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ABSTRACT

THE ROLE OF ADULT LEARNING IN HELPING
DOMESTIC VIOLENCE VICTIMS MAKE PERSONAL CHANGE

By

Paula E. Yensen

The purpose of this study was to explore the role learning plays in helping domestic
violence victims cope with their problems. Domestic violence victims, like other adult
learners, use a variety of learning strategies to meet their learning needs. Very little
research has dealt specifically with the adult leérning experiences of domestic violence

victims.

In this study, qualitative research methodology was used to select, describe, and interpret
data. The grounded theory was systematically obtained, analyzed, and grounded in the
data itself. The theory was derived from the data rather than being deduced from an
existing body of theory. The experiences of the eleven women interviewed were
different, but common categories describing their learning emerged, and those provided

the basis for the study.

The women interviewed indicated that their experiences contributed to their personal
growth. They also felt that ﬁé_léef-é (friends, family members or professionals) assisted in

their learning. The women said that they had previous experiences with domestic



violence in their lives and found it difficult to move away from those kinds of
relationships. The women said that they learned from égqh other, domestic violence
support groups, other counselors, and family and friends to facilitate this process. The
women were self-directed in their learning. They sought ways to learn more about
domestic violence. The women were pathfinders who took considerable risks to find new
directions for their lives. They also had a sense of vision and hope, which gave them the
impetus to move on to a new phase in their lives. The women made intentional changes
in their lives so that new learning could occur. The women identified triggering events
that propelled them into adult learning activities. The women said that they had to “feel”

safe before they could learn. A process of reflection and action was yet another learning

strategy identified in the interviews.

The information included in the study can be helpful to professionals in a variety of
fields. This study suggests that the use of time, contemplation and mutual learning

techniques helped domestic violence victims to gain new understanding of their lives.



“My current view of the world is that
life is braided streams of light and darkness,
Jjoy and pain, and I just accept them.
They both exist and I walk them both.
But now I know there is a choice about

what I do with them.”

Arisika Razak

Interpretive Dancer



This study is dedicated to
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Without them, I would not have had the motivation

and inspiration I needed to continue.
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CHAPTERI

INTRODUCTION

PURPOSE

Domestic violence victims, like other adult learners, use a variety of learning styles to
meet their learning needs. How domestic violence victims acquire knowledge while they
are in a state of crisis may better help professionals in establishing prevention and

intervention programs.

This study explored learning and the role of learning in assisting domestic violence
victims in dealing with their problems. In addition, the study examined whether domestic
violence victims have common learning styles and are willing to accept responsibility for

their learning.

This study included four broad areas of inquiry that helped guide the research areas so

that categories could emerge from the data. They were:

1. Do domestic violence victims believe learning can change their lives?

2. Does learning help domestic violence victims cope with their crisis?

1



3. Do domestic violence victims accept responsibility for their own learning?
4. Do domestic violence victims have specific learning styles in common with each
other?

In addition, this investigation attempted to contribute to the current body of research
about self-directed learning and the problems associated with domestic violence. The
review of literature from previous studies was helpful in adding meaning to this study.
This review of literature and the four broad areas of inquiry assisted in the development

of categories while the data was collected.

The areas of inquiry were intended to be general so they would yield valuable insight into
the varied role of learning with domestic violence victims, but specific enough to provide

direction for this study.

PROBLEM AREA

Studies focusing on self-directed learning characteristics of the general population by
Knowles (1984), experiential learning by Rogers (1979), and triggering events by
Aslanian and Brickell (1980), serve as “entree” to the identification of learning

characteristics of the domestic violence victim.

Knowles (1984) developed an andragogical model for the adult learner which helps in
understanding the framework of adult learners in non-formal settings. Andragogy is the

art and science of helping adults learn. This model describes a process in which
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individuals take the initiative in the formulation and development of strategies, learning
goals and outcomes of the adult learner that meet their needs. His framework about adult

learning focused upon self-directed learning.

Rogers (1979) looked at experiential learning in the shaping and movement of an adult to
being fully functioning. It was his view that through experiential learning an evolution
occurred within the internal being of the individual. This range of experiences is brought

to the learning environment.

Aslanian and Brickell (1980) investigated why and when people learn. Their study stated
that a person seeks a leaming experience because of a transition in life that can be pointed
to — a specific event — that is a trigger or signal for the learning. More than 50% of
these triggering events are family triggers, e.g. divorce, domestic violence, or loss of a job
(Aslanian and Brickell, 1980). This research suggested a cause and effect between how

adults spend their time and the life changes that cause them to learn (Aslanian, 1988).

Some research has focused upon barriers to learning. Cross (1987) explained why adults
do not learn. She concluded that there are three barriers prohibiting a person from
learning which are situational, institutional, and dispositional. The definition of a
situational barrier is a barrier where a learner may feel that the cost of tuition is
expensive, there is no child care or no transportation. An example of an institutional

barrier to learning is when no information is available about the learning opportunity.

