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ABSTRACT

PARENTS' PERCEPTIONS OF THEIR CHILDREN, PARENTS' CHILD-REARING PRACTICES,
AND CHILDREN'S INTERPERSONAL BEHAVIOR WITH AN ADULT

by

Loretta R. Laurenitis

The objectives of the present investigation were: (a) to examine
the relationships between children's behaviors and parental percep-
tions, child-rearing concerns, and child-rearing practices, (b) to
explore the relationships among measures of parental perceptions,
child-rearing concerns and practices, and (c) to study the differences
between mothers and fathers in their child-rearing attitudes and
practices. The study was an attempt to provide more information to
understand how positive and negative behavior patterns are developed
and maintained in children and how parental attitudes are related to
children's behaviors.

One hundred and fifty second grade children were recruited to
participate in a research project with undergraduates. These children
interacted with the undergraduates in thirty minute sessions within
a playroom setting. These sessions were videotaped and the children's
behaviors were later coded using the interpersonal rating scheme and
system of categories developed by Freedman, Leary, Ossorio, and
Coffey.

After the children's participation in the research had been com-

pleted, the parents of these youngsters were contacted by mail and
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Loretta R. Laurenitis

asked to complete three questionnaires. The "Children's Behavior
Checklist-Form Q" measured the relative positiveness of the parents'
perceptions of their children. The "Child-Rearing Concerns and
Practices Questionnaire" was used to obtain parents' reports

of their child-rearing behaviors. The "Sensitivity to Children
Questionnaire" (STC-PN) is a sex item projective test which elicits
parental responses in hypothetical conflict situations with a child.
Of the 148 families which were represented by the 150 children, parents
of 94 children (63.5% of the total family pool) returned the ques-
tionnaires. Data were received from 60 spouse pairs. Complete data
for both parents and a child were acquired for 51 families.

Multivariage analyses of variance were performed on the parental
data, using CRCP, STC-PN, and CBC dependent variables, some of
which were derived from several principal axis factor analyses.
Independent variables included family role (mother or father) and
sex of the child (male or female). Multiple regression analyses were
conducted fo find those parental variables which were the best "pre-
dictors" of the children's behavior. Measures of children's behavior
based upon the coding of the videotapes served as the "criterion"
variables while the parental measures derived from the CBC, STC-PN,
and CRCP served as the independent variables.

The major results were: Theoretically "positive" parental atti-
tudes seemed to generally "predict" to "positive" children's be-
haviors (more friendly, assertive, and socially responsible be-
haviors), while "negative" children's behaviors (less friendly, and
more passive and negatively assertive behavior) were generally

predicted by theoretically "negative" parental attitudes. Specific
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patterns emerged for the four subgroups studied: mothers of girls,
fathers of girls, mothers of boys, and fathers of boys. Different
patterns of intercorrelations among the parental variables were also
found for the various subgroups. In general, however, intercorrelated
parental practices seemed to represent four groupings indicative of
Schaefer's two orthogonal dimensions (Love-Hostility, Autonomy-Control).
Sex differences were found for one of the perceptual variables, reveal-
ing that parents perceive daughters relatively more positively than
sons. Parents also used more praise with daughters and were more
likely to relate the child's feelings and behavior to their own with
boys. Family role results indicated that fathers used significantly
more external rewards and criticisms and threats, while mothers ex-
pressed more approval and physical affection, and also used more ex-
planations in controlling children's aggressive-defiant behavior. In
hypothetical conflict situations, mothers were signifiantly more
likely to use statements of acceptance of the child's feelings, to
express their own feelings, to provide alternatives for the child's
present feelings, and to recognize the child's positive intentions.
Fathers, on the other hand, were significantly more likely to use
name-calling, to question the child, or to attempt to obtain more infor-
mation about the child's behavior.

Methodological considerations in the interpretation of the results
were discussed. Implications of the findings for future research and
the development of parent effectiveness training programs were

presented.
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INTRODUCTION

In a world that has made many remarkable technological advances
and expanded the scientific horizons, we still seem to be very 1limited
in our knowledge of how to raise children who are competent, self-
confident, and able to make full use of their natural talents and
abilities. While we speak of children as important "natural resources"
in whom the hope of the future lies, our actions seem to belie our
words. In its 1970 report, the Joint Commission on Mental Health of
Children called our lack of commitment to the problems and needs of
children "a national tragedy."

Much of the focus of concern in the child literature has been on
"problem" children - those having serious socio-emotional difficulties
and requiring mental health services of some kind. Only more recently
has attention shifted to well-adjusted youngsters who exhibit desirable
personality characteristics (e.g., high self-esteem, competence, in-
dependent behavior) and are functioning capably in their daily lives.
To be of greatest assistance to parents and educators, however, we
need to further our understanding of how both negative and positive
behavior patterns develop and are maintained in children.

Parents remain the most significant figures in children's lives.
In their daily interactions, by what they say and do, parents have an
enduring impact upon their child's social and emotional development.
Study of parents' child-rearing practices and parent-child communica-

tion can yield important information about how parents influence, or






seek to influence, their children. Recent research indicates that
parental perceptions are an additional variable to be considered in
studying parent-child relationships (Ferguson, Partyka, & Lester,
1974; Stierlin, Levi, & Savard, 1971).

Although parents are powerful figures in terms of their impact on
children's development, incredibly 1ittle attention has been given to
providing adults with parenting skills. They are either expected to
know how to act as parents or it is assumed that they will learn what
they need to know as they "go along" in raising their children.
Research indicates, however, that young adults may not be successful
in working out sensitive ways of dealing with chilren and that direc-
tive, didactic training may be necessary to teach persons how to
communicate empathically (Linden & Stollak, 1969). Furthermore,
sensitivity does not seem to increase when one becomes a parent
(mothers are just as insensitive as college students), nor does it
increase with experience in raising a child (Kallman, 1974). Thus
there are indications that parents need training in specific skills to
be most effective as parents. Yet we also need to acquire more
understanding about how parents do respond in particular situations,
what attitudes and practices parents do maintain, and what effect
particular parental behaviors do have on children's development to
institute the most meaningful and facilitative education programs.

The current investigation was an attempt to further our knowledge
about parents and children. The objectives of this research were to
determine the relationships among parents' child-rearing concerns and

practices, parents' perceptions of children, parents' sensitivity to
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children, and children's behavior with an adult. Additional infor-
mation is needed about these areas in order to develop more effective
training and education programs for parents which will enable them to

maximize their children's full potentials for growth.

Parents' Perceptions of Children

The development of a child's self-concept and sense of self-
esteem are intimately related to the messages conveyed to a child by
the parents and significant others in his or her life. Sullivan
(1953) wrote of the importance of the interpersonal environment and
the "reflected appraisals" of others in determining a child's sense of
self or "self-view." Satir (1967) emphasized that a child's self-
esteem is based upon how the parents treat that child and whether they
validate that child's growth and abilities. Meddinnus and Curtis
(1963) wrote, "The extent to which a child develops a positive self-
concept depends crucially upon the extent to which he is accepted by
the 'significant others' (typically parents) in the early years" (p.
542). How parents respond to their children, however, is based upon
their perceptions of their children and of their children's behavior.
Yet very little empirical research has been conducted in this area.
There are few studies investigating parental perceptions of children,
the effect of perceptual style on behavior, or how parents' percep-
tions influence their child-rearing practices or the children's
functioning.

Needless to say, there are many variables that may affect a
parents' perception and behavior at any one moment in time. In dis-

cussing these factors which impinge upon a parent in interaction with






a child, Stolz (1967) composed the following diagram (p. 279):

Past Present Immediate
Childhood Personal charac- Parents' goals
experiences teristics Parents' urges
Adult Values Perception of Parent Child
experiences Beliefs child behavior behavior
Spouse inter- Behavior setting
action

Certainly one cannot begin to include all of these variables in any
one study. The present research was concerned with parents' current
perceptions of their children, which have been built up over time and
which may now influence parents' behavior. Although this study was
not focused on actual parent-child interaction, it is important to
keep in mind the reciprocal nature of any interpersonal relationship.
Thomas, Chess, and Birch (1968) demonstrated that children's tempera-
ments differ and can play a role in the development of behavior dis-
orders in childhood. Yet it is not merely the behavior that merits
study, but how that behavior is perceived by others and the effect of
those perceptions on present and future interactions and feelings.
Certainly a parent who perceives an active child as "hyperactive" will
be 1ikely to act differently towards that child than one who perceives
the same child as "lively" or "spirited." The child's behavior may be
perceived differently by various adults. It is this variable of
perception that is often forgotten or overlooked when we discuss
parent-child interaction.

Studies that have focused on parental perceptions of children and
the effects of these perceptions on children's functioning have been

few and are largely based on clinical data. Shapiro (1969), using






transcripts of family therapy sessions, investigated the relation-
ship between adolescent development and parental "delineations".
i.e., the parent's view of mental image of the adolescent as it is
revealed in behavior with the youngster. He concluded that impair-
ments in the adolescent's development of "ego autonomy" or ability

to function independently of others is related to parents' communica-
ting to the adolescent a view of him or her as "dependent, incompetent,
impractical, and lacking in discernment" (p. 115). Stierlin (1974)
and Stierlin, Levi, and Savard (1971) concluded that the adolescent's
self-perception, interpersonal functioning, and ability to separate
from his or her family are also strongly affected by the parents'
perceptions.

In one of the few empirical studies, Van Der Veen, Huebner, Jor-
gens, and Neja (1962) found that mothers and fathers of "low adjust-
ment" families (i.e., those having a clinic-referred child) differ
more in their perceptions of their families than parents of "high
adjustment" families (i.e., those having a child high in social and
emotional adjustment). On the basis of her empirical research, Partyka
(1971) concluded that parents of clinic-referred children perceive
their children as having more "negative" or undesirable characteristics
or behavior while the parents of nonclinic children perceive their
children as possessing more "positive" or desirable characteristics
and behavior.

The work by Partkya (1971) relates most directly to the current
study. In her investigation of parental perceptions, the parents
of 81 clinic-referred children and those of 96 children who were not

referred to a mental health agency were asked to independently complete
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a 154-item checklist ("The Children's Behavior Checklist" by Ferguson,
Mackenzie, & Does) on the behavior of their child.

Chi-square tests were performed on each of the items of the check-
list. Significant chi-square values in the non-clinic direction were
found for 34 items (see Table 1) while 32 items yielded significant chi-
square values in the clinic direction (see Table 2).

According to Ferguson, et al's work, clinic-referred children are
perceived by their parents as emitting more "negative" or undesirable
behaviors while nonclinic children are perceived by their parents as
demonstrating more "positive" or desirable behaviors. Specifically,
parents of non-clinic children perceive in their children items de-
scriptive of competence, control, and the skills necessary for develop-
ing satisfactory interpersonal relations. Parents of clinic children,
on the other hand, perceive their children as exhibiting more aggression
and difficulties in the areas of impulse and motor control.

One explanation for these findings is that the children's
behavior was the primary determinant for the parents' perceptions, i.e.,
that clinic parents perceived more negative behaviors because their
children emitted more negative behaviors. Another hypothesis, however,
is that parents differ in their perceptual styles, some focusing more on
positive behaviors while others pay more attention to negative behaviors.
It may be that such different perceptual sets affect parents' child-
rearing practices and contribute to later perceptions of child charac-
teristics and behavior. In research currently in progress, Messe and
Stollak (1974) are studying adults' perceptual styles. They hypothesize

that some parents ("negative behavior perceivers") selectively attend to
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Table 1

Significant Behavior Checklist Items in Differentiating
Clinic and Non-Clinic Children Characteristic of
Non-Clinic Children ("Positive Behaviors")

Is concerned about feelings of others
Handles small objects skillfully
Can be depended on to do what he (she) is supposed to do without reminders

Activity is focused on a particular purpose, seems to accomplish what he
(she) sets out to do

Can accept new ideas without getting upset

Shows pride in accomplishment

Does what other adults ask him(her) to

Moves gracefully - is well coordinated

Plays to win

Others seem to want to be with him (her)

Makes friends quickly and easily

Self-confident

Polite and cooperative with others

Prefers competitive games

Energetic

Shows pleasure and involvement in most things he (she) does - enthusiastic
Competes with other children

Pitches in when things are to be done

Learns quickly from others

Likes to play with girls instead of boys

Seems comfortable in new situations '

Able to stand up for himself (herself)

Careful in explanations - precise

Shows appreciation when others help or do things for him (her)
Quick and clever

Is tidy and neat, perhaps even a bit fussy about it
Is curious about things

Retains composure even when those around him (her) are acting in a
boisterous way



Table 1
(Con't.)

Asks sensible questions in new situations
Feelings are apparent in facial expression
Easily embarrassed

Starts things off when with others

Talks all the time

Prefers playing with older or bigger children even when children of own
age are around






Table 2
Significant Behavior Checklist Items in Differentiating
Clinic and Non-Clinic Children Characteristic of
Clinic Children ("Negative Bheaviors")

GEts irritated or angry easily

Plays with toys in a rough way

Doesn't pay attention to what grownup says to him (her)
Acts in ways that makes others not 1ike him (her)

Seems to do things just to get others angry at him (her)
Quickly loses interest in an activity

Plays mostly with younger or smaller children - even when children of own
age are around

Often has to be reminded of what he (she) can and cannot do

Seems out of touch with what is going on around him (her) - off in his
(her) own world

When told to do something he (she) doesn't want to do, he (she) becomes
very angry

Doesn't seem to care about how he (she) looks - often looks sloppy
Blows up very easily when bothered by someone

Seems sad and unhappy

Tends to go too far unless frequently reminded of rules

Threatens to hit or hurt others

Has uncontrollable outbursts of temper

Will Tie to get out of a tight spot

Fidgety and restless

Often breaks the rules in games with others

Gets other children stirred up to mischief

Has a characteristic mannerism or nervous habit

Bullies younger children

~Play is aimless, doesn't seem to make or accomplish anything

Seems selfish, always wants own way

Acts as if everyone were against him (her)

Is left out and ignored by others

Prefers following others to taking the initiative

Can't wait - must have things immediately

Looks awkward when he (she) moves around (Adapted from Partyka, 1971)
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10

and punish negative behaviors while ignoring or minimizing the posi-
tive, prosocial, competent behaviors of a child. Other parents ("posi-
tive behavior perceivers") selectively pay attention to and reinforce
their children's positive (competent, prosocial) behaviors while not
being attentive to the child's negative behaviors. It is assumed
further that there is a middle group of "accurate" perceivers who are
able to respond selectively to both negative and positive behaviors in
their children.

Stolz (1967) is one researcher who provided an indication that the
idea of perceptual set may be a valid concept. In discussing data
obtained through interviews with 78 parents (mothers & fathers) she
wrote:

Although parents are not unresponsive to, or totally ignoring
of, behavior of their children of which they approve, they are much
more conscious of the effect of behavior that they disapprove of
and that they would like to change. Three-fourths of the behavior
they discussed, they considered worthy of change. Every mother but
one laid more emphasis on disapproved than approved behavior, and
every father except three did the same (p. 202).

We suggest that some parents may need help in identifying,
understanding, and responding to children's behavior that is
painful to the children themselves, but not disturbing or annoying
to the family (p. 290).

