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ABSTRACT

OUTDOOR EDUCATION AS SEEN THROUGH A DELPHI SURVEY

OF SELECTED GROUPS OF EXPERTS IN THE PROVINCE OF

QUEBEC, CANADA, U.S.A., AND OVERSEAS AND

IMPLICATIONS FOR THE OUTDOOR EDUCATION

CURRICULUM AT LAVAL UNIVERSITY, QUEBEC

By

Georges-Andre Nadeau

Purpose

The purpose of this study was to explore the Outdoor Educa-

tion movement as perceived by selected Outdoor Education leaders

and experts in Quebec, other Provinces of Canada, the United States,

and overseas, in order to draw inferences and recommendations for an

Outdoor Education curriculum at: Laval University, Quebec.

Procedure

A list of 97 statements was drawn from literature, inter-

view suggestions of some Michigan State University faculty members,

and the researcher's own extensive experience in Education Plein-Air/

Outdoor Education (EPA/0E).

The Delphi method was used to gather information by means of

a series of carefully constructed bilingual questionnaires. The

Delphi system has been developed, on a general level, to provide an

alternative to committee approaches for the processing of group

opinion. The process used was one of obtaining a controlled set of
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feedback from a small group of experts in each of four samples:

Quebec, other Provinces in Canada, the U.S.A., and overseas. Ques-

tionnaires were systematically employed to gather data which were

then analyzed and placed in a form suitable for possible group

decision-making purposes.

The study consisted of two questionnaire phases which were

mailed to each participant. Prior to Phase I, a list of statements

concerning five basic elements of a rationale in Outdoor Education

was constructed from the researcher's basic assumptions and from

the review of related French and English literature. The rationale

statements were divided into five parts according to the five basic

elements identified.

In pre-Phase I, the instrument was administered to a select

sample for refinement and to test the content validity through the

judgment of experts as to what §h9g1g_be emphasized in a course of

study.

The application of the experts' judgment to the 97 rationale

statements contained in the original list of elements divided as

follows constituted the activity for Phase I (these forms invited

experts to evaluate statements, suggest modifications, and express

opinions):

I. Definitions of EPA/0E

II. Objectives of EPA/0E

III. Social and Cultural Environment

IV. EPA/0E and Learning

V. EPA/OE and Teacher Education Curriculum
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The Phase II instrument was a composite of the statements

and modifications gathered from Phase I. The objective of Phase II

was to ask experts for reconsideration Of their Phase I Opinion,

after they had had the opportunity to review the feedback received

from the other experts.

Responses to the initial Delphi questionnaire were reviewed,

analyzed, and the mean and standard deviation computed for each rationale

statement. These data were noted on the Delphi II questionnaire.

Each respondent was offered the Opportunity to modify his

position. In cases where his responses to an item differed from the

consensus indicated by the mean and standard deviation, he was asked

to give specific, written reasons for his departure from the central

range of the total group response.

Phase II created a convergence of Opinion, a narrowing of

range of opinion, and a strengthening of group median positions.

Major Findings

As a result of this study, the researcher has interpreted

the picture Of the Quebec EPA/OE to be a blending Of the two fol-

lowing concepts: education for and about the outdoors, including

an emphasis on attitude development and outdoor skills and knowl-

edge; and on the other hand as learning through the outdoors as a

process for curriculum enrichment in which the outdoors are seen

as a unique setting for achieving educational objectives outside

the classroom.

The researcher concluded with a set of recommendations for

the Outdoor Education Program at Laval University, Quebec.
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CHAPTER I

INTRODUCTION

Of the many changes which occurred in Quebec education during

1 is one which has shown athe last 10 to l5 years, Outdoor Education

tremendous rate of growth.2 Educators at all school levels are try-

ing to enrich curricula through more effective use of the outdoors--

a travers "Le Plein-Air."3

The phenomenon of "EPA"/OE in Quebec, however, takes on many

different perspectives depending upon the angle from which one looks.

The bilingual and bicultural characteristics of Quebec contribute to

the development Of a unique basis for Education Plein-Air/Outdoor

Education.

The present study examines the Quebec "Education Plein-Air"

(EPA) phenomenon and compares it to Outdoor Education in the United

States, Canada, and selected overseas countries.

 

‘ 1Or the comparable term used in Quebec: "L'Education Plein-

Air" (EPA).

2Guy Pinaad, "Lea Ctaaaea dc Madge Depaia'l9qz, Lean Pbpu-

Eaaité n'a pas Ccasé dc Gaandta," La Paeaae, i7 FQUML€&.7968.

3vowmd Mom, "Loam at Raméauom zoo Gar/Leona ct FLUCM

dc Montaéaz Noad Iaont en Claaae dc Neige," La Pacaae, 3 Januica

1968; DOZZaad Month, "Deb leaned Découvaent Heb Roatzona Nouvcaux

Gaace au Camp dc Neige," La Pheaac, l7 Januica 1968; Suzanne

St-Denia, ”Outdooa Education; Enquéte.6ua.£ea CZaaaes de Neige,"

Centae Pétote Laval, Novembae 1969.

1

 



Background Of the Problem
 

The Province of Quebec is now facing a remarkable and fast-

growing phenomenon: the use of the outdoors in education or "Edu-

cation Plein-Air (EPA)." Indeed, 10 years ago, EPA/OE in Quebec was

almost nonexistent. School systems and many provincial agencies are

still trying to cope with this turbulent newcomer in the field of

education.4

Three major events are worthy of note concerning Quebec

Education Plein-Air. First, the Quebec Board of Education, in its

Rappoat Paaent, recommended in 1964 that some type Of Outdoor Educa-
 

tion be included in each school curriculum.5 Second were the new

directives from the Quebec Board in Education in Rigiement No. 7,6

recommending half a day of Education Plein Air per week in the school

systems. And third, the recent creation of a provincial organization

for leisure and outdoor sports for youth called Le Haut-Commiasaaiat

 

4Gouveanement du Quebec, Miniateae de i' Education, Guide

d'Impiantation dezs Activité/S de Mouvment (Spont, Piein—Aia_EXpILeA-

aion Coapaniie), Section 2, Taauaii en Fanctfon deb Depiacement

Diveaa (Document de taavaii non-pubiié) (Quebec, Septembae 1972);

GOuveanement de Quebec, Miniateae de i' Education, Guide d' Impian-

tation deb Actiutté/s de Mouvementa (Spam, Piein-Ai/L, Exp/Lucian

Coapoaeiiei, Section IVL-Thavaiiien Fonction de Rythmea Vaaiea

(Eiementaiael IQuebec, Octobae 1972).

 

 

 

 

 

 

 

 

5Aiphonae-Maaie Paaent, Rappoat de ia Commission Royaie

d’EnquOte Au/L i'Emeignement de ia Paovince de Quebec, Tome II,

Stauctwceé Pédagogiqueb cfu SyatEne Scoiai/Le (WWW, 1964), P 767.

 

 

 

6Elgiement N0. 7, Aaticiea 28, 31, 32, 33 (Quebec).
 



poua ta Jeanette, LoitiAt et Spoatt (HCJLS)7 for the promotion of

sports and outdoor pursuits.

Statement of the Problem
 

In Spite of all the efforts of administrators and educators,

the Education Plein-Air movement in Quebec is still difficult to

define for the following reasons:

1. The impact of two separate and strong influences, one

coming from some countries in Europe with a traditional health con-

cern, and the other from the United States and Canada with a multi-

disciplinary learning approach with an emphasis on sciences: natural

and physical sciences.

2. The recommendation, without follow-up, Of the 1964

Rappodt Punent,8 that put forward the French approach of Dr. Fouras-

9

 

tier, who was concerned primarily with the lack Of students' physi-

cal fitness in the French schools.

In 1947, Dr. Fourastier conducted an experiment for one month

in an outdoor setting (ski centre). Half a day was used for aCademic

subjects and was called Le Mi-TWPA‘Pédagogique- The other half of

the day provided outdoor sport activities with emphasis on Alpine

skiing (downhill skiing); it was called the Mi-TemPA SPORIZO.

 

7Gouueanement du Québec, Minitteae de i'Education, Le Seauice

de La Jeanette du Loitih et du Piein-Aia: Paobiématique et Ohien-

tntion Généflaiet (Québec, 1971), p. 19.

8

 

 

 

Patent, Rappoat, Tome II.

9Gouvefmement du Québec, Enqufite Cotpt (MEQ, 1970), p. 169.
 



The results Of the study showed that the academic achieve-

ment Of the students was about the same, but the physical fitness of

the students increased significantly.10

3. The lack of a sound philOSOphy. Indeed, Quebec seems to

be still in a terminology war, seeking definitions, and realistic

and well-defined goals concerning the phenomenon Of Education Plein-

Air/Outdoor Education.

Need for the Study

Education Plein-Air/Outdoor Education in Quebec was almost

nonexistent prior to the recomendation of the Bmppoat Paaent in 1964.
 

In a l974 survey of the Quebec Board of Education, it was indicated

that 58 percent of the French Canadian schools had some type of

Education Plein-Air experience.

Such rapid growth did not occur without problems and confu-

sionll concerning the conceptual foundations of EPA/OE and the impli-

cations for the school curriculum. Sound research in the field of

Education Plein-Air/Outdoor Education is, unfortunately, very scarce.

Indeed, no sound study has ever been done concerning the development

of a rationale for EPA/OE in Quebec in order to give a coherent and

sound basis for Outdoor Education experiences in the French-Canadian

12
schools. Such weakness is Obvious when one looks at the small

 

IO'Ibid., p. us.

“Midi?! Maidague, Paobiématigue de ia Caite de C'Envijtonne-

ment (Québec: Univeatité Lavai,77973).

12"Ii ett mu impontant que iet municipaeitét, iet mauve-

mentt et iet attociationt compaennent qu’ii flawt eiaboaea et appao-

60ndia, au piut tot, notae pentée dant ie domaine du piein-aia, aéin



amount of literature related to Education Plein-Air/Outdoor Educa-

tion in Quebec.

The fact that Quebec is bilingual and bicultural adds a new

dimension to the problem of rationale building. The language barrier

left Quebec isolated from American and Canadian material for a long

time. During this period, Quebec educational leadership was coming

13
from France. Now the Anglo-Canadian and American influences seem

to play an important role in the development of Education Plein-Air

in Quebec.14

An investigation into each of these influences will help to

determine the nature and different components Of the Outdoor Educa-

tion movement in Quebec.

15 in the Quebec outdoors were, for theIsolated experiences

most part, tainted with religion and romanticism. The emotionalism

of these types of experiences16 did not assist very effectively in

 

d'ofifiaia queique chote d'oaiginai qui.puitte toutenia ia competition

avec ie.ioitia piein-aia commenciaiite (meme t'ii ett de bonne quaii-

.teI, caa.ii.nout tembie quiiit/a confiiit d’intiaet ioatqu' on ueut

gaiae flauctifiiea an capitai en accueiiiant det enfiantt, det adoiet-

centt, det jeanet t/Lauaiiieww pendant tea/It vacancet, et en meme

tempt powwoi/L a ieu/L epanouittonent humain. " Confiedénation Que-

becoite du Piein-Aia, Paemiet Manifiette de ia Confiédeaation Quebecoite

du Piein-Aii (Quebec, June 1969).

13

14Ofifiice Faanco-Québecoit Poua ia Jeanette, Spoat et Piein-

Aim, Section de Québec.

15

16Ciaudia Page, Let Expé/Iiencet de Mi-Tempt Pedagogiquet de

ia Ptouince de Quebec (Centae Piiote Lavai, Nouembae 1969); Renee

Rowan, "Apaet ia Ciatte de Neige, Rien n 'ett Pint Comme Avant, "

7 Fevtiet 1972.

 

Patent, Rappoat, TOme II.

 

See Bibliography.
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the realization of the general goals of education. Recent innova-

tions in education and changes in social and cultural values, however,

have led the way to the use of the outdoors for educational purposes.

Educators are starting to give more recognition to Education Plein-

Air/Outdoor Education and realize the potential contribution of the

outdoors to education.17

Three recent circumstances have made this study very rele-

vant. First, pressures have come from school boards requesting

"Education Plein-Air" programs to become a part of the regular cur-

riculum. From 1972 to 1975, the Quebec government (HCJLS) hada budget

of three million dollars for "Education Plein-Air" leadership in

l . .

8 Second, some univerST-various schools/agencies in the province.

ties, such as Laval University, are considering starting a curriculum

for leaders in "Education Plein-Air"/Outdoor Education. The pro-

fessional preparation would help to assure effective leadership in

schools and would likely contribute to the enrichment of the entire

school curriculum. Third, one of the recommendations of the Atto-

ciation det Paofiettioneit dei'Actiuité Phytique (APAPQ), Divition

Piein-Aia, conference in Montreal in 1974,19 was to conduct an

 

17F. Doucet, Etude tan ie Piein-Aia Pédagogique (Québec:

Punitteae de i'Education, Juin 7970); Seavice’au MOyent Techniquet

d'Enteignement (STME), Le Piein-Ain,'C'ett Quoi? Eiémentaihe,2€ cycie

(Montaéai, 1969).

1BGouwsznemen/t du. Québec, Minute/Le de i'Education, HCJLS,

Selwice de La Jeanette du Loitijt et du Piein-Aijt: "Pian Budgetax'JLe

Tniennai du 1% Aw‘i, 1971 du 31 Matt, 1975," Document du Taauaii

No. l, Capie aeuitée (Québec, 197i).

 

19Geoaget-Andae Nadeau, "L'Education Piein—Aia au Québec:

Muthe ou Reaiité2"Confiéaence, Congaet, A.P.A.P.Q. (Montaeai, 1974).



in-depth study in order to give to Education Plein-Air a sound

rationale and conceptual framework in which to Operate.

This study serves to meet the needs cited above as it

attempts to analyze the Education Plein-Air/Outdoor Education move-

ment in Quebec.

Purpose of the Study
 

The purpose of this study was to explore the Outdoor Educa-

tion movement as perceived by selected Outdoor Education leaders and

experts in Quebec, Canada, the United States, and overseas in order

to draw inferences and recommendations for an Outdoor Education cur-

riculum at Laval University, Quebec.

Specifically, this study will be achieved as follows:

first, examine and analyze through the literature the historical

development of Outdoor Education in Quebec. Sgggmg, identify the

basic elements, criteria, and determining factors for a sound curric-

ulum in Outdoor Education which considers the European, Canadian,

and American influences, but still remaining typically Quebecoit

based on the cultural, geographical, and historical uniqueness of

French-Canadian schools. Third, through the Delphi technique, submit

to a jury of experts in Quebec, Canada, the United States, and some

countries in Europe a series of statements regarding the basic com-

ponents of the rationale in order to analyze the major influences

and determine the guiding principles of the "Education Plein-Air"/

Outdoor Education movement in Quebec. And finally, draw inferences

and implications for a current rationale that can serve as a basis



for designing an Outdoor Education Curriculum for French-Canadian

public schools and for professional preparation for leaders Of the

Province of Quebec.

Methodology: The Delphi Technique
 

The Delphi technique was used to gather opinions of selected

experts and leaders in the area of Outdoor Education in Quebec,

Canada, the United States, and overseas.

Delphi is a process designed to obtain a controlled set of

informational feedback from a small group of selected experts

regarding a specific area of knowledge. Delphi questionnaires were

used to gather information systematically, which was then analyzed

and summarized.

In considering future innovations in education in 1966,

Helmer, an originator Of the Delphi research method, concluded:

The earliest time that one might now hope to affect [educa-

tional reform] is the mid-seventies, and the direct influence

of any present reform may well still be felt . . . through

the first quarter of the twenty-first century. . . . Some Of

these forecasts may be based on existing demographic and

economic models, but intuitive judgement is likely to play a

dominant role throughout, making something like a Delphi

approach virtually mandatory.2

The Delphi technique places emphasis on the intuitive judg-

ment Of experts. Such judgment is an expertise that grows from

personal experience and knowledge of possible occurrences in a

specialized area.

 

20O. Helmer, Social Technology (New York: Basic Books,

1966), p. 24.
 



Curriculum planners should recognize the importance of

advanced knowledge in preparation for the initiation of particular

program modifications, and the Delphi technique provides an Oppor-

tunity for gathering data which may assist decision makers in plan-

ning educational innovations.

2] are characterized by anonymity, controlledDelphi responses

feedback, and statistical group response data. Many of the deci-

sions made by such geographically disparate groups through the Delphi

are superior to those made by face-to-face groups. A

One of the more promising subjective-judgmental approaches

is the Delphi method, since it provides a systematic means of col-

lecting and analyzing expert opinion.22

Definition Of Terms

Definitions of key terms used in the study follow, to

provide a common basis for understanding.

Education Plein-Air (EPA):-Term used in Quebec to describe

outdoor experiences in public schools as they now exist.

ngbggr-The Province of Quebec, as related to French-

Canadians.

French-Canadian public schools--Schools in the judiciary and

funded by the Quebec Board of Education in which French is the lan-

guage used.

 

2Norman C. Dalkey, "Delphi," paper presented at the Symposium

on Long-Range Forecasting and Planning, Alamagordo, New Mexico,

October 1967.

22Norman Dalkey and Olaf Helmer, "An Experimental Application

of the Delphi Method to the Use of Experts,“ Management Science 9

(April 1963): 458-67).
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Results to
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I
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Consensus on

Delphi Forecast
 

Figure l.--Major stages in Delphi technique.

Source: D. N. Cravens, G. E. Hills, and R. B. Noodruff, Marketin

Decision-Making Concepts and Strateties (Homewood, III -

Richard D. Irwin, Inc., 1976).
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Outdoor Education (OE):-A tool to be used for the purpose Of

curriculum enrichment (United States).

Professional,preparation--Courses of study leading to a col-
 

lege level degree and a teaching certificate.

Rationale--Fundamental reasons for, or expositions of prin-

ciples.

flQgL§;-Haut Committaniat de ia Jeanette, det Loitiat et det

Spoatt (Provincial Organization for Youth, Leisure and Sports).

ngggay-Anglo-Canadians of all the Canadian Provinces,

except Quebec.

Overseas--Sample of experts representing the following coun-

tries: England, France, Sweden, Egypt, Venezuela, and the Nether-

lands.

Limitations of the Study

The concepts (related to "Education Plein-Air"/Outdoor

Education and its basic components) expressed by experts' Opinions

in the study involve only the personal beliefs of each individual

regarding the areas of inquiry brought up in the questionnaires. It

is entirely possible that the Opinions expressed by this sample Of

individuals are not representative of the national or provincial

trends and sentiments.

The effects of history, mortality, and maturity also may

23
confound the data in this study. Events may occur between the time

 

23D. T. Campbell and J. E. Stanley, Emperimental and Quasi-

Experimental Designs for Research (Chicago: Rand McNally College

Publishing Co., 1963), pp. 13-16.
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Of filling out the initial and the final questionnaires which may

unduly affect the expert's response. This problem is inherent in a

longitudinal study Of this nature. Subject mortality is also a

danger, in that participants may drop out of the study at any point,

and thus confuse the accuracy of the comparisons made between the

opinions Of the group in the initial and final phases of the Delphi.

Mortality is also a problem in considering within-response consistency.

The researcher cannot determine why a participant did not answer a

given question within the body of the questionnaires, and how such

omissions might affect the final validity of the data collected and

analyzed.

Generalizability is also a problem, in that the recommen-

dations for the training of Quebec Outdoor Education leaders are

limited to the French-Canadian population of the Province.

Translation difficulties might enter the picture as well,

in that the original text Of most statements appeared in English,

and was necessarily translated into French for the benefit of the

Quebec participants. Although this task was performed by a profes-

sional, there are phrases and terms in both the French and English

which do not lend themselves readily to expression in the other

language.

Experimenter effects through the personal interaction which

took place between the experimenter and the participants in the

administration of the Delphi I questionnaire could also serve to

confound the impartiality of the responses. This personal contact

was unavoidable, however, because of the six-week mail strike in
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Canada which continued over the period of the initial data col-

lection.

Overview

In Chapter I, the problem has been presented along with the

basic elements for the rationale suggested in the study. Chapter II

contains a review of literature pertinent to the purpose of the

study. Procedures for gathering information through the Delphi

technique are presented in Chapter III. Chapter IV provides an

analysis of results. Finally, a summary of conclusions and recom-

mendations constitutes Chapter V.



CHAPTER II

REVIEW OF RELATED LITERATURE

Literature in Quebec

The review of related literature in Quebec provided the

basis for the basic elements of the rationale used in the Delphi

questionnaires.

Although the Province of Quebec has very limited relevant

research in Outdoor Education as yet, some empirical soundings and

articles have been written about the experiences of different

schools1 in Quebec outdoor settings that might lead us to some basic

elements of the rationale for Outdoor Education curriculum.

An extensive review of literature through over 150 des-

criptor terms2 concerning the domain of physical sciences and Educa-

tion Plein-Air/OE in both French and English was conducted in order

to investigate and analyze the Quebec movement of Outdoor Education,

its origins, objectives, instructional models, and evaluation tech-

niques of current programs.

The first concern for "Education Plein-Air" in Quebec was a

sanitary and health concern. The French influences came into Quebec

from Dr. Max Fourastier, who first tried in 1947 to improve the

 

1MEDDLARS, Medicine Tape Services, Canadian Institute for

Science and Technological Information, N.R.S., Ottawa, Ontario.

K1A OSZ.

zPanent, Rappoat, Tome II, p. 768.

14
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fitness of students through "Education Plein-Air"/Outdoor Education

activities with emphasis on physical fitness. The approach used was

"ie Mi-Tempt Pédagogique et ie Mi-Tempt Spoatifi."3 Most of the

outdoor experiences mentioned in Quebec literature originated from

the French movement.4

Georges .Heberts' had the same Objectives, but used basic

natural movements such as walking, running, climbing, and crawling

in a natural setting. He had, and still retains, an influence in

the movement called "Hebeatitme;“

It seems that the most prevalent type of outdoor experience

in Quebec was imported from France and implemented in Quebec public

schools.6 Due to the language used in the French schools the French

literature was the only readily available work, and therefore the

French influence in French-Canadian schools was a natural result.7

The new bilingual status of Canada provided Education Plein-

Air/Outdoor Education with many translations of research materials

and literature in the last three years. Also, more educational

exchanges have taken place, and changed the major directives Of

Education Plein-Air/Outdoor Education in Quebec.

 

31bid., p. 167.

4c. Coutineau, Paofiii duPiex'n Ai/L P’edagggique (Ottawa:

Unive/ztité d'Ottawa, 19m, )0. W.

5R. madam, LaMéthode Nam/Leia d'chm (PM: Let

Gaandet Editiont Faancaitet, 7948), p. 127.

6

 

Patent, Rappont, Tome II, p. 168.

7"Aux Ciattet de Neige du Mont PianteuLet Etudet, ie Matin, Le

Ski . . . i'Ap/Let-Midi,"Photo-'Jou/Lnai, Sem. 14 au 21 Fév., 1968.
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Concerning the objectives of Outdoor Education, Claude

Cousineau found in 1971 very ambiguous Objectives in "Education Plein-

Air"/Outdoor Education.8 Among the few objectives mentioned were

the following:

--to improve teacher/student relations

--to increase relevance of instructional experiences

--to close the gap between intellectual and physical

capacities

--to understand the bio-physical environment

--to reform teaching methods

One Of the reasons for this diversity in the Outdoor Educa-

tion Objectives might be the fact that most Outdoor Education pro-

grams have been originated by Health, Physical Education and Recrea-

9
tion (HPER) leaders who had a uni-disciplinary type of formation in

HPER and no professional preparation in Outdoor Education, which is

a multi-disciplinary approach.

10 in 1970, mentionedA provincial sounding, "Operation CORPS"

that out of 64 regional school districts, 67 percent had the physical

education instructor as responsible for the Outdoor Education program.

 

8Coutineau, Paofiifl du Piein AiJL P’edagogique, p. 12.
 

gGouve/Lnement du Québec, Enquue CORPS: Piein-Aijt, 1970,

p. 1; R. Avatta, Gouueanement du Quebec, Minitteae de i'Education

HCJLS, Se/wice de Pianifiication, Patticipation det Québecoit aux

Activitiét de LoitiJL, Rappoat d'Etape No. 1, Expioitation de 2'

EnquEte CORD-SM’tua iet Loitint de Piein-Aia, 1974, p. 93.

10

 

Gouve/Lnement du Québec, Enqu’éte CORPS: Piein-Ai/L, 1970.
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In a provincial survey, the South Shore Protestant Regional

Board in Montreal mentioned the need for teacher education in Out-

door Education in the following terms: "On dépioae que iet cadaet

n'aient pat de flatmation adequate. Un paogaamme pout ia ’FOAmation

det Maitaet' dant ie domaine du Piein-Ain,teaait un paemiea pat: on

tuggeae une année."]]

The indecision in the chOice Of Objectives seems to reflect

the lack of fundamental reasoning or rationale for Outdoor Educa-

tion.

Of all outdoor experiences carried on in school systems,

"ia ciatte de netge" is still the most popular type in Quebec. The

geography and climate of Quebec may explain this fact.12

13
The French influence is well-noticed in the "Mi-Tempt

Pedagogique et ie Mi-Tempt Spoatié," which still appear to be the

most popular of the health-based approaches.14

In the last few years, with the "ciattet de neige, ciattet

15
ventet, nouget ou jaunet," it seems that a different trend is

 

nProtestant School Board of Greater Montreal, Outdoor

Education, 1972.

12

13

Coutineau, Paofiii du Piein Aia Pédagogique.

Page, Let Expe’niencet de Mi-Tempt Pédagogique-

”Coutineau, Paofiii du Piein Ax'n Pédagogique, p. 12.

15F/zance Dion, "Ciatte de Neige, Paogaammation et Evaiuation,"

Ecoie Noamaie de Méaici,(Québec, 1970b Jeanette (Ciub), Let Ciattet

de Neige: Stage Pédagogique Tenu a i'Aubeage de ia Seigneuaie, Mint

1970; Ste-Fay (Committion Scoiaiae), Paojet "Opeaation" Rouget,

Noiat, Bianchet (Ste-Fog, 1967); Roman, "ApEEt ia Ciatte deTNeige."
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16
coming in from the United States. Indeed, the original programs

issued from physical activities in the outdoors appear to be more

flexible, and leave room for an integration of the ecological concerns

and a multi-disciplinary approach.‘7

Eighty-six different descriptor terms on the subject of

professional preparation in health, physical education and recreation

and outdoor education in Quebec have been researched through Educa-

18 and four other documen-tional Resources Information Center (ERIC),

tation centres19 through Le Laboaatoiae det Sciencet de i'Actiuité

Phytique (LABSABLUniveatite Lavai), covering the material published

in the area from 1970 to 1975. The area of Health, Physical Educa-

tion and Recreation was closely researched because in Quebec oVer

75 percent of the Outdoor Education programs are founded and directed

by physical educators.20

 

16Charles Lewis, “Integrating Outdoor Education Into the

Curriculum," JOHPER 40 (June 1969): 63-64; Clifford E. Knapp, "Inno-

vations in Outdoor Education--Principles and Practices,“ Illinois

Journal of Education 58 (September 1967): 10-12; John Loret, "Happen-

ing in the Out-of—Doors: Interdisciplinary Experiences in Outdoor

Education," Journal of Health, Education and Recreation 40 (April

1969): 45-56

17voucet, Etude tun ie Piein-Ain Pédagogique; P. La/Lue,

"Plein-Aim: Defiinition du’Piein-AiaTDant ie Contexte Québecoit,"

.Spottt et Loitiht--Education Phytigue 4,2 (1968): 37-47.

18ERIC (Education), SBT Division, National Library,

395 Wellington Street, Ottawa, Ontario, K1A 0N4.

19Science Citation Index, Social Sciences Citation Index,

GRA Government Report, Tape Services, CIFTI National Research Council,

Ottawa, Ontario, K1A 0N4.

20Gouveanement du Québec, MEQ, Enquéte CORPS: Piein-Aia,

Quibec, p. 1.
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The first provincial meeting regrouping Outdoor Education

leaders happened in 1974 in Montreal. One Of the major recommenda-

tions was to conduct a thorough study in all Quebec schools in order

to determine the bases and fundamental reasons for Outdoor Education

in Quebec.

According to the literature reviewed, there has been no study

done which develops such a basis for the rationale for Outdoor Edu-

cation in Quebec, and subsequent inferences to professional prepara-

tion for Outdoor Education leaders.

The first investigation was done in 1969 by Michel Maldague

of Laval University, on environmental education. His purpose was to

identify the content, intensity, and the didactics of teaching

"conteavation de ia natune" in Quebec. The procedure used was a

questionnaire with 46 centers Of interest (water cycle, tree study,

etc.). TO each center of interest, the respondent indicated the

depth of study and educational tools employed. Nine educational

tools were listed. One of them, directly related to Outdoor Education,

"tontiet dant ie mc'iieu, " was used in the teaching of nature conservation.

The results of Maldague's 1969 study demonstrated that 3.5

percent of classes participated in "arboretum visits," 9.2 percent

in "ciattet ventet," 11.6 percent in "botanical garden visitations,"

and 29.4 percent in "guided excursions." In the study, more than

95 percent Of the teachers involved saw a need for structuring the

studyof nature conservation.21

 

’ 2IMichei Maidague, "Education en Conteavation de ia Natuae en

Quebec," IQuébec:' Facaité de Foaettnie et de Géoiogie, Univeatite

Lavai, 1969).
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Maldague concluded by showing a weakness in these terms:

It ettciax'n . . . que i'enteignement [conservation education]

donne actueiiement dant iet ecoiet deia paouince, te caaatE/zite

paa une gaande 6aibiette: ceataint atpectt tont touchét d'une

manieae généaaiEment tupeafiicieiie et tant inteapaetation dant

an entembie cooadinée.22

J. C. Cousineau23 of the University Of Ottawa, Ontario,

Ontario, carried out a study in 1970-71. Its purpose was to con-

struct a profile Of Outdoor Education, but the results were based

only on affirmative answers. No attention was given to negative

answers.

24
Another provincial study, Enquéte CORPS, was done in 1970.
 

The purpose of the investigation was multiple, with one important

question: "Who is in charge of Outdoor Education in Quebec schools?"

The results were as follows: In 40 percent of the cases, the physi-

cal educators were responsible for the Outdoor Education program

(cross-country skiing and down-hill skiing were given as the most

popular activities Of the schools involved).

The recommendations :Of the conmitee mentioned the absence of

professional preparation for Outdoor Education leaders and proposed:

1. that Outdoor Education become an integral part of the

teacher's education

2. that the Physical Education curriculum for teachers

include Outdoor Education activities

 

zzMichei Maidague, "Union Intetnationaie pou/L ia Contejwation

de ia Natuae et de tet Rettouacet," Voi. IV (Suitte, 19701, p. 74.

23

24

Coutineau, Ptofiii du Piein Aia Pedagogique.

Gouvetnement du Quebec, MEQ, Enquéte CORPS.
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3. that a program committee integrate an Outdoor Education

course of study in the teacher education curriculum.

Discussion
 

Studies in Quebec Education Plein-Air/Outdoor Education

reviewed in this section indicated no sign of homogeneity, coherence,

and sound philOSOphical foundations. Even though the French Mi-Tempt

Pedagogique et ie Mi-Tempthpoatifiplayed a central role in the evo-
 

lution of Quebec Education Plein-Air, most of the articles and reports

researched (cf. Bibliography) indicated an urgent need for research

in EPA/OE and leadership training.

With the creation of a special project in Education Plein-

Air at the 1972 annual conference in Montreal, the Attociation det

Pnofiettioneit de i'Actiuite Phytique du QuEOec (APAPQ) brought

together over 200 people interested in Education Plein-Air/Outdoor

education. The results of this conference indicated considerable

interest and energy, but also problems and confusion concerning the

nature of Education Plein-Air itself, and how Education Plein-Air

can contribute to the goals of physical education and general edu-

cation as well.

 

25Translated from GouueAnement du Quebec, MEQ,'Enquete CORPS.
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American Literature26
 

The review Of American literature in Outdoor Education was

27 Early studies in camping aswell undertaken by Weiner in 1965.

education and studies in Outdoor Education and school camping were

reviewed in the perspective of the influences of two key leaders in

the field of Outdoor Education in the United States: L. B. Sharp

and Julian W. Smith.

Compared to Quebec, Outdoor Education in the United States

developed very early and showed much more maturity and sophistica-

tion. The breadth and diversity of the American Outdoor Education

movement is well expressed in a publication of the AAHPER in 1973

by Hammerman, Stark and Swan, in which 117 doctoral studies completed

in the past three decades are reported.

The analysis of the Delphi questionnaires in the present

study will assist in the verification of the characteristics of

the American Outdoor Education movement.

For the period from 1965 to 1975, an ERIC search (USA)

provided over 2,053 abstracts Of articles and books concerning Out-

door Education and teacher education in Outdoor Education and related

fields of study (see Bibliography). However, the major research for

this span Of time has been reviewed by Hammerman et al. in Research

1

 

26A review Of USA literature was reported here only briefly

because of the special impact of American OE on Quebec's EPA.

27Morris Weiner, "Rationale in Outdoor Education" (Ph.D.

dissertation, Michigan State University, 1965). Weiner reviewed

the historical development of DE and constructed a profile of two

key leaders in the Outdoor Education movement: L. 8. Sharp and

Julian W. Smith.
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in Outdoor Education. Out of 43 doctoral dissertations written in
 

the last 10 years, 18 were classified under Teacher Education, 25

in Evaluation, 9 in Proposals for New Programs, 4 in Historical

Analysis, and 4 in Administration and Organization.

The last ten years witnessed a higher degree of sophistica-

tion in the patterns of curriculum experiences in American Outdoor

Education. The energy crisis generated an increase in research

mainly in conservation education, environmental education, and

science education.28

Indeed, American literature expressed a great diversity con-

cerning the concepts Of Environmental Education, Science Education,

and Outdoor Education. It might be apprOpriate to provide a brief

comparison and contrast of philosophies, purposes, and techniques.

Outdoor Education vs.

Environmental Education

Outdoor Education and Environmental Education are based pri-

marily on the following premises: "Leave to the child the burden of

pursuing his own education" (John Gardner), and that a transfer Of

learning is more likely to occur when the experiences are similar.

Definitions.--While Outdoor Education involves "learning in

29

 

and for the outdoors," Environmental Education involves the

 

28Julian Smith et al., Outdoor Education (Englewood Cliffs,

Ner Jersey: Prentice-Hall, 1963); Donald R. Hammerman and William H.

Hammerman, eds., Outdoor Education: A Book Of Readings (Minneapolis,

Minn.: Burgess Publishing Company, 1968); G. W. Donaldson and Oswald

Goering, Perspectives on Outdoor Education: Reading§_(Dubuque, Iowa:

Wm. C. Brown Co., Publishers,71972).

29

 

Smith et al., Outdoor Education.
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understanding of the natural environment and factors limiting human

30
life. In this perspective, according to Novak, Environmental Edu-

cation appears to be the extension of Outdoor Education.

Philosophy,--L. 8. Sharp, father of Outdoor Education,
 

showed us the way with "that which can be best learned outside the

classroom . . . should there be learned." Outdoor Education is con-

3] Its primary purpose is

32

sidered to be learning for what is real.

the sharpening and deepening of all school curriculum Offerings.

Outdoor Education aims at mental and physical fitness, including

the affective domain.33

Environmental Education is more concerned with the total

human environment, its cultural, social, political, economical, and

aesthetic as well as physical and biological aspects. Environmental

Education aims at understanding the natural environment and man's

interrelations with it.

Techniques.--Outdoor Education is an inter-disciplinary learn-
 

ing process using the inquiry, problem-solving, and multi-sensory

approach jm_the outdoors. Outdoor Education uses the outdoors for

 

30Paul F. Novak, "Education in and About Our Environment,"

Journal of Outdoor Education 5 (Winter 1971): 6.

3Earl C. Kelly, Education for What Is Real (New York:

Harper & Brothers, 1947).

32J. W. Smith, "Outdoor Education as a Method Of Teaching

Reading: Irvington Outdoor Education Center, New Jersey," Journal

Of Reading_12 (December 1968): 229-33.

33George Donaldson, School Camping_(New York: Association

Press, 1952).
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educational purposes, as a learning tool, as a means, not ends, for

the enrichment Of inside learning in all subject matter areas of

34 to be "an injec-the curriculum. It is considered by C. Blackman

tion of reality" into the curriculum Offerings.

While Outdoor Education focuses on awareness, understanding,

and appreciation, Environmental Education emphasizes the understand-

ing of the natural environment, its basic elements, and man's

interrelations with it. The instructional models of Environmental

Education are quite similar to those used in Outdoor Education;

however, Environmental Education does ggt_necessarily need to be im_

the outdoors--a pond study could well be undertaken without going

outside the classroom. Environmental Education is an “intra-

disciplinary learning process" using similar approaches (inquiry,

problem-solving, discovery) to those found in Outdoor Education, but

placing less emphasis upon the multi-sensory approach.

Relationship of Science Education

and OutdOor Education
 

The 1960's and 1970's have witnessed some very fundamental

social and educational changes in our industrial society. Indeed,

the explosion Of knowledge, new learning theories, and the stress on

the acquisition of facutal information have largely contributed to

the innovations in general education, Science Education, and Out-

door Education as well.

 

34Charles Blackman, "A Curriculum Specialist Looks at OE,"

Journal of Outdoor Education, Vol. 3, No. 3, Spring, 1969.
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While Science Education appears to be a systematic and

organized body of knowledge as well as a process for learning when

dealing with how children learn and think, Outdoor Education, on

the other hand, appears to be the educational resource which brings

reality and relevance to science by dealing with what is meal.

Secondly, while Science Education attempts to develop scien-

tifically literate and personally concerned individuals with a high

competence for rational thought and action, and also tries to create

in students the ability to c0pe with new, unexpected findings,

Outdoor Education intends to sharpen and deepen learning in all

curriculum Offerings, including science. Outdoor Education seems

to be the best equipped laboratory for learning science.

Although the methods of classroom science differ slightly

from those of the outdoors, scientific skills (observation, data

collection, interpretation) can be best developed in the real world,

dealing with the living and nonliving things. The multi-sensory

approach used in the outdoors will provide an outstanding learning

experience for science and other subject matter areas as well.

There is no substitute for this unique contribution of Outdoor

Education.

Finally, the outdoors gives a special significance to cer-

tain fields Of science, such as astronomy, botany, chemistry, ecology,

zoology, geology, paleontology, and physics.



CHAPTER III

PROCEDURE FOR GATHERING INFORMATION

Research Questions

Due to the nature of the study, it was deemed impossible to

develop hypotheses in the typical fashion. Instead, three research

questions were developed. They are as follows:

1. What is the degree of agreement or disagreement (SA, A, N,

D, SD)1 concerning the following basic elements of "Education Plein-

Air"/Outdoor Education?

Definition of Outdoor Education

Objectives of Outdoor Education

Social and Cultural Environments

Learning Processes/Outdoor Education

Teacher Education Curriculum(
D
Q
O
U
'
D
D

2. What are the major similarities and differences in the

status of Outdoor Education in the Canadian, American, and European

movements which may have influenced the Quebec Outdoor Education

movement?

3. What inferences may be drawn from the results of this

research which may be translated into recommendations for the

improvement of the Outdoor Education Teacher Curriculum at Laval

University?

 

1See Appendix C, research instrument.

27
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Sample and Population
 

The pOpulation for the study was a selected set Of indi-

viduals working in Outdoor Education and related fields, grouped as

follows: the Province of Quebec (Group I), Canada other than Quebec

(Group II), the United States (Group III), and the following other

countries--France, England, Sweden, the Netherlands, Venezuela, and

Egypt (Group IV).

Broadly defined, participation was limited to those "Educa-

tion Plein-Air"/Outdoor Education leaders and/or experts who are

highly skilled in influencing policy decisions at local, provincial/

state, or national levels of EPA/OE and its educational staff

development. In the four groups investigated, representatives were

chosen from individuals associated with private and public organi-

zations and agencies, including universities (professors and

instructors), boards Of education (members), school boards (con-

sultants), governmental and private agencies, and provincial/

state organizations.

The population also included educators involved with teacher

preparation and outdoor leadership training programs in Quebec,

Canada, and the United States.

A sample of 84 participants for the four groups (French-

Canadian in Quebec, Anglo-Canadian in other Canadian provinces,

the United States, and overseas) was selected. The sample list had

been developed through contacts the researcher had acquired over

several years Of Outdoor Education and Teacher Education involvement,

through recommendations from members of the Michigan State University



29

faculty, Laval University colleagues, and members of the researcher's

doctoral committee.

The sample of "Quebecois," Canadian, and American respon-

dents was selected by means Of several criteria. An individual was

included if he satisfied one or more of the following:

--recommended by a recognized leader or expert in "Education

Plein-Air"/Outdoor Education,

--a leader or professional staff member to a local,

provincial/state, or national organization in "Education

P1ein-Air"/Outdoor Education or related fields,

--high1y committed to an organization which had "Education

Plein-Air"/Outdoor Education as its central interest.

The sample Of the overseas participants was selected from

the list of experts associated with the 1975 International Environ-

ment Education Program in Belgrade sponsored by the United Nations

Educational, Scientific, and Cultural Organization (UNESCO).

Description of Sample

A letter of introduction (Appendix D) from the chairman of the

doctoral dissertation conmittee was sent to the 84 potential participants

in Quebec, Canada, the United States, and overseas (France, England,

Sweden, the Netherlands, Venezuela, and Egypt). Two weeks after

the contact letter, 84 Delphi I Questionnaires were sent out (cf.

Appendix C): Quebec (Group I) n=28, Canada (Group II) n=20, the

United States (Group III) n=26, and overseas (Group IV) n=lO.

(For a complete list of the participants, see Appendix E.)
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Because Of the Canadian mail strike in November 1975, the

Delphi I was distributed personally by the researcher to most Of the

Quebec participants (see Table 1).

Table l.--Sample contacts and participation: Delphi 1.

 

 

 

Group Participants Actual . Percent.

Contacted Participation PartTCipation

I. Quebec 28 26 92.05%

II. Canada 20 18 90.00%

III. U.S.A. 26 24 92.31%

IV. Overseas lO 6 60.00%

Total 84 74 88.1%   
In Phase II, 74 Delphi II Questionnaires were sent out to

the respondents of Phase I (see Table 2). Phase II contacts were

limited to those respondents who had returned Phase I.

Table 2.--Sample contacts and participation: Delphi II.

 

 

 

Group Pgrticipants Actual . Percent.

ontacted Partic1pation Partic1pation

1. Quebec 26 21 80.77%

II. Canada 18 15 88.33%

III. U.S.A. 24 19 79.19%

IV. Overseas 6 2+43 33.33%al

Total 74 57 77.03%a   
aWhen using the Tukey post hoc analysis with ANOVA, the data of

Delphi I and II were used in order to obtain pairwise differences (see p. 34).
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Of the 74 questionnaires sent in Phase II, 56 experts, or

75.68%, completed the Delphi II Questionnaire in time for the computer

analysis. Seven months were spent in collecting the data included.

