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ABSTRACT

AN ANALYSIS OF STUDENT SUBCULTURES AT

MICHIGAN STATE UNIVERSITY

by Donald Van Adams

The Problem

The general problem of this study was to examine some

of the influences an institution of higher education may

have, over a four year period, on the students enrolled at

that institution.

If we are to understand the problems of under-

graduate education and the influences that an institution of

higher learning has on its students, we must inspect all

facets of the University as it relates to the student culture

and institutional environment. There is need to study and

understand the socialization procesSes by which students

identify, interact, and integrate their experiences with the

mission of the University. It is the attempt of this re-

search project to study the subculture of undergraduate stu-

dents on the assumption that the interactions of students

with one another exert considerable influence on the nature

and extent of the total educational process.
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Theory

To study the influences of an institution of higher

education upon its student body a theoretical framework for

the study is needed which will encompass a diverse student

population.

The theoretical framework for this study has its

foundation in the sociological research done by Martin Trow.

Trow was the first to distinguish four student subcultures

on the campus, and he subsequently named them the vocational,

the academic, the collegiate and the nonconformist. From

his research Trow determined that these subcultures emerged

from the combination of two variables: the degree to which

students are involved with ideas; and the extent to which

they identify with their college or university.

Epsign and_Procedures

The sample for this study was drawn from 535 stu—

dents, the total number of second-term male students who

entered South Case Residence Hall at the beginning of Winter

Term, 1962. South Case Hall was the first coeducational

residence hall and the first living—learning residence hall

on the Michigan State University campus. Usable data were

collected from 260 students or eighty per cent of the total

number of students available. .After 230, or nearly ninety
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per cent of the students had completed the College Experience

Inventory, a stratified, random sample of twenty-eight stu-

dents was selected for interviews. A memorized interview

guide was used for the interviews.

The data for this study were analyzed according to

the student's present subculture identity. The students

were selected for the four subcultures on the basis of their

responses to questions on the College Experience Inventory.

The College Experience Inventory provided specific infor—

mation pertaining to marital status, parent's education,

residence while at the University, size of community where

student had spent most of his life, college major, parent's

occupation, perceptions of undergraduate education, re-

action to the living-learning residence hall, and subculture

identity. University records were checked for grade point

average, rate of progression through Michigan State Uni-

versity in four years (credits earned at the end of Winter

Term, 1965), and College Qualification Test-Total Score.

The statistical techniques used in this study were the chi-

square non-parametric test and simple analysis of variance.

Findings and Conclusions

The present subculture identity of the student was

the independent variable for the study. Over fifty per cent



Donald Van Adams

of the students selected as their present subculture identity

the collegiate subculture; twenty-six per cent chose the vo-

cational subculture; twelve per cent chose the academic sub-

culture and ten per cent chose the nonconformist subculture.

-As the students in this study recalled his freshman

subculture identity, fifty-two per cent of the students se-

lected the vocational subculture; eighteen per cent selected

the academic subculture: twenty-six per cent selected the

collegiate subculture; and four per cent selected the non—

conformist subculture.

When asked to select the most ideal subculture

identity; forty-three per cent of the sample selected the

collegiate subculture. The academic subculture was chosen

by thirty per cent of the students and the vocational sub-

culture and the nonconformist subcultures followed with

twenty-one per cent and six per cent of the sample

respeCtively.

In describing the most typical subculture identity

of Michigan State University students, fifty-five per cent

of the sample selected the collegiate subculture. Thirty—

five per cent of the sample saw the typical Michigan State

University student belonging to the vocational subculture.

Seven per cent of the sample thought the most typical sub-

culture of Michigan State University students was the aca-

demic subculture while three per cent selected the noncon—

formist subculture.
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Differences in mean grade point average, parents

education, size of community where student had spent most

of his life, rate of progression through college, and socio—

economic status did not differ significantly among the four

subcultures. Significant differences were found in place of

residence at the beginning of the students' third year at

the University, academic major and academic ability, marital

status, subculture identity selection and the individuals

or experiences which altered or modified attitudes, values,

interests and beliefs.

The experiences and individuals within the living—

group were identified fifty-four per cent of the time as the

influence which was most profitable to the student. As the

students reviewed their living—learning residence hall ex-

perience, they were highly in favor of the coeducational as-

pect of the hall, highly in favor of the all-freshman aspect

of the living unit, and were greatly impressed with the aca-

demic proqram in the residence hall.

Information obtained from the interviews generally

supported the findings of the questionnaire used for this

study.
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CHAPTER I

THE PROBLEM

Introduction

A question often raised by the academic community is:

"What effect, if any, does the college experience have on

students?" This question can be approached from many view-

points, all of which depend on the individual's orientation

to the problem. But, essentially, the problem still revolves

around the basic objective that the university has set for

itself. Numerous educators have spoken to the problem.

Nevitt Sanford, for example, has remarked:

The crisis in higher education is chronic. The great

problem today is not essentially different from what

it has been for a long time. It is how to do better

the things that the colleges were intended to do; how

to realize more fully, despite pressure from without

and divided council within, the aim of developing

the potentialities of each student.1

Defining the purposes of undergraduate education in

American higher education as well as developing each indi-

vidual to his fullest potential have commanded a high pri-

ority on the list of educational needs in American education.

 

lNevitt Sanford, "Higher Education as a Social

.Problem," The American College, Nevitt Sanford, Editor (New

‘YOTk: John Wiley and Sons, Inc., 1962), p. 19.



The discussion of direction of undergraduate education and

maximum individual deve10pment inevitably focus on the

pressures resulting from larger enrollments, larger per—

centages of high school graduates attending college, and

hopefully more college graduates. The quantity of under-

graduates to be educated, however, should not distract from

the quality of the undergraduate education. Clark Kerr has

translated the problem into several meaningful segments when

he writes:

The first problem of consequence is one which involves

the improvement of the undergraduate instruction in the

university. It will require the solution of many sub-

problems. . . . How to treat the individual student as

a unique human being in the mass student body; how to

make the university seem smaller even as it grows

larger; how to establish a range of contact between

faculty and students broader than the one-way route

across the lectern or through the television screen;

how to open channels of intelligent conversation across

the disciplines and divisions; and how to relate ad-

ministration more directly to individual faculty and

students in the massive institution. we need to de-

centralize below the campus level to the Operating

agencies.

From this it is obvious that solving the problems of under-

graduate education will not be easy. Each problem does not

exist in isolation from other problems. The systematic

method of gathering data and subjecting it to former methods

of research no longer suffices. More valid methods of study-

ing the influence of the academic experience for individual

students must be developed. The Center for the Study of

 

lClark'Kierr, The Uses of the University (Cambridge,

Massachusetts: Harvard University Press, 1963), pp. 118-

121.



Higher Education of the University of California at Berkeley,

the western Interstate Commission for Higher Education, the

Committee on Personality Development in Youth of the Social

Science Research Council are just a few of the many organi-

zations which have been developed for the expressed purpose

of studying the specific problems of the undergraduate stu-

dent and undergraduate education. The director of the

Western Interstate Commission for Higher Education recently

said:

As "institutional research" by and about colleges and

universities has increased, it has moved beyond the

gathering of statistics on enrollments, space utili-

zation, future needs for teachers and budget-related

problems. Researchers have turned the spotlight of

their inquiry increasingly on the more subtle social

structures and processes that surround and effect the

education which students receive.

Although there has been increasing research by col-

leges and universities and by organizations outside specific

higher education institutions, too many of the value studies

have categorized all students into a general, over-riding

value orientation. The importance of individual differences

appears to have been forgotten in these studies. Instead of

considering the initial characteristics of each entering col—

lege student, and the influences these characteristics have

on value and attitude change, researchers have been content

to look at "the college student."

 

1Robert H. Kroepsch, The Study of Campus Cultures,

ed. Terry F. Lunsford (Boulder, Colorado: Western Inter—

state Commission for Higher Education, 1963), p. v (Preface).



Initial characteristics of students and character-

istics of the colleges they select, however, are demanding

increasing attention in research on higher education. Stu—

dent characteristics as they interact with institutional

characteristics directly produce the student culture and

institutional environment. The climate for learning on any

college campus is the outgrowth of the student culture and

institutional environment. Edward Eddy had the following to

say after he had visited a selected sample of institutions

of higher learning:

Parts of the environment may be positive, some neutral,

and some obviously negative. we believe it is within

the control of the colleges which shall be which.' And

we believe further that the environment will never

truly have a full impact on character growth until all

of its components, large and small, important and

relatively unimportant reinforce the best which the

college has to offer.

If we are to understand the problems of undergradu—

ate education and the ability of a specific institution of

higher education to meet the needs of its particular student

enrollment, we must inspect all facets of the university.

There is a need to study and understand the process by which

students identify, interact and integrate their experiences

with the mission of the university. For example, as we learn

from this research we should be able to develop different

experiences on the campus that will enhance a student's

 

1Edward D. Eddy, Jr., The College Influence on Stu-

dent Character (Washington, D.C.: American Council on Edu-

cation, 1959), p. 165.



education so that his final characteristics will evidence

the objectives and aims of the institution which he has

selected.

It will be the attempt of this research project to

study the informal social environment or subculture of under-

graduate students, on the assumption that the interactions of

students with one another have considerable influence on the

effectiveness of the college experience.

Statement of the Problem

The general purpose of this study is to examine some

of the influences an institution of higher education may

have, over a four-year period, on the students enrolled at

that institution. Emphasis, in this study, is placed upon a

particular sample of male students who were enrolled in the

first living-learning residence hall at Michigan State

University.

To study the influences an institution of higher edu-

cation may have upon its student body a theoretical frame—

work is needed which will encompass a diverse student pOpu-

lation. Research indicates that students attending large,

state universities tend to View the purposes of higher edu—

cation differently.1 It also indicates that students tend

 

1Burton Clark and Martin Trow, "Determinates of Col-

lege Student Subcultures, The Study of College Peer Groups:

Problems and Prospects for Research? (Berkeley, California:

The Center for the Study of Higher Education, 1962), pp. 23—

35. (Mimeographed.)



to select universities for different purposes.1 In this

study these perceptions and purposes have been assigned to

four student subcultures. These subcultures may well exert

a strong influence which modifies or enhances higher edu-

cation's impact upon student attitudes and values.

Specifically, the purposes of this study are:

(1) To identify some of the influences an institution of

higher education has on student attitudes and values over a

four-year period.

(2) To identify different philosophies that students have

for attending an institution of higher education and how

these different philosophies lead to subcultures of students

that may modify or enhance higher education's influence upon

student attitude and values.

(3) To examine students' attitudes about their experi-

ences in an all-freshman residence hall and a living—learning

residence hall.

(4) To determine the nature of the student population en-

rolled at a large, midwestern, land-grant university.

(5) To determine the experiences and outcomes of member-

ship in a particular subculture identity on the campus at a

large midwestern, land-grant university.

(6) To identify the student attitudes and values associ-

ated with membership in a particular subculture.

 

lBurton R. Clark, "College Image and Student Se-

lection" (Berkeley, California: Center for the Study of

Higher Education), p. 1. (Mimeographed.)



(7) To describe students who have identity with a par-

ticular subculture.

(8) To study all of the above from an adequate theoreti-

cal framework within which a diverse student body can be

studied.

Sample

The sample consists of male students who were second—

term freshmen, Winter Term, 1962. The students were housed

in South Case Hall, the first living-learning residence

hall1 at Michigan State University. This sample of students

was first administered the College Experience Inventory,

 

lLiving-learning residence hall is the name given to

a coeducational residence hall, with an instructional program

for the students living in that residence hall and taught by

instructors who have their offices in the residence hall.

Students who reside in a living—learning residence hall usual-

ly take two courses in that particular residence hall. These

Courses are from a core of four courses that each undergradu—

ate is required to take before he graduates from Michigan

State University. Usually these courses are Completed during

the students first two years at the university.

2This Inventory has been devised by this investi-

gator for the purposes of this study. The College Experience

Inventory contains questions prepared by the writer, from the

Senior-Year Experience Inventory and College Student Question-

naire, Part I. The Senior-Year.Experience Inventory was de-

vised for C00perative Research Project No. 590, Critical

Thinking, Attitudes, and Values in Higher Education. Per-

xnission to use the items from the Senior-Year Experience

Inventory was obtained from Dr. Irvin J. Lehman, Project

.Director.' The College Student Questionnaire, Part I, was

copyrighted in 1963 by Educational Testing Service, Princeton,

.New Jersey. Permission for the use of pages 10-11 was ob-

‘tained from Dr. Francis Nulty of Educational Testing Service.

This permission was obtained in a telephone conversation,

January 15, 1965.



which revealed their individual subculture identity. They

were then asked to identify the college experiences or those

individuals on the college campus that altered, modified,

reinforced or stabilized their attitudes, values and sub-

culture identity. After the subculture identity was es—

tablished, a stratified random sample was selected and inter—

viewed. The data from the interviews and questions from the

inventory were interpreted to determine the influence of the

living—learning residence hall program.

Hypothesis

From the statement of the problem it is possible to

formulate a general hypothesis for this study. The general

hypothesis is that there are significant differences among

the vocational subculture, academic subculture, collegiate

subculture and nonconformist subculture on the following

variables: (A) marital status; (B) college grade point aver-

age: (C) parents' education; (D) residence at the university;

(E) size of the community where student spent most of his

life; (F) college major; (G) rate of progression through col-

lege; (H) aptitude for college work as measured by the Col—

lege Qualification Test; (I) socio-economic status; (J) stu—

dent perceptions of their undergraduate education; (K) re—

.action to living-learning residence halls; (L) change in sub-

<:u1ture identity. This general hypothesis will be restated

irl research form in Chapter III.



Definitions of Terms

Throughout this study students are described in

terms of four subcultures. These subcultures were determined

from student responses to the College Experience Inventory.

These subcultures are as follows:

Vocational subculture (PhilOSOphy A on‘College~EXm-

perience iInventory)--This philOSOphy emphasizes education

essentially as preparation for an occupational future.

Social or purely intellectual phases of campus life are

relatively less important, although certainly not ignored.

Concern with extracurricular activities and college tra-

ditions is relatively small. Persons holding this philOSOphy

are usually quite committed to particular fields of study

and are in college primarily to obtain training for careers

in their chosen fields.

Academic SUbCUlture'(PhilOSOphy B on College Experi-

ence .Inventory)-—This philosophy, while it does not ignore

career preparation, assigns greatest importance to scholarly

pursuit of knowledge and understanding wherever the pursuit

may lead. This philOSOphy entails serious involvement in

course work or independent study beyond the minimum required.

Social life and organized extra-curricular activities are

relatively unimportant. Thus, while other aspects of college

life are not to be forsaken, this philOSOphy attaches greatest

inqwmtance to interest in ideas, pursuit of knowledge, and

cultivation of the intellect.
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Collegiate subculture (PhilOSOphy C on College Ex-

perience Inventory)--This philosophy holds that besides occu-

pational training and/or scholarly endeavor an important

part of college life exists outside the classroom, laboratory,

and library. Extracurricular activities, living-group

functions, athletics, social life, rewarding friendships, and

loyalty to college traditions are important elements in one's

college experience and necessary to the cultivation of the

well-rounded person. Thus, while not excluding academic

activities, this philOSOphy emphasizes the importance of the

extracurricular side of college life.

Nonconformist subculture (Philos0phy D on College

Experience Inventory)--This philosophy is held by the stu-

dent who either consciously rejects commonly held value

orientations in favor of his own, or who has not really de-

cided what is to be valued and is in a sense searching for

meaning in life. There is often deep involvement with ideas

and art forms both in the classroom and in sources, in the

wider society. There is little interest in business or pro-

fessional careers; in fact, there may be a definite rejection

of this kind of aspiration. Many facets of the college-—

organized extracurricular activities, athletics, traditions,

the college administration——are ignored or viewed with dis-

dain. In ShEEE? this philOSOphy may emphasize individual-

istic interests and styles, concern for personal identity and,

caften, contempt for many aspects of organized society.
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Limitations and Scope of the

Study

The study is limited to a selected sample of under-

graduate, male students who lived in the first living—

learning residence hall at Michigan State University. Since

this residence hall was also the first coeducational resi-

dence hall on the Michigan State University campus, a great

deal of attention was given to the students. The unusual

amount of publicity and research that was directed at this

student population their first year in South Case Residence

Hall will necessarily limit the results of this study in

that the students being tested may have developed much

stronger relationships with university and fellow students.

Some of the questions forced the students to recall

information and experiences that happened four years ago.

The study is thus limited to the accuracy of these

perceptions.

Subculture identity of the sample is described, but

there is no attempt to predict the future identity selected,

intensity of commitment to this subculture or prediction of

behavior of any one individual in a subculture grouping. A

cause and effect relationship between any of the variables

found to be significant in this study is by no means in-

ferred from the data. It is not the purpose here to describe

behavior of students who have selected certain subculture

identities.
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The author served as the head resident advisor of

South Case Residence Hall the first year of its existence.

Though this appointment was for only one year, certain ac-

quaintances resulted which might limit the validity of the

results of this study.

The results of this study should have applicability

to administrators, faculty and staff on college and uni-

versity campuses. It is assumed these parties would have an

interest in understanding more about the college student sub-

cultures on the college campus and how these relate to the

students' education.

Theory

The theoretical framework of this study has its

foundation in the sociological work done by Martin Trow. Al-

though Trow's work will be the basis for the study, it is im-

portant to state that much of this study has evolved from

the writings of his associate, Burton Clark and especially

Theodore Newcomb. Trow was the first to distinguish four

student subcultures on the college campuses, and he subse-

quently named them the vocational, the academic, the collegi-

ate, and the nonconformist. From his research Trow de-

termined that these subcultures emerge from the combination

0f two variables: (a) the degree to which students are in-

volved with ideas, and (b) the extent to which they identify

inith their college or university. A more detailed de-

scuiption of Trow's theory will be found in Chapter II.
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Overview of the Study

In this study certain undergraduate experiences of a

selected sample of undergraduate male students were examined.

These experiences are studied according to the present sub-

culture identity of the student. Differences among the

undergraduate experiences of the student in these subcultures

are then described. To facilitate the process of research

the undergraduate experiences are categorized into twelve

areas. And finally, stability and change of the subculture

identity and the undergraduate experiences of the student

over a four-year period are described.

In Chapter II the literature relevant to this study

is reviewed. The design of the study is presented in

Chapter III. vThe findings of the study are then reviewed in

Chapter IV, and Chapter V presents the summary and conclusions.
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CHAPTER II

REVIEW OF THE LITERATURE

Introduction

The study of campus cultures had its earliest be-

ginning in the 19th century when college historians compiled

individual accounts of campus organizations, faculty-student

relations, living arrangements, and extra—curricular activi-

ties. At times these histories convey a negative impression

of campus life, a good example being the riots and dis—

turbances which provided a more than picturesque description

of the campus culture. jDuring the nascent period of the

American college few SOphisticated studies were undertaken

with respect to the understanding of either the individual

or the group. The preponderance of common sense terminology

used by most of these historians reflected a superficial ap-

proach to understanding the dynamics of student involvement.