The current study attempted to provide more information about
parental perceptions and their relationships to parents' child-rearing
practices, sensitivity to children, and children's behavior. Specifi-
cally, it was asked whether parents who perceive their children more
positively demonstrate: (1) greater sensitivity to children, (2) greater
expression of child-rearing practices and attitudes associated with

prosocial-independent behavior of children, and (3) have children who

exhibit more "positive" behavior (e.g., affiliation, cooperation,
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positively assertive behavior) in interaction with an adult.

Parent-Child Relations

Parent Behavior and Children's Development

An immense number of studies have been conducted in the areas of
parental child-rearing attitudes, parent behavior, and children's
social and personality development (Mussen, 1970). Only those studies
most relevant to the current investigation have been selected for
review.

Baumrind (1967) studied the association between parents' child-
rearing practices and competence in a young child. To do so, three
groups of pre-school children were identified on the basis of obser-
vers' ratings in nursery schools. Pattern I children were self-
reliant, self-controlled, content, explorative, affiliative, and self-
assertive. Pattern II children were withdrawn, discontent, distrust-
ful, less affiliative towards peers, and more likely than Pattern I
children to become hostile or regressive under stress. Pattern III
children were those lacking self-reliance, having little self-control,
and tending to retreat from novel experiences. To obtain data about
parent-child interaction, home visits, focused interviews, and struc-
tured observations were conducted. Parents of Pattern I children were
described as "notably firm, loving, demanding, and understanding" (p.
83). Baumrind found that these parents

"...were markedly consistent, loving, conscientious, and secure

in handling their chilren. They respected the child's indepen-

dent decisions but demonstrated remarkable ability to hold to a

position once they took a stand. They tended to accompany a

directive with a reason... (these parents) balanced high nurtur-

ance with high control and high demands with clear communication
about what was required of the children. (p. 80).



wer

g2
Uv/

ind



12

In contrast, parents of Pattern II children were found to be "firm,
punitive, and unaffectionate" (p. 83). These parents

"...exerted firm control and used power freely, but offered

little support or affection. They did not attempt to convince

the child through use of reason to obey a directive, nor did they

encourage the child to express himself when he disagreed. Accord-
ing to interview data, the mother was more inclined to given an
absolute moral imperative as a reason for her demands...and

admitted more to frightening the child" (p. 81).

Pattern III chilren were found to have mothers who "lacked control and
were moderately loving" while fathers were "ambivalent and lax" (p.
83). These parents babied their children more and engaged in less
independence training than Pattern I parents. Mothers were found to
use withdrawal of love and ridicule as incentives rather than power or
reason.

In another study of parental practices, Baumrind and Black (1967)
found that parents' willingness to give reasons for their directives
and to listen to their children were associated with competent behav-
jor on the part of the children. Techniques which fostered self-
reliance,. either by encouraging the child's decision-making, and
independent actions or by placing high demands on the child for good
performance or self-control, were found to facilitate responsible,
independent behavior. Baumrind and Black concluded that firm, demand-
ing behavior on the part of the parent was not associated with puni-
tiveness or lack of warmth and that, indeed, the opposite was true (p.
325).

In a review of three studies, Baumrind (1973) concluded that
social responsibility (achievement orientation, friendliness toward

peers, and cooperativness toward adults) and independence (social

dominance, non-conforming behavior, and purposiveness) are associated
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with authoritative control in which the parent promotes the child's
autonomy and individuality while setting firm, appropriate limits. In
contrast, social responsibility was found not to be associated with
authoritarian control, or parental restrictiveness, while independence
was not associated with permissive noncontrol.

Coopersmith (1967) studied the relationship of parental child-
rearing practices and public school children's levels of self-esteem.
He found that children with high self-esteem had parents who: (1) were
accepting, concerned with, and attentive toward their children, (2)
clearly defined and enforced 1imits of behavior, and (3) within the
limits that they set, respected the child's needs and wishes and
granted the child a large degree of freedom. These same variables
have been found to be related to adolescents' development of autonomy
(Murphy, Silber, Coelho, Hamburg, & Greenberg, 1963).

In a review of empirical research on moral development, Hoffman
(1970) distinguished the following three methods of discipline used by
parents: (1) Power assertion includes those techniques which the
parent uses to control the child by capitalizing on physical power or
the control of material resources (e.g., punishment, depriving the
child of privileges or material objects, using force, and threatening
the child with any of these). (2) Love-withdrawal techniques are
those in which the parent directly expresses anger or disapproval of
the child for acting in some undesirable way, but does not use any
physical means to show his/her feelings (e.g., refusing to listen or
speak to the child, isolating the child, expressing dislike, threaten-
ing to leave the child). Love-withdrawal has a very punitive quality

and may be emotionally traumatic for a child because of the threat of
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abandonment and loss of the parent's love. (3) Induction refers to
the use of techniques whereby the parent gives the child reasons or
explanations for asking that the child change a behavior (pp. 285-
286). Hoffman's conclusions about the use of these three disciplinary
techniques were that power assertion by the mother shows a consistent
high degree of association with "weak moral development," love-
withdrawal shows infrequent relationships with moral development, and
affection and induction are significantly related to "advanced moral
development" (p. 292). Induction by adults seems to contribute to the
development of empathy in children and to their awareness of the
consequences of their behavior.

The relationship between power assertion and the development of
consideratness in children was revealed in Hoffman's (1963) study of
parental discipline and children's consideration for others. In
general, results showed the children's friendliness or "positive
affective orientation" was related to parental acceptance. In regard
to parental discipline, when mothers were low in reactive unqualified
power assertion, children's considerateness was found to be positively
related to the mothers' use of "other-oriented" discipline (i.e.,
discipline oriented to the needs of others and containing reference to
the implications of the child's behavior for another person). How-
ever, when mothers were high in power assertion, children's consider-
ateness was negatively correlated with other-oriented discipline.
Hoffman noted that unqualified power assertion conveys to the child
that she/he must comply immediately and without question with the
parent's demands, despite what the child's feelings might be. This

technique frustrates the child's autonomy needs, does not promote the
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development of internal controls by the child, and may lead to dis-
placement of aggression outside the home, particularly toward peers
(Hoffman, 1960). Furthermore, Hoffman suggested that the more power
assertive a parent is, the less likely the child will be to assimilate
the cognitive content of the parent's discipline because of the emo- .
tions generated by the parent's authoritarianism. Aggression and
heightened autonomy needs may become conditioned responses of the
child which are aroused whenever the parent attempts to change the
child's behavior, in spite of the technique used. The negative corre-
lation between other-oriented discipline and considerateness for
children of mothers high in power assertion raised the possibility
that not only might power assertion interfere with a child's cognitive
functioning, but the child might actually begin to rebel against
whatever the parent communicates.

Becker (1964) reviewed research on the consequences of different
types of parental discipline. He attempted to integrate the findings
from a number of studies in terms of two dimensions: restrictiveness
vs. permissiveness and warmth vs. hostility. He concluded: "...the
studies show that permissiveness combined with hostility maximizes
aggressive, poorly controlled behavior, while restrictiveness combined
with hostility maximizes self-aggression, social withdrawal, and signs
of internal conflict" (p. 193). Warmth-permissivness, on the other
hand, was found to relate to socially outgoing characteristics and
individuality in children. "The child with warm-permissive parents is
socialized mainly through love, good models, reasons, and a trial and
error learning of how his actions...have an impact on others" (p.

198).
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Becker's "permissive" condition implies the use of induction as a
disciplinary method and is, therefore, not totally "non-restrictive"
or "noncontrol". Such differences in meanings must be kept in mind
when comparing studies.

In summary, the research reviewed on parental behavior and child
development reveals the following:

(1) Parents' use of induction (providing explanations or reasons)

is related to the following behaviors in children: competence, consid-
erateness, self-reliance, self-control, independence, and "advanced
moral development".

(2) Parents' use of authoritative control (firm, appropriate

limit-setting with explanations and allowance for considerable freedom
within those limits) is associated with raising children who are
socially responsible, competent, independent, and high in self-esteem,
self-reliance, and self-control.

(3) Parents' warmth and acceptance are related to children's

friendliness.

(4) Parents who are both warm (high in nurturance) and use author-

jtative control (induction and clear communication) have children who

are competent, independent, self-reliant, socially out-going, socially
responsible, friendly, explorative, and high in self-esteem, self-
reliance, and self-control.

(5) Parents who are low in warmth (or hostile) and who exert firm,

punitive control (authoritarian, restrictive, or power assertive tech-

niques) seem to have children who are socially withdrawn, discontent,
distrustful (insecure), low in social responsibility, low in consider-
ateness (when mothers use other-oriented discipline as well), and

self-aggressive.
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(6) Parents who are permissive (lax, low in control) and either

hostile or low in warmth (use love withdrawal, ridicule) have children

who lack self-reliance, retreat from novel experiences, show poor self-
control, and may be aggressive.

The current study was an exploratory investigation of the relation-
ships among parent's child-rearing practices and concerns, parents
perceptions of their children, parents' sensitivity, and children's
behavior. It was expected that: (1) There would be positive correlations
among those child-rearing practices ("positive practices") associated
with more socially responsible and independent behavior of children
(e.g., induction, demonstration of love, explanations), greater concern
with competence-mastery and prosocial considerateness issues and parents'
positive perceptions of their children; (2) "positive practices" of
parents would be positively related to children's friendly, assertive,
cooperative and generally more “"positive" behavior with an adult; (3)
positive correlations would be found between "positive practices" and
measures of parental sensitivity or effectiveness in conflict situa-

tions.

Parent-Child Communication

Sensitive and Effective Responses to Children

The research reviewed in the previous section and the writings of
clinicians and theorists interested in child development (Axline, 1947;
Ginott, 1965; Gordon, 1970; Moustakas, 1959; Stollak, 1973, 1976) indicate
that parental behavior along the following dimensions is important for

children's emotional development:
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1. Reflection of the Child's Feelings, Needs and Wishes

2. A Statement of Acceptance of the Validity of the Child's
Feelings and Needs

3. A Statement of the Adult's Own Feelings

4. Providing Alternative Routes of Expression for the Child's
Feelings and Needs in the Present

5. Providing Alternative Routes of Expression for the Child's

Feelings and Wishes in the Future (Stollak, 1973).

Reflecting a child's feelings and thoughts is said to convey to
the child a sense of empathy and understanding and to demonstrate a
parent's interest and caring. It is also a way to help a child recog-
nize, label, and clarify her/his inner experiences. The development and
maintenance of a child's feelings of self-esteem and worth are thought
to be related to adults' reflection and acceptance of the child's
feelings.

A statement of the adult's own feelings as they relate to the
child's feelings, needs, and behaviors is hypothesized to help a child's
development of interpersonal skill and competence. The child begins to
learn how her/his behavior affects others and what the consequences of
that behavior are.

Providing alternative routes for expression of feelings and needs
is thought to help to teach a child positive ways of behaving and to
increase a child's repertoire of acceptable responses. Sears, Maccoby,
and Levin (1957) noted that one characteristic of punishment is that a
child is told what not to do, but not what to do. Unless children are

given alternative ways to express their feelings, they may revert back
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to undesirable behavior. Furthermore, providing alternative ways to

behave promotes a child's independence, development of interpersonal

skills, and ability to master the environment (Liberman, Stollak, and

Denner, 1971).

Insensitive and Ineffective Methods of Communicating with Children

Gordon (1970) suggests that when children's behavior interferes with

the parents' lives or needs, "99 out of 100" parents in his classes

respond ineffectively. These parental responses fall into twelve cate-

gories:

1.
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Ordering, Directing, Commanding

Threatening, Warning, Admonishing

Preaching, Moralizing, Exhorting

Providing Answers or Solutions, Advising

Giving Logical Arguments or Solutions, Advising
Judging Negatively, Criticizing, Disagreeing, Blaming
Judging Positively, Praising, Agreeing

Name-Calling, Ridiculing, Shaming

Interpreting, Analyzing, Diagnosing

Supporting, Reassuring, Sympathizing, Consoling
Questioning, Probing, Interrogating

Ignoring, Withdrawing, Distracting, Humoring, Diverting

(Gordon, 1970).
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Although Gordon conducted no research to support his contention of
the wide usage of these types of communications in problem situations,
Stollak, Scholom, Kallman, and Saturansky (1973) studied undergraduates'
responses on a projective paper and pencil test presenting hypothetical
adult-child conflict situations. These young adults used an average of
1.51 of these twelve categories per problem. Kallman (1974) studied
mothers' responses to similar stiuations and found a high degree of
similarity to the data from the college students. Mothers' average
mean usage of these "ineffective" responses was 1.78.

Gordon's basis for characterizing those 12 responses listed as
"ineffective" rests upon clinical experience. He receives some support,
however, from client-centered therapists 1ike Axline (1947) and Mous-
takas (1957) who stress the importance of accepting a child and communi-
cating respect for the child's ability to make her/his own decisions.
This means that the therapist refrains from providing answers, judging,
praising, questioning, ordering, teaching, criticizing, or any other
of the 12 categories.

Gordon suggests that the 12 categories presented are ineffective
for the following reasons: Categories 1-4 (Ordering, Threatening,
Preaching, and Providing Answers) communicate that the child's feelings
are unimportant, undermine the child's self-esteem and autonomy develop-
ment, and may generate resentment of parental authority. Giving Logical
Arguments, Judging Negatively, Name-Calling, and Interpreting are "put
down" messages which make a child feel inadequate, inferior, unloved,
unworthy, or rejected. Judging Positively, Praising may have negative
effects in that the praise does not fit with the child's self-image or

causes the child to feel he/she is not being understood. (Ginott, 1965,
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feels praise is undesirable and unhelpful when it deals with a child's
personality and character instead of focusing on the child's efforts and
achievements and mirroring for the child a realistic picture of his/her
accomplishments.) Supporting, Reassuring is ineffective because such
messages often convey a lack of understanding or an attempt to deny the
child's feelings. Questioning may indicate lack of trust or suspicion,
or may limit the child's exploration of feelings. Ignoring clearly

demonstrates a lack of interest and respect for the child.

Additional Responses in Parent-Child Communication

In a study conducted by Kallman (1974), hypothetical problem parent-
child situations were presented to mothers and children. Several
responses which were not included in Stollak, et al.'s (1973) or Gordon's
(1970) 1ists were frequently used by either mothers or children.
Following are these additional responses:

1. The use of physical punishment

2 Yelling or shouting, irrespective of content

3 Indirect statement of the parent's feelings

4, Restricted compliance with the child's need, wish, or demand

5. Unrestricted compliance with the child's need, wish or demand

6 Restriction of the child's privileges -- grounding

7. Statement of mutual reciprocity.

Classified as ineffective responses were physical punishment, yelling,
unrestricted compliance, and restriction of the child's privileges
(grounding). Kallman found that grounding most often represented an

isolated example of parental discipline, not associated with either
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explanation for the behavior, concern for the child's feelings, or a
message of alternative routes for the expression of the child's needs.
Classified as effective responses were restricted compliance (exert
some control yet help child be aware of others' needs) and statement
of mutual reciprocity (relating child's needs and wishes to their
effect upon the needs and feelings of the adult). Indirect statement
of parent's feelings was described as similar to "Statement of Adult
Feelings," an effective response, but as less optimal because of the
lack of clarity or directness in stating the parent's feelings (Kall-
man, 1974).