The 56 respondents to papa rounds in Delphi I and II rep-

resent 66.66% Of the participants originally contacted. The result

was that 74 persons contributed to the information gathered in the

study.

Nature of the Research Instrument

The study was conducted within the general category of sur-

vey research. Surveys may be used for studying relationships, longi-

tudinal changes, or for noting contrasts and similarities between

groups. Methods such as questionnaires and interviews are commonly

used to gather survey information.

The Delphi Techniqua,

The Delphi method has been described by Vande Ven and

2 as a replacement for face-to-face information-gatheringDelbecq

techniques such as general survey methods for the development of more

impersonal group decision procedures. Indeed, the Delphi technique

is a method of eliciting opinions from a panel of experts with the

objective of generating group consensus responses but conducted

through questionnaires interspersed with feedback.

Each authority was expected to take a position on each

statement. The central thrust of these positions as indicated

 

2A. Vande Ven and A. L. Delbecq. "Nominal Versus Interacting

Group Processes for Committee Decision-Making Effectiveness," Academy

of Management Journal 14,2 (1971): 203-12.
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by mean score and standard deviation was communicated to the other

participants.

Dalkey stated that the Delphi technique "represents one Of

the most promising efforts to eliminate personal factors (other than

3 Hall4 estimated that manyknowledge) from group problem-solving."

decisions made by separated individuals are superior to those made

by face-tO-face groups.

Helmer5 concluded that the Delphi "eliminates committee

activity altogether, thus further reducing the influence of certain

psychological factors, such as specious persuasion, the unwilling-

ness to abandon publicly expressed Opinions, and the bandwagon

effect of majority Opinion."

Weaver has identified what he terms the "Exploratory Delphi"

"6 The former is characterized (a) byand the "Normative Delphi.

estimates of what experts judge to be probable occurrences and

(b) estimates of when experts foresee the occurrence happening.

The “Normative Delphi" is characterized by estimates of what experts

judge to be desirable occurrences.

 

3N. C. Dalkey, "The Delphi Method: An Experimental Study of

Group Opinion," Memorandum RM588-PR (Rand Corporation, June 1969).

4J. Hall, "Decisions, Decisions, Decisions," Psychology_

Today (November 1971): 51 .

5O. Helmer, Social Technology_(New York: Basic Books,

1966).

6T. W. Weaver, Delphi: A Critical Review, RR-7 (Syracuse,

New York: Education Policy Research Centre, February 1972),

pp. 1-3.
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The Use of the Delphi

in This Research
 

This study is primarily Of the normative Delphi type,

although some experts made comments which would be more character-

istic of the exploratory Delphi.

The Delphi technique was chosen partially because of its

7 who found that Delphipredictive value, as concluded by Cyphers,

information was usable for assisting in formulating the future tar-

gets in the field of education.

Weaver advises that "any consideration of the future of edu-

cation should attempt to clarify what we can reasonably expect to

make happen or not expect to make happen. Rather than focus on

'accuracy,‘ the focus might better be on 'plausibility' or reason-

ableness of forecasts."8

As the ends of this study relate primarily to a future

Outdoor Education Teacher Preparation Curriculum at the Univefltité

Lavai, experts in the study were requested to give answers which

would emphasize "shouldness" as Opposed to "is-ness."

In this study, the information gathered was that of responses

of selected individual outdoor educational leaders from universities,

colleges, public and private schools, organizations and agencies

at the provincial/state or national level.

 

7Vincent A. Cyphers, "A Study to Determine the Significant

Outdoor Experiences for Elementary Teachers" (Ph.D. dissertation,

Colorado State College Of Education, 1961).

8Helmer, Social Technology.
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The instrument used in gathering information and feedback

included two questionnaires administered to the four groups chosen,

representing the Province of Quebec (French-Canadians, Group I),

Canada (Anglo-Canadians, Group II), the United States (Group III),

and some countries overseas (France, England, Sweden, the Nether-

lands, Egypt, and Venezuela, Group IV). These forms (cf. Appendix C)

invited experts to evaluate statements, suggest modifications, and

express Opinions concerning five basic components which were iden-

tified as elemental to EPA/OE. The basic elements were related to:

I. Definitions of EPA/OE

II. Objectives of EPA/OE

III. Social and Cultural Environment

IV. EPA/OE and Learning

V. EPA/OE and Teacher Education Curriculum

Pre-Phase I: Construction of the instrument.--A list of
 

statements concerning five basic elements Of a rationale in Outdoor

Education was constructed from the researcher's basic assumptions

and from the review of related French and English literature. The

rationale statements were divided into five parts according to the

five basic elements identified.

The instrument was then administered to a select sample

(n=lO) for refinement and to test the content validity through "the

judgment of experts as to what §p9u1g_be emphasized in a course of

study."9

 

9R. L. Thorndike and E. Hagen, Measurement and Evaluation in

Psychology and Education (New York: John Wiley and Sons , Inc. , T957),

pp. 105, 112.
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Then, the instrument was submitted to the examination of a

specialist in language translation for refinements of the French and

to assure the validity of comparison between the groups utilizing

the bilingual instrument.

Some experts were asked to give their personal definitions of

EPA/OE10 and to elaborate on Open-ended questions (Appendix B) con-

cerning their fundamental philosophy of EPA/OE and Outdoor Education

Teacher Curriculum. The areas covered included:

1. the learner

the educator

community (physical, cultural, social)

school/teacher's school

0
1
t
h

learning theories for the outdoors

The four questions were as follows. What should be

1. your guiding principles?

2 the important criteria to be considered?

3. the determining factors? and

4 the operational steps of your approach?

These questions were asked to explore, in an informal way,

the expert's Opinion concerning a rationale of EPA/OE and Outdoor

Education TeaCher Curriculum in Pre-Phase I. The same questions

were asked of 25 Quebec participants during interviews of one to five

hours duration. Interviews were conducted because of the Canadian

mail strike, which took place during the data-collection period.

The Opportunity was taken to explore the background of each respondent

 

10See Appendix A2.
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in EPA/OE. Many comments were recorded on tape. This process

covered a two-month period. These recordings, personal definitions

(Appendix A2) and interview questions were used as references in the

data interpretation of Phases I and II of the study.

Phase I: Delphi Questionnaire I.--The application of the
 

experts' judgment to the 97 rationale statements contained in the

original list of elements divided as follows constituted the activity

for Phase I:

Papt_l, In your view, "Education Plein-Air"/Outdoor Edu-

cation §ppuld_be defined as.... (33 statements)

Part II. In your View, what should be the general objec-

tives (educational and pedagogical) of "Education Plein-

Air"/Outdoor Education? (17 statements).

Part III. Do you agree with the following statements con-

cerning the development of the cultural and social

values of society? (11 statements)

Part IV. DO you agree with the following statements con-

cerning the future develOpment of "Education Plein-Air"/

Outdoor Education and learning? (13 statements)

Papt_y3 Do you agree with the following statements concern-

ing the future development of "Education Plein-Air"/

Outdoor Education and Teacher Education and Curriculum?

(13 statements)

Each rationale statement of the elements identified was rated

by each expert according to the following scale:
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SA: the expert "strongly agrees" with the statement,

A: the expert "agrees" with the statement,

N: the expert is "neutral " or "undecided,"

D: the expert "disagrees" with the statement, and

SD: the expert "strongly disagrees" with the statement.

In a space provided on the form, it was possible for the

expert to modify the wording or the meaning of each statement, or

add other statements if judged appropriate.

The 25 pages of the Phase I form (cf. Appendix C) were

accompanied by a cover letter (cf. Appendix D) explaining the intent

of the questionnaire and giving direction on how to proceed through

the questionnaire.

Responses to the Phase I Questionnaire were analyzed for the

mean (7)11 and standard deviation (0)12 computed for each statement.

These data were noted on the Delphi II Questionnaire as a form of

feedback inherent in the Delphi technique (see Appendix B).

In light of the group consensus given (as expressed by the Y

and o in Appendix C), experts were asked to re-evaluate the statements,

and, if necessary, reconsider their original position in an effort to

 

IIThe formula for determining the mean was as follows:

R'- x1 + x2 + ... xn

- N .

Taken from M. J. Slakter, Statistical Inference for Educational

Researchers (Mass.: Addison-Wesley Publishing Co., 1972), pp. 35-40.

12Standard deviations were calculated using the formula

derived from Slakter, Statistical Inference, p. 145:

2

o = XX? ' 1%!)-

N 6
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tighten the consensus. Due to respondents' comments and/or extremely

high standard deviation, certain statements were deleted, some

slightly modified, and some added (cf. Appendices Band C). Responses were

expected to fall within the group consensus determined by the means

(X), standard deviations (o), and modes (m) in the first question-

naire. If, however, the expert was not able to subscribe to the

given consensus, he was to indicate his Opinion by marking a response

on the scale, and indicating his reasons for deviating from the

norm .

Phase II: Delphi Questionnaire II.--The Phase II instrument

was a composite of the statements and modifications gathered from

Phase I. It was accompanied by a cover letter (cf. Appendix D),

which explained the objectives of the questionnaire and gave several

directions on how to proceed through Delphi II (cf. Appendix B for

Delphi II).

The objective of this questionnaire was to determine experts'

reactions to the same rationale statements after they had had the

opportunity to review the feedback received from the other experts

in the field Of Outdoor Education.

Responses to the initial Delphi questionnaire were reviewed,

analyzed, and the mean (7) and standard deviation (O) computed for

each rationale statement. These data were noted on the Delphi

Questionnaire II.

Each respondent was offered the opportunity to modify his

position. In cases where his responses to an item differed from the
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consensus indicated by the mean (7) and standard deviation (0), he

was asked to give specific, written reasons for his departure from

the central range of the total group response.

Analysis of Data
 

The Delphi I and II questionnaire results served as the

information base for the study. Data were analyzed through a one-

way analysis of variance (ANOVA)13 to compare the four groups of

experts' (Quebec, Group I; Canada, Group II; the United States,

Group III; and overseas, Group IV) responses to each statement.

The data were analyzed according to the design shown in

Chart 1.

 

Phase I Phase II

 

Part—I Part II' ... Part V Part I Part II
 

Q]..Qn Q1..Qn Q1..Qn Q1..Qn Q1..Qn
 

Group I

Quebec

 

Group II

Canada

 

Group III

U.S.A.

 

Group IV

Overseas          
 

Chart l.--One-way analysis of variance by group.

 

13Slakter, Statistical Inference, pp. 312 sq.
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a method for classifying items on degree of consensus and Opinion

 

 

 

 

 

 

 

 

 

 

strength.

. Statement Number

SUPJECF Stmt.l Stmt.2 Stmt.3 .... .... .... .... .... Stmt.97

$1

52

S3

Sn

X1 X2 x3 .... .... .... .... .... ié7

a] 02 03
C97           
 

Chart 3.--Means and standard deviations of group X responses.

Basic Method
 

The instrument was developed with the 97 statements evaluated

by the respondents of each group (Group I, Quebec, Group II, Canada;

Group III, U.S.A.; Group IV, overseas). The statements of both phases

‘6 i.e., 5 = theof the Delphi were scaled in a Likert-type method;

respondent strongly agrees (SA), 4 = the respondent agrees (A),

3 = the respondent is neutral, undecided (N), 2 = the respondent

disagrees (D), and l = the respondent strongly disagrees (SD).

First, Tables 3,5,7,9,ll were used as response matrices for statement

 

means (stmt. X'= X] + X2...Xn) and statement standard deviations

N7

 

151bid.
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( 2x2 - (2x22 ).

N Then, the range of statement standard deviation

N

was marked Off the vertical axis on a bivariate grid. On the hori-

 

zOntal axis, the five-point scale from strong agreement to strong

disagreement was recorded. Thus, each statment was plotted on

the grid at the intersection of the mean (7) on the horizontal axis

and the standard deviation (0) on the vertical axis in order to

display the degree Of consensus among respondents and the mean

response strength.

Finally, each axis was partitioned into three equal sectors,

(a) on the horizontal axis for means illustrating the consensus

among respondents (high, moderate, or low consensus), and (b) on

the vertical axis for standard deviation, revealing the response

strength (strong disagreement, moderate opinion, and strong agree-

ment ratings; see Chart 4).

Summary

The questionnaires served as the information base for the

study. Data gathered from ANOVA, and a Tukey post hoc analysis have

been expressed in the following categories: adjusted frequency Of

response (percent), mean responses (7), and distribution responses

(O) for each rationale statement in the five elements of EPA/OE

under investigation: definitions (33 statements), Objectives (17

statements), social and cultural environment (11 statements),

learning processes (13 statements), and professional preparation

(13 statements).
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Chart 4.--Consensus and response strength among respondents
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low consensus H
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strong positive

opinion

high consensus  
 

Strong

Disagreement

Rating

Moderate

Opinion

4 5

Strong

Agreement

Rating

Response Strength and Valence

within each group.

The analysis compared four groups Of experts (1, Quebec;

0.062

>
<
I

II, Canada; III, U.S.A.; and IV, overseas) on a set Of 97 rationale

statements identified from the researcher's assumptions and from

French-Canadian and American literature.

U
U
Z
>

A weighted scale was applied to Phase I data as follows:

° The expert strongly agrees with the statement

: The expert agrees with the statement

: The expert is neutral or undecided

° The expert disagrees with the statement

: The expert strongly disagrees with the statement

Scale
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Means, standard deviations, and modes were computed and indicated

in Phase II questionnaires as dictated by each group's consensus.

The analysis of data also combined both an ANOVA for each

rationale statement and a Tukey post hoc for each group, to explore

pairwise differences between groups of experts.



CHAPTER IV

ANALYSIS OF RESULTS

Introduction
 

The purpose of this study was to explore the Outdoor Educa-

tion movement as perceived by selected Outdoor Education leaders and

experts in Quebec, Canada, the United States, and overseas in order

to draw inferences and recomendations for an Outdoor Education

teacher training curriculum at Laval University, Quebec.

The analysis of results is a display of information gathered

from each step of the study. The data have both statistical and

non-statistical elements. Statistical information was gathered from

frequency counts and organized into ranges and medians. Non-

statistical data consisted Of modifications and suggestions made by

participants on each questionnaire. These comments have been

grouped by rationale statement and organized to assist in their

comprehension. Comments were further studied for patterns of opin-

ion in support or opposition to the elements of the rationale.

These modifications from participants appear in Appendix C.

The review of literature provided information that led to the

forming of 83 suggested rationale statements for EPA/OE. The

initial stage of the research questionnaire was designed to sharpen

and clarify the problem of which rationale statements should be

explored within the study (Pre-Phase I). Suggested statements were

45
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grouped (Delphi 1) in the categories Of "Definitions," "Objectives,"

"Social and Cultural Environments," "EPA/OE and Learning," and

"Outdoor Education Teacher Curriculum."

The statements developed appear in Appendix B (Delphi 1).

The results (means [X] and standard deviations [0]) of the first

round (Phase I) were recorded on the Delphi Questionnaire II along

with a few modifications (Appendix B). The statements as developed

and modified (Phase II) appear in Tables 3, 5, 7, 9, and 11, along

with a summary of participants' response patterns expressed through

the adjusted frequency (percent), the mean (I), and standard devia-

tion (0). The complete listing Of participant modifications may be

found in Appendix A2.

Following the receipt of information from the initial con-

tact with participants, there were several changes made in the

original statements (6 deleted, 14 added, 26 slightly altered or

reworded; see Appendix C for modifications). Note that all the 97

statements Of Phase II met with a high level of acceptance from

participants.

An ANOVA with a post hoc analysis showed statistically

significant differences at a .05 level among groups within each of

the five parts of the Delphi II questionnaire.

Presentation of Results

ANOVA

The first part (if the analysis Of results (ANOVA) presents

an overview of the responses of Delphi II, which are laid out in
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the following categories: adjusted frequency of response (percent),

mean responses (7), and standard deviation (0) for each rationale

element (see Tables 3, 5, 7, 9, and 11).

Tukey Post Hoc Analysis
 

Next, a Tukey post hoc analysis was undertaken for the

results of Delphi II, in order to show the major differences between

groups. The analysis was done with .05 or less level Of signifi-

cance. The results are expressed by part.

The results of the analysis are expressed in two decimals.

The third decimal was rounded up, except for the levels of signifi-

cance.

For the rationale search, results have been organized by

group (I, II, III, IV) and by the five parts corresponding to the

original fundamental questions:

1. How should EPA/OE be defined?

2. What Objectives should EPA/OE seek to attain?

3. What type Of social and cultural environments relate

to EPA/OE?

4. What are some of the learning assumptions and implica-

tions of EPA/OE?

5. What competencies should the leaders possess in order

to achieve the Objectives Of EPA/OE?
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Part I: Definition Of EPA/OE
 

One of the most important aspects of this inquiry was the

exploration of the nature of EPA/OE as expressed in the instrument

as it relates to school curriculum and leadership training in

EPA/OE.

Commentary on the results which showed a statistically sig-

nificant difference in group response patterns follows.

The first part, concerning the definition of EPA/OE,

revealed some major differences in experts' and leaders' reactions

to the rationale statements of Delphi II. Also, statistically sig-

nificant differences appeared in the Tukey post hoc analysis for 12

of the 32 statements included in the instrument (Statements 3, 8,

16, 17, 23, 24, 25, 26, 28, 29, 30, and 31).

An ANOVA with a Tukey post hoc analysis (HSD) was under-

taken for each of the 33 statements of Part I, regarding "Defini-

tions of EPA/OE." The analysis demonstrated the following state-

ments as having a significant difference of .05 or less: State-

ments 3, 5, 8, 12, 23, 24, 25, 26, 27, 28, and 30 (see Table 4,

p. 66). The results of these analyses follow.

Statement 3: Learning through the Outdoors.
 

L'appaentittage pam_ie Piein-Aia.

There is a significant difference at the .03 level between

the Quebec (IE4.53; o=.5i) and U.S.A. (IE3.75; o=.77) groups (cf.

Table 4).

Indeed, Quebec appeared to be significantly different from

the U.S.A. as related to the definition of Outdoor Education,
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Table 3.--Adjusted frequency (%), means (7), and standard deviations (o) of responses

concerning definitions of EPA/OE (Statements 1-33) (Delphi II).

 

 

Adjusted Std.

Statement a Frequency (%) Mean Dev.

Group SA A N 0 SD X o

1. Learning ip_the Outdoors. I 19 75 O O 6 4.00 0.87

. II 27 46 9 19 O 3.86 0.95

L'appaentxttage dant ie Piein-Ain. III 14 64 14 7 O 3.94 0.77

IV 50 50 O O O 4.25 O 50

2. Learning jgp_the Outdoors. I 13 4O 7 13 13 3.19 1.33

II 18 36 18 O O 3.50 1.02

L'appaentittage pgua 2e Piein-Aia. III 14 64 21 O O 3.88 0.62

IV 50 O O 50 O 4.00 1.41

3. Learning through the Outdoors. I 50 50 O O O 4.53 0.51

II 27 56 9 9 O 4.07 0.83

L'appaentittage gum ie Piein-Aia. III 14 57 21 7 O 3.75 0.77

IV 50 O O 50 O 3.75 1.26

4. Learning about the Outdoors. I O 47 20 20 13 3.06 1.12

' d II 0 56 27 18 O 3.50 0.76

L appaentittage au tuiet u Piein-Ain. III 7 57 21 4 O 3.56 0.81

IV 50 O O 50 O 4.00 1.41

5. Learning jp_and jg: the Outdoors. I 13 38 25 6 19 3.24 1.30

II 27 56 9 9 O 4.14 0.86

L'appaentittage dant et pgua ie Plein-Aid. III 43 29 21 7 O 4.00 0.97

IV 50 O 50 O O 4.25 1.50

6. Learning 1p, :95, through and about I 19 44 19 12 O 3.68 0.99

the Outdoors. II 54 39 8 0 O 4.50 0.63

APMWMQP 42% M» PM a III 33 33 c7) c7) 3 1°63 3'3?
au tufet du Piein-Aia. ' '

7. Curriculum supplement that facilitates I 17 56 11 ll 6 3.68 0.99

and enhances learning/teaching. II 38 62 O O O 4.50 0.63

One méthode d'enteignement out II}, 33 53 12,3 3 g 223 82g

flaciiite et entichit i'appaentittage. ' '

8. Learning process that cuts across the

school curriculum offerings, through

physical education, natural sciences,

social sciences and many other sub- I 6 67 6 22 O 3.58 0.90

ject matters- II 54 46 O O O 4.50 0.52

III 53 33 13 O O 4.29 0.92

an paocettut d'appnentittage qui.6ait IV 100 O O O O 4.60 0.55

appei aux matieaet du cuaaicuium teiiet

que i'éducation phytique, tet tciencet

natu/teaet, tet tciencet tociaiet ct

piutieunt autaet matieaet.

9. Education in the outdoors as a means

of sharpening and deepening most

children's learning. I 22 72 0 6 O 4.11 0.66

II 33 50 8 8 O 4.07 0.79

One Education dant ie Plein-Aim . III 40 4O 13 7 O 4.12 0.86

comme moyen d'aviven et d'appaofiondia IV 50 50 O O O 4.00 1.22

L'appaentittage de La piupaat det

enfiantt.
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Table 3.--Continued.

 

Statement

Group

Adjusted

Frequency (2)

SA A 0 SD

 

10.

ll.

12.

13.

14.

As those experiences that involve

enjoying, interpreting, and wisely using

the natural environment in achieving at

least in part, the objectives of education-

Comme det expediencet qui impiiquent

i'appatciation, i'intetpaetation et

i'utiiitation inteiiigente de i'envinon-

nement dant i'atteinte, du moint en

pattie, det objectifit de i'éducation.

Any physical or recreational activity

that actively brings the learner and

the natural environment in close con-

tact providing a deeper understanding

and appreciation of the natural envi-

ronment.

TOute activitéaphutique ou necaéative-

qui met celui’qai’appaenHTetTZIenviaon-

nement natunei en aappOit etaoit en iui

éouanittant une meiiieuae compaehention

et appneciation de i'enviaonnement

natuaei.

Any activity of structured or non-

structuredfileisure By which an indi-

vidual gets in contact with elements

of nature-

Tbute activite de ioitia "ttauctutée"

ou "non-ttauctuaée" pan iaqueiie an

individu paend contact auec tet

éiémentt de La natuae.

Any activity with ecological concerns

allowing the individual to discover,

identify and analyze the natural

environment, its constituent elements

and interrelating elements with a

conservation purpose-

TOute.activité a canactete €20-

iogiqae peamettant a i'individu dc

dicouvaia, d'identigien’et d'anaiytea

i'envinonnement, tet eiementt qui ie

conttituent et Let eiementt d'intet-

aeiation, et ce, avec an but de

conteavation.

Physical activities in which the indi-

vidual, through sports,* gets in direct

contact with’the natural environment.

Activitet‘ phytiquet dant Letqueuet

i'individu, pan tet tpoata,’ pnend

contact diaeét’avec i'enviaonnement

natuaei.

II

III

IV

II

III

IV

II

III

II

III

IV

II

III

IV

18 77

31 69

40 47

50 0

22 72

13 40

50 50

11 44

13 27

50 O

12 6

8 15

0 l3

0 50

O
N
O
G

22

31

22

15

4O

50

O
N
O
O

.
.
.
.

O
N
U
'
l
m

23

50

22

15

20

47

27

50

0
0
°
C

0
0
°
C

C
O
O

0
0
0
0

4.11

3.56

3.47

3.63

3.38

M
N
N
N

O
N
C
D

o
s
a
fi

0.66

0.96

0.87
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Table 3.--Continued.

 

 

Adjusted Std.

Statement Frequency (%) Mean Dev.

Group SA A M SD X o

15. Curriculum implementation through

direct experiences outside the

classroom. I 6 47 24 4 O 3.39 0.92

II 33 50 17 0 O 4.07 0.88

Implantation du cunnicuium a tnaveAt III 40 4O 13 7 O 4.00 0.79

det expéaiencet dinectet en dehoat IV 50 50 0 0 0 3.60 1.14

de la ciatte

Learning process offering opportuni-

ties for direct experiences in the

acquisition of:

16. a. Sound concepts and knowledge I 28 72 O O O 4.26 0.45

concerning human and natural II 31 62 8 O O 4.19 0.54

resources. III 43 50 7 O O 4.31 0.60

IV 50 50 O O O 3.50 1.73

17. b. Lifetime skills permitting a I 39 56 O 6 O 4.26 0.73

creative and refreshing way II 46 46 8 O O 4.38 0.62

of living. III 50 50 O O O 4.44 0.51

IV 100 O O O O 3.51 1.73

18. c. Positive attitudes reflecting

harmony of man with nature. I 61 33 O 6 O 4.48 0.77 .

II 42 50 8 O O 4.33 0.61

III 53 47 O O O 4.47 0.51

IV 100 O O O O 4.25 1.50

On paocettut d'appnentittage odgnant

det appoatwu'tet pawl. det expeniencet

dinectet en vue de 2'acquitition de:

a. Conceptt et connaittancet sanda-

mentaiet concennant iet nettouacet

humainet et natuneiiet.

b. Habiiitet dunabiet penmettant

une sacon de vivne cneatnice et

entichittante.

c. Attitudet poaitivet manifiettant

une neiatxon hanmonieute de

2' homme avec ia natuae.

19. (As one part of outdoor education),

outdoor experiences concerning the

sciences of conservation and ecology. I ll 61 22 6 0 3.79 0.71

II 23 54 15 O 8 4.00 1.03

(Comme une pantie de i'éducation III 33 60 O 7 O 4.18 0.73

Piein-Ain), tet expétiencet de Piein- IV 100 O O O O 3.75 1.89

Aia.tnaitant det tciencet de in

canteavation et i'écoiogie.
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Table 3.--Continued.

 

 

 

 

 

 

 

 

 

 

Adjusted Std.

Statement Frequency (%) Mean Dev.

Group SA A N 0 SD 0

20. Generic term for any educational program

with focus upon natural environment and

man's interaction with and in it.

_ I 20 50 22 6 O 3.89 0.81

(In tame genwoue pou/L tout mag/tame II 8 46 31 15 O 3.44 0.81

educationnei mettant i'accent tun III 20 53 7 20 O 3.59 1.06

i'envinonnement natunei et i'intea- IV 50 O 50' O O 3.40 1.14

action de i'homme avec et dant ceiuirci.

21. Direct approach to exploration and

learning which expedites maximum

utilization of the natural physical

environment as a learning laboratory

which is living andfiunique. I 44 50 O 6 O 4.32 0.75

11 15 69 8 8 O 3.94 0.68

One appaoche diiecte poun i'expionation III 47 47 7 O O 4.35 0.61

ct i'appientittage qui active i'utiii- IV 50 50 O O O 3.40 1.52

tation maximumcu:i'envinonnement

phytique, natuiei comme an iaboaatoine

d'appaentittage unique et uivant.

22. Physical activities held in the out-

of-doors but with health* concerns
I 6 6 6 50 33 2.11 1.15

‘5 the PF'ma’Y.9°a'° II 0 15 31 23 31 2.19 1.05

. . . . . III 0 7 13 53 27 1.94 0.83

APE‘V‘fé‘ Phy“9“¢‘ d9"‘ 3‘ Piein’A‘f IV 0 O 50 so 0 2.40 0.99
ouentéet vent det paeoccupationt de

tante phytique, comme paemiea but.

Outdoor Education is a subject matter

oriented toward: (uni-disciplinary,

approach with specific content other

than history and principles Of Outdoor

Education)

23. a. Elementary (grade 1 to 6). I; 2? g g 43 fig :23; 1:3;

III 0 O 7 4O 53 1.53 0.62

IV 50 O 50 O O 4.00 0.71

24. b. Secondary (grade 7 to 12) II 3 I: g I; :3 $233 1:32

111 O O 7 40 53 1.53 0.62

IV 50 O 50 O O 4.00 0.71

12 47 5 2.0 1.16
25. c. College level. 1% g 8 g 17 58 1.93 1.39

III 0 O 7 4O 53 1.53 0.62

IV 50 50 O O O 4.20 0.43

26. d. Adult education. 11 3 lg 19 i; :3 1:30 1:}?

III 10 O 7 4O 53 1.53 0.62

IV 50 5O 0 O O 4.20 0.45
L'education Piein-Ain ett contidenée

comme une matilie au niveau:.(appioche

uni-ditcipiinaine avec contenu

tpecifiique autae que hittoine, pain-

cipet de i'education Piein-Ain)

a. éiementaiae.

b. tecondaine.

c. C.E.G.E.P.

d. education penmanente.
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Table 3.--Continued.

 

 

 

Adjusted Std.

Statement Frequency (2) Mean Dev.

Group SA A N 0 SD X 0

Outdoor Education is a multi-

disci linar learning process

oriented toward:

I 61 39 0 0 0 4.48 0.51

27. a. Elementary (grade 1 to 6). II 85 15 0 0 0 4.87 0.34

III 53 47 O O O 4.47 0.51

IV 50 50 O 0 0 4.20 0.84

I 41 59 0 0 O 4.39 0.5028. b. Secondary (grade 7 to 12). II 85 15 0 O O 4.87 0.34

III 53 47 0 0 0 4.47 0.51

IV 50 50 0 0 0 4.20 0.84

I 13 81 6 0 0 4.06 0.43

29‘ c' “”99" 19"“ 11 47 53 0 0 0 4.41 0.51

III 47 53 0 0 0 4.41 0.51

IV 50 50 0 0 0 4.20 0.84

. I 6 69 19 6 0 3.76 0.66
30. d. Adult education. II 61 3] 8 0 O 4.44 0.63

III 47 S3 0 0 0 4.41 0.51

IV 50 50 0 O O 4.20 0.84

L'éducazian Plein-Aid eat an ptoceaaua

d'appaentiaaage multi-diacépiinaiae,

au neueau: .

a. Elementaine.

b. secondatee.

e. C.E.G.E.P.

d. education penmanente.

31. As a means of curriculum enrichment.

in a setting that enhances learning

and provides for direct experiences

and the opportunity for solving

real-life problems. It cuts across

the subject matter areas and is best

used by the teacher as a planned part

of the learning process. I 44 50 6 O 0 4.42 0.61

II 92 8 O 0 0 4.81 0.40

Came an moyen d'enuchaamm du III 47 53 0 0 0 4.35 0.61

cunaiculum, dhna an milieu qui IV 50 50 0 0 0 4.20 0.84

appnogondit L'appnenziaaage et

palvait deb expénieneea dinectea

et auaai z'oppontunité de néaoudae

deb pnobllmea concneta de la vie.

Elle entaecoupe touxea zea matieeea

et eat mieux uzLLLaee pan Lea

pnofleaaeuna comme une pantie plani-

Me d0. moceaaua d'appeenaluage.
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Table 3.--Continued.

 

Statement

Group SA

Adjusted

Frequency (%)

A N D SD

Mean

x

Std.

Dev.

0

 

32.

33.

(Starting from the basis of “CURRICULUM.“

as that which happened to a child or

learner as Opposed to subject matter or

content taught),=as a means to implement

the curriculum in a way determined by

the appropriate content of the moment

when and where it provides the best

fit for the child's needs and interests.

11’an aw: in. base du "cunmcuwu."

lei que ce qui a'eat paaae chez ceiui

qui appaend ou Lienflani pan opposition

h in maiilne ou contenu.enaeigné),-

an moyen de mettae en pmaiique Le

cunnicuium, dEieamine d'une ceaiaine

6aeon pee an conienu adéquai, du

moment ou et quand ceia convieni Le

mieux pow; Lea 1.111.ku et beaoina

de i'enfiani. .

Educational process coming from a

series of organized activities being

held generally in a natural or semi-

natural setting, based on the potential

offered by the natural setting and con-

tributing to the physical and psychic

development of the individual. increas-

ing his level of awareness of his inter-

relations with nature, and also capable

of modifying his attitudes and behavior

toward the natural environment.

Un peaceaaow éducwtié dé/Livawt d'un

enacmbie d'aciiuiiéa onganiaeea 3e

deiouiani dana la naiune‘ baaeea sun

i'expioiiaiion du poteniiei assent pan

ie miiieu naiuiei ei contiibuant au

deveioppemeni de i'indiuidu Lani Aun.£e

plan physique que paychique, tout en

accaoiaaant aon degne de conscience de

sea iniea-neiaiiona avec la naiuie,

ei auaceptibiea de modigiei.aea exiti-

tudea et companiemeniz via-h-via du

miiieu natuneto

II

III

IV

II

III

IV

11

33

33

50

17

33

20

50

56

50

22

17

27

50

O
N
m
O
t

C
O
O
-
i

0
0
°
C

0
0
0
0

4.31

.00

.800
0
¢

3.80

4.06

4.00

0.79

0.79

0.46

1.08

0.56

1.22

 

aGroup I = Quebec. Group II - Canada, Group III = U.S.A.. Group IV - overseas.
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"learning through the outdoors" in Phase II. The consensus level for

the Quebec group was .51.

In the comparison of Delphi I and Delphi II, a significant

difference appears between Canadians and Europeans at a level of .010.

An American commented (Appendix A, question 3) in these terms

to the concept of learning through the outdoors: "If we are talking

methodology only, which I am not (0)."1

One of the Quebec experts mentioned his conditional approval

in saying that the individual should be placed'hi"un miiieu autheniique-

ment natunei ei non aeuiemeni en dehoea de la ciaaae" in order to be

effective.

Additional comments pertaining to Statement 3:2

QUEBEC

11:17 Défiiniiion pattieiie.

U.S.A.
 

1:23 Partial.

Statement 5: Learning jn_and f9§_the outdoors.

L’appnentiaaage dana ei Eoun ie Piein-Ain.

 

0n Julian Smith's definition, the reaction <yf experts was as

fOllows: The Quebec group's Opinions tended to be diverse, with a very

heterogeneous consensus as expressed by a standard deviation of 1.30

 

1(D) = disagree.

2Comments made by experts have been assigned the following

taxonomy: The first numeral (Roman numeral) indicates the phase of the

Delphi in which it was made, Phase I or II; the second number refers to

the expert who made the comment.
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and a mean of 3.24; indeed, 38% of the Quebec respondents were unde-

cided or neutral concerning such a definition of EPA/OE. The other

groups agreed with an Y'of 4.00 or above, with a distribution of 31.00

or less, excepting the overseas group (o=l.50).

Additional comments pertaining to Statement 5:
 

m

11:17 Défiiniiion pantieiie.

11:12 Deux concepia?

11:10 Thadueiion de "Outdoou" paa ie "Piein-Aia"?

CANADA

1:8 Children can learn in the outdoors but at the time they are

there, their learning might be directed toward another

objective.

U.S.A.
 

1:23 Partia1.

Statement 8: Learning process that cuts across the school curriculum

offerings, through physical education, natural sciences,

social science and many other subject matters.

Un peaceaaua d'appneniiaaage qui flait appei aux matihaea

du euaaicuium ieiiea que i'éducaiion physique, iea

sciencea aociaiea ei piuaieuna auieea matieaea.

 

The results evinced a significant difference at the .004 level

among the four groups concerning statement 8. But, the Canadian and

overseas groups had the tightest consensus 0=.52 (7E4.5) and o=.55

(7E4.60).

In Delphi 1 there was a significant difference between the

Quebec group (753.60; o=l.29) and the U.S.A. group (7&4.50; o=.88).
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There was a significant difference at a level of .001 between

Delphi 1 and II in the Quebec group (7E.94; o=l.30) and the other

three groups: Canada, 7%-.29, o=l.54; U.S.A., 7¥-.8l, o=.83,; and

overseas, =-l.00, o=l.4l.

A Quebec expert explained this in the following terms:

Le Piein-Aia n'eat pat Aeuiement un initnument poua enaichea

tea moeedea educati63 (pnocuaua i'appnentiaaage) maia egaee-

ment "but" en ce Aena que i'édueation Piein—Aia.doit abaoubea

ie devei0ppement d'attitudea, d'appaéeiationa, d'habiiitéa dant

i'individu auaa beaoin pout taouvea batiafiaction dant ie Piein-

Aia (1:17; Appendix Al).

Another expert mentioned that "ie Piein Aid a 3a paupne

vaieua, tea autae matiéaea A'y aattaehent!"(1:16; Appendix Al).

Additional comments pertaining to Statement 8:

QUEBEC

1:27

1:18

1:17

1:9

1:6

1:18

1:7

1:5

11:17

L'enviionnement natuaei comme an "contenant" piua qu'un

"contenu" paa iequei on peut aéaiiaea dififieaenta objectiéa.

Spéeiaiement en contexte.ac0iaiae,éiémentaiae.

Le Piein-Aia n'eat paa aeuiement un initaument pout enaiehea

£223 mocedea educatifia (peaceaaws d'app/Lentaaage) mats eat

egaiement "but" en ce aena que i'édueation Piein~Aia doit

abaoubea ie déveKOppement d'attitudea, d'appaéciation

d'habit’itéa 61001 i'indiuidu act/La buoin powL t/Louum Latit-

6action dant ie Plein-Aid.

Phocetdui d'appaentiaaage poua gait appei aux matieaea.

Un MOW/54M d'aPP’lWMQQ auqud peuvent ae aattache/L toutea

ieA matikueb du cunuieuium. N.B. Le Piein-Aia a 3a pAOpae

vaieuu; tea autuea matienea a'y uattachent.

Speciaiement en contexte aeoiaiue éiémentaiue.

Peat fltae une diviaion a pant.

Je Auia gavoaabie a i'intégaation pan ie Piein-Aia.

0250111107. mecca.
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11:5 Poun.m0i, c'eot piua que ceia, c'eat piua q'une matieae

académique, c'eot un flacon de viuae.

11:3 Cunnicuium...a6in de mieux compaendae tea ioia de ta natune et

dana ta but conaiate a appuendae a vivue en haemonie avec aon

enuiuonnement.

CANADA

1:17 Cut across the disciplines of the school curriculum reinforc-

ing and integrating the various subject areas.

1:11 But not restricted to school curriculum.

1:4 I like this one. It is a process.

Statement 12: Any activity of structured or non-structured leisure

by which an individual’gets in contact with elements

, of nature.

Toute activité de ioioia "atnuctuaée" on "non-

otnuctuuée" pan iaqueiie un indiuidu paend contact

,avec tet éiementa de ia natune.

 

 

The results made apparent significant differences between

the U.S.A. group (7E2.24; o=.75) and the three other groups:

overseas (YE3.40; o=.89), Canada (753.44; o=l.09), and Quebec

(753.68; o=0.58) at a level of significance of .000. Of the Quebec

respondents, 72% agreed, 22% remained undecided, and 6% disagreed

with the expression of Statement 12.

Additional comments pertaining_to Statement 12:

QUEBEC

1:27 Pouaaait @tae ta défiinition de "Recaéation de Piein-Aia."

1:21 Le contact njimpiique pat i'utiiization aationeiie deb

éiémenta de ia natuae.

1:18 L'acte PCein-Aia impiique une aeiation.du "A’éduquant" avec

ie mii’ieu natunee dam iequei ii eat momentainément eme/Lge

pan i'inteamediaae d'une activité phyaique queiconque.
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1:11 D'accond, maia ii n'y pat que deb activitea de ioiaino.

11:12 Defiinition pantieiie.

11:3 T0ute activite atnuctunee ou non-atnuctunée: Acoiaine et

pana-acoiai/Le.

CANADA

1:7 But this must be in sympathy with the principle of wise use,

without abuse or mis-use, not just contact.

1:4 Part only. Leisure oriented.

11:16 Captain/3 contacts aunt education, d'aut/Lea ne ie aont pat.

Ce/ctaina con/tam ant de/s 255w négatifi bun i'envi/wnnement

ex. ahi aipin, moto-neige, etc.

U.S.A.

1:15 Many activities are destructive to environment and build bad

attitudes.

1:11 Partially.

11:15 Some contacts may be mis-educative.

11:9 The term "leisure" should be changed to recreation.

OVERSEAS

1:2 The benefit is not automatic for 100% of children (A).

Statement 23: Outdoor Education is a subject matter oriented toward
 

(uni-disciplinary approach with specific content other

than history and principles of Outdoor Education) as

opposed to multi-disciplinary3

L'éducation Piein-Ain eat conaidénée comme une matiEne

au niueau: (appnoche uni-diocipiinaine avec contenu

Apécifiique autae que hiitbine, paincipea de i’éducation

Ptein-Aia1

 

 

 

3See Table 3, p. 48.
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a. at the elementary level (Stmt. 23).

eiementuine.

 

This concept of subject matter is fundamental in the conception

of Outdoor Education.

A level of significance of .001 (.007 in Delphi 1) revealed,

outwardly, a clear difference in the overseas group from the other

three groups (U.S.A. 791.53, 0=0.62; Quebec 791.84, o=l.07; and

Canada 752.07, o=l.62).

This result demonstrated evidence of the greatest disagreement

and the tightest consensus in the American group concerning Outdoor

Education as a subject matter, at least as far as the elementary

grades are concerned.

b. at the secondary level (Stmt. 24).

aecondaine.

 

The results presented here also show a significant difference

at a level of .110 for the secondary grades between overseas (YE4.0,

0=0.7l) and the U.S.A. (751.53, o=0.62), Canada (7¥1.80, o=1.26), and

Quebec (752.00, o=l.03).

The American perception of Statement 24 seemed to be com-

pletely different from the others, with a fairly tight consensus

(U.S.A. o=0.62; overseas o=0.7l). However, Delphi 11 minus Delphi I

registered a pairwise difference of 0.33 as expressed in the follow-

ing subsets: overseas-Quebec, U.S.A.-Quebec, and U.S.A.-Canada.
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c. college level (Stmt. 25).

C.E.G.E.P.

There is also a difference at .00 level for Statement 25

concerning the college level, as follows:

The overseas group (7E4.20, o=0.43) presented a significant

difference from the American group (731.53, o=0.62), the Canadian

group (751.93, o=1.39),and the Quebec group (722.06, d=1.16).

Indeed, the overseas group tends to agree strongly (754.20)

and firmly (o=0.43) on the consideration of Outdoor Education as a

subject matter at the college level.

In Phase 1, Quebec and overseas were different (f=.039) from

Canada and the U.S.A. However, in the overall analysis of Phase I

and Phase 11, there is a significant difference at the .049 level

from overseas (Y¥1.250, o=.96), Quebec (Yél.26, o=l.63), and Canada

(151.33, o=l.72).

d. adult education (Stmt. 26),

education penmanente.

A difference at .00 is exhibited between overseas (754.20

o=0.45) and the U.S.A. (1&1.53, o=0.62), Canada (xe1.80, o=1.15), and

Quebec (7E2.06, o=l.16).