Dispositional barriers are based on attitudes and feelings. This could mean the person
may feel too old to learn and not feel confident based on prior experiences. Dispositional

barriers are internally focused within the adult learner. Learners may feel too old to learn
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or they may feel they do not have enough energy. These are perceived barriers to

learning.

Alan Knox believed (1986) that adult learning ability and style changes throughout the
life process. He believes that intelligence, personality, age, formal education and
previous specialized experience all contribute to the great variety of learning styles within
the adult population (Knox, 1986). Knox states, “Adults tend to evolve from
unquestioning conformity, to recognition of multiple viewpoints, to deliberate
commitment to application of universal principles and appreciation of relationships, both

human and cognitive.”

Levinson’s research (1979) looked at the individual life structure, which he said was
divided into transitional periods, or “seasons,” that flow from one phase to the next.
These transitional periods are hierarchical, sequential, and linked to age. Each phase

provided a significant time for growth or renewal.

Gilligan (1982) indicated that developmental theories have been built upon the
observations of men’s lives. Women’s motives, moral commitment, their viewpoint and
psychological growth are different due to socialization differences. Women speak “In a

Different Voice” because of these differences.

Rotter (1972) and Phares (1965) studied locus of control as a concept for learning. It is
derived from social learning theory. This process attempted to integrate two modem
trends in American psychology. The stimulus-response or reinforcement and the
cognitive or field theories were combined into one theory called Social Learning Theory.
Rotter (1972) discovered that the learning situation occurred when the teacher arbitrarily

decides the right response regardless of the reason of the subject. The response of the
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subject produced a different kind of learning than one in which the subject believed the
behavior determined the outcome. The locus of control is based on internal and external

factors.

This theory included behavioral constructs and the internal or subjective constructs
(Rotter, 1982). This concept states that behavior is a function of expectations about the
effect of behavior. If a person believes that fate and chance will control the outcome,
they are external. When a person believes their behavior will control the outcome, the

locus of control is internal.

Many questions about the adult learning of domestic violence victims remain unasked.
First of all, how do domestic violence victims learn? It is of interest to see if they learn
from each other, counselors or others. What are the characteristics of learning of the
domestic violence victim? They may have common characteristics in their learning. This
could mean that needed time to think. Does the domestic violence victim accept
responsibility for her learning? Knowles suggests that an adult learner accepts
responsibility for his/her learning. A woman may decide to read a book, or call a crisis
line. In what ways is learning used to cope or deal with their situations? Leaming or new
information can facilitate new ways of coping. Do domestic violence victims see
learning as a way to change their lives? Learning may be a way for the women to make

changes in their lives.

METHODOLOGY

The methodology of this study was based on the methodology of grounded theory

research as described by Strauss and Corbin(1990). This methodology is “one
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deductively derived from the study it represents,” Strauss and Corbin (1990). This

methodology uses a constant comparative method for analyzing qualitative data and is a
general methodology for generating a theory. Grounded theory is systematically
obtained, analyzed and grounded in the data itself. The theory is derived from the data

rather than being deduced from an existing body of theory.

This method begins by coding each incident in the data into as many categories as
possible, as categories emerge or as data emerge that fit an existing category. While
coding, each incident is placed in the appropriate group to generate properties of the
category. As the coding continues, the comparative units change from comparison of

incidence to incidence of comparison with properties of a category.

Grounded theory methodology is well suited for descriptive studies such as this one,
which is a topic for which very little formal study or theory exists. Grounded theory
provides the data that is needed to develop initial hypotheses from which formal theory
can occur later. This study will result in a set of conclusions derived from the

information offered by the study participants.

A basic premise of grounded theory is that the hypothesis is evolving and not perfect.
Because this study’s conclusion is based on data rather than formal theory, it is unlikely
to be completely refuted or replaced by another theory (Strauss and Corbin, 1990). Later

research will be able to add to, expand or refine these conclusions.

The end product of grounded theory research is a set of hypotheses that are grounded in
the data. Grounded theory methodology has been demonstrated by Glaser and Strauss
(1965); Strauss and Corbin(1990); as effective for generating theory or hypothesis in

little-known areas of study. It is important to avoid over-generalizing these findings, as
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this study did not test theories but only generated them. It is expected that the theory that

emerged will continue to be redefined, and refined through further studies.

DEFINITION OF TERMS

The following definitions have been used in this study for the purposes of clarity and

consistency:

Learning: “...a change in human disposition or capability, which can be retained and
which is not ascribable to the process of growth.”

(Gagne, 1970, p. 3)

Learning Style: The characteristic and preferred way in which an adult engages in

learning activities (Claxton & Ralston, 1978; Dunn & Dunn, 1972; Cross, 1981).

Self-Directed Learning: “...a process in which individuals take the initiative, with or
without the help of others, in diagnosing their needs, formulating learning goals, choosing
and implementing appropriate learning strategies and evaluating outcomes,” (Knowles,

1975, p. 18).