In addition to Stollak, et al.'s (1973), Gordon's (1970) and
Kallman's (1974) lists, the present study incorporated several other
categories in exploring parental responses in conflict situations.
"Seeking information about the child's feelings" and "Seeking infor-
mation about the child's behavior" may be viewed as attempts to learn
more about what has occurred, and may be either relatively neutral or
effective categories. "Other-oriented discipline," that is, discipline
oriented to the needs of others and containing reference to the implica-
tions of the child's behavior for another person, has been found to be
related to the development of considerateness in children (Hoffman,
1963) and thus is a potentially "effective" response. Ginott (1965)
stressed the importance of "desirable praise", i.e., praise which
focuses realistically upon the child's behavior and achievements
instead of on the child's personality and character. He claimed
desirable praise was a more effective response than what we usually
consider as "praise". Related to the concept of desirable praise is

the idea of attentional focus upon the "positive" or "negative"



23

aspects of a child's behavior. For example, if a child lends a jacket
to a friend and the jacket gets dirty, a parent may focus upon one or
both of the following aspects: (1) the child's thoughtfulness in
giving the jacket to his/her friend ("positive" or desirable aspect)
or (2) the fact of the dirty clothing ("negative" or undesirable
aspect). If the parent attends first to the "negative" aspect she/he
may generate anxiety and other feelings in the child which may be
counterproductive in terms of, e.g., the child's "tuning out" the
parents or not being responsive to later "positive" affect the parent
may express about the incident. Thus, attentional focus in this
respect is an important variable in studying parental sensitivity or
responsiveness to children's feelings and needs. This research used
all of these categories as well as those provided by Stollak, et al.
(1973), Gordon (1970) and Kallman (1974) in studying parental responses

in conflict situations.

The Question of Effectiveness and Ineffectiveness of Responses

Although theoretical notions and clinical data provide support
for calling various categories "effective" or "ineffective", as already
described, empirical evidence appears more equivocal. Baumrind (1967,
1971) found that parents of the most competent children used less
withdrawal of love, less ridicule, and less moralizing than did par-
ents of her two less competent groups of children. Thus the most
"effective" parents used fewer of the types of responses which Gordon
(1970) described as "ineffective" or "insensitive". However, Baumrind
(1971) also reported, "The effective parent used reason, power, and

shaping by reinforcement to achieve her objectives." These types of
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responses, too, however, may fit into Gordon's "ineffective" responses,
e.g., being similar to "Ordering and Directing," "Providing Answers on
Solutions," or "Giving Logical Arguments". Therefore, the "effective-
ness" and "ineffectiveness" of particular responses may not be as
clearcut a matter as Gordon (1970) implied. "Effectiveness" may be
differentially determined by such factors as the situation and the
child's age. It may also be that there are optimal levels of particular
parental behaviors that are most "effective" while "ineffectiveness"

is related to either an extremely high or an extremely low degree of
those behaviors. In this regard, for example, Sears, Maccoby, and
Levin (1957) and Becker (1964) studied the relationship of parental
warmth and children's emotional development.

This study was designed to provide more information about the
effectiveness and sensitivity of parental responses by considering the
relationships among parents' responses to children in conflict situa-
tions, parents' child-rearing attitudes and concerns, parental percep-
tions, and children's behavior in interaction with an adult. For
purposes of future reference, the term "sensitivity" will be used to
mean parents' responsivity to children's needs and feelings in conflict

situations.

Mother-Father Differences

Increasingly, recognition has been made of the importance of
including the father in studies of child development and parent-child
interaction (Becker, Peterson, Hellmer, Shoemaker, & Quay, 1959; Nash,
1965; Stolz, 1967). Indeed, research that has considered the father as

well as the mother often has found differences between the parents in
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their child-rearing attitudes and practices, or in their effect upon
children's behavior.

Eron, Banta, Walder, and Laulicht (1961) compared data obtained
from mothers and fathers on child-rearing practices and the relation of
these practices to child aggression. Correlations between mothers' and
fathers' scores showed that parents did not agree to an appreciable
degree in reporting perceptions of their own child. It was suggested
that parents may each observe and react to children differently and that
the reactions of both are needed to obtain a complete picture. Further-
more, the authors found that some variables that did not relate when
predictions were made from the scores of only one parent, did show a
relationship when scores of both parents were considered. For example,
while both parents had to be rejecting for a child to be rated high in
aggression, only the mother's lack of rejection resulted in a child low
in aggression. On the other hand, only fathers' scores for punishment
for aggression were related to the child's aggression. Regardless of
the mother's score, the child tended to be lTow on aggression when the
father scored low in punishment for aggression. The authors concluded
that the contributions of both mothers and fathers must be considered to
acquire a more complete picture of the effects of child-rearing practices
and attitudes on children's behavior.

Peterson, Becker, Luria, and Hellmer (1961) studied parents of
"normal" and clinic kindergarten children. They concluded that fathers'
attitudes were at least as intimately related to the maladjustive

tendencies of children as were mothers' attitudes.



26

McCord, McCord, and Howard (1961) studied the familial correlates
of aggression in nondelinquent boys rated as assertive, aggressive, or
nonaggressive. They found that 95% of their aggressive boys came from
homes where at least one parent was emotionally rejecting. These boys
also tended to have one parent who was physically punitive. Their homes
were usually characterized by parental conflict and lack of respect of
the parents for each other. These findings indicate again that infor-
mation from both parents is necessary to acquire a complete picture.
Parental disagreement itself may be an important variable to consider in
relation to children's functioning.

Baumrind and Black (1967) also found differential effects of
mothers' and fathers' behavior on children. Paternal consistent dis-
cipline was found to be related to assertiveness and independence in
boys and to affiliativeness in girls. Paternal punitiveness, on the
other hand, was associated with independent and domineering behavior in
girls and unlikeability in boys. Thus the relationship of specific
parent-child variables have been found to vary with both the sex of the
parent and the sex of the child.

Rothbart and Maccoby (1966) investigated parents' differential
reactions to daughters and sons. Using as the stimulus the voice of a
child which could be identified as either male or female, parents were
asked to respond to the child's statements in problem situations.
Mothers were found to be more permissive for the voice identified as a
boy's while fathers were more permissive for the voice identified as a
girl's. In terms of aggression toward the parent and comfort-seeking,

mothers appear to be more accepting of these behaviors in sons than in
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daughters while fathers allow greater expression of these behaviors with
daughters than sons.

A study by Aberle and Naegle (1952) focused primarily on middle
class fathers' attitudes toward their children. Based on interview
data, fathers were found to express more statements of concern involving
boys. The emotional intensity of these concerns was also greater with
respect to boys than girls. Furthermore, the areas of concern differed
with the sex of the child. For boys, fathers were pleased if their sons
displayed initiative and responsibility, stood up for themselves, did
well in school, showed athletic ability, and were emotionally stable.
Satisfaction with girls, on the other hand, focused strongly on the
girls being "nice," "sweet," pretty, affectionate, and well-Tiked.
Mothers were found to express more concern about girls than fathers.
Besides sex, birth order was related to paternal attentiveness. Male
firstborn children were of more concern to fathers than either female
first-borns or subsequent male children. The results of this study
indicate that the child's sex is an important variable to consider when
assessing parental perceptions. Apparently, parents differ in the types
of behaviors on which they focus, depending upon whether the child is
male or female. Thus parents may develop different perceptual biases
related to the child's sex.

The current investigation attempted to extend our knowledge about
the child-rearing practices and sensitivity of mothers and fathers. The
relationships among parents' child-rearing practices and concerns,
sensitivity to children, and perceptions of children were studied to

determine how mothers and fathers differed on these variables.
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Statement of the Questions

The current research was concerned with three broad questions.

Question I: Do mothers and fathers differ in their perceptions of

their children, child-rearing practices, and sensitivity to children?

This was an exploratory question to assess just what differences

between parents are related to their family role.

Question II: What are the relationships among parents' perceptions of
their children, child-rearing practices and concerns, and their sen-

sitivity to children?

It was expected that there would be significant positive relation-
ships among parents' perceptions, concern with issues related to com-
petence-mastery and prosocial-considerateness in children, sensitivity
to children, and use of more "authoritative" child-rearing practices,

such as induction and demonstration of love.

Question III: How is children's behavior related to parents' percep-

tions of their children, child-rearing practices and concerns, and

sensitivity to children?

This question was largely exploratory with the aim of providing
greater information about the relationships among specific children's
behaviors and parental perceptions, child-rearing attitudes and

practices.



METHOD

Recruitment of Subjects

In the Fall of 1974, second grade children were recruited through
the East Lansing schools to serve as volunteers in a research project
on undergraduates to be conducted by Lawrence Messd, and Gary Stollak,
of the Department of Psychology, Michigan State University. Parents
indicated their willingness to allow their child to be involved by
returning a postcard to the experimenters.

In the spring of 1975, 150 children whose parents had given per-
mission for their involvement were contacted to participate. Each
child was scheduled for a half-hour of time with an undergraduate in a
playroom at the Michigan State University Psychology Department. The
first ten minutes of the playroom session were devoted to free play,
during which the child and undergraduate could do whatever they wanted.
For the second ten minutes, the child and undergraduate were asked to
work together on a puzzle task, specifically, to draw a particular
design with an Etch-A-Sketch. The child was to use one knob of the
Etch-a-Sketch toy and the undergraduate, the other. Cooperation was
necessary to complete the design. In the last ten minutes of these
encounters, the undergraduate was given a list of proverbs and asked
to teach the child the meaning of two of them. Each session of a
child and undergraduate was videotaped. These tapes were used in the

current study for the analysis of the children's behavior.

29
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Parental data for the present study were obtained from the parents
of the children who participated in the encounters with the undergrad-
uates. Parents were contacted by mail and asked to complete a set of
questionnaires that would provide more information about their children
and about the parents' child-rearing practices. Parents were asked to

fill out the questionnaires independently of each other.

Measures for Parents

The Children's Behavior Checklist

The Children's Behavior Checklist Form Q was used to assess
parental perception. This is a modified version of the checklist
complied by Ferguson, Mackenzie, and Does. The original checklist was
composed of 154 interpersonal and symptomatic items referring to
children's behavior. These items were obtained from parents' descrip-
tions of children and from observations of children in classes for the
emotionally disturbed and in play therapy. Ferguson, et al.'s (1974)
research identified those behaviors reported more frequently by the
parents of nonclinic and clinic chilren. Thirty-four items yielded
significant values in the non-clinic direction while 32 items were
significant in the clinic direction. Approximate]y equal numbers of
many of these behaviors descriptive of clinic and non-clinic children
were used to compose the Children's Behavior Checklist, Form Q (See
Appendix A). This checklist contains two columns, one which is marked
"Applicable" and one which is marked "Characteristic." Parents were
asked to read through the checklist, first indicating those behaviors
which applied to their child, and then marking those which were also
characteristic of their child. Parents were asked only to rate their

child who participated in the research.
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The Child-Rearing Concerns and Practices Questionnaire

Child-rearing concerns. The Child-Rearing Concerns and Practices

Questionnaire (CRCP), (See Appendix B) is composed of two parts. Part
I related to child-rearing concerns. On a five point scale ranging
from "very little" to "a great deal" parents were asked to indicate
how much they would emphasize, pay attention to, or be concerned about
various aspects of their child's behavior. There were 24 items that
were adapted from the Parent's Value Orientation Questionnaire (0lejnik
& McKinney, 1973) and the Children's Behavior Checklist (Ferguson,
Mackenzie, & Does) by Robert Jay Green (1975). The items of Part I
measured to what extent a paretn or other subject would focus attention
on various positive and negative behaviors of children. The positive
behavior items were selected to relate to facets of prosocial-considera-
teness or competence-mastery, while the negative behaviors were designed
to tap dimensions of authority-defiance or aggression-hostility. The
relative importance to parents' of various positive and negative
behaviors of children could thus be ascertained by scores on Part I of
the CRCP.

Child-rearing practices. Part II of the CRCP assessed child-

rearing practices. Descriptions of four typical parent-child inter-
action situations were presented. Each situation involved one of the
following four dimensions of children's behavior: competence-mastery,
prosocial-considerateness, aggression-hostility, and authority-defiance.
After each situation were listed twenty responses. On a five point
scale ranging from "Never" to "Usually" the parent was asked to indicate
how often he/she would respond in each of the twenty ways to the situ-
ation presented. In terms of the conceptual design, the 20 responses

of situation A and the 20 responses of situation C were selected to
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measure these four categories of parental behayior: power assertion,
love-withdrawal, induction, or non-response. The 20 responses for
situation B and the 20 responses for situation D were designated to
measure five other categories of parental behavior: reward, demonstrate
love, empathize-explain, take for granted, and improve-criticize . Thus
Part II of the CRCP revealed the ways in which a parent might respond to

a child showing various kinds of "positive" or "negative" behavior.

The Sensitivity to Children Questionnaire

The Sensitivity to Children Questionnaire (STC) was originally
designed by Stollak (Stollak, et al., 1973) to study adult behavior
toward children in problem situations and consisted of sixteen items.
As a projective test, the STC required the subject to read a short
description of a situation which concenred a young child. The direc-
tions asked that the subject pretend that the incident had occurred and
write down the exact words and actions he or she would use in responding
to the child. Each situation consisted of one type of "negative" be-
havior exhibited by the child.

For the current study, the author devised another Sensitivity to
Children Questionnaire, the STC-PN, consisting of six items, each of
which contained two different behaviors of a child. In each instance,
a conflict situation was presented between a behavior or verbal state-
ment which might be labelled "positive" or desirable, and another which
would generally be perceived as "negative" or undesirable (See Appendix
C). The parent was asked to write down the way he/she would respond to
his/her seven year old child, using the exact words and/or actions, as

if the parent were writing a script.
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Scoring the STC-PN

Each of the six situations for each STC-PN protocol was scored

independently by two coders for thirty-seven (37) response categories.

More than one response category could be scored for an STC-PN situation,

but a response category could only be scored once for any specific STC-

PN situation.

The first twelve categories for each STC-PN item (Response Cate-

gories 1-12) were Gordon's list of "ineffective" responses which he

stated parents used most frequently in problem situations with their

children.
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These response categories were:

Ordering, Directing, Commanding

Threatening, Warning, Admonishing

Preaching, Moralizing, Exhorting

Providing Answers or Solutions, Advising

Giving Logical Arguments, Lecturing, Teaching
Judging negatively, Criticizing, Disagreeing, Blaming
Judging Positively, Praising, Agreeing
Name-Calling, Ridiculing, Shaming

Interpreting, Analyzing, Diagnosing

Supporting, Reassuring, Sympathizing, Consoling
Questioning, Probing, Interrogating

Ignoring, Withdrawing, Distracting, Humoring, Directing.

Seven categories (Response Categories 13-17 and 31-33) were ones

that Kallman (1974) found to be frequently used by mothers. They were:
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13. Unrestricted Compliance with the Child's Needs, Wish, or Demand

14. Restriction of the Child's Privileges - Grounding

15. Use of Physical Punishment

31 A Statement of Mutual Reciporcity

32. Restricted Compliance with Child's Need, Wishes, or Demands

33. Indirect Statement of Adult's Feelings

Eleven categories of "effective" adult responding used in previous
work by Stollak, et al (1973) were incorporated in the scoring system.
These consisted of the following (Response Categories 18-28):

18. Statement of Child's Feelings

19. Statement of Acceptance of Child's Feelings

20. Statement of Adult's Feelings

21. Relating Child's Feelings to Adult's Feelings

22. Relating Child Feelings to Adult Behavior

23. Relating Child Behavior to Adult Feelings

24. Relating Child Behavior to Adult Behavior

25. Directions or Alternatives Regarding Child's Present Feelings

26. Directions or Alternatives Regarding Child's Future Feelings

27. Attempt to Obtain More Information of Child's Feelings

28. Attempt to Obtain More Information of Child Behavior

The other categories composing the scoring system (Response Cate-
gories 16, 29, 30, 34-37) represented dimensions that the author thought
could potentially provide useful information, or which had been found in
previous research to relate directly to certain aspects of children's

behavior:
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16. Punishment-Isolation

29. Other-Oriented Discipline

30. Desirable and Helpful Praise

34. Recognition of Child's "Positive" Intent or Feelings
35. Recognition of Child's "Negative" Behavior

36. "Positive" Intent or Feelings Recognized First

37. "Negative" Behavior Recognized First

(Scoring sheets and detailed descriptions of these thirty-seven response

categories can be found in Appendix D).