The major differences appeared in Questions 23-26 because

experts' opinions suggested an almost equal evaluation for all levels

as expressed in the following comments:
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Additional comments pertaining to Statements 23-26:

QUEBEC

1:25

1:21

1:11

1:8

1:6

1:5

11:5

M

1:18

1:13

1:12

1:8

1:5

 

1:19

1:16

Pad une matiene panmi tant d'autned, maid bien ia méthode

poun denvin a i'appnentiddage de touted ted autned matiened.

Etant un moyen de gonmation flaciiitant "i'eduque et i'eduquant"

a cheminea endembie dand i'atteinte ded butd genenaux de

i'education.

Actueiiement, cet enonce ne d'appiique pad au Quebec, ded

poiitiqued du Minidteae de i'Education du Quebec (MEQ).

Refiene a.ia quedtion 26 (DF) et 17 (DF) comme.digni6iant

un etat paddibie de ta ditxation actuefie du Piein-Ai/L au

Quebec.

1 disagree with the use of subject matter when applied to

elementary or secondary.

L'éducation Piein-Ain, non, maid ted activited dited "Piein-

Aim," oui.

Je cnoid que tout appnentiddage devnait gavoniden ie vecu can

ta vie en piein natune devaait gauoniden. toud ied appnen-

tiddaged. C'edt un miiieu paiuiiegie poun t'integnation ded

matieaed.

Change (a), (b), (c), (d) to all levels of learning.

Not my way at all ($0).

No, an approach, a service.

Outdoor Education's justification lies in being a unifier of

curriculum of providing unique approach in education not

merely another subject in the curriculum.

A methodology of getting subject matter across.

It is not so much a subject matter as an enrichment technique.

No, only the study of Outdoor Education" principles, history,

etc. is content in my view. Outdoor Education should be a

process.
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1:15 It is ggt_a subject matter.

1:9 It depends entirely on the teacher.

OVERSEAS

1:6 I don't agree it is a subject matter.

Statement 27: Outdoor Education is a multi-disciplinary learning

process oriented toward:

L'education Ptein-Aijt est un pnoceddud d 'appnentiddage

muiti-didcipiinaine, au niveau:

 

 

a. elementary (grade 1 to 6)

eiementaine.

 

The concept of multi-disciplinarity of EPA/OE as expressed in

Statement 27 did not find Opposition from any of the four groups (see

Table 4). Table 3 suggests a unanimous agreement among the four

groups for the elementary level. The greatest agreement is among

Canadians, with 85% strongly agreeing, and 15% agreeing (754.87;

o=.51). The Quebec group came second with a mean of 4.48, and a

standard deviation of .51.

The difference expressed in Statement 27 is at a .037 level

of significance.

b. secondary level (grades 7 to 12)_(Stmt. 2§)_

decondaine.

The analysis concerning the multi-disciplinarity concept as

discussed in Statement 27 is much the same for Statement 28, i.e.,

for secondary level, with the difference that the Quebecois do not

tend to agree as strongly for secondary as for elementary grades

(see Table 3, p. 52).
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Among the four groups, the general significant difference is

at the .015 level (see Table 4).

c. college level (Stmt. 29),

C.E.G.E.P.

Considering multi-disciplinarity at the college level as

suggested in Statement 29, Table 4 expressed a difference significant

at a .008 level between Quebec and Canada. Indeed, the Canadians

recorded the highest agreement (754.69), and Quebec the lowest level

of agreement (754.06).

The overseas group rated second from last in agreement with

754.70 (0:.84). But they also agreed (724.20; o=.45 as per Table 4)

to Statement 25, which considered EPA/0E as subject matter oriented.

d. adult education (Stmt. 30).

education peamanente.

A significant difference at the .008 level is apparent

between Quebec (xé4.06, o=0.43) and Canada (7é4.69, o=0.48) as far

as the concept of multi-disciplinarity of adult education is con-

cerned. Nineteen percent of the Quebec respondents remained undecided

or neutral (N), 69% agreed (A), and only 6% strongly agreed (SA) with

the statement.

Additional comments pertaining to Statements 27-30:

QUEBEC

1:23 ...which has an appeal to all ages regardless of academic

level and can be adapted to many needs.

1:20 L'éducation Ptein-Ain.d'indcait dand un pnoceddud....



1:5

11:17

11:5

CANADA

1:18

1:8

1:4

11:16

 

1:20

1:19

1:18

1:16
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On pounnait pan une vie hanmonieude en Piein-Ain y integnen

touted ted 6acetted de i'appnentiddage.tant a i'éiementaine

qu'au decondaine.

Defiinition pantieiie.

Oui, pance que i'indiuidu edt ptace dand une enuinonnement

dynamique.

Change (a), (b), (c), (c) to "all levels of learning."

OutdOor Education must become multi-graded as well as multi-

disciplinary.

All levels of education.

Education Piein-Ain edt douuent un pnoceddud muiti-didci-

piinuine, "dand ceataind cad."

All_levels, not any single level.

Toward all ages, pre-school to geriatrics, 1 agree with all,

but disagree with any one separately.

"As part of outdoor education."

Should be a process.

OVERSEAS

1:2 Can be either subject or multi-disciplinary oriented,

preferable to latter if program suitably modified.

The results of Statements 1-33 regarding Definitions of

EPA/OE are summarized in Table 4, through the mean (7) and standard

deviation (0), the mean square between groups (MSb), the mean square

error (MSe), the degrees of freedom (df), the F-ratio, the F-

probability, and the group subtests (expressed by .05 level of sig-

nificance or less) resulting from the Tukey post hoc analysis.



T
a
b
l
e
4
.
-
R
e
s
u
l
t
s

o
f

P
h
a
s
e

1
1

r
e
s
p
o
n
s
e
s

t
o

P
a
r
t

1
:

D
e
f
i
n
i
t
i
o
n
s

o
f

E
P
A
/
O
E
e
-
Q
u
e
b
e
c
,

C
a
n
a
d
a
,

U
.
S
.
A
.
,

a
n
d

o
v
e
r
s
e
a
s
.

 

C
a
n
a
d
a

O
v
e
r
s
e
a
s

P
r
o
b
.

T
u
k
e
y

s
u
b
s
e
t
s
*
*

U

Q)

,0

OJ

3

 

S
t
m
t
.

b

L

2
'

V
"

M
S
b

H
S
e

d
f

F
B
 

4
.
2
5

0
.
5
0

0
.
1
7
3

0
.
7
1
0

3
,
4
7

0
.
2
4
4

.
8
6
5
 

4
.
0
0

1
.
4
1

1
.
5
4
4

1
.
1
2
3

3
,
4
6

1
.
3
7
4

.
2
6
2
 

3
.
7
5

3
.
7
5

1
.
2
6

1
.
8
6
5

0
.
5
7
2

3
,
4
7

3
.
2
5
7

.
0
3
0
*

4
,
2
,
1
 

3
.
5
6

4
.
0
0

1
.
4
2

1
.
2
6
8

0
.
9
2
1

3
,
4
6

1
.
3
7
7

.
2
6
2
 

4
.
0
0

4
.
2
5

1
.
5
0

2
.
8
3
8

1
.
2
2
3

3
,
4
7

2
.
3
1
9

.
0
8
7

v-

 

4
.
2
4

4
.
6
0

0
.
5
5

2
.
4
6
2

0
.
7
0
8

3
,
5
1

3
.
4
7
4

.
0
2
3
*
 

4
.
0
6

3
.
4
0

0
.
8
9

1
.
4
9
1

0
.
7
4
0

3
,
5
3

2
.
0
1
3

.
1
2
3
 

4
.
2
9

4
.
6
0

0
.
5
5

3
.
1
7
2

0
.
6
2
9

3
,
5
3

5
.
0
3
9

.
0
0
4
*
 

4
.
1
2

4
.
0
0

1
.
2
2

0
.
0
2
2

0
.
6
6
3

3
,
5
2

0
.
0
3
3

.
9
9
2
 

0—1

4
.
1
2

3
.
4
0

1
.
1
4

1
.
0
5
9

0
.
4
6
5

3
,
5
2

2
.
2
7
8

.
0
9
0
 

v-i

3
.
4
7

4
.
0
0

1
.
2
2

1
.
5
3
3

0
.
7
5
4

3
,
5
3

2
.
0
3
3

.
1
2
0
 
 

HNMQUWOT‘mO‘Ov—iN

v-i

2
.
2
4

3
.
4
0

0
.
8
9

7
.
0
9
2

0
.
6
8
4

3
,
5
3

1
0
.
3
5
5

.
0
0
0
*
 

m

v-i

3
.
3
8

4
.
0
0

1
.
4
1

0
.
6
9
3

0
.
9
6
0

2
1
5
2

0
.
7
2
2

.
5
4
3
 

Q

o-i

2
.
2
4

3
.
0
0

1
.
4
1

1
.
7
7
3

1
.
3
1
9

3
,
5
2

1
.
3
4
4

.
2
7
0
 

In

H

CDC‘F1€>Q‘¢3q3d)F4C>F1¢>h~610‘

ric>riv1c>oa<>¢>vx~401F1¢>riodv1

O

4
.
0
0

3
.
6
0

1
.
1
4

1
.
6
5
6

0
.
7
9
2

3
,
5
1

2
.
0
9
1

.
1
1
3
 

\D

....

4
.
3
1

3
.
5
0

1
.
7
3

0
.
7
4
6

0
.
4
4
2

3
,
5
1

1
.
6
8
9

O
1
8
1

 

rx

v-i

oxOOOONxooor-lxommm

4
.
4
4

3
.
5
0

1
.
7
3

0
.
9
9
1

0
.
5
5
6

3
,
5
1

1
.
7
8
2

.
1
6
2
 

1
8

|\

gOOGOQOWONGQNN

coco

NNQ

CHOOOOOOOOOHOHOOOO
i

4
.
4
7

4
.
2
5

1
.
5
0

0
.
1
0
8

0
.
5
3
0

3
,
5
1

0
.
2
0
5

.
8
9
2
 

H

[x

O

4
.
2
8

3
.
7
5

0
.
8
9

0
.
4
1
6

0
.
8
5
3

3
,
5
2

0
.
6
0
5

.
6
1
4
 

HHOHOOOOOHHOOOOOO

r-i

oo

3
.
5
9

3
.
4
0

1
.
1
4

0
.
7
3
9

0
.
8
4
9

3
,
5
3

0
.
8
7
0

.
4
6
2
 

moon

0
.
7
5

4
.
3
5

3
.
4
0

1
.
5
2

1
.
5
8
4

0
.
6
0
6

3
,
5
3

2
.
6
1
3

.
0
6
1
 

1
.
9
4

2
.
4
0

0
.
9
9

0
.
3
3
3

1
.
0
2
5

3
,
5
3

0
.
3
2
5

.
0
8
7
 

1
.
0
7

N

1
.
5
3

4
.
0
0

0
.
7
1

8
.
1
0
1

1
.
2
6
3

3
,
5
2

6
.
4
1
3

.
0
0
1
*
 

1
.
0
3

1
.
5
3

4
.
0
0

0
.
7
1

8
.
1
1
5

0
.
9
5
3

3
,
5
1

8
.
5
1
0

.
0
0
0
*
 

9 9 2 1
1
.
1
5

A 0 6
1
.
2
0

1
.
5
3

4
.
5
0

0
.
8
3

9
.
3
0
7

1
.
1
1
5

3
,
5
1

8
.
3
4
1

.
0
0
0
*
 

1
.
5
3

4
.
2
0

0
.
4
5

9
.
5
3
4

0
.
9
4
8

3
,
5
1

[
0
.
0
5
0

.
0
0
0
*

Q¢QQ

 

6
1
.
2
0

8
0
.
5
1

4
.
4
7

4
.
2
0

0
.
8
4

0
.
7
6
7

0
.
2
5
3

3
,
5
3

3
.
0
3
2

.
0
3
7
*
 

0
.
5
0

4
.
4
7

4
.
2
0

0
.
8
4

0
.
9
5
5

0
.
2
5
1

3
,
5
2

3
.
8
0
2

.
0
1
5
*
 

0
.
4
3

4
.
4
1

4
.
2
0

0
.
8
4

1
.
1
4
3

0
.
2
6
0

3
,
5
1

4
.
3
8
7

.
0
0
8
*
 

4
.
4
1

4
.
2
0

0
.
8
4

1
.
6
2
8

0
.
3
9
0

3
,
5
1

4
.
1
7
1

.
0
1
0
*
 

0
.
6
1

4
.
3
5

4
.
2
0

0
.
8
4

1
.
8
3
1

0
.
3
3
4

3
,
5
3

2
.
4
8
2

.
0
7
1
 

 \TMQMMMMMGQQMMNMQQQMMQNHNNNQQQ’MQM

6 5
0
.
6
6

2 3
0
.
8
3

O‘CDGJF~GJ¢>W1U\F'<’O\C>q>CDd)V1¢>¢>C>¢>€>C>€>OJFlrifllWhQ‘O-¢CV

¢>¢>h~c>q-c>wic>h~~1¢><-r1r1h-o~a>r1c>q-<*a~h-c>r1c>h-h-c~<-F1~4

|u:«>q-c>ms~1mioawic>virxoxc>a>c>p1riric>q-o~—1c>m>o~d>q>a>¢>q-a>ri

«iriq-riq-q-q-q-q-q-«iririoiq-q-q-q-q-Virioio:—4F1p1<wc-c-¢~c~c

HOOHHHHHOOOOOO  

WNmoomwNOKwOONHmCDQNHMHQMNwONW¢meOO

 4.00
 3.80 1.0

9
 1.394  0

.
6
9
1

 3,53  2.
0
1
6

 .123  
    
 

*
p

S
.
0
5
.

*
*
S
u
b
s
e
t
s

f
o
r
w
h
i
c
h

m
e
m
b
e
r
s

w
i
t
h
i
n

t
h
e

s
u
b
s
e
t

d
o

n
o
t

d
i
f
f
e
r

i
n

m
e
a
n

l
e
v
e
l

o
f

a
g
r
e
e
m
e
n
t
.

G
r
o
u
p
s

i
n

s
e
p
a
r
a
t
e

s
u
b
s
e
t
s

d
i
f
f
e
r

a
t

p
S

.
0
5
.

66



67

Part II: Objectives of EPA/OE
 

An ANOVA with a post hoc analysis was undertaken for each of

the 13 statements of Part II, regarding "Objectives of EPA/OE." The

analysis demonstrated the following statements as having a significant

difference of .05 or less: Statements 39, 40, 41, 42, 48, and 49.

The results of the analysis follow. (See Table 5.)

Statement 39: Help the individual to relate with his environment

through different physical exercises.

Aidan i'indiuidu a de mettae en nappont auec don

envi/tonnement pan ie biaid ded diMé/tentd exe/tciced

phydiqued.

 

 

Amazingly enough, Quebec (752.32; =l.00) was second to the

U.S.A. (152.06; o=0.66, as per Charts F1 and F2, Appendix F), in

their intensity of disagreement with Statement 39 (see Table 5).

The mean of the overseas group (753.00; see Chart F7) tended

more toward agreement with the statement; however, a statistical analy-

sis with a Tukey HSD test did not reveal any significant differences

among the four groups (see Chart 6 ). There is a general differ-

ence (see Table 6) in the groups but that difference was not revealed

through the application of this rather conservative test.

The American group disagreed with the statement (D=53%,

SD=20%; Table 5). The standard deviation of the American responses

was 0.66.

The overseas group, on the other hand, illustrated (see

Table 6) the highest mean (193.00) among the four groups. Fifty

percent agreed and 50% were neutral or undecided about Statement 39.



Table 5.--Adjusted frequency (%), means (7). and standard deviations (o) of responses

68

to objectives of EPA/OE (Statements 34-50).

 

 

 

Adjusted Std.

Statement a Frequency (1) Mean Dev.

Group SA A N 0 50 X o

34. Provide unique Opportunities for

behavioral changes because of the

particular setting offered by the I 28 61 6 6 O 4.11 0.74

out-of-doors. II 38 54 8 O 0 4.25 0.58

111 60 40 O 0 O 4.43 0.51

Founnin ded occadiond uniqucd poun IV 50 0 50 0 0 4.00 0.71

ded changementd dc compontementd a

caude de i'enuinonnement panticuiien

qu'ofisne ie Piein-Ain.

35. Help to use wisely and protect the

natural environment. 11 g? g; I; g 3 2’;g 3'23

. . . . . . III 40 33 7 0 0 4.29 0.59

M943 “time.” (wwmw “ 1v so 50 0 0 0 4.20 1.30
pnotegen i enVinonnement natunei.

36. Provide outdoor settings that will

make teaching more creative. I 28 61 ll 0 O 4.16 0.60

11 25 58 17 0 0 4.07 0.70

Founnin ded dituationd de Piein-Ain III 20 80 0 0 0 4.12 0.49

qui nendnont i'endeignement piud IV 50 50 O 0 O 3.60 1.14

cnéateun.

37. Utilize surroundings and community

resources for education, to the best

advantage of the curriculum. I 33 67 O 0 O 4.37 0.49

. . . II 54 46 0 0 O 4.56 0.51

W““é.““m” ”NW” 111 47 53 0 0 0 4.41 0.51
nanted de i ecoie et de la conmunaute IV 100 0 0 0 0 4 40 0 55

poun flint educatiued, au meiiieun ' °

avantage du cunnicuium.

38. (All_objectives of Outdoor Education are) I 0 6 6 22 67 1.63 1.01

the same as for Physical Education. II 8 0 31 8 54 1.81 1.22

(Toad ted objectt5d du Plein-Ain dant) 115 8 3 58 33 66 3.22 3.82
ted memed que ceux de i'education phydique. ’ '

39. Help theindividual to relate with his

environment through different physical I 0 22 6 56 17 2.23 1.00

exercises.‘ 11 8 15 46 23 8 2.88 1.09

Aide/t i'indiuiduhdemett/te ennappont '1", 3 53 g; 53 23 15333 $333

avec don envinonnement pan ie biaid ded

dififienentd exenciced phydigued.‘
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Table 5.--Continued.

 

 

 

 

Adjusted Std.

Statement Frequency (1) Mean Dev.

Group SA A N D X o

40. Organic and muscular develOpment of

the individual through Physical Educa-

tion activities and sports in natural

settings as primary,goa1. I O O 0 17 83 1.21 0.42

do... .18.... cued, é. dammed I}; g '3 3; g; 1;; g-gg (1,13
onganique et mudcuiaine e i'individu ' - ' '

a tnauend ted dpontd ct ied activited IV 0 O O ‘00 O 2'00 0'00

de i'education phydique eséectuéed dund

ted dited natuncid.

41. Help students to discover the impor-

tant relationship that can and should

exist between classroom instruction

and outdoor learning. I 6 44 33 17 O 3.42 0.84

11 15 62 25 0 0 3.94 0.57

Aiden ted étudiantd a decouunin La III 33 53 13 0 O 4.00 0.83

neiation impontunte qui peut et qui IV 50 50 0 0 0 4.40 0.55

doit exidten entne i'appnentiddage

en ciadde et i'appnentiddage en

miiieu natunct.

42. Provide an Opportunity for direct

learning experiences which foster

implementation of the school cur-

riculum in many areas. I 22 61 6 ll 0 3.95 0.85

II 31 69 0 O O 4.31 0.48

Founnin une occadion poun ded III 73 20 7 O 0 4.59 0.62

expénienced dinected d'appnentiddage IV 50 0 0 50 0 3.40 1.82

agin de gavoniden i'appnogondiddement

de piudieund dujetd du. cwuicuiwn

dcoioine.

43. Enable students to develop new (outdoor)

skills and interests, and provide a

basis for a lifetime of meaningful living. I 28 67 6 0 0 4.26 0.56

II 54 38 8 0 0 4.31 0.70

Rendne ted étudiantd capabied de 111 53 47 0 0 0 4.47 0.51

déueioppen de nouueiied habiieted et IV 50 50 O 0 0 4.40 0.56

nouveaux intenetd et jounnin une bade

poun une jacon de uiune piud ennichiddante.

44. Contribute to the establishment of better

relations between teachers and students

through direct outdoor experiences. I 17 72 ll 0 O 4.05 0.52

- 1» - II 46 38 8 8 0 4.31 0.87

fiwb“,“!imymg"‘m§§w III 33 67 0 0 0 4.29 0.47
IV 50 0 0 50 O 3.81 1.38

deund ct éieved a tnavend ded

expénienced dinected en Ptein-Ain.
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Table 5.--Continued.

 

 

Adjusted Std.

Statement Frequency (%) Megn Dev.

Group SA A N 0 50 X o

45. Provide a context for the child's

socialization to occur by giving him

additional Opportunities for social

group life- 1 56 4214 0 0 0 4.53 0.51

- . - - II 61 3 8 8 O 4.38 0.88

”W’.‘ “n ”mug.“ “WM" 111 27 67 7 0 0 4.12 0.60
mwzwémwm°65Wdu IV 100 0 0 0 o 440 089
chanced additioneiied de vie dociaie ' '

intende au dein d'un gnoupe.

46. To develop awareness, appreciation

and understanding of the natural

environment and man's relation to it. I 72 28 O 0 O 4.74 0.45

ocuctoppextc condcience, i'appnecia- 111 g; 33 ‘7’ g 3 22? 3-2;

tion et ta compnehendion de i'envinon- IV 100 O O O 0 4.80 0‘45

nement natunee et in netation de ' '

i'homme avec ceCui-ci- .

47. To help realize, through Outdoor Edu-

cation, the full potential of the

individual toward optimum development

of the mind, body and spirit. I 67 33 0 0 0 4.69 0.48

. - 1 ‘ . II 69 15 0 15 0 4.38 1.02

vidu vend un deveioppement compiet de Iv 50 0 50 0 0 4'00 1'00

i'edpnit, du conpd et de i'ame-

48. Provide a meaningful setting for

the develOpment of the affective

domain. I 78 22 0 0 0 4.78 0.43

II 33 58 8 O 0 4.27 0.59

Founnin un miiieu tned javonubie III 53 40 7 0 0 4.35 0.70

an déveioppement a66ecti6 de IV 50 50 0 0 0 3.80 1.30

i'individu.

49. Provide the individual with unique

opportunities to develop his

creativity and his initiative. I 89 ll 0 O 0 4.89 0.32

11 25 67 0 8 0 4.20 0.77

Founnin a i'individu ded occadiond III 40 47 13 0 0 4.24 0.66

uniqued de déveioppen don edpnit de IV 50 0 50 0 0 4.00 1.00

c/Léativité et d'imltiative dand an

contexte dignifiicatig.

50. Provide an opportunity for "relief“

from the boredom, drudgery and

routine of many learning and teaching

situations. I 17 39 22 6 17 3.33 1.33

11 0 58 33 8 0 3.47 0.74

Founnin une Oppontunite de "doupape" III 7 50 36 7 O 3.56 0.73

a i'ennui, ta iadditude et ta noutine IV 50 O 50 0 O 4.00 1.41

de piudieund dituationd d'appnen-

tiddage et d'endeignement.

 

aGroup I = Quebec, Group II = Canada, Group III = U.S.A., Group IV = overseas.
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The following are some comments given by respondents in

Phases 1 and/or 11 of the study which relate to Statement 39:

QUEBEC

1:28 Suntout poun ied niveaux decondained et coiiégiai.

1:23 Outdoor education can...

1:15 Fonmuiation angiaide?

1:5 Laiddond cet object/(.6 aux fiedénationd.

11:13 Je ne compnendd pad.

11:5 0n gait encone ici etat de moyend qui ne doivent en aucun cad

detenminen ta 6in.

11:3 Aiden i'individu a communiquen avec don envinonnement pan

ie biax'd de dime/Lena exencided educatéfid.

CANADA

1:16 Pan ie biaid d'une panticipation motnice.

1:7 Physical exercise?

1:5 Only a part of the whole.

U.S.A.
 

1:20 What physical exercise?

1:16 3? In part--needs to be amplified.

OVERSEAS

1:2 Outdoor Education probably, but not necessarily, involves

physical activity.

Statement 40: Organic and muscular development of the individual

through Physical Education activities and sports in

natural settings as primary goal.

Comme EEemien obiectifi, ie deveioppement onganiQue et

mudc e e in vidu a tnavend ted dpontd et ted"

. activited de i'education phydique efifiectueed dand ted

dited natuneid.
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This particular objective as it appears in Statement 40,

expressed difference at a .05 level, between the following subsets:

(I, III, IV) and (111, IV, 11)4 (see Table 6). Quebec may thus be

interpreted as being significantly different from Canada. The adjusted

frequency of the responses for each group was as follows:

Quebec SA=0%, A=O%, N=O%, D=l7%, SD=83%

Canada SA=0%, A=15%, N=3l%, 0=15%, SD=35%.

On one hand, Quebec had the strongest disagreement (SD=83%)

and the lowest standard deviation (o=0.42) concerning the concepts

contained in Statement 40 (151.21); on the other hand, Canada had the

lowest level of disagreement with the statement. Fifteen percent of

the Canadian respondents agreed (A) and 31% remained undecided or

neutral (N) to the EPA/0E objective which emphasized organic and

muscular development through physical education activities and sports

in natural settings.

Additional comments pertaining to Statement 40:
 

QUEBEC

1:28 Suntout poun decondaine 4 et 5 et ie coiiegiai.

1:12 Spontd?

1:8 Pad pnemien objectigd!

1:5 Queiie edt done in dififienence entne Piein-Ain et activited

tnaditionneiied?

11:17 Objectifi de deveioppement de i'individu.

 

4Group I = Quebec, Group II = Canada, Group 111 = U.S.A.,

Group IV = overseas.
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11:10 Comme objectifi.

11:5 Objectifi ou condéquence?

CANADA

1:13 I see Outdoor Education as a common method to all disciplines,

~ not only physical education.

1:5 Primary goal: N0!

Statement 41: Help students to discover the important relationship

that can and should exist between classroom instruc-

tion and outdoor learning.

Aiden ted etudiantd a découvnin ia neiation impontante

qui.peut et qui doit exidten entne i'appnentiddage en

ciudde et i'appnentiddage en miiieu natunei.

 

The data on Statement 41 revealed a difference in the means and

standard deviations between groups I and IV. The overseas experts

expressed the highest mean (754.40) and standard deviation (O=.55)

while the Quebecois showed the lowest level of agreement on this objec-

tive (753.42 and 0=0.84). Only 6% strongly agreed, 44% agreed, 35%

were neutral, and 17% disagreed. Quebec was the only group to offer

disagreement with this particular objective.

The difference noted in the Tukey HSD test at a .022 level of

significance did not specify the differences which occurred among the

f0ur groups of experts.

The following are some comments given by respondents in Phase

1 and/or 11 of the study which relate to Statement 41:

QUEBEC

1:28 Suntout poun ie niveau éiémentaine. Ajouten: "comme une ded

inten—neiationd paddibied au niveau du cunnicuium."

1:5 En tenme d'intégnation ded matiéned, ii ne devnait pad y

avoin de dififiénence.
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CANADA

1:17 All learning and real-life situations.

1:8 Not sure about this. Any relationship which is development

should be a natural outgrowth of what is done but should not

be an objective of Outdoor Education.

 

1:20 Outdoor learning should be integral to instruction. The two

terms are not parallel.

1:16 This seems appropriate for teacher education programs,

perhaps.

1:12 Help students to learn in another environment beyond the

school.

Statement 42: Provide an opportunity for direct learning experiences

which foster implementation of the school curriculum

in many areas.

Founnin une occadion poun ded expenienced dinected

d'appnentiddage afiin de 6avoniden i'appnofiondiddement

de piudieund dujetd du cunnicuium dcoiaine.

 

The analysis showed a difference significant at the .02 level

between the two following subsets (IV, 1, II) and (I, II, III), which

may be interpreted as the overseas group being significantly different

from the U.S.A. group concerning the objective cited in Statement

42. The mean the American group presented (754.59) was the highest (A),

and overseas the lowest (YE3.4O). The Quebecois responded with 11%

in disagreement with this particular objective.

The following are some comments given by respondents in

Phase 1 and/or 11 which relate to Statement 42:

QUEBEC

1:15 ...h i'eiementaine duntout.

1:12 Appnofiondiddement, auddi.decouvente et dendibiiidation.
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CANADA

1:7 Implementation?

Statement 48: Provideameaninnglsetting for the development of the

affective domain.

Founnin un miiieu tned 6avonabie au déveioppement

afifiectifi de i'individu.

 

The consideration of the affective domain as expressed in

Statement 48 registered a significant difference at the level of .02

between group subsets (IV, 11, III) and (II, III, I), which can be

spelled out as a significant difference between Quebec and overseas.

This important difference is also expressed in the means and stan-

dard deviations (Quebec: Y=4.78, o=0.43; overseas: Y=3.00, o=l.30).

Indeed, 78% of the Quebecois strongly agreed (SA), and 28% agreed (A)

on the objective concerning the affective domain.

The American group came second in agreement with a mean of

4.35 and a standard deviation of 0.70. There appears to be a major

difference among groups.

The following are comments made by experts during Phase 1

and/or 11 which pertain to Statement 48:

QUEBEC

1:23 ...psychological?

11:5 De ta "décoaiant ted changementd de compontement.

CANADA

1:17 Both can be done in a natural environment also.

U.S.A.

 

1:15 I wish you had given more emphasis to affective domain.
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Statement 49: Provide the individUal with unique opportunities to

develop his creativity and his initiative.

Founnin a i'individu ded occadiond uniqued de dévei-

oppe/L don 225th de cnéativité et d'im'téatéve dand un

contexte dignifiicatié.

The results concerning the objective of creativity and ini-

tiative development are expressed in a significant difference at a

.004 level between Quebec (1) and Europe (IV), Canada (11) and the

U.S.A. (III).

The Quebec group rated very high in mean and standard devia-

tion (754.89, o=0.32) in comparison with any other group, overseas

(Y=4.00, o=l.00), Canada ($4.20, o=0.77) or the U.S.A. ($4.24,

o=O.66).

The objective in Statement 49 received the highest rating of

all objectives identified in Part 11. This is clearly signified in

Quebec's response frequency, SA=89% and A=ll%.

The following are comments made by experts during either

Phase 1 or II of the study which pertain to Statement 49:

QUEBEC

11:17 Objectifi de deveioppement de i'individu.

U.S.A.
 

1:19 Possibly others relating to (1) development of self-reliance,

(2) improving group dynamics skills, (3) developing a personal

environmental ethic.

11:24 Not sure that we can improve his creativity.

OVERSEAS

1:2 Will depend on the individual's attitude to the outdoor

situation, to his companions, and to his teacher.
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The results of Statements 34-50 regarding "Objectives of

EPA/OE" are summarized in Table 6, through the mean, standard devia-

tion, the mean square between groups (MSb), the mean square error

(MSe), the degrees of freedom (df), the F-ratio, the F-probability,

and the group subsets (expressed by .05 level of significance or less)

resulting from the Tukey post hoc analysis.

Part 111: Social and Cultural Environment and EPA/OE

An ANOVA with a Tukey post hoc analysis (HSD) was under-

taken for each of the 11 statements of Part III, regarding the

"Social and Cultural Environments of EPA/OE." The analysis

demonstrated the following statements to have a significant differ-

ence of .05 or less: Statements 51.and 57 (see Table 7).

Statement 51: Urbanization has deprived children of close contact

with the land.

L'unbanidation a depounvu ied enfiantd d'un contact

etnoit avec ta tenne.

 

The concept of urbanization depriving children of close

contact with the land exhibited a difference at a level of .003,

but the Tukey HSD test was too conservative to express any signifi-

cance between any of the four groups on a pairwise basis. The

means and standard deviations showed the highest agreement by the

Quebec group (754.89, o=0.32), the second highest agreement was in

the U.S.A. (754.53, o=0.51), Europe was third (724.60, o=0.55),

and the lowest level of agreement was from Canadians (754.44,

=O.81). Only 8% of the Canadians expressed some disagreement with

this particular statement of Part III.
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Table 7.--Adjusted frequency (%), means (7), and standard deviations (o) of responses to

social and cultural environments of EPA/OE (Statements 51-61).

 

 

Adjusted Std.

Statement a Frequency (%) Megn Dev.

Group SA A N 0 SD X o

51. Urbanization has deprived children

of close contact with the land. I 94 6 0 0 0 4.89 0.32

II 46 46 0 8 0 4.44 0.81

L'unbanidation a depounvu ted enfiantd III 60 4O 0 O 0 4.53 0.51

d'un contact etnoit avec ta tenne. IV 50 50 0 0 O 4.60 0.55

52. Automation and mechanization have

dulled creative energy of many

young people. I 39 44 17 O O 4.11 0.88

11 15 54 15 8 8 3.81 1.11

L'automation et ta mecanidation ant III 40 40 13 7 O 4.12 0.86

contnibué a diminuen i’enengie IV 50 50 O 0 0 4.40 0.89

oneatnice dc beaucoup de nod jeuned

gend.

53. There has been an increase in

interest and use of the outdoors

for relaxation and stabilization

of body and mind. I 22 78 O 0 0 4.21 0.42

11 23 69 8 0 O 4.31 0.60

It y a eu une augmentation dand III 67 33 0 0 0 4.47 0.80

t'inténet et i'uiiiidation du IV 50 50 O 0 0 4.07 0.71

Piein-Ain poun ia neiaxation et

ia dtabiiidation du conpd et de

i'edpnit.

54. There is a widespread lack of knowledge

and appreciation and skill for partici-

pation in meaningful outdoor experiences. I 28 56 ll 6 0 4.05 0.78

11 31 54 15 0 0 4.31 0.70

It y a un vadte manque de connaiddanced III 27 67 7 0 O 4.18 0.53

et d'habiieté poun ta panticipation IV 50 50 0 0 0 4.20 0.84

21 (1% expénienced ennichiddanted

en Piein-Ain

55. Modern society has increased the need 11 g; g; 1; 8 3 2:3? 8:23

for mental and phy51cal fitness, III 36 43 14 7 O 4.07 0.88

IV 50 0 50 0 O 3.75 0.96

I 24 35 24 18 0 3.61 1.04

--for regaining contact with basic II 30 60 10 O O 4.25 0.62

realities found in nature, 111 50 36 7 7 0 4.27 0.88

IV 50 O 50 0 O 3.80 0.84

I l7 17 39 28 0 3.21 1.03

--for more creative living, and for II 17 58 25 O 0 3.93 0.70

spiritual satisfactions. III 47 4O 7 7 O 4.24 0.83

IV 50 0 50 O O 3.60 0.89

La dociété modenne a augmenté ie bedoin

poun ia bonne 60nme phydique et mentaie,

--poun nepnendne contact avec ted néaiitéd

sandamentaied tnouvéed dand ta natune,

-—poun une vie piud ennichiddante et poun

ded datidgactiond dpinitueiied.
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Adjusted Std.

Statement Frequency (%) Megn Dev.

Group SA A N 0 SD X o

58. In any social setting, man has the need

to live peaceably with others and with

nature, and to develop tolerance, self- I 56 39 6 O 0 4.53 0.61

reliance, and understanding. II 31 61 0 8 0 4.13 0.72

111 67 33 O O 0 4.59 0.51

Dand un contexte dociai, i’homme a bedoin IV 50 50 0 O O 4.60 0.55

do vivne en paix avec ted autned et avec

la natune; ii a auddi bedoin de deveiop-

pen de La toiénance, de la confiiance en

doi et dc to compnéhendion.

59. A free public education for all chil-

dren is important in society, and the

school should act as an agent for

fostering the develOpment of the indi-

vidual to his fullest potential as

well as for fostering democratic values

and passing on the cultural heritage. I 29 35 35 O 0 3.94 0.80

11 46 46 8 0 0 4.31 0.61

One education pubiique gnatuite edt III 67 27 7 O O 4.59 0.62

impontante dand notne dociété et IV 100 O 0 O O 4.60 0.55

i'écoie devnait agin come an agent

poun gavoniden ie deveioppement ded

potentiaiited d'un individu auddi

poun i' epanouiddement ded vaieund

démocnatiqued et ta tnandmiddion

de i’hénitage cuitunei.

60. The natural environment setting con-

stitutes a "relief" for the individual

who often cannot, in his everyday life,

find relaxation and peace. I 24 41 35 O 0 3.88 0.78

II 0 67 25 8 0 3.73 0.70

Le contexte de i'envinonnement natunei III 20 66 13 0 O 3.05 0.56

dent de "doupape" poun i'individu qui IV 50 O 50 0 O 3.80 1.30

douvent ne peut, a tnavend don quotidien, '

Umuven mathe a détente et paix.

61. Experiences of outdoor living can

develOp an appreciation for the life

style of native inhabitants, colonists

and explorers of the land. I 12 77 6 6 0 3.94 0.66

11 42 42 17 O 0 4.36 0.74

Led expenienced de vie au gnand ain. III 27 47 27 O O 3.94 0.75

peuvent deveioppen une appneciation IV 50 50 O 0 O 4.50 0.70

poun te dtyie de vie ded gnouped

ethm'dued, ded pnemiend coiond et du

expionateund du payd.

aGroup I = Quebec, Group II = Canada, Group 111 = U.S.A., Group IV = overseas.
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Additional comments pertaining to Statement 51:

QQEBEC

1:22 C'edt douvent ceia que de padde.

1:5 Et auddi ta natune. Ex., on détnuit poun ted oiympiqued a

Montnéai, ie deui edpace vent de i'iie (de Montnéai).

CANADA

1:17 Not necessarily so.

11:16 Poun ted ceadded doct'aied inflated/cadutependant ted dadded

a i'aide peuvent de payen i'oppontunite d'envoyen i'enfiant

au camp d’ete ou d'avoin un chaiet ou campen en (amiiie.

 

1:20 If you mean "working the land," okay, but if you mean

"relating to environment," not necessarily so.

Statement 57: Modern society has increased the need for mental and

physical fitness,--for regaining contact with basic

realities found in nature,--f0r more creative living,

and for spiritual satisfactions.

La dociete modenne a augmente ie bedoin poun ia

bonne sonme phydique et mentaie,--p0un nepnendne con-

tact avec ted néaiitéd 60ndamentaied tnouveed dand

ia natune,--poun une vie piud ennichiddante et poun

ded datidfiactiond dpinitueiied. ,

 

The analysis (ANOVA with Tukey post hoc procedures) revealed

a significant difference at a level of .008 between the Quebec

respondents and the American sample concerning the assumption that

society has increased the need for mental and physical fitness for

more creative living and for spiritual satisfaction. Indeed, the

majority of the American sample agreed (30%=SA, 60%=A) to the premise.

However, among the Quebec respondents, 18% expressed disagreement

and 24% remained undecided on Statement 57.
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Additional comments which pertain to Statement 57:

QUEBEC

1:15

1:8

1:5

11:13

CANADA

1:16

 

11:16

11:24

Too much!

Dand ie contexte Quebecoid, ta bonne fionme phydique et

mentai edt pnéchée en fionction d'objectifid piutOt maténieid.

Pad avec ie contact ded neaiitéd 6undamentaied maid bien

i'activite phydique poun i'activité afiin de "nobotidenfl

i'individu. vejzd une fionme de matéxuhtéame pnoductéfi.

Pan voie de condequence.

Je ne daid pad que ie contact avec ta natune doit bon et

ennichiddant poun chaque etne. Dand ta docieté toutefioid

it edt bon que toud aient une netation pOditive avec ta

natune.

What aspects of modern society?

Modern society has moved away from a need for physical

fitness. There are things that do the work for us.

Statement 59: A free public education for all children is important
 

in society, and the school should act as an agent for

fostering the development of the individual to his

fullest potential as well as for fostering demo-

cratic values and passing on the cultural heritage.

Une education pubtique gnatuite edt impontante dand

notne dociete et i'ecoie devnait agin comme an agent

poun 6avoniden.ie deveioppement ded potentiaiited

d'un individu auddi poun i'epanouiddement ded vaieund

democnatiqued et ta tnandmiddion de t'henitage

cuitunei.

The analysis (ANOVA with HSD procedures) unveiled a differ-

ence at .03 among the groups, but did not submit any particular

pairwise differences within the group subset (I, 11, III, IV).
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Nevertheless, the means and standard deviations recorded a

stronger agreement in the overseas group (i=4.60, o=.55), the U.S.A.

($4.59, o=0.62) and Canada (7:431, o=.61) than in Quebec ($3.94.

o=0.80).

Additional comments pertaining to Statement 59:

QUEBEC

1:23

1:18

1:12

1:4

11:17

1:28

The classroom too often cramps and limits the individual.

Stronger emphasis on the value of Outdoor Education could

do much to foster....

C'edt vnai comme concept ou comme objectifi, maid ce n'edt pad

ia néafité. L'ecoie edt ie nefiiet de ta docieté; die

contnbie.... La compiexité de ia dociete de dent impOdée a

i'ecoie. L'enfiant nidque de pendne.don authenticité

natuneiie.

"Agit": on devnait tine, "devnait agin". . . .

Ajouten: "i'écoie d'aujoundhui vd. i'éducation iibne qui

i'on vide."

Education pubiique gnatuite, acceddibie a toud.

Led onganidme extna-dcoiained ont auddi une note tned

impontante a jouen en vue de i'épanouiddement ded vaieund

cuituneiied. Exem ie: ted dime/Lento pnognammed du

Minithne ded ained Cuituneiied. Idem poun ie Minithne

ded Afifiained Indienned et du Gnand Nond, aindi que dififiér

nentd gnouped pubiicd et pnived.

The results of Statements 50-61 regarding "Social and Cul-

tural Environments of EPA/OE" are summarized in Table 8, through the

mean, standard deviation, the mean square between groups (MSb), the

mean square error (MSe), the degrees of freedom (df), the F-ratio,

the F-probability, and the group subsets (expressed by .05 level of

significance or less) resulting from the Tukey post hoc analysis.
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Part IV: Learning,and EPA/OE
 

An ANOVA with a post hoc analysis was undertaken for each of

the 13 statements of Part IV, regarding "Learning and EPA/OE." The

analysis demonstrated the following statements to have a significant

difference of .05 or less: Statements 63, 64, 66, 67, and 70 (see

Table 9).

Statement 63: Most children and youth can be described as tending

to be adventurous, exploratory minded, active,

energetic and curious.

La piupant ded enfiantd et adoiedcentd peuvent etne

décnitd comme etant actifid, enengiqued, cunieux,

jouiddant d'un edpnit d'expionation et d'aventune.

 

Statement 63 showed a difference at a .013 level among the

four groups; however, the Tukey HSD test again did not express any

specific difference between paired groups.

The means and standard deviations of the U.S.A. (7e4.18,

o=0.73) offered the highest agreement of the four groups. Quebec

(753.89, o=0.88) was second in agreement.