Ralph Tyler provides a concise and conclusive his-

torical review of the study of campus cultures.1 He points

Out that following WOrld War I there developed what was

‘

1Ralph W. Tyler, "The Study of Campus Cultures," in

Terry F. Lunsford (ed.), The Study of Campus Cultures

(Berkeley: Center for the Study of Higher Education, 1963),

pp. 1-10.

14
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called "the student personnel movement." This movement was

led by people who were involved in the military psychological

serVices. The founders of this movement strongly believed

that the problems of the expanding colleges which developed

after the first World War and the provisions for more varied

educational programs could not be handled without psychologi—

cal methods and knowledge in dealing with students. The stu-

dent personnel movement emphasized the need for understand-

ing the student as a whole person in dealing with his

extracurricular life and his living arrangements, as well as

his instruction. In Tyler's review of the doctoral theses

written during this time (1920-1935) he discusses comparisons

of drOp-outs with students who graduated, grades of fra-

ternity and non-fraternity members and comparisons of par-

ticipants and non-participants in various types of extra-

curricular activities.

In 1929 William H. Cowley, then at the University of

Chicago, was asked to head the first division of student

personnel research at the Ohio State University. His

writings while at the university were representative of this

pioneering period and showed evidence of his participation

on the committee for student personnel of the American

Council on Education and his editorship of the Journal of

Higher Education. Graham Sumner, through his sociological

‘work, began to View student life as an important contribution

to the total education of the student. His studies defined
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the university image as seen by the students at that time,

as well as the studbnts' purposes for attending the university.

In Tyler's study he cites the depression as the prime

reason for more students remaining in school than before.

This was the turning point for comprehensive, systematic

studies of youth that only research could answer. During the

1930's, Theodore Newcomb was to follow with his intensive

study of Bennington College.l It was at this time that

Newcomb develOped the very important concept of the mediating

educational influence of the student peer group.

Newcomb has provided a schematic diagram that illus-

trates the interdependent influences upon final student

characteristics.2 This diagram may be illustrated as follows

on page 17.

In this diagram the final characteristics of the stu-

dents at any given university or collegezinaa combination of

initial student characteristics and college characteristics

interacting with the total students' experiences. Newcomb

feels that little effort has been made to utilize these sub—

cultures or to channel students into the areas that seem

most likely to encourage growth and productivity, rather than

 

1Theodore M. Newcomb, Personality and Social Change

(lbw York: The Dryden Press, 1943).

2Theodore Newcomb, "Student Peer-Group Influences,"

:in Sanford Nevitt (ed.), The American College (New York:

John Wiley and Sons, Inc., 1962), p. 472.
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failure and departure.1 Thus it is that the kind of culture

that the collegeStudent assimilates, given some choice, de—

pends heavily upon the social organization of that college.

Student cultures may be largely understood in terms of col-

lective responses to problems commonly encountered. In insti-

tutions of higher learning such decisions as intense partici-

pation in athletics, joining a fraternity, and selecting a

major field of study are made on the basis of the network of

peer-cultures. One of the big questions, though, is whether

or not the responses of the peer group are consistent with

educational goals.
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Theodore Newcomb,l Leon Festinger,2 Prescott Lecky,3

James Coleman4 and David Reisman5 have discussed the need of

the individual to maintain consistency within his own person-

ality system. He must accept or reject new value systems as

he sees them relating to himself. In the context of the aca—

demic Setting this strain for consistency centers around the

similarities and differences which intervene between the stu-

dent's perception of the goal of higher education and his

role within it, and more particularly how the college he has

chosen fits within this perception. As the student relates

his philosophy or perceptions of higher education to his

individual needs, and as he selects certain parts of the com—

munity or environment to strengthen or alter this perception,

the student cannot avoid certain segments of the academic com—

munity or intellectual environment. These segments become a

reinforcement or a catalyst for change. Newcomb supports the

theory that normative subsystems which emerge as a result of

 

lTheodore M. Newcomb, Personality and Social Change

(New York: The Dryden Press, 1943), pp. 155—156 and The Ac-

guainggnce Process (New York: Holt, Rinehart and Winston,

1961), p. 22.

 

2Leon Festinger, A Theory of Cognitive Dissonance

(Stanford, California: Stanford University Press, 1957), p. l.

3Prescott Lecky, Self-Consistency: A Theory of

Personality (Boston: The Shoestring Press, Inc., 1961),

p. 152.

4James A. Coleman, The Adolescent Society (Glencoe,

Illinois: The Free Press, 1961).

5David Reisman, The Lonely Crowd: A Study of the

Changing American Character, Anchor Book, Abridged Edition

(Garden City, New York: Doubleday & Company, Inc., 1953).
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this strain could find support from peer-groups, parents,

faculty, and other individual experiences.1

Talcott Parsons and Edward Shils observed that the

various groups of which an individual is a member form a

series of subsystems within his "total system of action."2

The commitment a student has to any one of these series of

subsystems is determined by him. The diverse nature of the

undergraduate student body and the complex nature of the aca-

demic system demand that any given institution of higher

education examine students' reasons for attendance.

More recently Esther Rauschenbusch studied the

campus culture and peer group influence at Sarah Lawrence

College.3 Nevitt Sanford similarly did an extensive study at

Vassar College.4 In addition there are the numerous publi—

cations of the University of California's Center for the study

 

lTheodore Newcomb, "Exploiting Student Resources,"

in Hall T. Sprague (ed.), Research on College Students

(Boulder, Colorado: Western Interstate Commission for Higher

Education and Berkeley, California: The Center for Higher

Education, December, 1960), pp. 6-21.

2Talcott Parsons and Edward A. Shils, "Values,

Motives, and Systems of Action," in Toward a General Theory of

Action, Talcott Parsons and Edward A. Shils (eds.), Toreh

Book Edition (New York: Harper & Row, 1951), pp. 101-102.

3Esther Rauschenbusch and Lois Murphy, Achievement in

the College Years; A record of intellectual and personal

growth (New York: Harper, 1960).

4Nevitt Sanford, "Personality Development During the

COllege Years," Journal of Social Issues, Vol. XII (1956),

pp. 1—71.
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of Higher Education, the Social Science Research Council and

Nevitt Sanford's The American College.1 Pryor has reviewed

over 30 of the more recent publications that discuss college

subcultures.2 His summary statement describing the present

research studies on the subcultures is as follows:

Peer—group influence in college is now firmly en—

trenched as a tOpic of major interest and concern in

research in higher education. There is abundant evi-

dence that diversified research is currently well

underway, and will be rather steadily reported through

organizations such as the American College Personnel

Association, Social Science Research Council, College

Entrance Examination Board, and the Center for the

Study of Higher Education, among others.

Although it is tiresome to read at every point in

time that we are on the threshhold of great development,

in virtually every sphere of human activity, that would

seem the precisely appropriate appraisa130f the status

of our knowledge of college peer groups.

With the present status of the knowledge of college

peer-groups in mind educators have begun to study the ele—

ments that comprise the campus culture and have attempted to

determine the variables that positively or negatively in-

fluence college student peer-groups and college student

cultures on the campuses of colleges and universities today.

Theory

The theoretical framework of student schultures

'within the larger campus culture is the focus of this study.

 

lSee Bibliography.

2John J. Pryor, "Peer-Group Influence on the College

Climate for Learning," The Journal of College Student Person-

nel, Vol. V, No. 3 (March, 1964), pp. 163-167.

3Ibid.

 



21

For this study Martin Trow's theory of college students' sub—

culture is used to study the undergraduate experiences of a

selected sample of male students over a four—year period.1

The research related to peer-groups among college students

has dealt primarily with their structure and internal pro-

cesses and secondarily with their influence on members of

the larger campus community. Also, little has been written

on the social forces of the campus culture or the social

forces of the large society which shape these peer-groups and

subcultures. Concerning this, Clark and Trow have said that,

"The college peer-group is the locus for a set of processes

which intervene between the outcomes of college and the

larger social systems which constitute the environment for

higher education."2 Thus higher education cannot be divorced

from the larger society of which it is a part. However,

higher education has a distinctive social structure and

culture. This social structure has a normative system with

its own sanctions, rewards, punishments and well defined set

of rules within which are found rights and obligations pe-

culiar to the academic setting.

Identifying student cultures allows us to focus on

‘their normative content instead of working with the formal

 

lBurton Clark and Martin Trow, "Determinants of Col—

.lege Student subcultures," The Study of College Peer Groups:

Prcmlems and Prospects for Research, 1962. (Mimeographed.)

21bid., p. 2.
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properties of informal associations among students. It is

important to emphasize that in this study types of sub-

cultures and not types of students, will be examined. How-

ever, these subcultures are often described by characterizing

their members. An individual student may be assigned to

more than one of the subcultures available on campus; though,

in most cases one of them will describe his dominant

orientation.

Trow has identified the dominant forms that student

subcultures take on American campuses. As a first approxi-

mation, he has distinguished four broad patterns of orien—

tation toward college which give content and meaning to the

informal relations of students. When these patterns of

orientation define patterns of behavior, sentiment, and re—

lationship, we can usefully think of them as subcultures.

The names we have given to them are the collegiate, the aca—

demic, the vocational, and the nonconformist.l

These subcultures are fluid systems of norms and

values which overlap and flow into one another on any par-

ticular campus in ways that challenge us to distinguish them

analytically. Yet, that effort, for all the violence it

does to the complexity of university life, appears justified

by the congruence of these types of students with observed

reality, and by the light it sheds not only on student

 

lIbid., pp. 3-8.
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subcultures themselves, but on colleges as social organi-

zations embedded in a larger social structure.

Explaining this further, Trow has said:

Each of these subcultures suffers from the imperson-

ality of the mass campus in its own way: the col-

legiates, in being permitted to insulate themselves

against the values and ideas of higher education; the

academics, in their loss of the critical encouragement

and stimulation that they are most able to profit from;

the vocationalists, in never having direct and per-

suasive experience through a personal relationship of

the rewards and challenges of human studies and the

life of the mind; and the nonconformists, whose

vitality and questing are allowed to waste themselves

in trivial, meaningless, or self—destructive re-

belliousness without being confronted and strengthened

in a relationship with mature adults who share their

interests.

By applying Trow's theory of subcultures to an under—

graduate student pOpulation we may study the socialization

process of an institution of higher education.

Living—Learning Residence Halls

at Michigan State University

For this study students from South Case Hall were

chosen as they constituted the first students in a living—

1earning residence hall at Michigan State University.

Michigan State University initiated living-learning residence

halls in the Fall Term, 1961. It was the intention of these

residence halls to take fullest advantage of the peer-group

‘

1Martin Trow, "The Campus as a Context for Learning,"

Proceedings of the Forty-Sixth Anniversary Conference of the

National Association of Student Personnel Administrators

held in Detroit, Michigan, 1964.
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influence to establish an environment or cultural influence

that was conducive to the intellectual aims of the university.

The living-learning program provided for a close student com-

munity and similar curricula, thereby giving the students a

commonality of attitudes and interests.

In essence, smaller academic communities were built

within the larger campus. Each of these smaller academic

communities was established around the needs of the students

who lived in that residential area or established around a

curriculum in a particular area that would hOpefully serve

students who lived or attended classes in that area. Con—

cerning the educational value of such academic communities,

Burton Clark and Martin Trow have written the following:

It is worth re-emphasizing that the organization

of the college as a community has profound effects on

student life in ways that have been given too little

consideration by administrators and too little study

by scholars. The effective size of an institution

can be reduced, even without a reduction of its abso-

lute enrollment, by creating what are in effect dis-

tinctive smaller communities within the larger organi-

zation, communities which include both students and

faculty which have a sense of identity, and above all

whOSe members share interests and commitments which

can be supported and furthered, rather than diluted

and discOuraged, through the ordinary on-going re-

lations of the members of the community. Such com-

munities cannot be called into being by proclamation.

They have to have structural definition and support,

formal members, physical place for meeting and work-

ing, and insulation against distracting and competitive

interests and appeals. In short, these have to be

genuine intellectual communities, rooted in residence

halls and groups of departments, or in some other

combination of structured interactions and shared

intellectual interests. But little is known of the

nature and determinants of student communities, and

of the role which administrative action can play in
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the creation of the best of them. Here, if anywhere

a call for research is not mere ritual: the potential

gains both for organizational theory and educational

practice are very great.

From these remarks it would appear that the concept of

living-learning residence halls should provide ample edu-

cational opportunities for the students who live there.

Courses in the residence halls were limited to the

{population of the hall. Students were somewhat homogeneous

ssince they were predominately freshmen. These factors are

cnompatible with Newcomb's postulates regarding peer-group in-

ffluence and educational objectives:

The formal group should be large enough to provide a

range of selectivity based upon individual prefer-

ences for companionship. but not so large that it will

be improbable that most individuals will at least

recognize each other. It is important, second, to

take advantage of the fact that students' living ar-

rangements provide the major single source of daily

contact. Peer-group influence is most certain to be

enhanced--for better or worse—-if there is a con-

siderable overlap between membership in formal col-

lege units and in living units. . . . The third con-

dition has to do with instruction and faculty contact.

It calls, again. for overlap--both with formal college-

unit and with a living unit.

The living-learning residence halls were an attempt

tic: relate peer group influence to educational excellence.

:IBXIaluation of the results of the living-learning residence

1'1alls was an important part of the preliminary planning for

._~___

1Burton Clark and Martin Trow, "The Campus Viewed As

gap Culture." in Hall T. Sprague (ed.), Research on College Stu-

4S§Lsapp§ (Boulder, Colorado: Western Institute Commission for

JEifiigher Education and Berkely. California: The Center for the

tludy of Higher Education), p. 122.

2Newcomb. "Student Peer-Group Influences," op. cit.,

b - 486.
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these living units. The Evaluation Services at Michigan

1

State University was asked to perform this research task.

The residence hall as a center for social science

research is presently receiving increased attention in be-

havioral science research, as is evident from the references

A recent research conference on social sciencebelow .

Imethods and student residences, held at the University of

November 7, 1964, is but oneBlichigan, Ann Arbor, Michigan,

Esther Vreeland and Stanley Kingexample of this interest.

liaive done extensive research on the Harvard Houses as a part

(>15 the Harvard Student Study.. The Harvard Student Study is

Jo AnnEl longitudinal investigation of undergraduate life.

CFc>hnson has cited works by PaulIIeist, Theodore Newcomb, C.

I1<>bert Pace, Donald Thistlethwaite, and George Stern as a

SSC>ciological basis for assigning student housing arrangements

by academic major .

\

"Attitudes and Achievement of Case

1

LeRoy Olson,

1512311 Students, Winter Term, 1962," Office of Evaluation

carvices, University College. Unpublished.

This conference was sponsored'by the U.S. Office of

Harlan Lane and:Eatiucation and the University of Michigan.

‘Cr<>hn Taylor, of the university of Michigan, coordinated the

WOrking papers were distributed to the workshop<=<>nference.

JE>Eirticipants for their review and study before the con-

:E e rence convened .

Stanley King and ESther Vreeland, Harvard Student'

Specific information ~i§ilip§y, Unpublished Mimeograph Report.

:Irfielating to this progect may be obtained from Stanley H.

i "ng, Ph.D., Harvard Student Study, 75 Mt. Auburn Street,

<:-‘-Eiltn‘bridge,Massachusetts.

4JO Ann Johnson, "Sociological Bases for Living—

earning Residence Halls," Unpublished Mimeograph Report for
it;

1‘11 chigan State University.



27

Harold Taylor has stated that the relationships among

students in the residences are the greatest factors in their

general attitude toward the college and toward themselves.

Ruth Hill Useem pleads for experimental living-

1earning-caring units built around instant traditions such

as international outlook; units oriented around science and

‘technology, units oriented around a characteristic of the stu-

cient such as a unit composed of married students in which

l)Cfih.husband and wife were full-time students; and an experi-

nvental college oriented around the slow learner or achiever.

Related Research

 

To the best knowledge of the author the theoretical

nn<3del used for this study has not been used for research

£3:imi1ar to this study. For this reason the investigation

‘Vvias developed as a descriptive study. Some of the hypotheses,

Stated in this study, can be reviewed with results of present

3research. The related research with respect to these hy—

IPKDtheses appears in the following data interpretation.

_ 1Harold Taylor, "Freedom and Authority on the Campus,‘

:111_Nevitt Sanford (ed.), The American College (New York:

John Wiley and Sons, Inc., 1962) .

2Ruth Hill Useem, "A Sociologist Views Learning in

College Residence Halls," Remarks prepared for delivery at

~the American Personnel and Guidance Association, April 13,

3L965; Minneapolis, Minnesota.
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Subculture identity-~Benjamin Hodgkins, in a study

in which he develops a theory of college subcultures, used

Michigan State University for gathering his data. He found

(using a crude education emphasis scale) that forty-three

percent of the academic departments at this university were

vocational in nature. Twenty-six per cent were vocational

and academic and twelve per cent social and vocational. His

findings support the position that a large, state—supported

institution has its primary goal as vocational education.

There is, however, variation in emphasis from one department

to another within the same university setting. Hodgkins

emphasizes that a content analysis technique, attempting to

delineate the primary emphasis of a particular department

recognizes that other goals may also be important to the de—

partments considered. Thus, we expect that a large pro-

portion of students come to the large state university look-

ing for an education that has a vocational emphasis.

Hodgkins also found that at Michigan State University the

Social goal and total academic orientation of the university

is emphasized to develop the "well—rounded" student. This

Qbjective is evidenced in the following quotation from the

university catalogue: "The University seeks in every way to

Provide its students with a rich, well—rounded college

7, 1Benjamin Hodgkins, "Student Subcultures--An

Analysis of Their Origins and Affects on Student Attitude

and Value Change in Higher Education" (Unpublished Ph.D.

<iissertation, Michigan State University, 1964), pp. 65-89.
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experience so that as they develop academic and professional

confidence they also gain experience and insight into many

different activities and relationships." Hodgkins concludes

that while the vocational goal receives primary emphasis in

this school's goal orientation, the academic and social

qgoals do receive emphasis as well.

In a study by Irvinglehmann.and Paul Dressel on the

1£958 entering freshman class at Michigan State University,

srtudents were asked with which subculture they identified.

Iiradgkins' study employed different definitions of subculture

tzlaan those develOped for this investigation; however, his

Cieefinitions did have some similarities. Irving Lehman and

IPEaul Dressel found that male senior students categorized

t111emselves as follows: 12 per cent were collegiate, 19 per

czeent were nonconformist, 35 per cent were vocational and 34

.E>€er cent were academic.