Measuring the Children's Behavior

Rating Technique for the Videotapes

The videotaped interaction between the child and undergraduate for
each of the three parts (free play and two structured tasks) was rated
using the continuous scoring technique and system of behavioral cate-
gories devised by Freedman, Leary, Ossorio, and Coffey (1951). The
circumplex rating scheme provides for the coding of behavior from the
perspective of an "interpersonal mechanism," i.e., the interpersonal
function of a unit of social behavior. The basic unit of verbal inter-
action is defined as the "meaningful speech," comprised of one or more
words that serve an interpersonal function and are not interrupted by
the other person. However, coding a behavior depends neither on the form
nor the medium of expression.

Definitions of the coding categories used are contained in Appendix
E. The sixteen categories that composed the system were Dominate,

Structure, Help, Reassure, Love, Cooperate, Depend, Passively Question,



Snit, Be
ictively R
{See Appen
fefinition:
tteqories
barples o
heircump)
THis diagr
gsten, T
bnavior,
fach
Cders, |
it or ey,
segnents
arate]
sty, 1
ling the
"e/she g
Wing,
been re.
¥5inilgy



36

Submit, Be Helpless, Suspect, Complain, Hate, Punish, Compete, and
Actively Resist. These categories may also be subdivided into quadrants
(See Appendix E). This system was taken from Rowland, 1968. Separate
definitions were given for the adult and child since the behavioral
categories have somewhat different meanings for children and adults.
Examples of adult and child behaviors were provided for each category.
A circumplex diagram for the child behavior is presented in Appendix E.
This diagram, too, is from Rowland's (1968) adaptation of this scoring
system. The current study focused on the analysis of the children's
behavior.

Each video tape of a child was rated independently by two different
coders. (See Appendix E for the scoring sheet). Ratings were for each
act or every 30 seconds of a continuous behavior. Each of the three
segments of a session (free play, etch-a-sketch, proverbs) was coded
separately and then the scores were combined for use in the current
study. 1In analyzing the data, the following procedure was followed.
Using the mean for a coder across the category for the children,
he/she coded standard scores were generated to control for idiosyncratic
coding. Because the undergraduates who played with the children had
been pre-selected on measures of perceptual bias by Messe and Stollak,
3 similar procedure was used to eliminate the effects of both per-

Ceptual style and sex of the undergraduate.
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Ratings by Experimenters and Tapers

The experimenters and tapers conducting the child-undergraduate
interaction session all completed the "Undergraduate Effectiveness
Rating Forms" upon completion of the session. These rating forms also
included a section for scoring the child's behavior with the under-
graduate on measures of adjustment, self-confidence, maturity, soci-
ability, and competence. (See Appendix F). The combined ratings of
each coder-experimenter pair for each of the six variables were used in

the present research.

Final Subject Pool

The 150 children who participated in the study represented 148
different families. Of these 148 families, responses were received
from the parents of 94 children or 63.5% of the total family subject
pool. (Nine more responses were received too late to be included in
this study, yielding information from 103 families or 69.6% of the total
group). The respectable participation rate made it 1ikely that the
final parents' subject pool was representative of the population samp-
led. Of the 94 families returning data, sixty spouse pairs participated
(63.8% of the 94 families), with complete data for both parents and the
child in 51 cases (54.3%). In three instances, data were missing for the
child's play interaction segment because an undergraduate had failed to
appear for a session. Returns were also received from 15 parents (12
mothers and 3 fathers) whose spouse did not complete any questionnaire
(16%), 18 single, divorced, or separated parents (17 mothers and 1
father) who constituted 19.1% of the return pool, and 2 mothers who fail-

ed to list their marital status (2.1%). Al1 available data were used
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in the factor analyses of the CRCP Part I (85 mothers, 57 fathers), CRCP
Part II (84 mothers and 56 fathers), and STC-PN (89 mothers, 58 fathers).
For all other analyses, only data from spouse returns were used. This
usable data consisted of the following: CBC protocols for 56 parental
pairs, CRCP protocols for 52 parental pairs, STC-PN protocols for 52

parental pairs, and complete parent and child data for 51 families.

Experimental Design and Statistical Analyses

The study used factorial designs and multivariate analysis of
variance. To assess mother-father and child sex differences, the di-
mensions of the design were 2 (child's sex-male or female) x 2 (family
role-mother or father). Dependent variables for the STC-PN and CRCP were
generated through two separate principal axis factor analyses using all
available data (N=142 for CRCP, N=147 for STC-PN). R2 was used as the
estimate of communality, and factors were rotated to a varimax solution.
Sixteen different factors were derived for the CRCP, four for Part I and
twelve for Part II. Six factors were obtained for the STC-PN. Multi-
variate analyses of variance were performed on the sixteen composite
scores of the CRCP and the six composite scores of the STC-PN resulting
from their respective factor analyses.

To study parents' perceptions of their children, two measures of
the relative "positiveness" of the parents' perceptions were derived.
"Apply Difference" was obtained by subtracting all the "negative" traits
which a parent said applied to his/her child from all the "positive"
traits checked as applying to the child. A score for "Characteristic

Difference" was derived in the same manner. Multivariate analysis of

variance was used to assess mother-father and child sex differences.
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The dimensions of the design were 2 (sex of child) x 2 (family role).

Correlational analysis was employed to study the relationships
among parents' perceptions, their "sensitivity" as measured by the STC-
PN, and parents' child-rearing practices. Spouse data were used to
obtain separate correlation matrices for mothers of girls (N=34),
fathers of girls (N=30), mothers of boys (N=21), and fathers of boys
(N=22). Significant correlations were those with at least a .05 level
of significance for a two-tailed test.

To analyze the relationships of parental perceptions, sensitivity,
and parental child-rearing attitudes with the chilren's behavior,
multiple regression analysis was used. It was found that simultaneous
multiple regression and even hierarchical inclusion yielded no significant
results due to the overlap among variables and the large number of
variables per subject. Therefore stepwise multiple regression was used.
Measures of children's behavior were employed as the "criterion" variables
while measures of parental perceptions, sensitivity, and child-rearing
practices and concerns served as the "predictor" variables. Selected as
significant "predictors" were those variables that met the following
criteria: (1) the setwise F was significant at the .05 level or better,
(2) the F ratio for the Beta (standardized partial-regression coefficient)
of the predictor variable was significant at .05 level or better, and
(3) there was a significant zero-order correlation between the predictor

and criterion variables.
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RESULTS

Inter-Rater Reliabilities

Sensitivity to Children Questionnaire (STC-PN)

Six raters were trained in the scoring procedure for approximately
20 hours. Five rater pairs independently scored the STC-PN responses
along the 37 cafegories. A composite score was obtained for each
category over the six different situations. Correlations (r's) for
each pair across the 37 categories combined were .76, .88, .77, .73,
and .78. The overall mean was .78, with reliabilities ranging from
.10 to 1.0. Excluded from the calculation of reliabilities were those
cases in which a correlation could not be calculated because one coder
had scored no occurrences for that category while the second coder had
scored very few occurrences. These cases, however, did reflect a high
degree of reliability between the coders. Of 36 t's computed, three
(8%) were significant at the .05 level. Table 3 in Appendix G presents
the inter-rater reliabilities by coder pairs for the 37 categories, as

well as the results of the t-tests.

Ratings of Children's Behavior

Eleven raters were trained in the scoring procedure for rating
the children's play behavior for approximately 60 hours. Six rater
pairs then independently rated the available video-tapes. Table 4 in
Appendix H presents the average interrater reliability across coder
pairs as well as percent of the total behavior constituted by each

category. These reliabilities ranged from .29 to .93.

40
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CRCP Factor Analysis

Principal axis factor analyses using R2 as the estimate of commun-
ality and varimax rotation were performed separately for CRCP Part I
(concerns) and CRCP II (practices). All available data were used.

For analysis of CRCP Part I, complete data were obtained for 142
subjects (85 mothers and 57 fathers). For analysis of CRCP Part II,
data were available for 140 subjects (84 mothers and 56 fathers).
Factors that were produced by varimax rotation were defined as "usable"
by the following criteria: (1) at least one item had to load greater
than .55 on each factor; (2) all other items had to load higher than
.35 and differ by at least .20 from their laoding on any other factor;
and (3) a factor had to be constituted by at least two "eligible"
items.

The factor analysis of CRCP Part I yielded four factors that met
the above criteria. Together they accounted for 88.9% of the variance.
Factor I was composed of 6 "eligible" items and was titled "Concern
with Child's Authority-Defiant and Antisocial Behavior." Factor II,
composed of four "eligible" items, was labelled "Concern with Child's
Prosocial-Mastery Behavior." Factor III - "Concern with Child's Sense
of Responsibility" - was constituted by two "eligible" items. Factor
IV was composed of five "eligible" items and was labelled "Concern
with Child's Aggressive - Defiant Behavior". Table 5 presents these
four factors, the particular "eligible" items defining each factor,
the rotated factor loadings, and the percentage of variance accounted
for by each factor.

Factor analysis of CRCP Part II (child-rearing practices) yielded

twelve factors, which met the criteria previously listed. Together
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Table 5
Summary of Factor Loadings - CRCP Part I
(N=142)

Factor I

(41.8% of variance)

"Concern with Child's Authority-Defiant and Antisocial Behavior"

Item Loading
1. Ignores what adults tell him/her to do .58876
5. Tells lies .84628
11. Plays with toys in a rough way .50547
15. Does things just to get others angry .68096
21. Cheats in school .93140
23. Threatens to hit or hurt others .63983

Factor II
(25.8% of yariance)
"Concern with Child's Prosocial-Mastery Behavior"

Item Loading
4. Shows pride in an accomplishment .48484
6. Shows concern about the feelings of others .58252
8. Shows self-confidence .46048
10. Makes friends easily .58258

ll
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Table 5 (con't.)

Summary of Factor Loadings - CRCP Part I

Factor 11T

(14.5% of variance)

"Concern with Child's Sense of Responsibility"

Item Loading
18. Pitches in when things need to be done .69274
22. Helps around the house .59391

Factor IV
(5.8% of variance)

"Concern with Child's Aggressive-Defiant Behavior"

Item Loading
3. Gets irritated or angry easily .57038
7. Fights with friends or with brothers and sisters .4542]
9. Has to be reminded of what he/she may or may not do .54297
17. Goes too far unless frequently reminded of rules .54267
19. Blows-up easily when bothered by someone .61194
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these factors accounted for 81.8 percent of the variance. Following
are these twelve factors and the names they were given: Factor V -
"Give Extrinsic Reward for Desirable Behavior;" Factor VI - "Draw
Attention to the Intrinsic Reward of Desirable Behavior;" Factor VII -
"Use of Physical Punishment;" Factor VII - "Non-verbal and Implicit
Disapproval (Love-Withdrawal);" Factor IX - "Expression of Adult
Approval of Child's Behavior;" Factor X - "Expression of Physical
Affection;" Factor XI - "Abdicating Responsibility for Discipline to
One's Spouse;" Factor XII - "Parent's Negative Evaluation and Disapproval
of Child's Self;" Factor XIII - "Ignoring Child's Competent and Defiant
Behavior;" Factor XIV - "Dismissal of Child's Mastery - Prosocial
Behavior;" Factor XV - "Use of Explanation for Control of Child's
Aggressive - Defiant Behavior (Reasoning);" Factor XVI - "Criticize-
Threaten." Table 6 presents these twelve factors, the "eligible"

items composing each factor, rotated factor loadings and the percentage
of variance accounted for by each factor.

Additional factor analyses were performed separately for mothers'
data and fathers' data. Inspection of the separate subgroup analyses
indicated that the two subgroups' factor structures were very similiar
to those of the group as a whole. The slight differences that did occur
probably were due to sampling error resulting from the smaller subgroup

frequencies.

STC-PN Factor Analysis

Category usage: STC-PN protocols of 147 parents, 89 mothers, and

58 fathers, were subjected to analysis. Of the original 37 categories,

three were eliminated prior to the analysis due to redundancy of the
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Table 6

Summary of Factor Loadings on CRCP Part II

Factor V
(26.4% of variance)

"Give Extrinsic Reward for Desirable Behavior"

Item Situation Loading
45. Give him some extra spending money or

something else he wants B .79795
49, Promise him something he wants B .68769
55. Buy him something he wants B .83755
61. Tell him he'll be rewarded for doing so well B 71015
64. Make arrangements for him to do something he

has wanted to do for a long time B .65764
85. Let him do something special he wants to do D .48562
90. Reward him for doing the good deed D .58721
97. Give him some extra spending money or something

he else he wants D .87109
101. Promise him something he wants D .76454

o

104. Buy him something he has wanted for a long time .80324
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Table 6 (con't.)

Factor VI
(14.8% of variance)

"Draw Attention to the Intrinsic Reward of Desirable Behavior"

Item Situation Loading

58. Explain to him that doing well will help
him to feel good about himself and get

what he wants in life B .60759
63. Tell him that a job well done is rewarding

for its own sake B .42405
87. Explain to him that going good will make

him feel good about himself in life D .72492
93. Say it is good when you treat others as

you would 1like to be treated D .71425
94. Explain how it makes him happy to do kind

and helpful things D .77188
99. Explain that being considerate to others

makes a person feel worthwhile D .85319
100. Tell him that doing something kind is

very rewarding just in itself D 77133

Factor VII

(9.4% of variance)

"Use of Physical Punishment"

Item Situation Loading
25. Hit or spank him A .73966
65. Hit or spank him C .78367

68 Tell him I'11 hit or spank him if he
ever talks like that again C .61595
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Table 6 (con't.)

Factor VIII
(5.8% of variance)

"Non-Verbal and Implicit Disapproval (Love-Withdrawal)"

Item Situation Loading
35. Give him an angry look and walk away A .69279
38. Do it myself and show him I don't like it

by not talking to him for awhile A .57765
73. Give him and angry look and walk away C .73370

82. Give him an angry look and ignore him
for awhile C .78760

Factor IX
(5.3% of variance)

"Expression of Adult Approval of Child's Behavior"

Item Situation Loading
52. Show him how proud I am B .49624
54. Tell him what he did makes me happy B .72170
92. Tell him what he did makes me happy D .67528
96. Tell him I am very proud of the way he acted D .72024



48

Table 6 (con't.)