Additional comments pertaining,to Statement 63:

QUEBEC

1:18 It y a expionation cinétique (vouiant financhin.ied montagned)

et expionation.immobiie (dimonten une montee poun tenten de

ia,necondtnuine).

1:5 L'écoie tue cet enengie et cet edpnit d'aventune.

11:5 Le vaieun et que i'ecoie actueiie tue.ie dynamidme et ta

cnéativite ded jeuned pan ded dituation d'appnentiddage

tnOp dteneotypéd.

EUROPE

1:2 Emphasizing "normal."



Table 9.--Adjusted frequency (%), means (7), and standard deviations (o) of responses
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to learning and EPA/OE (Statements 62-74).

 

 

Adjusted Std.

Statement Frequency (Z) Megn Dev.

Group SA A N D X o

62. The nature of man is such that

he has a need for non-artificial

environment and cannot be separated

from it; to separate him causes

continuous pressures. I 22 44 28 6 0 3.89 0.88

, II 0 61 39 O O 3.69 0.48

“.W’Eeflu’iome “5‘94"" 111 40 40 20 0 0 4.18 0.73
qutngmmadabeéwdw' 1v 5050 0 0 0340152
envinonnement non-antxfiiciei dont ' ‘

ii ne peut pad atne depane;

i'en pniven caude ded pneddiond

continueiied.

63. Most children and youth can be

described as tending to be

adventurous, exploratory minded,

active, energetic and curious. I 67 33 O 0 O 4.68 0.48

Wegagewemm .3 33 33 3 3 33:33 3:23
peuv e ecnitd comme etant
actifid, enengiqued, cunieux, IV 100 O O O O 4.00 1.10

jouiddant d'un edpnit d'expionation

et d'aventune.

64. Most children possess a natural yearn-

ing for the active outdoor life and

respond readily and happily to it. I 56 44 O O 0 4.58 0.51

4de44646 meme .3 3: 31 3 3 33313-3
pwcmttwdpmmv‘emve IV 50 0 0 0 0 3'601'14
en Piein-Ain ct néagiddent ' '

d'embiée et agnéabiement a ceiie-ci

65. Most methods (methodology) used in

Outdoor Education provide motivation

for learning. 1 17 72 6 6 0 4.00 0.67

11 0 69 23 8 0 3.69 0.60

La ptupant ded méthoded‘ utiiidéed dand III 13 80 0 7 0 4.00 0.61

t'endeignement en Piein-Ain 6avonident IV 0 0 100 0 0 3.20 0.45

ie déveioppement d'une motivation.

66. The outdoors can be approached through

discovery, exploration, adventure, and

research in which there is intense

interest in activities that are natural

to children and problem solving is used

in the context of natural settings. I 73 27 6 6 0 4.68 0.48

‘ II 38 62 0 0 0 4.44 0.51

Le Piein-Ain peut Qtne appnoché 3 III 40 60 O 0 0 4.41 0.51

tnavend ta decouvente, i'expionation IV 50 50 0 0 O 3.80 0.84

ct i'aventune, et ia nechenche dand

iaqueiie.ii y a un intenet intende

dand ted activitéd qui dant natuneiied

poun ted enfiantd; auddi, ia methode de

nédoiution de pnobiémed edt empioyee

dand ie contexte de dited natuneid.
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Table 9.--Continued.

 

 

Adjusted

Statement Frequency (%) Megn

Group SA A N 0 SD X

57, Develop the "self-concept” of the indi-

vidual through all kinds of outdoor

settings demanding continuous adaptations. I 72 23 o o 0 4,53

I 46 54 4.5

Deveioppen ie "moi" de L'individu pan 111 27 50 1g 3 8 4.02

touted donted de dituationd de Plein- IV 0 50 50 o o 3.50

Ain exigeant ded adaptationd continueiied.

68. There is an "Open/free" atmosphere

in outdoor experiences in which

teacher/pupil rapport develops and

allows students to become actively

involved in planning with the

teacher for learning experiences. I 67 33 O 0 O 4.63 0.

II 46 46 O 8 0 4.38 0.

L'atm0dphene panticuiiene dand ted III 27 6O 7 7 0 4.06 0.

expenienced de Piein-Ain peut IV 50 50 O O 0 4.40 0.

améiionen ie nappont pnoéeddeun-eLEve

et penmet aux etudiantd de devenin

dinectement impiiquéd avec ted

pnogeddeund dand ia pianifiication

ded expaienced d'appnentudage.

69. Man is part of nature and continuous

with nature. His flexibility and I 60 33 7 0 O 4.50 O.

adaptability permit him to survive in II 33 67 0 O O 4.36 O.

widely differing environments, both 111 43 50 7 O O 4.31 0.

physical and cultural. In many cases, IV 100 O 0 O 0 4.60 0.

70.--humans have to re-learn how to live in 11 $2 9; g 8 3 2.13 3'

a natural versus art1f1c1al environment, 111 43 43 14 O O 4.25 0.

IV 100 O O 0 0 4.60 O.

I 38 56 6 O 0 4.31 0.

7l.--1ive better in urban environments. 11 15 77 8 O O 4.13 0.

III 33 53 13 0 O 4.18 0.

IV 50 O O 50 0 4.00 1.

L'homme edt pantie intégnante et

continue de ia natune. Sa giexi-

biiite et don adaptabiiite iui pen-

mettent de dunviune dand ded envinon-

nementd tned dififiénentd, a (a 60414

phydiqued et (luau/tea. Dana plateau

cad, ie humaind ont a néappnendne

--comment vivne dand un envinonnement

natunei vendud un envinonnement anti-

giciei,

--a mieux vivne dand ted envinonnementd

unbaind.
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Table 9.--Continued.

 

 

Adjusted Std.

Statement Frequency (1) Mean Dev.

Group SA A N 0 SD 7' o

72. Outdoor Education provides for the

integration of learning in a setting

that allows creative teaching with

opportunities of acquiring specific

skills and knowledge. I 50 44 O 6 0 4.37 0.76

11 39 46 15 0 O 4.31 0.70

L'éducation Piein-Ain gavonide L'inté- III 53 47 O O O 4.47 0.51

gnation de i'appnentiddage dand une IV 50 50 0 O O 4.40 0.55

dituation qui penmet un endeignement

cnéateun, avec ded oppontunitéd

poun i’acquidition d'habiietéd et

et de connaiddanced dpécifiiqued.

73. Students can become actively involved

in planning for outdoor learning

experiences; this may increase

student-teacher rapport. I 72 28 O 0 0 4.59 0.62

11 58 25 17 O O 4.27 0.72

Led etudiantd peuvent devenin active- III 53 47 O O O 4.43 0.51

ment impiiqued dand ta pianigication IV 50 O 50 0 0 4.09 0.94

ded ape/timed d'appnentiddage de

Piein-Ain, ceci peut améiionen ie

nappont eieve/p406eddeun.

74. The multisensory approach of tasting,

looking, smelling, hearing, and

touching provides direct learning

experience that Should be used in the

out-of-doors. I 72 28 O O O 4.56 0.56

11 67 33 O 0 0 4.61 0.61

La methode muiti-dendonieiie de 111 87 13 O O O 4.80 0.41

i'odonat, de La vue, de i'ouie et du IV 50 50 O 0 O 4.27 0.65

touchen pnocune une expénience dinecte

d'appnentiddage qui devnait etne utiiide

en Piein-Ain.

 

aGroup I = Quebec, Group II - Canada, Group III - U.S.A., Group IV = overseas.
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Statement 64: Most children possess a natural yearning for the

active outdoor life and respond readily and happily

to it.

La piupant ded enfiantd p0ddtdent un penchant natunei

poun une vie active en Piein-Ain et neagiddent

d'embiee et agnéabiement a ceiie-ci.

 

The ANOVA and Tukey HSD procedures presented a significant

difference at the .023 level, between the following group subsets:

(IV, 111, 11) and(II, III, I), which depicts Quebec as different

from overseas.

Indeed, differences are borne out in the following means

and standard deviations: Quebec, 754.58, o=0.51; overseas, 753.00,

0=l.14). Canada (753.51, o=0.60) ranked after the U.S.A. (754.00,

o=0.87), even with 7% of the American group strongly disagreeing

(SD) with this statement regarding the natural yearning of children

for active outdoor lives.

Additional comments pertaining to Statement 64:

QUEBEC

1:23 Many children....

1:10 ...devnait natuneiiement paddéden....

1:5 La.dociéte pan.ied biaid de.i'ec0ie tue ie dynamidme ded

individud.

11:13 Dependamment de ieun miiieux de pnovenance, iid doivent

etne piud ou moind diniged.

CANADA

1:12 Many do not care for the outdoors ("too cold, wet feet").

11:16 50%+.
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Statement 66: The outdoors can be approached through discovery,

exploration, adventure, and research in which there

is intense interest in activities that are natural to

children and problem solving is used in the context of

natural settings.

Le Piein-Ain peut etne appnoche a tnavend ia

decouvente, i’expionation et i'aventune, et ia

nechenche dand iaqueiie it y a un intenet intende

dand ted activited qui dant natuneiied poun ted

enfiantd; auddi, ia methode de nedoiution de pnobiemed

edt empioyee dand ie contexte de dited natuneid.

The ANOVA and Tukey HSD test exhibited a difference signifi-

cant at .016 between group subsets (IV, 111, II) and (III, II, I),

which can be explained as an important difference between the over-

seas group respondents and the Quebec respondents.

Means and standard deviations of responses to Statement 66

exposed the highest agreement in the Quebec group (YE4.68, o=0.48),

while the overseas group presented the lowest level of agreement

(753.80, o=0.84).

Regarding the methodology as expressed in Statement 66,

Quebec is closer to the U.S.A. than is overseas, even though Quebec

had 6% neutral and 6% in disagreement.

Additional comments pertaining to Statement 66:

QUEBEC

1:26 Devnait etne appnoche....

1:23 The outdoors should be...research which involves activities

...and through proBIem solving used.

1:15 Stress on problem solving.

1:13 Devnait etne....

1:12 Une méthodoiogie Want ta nédoiution de pnobiemed dand

un context (cycie comptet) d'individuaiidation de i'endeigne-

ment.

 



91

1:11 Le contact avec ted miiieux natuneid de neaiide pan...

nechenche. Led enfiantd y tnouvent ded activitéd, tout

natuneiiement. Dand ie context ded edpaced natuneid,

nedoiution de pnobiemed edt iangement utiiidée.

U.S.A.
 

1:18 Not clear.

1:17 Learning in the outdoors is best applied through....

1:16 So much depends on other variables, teacher timing and so

forth.

11:15 This is the "wholistic approach" which I heartily approvei!

OVERSEAS

I:l Should be so at least.

Statement 67: DevelOp the "self-concept" of the individual through

all kinds of outdoor settings demanding continuous

adaptations.

DeveiOppen ie "moi" de i'indiuidu pan touted donted

de dituationd de Piein-Ain exigeant ded adaptationd

continueiied.

 

An ANOVA with the Tukey HSD procedures made apparent a

significant difference at a .000 level among the group subsets

(IV, 111), (III, II), and (II, I). The three differences illustrated

by these results are as follows: first, between Quebec and Canada;

second, between Canada and the U.S.A.; and finally, Canada and the

overseas group.

On the overall means, Quebec rated first in agreement

(72% SA, 28% A) with Statement 67, and an 754.68 and o=0.48. The

overseas group ranked last (753.60, o=0.55).
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Additional comments,pertaining to Statement 67:
 

QUEBEC

1:23 Outdoor education should....

U.S.A.
 

1:20 The adaptation doesn't necessarily develop self-concept--

it is the nature of activity and impact of perceptions on

self.

1:15 But so does all of education.

Statement 70: Man is part of nature and continuous with nature.

His flexibility and adaptability permit him to survive

in widely differing environments, both physical and

cultural. In many cases, humans have to re-learn

how to live in a natural versus artificial environment,

live better in urban environments.

L'homme edt pantie integnante et continue de ia

natune. Sa fliexibiiite et don adaptabiiite iui pen-

mettent de dunvivne dand ded envinonnementd tned

dififienentd, a ta 50ix phydiqued et cuituneid. Dand

piudieund cad, ted hwnaind ont a neappnendne comment

vivne dand un envinonnement natunei.vendud un envinon-

nement antifiiciei, a mieux vivne dand ted envinon-

nementd unbaind.

The ratings of Statement 70, subjected to an ANOVA with a

Tukey HSD, illustrated a difference significant at 0.044 between

group subsets (II, 111, IV) and (III, IV); i.e., a difference

occurred between the Quebec group and the Canadian group concerning

the concepts of natural versus artificial environments as quoted in

Statement 70.

This difference is well laid out in the means and standard

deviations of the responses. Indeed, the Quebec group ranked first

(65% SA, 35% A) in agreement to the statement (754.65, o=.49),



93

and the Canadian group of respondents was classified last in terms

of agreement with X54.13 and 0:.50.

Additional comments pertaining to Statement 70:
 

QUEBEC

1:11 Sa doupiedde et...ia mobiiité ded popuiation expiiquent

beaucoup de dnamed écoiogiqued. L'envinonnement n'annive

pad toujound a d'adapten a ced vaniationd de papuiationd.

Ex.died EunOpeend en Ame/pique du Sud, ted binned dand ie

Non , etc.

1:5 Ceci edt bien maiheuneux maid c'edt un fiait. C'edt pounquoi

i'education Piein-Ain dand ie contexte QuEbecoid unge.

yuan

1:12 Many don't survive in any environment.

11:16 Edt-ce vnaiment ce qu'ii 6aut? It flaut duntout appnendne a

vivne en viiie.

The results of Statements 62-74 regarding "Learning and

EPA/OE" are summarized in Table 10 through the mean, standard devia-

tion, the mean square between groups (MSb), the mean square error

(MSe), the degrees of freedom (df), the F-ratio, the F-probability,

and the group subsets (expressed by .05 level of significance or

less) resulting from the Tukey post hoc analysis.

Part V: Outdoor Education Teacher Curriculum

An ANOVA with a post hoc analysis was undertaken for each

of the 23 statements of Part V, regarding "Teacher Education,

Curriculum and EPA/0E." The analysis demonstrated the following

statements to have a significant difference of .05 or less:

Statements 90 and 91 (see Table 11).
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Table ll.--Adjusted frequency (1), means (X), and standard deviations (o) of responses to

teacher education and curriculum and EPA/OE (Statements 75-97).

 

 

 

 

  

Adjusted

Statement a Frequency (%) Megn Dev.

Group SA A N 0 SD X o

75. Based on the premise that Outdoor

Education is a multi-disciplinary

learning process, Outdoor Education

should be included in teacher educa-

tion curricula. I 72 28 O O 0 4.68 0.48

......W............... .3 :3 .3 3 3 3:33 333
i'education Piein-Ain edt an pnoceddud IV 100 0 0 0 O 4.80 0'45

d'appnentiddage muiti-didcipiinaine, ° '

i'éducation Piein-Ain devnait etne

inciude dand ted pnognammed de fionma-

tion ded maitned.

In an Outdoor Education curriculum,

primary emphasis should be placed

upon; also rank from 1 to 5 or

more, 1 being,the most important:

76. a. Knowledge (know). 81. Rank:

SA A N 0 so )1 o 7 °

I 36 56 9 0 0 4.33 0.65 I mode = 3 3.28 1.07

II 22 56 22 O O 4.17 0.72 II mode = 2 3.13 1.25

111 50 50 0 0 O 4.46 0.52 111 mode = 3 2.75 0.86

IV 100 0 O 0 0 4.75 0.50 IV mode = 1 2.00 0.42

77. b. Outdoor skills (know how). 82. Rank:

I 46 46 9 0 O 4.33 0.65 1 mode = 2 3.17 1.25

11 44 44 ll 0 0 4.42 0.67 II mode = 2 2.64 1.00

111 50 50 0 0 O 4.46 0.52 III mode a l 3.06 1.34

IV 100 O 0 0 O 4.75 0.50 IV mode = 2 1.20 0.45

78. c. Attitude (know how to be). 83. Rank:

I 100 0 0 0 0 5.00 0.00 1 mode = l 1.17 0.38

11 78 22 O 0 0 4.83 0.39 11 mode = l 1.67 1.29

111 83 17 0 0 0 4.79 0.43 111 mode = 2 2.06 1.44

IV 100 O O O O 5.00 0.00 IV mode = l 2.80 0.84

79. d. Affective domain. 84. Rank:

I 36 36 27 0 O 4.08 0.79 1 mode - 3 3.28 1.23

11 22 67 0 ll 0 4.08 0.79 11 mode = 4 3.50 1.31

III 54 46 0 0 0 4.46 0.52 111 mode - l 2.93 1.58

IV 100 0 0 0 0 5.00 0.00 IV mode - 5 1.50 0.71



Table ll.--Continued.
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80. e. Methodology of instruction

I

II

III

IV

 

SA A N 0 SD X o

27 46 27 O O 4.08 0.79

11 78 O 11 O 4.00 0.74

36 64 0 O O 4.33 0.49

50 50 O O O 4.50 0.71

Dana un cunnicuium en Education Plein-

Ain, i'emphade pnincipaie devnait atne

piacée dun ted pointd duivantd; auddi

ted ciadden pan ondne de pnionite,

l Etant ie piud Zmpontanti'

a. connaiddanced (davoin). .

b, habiietéd de Plein-$3 '(davoin fiat/Le).

e).c. attituded (davoin

d. domaine a66ecti5.

e. méthodoiogie d'indtnuction.

The role of the teacher in Outdoor

5259’

Education in public schools should be:

also rank each of the following from
 

1 to 5 or more, l’being,the most’important:

86. a. Teaching

1

II

III

IV

87. b. Leadership

I

II

III

IV

88. c. Administration

1

II

III

IV

17 83 O O

64 27 O O

92 8 O O

50 50 0 0

67 25 O 0

7O 30 O O

77 23 O O

100 O O 0

8 50 25 17

20 50 33 O

23 46 8 23

50 50 O O

o
o
o
o
o

85. Rank:

92. Rank:

93. Rank:

94. Rank:

11

III

IV

11

III

IV

II

III

IV

11

III

IV

)
4

 

0

mode 8 5 4.11 1.08

mode 8 4 3.23 1.74

mode = 3 3.40 1.50

mode = 3 3.50 0.71

mode = 3 2.58 0.84

mode = 2 2.25 0.68

mode = l 1.69 1.35

mode = 2 2.75 1.55

mode = l 1.53 1.12

mode = l 1.44 1.09

mode = 2 2.44 0.81

mode = l 1.75 1.50

mode = 5 4.79 0.98

mode = 5 4.47 1.19

mode = 5 4.94 1.00

mode = l 3.50 2.38



97

Table 11.--Continued.

 

 

89. d. Evaluation. 95. Rank:

SA A N D SD 7' o

I 17 67 8 8 0 4.00 0.82 I mode I 5

II 9 64 18 9 O 3.71 O 91 II mode I 4

III 54 38 8 0 0 4.40 0.63 III mode I 4

IV 50 50 0 O 0 4.00 0.82 IV mode I 3

90. e. Public relations agent. 96. Rank:

I 8 33 33 17 8 3.17 1.00 I mode I 5

II 0 54 27 0 18 3.14 1.21 II mode I 5

III 23 62 15 0 0 4.07 0.59 III mode I 5

IV 50 50 0 0 0 4.00 0.82 IV mode I 2

91. f. "Catalysing" agent. 97 Rank:

I 30 60 10 0 0 4.18 0.60 I mode I 2

II 18 64 18 0 0 3.93 0.62 II mode I 3

III 58 33 8 0 0 4.50 0.65 III mode I 2

IV 50 50 0 0 0 4.50 0.71 IV mode I 4

Lea tachea dc L'tducateua dc Plein-Aid

dana nob éco£ca devaatent Etna lea

buiuanteb; auasi claaaea pan ondne

quLté, 1 w»: la pliuiinpouantefl

enaeignement.

animation.

adminiatnazzon.

éuatuaxion.

. agent dc aezationa pubtiquea.

. agent "catalybeua".w
e
e
?
?
?

 

aGroup I = Quebec, Group II = Canada, Group III = U.S.A., Group IV = overseas.
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Statement 82: In an Outdoor Education curriculum,

primary emphasis should be placed

upon; also rank from 1 to 5 or

more, 1 being the most important: Rank:

 

 

Knowledge (know).

Outdoor skills (know how).

. Attitude (know how to be).

. Affective domain.

. Methodology of instruction.

 

(
D
Q
O
U
'
Q
O

Dana an cuaaiauflum en Education PKein-

A81, Z'emphaae painoipaie deuaait @812

pzacée bun Zea pointa Autvanzz; auaai

tea c£aaaea pan oadne de paiontté,

l Ekant Zegpkua impoatant: Rang:

connaiaaancea (aauoéa).

habLZezéA de PKeLn—Aéa (aavoia 6aiae).

attitudea (aauota tine).

domaine afifiectéfi.

méthodofiogie d'inatauctéon.

 

 

 

(
P
R
O
O
F

The emphasis on outdoor skills in an Outdoor Education cur-

riculum has been evaluated fairly strongly by the overseas and

Canadian samples; however, outdoor skills were ranked second to

attitudes by Quebec and the U.S.A. groups.

Additional comments pertaining to Statement 82:

QUEBEC

1:18 (e) adaptability.

1:13 Others: Behavior.

I:l Behavior.

II:17 Méthodoflogte d'animation.

M

1:16 Poua 2a fioAmazion deb maZtaea du paemiea cyefle univeaaitatae.

1:13 What is difference between (c) and (d)?

1:17 Should not be ranked.
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1:4 To know is basic for skills and attitudes, but when all is

said and done, to know is really least important.

 

I:11 Ways of teaching the environmental curriculum.

1:19 I do not believe they should be ranked since the relative

importance varies with the individual learner and the situa-

tion.

1:12 To teach!!! To be trained, skilled in teaching others.

1:17 Processes (experiences).

II:20 Attitude is a result of others.

OVERSEAS

1:2 Others: Safety.

1:1 No individual aspect should be stressed more than the others.

Statement 90: The role of the teacher in Outdoor

Education in public schools should be;

also rank each of the following_from

 

 

 

l to 5 or more, 1 being the most important: Rank:

a. Teaching.

b. Leadership.

c. Administration.

d. Evaluation.

e. Public relations agent.

f. "Catalysing" agent.

 

Lea tachea de t'éducateua de Pteén-AA'JL

dana n04 éeotea deunatent @tne tea

aatvantea; auaat ctaaaeg_pan ondae

degpatoatté, l étant‘Za‘ptaa tmggatante:

enaetgnement.

antmatton.

admtntatnatton.

éuatuatton.

agent de aetattona pubttquea.

agent "catatyaeaa."

 

 

 

e
r
a
?
?
?
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An ANOVA analysis illustrated a difference among the four

groups at a .041 level of significance, but there was no pairwise

difference output through the Tukey HSD procedure.

The American group ranked the strongest agreement in terms

of means and standard deviations (794.07, o=0.59); on the other hand,

the tightest consensus came from overseas (o=.59). The Canadian

respondents showed an heterogeneous Opinion (o=l.21) with 33%

undecided or neutral.

Statement 91: (b) catalysing agent.

agent eatatyaeun.

 

A difference significant at the .031 level was found between

the subsets (II, I, IV) and (I, IV, III), which can be interpreted

as a difference between the American and the Canadian respondents.

The Canadians reported the weakest agreement (7I3.93), while the

U.S.A. group rated the strongest agreement (YI4.50).

Additional comments pertaining to Statements 90 and 91:
 

QUEBEC

1:27 Ceta dépend beaucoup du contexte du mttteu de tnavatt.

1:25 (5) Catatyaeun.

1:15 Administration and public relation agent should be the

concern of other school services or departments.

1:13 Le metttean agent, e'eat t'éteue!

1:11 (6) Faattttateun.

1:5 It dott Qtne avant tout an antmateun, Je changenata

te.tenme enaetgnement pan "pédagogue." L’admtntatnatton ne

2e concenne pad.



11:5

1:1

11:26

CANADA

1:16

1:8

1:7

1:6

1:5

1:4

 

1:21

1:20

1:17

101

Poun mot, te domatne a66eett6 compnend te "aavotn.2tne,"

appaeetatton, attitudea, et tntéaeta.

Self-renewal, capacity, creativity, imagination.

Conactence den dangenn tnhénenta aux aetivttéb en mttteux

natuneta.

Enaet'gnement: de ta fiaeon d'uttttten 2e cad/Le Pteén-Atn

poun dtueaaea aettvttéa phyatquea ou euttuaetteb.

let on Auppoae qu'tt y a un beaotn de "Apéeéatinte" dams

chaque’egote out enaetgne te Ptetn-Atn. J'at de ta dtfi-

6tcu£te a Aupponten eette hypotheae.

(f) "Catalysing agent" is part of a "teaching" role.

Should not be ranked!

(f) personal commitment.

It depends on age level. K-3 pupils: no emphasis on identi-

fication type of knowledge but know how to feel about green

magic.

By leadership, I would include example. This would be most

important.

(a) teaching (facilitating learning).

These are all essential roles if the job is to get done.

We feel that most of the important roles for the teacher

are not included in the above. We present below a list

we feel more meaningful.

a. organizer (planning, logistics)

b. facilitator

c. participant--observer

d. reviewer (extender).

I don't like the title "the Outdoor Education teacher."

Rather use teacher-leader of Outdoor Education experiences.

The results of Statements 75-97 regarding "Teacher Educa-

tion, Curriculum, and EPA/OE" are summarized in Table 12, through
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the mean, standard deviation, the mean square between groups (MSb),

the mean square error (MSe), the degrees of freedom (df), the F-

ratio, the F-probability, and the group subsets (expressed by .05

level of significance or less) resulting from the Tukey post hoc

analysis.

Summary

The information gathered through questionnaires served as

a base for the study. The results were organized according to the

basic elements identified in five parts:

Part I: Definitions of EPA/OE

Part II: Objectives of EPA/OE

Part 111: Social and Cultural Environments of EPA/OE

Part IV: Learning and EPA/0E

Part V: 0E Teacher Curriculum.

In step one, the adjusted frequencies, means, and standard

deviations of responses were computed for each rationale statement

by group (see Tables 3, 5, 7, 9, and 11) and part. The means (7)

and standard deviations (d) were plotted on a bar graph in order to

lay out similarities, differences and patterns within and between

groups (see Charts in Appendix F). Also, the results of means and

standard deviations of the Quebec responses were recorded in order

to exhibit major differences with each of the other groups:

Canada, the U.S.A., and overseas (see Tables 4, 6, 8, 10, and 12).

The same analysis of results was done for Phase I of the study.

This has been recorded in Appendix G.
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The second step undertaken was an analysis of variance with

a Tukey post hoc analysis, a procedure for honestly significant dif-

ferences (H50), in order to explore pairwise differences between

groups of experts and how each group consensus related to Quebec

(see Tables 4, 6, 8, 10, and 12).

In the third step, consensus of experts was illustrated by

group (Chapter III, p. 43), for each part: definitions of

EPA/OE, objectives, social and cultural environments, learning,

and 0E teacher curriculum. }

A summary of consensus for the total population and by group

is given (Charts 5-9) to illustrate clearly major similarities and

differences concerning each rationale statement evaluated by the

experts (Group I=Quebec, Group II=Canada, Group III=U.S.A., Group IV=

overseas).

Additional information is provided in Appendix G, where means

and standard deviations are plotted in order to demonstrate the items

with strong positive ratings (SAR) and high consensus (HC), the most

desirable items, and on the other hand, the items with strong nega-

tive ratings (SNR) and high consensus (HC) as well, which point out

the less desirable items in an OE curriculum.

Bar graphs (Appendix F) illustrate the means and standard

deviations of each statement for each group. The researcher has also

contrasted Quebec's deviation from each of the other three groups.

It would thus be possible for the Quebec respondents to realize that

their independent judgments were not that far from the others (see

Charts 5-9 and F3-F8).
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110

Even though it is not the intent of the writer to extend the

results of Delphi I in the study, it might be of some interest to

the reader to see how the panel of experts scored in Phase I in

comparison with Phase II. Tables 13 to 17 lay out the results

of Delphi I and Delphi II as expressed by means and standard devia-

tions. The difference between Delphi II and Delphi I (II-I) is

given in order to show any movement toward agreement or disagree-

ment.
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CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS

Introduction
 

In this concluding chapter, an interpretation of study

results which explored Outdoor Education trends in Quebec, Canada,

the U.S.A., and overseas is made. It contains a summary of basic

elements (definitions, objectives, social and cultural environments,

learning processes, and teacher education), and a set of recommenda-

tions for the Outdoor Education program at Laval University. Sug-

gestions for future research are also included.

The summary focuses on major differences among groups con-

cerning the basic elements of OE as related to Quebec. The discus-

sion focuses on participants' support or Opposition to the suggested

rationale elements, and the implications of the study for Outdoor

Education curriculum at Laval University.

Elements of the ratiOnale are summarized according to the

degree of response strength and consensus among experts found on

Charts GlA to G4E, Appendix C. There is a brief summary statement

fOr each of the areas covered (definitions, objectives, social and

cultural environments, learning processes, and teacher education).

It is not the writer's intent to treat each of the statements in

depth, but rather to analyze major differences which appear to be

significant for the purpose of this study.
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Summary of Basic Elements of EPA/OE by Part
 

As suggested in Chapter III, the results of the consensus

have been expressed as follows: (8) according to the level of con-

sensus--high consensus (between o=0 and o=.66, HC), moderate con-

sensus (MC, with 0 between 0.67 and 1.32), and low consensus (LC)

with o of 1.33 or greater; (b) according to the response strength

1 strong disagreement ratings (SDR),YIO to 1.66,and valence:

moderate opinion (MD) from 1.67 to 3.32, and strong agreement

ratings (SAR), 753.33 to 5.00.

In this instance, the summary will be conducted from strong

agreement ratings (SAR) to strong disagreement ratings (SDR) and

from high consensus (HC) to low consensus (LC) (see Design, p. 43).

Part I: Definitions

of EPA/OE

A quick look at the charts of Chapter IV representing the

group consensus among the four groups on the definitions of EPA/0E

revealed the following patterns.

Only one group showed a strong disagreement rating (SDR)

for definitions presented. Statements 23, 24, and 25 reference to

EPA/OE as a subject matter provoked a SDR with high consensus among

American respondents. 0n the other hand, the overseas group

expressed a strong agreement rating (SAR) with a moderate consensus

 

1A weighting factor has been given to level of agreement of

the means as follows: SD=1, D=2, N=3, A=4, SA=5.
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(MC) for the same three statements. Canada rated MO-LC and Quebec

MO-Mc.2

This would suggest that the Quebecois have a conception of

EPA/0E which is half-way between overseas and the U.S.A. concerning

the concepts stated in Statements 23, 24, and 25.

This indication of significant difference, placing Quebec in

a middle-range position between the overseas group and the American

group, is reinforced by the results of Statements 27 to 30, concern-

ing EPA/0E as a multi-disciplinary learning process. Indeed, as

indicated in Table 3 and also in Table 4, by the following subsets

(III, I, 11), (IV), overseas affirms a clear difference from the

three other groups of experts (at a .000 level of significance).

One of the expert opinions coming from England mentioned that

in Europe the term Outdoor Education was largely redundant with

Environmental Education, and there is, and should be, a move toward

meaning education according to its specific tapic and content:

I would say that Outdoor Education, as a generic term, would

be understood to refer to activities such as undertaken by

Boy Scouts, canoeing clubs, Outward Bound schools (survival

in the outdoors) [sic] and other physical pursuits in the

country-side [Appendix A2].

The same respondent mentioned, "Outdoor Education does not

in itself postulate any philosophy or knowledge base" (Appendix A2).

0n the other hand, an expert from Quebec defined EPA/OE

as: Education through the outdoors, which is instrumental in the

 

2From Phase I to Phase II, the Quebec Opinion moved from a

moderate position (M0), low consensus (LC) to a MD, moderate consensus

(see Table 13,1L111). The same significant difference (at .007)

was found in Phase I of the study.
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learning process, and also education fg§_and gbggt_the outdoors,

relating to attitude and also a certain body of knowledge particu-

lar to Outdoor Education (translated from Appendix A2: Personal

Definitions of EPA/0E as Given by Experts During Phase I [Quebecois,

Canadian, American, and overseas experts]).

Another important difference between Quebec and the

overseas group of respondents is stated in Table 4, p. 66. .Lg

investigation of the concept of a subject matter orientation at

different school curriculum levels, the results of the means of

Quebec for Statements 23, 24, and 25 show a decreasigg emphasis on

EPA/OE as a multi-disciplinary learning process as the child goes

from elementary level to college level.3 The same phenomenon is

observed in the degree of disagreement ratings of Table 3, p. 49.

In comparison with the Americans (MO with all statements,

23—25) and Canadians(25% strongly agreed to EPA/OE being a subject

matter at the elementary level),Quebec indicated an "in between"

rating concerning EPA/OE as a subject matter versus a multi-

disciplinary learning process. However, the overall majority

(Table 3) in all groups declared a clear option for EPA/0E as a

process.

Part II: Objectives
 

A major aspect evinced by Part II in the study is the

strong disagreement, even on the part of the Quebec group, concerning

 

_§Elementary grades (1 to g) 7I4.48, at secondary (grades

7 to 12) X=4.39, and college level X=4.06, as per Table 3.
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the objectives Of EPA/OE as related to physical education in

Statements 38-40. >

The Canadian group suggests an emphasis on physical

activities in the outdoors. On the other hand, Quebec response to

Statement 48 suggests, with a mean of 4.78, objectives dealing with

the affective domain.
 

The following objective, "provide an Opportunity for

'relief' from the boredom, drudgery and routine of'many learning

and teaching situations," received the highest rating (754.89)

among all the objectives suggested and with the highest consensus

as well (o=.32).

Part III: Social and

Cultural Environments
 

Most of the ratings expressed in Part III concerning the

social and cultural values as related to EPA/0E received a strong

agreement rating (SAR) with moderate consensus. The exceptions are

noted below.

Quebec reached a high consensus on the social values as

communicated through the statement, "urbanization has deprived

children of close contact with the land." This result suggests

that Quebec's EPA/OE should provide EPA/0E Opportunities in glg§g_

contact with nature in order to compensate for the artificiality

of the urban environment.

The Quebec respondents agreed more strongly than any

other group on the premise that automation and mechanization have

dulled creative energy of many young people. This suggests that
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modern society has increased the need for mental and physical fit-

ness and for regaining contact with the basic realities found in

nature. However, the Quebec group (like the U.S.A. and overseas)

showed only moderate Opinion on the assumption that a free public

education for all children is important in society, and the fact

that the school shgglg_act as an agent for fostering the develop-

ment of the individual tO his fullest potential as well as for

fostering democratic values and passing on cultural heritage.

The results Of the investigation suggest that EPA/OE

may be based on the following social and cultural assumptions.4

Modern society has increased the need for mental and physical health.

Also, urbanization has deprived children of close contact with the

land. The natural environmental setting constitutes a "relief"

for the individual who often cannot, in his everyday life, find

relaxation and peace (see Table 7).

Part IV: Learning and EPA/OE

The results Of Part IV of this study (Chart 8 ) indi-

cated some common beliefs regarding the learning processes, the

nature of the child, and EPA/OE as suggested in Statements 62-74.

An overall consensus favored the multi-sensory approach to EPA/OE.

 

4A priority among statements was made according to the

following in order to determine an average score for each response:

X1 n1+x2 n2+x3 n3+x4 n4

N .
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Part V: EPA/OE and Teacher

Curriculum

 

 

In comparison Of modes, attitudes ranked first by all

groups except the U.S.A., skills ranked first in emphasis by the

U.S.A., and second by the other three groups. Knowledge ranked

first with the overseas group, second with the Canadians, and third

by the U.S.A. and Quebec. Affective domain was a primary emphasis

among the American sample. The Quebec sample felt that the affec-

tive domain should be third in emphasis at the same level as knowl-

edge, both following attitudes and skills.

The least emphasis,according to the overall score of

modes, was upon the methodology of instruction. The overseas

sample ranked it third, after attitude, knowledge, and skills (see

Table 11).

The Quebec group coincided with the overall results.

Concerning the role of the future OE leaders, the desirability of

leadership was pointed out by all groups (mode = 1) except the

American sample, which had teaching as the primary role. Teaching

took the second place in ranking by two of the groups; the U.S.A.

and Quebec ranked it third after leadership and catalysing agent.

This role of catalysing agent was third in the total sample, but

the overseas group felt it should be ranked last, after leader-

ship, teaching, public relations, and evaluation. Amazingly

enough, the overseas sample ranked leadership and administration

first.
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Evolution of the Concept: EPA/OE in

Quebec--Discus$10n

The conception of EPA/OE in Quebec proved to have been

influenced by two major movements, the EurOpean movement (mostly

French) and the American movement.

The European Movement
 

Because of its French cultural heritage, Quebec has been

significantly affected by the overseas influences in the field Of

education as well as in EPA/OE.

A survey of OE programs in Quebec schools by Cousineau

in 1971 mentioned that in all the outdoor experiences reported in

the survey, none was Of Quebec origin.5

It seems that Quebec postulates an "imported" EPA philos-

 

Ophy. Indeed, the Rappont Panent in 1964 recommended that the

French EPA.MtrTempa Pédagogtque et Mt-Tempa Spoatié, and in 1970,

Le Tie/vs Temp»: Pédagogtque, as experienced in France (54042 de Vanue/s)

by Dr. Max Fourastier, Acade’mte de Medectne, be implemented in Quebec.6

Academic subject matter areas were compressed into the morning

hours (8:30-12:30) in order to keep the afternoon for une ateate, for

sport and one hour of directed study. Children studied obtained

superior academic results to the control group, and also, their

 

5]. c. Couatneau, 21057.2 du 22w: Mn Pedagogtgue day»: 223

Ecotea dquuébec, L'Untuenatté‘d'Ottawa 1972, p. 11.
 

6Gouvennement de Québec,'Rappont de ta Commtaaton Royate

d'Enqu’e‘te, Situation 'de t'Enaex'gnemwt dam £28 ‘Ecotet‘ du'Quebec,

Québee, 1964, p. 168.
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anthropometric report recorded a remarkable physical develOpment

within a year or two.7

The recommendations related to physical education were as

follows: "It noun nembte qu'on dott acconden un mtntmum de deux

heunen pan nematne d'éducatéon phynt'que et un tempn au motnn égat

a La phane de Luna panaatpatwn.”

The Rappont Panent continued, "aunnt 2e pnofienneun d'édu-
 

catton' phyntquen poun t'ennembte de t'étémentatne et du.necon-

datne deuna componten den acttuttén appantenant‘a chacune den ntx

gnanden 5amttten nutvanten:

l. gymnanttque,

2. jeux et npontn,

3. actéun'tén de Pteén Mn: exeunntonn, nlzt, paténage,

gut develOppe t'endunance, t'amoun de t'atn, du

notett, du 6notd, et de ta natuae en génfinat,

4. actévttén aquatéquen,

5. acttuttén de combat,

6. aettvtten nythmtquen,

Does Education Plein-Air = Outdoor Education?--As one
 

might realize, originally the EPA/OE in Quebec was closelytrelated

to physical education. EPA was viewed as being within physical

education. In some instances, it was called Education Phgntque

"Pteén-AUL," or ten actc'w'tén phyntquen de Ptetn-Atn, or ten

acttvttén de Lotntnn de.Ptetn-Atn, Lotntnn de Ptetn-Atn,

 

3I’d/Lent, Rappont, Tome II, p. 169.

4Rappont de La Commtnnton Royate d'Enqufite, p. 168.
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Récneotogte, or Ptetn-Atn Fedéne.5 These focused heavily on sport

and recreational activities.6

In 1972, Quebec had outdoor sports included in their

school programs in 20% of the elementary schools, 40% of the secon-

dary level schools, and 65% at the college level, in which the PE

teacher was reSponsible for at least 60% of the "jounnéen de

Pteén-Atn. "7

From the results Of this study, Quebec experts still

demonstrated this emphasis on outdoor activities and sports. How-

ever, an important move in the evolution Of the concepts of EPA/OE

has been recognized through the results as well. To the definition

of EPA/OE as physical activities in which the individual gets in

direct contact with the natural environment, the majority (78%)

Of the Quebec respondents disagreed (47%) or strongly disagreed

(29%). Six percent were undecided, and only 18% felt they could

agree (6%) or strongly agree (12%).

The American Influence

On the other hand, the results of the study demonstrated

clearly that the conception of EPA/OE in Quebec is shifting toward

the curriculum approach. Indeed, the definition of EPA/OE which
 

 

5As perceived by the Quebec Sport Federations, which

refer more to outdoor sports and activities (Ptetn-Atn Pana-

Scotatne) than EPA (Ptetn-Atn Pedagogtque).

6Countneau, Pnofitt, p. 54.

7Gouuennement du Quebec (MEQ), Senutce de La Jeunenne du

Lotntn et du Ptetn-Atn du HCJLS, Dévetoppement de Lotntn de Ptetn-

5425, no. 3, Annexe 1:19.
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ranked first in the Quebec sample was "Education through the Out-

doors," with a mean of 4.53 and a standard deviation of .51.

This implies that the Quebec concept may have moved toward

a broader concept, Cutting across subject matters other than physi-

cal education. This is expressed very clearly through the Quebec

sample's very strong approval on the statement defining EPA/OE

as a multi-disciplinany,learning process (Statements 27-30), at

the elementary level (754.48, o=0.51), the secondary level (724.39,

o=0.50), the college level (734.06, o=0.43), and at the adult edu-

cation level (7E3.76, o=0.66).

This conclusion is reinforced by the high degree of

disagreement regarding EPA/OE as a subject matter (statements 23-

26). A mean response of 1.84 expressed this Opinion, although the

responses were still fairly diverse, o=l.07-l.l6; Table 5). Even

in Phase I of the study, the degree of disagreement was at an'Y

of 2.07 and a O Of 1.48 for the subject matter definition.

This may imply that a definite American influence came

into Quebec to "scholarize" the traditional Ptetn-Atn QuEbeeotn.

Many such affinities were demonstrated throughout the study between

the Quebec trend and EPA/OE as known in the U.S.A.

The American influence in the domain of EPA/0E has not

gone unnoticed in Quebec. This effect indeed has been observed

a great deal, especially within the last few years (Appendix A,

Quebec 1:28).

As a result of this study, the researcher has interpreted

the overall picture Of the Quebec EPA/OE to be a blending Of the two
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following concepts: education f9§_and gbgut the outdoors, includ-

ing attitude develOpment and outdoor skills and knowledge; and

also learning through the outdoors as a process for curriculum

enrichment in which the outdoors are seen as a unique setting for

achieving educational objectives outside the classroom.