Community where student lived most of life—-Research

clited by Schwarzweller and others, indicates that rural and

SSnnall town students tend to emphasize the vocational goal of

h-igher education.

\

 

 

1Irving J. Lehmann and Paul L. Dressel, Critical'

~2Eflginking, Attitude, and Values in Higher Education. Final

eaport of COOperative Research Project N. 590 (East Lansing,

Michigan State University).

2H..K. Schwarzweller, "Value Orientations in Edu—

‘Czéitional and Occupational Choices," Rural Sociology, V01.

3'<3<IV’_(1959), pp. 256-264.

i chigan:

 



 

If)...

an,l l:

a a

.1 I.

win

 

.

n).

I

[fit

:0

 



30

Socio-economic status-~Ruth Goldsen, Douvan and

Kaye,2 Kahl3 and Davis4 have all reported the strong vo-

cational nature of low status students'

The socially mobile element of this low-status

perception of higher

education.

group may provide an element that is not entirely vocational

in4nature.

Isabelle Payne found that attitudes change and se—

lJected biographical factors revealed significant relation—

ships among groups of male students and father's occupation-

al level.5

James Trent emphasizes that socio-economic status is

czllosely associated with educational status. When holding

 

lRuth Goldsen, What College Students Think

(;I&inceton, New Jersey: .D. Van Nostrand Co., 1960).

2Elizabeth Douvan and Carol Kaye, "Motivational

IP‘Eactors in College Entrance," The American Collegg (ed.),

John Wiley and Sons, Inc., 1962),Nevitt Sanford (New York:

1531;. 193-224.

3Joseph Kahl, "Educational and Occupationa1.Aspir-

ations of 'Common Man' Boys," Harvard Educational Review,

Vo1...mnrj(5ummer, 1953). pp. 186-203.

4James Davis, "Social Class FactOrs and School At-

1t-endance," Harvard Educational Review, Vol. XXXIII (Summer,

1953) , PP. 175-185 .

5Isabelle K. Payne, “The Relationship Between Atti-

tudes and Values and Selected Background Characteristics"

(lanublished Ph.D. dissertation, Michigan State University,

1961).
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socio—economic status constant, social status has more bear-

ing on college attendance than academic ability.

Margaret Nalter found a positive relationship be—

tween ability and father's occupational status.

Grade point average--Hodkins found significant sta-

tistical differences in the students' accumulative grade

Exoint averages when he controlled for subculture membership.

[Ising data collected by Paul Dressel and Irving Lehman he re-

pxarts that the grade point averages for the different sub—

the nonconformist subculture was<2t11tures are as follows:

the vocational sub-the academic subculture was 2.66;2 -72;

and the collegiate subculture was 2.32.cztalture was 2.49;

Trent found parent and family acceptance as a pri—

Dniary source of academic motivation.

Coleman showed that high status in the adolescent

£3jgstem resulted in an increase in college interest and a

 

1James W. Trent, "Non-Cognitive Factors Associated

‘Vvtith Varying College Experiences," Berkeley, California,

<T-enter for Higher Education. Paper prepared for address

Sativen to the Annual Meeting of the Indiana College Personnel

«Fissociation, Nevember 6, 1964.

2Margaret Nalter, "A Study of College Enrollment of

I‘Iigh School Graduates," National Association of Women's Dean

J§gpd Counselor Journal, Vol. XXVIII, No. 1 (Fall, 1964»

 pp. 10—43 .

3Trent,M

4
Ibid.
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decrease in interest in scholastic achievement.l Coleman

and.McDill found that the values of adolescents which shape

their academic behavior are to a great extent a function of

their interactions with each other.2

Duncan Osborne's study suggests that no relationship

exists between those students whose needs are not satisfied

and their striving for academic grades.3

Donald Whyte, however, found that middle class and

erban students tended to be more alienated by the academic

:sigstem than students from rural and working class back-

ground.4 The alienation occurs where there is a discrepancy

1>eetween the internalized values of the personality system

Eirad the institutionalized norms of the social system.

James Summs found congruence between the values of

tllae student and those of his dominant pre-college and

LE>J=esent reference groups to be an important variable in the

\

lJames Coleman, The Adolescent Society (New York:

“Elle Free Press of Glencoe,,l96l).

2James S. Coleman and Edward L. McDill, "The Social

£3fizstem of the High School and Academic Aspirations and ‘

‘CDJrientation," National Association of WOmenfs Deans and

-§%¥9unselors Journal, Vol. XXVIII, No. 1 (Fall, 1964), pp. 10-

'7.

3DuncanOsborn, "The Relationship of Personality

Factors to Academic Achievement in College" (Unpublished

1551.D. dissertation, Columbia University, 1963), Dissertation

stracts XXIV; 3839, No. 9.

4Donald Whyte, "Social Alienation Among College

E3tudents" (Unpublished Ph.D. dissertation, Cornell University,

5363), Presentation Abstracts XXIV; No. 9, 3875.
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determinationtof academic achievement.1 "Non—intellectual"

factors such as values and motivation play as important a role

in determining academic achievement as factors which are

purely "intellectualL"

Parent's Education--Isabelle Payne found that atti-

tude change and selected biographical factors revealed sig—

nificant statistical relationships between groups of male

students and parent's educational level.2 Results of the

study indicate that factors most closely allied with change

in beliefs and values are familial in nature, e.g. parents'

education and father's occupation. ‘

Searles suggests that students perceiving a positive

home climate will score higher on measure of selfwregard in

terms of factors describing ones general adequacy as a

person.3 Mental health factors are determinants in a col-

lege student's academic aspirations. When a student per-

ceives his home climate positively, he regards his intelli-

gence, personality and mental health realistically.

 

lJames Summers, "Values and Status Variables As De-

terminants of Academic Achievement? (Unpublished dissertation,

Emory University, 1962), Abstract XXIV, No. l, 423.

2Payne, 0p. cit.

3warren Searles, "The Relationship Between the Per-

ceived Emotional Climate of the Home of College Students and

Certain Variables in Their Functioning related to Self-

Concept and Academic Functioning" (Unpublished dissertation,

University of Maryland, 1963).
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Trent found parents are a primary source of academic

motivation.l

Coleman and McDill found that the student's status in

school contributes more to variations in his stated college

plans than does either his father's or mother's level of

formal education.2

Margaret Nolte found a positive relationship between

amount of schooling of parents and per cent of off-spring at-

tending college.3

Results of Joseph Kalista's research are inconclusive

but indicate that students coming from homes where parents

attended college differ from students coming from homes

where neither parent had attended college.4

Outcome-of colleg§--Trent found the largest numbers

Of college graduates consider the most important goal of col—

lege as attaining knowledge and appreciation of ideas.5

¥

lTrent, 0p. cit.

2Coleman and McDill, 0p. cit.

. 3Margaret Nolte, "A Study of College Enrollment of

Ii-I-gh School Graduates," National Association of WOmen's Deans

‘31161 Counselors, Vol. XXVIII, No. 1 (Fall, 1964), pp. 40-43.

4Joseph Kalista, "A Study of Parent's Education Level

1‘53 a Factor in the Planning Done for College by Superior High

Sc311001 Students and Their Parents" (Unpublished dissertation,

ea UniVersity of Wisconsin, 1963), Dissertation Abstract

IV, No. 4, 1448.

5Trent, op. cit.
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Donald Warwick suggests that a socialization model

provides a comprehensive and effective approach to explain-

ing change in attitudes and values among undergraduates.l

The findings indicate that the social structure and culture

of a community set the basic learning tasks for the new

members, but the extent and direction of change will vary

with the initial characteristics of the student and his inter—

actions inside and outside the community. The findings also

suggest that the degree of initial conformity to community

expectations is a particularly important consideration in

understanding the outcome of the socialization process.

Academic major--The work cited by Pace',2 Stern,3

Heist4 and Thistlewaite5 indicates that there are certain

 

1Donald Warwick, "Socialization and Value Change in

a College Community? (Unpublished dissertation, The University

of Michigan, 1963).

2C. Robert Pace and George Stern, "An Approach to

the measurement of Psychological Characteristics of College

Environments," Journal of Educational Psychology, Vol. XLIX

(October, 1958), pp. 269-277.

3George Stern, "Environments for Learning," Tpp

.Americah Collegg:i A Psychological and Social Inteppretation

.Qf Higher Learning (ed.), Nevitt Sanford (New Yerk: Wiley,

1962), pp. 690-730. Also see "Student Values and Their Re-

lationship to the College Environment," weStern Interstate

Cbmmission for Higher Education, Research on College Students

(ed.), Hall T. Sprague (Boulder, Colorado: The CommisSion,

1960), pp. 67-104.

4Paul Heist, "Implications from Recent Research on

(Zollege Students," National Association of WOmen's Deans and

igpunselors Journal, V01. XXII (April, 1959), pp. 116-124.

5Donald L. Thistlewaite, "College Press and Student

‘4Achievement,“ Journal of Educational Psychology, Vol.5L

(October, 1959), pp. 183-191. Also see "College Press and

‘CManges in Study Plan of Talented Students," Journal of Edu-

igational Psychology, Vol. LI (August, 1960), pp. 222-234.
 



36

characteristics of personality that are typical of persons

in certain types of student cultures and academic fields and

that certain types of student cultures tend to develop as a

result.

Summary

Campus cultures have been studied for many years.

Various stages of sophistication have accompanied this re-

search. Recent studies indicate that students approach

higher education with different orientations and different

perceptions of the goals for higher education. The student's

philOSOphy of education has been developed and supported or

not supported by family, friends and acquaintances before

going to college. When a student reaches the college campus,

his behavior and his basis for decision—making are founded in

his perceptions of educational goals and how these goals re—

late to the college he is attending. The student's response

to these goals is strengthened or reinforced by others in

the academic community who share similar interests which

emerge into a normative pattern of behavior that may or may

.not be related to the larger normative pattern of the total

college community. Taken together these subsystems or sub-

<2ultures or orientations form the student culture found on

'the campus.

Martin Trow's theory of subculture is an attempt to

ESet forth a meaningful conceptual framework, within which



37

the effect of higher education upon attitudes and values may

be assessed. It must apprOpriately utilize all the components

of the campus culture to realize the outcomes of these goals

and values.

An attempt to maximize the educational influence of

the student peer groups was one of the major reasons for the

living-learning residence halls at Michigan State University.

These living-learning residence halls were an attempt to in—

crease student interaction with faculty and other students

in classroom and out of classroom experiences.

From the review of research relevant to the specific

hypothesis, we can expect that the majority of students come

to the university expecting an education that would lead to

a specific vocational goal. Socio—economic status of parents,

grade point averages, academic major and parent's education

appear to be influenced by variables leading to a particular

subculture identity.



CHAPTER III

DESIGN oF THE STUDY

This chapter consists of six main sections,\vhich

are the sample, the collection of the data, the instrumen-

tation, the analysis of the data, the statistical hypotheses,

and the chapter summary.

Sample

The sample for this study was drawn from the total

number of male students who entered South Case Residence

Hall for the beginning of Winter Term, 1962. Case Hall, as

previously indicated, was the first coeducational residence

hall and the first living-learning residence hall on the

Michigan State University campus. North Case Hall, the

women's living area of the coeducational residence hall, was

opened for occupancy Fall Term, 1961. The residents of South

Case Hall, second-term freshmen male students, moved from

other men's residence halls at the beginning of Winter Term,

1962. The instructional program did not start until.the men

moved into the residence hall, Winter Term, 1962, at which

time there was a total of 535 students in South Case Hall.

Of this number, approximately 326 students attended the Uni-

versity during the 1964-65 academic year and were theo-

retically available for this study. Of this group usable

38
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data were collected from 260 students, or 80% of the total

number of students available the entire year. (See Appendix

B.)

To determine how representative the sample drawn for

this study is with other Fall Term, 1961, Michigan State Uni-

versity freshmen male studentapopulation several comparisons

were made. Ability and academic achievement comparisons1

were made between the South Case Hall freshmen and the all-

university freshmen male students. The new freshmen.stu—

dents in South Case Hall were quite similar to all freshmen

students in regard to their total scores on the College

Qualification Test (C.Q.T. Total Score). As a group, how-

ever, Case Hall men had more homogeneous, slightly higher,

total (C.Q.T.) scores than did all freshmen men. This is i1-

lustrated in the following table:

Table 1. Comparison of College Qualification Test--Total

Scores between Case Hall men and other freshman

male students.

 

 

 

Range Quartile 1 Median Quartile 3

Case Hall Men 61-194 126.1 140.9 155.4

All Freshman Men 47-195 122.0 138.2 154.0

lLeRoy Olson, Case Hall Students: Their Character-

istics and Initial Attitudes and Abstract, Attitudes and

Achievement of Case Hall Students, Winter Term, 1962, Office

of Evaluation Services, Michigan State University (un-

published). March 6, 1962.
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It is evident from the above table that the average

College Qualification Test--Total Score was slightly higher

at each quartile for the Case Hall men than for the all fresh-

man men.

The grade point average for South Case Hall new

freshmen was slightly higher than the all~university fresh-

man grade point averages at the end of Fall Term, 1961. The

Case Hall men achieved a 2.28 grade point average while the

all-University freshman men's average was 2.20. Accordingly,

Case Hall men generally performed at a somewhat higher aca-

demic level than comparable groups during Winter Term. Case

Hall men had a 2.37, and all-university freshman male stu-

dents a 2.33 grade point average.

South Case Hall men moved to their new living

quarters from the eight men's living units on campus at the

beginning of Winter Term, 1962. Six of the residence halls

were located in one area (Brody Group of Residence Halls),

and two residence halls, in another area (Shaw Hall). Ap-

proximately 20% of the students came from Shaw Hall and 80%

from Brody Group of Residence Halls.

In the Fall Term of 1961 one of the most serious in-

conveniences for most freshman students was that they were

assigned three to a room, rather than the conventional two

per room. This is standard procedure at Michigan State Uni-

versity when increased housing needs surpass the available

two per room capacity. Getting away from a three-man room
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situation was listed by students as the most important reason

for leaving their present residence hall and moving tO South

Case Hall. Also, students anticipated a better academic

atmosphere in South Case Hall, and they had an Opportunity tO

select more desirable roommates.

Another area for review was the comparison Of stu-

dents completing the questionnaire and the remainder Of the

population on scholastic ability and academic achievement.

The majority Of the total population (all students living in

Case Hall, Winter Term, 1962) can be divided into three

groups. These three groups were: (1) the students on the

Michigan State University campus during the 1964—65 academic

year who responded to the College Experience Inventory;

(2) the students on campus during the 1964-65 academic year

who were asked to respond to the College Experience Inven-

tory but didn't; (3) the students who were not on campus at

any time during the 1964—65 academic year, and who were not

asked to respond to the COllege Experience Inventory.

Simple analysis Of variance was used to compare the mean

score Of these three groups on ability(C.Q.T.-Total Score) and

academic achievement (Grade Point Average). The results are

summarized in Table 2.

It is evident from the data in the table that ability

measures (C.Q.T.-Total Score) do not differ significantly

among the three groups. However, grade point averages among

the three groups differ significantly. The students not at
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Michigan State University during the 1964-65 academic year

had lower grade point averages when compared with students

who were currently enrolled during this same period. The

difference in grade point average between students who com—

pleted the College Experience Inventory and the students who

were on campus but did not complete the Inventory showed nO

significant difference.

Table 2. Analysis Of variance Of mean differences for stu-

dents in the study, students who were on campus

but didn't reply tO the questionnaire and students

from the original pOpulation but who were not at

Michigan State University during the 1964-65 aca-

demic year on the College Qualification Test-Total

Score and Grade Point Average.

 

 

COT-Total Grade Point Average

Group N Mean F* N Mean F**

Students in Study 255 59 255 2.65

Students on Campus-—

NO Reply 66 58 66 2.52

Not at MSU during

64-65 128 58 128 2.04

 

*.319 Not significant.

**32.25 Significant beyond .05 level Of significance.

Even though the students volunteered for the new

living-learning residence hall, it is Obvious, from the data

summarized above, that this was a comparable sample Of fresh-

man male students which comprised the population Of South

Case Residence Hall.
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Collection Of the Data
 

Housing lists for the Winter Term, 1962, were Ob-

tained from the business manager's Office Of Case Hall.

These lists included all names, room numbers and roommates

names for all students who lived in the residence hall. An

alphabetical listing of all students initially enrolled in

South Case Hall was made from these lists. The names, ad—

dresses and telephone numbers were established for the stu-

dents from this list who were on campus, Fall Term, 1964.

Corrections were made for students who had withdrawn, re—

turned tO the university or who had address changes after

Winter Term registration. Permission was given by the Vice

President for Student Affairs to send the students whose

names appeared on the final list a letter over his signature

asking them tO take part in the study. (See Appendix C.)

Students not responding to the initial letter were sent a

second letter indicating the researcher as the project di-

rector and all future communications were sent and signed by

the researcher. (See Appendix C.) Students not responding

to the second letter were contacted by telephone. Those

individuals who could not come to the Office tO complete a

questionnaire were asked permission tO have one sent tO them.

Those that responded favorably were sent questionnaires. If

questionnaires were sent to the students, a post card re-

minding them tO return the questionnaire was sent one week
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later. If there was no response to the post card, the second

telephone call was made. Those students desiring to com—

plete the questionnaire at the researcher's Office were

asked tO make an appointment. When students were unable tO

keep the appointment, a follow-up telephone call was made.

As a last resort, several appointments were made to deliver

questionnaires, which the researcher subsequently collected.

The complete research list Of student names was corrected

from the Spring term housing Cards.

Any new students were approached in the same manner

as above. Between Fall and Winter Term there had been 82

major address changes. This may reflect the Off-campus

housing regulations which stipulate that students must live

in supervised housing until age 21.

After 230 or nearly 90% of the questionnaires had

been returned, a stratified, random sample Of the students

was selected for the subsequent interviews during which the

researcher employed a memorized interview guide (See Appendix

D). Information received from the students during these

interviews was written in note form by the researcher and

summarized afterwards.

(The stratification Of the sample consisted Of two

groups: (1) students who had no change in their subculture

identity from their freshman year, and (2) students who had

changed their subculture identity from their freshman year.

Eleven students were selected from the first stratification
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and sixteen were selected from the second stratification

group.

The interviews followed a fairly specific pattern

for acquiring certain information. The researcher de-

termined the reliability Of the statements that the students

had made on the College Experience Inventory (CEI),clarified

any written statements by the students from the CEI,and at-

tempted tO add depth and understanding to all aspects Of the

Inventory responses. The student's initial reasons for at-

tending Michigan State University, the student's meaning Of

undergraduate education, questions that related to the

stratification Of the random sampling from which the student

was taken for the interviews, the student's reasons for a

particular choice Of major, further recollections Of their

living—learning experiences, and comparing their living ex-

perience in South Case Hall to their first residence hall on

the Michigan State University campus were other tOpics Of

concern during the interviews.