Factor X
(4.0% of variance)

"Expression of Physical Affection

Item Situation Loading

47. Kiss him or hug him B .75919

103. Kiss him or hug him D .82874
Factor XI

(3.6% of variance)

"Abdicating Responsibility for Discipline to One's Spouse"

Item Situation Loading
30. Tell his father (mother) and let him (her)
handle it A .74846
74. Tell his father (mother) and let him (her)
handle it C .70521
Factor XII

(3.2% of variance)

"Negative Evaluation and Disapproval of Child's Self"

Item Situation Loading
26. Tell him he ought to be ashamed of himself A .66466
28. Tell him he's being selfish A .49437

37. Tell him I'm disappointed in him A .59056
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Table 6 (con't.)
Factor XIII

(2.9% of variance)

"Ignoring Child's Competent and Defiant Behavior"

Item Situation Loading

41. Do nothing A .62897

51. Do nothing B .53112
Factor XIV

(2.6% of variance)

"Dismissal of Child's Mastery-Prosocial Behavior"

Item Situation Loading

60. Show him that these things are just expected
from him and that they are no big deal B 72977

95. Show him that these things are just expected
and are no big deal D .81514

102. Tell him that "nice guys finish last" D 47223
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Table 6 (con't.)

Factor XV
(2.3% of variance)

"Use of Explanation for Control of Child's
Aggressive-Defiant Behavior (Reasoning)"

Situation

Give reasons why the thing has to be done
right away A

Tell him we each have to help each other out
and I need for him to do the thing right away A

Tell him I don't 1ike it when he talks back

angrily and that he can discuss it more calmly C
Give him reasons why he can't have his way C
Tell him I know he's angry and explain why he
can't have his way C
Factor XVI
(1.5% of variance)
"Criticize-Threaten"
Situation

Tell him he is just being stubborn and
that he had better stop it right now A
Tell him he'11 be sorry if he doesn't do
it right away A

Tell him he'll be sorry if he doesn't
be quiet C

Loading

.60371

.43836

.53197
.69428

.54255

Loading

.55966

.70852

.63038
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information that they contributed. Those categories discarded were
Category 34 - "Recognition of Child's "Positive" Intent or Feelings",
Category 35 - "Recognition of Child's 'Negative'Behavior," and Category
36 - "Positive Intent or Feelings Recognized First." Of the remaining 34
categories, the most frequently obtained response category was Category
37 - "Negative Behavior Recognized First," while the least frequently
used categories were Category 22, "Relating Child Feelings to Adult
Behavior," and Category 31, "Statement of Mutual Reciprocity", Table 7
(Appendix 1) presents the mean category and usage and standard deviations
for the 34 scoring categories used, in the order of frequency of their
usage. In proceeding with the factor analysis, a decision was made to
eliminate from further analysis those categories with a mean less than
.08, i.e., those categories scored as occurring less than once in every
six situations by one member of the coder pair. Thus seven additional
categories were eliminated and the remaining 27 categories were subjected

to factor analysis.

Factor Analysis

Relations among the final 27 categories were explored via a prin-
cipal axis factor analysis using R2 as the estimate of communality.
Factors were rotated to varimax solution. The categories generated six
factors that accounted for 75.5% of the cumulative variance. Usable fac-
tors were defined according to the criteria described for the CRCP factor
analysis. These factors were labelled as follows: Factor I - "Offering
Advice, Directions, and Ways for Expression"; Factor II - "Threaten -
Express Hostility;" Factor III - "Reflection of Child's Inner Experience";

Factor IV - "Relating Child's Feelings and Behavior to Adult's Feelings;"
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Factor V - "Judging and Interpreting the Child's Behavior;" Factor VI -
"Desirable and Helpful Praise - Focus on Positive Aspects of Behavior".
Eligible items defining each of these factors, their rotated factor
loadings, and percentage of variance accounted for by each factor are
presented in Table 8.

Additional factor analyses were performed separately for mothers'
and fathers' data. Inspection of the results from the separate analyses
indicated that the subgroups' factors were similar to those of the group
as a whole. Those differences occurring were probably due to sampling
error, arising from the small subgroup frequencies. The original factor

analysis served to reduce the data to six meaningful dimensions.

Mother-Father Differences

The first question addressed by the present study asked about the
ways in which mothers and fathers differ in their perceptions of their
children, child-rearing practices, and responsiveness in problem situa-
tions. To explore this issue, 2 (sex of child) x 2 (family role)
multivariate analyses of variance were performed on the data of the CBC,

CRCP, and STC.

Parents' Perceptions of Their Children - Using parents' responses to

the Children's Behavior Checklist, multivariate analysis of variance
was performed to investigate differences between mothers' and fathers'
perceptions of their children.

The CBC dependent variables were defined in the following way: (1)
"Apply Difference" - the sum of the positive items checked in CBC

column #1 as applying to the child minus the sum of the negative items
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Table 8

Summary of Factor Loadings for STC

Factor I
(31.4% of variance)

"Offering Advice and Ways for Expression"

Category Loading
4. Advising, Recommending, Providing Answers or

Solutions .44987
5. Presuading with Logic, Arguing, Instructing,

Lecturing .46635
25. Providing Alternate Routes of Expression for

the Child's Feelings, Thoughts, and Wishes -

In the Present .55996
29. Other-Oriented Discipline .44016

Factor II
(12.9% of variance)
"Threaten - Express Hostility"

Category Loading
2. Warning, Admonishing, Threatening .45530
8. Name-calling, Ridiculing, Shaming, Using

Sarcasm, Making Light of .59582
17. Yelling or Shouting .58850
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Table 8 (con't.)

Factor III
(11.1% of variance)

"Reflection of Child's Inner Experience"

Category Loading
3. Exhorting, Moralizing, Preaching -.53941
18. Reflection of the Child's Feelings, Needs or
Wishes .62782
Factor IV

(7.3% of variance)

"Relating Child's Feelings and Behavior to Adult's Feelings"

Category Loading
21. Relating of Child Feelings to Adult
Feelings .64658

23. Relating of Child Behavior to Adult
Feelings .52898
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Table 8 (con't.)

Factor V
(7.1% of variance)

"Judging Negatively and Interpreting the Child's Behavior"

Category Loading
6. Evaluating/Judging Negatively, Disapproving,
Blaming, Criticizing .52290
9. Diagnosing, Psychoanalyzing, Interpreting,
Reading In, Offering Insights .40769
Factor VI

(5.8% of variance)

"Desirable and Helpful Praise - Focus on
Positive Aspects of Behavior"

Category Loading
30. Desirable and Helpful Praise .75949

37. Recognition of "negative" behavior or
feeling first -.56556
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checked in CBC column #1 as applying to the child; (2) "Characteristic
Difference" - the sum of the positive items checked in CBC column #2 as
being characteristic of the child minus the number of negative items
checked in CBC column #2 as being characteristic of the child. Differ-
ence scores were used because they represented the relative positiveness
of the parents' perceptions. Investigation of the nature of the differ-
ences between mothers' and fathers' (spouses') perceptions was conducted
by subjecting the two CBC dependent variables to a 2 (family role-
mother, father) x 2(child's sex -boy, girl) analysis of variance. Data
used were spouse pairs in which both parents had completed the CBC (N=31
parental pairs with girl children; N=24 parental pairs with boy children).
Univariate F ratios were examined when the associated multivariate F
ratio exceeded a confidence level of .20. Findings are reported for
univariate results which were significant at p €.05.

Results for the CBC spouse data were statistically significant only
for "Apply Difference," for which there was a significant main effect
for sex of the child. (See Tables 9 and 10 of Appendix J). Inspection
of the means (Table 10) revealed that spouse pairs rated daughters as
having significantly more positive characteristics that apply than they
did sons (F=5.62, p €.02). There was also a trend toward significance
in the same direction for "Characteristic Difference". That is, parents
tended to perceive daughters more positively than they perceived sons
(F=2.77, p €.10). No significant effect was found for family role,
i.e., there were no differences between mothers and fathers for either

"Apply Difference" or "Characteristic Difference".
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Parents' Child-Rearing Concerns

Mothers' and fathers' child-rearing concerns were investigated by
examining their scores on the CRCP Part I. The four factors acquired
from the factor analysis of the CRCP Part I served as the dependent
variables. Composite scores were computed for each variable by summing
scores on the eligible items defining each factor. For example, a
subject's composite score for CRCP Factor I - "Concern with Child's
Authority-Defiant and Antisocial Behavior" - was equal to the sum of his
or her scores on items 1, 5, 11, 15, 21, and 23. In this way, four CRCP
I composite scores were computed for each subject. Multivariate analyses
of variance were then performed on these dependent variables to explore
parents' child-rearing concerns and differences between mothers and
fathers of spouse pairs. Two (family role-mother, father) x 2(child's
sex -girl, boy) analyses of variance were used. Univariate effects were
investigated only when the multivariate F ratio exceeded a confidence
level of p <.20.

Results of the analyses of the spouse data showed no statistical
difference in child-rearing concerns for parents of boys or girls, no
statistical difference for family role (mother or father), and no
interaction effect. Child-rearing concerns appear to be similar
whether the parent is a mother or father and whether the parent has a

male or a female child.

Parents' Child-Rearing Practices

The twelve usable factors generated by the factor analysis were
used as the dependent measures for the CRCP-Part II. Composite scores

were computed for each variable by summing scores over the eligible
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items defining each factor. In this manner, 12 composite scores, or
dependent variables, were obtained for each subject. To investigate
parents' child-rearing practices and the differences between mothers and
fathers, data from spouse pairs (N=52) were used and subjected to a
2(family role) x 2 (child's sex) multivariate analysis of variance.
Univariate F ratios were examined when the associated multivariate F
ratio exceeded a confidence level of .20.

Results of the investigation of spouse data revealed no significant
main effect for child sex. However, there was a significant main effect
for family role. (Multivariate F=4.50, p .0002). Inspection of the
univariate F's and the relevant means revealed the following results.
Within spouse pairs, fathers made more significant use of these child-
rearing practices: "Give Extrinsic Reward for Desirable Behavior "
(F=7.38, p<.009); and "Criticize-Threaten" (F=4.26, p ¢.004). Mothers,
on the other hand, made more significant use of these other child-
rearing practices: "Expression of Adult Approval of Child's Behavior"
(F=5.30, p €.025); "Expression of Physical Affection " (F=8.32, p <
.006); and "Use of Explanation for Control of Child's Aggressive-Defiant
Behavior" (F=7.31, p <.009).

A summary table of the significant univariate results for each of
these dependent variables can be found in Appendix K (see Table 11).
Table 12 below presents the means for mothers and fathers of spouse

pairs on each of these dependent variables.
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Table 12

Means for Dependent Variables of the CRCP II
Showing Significant Family Role Effects

Dependent Measure Family Role
Mother Father

Factor V -"Give Extrinsic Reward for
Desirable Behavior" 11.54 14.64

Factor IX - "Expression of Adult
Approval of Child's Behavior" 13.63 12.48

Factor X - "Expression of Physical
Affection" 6.48 5.50

Factor XV - "Use of Explanation for
Control of Child's Aggressive-Defiant
Behavior" 14.19 12.42

Factor XVI - "Criticize-Threaten" 2.69 3.72
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Parents' Responses to Parent-Child Conflict Situations

The six factors obtained through the factor analysis were used as
the dependent measures for the STC-PN. Composite scores were acquired
for each variable by summing scores over the items defining each factor.
In this way, six composite scores or dependent variables were obtained
for each subject. To investigate parental responses to the STC-PN
parent-child conflict situations, data from spouse pairs (23 parental
pairs of boys, 29 parental pairs of girls) were used and subjected to
multivariate analysis of variance. A 2 (family role-mother, father) x 2
(child's sex-girl, boy) analysis was used. No significant results were
obtained.

Because of the possibility that significant effects of particular
items were masked when the items were combined into the dependent
variables, twenty-seven separate items of the STC-PN were subjected to
multivariate analysis of variance. Data from the same spouse pairs were
used in a 2(family role) x 2(child sex) analysis of variance. When the
multivariate F ratio exceeded a confidence level of .20, the associated
univariate F ratios were examined.

A significant main effect was found for child sex (multivariate
F=1.78, p €.08). Inspection of the univariate F's and cell means re-
vealed that parents of girls expressed more "Praise, Judge Positively"
(X=.90) than did parents' of boys (X= .46) (F=5.74, p €.02), while
parents' of boys more frequently made use of "Relate Child's Feelings
to Adult's Feelings" (X=.48) than did the parents' of girls (X=.01)
(F=4.64, p £.04).
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The multivatiate F for family role reached a significance level of
p £.03 (F=2.11). A number of significant univariate main effects were
obtained for family role. Table 13 presents these results and the cell
means. Specifically, mothers were found to express significantly more
"Acceptance of Child's Feelings," "Statement of Adult's Feelings,"
“"Alternatives for the Child's Present Feelings," and "Recognition of
Positive Intent" and tended to offer more "Support". Fathers expressed
significantly more statements of "Name-Calling," "Questioning," and
"Attempts to Obtain Information About the Child's Behavior." Fathers
also tended to express more statements of "Warning, Admonishing". No
significant interaction effects for family role by child sex were

obtained.

Summary of MANOVA results

Multivariate analysis of variance of the spouse data revealed the
following results:

1. Parental Perceptions - A significant main effect was found for
child sex for Apply Difference. Parents rated daughters more positively
than they did sons. There was no main effect for family role, indicating
no significant difference between mothers and fathers in their perceptions
of children.

2. Parental Child-Rearing Concerns - No significant differences
were found between mothers and fathers or between parents of boys and
parents of girls.

3. Parental Child-Rearing Practices - There was no significant

difference between parents of boys and parents of girls in their child-
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rearing practices. There was a significant multivariate effect for
family role. Results revealed that fathers used significantly more
“Give External Reward for Desirable Behavior" and "Criticize-Threaten,"
while mothers used significantly more "Expression of Adult Approval for
Desirable Behavior," "Expression of Physical Affection," and "Use of
Explanation for Control of Aggressive-Defiant Behavior".

4, Parental Sensitivity or Responsiveness - No differences were
found between mothers and fathers or between parents of boys and girls
on any of the six STC-PN factors used to evaluate sensitivity. Multi-
variate analysis of variance of the individual STC-PN items, however,
revealed sianificant main effects for child sex and family role.

Parents significantly more often used "Praise, Judge Positively" with
girls and used "Relate Child Feelings to Adult Feelings"significantly
more often with boys. Mothers were found to be significantly more
likely in parent-child conflict situations to use statements of "Accept-
ance of Child's Feelings," "Statement of Adult Feelings," "Alternatives
for the Child's Present Feelings," and "Recognition of Child's Positive
Intent". Fathers, on the other hand, were significantly more likely to
make statements of "Name-calling," "Questioning, Probing," and "Attempts

to Obtain More Information About Child Behavior."