Thus, the answer to the original question, does Education

Plein-Air equal Outdoor Education, appears to be yes, but_with a

special body of knowledge and emphasis on outdoor skills. This,

Of course, would imply a drastic change in the Laval teacher train-

ing curriculum in order to integrate an inter-disciplinary approach

to all subject matters, particularly at the elementary level.

Recommendations for the Outdoor Education

Curriculum at Laval University
 

From the amount of data collected from the panel of

experts selected around the world, many common inferences can be

drawn concerning a curriculum in Outdoor Education. The patterns

of findings8 (see Appendix G) among experts' consensus suggest the

following recommendations.

Outdoor Education in Quebec

Outdoor Education in Quebec should be considered, on one

hand, as

l. A multi-disciplinary learning process at the elementary,

secondary and college levels; a means of curriculum enrichment in a

 

8In spite of some differences among groups of experts

concerning some of the issues in OE, some common clusters or patterns

in responses invite common and universal bases for learning in the

outdoors.



131

setting that enhances learning and provides for direct experiences

and the Opportunity for solving real-life problems; and a direct

approach to exploration and learning_which expedites maximum

utilization of the natural physical environment as a learning

laboratory which is living and unique. And on the other hand as

as learning process that Offers opportunities for direct experi-

ences in the acquisition of lifetime skills promoting a creative

and refreshing way of life.

2. OE should also be regarded as learning through the

outdoors in a process which cuts across the school curriculum

offerings, through physical education, natural sciences, social

sciences, and many other subject matters and as those experiences

which involve enjoying, interpreting, and wisely using the natural

environment in achieving, at least in part, the objectives of

education (this subject is explored further later in this chapter).

However, Outdoor Education should not be considered as

1. a subject matter for any level Of school curriculum,

or as

2. relating only to physical education. Outdoor Educa-

tion should be seen as a learning process that cuts across all

school curriculum Offerings.

Objectives of the OE Curriculum

at Laval University
 

As ranked by experts through the results of a "mean rank"

of the overall population, the objectives Of the OE prggram at Laval

should be the following:
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l. to provide the individual with unique opportunities to

develop his creativity and his initiative,

2. to provide a meaningful setting for the develOpment

of the affective domain,

3. to develOp awareness, appreciation and understanding

of the natural environment and man's relation to it,

4. to help realize the full potential of the individual

toward Optimum development of the mind, body and spirit,

5. to provide a context for the child's socialization

to occur by giving him additional Opportunities for social group

life,

6. to enable students to develOp new (outdoor) skills

and interests, and provide a basis for a lifetime of meaningful

living,

7. to help to use wisely and protect and natural envi-

ronment,

8. to provide outdoor settings that will make teaching

more creative,

9. to provide unique Opportunities for behavioral changes

because of the particular setting offered by the outsof-doors,

10. to contribute to establish better relations between

teachers and students through direct outdoor experiences,

11. to provide an Opportunity for direct learning experi-

ences which foster implementation Of the school curriculum in many

areas, and finally,
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12. to utilize surroundings and community resources

for education to the best advantage Of the curriculum.

Social and Cultural Values
 

Regarding social and cultural values, the OE curriculum
 

should be based on the following premises:

1. A free public education for all children is important

in society, and the school should act as an agent for fostering

democratic values and passing on the cultural heritage.

2. In any social setting, man has the need to live

peaceably with others and with nature, and to develop tolerance,

self-reliance, and understanding.

3. Urbanization has deprived children of close contact

with the land.

4. Automation and mechanization have dulled creative

energy in many young people.

5. Modern society has increased the need for mental and

physical fitness.

6. There is a widespread lack of knowledge and appre-

ciation and skill for participation in meaningful outdoor experi-

ences.

7. Experiences of outdoor living can develop an appre-

ciation for the life style of native inhabitants, colonists, and

explorers of the land.

8. The natural environment setting constitutes a "relief"

for the individual who often cannot, in his every day life, find

relaxation and peace.
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9. There has been an increase in interest and use of

the outdoors for relaxation and stabilization of body and mind.

Learninggand EPA/OE

Apropos to the learning process and EPA/OE, the following

should be taken into account:

1. The outdoors can be approached through discovery,

exploration, adventure, and research in which there is intense

interest in activities that are natural to children and problem

solving is used in the context of natural settings.

2. Develop the self-concept of the individual through

all kinds of outdoor settings demanding continuous adaptations.

3. Most children and youth can be described as tending

to be adventurous, exploratory minded, active, energetic, and

curious.

4. The multi-sensory approach Of tasting, looking,

smelling, hearing, and touching provides direct learning experience

that can be used in the out-Of-doors.

5. There is an "Open/free“ atmosphere in outdoor experi-

ences in which teacher-pupil rapport develops and allows students

to become actively involved in planning with the teacher for learn-

ing experiences.

6. Man is a part Of nature and continuous with nature.

His flexibility and adaptability permit him to survive in widely

differing environments, both physical and cultural. In many cases,

humans have to re-learn how to live in a natural versus artificial

environment.



135

7. Students can become actively involved in planning for

Outdoor learning experiences; this may increase student-teacher

rapport.

8. Most children possess a natural yearning for the

active outdoor life and respond readily and happily to it.

Teacher Education and EPA/0E

The emphases in the Outdoor Education program as related

to teacher training should be placed upon (in order):

1. Attitudes.

2. Skills.

3. Knowledge.

4. Affective domain.

Methodology of instruction.

The results Of the Quebec sample regarding the emphases

Of the Outdoor Education program coincided with the mean rank of

the overall sample.

The competencies of the OE teacher in the Quebec public

schools should be (in order):

H I Leadership.

Teaching.

Catalysing agent.

2

3

4. Evaluation.

5 Administration.

6 Public relations agent.
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The definition of EPA/OE as "Learning through the Out-

doors" was deemed more desirable by the Quebec group (7I4.53,

o=.5l) than by the Americans (YI3.75, o=0.77). The majority

agreement was found in Quebec respondents (SA=50%, A=50%).

Learning processes offering Opportunities for direct

experiences in the acquisition of positive attitudes reflecting

harmony of man and nature brought majority agreement as well. The

major portion of the Quebec sample felt that sound concepts and

knowledge concerning human and natural resources, and lifetime

skills permitting a creative and refreshing way of living, should

be at almost the same level of emphasis; slightly more was given

to the knowledge aspect.

Suggestions for Further Research
 

The research reveals several areas that could benefit

from further study. These are listed below as a series of ques-

tions.

1. What would be the Opinion of a larger sample of

teachers and administrators dealing directly with EPA/OE programs

in Quebec schools concerning the basic rationale elements as com-

pared to the results Of this study's experts?

2. Would a similar survey Of universities, other than

Laval, in Quebec record the same results concerning the type Of

professional preparation needed in EPA/OE?

3. What are the governmental policies and funding levels

for EPA/OE in Quebec?
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4. Would the educational environment be equally con-

ducive to EPA/OE at all grade levels?

5. What is the availability of human resources related

to professional preparation for EPA/OE through established insti-

tutions?

6. What types Of backgrounds do the peOple involved in

EPA/OE have? Are they new to the field? Where do their qualificaé

tions come from? Are they self-taught? What percentage have been

trained through European institutions? Canadian institutions?

American institutions?

7.. Would cross-validation or a longitudinal study verify

the results obtained in this study as related to the rationale

elements researched?

8. DO Quebec schools show a desire for EPA/OE teachers?

Would a sample within the Quebec school system (teachers) bring

results similar to those found in this study among experts and

leaders in OE?

9. Would the competencies suggested here answer the need

of school systems related to EPA/OE?

10. What leadership would be provided by teachers,

administrators, and professional associations to issues of profes-

sional preparation in OE? I

11. DO the Opinions of the participating sample in this

study accurately reflect the real trends in OE in their countries?

12. What are the Opinions of non-educators, school board

members, and students on the role of the EPA/0E leader?
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13. What are the Opinions of teacher education personnel

on the role Of OE leaders in Quebec and teacher training? How do

thOse Opinions compare with the Opinions expressed in the present

study?

14. What inter-relatedness do participants in the current

study see between the basic rationale elements suggested in the

study?
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APPENDIX A1

PERSONAL COMMENTS AND MODIFICATIONS AS GIVEN

BY EXPERTS DURING PHASE I

PART I: DEFINITION OF OUTDOOR EDUCATION

PARTIE 1: DEFINITION DE L'EDUCATION PLEIN-AIR
 

 

Stmt. 1. Learning jn_the Outdoors.‘

L'appnenttnnage dann Le Plein-Atn;‘

QUEBEC

l:23* Outdoor Education is incomplete unless it provides multiple

Opportunities for learning in, for, through and about the

out-of—doors. Outdoor education is a curriculum supplement

that facilitates and enhances the learning process and sharpens

perception. Through it may be demonstrated the fundamental

inter-relationship Of many curriculum Offerings (art, science,

language, sports, social studies, etc.) which are too Often

taught in complete isolation from one another.

1:19 Appnenttnnage is not learning/education.
 

II:26 ...t'appnenténnage (a queflque chone) dann te Ptex'n-Atn.

Cement évatuen nt je ne natn pan te gen/Le d'appnentinnage

pounnutut.

II:17 défitnttton pamtteflte.

II:5 Je ne nutn pan d' accond avec ta défitnttton de Ptetn-Atn défitnte

tet comme un mttteu phyntque en dehonn de ta ctanne. St

PteL'n-Atn étax’t équtvatent ale/dune natune, je nenan'n fiontement

d'accond avec t'enonce.

*Comments made by experts have been assigned the following

taxonomy: The first numeral (Roman numeral) indicates the phase of

the Delphi in which it was made, Phase I or II; the second number

refers to the expert who made the comment.
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M

1:16 Comme connequence d'etae dann 2e mttteu PKetn-Atn.

I:23 partial.

1:21 learning in the natural environment.

I:20 Such is only a settin , not substantive as program medium or

as a technique (D).*

 

Stmt. 2' Learning fgg_the Outdoors.

L'appnenttnnage poun.£e Rtetn-Atn.

QUEBEC

II:17 défitnttion paattette.

II:5 J'aunatn peun que te tout nott centne.nun ten mogenn de

déptacement; en educatton.£e moyen ne dottijamatn etne ta fitn.

U.S.A.
 

I:23 Partial.

11:20 This is semantics--could be in behalf of quality environment,

but it is not really for the outdoors (A).**

 

Stmt. 3. Learning through the Outdoors

L'appnenténnage fl 2e Ptetn-Atn

QUEBEC

II:17 Defitnttton pantneeee.

*Disagree

**Agree
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II:5 A ta condttton que t'on ptace t'tndtvtdu dann un mttteu

authentfquement natunet et non neutement en dehonn de ta

ctanne A .

CANADA

1:8 I will see this as the same as #1.

U.S.A.

I:23 Partial.

 

11:20 If we are talking methodology only, which I»am not (0).

 

Stmt. 4. Learning about the Outdoors.

L'appnenttnnage au nuiet du Ptetn-Atn

9mg

II:17 Défitnttton panttette.

11:13 Au nujet=d'apnen...?

11:5 L'acttutté devtent et te moyen et ta (tn.

I:16 ...den mttteux Ptetn-Atn.

1:8 ...Not necessarily part of Outdoor Education, e.g., conserva-

tion education can be learned in the classroom.

 

I:23 Partial.
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Stmt. 5. Learning in_and fgr_the Outdoors.

L'appnenttnnage dann et poun te Ptetn-Atn.

II:17 Dégtnttton panttette.

11:12 Deux conceptn?

11:10 Tnaductton de "Outdoon" pan te "Ptetn-Atn?"

CANADA

1:8 Children can learn in the outdoors but at the time they are

there, their learning might be directed toward another

Objective.

 

I:23 Partial.

 

Stmt. 6. Learning in, for, through and about the Outdoors.

Appaenttnnage dann, poun, pan et au nujet du Plein-Aid.

 

 

I:20 Appaenttnnage pan te Ptetn-Atn.

1:17 Education 391, poun, et au nui'et du Ptetn Mn.

1:8 "Au nujet de”: expnennton tnOp vague; a t'étémentatne t2 ne

gaudnatt pan tnop d'emphane nun "about.the outdoonn" can cect

en nena connéquence.

1:5 Pance que un vnat Ptetn-Atn équtvaut & une éacon de vtvne.

Ce n'ent pan exténteun pan Opponttton a tntenteun.

11:20 Appnenttnnage dann etrpan;£e Ptetn-Atn.

11:17 Me nembte couvntn t'ennembte de t'éducatton Ptetn-Atn; "au

nujet" n'étatt pan nun 2e quenttonnatae 1.

11:13 mp totaCitax'ne
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CANADA

1:8 May be mutually exclusive.

1:18 The objectives of education?

1:4 Good one.

 

Stmt. 6. Any physical or recreational activity

that actIvely brings the learner and

the natural environment in close con-

tact providing a deeper understanding

and appreciation of the natural envi-

ronment.

TOute acttutte_phyntque ou nécaéattve

out.met ceZut'quZTappaendTét Z'envZnon-

nement natunet en.nappont etaott en tut

éounntnnant une mettteune compaéhennton

et appnectatton de t'enutnonnement

natunet.

 

I:23 ...may provide....

1:19 ...qut met t'appaenant en nappont étnott en tut....

1:18 Cet énoncé n'tnncntnatt ptun comme une défitnttton de t'acte

Ptetn-Atn qu'un concept éducattfi en not.

I:ll Any activity that..."phySicalcn~recreatiOnaT'ent tnop ttmttattfi.

1:6 If added to the statement: "of the natural environment and of

himself."

1:5 POun mot, it n'ent pan tet quentton de t'éducatton Plein-Ana,

matn bten d’une déétnttton de t'aettutté Ptetn-Atn.

11:20 TOute acttvtté phyntque et/ou éducattue et/ou.nécaéattve....

II :17 Défix’m’téon pa/Ltéeae.

11:11 Tnop nentntcttfi. Acceptabte en pantte.neu£ement.

11:6 "And of himself."

11:3 Tout acttvtté phyntque, necnéattue, ou éducattve out pan te

pntnctpe de tmmeanton totate en mttteu natuaette, nunctte une
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11:12 Comptexe!

11:10 Le mot "outdoon" en angtatn n'a nten a uotn avec te mot "Ptetn

Atn" en financatn.

CANADA

1:8 Individually considered, yes, but not necessarily at the

same time.

U.S.A.
 

1:11 Outdoor Education is ppjmarily a means rather than an egg,
 

1:9 Learning '01 and for are interpreted as including through

and about.

 

Stmt. 7. Curriculum supplement that facilitates

and enhances learning/teaching.

Une.méthode d'ennetgnement out

fiactttte et enntchtt.t'appnenttnnage.

1:27 La natune devtent un mttteu nttmutant a t'appnenttnnage.

1:24 On comptément...

1:18 On moyen...

1:11 On étément tnhénent au cuantcutum.

1:10 Une.pantte de...

1:9 Un étément tnnéaent du cunntcutum qut.pan.£en connatnnancen

et ten expentencen uécuen en PCetn-Atn, (actttte et enntchtt

t'appnenttnnage.

1:6 Un vécu auquet on néfi‘ene dann t'appnenttnnage.

1:7 Pan/tie .Onpontante du WOW nann (’e‘tne) nauctwtatéon,

evatuatton...

1:5 Ptun qu'un nupptement, ce dott @tne tntégne au pnocennun

d'appaenttnnage.
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1:3 ...dott fiatne paatte du cunntcutum ptutOt qu'un nupptément.

II:17 Défitnttton panttette.

11:13 Mon expeatence me t'a pnouue a matnten nepntnen.

11:12 Au ncotcu'ne, out! Appux'n dann £2 Ptetn—Atn.

11:11 Seton L. B. Snanp, "ce que dott etne ennetgne en dehonn de

ta ctanne...."

11:6 Mauvatn taaductton: Le PKetn-Atn n'ent pan une methode

d'enneégnement main un nupptemcnt au pnognamme out (ac/(Me et

enntchtt t'appnenttnnage.

CANADA

1:16 Méthode qut flue/Cate 2t eméchx’t t'appnenténnage den matéénen

du cunntcutum ncotatne.

1:12 It is really a service to curriculum. Outdoor Education

should not stand by itself.

1:8 Provides a non-threatening atmosphere.

11:11 Not a supplement but an integral part.

 

U.S.A.

1:16 Utilizing the outdoors to facilitate and enhance learning and

teaching.

OVERSEAS

1:2 If used skillfully by the teacher.
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Stmt. 8. Learning process that cuts across the

school curriculum offerings, through

physical education, natural sciences,

social sciences and many other sub-

ject matters-

Un pnocennun d'appnenttnnage qut.6att

appet aux mattenen du cunntcutum tetten

que.£'éducatton phyntque, Len nctencen

natuneuen, ten nctencen noctaten 2t

ptunteunn autnen matténen.

1:27 L'enutaonnement natunet comme un contenant ptun qu'un contenu

pan tequet on peat neattnen dtfifiénentn objecttfin.

1:18 Spectatement en contexte ncotatae étémentatne.

1:17 Le Ptetn-Atn n'ent pan neutement un tnntnument poun enntcntn

ten mocedén educatéfin (paocennun d'appnentinnage) main ent

égatement "but" en ce nenn que.£'éducatton Ptetn-Atn dott

abnonben te devetopement d'attttuden, d'appnéctatton

d'habttttén dont t'tndtutdu auna benotn poun tnouuen nattn-

(actton dann te Ptetn-Atn.

1:9 Pnocennun d’appnenttnnage poun fiatt appet aux mattenen.

1:6 Un pnocenn d'appnenttnnage auquet peuvent ne nattachen touten

ten mattinen du cunntcutum. N.B. Le Rtetn-Atn a na pnOpne

vateun; ten autnen mattenen n'y nattachent.

1:18 Spectatement en contexte ncotatne étémentatne.

1:7 Peat Otae une dtutnton a pant.

1:5 Je nutn 6auonabte a t'tntégnatton pan te Ptetn-Atn.

II:17 Défitnttton pantteCKe.

II:5; Poun mot, c'ent ptun que ceta, c'ent ptun q'une mattene

académtque, c'ent un 6apon de utune.

11:3 Cunntcutum...a6tn de mteux compnendae ten totn de in natune et

dann ta.but conntnte a appnendne a utune en hanmonte avec non

enutnonnement.
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CANADA

1:17 Cut across the disciplines of the school curriculum reinforcing

and integrating the various subject areas.

1:11 But not restricted to school curriculum.

1:4 1 like this one. It is a process.

Stmt. 9. Education in the outdoors as a means

of sharpening and deepening most

children's learning.

Une éducatton dann 2e Ptetn—Atn '

comme moyen d'avtuen et d'appnofiondtn

L'appnenttnnage de la ptupant den

enfiantn.

QUEBEC

1:26 L'éducatton Ptetn-Ata ent un moyen penmettant d'appnofiondtn

t'appnenttnnage de toun ten enfiantn--tt fiaudnatt défitntn quet

appnenttnnage.

1:18 Dunn une demanche d'evett et de découveate (etémentatne).

1:6 Education in the outdoors as a means of initiating, sharpen-

ing and deepening all children's learning.

1:4 Enteven "toun ten enfiantn" poun ttae "den pOputatton nco-

tatnen...."

1:5 Matn ce n'ent pan une defitnttton du Ptetn-Atn, matn bten un moyen

d'appaenttnnage.

II:17 Défitnttton panttette.

II:5 La 5acon d'appnendne, nt on ne fite au necnenche necente,

néntde dann ta mtne en nttuatton d'enéant dann un envinonne-

ment academtque. La natune n'ent-ette pan t'enutnonnement

ptun dynamtque pan nappont a den nttuattonn toujounn change-

anten?

CANADA

1:17 Education in the real world...learning and understanding.

1:11 Not necessarily children only.
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1:7 Learning about what?

OVERSEAS

1:1 ...and attitudes toward life and society.

1:2 Can do if teacher continuously wills it, but otherwise it may

be largely wasted effort, though some children will benefit

from any favourable experience.

 

Stmt. 10. As those experiences that involve

enjoying, interpreting, and wisely using

the natural environment in achieving at

least in part, the Objectives of education-

Comme den expentencen out impuquent

t'appnectatton, t'tnteApaetatton et

L'uttttnatton.tntetttgente de t'enutnon-

nement dann t'attetnte, du motnn en

pantte, den objecttfin de t'educatton.

1:27 Cette défitnttton n'ent qu'une pantie de t'éducatton Ptetn-Atn.

1:23 It includes...to achieve....

1:19 ...tmpttquant t'appaéctatton, t'tntenpaétatton et t'uttttza-

tion tntetttgente de t'envtnonnement....

1:18 dann une pennpecttue aécnéattve matn non ncotatae.

1:11 ...qut 6auontnent....

1:9 ...qut penmettent....

1:8 "Adequat" au tteu de "pnudent."

1:6 If "at least in part" is deleted and "Objectives of education

being the self-realization Of the child" is added."

1:5 Enteuea "du motnn en paatte."

11:20 Comme un ou den appaenttnnagen qut tmpttquent....

II:17 Defitnttton panttette.
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1:8

1:18

1:4
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May be mutually exclusive.

The Objectives of education?

Good one.

 

Stmt. 11. Any physical or recreational activity that

11:20

11:17

11:11

11:6

11:3

 

actively brings the learner and’the natural

environment in close contact providing a

deeper understanding and appreciation Of

the natural environment.

TOute acttutté phgntque ou nécneattve qut

met eetut qut appnend et t'envtnonnement

natunet en nappont etnott en tut.6ounntn-

nant une mettteune compnehennton et

appnectatton de t'envtnonnement natunet.

 

..may provide....

...qut met t'appnenant en nappont étnott en tut....

Cet enonce n'tnncntnatt ptun comme une defitnttton de t'acte

Ptetn—Atn qu'un concept educattfi en not.

Any activity that ..."physical or recreational" ent tnop
E' 'E 5' .

If added to the statement: "of the natural environment

and Of himself."

Poun mot, tt n'ent pan tat quentton de t'éducatton Ptetn-

Atn, matn bten d'une défitnttton de t'aettutte Ptetn-Atn.

TOute aattutte phyntque et/ou educattue et/ou necneattve....

Défitnttton panttette.

TnOp nentntcttfi. Acceptabte en pantte neutement.

"And of himself."

TOut acttutte phyntque, necnéattue, ou educattve qut pan te

pntnctpe de tmmennton totate en mttteu natunette, nunctte une
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1:17

1:4

11:16

 

11:11

11:20
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mettteane tnannmtnnton den connatnnancen, une mettteune

compnenennton den phénoménen natunetten, et une mettteune

appnéctatton de t'enutnonnement natunet.

What about the man-made environment?

Part only: activity oriented.

Dtfifienence entne "phyntque" et "nécneattue?"

Partially.

But more too.

 

Stmt. 12. Any activityppf structured or non-

1:11

11:12

11:3

structured’leisure by which an indi-

vidual gets in contact wifh’élements

of nature.

Toute acttvtté de totntn "ntnuctunée"

ou "non-ntnuctuneeVTpan taquette un

tndtvtdu pnend contact avec ten

etémentn de ta natune.

 

POunnatt Etne ta défitnttton de "Récnéatton de Ptetn-Atn."

Le, contact n'tmpttque pan t'quatton nattoneete den

etementn de ta natune.

L'acte Ptetn-Atn tmpttque une netatton du "n'éduquant" avec

te mttteu natunet dann tequet tt ent momentan’ément emengé

pan t'tntenmédtatne d'une acttutté phyntque quetconque.

D'accond, matn tt n'y pan que den acttuttén de totntnn.

025nm); pal/anew.

TOute acttutté ntnuctunée ou non—ntnuctunée: ncotatne et

pana-n cotax'ne.
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CANADA

1:7 But this must be in sympathy with the principle of wise use,

without abuse or mis-use, not just contact.

1:4 Part only. Leisure oriented.

11:16 Centatnncontactnnont educatton, d' autnen ne te nont pan.

Centatnn contactn ont den efifietn magma nun t' enutnonnement

ex. nht atptn, moto-~netge, etc.

U.S.A.
 

1:15 Many activities are destructive to environment and build bad

attitudes.

1:11 Partially.

11:15 Some contacts may be mis-educative.

11:9 The term "leisure" should be changed to recreation.

OVERSEAS

1:2 The benefit is not automatic for 100% of children (A).

 

Stmt. 13. Any activity with ecological concerns

allowing the individual to discover,

identify and analyze the natural

environment, its constituent elements

and interrelating elements with a

conservation purpose-

TOut2.acttuttéia canactane éc0-'

togtque penmettant a t'tndtutdu de

dicouuntn, d'tdenttétenet d'anatynen

t'envtnonnement, ten (ftementn qut Le

conntttuent et ten etementn d'tnten-

netatton, et ce, avec un butde

connenuatton

QUEBEC

1:22 C'ent un autne anpect de Ptetn-Atn.

1:19 Acttutté ontentée uenn den pnéoccupattonn...et teunn tnten-

netattonn.



11:17

11:13

11:11

11:10

11:8

11:5

CANADA

1:17

1:7

1:4

U.S.A.

1:11

 

11:7
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TOute acttutté qut penmet de vtune une expéntence de vte en

natune; en non d'anatynen nctenttfitquement.

...auec un but de connenvatton....

This is only part and result of....

Explore instead of analyze.

"Sttuatton"cuxtteu de "acttvtte."

Défitnttton panttette.

La connenvatton dott deuentn une connéquence de t'enonce.

Tnop nentntcttfi; en pantte neutement...as one part of O.E.

Canactane tnop nentntctté.

La connenvatton n'ent pan un but untque; tt 6aut umpttquen te

potnt de vue de t'homme atde dann non epanoutnement pan

t'équtttbne natunet.

It gaudnatt degtntn "t'ecotogte."

How about the interrelations Of man and the environment and

his effect upon the environment?

Conservation is not a good term for some. To "conserve"

means to "keep from use" for some.

Part only. Ecologically oriented.

Partially.

Most "typical outdoor education" activities Observed have not

met these goals.

OVERSEAS

1:2 With the aid Of a specialist in ecology.
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Stmt. 14. Physical activities in which the indi-

vidual, through sports,* gets in direct

contact with the natural environment.

 

Actéw'téA phyatquca danA tuquetiu

l'tndtvtdu, pan.£cA aponta,‘ pncnd

contact dtncct avec t' cnvtnonncmcnt

natunct.

 

1:26 Comment défitnn’n ApontA?

I:23 It may include....

1:21 Lc contact n'n'mpttquc pat t'utéflézatéon nationnettc deA

étémcntn dc ta natune.

I:l8 Lc pctntnc qut pctnt en natunc pncnd contact avec t'cnutnon-

nement!

1:12 Sponta ?

I:ll Exctunc "pan tea Aponta."

I:lO Entcve/L "pnyatquca pan tea Apontb ."

1:8 Pun £24 apontn: cxpncbbton qut ncnd t'aaaentton tnOp timi-

tuttvc.

1:6 This is part of, and a means to.

1:7 Physical activities yes, sports, not necessarily.

1:5 Jc nc aata paa cc quc "acttuttéa phyntqucn ct Aponta” vtcnncnt

fiatnc dand unc tcttc défitnttton dc t'Educatton PKctn-Atn.

11:26 Dépcnd dc cc que t'on cntcnd pan "Aponta au nenn tangc."

11:13 Mame am am tango, jc tcnda uena DF.

11:10 ...pan deb act/{vita néméatévcé.

11:8 Pcnbonncttcmcnt ct actucttcmcnt, jc mc attuc Comme éducatcun

phyAtquc me Acnuant ct utittaant tc mtttcu natunct comme

mtttcu ptua pounce cn vac dc t' épanoutaacmcnt dc £’ tndtvtdu.
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II:5 St t'on pncnd Aponta danA Aon cxpncbaton étymotogtquc jc nc

uott £2 ttcn entne utvnc hanmontcuacmcnt avcc ta natunc ct to

Apont.

2m

I:16 ...pan t'acttutté motntcc.

1:8 Can be, yes!

11:16 "Spont" bouucnt MMMQ cont/Le an autne ou unca. Education au

Pictn-Atn cat t'antt-thcac dc ta compétton. Un canntcutwm

Acotatnc dott tnctunc Apont ct Ptatn-Atn. '

 

1:15 If not destructive, e.g. snowmobiling off-trail.

I:ll Partially.

 

Stmt, 18. Curriculum implementation through

direct experiences outside the

classroom.

Imptantatton du cunntcutum a tnavenb

du cxchnceA daze/tea en dchonb

dc La damse-

QUEBEC

II:26 Cunntcutum compncnd tea counA nonmaux dc t’cnfiant!

II:17 Défitnttton panttcttc.

II:5 Jc n'acccptc pan ta défitnttton dc PKctn-Atn comme étant unc

actxutté cn dchona dc ta ctaaac.

CANADA

1:18 Replace "implementations" with "enrichment and enhancement."

1:12 It can go either way. Use the outdoors to illustrate a class-

room principle; or as a starting point of inquiry.

1:4 Very good.
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1:22 The implementation of learning by means of direct experiences

outside the classroom.

 

Learning process offering Opportuni-

ties for direct experiences in the

acquisition of:

Stmt. 16. a. Sound concepts and knowledge

concerning human and natural

resources.

Stmt. l7. _b. Lifetime skills permitting a

creative and refreshing way

of living.

Stmt. 18. c. Positive attitudes reflecting

harmony of man with nature.

Un pnOQQAAuA d'appaentiébage ofisnant

deb appontunttéa poun dca cxpéntcncca

dtncctca cn uuc dc t'acqutbttion dc:

a. Conceptb ct connatacancca sanda-.

mentatea conccnnant.£ca ncAAounccA

numatnca ct natuncttcn.

b. Habtflttéa dunabtcb penmcttant

_ unc flacon dc vtunc cnéatntcc ct

enntcntaaante.

c. Attttudca poattivcb mantficétant

unc.nc£atxon hanmontcubc dc

t'nommc avec la natune.

1:27 Une pnoccAAua d'appncnttaaagc ofifinant dca oppontunttéa poun

ta neattaatton (1) d'objccttfib d'éducation génénat; (2) d'objec~

LL64 d ' édacatéon 6pécé6tquc.

1:26 What is a refreshing way of living?

1:22 C'ent un anpect du Ptctn-Atn.

I:l8 (B) utcndnatt avant (a), dc (b) neaattcnatt (a).



1:6

1:5

1:3

II:17

II:5

m

1:18

1:17

I:lO

U.S.A.
 

I:2l

1:15

1:12
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(B) add in all circumstances of life, it should have a carry

over in city life, home life, school life, etc.

Peat Etna an pcu tnop ccntné bun t'actiutté Atnuctunéc.

Mattcnc out fiatt appct a ptuatcna ActcnccA (btotogtc,

zootogte...).

Déétnttton panttcttc.

C'ent ta défitnttton qut mc ptaZt tc ptuA.

How about "media" instead of "process?"

Can you be sure that a program will encourage these attitudes?

(c) Positive attitude and understanding...man with nature and

man with man.

(a) Delete "human."

If science (ecology) is stressed, why not other curriculum

areas, especially social science?

Learning environment instead of process.

BVERSEAS

1:2

1:5

(a) With assistance; (b) and (c) Assuming his attitude to

life in general is positive and favorable.

Continuous process.
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Stmt. 19. (As one part of outdoor education),

outdoor experiences concerning the

sciences of conservation and ecology.

(Commc.unc pantie dc Z'éducatton

Ptcc'n-M‘n), £66 cxpéntencca dc Ptcén-

Atn.tnattant ch Actcncca dc.£a

conacnuatton ct L'écotogte.

QUEBEC

1:26 Je ne compncnda pan.

I:23 Should be part of any program in Outdoor Education.

1:22 New: conntdénows £225 actévttén phyatquca dc Pzetn-Mn _c__n

Ptetn-Atn.

1:18 L'éducatton au Ptctn-Atn n'ent pan en fionctton ou n'a pab

comme fitnattte.£a connataaancc Apéctfitque dc t' cnvtnonncmcnt,

matn cite a poun objecttfi pntnctpat d'ofifintn £e dcvctoppcmcnt

Kc ptua quatttattfi ponatbtc chcz L'cnfiant. C' cat-a-dtnc

qu 'cttc.aftn¢cntt dana dca démancncn d' euth ct dc découucnteb.

L'éducatton au Ptetn-Atn.6auontae une hanmonte avec bot-meme

ct conaéqucmmcnt avec tc mtttcu ambtant.

1:8 Centatnc ambtgutté.

1:5 Pthn-Atn nc pcut eta pnta dant tc nenn dc "outdoon" out be

nefienc a t’cxtentcunc pan appoattton a "tndoon," tnténtcunc.

II:17 Défitnttton pantéeac.

II:5 It flaudnatt defitntn tea tcnch: ecotogtc, conacnvatton.

U.S.A

I:16 If science, then why not other subjects as well?

II:7 Most typical Outdoor Education activities fall outside my

interpretation of these.
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Stmt. 20. Generic term for any educational program

with focus upon natural environment and

man's interaction with and in it.

Un tcnme gannique poun tout pnognamme

educationnci mcttant i'acccnt can

i'cnuinonncmcnt natunci ct i'inten-

action dc i'nommc avec ct dant cciui-ci.

QUEBEC

I:23 Outdoor education is sometimes used as a....

II:l7 Defiinition pantieiie.

CANADA

I:16 ...Pnognama..."actiuite educative."

I:l2 Should we not include man-made areas too: plazas, used car

lots,cemeteries,etc.

1:8 The natural environment is only one part of it. Outdoor

Education should continue to expand its horizons to include

the man-made world also.

 

I:ll Partially

11:20 Too often considered only a methodology

 

Stmt. 21. Direct approach to exploration and

learning which expedites maximum

utilization of the natural physical

environment as a learning_laboratory

which is living and unique.

Une.appnochc dincctc poun i'cxpionation

ct i'appncntinbagc qui active.i'utiii-

cation maximumck:iicnvinonncment

phyaique, natunci comme an iabonatpine

d'appncntinaagc unique ct vivant.
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QUEBEC

1:26 Optimum au Zicu dc maximum.

I:23 Outdoor Education should include...direct approach through

exploration which expedites....

I:lB ...une appnochc onganique....

1:5 On Ac.né6cnc ici a i’intcgnation ch maticnca ct j'y cnoiA.

II:17 Defiinition panticiic.

CANADA

I:ll Does not imply care for the environment.

1:8 Term "natural" restrictive. It should include "man-made

environment“ also.

II:ll Maximum, no.

 

I:l6 Utilization of the "outdoor environment as a learning

laboratory."

I:l5 Wholistic.

 

Stmt. 22. Physical activities held in the out-

of-doors but with health* concerns

as the primary goal.

Activitec physiQucA dant ic Piein-Ain

onicnt‘c'ea uena deb pncoccupationa dc

canthpngniquc, commerncmicn but.

1:28 Poun £26 niveaux Accondainca ct coiicgiai acuicmcnt (AF),

poun ic niveau.éiemcntainc (A).

I:23 Outdoor Education may include....

1:21 Peat etnc an den objectifia dc i'éducation au Picin-Ain, pan

comme pncmicn but. Lc pncmicn but cat i'education que i'on

pcut defiinin,commc ctant un pnoccAAuA continue qui vine a

donncn ic "cauoin," ic "cauoin gainc" ct ic "Aauoinc etnc."
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I:ll Cc but Aenait Apécifiique a ccntaina miiicux tnéb detcnminén.

1:6 Unless included in the term health, physical and mental.

II:5 C'ent un con/sequence dincctedc La vie en picin natunc (D) .

952M

I:ll Incomplete and restrictive.

1:8 Physical fitness is a means, not an end.

1:7 Is this health of the user as well as of the environment?

1:4 Certainly not primary.

OVERSEAS

Izl Depends how "health" is defined.

 

Outdoor Education is a subject matter

oriented toward: (uni-disciplinary,

approach with specific content other

than history and principles of Outdoor

Education)

Stmt. 23. a. Elementary (grade 1 to 6).

Stmt. 24. b. Secondary (grade 7 to l2).

Stmt. 25. c. College level.

Stmt. 26. d. Adult education.

L'education Picin-Ain cat conaidenée

comme unc mazienc au niveau: (appnocne

uni-diacipiinainc avec contenu

Apeciliquc autne que niatoinc, pnin—

cipeA dc i'education Piein-Ain)

 

a. ciementainc.

b. Accondaine.

c. C.E.G.E.P.

d. education pcnmanente.i

QUEBEC

1:25 Baa une maticne panmi tant d'autneb, maid bien ia méthode poun

Acnuin a i'appncntiaaagc dc toutea ici autncA matienca.
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1:21 Etant un moyen de fionmation 6aciiitant "i'éduqué ct i'éduquant"

a cheminen ancmbic dana i'attcintc deb buta génénaux dc

i'éducation.

I:ll Actuciicmcnt, cet enoncé nc A'appiiquc paa au Quebec, Act

poiitiquea dc Miniatcnc dc i'Education du Quebec (MEQ).

1:8 Refienc a ia qucition 16 (0F) ct 17 (OF) comme Aignifiicant un

état poaaibic dc ta aituation actueiic du Picin-Ain au Quebec.

1:6 I disagree with the use of subject matter when applied to

elementary or secondary.

1:5 L'education Pic/in-Ain, non, man/s iea activité/s diteé "Pieén-

Ain," oui.

II:5 Jc cnoia que tout appncntiiaagc dcunait gavoniicn ic uécu can

in vic cn picin natunc dcvnait flavonnbcn tpun tet appncn-

tiaaageb. C'ent un miiicu pniviiegic poun i'integnation deb

matieneb.

CANADA

I:l8 Change (a),(b),(c),(d) to all levels of learning.

1:13 Not my way at all (SD).

1:12 No, an approach, a service.

1:8 Outdoor education's justification lies in being a unifier of

curriculum of providing unique approach in education, not

merely another subject in the curriculum.

1:5 A methodology of getting subject matter across.

U.S.A

1:19 It is not so much a subject matter as an enrichment technique.

1:16 No, only the study of "Outdoor Education" principles, history,

etc. is content in my view. Outdoor Education should be a

process.

1:15 It is ggt_a subject matter.

1:9 It depends entirely on the teacher.

OVERSEAS

1:6 I don't agree it is a subject matter.
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Outdoor Education is a multi-

disciplinary_learning process

oriented toward:

 

 

Stmt. 27. a. Elementary (grade l to 6).

Stmt. 28. b. Secondary (grade 7 to l2).

Stmt. 29. c. College level.

Stmt. 30. d. Adult education.

L'education Picin-Ain cat un pnocebaut

d'appncntiaaagc muiti--di6cip£inainc,

au niveau:

a. eiemcntainc.

b. accondainc.

c. C.E.G.E.P.

d. education pcnmanente.

QUEBEC

1:23 ..which has an appeal to all ages regardless of academic level

and can be adapted to many needs.

I:20 L'education Picin-Ain A'inicnit dant un pnoccAAuA....

1:5 0n pounnait pan unc uic hanmonieuac en Picin-Ain y integncn

touted ici 6acetteA dc i'appnentiiaage tant a i'eiemcntaine

qu'au Accondaine.

II:l7 Defiinition panticiic.

II:5 Oui, pancc-que i'individu cat piace dant une envinonnement

dynamique.

CANADA

I:l8 Change (a),(b),(c),(d) to "all levels of learning."

1:8 Outdoor education must become multi-graded as well as multi-

disciplinary.

I:4 All levels of education.

11:16 Education Pietn-M'n ent A_______ouucnt un pnoce/szsws muiti-diacipiinainc,

"dam centainzs can. " _

U.S.A

I:20 All_levels, not any single level.
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1:19 Toward all ages, pre-school to geriatrics, I agree with all,

but disagree with any one separately.

I:l8 "As part of Outdoor Education."

I:l6 Should be a process.

OVERSEAS

1:2 Can be either subject or multi-disciplinary oriented,

preferable to latter if program suitably modified.

 

Stmt. 3l. As a means of curriculum enrichment,

in a setting that enhances learning

and provides for direct experiences

and the opportunity for solving

real-life problems. It cuts across

the subject matter areas and is best

used by the teacher as a planned part

of the learning process.

Comme un moycn d'cnnicninncmcnt du

cunnicaium, dann an miiieu qui

appnofiondit.i'appnentinnage ct

pncuoit den expcnicnccn dincctcn

ct aunni i'Oppontunité dc nénoudnc

den pnobiemcn concnetn de.ia vie.

Eiic entnccoupc toatcn icn maticncn

ct ent mieux utiiincc pan ten

pnoécnncunn comme unc pantie piani-

sicc du pnoccnnun d'appncntinnagc.

QUEBEC

1:27 ECEc entne-coupe centaincn maticncn...non touten.

I:23 Outdoor Education can be used as....

II:17 Dééinition pantieiie.

CANADA

1:13 Leave out "enrichment," it is curriculum!

1:5 Not always necessarily planned--may be incidental.
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1:21 As...integral part.

I:16 Enrichment in...outdoor settings that enhance learning and

provide for direct experience.

I:l5 A planned part of learning process?

I:lO I don't see it as problem solving from the standpoint of

environmental problems. To me, that is more appropriate to

environmental education.

11:16 "Ideally."

OVERSEAS

1:2 Much can be learned about the "self" when alone. Academic

learning needs guidance.

 

Stmt. 32. (Starting from the basis of "CURRICULUM,"

as that which happened to a child or

learner as Opposed to subject matter or

content taught),=as a means to implement

the curriculum in a way determined by

the appropriate content of the moment

when and where it provides the best

fit for the child's needs and interests.

(Pantant nun.ta banc du "CURRICULUM,"

tci quc cc qui.n'cnt pannc chcz ceiui

qui appncnd ou i'cnfiant pan apponition

a ia,matienc ou contenu cnneigne),=

un moycn dc mcttnc cn pnatiquc ie

cummicuium, dctcnmine d’une ceatainc

flacon pan un contenu adéquat, du

moment ou ct quand ccia.conuicnt ie

mieux poun ten inténctn ct bcnoinn

dc i'cnfiant. -

1:24 Quention non nignifiicatiue.

I:ll Idcaicmcnt. Exigcncc panticuiicne dc pnognammation i.en. ia

pnognammation doit etnc tnen nanc.

1:5 C'ent cc qui nc pannc actueiicmcnt au nccondainc; j'y cnoin

poun ia technique d'actiuiten ditc "Picin-Ain," main pan poun
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une education Ptcin-Ain qai doit ncccnnaincment engtobcn tc

dcvct0pmcnt integnat dc t'indiuidu dann un contexte cnnicnin-

nant qui.cnt ta natune.

II: 17 Défiinition pantiei’ie.

II:5 Un mogcn dc mcttnc en pnatiquc ic cunnicuium, pout autant

quc C on dinponc d'un contenu adéquat, et que i'on ncnpcct

ten intcnctn ct ten bcnoinn dc t'cnfiant.

CANADA

I:l7 Add "skills and subject development."