Domestic Violence: Attempts or actions used by a man to dominate or control a woman

with whom he is, or has been in an intimate relationship (Shattmaier, 1987).

Coding: The process of analyzing data. It is described as providing a link between data

and theory. The data is dissected in categories and properties. Coding is the process
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(Strauss and Corbin, 1990) in which open coding, axial coding, and selective coding are

generated.

Open Coding: The process of breaking down, examining, comparing, conceptualizing,

and categorizing data (Strauss and Corbin 1990).

Axial Coding: A set of procedures whereby data are put back together in new ways after
open coding, by making connections between categories. This is done by utilizing a
coding paradigm involving conditions, context, action/interaction strategies and

consequences (Strauss and Corbin 1990).

Selective Coding: The process of selecting the core category, systematically relating it to
other categories, validating those relationships, and filling in categories that need further

refinement and development (Strauss and Corbin 1990).

Theoretical Saturation: No new or relevant data seems to emerge regarding a category
with further data collection (Strauss and Corbin 1990). This means that data becomes
consistent in its themes and it is not necessary to engage in the collection of data as no

new information would be learned.

ASSUMPTIONS

There were three assumptions that impacted on the design of this study. The first
assumption was that domestic violence victims are active adult learners and that they will
discuss the nature of their learning in this study. The second assumption was that the

domestic violence victims were able to remember the types of learning that they have
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experienced and that they will be able to describe these learning experiences. A third

assumption was that one extensive and probing interview with each domestic violence
victim would be adequate to gather the vital information related to the selected areas of
inquiry. These assumptions were necessary to identify study participants and have served

as a basis for gathering data.

It should be stated that domestic violence is only one variable that has affected the
learning experience of the women interviewed. The women may differ as to the
conditions or situations of their lives. No attempt was made to control other variables

(intelligence, personality type, etc.).

LIMITATIONS OF THE STUDY

The self-reporting nature of the interview used in this study was an inherent limitation.
Interviews are subject to concems of reliability and validity. Attempts were made to
manage reliability by using the researcher as the only interviewer. This study attempted
to manage validity by tape recording the sessions along with using notes to maintain the
accuracy of the conclusions of the study. To increase reliability, the study included four
trial interviews with domestic violence victims to refine the interview process and perfect

the recording of the responses.

Another limitation of this study was that domestic violence victims were reporting their
thoughts and feelings about learning, possibly affecting their willingness and ability to

talk. The study sample size was limited to eleven interviews.
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The issue of trust of the domestic violence victims was another inherent limitation. The
domestic violence victims may have felt that they could not disclose information, because
their safety might have been jeopardized. However, this was dealt with by conducting all
interviews at the domestic violence shelter or another location agreeable to the subjects,
and stressing to the subjects the confidentiality of the interview. The domestic violence

shelter is located in a confidential location to insure the safety of the women and children.

SIGNIFICANCE OF THE STUDY

The significance of this study lies in four areas of adult learning. First, this study sought
to identify the types of learning experiences of the domestic violence victim. Secondly,
this study attempted to contribute to the current body of research on self-directed
learning. Thirdly, this study investigated the characteristics of adult learners who are
domestic violence victims. Finally, this study attempted to show how descriptive data
may allow hypotheses to emerge that are grounded in qualitative data. Very little
quantitative data was used in order that this could occur. The findings of this study were

not meant to be conclusive but to provide a basis for further research on adult learning.

ORGANIZATION OF THE STUDY

Chapter I of this study provides an introduction to the basic problem with which this
study is concerned. Chapter Il reviews the literature with the intent of establishing
background information and support for the assumptions made in this study. An outline
of the grounded theory methodology and the specific implementation of the study is

presented in Chapter III. Chapter IV presents the major findings of this study and a
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discussion of the findings and methodology. The conclusions, implications and

recommendations for further study are outlined in Chapter V.



CHAPTERII

REVIEW OF LITERATURE

Since there is very little literature that specifically deals with domestic violence victims as
learners, and research surrounding adult learning strategies, other related literature has
been reviewed for relevance and impact on this topic. The purpose of this study was to
explore the learning characteristics of domestic violence victims. The review of the

literature was drawn from six primary sources.

The literature review included the following areas:

1) an understanding of the definition of adult learning,
2) ways that adults learn,
3) adult developmental stages or phases and the relationships of life transitions to

learning events,

4) the characteristics of domestic violence victims,
5) the cycle of violence,
6) domestic violence programs’ response to victims.