Relationships Among Parental Variables

The second question addressed by the present study adked what
relationships existed among parents' perceptions of their children,
child-rearing practices and concerns, and sensitivity to children. This

question was studied by exploring the Pearson correlations among the
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dependent variables derived from the three questionnaires used. These
dependent variables were as follows: from the CBC - "Apply Difference,"
"Characteristic Difference"; from the CRCP - "Concern with Child's
Authority-Defiant and Antisocial Behavior," "Concern with Child'
Prosocial-Mastery Behavior," "Concern with Child Sense of Responsi-
bility," "Concern with Child's Aggressive-Defiant Behavior," "Give
Extrinisic Reward for Desirable Behavior," "Draw Attention to the
Intrinsic Reward of Desirable Behavior," "Use of Physical Punishment,"
"Non-Verbal and Implicit Disapproval (Love-Withdrawal)," "Expression

of Adult Approval of Child's Behavior," "Expression of Physical Affec-
tion," "Abdicating Responsibility for Discipline to One's Spouse,"
“Negative Evaluation and Disapproval of Child's Self," "Ignoring
Child's Competent and Defiant Behavior," "Dismissal of Child's Mastery-
Prosocial Behavior," "Use of Explanation for Control of Child's Aggressive-
Defiant Behavior (Reasoning)," "Criticize-Threaten"; from the STC-PN
"Offering Advice and Ways for Expression," "Threaten-Express Hostility,"
"Reflection of Child's Inner Experience," "Relating Child's Feelings

and Behavior to Adult's Feelings," "Judging Negatively and Interpreting
the Child's Behavior," and "Desirable and Helpful Praise - Focus on
Positive Aspects of Behavior." Data were analyzed separately for the
following subgroups derived from spouse returns: Mothers of boys

(N=21), mothers of girls (N=34), fathers of boys (N=22), and fathers

of girls (N=30). Only those values of r significant at the .05 level

or above for a two-tailed test were considered in reporting the results.
Tables 14-17 of Appendix L present the correlation matrices for the

four subgroups studied.
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In all cases, the number of significant correlations was greater
than the number expected by chance (mothers of girls, 5.9%; fathers of

girls, 6.8%, mothers of boys, 6.4%; fathers of boys, 6.2%).

Parents' Perceptions and Their Child-Rearing Concerns and Practices

Two dependent variables obtained from the CBC served as measures of
parental perception - "Apply Difference" and "Characteristic Difference".C
Correlations between these two variables for each of the subgroups were
positively significant at the .01 level, except in the case of mothers
of girls for which there was no significant positive correlation between
these two measures.

The correlations of the CBC dependent variables with the other
parental variables derived from the CRCP and STC-PN may be found in
Tables 14-17 of Appendix L. To simplify the presentation of the results,
parents' responses to the STC-PN parent-child conflict situations have
been considered as parental practices as well as parental sensitivity to
children's needs. The significant correlations for Apply Difference and
Characteristic Difference with measures of parental concerns and practices
may be found in Table 18. The following abbreviations will be used
throughout the tables in this section to represent the four subgroups:

MG for Mothers of Girls, MB for Mothers of Boys, FG for Fathers of
Girls, and FB for Fathers of Boys.

Inspection of Table 18 reveals the following resulits: Four out of

five significant correlations for "Apply Difference" occurred for the

subgroup, mothers of girls. Both mothers and fathers, who rated daughters
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Table 18

Parental Concerns and Practices Significantly
Associated with Positive Perceptions of Children

Parental Concerns Perceptual Variables

and Practices Apply Difference Characteristic Difference

Concern with Child's Authority- *xx_45(MG)
Defiant and Antisocial Behavior *

Concern with Child's Sense of

Responsibility ***x 46 (MG)
Concern with Child's Prosocial-

Mastery Behavior * .49 (FB)
Nonverbal and Implicit Disapproval * 40 (FG)
Ignoring Child's Competent and **_ .42 (MG)

Defiant Behavior *-.37 (FG)

Criticize-Threaten *..34 (MG) * .48 (FB)
Judging Negatively and Interpreting

Child's Behavior *..34 (MG) * .38 (MG)
Desirable Praise - Focus on

Positive Aspects of Behavior *..34 (MG)

* p<.05
** pg .02
*k % p< .0]
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as having many positive characteristics which applied, were likely to
indicate that they did not ignore their daughters' competent or defiant
behaviors. Mothers of girls were also likely to express concern with
their daughters' authority-defiant and antisocial behavior while indica-
ting infrequent use of critical-threatening or negatively judgemental
and interpretive behavior.

For Characteristic Difference, a different pattern emerged. Fathers
of boys, who rated their sons as having many positive characteristics,
were likely to express concern with their sons' prosocial-mastery be-
havior and to advocate criticizing and threatening as a child-rearing
practice. For fathers of girls, Characteristic Difference correlated
positively with endorsement of nonverbal disapproval. Mothers of girls
who rated their daughters as characteristically positive, were more likely
to indicate concern with their daughters' helping behavior, to express
less desirable praise in hypothetical conflict situations, and to report
more use of negative judgments and interpretations of their children's
behaviors. Thus, different correlational patterns appeared evident
for "Apply Difference" and "Characteristic Difference," particularly
for mothers of girls, which helped to account for the absence of a sig-
nificant positive correlation between Apply Difference and Characteristic

Difference in the case of mothers of girls.
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Parents' Child-Rearing Concerns, Practices, and Sensitivity to Chi]dren]

To explore the relationships among parents' child-rearing concerns
and practices as measured by the CRCP and STC-PN, correlations among the
16 dependent measures obtained from the CRCP and the 6 dependent measures
obtained from the STC-PN were analyzed for spouse data (N=52) subdivided
into four subgroups: Mothers of girls (MG), mothers of boys (MB),
fathers of girls (FG), fathers of boys (FB). The respective correlation
matrices are presented in Tables 14-17 of Appendix L. The significant
results obtained for each of the child-rearing concerns or practices are

presented in summary fashion in Table 19.

Patterns of Parental Practices and Concerns

fo simplify the presentation of the results, the findings are
presented with regard to the specific patterns that are evidenced for
different subgroups.

A1l parents: Only two variables were positively correlated with
each other for all parents -- Concern with Authority - Defiant and
Antisocial Behavior and Concern with Aggressive-Defiant Behavior.

Cross Sex Patterns: Several correlational relationships were

present for both mothers of boys and fathers of girls. Concern with the

Child's Prosocial-Mastery Behavior was positively correlated with Expression

1In discussing parental practices and concerns, the reader is reminded

that these parental variables represent parents' reports of their be-

havior and not their actual behavior.



69

sdnoubqng |e3judueq

GE -x Uajeauyl-azLoL3La)
12T JoLAeYyag juetyag pue jualadwo) s,pLLty) butuoub]
o -« uoL329344y LedLSAY4d J0 uoLssaudx3
€Y' -x J0LARYDG B[QRALSd] JO pPABMIY IOLSULJAJU] O3 UOLIUBIIY Meu(
2™ JoLAeyag S,pLLy) burizauduajur pue K aAaLjebapy buibpnp
L€ % uoLssauadx3y 404 SAeM pue 33LApY bBuruajiip
18" xxxx Ly« €6 xx 19" = JoLAeyag jueryag-aALssauabby s, pLLYd YILM ua3adu0)
JoLARYSg [BLOOSLIUY pue JueLyadg-A3Laoyiny s,pLLy) YLM uddduo)
94 a4 N aW

a|qeLde) |ejudded

S371300Uqd pu® SUJ3U0) [eJudLed Buowy sdrysuorje|ay |RUOLIR[3J440) JuUeIL}LUBLS

6L dLlqel



("3,u0)) 61 alqeys



70

A3L[L2ISOH SSauadx3-uajeauyl

8V«
L€ % LeAouddy 3Lnpy JO uoLssaudx3
£V x J0LARYdg Juel4d]-9ALSSaUBbY Y3LM ualddU0)
GY* xx A0LARYdg AU3]Se-[BLI0SOUd YILM U4dOU0)
.A3111qLsuodsay JO 3SusS S,PLLY) Y3ILM uaddu0)

GG - xxx A3L113SOH ssaudx3-uajeauy]
8Y° -x asnod§ s,3uQ 03 auL|dLosig 404 A3L|LqLsuodsay Buijeaipqy
8Y° x UoL39344y [eILSAY4 40 uoLssaudx3

L€' x JOLARYSg |qe4lSa(] JO PJARS3Y ILSULJIU] 03 UOLIUSIIY Meu(q
GY ' xxx JAOLARYDg 3|qRJLSS(] 40J PARMIY OLSULUAIXT DALY
Gb " xx A3L1LqLsuodsay JO 3sSuU3S S,PLLYD Y3LM U43dU0)
JoLARYDg AUDISBW-|PLI0SOUd S,PLLY) YILM U4dDUO0)
94 g4 W aW d|qeLJdep |[rjudJded

sdnoubgng |ejuaueq

(*3,u0)) 61 3LqeL



N

LY -» JoLAeyag
J0 $323dsSy dAL31SO4 UO SNJO4 pue 3sieudqd 3|qe.lsag
06" -xx 3Judtuadx3 Ja3uul S,pLLY) 4O UOLIII|43Y
9P - yux JolAeyag juerjaq pue juajadwo) s,pLiy) bupaoub]
PE -x JOLARYDQ 3| QRULSQ 404 PJRMIY OILSULUIXT ALY
0b « UoLssaudx3 Jo sAeM pue ‘uoL3daaLq *3LAPY 49430
LG »x JOLARY3G S,PLLY) JO pJeM3Y ILSULAJUT 03 UOLIUIIJY Medq
(3 2 A3L11qLsuodsay 40 asuas S,PLIYD Y3 LM UL3DUO)
18" xxxx b~ €6 xxx 1S »x JOLARYDg [BLO0SLIuUY pue jJueljdag-A3Laoyiny Y3itMm uaaduo)
AOLARYDg Juel}ag-dALSSaubby S,pLiy) YILM uadduo)
94 a4 W aW dlqetaep |ejudaey

sdnoabqng |ejudued

(

"3,uU0)) 61 dlqey



72

09" ~xyx pb°-x | 10LARYIG JO SIO3ASY dALILSO4 UO SNJ04 pue 3siedd d|qeaisag
0S' -« | SBUL|394 S,3|NPYy 03 JoiAeyag pue sbui|aay s,pLiy) buiie|ay
LY ~xxx uoLssaudx3 404 SAeM pue SuoL3IdauLq “IILAPY 43330
Ve -« A0LARYDdg JuRL}3Q-3ALSSAUBOY S,PLLY) YILM ua3dU0)
8V xxs 8h wax 3Z1J3}3u)-udjeauayl
| ] AFTEY J0LARYDQ JuelydQ pue Judladwo) s,pLLy) Butaouby
0S° wxx 12 2 4195 S,PLLY) j0 [eAoaddesiq pue uoljenieA3 aALjebaN
6€° " » uoL39343y LedLSAY4 30 uorssauadxl
Lt » GV '~ 9¢ " » jusawysiungd [eaLsAyq4 40 3asn
LE Lt s JoLARY3g 3| qeuLs3] JO pUeMIY DJLSULJIU] 03 UOLIUIIJY Meuq
LA™ JOLARY3g AU33STW-[RLIOSOAd S,PLLYD YILM U43IUO)
JAOLARYDg 3| qRaLS3( J0J PJBMIY OJLSULUIXI 3ALY
94 :E ) N aW dlqeidep |PIUlLRY

sdnoabqng |ejuaded

(*3,u0)) 61 2L9eL



73

LE -x A3L|LL3SOH SSaudx3y-uajeady]
€V -x JoLARYya3g
LeLoosLjuy pue juelyag-A3Laoyany s,pLLY) YILM ua3du0)
9t xxx JoLARY3g [BLOO0SOUd-AUd]SEY S,PLLY) JO |esstusiq
6% xxx 419S S,PLLY) J0 [eAoaddesiqg pue uorjenjeAl aArjebay
L€ x asnods 03 3ul|dLosig 404 A3L|LqLsuodsay butjeoipqy
Lt xx JOLARYSG d|qRULS3] 404 PJUCMIY OLSULUIX] BALY
1S xx JOLARYSg JURLJDQ-3ALSSAUBBY S,PLLYD YILM UAIOUO)
LS % Jd0LARY3g AU33SeY-|RLI0SOUd S,PLLYD UILM UJIIUOD)
JOLARYDG S,PLLY) 4O PUBMIY OLSULUIU] 0F UOLIUIIIY MeuQ
94 a4 W W dlqeiJep |[ejudueq

sdnoubgng |ejudued

("3,u0)) 61 3LqeL



74

69° ~xxxx Ly -x J0lARY3g
40 $323dSy 3AL3LSOd UO SNJ04{ pue 3sLedd d|qeaLssq

9€ " -» LE -x sbul 994
S,3LNpy 03 JoLAeyag pue sbui|aay s,pLLiy) bule|ay
9€ -x 05 -« uoLssaudx3 404 SAeM pue €suolL3ddulq “adLApY buruaiiQ

09" -xxxx b -» JdOLARY3g Juel}dQ
-9ALSSaubby S,pLLy) 40 |043U0) 404 uoLrjeue|dx3 40 3s()
26" xx 05"~ A3L[13SOH Ssauadx3-uazesuyl
€9  xx 8G " xxxx €L xxxx usjeaudy]-3zLoL3La)
9" x AOLARYDg [RLO0SOUd-Aud3Sel S,PLLY) SO LessLusLq
AT ™ asnodg 03 auL|diostg 404 A3L|LqLsuodsay bBuLjedipqy
(8 A Gh 9¢ J0LARY3g 3[qeALS3] 404 PJBMIY DLSULJUIX] BALY

quawysiung |edLsAud Jo 3as(
94 a4 W an dlqeLaep |ejuaded

sdnoubgng |ejuaded

("3,u0)) 6L 1qeL



75

Sh -x JdoLAeyag s,pLLy) buriauaduajuy pue burbpnp
N AT™ UoL39343y |eoLSAyd 40 uoLssaudx]
GE -x LeAouaddy 3|npy 40 uoissaudx3
sbul|334
€9" xxx S,3Lnpy 03 uoLAeyag pue sbui|aag s,pLiy) butie|ay
JA 6€ " x JoLARYdg |BLI0SOUd-A43ISeY S,PLLY) 4O |essiusL
GG xxx 8b " wux JoLARYag Juelyag pue Jualadwo) s,pLiy) bupaouby
LY x 4195 S,PLLY) 40 |eAouddesig pue uorjen|eA3 aAr3ebapn
61" xxx asnods s,3uQ 03 auL|dLosig 404 A3L|LqLsuodsay BurjedLpqy
( Lemeuapy3zLM-3A07) [eAOuddesig 31Ot |dw] pue |equap-uUoN
94 g4 W aW d|qeLdep |[ejudded

sdnouabgng |ejuldued

(*3,u0)) 6L 2LqeL



76

(e 1LNPY 03 JoLAeyag pue sbui|aay m.u:;wmmﬂwmg
95 *~xxx 95" - xxx AOLARYIg |BLI0SOUd-AU3ISRW S,PLLYD 40 |essiusig
L€ -« 25 - xx JotAeyag jueLyag pue Judladuwo) s,pLLy) Buraoub]
GE -x LeAouaddesiqg 31901 |du] pue [equdp-UON
L€ x 3Judtuadx3 4dUUT S,PLLY) 4O UOLIDD|J3Y

8" xxx JolAeyag jueLiaq
-9ALSSaUB6Y S,pLLYy) 40 |043U0) 404 uorjeue|dx] JO 3S()
O " xx 29" xxx UOL30344y LedtSAyd 40 uoissaudx3
LE" x A3L11qLsuodsay 40 3sSuUdS S,PLLUJ YILM UJ3IUO)

JoLAeyag S,pPLLY) 40 LeAouaddy 3|npy JO uoLssaadx]
93 g4 W an d|qeLJep |rjudJed

sdnoubgng |ejuaued

("3,u0)) 61 31qe)



1

("3,u0n) 61 @19e°)



77

8 x

6€ x
8€ ' x

i

472

LE ~x
GE -x
Lt ~xx

0" xx

29° xxx

8" x

Letoostjuy p

40 s323d

Jol

JoLARY

JdoLARY3g S,plLYy) burjauduaju] pue burbpnp
J0LARYDg |RLI0SOUd-Aud)sSey 40 |essLwsLq
LeAouaddestq 3toLjdw] pue |[equdA-UON

