on our
place were agreed, and I find that this was
generally true throughout the South: that they
must change their names, and that they must

leave the old plantation for at least a few

days or weeks in order that they might really
feel sure that they were free.3

1Washington, op. cit., pp. 1-2.

21bid., p. 5.

3Ibid.' p: 170
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Shortly after freedom was declared, Washington Ferguson
sent for his family. Leaving the old plantation for a new
home was an emotional experience Washington was long to
remember. He describes it in this manner:

The parting from our former owners and the members

of our own race on the plantation was a serious

occasion. From the time of our parting till their

death we kept up a correspondence with the older

members of the family, and in later years we have

kept in touch with those who were the younger

members. We were several weeks making the trip,

and most of the time we slept in the open air_and

did our cooking over a log fire out-of-doors.

At the time Jane Burroughs and her family reached West
Virginia, salt mining was an important industry. Washington

Ferguson had secured a small shanty for his family in Malden,

2
West Virginia and a job for his two stepsons in a salt

l1ypid., p. 1s.

2The writer visited Malden, West Virginia, August 27,
1971. Malden is 5 miles east of downtown Charleston. Upon
arrival the writer met Mr. Cecil Lewis, chief of Malden's
fire department. He pointed out the area in which Booker
had lived as a boy, and the African Zion Baptist Church
where he taught school. Mr. Lewis suggested that I visit
Mrs. Minnie W. Cooper, a retired Black school teacher.
According to him, she was the knowledgeable person in
Malden on the life of Booker T. Washington. A three hour
interview was granted.

In 1954 the State of West Virginia erected a granite
statue, with a life-size bust to Washington's memory. It
is located on U. S. Highway 64, near the Washington home
site; and the Citation reads:

Booker Taliaferro Washington
Born 1856, Born a lowly slave
Died 1915, A great American
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furnace owned by General Lewis Ruffner.l

When Washington and his family arrived they found that,

All who lived in the little town were in one way
or another connected with the salt business.
Though I was a mere child, my stepfather put me
and my brother at work in one of the furnaces.
Often I began work as early as four o'clock in
the morning.2

Famous educator, author, lecturer and advocate
of the doctrine of interracial cooperation.

Booker Taliaferro Washington was born near Hales
Ford, Franklin County, Virginia. He spent his
early life here in Malden, West Virginia. He was
employed in the Ruffner Salt Works, and by Mrs.
Viola Ruffner, to whom he gave credit for in-
spiring him to secure an education. He graduated
from Hampton Institute, Hampton, Virginia, in
1875, and returned to Malden, where he taught
school for two years. Later he became an in-
structor and assistant to the president of his
alma mater.

By his originality, vision and force, he estab-
lished in 1881 the first vocational school for
Negroes in America, at Tuskegee in Alabama.
Through his emphasis on training the hands as
well as the mind, he taught the value of voca-
tional education not only to the Negro youth but
to the world.

"He lifted the veil of ignorance from his
people and pointed the way to progress
through industry and education."”

lWashington, op. cit., p. 19.

2General Lewis Ruffner was the owner of a salt mine and
coal mine. Mathews, op. cit., p. 34. The so-called salt
mines actually were bored wells reaching down to subterranean
reservoirs of water highly charged with salt. The water was
pumped to the surface from the numerous wells into containers
built on top of furnaces. The salt first formed on the top
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Soon after the family was settled in West Virginia,
Washington states, "I induced my mother to get hold of a
book for me."

This was his first book. To the best of his memory it
was an old copy of Webster's "blue-back" spelling book.
There were no teachers for Black students in Malden at this
time. Washington remembers that ". . . I tried in all the
ways I could think of to learn . . . all of the course with-
out a teacher, for I could find no teacher."2

Washington's struggle for an education was helped along
by itinerant teachers who came to West Virginia looking for
work. His stepfather forced him to work in the salt furnace
during the day, and what education he could garner was at
night after a long hard day's work.

Once Booker was able to attend school he found the need

for a second name. He solved the problem in this way:

and then was precipitated to the bottom of the containers as
the water evaporated. The miners scooped out the salt and
spread it on a high wooden platform. There it was left to
dry for some twenty-four hours. The salt was then packed
into barrels. Each barrel was supposed to hold two hundred
and eighty pounds of salt, which had to be hammered into the
barrel until the contents were brought up to the required
weight. This packing was Booker's first job.

1Washington, op. cit., p. 20.

zIbid.
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From the time when I could remember anything, I
had been called simply "Booker." Before going

to school it had never occurred to me that it was
needful or appropriate to have an additional name.
When I heard the school-roll called, I noticed
that all the children had at least two names, and
some of them indulged in what seemed to me the
extravagance of having three. I was in deep
perplexity, because I knew that the teacher
would demand of me at least two names, and I

had only one. By the time the occasion came

for the enrolling of my name, an idea occurred

to me which I thought would make me equal to the
situation; and so, when the teacher asked me what
my full name was, I calmly told him "Booker
Washington," as if I had been called by that

name all my life; and by that name I have since
been known. Later in my life I found that my
mother had given me the name of "Booker Taliaferro"
soon after I was born, but in some way that part
of my name seemed to disappear, and for a long
while was forgotten, but as soon as I found out
about it I revived it, and made my full name
"Booker Taliaferro Washington." I think there
are not many men in our country who have had the
privilege of naming themselves in the way that I
have.

1Ibid., p. 25. Note: It is possible that Booker was
not nearly as perplexed in searching for a last name as he
would have us believe. His stepfather, with whom he was
now living was named Washington Ferguson. A question, yet
to be answered, however, is why John, a half brother, James
an adopted brother, and Amanda, his stepfather's daughter
also took Washington as their last name.

Basil Mathews (see pp. 4-6) offers the following ex-
planation for Washington's first and second name: Herbert
Mathews (Basil's brother) . . . spent nearly twenty years
in government service in Nigeria in constant intercourse
with Hause-speaking Africans. Having a Mohammedan back-
ground, they startled him while discussing this problem of
Washington's first name, by saying, "That is the word that
most Mohammedan Nigerian mothers use when calling their
little sons. They will cry Bukar--the first syllable being
pronounced as in "book"==-just as we might call "Sonny." The
name Bukar is one of the numerous Northern Nigerian derivates
of the Arab name of the first Caliph of Islam, who succeeded
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Washington tells us what it is like to have no family
memories to cherish when he says:

I have no idea, as I have stated elsewhere, who
my grandmother was. I have, or have had, uncles
and aunts and cousins, but I have no knowledge as
to where most of them are. My case will illus-
trate that of hundreds of thousands of black
people in every part of our country. The very
fact that the white boy is conscious that, if

he fails in life, he will disgrace the whole
family record, extending back through many gener-
ations is of tremendous value in helping him to
resist temptations. The fact that the indi-
vidual has behind and surrounding him proud
family history and connection serves as a stimu-
lus to help him to overcome obstacles when
striving for success.l

Years ago I resolved that because..I. had no an-
cestry myself I would leave a record of which
my children would be proud, and which might
encourage them to still higher effort.?

Mohammed. His name was Abu-Bakr. It is one of the most
common names in use for boys throughout the Mohammedan areas
of West Africa."

Further inquiries showed that a considerable number of
West African words were, in fact, carried across the Atlantic
to America by the captured slaves and were blended with
English on the slave plantations both in the West Indies and
the Southern states of America. Some of these words are
still used by the descendants on cotton plantations. . . .

The second name, Taliaferro, which Washington found in
later years that his mother had used soon after he was born
but later dropped, was that of a white man liv<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>