12
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THE DEFINITION OF ADULT LEARNING

Eduard Lindeman, 1924, popularized the word andragogy, which is the art and science of
helping adults learn (Knowles, 1970, p. 38). His views about adult education were
heavily influenced by the Danish volkshochschulen (folk school for adults), which he
studied while living in Denmark. Lindeman (1924) proposed that adults are self-directed,
their learning needs change as they age and leaming is a lifelong process. (1926, p.
xviii). It is a process that is based upon the experiences that a person brings to the
learning environment. Lindeman witnessed educational opportunities brought to adults
while they were working the farmlands. These people were from all ages and walks of
life who wanted to learn. Lindeman brought some of these ideas such as life-long

learning to the United States.

Malcolm Knowles (1984) developed the andragogical model for adult learning. He
believed the adult learners need to know why they need to learn. His premise was that
adults believe they are responsible for their own decisions. The adult learner comes to
the learning setting with a set of experiences, a readiness and orientation to learning and

motivated to learn. The learner initiates or is well directed in learning. -

WAYS ADULTS LEARN

Knowles (1975, p. 18) defines self-directed learning as “a process in which individuals
take the initiative, with or without the help of others in diagnosing their learning needs,
formulating learning goals, identifying human and material resources for learning,

choosing and implementing appropriate learning strategies, and evaluating learning
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outcomes.” There are other labels that are used to describe this process such as “self-

"

study,” “self-pace,” or “independent learning.” The learner is self directed in defining
their learning needs. Adults ask for help many times. This could mean asking for
directions when lost or asking someone to explain a concept that is not understood.

Adults help each other as part of the learning process.

Knowles (1975, p. 19) states, “Self-directed learning usually takes place in association
with various kinds of helpers.” Helping is a mutual process between learner and helper.

It is a relationship that is forged with the following attitudinal qualities.

Knowles (1984) identifies three attitudinal qualities of a helper:
1. Realness of the helper.
pA Non-possessive caring, trust or respect.

3 Empathetic, understanding and sensitive and accurate listening.

These attitudinal qualities of the helper are important so the learner can be free to express

his/her concerns.

Knowles (1984) describes the guidelines for a helper. There are ten characteristics in

establishing an environment in which learning can be fostered.

1. The helper establishes the initial mood or setting of the learning experience.
2 The helper asks and clarifies the purposes of the learner.
3. The helper relies upon the desire of the learner to implement the strategies that

have the most motivational force behind the significant experience.
4, The helper works at creating many possible resources for learning.

5. The helper is a flexible resource to be used by the learner.
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6. The helper accepts the responsibility for the intellectual content and emotional

attitudes and gives respect to each learner with the appropriate emphasis.

7. The helper becomes a learner when the climate for learning is obtained.

8. The helper takes the initiative in sharing their experiences with the learner.

9. The helper is alert to the expressions of the learner that are deep and with
emotion.

10.  The helper endeavors to recognize and accept their limitations.

Rogers’ (1979) research focused upon experiential learning. This experiential learning
model is comprised of five elements. The elements are: a high quality of personal
involvement by the adult learner, it is self initiated, it is pervasive, it is evaluated by the
learner and its essence is meaning. It is through experiential learning that a fully
functioning person can evolve from their experiential learning. Rogers believed a fully

functioning person was an individual who was whole and not mentally ill.

The focus of experiential learning is the dynamic, process-based continuum of

experiences. Rogers says:

“We see persons moving in this direction from the best of experiences in education, from
the best of experiences in therapy, from the best of family and group relationships. But

what we observe is the person moving toward this goal.” (1979, p 295)

The main purpose of education is to develop skills of inquiry (Knowles, 1975). With the
skills of inquiry, and a problem-solving orientation, adults can engage in the process of
learning. Knowles, along with Maslow and Rogers, views the process as a dynamic

process of adult action and motivation.
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Domestic violence victims may face barriers to accessing information and services.
These barriers may inhibit a woman from learning and freeing herself from a dangerous
situation. Cross (1987) identified barriers to learning for adult learners. Her study
explains that there are three factors that can prevent learning. Disposition is the first
barrier to learning. An example of a dispositional barrier is when a person may feel too

old to learn or lack confidence to try. This is an internally focused barrier for a learner.

The second barrier to learning is situational. For example, day care may be too expensive
or the learner may not have the time to go to school. The third barrier to learning is
institutional. The learner may see high tuition, inconvenient class scheduling, or lack of

parking on campus as barriers for participating at a school or program.

Cross (1987) states that lifelong learning is a necessity for everyone due to the escalating
rate of change in the world. Cross (1987) estimates that as many as 40 million Americans
are in a state of transition with their jobs and their careers. The barriers to participation in
learning activities that Cross (1987) identified prevents some from accessing learning

opportunities and makes them less competitive in the job market.

Paulo Friere (1970, p. 13) defines praxis as reflection and action. He refers to praxis as
“an action upon an object that must be critically analyzed in order to understand both the
object and the understanding one has of it. The act of knowing involves a dialectical
movement which goes from action to reflection and from action to new action.” This
means reflection and action are important for individuals so that they can have a greater
understanding of themselves. This process is a dynamic one that moves from reflection
to action, action to reflection. Friere (1982) believes that in order for empowerment to

occur, the praxis of reflection and action are integral.
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Allen Tough (1980) says an intentional change must have two characteristics. First, the
change must be definitely chosen and intended. Second, an individual then takes one or
more steps to achieve the change. A person chooses the change and then takes the steps

to follow the change.