Instrumentation

The data for this study were analyzed according tO

the students' present subculture identity. As previously

mentioned, the subculture identity for each student was one

of the four subcultures: vocational, academic, collegiate,

and nonconformist.
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The students were selected for the four subcultures

on the basis Of their responses tO questions on the COllege

Experience Inventory (See Appendix A). As mentioned in an

earlier footnote, the College Experience Inventory contains

questions prepared by the author, from the Senior-Year Ex-

perience Inventory and College Student Questionnaire, Part I.

TO determine the present subculture identity Of each

student, the student was asked tO "rank in order Of im—

portance, the philOSOphies on the preceding page, tO de—

scribe the kind Of philOSOphy you have at this time" (Question
 

l4 — College Experience Inventory). The "PhilOSOphies on

the preceding page" (Section III - College Experience Inven-

tory) which were the choices from which the student had tO

select were: (1) PhilOSOphy A: the vocational subculture;

(2) PhilOSOphy B: the academic subculture; (3) PhilOSOphy C:

the collegiate subculture; (4) PhilOSOphy D: the noncon—

formist subculture.

The definition Of subculture identity was taken from

an instrument developed by Educational Testing Service. The

 

instrument is entitled the COllege Student Questionnaire. The

College Student Questionnaire, Part I and Part II, has been
 

develOped to facilitate the gathering Of a large amount Of

diverse information about groups Of college students for a

variety Of research purposes. The material on page 10, Of

Part I, from which the above questions are taken, was sug-

gested by a typology Of college student subcultures
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("vocationa1," "academic," "collegiate," and “nonconformist")

proposed by Burton Clark and Martin Trow. Every question in

either Part I or Part II may be scored and understood indi—

vidually; every query is intended to provide unique

I I 1

information.

Reliability

As yet reliability coefficients have not been es-

tablished for this instrument. Educational Testing Service

has reported some preliminary results Of their attempts to

establish reliability measures for the College Student

Questionnaire. In an extended questionnaire survey Of some
 

13,000 entering freshmen at 23 colleges and universities

Peterson reports the results Of this study in Table 3.2

This table indicates that students respond according

to the type Of institution they are attending.

Another attempt to establish a reliability measure

was Item Eighteen Of the College Experience Inventory. This

question attempted tO measure the consistency Of the student's

selection Of a subculture identity. These subcultures were

1For further information concerning the instrument

the reader is referred tO the College Student Questionnaire,

Parts I and II, Experimental Form 284C, Richard E. Peterson,

Educational Testing Service, May, 1963.

2Richard E. Peterson, "Some Biographical and Atti-

tudinal Characteristics Of Entering College Freshmen: A

snumnary Report Of a Questionnaire Survey," Princeton, New

(hersey: Educational Testing Service, December, 1964, p. 7.
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his present subculture identity, his subculture identity as

a freshman, his ideal subculture identity, and the subculture

identity Of the typical Michigan State University student.

Question eighteen asked the students to review their responses

to the subculture identity questions and then to describe the

sequence Of events from their freshman to senior year which

have made a difference in the order Of importance for their

own subculture identities. The results Of this question are

summarized in Table 4.

From this table it is evident that the events de-

scribed as being important tO the student's present sub-

culture identity are categorized in approximately the same

prOportions tO the different subcultures as the student's

present subculture identity. It is also evident that the

events described as being important in determining the stu-

dent's freshman subculture identity are categorized in ap-

proximately the same proportions to the different subcultures

as the student's freshmen subculture identity.

The College Experience Inventory was administered tO

all students responding tO the letters from the researcher.

The Inventory provided specific information pertaining to

Inarital status, parents' education, residence while at the

university, size Of community where student had spent most Of

his life, college major, parents' occupation, perceptions Of

undergraduate education, reaction to living—learning resi-

dence hall and subculture identity. Personnel records Of
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the University were checked for grade point average, rate Of

progression through Michigan State University in four years

(credits earned at end Of Winter Term, 1965) and College

Qualification Test—Total Score.

The questions on the College Experience Inventory re-

lating tO the student's undergraduate experiences and to his

reactions tO the living-learning residence hall asked for an

Open-ended response. This required the author to read each

question, establish categories for each student response, and

then categorize the responses after re—reading the responses

to be certain the subjectivity Of the researcher's evalu-

ations did not engender excessive error into the final

results.

Analysis Of the Data

The statistical techniques used in this study con-

sisted Of chi-square and simple analysis of variance. Chi-

square was used to test the null hypotheses that no differ—

ences existed among the groups in marital status, parents'

education, place Of residence, size Of community where stu—

dent had spent most Of his life, college major, academic

ability, rate of progression in four years (total credits at

the end Of Winter Term, 1965), sociO-economic status (fathers'

occupation), perception Of undergraduate experience, reaction

to living-learning residence hall experience, and subculture

ixkentity change. The distributions were analyzed tO determine
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how closely the Observed number Of responses in a given cate-

gory approximated an expected theoretical distribution. The

significance level used for the chi-square test statistic

was the .05 level Of confidence.

Contingency tables with theoretical frequency cells

Of less than 5 were carefully reviewed. The data were ana-

lyzed for the best way tO collapse the cells without losing

data important to the total investigation. William Hays re—

ports the dangers Of collapsing cells using the chi-square

statistic. He states:

The arrangement into pOpulation class intervals is

arbitrary. In most instances this will require some

combining of extreme class intervals (since the ex-

pected frequency in each interval must be relatively

large, at least five) tO make the expected frequen-

cies large enough tO permit the test Of this com-

bining Operation amounts to a tinkering with random-

ness Of the sample and the loss of valuable data.1

The Control Data Corporation 3600 computer reports the

contributions Of any one cell Of a contingency table tO the

total chi—square. These were carefully reviewed before

cells were collapsed. In some contingency tables which con-

tained cells with theoretical frequencies Of less than five

the researcher determined that tOO much data would be lost

by collapsing cells. The final collapsing Of cells for chi-

square analysis is reported in the statistical tables follow-

ing each null hypothesis.

 

1William L. Hays, Statistics for PsychOlOgists (New

York: Holt, Rinehart and Winston, 1963), p. 588.
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Simple analysis Of variance was used tO test the null

hypothesis that the four subcultures in the study were from

populations with the same mean. This analysis of variance

was used to test differences among the four subcultures in

regard tO grade point average. The test Of significance

using the F distribution in the analysis of variance is valid

when Observations are from normally distributed populations

with equal variances.l The test Of variances showed that they

met this statistical assumption. The significance level

used for the analysis Of variance was the .05 level.

Statistical Hypotheses

As mentioned above, the data for this study were ana-

lyzed according tO four subcultures. They were:

The vocational subculture

The academic subculture

The collegiate subculture

The nonconformist subculture

The following null hypotheses were used tO study

these subcultures. These null hypotheses relate to the back-

ground characteristics and undergraduate experiences Of the

students who selected the subcultures and form the basis for

the study.

 

lAllen L. Edwards, Statistical Methods for the Be-

_havioral Sciences (New York: Holt, Rinehart, and Winston,

1961), P. 328.
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Null Hypothesis I: NO differences exist among the four sub-

cultures with respect tO marital status.

Null Hypothesis II: NO differences exist among the four sub—

cultures in grade point average.

Null Hypothesis III: NO differences exist among the four

subcultures in parents education

Null Hypothesis IV: NO differences exist among the four sub-

cultures in place Of residence at the University.

Null Hypothesis V: NO differences exist among the four sub—

cultures in the size Of community where student spent most Of,//

his life.

Null Hypothesis VI: NO differences exist among the four

subcultures in college major.

Null Hypothesis VII: NO differences exist among the four

subcultures in the rate Of progression through college, as

measured by the total number Of credits earned at the end

Of the Winter Term, 1965.

Null Hypothesis VIII: NO differences exist among the four

subcultures in ability (C.Q.T. Total Score).

Null Hypothesis IX: NO differences exist among the four sub-,/

cultures in sociO-economic status.

Null Hypothesis X: NO differences exist among the four sub:/

cultures in the perceptions Of undergraduate education.

Null Hypothesis XI: NO differences exist among the four sub-

cultures in the experiences in the living—learning residence

hall.

Null Hypothesis XII: NO differences exist among the four

subcultures in subculture identity change.

Summary

The sample for this study was drawn from the total

number Of 535 male, second-term freshman students who entered

South Case Residence Hall for the beginning Of Winter Term,

1962, after having spent the Fall Term in another men's
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residence hall on the Michigan State University campus.

Data were collected Winter Term and Spring Term, 1965, from

students in this population who were still on the Michigan

State University campus. When comparing the South Case Hall

population and the all—university freshman male students on

ability and academic achievement, little difference was

found.

The instrument used in this study for the collection

Of data was the College Experience Inventory, which contained

questions prepared by the researcher, from the Senior-Year

Experience Inventory, and from the College Student Question-

naire, Part I. A stratified random sample Of 27 students was

interviewed for additional information and to provide a re—

liability measure for the College Experience Inventory.

Little difference was found between the Inventory responses

and the interview remarks.

The information from the COllege Experience Inventory

was analyzed for the subcultural identity that the student

felt best described him at this time. This subculture identi-

ty became the independent variable for the interpretation Of

the data. The subculture identities were: the vocational

subculture, the academic subculture, the collegiate sub-

culture and the nonconformist subculture. The four sub—

cultures were then analyzed for differences in marital

status, parents' education, residence while at the uni—

versity, size Of community where student had spent most Of
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his life, college major, parent's occupation, perceptions Of

undergraduate education, reaction to living-learning resi—

dence hall, subculture identity change, grade point averages

and academic ability.

The basic hypothesis for this study was that the four

student subcultures differed significantly on each Of the 12

variables. The hypotheses derived from the basic hypothesis

were then tested for the differences among the individuals

in the four subcultures on the data collected.

Results were analyzed by means Of chi—square and

simple analysis Of variance.

The final analysis of the results Of this study will

be discussed in the next chapter.



CHAPTER IV

ANALYSIS OF RESULTS

Introduction

An analysis of the data is presented in this chapter.

Also, the null hypotheses are restated in this chapter, and

tables are presented which contain the data and the statisti—

cal test for each Of the hypotheses. Following the presen—

tation Of each hypothesis and table is a discussion section.

In the discussion section an interpretation Of the results

from the analysis Of the data is presented. A summary at

the end Of the chapter provides the most significant findings

Of the study.

Subculture Identity

Null Hypothesis I--NO differences exist among the

four subcultures, in the freshman subculture identity, in

the ideal subculture identity, and in the selection Of the

typical Michigan State University student subculture

identity.

As mentioned earlier, all data for the investigation

are interpreted by comparing the data collected with the

Iqresent subculture identity Of the student. The present sub-

<31lture identity of the students studied appears in Table 5.

57
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Table 5. Frequency and proportion Of students' present sub-

culture identity.

 

 

 

Subculture Identity N Per Cent

Vocational 68 26

Academic 31 13

Collegiate 129 50

NOnconformist 27 10

 

Thus, it is evident from the above table that the

present subculture selected by the greatest number Of stu—

dents in this study is the collegiate subculture. TO de-

termine the change Of subculture identity during the four

year period since the students in this study had been fresh-

men at Michigan State University, the students were asked to

select the subculture that best described them as freshmen.

Table 6 presents the results Of the student's responses to

this question.

From this table it is evident that the majority Of

students selected the vocational subculture as the subculture

most accurately describing them as freshmen at Michigan State

Emiversity. To understand the students' change in sub-

culture identity and how this change indicated progress tO-

1Mards an ideal subculture identity, the students were asked

to select the subculture that they thought was the most
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ideal. Table 7 presents the results of responses tO this

question.

As indicated in Tables 6 and 7 the majority Of stu-

dents selected the collegiate subculture as both their

present subculture identity and their ideal subculture

identity. TO determine how the student in this study saw

his present subculture identity as compared with the typical

Michigan State University student subculture identity, he

was asked to select the subculture that best described the

typical student at Michigan State University. The results Of

this question are found in Table 8. As evidenced in this

table, the collegiate subculture is seen as the subculture

Of the typical student at Michigan State University.

From the data appearing in Tables 5—8 it may be con—

cluded that the null hypothesis that no differences exist

among the four subcultures in their selection Of a freshman

subculture identity, an ideal subculture identity and a typi-

cal Michigan State University student subculture identity is

rejected.

Discussion Of subculture identipy--The data from

which the results in this study were taken was analyzed ac-

cording tO the student's present subculture identity. The

highest percentage Of the students, exactly fifty per cent,

Classified themselves in the collegiate subculture. The

sm>cational subculture, the academic subculture, and the non-

CXDrlformist subculture followed in order Of importance.



T
a
b
l
e

7
.

C
o
m
p
a
r
i
s
o
n

O
f

p
r
e
s
e
n
t

s
u
b
c
u
l
t
u
r
e

i
d
e
n
t
i
t
y
w
i
t
h

i
d
e
a
l

s
u
b
c
u
l
t
u
r
e

i
d
e
n
t
i
t
y
.

  

P
r
e
s
e
n
t

V
o
c
a
t
i
o
n
a
l

S
u
b
c
u
l
t
u
r
e

N
%

I
d
e
a
l

S
u
b
c
u
l
t
u
r
e

I
d
e
n
t
i
t
y

A
c
a
d
e
m
i
c

C
o
l
l
e
g
i
a
t
e

N
o
n
c
o
n
f
o
r
m
i
s
t

T
o
t
a
l

N
%

N
%

N
'

%
N

%

 

V
o
c
a
t
i
o
n
a
l

3
5

(
5
2
)

A
c
a
d
e
m
i
c

2
(
6
)

C
o
l
l
e
g
i
a
t
e

l
l

(
9
)

N
o
n
c
o
n
f
o
r
m
i
s
t

4
(
1
5
)

2
4

(
3
6
)

8
(
1
2
)

0
(
0
)

6
7

(
1
0
0
)

2
4

(
7
7
)

2
(
6
)

3
(
1
0
)

3
1

(
1
0
0
)

1
7

(
1
3
)

9
8

(
7
7
)

2
(
2
)

1
2
8

(
1
0
0
)

l
l

(
4
1
)

l
(
4
)

l
l

(
4
1
)

2
7

(
1
0
0
)

 

5
2

(
2
1
)

7
6

(
3
0
)

1
9
0

(
4
3
)

1
6

(
6
)

2
5
3

(
1
0
0
)

 

2

X
=

2
0
9
.
6
8
1

S
i
g
n
i
f
i
c
a
n
t
b
e
y
o
n
d

t
h
e

.
0
5

l
e
v
e
l

O
f

c
o
n
f
i
d
e
n
c
e
.

D
e
g
r
e
e
s

O
f

f
r
e
e
d
o
m

=
9
.

61



T
a
b
l
e

8
.

C
o
m
p
a
r
i
s
o
n

O
f

p
r
e
s
e
n
t

s
u
b
c
u
l
t
u
r
e

i
d
e
n
t
i
t
y

w
i
t
h

t
h
e

t
y
p
i
c
a
l

s
t
u
d
e
n
t

s
u
b
c
u
l
t
u
r
e

i
d
e
n
t
i
t
y

a
t
M
i
c
h
i
g
a
n

S
t
a
t
e

U
n
i
v
e
r
s
i
t
y
.

  

P
r
e
s
e
n
t

V
o
c
a
t
i
o
n
a
l

S
u
b
c
u
l
t
u
r
e

N
%

T
y
p
i
c
a
l

S
u
b
c
u
l
t
u
r
e

I
d
e
n
t
i
t
y

A
c
a
d
e
m
i
c

C
o
l
l
e
g
i
a
t
e

N
o
n
c
o
n
f
o
r
m
i
s
t

T
o
t
a
l

N
%

N
’

%
N
’

%
N

%

 

V
o
c
a
t
i
o
n
a
l

2
7

A
c
a
d
e
m
i
c

9

C
o
l
l
e
g
i
a
t
e

3
7

N
o
n
c
o
n
f
o
r
m
i
s
t

1
4

(
4
2
)

(
2
9
)

(
3
0
)

(
5
2
)

3
(
5
)

3
2

(
4
9
)

3
(
5
)

6
5

(
1
0
0
)

4
(
1
3
)

1
6

(
5
2
)

2
(
6
)

3
1

(
1
0
0
)

9
(
7
)

7
7

(
6
3
)

0
1
2
3

(
1
0
0
)

1
(
4
)

1
0

(
3
7
)

2
(
7
)

2
7

(
1
0
0
)

 

8
7

(
3
5
)

1
7

(
6
)

1
3
5

(
5
5
)

7
(
3
)

2
4
6

(
1
0
0
)

 

2

X
=

1
7
.
5
8
4

S
i
g
n
i
f
i
c
a
n
t

b
e
y
o
n
d

t
h
e

.
0
5

l
e
v
e
l

O
f

c
o
n
f
i
d
e
n
c
e
.

D
e
g
r
e
e
s

O
f

f
r
e
e
d
o
m

62



63

As freshmen, fifty—two per cent Of the sample identi—

fied with the vocational subculture. Four years later, only

twenty-six per cent identified with this subculture. The

percentage Of change during this four-year period within the

vocational subculture represented the largest change among

the four subcultures.

In analyzing the present subculture identity, com—

bining the second choice with the first choice appears to

give additional information. The collegiate subculture and

the vocational subculture became mutual choices Of many stu—

dents. The students who selected the collegiate subculture

as their first choice selected the vocational subculture

seventy-one per cent Of the time as their second choice.

However, the students who selected the vocational subculture

as their first choice are more evenly divided on their

second choice. They selected the collegiate subculture

fifty—three per cent of the time and the academic subculture

forty-four per cent Of the time. The nonconformist sub-

culture has little support from either the vocational sub-

culture Or the collegiate subculture.

Students in the academic subculture selected the

collegiate subculture as their second choice forty-five per

cent Of the time, but as a second choice chose the noncon—

formist subculture thirty-two per cent of the time. SO, al—

though the collegiate subculture does have the greatest per-

centage of support as a second choice, the attachment between
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students selecting the nonconformist subculture and the aca-

demic subculture is evident.

The nonconformist subculture is by far the most un-

popular subculture on the Michigan State University campus.

However, students who selected the nonconformist subculture

as their first choice, selected as second choice the aca-

demic subculture (forty-eight per cent); vocational sub—

culture (forty—one per cent); and the collegiate subculture

(eleven per cent). It appears that students identifying

with the vocational subculture and collegiate subculture had

a strong dislike for the nonconformist subculture. Students

in the academic subculture appear most tolerant toward all

other subcultures. However, students in the academic sub—

culture had difficulty choosing between the vocational sub-

culture and the nonconformist subculture as their last choice.