JdoLAeyag
ue JueL3Q-A3L40YINY S, PLLYD Y3 LM UIIOUO)

JoLARYDg
SY 9ALILSO4 UO SNJ04 pue 3siedd d|qeuLsag

feaouaddy jo uorssaudx3
ARY3g 9|qeULSd(] J0J PABMIY OLSULUAIXT BALY

37 |eL20S0ud-A4dsSey S,PLLY) YILM uL39U0)

UoL32944y |eILSAY4 40 uoLssauadxy

94

g4

W

aW

sdnouabgng |ejudUR(

a|qeLJdep |ejuddeq

(*3,u0)) 6L 3lqeL



("3.u00) 61 @19Py



78

T

9" -x JoLARY3g JO S309dSy dALILSO4 UO SN0 pue dsLedd d|qedlssg

LY -xx sbul 994
S,3LNpy 03 JolAeyag pue sbul|39) s,pLLy) buiie|dy
29" - xxx uoLssauadx3y 404 SAeM pue 3JLAPY 43340

16" -« Jd0LARY3g Juelyaq
-9ALSSaJUbby S,pLLYy) 40 |O43UO0) 404 uoijeue|dx3 JO 3S(
8’ -« JOLARYIg AU SRY-|RLI0SOUd Y3 LM UUIDUO)
8¢ €9" xxx U33eduyl-azLoLILu)
G9" xxx JotAeyag juetyaq pue 3udladwo) s,pliy) Buruoub]
6b " xxx LeAoaddesiq 3|npy 40 uolLssauadx3
LL" xxxx juawystungd LedLsAud jo asn
IS % JOLARYDG B[ qRaLSd] 4O pARM3Y JLSULJJU] 03 UOLIUIIIY Meuq

asnodg s,3uQp 03 aul|dLosiqg 404 A3L|LqLsuodsay BuriedoLpqy
94 g4 W aW d|qeLJdep |ejuddaed

sdnoubqng [ejuaued

("3,u0)) 61 aLqeL



79

GG " xx ud3e3UY-3Z1ILILU)

09° xxxx d0LARY3dg Juel3Q-9ALSSaUbbY
S,PLLYD 40 |043U0) 404 uorjeue|dx3 4O 3s(
A ™ LeAouddesLq 31oL|dw] pue |[equap-UON

6b " xxx 40LARY3g
91qeaLsdy O pAeMIY OJLSULJUIU] 03 UOLIUIIIY Meuq
0S " xxx 122K d0LARYDIY 3|qeULS3] 40} PABM3Y IJLSULUIX] BALY

319S S,PLLY) JO [eAouaddesig pue uoLjen|eAl 3ALjebapn
94 a4 9N aw dlqetdep [rIudueyd
sdnoubgng |ejudued

(*3,u0)) 61 aLqeL



(3.,u0d) 61 o19P)



80

8€°-x 25 ~x¥ LeAouaddy 3|npy 40 uoLssaudx3
b - xxx JOLARYSg JuRL4D(]-9ALSSAUBOY S,PLLY) YILM UUIDUO)

bh° - s J0LARY3g |eLO0S
-13uy pue jueL3ag-A314oyiny s,PLEUI YILM UI3UO)

LY« JoLARYDg JuelyaQ
-9ALssaubby s,pLLYy) JO |O43U0) 404 uoLjeue|dx3y Jo asn
6b°" x JOLARYIg |RLI0SOUd-AUdSBY S,PLLY) 40 |esstusiq
9G" xxx G9" xxx asnods 03 3ulL|diosLg 404 A3L|LqLsuodsay BurjeoLpqy
GG ° xxx 8" xxx LeAouddesiq 3104 [dw] pue |eQuUaA-UON
O ° xxx JOLARYSg 3[qRULSI(Q 40J PJUBMIY OLSULJUIXT BALY

J0LARYSg Jueljaq pue Judladwo) s,pLLy) Butuoub]
94 a4 W W dlqeLJaep (ejudued

sdnouabqng |ejudued

(*3,u0)) 61 3LqeL



81

GE -« UoL32934y LeoLSAud Jo uoLssaudx3
96" —xxx 9G" ~xxx LeAoaddy 3(npy jo uoissaudx3
99° xxxx Ua3eauy-azLotItu)
6t x JolAeyag juelyaq pue juajadwo) s,pliy) Buraoubi
6€° x LeAoaddestq 31oL|dw] pue [equap-UoN
9"« jusawysLung eoLsAyqd 4o asn

9" xxx JOLARYDG 3| qeulsaq
4O PUBM3Y JLSULJJU] 0F UOLIUDY Meud(

JdOLARYDg [RLI0SOUd-Aud3Sel S,PLLY) 40 [esstusLg
94 94 W aW dlqelJep [ejudded

sdnoubgng |ejudued

(*3,u0)) 6L 31qel



a

("3,U0]) 61 3d1qvL



82

A3L|L3SOH Ssaudx3i-uajeadyl

Ob -» 25" ~xx
GE' -x U33e3UY-9ZLILLU)
LG -xx asnods 03 auL|didostq 404 A3L|LqLsuodsay buledipqy
09" —xxxx 122" Juswystung |edLsAud Jo asn
L% 3JuaL4adx3 43uul S,PLLY) 40 UOL3ID|43Y
8G " xxx uoLssaudx3 404 SAeM pue €uoL3daulq €JLAPY 43130
LY x JA0LARY3g JueL}ag pue Juadradwo) s,pLLy) Buruaoub]
09" xxxx 419S S,PLLYD 30 |eAoaddesiq pue uorjen|eAl 3AL3ebay
8" xxx LeAouaddy 3 npy 40 uotssaudx3
JOLARYDg JuRL}dQ-3ALSSAJUBBY S,PLLY) JO [043u0) 404 uorjeue|dx3 jo 3s(
94 g4 N W d|qeLJaep |ejudJed

sdnoubgng |ejudued

(*3,u0)) 61 3lqel



83

8€ " x

8V xxx

142t

99" xxxx

€6 xx

GE -»

GE° -«

6G° xxxx

8" xxx

€6 ~xx

9G° ~xxx

GG  xx

€9  xxx

€L xxxx

JdoLARY3g |eLO0S
-13uy pue Jueiyag-A3140yIny S,PLLYD YILM UJ3DUO)

J0lARY3g 3uel4aq
-9ALSSa4bby S,pPLLY) 40 |043U0) 404 uoijeue|dx3 JO 3sn

JoLAeyag
40 $323dSy 9AL3LSO4 UO SNJ04 pue 3asiLedd 3|qedLsag

uoLssaadx3 404 sAeM pue €uoL3oadulq *DILAPY 43440
JAOLARYDG |RLOOSOUd-AUdISBW S,PLLY) 40 Lesstustq
419S S,PLLY) 40 [eAouddesiq pue uoLjen|eA3 aAL3ebay
asnodg 03 auL|dLosLg 404 A3L|LqLsuodsay burjeaLpqy
juauwystungd eaLsAyqd 4o asn

JOLARYIG 9[QeuLS3(] 404 PUEMIY JLSULUIXI 3ALY

U33e3uY] -3ZLIL3LU)

94

84

W

W

sdnoubqng |ejuaueq

alqeLaep |ejudded

(*3,u0)) 6L 319eL



84

9G° —xxx U33e3uyl-9Z1913L4)
9E" - x 05°-x juawysiungd [edoLSAyq4 40 asf
Nv.-**¥l JAOLARYDg 3| qRULSI] 404 PARMIY ILSULUIXT dALY
122K sbul 994
S,3LNpy 03 JoLAeyag pue sbur|aa4 s, pLiy) buliepay
0G " »x 9%« J40LlAerYy3g
40 S303dsy 9AL3LSOd UO SNJ04 pue 3sLedd d|qeaLsaq
J40LAeY3g Jueliag
8G° xxx -9ALSSaUbby S,pPLLY) 40 [O43uU0) 404 uotjeue|dx3 JO 3s
(012 AOLARYDg JueLyd(Q-dALSSaUBOY Y3Lm uuaadu0)
LE x JA0LARYDg |®eLI0S
-13uy pue juelyag-A3Laoyiny s,pLLY) Y3LM ua3dU0)
uoLssaadx3 404 sAeM pue €uoL3IaudLq “3ILAPY 433130
94 g4 I g 1 alqetJep |ejudued

sdnoubgng |eJudued

(*3,u0)) 6L 3Lqel






85

(1) A bt -« JoLAeyag
JO S323dSy 3AL31SO4 UO SNJ04 pue 3stedd 3|qeaLsag

ob'-» FAR T J0LAeYydg 3jueljad
-3A1SSaUbby S,pLLY) 40 |[043u0) 404 uoljeue(dx3 JO 3s|
GG ~xxx J0LARYSg AUD]SEW-|PLI0SOUd YILM UIIIUO)
Lg°- JoLAeyag S,PLLY) JO pJEM3Y OLSULJAJUI 03 UOLIUIIIY MeuQ
2GS xx 05" »» juawystung (edtsAyd jo asn
8« A311LqLsuodsay 40 BSuU3S S, PLIYD YILM UJBIUO)

K31 113SOH SSsaudx3-udjeauyl
94 a4 IN W 3|qeLJaep [RJUIARY

sdnoubgng [ejuaded

(*3,u0)) 61 319qel






86

99 -~ xxx

JoLAeyag
91qedLsag 4O pARM3Y JLSULJIU] 03 UOLIUIIFY Meug

0S° -xx JAOLARYDY Juel dQ-9ALSSa46bY Y3 LM uaadu0)
LE" x LeAouaddy 3| npy 30 uoLssaudx3

LE x JoLARYydg Jueljaq
-9ALSSa4bby s,pLLly) 40 [043UO) 404 uoLjeue|dx] Jo 3sf
05" xx : JotAeyag s,pliyy Burisudusiug pue burbpnp

6G° xxx J0LARY3g
‘ 40 $309dsSy 9AL31SOd UO SNJ04 pue 3dSLedd d|qeatsag

32uaL4adx3 uduul S,pPLLY) 40 uOL}I3|43Y
umlb :E Bl W dlqeldep |ejudded

sdnoubgng |ejuaueq

(*3,u0)) 61 3LqeL



87

Ly -» asnodg 03 8uL|dLosiqg 403 A3L|LqLsuodsay butiedtpqy
L€ % LeAouddy 3|npy 40 uoLssaudx3
9€° -» LE -x juduystund LedLshyd o asn
05" -« JOLARYAg 3|qRJLSd(] 404 PARMIY OLSULUIXI dALY
o 8 40 s308dSy 9ALILSOd UO SN204 pue mm_mgm;wwmwuwmmc
GE'x JorAaeyag burjauaduasajuy pue bupbpnp
™ uorssauadx3y 404 sAeM pue 3ILAPY 43440
€9° xxx LeAouaddesiq 310t dw] [equap-UON
sbuL|aa4 s,3|Npy 03 J4oLAey3g pue sbul|aa4 S,pLiy) buirje|ay
94 94 W aw d|qeLJep |RIUdURY

sdnouabgng [ejuaued

("3,u0)) 61 3LqeL



88

LE =%

GE'«

195 At

[eAouaddesLq 3ot du] pue |[equdA-UON
UoL39343y LeILSAU4 Jo uoLssaudx]

JAOLARYSg |eLd0SLIuY

pue JueLyag-A3LA0yIny S, PLLYD YILM UJ3DUO)

sbuL 1934 s,3LNPY
03 J40LARYag pue sbuL|aaj s,pLLyd Buiie|dy

05" x» 90uaL4adx3 Jauul S,pLLYy) 4O UOLIDI|43Y
JoLAeyag s,pLiy) ayy buriauduszuy pue burbpnp
94 g4 W W dlqeLaep |ejudaed

sdnoubgng [ejuaued

("3,u0)) 61 @lqeL



A

("3,u0n) 61 @1qwe]




L00° Va«&%*
10" P dyxx
20° > dyx
G0 > dy

89

of'-x b -x A31[13SOH Ssaudx3-uajeauyl
14/ €6 -x Ud3e3uyl-aZLoL3Lu)
9 -x asnods 03 A3L|Lqlsuodsay buliedlpqy
69 ~xxxx LY -« jusuysiung |edtsAyd 4o asn
09" -xxx by -x 40LARYDY 3|qeUlsaq 404 pARMIY IJLSULUIX] 3ALY
L -x JOLARYDg JuRL}3Q-3ALSSAUB6Y YILM UU3dU0)

9%« 8h~ sbul |93
S,3LNpy 01 JolAeyag pue sbui|asj s,pLLy) bulie|ay
65" 3JuatJadx3 J4auul S,PLLY) 4O uUOL3III|J3Y
05" x 9"« uoLssauadxy 40j SAeM pue 3ILAPY 43140
6€" x UoL32344y LeOLSAY4d 40 uoLrssauadx3

JOLARY3g JO $323dSy dALILSO4 UO SNI0{ pue dsLedd 3[qeatsaq
94 a4 9N W d|qeLJep |ejudaed

sdnouabqng |ejuaJeq

(*3,u0)) 61 aLqel



0f

Ch
Wi
Th
e

us
th
ex|
of
whe
pre
ind
rep

9iv

Tew;

atte



90

of Physical Affection; Give Extrinsic Reward for Desirable Behayior was
positively correlated with Negative Evaluation and Disapproval of the
Child's Self; Expression of Adult Approval was negatively correlated
with Ignoring the Child's Competent and Defiant Behavior; and Criticize-
Threaten was correlated positively with Abdicating Responsibility to the
Spouse.

Mothers: Both mothers of boys and mothers of girls who reported
use of physical punishment were more likely to make criticizing and
threatening their children, but were less likely to express use of
explanations to control the child's aggressive-defiant actions or
offering of advice, directions, and ways for expression. Thus mothers
who reported use of physical punishment were also likely to note ex-
pressing hostility verbally, but were unlikely to indicate employing
inductive child-rearing practices. On the other hand, mothers who
reported expressing affection physically were also likely to express
giving approval to their children.

Fathers: Fathers of boys and girls who reported giving external
rewards for desirable behavior were also likely to express drawing
attention to the intrinsic rewards of the child's behavior and using
physical punishment. Fathers who reported ignoring their children's
competent or defiant actions were more likely to say they abdicated
disciplinary responsibility to their spouses. Fathers who threatened
and expressed hostility in conflict situations were less likely to
indicate use of explanations for control of the child's aggressive-
defiant behavior or to offer desirable praise and focus on the positive

aspects of behavior in hypothetical parent-child conflict situations.
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Parents of girls: For both mothers and fathers of girls, giving

extrinsic rewards for desirable behavior was positively correlated with
drawing attention to the intrinsic rewards of behavior, endorsement

of physical punishment, and threatening-criticizing. Parents' reported
use of physical punishment was negatively correlated with relating the
child's feelings and behavior to the adults' feelings. Parents of girls
who indicated using nonverbal and implicit disapproval were more 1ikely
to also note that they ignored their daughters' competent and defiant
behavior and dismissed the girls' prosocial-mastery behavior.