The change as Tough (1980) describes must be highly intentional. That means a person
makes a decision that is specific. A person must choose and strive for this change in their

life. It is a conscious choice and an intended one of which the person is aware.

Tough also states that these choices are voluntary. These choices are not forced on a
person or required by circumstances. Important intentional changes are common in four
areas: 1) job, career, and training; 2) human relationships, emotions, and self perception;
3) enjoyable activities; and 4) residence location. These four areas account for 75% of all
intentional changes. All the subjects interviewed made intentional changes based upon

human relationships, emotions, and self perception.

Viktor Frankl’s, Man’s Search for Meaning, (p. 77) states, “Life ultimately means taking
the responsibility to find the right answer to its problems and fulfill the tasks which it
constantly sets for the individual.” Frankl observed this while in one of Germany’s

concentration camps during World War II.

In the concentration camp, cigarettes were used as money. They were traded for extra
food, clothing or privileges. The suicide rate was very high in the camp. Frankl would
notice some men smoking all their cigarettes within a very short period of time. The next
moming Frankl would find them dead from suicide. From his observations, he
discovered that the people who committed suicide were the ones who no longer t{ad a

sense of vision and hope for themselves.
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Gilligan (1982) believes that developmental theories have been built only on the

observations of men's lives. Women's motives, their moral commitments, their
psychological growth and their view of what is important have been misunderstood

(Gilligan, 1982, p 164) states:

“Since women, however, define their identity through relationships of intimacy and care,
the problems they encounter pertain to issues of a different sort. When relationships are
secured by masking desire, and conflict is avoided by equivocation, then confusion arises

about the locus of responsibility and truth.”

Gilligan (1982) believes that the transition from adolescence to adulthood is the same for
both sexes — conflict between integrity and care. But the two sexes approach the

conflict differently, which means they have difference moral ideologies.

Morality of rights and the ethic of rights are the two different ideologies. Gilligan (1982)
says the morality of rights is based on equality and fairness. The ethic of rights is
fostered from equal respect, balancing the claims of other and self, compromise,
compassion and care. Gilligan (1982) maintains life’s transitions are different for males
and females. They speak a different language but they think it is the same. Due to
differences in socialization males and females speak in different voices through life

transitions.

Locus of Control is a concept of learning derived from of social learning theory. Social
learning theory uses a historical approach to the study of personality (Rotter, 1972). It
was an attempt to integrate the two modern trends in American psychology. The
stimulus-response or reinforcement theories and the cognitive or field theories were

combined into one theory.
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This theory included both behavioral constructs and internal or subjective constructs
(Rotter, 1982). The locus of control concept maintains that behavior is a function of
expectations about the effect of behavior on the behavior itself (Lefcourt, 1965). If for
example, a person believes their behavior will decide the outcome, the locus of control is

considered to be internal.

If the person believes that they have no control over the consequences of their actions, the
locus of control is external. People who attribute the outcome of personal actions to

factors beyond their control, such as fate or chance are externally controlled.

Rotter (1972) was interested in the variable that might correct or refine prediction of how
reinforcement change expectancies. The basic hypothesis is that if a person perceives a
reinforcement as contingent upon their own behavior, then the occurrence of either a
positive or negative reinforcement will strengthen or weaken potential for that behavior to
recur in the same or similar interaction. If the person sees the reinforcement as being
outside their control, that is, depending upon chance or fate, than the preceding behavior

is less likely to be strengthened or weakened.

A learning situation would occur where the teacher arbitrarily decides the right response
regardless of the response of the subject. The response of the subject will produce a
different kind of learning than one where the subject believes the behavior determines
whether or not the reinforcement will occur, learning under is skill conditions is different

from learning under choice conditions.

A series of studies provides strong support for the hypothesis that the learner who has a
strong belief that she can control her own destiny, takes steps to improve her

environmental condition, places greater value on skill or achievement, and has more
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concern for her ability and failures, can be resistant to subtle attempts to be influenced.
Phares (1965) concluded that subjects who feel they have control of the situation are
likely to exhibit perceptual behavior that will better enable them to cope with potentially
threatening situations than subjects who feel chance or other uncontrollable forces

determine whether or not their behavior will be successful.

LIFE’S TRANSITIONS

Adult learning is process or journey that is based upon experiences that are dynamic and
maturing (Dewey, 1917, 1938, 1969). Adult learning takes place in a powerful
environment whereby adult development is evolving actions that grow in depth and
richness based upon respect and support for others and support for other and in support of

the social environment.