Students selecting the nonconformist subculture have a strong

dislike for the collegiate subculture since fifty-two per

cent who selected the nonconformist subculture as their

first choice selected the collegiate subculture as their

last choice.

As the sample of students recalled their choices Of

subcultures as freshmen, over one-half (fifty-two per cent)

of the students entering Michigan State University identi-

fied strongly with the vocational subculture. The collegi-

ate, academic and nonconformist subcultures followed in that

<Order. The large percentage Of students identifying with
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the vocational subculture is even more evident when we com—

bine the first and second choices Of the students. This

combination reveals that eighty-two per cent Of the students

identified with the vocational subculture.

In the majority Of cases students did not differ in

their selection Of an ideal subculture identity and a present

subculture identity. However, when the students were asked

to select their ideal subculture identity, the academic sub—

culture was selected more frequently. Only twelve per cent

Of the sample selected the academic subculture as their most

important present subculture identity, whereas thirty per

cent Of the sample selected the academic subculture as their

first choice for an ideal subculture identity. By combining

the students' first and second choices Of the most important

subculture identity, the collegiate subculture commanded

seventy-two per cent Of the response and the academic sub—

culture attracted forty-one per cent. When we combine the

first and second choices Of the student's ideal subculture,

the collegiate subculture represented sixty—nine per cent,

and the academic subculture, sixty per cent. The incon-

sistency Of the sample in response tO this item may have

been caused by conflict between present and ideal perceptions.

Seventy-five per cent Of the students favored the noncon-

formist subculture as their last choice for an ideal sub—

culture identity. Student impatience with this small, but

vocal minority has been evident on many college campuses.
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Fifty-five per cent Of the students in the sample

placed the typical student at Michigan State University in

the collegiate subculture, whereas only thirty—five per cent

Of the sample placed the typical Michigan State University

student in the vocational subculture. However, when the

first two selections were combined, nearly ninety per cent Of

the sample felt that the typical student belonged tO the col-

legiate subculture. Again, the academic subculture provided

an interesting analysis. Thirteen per cent Of the sample se-

lected the academic subculture as their most important sub-

culture identity at the present time. Thirty per cent saw

the academic subculture as their ideal; yet only six per

cent felt that the typical student would select the academic

subculture as the most important. In fact, twenty-six per

cent Of the sample categorized the typical student as being

least like the academic subculture.

Academic Ability
 

Null Hypothesis II——NO differences exist among the
 

four subcultures in scholastic ability as measured by the

College Qualification Test-Total Score.

The data used to test this hypothesis appear in

Table 9. It is evident from the data in Table 9 that the

null hypothesis that no differences exist among the four sub-

cultures with respect tO scholastic ability is rejected.
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Discussion Of academic abilipy-—Significant statisti-

cal differences were found among the groupings Of ability

scores for the four subcultures. The student's percentile

rank on the total score Of the COllege Qualification Test

was used as the basis for ability groupings. Percentile

scores are derived each year for entering students at Michigan

State University. Normative data is established for each

class based on the performance of each student on the COllege

Qualification Test (C.Q.T.—Total Score). In this way each

student can be compared in terms Of ability with other stu—

dents in the freshman class. Thus, for the data summarized

in Table 9, it would appear that the students in the four

subcultures dO come from different populations with respect

to academic ability.

In the University setting it is Often meaningful tO

categorize ability groupings. These groupings allow a de-

scription Of certain categories Of scores rather than spe-

cific scores. Often certain minimal percentile scores are

used to identify students who should enter remedial work or

advance honors study. Also this percentile score is used as

a prediction Of future academic success and future grade

point averages.

For this study the scores were divided into four cate-

gories. These categories provided frequencies which allowed

for the use Of the chi—square test statistic. The four

Slroupings are; 0-29; 30-59; 60-89; 90-99.
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Table .9 presents the results Of a comparison Of academic

ability groups with subculture identity.

As indicated in Table 9: students in the vocational

subculture most frequently had scores in the sixty tO eighty-

nine percentile categories. However, in the two extreme

ability groups fewer scores than theoretically expected by

the chi-square analysis were found for students identifying

with the vocational subculture.

Students selecting the academic subculture con—

tributed heavily tO the tOp one-half Of the CQT percentile

rankings. Seventy-one per cent Of these students were above

the sixtieth percentile. Forty-eight per cent Of the stu-

dents in the vocational subculture and forty-two per cent Of

the students in the collegiate subculture were above the

sixtieth percentile. Students identifying with the col-

legiate subculture were in ability groupings representing

the lower sixty per cent Of ability to a greater proportion

than would be expected.

The nonconformist subculture tended to attract the

extreme categories Of ability. The number Of students was

larger than expected in the lower thirty per cent and also

larger than expected in the upper ten per cent. One third

Of the total students in the nonconformist subculture were

in the tOp ten per cent Of the College Qualification Test

total scores. Students identifying with both the academic
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subculture and the nonconformist subculture contributed a

significant number tO the upper ten per cent.

Grade Point Average
 

Null Hypothesis III-~NO differences exist among the

four subcultures in grade point average at the end Of Winter

Term, 1965.

The data used tO test this hypothesis appear in the

following table.

Table 10. Analysis Of variance Of mean differences for the

'four subcultures on grade point average at the

end Of Winter Term, 1965.

 

 

Grade Point Average

 

 

 

 

Present

Subculture N Mean F*

Vocational 67 2.59

Academic 31 2.74

Collegiate 129 2.47

Nonconformist 27 2.65

254 2.56 1.96

*

Not significant.

It is evident from the data in Table 10 that the

null hypothesis that nO differences exist among the four

grxbups with respect tO grade point average is accepted.
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Discussion Of grade point average--The differences

among the mean grade point averages for the different sub—

cultures was not statistically significant. However, there

are reasons to study grade point averages by different grade

point groupings. The basis for fraternity pledging, scho—

lastic honors, honorary organization membership and many

other experiences within the academic community is based on

a minimal grade point average. In considering the above cri-

teria the 2.5 and 3.0 grade point averages were selected for

the basis Of the groupings. The following table presents

the results Of comparing grade point average with subcultural

identity.

Table 11. Comparison Of subculture identity with grade

point average.

 

 

Grade Point Average

 

 

Present 0-2.49 2.50—2.99 3.00-4.00 Total

Subculture. N % N % N % N %

Vocational 39 (58) 19 (28) 9 (13) 67 (100)

Academic ' 8 (26) 14 (45) 9 (29) 31 (100)

Collegiate 77 (60) 38 (29) 14 (11) 129 (100)

NOnconformist , 13 (48) 8 .(30) 6 (22) 27 (100)

 

137 (54) 79 (31) 38 (15) 254 (100)

 

X2 = 14.612 Significant beyond the .05 level Of

confidence .

Degrees Of freedom = 6.
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From the above table it is evident that when stu—

dents' grade point averages were studied by different group—

ings significant statistical differences were found. Fifty—

four per cent Of the sample received grade point averages be-

low a 2.5. Fifteen per cent were above a 3.0. The major

statistical differences found within groupings Of grade point

averages were in the academic subculture. In the academic

subculture fewer than one-half the number of students exe

pected were below a 2.5, and twice as many students as ex-

pected were above a 3.00. Students in both the vocational

and collegiate subculture had grade point averages below a

2.5 more frequently than expected. The students in the aca-

demic subculture and students in the nonconformist subculture

consistently had a larger proportion than expected above a

2.5.

Rate Of Progression Through

Michigan State University

Null Hypothesis IVr-NO differences exist among the
 

four subcultures in the rate Of progression through college

during the four—year period.

The rate of progression for this study was measured

by the number Of credits each student had earned at the end

Of Winter Term, 1965. When a student has reached 130 credits

he Obtains senior status and when a student reaches 180

credits he is eligible for graduation. The following table

.Presents the data used to test the above hypothesis.
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Table 12. Comparison among the four subcultures in rate Of

progression through college.

 

 

Credits Earned

 

 

Subculture 0-130 130-179 180+ Total

Identity N % N '% N %

Vocational 12 (18) 44 (65) 12 (18) 68 (100)

Academic 3 (10) 18 (58) 10 (32) 31 (100)

Collegiate 16 (12) 89 (69) 24 (19) 129 (100)

Nonconformist 7 (26) 16 (59) 4 (15) 27 (100)

 

38 (15) 167 (65) 50 (20) 255 (100)

 

X2 = 7.369 Not Significant.

Degrees Of freedom = 6.

It is evident from the data in Table 12 that the

null hypothesis that no differences exist among the four sub—

cultures with respect tO rate Of progression through Michigan

State University is accepted.

DiscusSiOn Of progression through collegg—-Differ-

ences in rate Of progression through the university over the

four-year period were not significantly different for the

different subcultures. The majority Of students were classi—

fied as seniors although the total number Of credits earned

indicated many Of the students would need an extra term tO

graduate. Students in the academic subculture had the largest
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number who had progressed faster than expected. The stu—

dents in the nonconformist subculture had the largest per-

centage proceeding slower than anticipated.

College Major

Null Hypothesis V--NO differences exist among the
 

four subcultures in choice Of academic major.

The data used to test this hypothesis appear in

Table 14. It is evident from the data in Table 13 that the

null hypothesis that no differences exist among the four sub-

cultures with respect tO college major is rejected.

Discussion Of college majgr-—The College Of Agri-

culture is the only college in the university not having a

larger or smaller percentage Of students than expected se-

lecting it for a major. The different departments within

the College Of Agriculture appear to equally attract stu-

dents from each Of the four subcultures.

Students identifying with the vocational subculture

tended to major in engineering, veterinary medicine, natural

science and business. They seemed tO stay away from majors

in the social sciences, education and arts and letters.

Students within the academic subculture majored in

the COllege Of Social Science and the College Of Arts and

Letters. Not one student in this subculture majored in the

College Of Business.
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Students identifying with the collegiate subculture

selected the COllege Of Business and the College Of Edu-

cation as academic majors and seldom selected the College Of

Arts and Letters curriculum.

Individuals selecting the nonconformist subculture

were most interested in the College Of Arts and Letters and

the COllege Of Social Science. Just as in the academic sub—

culture, students in the nonconformist subculture were least

attracted tO the COllege Of Business.

The variable Of college major seems to distinguish

the subcultures more than any other variable in this study.

Place Of Residence

Null Hypothesis VI-—NO differences exist among the

four subcultures in place Of residence at Michigan State

University.

As mentioned earlier, students came to South Case

Hall at the start Of Winter Term, 1962. During their first

term on campus the students in this sample had lived in the

Brody Group Of Residence Halls and in Shaw Hall. Fall Term,

1962, the students had an Opportunity to live in housing Of

their choice. Table 14 summarizes the choices they made.

Since nearly seventy per cent Of the students se—

lected to remain in South Case Hall, differences in choice

Of residence were not statistically significant among the

students selecting each Of the four subcultures. Beginning
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the third year the students again selected a place Of resi-

dence. The choices they made for this year are summarized

in Table 15.

Table 14. Comparison among the four subcultures in place Of

residence Fall Term, 1962.

 

 

 

 

South COOperative

Case and

Present Hall Fraternity Off-Campus Total

Subculture N‘ % N’ % N" '% N %

Vocational 39 (63) 8 (13) 15 (24) 62 (100)

Academic 19 (73) 3 (12) 4 (15) 26 (100)

Collegiate 79 (68) 25 (21) 13 (11) 117 (100)

Nonconformist 21 (84) 3 (12) 1 (4) 25 (100)

158 (69) 39 (17) 33 (14) 230 (100)

 

X2 = 10.935 NOt significant.

Degrees Of freedom = 6.

Again South Case Hall is the most popular choice Of

residence for the students in this study. However the data

in Table 15 suggest the many alternatives that students se-

lected for place Of residence. Consequently the differences

in housing were statistically significant for the third year

at Michigan State University.

Fall Term, 1964, represented the fourth year for the

Students in this study. Table 16 presents the places Of

residence for the students at that time.
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From the data presented in Table 16 it is evident

that the majority Of students selected Off-campus, unsuper—

vised housing for Fall Term, 1964.

Since place Of residence while at the university was

statistically significant for only Fall Term, 1963, the null

hypothesis that nO differences exist among the four sub—

cultures with respect tO residence is accepted.

Discussion Of residence while at Michigan State Uni-

versi y--Students came from the Brody Group Of Residence

Halls and the Shaw Residence Hall, Fall Term, 1961, to live

in South Case Hall. Seventy per cent Of the students in the

sample remained in South Case Hall their second year. Sixty-

four per cent Of the students who moved from South Case Resi—

dence Hall were from the collegiate subculture. Students in

the collegiate subculture tended tO move tO the fraternities.

Eighty—five per cent Of the students in the nonconformist

subculture remained in the residence hall.

It was not until the Fall Term Of 1963, the third

year for many Of the students at Michigan State University,

that significant differences among the four subcultures in

place Of residence were found. At this time, many Of the

students had reached 21 years Of age. At this age housing

regulations allow students to live any place Of their own

choosing. Before this age students usually live in uni-

versity supervised Off-campus housing, residence halls, fra—

ternities, COOperatives, religious living units or at home.
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Thirty per cent Of the sample still resided in South Case

Hall at the beginning of Fall Term, 1963. The fraternities,

cooperatives and supervised Off-campus housing comprised

forty-five per cent of the housing. Students identifying

with the vocational subculture lived in unsupervised, Off-

campus housing and many Of them were married. Students se-

lecting the academic subculture tended to live in the co—

operative houses or supervised Off-campus housing. Again

members of the collegiate subculture were still in fraterni—

ties while students in the nonconformist subculture were

living in other residence halls than South Case Hall. Stu-

dents in both the academic subculture and the vocational sub-

culture remained away from the fraternities.

The fourth year most, nearly forty per cent Of the

sample,1ived in unsupervised housing. Most Of the students

identifying with the vocational subculture returned tO South

Case Hall or were married. They appeared tO remain away

from the fraternity and supervised housing. Many members Of

the academic subculture were married or living in supervised

Off—campus housing. A disprOportionate number Of students

infthe collegiate subculture were in fraternities and super—

vised Offecampus housing. Most Of the students in the non-

conformist subculture moved to unsupervised housing.
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Reaction tO Living:Learning

Residence Hall

Null Hypothesis VII--NO differences exist among the
 

four subcultures in the student's reaction to their experi-

ence in a living-learning residence hall.

Students' reactions tO the living-learning residence

hall are summarized in Tables 12, 18 and 19. The academic

experience, the all-freshmen aspect Of the residence hall

and the reaction to living in a coeducational residence hall

are the three areas for which data are presented.

 

 

 

 

 

Table 17. Comparison among the four subcultures Of the re-

actions tO the academic experience Ofa living—

learning residence hall.

Un-

Present FaVorable favorable Indifferent Total

subculture N' % N' % N' % N’ %

Vocational 48 (75) 7 (ll) 9 (14) 64 (100)

Academic 21 (70) 5 (l7) 4 (13) 30 (100)

Collegiate 97 (76) l8 (14) 12 (9) 127 (100)

Nonconformist 20 (80) 2 (8) 3 (12) 25 (100)

186 (76) 32 (13) 28 (11) 246 (100)

X2 = 2.266 Not significant.

Degrees Of freedom

It is evident from the data presented in the above

table that the null hypothesis that no differences exist
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among the four subcultures with respect tO reactions tO the

academic experience is accepted.

It is also evident from the data presented in Table

18 that the null hypothesis that no differences exist among

the four subcultures with respect to the all freshmen aspect

Of the hall is accepted.

Table 19. Comparison among the four subcultures Of the re-

action tO the coeducational housing Of a living-

learning residence hall.

 

 

 

NO In—

Present Resp. Fav. Unfav. different Total

Subculture N % N % N % N ,% N %

VO-

cational 28 (41) 34 (50) 2 (3) 4 (6) 68 (100)

Academic 18 (58) 9 (29) 3 (10) 1 (3) 31 (100)

Col—

legiate 48 (37) 74 (57) 3 (2) 4 (3) 129 (100)

Non-

conformist 14 (52) ll (41) 1 (4) 1 (4) 27 (100)

 

108 (42) 128 (50) 9 (4) 10 (4) 255 (100)

 

X2 = 12.627 Not significant.

Degrees Of freedom = 9.

It is evident from the data in Table 19 that the

null hypothesis that no differences exist among the four sub-

cultures with respect tO reactions to coeducational housing

is accepted.
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From the above tables it is evident that the students

in this study were highly in favor Of the academic experience,

the all—freshman aspect Of the residence hall and were

pleased to live in a coeducational residence hall.

Discussion Of the reactions tO a living-learning

residence hall—-The physical facilities for Case Hall are

two living units, one for men and one for women, separated

by public areas where dining, classrooms, recreation and

snackshop facilities are provided. As the students re-

membered their experiences in South Case Hall a large per-

centage favored living in a coeducational residence hall.

Students in all the subcultures viewed coeducational living

as highly favorable. Only eight per cent Of the students

disliked living in the hall.

The all—freshman aspect Of Case Hall was also viewed

positively by the students in this sample. Seventy-three

per cent Of the students expressed favorable Opinions.

Twenty-two per cent qualified their responses by saying

upperclassmen were needed to add additional maturity to the

residence hall student population. An additional eleven per

cent liked the all-freshman hall as a freshman but they were

glad they had left the residence hall at the end Of their

first year. Students in the academic subculture were least

impressed by the all-freshman aspect Of the residence hall.

They liked the commonality Of experiences that all freshmen

had but felt upperclassmen could have added an atmosphere
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more conducive for study and maturity. Most Of the students

in the collegiate subculture were either highly in favor or

completely dissatisfied with the all-freshman aspect Of the

residence hall. Students identifying with the vocational

subculture were indifferent to it all.

After four years it was quite evident that students

in the sample were highly impressed with the results Of the

academic aspect Of the residence hall as seventy-six per cent

Of the students reacted favorably to this item. The con-

venience Of the classrooms and the interaction with faculty

members were the aspects they remembered most. Most Of the

students saw the academic aspect Of the residence hall with

the same positive regard.

Undergraduate Education

Experiences
 

Null Hypothesis VIII-—NO differences exist among the

four subcultures in students' perceptions Of undergraduate

education.

TO better understand some Of the experiences that

students encountered during their undergraduate years each

student was asked to list the most important or significant

thing learned at college. He was also asked to list the ex—

perience or activity which had been most profitable and what

had been the greatest impact Of Michigan State University.

In addition he was asked to list the most important indi-

viduals or experiences which reinforced his attitudes, values,
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Opinions, beliefs and interests and the most important indi-

viduals or experiences which had modified or altered his atti-

tudes, Opinions, beliefs and interests. The following tables

present the results Of these questions.

It is evident from the data in Table 20 that the

null hypothesis that no differences exist among the four sub-

cultures with respect tO the most important or significant

thing learned at college is accepted.