Parents of boys: For both mothers and fathers of boys, reported

use of physical punishment was correlated positively with expression of
critical, threatening, hostile responses (Criticize-Threat and Threaten
and Express Hostility) and negatively with giving desirable praise and
focusing on the positive aspects of behavior. Use of desirable praise
within a conflict situation was correlated positively with offering
advice and relating the child's feelings and behavior to the adults'
feelings, but negatively with reportedly criticizing-threatening and
giving extrinsic rewards for behavior. Parents of boys who indicated
dismissing their sons' prosocial-competent behavior were less 1likely to
note that they offered approval for behavior.

Mothers of girls: Three specific patterns of intercorrelations

were revealed by the data: (1) Positive correlations were found among
reported use of physical punishment, giving external rewards, and
criticize-threaten. (2) Both Concern with Authority-Defiant and Antisocial
Behavior and Concern with Aggressive-Defiant Behavior (which correlated

positively with each other) correlated negatively with parents' reported
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use of ignoring the child's competent or defiant behavior. Thus mothers
who expressed concern about their daughters' antisocial, aggressive, or
defiant behavior were unlikely to note that they ignored the girls'
behavior. (3) Expression of physical affection and expression of adult
approval (which correlated positively with each other) correlated
negatively with non-verbal and implicit disapproval. Mothers who in-
dicated that they expressed affection physically and offered approval
were unlikely to report employing love-withdrawal.

Other.correlational findings revealed the following: Mothers who
reportedly gave external rewards were also likely to express concern
with their daughters' prosocial-competent behavior and to note ignoring
the child's competent and defiant behavior, while they indicated less
concern with aggressive-defiant behavior. Mothers who reportedly
criticized and threatened were less likely to express concern about
their daughter's authority-defiant and antisocial behavior or to indicate
use of explanations. Reflection of the child's inner experience was a
practice positively related to reports of giving approval and using
explanations. Mothers who related their daughters' feelings and behavior
to their own were less likely to indicate that they dismissed their
daughters' prosocial-mastery behavior, but were more likely to judge
negatively and interpret the child's behavior in a conflict situation.
Mothers' who reported expressing affection physically were less likely
to make negative judgments and interpretations or to note dismissing the
child's prosocial-mastery behavior. Dismissal was correlated positively
with both drawing attention to the intrinsic rewards of behavior and

nonverbal disapproval.
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Fathers of Girls: Two patterns of intercorrelations were outstand-

ing: (1) Concern with the child's authority-defiant and antisocial
behavior, concern with the child's aggressive-defiant behavior, and
offering advice were all positively correlated with each other. Thus,
fathers' who reported concern with their daughter's aggressive, defiant,
and antisocial behavior were likely to endorse use of inductive methods
and to offer alternatives and directions for their child's behavior.
(2) Positive correlations were found among fathers' reports of
responsibility for discipline to the spouse, ignoring competent and
defiant behavior, and use of nonverbal and implicit disapproval.
Analysis of other correlational relationships revealed the following:
Fathers who noted expressing affection physically were also likely to
focus on positive aspects of their daughters' behavior and provide
desirable praise. Fathers who expressed concern about their daughters
prosocial-mastery behavior were also likely to be concerned about their
daughters' sense of responsibility and to report drawing attention to
the intrinsic rewards of behavior. Endorsing external rewards for
behavior correlated positively with reports of expressing affection
physically, threatening and criticizing, and expressing negative evalua-
tions and disapproval of the child's behavior, and negatlively with
offering the child advice. Fathers who indicated use of explanations to
control their daughters' aggressive-defiant behavior were likely to
express giving approval of their daughters' behavior, but were also apt
to report evaluating negatively and expressing disapproval of their
daughters. Fathers who noted concern with their daughters' sense of

responsibility were also likely to endorse giving approval, while those
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who drew attention to the intrinsic rewards of behavior were apt to
express negative evaluations of their daughters and to abdicate re-
sponsibility to their wives, but were less 1ikely to threaten and
express hostility.

Mothers of Boys: Two distinct intercorrelational patterns were

revealed: (1) A positive correlation was found between use of physical
punishment and criticize-threaten, with negative correlations existing
between these two practices and offering advice. Thus mothers who
reported use of hostile punitive behavior were less 1likely to note using
an inductive technique. (2) Reflection of the child's inner experience
was correlated positively with desirable praise and focus on the positive
aspects of behavior. Both these practices correlated negatively with
concern with the child's aggressive-defiant behavior. Thus, it appears
that mothers who focused on their sons' aggressive-defiant actions were
less likely to offer helpful praise, to attend to positive aspects of
behavior, or to be sensitive to their sons' feelings in hypothetical
conflict situations.

Other correlational relationships which existed revealed the
following: Mothers who reported abdicating responsbiility to their
spouses were those who expressed less concern with the child's pro-
social-mastery behavior, were less likely to use explanations for
control of their sons' aggressive-defiant behavior, and were less likely
to relate the child's feelings and behavior to their own, but more more
likely to express criticism and threats and to be physically punitive.

Mothers who offered advice were also likely to use explanations to
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control their sons' aggressive behavior and to relate the child's
feelings and behavior to their own. Judging negatively and interpreting
the child's behavior correlated negatively with use of nonverbal
disapproval and concern with the child's antisocial behavior while
negative evaluations and disapproval of their sons correlated positively
with criticizing-threatening. Mothers' who reported ignoring their
sons' behavior were also likely to indicate dismissing their sons'
prosocial-mastery behavior but express use of explanations for control
of aggression and defiance. Giving extrinsic rewards correlated
negatively with mothers' relating the child's feelings and behavior to
their own, while concern with the sons' aggressive-defiant behavior
correlated positively with concern with the sons' sense of responsibility
and drawing attention to the intrinsic rewards of behavior.

Fathers of Boys: Four patterns of intercorrelational relationships

emerged: (1) Giving external rewards for desired behavior and use of
physical punishment were positively correlated with each other. Both

were negatively correlated with giving desirable praise and focusing on

the positive aspects of behavior. Thus fathers who reported exhibiting
external control in either a rewarding or punitive fashion were unlikely

to offer helpful praise to their sons. (2) Use of physical punishment

and criticize-threaten correlated positively with each other and negatively
with desirable praise. Fathers who indicated employing hostile, punitive
methods were less likely to give desirable praise to their sons. (3)
Positive correlations were found among desirable praise, offering

advice and ways for expression, and relating the child's feelings and
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behavior to the fathers' feelings. (4) Positive correlations were also
found among use of physical punishment, criticizing-threatening, and
dismissal of the child's prosocial-mastery behavior. Thus these punitive,
hostile methods seemed related to disregard for the child's positive
behaviors.

Other correlational relationships revealed the following: Fathers'
who threatened and expressed hostility toward their sons in hypothetical
conflict situations, were likely to indicate concern with the sons'
sense of responsibility, but were less likely to express concern about
the boys' prosocial-mastery behaviors, to report use of explanations for
control of their sons' aggressive-defiant behavior, or to provide desirable
praise. Fathers who related their sons' feelings and behavior to their
own were likely to offer advice, but also tended to report use of non-
verbal disapproval. Dismissal of their sons' prosocial-mastery behavior
correlated positively with fathers' reported use of criticize-threaten
and negatively with giving approval. Reflection of their sons' feelings
was positively correlated with judging negatively and interpreting their
sons' behavior. Fathers who expressed negative evaluations and disapproval
of their sons were likely to also employ nonverbal disapproval, while
fathers who expressed desirable praise were unlikely to indicate abdicating
responsiblity to their spouses. Fathers concerned with their sons'
authority-defiant and antisocial behavior were less likely to indicate
expressing affection physically or to draw attention to the intrinsic
rewards of behavior.

Summary: Specific patterns of intercorrelations were apparent from

the data. Although there was only one which was consistent for all



97

parents in the study, there were complexes of attitudes which were

common for mothers, fathers, parents of boy and parents of girls.

Children's Behavior and Parental Perceptions, Concerns, and Practices

The third and perhaps most critical question addressed by this
study was whether relationships could be found between the measures of
children's behavior and the parental variables derived from the CBC,
STC-PN, and CRCP. We wished to assess whether parental perceptions,
child-rearing concerns, and child-rearing practices (measured by the
instruments used in this study), "predicted" to the children's behavior.

Videdtapes of the children's playroom interaction were coded via
Leary's Circumplex Model. In addition to analyzing the data for the
sixteen individual behaviors, categories represented by this model,
results were acquired for the four quadrants of the circumplex (Affiliation-
Dominance, Affilitaion-Submissivness, Dissaffiliation-Dominance, and
Disaffiliation-Submissiveness) and two circumplex hemispheres (Affiliation,
Disaffiliation). (See Appendix E). Five individual categories were
eliminated from separate analyses because their frequency of occurrence
was less then 1 percent. These categories were Love, Dependency,
Suspicion, Hate, and Punishment. The experimenter-taper ratings, another
data source regarding the children's behavior, were used for a more
global assessment of the child.

Stepwise multiple regression analysis was used to analyze the data,
with the measures of children's behavior serving as the dependent or

"criterion" variables and the parental measures (2 CBC perceptual vari-
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ables, 16 CRCP factors, and 6 STC-PN factors) serving as the independent
or fpredictor" variables. Parental measures were selected out as sig-
nificant "predictors" according to the criteria presented in the
"Method" section. Multiple regression analyses were run for four sub-
groups derived from the spouse data: mothers of girls, fathers of girls,
mothers of boys, and fathers of boys. The following proportions of
significant correlations were found among the parental variables and
among the parental variables and children's behavioral measures (excluding
the 5 categories with less than 1% frequency of occurrence): mothers of
girls, 5.9%; fathers of girls, 6.8%. mothers of boys, 6.4%, fathers of
boys, 6.2%. In each case, the number of significant correlations was
greater than would be expected by chance. Matrices of the correlations
between measures for parents and measures for children may be found in
Appendix M (Tables 14-17). Detailed tables of the multiple regression
results can be found in Appendix M (See Tables 20-23). A summary of

these results for the videotape ratings is presented in Table 24.

Children's Playroom Behavior

The multiple regression analyses explored what the relationships
were among the children's playroom behavior and parents' reported per-
ceptions of their children, child-rearing concerns, and child-rearing
practices. Specifically, we wished to differentiate those parental
variables associated with "positive" (friendly, assertive, socially
responsible) and "negative" (unfriendly, submissive, and negatively
assertive) behaviors of children. In this respect, the following

scoring categories were considered to represent "positive" children's
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Table 24

Children's Behaviors and Significantly
Associated (p<.05) Parental Variables

Child Family Role
Sex
Mother Father
Dominance (1)
Female Drew Attention to Intrinsic
?eyard of Desirable Behavior
+
Male Relate Child Feelings and
Behavior to Adult Feelings (+)
Structure and Teach (2)
Female Relate Child Feelings and
Behavior to Adult Feelings
(+)
Male Concern with Aggressive- Desirable Praise and Focus on
Defiant Behavior (+) Positive Aspects of Behavior
+
Help (3)
Female Threaten-Express Hostility Abdicate Responsibility for
(-) Discipline to Spouse (-)
Male Non-verbal and Implicit Concern with Aggressive-

Disapproval (+) Defiant Behavior (+)
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Table 24 (Con't.)

Child Family Role
Sex Mother Father
Reassurance (4)
Female
Male Relate Child Feelings and Behavior
to Adult Feelings (+)
Cooperation (5)
Female
Male Use of Physical Punnish- Concern with Authority-Defiant
ment (-) and Antisocial Behavior (+)
Passive Questioning (6)
Female Expression of Physical Affection
(+); Concern with Authority-
?egiant and Antisocial Behavior
+
Male Characteristic Difference Characteristic Difference (-)
(-); Concern with Aggres- Concern with Sense of Respon-
sive-Defiant Behavior (+) sibility (-)
Submission (7)
Female Negative Evaluation and Negative Evaluation and Disappro-
Disapproval of Child's val of Child's Self (-)
Self (-) Concern with Aggressive-Defiant

Behavior (+)
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Table 24 (Con't.)

Child Family Role
Sex
Mother Father
Male Concern with Authority-
Defiant and Antisocial
Behavior (-)
Helplessness (8)
Female Negative Evaluation and
Disapproval of Child's Self
(+)
Male Use of Explanation for Control of
Aggressive-Defiant Behavior (-)
Complaint (9)
Female Threaten-Express Hostility Concern with Aggressive-Defiant
(+) Behavior (+)
Male
Competition (10)
Female Threaten-Express Hostility Ignoring Child's Competent and
(+) Defiant Behavior (+)
Male Concern with Child's Sense Expression of Physical

of Responsibility (-)

Affection (+)
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Table 24 (Con't.)

Child Family Role
Sex Mother Father
Affiliation-Dominance (11)
Female
Male Concern with Aggressive- Relate Child's Feelings and Be-
Defiant Behavior (+) havior to Adult's Feelings (+)
Affiliation-Submission (12)
Female Expression of Physical Affec-
tion (+)
Male Concern with Aggressive-
Defiant Behavior (+)
Disaffiliation-Submission (13)
Female Dismissal of Prosocial- Concern with Aggressive-Defiant
Mastery Behavior (+) Behavior (+); Expression of
Physical Affection (+)
Male Expression of Approval (+) Give Extrinsic Reward for Desirable
Behavior (+)
Disaffiliation-Dominance (14)
Female Threaten-Express Hostility Offer Advice and Ways for

Male

(+) Expression (+)
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Table 24 (Con't.)

Child Family Role
Sex
Mother Father
Affiliation (15)
Female Expression of Physical Affec-
tion (+)

Male Concern with Aggressive-

Defiant Behavior (+)

Disaffiliation (16)

Female Dismissal of Prosocial- Concern with Aggressive-Defiant

Mastery Behavior (+) Behavior (+)
Male

(+) indicates a positive correlational relationship

(-) indicates a negative correlational relationship
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behaviors: Dominance, Structure and Teach, Help, Reassurance, Cooperation,
Passive Questioning, Affiliation-Dominance, Affiliation-Submission,

and Affiliation. These other categories were considered representa-

tive of "negative" children's behaviors: Submission, Helplessness,
Compliance, Competition, Disaffiliation-Submission, Disaffiliation-
Dominance and Disaffiliation (see Rowland, 1968).

There were specific patterns which emerged, as well as some
support for the hypothesis that theoretically "positive" parental
attitudes would "predict" to "positive" children's behaviors while
theoretically "negative" parental attitudes would predict to "negative"
children's behaviors. Specifically, the results were as follows:

(1) Boys' Positive Behavior: Fathers' reported use of an inter-

personally feeling-oriented method of induction (Relate Child Feelings and
Behavior to Adult Feelings) and ability to offer helpful praise and
focus on the positive aspects of behavior while maintaining concern
with their sons' aggressive, defiant, and antisocial actions were
"predictive" of boys' positively assertive (affiliation-dominance,
dominance, structure and teach, reassurance) and socially responsible
(help, cooperation) behavior. (See Table 24: 1-5, 11). Thus fathers'
apparent ability to share feelings and teach their sons about the
impact of the boys' behavior while attending to both desirable and
negative aspects of their sons' behavior was associated with boys'
prosocial, effective behaviors.

Mothers' reported concern with aggressive-defiant behavior was
positively "predictive" of boys' affiliative, positively assertive

(affiliation-dominance, structure-teach), and socially submissive
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(passive questioning) behaviors. Also, the less mothers expressed use

of physical punishment, as a means of discipline, the more cooperation

their sons exhibited. Thus boys' positively assertive, socially responsive,
and friendly behavior were significantly associated with mothers'

expressed concern with<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>