Maslow’s (1970, p. 80) Theory of Human Motivation may be called a holistic-dynamic
theory. Maslow said that basic human needs must be met before focusing on higher
goals. Physiological needs, i.e. the air, food and water that are essential to survival, must
be met first. If the physiological needs are met, the need for safety and security then
becomes most important. Some examples of this second level need include feeling safe

from criminal assault, murder, attacks by wild animals, etc.

After the physiological and the safety needs are fairly well met, the person’s need for
affiliation will emerge. A person at this third level has the need to belong to a group or

have relationships with friends or family.
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Maslow (1970, p. 90) states that the fourth level, which is self-esteem, means “that all
people in society have a desire for a stable, firmly based, usually high evaluation of
themselves.” The final or fifth need is self-actualization, or achieving what a person can

and must be to be at peace with herself.

Aslanian & Brickell (1980) investigated why and when people leam. Most adults learn
because they want to use the knowledge. There are transitions when learning occurs for
the use of this knowledge. These learning transitions are uneven. Every adult who learns
because of a transition can point to a specific event in their life that signaled or triggered
the learning to occur at that time. Triggering events occur unevenly in several parts of an
adult's life. More than half of these triggering events are family triggers, such as divorce
or loss of a loved one. While the topic an adult chooses to learn is always related to the
life transition requiring that learning, the topic is not always related to the triggering

event.

More than 90 percent of the events triggering adult learning occur in career or family
lives (Aslanian and Brickell, 1980). This suggests a cause and effect between how adults
spend their time and the life changes that cause them to learn. Transitions create the
reasons for learning, while triggers set the limit for that learning (Aslanian, 1984). Life
transitions are the times of learning, and specific events trigger the decisions to learn at

particular points of time.

Knox (1986) indicates that learning ability and style change throughout life. The shift in
learning style also reflects developmental trends in personality during adulthood. Adults
tend to evolve from unquestioning conformity to recognition of universal principles and
appreciation of relationships both human and cognitive (Knox, 1986). Learners tend to

choose educational settings that fit their preferred learning styles. This praxis is a process
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where learners alternate between current proficiencies and search for increase levels of

understanding and mastery.

Daniel Levinson (1979) focused upon the concept of the individual life structure. The
transitional periods are within the life structure. These transitional periods are sources of
stagnation or renewal for learning. The combined perspective of eras and periods is a
means of exploring the total life and the process of development at specific times. A
season is the metaphor for a period, and “the continuum of life’s specific transitions are
eras. Life structure evolves through a sequence of alternating periods. A stable structure
building period is followed by transitional, structurally changing period. Structural
building is defined as making crucial choices, creating a structure, and enriching the

structure and pursuing the learner's goals within the framework.

Pathfinders are those who face a treacherous transition. They find a detour that usually
turns out constructively. Sheehy (1981) says that life crises are a certainty for everyone.
The life crises are stressful but an individual finds the internal energy to move forward
and to grow in new ways. The willingness to risk is the master quality of path finding. It

is the cornerstone.

The pathfinders that Sheehy describes are those who took action that resulted in some
outer change to their environment. The pathfinder who willingly risked began with an

inner change that propelled the person to risk a different direction in their life.

The people Sheehy identifies as pathfinders are those who gave up self-limiting
behaviors, have the spunk to risk changing roles, or shift emphasis within their value

systems. The willingness to risk can challenge the basic belief system and values of an
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individual. The willingness to risk means change, growth and leamning for those who

decide to do this.

CHARACTERISTICS OF DOMESTIC VIOLENCE VICTIMS

There are several definitions of domestic violence. Ganley defines domestic violence as
assaultive behavior between adults in an intimate, sexual, theoretically peer and usually
cohabiting relationship. Assaultive behavior includes verbal threats of assault and
behavioral threats. Gelles and Straum (1979) define domestic violence as an act that is
carried out with intention or perceived intention of causing physical pain or injury to
another person. Shattmaier (1987) refers to domestic violence as to attempts or actions
used by a man to dominate or control a woman with whom he is, or has been, in an
intimate relationship. This includes such behavior as physical attacks, threats of physical
attacks, and psychological attacks. This includes repeated derogatory remarks, deliberate

destruction of a woman's property, confining her to limited area, or stalking her.

A feminist perspective views domestic violence as a result of and reflection of a male-
dominated society (Fleming, 1979; Schecter, 1982; Stark and Flitcrait, 1983). As long as
the institutional structures; e.g. government, religion and family; systematically oppress
and devalue women economically, sexually, and socially, violence against women will

continue.

Primary prevention and intervention is through education. This is coupled with
enactment and enforcement of laws that help protect women. Prevention programs in
schools, social service agencies, in the home and church are now in place. Intervention

programs such as support groups, police awareness programs which advocate for victims,
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all help in solving this societal problem. Studies by (Gardner & Reisman, 1982;

Peterman, 1981; Schwartz, 1975; Spiegel, 1979) claim that information from these
programs increase the participants coping skills and problem solving skills (Gottlieb,

1981; McGuire & Gottlieb, 1979; Powell, 1975; Tietzen, 1980).