1:8 Can become a 1hnitunless the teacher not only plans to use the

outdoors but becomes skilled enough in its use to take advan-

tage of teachable moments (l8 &19).

 

I:16 Not unique to Outdoor Education.

11:16 Yes, but this should be true for all_curriculum, not just

Outdoor Education.

 

Stmt. 33, Educational process coming from a

series of organized activities being

held generally in a natural or semi-

natural setting, based on the potential

offered by the natural setting and con-

tributing to the physical and psychic

development of the individual, increas-

ing his level of awareness of his inter-

relations with nature, and also capable

of modifying his attitudes and behavior

toward the natural environment.

Un pnoccnnun educatij denivant d'un

cnnembic d'actiuiten onganincen nc

denoutant dann ta natune‘ banccn nan

i'cxpioitation du potentiet ofifieat pan

ic miiicu natunci ct contnibuant au

deueioppcmcnt dc i'individu tant nun ie

pian phyniquc que pnychiquc, tout en

accnoinnant non dcgnc dc connciencc dc

ncn intcn-nctationn avec ta.natunc,

ct nunccptibicn dc modifiicn ncn attti-

tuden ct compontcmentn Vin-a-vin du

miiicu natunct.



QUEBEC

I:23

II:17

11:13

11:6

CANADA

1:18

I:l7

I:20

1:7

11:4

11:8

11:16

U.S.A.

1:19

 

11:16
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This statement is true enough but it is too much like a

dictionary.

Defiinition pantieiie.

Au mot "onganinéen" je tienn compte du bat vine pan cette

etude (education cn miiicu ncoiainc).

Nature.."and other children." Environment..."and others."

Too many different entities in the above statement to evaluate

collectively.

?

How about man-made environment?

As well as learning about one's fellow man through unique

encounters in the out-of-doors.

I am not sure what you mean by psychic. My concern is that we

recognize the physical (mentioned), spiritual, mental, and

emotional dimensions of an individual personality.

Don't agree with restriction of natural environment.

Du potentiei "pedagogiquc."

"Organize" is somewhat too limiting and the activities can

be quite informal.

Educational processes,

OVERSEAS

1:2 But it depends on many factors. Personality and physique and

the pupil's relationship with the teacher, previous and cur-

rent experience, e.g., whether he likes or dislikes getting

wet and so forth.

Suggestions for Other Statements:

1:6 Furnishes Opportunities for the appreciation of the bio-

physical relations of man, his environmental component, and the

earth that supports them all.
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PART II: OBJECTIVES OF OUTDOOR EDUCATION

PARTIE II: OBJECTIFS DE L'EDUCATION PLEIN-AIR
 

 

Stmt. 34. Provide unique Opportunities for

behavioral changes because of the

particular setting offered by the

out-of-doors.

Founnin den occanionn uniqucn poun

den changcmcntn dc compontcmcntn a

caunc dc t'cnvinonncmcnt panticuticn

qu'ofifine ic Ptein-M’n.

I:23 ...to provide unique Opportunity for individual behavioural

changes within....

I:l7 S'agit-itd'objcctifin educatifin ou pédagogiquen?

I:ll En dcnaccond avec t'appnocne bchavionintc (ni c 'cnt i'idcc

ici), main non pan avec ic debut dc i'enonce.

1:6 Changcmcnt d'attitudcn qui nc tnadaincnt pan den changcment

dann ta vie dc i'cnfiant.

1:4 Ajouten: "unc 60in que i'cnvinonncmcnt ent connu ct ncnpccté."

1:5 Jc nenain d'accond poun unc appnochc onganiquc "flainc en

nonte que"...au iicu dc "aidcn" can.it ent difiéicite d'aidcn

quctqu'un qui nc vcut pan etnc aide.

II:13 Supcnvine.

II:5 Education: changcmcnt du compontcmcnt (cc qui nc voit).

Scat i'individu pcut changcn non pnOpnc compontement. Le

miiieu natunct ctant en conntant changcmcnt, fiavoninc donc den

adaptationn dLVWMwMQ/S connequcnccn dinccten den change-

ment du compontemcnt.

 

1:11 Too limiting.
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Stmt. 35. Help to use wisely and protect the

am

1:27

I:23

1:21

1:17

II:2l

II:l7

CANADA

I:16

U.S.A.
 

I:16

II:l5

natural environment.

Aidcn a utiiincn judicicuncmcnt ct

pnotégcn i'cnvinonncmcnt natunct.

Objectifi tnop nimpie ct incomptet.

Delete: "and improve."

L ' enengic eneatnicc cxn'ntc toujounn . . .moinn dc chanccn dc i'wtiUncn.

Contaibution a une utiiination juducieune du miiicu natuaei.

Jugcment dc vatcun (?)

Objectifi dc déveiopement.

And care for the natural environment.

This may better describe Objectives of conservation.

I would have to add "improve."

 

Stmt. 36. Provide outdoor settings that will

992%

1:26

I:16

1:12

make teaching more creative.

Founnin dcn nituationn dc Ptcin-Ain

qui ncndnont t'cnncigncmcnt ptun

cneatcun.

Toutcn donmcn d'cnn eignement. . . .

D'accond dann ic nenn dc ptun c66icace.

vcpcndant du niveau d'cnncigncmcnt.



171

1:6 Lc mot cnncigncmcnt me ncpugne.

1:5 Ca dcvnait Etne une pnéoccupation actueiic au Quebec de

flavoninen ic Ptcin-Ain poun nontin.i'étudiant dc i'engnenage

dc ”nobotinmc"cnpén'étabtit dc ptun en ptun dann non mainonn

d'cnncigncmcnt.

11:13 A caunc dc ta neccnnite dc toutcn ten connainnancen ct

capaciten.

II:5 L'individu nc doit pan "ctne adpate," main unc conntant

adaptation.

CANADA

1:18 "Teaching"--- ”Learning"

U.S.A.
 

I:16 Agy_outdoor setting.

II:lS Settings above don't make more creative teaching: the teaching

process in a goal setting does it.

 

Stmt. 37. Utilize surroundings and community

resources for education, to the best

advantage of the curriculum.

utitincn ten ncnnounccn envinon-

nantcn dc i'écoic ct dc ta communauté

poun jinn educativcn, au mcittcun

avantagc du cunnicuium.

I:23 ...surroundings as prime resource....delete "best."

1:4 Ajoutcn "ct cc, a tnavcnn un cunnicuium en ic medium Plein-

Ain; n'ent pan un ncctcun main unc demancnc gtobatc."

II : l 7 Rennouncen "natunci’ics . "

II:l3 Tnop pcu cmptoyeen.

CANADA

I:ll With due care for the environment.
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U.S.A

1:19 Not limited to the "school curriculum"; also includes e.g.

boy and girl scout programs.

I:l6 Of the "curriculum" of any outdoor education agency.

1:5 And to those desirable learnings not now considered a part

of curriculum.

Stmt. 38. (All objectives of Outdoor Education are)

thesame as for Physical Education.

(T_o___un ten objcctijn du. Plein-Mn nant)

tenmcmcn que ceux dc.t'cducation phyniquc.

QUEBEC

1:22 L'autonomic dc i'individu dann na néaiination phyniquc dann un

contexte dc Ptcin Natunc.

I:lO Len objectifin du Ptein-Ain tnanncendcnt ceux dc t'éducation

pnynique.

1:6 Outdoor Education is included in the generic term physical

education in the sense that it is the education of the body as

a means of communication with himself and with the world.

11:13 Et j'appuin!

CANADA

I:l7 Statement not relevant for today.

1:16 Pounquoi i'education pnyniquc?

U.S.A

1:15 Only a very few.

Some.
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Stmt. 39. Help theindividual to relate with his

environment through differentgphysical

exercises.’

Aidcn i'individu a.nc mettne en nappont

avec non envinonnement pan tc biain den

difificncntn cxcnciccn phynigucn.‘

1:28 Suntout poun ten niveaux nccondaincn ct coticgiai.

I:23 Outdoor education can....

1:15 Fonmuiation angiaine?

1:5 Lainnonn cet object/£6 aux fledénationn.

II:l3 Jc nc compncndn pan.

II:5 0n gait cnconc ici état de moycnn qui nc doivcnt cn aucun can

détcnmincn ta 6in.

II:3 Aidcn i'individu a communiqucn avec non envinonnement pan tc

biain dc dififiéncntn excncincn educatifin.

CANADA

I:l6 Pan ic biain d'une panticipation motnice.

I:7 Physical exercise?

1:5 Only a part of the whole.

U.S.A.
 

I:20 What physical exercise?

I:16 ?? In part-—needs to be amplified.

OVERSEAS

1:2 Outdoor Education probably, but not necessarily, involves

physical activity.
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Stmt. 40. Organic and muscular development of

the individual through Physical Educa-

tion activities and sports in natural

settings as primaryggoal.

Comme pncmicn objectifi, tc dévctoppcmcnt

onganiquc ct muncuiainc dc L'individu ~

21 tnavcnn ten npontn ct ten activitén

dc i'cducation pnyniquc cjjcctuécn dann

ten nitcn natuncin

 

1:28 Suntout poun nccondaine 4 et 5 ct tc coiiegiai.

1:12 Spontn?

I :8 Pan pncmien objectig!

I:5 Queiie ent done ia dififiencnce entne Ptein-Ain et activitén

tnaditionneiien?

II:l7 Objectifi dc devctOpcmcnt dc i'individu.

II:lO Comme objectifi.

II:5 Objectifi ou connequencc?

CANADA

1:13 I see Outdoor Education as a common method to all disciplines,

not only physical education.

1:5 Primary goal: NO!

 

Stmt. 41. Help students to discover the impor-

tant relationship that can and should

exist between classroom instruction

and outdoor learning.

Aidcn ten étudiantn a decouvnin.ia

nciation impontantc qui pcut ct qui

doit cxinten entne i'appncntinnagc

cn ciannc ctli’ appncntinnage cn

miticu natunct.
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QUEBEC

1:28 Suntout poun ie niveau eiemcntainc. Ajoutcn: "comme une den

inten-nctationn pannibten au niveau du cunnicuium.”

1:5 En tcnmc d'integnation den matiencn, ii nc dcvnait pan y

avoin dc dififiencncc.

CANADA

1:17 All learning and real life situations.

1:8 Not sure about this. Any relationship which is development

should be a natural outgrowth Of what is done but should not

be an Objective of Outdoor Education.

 

I:20 Outdoor learning should be integral to instruction. The two

terms are not parallel.

1:16 This seems apprOpriate for teacher education programs, perhaps.

I:lZ Help students to learn in another environment beyond the

school.

 

Stmt. 42. Provide an opportunity for direct

learning experiences which foster

implementation of the school cur-

riculum in many areas.

Founnin une occanion poun den

cxpéniencen dinectcn d 'appncntinnage

agin dc gavonincn t'appnojondinnemcnt

dc.piunieunn nujetn du.cunnicuium

ncoiainc.

QUEBEC

1:15 ...a i'eiémcntainc nuntoat.

1:12 Appnofiondinncment, aunni découvcntc ct nennibiiination.

CANADA

I:7 Imptementation?
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Stmt. 43. Enable students to develop new (outdoor)

skills and interests, and provide a

basis for a lifetime of meaningful living.

Rendnc ten etudiantn capabicn dc

deucEOppcn dc nouvciien habiietén ct

nouvcaux intenetn ct jounnin une bane

poun unc 6acon dc vivne piun ennichinnante.

I:23 Outdoor Education should....

1:19 ...poun unc bane dc vic....

1:4 Ajouten: "& condition d'etne centain de i'utiiination

nationciie du miiieu Ptein-Ain."

II:17 Objectifi dc dcveiOpment de i'individu.

 

I:l5 Some of these may be in the physical domain.

 

Stmt. 44. Contribute to the establishment of better

relations between teachers and students

through direct outdoor experiences.

Contnibucn a t'étabtinncmcnt dc

mcittcuncn nctationn entne pnoficn-

ncunn ct éicvcn a tnavcnn dcn

expeniencen dinccten en Piein-Ain.

1:27 Ccci dcvnait etnc un objectifi panmi d'autncn.

1:22 Cc ncnait unc connequcncc, un objectifi indinect.

1:5 Out, can.i'impontancc du pnoficnncun ent nctativc a t'impon-

tancc dc t'etcvc.

CANADA

I:16 Entnc autncn....



 

1:15

11:15

11:16
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This is a desirable possible outcome, but not an Objective.

Any good education has this objective.

This may be a majgr_contribution.

This is truly a major goal.

Primarily through extended experiences such as camping.

 

Stmt. 45. Provide a context for the child's

II:18

CANADA

 

socialization to occur by giving him

additional opportunities for social

group life.

Founnin un contexte dc nociatination

poun.i'cn6ant en iui ofifinant den

chancen additioneticn dc vie nociaie

intcnnc au ncin d'un gnoupc.

Ce ncnait bon poun ic deveioppement npécifiique dc ta nociaii-

nation neion an age pnecin de nociabénation.

C'ent un objectifi qui n'ent pan i'apanache cxctunifi dc

t'education Ptein-Ain au Quebec.

Favonabic ni on avoninc aunni dcn contextcn ou i'on pcut nc

penétncn pnofion cmcnt dc ta natune. Penmcttnc a i'éicve dc

vivne non appncntinnagc dann un ctcment ncncin ct natunct.

Favonincn ta pninc cn main dc non "moi" dann dcn nituationn

toujounn changeabicn, ce qui 6avonine unc conntantc adapta-

tion a difificncntcn nituationn au iicu dc "i'adaptcn"‘a den

nituation ntcnotypcn.

Contexte nanmonicux. N.B. défiinin nociaiination.

How is this different from school on a daily base?

Change "for social group life" to "for interaction with

teachers and peers."
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I:16 Vague.

11:15 This also is a major goal.

 

Stmt. 46. - To develOp awareness, appreciation

and understanding of the natural

environment and man's relation to it.

Dévcioppen.ia connciencc, i'appnécia-

tion ct ta compnénennion de i'envinon-

nement natunei ct ta nciation dc

i'homme avec cciui-ci- .

QUEBEC

II:17 Objectifi dc déveioppement de i'individu.

M

1:18 Desirable but difficult to evaluate.

I:l6 Entnc autne...

1:12 Why not some man-made areas too?

I:8 Natural is only part Of the total environment.

 

I:16 In part.

I:l5 And responsibility for it.

1:28 Commentainen nun i'nintoinc humainecuLQuebcc. Founnin a

t’individu un contexte cuitunci dc Piein-Ain.qui iui fiena

pncndnc connciencc den iicnn qui i'uninncnt avec ncn ancetncn

ct i'nintoine: qucin ctaicnt icunn moyenn dc depiaccmcnt?

(naqucttc, canot) qucin ctaicnt icunn moycnn dc tnannpontcn

tcun mateniat? (tnan'nc-nauvage, tnaincau enquimau, nac-a-don,

etc.). Comment nunvivaient-ifn? (channc, pcchc, etc.).
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Stmt. 47. To help realize, through Outdoor Edu-

cation, the full potential of the

individual toward optimum development

of the mind, body and spirit-

Aidcn a neatinen, a tnavcnn t'education

Ptcin-Ain, tout ic potentici dc i'indi-

vidu vcnn un deveioppcmcnt compict dc

i'enpnit, du conpn et de i'ameo

QUEBEC

I:l7 Ainni que non ajuntcmcnt au gcnnc dc nocieté dann iaquciic it

évotuc.(nc: nociete dc ioinin, democnatiquc, etc.).

II:l7 Objectifi dc deveiOppcmcnt dc i'individu.

CANADA

1:18 There for all teaching processes and media.

1:4 Full potential?

 

I:l7 Delete question and add: contribute to the development of the

student's mind, body and spirit.

I:l6 I'm not sure what that all means, but it sounds good.

11:24 I am not sure that we can do all three...but maybe we can.

 

Stmt. 48. Provide a meaningful setting for

the development of the affective

domain.

Founnin un miiieu then flavonabic

au déveioppcment afifiectifi dc

L'individu.

QUEBEC

I:23 ...psychological?

II:5 Dc ta decouiant ten changcmcntn du compontcmcnt.
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CANADA

I:l7 Both can be done in a natural environment also.

U.S.A.
 

1:15 I wish you had given more emphasis to affective domain.

 

Stmt. 49. Provide the individual with unique

Opportunities to develop his

creativity and his initiative.

Founnin a i'individu den occanionn

uniqucn dc dévctoppen non enpnit dc

cnéativitc ct d'initiativc dann un

contexte nignifiicati6._,

II:17 Objectifi de deveioppement de i'individu.

 

I:l9 Possibly others relating to (l) development of self-reliance,

(2) improving group dynamics skills, (3) developing a personal

environmental ethic.

11:24 Not sure that we can improve his creativity.

OVERSEAS

I:2 Will depend on the individual's attitude to the outdoor situa-

tion, to his companions, and to his teacher.

 

Stmt. 50. Provide an Opportunity for "relief"

from the boredom, drudgery and

routine of many learning and teaching

situations.

Founnin une Oppontunité de "noupape"

a t'cnnui, ta tannitudc ct ta nautine

dc ptunicunn nituationn d'appnen-

tinnagc ct d'cnncigncmcnt.



QUEBEC

11:20

11:1

11:1

II:l

11:6

’II:5

II:3

CANADA

1:13

1:1

9

7

3

2

1:8

 

0
1

i
:
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On nc doit pan gaine du Picin-Ain pancc cc que t'on ne nait

ptun quoi 6ainc cn ctannc.

Défiinin "noupapc"; Oppontunitétiétcttantc.

Tnop expnimc pan ta negative.

Si i'appncntinnagc nc flait pan ie Piein-Ain ou nena ta noutinc?

Et de compnendne ta neiation entne hommen.

La vnaic vie nc doit pan etnc une "noupapc." Lc Picin-Ain ne

doit pan etnc unc "paiiatifi" a une nociéte dcnnumaninec, main

bien une tentative d'numanination.

Founnin une Oppontunité poun pattien a i'cnnui.

Outdoor Education is not an "escape mechanism."

Not all children are turned on by the outdoors!

From my experience, those teachers who are engaged in Outdoor

Education are good teachers whose teaching in a classroom is

interesting and motivating.

Of the three domains, I am convinced that Outdoor Education

contributes most to the affective.
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PART III: CULTURAL AND SOCIAL ENVIRONMENT

PARTIE III:' ENVIRONNEMENT SOCIAL ET CULTUREL
 

 

Stmt. Sl. Urbanization has deprived children

of close contact with the land.

(L'unbanination a dépounvu ten cnjantn

d'un contact étnoit avec ta tcnnc.

I:22 C'ent nouvcnt ccia que ne pannc.

1:5 Et aunni ta natune. Ex., on def/wit poun ten otympiqucn a

Montneai, ic neat cnpacc vcnt dc iiitc (dc Montneat).

CANADA

I:l7 Not necessarily so.

II:lG Poun ten ctannen nociaten infienieunen...cependant ten ctannen

a t'aine peuvent nc paycn i'Oppontunite d'cnvoycn t'cnfiant au

camp d'ete ou d’avoin un chaiet ou campcn en flamitic.

 

1:20 If you mean "working the land," Okay, but if you mean "relat-

ing to environment," not necessarily so.

 

Stmt. 52. Automation and mechanization have

dulled creative energy of many

young people.

L'automation ct ta mécanination ant

contnibué a diminucn t'éncngic

cniatnicc dc bcaucoup dc non jcuncn

gm.

QUEBEC

1:22 It ne 6audnait pan genénaiincn.

1:5 0n ten adaptc a den nituation ntcnéotypccn.



11:18

11:3

canon

1:16

1:12

11:16

 

I:l7

I:16
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It y a ptunicunn typcn dc cncativitc.

L'automation et....

Majonité ou minonité?

Not really so. A factor only. We still have creative peOple.

. et T.V.

May be for Older people jobwise, but not necessarily true for

youth--would say it is lifestyle that affects such.

Strike "for many people."

I'm not sure if these are causes or effects.

 

Stmt. 53. There has been an increase in

1:8

interest and use of the outdoors

for relaxation and stabilization

of body and mind.

It y a cu une augmentation dann

i'inténet ct.t'utitination du

Ptcin-Ain poun ta.nctaxation ct

ta ntabitination du conpn ct dc

i'cnpnit.

Poun ta dénintoxication, i'évanion, i'humanination.

There is a growing interest....

It y a eu unc ccntainc augmentation....

Interest in marketing and sales of equipment. Many people

go for the outdoors as a trend or fad. For instance, this year,

you are in caravaning, next year it will be skiing, etc.

Stabiiination = hanmonie.



1:4

1:5

11:13

CANADA

1:7

 

11:15
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Ajoutcn: ct cc, nouvcnt au detnimcnt dc t'cnvinonncment cn y

amenagcant (U4 context au ncnvicc dc i'hommc.

Oui, cu: gavoninant ta channe ct ta pechc (comme pubticite).

Pcut etnc un pcu tnOp pannij.

This is a very complex statement, which requires elaboration.

Increase by whom? Some are utilizing outdoors for such,

percentage-wise more?

I doubt that the presently Observed "trends" are old enough

to generalize about. Along with backpacking, have come

snowmobiles, Off-trail vehicles, etc.

But not for nearly enough people.

 

Stmt. 54. There is a widespread lack of knowledge

II:20

II:5

and appreciation and skill for partici-

pation in meaningful outdoor experiences.

It y a un vantc manque dc connainnancen

ct d' nabiictc poun ta pantioipation

a den cxpenicnccn cnnichinnanten

en,Piein-Ain

Ajoutcn: "en ventu d'un tnOp gnand nombne d'individu non-

pncpanen au contexte natunci du miticu."

Oui, tc contexte nociai actuci du Quebec tue tc dynaminmc den

gcnn qui ocuvnc en cc nenn, poun nc netounnen venn den ocuvnen

qui amenant den nenuitatn immediatn ct en nignc dc piantnc.

Connainnancen, habititen ct "vecu."

Aunni manque dc vecu.



CANADA

1:18

1:17

 

1:19

1:17

I:16

1:12
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Among whom?

If you are talking recreation, I guess so.

Should not imply all, or even "most" experiences require a high

degree of skill in order to be worthwhile.

This question involves several value judgments; e.g., what is

the "knowledge" you suggest a lack of? Whose definition of

"meaningful experience do you wish to use?

Meaningful--in whose terms.

Among certain age, social and socio-economic groups.

 

Stmt. 55. Modern society has increased the need

for mental and physical fitness,

Stmt. 56. --for regaining contact with basic

realities found in nature,

Stmt. 57. --for more creative living, and for

1:5

11:13

spiritual satisfactions.

La nociete modenne a augmente ic benoin

poun ta bonne fionmc phuniquc ct mentaic,

--poun ncpncndne contact avec icn neaiitEn

60ndamentaicn tnouvéen dann ta natune,

--poun unc vie ptun cnnichinnantc ct poun

den nattnfiactionn npinitucitcn.

Too much!

Dann ie contexte Quebecoin, ta bonne jonmc phyniquc ct mentai

ent anchec en fionction d'objcctifin piutOt matcnicin.

Pan avec te contact den neaiiten jundamcntaicn main bien

t'activite pnyniquc poun t'activite agin dc "nobotinen"

L'individu venn une fionmc.dc mateniaiinmc pnoductifi.

Pan voic dc connequencc.
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CANADA

I:16 Jc nc nain pan que ic contact avec ta natunc.noit bon ct

cnnichinnant poun chaquc etnc. Dann ta nociete toutcfioin ii

ent bon que toun aicnt unc nciation ponitivc avec ie natune.

U.S.A

11:16 What aspects of modern society?

II:24 Modern society has moved away from a need for physical fitness.

There are things that do the work for us.

Stmt. 58. In any social setting, man has the need

to live peaceably with others and with

nature, and to develop tolerance, self-

reliance, and understanding.

Dann un contexte nociai, t'hommc a benoin

dc vivne cn paix avec ten autncn ct avec

ta natune; it a aunni benoin dc devciop-

pen dc ta toiénancc, dc ta conjiancc cn

noi ct dc ta compnehcnnion.

QUEBEC

1:22 It ie 6aut bien!

1:5 Le Piein-Ain ent, neion moi, unc den ncuien jaconn dc neaténen

cet enonce.

CANADA

I:7 Does self-reliance belong with tolerance and understanding?

U.S.A.

1:15 But this also applies to school, home, church, and any place

where people meet (any social setting).

CANADA

I:16 Den vaieunn nociaicn cn fianction du bien commun.

II:16 Sociaiintc?
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U.S.A.
 

I:12 Only if this is a planned objective.

II:lS Education as an Obligation to go beyond "passing on cultural

heritage." It should improve.

 

Stmt. 59. A free public education for all chil-

dren is important in society, and the

school should act as an agent for ;

fostering the development of the indi- -

vidual to his fullest potential as

well as for fostering democratic values

and passing on the cultural heritage.

Une education pubtique gnatuitc ent

impontante dann notne nociete ct

t'ecote dcvnait agin comme an agent

poun flavonincn te devetoppcment den

potentiatiten d'un individu aunni

poun.t'epanouinncment den vatcunn

democnatiqucn ct ta tnannminnion

dc t'henitage cuttunct.

I:23 The classroom too Often cramps and limits the individual.

Stronger emphasis on the value of Outdoor Education could do

much to foster. . . .

1:18 C'ent vnai comme concept ou comme objectifi, main cc n 'cnt

pan ta neatite. L' ecote ent tc ncfitet dc ta nociete; ette

comateu . La comptextte dc ta nociete ne nent imponce a

t'ecotc. L'enfiant1ninquc dc pcndnc non authenticite natunctte.

I212 ”Agit": on dcvnait tine, "dcvnait agin”....

1:12 Ajouten: "t'ecotc d'aujound-hui vn. t'education tibnc qui

i'on vine."

11317 Education pubtique gnatuitc, accennibte a toun.

11328 Len onganinmc cxtna-ncotainen ant aunni unc note tnen impon-

tante a joucn en vuc dc t'epanouinncmcnt den vatcunn cut-

tuneiten. Excm e: ten dissencntn pnognammcn du Minintene

den Afigaincn cttcn.1dcm poun te Minintene den Ajgainen

Indicnncn ct du Gnand Nond, ainni que difificnentn gnoupcn

pubticn ct pniven.
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Stmt. 60. The natural environment setting con-

stitutes a "relief" for the individual

who often cannot, in his everyday life,

find relaxation and peace.

Le contexte dc t'cnvinonnemcnt natunct

nent dc "noupapc" poun t'individu qui

nouvcnt ne pcut, a tnavenn non quotidien,

tnouvcn matiene a detente ct paix.

II:17 Entne autne! Et c'ent tnen actuct.

CANADA

I:16 It flaut appncndnc a mieux vivne dann t'envinonncment unbain.

It jaut dc non tcmpn d'education ct dc toinin en natune.

1:12 It can, there are other ways.

1:7 Not yet fully researched!

 

I:l7 Strike question and substitute, "An appropriate outdoor set-

ting may offer opportunity for relaxation for the individual

who Often cannot, in his everyday life, find relaxation and

peace.

1:15 It is not "palliative" we need; drugs provide these.

 

Stmt. 61. Experiences of outdoor living-can -

develOp an appreciation for the life

style of native inhabitants, colonists

and explorers of the land.

Len cxpcniencen de vie au gnand ain

peuvent dévctOppcn une appnéciation

poun te ntytc dc vie den gnoupcn

ethniqucn, den pncmienn cotonn et den

cxptonatcunn du pagn.
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QUEBEC

II:5 On nc doit nuntout pan en ncntcn ea.

CANADA

1:12 Perhaps.



PART IV:
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OUTDOOR EDUCATION/LEARNING

PARTIE IV: EDUCATION PLEIN-AIR/APPRENTISSAGE
 

 

Stmt. 62. The nature of man is such that

II:6

1:5

CANADA

1:18

he has a need for non-artificial

environment and cannot be separated

from it: to separate him causes

continuous pressures.

La natune dc t'homme ent tctte,

qu'en genenat, it a benoin d'un

envinonnement non-antiticiet dont

it ne peat pan etne nepane;

t'cn pniven caunc den pnennionn

continuctten.

L'nommc peat tnen bien manicn ten dcax gcnnen d'envinonnemcnt.

v'accond, main c'ent ce qui.ne pannc nouvcnt. L'nomme

n'habitue a non envinonnement antifiiciei ct it en nabit toun

ten "ntncnn." De ta, ten matadicn diten dc cévttization.

Ceta ent vnai poun an centain nombne!

The nature of man is to adapt. This is why he has survived

as a species. These continuous pressures force him to adapt

continuously. Man, as an individual, needs to return to a sem-

blance of permanence to support the stress of change. The non-

artificial environment can be that semblance of permance referred

to as well as permanent institutions such as family, church, etc.

It nc 6aat pan oubticn qac.t'cnvinonnemcnt natunct peat cauncn

autant dc pnennionn poun an homme qui n'y ent pan habitue.

Le natune de t'hommc, qui te connait?

0h ent ta caunc dc toun ten maux ct mataincn actuctn.

A paradox: The natural environment is full of continuous

pressures.



191

I:16 Dunn un pnognamc d'education Picin-Ain, it 6aat qu'it y

den occanionn ou t'etadx'ant ent activement imptique dann

ptanifiication.

1:12 Not sure.

ait

ta

II:16 Retatig: Defiinin.t'hintoine dc t'nomme cc dennien a conntam-

ment modifiie non envinonnement poun non bien tune,- it doit

g avoin ta quctque chonc dc natunct chez t'nommc.

OVERSEAS

1:2 A non-artificial environment, e.g., no nylon, no modern aids,

will lead to a quick death for most people in the great

outdoors.

 

Stmt. 63. Most children and youth can be

described as tending to be

adventurous, exploratory minded,

active, energetic and curious.

La ptupant den cnfiantn ct adotenccntn

peuvent etnc decnitn comme etant

actifin, enengiqacn, cunicax,

jouinnant d'un cnpnit d'exptonation

et d'avcntunc.

1:18 It y a exptonation cinetiquc (voatant financhin ten montagncn)

ct exptonation immobitc (demonten une montne poun tenten dc

ta ncconntnuine).

I:5 L'ecote tue cet encngic ct cet cnpnit d'avcntunc.

II:5 Le vatean ct que t'ecotc actucttc tue tc dynaminme ct ta

cneativite den jcuncn pan den nituation d'appnentinnage tnOp

nteneotypen.

OVERSEAS

1:2 Emphasizing "normal."
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Stmt. 64. Most children possess a natural yearn-

ing for the active outdoor life and

respond readily and happily to it.

La ptupant den cnfiantn ponnedent un

penchant natunct poun une vie active

en Ptcin-Ain et neaginncnt

d'embtec ct agnéabtcment a cctte-ci

I:23 Many children....

I:lo ...devnatt natuncttcment panneden....

1:5 La nociete pan ten biain dc t'ecotc tue tc dynamc'nme den

individan.

II:l3 Dependanmcnt dc tean mitieax de pnovenancc, itn doivcnt etnc

ptun ou moinn dinigen.

CANADA

1:12 Many do not care for the outdoors ("too cold, wet feet").

II:16 50%+

 

Stmt. 55. Most methods (methodology) used in

Outdoor Education provide motivation

for learning.

La ptupant den methoden" wtitinéen dann

t'cnncigncment en Ptcin-Ain javoninent

te devctoppemcnt d'une motivation.

1:22 Pan toujounn. Ccta depend dc ta.methodotogie utitinee.

1:12 "Len methoden": on dcvnait tine "ta methodotogie."

I:ll Ptunieunn methodcn utitinecn nant uniquement gandecn nun ane

motivation cxtninneque, ex. nynteme dc "badge," tnOpnecn,

competition, etc.

1:5 On en ent pan enconc nendu a pnovoqucn ca.
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II:5 Actucttement on met tnap t'accent nun.ten moyenn de taco-

motion, on negtigc t'cnnentiat du Ptein-Ain qui.nc voudnait

6avonabte a penmettne.t'atitization den potentiatiten indi-

viduettcn que ta nociete tend a fineinen.

CANADA

1:12 Motivation for what?

 

I:l7 Substitute intrinsic motivation is achieved in an outdoor

setting if appropriate methods are used.

1:15 "Some methods" used in Outdoor Education do. Some are just

as bad as some in-class ones.

11:15 I am beginning to see more “school-type" methods creeping in

and Outdoor Education becoming more academic. This I deplore.

11:9 Most methods in Outdoor Education can provide motivation.

 

Stmt. 66. The outdoors can be approached through

discovery, exploration, adventure, and

research in which there is intense

interest in activities that are natural

to children and problem solving is used

in the context of natural settings.

Le Ptein-Ain.peat etne appnoche a

tnavenn ta decoavente,.t'exptonation

ct t'aventane, ct ta.nechenche dann

taquctte.it y a un.intenet intcnnc

dann ten activiten qui.nont natunctten

poun ten cnfiantn; aunni, ta methode dc

nenotution dc pnobtemen ent emptoyee

dann te contexte de.nitcn natunetn.

I:26 Devnait etne appnoche....

I:23 The outdoors should be...research which involves activities...

and through problem solving used....

1:15 Stress on problem solving.
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1:13 Devnait etne....

1:12 Une methodotogie utiténant ta nenotution dc pnobtemn dann

an context (cycie comptet) d'individaaiination dc t'enneigne-

ment.

 

I:ll Le contact avec ten miticux natanetn nc neatinc pan...ne-

chencne. Len enfiantn y tnouvent den activiten, tout natunette-

ment. Dann te context den cnpaccn natunetn, nenotution dc

pnobtemen ent tangement utittne.

 

I:18 Not clear.

I:l7 Learning in the outdoors is best applied through....

I:16 So much depends on other variables, teacher timing and so forth.

11:15 This is the "wholistic approach" which I heartily approve!!

OVERSEAS

I:l Should be so at least.

 

Stmt. 67. DevelOp the "self-concept" of the indi-

vidual through all kinds Of outdoor

settings demanding continuous adaptations.

‘Deveioppen te "moi" dc L'individu pan

toutcn nonten dc nitaationn de Ptcin-

Ain cxigcant den adaptationn continuctten.

I:23 Outdoor Education should....

 

1:20 The adaptation doesn't necessarily develop self-concept--it

is the nature of activity and impact of perceptions on self.

1:15 But so does all of education.
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Stmt. 68.

QUEBEC

1:27

I:23

1:22

1:21

I:ll

9AM

I:18

11:9

11:16

 

1:19

1:17

There is an "open/free" atmosphere

in outdoor experiences in which

teacher/pupil rapport develops and

allows students to become actively

involved in planning with the

teacher for learning experiences.

L'atmonphenc panticutiene dann ten

cxpcniencen de Ptcin-Ain peat

ametionen te.nappont pnojenneun-eteve

ct penmet aux etudiantn dc devenin

dincctement imptiquen avec ten

pnosenneunn dann ta ptanijication

den expenienccn d'appnentinnagc.

La pnemicnc pantie dc cet enonce ent excettcntc. Main, poun

ta dcuxieme pantie, tout depend du mode du ptaniéication utitinee.

There is a stimulation in Outdoor....

Comme dann t' enneignementaWfi dc n 'imponte du quettc maticne

ncotaine.

...peat ametionen tc nappont pnofienneuneeteve ct peat penmettnc

aux etudiantn dc devenin....

Tout dépcnd dc ta conception pedagogique dc t'education:

"onganique" on "m’ccanin'tcfl!

As long as "open/free" does not mean "planless/chaotic."

This should and could be....

A t'cxception den activiten ou it y a ninque--au nom de ta

neounite, ta competition doit flainc ptace a ta democnatie

ct meme de t'appnentinnage.

"Informal" might be a better word choice than "permissive."

Delete "permissive" and substitute "special."
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I:16 This again depends upon teachers and leaders. I don't think

that it just happens.

I:ll Permissive has a negative connotation in the minds of many.

11:16 This is dependent upon the kind of persons as leaders.

 

Man is part of nature and continuous

with nature. His flexibility and

adaptability permit him to survive in

widely differing environments, both

Stmt. 69. physical and cultural. In many cases,

Stmt 70 --humans have to re-learn how to live in

' ' a natural versus artificial environment,

Stmt. 71. --live better in urban environments.

L'nomme ent pantie integnante ct

continue dc ta natune. Sa 6tcxi-

bitite et non adaptabitite tai pen-

mcttent de nunvivnc dann den envinon-

ncmcntn tnen dififienentn, a ta 60in.

phyniquen et cuttunetn. Dann ptunieunn

can, te hamainn ant a neappnendne

--comment vivne dann an envinonnement

natunct vennun an envinonnement anti-

5iciet,

--a mieux vivne dann ten cnvinonnementn

unbainn.

I:ll Sa nouptenne et...ta mobitite den popatation exptiqucnt

beaucoup de dnamen ecotogiquen. L'cnvinonnement n'annive pan

toujounn a n'adapten a cen vaniationn dc papatationn. Ex.

ten Eanopeenn en Amenique du.Sad, ten btancn dann te Nond,

etc.

1:5 Ccci ent bien matheuneux maix c'ent an 6ait. C'en poanquoi

t'education Ptein-Ain dann te contexte Quebecoin ange.

CANADA

1:12 Many don't survive in any environment.

II:16 Ent-cc vnaiment cc qu'it 6aat? It 6aat nantoat appncndnc a

vivne en vitte.
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Stmt. 72. Outdoor Education provides for the

integration of learning in a setting

that allows creative teaching with

opportunities of acquiring specific

skills and knowledge.

L'education Ptcin-Ain javonine tiinte-

gnation dc t'appnentinnage dann une

nituation qui penmet an enneignement

cneatean, avec den Oppontuniten

pOan t'acqainition d'habitctén ct

et de connainnancen npecifiiquen.

1:21 ...peat pnocanen t'integnation....

I:ll Ptan neatinte que ta quention 6.

1:6 That allows creative leadership.

1:5 Pan te Ptein-Ain on peat intégnen touten ten matienen dann te

nenn que.t'on den nituationn au tieu dc nubin den nituationn.

II:5 J'aanain ptun que den habititen ct connainnancen npeeifiiquen

exigent den nituation nteneotypeen, et un enneignement bane

nun ten mtencn du pnofienneun.

CANADA

1:7 And attitudes.

 

1:16 So might any classroom.

1:15 It does for the creative teacher,thereis no magic in the

outdoors which makes an autocrat into a democrat.
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Stmt. 73. Students can become actively involved

in planning for outdoor learning

experiences; this may increase

student-teacher rapport.

Len etudiantn peuvent devenin active-

ment imptiquen dann ta ptanigication

den cxpcniencen d'appnentinnage de

Ptein-Ain, ceci peat ametionen te

nappont eteve/pnafienneun.

1:28 Suntout poun ten niveaax necondainen ct ptun eteven.

1:21 ...peat devenin activement imptiquen....

I:lS ...ggg_could be stronger.

CANADA

I:18 Also true for indoor planning as well.

1217 Only if the teacher allows it.

U.S.A.

I:16 Yes, if the teachers value this.

1:12 If planning occurs!

II:16 Depends on teacher-leader.

 

Stmt. 74. The multisensory approach of tasting,

looking, smelling, hearing, and

touching provides direct learning

experience that should be used in the

out-of-doors.

La methode matti-nennoniette de

t'odonat, dc ta vac, de.t'oaie et du

touchen pnocane une cxpcnience dinecte

d'appnentinnage qai dcvnait etne utitine

en Ptein-Ainn
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QUEBEC

II:5 Oai, nantoat t'etementaine 0a t'on met t'accent nan te nennoni-

motean.

U.S.A.
 

I:l7 Delete either "feeling" or "touching" and substitute "tasting."
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PART V: OUTDOOR EDUCATION/TEACHER EDUCATION/CURRICULUM

PARTIE V: EDUCATION PLEINéAIR/FORMATION DES MAITRES/CURRICULUM

 

Stmt. 75. Based on the premise that Outdoor

Education is a multi-disciplinary

learning process, Outdoor Education

should be included in teacher educa-

tion curricula.

En noun banant nun ta pneminne que

t'education Ptein-M'n ent un pnocennun

d'appnentinnage mutti-dinciptinaine,

t'edacation Ptein-Ain dcvnait etne

inctane dann ten pnognammen de jonma-

tion den maitnen.

1:28 C'ent d'aitteann tc neat moyen d'y anniven.

I:23 By all means!

I:l8 Pan comme pnognamme unifiiee poun t'inntant, c'ent tnop t6t!

1:4 Sann en 5aine une matiene npecifiiquc ct tnop inotee.

1:5 S'it ent vnai que t'education doit modifiien den compontemcntn

dann an nenn de cneativite, te gutune mattne aunni doit

inctane den pnincipen d'adaptabitite: it ne doit pan tai

etne "adapte" main "n'adapten" a dififienenten nituationn. 0n

dann te context nociat actuet au Quebec, neat te Ptein-Ain

penmet enconc cet adaptabitite a divennen nituationn.

II:13 Santoat!

II:5 It ncnait gnand tempn ct non neatement en education phynique

main a touten ten npeciatiten.

OVERSEAS

1:2 On a voluntary basis.

1:2 Others: Safety.

I:l NO individual aspect should be stressed more than the others.
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In an Outdoor Education curriculum,

primary emphasis should be placed

upon: also rank from 1 to 5 or

more, 1 being the most important:* Rank:

 

Stmt. 76. a. Knowledge (know). 81

Stmt. 77. b. Outdoor skills (know how). 82

Stmt. 78. c. Attitude (know how to be . 83

Stmt. 79. d. Affective domain. 84

Stmt. 80. e. Methodology of instruction. 85

Dann un cannicutum en education Ptcin-

Ain, t'empnane pnincipate dcvnait etnc

ptacee nun ten pointn nuivantn; aunni

ten ctannen pan ondne de pnioniteL

7 etantTtegptan impontanti':_1 Ran :

a. connainnancen (navoin).

b, habiteten de Ptein-AUL‘Inavoin’fianne).

c. attitudcn (navoin etne).

d. domaine agfiectifi.

e. methodotogie d'inntnaction.

 

I:l8 (e) adaptability.

1:13 Others: Behavior.

I:l Behavior.

II:l7 Methodotogie d'animation.

m

I:16 Poun ta fionmation den mai‘tnen du pncmien cycte univennitaine.

1:13 What is difference between (c) and (d)?

I:l7 Should not be ranked.

1:4 To know is basic for skills and attitudes, but when all is

said and done, to know is really least important.
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I:ll Ways of teaching the environmental curriculum.

1:19 I do not believe they should be ranked since the relative

importance varies with the individual learner and the situ-

ation.

1:12 TO teach!!! To be trained, skilled in teaching others.

I:l7 Processes (experiences).

II:20 Attitude is a result of others.

OVERSEAS

1:2 Others: Safety

I:l No individual aspect should be stressed more than the others.