From the data in Table 21 it is evident that the

null hypothesis that no differences exist among the four

Subcultures with respect to the experience or activity which

has been most profitable is rejected.

It is evident from the data in Table 22 that the

null hypothesis that no differences exist among the four sub—

cultures with respect tO the impact Of college is accepted.

From the data in Table 23 it is evident that the

null hypothesis that no differences exist among the four sub—

cultures with respect tO experiences or individuals which

reinforced attitudes, values, Opinions, beliefs and interest

is accepted.

It is evident from the data in Table 24 that the

null hypothesis that no differences exist among the four sub—

cultures with respect tO experiences or individuals which

reinforced attitudes, values, Opinions, beliefs and interest

is rejected.
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Discussion Of Undergraduate

Experiences

Most important thing learned at Michigan State Uni—

versity-—The largest percentage Of the students in this

study saw the most important thing learned at Michigan State

University as the new ideas and new knowledge which they

acquired. Nearly one-third Of the sample felt this was the

most important. Following in order Of importance were: a

framework for decision making, thinking logically, a respect

for the significant contribution that any one individual can

make to society, and getting along with peOple.

Students in the academic subculture saw the most im-

portant thing learned as the contribution an individual can

make to society. Their response was larger than the chi—

square theoretical value for this question. Students identi-

fying with the collegiate subculture saw the most important

thing learned as the ability tO get along with people and V0-

cational training. Students in both the nonconformist sub-

culture and the academic subculture responded fewer times

than expected that "getting along with people" was the most

important thing learned at the university.

Experience or activity most profitable—-Significant

differences among the four subcultures were found in the ex-

periences or activities that were "most profitable to them

at the university." Students in the vocational subculture

continued to find their academic experiences most profitable.
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Their living unit was seen as the category least contributing

to their university experience. Students selecting the aca—

demic subculture had difficulty deciding between "all Of col-

lege life in general" and the other categories but they also

saw the academic experience superior to their living group

activity. Students that selected the collegiate subculture

identified the living group experience contributing signifi-

cantly to their education and the academic experiences having

much less impact. Students in the nonconformist subculture

listed areas that were hard to categorize but they also saw

the academic experiences as more meaningful than their

living—group experience.

Impact Of the university--The greatest impact the

university had on the students in this study was the new

ideas and new knowledge that were imparted to them. Stu-

dents in the vocational subculture saw the impact of the

university as training-centered and negative comments were

frequently mentioned. Students selecting the academic sub—

culture saw themselves becoming more Of an individual and

highly idea oriented; whereas the students in the collegiate

subculture were highly positive in their comments on the im—

pact Of the university. Students selecting the nonconformist

subculture were considerably more negative than any other

subculture.
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Individuals or experiences that strengthened and rein—

forced attitudes and values--Students selecting the noncon-
 

formist subculture found their academic experiences

strengthening and reinforcing their attitudes and beliefs.

Little satisfaction was found in the academic experience at

the university by students identifying with the collegiate

subculture. Many students in the vocational subculture

found it difficult tO distinguish the individuals or experi-

ences that strengthened or reinforced their attitudes. The

same was true for the academic subculture.

Individuals or experiences which modified or altered
 

values--When students were asked to identify the experiences

and individuals who modified or altered their values, their

responses were divided into two main categories: the living

group experiences or individuals and the academic experiences

or individuals. Fifty—nine per cent Of the students identi—

fied living group experiences or individuals as being most

important in modifying or altering values; thirty per cent

identified the academic experiences or individuals and eleven

per cent could not differentiate the experiences or the indi—

viduals responsible for the modification or altering Of

their values.

Students in the vocational subculture had a difficult

time determining the individuals or experiences who modified

or altered their values. Academic experiences had greatest
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impact for change in the vocational subculture and noncon—

formist subculture. The living group experiences were identi-

fied as agents for change by the students in the collegiate

subculture more than any other subculture.

Parents Education

Null Hypothesis XIX-—NO differences exist among the
 

subcultures in parents education. The data used to test

this hypothesis appear in Tables 25 and 26.

It is evident from the data presented in these tables

that the null hypothesis that no differences exist among the

four subcultures with respect tO parents education is

accepted.

Discussion of parents education-~The lack Of re—

lationship between parents education and subculture identity

would indicate that the attitudes that cause students tO se-

lect the different subcultures are not related to the number

Of years their parents were in formal education. The stu—

dents in this study came from homes where twenty—six per

cent Of the fathers and eighteen per cent Of the mothers had

not completed a high schOOl education. The students in the

vocational subculture tend tO have fathers who started col-

lege but didn't graduate. Parents with a college degree

were found more than expected as parents Of students in the

nonconformist subculture.
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SociO—Economic Status

Null Hypothesis X—-NO differences exist among the
 

four subcultures in sociO-economic status as measured by

father's occupation.

The data used to test this hypothesis appears in

Table 27.

It is evident from the data in this table that the

null hypothesis that no differences exist among the four sub—

cultures with respect tO sociO-economic status is accepted.

Discussion Of sociO-economic status-—Socio-economic

status, as measured by father's occupation did not signifi-

cantly differentiate the four subcultures. Fifty-five per

cent Of the sample was classified as executive-managerial or

laborers.

Students in the vocational subculture tended to have

fathers in executive and managerial positions but not in—

volved in professional positions. Business owners tended tO

be the smallest group from which the academic subculture

came but students in the collegiate subculture had more

fathers than expected as business owners and in professional

occupations. Students selecting the nonconformist sub-

culture were represented by fathers who were identified as

laborers and these students had few fathers who were business

owners .



T
a
b
l
e

2
7
.

b
y

f
a
t
h
e
r
'
s

o
c
c
u
p
a
t
i
o
n
.

C
o
m
p
a
r
i
s
o
n

a
m
o
n
g

t
h
e

f
o
u
r

s
u
b
c
u
l
t
u
r
e
s

w
i
t
h

s
o
c
i
o
-
e
c
o
n
o
m
i
c

s
t
a
t
u
s

a
s

m
e
a
s
u
r
e
d

  

E
x
e
c
u
t
i
v
e

o
r

B
u
s
i
n
e
s
s

P
r
e
s
e
n
t

M
a
n
a
g
e
r
i
a
l

O
w
n
e
r

S
u
b
c
u
l
t
u
r
e

N
"

%
N
"

%

P
r
o
-

f
e
s
s
i
o
n
a
l

N
9
6

W
h
i
t
e

C
o
l
l
a
r

N
9
6

F
a
r
m

O
w
n
e
r

N
‘
%

L
a
b
o
r
e
r

N
‘
%

T
o
t
a
l

N
%

 

V
o
c
a
t
i
o
n
a
l

2
4

(
3
7
)

1
2

(
1
8
)

A
c
a
d
e
m
i
c

8
(
2
6
)

3
(
1
0
)

C
o
l
l
e
g
i
a
t
e

3
1

(
2
4
)

2
8

(
2
2
)

N
o
n
c
o
n
f
o
r
m
i
s
t

8
(
3
0
)

1
(
4
)

3 3

1
5 l

(
5
)

(
1
0
)

(
1
2
)

(
4
)

L0

1
2

(
6
)

(
l
6
)

(
9
)

(
l
l
)

1
3Ln (*3

(
8
)

2
(
6
)

(
1
0
)

(
l
l
)

1
7

1
0

2
9

l
l

(
2
6
)

(
3
2
)

(
2
3
)

(
4
1
)

6
5

(
1
0
0
)

3
1

(
1
0
0
)

1
2
8

(
1
0
0
)

2
7

(
1
0
0
)

 

7
1

(
2
8
)

4
4

(
1
8
)

2
2

(
9
)

2
4

(
1
0
)

2
3

(
9
)

6
7

(
2
7
)

2
5
1

(
1
0
0
)

 

2

X
=

1
7
.
4
1
9

N
o
t

s
i
g
n
i
f
i
c
a
n
t
.

D
e
g
r
e
e
s

O
f

f
r
e
e
d
o
m

=
1
5
.

100



Size Of Community

101

Null Hypothesis XI--NO differences exist among the

four subcultures in size Of community where student spent

most of his life.

The data used tO test this hypothesis appears in

the following table.

 

 

 

 

 

Table 28. Comparison among the four subcultures in size Of

community where student spent most Of his life.

Farm- 2,500- 25,000- 100,000

Present 2,499 24,999 99,999 + Total

Subculture N' % N’ %' N" % N’ % N" %

Vocational 18 (26) 19 (28) 16 (24) 15 (22) 68 (100)

Academic 10 (32) 7 (23) 2 (6) 12 (39) 31 (100)

Collegiate 32 (25) 34 (27) 26 (21) 34 (27) 126 (100)

Non-

conformist 7 (27) 8 (31) 4 (15) 7 (27) 26 (100)

67 (27) 68 (27) 48 (19) 68 (27) .251 (100)

X2 = 6.637 Not significant.

Degrees Of freedom = 9.

It is evident from Table 28

that no differences exist among the

that the null hypothesis

four subcultures with re—

spect to size Of community where student spent most Of his

life is accepted.
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Discussion Of size Of commupity--There were no sig-

nificant statistical differences among the subcultures as tO

the size Of community where the students had lived most Of

their lives. The only group with more than the expected

numbers Of students in any category was the academic sub—

culture. Students in the academic subculture had a larger

number Of students from urban centers larger than 100,000

population, and fewer than expected from the 25,000-99,999

category.

Marital Status

Null Hypothesis XII-~NO differences exist among the

subcultures in marital status.

The data used to test this hypothesis appears in the

following table.

 
 

 
 

 

Table 29. Comparison among the four subcultures in marital

status.

Present Single Married Total

subculture N % N’ % N’ %

Vocational 55 (81) 13 (19) 68 (100)

Academic 24 (77) 7 (23) 31 (100)

COllegiate 115 (90) 13 (10) 128 (100)

Nonconformist 27 (100) 0 27 (100)

221 (87) 33 (13) 254 (100)

 

X2 = 9.721 Significant beyond the .05 level Of

COnfidence.

Degrees Of freedom = 3.
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It is evident from the data in Table 30 that the

null hypothesis that no differences exist among the four sub—

cultures with respect tO marital status is rejected.

Discussion Of marital status--On1y thirteen per cent

of the entire sample was married. The 1964-65 Report of the

Registrar at Michigan State University lists fifteen per cent

Of the undergraduate pOpulation married. Thus the results

Of this sample appear consistent with the all-university popu-

lation. The students in the nonconformist subculture were

all single. More married students than expected chose the ,:

 

I
f
:

-

academic subculture.

Sequence Of Events-—Freshman

tO Senior Year

As students described the sequence Of events that

led them from their freshman subculture identity tO their

senior subculture identity, it was evident that their fresh—

man year Or their first recollection Of the reasons for at—

tending the university were related tO a specific vocational

goal. Nearly seventy per cent Of the students who responded

to this question described their initial reasons for at—

tending Michigan State University as jOb or vocation oriented.

However, four years later their subculture identity was de—

scribed much differently. The need for a "well-rounded" edu-

cation; an education that emphasizes the classroom, a job,

and ideas and how peOple relate to each other became the
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responses Of over one-half the students. Students in the vo—

cational subculture placed greatest importance on events re—

lating to their future job or job experience. Students

identifying with the academic subculture and the noncon-

formist subculture found it difficult to differentiate ex-

periences during the senior year that led to their present

subculture identity. Students selecting the nonconformist

subculture related negative experiences at the university

that led to their identity.

 

Interviews

As mentioned earlier a random stratified sample Of

students was selected for interviews. For purposes Of dis-

cussion the interviews with the students are divided ac—

cording tO the student's subcultural identity. Each sub—

culture identity; vocational, academic, collegiate and

nonconformist will be discussed. When applicable, the inter—

views for students who started with a particular subculture

identity and who did not change this subculture identity in

four years will be'a separate category from those students

who started with a particular subculture identity and did

change their subculture identity at the end Of four years.

VOcatiOnal subculture--Students who started at

Michigan State University in the vocational subculture and

who remained in this subculture at the time when the data

were collected for this study saw themselves seldom changing
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tflneir ultimate goals while at Michigan State University.

Ekome of the students changed majors because majors they se-

leacted when they came to Michigan State, e.g., pre-med,

exigineering, pre-law, were tOO difficult and thus they had

tr) get out Of these majors in order to remain in college.

Cksnsequently, many Of their overall grade points were low be—

cuause Of disastrous grades their first two years. However,

1nc>st Of these students did keep their ultimate goals but

cflu<>se other avenues reaching them. A typical statement from

tfla:is category Of students was as follows:

 

I drOpped engineering, but selected management, be-

cause I have found this Was my best route to the kind

Of engineer I wanted to be when I came tO Michigan

State University. The further I went I realized a

management major also needs economics so management

and economics are the route I have selected to be a

good engineer.

Participation in extra—curricular activities is seen

(£3)? these students as being very important sometime during

titles student's collegiate career. These activities make the

stil-Ident "more marketable." The students in this category a1-

53C> eaxpressed the idea that classes with a specific reference

t:c’ tiheir job orientation were most helpful. The under-

gra<iuate curriculum is definitely seen as a means to an end.

IPC’IT example, a student said, "I have always wanted political

SEj-ence as a way to law. This is the best way."

Students within the vocational subculture who had

c1larlged, or who had perceived themselves to change their sub—

(2

L13L1lere identity after their freshman year saw the first two
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years at the university as being highly significant years for

their educational growth. The first two years the residence

hall bull sessions, defining goal orientation, changing

majors, influences of roommates or members Of the Opposite

sex, were all common discussions during the interviews.

Most Of these students came tO the university with their

goals quite nebulous, or their major goal was tO just succeed

in the classroom. A common expression from students in this

category was,

I came here majoring in engineering and lasted two

terms. I left schOOl before I was asked to leave.

Now I am in business and preparing for law school

later. This university has taught me to find a goal,

stiCk to it and then succeed,

or,

I started as a biological science divisional major

and didn't know for sure what I wanted to do. At the

end Of two terms, however, I started in pre-vet. Be-

fore I came to Michigan State University I was highly

fraternity oriented. If I couldn't belong to a fra—

ternity, I thought I would die or just forget the uni-

versity entirely. SO Winter Term I pledged a frater-

nity; however, this was at the Same time that I decided

I might enjoy pre-vet. I pledged a fraternity, got my

mid-term grades and decided then I wasn't here to goof

Off so I depledged and settled down tO study towards

my major which was going to lead me to an excellent

career,

or,

Living in a residence hall my first year was very im-

portant. It gave me a chance to meet many students

who have now become friends Of myself and my family.

When I first came to Michigan State, studying to suc-

ceed in the classroom was my one and only goal. I

had a particular major in mind and strived tO do the

best in the classroom. In my SOphomore year, my

philosophy changed as I knew my career was going to

be in CrOp Science.
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The academic subculture--During the interviews the

students who identified with the academic subculture dis-

cussed experiences that related tO faculty members and to

the classroom in general. In these interviews students

stated a desire tO take part in discussions in class, to

help teachers with special research projects and tO work

above or beyond the minimal classroom expectancies. Another

priority for the students in the academic subculture was

learning tO "get" grades. TO illustrate this point the

following quote is representative:

College has changed me because I used to want to learn

because Of a desire to know, to uncover truth and gOOd

grades resulted, but now I try tO tell myself I will

understand later, but work for the "A" now. Courses

are tO give you the overview and then work for depth

later.

Social interaction to the students in the academic

subculture is important but as a student said,

We made our friendships the freshman year and then we

moved with many Of these students tO Off-campus living

units or stayed in Case Hall with our friends. I

wouldn't want to go through the ordeal Of trying to

make friends each year.

Special mention was made Of Off—campus housing and inde—

pendence for intellectual maturity. The instructors who dis—

cussed the reasons "why," tended to be the instructors with

whom the students in the academic subculture identified. An-

other common quote Of the student in this subculture was:

"A man needs to find himself or interact with people who

have found themselves." Students in the academic subculture
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seemed to understand that they were working for themselves,

no one else, and if things were going to be done, the indi-

vidual student had tO dO it. Independent research and the

Opportunity to discuss ideas and intellectual concerns with

professors all seemed very important tO this group. Stu-

dents in this subculture seem tO question the reasons for

their existence and are seeking Opportunities tO contribute

to mankind.

The collegiate subculture--Students in the collegi-
 

ate subculture tended tO discuss "peOple" more than any

other subculture. The importance Of identifying a student

as an individual with dignity, with integrity, and with re—

spect is highly important to students in the collegiate sub—

culture. Students in the collegiate subculture view edu-

cation as an experience that will make them a "well-rounded"

person. They are concerned that many Of their initial

courses at this University taught them nothing more than the

classroom manners that a student must learn sometime at col—

lege. The fraternity became an important variable in the

total collegiate experience of this subculture. The fra-

ternity and residence halls Offered many bull sessions, in—

formal contracts, Opportunities tO assume leadership posi-

tions and to know people in informal situations. All Of

these different experiences are very important to the stu-

dent who identifies with the collegiate subculture. A typi—

cal response Of students in the collegiate subculture is as
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follows: "I met my wife at a coed football game and to me

this is the most significant thing the university has done

for me"; "The fraternity house allowed me to fix my room any

way I wanted it. The first part Of the wall is paneled and

the rest is paint. I could paint my room the way I wanted

it to be"; "When I came to college I felt that this was a

place tO prepare me for a job. However, when I discovered

"
‘

'7

.
r
fi
j

that this was a university and its purpose was to educate me

 
so that I might have a more significant experience in life,

I became much happier and much less disillusioned about the
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university." Many Of these students saw the academic pro—

gram in the residence hall as making their education more

convenient. Students in the collegiate subculture also saw

the fraternity as a negative academic influence. In fact,

even though some Of the students felt fraternities did not

necessarily lend themselves to academics, they still saw the

group experiences in the fraternities as the most significant

experience they had at Michigan State University. Many Of

the students in the collegiate subculture could identify

several instructors with whom they had had contact and conver-

sations. TO them the academic experience at Michigan State

University appears highly polarized; either negative or posi-

tive. The choice for this student is the choice between the

classroom and preparing himself as an individual. Students

identifying with the collegiate subculture speak positively

Of their experiences at Michigan State University.
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Instructors are friendly and students, faculty and adminis-

trators enjoy discussions on all tOpics Of concern. The

residence hall, fraternities, and other agencies on campus

provide many Opportunities for growth. The individual how—

ever must accept the challenge Offered because "at this uni-

versity you are really on your own." Orientation sessions,

Opportunities to meet new people with different values or

with different philOSOphies and different ideas than your

own, and the Opportunity for leadership positions have all

become important parts Of the total education to the col-

legiate subculture.