Inequality between women and men affects upon the perception of violent behavior for
the woman so that they are unable to develop adequate skills to escape from the
relationship (Walker, 1984). Walker’s research discovered that a domestic violence
victim will not attempt to escape when the victim believes her situation is hopeless. The
common characteristics of domestic violence victims are low self esteem, belief in
traditional roles of males and females, acceptance of responsibility for the batterer's
behavior, feelings of guilt, denial of the terror and anger she feels, presenting a passive
face to the world, use of sex to establish intimacy, belief that no one can help her, and
severe stress reactions (Walker, 1979). She becomes helpless and defenseless due to the

continuous cycle of violence.

Learned helplessness behavior is another characteristic of a domestic violence victim.
This theory (Walker 1978) maintains that when a domestic violence victim’s attempt to
escape from a threatening situation is blocked, she will stop trying to escape.

Consequently, she remains in the relationship and the learned helplessness is reinforced.

The Shube and Barbour (1984) study examined the influence of social support. Women
who ultimately left battering relationships were more likely to have filed assault charges
and obtained restraining orders. Women who had exhausted resources were more likely
than those seeking outside help to leave the relationship. The results of their research
also indicated that women who stayed in battering relationships were more likely to be

Caucasian, married and raising children at home.



THE CYCLE OF VIOLENCE

The first time that the three-phase cycle of violence was described was in 1978 by
Walker. Phase I is the period of tension building, where the woman attempts to please
the man with the hope of avoiding an attack. This phase culminates with a battering
incident, which marks the beginning of the next phase. In Phase II the man is totally out
of control. Phase III is commonly called the “honeymoon period.” In Phase III the
batterer is repentant, loving, and often declares his need for his partner. The batterer begs
for forgiveness and promises that the abuse will never happen again. At this stage, the
domestic violence victim wants to believe her batterer because during this phase
everything in the relationship is the way she imagines it should be. The domestic
violence victim hopes that this time she can prevent the cycle from repeating itself by
trying harder to meet the batterer's needs. As the domestic violence victim continues to
try to meet the batterer's needs, the tension building Phase I starts in motion again. The

cycle of violence is sequential and continuous.

Power and control tactics are used by batterers, including psychological abuse, verbal
threats, involving the children in spousal power struggles, sexual abuse, intimidation,
humiliation, isolation and economic deprivation. Walker's research (1978) found that
psychological humiliation and isolation were the worst forms of abuse that women
reported experiencing, whether or not they had been physically abused. Even when they

had never been physically abused, all reported they feared for their lives.

Gelles (1976) research discovered that the less frequent and less severe the violence, the
more likely a domestic violence victim is to remain with the batterer. Domestic violence

victims who were victimized as children are more likely to stay in battering relationships
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than women who had not been exposed to violent role models. Domestic violence victim

with fewer resources are more likely to remain with the batterer.

DOMESTIC VIOLENCE PROGRAMS

Today experts believe that over 1000 domestic violence shelters exist in the United States
(Gelles, 1986). Domestic violence shelters provide a safe refuge for a domestic violence
victim and her children. It is here that the domestic violence victim can take advantage of

an educational experience that will help her understand her situation.

Many women who call the shelter are not necessarily seeking housing (Loseke and Berk
1982). Many desire information, advice or referral. Loseke and Berk concluded that
shelters provide a great many services that may be overlooked when attention is directed

solely at shelters for refuge.

Another study by Gelles (1985) revealed the best predictor of a domestic violence victim
going to a social service agency is how much violence the woman experienced as a child.
The less violence she experienced, the more likely she is to seek a social worker's help. It
appears that victimization as a child raises the domestic violence victim's tolerance for
violence. Women who do not seek out intervention are less likely to have completed high

school and more likely to be unemployed.

Berk, Newton, Fenstermaker, Berk (1986) predicted that domestic violence shelters will
have beneficial effects for domestic violence victims who already taking control of their

lives. This study focused on the role of domestic violence shelters in aiding domestic
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violence victims in breaking the cycle of violence. The beneficial effects of the shelter

stay depended upon whether the victim had begun to take control of her life.

Another study by Labell (1979) collected data from domestic violence victims. The
research found that few of the women admitted to the domestic violence shelter had
sought professional assistance. Relatives and friends were more likely to be sources of
assistance. No data were reported about the domestic violence victim's responses to the

professional assistance they received.

Hughes (1990) examined 47 shelter programs in California to determine what
components are essential to a domestic violence shelter's effectiveness in facilitating
lasting change in learned helplessness behavior. Hughes discovered there appeared to be
no standardization of shelter stay timelines or programs among long term and short term
shelters. The shelters reported offering specific interventions, but there appeared to be no

method of measuring outcomes and no criteria for measuring the effectiveness of shelter

programs.