 

The role of the teacher in Outdoor

Education in public schools should be:

also rank each of the following from

1 to 5 or more, 1 beingithe most important:*
 

 

Rank:

Stmt. 86. a. Teaching. 92

Stmt. 87. b. Leadership. 93

Stmt. 88. c. Administration. 94

Stmt. 89. d. Evaluation. 95

Stmt. 90. e. Public relations agent. 96

Stmt. 91. f. "Catalysing" agent. 97

Len tachcn dc t'educateun de Ptein-Ain

dann non ecoten devnaient etne ten

naivanten; aunni ctannen pan ondne

dc_pnionité, 1 Etant ta ptunfiimpontantefi

 

enneignement.

animation.

adminintnation.

evaiuatéon.

agent de netationn pubtiqaen.

. agent "catatyncun".

 

c
*
e
s
k
e
s
r
e



QUEBEC

1:15

1:13

I:ll

II:5

II:26

CANADA

I:16

1:8

1:7

1:6

1:5

1:4
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Ceta depend beaucoup du contexte du mitieu dc tnavait.

(6) Catatyneun.

Administration and public relations agent should be the concern

of other school services or departments.

Le meitteun.agcnt, c'ent t'eteve!

(g) Entnainement du pennonnet. "Conneitten pedagogiquc"au tieu

dc "pnogennean."

(6) Facititatean.

It doit etne avant tout an animateun. Je changenain te tcnmc

enneignement pan "pedagogue." L'adminintnation ne te concennc

pan.

Poun moi, te domaine afifiectifi compnend te "navoin etne,"

appneciation, attituden, ct intenetn.

Self-renewal, capacity, creativity, unification.

Conncience den dangenn inhenentn aux activiten en miticux

natunetn.

Enneignement: dc ta 6acon d'atitinen te cadne Ptein-Ain

poun divennen activiten phgniquen ou cuttunetten.

Ici on nuppone qu'it y a un benoin de "npeciatinte" dann

cnaquc ecote qui enneigne te Ptein-Ain. J'ai dc ta dififiicatte

a nupponten cette hypothene.

(f) "Catalysing agent" is part of a "teaching" role.

Should not be ranked!

(f) personal commitment.

It depends on age level. K-3 pupils: no emphasis on identi-

fication type of knowledge but know how to feel about green

magic.

By leadership, I would include example. This would be

most important.



 

1:21

I:20

1:17
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(a) teaching (facilitating learning).

These are all essential roles if the job is to get done.

We feel that most of the important roles for the teacher are

not included in the above. We present below a list we feel

more meaningful:

a. organizer (planning, logistics)

b. facilitator

c. participant-Observer

d. reviewer (extender)

I don't like the title "the Outdoor Education teacher."

Rather use teacher-leader of Outdoor Education experiences.



APPENDIX A2

PERSONAL DEFINITIONS AS GIVEN BY EXPERTS

DURING PHASE I

GROUP I: QUEBEC

1*
Pnocennun educatifi denivant d'un ennembte d'activiten onganineen,

nc denoutant dann ta natune, baneen nan t'exptoitation du

potentiet ofifient pan tc mitieu natunct et contnibuant du

divetoppement dc t'eteve tant.nun te ptan phynique que pnychique,

tout en accnoinnant non degne dc connciencc dc ncn intenneta-

tionn avec ta natune, et nunceptibtc dc modifiien ncn attituden

et compontemcntn vin-a-vin du mitiea natunct.

L'edacation Ptein-Ain ent an pnocennun natunct d'appnentinnage

' pan tequet t'individu appncnd au contact dc ta natune a obnenven,

appnecien, compnendne, intenpneten, annen et connenven

t'immenne nichenne qui t'envinonne.

Une connciencc d 'un habitat a connaitne et dann tequet t'

nomme doit "n'ajunten" et non pan ajunten cet habitat aux

nenvicen den atteinten de t'homme.

Cneen an compontement manifiente et pejunanent, de tette nonte V

qu'it n'etabtinne chez ten individun, den netation ponitiven

avec non envinonnement natunct.

L'education Ptein-Ain ent une nuite dc nituationn vecuen qui

contnibuent a t'auto-detenmination dc t'engant et qui nent d'

injenence concnete poun touten ten autnen matte/Len aa pnognamc.

Une mode de vie OD. t'nomme enULetient ane netation hanmonieune

avec non envinonnement toute en exptonant ncn muttépten

6acetten pan divenn moyenn. It vine ta compnehennion et tc

nenpect dann cette netation et non pan ta dent/auction ou

modifiication poun ncn jinn antifiicietn.

L'educatéon Piein-Ain ent cet appnentinnage ”a vivne dann

t'envinonnement natunct que t'on compnend et appnecie a

t'intézicun d'une activite phynique tibnc ou necneative.

Cette expenience vecue n'inncnit dann un contexte d'integnation

de t'homme a t'equitibne natunct da milieu.

*Indicates respondent number.
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10

11

12

13

14

16

17

206

Pnocennun (a canactenintique tongitudinat) d'appnentinnage

pan t'expeniencc dinecte, te contact avec te mc'iieu natunct

et t'expenience den dififiicutt’en, canactenine pan ta mutti-

dinciptinanite, t'encadnement timite ct ta ntimutation den

potentiatiten phyniquen, pnycho~nociaten et cneatnicen de

t'individu dann unc pennpective dc decouvente d'une jacon

dunabte dc vivne et de communiquen.

Un mode de vie ou t' hommc entnetient an nappont actifi en

hanmonie avec ten etementn de ta natune.

Pan den nituationn d'appnentinnage en motieu natunct, contnibuen

au devetOppement integnat de ta pennonne a t'egand d'ette-

meme et de ncn netationn avec t' envinonnement.

Situationn penmettant a tout individu d'entnen en netation

dinecte avec ten etementn dc ta natune, ceci dann an contexte

ou noun netnouvonn un equipement tncn nudiJnentainc, vain meme

que non "etat conponet. " Cen nouncen de ntimati penmettent

t' humain dc n 'annunen ane connainnance ptun appnofiondie de

tai-meme.

Le Ptein-M'n ne deginit pan te "contact actifi dc t'individu

avec ten etementn de ta natune et de non envinonnement. On

ne doit done dc connactne te contexte natunet, ce mitieu de

vie ct ponneden an minimum de technique den activiten phy-

niquen que ne nont que den moyenn d' accen a an compontement

de vie ptun equiiibnee.

C' ent unc phitonOphie de vie c ’cnt pncndnc connainnance de

notnedimennion, de notne enttte. C' ent aunni ennayen de

n 'xgntegnen dann un eco-nynteme te ptun "ponitivement" pon-

ni te

Vivnc une nenie d'expeniencen penmettant une integnation

pnognennive dc t'individu dann non mitieu natunct.

C' ent te pnocennun educationnei qui pe/unet ‘a t' enfiant de

n' epanouin au moyen d 'expeniencen qui te mettent cn contact

avec ta natune.

Education pan te Ptein-Ain--Regande ta quention den méthoden

actévcn en Eucation. Le Ptein-Ain devient ici un inntnument

poun ennichin ten pnoceden educatign.

Educationjaoun ct au nujet da Ptein-M'n--L' on abond ici

te devetoppement d’attitacfen, d'habititen, t' acqaénition de

connainnancen dant t'individu auna benoin poun tnouven natin-

6action dann te Ptein-M'n.
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20
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22

23

24

27

28
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L' Education Ptein-Ain ncnait t'utitination.den extenieunn

de ta ctanne, en fionction de divenn appnentinnagen, condainant

t'edaque venn un devetOppement quatitatifi de na pennonne, te

tout oniente dann ane demanchc onganique ct ane.intenvention

individuatince....

Le Ptein-Ain ne peat qu'etne defiini.au.tnavenn d'un concept

mattidimennionet ct muttidinciptinaine et non au tnavenn d'une

phnane.

Un moyen pan tequet.t'en6ant vit den nituationn d'appnentin-

nage en miticu natunct.

Pnocennun d'appnentinnage mutti—dinciptinaine vinant

tiatteinte den but ct objectifin genenaax dc t'education en

atitinant te Ptein-Ain comme tabonatoine.

Ce ncnait penmettnc a an individu d'appnendne a 6aine den

activiten phyniquen (ou aatnen) dann an envinonnement de

pteine natune auquet it y aunait tcndance a integnation.

Outdoor Education is the process of sensitizing all ages to

the environment in the most practical way possible, so that

the individual may (1) come to understand the intricate bal-

ance in nature, (2) sense the underlying principles which

govern all living things, (3) see himself in relation to the

whole and at the same time, (4) find in nature both mental

and physical stimulation as well as enjoyment and relaxation

without transgressing the basic concepts of conservation.

Pnocennun tie a t'appncntinnage de connainnancen, t'habititen

et d'attituden dunabten, en ayant comme cadne te miticu

natunct (dann an tieu expone a t'ain tibnc) ct comme object

t'utitination den nennouncen natunetten.

Deax dejinthionn: Iene, un content; Zeme, un contenu.

(I) L'utiiination de t'envinonnement natunct poun ta neatina-

tion de centainn objectifin genenaax d'edacation ou poun

t’integnation de centainen matienen.

(2) Une matiene npecifiique qui gait vivne t'eteve dann te

miticu natunct den cxpcniencen d' appncntinnage onienteen

dann te but de t' amenen a connaitne, appnecien ta natune, a

te nennibitinen a ta connenvation ct tai appncndne‘a

evotuen dann ta natune en y utitinant ten etementn.

Le Ptein-M'n ent une neatite cuttunette qui ne nituc de

flacon npecifiique dann notne nociEte pont-indantniette. Dann

cette pennpective tnen tange, noun dinonn egatement que te

Ptein-M'n ent une neatite nociate dann touten ten ctannen de

ta nociete ct dont t'imptication nocio-economique ent mondiate.
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Au Quebec, tc concept du PteinéAin a evotue de flacon nab-
 

ntantiette_depain cinq ann ct cc meme concept ne nitue a un

cannefioun entne te contexte nond-amenicain ct te contexte

eunopeen.

L'education Ptein-M'n dcvnait vinen: (l) L'enfiant.

t'adotencent ct t'adatte comme pnemien centne d'intenet,

exempte: aiden t'individu a ne mettne en nappont avec non

envinonnement, pan tc biain den dijfienenten activiten ntnuc-

tuneen (exencicen phyniquen ou d 'intenet ecotogique).

(Zlfainepmendne connciencc a t'individu den immennen nichennen

de non envinonnement, en t'utitinant nagemcnt en vue de te

connenven et meme de t'ameiionen.

Learning about life, in and through the outdoors.

GROUP II: CANADA
 

2

10

16

Impossible to paraphrase in words; I also have no desire to

tie it down this way; this is an exercise in semantics which

cannot carry the same meaning for all readers.

Any experience with out-Of-doors, be it recreational, environ-

mental, social.

Outdoor Education is a methodology or technique, cutting

across all subject boundaries to give the learner "good"

education from three wide areas, e.g., (l) challenge-adventure

aspect and development of skills for leisure time, (2) appre-

ciation Of nature through sensory awareness techniques,

(3) creative skill development using natural materials wisely,

e.g., basketry, lapidary, painting, etc.

As a method for bringing an individual to face himself,

others, and the total environment with a view to encouraging

growth in that individual.

I don't like the term "Outdoor"--prefer Environmental."

Also feel definitions rather unimportant. The UNESCO Belgrade

Workshop statement says it pretty well.

MMe qu'en ntmt. 23, main (1) en npecifiiant que c'ent t'edu

cation Ptcin-Ain en miticu ncotainc, (2) ne denoutant

honn den munn dc t'ecotc ou den etementn dc ta natune nont

pnenentn.
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GROUP III: U.S.A.
 

l

10

12

14

15

Outdoor Education is a means of curriculum enrichment, a set-

ting that enhances learning and provides for direct experi-

ences and the opportunity for solving real-life problems.

It cuts across all the subject matter areas and is best used

by the teacher as a planned part of the learning process.

Starting from the base of "curriculum as that which happens

to a child or learner" as opposed to the subject matter or

content taught, then Outdoor Education is but a means to

implement the curriculum in a way determined by the approp-

riate content of the moment when and where it provides the

best fit (based on L. B. Sharp's definition of Outdoor

Education).

Educating in and/or about the outdoor environment.

Outdoor Education is an educational process that takes place

within the natural environment. It is an extension of the

classroom into the natural environment. Outdoor Education

provides: opportunities for the student to acquire a variety

of outdoor skills, a setting that enables concepts and atti-

tudes toward the natural environment to be derived by the

student, and a setting for the student to be able to identify

his place in the total life processes.

Using the outdoor environment as a medium or resource for

teaching.

Outdoor Education is the use of a learning environment beyond

the walls of the school.

I feel the term "Outdoor Education" has given way to "envi-

ronmental education" which utilizes natural environments for

the purpose of helping students realize that natural environ-

ments are a part of the total life support system.

Educational activities carried on outdoors. Thirty years ago,

I would have relished your emphasis on " efining": I have

considerably less enthusiasm for it today.

Pragmatically, a person's definition Of Outdoor Education

is determined by what (and how) he does educationally out-

doors, and I have learned to have less and less regard for

what he says, especially when he writes it.

Defining is probably a fine academic exercise, but I

observe little relationship between what peOple say they

believe and what they pp:-and what they gp_is truly the thing

that matters.
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Outdoor Education is an approach toward achievin the goals

and Objectives Of the curriculum which involves (l) an exten-

sion of the classroom to the outdoor laboratory; (2) a series

of direct experiences in any or all phases of the curriculum

involving natural materials and living situations which

increase awareness of environment and life; (3) a program that

involves pupils, teachers, and Outdoor Education resource

people planning and working together to develop an optimum

teaching-learning climate.

Outdoor Education is the utilization of the out-Of-doors

as a laboratory for learning.

I do not get "hung up" on a specific definition and seldom

if ever define. I talk in terms of the objective of whatever

group I'm dealing with and/or trying to distinguish what

others seem to mean by their terms. I am not one of those

who feel strongly about Outdoor Education being a METHOD in

contrast to Environmental Education.

The only criterion I really have is that it must be

oriented to natural environment in some way.

A learning activity that uses primarily the natural environ-

ment (as Opposed to the man-made or highly man-altered

environment).

Utilization of the materials and processes found in the

out-of—doors for the achievement of educational goals and

objectives.

Actively learning/participating in, for, and about the

outdoors in teaching/learning.

Actively learning/participating in, for, and about the natural

out-of—doors.

I like a combination of Julian's and L. B. Sharp's

description as "things that can best be taught..." etc., and
 

perhaps Knapp and Rillo's definition.

Those things that can best be learned'hithe classroom

should there by learned, and those things that can best be

learned outside the classroom, through direct experience,

should there be learned.

Those activities conducted jp_and fpp_the out-of—doors--

J. Smith.
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Applies to a wide variety of learning experiences that

take place in an outdoor setting, and to the skills, appre-

ciations, and attitudes needed for maximum satisfaction in

outdoor recreation and activities. Some of these may relate

to subject matter areas, educational disciplines, and mental

fitness. In outdoor settings, rich in nature's resources,

Outdoor Education provides many Opportunities to develop

conservation concepts, acquire skills, and provide for par-

ticipation in good and wholesome activities.--Julian Smith

A process of teaching and learning which utilizes the

outdoor environment to convey those attitudes, concepts,

intellectual processes, and skills which can be more effec-

tively learned there.--Clifford E. Knapp and Thomas J. Rillo

GROUP 4--OVERSEAS
 

1 "Environmental education is the process of recognising values

and clarifying concepts in order to develop skills and atti-

tudes necessary to understand and appreciate the inter-

relatedness among man, his culture, and his biophysical sur-

roundings. Environmental education also entails practice

in decision-making and self-formulation of a code Of behavior

about issues concerning environmental quality" and man-to-

man relationships. Environmental education is based on the

scientific, incontrovertible facts of ecology,
 

This definition was adOpted by the “International Working

Meeting.on Environmental Education in the School Curriculum,"

organised by the IUCN Commission on Education under the

sponsorship of UNESCO, at Ruschlikon, Switzerland, 1970: pfl§_

underlined is my own addition.
 

A conscious process using the outdoors and all that it pro-

vides. Whereas outdoor recreation is a self-motivated use of

the outdoors for leisure when learning may happen inci-

dentally.

Carrying out the education process in an informal natural

medium using all the potentialities Of nature, the environ-

ment, as a laboratory to enhance and enrich the learning

process and make it more real.

I think it is positively harmful to equate "Outdoor Educa-

tion" with "Environmental Education." By its very nature,

Outdoor Education embraces any educational process going on

out-of—doors. In Europe, I would say that the term was

largely redundant, as there is and should be a move towards

meaning education according to its specific topic and con-

tent. I would say that Outdoor Education as a generic term
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would be understood to refer to activities such as those

undertaken by Boy Scouts, canoein clubs, Outward Bound

schools (survival in the outdoors), and other physical pur-

suits in the countryside. Outdoor Education does not in

itself postulate any philosophy or knowledge base. Therefore,

in the terms of your questionnaire, I would classify Out-

door Education as "Learning jp_the Outdoors" with perhaps

the added connotation of "Learning by Doing."

Within these broad parameters, Outdoor Education could

include a wide variety of curriculum tOpics. Obviously, I

would like to see "Environmental Education and Ecology"

strongly represented as this is an ideal subject to compre-

hend and experience outside the classroom. Furthermore,

Outdoor Education should not merely concentrate on the natural

environment, but should introduce the learner to his role in

the community as a citizen. Many people see the "great out-

doors" as a source of human spiritual renewal, which can give

a pleasure and meaning to life throughout our youth and adult

life.
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APPENDIX B

‘ RESEARCH INSTRUMENT--PHASE II

 

 

 
 

QUESTIONNAIRE "DELPHI" Date:

Name of respondent Tel.:

Address
 

Agency & Title

Specialization
 

DIRECTIONS:

*Evaluate each statement according to the following:

SA: You “strongly,agree" with the statement
 

A: You "agree" with the statement

D: You " isagree" with the statement

SD: You "strongly disagree" with the statement

N: You are "neutral" or "undecided"

**Please CIRCLE the apprOpriate letter indicating the strength of

your agreement or disagreement with the statements below.

Also, if you cannot subscribe to the wording or the meaning of

the statement, write the modification in the blank provided.
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PART I: DEFINITION OF OUTDOOR EDUCATION

PARTIE I: DEFINITION DE L'EDUCATION PLEIN—AIR
 

In your view, Outdoor Education should be defined as: "the" or "one

of the" definition(s)...each definition should be considered as a

whole by itself and exclusively.

Seton votne opinion, t'Education Piein-Ain dcvnait etnc defiinie comme:

"tag on "une den" dejinition(n)...chaque defiinition doit Etne con-

nidenee comme un tout en noi ct inotement.

 

 

 

 

 

Statement

1. Learning jp_the Outdoors.‘ SA A N D SD

L'appnentinnage dann te Ptcin-M'n:“ AF A N D DF

Modification:

2. Learning fpp_the Outdoors. SA A N 0 SD

L'appnentinnage poun.tc Piein-Ain. AF A N D DF

Modification:

3. Learning through the Outdoors. SA A N D SD

L'appnentinnage & te Ptein-M'n. AF A N D DF

Modification:

4. Learning about the Outdoors. SA A N D SD

L'appnentinnage au nufet du Ptein-M‘n. AF A N D DF

Modification:

5. Learning lp.and fpp.the outdoors. SA A N D SD

t'appncntinnage dann ct poun te Ptein-Ain. AF A N D DF

Modification:

 

*"OutdoorS" = "Physical environment outside the classroom"

‘"Ptein-Ain" - ”Mitieu phynique en dehonn dc ta ctanne"
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Statement

6. Learning 1p, for, through and

about the Outdoors. SA A N D SD

Appnentinnage dann, poun., pan et

au nujct du Ptein-Ain. AF A N D DF

Modification:

7. Curriculum supplement that facilitates ,__J__4

and enhances learning/teaching. SA A N D SD

Une methode d' enneignement qui I;_JL__I

6acitite ct ennichit t' appnentinnage. AF A N D DF

Modification:

 

8. Learning process that cuts across the

school curriculum offerings, through

physical education, natural sciences,

social sciences and many other sub-

ject matters. SA A N D SD

Un pnocennun d'appnentinnage qui.6ait

appet aux matienen da cannicutum tetien

que t'education phyniqae, ten nciencen 3

natunetten, ten nciencen nociaten et ‘,’__L_f

ptunieunn autnen matienen. AF A N 0 OF

Modification:

 

9. Education in the outdoors as a means

of sharpening and deepening most

children's learning. SA A N D SD

Une education dann te Piein-Ain '

comme moyen d'aviven ct d'appnofiondin g

t' appnentinnage de.ta ptupant den $;_L_;f

enfiantn. AF A N D DF

Modification:

 



Statement

10.

11.

12.
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As those experiences that involve

enjoying, interpreting, and wisely using

the natural environment in achieving at

least in part, the objectives of education-

Comme den expeniencen qui imptiquent

t'appneciation, t'intenpnetation ct

tiatitination intettigente dc t'envinon-

nement dann t' atteinte, du moinn en

pantie, den objectifin dc t'education.

Modification:

SA A N 0 SD

 

Any physical or recreational activity_

that actively brings the learner and

the natural environment in close con-

tact providing a deeper understanding

and appreciation of the natural envi-

ronment.

Tbute activitephynique ou necneative

qui.met cctui qui.appncnd'et t'envinon-

nement natunct en nappont etnoit en tai

gounninnant une meitteane compnehennion

ct appneciation de t'envinonncment

natunct.

Modification:

SA A N 0 SD

 

Any activity of structured or non-

structured leisure by which an indi-

vidual gets in contact with elements

of nature.

TOate activite dc toinin "ntnuctunee"

ou ”non-ntnuctanee" pan iaqaeite an

individu pnendicontact avec ten

etementn dc ta natune.

Modification:

SA A N D SD

 



Statement

13.

14.

15.

*"Sports"

"'SPOW"
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Any activity with ecological concerns

allowing the individual to discover,

identify and analyze the natural

environment, its constituent elements

and interrelating elements with a

conservation purpose-

Toute activite a emote/Le eco-

iogique pc/uncttant a t'individu de

decouvnin, d'identifiien ct d' anatynen

t'envinonnement, ten etementn qui te

conntitaent ct ten etementn d‘inten-

netation, ct cc, avec an butde

connenvation.
 

Modification:

SA A N 0 SD

 

Physical activities in which the indi-

vidual, through sports,* gets in direct

contact with the natural environment.

 

Activiten phyniquen dann tenqaeiien

t' individu, pan ten npontn,‘ pnend

contact dinect avec t' envinonnement

natunct.

 

Modification:

SA A N D 50

6'1 :-

h———L-——4

AF A N D DF

 

Curriculum implementation through

direct experiences outside the

classroom.

Imptantation du cannicutum a tnavenn

den expeniencen dinecten en dehonn

de ta ctanne.

Modification:

SA A N 0 SD

 

= considered in a general sense

= connidcne.dann un nenn tange



Statement

16.

17.

18.
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Learning process offering Opportuni-

ties for direct experiences in the

acquisition of:

a. Sound concepts and knowledge

concerning human and natural

resources.

b. Lifetime skills permitting a

creative and refreshing way

of living.

c. Positive attitudes reflecting

harmony of man with nature.

Un pnocennun d'appnentinnage ofifinant

den Oppontaniten poan den expenicncen

dinecten en vue de t'acquinition de:

a. Conceptn et connainnancen 60nda-

mentaten concennant.tcn nennouncen

humainen ct natunetten.

b. Habititen dunabten penmettant

ane 6acon de vivne cneatnice ct

ennichinnantc.

c. Attituden ponitiven manifientant

ane netation hanmonieune de

t'homme avec ta natune.

SA A N 0

SA A N 0

SA A N 0

SO

SO

50

DF

DF

Modification:

 

19. (As one part Of outdoor education),

outdoor experiences concerning the

sciences of conservation and ecology.

(Comme une pantie de.t'edacation

Ptein—M'n), ten expeniencen dc Ptein-

Ain tnaitant den ncienccn de ta

connenvation ct t'ecotogie.

SD

Modification:

 



Statement

20.

21.

22.
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Generic term for any educational program

with focus upon natural environment and

man's interaction with and in it.

On tcnmc genenique poun.toat pnognamme

educationnei mettant t'accent nun

t'envinonnement natunct ct t'inten-

action dc t'hommc avec ct dann cetui-ci.

Modification:

 

Direct approach to exploration and

learning which expedites maximum

utilization of the natural physical

environment as a learning laboratogy

which is living and unique.

Une appnoche dinecte poun t'exptonation

et t'appncntinnage qui active t'utiti-

nation maximumcuat'envinonnement

phyniquc, natunct comme an tabonatoine

diappnentinnage unique ct vivant.

Modification:

SA A N D 50

 

Physical activities held in the out-

Of-doors but with health* concerns

as the primary goal.

Activiten phyniqaen dann te Ptein-Ain

onienteen venn den pneoccupationn de

nante phynique, comme pnemien bat.

Modification:

SA A N 0 SD

 

* = "physical fitness"



Statement

221

Outdoor Education is a subject matter

oriented toward: (uni-disciplinary_

approach with specific content other

than history and principles of Outdoor

Education)

 

 

 

 

 

a. Elementary (grade 1 to 6). SA A N D SD

b. Secondary (grade 7 to 12). SA A N D SD

c. College level. SA A N D SD

d. Adult education. SA A N D SD

L'education Ptein-Ain ent connidenee

comme ane matiene au niveau: (appnoche

uni-dinciptinaine avec contenu

npecifiique autne que hintoine, pnin-

cipcn dc t'education Ptein-Ain) ‘V’ i q_

a. etementaine. AF A IN 3 D:

b. necondaine. AF A lN D

c. C.E.G.E.P. AF AI N ,D Q:

d. education penmanente. AF A N D D

Modification:

N.B. as Opposed to no. 17

Outdoor Education is a multi-

disciplinapy_learning process

oriented toward:

a. Elementary (grade 1 to 6). SA A N D SD

b. Secondary (grade 7 to 12). SA A N D SD

c. College level. SA A N D SD

d. Adult education. SA A N D SD

L'education Ptein-Ain ent an pnocennun

d'appnentinnage matti-dinciptinaine,

au niveau: .

a. etementaine.

b. necondaine.

c. C.E.G.E.P.

d. education penmanente.  

Modification:

 



Statement

31.

32.
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As a means of curriculum enrichment,

in a setting that enhances learning

and provides for direct experiences

and the Opportunity for solving

real-life problems. It cuts across

the subject matter areas and is best

used by the teacher as a planned part

of the learning process.

Comme an moyen d'ennichinnement da

cannicutum, dann an miticu qui

appnofiondit t'appncntinnage et

pnevoit den expenienccn dinecten

ct aunni t'appontunite de.nenoadne

den pnobtemen concnetn de ta vie.

Ette entnecoape touten ten matiencn

et ent mieux utitinee pan ten

pnoficnneunn comme une pantie ptani-

fliee du pnocennun d'appnentinnage.

Modification:

SA A N D SD

.1.

AAF IN D DF

 

(Starting from the basis of "CURRICULUM,"

as that which happened to a child or

learner as Opposed to subject matter or

content taught),=as a means to implement

the curriculum in a way determined by

the appropriate content of the moment

when and where it provides the best

fit for the child's needs and interests.

(Pantant nun ta bane du "CURRICULUM,"

tet que ce qui n'ent panne chez cetui

qui appncnd oa t'enfiant pan opponition

a,ta matiene ou contenu enneigne),=

an mogen de mettne en pnatique te

cannicutum, detenmine d'une centainc

6aeon pan an contenu adequat, du

moment ou et quand ceta convient te

mieux poun ten intenetn ct benoinn

de t'enfiant.

Modification:

SA A N 0 SD
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Statement

33. Educational process coming from a

series of organized activities being

held generally in a natural or semi-

natural setting, based on the potential

offered by the natural setting and con-

tributing to the physical and psychic

development of the individual, increas-

ing his level of awareness of his inter-

relations with nature, and also capable

of modifying his attitudes and behavior

toward the natural environment. SA A N D SD

Un pnocennun educatifi denivant d'un

ennembte d’activiten onganineen ne'

denoutant dann ta natune* baneen nun

t'exptoitation du potentiet ofifient pan

te miticu natunct ct contnibuant au

deveiOppcment de t'individu tant nun te

ptan phynique que pnychique, tout en

accnoinnant non degne dc connciencc dc

ncn inten-netationn avec ta natune,

et nunceptibtcn de modifiien ncn attti- 22‘,

tuden et compontemcntn vin-a-vin du 1.14

miticu natunct. AF A N D DF

Modification:

 

* = "genenatement"
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PART II: OBJECTIVES OF OUTDOOR EDUCATION

PARTIE II: OBJECTIFS DE L'EDUCATION PLEIN-AIR

In your view, what SHOULD BE one of the general Objectives of Outdoor

Education?

Seton voun, queen dcvnaient ’ctne quetquen-unn den objectifin genenaax

de t'education Ptein-Ain Teducatifin et pedagogiquen)?

 

 

Statement

34. Provide unique Opportunities for

behavioral changes because of the

particular setting offered by the

out—of-doors. . SA A N D SD

Founnin den occanionn uniquen poun

 

 

den changementn de compontemcntn a T g f

caunc dc t'envinonnement panticutien k_J__4

qa'ofifine te Ptein-Ain. AF A N D DF

Modification:

35. Help to use wisely and protect the

natural environment. SA A N D SD

Aiden a utitinen judicieunement ct ‘Ejilr

pnotegen t'envinonnement natunct. AF A N D DF

Modification:

36. Provide outdoor settings that will ,

make teaching more creative. SA A N D SD

Founnin den nituationn dc Ptein-M'n r 1 r

qui nendnont t'enneignement ptun p_l__4

cneateun. AF A N D DF

Modification:

 



Statement

37.

38.

39.

40.
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Utilize surroundings and community

resources for education, to the best

advantage of the curriculum.

Utitinen ten nennouncen envinon-

nanten de t'ecotc et de ta communaute

poun 6inn educativen, au meittean

avantage du cannicutum.

SA A N 0 SD

Modification:

 

(All_objectives of Outdoor Education are)

the same as for Physical Education.

(T_o__un ten objectijn du Ptein-M‘n nant)

tenmemcn que ceux de.t' education phgniquc.

Modification:

 

Help the individual to relate with his

environment through different physical

exercises.‘

Aiden t'individu a ne mettne en nappont

avec non envinonnement pan te biain den

difiéenentn exencécen phyniquen.‘

Modification:

 

Organic and muscular development of

the individual through Physical Educa-

tion activities and sports in natural

settings as primary goal.

Comme pnemien objectifi, te devetoppement

onganique ct muncutaine de t'individu

a tnavenn ten npontn et ten activiten

de t'education phynique efifiectaeen dann

ten niten natunetn.

SA

Modification:

 

‘ = "physical education exercises"
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41.

42.

43.
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Help students to discover the impor-

tant relationship that can and should

exist between classroom instruction

and outdoor learning.

Aiden ten etudiantn a decoavnin ta

netation impontante qui peat et qui

doit cxinten entne t'appncntinnage

en ctanne ct t'appncntinnage en

nitieu natunct.

SA A N D

Modification:

 

Provide an opportunity for direct

learning experiences which foster

implementation of the school cur-

riculum in many areas.

Founnin une occanion poun den

expeniencen dinecten d'appnentinnage

a6in dc 6avoninen t'appnofiondinncment

de ptunieunn nujetn du cannicutum

ncotaine.

SA A N D

Modification:

 

Enable students to develop new (outdoor)

skills and interests, and provide a

basis for a lifetime Of meaningful living.

Rendne ten etudiantn capabten dc

devetOppen dc nouvettcn habiteten et

nouveaux intenetn et fioannin une bane

poun une jacon dc vivne ptun ennichinnante.

Modification:

 



Statement

44.

45.

46.

47.
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Contribute to the establishment of better

relations between teachers and students

through direct outdoor experiences.

Contnibucn a t'etabtinnement de

meittcunen netationn entne pnofien-

neunn ct eieven a tnavenn den

expeniencen dinecten en Ptein-M'n.

50

Modification:

 

Provide a context for the child's

socialization to occur by giving him

additional opportunities for social

group life.

Founnin un contexte dc nociatination

poun t'enfiant en tai ofifinant den

chancen additionettcn de vie nociate

intcnnc au nein d'un gnoape.

SO

Modification:

 

To develOp awareness, appreciation

and understanding of the natural

environment and man's relation to it.

Devctoppen ta connciencc, t'appnecia-

tion et ta compnehennion de t'envinon-

nement natunct ct ta netation de

t'hommc avec cetui-ci-

SD

Modification:

 

To help realize, through Outdoor Edu-

cation, the full potential of the

individual toward optimum develOpment

of the mind, body and spirit.

Aiden a neatinen, a tnavenn t'education

Ptein-Ain, tout te potentiet de t'indi-

vidu venn an devetOppement comptet de

t'enpnit, du conpn et de t'ame.

50

Modification:

 



Statement

48.

49.

50.
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Provide a meaningful setting for

the develOpment of the affective

domain.

Founnin un miticu tnen javonabte

au devetoppement a56ccti6 dc

t'individu.

50

Modification:

 

Provide the individual with unique

Opportunities to develop his

creativity and his initiative.

Founnin a t'individu den occanionn

uniquen de devetoppen non cnpnit dc

cneativite ct d'initiative dann an

contexte nignifiicatifi.

SD

Modification:

 

Provide an Opportunity for "relief"

from the boredom, drudgery and

routine of many learning and teaching

situations.

Founnin une oppontunite de "noupapc"

a t'ennui, ta tannitude ct ta noutine

de ptunieunn nituationn d'appnen-

tinnage et d'cnncigncmcnt.

SD

Modification:
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PART III: CULTURAL AND SOCIAL ENVIRONMENT

RARTIE III: ENVIRONNEMENT SOCIAL ET CULTUREL

Do you agree with the following statements concerning the cultural

and social values of the society?

Ent-ce que voun eten d'accond avec ten enoncen nuivantn concennant

ten vatcunn nociaten ct cuttunetten nuivanten?

 

 

 

Modification:

Statement

51. Urbanization has deprived children

of close contact with the land. SA A N D SD

R

L'anbanination a depoanvu ten en6antn IJLI'

d'un contact etnoit avec ta.tenne. AF A N D DF

Modification:

52. Automation and mechanization have

dulled creative energy of many

young peOple. SA A N D SD

L'aatomation ct ta mecanination ont

contribue a diminucn t'enengie r i f

cneatnine dc beaucoup de non jeunen ’71....

gcnn. A A N D DF

Modification:

'53. There has been an increase in

interest and use of the outdoors

for relaxation and stabilization

of body and mind. SA A N D SD

It y a ea ane augmentation dann

t'intenet ct.t'utitination du

Ptcin-Ain poun.ta netaxation ct ‘r.g ‘,

ta ntabitination du conpn ct de p_i_4_

t'enpnit. AF A N D DF

 



Statement

54.

55.

56.

57.

58.

230

There is a widespread lack of knowledge

and appreciation and skill for partici-

pation in meaningful outdoor experiences.

It y a an vantc manque de connainnancen

ct d'habitcte poun ta panticipation

a den expeniencen ennichinnanten

en Ptein-Ain.

Modification:

 

Modern society has increased the need

for mental and physical fitness,

--for regaining contact with basic

realities found in nature,

--for more creative living, and for

spiritual satisfactions.

La nociete modenne a augmente.te benoin

poun ta bonne fionme phynique ct mentate,

--poun.nepnendne contact avec ten neatiten

60ndamentaten tnouveen dann ta natune,

:--poun une vie ptun ennichinnante ct poun

den natinéactionn npinituetten.

Modification:

3’
;

> 2 U 50

50

SA A N 0 SD

g 3
:
.

z c

 

In any social setting, man has the need

tO live peaceably with others and with

nature, and to develop tolerance, self-

reliance, and understanding. '

Dann an contexte nociat, t'hommc a benoin

dc vivne en paix avec ten autnen et avec

ta natune; it a aunni benoin de devetop-

pcn dc ta totenance, dc ta confiiance en

noi et de ta compnehennion.

Modification:

SA A N 0 SD

 



Statement

59.

60.

61.
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A free public education for all chil-

dren is important in society, and the

school should act as an agent for

fostering the develOpment of the indi-

vidual to his fullest potential as

well as for fostering democratic values

and passing on the cultural heritage.

Une education pubiique gnataite ent

impontante dann notne nociete ct

t'ecotc dcvnait agin comme an agent

poun fiavoninen te devetOppement den

potentiatiten d'un individu aunni

poun.t'epanoainnement den vatcunn

democnatiquen ct ta tnannminnion

de t'henitage cattanet.

SA A N D

- -----..--------------------------------------------------OO-.

Modification:

 

The natural environment setting con-

stitutes a "relief" for the individual

who Often cannot, in his everyday life,

find relaxation and peace.

Le contexte dc t'envinonnement natunct

nent dc "noupapc" poun t'individu qui

nouvcnt ne peut, a tnavenn non quotidien,

tnouven matiene a detente ct paix.

SA A N 0 50

Modification:

 

Experiences of outdoor living can -

develOp an appreciation for the life

style of native inhabitants, colonists

and explorers of the land.

Len cxpcniencen de vie au gnand ain

peuvent devetoppen une appneciation

poun te ntgte de vie den gnoupcn

ethniquen, den pnemienn cotonn et den

exptonateann du payn.

SA A N D SD

Modification:
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PARTIE IV:
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OUTDOOR EDUCATION/LEARNING

EDUCATION PLEIN-AIR/APPRENTISSAGE

 

Statement

62.

63.

64.

The nature of man is such that

he has a need for non-artificial

environment and cannot be separated

from it; to separate him causes

continuous pressures.

La natune de t'hommc ent tette,

qu'en genenat, it a benoin d'un

envinonnement non-antifiiciet dont

it ne peat pan etne nepane;

t'cn pniven caunc den pnennionn

continuctten.

SA A N 50

Modification:

 

Most children and youth can be

described as tending to be

adventurous, exploratory minded,

active, energetic and curious.

La ptupant den enfiantn ct adotcnccntn

peuvent etne decnitn comme etant

actifin, encngiqaen, canieux,

jouinnant d'un cnpnit d'exptonation

ct d'avcntunc.

SO

Modification:

 

Most children possess a natural yearn-

ing for the active outdoor life and

respond readily and happily to it.

La ptupant den cnfiantn pannedcnt an

penchant natunct poun une vie active

en Ptein-Ain ct neaginnent

d'embtee ct agneabtemcnt a cette-cit

SD

Modification:

 



Statement

65.

66.

67.
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Most methods (methodology) used in

Outdoor Education provide motivation

for learning.

La ptupant den methoden" utitineen dann

t'enncignement en Ptein-Ain 6avoninent

te devetoppement d'une motivation.

Modification:

SAANDSD

Tilr

AF A N D DF

 

The outdoors can be approached through

discovery, exploration, adventure, and

research in which there is intense

interest in activities that are natural

to children and problem solving is used

in the context of natural settings.

Le Ptcin-Ain peat etne appnoche a

tnavenn ta decouvente, t'exptonation

ct t'aventane, ct ta ncchenche dann

taquettc it y a an intenetlintenne

dann ten activiten qui nont natunetten

poun ten enfiantn; aunni, ta methode dc

nenotution de pnobtemen ent emptoyee

dann te contexte de niten natunetn.

Modification:

SA A N 0 SD

 

DevelOp the "self-concept" of the indi-

vidual through all kinds Of outdoor

settings demanding continuous adaptations.

Devctoppen te "moi" de t'individu pan

touten nonten dc nituationn de Ptein-

M'n exigeant den adaptationn continuctten.

Modification:

SA A N 0 SD

 

‘ "ta methodotogie"
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Statement

68.

69.

70.

71.

There is an “open/free" atmosphere

in outdoor experiences in which

teacher/pupil rapport develops and

allows students to become actively

involved in planning with the

teacher for learning experiences.

L'atmonphene panticutiene dann ten

expenicnccn de Ptein-Ain peat

ametionen tc nappont pnojenneun-eteve

et penmet aux etudiantn de devenin

dinectcment imptiquen avec ten

pnofienneunn dann ta ptanifiication

den expeniencen d'appnentinnage.

SA A N SD

Modification:

 

Man is part of nature and continuous

with nature. His flexibility and

adaptability permit him to survive in

widely differing environments, both

physical and cultural. In many cases,

--humans have to re-learn how to live in

a natural versus artificial environment,

--live better in urban environments.

L'homme ent pantie integnante ct

continue dc ta natune. Sa 6texi-

bitite et non adaptabitite tai pen-

mettent de nunvivne dann den envinon-

nementn tnen dififienentn, a ta 50in.

phyniquen ct cattanein. Dann ptanieunn

can, te humainn ont a neappnendne

--comment vivne dann an envinonnement

natunct vennun an envinonnement anti-

fliciet,

--a mieux vivne dann ten envinonnementn

unbainn.

SA A N

SA A

SA A 2
2

SO

SO

SO

DF

Modification:

 



Statement

72.

73.

74.
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Outdoor Education provides for the

integration of learning in a setting

that allows creative teaching with

opportunities Of acquiring specific

skills and knowledge.

L'education Ptein-Ain 6avonine t'inte-

gnation dc t'appncntinnage dann ane

nituation qui penmet an enneignement

cneateun, avec den oppontuniten

poun t'acquinition d'habiieten ct

et de connainnancen npecifiiquen.

SA A N SD

Modification:

 

Students can become actively involved

in planning for outdoor learning

experiences; this may increase

student-teacher rapport.

Len etudiantn peuvent devenin active-

ment imptiquen dann ta pianifiication

den expeniencen d'appnentinnage de

Ptein-Ain, ceci peat ameiionen te

nappont eteve/pnofiennean.

SA A N SO

Modification:

 

The multisensory approach of tasting,

looking, smelling, hearing, and

touching provides direct learning

experience that Sh0u1d be used in the

out-of-doors.

La methodc mutti-nennoniette dc

t'odonat, dc ta vuc, dc t'ouie et du

touchen pnocune une expenience dinecte

d'appnentinnage qui dcvnait etne utitine

en Ptein-Ain.