The nonconformist subculture--Students in the non—

conformist subculture had many negative comments regarding

the university. For example, "I dislike the Brody Group Of

residence halls because Of all the sewage and the smell and

the walk. Classes in Case Hall and the coed concept were

gOOd, but it became dead to everything else around." Stu-

dents in the nonconformist subculture Often discussed their

lives before they came to the university. Much Of the inter—

view time was devoted tO why they decided to come to Michigan

State University. Many times students in this subculture

had comments that were exceptionally descriptive Of them-

selves. For example: "The residence hall kept me immature

because it made all my decisions for me. When I moved out

this helped me. A great deal of contempt for the adminis—

trators and rules and regulations on this campus will always
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remain with me," or "The importance Of a college education

becomes less important as it is accomplished. Because after

it is accomplished I have tO find myself." The search for

an identity, activities as a means to an identity, and the

love Of knowledge in books are all things that typify this

subculture. The meaning Of the psychological and social

distance on the university campus and the possibility that I“?

this distance may lead tO less effort and less identity Of ~ L4

all the academic community participants is Of grave concern

tO the students in the nonconformist subculture. (y

 
General Reaction from

Interviews

One Of the questions asked Of all participants in

the interviews was, "When did you first begin to think about

college?" Most Of the students could not remember when they

had first thought about coming to college; it was just as-

sumed in their home. It was a family attitude that college

was a thing that you did after you finished high school.

Not one Of the students interviewed could remember a signifi—

cant event that led tO his attendance at college other than

an attitude built within the home or built within the cur—

riculum in high school. Most Of these students had taken a

college oriented curriculum in high school. SO regardless

Of ability, or academic achievement, for this group Of stu-

dents college attendance was an attitude that had been

 



112

solidified for a period Of time. A common response to this

particular item was as follows: "The high school was geared

tO college thinking; I had grown up just assuming I would gO

to college."

Summary

The results Of the analysis generally support the

null hypotheses Of this study. Statistical significance be-

yond the .05 level Of confidence was found among the follow—

ing variables as they were interpreted according to the

present subculture identity Of the sample: marital status,

the students place Of residence during his third year on

campus, college major, academic ability, the experience or

the activity most profitable at the university, and the

individuals or experiences which altered or modified atti-

tudes and values.

The chi-square, nonparametric test statistic was used

to interpret all but one of the twelve variables in this

study. The analysis of variance was used tO test differences

among the four subcultures on the variable Of grade point

average.

Interviews were conducted with a stratified, random

sample Of the students in this study. Comments from stu-

dents identifying with the different subcultures Of this

study were reported.
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CHAPTER V

SUMMARY AND CONCLUSIONS

The Problem [-3

The general problem Of this study was to examine

some Of the influences an institution Of higher education may

have, over a four-year period, on the students enrolled at

 .‘W
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h

~
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_
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that institution. Defining the purposes Of undergraduate

education in American higher education, as well as developing

each individual to his fullest potential, have commanded a

high priority on the list Of educational needs in American

institutions Of higher education. Although there has been

increasing research by colleges and universities and by

organizations outside specific higher education institutions

regarding the influence Of the colleges and universities on

college students today, tOO many Of the value studies brand

all students with a general, categorical value orientation.

These studies tOO Often deal with the "typical college stu—

dent" instead Of allowing for the initial characteristics Of

each entering college student and the influences these

characteristics have on the value and attitude change Of the

individual while he is at the institution Of higher

education.

113
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Initial characteristics Of students and the character—

istics Of colleges they select are demanding increased at—

tention in research on higher education. The prime reason

for this is the fact that student characteristics, as well

as those Of the institution, directly produce the student

culture and institutional environment. If we are then tO

understand the problems Of undergraduate education and the

fluences that an institution Of higher learning has on its

students, we must inspect all facets Of the university as it

relates to the student culture and institutional environment.

There is need to study and understand the socialization pro—

cesses by which students identify, interact, and integrate

their experiences with the mission Of the university. It

was the attempt Of this research project tO study the sub—

cultures Of undergraduate students on the assumption that

the interactions Of students with one another exert con—

siderable influence on the nature and extent Of the total

educational process.
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Theory

To study the influences Of an institution Of higher

education upon its student body a theoretical framework for

the study is needed which will encompass a diverse student

population. Research indicates that students attending

large state universities tend to view the purposes of higher

education from various philOSOphical foundations. It also
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indicates that students tend to select universities for

different reasons. In this study four separate student sub-

cultures have been identified to: encompass these perceptions

and purposes. These subcultures exert a strong influence

which modifies or enhances higher education's impact upon

The theoretical frameworkstudents' attitudes and values.

£01: this study has its foundation in the sociological research

Trow was the first to distinguish fourdone by Martin Trow.

and he subsequently named

 
student subcultures on the campus,

them the vocational, the academic, the collegiate, and the J

no nconformist. From his research Trow determined that these

subcultures emerged from the combination Of two variables:

the degree to which students are involved with ideas; and

the extent to which they identify with their college or

university.

1% s ign and Procedures

The sample for this study was drawn from the total

nLLil-Fraser Of male students who entered South Case residence

hall for the beginning Of Winter Term, 1962. South Case

Hall was the first co—educational residence hall and the

first living-learning residence hall on the Michigan State

University campus. The residents Of South Case Hall were

They moved from otherSeco nd term, freshman male students.

1962.men ' s residence halls at the beginning 0f winter Term,

At this time there was a total Of 535 students in South Case
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Hall. Of this number, approximately 326 students attended

university during the 1964-65 academic year, and werethe

Of this group,thus theoretically available for this study.

usable data was collected from 260 students or 80 per cent

of the total number of students available. Comparison of

South Case Hall male student population with other Fallthe

indicated nonsignificant .Terra, 1961 freshman male students,

differences in scholastic ability and academic achievement.

 

Nonsignificant differences were also found comparing the

Students who were on campus during the 1964-65 academic year :4.

wh<:> did not reply to the questionnaire with those students

Individual letters,Who comprise the sample for this study.

fol low-up letters, post cards, telephone calls and personal

VL sitations were all used as methods of obtaining as many

Que stionnaires from the students as possible. After 230, or

nearly 90 per cent, of the questionnaires had been returned,

a Stratified random sample of 28 students was selected for

A memorized interview guide was used for the
inte rviews .

a summary
interviews. After the completion of the interview,

of the remarks was written.

The data for this study were analyzed according to

the students' present subculture identity. The subculture

Ldentity for each student was one of four subcultures; vo—

and nonconformist. The stu—

c - . .
a~"‘—‘.‘Lc>na1, academic, collegiate,

d .
ents were selected for the four subcultures on the baSlS of

t: -

heir responses to questions on the College Experience
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Inventory. As yet reliability coefficients have not been

However, Educational Test—established for this instrument.

ing Service has reported some preliminary results of their

attempts to establish reliability measures for the College

Student Questionnaire, Parts I and II. The results from

these reliability tests indicate that students respond to

subculture identity questions according to the type of

Another reliability measure

the

institution they are attending.

that was designed for the College Experience Inventory was a

 
question that asked the student to describe the sequence of

events from his freshman to senior year which made a differ—

er; ce in the order of importance in which they ranked their

own subculture identities. Still another attempt to es-

tablish reliability measures was the interview. The inter-

view responses and the responses describing the sequence of

e‘J'ents from their freshman to their senior year, were very

close to the questionnaire responses. The College Experience

Inventory provided specific information pertaining to marital

Status, parent's education, residence while at the uni-

versity, size of community where student had Spent most of

his life, college major, parent's occupation, perceptions of

undergraduate education, reaction to living—learning resi-

dence hall, and subculture identity. Personnel records of the

university were checked for grade point average, rate of pro-

9123 esion through Michigan State University in four years

( Q:bedits earned at the end of Winter Term, 1965), and
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College Qualification Test-Total Score. The statistical tech-

niques used in this study were the chi-square non—parametric

test and simple analysis of variance. Chi—square was used

to test the null hypotheses that no differences existed be-

tween the groups in marital status, parents education, ability,

place of residence, size of community where student had spent

rate of progression in fourmost of his life, college major,

1965),years (total credits earned at the end of Winter Term,

socio—economic status (father's occupation), perception of

 
undergraduate experience, reaction to living—learning resi- .-

de nce hall experience, and subculture identity change. The _.

dL stributions were analyzed to determine how closely the ob—

se rved number of responses in a given category approximated

an expected theoretical distribution. The significance level

u Sed for the chi-square test statistic was the .05 level of

COJafidence. Simple analysis of variance was used to test

the null hypotheses that the four subcultures in the study

were from pOpulations with the same mean. This analysis of

Variance was used to test differences among the four sub—

cu:L‘Ltures in regard to grade point average. The significance

level used for the analysis of variance was the .05 level of

The twelve main null hypotheses which appliedco 11 fidence .

to this study were: no differences exist among the four sub—

cl'1:L‘tures in marital status; no differences exist among the

f<>L11': subcultures in grade point average; no differences exist
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among the four subcultures in parent's education; no differ-

ences exist among the four subcultures in place of residence

at the university during the four year period; no differences

exist among the four subcultures in the size of community

where student spent most of his life; no differences exist

among the four subcultures in college major; no differences

exist among the four subcultures in the rate of progression

through college; no differences exist among the four sub—

cultures in scholastic ability (the College Qualification

Test-Total Score); no differences exist among the four sub—

cultures in socio-economic status; no differences exist among

the four subcultures in the outcomes of the student's under-

graduate education; no differences exist among the four sub-

cultures in perceptions of the student's experience in the

living-learning residence hall; no differences exist among

the four subcultures in present subculture identity, fresh—

man subculture identity, and typical Michigan State Uni—

versity student subculture identity.

Findings and Conclusions

Students in the sample identified with one of the

four subcultures in this study; vocational, academic, col-

legiate, and nonconformist. The present subculture identity

of the student was the independent variable for the study.

Over fifty per cent of the students selected as their present

subculture identity the collegiate subculture; twenty—six

 



120

per cent chose the vocational subculture; twelve per cent

chose the academic subculture and ten per cent chose the non-

conformist subculture.

Since one of the purposes of the study was to de—

termine what changes, if any, took place in the four years

between the admission to college and the collection of the

data in subculture identity, each student was asked to de—

termine his subculture identity as a freshman. As the stu-

dent recalled his freshman subculture identity, fifty—two

per cent of the students selected the vocational subculture;

eighteen per cent selected the academic subculture; twenty-

six per cent selected the collegiate subculture; and four

per cent selected the nonconformist subculture.

The most ideal subculture identity for the students

in this study was the collegiate subculture. Forty—three per

cent of the sample selected this subculture. The academic

subculture was chosen by forty-three per cent of the stu—

dents and the vocational subculture and the nonconformist sub-

cultures followed with thirty-per cent and six per cent of

the sample respectively.

When asked to describe the most typical subculture

identity of Michigan State University students, fifty—five

per cent of the sample selected the collegiate subculture.

Thirty—five per cent of the sample stated the typical

Michigan State University student belonged to the vocational

subculture. Consequently, the students in this sample felt
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ninety per cent of the students at Michigan State University

identified with the collegiate and vocational subcultures.

Seven per cent of the sample categorized the typical Michigan

State University student in the academic subculture and

three per cent in the nonconformist subculture.

The analysis indicated that marital status was related

 

to the student's present subculture identity. In the four rfi‘

year period covered in this study, thirteen per cent of the

sample had been married. None of the students identified E

with the nonconformist subculture were married. :.~

Differences in mean grade point average among the Q}

four subcultures were not found to be statistically signifi-

cant. Statistical differences were found when grade point

averages were analyzed according to groups representing

certain minimal grade point averages for membership in vari-

ous activities, honors, and organization membership. Grade

point averages used for these groupings were the 2.5 and 3.0

grade point averages.

The total percentile score on the College Qualifi—

cations Test was used as the measure of academic ability for

this study. The differences among the four subcultures on

this variable were statistically significant. After

grouping the percentile scores to determine ability groups,

statistical differences among the four subcultures were found.

Four categories were used for this grouping; the lower
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thirty per cent, the 30-59 percentile group, the 60-89

percentile group, and the upper ten per cent of ability.

Parents' education, size of community where student

had spent most of his life, rate of progression through col-

lege (credits earned at the end of Winter Term, 1965), and

socio-economic status did not differlsignificantly among the

four subcultures. '
‘
7

M
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Students must live in residence halls their first

year at Michigan State University. After their first year

they may move to fraternities, cooperatives, or supervised  
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off-campus housing. At the beginning of the students' third

year, significant differences in selection of housing were

found for the first time. The second year seventy per cent

of the students remained in South Case Hall.' Starting the

third year of residence the students in the collegiate sub—

culture moved to the fraternities. During the fourth year

the majority of the students lived in unsupervised housing.

The variable of academic major tended to differenti-

ate the subcultures more than any other variable. The stu-

dents in the vocational subculture tended to major in the

College of Business, the College of Natural Science,

Veterinary Medicine, and the College of Engineering. On the

other hand, the College of Social Science, the College of

Arts and Letters, and the College of Natural Science were

the choices of the students identifying with the academic

subculture and the nonconformist subculture. Students
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identifying with the collegiate subculture tended to identify

with the College of Business, the College of Social Science,

and the College of Natural Science. The small number of

majors in the College of Business identifying with the aca-

demic and nonconformist subculture is very apparent. Also,

the few majors in the College of Social Science and the Col—

lege of Arts and Letters among the students in the vocational (

and collegiate subculture is veryaeVident.

Many of the students in this study found the most im-

 portant thing they learned at college was the new knowledge :3

and skills, both intellectual and social, that they acquired

in their exposure to the university. Approximately the same

percentage of students listed, "as the most important or sig

nificant thing learned at college" was "getting along with f

people";"developing an appreciation for the contribution an

individual can make to society or to their own welfare"; and

"establishing a basis for decision making that helped me

think logically to solve problems."

The experiences and individuals within the living

group were identified fifty-four per cent of the time as the

experience or activity which was most profitable to the stu—

dent. Academic experiences, academic activities, and other

student activity opportunities on campus followed in that

order. Students in the collegiate subculture identified ex—

periences within the living group as being most.important to

them. When asked to identify the experience or activity



124

most profitable to them in the past four years at Michigan

State University, the students in the vocational subculture,

the academic subculture, and the nonconformist subculture

tended to identify academic experiences more than the col-

legiate subculture. When students discussed the personal

impact of the University they identified ideas learned, Oppor-

tunity to express their own Opinions, obtaining new skills,

and learning to communicate with peOple, as the areas most

prominent at Michigan State University.

~
‘
J

-
l
'
.
‘

.
r
‘

‘
,
s
s
‘

'
0The experiences and individuals within the living  

groups were selected by most of the students in this study

as the factors which strengthened and reinforced their atti-
 

tudes, values, opinions, interests and beliefs. Sixty-five

per cent of the students identified with this category.

Eighteen per cent of the sample identified academic experi—

ences and academic faculty. Again, the experiences and

individuals associated with the living group were identified

as the agents for modification and altering attitudes,

opinions, beliefs, and interest. However, thirty per cent

of the students identified the total academic experience, as

Opposed to the living experience, which modified or altered

their attitudes, opinions, beliefs and interest. This com—

pared to the eighteen per cent who identified the academic

personnel and experiences as strengthening and reinforcing

these same areas.
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As the students reviewed their living-learning resi-

dence hall experience, they were highly in favor of the co-

educational aspect of the hall, highly in favor of the all-

freshman aspect of the living unit, and were greatly impressed

with the academic program in the residence hall. Information

obtained from the interviews generally supported the findings

of the questionnaire used for this study. The interviews f 3

provided additional depth of understanding concerning all as—

pects of the influences of the university upon the student.

 
Discussion J,

The results of this study generally supported the

theory of campus subcultures as a means of understanding the

diverse nature of a campus population. Students were able

to identify themselves with a particular philOSOphy which de-

termined their subculture identity. Even though the majority

of the students identify with the vocational subculture, as

freshmen, and with the collegiate subculture four years

later, the academic subculture demands critical review.

Thirty per cent of the sample identified with the academic

subculture as the ideal subculture, and yet only seven per

cent of the total sample thought the typical Michigan State

University student identified with the academic subculture.

When the results of student opinion indicate this much di—

versity in their perception of themselves, and other fellow

students, there may be reason to question the why of this
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perception. Also, the nonconformist subculture was over—

whelmingly the least desirable category of the four sub—

cultures. Few students see themselves having their main

allegiance to this subculture. It may be, however, that this

small minority is quite verbal and makes itself quite visible

in the campus community. The collegiate subculture and the

nonconformist subculture appear to represent the polar ex-

tremes of philosophies among the subcultures. Within a

large state university campus, where a high percentage of

students identify with the collegiate subculture, it would

appear that the nonconformist subculture may have a difficult

time finding support for their ideas and philosophy of the

university. Also, the academic and nonconformist subcultures

appear to be most alike on the variables tested in this

study, and the vocational and collegiate subcultures tended

to answer questions similarly. The nonconformist and aca-

demic subcultures tended to have higher scores of scholastic

ability, higher grade point averages, and tended to major in

the arts and letters and social science curriculums. Since

many of these variables relate to the graduate student pOpu-

lation, we may be selecting graduate students from a biased

population as they define the objectives and purposes of an

institution of higher education. The nonconformist sub—

culture, however, tended to be attracting the extremes of

polarized groups. While they tended to have high scholastic

ability test and grade point averages, their rate of _
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progression through the university was significantly slower

than the other subcultures. Also, they tended to have socio—

economic status both from the laboring class, and from the

executive and managerial. They tended to have, however, more

parents with college degrees as well as more parents who had

not graduated from high school. The nonconformist subculture

is also conspicuous by their absence of marital status; not

one of the students in the nonconformist subculture is

married.

Comparing the three major groupings of students that

comprise the population for this study: (1) the students

who responded to the questionnaire, (2) students who were on

campus but did not respond to the questionnaire, and (3) stu—

dents who were not at Michigan State University during the

1964-65 year, non-significant differences were found in

scholastic ability but significant differences were found in

academic achievement. Since significant differences were

found in academic achievement but not academic ability non—

academic influences other than academic ability are con-

tributing to the withdrawal of students from this institution

of higher education. The majority of the students who re—

sponded to the questionnaire will graduate within a four—

year period; however, fifteen per cent of the group have not

reached junior status. A more meaningful way to study the

rate of progression through college might have been to con—

sider the mean number of credits that each subculture had
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earned in the four year period. It was decided for the

purpose of this study, however, that determining the groups

of students who had maintained or reached senior status was

more meaningful at this time.

The students in the academic subculture do have the

highest grade point average, the highest scholastic ability

and also have the largest number of students who have pro-

gressed through college faster than expected from the theo—

retical frequency reported as a part of the chi-square analysis.

Place of residence while attending the university

showed a pattern of residence-hall living the first two years

at Michigan State. The third year in residence at Michigan

State the subculture identity did differentiate the resi-

dence of the students. It is during this year that students

in the collegiate subculture decided to live in fraternities.