SUMMARY

The assumptions upon which the methodology of this study rested were adequately
supported in this study. The literature referring to adult learning cites the significance of
adult learning in transitional periods. It may have significant effect on the acquisition of

knowledge for domestic violence victims.

The literature reviewed the locus of control within a learning environment. The locus of

control is a concept of learning derived from social learning theory. This theory argues
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that people who attribute the outcome of personal actions to factors beyond their control,
such as fate or chance. are externally controlled. If a person believes their behavior will

decide the outcome, the locus of control is considered to be internal.

A series of studies indicates strong support for the hypothesis that the learner who has a
strong belief that she can control her own destiny takes steps to improve her condition,
places an increased value on achievement, and her ability and failures, can be resistant to
be influenced. This can be a convincing methodology in understanding how domestic

violence victims learn.

The domestic violence literature included background information about domestic
violence and the effectiveness of domestic violence programs. The research defined
domestic violence, the characteristics of domestic violence victims, and power and

control issues, The cycle of violence was briefly discussed.

Very little research about the effectiveness of domestic violence programs has been
initiated. Hughes (1990) discovered there appeared to be no method of measuring

outcomes and no criteria for measuring the effectiveness of shelter programs.



CHAPTERIII

METHODOLOGY

The methodology for this study was based on the grounded theory methodology
described by Strauss and Corbin (1990). This methodology is “one deductively derived
from the study of the phenomenon it represents,” Strauss and Corbin (1990). Grounded
Theory methodology has four central criteria for judging the application of the theory to a
situation: fit, understanding, generality, and control. The reason for using the grounded

theory approach was to shed new light on this area of inquiry.

BACKGROUND TO GROUNDED THEORY

Grounded theory is especially suited for descriptive studies such as this one, which is on a
topic for which very little formal study or theories exist. This methodology can be used
in a multidisciplinary study with each researcher bringing their expertise to a research

problem.

This methodology uses concepts. These concepts are related by statements of

relationships, and may be organized by themes. These themes may be summaries of
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words taken from the data (Strauss and Corbin). There is little interpretation of data. The

several themes are not interpreted into a more general conceptual theme.

There are several steps in conducting a grounded research study. The researcher needs to
identify and define the problem and develop the research question. Strauss and Corbin
(1990, p 38) state “the research question in a grounded theory study is a statement that
identifies the phenomenon to be studied. Questions in grounded theory studies also tend

to be oriented toward action and process.”

There are ten steps that Strauss and Corbin (1990) identify in the process of organizing

the research project.

1) Identify a general research area.
2) Review the literature in areas related to the area study.
3) Collect research data.

4) At the same time, with collecting of data, code and analyze the data.
5) Generate memos with as much theoretical saturation as possible.

6) Decide what data to collect next.

7 Continue data collection, analysis, coding and memoing — focus on emerging
core theory.

8) Write memos on data, memos on memos until theoretical saturation is achieved.

9) Sort memos to develop a theoretical framework.

10) Write and rewrite the report.

Theoretical sensitivity refers to the personal quality the researcher brings to the research
problem (Strauss and Corbin, 1990). This theoretical sensitivity can come from the

literature review, personal and professional experience, and the analytic process. This
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sensitivity to meaning is important because the researcher can interweave data selection
with data analysis. This is a dynamic process in which a praxis is forged between the
data selection and data analysis. Each gives insight and parameters to the evolving

theory.

This study used theoretical sampling. In grounded research methodology, the aim of
theoretical sampling is to sample events — incidents that are indicative of their properties
and dimensions — so that a relationship is built between the categories. This theoretical
sampling must have proven theoretical relevance because certain concepts are noticeably
present or absent when comparisons are made. Through the coding procedure the
concepts earn the status of categories. Questions and comparisons evolve during the
analysis. This process helps to discover and relate appropriate categories, their properties

and dimensions.

Theoretical sampling is cumulative. The concepts and their relationships accumulate
through the praxis of the data collection and analysis (Strauss and Corbin, 1990).
Sampling creates depth of focus due to concentration on the development, density and
saturation of categories. A systematic approach to gathering data on each category will
ensure consistency (Strauss and Corbin, 1990). This procedure must be planned, while
being flexible to enhance theory generation. Sampling and analysis must occur at the
same time with data analysis giving guidance to the data collection. The sampling
process is based on the evolving theoretical relevance of concepts (Strauss and Corbin,

1990). It is not planned like quantitative studies.

In grounded theory methodology, theoretical sampling continues until there is theoretical

saturation. This means there is no new or relevant data to emerge, the category
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development is dense and the relationships between categories are well established

(Strauss and Corbin, 1990).

Data analysis is implemented through open coding which examines and compares,
conceptualizes and places data into categories. These new categories and their
relationship provide a basis for expanded inquiry. Axial coding is the secondary
procedure, where the data is put together making connections. Subcategories evolve and
are placed into a system related to the other categories. At this point the study begins to
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