SA A N SD

Modification:
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PART V: OUTDOOR EDUCATION/TEACHER EDUCATION/CURRICULUM

PARTIE V: EDUCATION PLEIN-AIR/FORMATION DES MAITRES/CURRICULUM

 

Statement

75. Based on the premise that Outdoor

Education is a multi~disciplinary

learning process, Outdoor Education

should be included in teacher educa-

tion curricula. SA A N D SD

En noun banant nun ta pneminne que

t'education Ptein-Ain ent an pnocennun

d'appnentinnage matte-dinciptinaULe,

 

 

 

  

 

 

t'education Ptein-Ain dcvnait em f i T

inctane dann ten pnognammen de fionma- $Q_1

tion den mattnen. A N D DF

Modification:

In an Outdoor Education curriculum,

primary emphasis should be placed

upon; also rank from 1 to 5 or

more, l being the most important:* Rank:

76. a. Knowledge (know). 81 SA A N D SD

77. b. Outdoor skills (know how). 82 SA A N D SD

78. c. Attitude (know how to be . 83 SA A N D SD

79. d. Affective domain. 84

80. e. Methodology of instruction. 85 SA A N D SD

Dann an cannicutum en education Ptein-

Ain, t’emphane pnincipate dcvnait etne

ptacee nan ten pointn nuivantn; aunni

ten ctannen pan ondne de_pnionitc,

1 etant te ptun impontant: Ran : ',x T.

a. connainnancen (navoin).. . N D DF

b, habiteten dc Ptein-Mninavoin éaine). A N D DF

c. attituden (navoin cm). A A u v or

d. domaine afifiectifi. AF A N D DF

ex methodotogie d'inntnuction. AF A N D DF

 

Modification:

 

* Use each rank number only once.

‘ Utitinen chaque nang une 60in neutcmcnt.
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Statement

The role of the teacher in Outdoor

Education in public schools should be;

also rank each of the following from

1 to 5 or more, 1 being the most important:*

Rank:

86. a. Teaching. 92 SA A N 0 SD

87. b. Leadership. 93 SA A N D SD

88. c. Administration, 94 SA A N D SD

89. d. Evaluation. 95 SA A N D SD

90. e. Public relations agent. 95 SA A N D SD

91. f. "Catalysing" agent. 97 SA A N D SD

Len tachen de t'educateun dc Ptein-Ain

dann non ecoten devnaient etne ten

nuivanten; aunni ctannen pan ondne

depnionite, l Etant ta ptanwimpontante:‘ Y

Rang: f 9’

a. cnn eigncment.

b. animation.

e. adminintnation.

d. evatuatio n.

e

6

E
'
H
T
I
'
H
‘
H

6
6
6
6
6
6

6
6

7
1
7
1

>. agent de.nctationn pubtiquen.

. agent "catatuneun".

 

>
>
>
>

> 2
:
2
:

Modification:

 

* Use each rank number only once in the box provided.

‘ Utitincn.chaque nang une 50in neutement dann t'enpace appnopnie.

 

 

= I would like to receive the results of the study when

available and also a copy of the list of participants.   

Je denine necevoin ten nenattatn dc t'etude, tonnque ceax-ci

= ncnont dinponibten ainni que ta tinte den panticipantn a

t'etude.

 

   

PLEASE: Answer ALL questions, according to directions.

S.V.P.: Repondne a touten ten quentionn neton ten dinectiven indiqueen.

" P t e i n a i n e m e n t v O.t n e "

Menci. Thank you.
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APPENDIX C

RESEARCH INSTRUMENT

  

  

QUESTIONNAIRE "DELPHI" Date:

Name of respondent Tel.:

Address
 

Agency & Title

Specialization
 

DIRECTIONS:
 

*Evaluate each statement according to the following:

SA: You "strongly agree" with the statement
 

A: You "agree" with the statement

D: You " isagree" with the statement

SD: You "strongly disagree" with the statement
 

N: You are "neutral" or "undecided"

**Please CIRCLE the appropriate letter indicating the strength of

your agreement or disagreement with the statements below.

Also, if you cannot subscribe to the wording or the meaning of

the statement, write the modification in the blank provided.
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PART I: DEFINITION OF OUTDOOR EDUCATION
 

PARTIE I: DEFINITION DE L'EDUCATION PLEIN—AIR
 

In your view, Outdoor Education should be defined as: "the" or "one

of the" definition(s)...each definition should be considered as a

whole by itself and exclusively.

Seton votne Opinion, t' Education Ptein-Ain dcvnait etne defiinie comme:

"ta" on "une den" defiinition(n).. .chaque dcfiiWn doit etne con-

nidenec comme un tout en noi ct inotement.

 

 

 

 

 

 

Statement

1. Learning jp_the Outdoors.‘ SA A N D SD

L'appnentinnage dann tc Ptein-Ain.* AF A N D DF

Modification:

2. Learning fgp_the Outdoors. SA A N D SD

L'appnentinnage poun te Ptein-Ain. AF A N D DF

Modification:

3. Learning through the Outdoors. SA A N D SD

L'appnentinnage pgn te Ptein-Ain. AF A N D DF

Modification:

, 4. _ Learning about the Outdoors. SA A N D SD

L' appnentinnage au nuiet du Ptein—Ain. AF A N D DF

Modification:

5. Learning 1g and fig: the outdoors. SA A N D SD

L'appnentinnage dann ct poun te Ptein-Ain. AF A N D DF

Modification:

*"Outdoors“ = "Physical environment outside the classroom"

*"Ptein-Ain" = "Miticu phynique en dehonn dc ta ctanne"



Statement

6.

241

Learning jg, for, through and

about the Outdoors.

 

Appncntinnage dann, poun., pan et

au nujet du Ptein-Ain.

Modification:

 

Curriculum supplement that facilitates

and enhances learning/teaching.

Une methode d' enneignement qui

6acitite ct ennichit t' appnentinnagc.

Modification:

 

Learning process that cuts across the

school curriculum Offerings, through

physical education, natural sciences,

social sciences and many other sub-

ject matters.

Un pnocennun d'appnentinnage qui.5ait

appet aux matiencn du cannicutum tciien

que t'education phynique, ten ncienccn

natunetten, ten ncienccn nociaten ct

ptunieunn autnen matienen.

SA SD

Modification:

 

Education in the outdoors as a means

of sharpening and deepening most

children's learning.

Une education dann te Ptein-Ain

comme moycn d'aviven ct d'appnofiondin

t' appnentinnage de ta ptupant den

enfiantn.

SA SD

Modification:

 



Statement

10.

11.

12.

242

As those experiences that involve

enjoying, interpreting, and wisely using

the natural environment in achieving at

least in part, the objectives Of education- SA A N D SD

Comme den expenicncen qui imptiquent

t'appneciation, t'intenpnetation ct

tiatitination inteiiigente dc t'envinon-

nement dann t' atteinte, du moinn en

pantie, den objectifin de.t' education. AF A N D DF

Modification:

 

Any physical or recreational activity

that actively brings the learner and

the natural environment in close con-

tact providing a deeper understanding

and appreciation of the natural envi-

ronment. SA A N D SD

 

TOate activite phynique ou necneative

qui met cetai qaifiappnend’ct t'envinon-

nement natunct en nappont etnoit en tai

flounninnant ane meiiteane compnehennion

et appneciation dc t'envinonnement

natunct. AF A N D DF

 

Modification:

 

Any activity of structured or non-

structured leisure by which an indi-

vidual gets in contact with elements

of nature. SA A N D SD

Toate activite de toinin "ntnuctanee"

oa "non-ntnuctanee" pan taquette an

individu pnend'contact avec ten

etementn dc ta natune. AF A N D DF

 

Modification:

 



Statement

13.

14.

15.

*"Sports"

*"Spown

243

Any activity with ecological concerns

allowing the individual to discover,

identify and analyze the natural

environment, its constituent elements

and interrelating elements with a

conservation purpose-

Toute activite a canactene eco-

togique penmettant a t'individu de

decoavnin., d'identifiien ct d' anatynen

t’envinonnement, ten etementn qui te

conntitaent et ten etementn d'inten-

netation, ct cc, avec an butde

connenvation.
 

SA SD

Modification:

 

Physical activities in which the indi-

vidual, through sports,* gets in direct

contact with the natural environment.

 

Activiten phyniquen dann tenqaetten

t'individu, pan ten npontn, pnend

contact dinect avec t'envinonnement

natunct.

 

SA SD

Modification:

 

Curriculum implementation through

direct experiences outside the

classroom.

Imptantation du cannicutum a tnavenn

den expeniencen dinecten en dehonn

dc ta ctanne.

SA SD

Modification:

 

= considered in a general sense

= connidene dann un nenn tange
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Statement

Learning process Offering opportuni-

ties for direct experiences in the

acquisition of:

16. a. Sound concepts and knowledge

concerning human and natural

resources. SA A N D SD

17. b. Lifetime skills permitting a

creative and refreshing way

of living. SA A N D SD

18. c. Positive attitudes reflecting

harmony of man with nature. SA A N D SD

Un pnocennun d'appnentinnage ofifinant

den Oppontuniten poun den expeniencen

dinecten en vue dc t'acquinition de:

a. Conceptn ct connainnancen 50nda-

mentaten concennant ten nennouncen

humainen ct natanetten. AF A N D DF

b. Habititen dunabten penmettant

unc 6acon dc vivne cneatnice et

ennichinnantc. ‘ AF A N D DF

c. Attituden ponitiven manifientant

une netation hanmonieune dc

t'hommc avec ta natune. AF A N D DF

Modification:

 

19. (As one part of outdoor education),

outdoor experiences concerning the

sciences of conservation and ecology. SA A N D SD

(Comme une pantie de t'education

Ptein-Ain), ten expeniencen dc Ptein-

Ain.tnaitant den ncienccn de ta

connenvation ct t'ecotogie. AF A N D DF

-----------_----—---“-----------~--------------------------- h ’

Modification:

 



Statement

20.

21.

22.
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Generic term for any educational program

with focus upon natural environment and

man's interaction with and in it.

Un tcnmc genenique poan tout pnognamme

educationnei mettant i' accent nun

t'envinonnement natunct et t'intcn-

action de t'hommc avec ct dann cetui-ci.

SA SD

Modification:

 

Direct approach to exploration and

learning which expedites maximum

utilization of the natural physical

environment as a learning_1aboratohy

which is living and uniqge.

Une appnoche dinecte poun t'exptonation

et t'appncntinnage qui active t'utiti-

nation maximum dc t'envinonnement

phyniquc, natunct comme an tabonatoine

d'appnentinnage unique ct vivant.

 

SA SD

Modification:

 

Physical activities held in the out-

Of-doors but with health* concerns

as the primary goal.

Activiten phyniQuen dann te Ptein-Ain

onienteen venn den pneoccupationn de

nantephynique, comme pnemien but;

SA SD

Modification:

 

* = "physical fitness"



Statement

246

Outdoor Education is a subject matter

oriented toward: (uni-disciplinary_

approach with specific content other

than history and principles Of Outdoor

Education)

 

 

 

 

a. Elementary (grade 1 to 6). SA A N D SD

b. Secondary (grade 7 to 12). SA A N D SD

c. College level. SA A N D SD

d. Adult education. SA A N D SD

L'education Ptein-Ain ent connidenee

comme ane matiene aa niveau: (appnoche

uni-dinciptinaine avec contenu

npecifiiquc autne que hintoinc, pnin-

cipen de t'education Ptein-Ain)

a. etementaine. AF A N D DF

b. necondaine. AF A N D DF

c. C.E.G.E.P. AF A N D DF

d. education penmanente. AF A N D DF

Modification:

N.B. as Opposed to no. 17

Outdoor Education is a multi-

disciplinahy_learning process

oriented toward:

a. Elementary (grade 1 to 6). SA A N D SD

b. Secondary (grade 7.to 12). SA A N D SD

c. College level. SA A N D SD

d. Adult education. SA A N D SD

L'education Ptein-M’n ent an pnocennun

d'appnentinnage matti-dinciptinaine,

au niveau:

a. etementaine. AF A N D DF

b. necondaine. AF A N D DF

c. C.E.G.E.P. AF A N D DF

d AF A N D DF

Modification:

 



Statement

31.

32.

247

As a means of curriculum enrichment,

in a setting that enhances learning

and provides for direct experiences

and the opportunity for solving

real-life problems. It cuts across

the subject matter areas and is best

used by the teacher as a planned part

of the learning process. SA A N D SD

Comme an moyen d'ennichinnement da

cannicutum, dann an miticu qui

appnofiondit t'appncntinnage ct

pnevoit den expeniencen dinecten

ct aunni t'oppontunite de nenoudne

den pnobtemen concnctn dc ta.vie.

Eite entnecoupe touten ten matienen

et ent mieux utitinee pan.ten

pnofienneunn comme une pantie ptani-

6iee da pnocennun d'appnentinnage. AF A N D DF

Modification:

 

(Starting from the basis of "CURRICULUM,"

as that which happened to a child or

learner as Opposed to subject matter or

content taught),=as a means to implement

the curriculum in a way determined by

the apprOpriate content Of the moment

when and where it provides the best

fit for the child's needs and interests. SA A N D SD

(Pantant nun.ta bane du "CURRICULUM,"

tet que ce qui.n’ent panne chez cetai

qui appncnd oa t’enfiant pan opponition

a ta matiene ou contenu enneigne),=

un moycn de mettne en pnatique te

cannicutum, detenmine d'une centainc

6acon pan an contenu adequat, du

moment ou ct quand ceia convient te

mieux poun ten intenetn ct benoinn

de t'enfiant. AF A N D W

Modification:

 



Statement

33.

248

Educational process coming from a

series of organized activities being

held generally in a natural or semi-

natural setting, based on the potential

offered by the natural setting and con-

tributing to the physical and psychic

development of the individual, increas-

ing his level of awareness of his inter-

relations with nature, and also capable

of modifying his attitudes and behavior

toward the natural environment. SA A N D SD

Un pnocennun educatifi denivant d'un

ennembtc d'activiten onganineen ne

denoutant dann ta natune‘ baneen nun

t'exptoitation du potentiet assent pan

te miticu natunct ct contnibaant au

devetoppement dc t'individu tant nan te

ptan phyniqae que pnychique, tout en

accnoinnant non degne dc connciencc de

ncn inten-netationn avec ta natune,

ct nunceptibten de modifiien ncn attti-

tuden et compontemcntn vin-a-vin du

miticu natunct. AF A N D DF

Modification:

 

* = "genenatement"
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PART II: OBJECTIVES OF OUTDOOR EDUCATION

PARTIE II: OBJECTIFS DE L'EDUCATION PLEIN-AIR
 

In your view, what SHOULD BE one Of the general objectives of Outdoor

Education?

Seton voun, quetn devnaient ’etne queiqaen-unn den objectifin genenaax

dc t'education Ptein-Ain (educatifin ct pedagogiquen)?

 

 

Statement

34. Provide unique opportunities for

behavioral changes because of the

particular setting offered by the

out-of—doors. SA A N D SD

Founnin den occanionn uniquen poun

den changcmcntn de compontemcntn a

caunc de t'envinonnement panticutien

qu'ofifine te Ptein-Ain. AF A N D DF

Modification:

 

35. Help to use wisely and protect the

natural environment. SA A N D SD

Aiden a utitinen judicieunement ct

pnotegen t'envinonnement natunct. AF A N D DF

Modification:

 

36. Provide outdoor settings that will

make teaching more creative. SA A N D SD

Founnin den nituationn dc Ptein-Ain

qui nendnont t'enneigncment ptun

cneateun. AF A N D DF

Modification:

 



Statement

37.

38.

39.

40.

250

Utilize surroundings and community

resources for education, to the best

advantage of the curriculum.

Utitinen ten nennouncen envinon-

nanten de t'ecotc et de ta communaute

poun jinn educativen, au meittean

avantage du cannicutum.

SA SD

Modification:

 

(AQJ_Objectives of Outdoor Education are) ,

the same as for Physical Education.

(Toun ten objectijn da Ptein-M'n nant)

tenmemcn que ceux dc t' education phynique.

Modification:

 

Help the individual to relate with his

environment through different physical

exercises.*

Aiden t'individu a ne mettne en nappont

avec non envinonnement gyt te biain den

dijjenentn exencicenphyniquen.

 

 

Modification:

 

Organic and muscular development of

the individual through Physical Educa-

tion activities and sports in natural

settings as primary goal.

Comme pnemien objectij, te devetoppement

onganique et mancutaine dc t'individu '

a tnavenn ten npontn et ten activiten

dc t'education phynique ejjcctuecn dann

ten niten natunetn.

 

SA SD

Modification:

 

‘ = "physical education exercises"
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41.

42.

43.
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Help students to discover the impor-

tant relationship that can and should

exist between classroom instruction

and outdoor learning.

Aiden ten etudiantn a decoavnin ta

netation impontante qai peat et qui

doit cxinten entne t'appncntinnage

en ctanne ct t'appncntinnage en

miticu natunct.

SA SD

Modification:

 

Provide an opportunity for direct

learning experiences which foster

implementation of the school cur-

riculum in many areas.

Founnin ane occanion poun den

expeniencen dinecten d 'appnentinnage

ajin dc javoninen t'appnojondinnement

dc ptanieann nujetn da cannicutum

ncotaine.

SA SD

Modification:

 

Enable students to develop new (outdoor)

skills and interests, and provide a

basis for a lifetime of meaningful living.

Rendne ten etudiantn capabten de

devetOppen dc nouvcttcn habiteten ct

nouveaux intenetn et jounnin une bane

poun ane jacon dc vivne ptun ennichinnantc.

SA SD

Modification:

 



Statement

44.

45.

46.

47.
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Contribute to the establishment of better

relations between teachers and students

through direct outdoor experiences.

Contnibucn a t'etabtinncment dc

meitteunen netationn entne pnojen-

neunn et eteven a tnavenn den

expeniencen dinecten en Ptein-Mn.

SA SD

Modification:

 

Provide a context for the child's

socialization to occur by giving him

additional Opportunities for social

group life.

Founnin an contexte de nociatination

poun t'enjant en tai ojjnant den

chancen additionetten de vie nociate

intcnnc au nein d'un gnoupe.

SA SD

Modification:

 

To develop awareness, appreciation

and understanding of the natural

environment and man's relation to it.

DevetOppen ta connciencc, t'appneciar

tion ct ta compnehennion dc t'envinon-

nement natunct ct ta netation dc

t'hommc avec cctai-ci-

SA SD

Modification:

 

To help realize, through Outdoor Edu-

cation, the full potential of the

individual toward Optimum development

of the mind, body and spirit.

Aiden a neatinen, a tnavenn t'education

Ptein-Ain, tout te potentiet dc t'indi-

vidu venn an devetoppement comptet dc

t'enpnit, du conpn et de t'ame.

SA SD

Modification:

 



Statement

48.

49.

50.
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Provide a meaningful setting for

the development of the affective

domain.

Founnin an miticu tnen javonabte

au devetOppement ajjectij de

t'individu.

SA 50

Modification:

 

Provide the individual with unique

opportunities to develop his

creativity and his initiative.

Founnin a t'individu den occanionn

uniquen de devetoppen.non cnpnit dc

cneativite et d'initiative dann un

contexte nignijicatij.

SA SD

Modification:

 

Provide an Opportunity for "relief"

from the boredom, drudgery and

routine of many learning and teaching

situations.

Founnin une Oppontunite dc ”noupapc"

a t'ennui, ta tannitude ct ta noutine

d2 ptanieunn nituationn d'appnen-

tinnage et d'cnncigncmcnt.

SA SD

Modification:
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PART III: CULTURAL AND SOCIAL ENVIRONMENT

PARTIE III: ENVIRONNEMENT SOCIAL ET CULTUREL
 

Do you agree with the following statements concerning the cultural

and social values of the society?

Ent-cc que voun eten d'accond avec ten enoncen nuivantn concennant

ten vatcunn nociaten et cattunetten nuivanten?

 

Statement

51. Urbanization has deprived children

of close contact with the land. SA A N D

L'anbanination a depoanva ten enjantn

d'un contact etnoit avec ta.tenne. AF A N D

Modification:

 

52. Automation and mechanization have

dulled creative energy of many

young peOple. SA A N D

L'aatomation.et ta mecanination ont

contnibue a diminucn t'encngie

cneatnice dc beaucoup de non jeunen

genn. AF A N D

Modification:

SD

 

53. There has been an increase in

interest and use of the outdoors

for relaxation and stabilization

of body and mind. SA A N D

It y a ea ane augmentation dann

t'intenet et.t'atitination da

Ptein-Ain poun.ta netaxation ct

ta ntabitination.du conpn ct de

t'enpnit. AF A N D

Modification:

SD
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Statement

54.

55.

56.

57.

58.

There is a widespread lack of knowledge

and appreciation and skill for partici-

pation in meaningful outdoor experiences.

It y a an vantc manque de connainnancen

et d'habitcte poun ta panticipation

a den expeniencen eruzichinnanten

en Piein-Ain

SA 50

Modification:

 

Modern society has increased the need

for mental and physical fitness,

--for regaining contact with basic

realities found in nature,

--for more creative living, and for

spiritual satisfactions.

La nociete modenne a augmente.te benoin

poun ta bonne jonme phynique ct mentate,

--poun ncpncndne contact avec ten neatiten

jondamentaten tnouveen dann ta natune,

--poun ane vie ptun ennichinnante ct poun

den natinjactionn npinituettcn.

SA

SA

SA

SO

SO

SO

Modification:

 

In any social setting, man has the need

to live peaceably with others and with

nature, and to develop tolerance, self-

reliance, and understanding.

Dann an contexte nociat, t'hommc a benoin

dc vivne en paix avec ten autnen et avec

ta natune; it a aunni benoin de devetop—

pen de ta totenance, de ta conjiance en

noi et de ta compnehennion.

SA SD

Modification:

 



Statement

59.

60.

61.
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A free public education for all chil-

dren is important in society, and the

school should act as an agent for

fostering the develOpment of the indi-

vidual to his fullest potential as

well as for fostering democratic values

and passing on the cultural heritage.

Une education pubiique gnatuite ent

impontante dann notne nociete ct

t' ecote dcvnait agin comme an agent

poun javoninen te devetoppement den

potentwtiten d'un individu aunni

poun.t'epanouinnement den vatcunn

democnatiquen ct ta tnannminnion

de t' henitage cattunet.

SA SD

-----~--—-----------------------------------------------.C--

Modification:

 

The natural environment setting con-

stitutes a "relief" for the individual

who Often cannot, in his everyday life,

find relaxation and peace.

Le contexte dc t'envinonnement natunct

nent de "noupapc" poun t'individu qui

nouvcnt ne pcut, a tnavenn non quotidien,

tnouvcn matiene a detente et paix.

SA SD

Modification:

 

Experiences of outdoor living can

develOp an appreciation for the life

style of native inhabitants, colonists

and explorers Of the land.

Len cxpcniencen de vie au gnandain

peuvent devetOppen une appneciation

poun te ntgte de vie den gnoupcn

ethniquen, den pnemienn cotonn ct den

exptonateunn du payn.

SA SD

Modification:

 



PART IV:

PARTIE IV:
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OUTDOOR EDUCATION/LEARNING

EDUCATION PLEIN-AIRZAPPRENTISSAGE

 

Statement

62.

63.

64.

The nature of man is such that

he has a need for non-artificial

environment and cannot be separated

from it; to separate him causes

continuous pressures.

La natune dc t'hommc ent tette,

qu'cn genenat, it a benoin d'un

envinonnement non-antijiciet dont

it ne peut pan etne nepane;

t'en pniven caunc den pnennionn

continuctten.

SA SD

Modification:

 

Most children and youth can be

described as tending to be

adventurous, exploratory minded,

active, energetic and curious.

La ptupant den enjantn ct adotencentn

peuvent etne decnitn comme etant

actijn, encngiqucn, cunieux,

jouinnant d'un cnpnit d'exptonation

et d'avcntunc.

SA SD

Modification:

 

Most children possess a natural yearn-

ing for the active outdoor life and

respond readily and happily to it.

La ptupant den enjantn pannedent an

penchant natunct poun une vie active

en Ptein-Ain et neaginnent

d'embtee ct agneabtemcnt a cette-ct.

SA SD

Modification:

 



Statement

65.

66.

67.
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Most methods (methodology) used in

Outdoor Education provide motivation

for learning.

La ptupant den methoden* utitineen dann

t'enneignement en Ptein-Ain javoninent

te devetoppement d'une motivation.

SA SD

Modification:

 

The outdoors can be approached through

discovery, exploration, adventure, and

research in which there is intense

interest in activities that are natural

to children and problem solving is used

'in the context of natural settings.

Le Ptein-Ain peat etne appnoche a

tnavenn ta decouvente, t'exptonation

ct t'aventane, ct ta ncchenche dann

taquette it y a un intenet intcnnc

dann ten activiten qui nont natunetten

poun ten enjantn; aunni, ta methode de

nenotution de pnobtemcn ent emptoyee

dann te contexte dc niten natunetn.

SA N SD

Modification:

 

DevelOp the "self-concept" of the indi-

vidual through all kinds of outdoor

settings demanding continuous adaptations.

DevetOppen te "moi" de t'individu pan

touten nonten de nituationn dc Ptein-

Ain exigeant den adaptationn continuctten.

SA SD

Modification:

 

* "ta methodotogie"
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Statement

68.

69.

70.

71.

There is an "open/free" atmosphere

in outdoor experiences in which

teacher/pupil rapport develops and

allows students to become actively

involved in planning with the

teacher for learning experiences.

Lfatmonphene panticutiene dann ten

expeniencen de Ptein-Ain peat

ametionen te nappont pnojenneun-eteve

et penmet aux etudiantn de devenin

dinectcment imptiquen avec ten

pnojenneunn dann ta ptanijication

den expeniencen d'appnentinnage.

SA SD

Modification:

 

Man is part of nature and continuous

with nature. His flexibility and

adaptability permit him to survive in

widely differing environments, both

physical and cultural. In many cases,

--humans have to re-learn how to live in

a natural versus artificial environment,

--live better in urban environments.

L'homme ent pantie integnante ct

continue dc ta natune. Sa jtcxi-

bitite et non adaptabitite tai pen-

mettent de nunvivne dann den envinon-

nementn tnen dijjenentn, a ta.join'

phyniquen et cutthetn. Dunn ptanieunn

can, te humainn ont a neappnendne

--comment vivne dann an envinonnement

natunct vennun an envinonnement anti-

jiciet,

--a mieux vivne dann ten cnvinonnementn

unbainn.

SA

SA

SA

AF

SO

SO

SO

DF

Modification:

 



Statement
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72.

73.

74.

Outdoor Education provides for the

integration of learning in a setting

that allows creative teaching with

opportunities of acquiring specific

skills and knowledge.

L'education Ptein-Ain javonine t'inte-

gnation dc t'appncntinnage dann une

nituation qui penmet an enneignement

cneatean, avec den oppontuniten

poun t'acquinition d'habitcten et

et de connainnancen npecijiquen.

SA SD

Modification:

 

Students can become actively involved

in planning for outdoor learning

experiences; this may increase

student-teacher rapport.

Len etudiantn peuvent devenin active-

ment imptiquen dann ia ptanijication

den expeniencen d'appnentinnage de

Ptein-Ain, ceci peat ametionen.te

nappont eieve/pnojennean.

SA SD

Modification:

 

The multisensory approach of tasting,

looking, smelling, hearing, and

touching provides direct learning

experience that should be used in the

out-of-doors.

La methode mutti-nennonictie de

t'odonat, de ta vue, de t'oaie ct da

touchen pnocune une expenience dinecte

d' appnentinnage qui dcvnait etne utitine

en Ptein-Ain.

SA SD

Modification:
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PART V: OUTDOOR EDUCATION/TEACHER EDUCATION/CURRICULUM

PARTIE V: EDUCATION PLEIN-AIR/FORMATION DES MAITRES/CURRICULUM
 

 

Statement

75. Based on the premise that Outdoor

Education is a multi-disciplinary

learning process, Outdoor Education

should be included in teacher educa-

 

 

 

 

 

 

tion curricula. SA A N D SD

En noun banant nun ta pneminne que

t'education Ptein-Ain ent an pnocennun

d'appnentinnage mutti-dinciptinaine,

t'education Ptein-Ain dcvnait etne

inctane dann ten pnognammen de jonma-

tion den maitnen. AF A N D DF

Modification:

In an Outdoor Education curriculum,

primary emphasis should be placed

upon; also rank from 1 to 5 or

more, 1 being the most important:* Rank:

76. a. Knowledge (know). 81 SA A N D SD

77. b. Outdoor skills (know how). 82 SA A N D SD

78. c. Attitude (know how to be . 83 SA A N D SD

79. d. Affective domain. 84

80. e. Methodology of instruction. 85 SA A N D SD

Dann an cannicutum en education Ptein-

Ain, t'emphane pnincipate dcvnait etne

ptacee nun ten pointn nuivantn; aunni

ten ctannen pan ondne depgionite,

7 etant te ptun impontant: Ran :

a. connainnancen (navoin)._ . AF A N D DF

b. habtteten dc Ptein-Mnlnavoin jaine). AF A N 0 OF

c. mum (navoin we). AF A N v or-

d. domaine ajjectij. AF A N D DF

e. methodotogie d'inntnuction. AF A N D DF

 

Modification:

 

* Use each rank number only once.

’ Utiiinen chaquc nang unc join neutcment.
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Statement

The role of the teacher in Outdoor

Education in public schools should be;

also rank each of the following from

1 to 5 or more, 1 being the mOst important:*
 

 

 

 

Rank:

86. a. Teaching. 92 SA A N D SD

87. b. Leadership. 93 SA A N D SD

88. c. Administration, 94 SA A N D SD

89. d. Evaluation. 95 SA A N D SD

90. e. Public relations agent. 96 SA A N D SD

91. f. "Catalysing" agent. 97 SA A N D SD

Len inchen de t'educateun dc Ptein-M'n

dann non ecoten devnaient etne ten

naivanten; aunni ctannen pan ondne

depnionite, l etant ta ptun impontante:‘

Rang:

a. enneignement. N D DF

b. animation. N D DF

c. adminintnation. N D DF

d. evataation. N D DF

e. agent dc netationn pabtiquen. N D DF

j. agent "catatgneun". N D DF

 

Modification:

 

* Use each rank number only once in the box provided.

* Utitincn chaquc nang une join neutement dann t'enpace appnopnie.

 

 

= I would like to receive the results of the study when

available and also a copy of the list of participants.   

Je denine necevoin ten nenuttatn dc t'etude, tonnque ceux-ct

= nenont dinponibten ainni que ta tinte den panticipantn a

t'etude.

 

   

PLEASE: Answer ALL questions, according to directions.

S.V.P.: Repondne a touten ten qucntionn neton ten dinectiven indiqueen.

" P t e i n a i n e m e n t v O.t n e ”

Menci. Thank you.
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APPENDIX D

LETTERS TO PARTICIPANTS

UNIVERSITE LAVAL

PROGRAMME INTERDISCIPLINAIRE EN AMENAGEMENT DU TERRITOIRE

ET DEVELOPPEMENT REGIONAL

CIT’E UNIVERSITAIRE

QUEBEC 108. CANADA

 

December 15, 1975

My dear Colleague,

I am very glad of this Opportunity asking you to

answer the questionnaire prepared by my colleague Professor G.-A. Nadeau

about Outdoor Education.

To succeed in his inquiry, Mr. Nadeau needs the

collaboration of a number of specialists able to give him a valuable

advice in issues related to outdoor education. Two aspects are namely

involved in his survey, one concerns the outdoor education in the schools,

another the curriculum required for the teachers training in that field.

I thank you sincerely in advance for your kind colla-

boration.

I was happy to meet you in Belgrade last October and

hope all is going very well for you.

With best regards,

Michel Maldague

Laval University

Quebec, Canada.
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MICHIGAN STATE UNIVERSITY

 

COUFGE OF EDUCATION ~ EAST LANSING - MICHIGAN - 43324

[)l-'PAR'I‘MI-ZNT OF ELEMENTARY AND SPECIAL EDUCATION

November 10 th, 1975

Dear Sir,

Georges-Andre Nadeau, a doctoral student in education at Michigan State

University, East Lansing, Michigan, USA, is completing his Ph.D. in Out-

door Education. An important part of his doctoral dissertation is concerned

with the expert opinions of outdoor educational leaders in Quebec, Canada

and the United States.

Mr. Nadeau will be contacting you in the near future for your Opinion

regarding outdoor education in Quebec. Your expertese will contribute

significantly in this study. Your cooperation is greatly appreciated.

Sincerely yours,

Q

 

Shirley A. B ehm, Ph.D.

Professor

Guidance Committee Chairman

and Dissertation Director
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MICHIGAN STATE UNIVERSITY

 

COLLEGE OF EDUCATION EAST LANSING ' MICHIGAN ' 48824

DEPARTMENT OF ELEMENTARY AND SPECIAL EDUCATION

Georges-Andre Nadeau, a doctoral student in education at Michigan State

University, East Lansing, Michigan, USA, is completing his Ph.D. in Out-

door Education. An important part of his doctoral dissertation is concerned

with the expert opinions of outdoor educational leaders in Quebec, Canada

and the United States.

Mr. Nadeau will be contacting you in the near future for your Opinion

regarding outdoor education in Canada. Your expertese will contribute

significantly in this study. Your cOOperation is greatly appreciated.

Sincerely yours,

Msw
Shirley A. Brehm, Ph.D.

Professor

Guidance Committee Chairman

and Dissertation Director
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MICHIGAN STATE UNIVERSITY

 

COLLEGE OF EDUCATION EAST LANSING ‘ MICHIGAN ° 48824

DEPARTMENT OF ELEMENTARY AND SPECIAL EDUCATION

November 17, 1975

Dear Sir:

Georges-Andre Nadeau, a doctoral student in education at

Michigan State University, East Lansing, Midhigan, USA, is com-

pleting his Ph.D. in Outdoor Education. An important part of his

‘doctoral dissertation is concerned with the expert opinions of

outdoor educational leaders in Quebec, Canada, the United States,

and Europe.

Mr. Nadeau will be contacting you in the near future for your

opinion regarding outdoor education in United States. Your exper-

tese will contribute significantly in this study. Your cooperation

is greatly appreciated.

Sincerely yours,

Shirley A. Brehm, Ph.D.

Professor

Guidance Committee Chairman

and Dissertation Director
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MICHIGAN STATE UNIVERSITY

 

COLLEGE OF EDUCATIoN EAST umsmc - mcmcm - 4m.

DEPARTMENT OF ELEMENTARY AND SPECIAL EDUCATION

November 17, 1975

Dear Sir:

Georges-Andre Nadeau, a doctoral student in education at

Michigan State University, East Lansing, Michigan, USA, is come

pleting his Ph.D. in Outdoor Education. An important part of his

doctoral dissertation is concerned with the expert opinions of

outdoor educational leaders in Quebec, Canada, the United States,

and Europe.

Mr. Nadeau will be contacting you in the near future for your

opinion regarding outdoor education in Europe. Your expertese will

contribute significantly in this study. Your cooperation is greatly

appreciated.

Sincerely yours,

(«J/g,” (LLW/ é; /:’31¢ {M

Shirley A. Brehm, Ph.D.

Professor

Guidance Committee Chairman

and Dissertation Director
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MICHIGAN STATE UNIVERSITY

 

COLLEGE OF EDUCATION EAST LANSING - MICHIGAN - 48824

DEPARTMENT OF ELEMENTARY AND SPECIAL EDUCATION

26 January 1976

Dear Sir,

You recently received a letter from Dr. S. Brehm, my dissertation Director,

concerning research in Outdoor Education conducted as a portion of a doc-

toral program in Education at Michigan State University, East Lansing,

Michigan.

You have been recommended to me as one who might be interested in parti-

cipating in a study " RATIONALE IN OUTDOOR EDUCATION AND IMPLICATIONS

FOR PROFESSIONAL PREPARATION FOR OUTDOOR LEADERS IN QUEBEC ".

Indeed, an important part of the study will be based upon various trends

and the opinions of experts currently participating in the field of Outdoor

Education in United States, Canada, Quebec and many countries of Europe.

I would like you to respond to a "DELPHI Opinionnaire" in phase I and

to a follow-up "DELPHI Opinionnaire" in phase II that will result in a

statistical analysis of each statement concerning the basic elements of

Outdoor Education identified in "Delphi Opinionnaire I".

Experience in similar studies has shown such involvement to be both

challenging and stimulating.

If you are willing to participate, you are invited to react to the

statements of the "Delphi Opinionnaire I" enclosed.

Each Opinionnaire should not require more than 20-25 min, of your time.

I have enclosed a stamped and addressed envelope. for your convenience.

Your input is vital to the study. I would appreciate return of the

enclosed Opinionnaire by FebAuany I6th ifipoaaibzc.

The follow-up Opinionnaire II will be sent approximately two weeks after

I have received all the Opinionnaires I.

A total of 60 experts have been contacted in United States, Canada, Quebec

and Europe. The results of the study will be available to each expert

who participated in the study.

Thank you for your effort on my behalf.

'all , ‘nggfij7

_eorges-Andre Nadeau, Ed. Sp. D.

2.5. For any information : call (517)-337-2347 (reverse charges).

GAN/EnC105ure or leave message at (517)-353-0695.

Cor
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29 January 1976

Dear Sir,

You recently received a letter from Dr. S. Brehm, my dissertation Direc-

tor, concerning research in Outdoor Education conducted as a portion

of a doctoral program in Education at Michigan State University, East

Lansing, Michigan.

You have been recommended to me as one who might be interested in

participating in a study "Rationale in Outdoor Education and Impli-

cations for Outdoor Leaders".

Indeed, an important part of the study will be based upon various

trends and the opinions of experts currently participating in the

field of Outdoor Education and Environmental Education in United

States of America, Canada, Quebec and many countries of Europe.

I would like you to respond to the short ."Delphi" questionnaire

that had been sent to you last December (if you did not do so)

as soon as possible because there will be a follow-up questionnaire

that will result in a statistical analysis of each statement con-

cerning the basic elements of Outdoor Education identified in the

first questionnaire.

Experience in similar studies has shown such involvement to be

both challenging and stimulating.

I have enclosed a reply coupon stamped for returning the question-

naire by February 18th if possible.

Your input is vital to the study!

A total of 60 experts have been contacted in United States, Canada,

Quebec and many countries of Europe. The results of the study will

be available to each expert who participated in the study.

Please indicate :[:::]1 did not receive the Questionnaire & I would

like to have one.

I received the Questionnaire & I am going to

return it shortly.

I need more information before answering the

Questionnaire.

Please return this sheet as soon as possible in the stamped and addressed

envelope enclosed.

 

Thank you for your effortIMI my behalf.

Cordially,

Georges-Andre Nadeau, Ed.Sp. D.
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MICHIGAN STATE UNIVERSITY

 

COLLEGE OF EDUCATION EAST LANSING - MICHIGAN - «3324

DEPARTMENT or ELEMENTARY AND SPECIAL EDUCATION

23 mum 1976

Che/L Ami du Quebec,

Me/Lci d'avoijt népondu d'une 5aeon auAAi compiete au pnemie/L Queation-

nai/Le Deiphi I. V025 commeniai/Lei fitment gnandement apnea/£523.

Le deuxiéme et dennien Quuwnme Delphi II eat inciws.

L'objeeti6 de ce gueitionnai/Le eat de neeuewm v05 deactioni aux

m’émeo énoneéi amu que voun ayiez i'opponiunité de necevoin ie

"6eedbaefe" deb vingJC-einq (25) aux/Lea pafotieipanu Quebecoia.

En efifiet, vat/Le Queiuonnai/Ie Deiphi I gut anaiyaé. Poun chaque

énonee, id @3waan (0) et ia moyenne (Y) de/s néponiezs fiou/mie/s

bani indiguéea dams ie Quutionnai/Le Delphi II inciui.

Vows ’é/tea done appeié, 2c in iumibjce du eonieniws de gnoup indiqué,

at [90/1th un ame jugemeni et at "neconiidé/Le/L," a'ifl y a iieu, votne

posinbn onigincuie de 6aeon a en veni/L 21 an piui gILand comeniua

de gnoupe.

Eu éga/Ld a eexctax'ni commented/Lea news et/ou une mop gmde

deviation Mandand, de/s modéfiieationi oni éié appowtéea a ee/Ltaim

énoneea agin de fiance/L ie COMWLLS.

VouA ates exhomtéi a nepondne dani id mew/Le du poaaibie Aeion ie

eonien/uw de gnoupe indiqué. Si iouiefioia, apnea néfiiexion, vows
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quedLionnaiJIe duneni Itempi’i gown ie 12 mam ai poaaibie dams

i'enveiope afiénanehie inciune.

 

A nouveau, je vows nmmcie d'avoijz pails ie temp/s de nepondne. J 'oae

moi/Le que ee ne fiui pai twp filtuAULani poun vows.

Un ’LéAUJDé dea Izauiiaia dea népondamta Quebecoii, Canadieni, Ame/Ii-

caini ei Emopéem (N=60) Ase/La diiponibie poun cheque paMLicipant

4i déAi/té.

Co ' eme Z

Wfin.

GeongeA-Andné Nadeau, Ed. Spee.

P.S. Pawn infio/Lma/tion additionneflie, 61]?de a Maia vi/Léa

1-(517)-337-2347 ou iaiaaejt ie meiaage a: I-(SI7l-3S3-0695.
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MICHIGAN STATE UNIVERSITY

COLLEGE OF EDUCATION
EAST LANSING ' MICHIGAN ' “824

DEPARTMENT OF ELEMENTARY AND SPECIAL EDUCATION

Dear Sir,

Thank you for having responded so completely to the Delphi Questionnaire I.

Your comments were greatly appreciated. .

The second, and final, questionnaire, Delphi II, is enclosed. The objective

of this questionnaire is to determine your reactions to the same statements

after you have had the opportunity to review the feedback received from

the other American experts in the fields of Environmental and Outdoor

Education.

Your responses_to the initial Delphi questionnaire were reviewed, analyzed,

and the mean (X) and standard deviation (6) computed for each statement.

These data have been noted in the Delphi Questionnaire II.

In the light of the group concensus given, you are asked to re—evaluate

the statements, and , if necessary, reconsider your original position

in an effort to tighten the concensus. Due to respondents' comments

and/or an extremely high standard deviation, certain statements have

been slightly modified. Hopefully, your responses will fall within

the range of opinion determined by the first questionnaire. If, however,

you cannot subscribe to the given concensus, indicate your opinion by

marking a response on the scale, and indicate your reasons for deviating

from the norm.

Your contribution is vital to the study. If possible, please return

the questionnaire by 21 April, using the stamped Envelope enclosed.

A.summary of the final results will be made available to you. If you

‘vnuId like a copy, please let me know. I will be more than happy to

send’ one . .

Again, thank you for your time and effort, it is most appreciated.

Cbrdially, . .

Q Ma
eorges-A. Nadeau, Ed. Sp.
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APPENDIX F

BAR GRAPHS OF RESPONSES: STATEMENTS 1-97 (MEANS AND

STANDARD DEVIATIONS, PHASE II)--QUEBEC, CANADA,

U.S.A., AND OVERSEAS
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APPENDIX G

GROUP CONSENSUS: STATEMENTS l-97--QUEBEC,

CANADA, U.S.A., AND OVERSEAS
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