The students in the academic subculture, however, moved to

supervised housing and the COOperatives; whereas, students

in the vocational subculture tended to live in married housing

or in unsupervised housing. But, students identifying with

the nonconformist subculture remained in the residence hall.

A more accurate statement might be that the students in the

nonconformist subculture chose to remain away from the fra—

ternities, the COOperatives, and supervised housing.

During the fourth year the students found the unsupervised

off-campus housing as their most pOpular choice for housing.
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Students in this study favored an all—freshman resi—

dence hall. Seventy—three per cent of the students indicated

that it was a favorable experience to remain in an all-

freshman residence hall for their first year. Eleven per

cent of these students qualified their remarks by saying

they were "glad they left" at the end of their freshman year.

Another eleven per cent saw some favorable aspects of the

freshman residence hall as being,‘“the similarity of the

total experiencef' There were, however, unfavorable aspects;

for example, "there was need for upperclassmen to give over—

all direction." But the majority stated. that an all—

freshman residence hall did have advantages over an upper—

class residence hall including freshmen.

"More Opportunities for decision-making" was the

reason given for selecting all-freshmen residence halls.

There was overwhelming support for the academic experiences

of the living—learning residence hall during their freshman

year. This substantiated the fact that after four years

students still saw this as a highly favorable experience.

As students responded to questions discussing their

undergraduate educational experiences they identified events

that increased their general, intellectual ability and

challenges which questioned their sterotypic thinking that

gave impact to the total educational effect of Michigan

State University.
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The interviews substantiated the results that the

students were able to verbalize and discriminate the different

types of influences during their undergraduate years. Again,

the majority of the interview sample identified the living-

group experiences and the individuals identified with the

living-group as important agents for education. The need

for professional staffing and acceptance of living units as

contributing members of the academic community are important

since students perceive the experiences and the staff at

this level as being highly instrumental in their total under—

graduate experience.

Since parents' education was not significantly re—

lated to subculture identity, the importance of each indi-

vidual's contribution to higher education is maximized. The

lack Of any one particular background from which most of the

students came suggest that each individual student has an

equal chance in a campus community regardless of parents'

education. From the review Of related research, it was ex-

pected that socio—economic status would differentiate the

membership in the individual student subcultures. However,

in this study significant differences were not found. Also,

the lack of significance found in the size of community from

which the student comes has relevance. The many family

associations and backgrounds in a particular community do

not tend to differentiate subcultures. Consequently, within
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limits, the academic contribution of the university to any

one student doesn't need to be influenced by these background

characteristics.

As mentioned earlier, since the nonconformist sub-

culture does not have one student in the married category,

marital status does differentiate the four subcultures. The

academic subculture tended to have more students in the

married category than the other subcultures. In the four-

year period, however, only thirteen per cent of the students

were married.

The interviews again reemphasized the complexity in-

volved in the undergraduate's problem-solving. More time

must be given to understanding the searching, the question-

ing, and the urgencies of developing their own weltanschauunq.

Students go through countless "dark corridors" making sense

out of life. Regardless of the reasons for which a student

is attracted to an institution of higher education the

quality and sc0pe of the undergraduate experience will be de-

termined after he arrives on the campus.

The questions in the College Experience Inventory

that gave examples structured the responses too much, es—

pecially the questions on reinforcement and modification of

values, Opinions, beliefs, and attitudes. The results of

this part of the questionnaire are not totally reliable.
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Implications for Future Research

The influences of the total college environment offer

many Opportunities for learning that students consider very

important to their total education. Opportunities outside ,

the classroom were named as the most significant experiences

at Michigan State University by the majority of the sample of

students for this study. The systematic method of investi—

gating Or describing these influences to ascertain the posi-

tive and negative effects of the peer-group culture needs to

be refined. Once the peer—group influences are identified

on the university campus, many facets Oftadministrative

decision-making should be affected.

Longitudinal research studies could define the initial

characteristics of students, membership in subculture groups,

the intensity of this membership, and the change in membership

and intensity and the reasons for these changes over a period

of years. Variables that relate to consistent membership in

a particular subculture identity can also be identified.

7 The communication of student normative behavior on a

university campus appears to be very selective. The informal

and formal communication channels relate to the goals and

values formulated by an institution or an individual and how

each relate to behavior. The entire system of communication

as it relates to individual goal formulation or individual

decisionemaking is an important area for further research.
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Since students in this study identified closely with

certain experiences in their living group, the impact of

decision-making at the living-group level needs to be ex-

plored. The staff at the living-group level that interacts

with the students for providing meaningful educational ex-

periences must meet the same standards for excellence that

the university holds for its academic or instructional staff.

It descriptive study of the staff or the ideal staff needed

in the living units as seen by students, faculty and adminis-

trators might prove beneficial.

The use of a freshman residence hall as an agent of

change in the transition from high school senior to college

freshman should be explored. Possibly the similarity of a

total pOpulation with certain experiences, anxieties,

problems and interactions would provide the socialization

base needed for the difficult transition between high school

and college.

The background characteristics of college students

and how these characteristics determine the final character—

istics of the college graduate needs continuous study.

Replication of research studies could provide the continuity

of variables that is needed to study one campus with another.

The definition of critical terms, i.e., parents' education,

socio—economic status, rate of progression throughicollege,

need to be the same definition in each study, otherwise re—

sults are not comparable. In this study certain findings
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were contradictory to related research studies, but it was

difficult to determine whether the population was different

or whether the definition of terms used in the study was

different.

More attention could be directed to the students who

comprise the different majors on the university campus.

Special attention is needed in this area as the need for ad-

ditional faculty at all universities and colleges is evident.

Possibly the majors on our college campus that contribute

the most graduate students are not producing the types of

graduate students needed in our institutions of higher edu-

cation as faculty members. Or if these graduate students

are going to be the university faculty Of tomorrow, we need

to understand their philOSOphy of higher education and its

relationship to the broader goals of higher education in a

democratic society.

A follow-up of the student's description of the ex-

periences and individuals who were most influential may re—

late to certain personality characteristics, certain teach-

ing methods, faculty—student interaction, influences of

roommates, bull sessions, and membership in student—activity

organization clubs. The process of academic major change on

the college campus also needs special attention and follow-

up. The information collected at time of admission or during

orientation clinics is important for planning a total orien-

tation to the university based on the different orientation



135

and philOSOphies of each student. In addition to these

problems, quantification of instruments and systematic

methods of collecting data need constant refinement for the

improvement of behavioral science research.
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COLLEGE EXPERIENCE INVENTORY

It is hOped that you will feel free to give frank and

sincere responses to the questions you find in this Col—

lege Experience Inventory. Your COOperation in this

study is greatly appreciated. All informatiOn will be

treated confidentially and will be used for research

purposes only.

 

 
 

SECTION I

1. Student Number 2. College Major

3. Marital Status: Single 1 Married Other
 

4. What does your father do for a living? (Describe in a

line or two in the space provided.)

 

 

5. What does your mother do for a living? (Describe in a

line or two in the space provided.)

 

 

6. Father's Education (Circle appropriate line)

Did not finish first eight grades

Finished first eight grades but not high school

Graduated from high school ‘ ‘

Started college but quit before cOmpleting two years

Completed two years but did not finish four years

College graduate (four year)

Graduate WOrk; How Much
 

 

Other; Please explain
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MotherTsEducation (Circle appropriate line)

Did not finish first eight grades

Finished first eight grades but not high school

Graduated from high school

Started college but quit before completing two years

Completed two years but did not finish four years

College graduate (four year)

Graduate WOrk; How much
 

 

Other; Please explain
 

 

SECTION II

10.

This section requires some writing. There are no right or

wrong answers. Just answer the questions as you think of

them at this time. Use the back of the sheet Of paper if

needed. Be sure to identify the right question with your

comments if you use the back Of the paper.

The most important or significant thing you have learned

at college is
 

 

 

 

The experience or activity which has been most profitable

to you (What and why) is: '

 

 

 

What impact has this University had on you?
 

 

 



ll.

12.

145

.In retrospect how do you view your living experience in

South Case Hall? (Then and now) Amongst other things

elaborate on the all freshman aspect of the hall, classes

in the residence hall, faculty members in the residence

hall, etc.
 

 

 

 

 

 

 

 

 

Please list, in order Of importance, the three individuals

(e.g. instructor, resident assistant, roommate, etc.) or

experience (e.g. fraternity, residence hall house, foot-

ball, bull sessions) which you feel served to strengthen

or reinforce your attitudes, values, Opinions, beliefs and

interests. Please give an explanation as to pgw these

individuals or experiences served to strengthen or rein-

force your attitudes, values, Opinions, beliefs and

interests. (If it is difficult to specifically identify

individuals or experiences, then describe the sequence of

individuals or experiences as you remember them.)

 

 

 

 

 

 

 

..............
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Please list, in order of importance, the three individuals

(e.g. instructor, resident assistant, roommates, etc.) or

experiences (e.g. fraternity, residence hall house, foot-

ball, bull sessions) which you feel served to modify or

alter some of your attitudes, values, Opinions, beliefs

and interests. Please give an explanation as to ppy these

individuals or experiences served to modify or alter some

of your attitudes, values, Opinions, beliefs and interests.

(If it is difficult to specifically identify individuals

or experiences, then describe the sequence of experiences

or individuals as you remember them.)

 

 

 

 

 

 

SECTION III

On every college or university campus students hold a

variety of attitudes about their own purposes and goals

while at college. Such an attitude might be thought of as

a personal philosophy of higher education} Below are de—

scriptive statements of four such "personal philoSophies"

which there is reason to believe are quite prevalent on

~American college campuses. .As you read the four state-

ments, attempt to determine how close each comes to your

own philoSOphy Of higher education.

PHILOSOPHY A: This philOSOphy emphasizes education essentially

as preparation for an Occupational future. Social or

purely intellectual phases Of campus life are relative—

ly less important, although certainly not ignored.

Concern with extra curricular activities and college

traditions is relatively small. Persons holding this

philOSOphy are uSually quite committed to particular

fields of study and are in college primarily to ob-

tain training for careers in their chosen fields.
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PHILOSOPHY B: This philOSOphy, while it does not ignore

career preparation, assigns greatest importance to

scholarly pursuit of knowledge and understanding

wherever the pursuit may lead. This philosophy en-

tails serious involvement in course work or inde—

pendent study beyond the minimum required. Social

life and organized extracurricular activities are

relatively unimportant. Thus, while other aspects

of college life are not to be forsaken, this philoso-

phy attaches greatest importance to interest in ideas,

pursuit of knowledge, and cultivation of the intellect.

PHILOSOPHY C: This philOSOphy holds that besides occupational
 

training and/or scholarly endeavor an important part

of college life exists outside the classroom, labora-

tory, and library. EXtra-curricular activities,

living—group functions, athletics, social life, re-

warding friendships, and loyalty to college traditions

are important;elements in one's college experience and

necessary to the cultivation of the well—rounded

person. Thus, while not excluding academic activities,

this philoSOphy emphasizes the importance of the extra-

curricular side of college life.

PHILOSOPHY D: This is a philosophy held by the student who

14.

either consciously rejects commonly held value orien-

tations in favor Of his own, or who has not really de—

cided what is to be valued and is in a sense searching

for meaning in life. There is Often deep involvement

with ideas and art forms both in the claser m and in

sources (Often highly original and individualiStic) in

the wider society. There is little interest in

business or professional careers; in fact, there may

be a definite rejection of this kind of aspiration.

Many facets Of the college--organized extraCurricular

activities, athletics, traditions, the college ad-

ministration--are ignored or viewed with disdain. In

short, this philosophy may emphasize individualistic

interests and styles, concern for personal identity

and Often, contempt for many aspects of organized

society.

Please rank in order Of importance, the philosophies on

the preceeding page, to describe the kind of philOSOphy

you have at this time.

Most accurate.__ Second most accurate ___ Third most

accurate __ Least accurate __
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17.

18.
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Please rank in order of importance, the philOSOphies on

the preceeding page, to describe the kind of philosophy

that you had when you first came to the university.

Second most accUrate __ Third most

Least accurate __.

Most accurate

accurate

,Please rank in order of importance, the philosophies on

the preceeding page, to describe the kind of philosophy

ygu would like to have if you had a choice.

Second most accurate __ Third most

Leasteaccurate.__

Most accurate

accurate

Pleasecrank in order of impprtance the philOSOphies on

the preceeding page, to describe the philosophy Of the

typical Michigan State University student.

Second most accurate Third mostMost accurate

Least accurateaccurate.__

.As you review your responses to the above questions de-

scribe the sequence Of events from your freshman to senior

year that have made a difference in the order of im-

portance that you have given the philOSOphies on the pre-

ceeding page. (e.g. You have felt philOSOphy A was most

important from your freshman year to your senior year; you

have felt each phiIOSOphy was most important at one time

or another; my freshman year I definitely felt philOSOphy

A was most important but my junior year philoSOphy C be-

came most important; be sure to state WHY you think you

had this change of philOSOphy.

SECTION IV

Please indicate your local address while attending

Michigan State University (e.g. State residence hall—South

CaSe Hall; fraternity-Delta Tau Delta; supervised off-

campus housing-room; home; unsupervised Off-campus housing—

Haslett Street Apartments. Don't give street address but

do give type of housing).

_ Second year:

Fall Term

Winter Term

Spring Term

Summer Term

1st year:

Fall Term

Winter Term

Spring Term

Summer Term

  

  

  

  

Third year: _ Fourth Year:

Fall Term
 

Winter Term

Spring Term

Summer_Term

 

 

 

Fall Term
 

Winter Term

Spring Term

Summer Term
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20. Before coming to college, in what kind of a community did

you live most of your life? (Circle apprOpriate de-

scription of community)

Farm

250 - 2,499 population

2,500 - 24,999 population

25,000 - 99,999 population

100,000 population and over
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POPULATION OF STUDY

Students in South Case Residence Hall, Winter Term, 1962

130 NOt in school during 1964-65 academic year

12 Resident Assistants (upperclass staff members—-

graduated)

260 Usable data collected (Winter and Spring Term, 1965)

133 On campus at sometime during academic year but didn't

respond

66 On campus entire period but no response

29 On campus Fall Term only (No letters sent)

20 On campus Fall and Winter Term only

3 On campus Spring Term only

3 On campus Winter Term only

4 On campus Winter and Spring Term only

3 In South Case Hall too short of time to make

judgement

2 Sent Questionnaire to me but didn't reach me

3 Refused to answer

 

535 Total Students in South Case Hall, Winter Term, 1962

Number of

  

Students* Last Term Student At MSU

17 Winter — 1962

38 Spring — 1962

15 Fall - 1962

5 Winter - 1963

23 Spring — 1963

9 Fall - 1963

5 Winter - 1964

18 Spring - 1964

130 Students not at MSUe-l964-65

Academic Year

 

*130 NOt in school during 1964—65 academic year.
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APPENDIX C

LETTERS SENT TO STUDENTS ASKING FOR

THEIR PARTICIPATION IN THIS STUDY



February 12, 1965

Dear

For the past three and one—half years Michigan State Uni—

versity has been studying the views and Opinions of students

who live, or have lived, in its living-learning residence

halls. .During this time those conducting the studies have been

able to gather data enabling them to asseSs something of the

impact of the living-learning residence hall on the total edu-

cation Of students at Michigan State University. ~As you know,

Michigan State University was the first university to attempt

this innovation in higher education. The studies to date have

given us information which has been used in curricular and in—

structional planning.

We appreciate the assistance you have given in the past.

We know you were one of the first students to live in a living-

learning residence hall. NOw most of the freshmen who started

in Case Hall, the first living-learning residence, are seniors.

we now need your assistance more than ever before. Since you

were directly involved in the operation of the first living-

1earning residence hall, we need your ideas before you leave

Michigan State.

The week of February 15-19 has been set aside for us to

get your ideas. We are asking for one-half hour Of your time.

Please come to 338 Student Services Building and complete the

short questionnaire we have developed. we are asking for your

impressions of your college experiences at Michigan State Uni—

versity. we know how busy you are, so we have arranged as

many hours as possible for you. Anytime between 8:00 a.m. and

10:00 p.m., Monday through Friday, someone will be in Room 338

to give you the queStionnaire to complete. If you cannot come

to the office during this time, please call 5-7490 and tell us

when you can complete the questionnaire.

.Without your COOperation and assistance during this final

phase of your college experience much of the knowledge that

students have regarding the living-learning residence halls

will be lost. In Contributing some of your time to this pro-

ject, you will be contributing to increased understanding of

the COmulative, longéterm impact to the educational process.

we feel that this study can be of real importance and value to

Michigan State University and urge your COOperation.

Sincerely,

J. A. Fuzak

Vice President for Student Affairs
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February 19, 1965

Dear

A few days ago you received a letter from Vice President J. A.

Fuzak requesting your cooperation in a study involving those

students who lived part Of their freshman year in South Case

Hall. Since we have not heard from you, we are assuming that

you forgot or that you were too busy last week to participate

in the study.

WOuld you please schedule one-half hour of your time this

week so that we might have the benefit of your thinking at

this time. For this study to be of help to the students at

Michigan State University, we must have as many participants

as possible.

Please come to Room 338, Student Services Building, to com-

plete the questionnaire. We will have the Office Open from

8:00 a.m. to 5:00 p.m., Monday through Friday. If you cannot

come at this time, please call 355-7491 or 355—7733 and ar—

range an appointment or we will mail the questionnaire to

you.

We hOpe to hear from you in the near future.

Sincerely,

Donald V. Adams

Project Director
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INTERVIEW GUIDE



INTERVIEW GUIDE

GENERAL DIRECTIONS:

We are interested.in learning more about your ideas of your

college experience at Michigan State University. I know you

are busy so I have prepared an outline to keep me on the sub—

ject and to use our time most profitably. Please be honest

and frank. I assure you complete confidentiality. What you

say will in no way influence my evaluation of you as a person

or will it ever appear in any records of this university.

1. Review the entire questionnaire for clarification and

depth.

2. Return to Question 18, "Sequence Of events from your fresh—

man to senior year that have made a difference in the

order of importance that you have given the philosophies

on the preceeding page," for more depth in understanding

the process of change in philOSOphy.

To understand the student's freshman philOSOphy dis—

cuss his reasons for attending Michigan State University.

To validate and give reliability to the students' re—

sponses in question 18 discuss the purposes for which a

university exists. .Also discuss how these perceptions of

the purposes for which a university exists has changed in

the student's mind over the past four years and why they

have changed.

3. Specific questions related to the particular pOpulation

this person represents as a random selection.

4. Why are you in your present major? Did you change? Why?

5. How would you describe your different living experiences

on this campus? How did they compare to the freshman year

in South Case?
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